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Bronx Academy Senior High

STAFFING

Organization and
Structure

The Bronx Academy High School is a small transfer school of
approximately 200 students. The school serves students who have
not met success in high school, but who show promise working in a
smaller school environment.

Based on an extensive review of data, the NYCDoE has determined
to phase out and replace HS 560 Bronx Academy.

The school leaders and the Network stated they are committed to
maintaining a structure to provide academic and social emotional
support to students during the phase-out period.

Teacher Evaluation

Teachers will receive both formal and informal evaluations during
the school year. Teachers are evaluated based on the existing
contract and twelve teachers have been evaluated.

The Charlotte Danielson’s Framework for Teaching is used to
provide meaningful, timely, and evidence-based feedback to
teachers.

The principal and assistant principal meet with teachers to discuss
informal observations, available supports, expectations and next
steps.

School leaders provide feedback generally within forty-eight hours
of observation, and identify clear actions to be taken in the next two
weeks to improve practice.Tthe next steps are developmental and
specific.

Teachers and administrators meet on a daily basis. Expectations,
goal setting, deadlines, and progress are established and monitored
regularly.

All instructional staff can receive a paid incentive if they choose to
participate in four paid per session activities. They are: Instructional
Expectations Team, Develop Your Own Periodic Assessments
Team, PLATO Credit Recovery/Independent Study Teacher, and
Regents Prep Tutoring.

The NYCDoE and union representatives are still negotiating the
approval of the citywide teacher evaluation system.

PLANNING

Student Enroliment

At the time of the NYSED team site visit, the average daily
attendance rate was 62 percent and the number of long-term
absentees was four.

Attendance staff and partners have a system in place to contact and
provide interventions to students who are excessively absent.

Good Shepherd Services monitors the attendance for the 110
students in their caseload.

The attendance team meets weekly, and attendance is monitored
daily, to assess and monitor attendance for all students and to plan
strategies for improvement.

Home visits are made to students absent more than ten days.
School Messenger is a programmed daily call to absent students and
messages are sent in both English and Spanish.

Attendance team members make phone calls daily to students
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whose attendance ranges from 50-100 percent.

Incentives are provided in the form of trips for students with excellent
attendance. Raffles and award assemblies are conducted for both
parents and students to recognize and reward good attendance and
scholarship.

Report cards are distributed to students and mailed home at the end
of each marking period. (An awards assembly is also conducted at
the end of each marking period).

School leaders reported poor attendance is not only due to the lack
of interest of the student, but other issues may deter students from
attending school such as being homeless, lack of food, clothing,
medical assistance and lack of parental guidance and support. The
school extends outreach services by providing information and
sometimes escorts students to programs.

Student e Good Shepherd constructs their case load and decides on

Performance interventions according to attendance and student need.

Outcomes e The attendance committee meets Monday and Fridays to discuss
student progress to determine the intervention program or type of
support students will need.

e School leaders and teachers review student data to inform
instruction and determine interventions needed to support students’
academic and social/emotional needs.

Teacher e The teacher attendance rate is 98 percent and teachers are
Attendance committed to working with students and providing the additional

support before, during and after school.

PROFESSIONAL DEVELOPMENT (PD)

Professional
Development

Heart of Change provides professional development (PD) on
instructional practices to increase rigor and student engagement
(deeper questioning), common core performance tasks, Common
Core Learning Standards (CCLS), curriculum mapping, and
content/mastery charts.

The Network coach provided PD on scaffolding and meets with
subject area teacher teams to discuss developing curriculum and
lesson plans.

The NYCDoE provides PD on the CCLS, content/mastery charts
and lesson alignment.

Professional development attendance records are kept up-to-date
and were available for NYSED Site Visit Team member to review.
School leaders reported they attend Network and Council of School
Supervisors and Administrators (CSA) professional development
sessions. PD topics are aligned with NYCDoE expectations outlined
by the Network and CSA.

Instruction and
Support

School leaders stated teachers take part in daily PD sessions and
are encouraged to attend.

Teacher observations (both formal and informal) are conducted and
teachers are provided supportive feedback.

The instructional assistant principal and Heart of Change coach
developed PD around instructional practices that increase rigor and
student engagement (deeper questioning) and school-wide routines
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(active participation-level of concern, time, expectations and
accountability, materials and proximity, level of concern,
feeling/tone) across classrooms.

Monitoring and

School leaders use daily attendance sheets, observations (both

Analysis formal and informal) with teachers to monitor use of PD strategies
in the classroom.

DATA ANALYSIS

Data that Informs e Skedula and Datacation are online interfaces used to facilitate the

Instruction sharing of up-to-date qualitative and quantitative data between

administration, teachers, students, parents, and staff.

Student work, Regents, ACUITY, Performance Series, ARIS,
Quality Review, Progress Report, Teacher Teams, Inquiry Team,
IEPs, and other sub group population information inform teacher
decisions to select key standards.

Teachers use data to create units of instruction aimed at student
learning targets (skills acquisition across the range of Bloom’s
taxonomy and Webb’s Depth of Knowledge to increase rigor)
through differentiated instruction.

Data & Student
Achievement

Data is collected on a regular basis via formative and summative
assessments in addition to the sources cited above. Subject area
teacher teams disaggregate Regents data and use this information
to modify instruction.

During common planning time (CPT), teachers identify skills (goals
in Atlas language) to be taught using formative and summative
assessments during a given marking periods (mapped by week in
Atlas).

Teachers discuss and develop common questions and
assessments and create classroom mastery charts that list period,
students, and skills (mastery or not).

Teachers generate individual progress charts for students to know
what skills they need to learn, study, and master via tutoring, extra
help after school, or group work in class.

Data analysis involves everyone. Data is reviewed by teachers in
subject area teacher teams twice weekly and by the Develop Your
Own (DYO) team on Tuesdays after school.

Data is collected, reviewed, and analyzed on a regular basis (mid-
term, finals, Regents, and other data that informs instruction
attached in Atlas maps) during subject area teacher team and DYO
team meetings.

CURRICULUM AND TEACHING

Learning Time

The length of the school day is from 8a.m. to 2:50p.m. and teachers
share information about instructional practice and students’
progress during CPT five days a week.

The school day was restructured so teachers are able to participate
in professional learning communities (PLC) to discuss instructional
practice and student progress.
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Mapped & Paced
Curriculum

School leaders provided information on work they are doing on
written opinion or arguments based on students reading of
informational texts.

Common Core Learning Standards (CCLS) are beginning to be
rolled out for ELA and math.

Teachers were observed to use lesson plans during classroom
visits.

Instructional
Programming
Linked to Student
Needs Assessment

Teachers adjust their teaching throughout a marking period based
on the ready identification of discrete areas of instruction. After
every quiz, mid-term or final, teachers review results and students
receive individual student progress profiles whereby they examine
areas of their particular strengths and areas in need of improvement
and choose from a list of action steps to garner improvement.
Subject area teacher data teams identify and employ instructional
strategies to improve student achievement in areas identified in the
review of Regents results.

School leaders and instructional staff are involved in making
decisions on instructional changes.

Teachers have a policy for late/absent students to make up work
and to notify and work with failing students to develop an action
plan.

Effective Teaching
Practices

Lesson plans are aligned to a curriculum designed according
to student assessments and learning needs.

Teachers differentiate by content, process, product, and/or
learning environment and respond to student needs by using
remediation, providing additional support.

Teachers analyze student work, and use interim and
summative assessments.

Teachers use Bloom's taxonomy to articulate skills taught and
to ensure there is rigor and students have the opportunity to
reach mastery.

School leaders reported the school community believes
students learn best based on a coherent set of beliefs of high
expectations in the classroom.

Teachers, administration, guidance, and staff personalize
students’ learning experiences through differentiation,
advocacy, helping students to set goals and encourage
students to participate in school decision making.

School leaders, network achievement coaches and lead
teachers are working with teachers to implement instructional
changes (e.g., rigor, student engagement) in classroom
practice.

ELL/SWD

At Bronx Academy Senior High instruction is delivered
through a self-contained ESL model in both heterogeneous
and homogenous classrooms. Students are programmed for
ESL instruction based on their NYSESLAT results
administered by the ESL teacher. The school reported they
have the proper teacher to student ratio to ensure the
mandated number of instructional minutes is delivered.
Intermediate students receive 590 minutes of instruction while
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advanced students receive 295 minutes per week and SIOP
(Structured Instruction Operational Protocol) is used as an
instructional method.

Differentiated instruction in ELL subgroups is conducted
through identification of students with interrupted formal
educations (SIFE) whose NYSELAT results determine
readiness, and instruction is tailored accordingly through
targeted content, process, and product. The ESL teacher
meets with other subject area teachers to discuss instructional
strategies and supports for ELL students in their classes
including the SIOP method.

All of the ELL students receive ELA instruction for credit
accumulation. They are provided at least their mandated
minutes of ESL instruction, a native language class (Spanish)
and courses required for credit accumulation.

Classes are taught by fully certified teachers who have a
bilingual extension whenever possible. ELLs receiving
service for four to six years and long-term ELLs are offered
additional academic intervention services (AlS) including
counseling, tutoring, and Regents prep classes. Special
needs ELLs have taken RCT exams. The ESL teacher
provides students with targeted instruction based on their
performance on these exams. Paraprofessionals are assigned
to one of our special needs ELL students.

The school self-review helped staff conclude that the ELL
population needed additional assistance in the ELA and
Social Studies Regents. The school will provide ELL students
with additional tutoring services for five Saturdays, five hours
each for a total of 25 hours. Additionally, ELL students will be
placed into our US History class and co-taught by an ESL and
US History teacher to prepare students for the Regents.
School leaders reported there are sufficient numbers of highly
qualified staff available to support ELL and students with
disabilities (SWD).

The school uses Special Education Student Information
System (SESIS) to support their work with the SWD
population.

STUDENT SUPPORT

Additional School leaders stated students are receiving extra academic and

Social/Emotional developmental support based on their needs.

Support School leaders reported Regents Prep is provided to students
(Wednesday, Saturdays and during Advocacy period).

Counseling School leaders reported students have opportunities to explore their

skills, interests and can make connections to possible career and
vocational paths.

Good Shepherd Services and the school counselor offer students
individual, group, family and college counseling. Some of the issues
addressed in these sessions include: behavior, conflict resolution,
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anxiety, pregnancy, homelessness, relationships, drug and alcohol
use, stress and difficulties with family.

There is an attendance team consisting of an attendance teacher,
school counselor, Good Shepherd services provider and a family
worker. During twice weekly meetings individual students are
discussed, a plan is devised for each, and roles are assigned to
every team member for implementation. There is an attendance
incentive program in place which includes award ceremonies,
school trips and other prizes.

All students are supported by Good Shepherd staff and the school
counselor.

The school has an extensive credit recovery program in place.
Students are assigned their own staff advocate and have the
opportunity to meet with the advocate once every week for
academic and personal support.

Enrichment °
Opportunities

Students are able to participate in college counseling, SAT/ACT
preparation and scheduling, college fairs/tours and the CUNY
College Now Program.

Forty three students have participated in college counseling to
discuss their postsecondary options and to apply to either the
CUNY or SUNY colleges.

Twelve students have registered for the SATs and three students
for the ACTs. Two students participate in the CUNY College Now
program at Hostos Community College and are taking college
courses.

Five students have been accepted to a CUNY community college or
SUNY community college.

SCHOOL LEADERSHIP

Effective .
Leadership and
Principal
Evaluation

The network, teachers, students and parents see the principal as a
strong leader who has improved instruction, PD, student services
and operations in the school. The school incorporates technology
for instruction as well as to look at data to improve student
achievement. Common planning time is utilized effectively.

The formal principal evaluation will occur at the end of the school
year.

There is no formal mentoring program for principals with one or
more years of principal experience.

The principal has incorporated feedback from observations from
support and supervisory staff into consideration for implementation
of school’s improvement efforts.

Leadership .
Development

School leaders are participating in training provided by the
Leadership Academy.

Students, parents and teachers stated that the leadership is open
and responsive to their needs.

School leaders are participating in NYCDoE and Network
sponsored PD.

School .
Improvement
Manager/External
Providers

The school has not been assigned a School Improvement Manager
(SIM) as it is identified as a phase out school.
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Building Level
Leadership Team

e School leaders reported they have a building leadership team who
meets to discuss the school implementation plan and to discuss

school progress.

SCHOOL CLIMATE AND COMMUNITY ENGAGEMENT

Environment is
Conducive to
Learning

e At the time of the NYSED team site visit, the building appeared to
be safe and conducive to learning. Students were observed to be
engaged in their work, and classroom behavior was appropriate and
respectful.

School leaders, teachers, students and parents commented the
school climate has improved and there are rarely any incidents

reported this year.

Collaboration

Teachers and school leaders reported using CPT as an opportunity
for teachers, administrators and coaches to collaborate.

School leaders and teachers are working in collaboration with Good
Shepherd Services to identify students who need additional
support.

The school is working collaboratively with partners to provide
services to students.

Parent Involvement

The school has a parent involvement plan.

Parents stated that they can participate in the school leadership
team, attendance incentive program, attend Broadway shows as
chaperones, holiday feasts, and trimester awards ceremonies.
School leaders and parents indicate that parent involvement is a
challenge in a transfer school setting. Parents were very involved in
the fight to keep the school open. The school had over 70 parents
and students speak at the Panel for Educational Policy (PEP) and
community hearings regarding the school closing.

External/
Community-Based
Partners

Good Shepherd conducts their only evaluation of the services they
provide to the school.

School leaders, teachers, parents and students agree that Good
Shepherd provides services that are valuable to students.

BUDGET AND OTHER FUNDING SOURCES

Budget
Modifications

e The school has indicated they are not submitting an amendment at

this time.

Use of 1003(g) or
1003(a) grant
funding

e No 1003(g) funds are being given to the Phase-out schools.

NYCDoE is providing funding through other sources. The school is
using these funds, in coordination with other school resources
including Fair Student Funding and applicable federal or state
grants (Title |, Title 1ll, Title | Success Grant) for the school to carry
out the school-wide strategies.

Use of Other
Funding

The school has indicated they are not submitting an amendment at
this time.

DISTRICT SUPPORT

AND PLANNING FOR DEVELOPMENT

District Support

e The school receives technical assistance from a Transition Support
Network to carry out its activities and address instructional and

operational issues that are unique to a school that is in the process
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of phasing out.

e NYCDoE is collecting data on key aspects of the Turnaround
model, regarding both the phase-out and replacement school,
including teacher turnover data, academic performance, and
NYCDOE Progress Report and Quality Review. This analysis
occurs at various points throughout the school year as data
becomes available (e.g., enroliment and school staff audit, release
of PR and QR scores, state performance data, etc.)

JIT/SIG Alignment | N/A

Summary

A NYSED Site Visit Team member conducted a full-day site visit at Bronx Academy High
School on February 3, 2012. The NYSED representative was able to collect information regarding
the school’s efforts to begin the implementation of its model for improving student learning.

The NYSED Site Visit Team member met with various district, school staff, parents and
partners to review initiatives that that the school is implementing to make progress toward
improving student achievement. The school leadership team is focused on a climate for high
expectations for all students and school faculty. Teachers reported meeting regularly to analyze
student data, plan instructional strategies, and develop common assessments.

The school was safe, exceptionally clean, and conducive to learning. Transitions between
classes appeared to be orderly, and behavior expectations throughout the building were clear and
consistent. School leaders, students, parents and teachers feel that incidents continue to decrease
in the school

Staff, students, parents, and partners all spoke positively of the school’s efforts to improve
student achievement. The Network, external partners and school representatives were candid with
their comments and highly cooperative throughout the PLA monitoring process. The parent
organization is working to improve parent engagement and remain concerned about the closing of
the school.

The school, Network, NYCDoE, and partner appear to be working collaboratively to
coordinate their efforts and implement as much of their Phase Out Model as possible; however
there are several components of the plan which remain incomplete. The school is working to
implement the three-year plan to phase out the school and the school community has many
questions and concerns about how this plan will be implemented and the impact it will have on staff
and students.
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