Office of Innovative School Models
Persistently Lowest Achieving (PLA) Schools
School Improvement Grant (SIG)
Progress Review Report — 2011-2012

School: IS 195 Roberto Clemente School Community School District
District: (CSD) 5

Date of December 12, 2011 Team Member | Dr. Kathryn A Ahern

Site Visit:

Address: 625 WEST 133™ Street, New York, NY 10027

Principal Telephone: 212-690-5848 Fax: 212-690-5999
BEDS # 310500010195
School Principal: Rashaunda Shaw E-mail address: rshaw4@schools.nyc.gov

Children First Network (CFN) 610
Leader: Steve Chernigoff E-mail address: scherni@schools.nyc.gov

Deputy Leader: Denise Hallett E-mail address: dhallet@schools.nyc.gov

Academic Coach: Deresa Davis Holden

Grade Configuration: 7-8 Total Enrollment: 207
Areas of PLA identification: English language arts (ELA) and math
Identified subgroups—All students

School intervention model:

Turnaround (Phase out) — the principal was appointed as interim acting on November 11, 2011.
Fifty percent of the staff was not replaced.

List of the school’s community-based organization (CBO) partners and major vendors:

1. Children First Network (CFN) 610 — 2. Sports and Arts in Schools
Transition Support Network

3. Teaching Matters 4. Overcoming Obstacles

5. Connected Learning 6. Marquis Studios
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IS 195 — Roberto Clemente

STAFFING
Organization and e The school administrative team is comprised of the principal and three assistant
Structure principals (AP). Hereafter this group will be referred to as the school

administrative team (or “the team”).

The principal was appointed November 11, 2011. The assistant principals
served under the previous principal.

The school employs 20 teachers.

There are two English language arts (ELA) teachers and two math teachers.
There are six special education teachers.

In addition, the school is served by one teacher certified for English as a second
language (ESL), one bilingual math teacher and one bilingual arts teacher.

Teacher Evaluation

The principal and the three assistant principals have received New York City
Department of Education (NYCDoE) training to implement the Teacher
Effectiveness Model rubric for teacher observations. The low inference
observation model provides a rubric based on the Danielson Framework.
The Children First Network 610 (CFN), also known as the Transition Support
Network, has employed a consultant, or “academic coach,” to work with the
school during the phase-out period.

The principal conducts “walk-throughs” daily and gives immediate verbal
feedback to the teachers.

All teachers in the school received between two and four informal or partial-
period observations with verbal, e-mail and written feedback.

The team has made at least one formal or full period visit to each teacher’s
classroom.

Teachers verified the written comments of the team have been returned in
about 48 hours following the observation.

PLANNING

Student Enroliment

The average daily attendance rate to date varied between 85-90%, according to
data gathered by the school.

Two students have been identified as long-term absentees (LTA), down from six
at the beginning of the school year.

The school has an attendance committee comprised of an AP, guidance
counselor, social worker, an attendance teacher and an attendance worker that
meet weekly to review student attendance.

The school has an attendance teacher provided by CFN 610 one day per week
who makes home visits to students and families to encourage students to return
to school.

Student e The attendance committee meets weekly to review and monitor attendance data
Performance for all students.
Outcomes o The team reported it is working with teachers to create a more engaging and

inclusive classroom atmosphere.

The school has implemented an “Am | Green?” campaign, which displays each
student’s attendance and academic performance information posted by
homeroom class group. Students can look up their information by identification
number and see their weekly report.

o If students are attending regularly, performing at a passing academic
level, and earned a Level 3 or 4 on NYS Assessments, then they will
have a row of green boxes indicating a “Proficient” performance level,
on the weekly report to date in the marking period.

o Yellow indicates students are performing at a “Basic” proficiency level.

o Red indicates “Below” proficiency. Students understand the red
category to mean, “See your teachers and guidance counselor ASAP!”
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Teacher
Attendance

e The teacher attendance rate was above 97 percent at the time of the NYSED

team site visit.

PROFESSIONAL DEVELOPMENT (PD)

Professional
Development

e The team provided copies of the monthly professional development (PD)

calendars that are provided to teachers. There is a large wall calendar posted
in a prominent area near the main office with the PD events listed.
The PD calendar also shows the schedule of common planning time (CPT)
activities, including topics and times by content area. Major assessment dates
are also posted on the PD calendar.
The November calendar also stated the following:
o ‘“Instructional lens: Engaging students, questioning, planning,
preparation and managing student behavior
o Focus: Viewing student work to drive instruction
o Facilitators: Principal, assistant principals, instructional leader, math
coach, literacy coach
o Study group text: The Data Coach’s Guide by Nancy Love.
The school made the CPT log of attendance lists, agendas and follow-up action
reports for all PD sessions available for inspection.
The team and teachers reported that PD topics were chosen based on the
recommendations of the Joint Intervention Review report, current content
topics, teacher requests, classroom observations by the team and input from
instructional leaders, and math and literacy coaches. Student needs were a top
consideration in all conversations reported concerning PD.

Instructional and
Support

CFN 610 provides regular weekly support with a literacy coach and a math
coach.

Teaching Matters offers the weekly consultation, classroom observation and PD
services of an instructional and curriculum development coach. The
organization also offers instructional support for effective and transparent use of
technology in the classrooms, including interactive white boards, Internet
resources and lesson planning support.

Coaches demonstrate classroom strategies and co-teach with teachers, in order
to support teacher growth and PD.

Monitoring and

The school uses Connected Learning programs to gather electronic feedback

Analysis on PD from staff and hold weekly planning meetings to monitor student
academic progress and teacher feedback, as well as review direct classroom
observation data.

DATA ANALYSIS

Data that Informs The school reported data is collected using the NYCDoE Achievement

Instruction Reporting and Innovation System (ARIS), Automate the Schools (ATS) and the

CFN 610 data collection and reporting system Are-U-Green.

The CFN 610 supplies the services of a data specialist to offer PD for reading
and interpreting the data which in turn is shared by teachers and instructional
coaches during CPT.

Data & Student
Achievement

The team and teachers verified the active use of assessment data has resulted
in content area curriculum revisions, employment of new and varied classroom
teaching strategies, and the creation of individual student profiles that will travel
with the student from grade to grade in the school.

The school provides academic intervention services (AIS) based on pre- and
post-assessment data from department-created unit tests and Acuity
standardized tests, which are administered three to four times annually. The
school had just received data from the latest round of Acuity assessments
administered in mid-November and used the results to plan the most recent
round of AlS.
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e The data coach leads a study group for teachers on The Data Coach’s Guide
for teachers and administrators.

CURRICULUM AND TEACHING

Learning Time

e The school is in session from 8:00am to 2:20pm on Monday, Wednesday and
Friday. Teachers meet for PD from 2:20pm to 3:00pm on Monday and
Wednesday.

o Classes are in session from 8:00 am to 3:00 pm on Tuesday and Thursday, with
all students participating in required Academic Intervention support from 2:20 to
3:00 pm.

¢ Common planning time for subject area teachers occurs on a weekly basis.

e Teachers meet informally throughout the week to plan and share resources and
lesson plan revisions.

Mapped & Paced
Curriculum

e The school uses the NYCDoE math and ELA demonstration lessons (referred to
as “curriculum bundles”) to prepare and plan math and writing performance
tasks based on the Common Core Learning Standards (CCLS).

e Teaching Matters has led PD on a newly adopted reading and writing program
based on employing the CCLS, and promotes reading and writing in all content
areas.

e The CFN 610 instructional coach leads teachers, grouped by subject area, in
employing reading and writing strategies and rubric development for
performance tasks.

Instructional
Programming
Linked to Student
Needs Assessment

e The school administrative team and teachers reported that the math and ELA
curriculum has been revised to encompass the CCLS.

e Teachers of bilingual and new immigrant students have revised the math and
ELA curriculum to teach in both Spanish and English.

¢ Academic Intervention Services is mandatory for all students on Tuesday and
Thursday afternoon from 2:20 pm to 3:00 pm.

o The principal noted that to improve student behavior during passing time the
school administrative team and teachers decided that student movement
between classes would be suspended except to science, technology and PE.
All classes would be self-contained in all other academic activities in order to
monitor closely and reinforce appropriate student behavior and academic
progress.

¢ The strategy was employed for two-week intervals, while student behavior was
closely monitored for improvement. At the end of each interval, the staff made
decisions on whether the student body had made sufficient progress to reinstate
student movement or continue for another round of self-contained classes with
intense student behavior monitoring. The school administrative team and
teachers decided limited student movement between classes was still the best
choice to reduce inappropriate student behavior.

e The principal and staff maintained that students were aware that the movement
privilege would be revoked and fully self-contained classes reinstated if general
student behavior deteriorated at any time. Students interviewed as part of the
focus groups were able to describe clearly the strategy and the results as well.

Effective Teaching
Practices

e Each classroom observed had the lesson’s aim, objective, “Do Now” activity
and the day’s homework assignment prominently posted on the chalkboard,
poster paper or on the interactive whiteboards (IWB).

¢ Interactive Whiteboards were observed in each classroom. A few of the IWB
were covered, not in use, with teachers writing all class information on the
chalkboard.

e Several teachers were observed using the IWB to engage students effectively.
¢ Thoughtful discussions between students and teachers were observed. In one
class, students were asked to demonstrate their understanding of the current
discussion topic in relation to a previous homework assignment. Students were
able to engage in discussion demonstrating higher-level critical thinking during
the lessons observed. Students were highly attentive during those classes and
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each student was expected to contribute to the discussion in a meaningful way.
Teachers were immersed in professional development using the Teacher
Effectiveness rubric to deepen their understanding of Questioning and
Discussion Techniques to engage students in learning. Lessons have been
more focused on incorporating Depth of Knowledge (DOK) Levels and
questioning techniques to enhance the discussion process within the
classroom.

The management of student behavior and level of engagement has been a
focal point for classroom observations, the school's CEP and professional
development opportunities.

ELL/SWD

The school has a population of about 33% ELL, including several newcomers
with severely interrupted formal education (SIFE) designations.

The school has designated an assistant principal (AP) and coordinator to
monitor the needs of the ELL population. They oversee and assist one, full-time
ESL teacher, one bilingual math teacher and a bilingual visual and fine arts
teacher.

English language learners receive instruction in their native language for one
period daily, in addition to the regularly scheduled tutoring time on Tuesday and
Thursday.

The school also uses a push-in model to provide support to the ELL population.
The school reports a student with disabilities (SWD) population of about 20
percent, and when combined with the ELL population, they account for just over
half the students enrolled at the school.

The school has one AP and two SWD coordinators to provide three interactive
co-teaching classrooms and special education teacher support services
(SETSS) daily.

STUDENT SUPPORT

Additional
Social/Emotional
Support

Students are receiving extra academic and developmental support based on
student need. The guidance counselor has been providing a “push in”
character development program to classrooms entitled Overcoming Obstacles.
The school provides the services of a substance abuse prevention and
intervention specialist (SAPIS) counselor, through the Office of School and
Youth Development, in conjunction with the CFN, who reports directly to the
principal.

The school administrative team and teachers decided that student movement
between classes would be suspended except to science, technology and PE.
All classes would be self-contained in all other academic activities in order to
monitor closely and reinforce appropriate student behavior and academic
progress.

Counseling

The principal reported that the school was actively developing a program to
prepare students for transition to high school with the guidance counselors.
Services are provided to students by a full-time guidance counselor and a full-
time social worker.

The CFN provides the services of a full-time attendance teacher to follow up on
students with attendance problems and to check on every absent student with
the assistance of a school-based family worker.

The school administrative team reported holding weekly student assemblies
where academic, behavior and attendance improvements are recognized and
rewarded publicly. The team noted that students’ responses and school morale
were improving as a result to this school-wide behavioral approach.

Enrichment
Opportunities

The school has numerous after school academic and enrichment opportunities
for students through its affiliation with the Sports and Arts in Schools program.
This organization provides all the Title | SES and after school programs.
Among the newest offerings is a cooking program, led by the principal, for
making cupcakes entitled “Sweet Treats” that incorporates math and literacy
skills in a cooking context.
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The school has introduced a chess club this year.

Marquis Studio is planning a winter and spring program after school for students
that will offer visual arts and creative movement activities.

The school also has an extensive bilingual after school component for bilingual
students.

The school described plans for a winter and spring Saturday Academy to offer
extra academic support.

SCHOOL LEADERSHIP

Effective e The principal described herself as a principal-teacher with a focus on

Leadership and instructional leadership, and highly valuing self-reflective practices. She has

Principal experience as a former ELA teacher, literacy coach and has four years

. experience as a principal who specializes in closing schools.

Evaluation The principal made regular visits to classrooms and would frequently model
best practices through demonstration lessons.
The principal has the support of a regular mentor-coach who was present
during the SIG monitoring visit.

Leadership The CFN 610 has monthly meetings for PD and support for principals.

Development

The principal is a graduate of the NYC Leadership Academy and has a mentor
who provides her with support and guidance.

School The CFN 610 leader and deputy leader work with the school administrative
Improvement team in a collaborative manner.

Manager/External The CFN 610 consultant assigned to the school will support the school in all
Providers areas of academics, data analysis and PD activities.

Building Level The school has organized an instructional team consisting of the principal, two

Leadership Team

assistant principals, two CFN coaches, two SWD coordinators, an IEP special
education teacher and the guidance counselor. Among the duties performed by
this group was structuring the PD and preparing a detailed PD calendar
showing all meetings held in the school. Copies of the monthly calendars were
available for inspection.

The school holds monthly meetings of a school leadership team that includes
the group described above and includes parent and teacher representatives.
Agendas and meeting notes were available for inspection.

SCHOOL CLIMATE AND COMMUNITY ENGAGEMENT

Environment is
Conducive to
Learning

e The school is working diligently to provide a safe, orderly and academically
oriented atmosphere.

e The school community consistently pointed to the employment of the mostly
self-contained classroom strategy as one of the most effective means of
creating and maintaining a more “business-like” approach and cut down on
the chaos at the school.

e Parents, teachers and students believed the institution of school uniforms
(black polo shirts with school logo and khaki pants or skirts) was one of the
ways the school generated a sense of identity and school pride.

e The principal reported the consistent enforcement of the student code of
conduct and consistent use of hallway passes by all teachers was a
challenge, especially in the eighth grade wing of the building.

Collaboration

e Teachers reported the new school leadership team was much more
transparent and open in communicating than they had experienced with
previous administrations.

e The PD calendar, with information about current academic focus by content
area, and the manner in which PD was differentiated based on teacher need
and interests, were noted as important changes instituted this year.
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Parent Involvement e The school has an active Parent-Teacher Association (PTA), which provides
workshops for parents.

o Parents reported the building appeared safer and that expectations for
student achievement were higher than in the past.

e Parents were pleased with the improvements in communication the school
had instituted this year.

External/Community- | ¢ The school had extensive support and worked collaboratively with the CFN

Based Partners and Teaching Matters to support teacher PD.

e Connected Learning works with the school to support the school’s technology
classroom and laptop computer carts are used in several classrooms.

BUDGET AND OTHER FUNDING SOURCES

Budget Modifications e N/A — the school does not receive SIG funds (see below).

Use of 1003(g) or e According to the manner that NYCDoE has chosen to use the SIG for the

1003(a) grant funding turnaround schools in phase-out status, the school does not receive any
funding through the grant.

e According to the NYSED document entitled “New York State Improvement
Grant (1003g) Cohort 1 and 2 Awarded Amounts,” the school was awarded
$300,000 for the 2011-12 school year. In fact, the new or phase-in school
(New Design Middle School) received the SIG funds.

Use of Other Funding ¢ The school has non-SIG resources used to support and sustain the
technology program of $20,000. The learning technology grant from
Connected Learning for CSD 5 is in its second year. The grant supports
two teachers with PD and technical support for a technology classroom and
student laptop computers.

DISTRICT SUPPORT AND PLANNING FOR DEVELOPMENT

District Support e The CFN intends to work collaboratively with the school administrative team to
ensure that the school is working toward meeting its goals as outlined in the
document entitled “New York State Education Department Phase-out/Phase-in
Plan.”

JIT/SIG Alignment | ¢ JIT report recommendations appear to be aligned with the turnaround school,
phase-out plan.

SUMMARY

The NYSED Site Visit Team member conducted a full-day site visit at IS 195 — Roberto
Clemente School. The team member was able to ascertain information about the school’s efforts to
begin the implementation of their turnaround model with phase-out status for improving student
learning.

The NYSED Site Visit Team member met with various stakeholders to review the school’s
implementation plan and to determine progress made to date toward improved student
achievement. The school administrative team is focused and eager to promote rapid improvements
in student performance; however, implementation of significant activities is in an active stage. It
should also be noted that the school does not actually receive SIG funds. The NYCDoE has
created a Transition Support Network, CFN 610, to work with all NYC schools slated for closure. In
that regard, the school has a phase-out plan outlined in the NYSED document entitled “New York
State Education Department Phase-out/Phase-in Plan.” In fact, the new or phase-in school (New
Design Middle School) received SIG funds for $300,000.
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Teachers meet regularly for common planning and for professional development activities.
The school’s plan to use data to inform instruction and PD to support teachers to improve and
differentiate instruction for all students is active. The English language-learning program is working
actively with students to improve academic achievement. Students with disabilities have significant
and active supports in place, and all students have a detailed analysis of their current academic
standing. Parents and students have appropriate access to data and to school personnel enabling
them to be actively involved with their child’s education.

All constituents reported that the school seems safer and staff has higher expectations for
students than in the past. The teachers appreciate the focus on improving student discipline and
safety, and they noted improved and more transparent communication with the new principal and
school instructional and support teams.
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