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Paul Robeson High School

STAFFING
Organization and The school administrative team is comprised of the principal and four assistant
Structure principals (AP).

The principal was appointed August 16, 2011. The assistant principals served
under the previous principal.

There are 18 teachers at the school. All of the assistant principals teach or co-
teach at least one class daily in the subject area they supervise.

Three teachers and the AP for English teach English language arts (ELA).
Three teachers and the AP for math teach math.

There are six professionals involved with special education including two APs,
the principal and the school psychologist.

An AP, a teacher and a paraprofessional work with English language learners
(ELL).

Teacher Evaluation

The principal and three assistant principals have received New York City
Department of Education (NYCDoE) training to implement the Teacher
Effectiveness Model rubric for teacher observations. The low inference
observation model provides a rubric based on the Danielson model.

The Children First Network 610 (CFN), also known as the Transition Support
Network, has employed a consultant to work with the school during the phase-
out period.

The school has contracted with America’s Choice to develop and deliver
professional development to the faculty on the Danielson model. The principal
also intends to use the Teacher Effectiveness rubric as a teacher coaching
device.

The principal stated each teacher will receive a minimum of 30 informal
observations or “walk throughs” and be provided immediate verbal and e-mail
feedback.

The tenured teachers will receive between three and five formal observations
with written feedback.

PLANNING

Student Enroliment

The average daily attendance rate for September 2011 was 77 percent.
Nineteen students have been identified as long-term absentees (LTA).

The school and Global Kids work with the LTA. Global Kids, along with the
attendance teacher makes home visits to students and families to encourage
students to return to school.

Global Kids also offers an after school program to support students with
attendance issues.

Student Several LTAs are teen parents of infants and young children. The school

Performance building houses a daycare program to support the young parents so they can
continue their education and graduate.

Outcomes The principal has introduced the Respect for All initiative, and is working to
create a “bully-free zone” in the school.
The principal created a support group for lesbian, gay, bisexual and
transgender teens.
The principal is working with teachers to create a more culturally inclusive
classroom atmosphere.

Teacher The teacher attendance rate is 93% to date.

Attendance The principal indicated he has issued letters of recognition to teachers for

perfect attendance for the month of September.

(Updated 08.08.12)




Paul Robeson High School

PROFESSIONAL DEVELOPMENT (PD)

Professional
Development

The school has transitioned from America’s Choice (Pearson) to the newly
formed Transition Support Network, Children First Network (CFN) 610, as
provider and developer of professional development (PD).

PD is provided on a weekly basis. Common planning time is on Monday (2:01 —
3:20 pm) and Tuesday (2:01 — 2:41 pm).

Teachers participate in a faculty conference on the second Wednesday of the
month from 8:00 to 8:30 am.

The principal has introduced “instructional grand rounds,” inspired by the
medical-rounds model used by physicians.

The faculty was studying a new form of professional learning known as
“instructional rounds networks.” In this process, educators develop a shared
practice of observing, discussing and analyzing learning and teaching. The
intent of instructional rounds in education is to help school leaders and teachers
develop a shared understanding of what high-quality instruction looks like and
what the school needs to do to support it.

Teachers appeared hesitant and had little comment about the practice when
asked about it during the focus group discussion.

A CFN 610 consultant meets approximately one time per week with the
principal and assistant principals to plan PD.

PD topics have been selected in response to the Joint Intervention Team (JIT)
report recommendations.

Instructional and
Support

The school receives instructional support from CFN 610. The Network was just
beginning its work at the school in October.

CFN 610 was created in the summer of 2011 to work with all NYC schools
slated for closing. All NYC turnaround schools with a phase-out plan are part
the Transition Support Network.

Monitoring and

The school administrative team meets with a CFN 610 consultant to discuss

Analysis and analyze PD results.
¢ No formal monitoring of PD was apparent at the time of the NYSED Site Team
visit.
DATA ANALYSIS
Data that Informs e The school is using Acuity for interim English language arts (ELA) and math
Instruction assessments.

CFN 610 has developed an internal data system mirrored on the NYCDoE
database, ARIS. The system is used for individualized analysis of Acuity
results, credit accumulation, Regents exam results, course grades and
attendance. A color-coded report for each student is generated that shows a
detailed transcript analysis. The report shows what each student in the network
has achieved academically to date and what the student needs to complete to
meet graduation requirements.

The Network offered PD to the team and department leaders concerning the
data system, then turn-keyed the information to the rest of the faculty.

The principal provided copies of the data PowerPoint presentation to the
NYSED Site Visit Team describing how the data system works.

Data & Student
Achievement

The internal data system developed by CFN 610 keeps track of each student’s
progress in the school.

The principal and the assistant principals are working with students to help them
understand their credit requirements needed for graduation.

The principal intends to use midterm data to determine individualized student
academic support and to plan for a “PM school.”

The school will develop and deliver courses after regular school hours based on
student needs. The school administrative team intends to roll out these courses
later in October.

The school has formed a data inquiry team which the principal noted was in a
“gestational stage.”

(Updated 08.08.12)
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Paul Robeson High School

CURRICULUM AND TEACHING

Learning Time

The school has a 7-period schedule, which begins at 8:35 am and ends at 3:20
pm, Monday through Thursday. School ends on Friday at 2:50 pm.

Each class meets for 43 minutes, with a 3-minute passing period.

The school shares the building with two other schools, and runs a breakfast
program from 7:45 to 8:30 am daily. The lunch period is from 2:01 to 2:41 pm.
Teachers tutor a maximum of 10 students from 2:43 to 3:20 pm on Tuesday,
Wednesday and Thursday, during this dedicated credit recovery time.

Mapped & Paced
Curriculum

According to the NYC Chancellor’s plan, the math and English language arts
(ELA) Common Core Learning Standards are being developed.

The faculty has adopted a school-wide writing rubric. Rubric use was observed
in all content areas with student work samples posted in every classroom.

Instructional
Programming
Linked to Student
Needs Assessment

The assistant principal supervising math, algebra classes have been developed
for students who previously failed the Regents exams.

The assistant principal, who supervises all ELA teachers, is the teacher of a
class developed for students who previously failed the English Regents exams.
The assistant principals are working with teachers and a CFN 610 consultant to
increase the academic rigor of the curriculum, especially in finding challenging
texts for student use.

Effective Teaching
Practices

Each classroom observed had the lesson aim, objective, “Do Now” activity and
the day’s homework assignment prominently posted either on the chalkboard,
on poster paper or on the interactive whiteboards (IWB).

IWB were observed in each classroom. Many of the IWB were covered, not in
use, with teachers writing all class information on the chalkboard in those
classrooms.

All the assistant principals observed teaching were actively using the IWB.

A thoughtful discussion between students and a teacher was observed in one
class where students were asked to demonstrate their understanding of the
school-wide writing rubric in relation to the homework assignment. Students
were able to engage in discussion demonstrating higher-level critical thinking
during the lesson observed. Students were highly attentive during that class
and each student was expected to contribute to the discussion in a meaningful
way.

The level of questioning and probing for understanding by teachers was
observed to be somewhat uneven. Some teachers asked numerous questions
which required little more than recall or simple one-word responses. In those
classrooms, students seated farthest from the teacher tended to sit draped over
their desks, or with their heads down on the desk, or bent forward with eyes
closed.

ELL/SWD

The principal reported English language learners (ELL) received instruction in
their native language (French) for one period weekly, in addition to the regularly
scheduled tutoring time on Tuesday through Thursday.

The school uses a push-in model to provide support to the ELL population.
There is one teacher and one assistant principal assigned to work with students
with disabilities.

STUDENT SUPPORT

Additional
Social/Emotional
Support

Teachers work with students three days per week during dedicated tutoring time
and credit recovery is folded into this time.

The principal was working with the teachers and students to develop
professional learning communities that focus on the affective or emotional
response to the school setting. This process was in the early stages of
development and teachers were somewhat vague in their discussion of the
goals of this initiative.

The school subscribes to the following SABIS core values:
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Paul Robeson High School

Practicing honesty and integrity

Upholding our principles at all cost and at all times

Continually improving and never becoming complacent
Emphasizing quality before profit

Making a difference

Recognizing and rewarding efficiency, loyalty and commitment

O O O O O O

Counseling

T
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e following student support services are in place to assist students:
Education/career counseling through the guidance department
Access to a social worker, who is on staff at the school
Drug and alcohol counseling, available through the school’s affiliation
with the Spark Program
Violence prevention and counseling through peer mediation sessions

o Access to a school psychologist who is on staff and serves all three

schools in the building

o The code of conduct is under review by the principal and faculty

o Credit recovery is built into the tutoring program, meeting three days

per week and after the midterm of the semester, an after school

program, or “PM School,” will be instituted in direct response to
students needs

O O O
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Enrichment
Opportunities

The school works with the College for Every Student (CFES), a nonprofit
organization committed to raising the academic aspirations and performance of
underserved youth so they can prepare for, gain access to, and succeeds, in
college.

Student government offers leadership development opportunities to students.
CFES and the guidance counselor organize college and career fairs and college
visits.

The coordinator of student affairs teaches a leadership class which participates
in local service projects, such as the Breast Cancer Walk.

Several schools in CSD 17 and CSD 20 have pooled resources to offer AP
Spanish, AP English and some other pre-AP courses. The courses are
delivered through remote site webcasts.

The three schools in the building have a joint program for athletics that allows
students to participate in volleyball, baseball, basketball, cross-country and
track.

The school also supports a cheerleading squad.

SCHOOL LEADERSHIP

Effective e The principal has experience closing a previous school. He described himself
Leadership and as “collaborative” and a “strategic global thinker.”
Principal e The teachers are still unsettled over the changes the NYCDoE made in its the

. decision to close the school last. They are making adjustments to work with the
Evaluation new principal and all the changes he was implementing.

o A CFN 610 consultant has been assigned to the school. A consultant plans to
visit the school at least one time per week.

Leadership e CFN 610 will offer PD support for the school administrative team on an ongoing

Development

basis.

School

The CFN 610 leader and deputy leader work with the school administrative

Improvement team in a collaborative manner.

Manager/External ¢ The CFN 610 consultant assigned to the school will support the school in all
Providers areas of academics, data analysis and PD activities.

Building Level e The school administrative team and the CFN consultant meet weekly to discuss

Leadership Team

issues.
The school has a log of agendas and meeting resolutions on file at the school.

(Updated 08.08.12)




Paul Robeson High School

SCHOOL CLIMATE AND COMMUNITY ENGAGEMENT

Environment is
Conducive to
Learning

Teachers, parents and students reported the school has developed a safer,
more welcoming climate this year, as compared to previous years.

Parents and students perceive the teachers and school administrative team
as more caring and responsive to the students’ academic and social-
emotional needs than in the past.

The teachers were surprised and pleased when the principal sent letters
acknowledging their perfect attendance.

While the teachers appreciate the focus on improving student discipline and
safety, they indicated communication with the new principal, rapid changes in
expectations and the closing status of the school is causing them
considerable discomfort.

Collaboration

Teachers would appreciate more opportunities for communication and
discussion concerning the process involved in closing the school.

Parent Involvement

The school, as with most other NYCDoE schools, employs a full time parent
coordinator who works with the parent association president to plan activities
for parents and students.

The school has an active Parent-Teacher Association (PTA) which works with
the parent coordinator provides workshops for parents.

Parents reported the building appeared safer and that expectations for student
achievement were higher than in the past.

The parents and parent coordinator indicated the school has been somewhat
disconnected from the community in the past, but appears to be reaching out
more at this time.

External/Community-
Based Partners

The school had plans to work with the America’s Choice in planning and
delivering PD activities. The association was terminated when the school
became affiliated with the Transition Support Network through CFN 610.
Global Kids works with students in the after school program, with a focus on
attendance issues.

BUDGET AND OTHER FUNDING SOURCES

Budget Modifications

o N/A —the school does not receive SIG funds (see below).

Use of 1003(g) or
1003(a) grant funding

¢ According to the manner that NYCDoE has chosen to use the SIG for the
turnaround schools in phase-out status, the school does not receive any
funding through the grant.

e According to the NYSED document entitled “New York State Improvement
Grant (1003g) Cohort 1 and 2 Awarded Amounts,” the school was awarded
$300,000 for the 2011-12 school year. In fact, the new or phase-in school
(Pathways in Technology Early College High School) received the SIG
funds.

Use of Other Funding

e A CSD 17 and CSD 20 high school and middle school initiative allowed the
school to plan and participate in AP courses via remote site webcasts.

DISTRICT SUPPORT AND PLANNING FOR DEVELOPMENT

District Support

The CFN intends to work collaboratively with the school administrative team to
ensure that the school is working toward meeting its goals as outlined in the
document entitled “New York State Education Department Phase-out/Phase-in
Plan.”

JIT/SIG Alignment

JIT report recommendations appear to be aligned with the turnaround school,
phase-out plan.

(Updated 08.08.12)




Paul Robeson High School
SUMMARY

The NYSED Site Visit Team members conducted a full-day site visit at Paul Robeson High
School on October 21, 2011. The team members were able to ascertain information about the
school’s efforts to begin the implementation of their turnaround model with phase-out status for
improving student learning.

The NYSED Site Visit Team members met with various stakeholders to review the school’s
implementation plan and to determine progress made to date toward improved student
achievement. The school administrative team is focused and eager to promote rapid improvements
in student performance; however, implementation of significant activities is only in the initial stages.
It should also be noted that the school does not actually receive SIG funds. The NYCDoE has
created a Transition Support Network, CFN 610, to work with all NYC schools slated for closure. In
that regard, the school has a phase-out plan outlined in the NYSED document entitled “New York
State Education Department Phase-out/Phase-in Plan.” In fact, the new or phase-in school
(Pathways in Technology Early College High School) received SIG funds for $300,000.

Teachers meet weekly as a whole faculty for common planning and for professional
development activities on Monday and Tuesday (for a total of 119 minutes weekly), and in faculty
conference on the second Wednesday of the month for an additional 30 minutes. All constituents
reported that the school seems safer and staff has higher expectations for students than in the past.
While the teachers appreciate the focus on improving student discipline and safety, they indicated
less than adequate communication with the new principal, rapid changes in expectations and the
closing status of the school, as issues causing them considerable discomfort.
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