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August 10, 2012 
 
The Regents of the University of the State of New York 
Charter School Office 
89 Washington Avenue 
Albany, NY 12234 
 
To Whom It May Concern: 
 
COMMUNITY Charter School and the Board of Trustees respectfully submit this application of 
subsequent renewal for our charter for a full five-year term to continue our service to students in grades 
kindergarten through sixth grade. 
 
In the 2011-2012 school year, COMMUNITY Charter School completed our 9th year of existence. Over the 
past three years, while we have seen many extraordinary gains among our students, particularly in the area 
of youth development, we have lost ground in academic achievement. The most recent outcomes on the 
NYS English language arts and math assessments showed a continued decline and prompted the Board of 
Trustees, school leadership and representatives of the teachers’ union to engage in a thorough analysis of 
the school’s academic, organizational, fiscal and governance plans that resulted in the enclosed charter 
renewal application. As you will see in the application, while COMMUNITY Charter School proposes to 
carry forward its mission and educational philosophy, we are fundamentally changing all aspects of 
operations. Following is a brief summary of what you will find described in detail in the application. 
 
COMMUNITY CHARTER SCHOOL’S MISSION 
In July 2012, the Board voted to modify the mission in order to align it with the school’s commitment to 
improving student learning in relation to the New York State Common Core Learning Standards and its 
focus on Asset Development and differentiated and data-driven instruction. The revision also aligns the 
mission statement with current instructional practices and priorities—for instance, removing mention of 
Project-based Learning, which has been discontinued. The new mission statement also more accurately 
captures the school’s renewed commitment to involving families effectively to support the academic 
achievement and social emotional development of our students. The new statement is: 
 
The mission of COMMUNITY Charter School is to improve student learning and achievement, and to meet 

or exceed the NYS Common Core Learning Standards.  COMMUNITY Charter School is committed to 
providing students with the knowledge they need for academic achievement and social – emotional 

development.  We are dedicated to providing learning opportunities for all students via individualized 
learning plans, data driven instruction, and communication between home and school.  Utilizing the Search 

Institute’s Developmental Asset model, students will acquire the necessary characteristics in order to be 
well-rounded, productive citizens and able to adapt to an ever-changing global community. 

 
COMMUNITY CHARTER SCHOOL’S EDUCATIONAL PHILOSOPHY 
CCS’s educational philosophy is based most fundamentally on the premise that “all children are capable of 
learning.” Teachers, staff and administrative leaders are both idealists as well as realists. That is, their 
expectations must be strongly supported by central administrative leaders, parents and community 
businesses, state and local governments. Furthermore, inherent in the total development of individual 
learner intellectual and social attributes it is imperative that a pervasive culture of respect and honesty be 
cultivated through visible modeling, student demonstration and total school celebration. It also is integral to 
CCS’s educational philosophy that everyone involved in the educational enterprise shares the professional 
obligation to be accountable for effecting student achievement to the highest levels of educational 
standards.  



 
This philosophy is clearly embedded in the proposed new practices, including an Annual Professional 
Performance Review (APPR) plan that was approved by leadership and the teachers’ union and has been 
submitted to the NYSED for approval. This APPR sets out rigorous measures for teacher and school leader 
performance that will directly impact retention and performance-based compensation. The teachers’ union 
affirmed their support for this approach completely when they agreed to the terms of the APPR and related 
human capital management elements in a signed agreement for a new four-year contract. All of these 
agreements are documented in the appendices. 
 
COMMUNITY CHARTER SCHOOL’S CHARACTERISTICS 
As is reflected in the positive parent evaluations and continuing improvements in youth development, 
COMMUNITY charter school clearly provides a warm and nurturing learning environment for our K-6 
students. The proposed “Re-start” initiatives in this renewal application will build upon these assets by 
bringing great rigor and relevance to the academic program and increased professional opportunities and 
expectations for our staff. The key characteristic of COMMUNITY charter school moving forward is a 
shared commitment to dramatic and sustainable transformations that result in increased rapid and long-term 
student achievement. 

 
COMMUNITY CHARTER SCHOOL’S MAJOR CHALLENGES 
Throughout the renewal proposal, we delineate the major challenges COMMUNITY currently faces and 
our plans to address them. The key challenge is the three-year decline in student achievement. This issue 
drives all of the decisions being made for the plans to “Re-start” the school, including the selection of new 
formative assessments, implementing rigorous evaluations of teacher and school leader performance, and 
hiring of additional staff to support data-driven decision making and improve classroom instruction. 
 
COMMUNITY CHARTER SCHOOL’S MAJOR ACCOMPLISHMENTS 
Collaboration and cooperation across grade levels and the instructional staff has been most encouraging, 
particularly during the latter half of the 2011-2012 academic year. Significantly, the school leadership and 
teachers’ union worked tirelessly to develop and come to formal agreement on the transformational 
practices proposed in this renewal application. At the same time, teachers have worked arduously to 
strengthen their data analysis, instructional practices and classroom management skills to markedly reduce 
lost instruction/learning time. 
 
This past year, we implemented several strategies to better inform COMMUNITY parents of the academic 
performance measures of their children and the school as a whole. As well, weekly newsletters containing 
informational updates, school activities, parent involvement opportunities, etc., are published and 
distributed to parents and community leaders. In addition, a newly installed electronic display sign located 
on the school’s front lawn has provided an excellent vehicle for sharing a range of school information and 
postings for parents and the neighborhood communities. To further support initiatives, CCS completed a 
major expansion of its physical facilities which included new and fully equipped classrooms, renovated 
teaching and administrative areas, reception and secretarial offices, food services, student cafeteria and a 
faculty/staff room/cafeteria. 
 
Finally, we have welcomed on board a dynamic and highly effective Head of School, Ann Marie 
Wiesinger, who has led our staff through an intensive review process that resulted in the proposed renewal 
application, a collaboratively-designed APPR plan approved by leadership and our teachers’ union, as well 
as an agreement for a new four-year contract between leadership and our teachers’ union. Under her 
leadership, we are confident that the proposed charter renewal plan will be a success. 
 
Sincerely, 

 
Carmen J. Iannaccone 
 
 
 
 



Table	
  of	
  Contents	
  
	
  
1.	
  Is	
  the	
  school	
  an	
  academic	
  success	
  and	
  able	
  to	
  operate	
  in	
  an	
  educationally	
  	
  
sound	
  manner?	
   	
   	
   	
   	
   	
   	
   	
   	
   1	
  

a.	
  Academic	
  Performance	
  Goals	
   	
   	
   	
   	
   	
   1	
  
b.	
  Curriculum	
   	
   	
   	
   	
   	
   	
   	
   	
   5	
  
c.	
  Instruction	
   	
   	
   	
   	
   	
   	
   	
   	
   9	
  
d.	
  Assessment	
  and	
  Instructional	
  Decision-­‐making	
   	
   	
   	
   13	
  
e.	
  At-­‐Risk	
  Students	
  and	
  Students	
  with	
  Special	
  Needs	
   	
   	
   16	
  
f.	
  Climate,	
  Culture,	
  and	
  Safety	
   	
   	
   	
   	
   	
   28	
  
g.	
  Professional	
  Development	
   	
   	
   	
   	
   	
   	
   31	
  
	
  

2.	
  	
  Is	
  the	
  school	
  organizationally	
  viable	
  and	
  able	
  to	
  operate	
  in	
  a	
  fiscally	
  	
  
sound	
  manner?	
   	
   	
   	
   	
   	
   	
   	
   	
   33	
  

a.	
  Organizational	
  Performance	
  Goals	
  	
   	
   	
   	
   	
   33	
  
b.	
  Financial	
  Performance	
  Goals	
   	
   	
   	
   	
   	
   34	
  
c.	
  Organizational	
  Capacity	
   	
   	
   	
   	
   	
   	
   34	
  
d.	
  Board	
  Oversight	
  and	
  Governance	
   	
   	
   	
   	
   	
   36	
  
e.	
  School	
  Leadership	
   	
   	
   	
   	
   	
   	
   	
   37	
  
f.	
  Solvency	
  and	
  Stability	
   	
   	
   	
   	
   	
   	
   39	
  
g.	
  Internal	
  Controls	
   	
   	
   	
   	
   	
   	
   	
   40	
  
h.	
  Financial	
  Oversight	
  	
   	
   	
   	
   	
   	
   	
   41	
  
i.	
  Financial	
  Reporting	
   	
   	
   	
   	
   	
   	
   	
   41	
  
j.	
  Facilities	
   	
   	
   	
   	
   	
   	
   	
   	
   42	
  
k.	
  Parent/Family	
  and	
  Student	
  Satisfaction	
   	
   	
   	
   	
   42	
  
	
  

3.	
  	
  Is	
  the	
  school	
  faithful	
  to	
  the	
  terms	
  of	
  its	
  charter	
  and	
  has	
  it	
  adhered	
  to	
  	
  
applicable	
  laws	
  and	
  regulations?	
   	
   	
   	
   	
   	
   	
   43	
  

a.	
  Charter-­‐Specific	
  Performance	
  Goals	
   	
   	
   	
   	
   43	
  
b.	
  Mission	
  and	
  Key	
  Design	
  Elements	
   	
   	
   	
   	
   	
   44	
  
c.	
  Admissions	
  and	
  Enrollment	
  	
   	
   	
   	
   	
   	
   44	
  
d.	
  Legal	
  Compliance	
   	
   	
   	
   	
   	
   	
   	
   44	
  
	
  

4.	
  	
  Should	
  the	
  school’s	
  charter	
  be	
  renewed,	
  what	
  are	
  its	
  plans	
  for	
  the	
  term	
  	
  	
  
of	
  the	
  future	
  charter?	
  	
   	
   	
   	
   	
   	
   	
   	
   45	
  

a.	
  Key	
  Structural	
  Elements	
  of	
  the	
  Charter	
   	
   	
   	
   	
   45	
  
b.	
  Academic	
  Program	
  	
  	
   	
   	
   	
   	
   	
   	
   45	
  
c.	
  Organizational	
  Viability	
  and	
  Fiscal	
  Soundness	
   	
   	
   	
   46	
  
	
  



COMMUNITY	
  Charter	
  School	
   	
   August	
  2012	
  
Charter	
  Renewal	
  Request	
  

	
   1	
  

1. Is the school an academic success and able to operate in an 
educationally sound manner? 

a.  Academic Performance Goals 
Standard: Throughout the charter term, the school has met or come close to meeting the 
academic goals laid out in its performance goals and charter contract, including absolute 
performance and value-added student growth. 
• The data or other evidence may be provided in Appendix B (Evidence on Performance Goals) 

as a clearly labeled attachment. 
Please see Appendix B for data and evidence that supports the descriptions and overviews 
provided in the responses below. 
• Provide evidence that students at the school demonstrate proficiency or progress toward 

meeting proficiency targets on state standards as measured by the New York State Testing 
Program (NYSTP) exams in all subject areas and at all grade levels tested for accountability 
purposes. 

Since COMMUNITY Charter School’s inception in 2003, student achievement has gone from 
extremely low levels (only 7% of the original 4th grade students scored at levels 3 or 4 on ELA 
state assessments at the end of the first year of operation while a mere 13% met proficiency in 
math and 38% in science) to sufficiently higher levels (63% of 4th graders scored proficient in 
ELA during the 2008-2009 school year with a whopping 93% proficiency in math and 98% in 
science) to a recent decline in performance (27% of 4th graders at proficiency in ELA during the 
2011-2012 school year, 33% proficient in math and 67% in science). As depicted in Table 1, the 
foremost challenge for COMMUNITY Charter School during the next few years is to rapidly turn 
around the declining student performance. (Note data for all tested grades is provided in Table 2; 
the reason for presenting 4th grade data in one table is to highlight the school’s performance over 
the entire life of its charter, which started with only grade 4 for the first two years of operation.) 
 

Table 1: Fourth Grade Performance on NYS Assessments 
 Percentage Scoring 3 or 4 on NYS Assessment 
School Year ELA Math Science 
2003-2004 7% 13% 38% 
2004-2005 33% 57% 41% 
2005-2006 41% 65% 90% 
2006-2007 64% 80% 100% 
2007-2008 51% 86% 90% 
2008-2009 63% 93% 98% 
2009-2010 16% 49% 88% 
2010-2011 8% 45% 93% 
2011-2012 27% 33% 57% 
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Table 2: COMMUNITY CS Performance on NYS Assessments 
All Grades; All Years of Operation 

 Percentage Scoring 3 or 4 on NYS Assessment 
Grade Level  ELA Math Science 

2003-2004 School Year 
4 7% 13% 38% 

2004-2005 School Year 
4 33% 57% 41% 

2005-2006 School Year 
3 37% 67% N/A 
4 41% 65% 90% 
5 10% 13% N/A 
6 6% 6% N/A 

2006-2007 School Year 
3 71% 96% N/A 
4 64% 80% 100% 
5 49% 67% N/A 
6 24% 63% N/A 

2007-2008 School Year 
3 74% 100% N/A 
4 51% 86% 90% 
5 47% 77% N/A 
6 21% 73% N/A 

2008-2009 School Year 
3 75% 100% N/A 
4 63% 93% 98% 
5 60% 74% N/A 
6 42% 50% N/A 

2009-2010 School Year 
3 53% 53% N/A 
4 16% 49% 88% 
5 28% 36% N/A 
6 18% 23% N/A 

2010-2011 School Year 
3 55% 64% N/A 
4 8% 45% 93% 
5 20% 17% N/A 
6 17% 19% N/A 

2011-2012 School Year 
3 17% 34% N/A 
4 27% 33% 67% 
5 14% 30% N/A 
6 5% 9% N/A 
  

A review of the ELA and math data from 2011-2012 shows that while the ultimate levels of 
proficiency (scoring at Levels 3 or 4) are woefully inadequate, there are significant percentages of 
students “on the bubble” to meeting proficiency (high Level 2 scores). Table 3 shows how 
inclusion of these students demonstrates a high likelihood that with the right forms of 
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interventions, COMMUNITY charter school can turn around the declining performance fairly 
quickly. 

Table 3: 2011-2012 Proficiency + High Level 2 Students 
Grade/Subject High 

Level 2 
 
Level 3 

 
Level 4 

Total Proficient 
(Level 3+4) 

Total Proficient + Bubble 
(Levels high 2 +3+4) 

G3 – ELA 33.3% 17% 0% 17% 50.3% 
G3 – Math 29.7% 31.9% 2.1% 34% 63.7% 
G4 – ELA 57.1% 26.7% 0% 26.7% 83.8% 
G4 – Math 44% 28.9% 4.4% 33.3% 77.3% 
G5 – ELA 20% 13.6% 0% 13.6% 33.6% 
G5 – Math 34.5% 25% 4.5% 29.5% 64% 
G6 – ELA 17.9% 4.4% 0% 4.4% 22.3% 
G6 – Math 31% 9.1% 0% 9.1% 40.1% 
 
• Summarize evidence of the school’s progress in making Adequate Yearly Progress (AYP) in 

the aggregate and for all statistically significant subgroups. Provide information on the 
school’s historical accountability status. 

Following are the key points regarding AYP accountability, both in aggregate and for all 
statistically significant subgroups: 
• The school met AYP or Safe Harbor from 2004 to 2010 for all statistically significant 

subgroups except for ELA in 2005-2006 for Black and Economically Disadvantaged 
students. 

• In 2010-2011, the school dropped in performance and did not make AYP or Safe Harbor for 
the aggregate in ELA and Math. It did also not make AYP or Safe Harbor for Black students, 
which form the majority of COMMUNITY’s student population. COMMUNITY did make 
Safe Harbor for Special Education and Economically Disabled students in both ELA and 
Math in 2010-2011. 

• COMMUNITY has met AYP in Science for all years of its charter. 
While AYP data is not yet available for the 2011-2012 school year, based upon student 
achievement data on NYSTP, we anticipate similar results as the 2010-2011 school year. This 
will further illustrate the significant challenge facing COMMUNITY charter school: the recent 
and rapid decline in student performance over the past three years. As discussed in detail in 
Section 4, COMMUNITY has begun to overhaul its curriculum, instructional, leadership and 
governance structures in order to effect a turnaround that will begin showing results in improved 
student achievement for the 2012-2013 school year. 
• If there are additional internal or external assessment measures (beyond NYSTP) that have 

not already been reported and that provide evidence relating to the success of the academic 
program, please submit that information in a clear and concise manner as well as an 
interpretation of the data. 

While the staff of COMMUNITY charter school take full responsibility for the low levels of 
student proficiency demonstrated on the NYSTP assessments, formative and interim assessments 
conducted throughout the school year indicated a stronger level of progression towards 
proficiency than ultimately achieved. It is clear in the assessment of scale score performance on 
NYSTP assessments as demonstrated in Table 3 that while a larger percentage of our students 
met proficiency levels on End of Year assessments such as DIBELS, many ultimately fell short of 
the cut-off for the NYSTP assessments. Please see the tables below for summaries of outcomes 
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on the additional formative assessments used throughout the year to benchmark and track student 
progress in ELA and Math. Note that DIBELS is used for grades K-6 and KeyMath is used for 
grades K-3. Table 4 provides DIBELS data for grades 3-6 as compared to NYS assessments in 
New York State tested grades (3-6). Table 5 provides a summary of DIBELS assessment data for 
grades K-2. Table 6 provides a summary of KeyMath assessment data for all tested grades. 
 

Table 4: DIBELS / NYS Assessment Data Comparison for 2011-2012 

Grade/	
  
Assessment	
  

Formative	
  
Assessment	
  

EOY	
  
%	
  meeting	
  
benchmark	
  

NYS	
  Assessment	
  
%	
  Proficient	
  

Difference	
  b/w	
  %	
  
meeting	
  EOY	
  

benchmark	
  and	
  %	
  
meeting	
  

proficiency	
  on	
  
NYSTP	
  

assessment	
  
%	
  High	
  Level	
  2	
  on	
  
NYS	
  Assessment	
  

3	
  –	
  DIBELS/	
  ELA	
   36%	
   17%	
   -­‐19%	
   33.3%	
  
4	
  –	
  DIBELS/	
  ELA	
   58%	
   26.7%	
   -­‐31.3%	
   44%	
  
5	
  –	
  DIBELS/	
  ELA	
   84%	
   13.6%	
   -­‐70.5%	
   20%	
  
6	
  –	
  DIBELS/	
  ELA	
   75%	
   4.4%	
   -­‐70.6%	
   17.9%	
  
 

Table 5: Formative Assessment Data for ELA (DIBELS) 

Grade/Assessment	
   Benchmark	
  EOY	
   #	
  of	
  students	
  met	
  
Benchmark	
  EOY	
  

%	
  Students	
  met	
  
Benchmark	
  EOY	
  

Mean	
  Average	
  
Benchmark	
  Score	
  

Kindergarten	
   28	
  words	
   18/35	
   51%	
   28.6	
  words	
  
1st	
   47	
  words	
   9/40	
   23%	
   31.7	
  words	
  
2nd	
   87	
  words	
   13/37	
   35%	
   75.8	
  words	
  
3rd	
   100	
  words	
   17/47	
   36%	
   92.6	
  words	
  

 
Table 6: Formative Assessment Data for Math (KeyMath) 

Grade/Assessment	
   Benchmark	
  EOY	
  
(Grade	
  level)	
  

#	
  of	
  students	
  met	
  
or	
  exceeded	
  

Benchmark	
  EOY	
  

%	
  Students	
  met	
  
Benchmark	
  EOY	
  

Mean	
  Average	
  
Benchmark	
  Score	
  

Kindergarten	
   1	
   16/36	
   44%	
   .925	
  
1st	
   2	
   12/39	
   31%	
   1.62	
  
2nd	
   3	
   10/32	
   31%	
   2.71	
  
3rd	
   4	
   10/45	
   22%	
   3.42	
  

 
Action Plan: In Section 4 of this request for charter renewal, we provide a detailed program for 
turning around the declining student performance that has taken place over the past several years 
as well as address a core achievement issue that has been present since the school’s inception: 
declining student performance as they move through grade levels. We would like to note here 
several key elements of the action plan as they relate to the issues raised here: 
1. COMMUNITY has proposed to NYSED a comprehensive approach to measuring student 

performance in all grade levels and subject areas, including those not currently within the 
NYSTP, as part of the school’s Annual Professional Performance Review (APPR) plan. 
Please see Appendix H for a copy of the plan, which was developed by school leadership in 
consultation with the teaching staff and has been approved by the NYSUT, as reflected in the 
signed certification of Joint Assurances, included with the APPR. 

2. The APPR requires that annual Growth Targets for each student be set in all subject areas. 
These Growth Targets must be deemed sufficiently rigorous by an external assessment 
consultant and must be tied to an overall accelerated Growth Plan that will result in the 
school meeting its basic accountability goals for student achievement by 2014-2015 (three 
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years). Note that the core academic target proposed in the last charter renewal application was 
for 75% of all students in Grades 3-6 would be scoring at or above Level 3 in all NYS 
Assessments for ELA and Math by the end of the 2012-2013 school year. We are now 
proposing that this academic target be met by the end of the 2014-2015 school year. 

3. COMMUNITY has joined a consortium of charter schools to gain access to a Data 
Warehouse that provides teachers and school leaders with comprehensive data on individual 
students, classroom/cohort performance as well as grade-level, subject-level and overall 
school achievement on both summative and formative assessments. In order to maximize the 
value of this Data Warehouse, which was first brought into the school during the 2011-2012 
school year, COMMUNITY is implementing the use of interim assessments in ELA and 
Math to take place every 6 to 8 weeks across all grade levels. This data will be tracked in the 
Data Warehouse in order to give teachers near “real time” data to guide curricular 
modifications and instructional practices. 

4. During the 2011-2012 school year, COMMUNITY gained access to the Data Warehouse and 
had key administrative staff trained in the use of the technical tools. During the 2012-2013 
school year, all teachers will be engaged in intensive professional development to learn how 
to use the data in the Data Warehouse in order to improve curriculum and instruction. This 
process is detailed in Section 4 of the charter renewal request as it is the key mechanism by 
which educators at COMMUNITY will work collaboratively to meet the challenging growth 
rates required to bring students to proficiency. 

5. Through the APPR, students’ growth rates are directly tied to teachers’ evaluations. As 
described in Section 4, outcomes on the annual evaluations have direct and immediate impact 
on teachers and school leaders’ professional experience. Any educator who receives two 
consecutive evaluations at the level of “ineffective” will be terminated. Educators who 
receive “developing” or “ineffective” on an annual evaluation must be given an improvement 
plan with specific measurable outcomes that must be achieved during the following school 
year. Educators who achieve at “effective” or “highly effective” are eligible for additional 
performance-based compensation through the school’s current participation in a grant 
program funded by the federal Teacher Incentive Fund. 

6. The school leadership and teachers’ union signed an agreement for a new four-year contract 
that includes modifications to ensure implementation of all of the above initiatives. 

 
b.  Curriculum 
Standard: The school has a clearly documented curriculum that articulates skills and concepts 
that all students must know and be able to do to master content, meet and exceed state 
standards, and achieve school-level performance goals.  
• Describe current curriculum documents that assist teachers in long-term and short-term 

instructional planning. 
In fall 2010, COMMUNITY Charter School became part of a consortium of charter schools in 
Buffalo that are implementing the federally-funded Partnership for Innovation in Compensation 
for Charter Schools (PICCS) initiative, which is led by the Center for Educational Innovation – 
Public Education Association (CEI-PEA), an educational nonprofit organization that has been 
working with charter schools since charter legislation was enacted in 1998. Through PICCS, 
COMMUNITY Charter School is able to access a wealth of resources and tools aimed at 
improving the overall functioning of the school. In 2011-2012, one of the specific tools that the 
school began implementing is the PICCS Data Warehouse, which includes a suite of tools 
designed to dramatically improve curriculum design, planning and alignment (both vertically and 
horizontally), as well as integrate curriculum with assessment such that teachers are able to 
implement rigorous interim assessments that are aligned with local and national standards. All of 
the software requires full alignment with the Common Core and, as such, helps ensure that all 
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teachers at COMMUNITY Charter School make the complete conversion to teaching to the 
Common Core in the timeframe provided in the NYS Assessment Transition Plan.1 
 
The curriculum tools of the Data Warehouse help teachers with a range of tasks, including:  
• Aligning curriculum to the Common Core – The curriculum mapping software takes the 

teacher through a step-by-step process in which s/he must correlate all aspects of an 
instructional unit and individual lessons to the Common Core Standards. 

• Effectively designing curriculum units and lessons – The software provides the teacher 
with access to a library of units and lessons that can be adapted to the specific needs of 
his/her students. Links to the system’s assessment/benchmarking components helps prompt 
the teacher to make appropriate adaptations to address classroom/cohort as well as individual 
learner readiness in relation to particular content knowledge, skills and task ability.  

• Aligning curriculum across grade level, subject area, inter-disciplinarily and vertically – 
The software follows the methodologies developed by Heidi Hayes Jacobs2 by establishing a 
Core Map for the entire school that links out to Diary Maps for individual classrooms/cohorts 
and down to Individualized Learning Plans for students. All teachers in the school have 
access to the range of maps so that they can ensure curricular alignment as well as collaborate 
on cross-discipline units and student learning goals. As the system is used over time, the 
historical student assessment data also allows for a level of vertical alignment that goes 
beyond a common curricular framework to individualized growth planning. For example, the 
system will provide the curriculum maps for all of fourth grade to the fifth grade teachers as 
well as the outcomes data on student assessments to determine which elements from the 
fourth grade curriculum have/have not been mastered by particular students, thus enabling 
teachers to differentiate instruction appropriately. 

• Integrating assessments with curriculum data – As teachers implement interim 
assessments (which will be required in ELA and Math every 6-8 weeks starting in the 2012-
2013 school year), the system provides two key tools. First, teachers can utilize an assessment 
builder tool that provides a question bank aligned to the Common Core and benchmarked to 
the progress level required for students to meet their growth targets (for more on how 
COMMUNITY CS will be establishing student growth targets, please see Section 4 where we 
explain the methodology used in the school’s APPR plan submitted to NYSED for approval). 
Second, data from assessments—interim, formative or summative—can be reviewed in 
multiple formats and levels. Charts, graphs and dashboards provide visual cues to highlight 
key issues. Teachers and school leaders can drill down through the data from school-wide to 
grade-level to classroom/cohort, to student groupings to individual students. Depending on 
the nature of the assessment, users can also drill down from the macro level of a student’s 
performance to strand, task and item analysis. As assessments are directly tagged to the 
instructional units and lessons for which they are designed to measure student performance, it 
allows teachers and leaders to recognize where curriculum is working effectively and where 
they need to make improvements throughout the school year. 

• Searching the boarder educational community for exemplar maps, units, and lesson 
plans – The curriculum mapping software includes a library of curriculum maps (core and 
diary), instructional units and lesson plans that have been thoroughly vetted by nationally-
recognized curriculum developers as high quality curricula. In addition, through participation 
in the PICCS project, teachers in COMMUNITY Charter School have access to model, 
“ready for replication” instructional units that have undergone a rigorous peer review process 

	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  
1 http://engageny.org/resource/common-core-implementation-timeline/ 
2 "The Curriculum Mapping Planner: Templates, Tools, and Resources for Effective Professional Development", 
ASCD, Alexandria, VA. 2009. 
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modeled on the NYS peer review program originally established by the New York State 
Academy for Teacher and Learning (NYSATL) in the 1990s. 

• Web access 24/7 through secure log in – The Data Warehouse operates as a fully secure 
online system that teachers and school leaders can access from any computer with Internet 
access and a browser. This allows teachers to work collaboratively even when they are not in 
the same location, such as during summer break, when the majority of yearly curriculum 
planning occurs. 

 
Status of Implementation: The goal in the 2011-2012 school year was to train staff on the use of 
the system. Over the summer of 2012, lead teachers and school leaders have been building the 
Core Map and teachers are establishing Diary Maps through August in preparation for the launch 
of the new school year.  
 
• Explain how the school revises and updates the curriculum, when/if necessary, as well as 

how the school ensures the horizontal and vertical alignment of the curriculum. 
The basic curriculum at COMMUNITY emerges out of a series of highly effective curricular 
programs:  
• Pearson Reading Street 2013 Common Core: This reading program is designed to help all 

students. It includes evidence-based teaching strategies in reading, phonics, grammar, 
vocabulary, writing, spelling, and formative and summative assessments to inform 
instruction. The program supports all learners including special needs, English Language 
Learners, and students that are on level, strategic, and advanced. This reading program is 
aligned to the Common Core Learning Standards. 

• Scott Forseman-Addison Wesley enVision Math: This research-based mathematics 
program is designed to also include material for summer instruction and for use at home. 
Active learning helps students build their mathematics skills and confidence. Problem-solving 
lessons and ancillary materials also develop reading and writing skills. The content enhances 
mathematics instruction, includes planning tools, support for differentiated instruction, and 
assessment. This resource is aligned to the Common Core Learning Standards.  

• Scott Foresman Science: This science program aligns with Common Core Learning 
Standards and is divided into four units:  Physical Science, Life Science, Earth Science, and 
Space and Technology. Content included for New York State is specific to the region and 
supports the science inquiry standards using directed, guided and full inquiry methodologies. 
The curriculum stresses real life connections, promotes knowledge and thinking skills, and 
connects Technology and Math to encourage students to use and master authentic problem 
solving strategies.   

• Scott Foresman Social Studies: This social studies program is designed to help every 
student acquire the knowledge and skills needed to become an active, responsible, and 
informed citizen. The curriculum is aligned with Common Core Learning Standards and 
identifies instructional objectives at each grade level to assist students in making benchmark 
progress. 

• The Arts Program at COMMUNITY Charter School is based on Common Core Learning 
Standards and reinforces the core curriculum at each grade level. Instruction is provided to 
build self-esteem by celebrating students’ cultures and exposing students to other cultures 
through Arts education. 

• The Health and Physical Education Program at COMMUNITY Charter school is based on 
Common Core Learning Standards. Instruction is provided to develop and apply skills, and 
build sportsmanship.  
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As described above, the new curriculum mapping software in use at COMMUNITY provides a 
solid infrastructure for horizontal and vertical alignment of the curriculum as well as appropriate 
modifications based on assessment data. The “human” side of the system is implemented through 
a Professional Learning Community (PLC) approach to collaboration and transformation. 
Through the PICCS initiative described above, COMMUNITY has begun transforming into a 
PLC based on the model developed by Richard and Rebecca DuFour and outlined in their book 
Learning by Doing: A Handbook for Professional Learning Communities at Work.3 In this model, 
a PLC is an ongoing process in which educators work collaboratively in recurring cycles of 
collective inquiry and action research to achieve better results for the students they serve. Within 
the school there are sets of collaborative teams whose members work interdependently to achieve 
common goals for which members are mutually accountable. Collaborative Teams can be formed 
within or across grade levels and subject areas, as well as to address specific educational issues 
(akin to a task force). In all cases, the Collaborative Teams focus on learning by doing (action 
research) and achieving measureable results (continuous assessment). 
 
Over the past two years of participation in PICCS, COMMUNITY has accomplished the 
following aspects of PLC implementation: 
• Several highly effective teachers have been appointed as PLC Coaches, participated in a year-

long training program that resulted in official certification as PLC Coaches. The training and 
certification program was designed by PICCS in partnership with the New York University 
Metro Learning Communities, led by Dr. Joe McDonald who is a nationally-recognized 
leader in the field of PLC development and is author of a series of books on the subject, 
including The Power of Protocols: An Educator’s Guide to Better Practice, Second Edition 
(McDonald, et al, 2007). 

• The PLC Coaches, with support from experts in PLC implementation from the PICCS 
project, started implementing Collaborative Team meetings to focus on problems of practice 
and peer reviews of instructional units. 

 
In the coming year, a key focus of the Collaborative Teams will be to conduct ongoing collective 
inquiry and action research around the transition to the Common Core. The task-oriented process 
of the PLC approach establishes the framework for the Collaborative Teams to conduct this work: 
1. The school-wide goals around curriculum implementation and effectiveness must be broken 
into specific and measureable goals at the grade-level, subject-level, as well as for individual 
classrooms and cohorts; 2) The Collaborative Team then determines how they will mark progress 
towards meeting those specific goals (e.g. quality of Diary Maps, alignment of Diary Maps to the 
Common Core, vertical alignment of ELA across grade levels, etc.); 3) The Collaborative Team 
sets specific targets and timelines related to all measures; 4) Working with the school and 
instructional team leaders, the Collaborative Team sets priorities within their plans; 5) The 
Collaborative Team uses the targets, timelines and priorities to continually assess progress and 
make modifications as necessary. This last point in the process is how broader curricular changes 
will be identified. The Collaborative Team then proposes modifications to their assigned 
Instructional Leader who works with the teachers and overall school leadership to implement the 
appropriate modifications (see Sections 2c and 2e as well as Appendix D for more information 
about these instructional leadership roles). 
 
• Indicate the ways in which the curriculum addresses the needs of all students. 
As described above, the new curriculum mapping and assessment software is enabling a far more 
customized/differentiated approach to curriculum delivery than in the past. While COMMUNITY 
	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  
3 DuFour, Robert, Rebecca DuFour, Robert Eaker, Thomas Many. Learning by Doing: A Handbook for Professional 
Learning Communities at Work (Solution Tree, 2006). 
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charter school has used Individualized Learning Plans (ILPs) as part of our curricular and 
instructional approach since the school’s inception, we are now able to take the use of ILPs to the 
next level. While this work is described in Section 4 of the renewal request in more detail, it is 
important to note here how ILPs guide curricular modifications throughout the school year. 
 
The existing ILP system is a form-based system in which the following information is maintained 
throughout the school year: 
• Student Information: Name, ID#, grade, age, parent/guardian name(s) and teacher 

assignment(s) 
• Assessment Data in ELA and Math (based on NYS, DIBELS, Key Math or AIMSweb) 
• Areas of Strength: Narrative description provided by teacher(s) based on assessment data 

and classroom instructional experiences. 
• Improvement Goal(s): Short-term and long-term goals that focus on interim assessment 

scores during the school year and summative assessment scores for the end-of-year. Goals in 
both ELA and Math are provided with dates for interim assessments and indications of 
whether or not the student has/has not met the target. 

• Intervention Strategies: Throughout the school year, the teacher(s) input intervention 
strategies with the following information—date established, skills needed, 
strategies/interventions planned, direction of interventions, and person(s) responsible.  

• Asset Development: As explained in Section 1f of this renewal application, COMMUNITY 
Charter School uses a developmental asset measurement tool to identify the assets for success 
that students do/do not possess. In the ILP, teacher(s) use that assessment data to set Areas of 
Strength, Improvement Goal(s) and Intervention Strategies. 

• Signatures: The student, parent(s) and teacher(s) must all sign the ILP form at the outset of 
the school year and the form is intended for use during parent-teacher conferences throughout 
the school year. 

 
While the ILPs are good tools for planning to meet student needs, in practice they have served as 
once-a-year tools that tend to be placed in the student’s folder without regular review and 
updating. The goal has always been for ILPs to be “living” documents that guide ongoing 
curricular planning, instruction and parent and student engagement. In the coming school year, 
COMMUNITY will transition from this form-based system to an ILP system included in the Data 
Warehouse described above. This ILP system allows for more detailed data to be included in the 
plan, including outcomes of interim assessments (every 6 to 8 weeks for ELA and Math) and 
artifacts related to a student portfolio such as sample work. Critically, all teachers assigned to the 
student have access to this shared ILP and access can be granted to parents. Since the Data 
Warehouse can be accessed from any computer with Internet connection and a browser (using a 
secure log-in system), the new ILP system will allow teachers and parents to genuinely 
collaborate in establishing, monitoring and updating the ILP throughout the school year. 
 
c.  Instruction 
Standard: The school engages students in high quality, rigorous instruction that is aligned 
with school design characteristics and curriculum, and is in evidence in all classes throughout 
the school.  
• Describe expectations for school-wide instructional practice and the ways in which 

expectations for instruction reflect school design characteristics. 
As part of the PICCS initiative funded through a Teacher Incentive Fund grant, COMMUNITY 
Charter School adopted The Danielson Framework for Teaching as our shared definition of and 
expectations for quality instructional practice. We joined the PICCS initiative in Fall 2010 and 
training in the Danielson Framework first took place for school leaders in Spring 2011 followed 
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by training for teachers during the 2011-2012 school year. Starting in Fall 2012, the Danielson 
Framework will be fully implemented and will inform 60% of teachers’ APPR evaluations (see 
Appendix H for a copy of the APPR plan submitted to NYSED).  
 
Shared Definition & Expectations for Instructional Practices 
The Danielson Framework for Teaching provides a comprehensive definition of quality teaching 
by providing rubrics to assess 22 elements within four “Domains” of teaching: 1) Planning and 
Preparation; 2) Classroom Environment; 3) Instruction; 4) Professional Responsibilities. While 
this section of the charter renewal application asks for information about the quality of 
instruction, we interpret this more broadly to cover the four Domains of the Danielson 
Framework as all of the Domains relate to teacher effectiveness. For example, in Domain 1 – 
Planning and Preparation, teachers are observed for their abilities to demonstrate knowledge of 
students (required for differentiated instruction), set instructional outcomes, and design coherent 
instruction. While these aspects of teaching may occur outside of the actual classroom instruction, 
they are key to the quality of instruction and, therefore, must be included in the shared definition 
of “quality teaching” or “teacher effectiveness,” to emphasize the outcome-orientated nature of 
the definition used at COMMUNITY. 
 
During the 2011-2012 school year, COMMUNITY teachers participated in a series of training 
and professional development sessions conducted both in-person and via an online “Social 
Learning Institute” facilitated through the PICCS initiative to learn about the Danielson 
Framework. The first piece of the training was designed to build a shared understanding of the 4 
Domains and 22 Components, as well as the rubrics that inform the four levels of performance for 
each of the 22 Components (Unsatisfactory, Basic, Proficient, Distinguished). The second part of 
the training covered the implementation process, which includes at least 2 observations annually 
(one announced and one unannounced), as well as a pre- and post-conference meeting for the 
announced observation and a post-conference for the unannounced observation. The intention 
behind the implementation process is to help ensure that data from observations is used to inform 
teacher practices and professional development throughout the year, not simply to generate an 
evaluation score at the end of the year. Note that as part of the pre- and post-conferences, teachers 
are able to provide data/evidence related to their performance on the 22 Components, thus giving 
teachers the opportunity to build professional portfolios and participate in professional dialogue 
and reflective practice. 
 
Implementation of Reliable Observations 
A key challenge that COMMUNITY has faced in the past is reliability of data generated from 
teacher observations. For several years, teacher observation outcomes reflected quality instruction 
but the outcomes on student assessments continually declined. This problem was a factor in the 
Board of Trustee’s choice to adopt the Danielson Framework and participate in the PICCS 
training and implementation process. Through PICCS, all persons who conduct observations 
through the Danielson Framework must undergo a training program that culminates in two tests 
established and scored by the College Board to gain certification as a Danielson evaluator. 
COMMUNITY put three administrative staff members through the certification program during 
the 2011-2012 school year so that they have the capacity to implement the observation program 
with integrity this coming school year. Two lead teachers also went through the training in order 
to help implement a new mentoring program for novice teachers, described later in this section. A 
key aspect of the certification is to demonstrate the ability to effectively meet rater reliability 
standards. In addition, PICCS provides an independent, nationally-certified Danielson evaluator 
to perform site visits throughout the year to “observe the observers” and review observation data 
to further ensure rater reliability. 
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Linking Quality Instruction to Teacher Evaluation 
As reflected in the APPR plan (see Appendix H), in the spring of each year, teachers’ assigned 
evaluator(s) will use data collected through implementation of the Danielson Framework to 
perform a summative assessment. The summative assessment provides the teacher with a 0-3 
rating in all 22 components of the Danielson Framework, which is totaled and then converted to a 
score of 0-60 points and a rating of “Highly Effective,” “Effective,” “Developing” or 
“Ineffective” (known as the “HEDI” rating system) in terms of professional practice. As 
explained in the APPR plan (see Appendix H these points are combined with points earned for 
achievement of student growth (0-40 points) to establish an overall composite HEDI rating. A 
teacher’s composite HEDI rating is directly related to his/her retention and potential for 
performance-based compensation. For more details, please see Appendix H. 
 
• Indicate how teachers at the school go about planning high-quality, rigorous instruction for 

all students. 
In the Danielson Framework for Teaching, there are 6 Components for Planning and Preparation 
that COMMUNITY uses to guide teachers: 
• Demonstrating knowledge of content and pedagogy – A Distinguished teacher’s plans and 

practice reflect extensive knowledge of the content and of the structure of the discipline. A 
Distinguished teacher actively builds on knowledge of prerequisites and misconceptions 
when describing instruction or seeking causes for student misunderstanding. 

• Demonstrating knowledge of students – A Distinguished teacher actively seeks knowledge 
of students’ backgrounds, cultures, skills, language proficiency, interests, and special needs 
from a variety of sources, and attains this knowledge for individual students. 

• Setting instructional goals – In the classroom of a Distinguished teacher, instructional 
outcomes are stated as goals that can be assessed, reflecting rigorous learning and curriculum 
standards. They represent different types of content, offer opportunities for both coordination 
and integration, and take account of the needs of individual students. 

• Demonstrating knowledge of resources – A Distinguished teacher seeks out resources in 
and beyond the school in professional organizations, on the Internet, and in the community to 
enhance his/her own knowledge, to use in teaching, and for students who need them. 

• Designing coherent instruction – A Distinguished teacher coordinates knowledge of 
content, of students, and of resources, to design a series of learning experiences aligned to 
instructional outcomes, differentiated where appropriate to make them suitable to all students 
and likely to engage them in significant learning. The lesson or unit’s structure is clear and 
allows for different pathways for success according to student needs. 

• Designing student assessment – A Distinguished teacher’s plan for student assessment is 
fully aligned with the instructional outcomes, with clear criteria and standards that show 
evidence of student contribution to their development. Assessment methodologies may have 
been adapted for individuals and the teacher intends to use assessment results to plan future 
instruction for individual students.   

 
In the past, COMMUNITY has used traditional approaches to supporting teachers in developing 
their instructional plans such as providing all teachers with a planning period, supporting 
common planning across grade levels and subject areas, and providing informal mentoring to new 
teachers. Through the PICCS initiative, COMMUNITY has formalized processes to support 
teachers in rigorous planning and preparation, including the following: 
• PLC Approach & Collaborative Team Leaders – The school will use Collaborative Teams 

to provide peer-level instructional support. Within each Collaborative Team, the highest 
performing teacher will be identified by Instructional Coaches (see below) in order to serve 
as the Team Leader, provide model instructional sessions, and observe the instruction of other 
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team members using the Danielson Framework. (These reviews will not be included in the 
formal evaluation data described in the APPR; they will be used for professional development 
purposes only.) In those cases where a team does not have a teacher prepared to take on the 
leadership, the Instructional Coaches will serve as the team leader until a high quality teacher 
is prepared to take over leadership. 

• Instructional Coaches – Starting in fall 2012, COMMUNITY is hiring two full-time 
Instructional Coaches in ELA and Math. The coaches will be highly experienced teachers 
who have a track record of accelerating learning in historically low-achieving schools. The 
Instructional Coaches will work with the Collaborative Teams (see above) to shape grade and 
subject-wide instructional approaches. They will also work directly with individual teachers 
in their classrooms to provide the depth of support necessary for the teacher’s developmental 
level—from team teaching, to leading instruction at times so that the teacher can learn new 
skills, to shadowing the teacher and providing end-of-session guidance.  

• Novice Teacher Induction & Mentoring – As described in Section 4, COMMUNITY will 
undergo a transformation of its Human Capital Management System (HCMS) over the next 
three years that will establish differentiated teaching ranks (from novice to master teacher). A 
key component of the HCMS will be an induction and mentoring program for novice teachers 
that includes one-on-one mentoring by a highly effective teacher for the first three years of 
service at the school, as well as intensive professional development and training focused on 
building the capacity of novice teachers to implement data-driven instructional practices, 
participate effectively in a PLC/Collaborative Team approach, and deliver effective 
instruction. 

The approach to coaching and mentoring—whether the “Mentor” is a fellow teacher within the 
Collaborative Team, an Instructional Coach or an official Mentor Teacher for a Novice 
Teacher—follows the Collaborative Coaching Model in which the mentor and mentee gather data 
on student growth, learning and achievement to establish consistent and differentiated 
instructional behaviors. This approach results in building “intentionality” in teachers such that 
they make deliberate and effective decisions in relation to teaching, learning and assessing. 
 
• Describe strategies that the school uses to engage all students in high-quality, rigorous 

instruction. 
COMMUNITY uses a “learner-centered” approach to instruction that is reflected in everything 
from the physical layout of the classroom to our approach to grouping students and differentiating 
instruction. To begin with, students work at group tables or grouped desks so that they can 
operate as teams to progress through work stations and tasks throughout the school day. This 
approach is used heavily in the early grades (K-3) and mixed with longer periods of whole group 
instruction in the upper grades (4-6). Each classroom has a part-time aide whose job is to 
circulate throughout the classroom to support workstation/grouped work. (Note that the majority 
of the teacher aides are certified teachers.)  
 
To facilitate this workstation/grouped instructional approach, our teachers typically use the 
workshop model for instruction, which includes a warm-up (approximately 5 minutes), mini-
lesson (typically the whole group instructional component, lasting 10-15 minutes), 
independent/pair/small group work type (which takes the majority of the lesson time at 30-40 
minutes) and a short sharing session (5 minutes) when one or two students share out their work to 
help the full group review. This workshop model establishes rituals and rhythm to the school day, 
which helps facilitate students to become independent learners as well as learn how to collaborate 
in small and large groups. Moreover, this approach provides a framework for differentiated 
instruction in the following ways: it allows teachers and aides to move throughout the classroom 
during the bulk of the lesson time to assess individual student learning; students can be assigned 
to groups that can help support their learning needs (e.g. assigning reading partners based on a 
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leveled reading system); its modular formula allows for an increase in a particular instructional 
approach (more whole group instruction or more independent work time) as student learning is 
assessed in “real time” (e.g. the teacher finds that most of the small groups are having difficulty 
with task instructions; s/he can pull the students back for 3 minutes of whole group instruction to 
review the assignment and then have the students return to small groups). 
 
This intensive instructional approach requires a low teacher to student ratio within the classroom. 
COMMUNITY accomplishes this, as previously mentioned, by providing a teaching aide in every 
classroom coupled with smaller overall class size. Also as previously mentioned, the majority of 
our teaching aides are certified teachers with a greater level of instructional capacity than the 
typical paraprofessional. What this means for the classroom environment is that it is often not 
clear to a casual observer who the “teacher” is as all adults—the lead teacher, teacher aide and 
any other instructional staff who may “push in” for special instructional support—are responsible 
for engaging in this workshop model.  
 
Such a rigorous instructional approach also requires highly effective teachers who are skilled in 
content area, differentiated instruction, and classroom management. The approach can become 
akin to “spinning plates” as it requires a teacher to facilitate learning for all students in multiple 
ways. This is an aspect in which COMMUNITY’s instructional philosophy and reality remain 
mis-aligned. Many of our teachers have expressed that this approach is challenging and they feel 
it is the area of professional practice in which they need support and resources. To this end, 
COMMUNITY is hiring two Instructional Coaches to start in the 2012-2013 school year who will 
work closely with the teachers in developing their instructional capacity, including their ability to 
maintain the rhythm of the workshop timing, effectively utilize all classroom resources during the 
independent/group work time (e.g. computer work stations), and facilitate the team instructional 
approach provided for through the teacher aide model. In addition, we have purchased interactive 
white boards for all classrooms so that teachers can pre-load their mini-lessons and instructions 
for independent/group work time so that they can focus on facilitating learning during the actual 
instructional time.  
 
d. Assessment and Instructional Decision-making 
Standard: The school uses ongoing formative and summative assessments and evaluation 
data to inform instructional decisions and promote student learning. 
• Provide a list of formative and summative assessments administered in the school, as well as 

the purpose of each assessment. 
 
Formative & Summative Assessments 
• DIBELS – COMMUNITY uses Dynamic Indicators of Basic Early Literacy Skills (DIBELS) 

to assess early literacy skills in grades K through 6. The assessment is documented in ILPs at 
least twice annually (beginning and end-of-year); it is also used periodically to assess 
individual student growth throughout the year and to assess effectiveness of instruction in 
those grades where NYSTP assessments are not available. DIBELS are individually 
administered measures of student skills in each of the key basic early literacy skills. DIBELS 
are comprised of seven measures to function as indicators of phonemic awareness, alphabetic 
principle, accuracy and fluency with connected text, reading comprehension, and vocabulary. 
DIBELS were designed for formative assessment to help identify children experiencing 
difficulty in acquisition of basic early literacy skills in order to provide support early and 
prevent the occurrence of later reading difficulties. 

• Pearson KeyMath Diagnostic – The KeyMath diagnostic assessment focuses on ten 
instructional strands (based on grade level): numeration, algebra, geometry, measurement, 
data analysis and probability, mental computation and estimation, addition and subtraction, 
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multiplication and division, foundations of problem solving, and applied problem solving. 
COMMUNITY delivers the KeyMath assessment twice annually (beginning and end-of-year) 
to assess student readiness for grade-level math, differentiate instruction, and identify 
effectiveness of instruction in those grades where NYSTP assessments are not available.  

• Pearson AIMSweb – In 2011-2012, COMMUNITY piloted the use of Pearson’s AIMSweb 
curriculum-based measurement system in several classrooms. Based on this pilot, 
COMMUNITY selected AIMSweb as the key assessment system that will be used as part of 
its APPR for grades not covered by NYS assessments. The AIMSweb system includes 
standardized tests that produce accurate charts of student growth over time. The system has 
been approved by NYSED as a third-party assessment that can be used for pre- and post-tests 
of student growth in grades K-12.4 COMMUNITY proposes to use data from AIMSweb for 
the locally-determined 20 points of student assessment data in the APPR. (See the APPR plan 
in Appendix H.) 

• Erie BOCES Common Assessments – COMMUNITY is part of a Regional Assessment 
Consortium of schools in Erie County that are working with the local BOCES to create an 
item bank that charter schools and districts can draw from to make secure, summative 
assessments that meet the APPR requirements as outlined in the NYS Commissioner of 
Education’s regulations. COMMUNITY plans to use data from the BOCES Common 
Assessments for the grades and subject areas not included in the current NYSTP for the first 
20 points of student assessment data in the APPR. (See the APPR plan in Appendix H.) 

 
Interim Assessments 
In addition to the school-wide formative assessments described above, COMMUNITY will 
implement classroom-level interim assessments in ELA and Math to take place every 6 to 8 
weeks. The Instructional Coaches will help implement these assessments in order to ensure data 
reliability. The purpose of these assessments will be to provide continuous data on student 
progress to guide curricular and instructional decision making. Note that through the Data 
Warehouse that COMMUNITY began implementing last school year, teachers will be able to 
build assessments that are curriculum-based and tied to the Common Core standards. 
 
• Describe how data from these assessments are used by teachers to inform, guide and improve 

instructional practice. 
The original design of COMMUNITY charter school’s Individualized Learning Plan (ILP) 
system was to bring data-driven decision making into the classroom. However, as described 
earlier in this proposal, implementation of the ILP system has been inconsistent across classrooms 
and even in the most effective classrooms, assessment data is typically only entered twice (at 
most three times) a year. Through the PICCS project, COMMUNITY is undergoing a dramatic 
shift towards data-driven instructional practices. In 2011-2012, the PICCS Data Warehouse was 
established at the school. The Data Warehouse includes the following components in addition to 
the curriculum mapping system described previously: 
• Data Tracking, Analysis & Reporting Tools. The Data Warehouse provides comprehensive 

student records including test scores and demographic data from which school leaders and 
teachers can run reports and perform detailed analyses of student performance, statistics and 
other aspects of classroom and school “health”.   

• Curriculum Development & Formative Assessment Tools. As previously described, the 
Data Warehouse provides tools to map curriculum, develop and implement formative 
assessments benchmarked to NYS assessments and the Common Core standards, and create 
and maintain Individualized Learning Plans (ILPs) for all students. 

	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  
4 http://usny.nysed.gov/rttt/teachers-leaders/assessments/ 
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• Communication & Management Tools. The Data Warehouse provides a secure online 
portal to facilitate communication and coordination throughout the school, Collaborative 
Teams, and other pertinent groupings. Educators can share data and resources through a 
secure library, manage workflows related to collaborative projects through a task manager, 
discuss issues via a forum, and more.   

• PICCS Social Learning Institute. The PICCS Social Learning Institute is an online learning 
environment that provides educators with “learning paths” on topics such as educator 
evaluation, building data cultures, habits of mind, implementing the Common Core, and 
more.  

 
During the 2012-2013 school year, COMMUNITY’s teachers will take part in extensive 
professional development provided through the PICCS project to develop a “data culture” at our 
school. The approach is based on the methodologies and materials documented in Nancy Love’s 
book The Data Coach’s Guide to Improving Learning for All Students (Corwin Press, 2008). The 
core belief that guides the PICCS data use approach is that significant improvement in student 
learning and in closing achievement gaps is a moral responsibility and a real possibility in a 
relatively short amount of time - two to three years. It is clear from recent drops in student 
achievement that COMMUNITY must establish and grow an effective data culture immediately 
in order to close the achievement gap that has formed over the past three years. In order to 
achieve this rapid improvement, the Collaborative Teams (described above) will deconstruct 
student learning problems and test out solutions through rigorous use of data and reflective 
dialogue. During the 2012-2013 school year, the Instructional Coaches will take the lead in this 
work while the teachers build capacity in this work. The teachers will receive intensive 
professional development through the PICCS project to establish and grow this data use 
approach. Professional development will cover five steps with specific tasks associated with 
each:5 
 
Step 1 – Building the Foundation 
Task 1 – Launch the Data Team 
Task 2 – Reflect on Our School 
Task 3 – Raise Awareness of Cultural Proficiency 
Task 4 – Commit to Shared Values, Standards and Vision 
 
Step 2 – Identifying a Student-Learning Problem 
Task 5 – Build Data Literacy 
Task 6 – Drill Down into Aggregate-Level Analysis 
Task 7 – Drill Down into Disaggregate-Level Analysis  
Task 8 – Drill Down into Strand-Level Analysis 
Task 9 – Drill Down into Item-Level Analysis 
Task 10 – Examine Student Work 
Task 11 – Drill Down into Formative Assessments and other Local Student-Learning Data 
Sources 
Task 12 – Identify a Student-Learning Problem and Goal 
 
Step 3 – Verifying Causes 
Task 13 – Conduct Cause-and-Effect Analysis 
Task 14 – Verify Causes through Research and Local Data 
 
Step 4 – Generating Solutions 
	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  
5 See Love, Nancy. The Data Coach’s Guide to Improving Learning for All Students (Corwin Press, 2008). 
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Task 15 – Build Your Logic Model 
Task 16 – Refine Outcomes and Strategies  
Task 17 – Develop a Monitoring Plan 
 
Step 5 – Implementing, Monitoring & Achieving Results 
Task 18 – Take Action and Monitor Results 
Task 19 – Celebrate Success and Renew Collaborative Inquiry 
 
 
• Describe how school leaders use data from these assessments to monitor the effectiveness of 

school programs and make school-wide decisions. 
During the 2011-2012 school year, COMMUNITY established a teacher leadership opportunity 
in the form of a Data Coordinator. This individual has been trained in the technical aspects of the 
Data Warehouse, has been transitioning school data into the warehouse, and is now learning to 
query the system to produce data reports. The result of this work is that in the summer 2012, 
while preparing the charter renewal application, the Data Coordinator has been able to effectively 
gather data that previously went un-analyzed. For example, the leadership team reviewed data 
from the formative assessments (DIBELS and KeyMath) to the NYS assessment data to identify 
where formative assessment data was mis-aligned with NYS outcomes (see Table 4). The 
leadership then took on a series of questions, including: 1) Was there a learning loss between the 
implementation of the formative assessment and the NYS assessment? 2) Was the formative 
assessment implemented at the right times (prior to the NYS assessment)? Was the formative 
assessment implemented in a reliable manner? Answers to these questions will help the 
leadership address school-wide decisions such as timing of additional classroom support to avoid 
learning loss, scheduling of formative assessments, training of teachers in implementation of 
assessments, and the like. 
 
In the past, data from formative assessments did not inform school-wide decision-making. The 
onus of data-driven decision-making was on the teacher, in isolation from a broader data use 
approach such as the one depicted in Figure 2. Going forward, formative and summative 
assessment data will allow school leadership to monitor student progress and teacher 
effectiveness. This is formalized in the principal’s APPR plan, which attributes 40 out of 100 
points to student achievement of growth targets. The principal is mutually accountable for student 
achievement based on the growth targets that form the Student Learning Objectives (SLOs) in 
teachers’ APPR plans.  
 
To further support the principal in this work, COMMUNITY is currently recruiting for a Chief 
Information Officer (CIO) who will manage all areas of instructional data and technology for the 
school.  The CIO will have the responsibilities for the collection, distribution and interpretation of 
student data. This individual will be responsible for data analysis, which will be utilized to 
improve instruction. (See Appendix H for the full job description.) 
 
e. At-Risk Students and Students with Special Needs 
Standard: The school has the same high standards for all students in the school, and has 
systems to effectively support students who are struggling academically and those that 
require additional services to meet academic goals. 
• Provide an overview of programs and services that the school has established for the 

following students: Students who are struggling academically; Special education students; 
English language learners; and Students who are in a social or emotional crisis. 

The staff of COMMUNITY Charter School follows all required federal regulations outlined in 
the Individuals with Disabilities Education Act (IDEA). Accommodations are made within the 
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building according to Americans with Disability Act (ADA) requirements. The building is 
handicap accessible with such accommodations including, but not limited to, elevator installation 
or upgrade, door handle replacement, restroom renovations to accommodate handicap access, 
exterior modifications to allow unimpeded entry and egress, necessary ramps and appropriate 
signage with Braille additions. 
 
Since its inception, the charter school has welcomed approximately 12-14% of its student 
population as students in need of special education services. The majority of these students 
enrolled in COMMUNITY Charter School have already been classified by the Buffalo Public 
School CSE. In order to address the IEP’s of its classified population to date, the school has 
employed three full-time NYS certified special education teachers and one social worker. The 
school also employs teacher aides who are available to be assigned to students and/or classes in 
order to execute students’ IEP’s.  
 
The special education and related services that are provided by the Charter School include: 
• providing consultant teacher and/or resource room services within all content areas on IEP's 

of students with classifications other than Speech Impairment 
• counseling services by the School Social Worker for special education students with 

social/emotional goals on their IEP's or 504 Plans 
• providing speech/language therapy, occupational therapy and physical therapy services 

through a contract with Buffalo Hearing and Speech Center  
• developing 504 Plans for those students that have a disability that affects a daily life activity 
• providing consultation with teachers and teacher aides of special education students to ensure 

the IEP's or 504 Plans are being properly implemented with fidelity 
• coordinating the Child Study Team to address student need(s) 
• completing a Student Intervention Record and submitting it to the student's district of 

residence CSE if the Response to Intervention data supports a suspected disability OR if it is 
requested by the district of residence 

• providing the student's district of residence notice if a parent/guardian or professional makes 
a written request for a referral to the CSE 

• following disciplinary procedures for students with disabilities as outlined in COMMUNITY 
Charter School’s Code of Conduct and in accordance with all laws and regulations 

 
Continuum of Services 
Education Law § 2853(4)(a) places CSE responsibility for charter school students on the school 
district of residence. The school district of residence is responsible for the evaluation, 
classification, placement of, and IEP development for charter school students.  Education Law § 
2853(4) and 2851(2)(s) make the charter school responsible for implementation of the IEP in 
compliance with all federal laws and regulations relating to students with disabilities.  The 
experience of the school has been that the majority of students with disabilities receive consultant 
teacher services, which may be direct and/or indirect services in a general education setting.  
Some students have also received additional services in a resource room setting. 
 
The CSE should consider the educational programs and services, as well as extracurricular and 
other nonacademic activities available in the charter school setting, and should attempt to tailor 
the IEP to meet the individual needs of the student in the context of the charter school program.  
If the nature and severity of the disability of a student enrolled in a charter school is such that the 
education of the student in the general education classes of the charter school cannot be achieved 
satisfactorily, the CSE must recommend a special class or other appropriate placement whether or 
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not such a special class or placement is available at the charter school. 
(www.emsc.nysed.gov/psc/specialed.htm) 

 
Coordination and Communication with the Student’s District of Residence  34 CFR 
300.209(i) 
The student’s district of residence Committee on Special Education (CSE) has the following 
responsibilities: 
• evaluate a student initially referred from the charter school in a timely fashion 
• determine if a student requires special education services based on a multidisciplinary 

evaluation 
• develop an IEP which meets the Management, Academic, Physical and Social (MAPS) needs 

of the student 
• coordinate and conduct annual reviews, reevaluations and program reviews (if requested) of 

classified students 
• conduct Manifestation Determination Review when necessary 
 
COMMUNITY Charter School and its Head of School have the following responsibilities: 
• oversee contacts and act as a liaison, when necessary, with the student’s district of residence 

CSE office to ensure that all IEP’s are implemented within the required timeline 
• arrange for substitute teachers in order for the student’s regular education teacher to attend 

meetings and be involved in the development and implementation of a student’s IEP 
• ensure that all professional staff involved in the education of the student with an IEP be fully 

aware of the student needs (MAPS) and oversee all appropriate communications with the 
student’s parent/guardian 

• assure that quarterly progress reports are sent home to parents, and obtain those reports from 
any related service providers 

• contact the CSE via telephone and send a written request when a meeting or program review 
is necessary to determine if a change may be needed to the IEP per parent, teacher and/or 
special education teacher request   

• ensure that the student is provided with an annual review 
• provide every teacher of a classified student with a copy of the student’s IEP, with training 

provided by the school’s special education teachers, as needed, to ensure their understanding 
of the student’s needs and their responsibilities related to the student’s IEP 

• request a Manifestation Determination Review when necessary 
 
The Head of School and/or his/her designee shall serve as the lead contact person between the 
school district and the charter school.  The special education teachers, as designated by the Head 
of School, are responsible to directly interact with the school district of residence.  This 
interaction will occur at the beginning of the school year to obtain information on any students 
enrolled with IEP’s, as well as, during the school year for new students enrolled with an IEP.  In 
addition, interaction will be ongoing throughout the year when updating progress reports, 
requesting initial referrals and when coordinating CSE meetings.  Interactions and documentation 
of such occur via telephone and/or written contact.  The CSE of the school district shall provide 
the special education procedural safeguards notice.  The charter school shall have a copy 
available at the school for parents and staff to review.  
 
Participation in CSE Meetings 
The Head of School will ensure that the charter school special education teacher and regular 
education teacher of the referred or classified student be present at designated CSE and MDR 
meetings. The Head of School will provide coverage as appropriate.  
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Child Find Provisions IDEA.34 CFR 300.111 
COMMUNITY Charter School recognizes its responsibility to locate, identify and evaluate all 
incoming and enrolled students in the school who are suspected of having, or know to have a 
disability so that a free appropriate public education can be made available to all children.  To 
ensure compliance with Child Find provisions of IDEA, the charter school will put in place the 
following processes: 
• When a parent/guardian is informed via a letter that his/her child has a place on the school’s 

roster, that parent/guardian will be advised that any child who has an IEP or may be 
suspected of having a disability is entitled to special services and that the Head of School 
should be made aware of the child’s circumstances 

• The letter will include: 
o Records release form to authorize the charter school to obtain the student’s records 

from his/her prior school 
o Request for a copy of the IEP 

• COMMUNITY Charter School will contact the appropriate school district administration to 
obtain records for each enrolled student. 

• The School will also send to the appropriate school district’s Committee on Special 
Education a list of the enrolled students from that district to determine if there are any 
students with IEPs or suspected of having disabilities to ensure that no student “falls between 
the cracks.” 

• COMMUNITY Charter School will include in its professional development training in the 
weeks prior to the school’s opening, explicit instruction on Child Find provisions including 
guidelines and instructions for early identification of children who might be suspected of 
having a disability 

• The Head of School, Special Education teachers, classroom teachers and parents/guardians 
will be involved in the meetings with the District CSE to ensure that there is a clear 
understanding as to how the IEP is to be implemented 

• COMMUNITY Charter School will take steps to ensure that students are given opportunities 
to use all aspects of the school’s curriculum to enhance their unique skills and interests.  It is 
hoped that students who are interested in music, drama or art might find that success in those 
disciplines will boost their confidence and help them overcome or compensate for difficulties 
or disabilities in other subject areas.  

 
Response to Intervention 
Response to Intervention replaces the Pre-Referral process in addressing academic and/or 
behavior issues experienced by a student within the general education setting. 
 
If a student is experiencing difficulty with academics and/or behavior in the general education 
setting, the teacher will make contact with the parent to discuss these concerns and the Child 
Study Team (CST) process. The classroom teacher will complete and forward a CST referral 
form to the Special Education Coordinator.  
 
At the CST meeting the team will review academic records, progress monitoring and/or 
benchmark data and make suggestions for implementing research-based interventions with 
fidelity into the student's daily schedule.  These will include Tier 1 interventions (provided in the 
classroom), Tier 2 (provided in or out of the classroom in small groups) and Tier 3 interventions, 
if needed, (outside the classroom in 1:1 settings or in a group no larger than three students).  
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The student's progress will be monitored through AIMSweb progress monitoring tools. Each 
student will have a teacher liaison to periodically meet with the teachers providing the 
interventions to ensure that they are implementing and documenting the progress of the 
intervention(s).  After implementing research-based interventions, if the data supports a referral to 
the student's district of residence Committee on Special Education (CSE), the Student 
Intervention Record will be completed and submitted to the CSE.  The parent/guardian of the 
child in question will be involved throughout the process via telephone and/or written contact 
about their child’s progress and referral process. 
 
In order to assist in identifying at-risk students and students with special needs, the school has 
implemented a screening program for kindergarten students and all new entrants.  
 
Diagnostic Screening of Kindergarten Students 
The Head of School of the charter school is responsible for seeing that all kindergarten students 
are screened at the beginning of their kindergarten year. 
• All parents/guardians of kindergarten students are informed of the screenings through notices 

from the Head of School and/or his/her designee in the parent’s/guardian’s spoken language 
• Parents/guardians receive notification at least one week prior to screening 
• Students are screened by school staff in the areas of English Language Arts and mathematics 
• Students indicating the use and/or knowledge of a second language will be screening 

according to the SED regulations 
• At the beginning of the school year, all students will be tested in the area of English 

Language Arts and mathematics.  If there are concerns regarding a student’s academic 
readiness, the student will be recommended to receive Title I services 
 

Diagnostic Screening of Pupils who are New Entrants 
• For all new entrants to the charter school, the Head of School and/or his/her designee and 

teacher will review the student’s records 
• As new students enroll, their names are given to Title I Reading and mathematics teachers to 

schedule a screening. At any time during the school year, a teacher may make a referral for 
diagnostic screening for any student 

• The procedures in the Diagnostic Screening of Kindergarten Students shall be followed 
 

Referral 
Referrals for children to the charter school’s Child Study Team can be made by parents, school 
faculty members or other professionals if one suspects that a child may have a disability.  The 
charter will follow the procedures listed below: 
• If a faculty member or other professional has academic and/or behavioral concerns regarding 

a student, the student’s regular education teacher will contact the parent/guardian to discuss 
the concerns. 

• The regular education teacher will provide the student’s name and concerns to the special 
education teacher by completing a CST referral form. 

• The special education teacher will schedule a Child Study Team meeting with the regular 
education teacher to discuss the target academic and/or behavioral goal(s) and to brainstorm 
research-based interventions that would best meet the targeted goal(s) while considering the 
individual student’s strengths. 

• The Child Study Team is responsible for the creation, maintenance, and safekeeping of the 
Student Intervention Record.  The purpose is to document the student’s Response to 
Interventions, a requirement in the referral process.  The Student Intervention Record is a 
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working document to be used over a period of time and is not designed to be used in 
collaboration with the Individual Learning Plan (ILP). 

• The special education teacher will meet with or hold a conference call with the 
parents/guardians to review the response to intervention. 

• If during the meeting it is decided to recommend a referral to the Special Education 
Coordinator, the special education teacher will submit the Student Intervention Record and 
supporting documentation to the Special Education Coordinator. 

• If the Special Education Coordinator approves the referral, the special education teacher will 
submit the Student Intervention Record and supporting documentation to the student’s district 
of residence Committee on Special Education. 

• If the CSE approves the referral, the CSE will send home a Consent to Test form to the 
parents/guardians.  The district of residence will provide the parents/guardians with a copy of 
the Procedural Safeguards Notice under IDEA. 

• The special education and regular education teacher will attend the student’s district of 
residence Initial Eligibility Determination Meeting.  The special education teacher will send 
home a meeting reminder to the parents/guardians, offering the opportunity to participate 
through a conference call if they are unable to attend in person.  

 
Data Reporting Requirements 34 CFR 300.62 
The charter school complies with data reporting requirements under IDEA.  All parents/guardians 
are made aware of IDEA requirements and their (and their child’s) rights under IDEA.  Further, 
in compliance with CFR 300.750, the charter school will submit an annual report to the NYS 
Education Department detailing the number of students with disabilities it serves, the nature of 
each student’s disability, and each student’s educational placement and setting.  Regarding 
reports that are the responsibility of the district of residence, the charter school will make 
necessary data available to the district in a timely fashion.  The charter school also complies with 
8 NYCRR 119.3, which details requirements of the “Charter School Report Card” and includes 
information relating to students with disabilities.  The charter school annually submits all required 
reports to the proper authorities and/or departments. 
 
The Head of School and/or his/her designee is responsible for ensuring that materials for 
parents/guardians and students are readily available in the building.  The special education 
teachers are responsible for ensuring any district materials are made available for 
parents/guardians and students.  The Head of School and the special education teachers will plan, 
develop, and implement professional development activities annually in relation to IDEA for all 
staff during opening week of staff development.  
 
FERPA and IDEA 
COMMUNITY Charter School follows all applicable requirements of IDEA and the Family 
Educational Rights and Privacy Acts (FERPA) and implementation of regulations relating to the 
confidentiality of student records.  All appropriate staff are trained in such requirements and the 
charter school’s special education teachers are responsible for ensuring the confidentiality of 
personally identifiable information within student records.  
 
Notice to Parents 
The Head of School shall inform parents of their rights through the parent/student annual 
handbook.  The parents have the following rights: 
• The right to inspect and review educational records 
• The right to a response from the charter school to reasonable requests for explanations and 

interpretations of the records 
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• The right to request that the charter school provide copies of the records 
• The right to have a representative of the parent inspect and review the records 
 
The Head of School shall comply with a parental request with respect to their rights without 
unnecessary delay and before any meeting regarding an IEP, or any hearing and in no case more 
than 45 days after the request has been made. 
 
Access Rights 
The Head of School or his/her designee shall keep a log of access to the student’s educational 
records in the student’s file.  The log will contain the following information: 
• The record of parties obtaining access to education records (except access by parents and 

authorized employees of the charter school). 
• The name of the party, the date the access was given. 
• The purpose for which the party is authorized to use the records. 
 
The charter school may charge a fee for copies of records that are made for parents if the fee does 
not effectively prevent the parents from exercising their right to inspect and review those records.  
The charter school may not charge a fee to search for or retrieve information. 
 
Maintenance of Student Records 
• The Head of School or his/her designee shall be responsible for the custody of student 

records. 
• The Head of School or his/her designee shall maintain a log of each request to access the 

student’s record.  The log shall be kept in the student’s file. 
• A copy of each request to access or disclose personally identifiable information shall be kept 

in the student’s file.  Parents will be asked to sign an authorization for release of information 
form to send information and an authorization to obtain information form with respect to a 
third party, such as an agency or institution.  The authorization forms shall include the name 
of the party and purpose for requesting the records. 

• The Head of School shall ask staff and parents to notify the office of student address changes, 
changes in emergency numbers, and changes in telephone numbers.  The Head of School 
shall also include this request for notification in the parent/student handbook. 

• The Head of School shall have teachers maintain any student records in locked filing cabinets 
in their classrooms. 

• For students who are transferring out of the school, the school shall send copies of records 
and maintain the original records in a locked filing cabinet according to records retention 
regulations. 

 
Staff Training 
The Head of School and the staff, in collaboration with the Board of Trustees will plan, develop 
and implement programs for staff.  Training includes but is not limited to student record 
procedures, confidentiality, and staff/parents’/students’ rights under the Family Educational 
Rights and Privacy Act (FERPA) and IDEA.  Records of all training sessions and attendees shall 
be maintained in the school office.  The Head of School shall provide the staff, including 
volunteers, copies of FERPA and the IDEA 300.500, 300.517 Procedural Safeguards, Due 
Process Procedures for Parents and Children.  
  
Records 
All confidential records are maintained as to comply with all FERPA and IDEA regulations.  
Confidential records are maintained under lock and key in the school’s office.  The Head of 
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School shall designate those individuals who are allowed to access the records and all procedures 
for the access of all confidential records.  It shall be determined by the Head of School the 
specific documents to be maintained in the confidential files. 
 
Parents Informed of Student Progress 34 CFR 300.322, 300.324, 300.320 
• The special education teachers work collaboratively with the general education teachers and 

service providers to send parents quarterly written progress reports. 
• The written progress reports will contain the following information: child’s progress toward 

the annual goals and the extent to which this progress is sufficient to achieve the child’s goals 
by the end of the year. 

• Special education teachers are responsible for coordinating the progress reports and making 
sure that the progress reports are sent to the parents/guardians.  The progress reports will be 
mailed, delivered by the student, or given to the parents/guardians at a parent conference, as 
long as the manner and frequency of reporting complies with the student’s IEP. 

 
Student Participation 
Students with disabilities continue to have equal opportunity to participate in and receive credit 
for education, nonacademic, extracurricular and ancillary programs, services and activities with 
students in the general education program to the maximum extent appropriate.  Any student who 
has a disability will receive the same notices concerning school sponsored activities and/or 
services as other students. 
 
Parent and Student Rights 
• To review the Procedural Safeguards upon request. 
• To have the referral procedure explained to them thoroughly by the Head of School and/or 

special education staff. 
• To be informed of the relationship between the charter school and the CSE of their child’s 

district of residence.  
• To review with the Head of School and/or special education staff, annual notification 

information as outlined in the parent/student handbook. 
 
Special Education Staff Development 
Prior to the beginning of each school year, the Head of School, in collaboration with the special 
education teachers, will plan appropriate training sessions for all school staff on such topics as: 
IDEA regulations, special education terms, RtI, the referral process for CSE, development of a 
student’s IEP, implementation of a student’s IEP, evaluation of a student’s progress toward 
meeting IEP goals and objectives, reporting requirements to parents and the CSE, confidentiality 
and students records, functional behavioral assessments and discipline of students with 
disabilities. 

Training is ongoing throughout the year in before/after school sessions and/or during professional 
development days. Planning for these ongoing sessions will be guided by information provided 
by the teachers after a survey of their needs. 

In addition to staff development activities described above, special education teachers will meet 
individually with regular education teachers and paraprofessionals to ensure proper 
implementation of the IEP and identify issues related to the IEP. Specific attention to program 
modifications and testing accommodations will be addressed along with recommendations to 
assist the regular education teacher with planning and modifying lessons within the general 
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education environment. 
 
Enrollment of Student’s with Disabilities 
All applicants are given equal consideration at the time of student selection (by lottery) with 
preference given to students returning to COMMUNITY Charter School, to siblings of students 
already enrolled in the school and then to students from the school district of location. 
 
The Child Study Team provides support to general education teachers for the purpose of 
providing interventions to be used in the general education classroom to assist students 
experiencing academic and/or behavioral difficulties. Such interventions may be all that a student 
needs to be successful in the classroom. If the CST concludes that a student continues to 
experience difficulty, the students, if parent consent is provided, will be referred to the student’s 
district of residence CSE. 
 
If a student is classified with a disability, the charter school places the student in the least 
restrictive environment consisting of consultant and/or resource room services per IEP 
requirements. With the special education services offered above, and a teacher aide in each 
classroom, identified students are given the best opportunity to succeed in a general education 
setting. 
 
If a student is unsuccessful in this setting and may require a more restrictive setting, the CST will 
refer this student to the student’s district of residence CSE for reevaluation to determine if an 
different/outside placement would best suit the student’s needs. 
 
Highly Qualified Employees 
All special education teachers employed by COMMUNITY Charter School will be certified in 
New York State and will be highly qualified per CFR 300.18 
 
English Language Learners 
Any child who is qualified under the laws of New York for admission to a public school is 
qualified for admission to COMMUNITY Charter School.  The School may not establish 
admission requirements except that the students meet the age or grade level requirements 
specified in the charter.  A child may not be dually enrolled in this charter school and another 
public school.  It is the School’s policy to recruit from a broad population, but at the local level.  
The School uses media that addresses the widest possible audience.  Some of COMMUNITY 
Charter School’s marketing strategies to attract all students including students with limited 
English proficiency (LEP) and English Language Learners (ELL) include:  radio advertising, 
newspaper advertising, direct mail, locally posted announcements, and visits to area Head Start 
programs.  Each of these avenues addresses the broadest spectrum of parents with students in the 
eligible age range and geography.  The School purchases advertising mediums and address 
databases based on the broadest market reach without constraints or special considerations.  All 
public communication invites any eligible student to apply, regardless of learning status, physical 
status or language barriers. 
 
COMMUNITY Charter School shall serve any and all students with limited English proficiency 
(English Language Learners or “ELL”) by addressing the needs of the ELL student within each 
content area and by utilizing the English Language Proficiency Standards as a tool, so that they 
achieve proficiency in the English language as quickly as possible.  The Charter School complies 
with all applicable laws including Title VI of the Federal Civil Rights Act of 1964 (as amended) 
and the Federal Equal Educational Opportunities Act of 1974. 
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Students at COMMUNITY Charter School with limited English proficiency in English will 
achieve proficiency in the English language as quickly as possible through the use of the School’s 
services and teaching methods.  The School ensures that students who are identified as Limited 
English Proficient or as English Language Learners (LEP/ELL) will have access to and are 
included in all curricular and extracurricular programs and services commensurate with their age 
and grade level and under no circumstance will be assigned to special education because of their 
inability to speak and/or understand English.  Parents with limited English proficiency will 
receive notices and information from the School written in their native language to encourage 
participation in the School by all members of the charter school community.  Parental outreach 
may also be conducted through home visits by a school official and an interpreter. 
 
Identification of ELL Students 
COMMUNITY Charter School uses the NYS Education Department’s process for identifying 
students who are LEP/ELL (Part 154 – Commissioner’s Regulations). 
1. The process begins with the Home Language Questionnaire to screen all new entrants for 

potential limited English proficiency.  The questionnaire is completed during an intake 
interview between school personnel and the family. 

2. If English is the only language spoken in the home as indicated on the Home Language 
Questionnaire (HLQ), then the screening process need not continue. 

3. If indicated on the HLQ that the home language is other than English, or if the student’s 
native language is other than English, then appropriate school staff should informally 
interview the student and the parent/guardian in English, or if necessary, in their native 
language with the use of an interpreter. 

4. If the student speaks a language other than English and speaks little or no English, then the 
School will administer the Language Assessment Battery-Revised (LAB-R).  A student who 
scores below the designated proficient level (cut-off is 40% or better) is identified as Limited 
English Proficient (LEP), thus eligible for ESL instruction.  The LAB-R is administered once 
to each incoming student who is identified as speaking a language other than English when 
completing the Home Language Questionnaire.  

5. After a student is identified as LEP/ELL, instruction is provided that addresses the needs of 
the ELL student within each content area; English Language Proficiency Standards are used 
as a tool.  Student achievement or progress in the English language will be measured annually 
(usually in April or May) with the New York State English as a Second Language 
Achievement Test (NYSESLAT).  The scores on the NYSESLAT indicate the proficiency 
level the student has achieved that year, and whether or not the student’s level of English 
proficiency is high enough to stop receiving ESL services. 

6. The NYSED states that all LEP/ELL students must take the NYSESLAT annually to evaluate 
their English proficiency for state accountability purposes.  However, New York can no 
longer use the NYSESLAT for federal NCLB Title I accountability purposes, except for 
students who are new arrivals to the United States.  New York must administer its ELA 
assessment to LEP/ELL students, who, as of January 3, 2007, have been enrolled in the 
school in the United States (excluding Puerto Rico) for one or more years. 

 
If a transfer student’s records indicate he/she is identified as LEP/ELL, new screening will not be 
required.  A review of the records will be sufficient. 
 
The School’s teachers are responsible for observing each student daily, informally watching for 
limited English proficiency.  All teachers receive professional development training on 
techniques for detecting whether or not a student has English language deficiencies as well as 
communicating with students identified as LEP/ELL students and their parent(s)/guardian(s).  
Such activities focus on language, cultural heritage and instructional methodologies, including 
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ESL methods for teaching content areas, and support services appropriate for learners of a second 
language.  Any student suspected of having limited English proficiency will be tested to 
determine what level(s) of services, if any, are necessary. 
 
Students, whose screening indicated that they are Limited English Proficient (LEP) students as 
per Part 154 (CR), shall be provided instruction that meets the needs of the ELL student in all 
content areas using the English Language Proficiency Standards as a reference tool.  All students 
that are English Language Learners are expected to become proficient in the English language at 
a rapid pace.  The School uses a structured English immersion program to assist LEP/ELL 
students in improving their abilities to master the language.  Students will limited English 
proficiency receive the same academic content as those students who are proficient in the English 
language.  All instruction is in English.  However, the level of English used for instruction, both 
oral and written, will be modified appropriately for each LEP/ELL student.  All teachers receive 
professional development on communicating with students designated as LEP/ELL and in 
techniques for detecting whether a student has English language deficiencies.  Within the 
School’s extended day schedule, there is ample time that can be used for additional intensive 
English language instruction.  The charter school provides all necessary staff with specialized 
curricular materials to enable LEP/ELL students to achieve proficiency.  Staff will be “highly 
qualified” pursuant to the provisions of the NCLB Act, and any instructors hired or under contract 
will be certified in accordance with application regulations of the Commissioner for Teacher 
English to Speakers of Other Languages.  Curricular materials and facilities for the 
implementation of the instructional program shall not be inferior to those materials and facilities 
available to English proficient students, and will be of the same quality and quantity available to 
the general population. 
 
The School provides or makes referrals to appropriate support services that may be needed by 
LEP/ELL students in order to achieve and maintain a satisfactory level of academic performance.  
Such services may include individual counseling, group counseling, home visits, and parental 
counseling.  The School is prepared to address the needs of students who are struggling with the 
structured English immersion program by providing, if it is determined to be the best course of 
action, pull-out instruction and/or assignment to a certified aide, teacher, or qualified consultant 
under contract who speaks the child’s non-English language.  Instructional materials are of high 
quality in both languages of instruction and appropriate for teaching English to second language 
learners. 
 
Instruction for LEP/ELL students focuses on listening, speaking, reading, writing and 
communicating in English.  The teacher who administers the LAB-R assessment determines the 
student’s level (beginning, intermediate, or advanced) based on the guidelines put forth by the 
NYSED in the Part 154 Resource Guide.  Staff will closely observe the ability levels of the 
LEP/ELL students, recognizing the fact that these students enter school, more proficient in 
speaking and listening than in reading or writing, or more proficient in listening than in speaking.  
By following the proficiency level descriptions outlines by the NYSED, the staff is able to 
determine the most appropriate instructional program for each LEP/ELL student.  Staff uses the 
New York State ESL Learning Standards as a guide to developing the School’s overall program 
and individualized student programs.  Since the five standards have been constructed as to 
provide a “springboard to the content area standards”, it is critical that the School and the staff 
utilize them as basic program guides.   
 
All teachers and teacher aides will provide an ESL program that addresses the cognitive, social 
and academic demands placed on the LEP/ELL student.  Staff assigned to LEP/ELL students will 
receive professional development in the specific needs of ELL students, program options, and the 
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use of the NYSED Resource Guide.  Since the SED guide provides teachers with sample 
classroom tasks, sample learning experiences, and suggested assessments, it will be used as a 
foundation document for professional development delivery of instruction.  In planning the 
instructional program, teachers and teacher aides will use the following principles as their guide: 
• Listening, speaking, reading, and writing are integrated, while connecting language and 

literature. 
• Content area material that is cognitively demanding and meaningful will be included in the 

delivery of instruction. 
• Students will be provided an interactive environment for learning where they will be able to 

develop and practice their language skills. 
• The reading program for LEP/ELL students shall follow the “balanced approach” model that 

places emphasis both on phonics and other word identification strategies.  This approach 
combines “the best elements of phonics instruction and whole language instruction” and is 
best suited to the student population at the School. 

• Study and test taking skills shall be incorporated as part of the ESL instruction. 
 
Delivery of instruction is determined by classroom teachers based on student needs in the School.  
The School has the capability of providing ESL resources and support to teachers of ELL 
students through the PICCS Grant and a Charter School consortium.  The approach outlined 
requires that the administration and staff receive professional development in ESL resources, 
philosophy of ESL instruction, and the development of ESL strategies.  This will be planned, 
developed, and implemented by the Head of School in conjunction with appropriate consultants.  
Continuous professional development for faculty and staff is essential to nurturing, supporting 
and sustaining our ELL population. 
 
LEP Student Opportunities 
Students of limited English proficiency receive the same academic content and extracurricular 
activities as those students who are proficient English speakers, with curriculum modifications as 
needed by each student.  In accordance with Title VI of the Civil Rights Act of 1964, the Head of 
School shall provide notices of nondiscrimination.  At no time shall students who have limited 
English proficiency be denied opportunities or services that are available for other children.  The 
Head of School shall abide by the procedures outlines in the Family Educational Rights and 
Privacy Act (FERPA) 34 CFR Part 99.  In any extracurricular activities that require English 
language fluency (i.e. staging a play), the School will encourage LEP students to participate 
through one-on-one conversations, and the School will modify the activity as needed to allow 
LEP students to participate.  Specific instructional and supplemental material will be purchased 
for ESL students to help fulfill the requirement to fully include these students in the instructional 
program.  Additional materials will be made available, as needed, to ensure that each student’s 
needs are met. 
 
• Describe how the school monitors the effectiveness of services and programs offered to these 

students. Consider providing data and other evidence that the school effectively supports 
students who are struggling academically and those that require additional services to meet 
academic goals. 

As previously indicated, since its inception, COMMUNITY has welcomed approximately 12-
14% of its student population as students in need of special education services. Since NYSED 
began including special education students in the COMMUNITY accountability report cards 
regarding AYP status, the school has met Safe Harbor for this sub-group in both ELA and Math 
(see Appendix B for a full summary of AYP data for the school). In the most recent school year, 
attainment data on NYS ELA and Math assessments shows that the majority of our special 
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education students scored in Level 2 with a few students scoring in Level 3 in Math and those in 
Level 1 predominately scored at a High Level 1. One of our students in sixth grade with extensive 
special needs scored at a Low Level 1 in both ELA and Math. Tables 7 and 8 show the attainment 
levels for our special education students on the 2011-2012 NYS assessments in ELA and math.  
 

Table 7: Special Education Student Performance on NYS ELA 2011-2012 
	
   	
   ELA	
  –	
  Level	
  1	
   ELA	
  –	
  Level	
  2	
   ELA	
  –	
  Level	
  3	
  

Grade	
  
#	
  of	
  SPED	
  
Students	
   Low	
   Mid	
   High	
   Low	
   Mid	
   High	
   Low	
   Mid	
   High	
  

3	
   2	
   	
   	
   	
   1	
   	
   1	
   	
   	
   	
  
4	
   8	
   	
   	
   3	
   3	
   	
   2	
   	
   	
   	
  
5	
   3	
   	
   	
   2	
   	
   1	
   	
   	
   	
   	
  
6	
   7	
   1	
   	
   2	
   1	
   2	
   1	
   	
   	
   	
  
All	
   20	
   1	
   	
   7	
   5	
   3	
   4	
   	
   	
   	
  

 
Table 8: Special Education Student Performance on NYS Math 2011-2012 

 
	
   	
   Math	
  –	
  Level	
  1	
   Math	
  –	
  Level	
  2	
   Math	
  –	
  Level	
  3	
  

Grade	
  
#	
  of	
  SPED	
  
Students	
   Low	
   Mid	
   High	
   Low	
   Mid	
   High	
   Low	
   Mid	
   High	
  

3	
   2	
   	
   	
   	
   1	
   	
   	
   1	
   	
   	
  
4	
   8	
   	
   	
   2	
   2	
   1	
   2	
   	
   1	
   	
  
5	
   3	
   	
   	
   	
   	
   1	
   2	
   	
   	
   	
  
6	
   7	
   1	
   	
   2	
   2	
   1	
   1	
   	
   	
   	
  
All	
   20	
   1	
   	
   4	
   5	
   3	
   5	
   1	
   1	
   	
  

 
With the implementation of the Data Warehouse where formative and interim assessment data 
can be readily accessed, COMMUNITY teachers and instructional leaders will be better able to 
monitor the progress of all of our students towards meeting their performance targets, including 
special education students. Note that as indicated in our APPR plan, all students must be given 
specific, annual growth targets in ELA, math and other pertinent subject areas. Monitoring the 
achievement of these growth targets will be particularly important for assessing the effectiveness 
of our special education services as the growth targets will be included in their IEPs and are a 
more precise measurement of student performance than attainment on standardized assessments. 
 
• Complete and Submit Appendix C (Enrollment of Students with Special Needs) 
Please see Appendix C. 
 
f. Climate, Culture, and Safety 
Standard: The school climate and culture reflect the school mission and design, and directly 
support student learning, development and achievement. The school maintains an 
environment that is physically safe and free from harassment for all students and school 
stakeholders. 
• Identify the tenets behind the school’s climate and culture. 
COMMUNITY charter school believes that school should be a safe and nurturing environment 
where students are valued and have every opportunity to thrive. Educators focus on the strengths 
and resources of our students in order to promote positive student outcomes—academic, social 
and emotional. These believes are brought into reality through implementation of the Search 
Institute’s Developmental Asset Model, which measures 40 developmental assets that healthy, 
caring, responsible and successful children and young adults should have in place in their lives. 
These 40 development assets include positive experiences, relationships, opportunities and 



COMMUNITY	
  Charter	
  School	
   	
   August	
  2012	
  
Charter	
  Renewal	
  Request	
  

	
   29	
  

personal qualities. Based upon over 50 years of research, the Search Institute has demonstrated 
that the number of development assets a young person has in place in his/her life directly 
corresponds to positive outcomes, including academic, personal and professional. The goal of 
COMMUNITY is to help our students build those assets—both those that are internal to the 
young person and those that are externally provided by the community—such that they are 
prepared for life-long success. 
 
• Indicate the ways in which the key components of the school’s climate and culture reflect the 

school mission and design. 
The three main strategies by which COMMUNITY Charter School supports student learning, 
development, achievement, and safety are the Code of Conduct, the Mission Statement, and the 
Search Institute’s Asset Development Model. The Code of Conduct is a framework that guides 
the basic principles of the school. The Code of Conduct is utilized to set expectations for all 
stakeholders and provide guidance for parents and families to better support student growth and 
development. It is a contract between the school and families that presents the expectations, 
guidelines for success, consequences, procedures and ways to effectively resolve various 
situations. The school’s mission statement shares our beliefs and articulates the goals we aim to 
accomplish. The Search Institute’s Developmental Asset Model is the driving force behind our 
approach to developing positive behaviors in students, families, and teachers while attaining our 
goals. Students in grades K-2 are assessed by their teacher in collaboration with parental input; 
while students in grades 3-6 complete a self-assessment in both September and May to identify 
areas in need of strengthening and areas in which students are secure. The pre-test and post-test 
scores are utilized in the development of the Individual Learning Plan for each student. 
 
In order to address common areas of deficiency identified through the Search Institute 
Development Asset Model, school personnel launch the COMMUNITY Charter School Rachel’s 
Challenge initiative every fall. Through this initiative, appropriate student behaviors are 
modeled at various locations throughout the school building as part of our building-wide positive 
behavior intervention system using the acronym “GOTCHA.” The climate and culture is 
supported and maintained throughout the year with regular celebrations of positive behaviors and 
student success. In addition, assemblies and programs to address the social-emotional and 
wellness needs of students are provided on a regular basis. Recently, an internet and real-world 
safety program has been added (provided through The National Center for Missing and 
Exploited Children) to educate students and families about new and emerging dangers and how to 
best stay protected. Teachers, administrators, parents, and the social worker collaborate to 
monitor, manage and guide student behavior to support and improve student achievement. 
 
In terms of physical health, COMMUNITY Charter School employs a full-time school nurse to 
ensure that all students possess updated physicals, have completed immunization records, are 
provided the opportunity for hearing and vision screenings, as well as a visit with the local 
University at Buffalo Dental School Smile Team for dental screenings. The nurse monitors each 
student’s health and wellness throughout the school year and makes contact with parents and 
families as necessary. 
 
• Describe how the school climate and culture directly support student learning, development 

and achievement. 
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Research shows that when schools take on effective meditational roles in terms of helping young 
people develop positive assets, student academic competency is positively impacted.6 The Search 
Institute’s research shows that success in school is directly correlated to the number of 
developmental assets a young person possesses, as illustrated in Figure 1. 

 
Figure 1: Correlation of Developmental Assets & Positive Outcomes 

 

 

• Describe how the school establishes and maintains and environment for students, staff, and 
other stakeholders that is physically safe and free from harassment and discrimination. 

COMMUNITY is committed to establishing and maintaining and environment for students, staff 
and other stakeholders that is physically safe and free from harassment and discrimination. This 
dedication to safety, respect and freedom from harassment is reflected in the school’s Code of 
Conduct, which has been revised to emphasize cooperation, to balance punitive responses to 
inappropriate or unsafe behaviors with positive reinforcement and to comply with the Dignity for 
All Students Act (Dignity Act). The Code of Conduct is a framework which guides the basic 
principles of the school.  The Code of Conduct is utilized to set expectations for all stakeholders, 
to support the entire school community in establishing a safe and inclusive environment and to 
provide guidance for parents and families to better support student growth and development.  It is 
a contract between the school and families that presents the expectations, guidelines for success, 
consequences, procedures and ways to effectively resolve various situations.  
 
The Code of Conduct begins with a set of expectations for conduct on school property and at 
school functions that are “based on the principles of civility, mutual respect, citizenship, 
character, tolerance, honesty and integrity.” It then sets forth the definitions of what constitutes 
acceptable conduct and lists both the “rights” and “responsibilities” that each student has. This is 
important and is designed to emphasize the respect that the school has for students and that 
students must have for themselves, other students, staff and the entire school community. The 
Code of Conduct also includes definitions and descriptions of acceptable and unacceptable 
behaviors and the disciplinary actions that will occur when students engage in unacceptable 

	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  
6 Li, Yibing, Jacqueline V. Lerner, Richard M. Lerner. “Personal and Ecological Assets and Academic Competence in 
Early Adolescence: The Mediating Role of School Engagement.” Journal of Youth and Adolescence, 2010 July, 39(7): 
801-15. 
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activity. Unacceptable behaviors that endanger students and/or other members of the school 
community have serious disciplinary consequences.  
 
This year, partially in response to the requirements of the Dignity for All Students Act, the school 
strengthened its initiatives to prevent and combat harassment of and discrimination against 
students and other stakeholders. These measures are noted in the Code of Conduct, which 
provides that “All students of COMMUNITY Charter School are to treat each other with dignity 
and respect.  Any student who engages in fighting/harassment (physical, sexual and/or verbal) 
will be displaying inappropriate behavior.  Violators will be referred to the Head of School and/or 
his/her designee for disciplinary action.  The penalty may range from a reprimand to suspension 
from school.  A write-up of the incident will be placed in their permanent folder.” Specific 
measures to prevent and address incidents of harassment and discrimination include: 
a) Appointment of a Dignity Act Coordinator, to whom any incident of harassment or 

discrimination should be reported by victims, witnesses or others. The Dignity Act 
Coordinator receives training to support her effectiveness in addressing harassment and 
discrimination, in building awareness of anti-harassment and discrimination strategies 
throughout the school and helping students, teachers, administrators, parents and other 
stakeholders create and maintain a school culture that does not tolerate harassment or 
discrimination. Information about the Dignity Act Coordinator’s role and how to contact her 
has been and will continue to be spread widely across the school community. 

b) Training for teachers and other stakeholders in preventing and addressing incidents of 
harassment and discrimination; 

c) Assemblies and other communication with students to ensure that they know their rights 
under the Dignity Act and the Code of Conduct; 

d) Distribution of age-appropriate descriptions of student rights and recourse under the Dignity 
Act and the Code of Conduct; and 

e) Inclusion of information regarding harassment and discrimination prevention (and recourse) 
in parent and community outreach initiatives. 

 
• Describe how the school effectively addresses the social, emotional, and health needs of its 

students. 
COMMUNITY has a strong record of assessing students to “inventory” the positive assets they 
possess and develop while enrolled at the school. The school has put in place—as described 
above—positive behavior intervention programs to foster development of such assets. What the 
school has not been able to fully accomplish is the vision of individualized support for students to 
develop assets. Currently, teachers document students’ pre- and post-year score on the Search 
Institute’s Development Asset assessment and they list interventions and strategies that the 
teacher, student and family will undertake to address deficits. However, like the academic 
interventions planned in the ILP, this data has not been tracked throughout the school year to see 
if the interventions are occurring and, if so, if they are effective.  
 
To address this issue, in spring 2012, the Board of Trustees promoted a staff member to Assistant 
Principal for Asset Development who is now coordinating the assessment and intervention 
programs. See Appendix D for how this position functions in relation to the school leadership 
team and teachers. 
 
g. Professional Development 
Standard: The school’s professional development program is aligned to school-wide goals 
and teachers’ individual professional needs. 
• Provide an overview of the school’s professional development program. 
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Through the PICCS project, COMMUNITY charter school has been able to dramatically increase 
the amount and depth of professional development offered to teachers and school leaders. The 
approach to professional development through PICCS is informed by best practices in 
development of “human capital management systems” at schools. Such systems require that 
professional development: 1) Is primarily school-based, job-embedded and ongoing; 2) Includes 
high “dosage” or “contact hours” as manifested in continuous, ongoing and long-term 
professional development; 3) Is based in collective participation of teachers from the same 
school, department or grade level; 4) Is content focused so that teachers are constantly working 
on the curriculum they will teach; activities should provide teachers with opportunities for active 
learning such as engaging in meaningful analysis of teaching and learning; 5) activities need to 
promote coherence in teacher practices by aligning the professional development with other key 
parts of education such as performance standards, school goals and evaluation.7 
 
The PICCS professional development approach meets all of these best practice requirements 
through the following: 
1. Consultants, coaches and other PD-providers facilitate traditional workshops but spend the 

vast majority of their time in the school and classrooms working directly with teachers and 
school leaders in a practice-based approach to professional growth. At COMMUNITY, this is 
being magnified by the addition of two full-time Instructional Coaches starting in the 2012-
2013 school year. 

2. On average, teachers participating in the PICCS project report more than 80 hours of 
professional development annually, which exceeds the national norm.8 At COMMUNITY, 
this will also be extended through the two full-time Instructional Coaches who will be spend 
a majority of their time working directly with teachers in their classrooms. 

3. All of the PD initiatives are inherently collaborative in nature, including: building a school-
wide data culture, transforming the school into a professional learning community, mapping 
curriculum, using the Danielson Framework to establish shared and high standards for 
instructional practice. COMMUNITY has integrated all of these initiatives in our charter 
renewal request as a means to formalize this mutual accountability and peer-support model. 

4. At all times, PD provided through PICCS is based in the “real world” of the school. When 
teachers participate in workshops that bring together educators from multiple schools, they 
are required to bring data and materials (assessment data, samples of student work, 
instructional units, etc.) from their own school and classroom to focus their work on 
analyzing their own teaching and student learning. 

5. In the APPR plan, COMMUNITY is requiring that all staff members who receive evaluation 
ratings at the levels of “developing” or “ineffective” put in place with their supervisor an 
improvement plan, which stipulates professional development that will be provided to the 
staff member to support achievement of the improvement goals. As the APPR is directly 
aligned with the school’s performance standards and goals, this process will help ensure that 
PD is also aligned with these standards and goals. 
 

• Describe how school-wide and/or individualized professional development activities and/or 
initiatives are identified. 

Through the data approach depicted in Figure 2, COMMUNITY will be able to identify both 
school-wide and individualized professional development needs throughout the year. The 
individualized PD plans are formalized for staff members that score at the “developing” or 
“ineffective” levels on the APPR as described above. In terms of school-wide planning, the 
Collaborative Teams will regularly report through their Team Leader to the school leadership 

	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  
7 Cite Strategic Management of Human Capital in Education by Odden. 
8 Cite PICCS Evaluation. 
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about their progress and needs. As common needs are identified across groups (e.g. all 4th grade 
teachers) or school-wide, the leadership can make informed decisions about resources and 
professional development. 
 
• Indicate how school leadership monitors the effectiveness of professional development 

activities and/or initiatives. 
The data approach depicted in Figure 2 requires collection, verification and monitoring of data to 
address specific student learning problems, as well as causes of and solutions to the learning 
problems. As the solutions are implemented, the Collaborative Teams continuously collect data 
on student learning and instruction to monitor whether or not the solutions are working. 
Embedded in this process (identification of causes, solutions and implementation of solutions) is 
professional development, which will be supported at COMMUNITY by the two Instructional 
Coaches in ELA and Math as well as instructional experts in other subject areas provided through 
the PICCS project. It will be the job of these instructional leaders to regularly report on the 
“monitoring” aspect of the data approach both in terms of the effectiveness of the potential 
solutions as well as the effectiveness of the professional development, support and resources 
provided to the teachers working to implement the solution. 
 
2. Is the school organizationally viable and able to operate in a fiscally 

sound manner?  
 
a.  Organizational Performance Goals 
Standard: Throughout the charter term, the school has met or come close to meeting the 
organizational goals laid out in its performance goals and charter contract.  
Having reviewed our current charter and previously submitted annual reports, we recognize that 
COMMUNITY Charter School has not enumerated a set of measurable organizational 
performance goals. However, the school does have embedded in both procedure and practice 
several organizational goals that have been either been accomplished or for which progress 
towards meeting them has been made. 
 
One organizational goal was to complete a building project to expand the learning environment at 
the school. This goal was met.  The building expanded square footage, added a cafeteria, and 
renovated office space well within budget and time constraints. Another organizational goal was 
to continue to market COMMUNITY Charter School to the surrounding neighborhood and 
achieve enrollment at or near capacity. This goal was met. The School is currently near capacity, 
and does have waiting lists for some grade level enrollments. A critical goal was to secure an 
administrative team that is effective in improving student achievement and meeting the diverse 
academic and social emotional needs of the students. Progress has been made toward meeting 
this goal, and the school has recently come close to meeting it.  As discussed in later in this 
narrative, a new Leadership Team have energized the faculty and are now implementing reform 
and are in place to implement the Re-Start initiatives described in this narrative.  
 
Another goal was to align the curriculum with the New York State Common Core Learning 
Standards. Progress was made toward meeting this goal and, especially during the past year, 
the school has come close to meeting it. Teachers are creating core curriculum maps using the 
PICCS Data Warehouse (see Section 1b). A collaborative effort by staff and the Leadership Team 
recommended and received Board of Trustee approval to select and purchase a reading/writing 
curriculum that aligns to the Common Core. 
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A core organizational goal has been and is to live up to the tenets of the revised charter (2009-
2013).  Progress has been made toward meeting this goal, and such progress will continue 
through the Re-Start initiatives that will commence in 2012-2013 and continue through the new 
charter term.  
 
b.  Financial Performance Goals 
Standard: Throughout the charter term, the school has met or come close to meeting the 
financial goals laid out in its performance goals and charter contract. 
COMMUNITY Charter School has met the goal embedded in the Charter of achieving 
financial stability through effective financial management. The school has maintained positive 
fund balances and adequate cash flows each year throughout its operating history.  Auditors from 
Lumsden & Company, LLC have consistently revealed no material weaknesses, and issued 
unqualified audit opinions regarding the financial statements taken as a whole. 
The Board of Trustees and administration maintain tight controls in their stewardship of the 
school’s financial assets.  Monthly financial reports are reviewed and maintained by the Board 
Treasurer. Monthly reports are comprised of the following: Balance sheet, income and expense, 
cash flows, itemized check disbursements.  The Board Treasurer frequently contacts the internal 
accountant with questions and seeks clarification of some items contained in monthly reports. The 
itemized check listing is scrutinized each month as well. 
 
There have been no significant areas of fiscal concern since the last renewal, although the Office 
of State Comptroller did cite a potential conflict of interest. As discussed later in this narrative, 
the Board has addressed this matter, and implemented necessary changes in practice and policy so 
that such potential conflicts of interest are avoided in the future.  The school’s cash position has 
increased substantially over the years and remains adequate to fund future operations. And in 
recent years, the school purchased and expanded our building, paying cash for all improvements.  
Excess cash is invested in low risk investment vehicles to maximize income as well as safety of 
principal. 
 
Another financial performance goal is to operate with realistic budgets and engage in financial 
management planning. The school met this goal. The school operates pursuant to a long-range 
financial plan.  Realistic budgets are created each year, and annual budgets are monitored 
monthly and adjusted, as needed. Actual annual expenses have always been less than actual 
annual revenues. The budgeting process is a collaborative process involving the administration, 
internal accountant and Board Treasurer. It is reviewed by Board of Trustees, and approved each 
year by the board. Annual budgets reflect administration’s educational, facilities and 
technological goals and needs, in a fiscally sound manner.  Monitoring of the budget occurs 
monthly, and monthly operating reports reflect current year to date revenues and expenses, 
budgeted amounts, and variance from budgeted amounts. This information is presented to Board, 
and discussed each month by board. 
 
c.  Organizational Capacity 
Standard: The school has established a well-functioning organizational structure with clearly 
delineated roles for staff, management, and board members. The school has systems and 
protocols that allow for the successful implementation, evaluation, and improvement of its 
academic program and organizational viability. 
COMMUNITY Charter School has acted positively and proactively to address administrative and 
organizational challenges that occurred during the charter term. During the past four years, 
considerable turnover occurred at the administrative levels, including the departure of a Director 
and the departure of two Principals, one due to termination and one due to the Principal taking 
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another job.  Also, three Assistant Principals left the school, and a Director of Asset Development 
was terminated.  All of these leadership changes resulted in inconsistent enforcement of policies, 
practices, and procedures throughout much of the charter term. 
 
Initially the Board of Trustees sought to replace the Director but instead allowed the then-
Principal to assume the Director’s duties for additional compensation.  This occurred through 
most of the past two years of the charter, with less than positive results.  Student achievement 
regressed and student behavior worsened. In August 2011 the Board of Trustees hired an outside 
consultant with expertise in school improvement to ascertain the administrative needs of 
COMMUNITY Charter School.  In addition, the consultant was requested to review the Charter’s 
implementation, gauge the type of climate and culture that prevailed in the school, and provide 
guidance to the Principal as a mentor. 
 
At the time of the climate and culture survey, the administration was comprised of a Principal and 
an Assistant Principal. At the beginning of the school year the Assistant Principal left for other 
employment. The Board’s immediate response was to become more intimately involved in the 
criteria to select and hire candidates for administrative positions.  
 
The consultant identified specific charter components that needed administrative support.  The 
Instructional Leadership Team (ILT) was not operational.  Staff development was administered in 
a top down manner, leaving little choice for teachers to select those areas in need of improvement 
left only to the discretion of the Principal.  Collaboration was conducted horizontally, with few 
options for teachers to discuss student performance with support services, such as Special 
Education consultation, Academic Intervention Services and Title I services in Math and 
Reading.  In addition to these academic issues, student discipline was issued in an inconsistent 
manner.  Procedures to deal with student behaviors needed conforming standards at both the 
teacher and administrative levels.  Both student achievement and student behavior was in need of 
improvement. 
 
Following a report to the Board on these two distinct areas, the Board hired two Assistant 
Principals.  The Board reinstituted the Instructional Leadership Team, facilitated by the Principal, 
to form the basis for a School Improvement Plan.  The Instructional Leadership Team confirmed 
the high need areas of achievement and behavior as deterrents to student success.   Each Assistant 
Principal was assigned a subcommittee to develop goals and focus on a strategy for their 
respective committee. 
 
The organizational capacity at COMMUNITY Charter School further improved when the Board 
promoted the Coordinator of Asset Development to an administrative position, i.e. Assistant 
Principal for Asset Development.  The model of administrative capacity in January 2012 was 
Principal and three assistants, each with a specific area of focus. In addition, COMMUNITY 
Charter School further has the benefit of a teacher as data monitor, child study team, two Lead 
Teachers, Title I Teachers, and a Special Education Coordinator.   
 
In February 2012, the Principal was terminated. One of the Assistant Principals was appointed to 
the Principal’s position. The Board has decided that in order to maintain the integrity of the 
charter and build further capacity, the school created the position Chief Information Officer.   
 
Currently, COMMUNITY Charter has a Leadership Team comprising following positions. 
Descriptions of these positions are included in the School Leadership section below: a) Head of 
School; b) CIO; c) Assistant Principal for Management and Operations; and d) Assistant Principal 



COMMUNITY	
  Charter	
  School	
   	
   August	
  2012	
  
Charter	
  Renewal	
  Request	
  

	
   36	
  

for Asset Development. The Head of School reports directly to the Board of Trustees. The CIO 
and Assistant Principals report directly to the Head of School.  
 
Improvements are already evident as a result of the instituted changes. The ILT has taken an 
active role meeting on a monthly basis to confront common issues in a collaborative, norm 
referenced, trusting environment. The team has taken proactive steps to resolve problems 
affecting student achievement and behavior. The two subcommittees of the ILT have developed 
and implemented changes in the school’s reading series, as well as curriculum. Data driven 
decision-making, formative assessments, and review of student work is becoming embedded in 
the culture of the school’s faculty. The subcommittee focused on student behavior has helped the 
Board revise the Code of Conduct and has helped design a school-wide program of behavior 
management that will be instituted across all grade levels following summer in-service training 
and planning. 
 
The Board of Trustees is kept apprised of the committee’s activities through a monthly newsletter 
submitted to the Board by each administrator.  In addition, there is a standing administrative 
report at each monthly Board meeting. The administrative staff is evaluated by the Head of 
School.  The Head of School is evaluated by the Board of Trustees with support from consultants 
from the PICCS project.  Evaluation of the Head of School is comprehensive and obtains and 
assesses feedback from teachers, peers, and the Board. 
 
d.  Board Oversight and Governance 
Standard: The board of trustees provides competent stewardship and oversight of the school 
while implementing and maintaining policies, systems, and processes to ensure academic 
success, organizational viability, and faithfulness to the terms of its charter. 
COMMUNITY Charter School has acted to address challenges that occurred during the charter 
term, including the challenge of addressing turnover in Board membership. The Charter provides 
for a range of between 5 and 9 members. Periodic departures compelled the Board to reexamine 
its practice of soliciting new board members in a somewhat informal way to the more strategic 
ongoing recruitment campaign described in Section Four of this narrative. Reasons for the 
turnover were several, including a potential conflict of interest for one member, as well as 
inability to commit adequate time to Board service and “personal” reasons. Recently, two 
founding Board members resigned, leaving the school temporarily with only four members. The 
Board has recruited a very capable person to serve as the fifth member of the Board, pending 
approval from SED. 
 
The Board has an elected slate of officers with approved terms, including a Board Secretary. (Due 
to the above-referred resignations, the Board was temporarily without a Secretary.) Currently the 
Board members have a range of experience—education, accounting, business and a parent 
representative. The Board is currently seeking a Trustee with experience as an attorney to ensure 
that it will have access to such expertise. The Board conducts meetings in accordance with the 
Charter By-Laws, meeting on a monthly basis. The Board members do meet periodically for work 
sessions with administration when necessary. Currently there is a committee structure in place 
which requires Board member involvement. All Board and committee meetings are held in 
compliance with the Open Meetings Law. Information about Board meetings are communicated 
to the community via advertisements in the Buffalo News and posting on the school’s website 
and on the electronic media board in the front of the school.   
 
The ad hoc committee for Board membership chaired by the Board President has established 
procedures to solicit potential members. For most of the past charter term, the process for 
recruiting new Board members consisted of the following: a) Upon a vacancy that occurs on the 
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Board, the Board surveys existing Board members to ascertain the type of member needed to 
fulfill the position i.e. parent, legal, business, community member, etc.; b) the Board then has an 
exit interview with the departing Board member; c) the Board advertises the Board seat vacancy; 
d) resume reviews and interviews are held with candidates; e) prospective Board members attend 
a Board meeting.  Currently, Leadership Buffalo is being considered as a clearinghouse of new 
Board members; and f) a public nomination is made at a Board meeting for a formal vote to 
accept the new member. Beginning immediately in 2012-2013, the school will transition from 
this reactive approach (i.e. waiting for a vacancy to conduct outreach and recruitment) to the 
more proactive approach described in Section Four of this narrative.  
 
The Board has acted to address decreased levels of student performance on state assessments. In 
August 2011, the Board hired a consultant to assess internal operations at COMMUNITY Charter 
School.  A climate and culture survey was conducted to identify issues at the school that 
negatively impacted student performance.  The results of the survey identified a number of areas 
in need of improvement, and a list of specific recommendations was developed as first steps to a 
school improvement plan. A key focus of the survey was to determine levels of staff participation 
in making decisions about student achievement. A finding was that staff participation should be 
improved and that many teachers felt excluded from decision-making in such areas as scheduling, 
staff development, collaboration with contiguous grade levels and with support services and 
student discipline. The results of the survey were shared with the Board, principal and teaching 
staff.  The Board authorized the hiring of the consultant to assist the Board in oversight and to 
support the school in improving school programs. The Board also authorized the reinstitution of 
the Instructional Leadership Team (ILT), the hiring of Assistant Principals to enable the Principal 
(now Head of School) to focus more directly and purposefully on instructional leadership and the 
changing of the Asset Development Coordinator position to Assistant Principal for Asset 
Development. Further planning and Board training is underway to increase the Board’s 
effectiveness and, commencing in 2012-2013, the school will commence the comprehensive 
Board development, training and support initiatives described in Section Four of this narrative.  
 
As described elsewhere in this narrative, the Board acted proactively to address concerns raised in 
the most recent audit by the Office of the Comptroller by developing and submitting a Corrective 
Action Plan, by authorizing the ad-hoc committee to investigate potential conflicts of interest and 
by strengthening Board awareness of and sensitivity to potential conflicts of interest. 
The Board has re-committed itself to engaging in evaluation to improve Board performance and 
inform Board professional development planning. In May 2012 a Board self-evaluation was 
provided by the Board’s consultant for consideration and adoption. In addition, the Board will be 
evaluated by an external evaluator each year, beginning in 2012-2013, in a process described in 
Section Four of this narrative. 
 
e.  School Leadership 
Standard: School leaders provide valuable administrative direction and make data-informed 
decisions based on the needs and best interests of students, staff and families within the 
community. 
• Describe roles and responsibilities of leadership team members, as well as how the school 

holds all members of staff accountable for meeting school-wide goals. 
• Describe how school leadership monitors the effectiveness of the school’s academic program 

and operations. 
• Describe how day-to-day operations are managed and the efforts the school has undertaken 

to ensure that the allocation of staff talent, time, and funding is supportive of the school’s 
mission and key design elements. 
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• Describe how school leaders communicate with all members of the school community, 
including parents/families, students, and other stakeholders. The response should summarize 
the ways in which the school leadership solicits feedback as well as the ways in which the 
school leadership shares out important information regarding individual and school-wide 
performance, as well as information about school initiatives and programs. 

The current Leadership Team at COMMUNITY Charter School comprises the Head of School, 
two Assistant Principals and a Chief Information Officer (CIO). The CIO position was recently 
established and has not been filled. Brief descriptions of each position follow: 
 
The Head of School is responsible for the effective operation of the school; including the 
administration and implementation of all instructional, business or other operations of 
COMMUNITY Charter School.  The Head of School oversees all COMMUNITY Charter School 
personnel, identifies school needs and educational goals, designs professional development 
activities, and collaborates with the Board of Trustees. The Head of School also evaluates all 
members of the Leadership Team, teachers and staff using measures designed to hold staff 
responsible for meeting individual and school-wide goals. The Head of School is evaluated using 
the Vanderbilt Assessment of Leadership in Education (VAL-ED), which provides a 
comprehensive picture of learning-centered leadership behaviors. 
 
The Chief Information Officer manages all areas of instructional data and technology for the 
school.  The CIO will have the responsibilities for the collection, distribution, and interpretation 
of student data.  This individual will be responsible for data analysis which will be utilized to 
improve instruction. The CIO will be evaluated by the Head of School. 
 
The Assistant Principal for Management and Operations assists the Head of School with the 
instructional program; is responsible for maintaining student discipline; and 
developing/implementing procedures relating to health, safety, behavior, and discipline of 
students.  The Assistant Principal for Management and Operations is evaluated by the Head of 
School, utilizing a self-evaluation and narrative report. 
 
The Assistant Principal for Asset Development supports instructional initiatives, leads the 
Developmental Asset training and activities for students, parents and school staff members, and 
facilitates linkages with parents and community organizations.  The Assistant Principal for Asset 
Development is evaluated by the Head of School, utilizing a self-evaluation and narrative report. 
 
Also, an Instructional Leadership Team (ILT) was created in 2011, which includes two lead 
teachers, one for grades K through 2, the other for grades 3 through 6. Teachers reported that the 
first ILT meeting took place in December, 2011 and occur monthly. All teachers are invited to 
participate in ILT meetings and activities. The school has developed a “Teeter Totter” image that 
guides the ILT’s work, with curriculum & instruction focuses on one side, managerial and 
procedural items on the other and student achievement as the fulcrum. With this focus, the ILT 
re-designed the school’s ILP, assisted with the revision of the mission statement, established the 
vertical collaboration meetings, revisited the Asset Development language and how it is being 
implemented and surveyed for summer staff development opportunities. The ILT has developed 
two sub-committees—one for behavior and the other for curriculum & instruction.  These 
committees examined curriculum and spearheaded the purchase of a new curriculum series, 
revised the Code of Conduct, implemented a GOTCHA positive behavior program, and made 
decisions regarding the new APPR.  
 
School leadership monitors the effectiveness of the academic program and operations in a number 
of ways, including: 
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• Teachers are required to submit lesson plans using the PICCS Data Warehouse. The 
warehouse provides us with the ability to search key words, skills, etc. and it will be pulled 
from their maps, lesson plans, assessments, etc. 

• Teachers are being required to keep journals from their vertical collaboration meetings as 
well as their grade level meetings; administrators will be present in these meetings regularly. 

• Teachers will be evaluated on the Danielson model; administrators will strive to spend 75% 
of their school day on instructional tasks i.e. in the classrooms. 

• Common Formative Assessments will be utilized every 8-10 weeks and the data will be used 
to inform instruction. 

• Various tools such as AIMSweb will be used to track individual student performance over 
time; differentiated instruction will occur for group and individual student needs. 

• Asset development embedded in everything we do. 
 
Among the elements of the school’s operation that supports effective allocation of time, talent 
and resources are: 
• Establishment of an Assistant Principal for Asset Development, as well as an Assistant 

Principal for Operations and Management and a CIO, to free the Head of School to devote 
more time to instructional leadership. 

• Dedicated professional development to mapping to the Common Core Learning Standards 
• Use of a school Social Worker on staff to assist with social-emotional development 
• Strengthening home-school communication through the development and sharing of ILP’s, 

parent conferences, parent teacher group, parent nights, monthly building newsletters and a 
Family and Student Handbook. 

• Use of interactive white boards in every classroom. 
• Use of Teacher Aides in every classroom. 
• Hiring and use of instructional coaches. 

 
Communication between the school, parents and the school community takes a number of forms, 
such as face to face contact, report cards, progress reports, monthly newsletters and calendars, the 
PTO, phones calls, Blackboard Connect telephone messages, emails and communication books 
brought home by students. The school also shares ILPs with parents and will communicate with 
them, as needed, to ensure that the parents understand the results. Feedback has been solicited 
through focus groups, surveys and face-to-face meetings. Efforts are now underway to improve 
and expand parent involvement, including events for families at the school, scheduling more 
parent conferences (two conferences each year) and implementing additional focus groups. In its 
most recent site visit report, SED noted that teachers “report that parents are ‘ten times more 
aware’ of what is happening in school than in prior years and recognize that they are welcome to 
come in and read to children.” 
 
f.  Solvency and Stability 
Standard: The school has operated pursuant to a long-range financial plan and aligns 
budgeting practices with the school mission and key school design components. Annual 
budgets are sustained by enrollment, and the school has positive net assets and adequate cash 
flow to ensure solvency and promote student achievement and growth. Critical financial needs 
of the school are not dependent on variable income (grants, donations, and fundraising). 
COMMUNITY Charter School is financially solvent and stable. It operates within a budget and 
has implemented a fiscally conservative model of management. The Board engages in financial 
planning and review on an ongoing basis, and will focus its planning on ensuring alignment with 
the school’s updated mission statement, key design elements and the Re-Start initiatives 
discussed in this narrative. .  



COMMUNITY	
  Charter	
  School	
   	
   August	
  2012	
  
Charter	
  Renewal	
  Request	
  

	
   40	
  

 
Annual budgets are sustained by enrollment that, along with Title I and other entitlement and 
related funding, has provided for the school to operate at a substantial surplus. Enrollment is just 
shy of capacity and is sufficient to provide stable and adequate per-pupil funding. The school’s 
involvement in the federally-funded PICCS project provides access to substantial resources (e.g. a 
data warehouse and other technology that supports the collection, analysis and use of student 
data), professional development and services at no cost. The school will participate in PICCS 
during the first two years of the new charter term, at which point the federal grant will expire and 
the school will pick up some PICCS-related costs from its budget. Even after the PICCS grant 
ends, however, the school will have a net surplus independent of income from competitive grants, 
donations or fundraising income. The attached budget reflects this. 
 
g.  Internal Controls 
Standard: The school has maintained appropriate internal controls and procedures. 
Transactions have been accurately recorded and appropriately documented in accordance with 
management’s direction, laws, regulations, grants, and contracts. Assets have been 
safeguarded. The school’s annual independent audit is devoid of material or repeated findings 
that may put the school in fiscal jeopardy. 
The school has maintained appropriate internal controls and procedures. Transactions have been 
accurately recorded and documented in accordance with Board’s direction, regulatory oversight, 
grant requirements and contractual obligations. Any deficiencies or audit findings have been 
corrected in a timely manner. Each year’s independent audit and financial statements have been 
issued with a clean opinion (unqualified) by the auditors with little or no commentary about 
accounting, administrative or internal control weaknesses. 
 
A recent audit by the Office of the State Comptroller said: “Our overall goal was to assess the 
School’s financial operations for the period July 1, 2007 to March 12, 2012. To accomplish this, 
we evaluated selected areas in general governance, financial oversight and condition, 
purchasing, cash receipts and disbursements, payroll and personnel services, and inventory and 
asset control. After evaluating these areas it appears that School officials have established 
adequate controls for most of these areas and, therefore, limited risk exists.” While the audit did 
raise concerns about the school’s handling of potential conflicts of interest (which, as described in 
this narrative, the school has acted to address), the above citation validates the adequacy of the 
school’s financial controls.    
 
COMMUNITY Charter School has strong fiscal policies and procedures that have positioned the 
school for continued growth and sustainability. The school’s Business Manager is responsible for 
all accounting functions, along with limited human resource responsibilities.  She reports directly 
to the Head of School and is responsible for implementation of policies and procedures of both 
administrative and accounting nature—e.g. managing cash, paying accounts payable and 
safeguarding of school assets.  School payroll is handled by an outside payroll company. 
 
COMMUNITY Charter School has responded appropriately whenever concerns have been raised 
about financial management practices. Recently, for instance, the Office of State Comptroller 
cited the school for allegedly not securing 3 quotes for the building expansion. According to the 
former Principal, three verbal quotes had been secured but, since none were in writing, the school 
lacked evidence of the quotes. The former Principal was informed that this practice was 
unacceptable. Since then, the school has instituted and enforced a practice and policy, consistent 
with the Office of the State Controller’s findings, to require three written estimates for all 
expenditures exceeding $20,000. 
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h.  Financial Oversight 
Standard: The board is accountable for long-term financial oversight and solvency through 
appropriate planning processes. 
With oversight by the Board, COMMUNITY Charter School has established effective planning 
and policies to ensure the solvency and security of the school. The school is financially stable, 
owns its building with improvements that were paid for without securing debt financing and has a 
substantial amount of cash in the bank including roughly $500,000 in reserve.   
 
COMMUNITY Charter School has consistently complied with the financial reporting 
requirements of SED and federal granting agencies Education Department, and Federal granting 
organizations on a timely basis. Such reports have been complete and follow generally accepted 
accounting principles (GAAP). The school prepares annual cash flow projections, and these 
projections are monitored and adjusted as necessary to ascertain compliance with annual 
projections.  Excess cash is invested with a Key Bank sweep account, providing the school with 
limited additional investment income. Safety of principal is of paramount importance. 
Other than short term payables, the school has no long term debt. The school’s Unrestricted Net  
 
Assets for the past five years are as follows: Fiscal year 2010: $3,830,783; Fiscal Year 2009: 
$2,912,032; Fiscal Year 2008: $2,434,112; Fiscal Year 2007: $1,966,173; Fiscal Year 2006: 
$1,496,788. Since the opening of the school, it has run an annual operating surplus, with no 
deficit budgets or operational deficits. Each year’s financial statement has been issued with a 
clean opinion (unqualified) by the school’s auditors with little or no commentary about 
accounting/ administrative / internal control weaknesses.   
 
While, as documented in the NYS audit comments cited above, the school has been in overall 
compliance with its financial obligations, it has also responded proactively whenever SED or 
other agencies have expressed concerns or raised issues, For instance, as described below, when 
an instance of potential conflict of interest involving the then-Board President arose, the Board 
responded by advising the potentially interested Board member, who then resigned from the 
Presidency and the Board, and by establishing an ad-hoc committee to investigate potential 
conflicts of interest going forward. The findings regarding this incident cited by SED were 
resolved by the COMMUNITY Charter School Board through the submission and approval of a 
corrective action plan to the New York State Office of the State Comptroller.   
 
Another issue that arose is that the former Board President and other Board members resigned 
prior to the end of their terms without completing and signing financial disclosure forms. Efforts 
were made to secure signed financial disclosure forms from these former Trustees. Also, an ad-
hoc committee was established and charged with the responsibility of securing disclosure forms 
from all Board members, including those who resign before their term expires.  
i. Financial Reporting 
Standard: The school has complied with state and federal financial reporting requirements. 
The school has provided the State Education Department with required financial reports on 
time, and such reports have been complete and have followed generally accepted accounting 
principles. 
• Provide evidence that the school has met all financial reporting requirements. If reports have 

been incomplete and/or late, please describe any measures that have been established to 
assure that all reporting moving forward will be timely and complete. 

COMMUNITY Charter School has complied with state and federal reporting requirements and 
has submitted complete and timely financial reports to SED, including copies of monthly 
financial statements and audited annual statements. All such reports have been completed by a 
third-party Certified Public Accounting firm and have followed GAAP. The school has also filed 
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its completed Form 990 with the Internal Revenue Service on a timely basis each year. Copies of 
these documents are available for review upon request. 
 
j.  Facilities 
Standard: The school provides facilities and physical conditions that allow students to 
maximize their learning potential. 
In July 2007, COMMUNITY Charter School purchased its current building located on Edison 
Street in Buffalo, New York for $550,000. Prior to that, the school had leased the building. The 
Edison Street facility is an old building that had been used as a traditional public school prior to 
its use by COMMUNITY Charter School. Plans to expand the building were formulated with 
architects and construction companies. The expansion was planned in two phases. The initial 
phase was to create a bus loop on the Edison Street side of the building. The bus loop expansion 
was completed at a cost of approximately $1 million, and also alleviated a neighborhood concern 
regarding buses clogging traffic on Edison Street.  The second phase was the expansion of the 
actual building, adding more classrooms, a cafeteria, and administrative offices. This phase was 
completed this year at a cost of approximately $2 million. Both phases of the expansion were 
funded entirely by internal financing.   
 
COMMUNITY Charter School plans to remain in the Edison Street facility throughout the next 
charter term. The school is considering another building expansion during the next charter term 
that will increase available classroom space, student enrollment, and provide employment 
opportunities. It is expected that this expansion, like the ones that preceded it, will be funded 
entirely by internal financing.  
 
k. Parent/Family and Student Satisfaction 
Standard: The school demonstrates that parents/families and students are engaged in the 
school community and are satisfied with the school’s academic and organizational practices. 
• Provide a history of the school’s enrollment during the term of its charter, as well as a 

comprehensive assessment of demand and persistence patterns. Provide data on a year-to-
year basis of the number of students who stayed in the school and those who left over the life 
of the charter term. 

Table 9: Student Enrollment History 

Data 
2007-
2008 

2008-
2009 

2009-
2010 

2010-
2011 

2011-
2012 

Grades Served K-6 K-6 K-6 K-6 K-6 
Total Enrollment (Aug-June) 279 309 304 334 310 
# of Students Returning from 
Previous Year 288 279 291 304 311 

 
• Describe the ways in which the school involves families as partners in the education of their 

children. 
COMMUNITY charter school uses the Individualized Learning Plan (ILP) approach as the 
formal means by which we engage parents as partners in their child(ren)’s educational program. 
As discussed in Section 1, the ILP requires review and sign-off by parents, including agreement 
to provide at-home support for academic and developmental interventions. As also discussed in 
Section 1, the ILP has not been a “living document” as originally intended but with the 
conversion to a web-based ILP program in the Data Warehouse (see Section 1), we will be able to 
provide parents with an interactive and dynamic collaborative space to work on their child(ren)’s 
educational program. 
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Over the past year, we implemented several strategies to better inform COMMUNITY parents of 
the academic performance measures of their children and the school as a whole. As well, weekly 
newsletters containing informational updates, school activities, parent involvement opportunities, 
etc., are published and distributed to parents and community leaders. In the coming year, we are 
planning to hold regular open forums for parents to come and discuss issues both specific to the 
school and their child(ren)’s education as well as other issues of relevance to the community. In 
doing so, we hope to make the school a center for the community and demonstrate that the school 
is an accessible space where parents, family members and community partners are integral to the 
success of our students. 
  
• Describe how the school demonstrates that parents and/or families are satisfied with the 

school’s program. Summarize the results of any parent or family surveys conducted during 
the current charter term. Include the number of parents and/or families who participated, as 
well as the response rate (taking into account families who have multiple students enrolled in 
the school). 

COMMUNITY charter school conducts an annual survey to measure parent satisfaction. 
Following are findings from the most recent survey: 
• 164 parents responded (with total enrollment of 301 students) representing well over two-

thirds of all families at the school. 
• The response rates for grade levels were: 17% kindergarten parents; 16% 1st grade parents; 

17% 2nd grade parents; 15% 3rd grade parents; 15% 4th grade parents; 16% 5th grade parents; 
3% 6th grade parents. (Percentages rounded to the nearest whole number.) 

• For all but one of the 30 survey items, more than 90% of parents “agreed” or “strongly agree” 
with the positive-phrased satisfaction statements, including: I feel comfortable speaking to 
my child’s teachers about any problems regarding my child (98%); The schools me 
opportunities to get involved in my child’s education (985); my child’s teachers communicate 
with me regularly about my child’s progress (95%); my child receives quality instruction in 
reading at this school (98%); my child receives quality instruction in mat at this school 
(94%); I am satisfied with the quality of education my child is receiving (95%); teachers go 
out of their way to help my child when he/she needs extra help (95%). 

• The one item with a lower level of satisfaction was “I have been informed about the school’s 
finances and am satisfied that the school is economically sustainable over the long term,” 
which has 76% positive rate. It is likely in the current economic environment that parental 
concern about economic stability of the school is a reflection of broader cultural concerns 
about the economy and funding of public education. As document earlier in this section and 
in the proposed budget (Exhibit 6), the school is in a strong financial position. 

  
• Summarize any formal grievances filed by families with the board and/or Charter School 

Office over the term of the charter. Do not include identifying information. 
In spring 2012, a family of alleged violations of federal and state laws and regulations pertaining 
to the education of students with disabilities, ages 3 to 21. The allegation was sustained and a 
Compliance Assurance Plan was submitted on time to the NYSED. 
 

3. Is the school faithful to the terms of its charter and has it adhered to 
applicable laws and regulations? 

 
a.  Charter-Specific Performance Goals 
Standard: Throughout the charter term, the school has met or come close to meeting the 
charter-specific goals laid out in its performance goals and charter contract.  
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• List each objective and measure contained in the school’s current performance goals relating 
to the school’s unique mission and vision and design elements as described in the charter. 
For each listed measure, state whether the school has met, is making progress toward 
meeting, or has not met the measure. Provide data or other evidence supporting the 
statement. If desired, the data or other evidence may be provided in Appendix B 
(Performance Evidence Goals) as a clearly labeled attachment. 

The information requested is included in Appendix B. 
 
b.  Mission and Key Design Elements 
Standard: The school is faithful to its mission, vision and educational philosophy, and has 
implemented the key design elements included in its charter.  
“The mission of COMMUNITY Charter School is to improve student learning and achievement, 
and to meet or exceed the NYS Common Core Learning Standards. COMMUNITY Charter 
School is committed to providing students with the knowledge they need for academic 
achievement and social – emotional development.  We are dedicated to providing learning 
opportunities for all students via individualized learning plans, data driven instruction, and 
communication between home and school.  Utilizing the Search Institute’s Developmental Asset 
model, students will acquire the necessary characteristics in order to be well-rounded, productive 
citizens and able to adapt to an ever-changing global community.” 
 
Key design elements are set out in the table in Exhibit 5. They include: a) Small class size; b) 
Low student to instructor ratio; c) Workshop Model of Instruction; d) Differentiated Instruction; 
e) Individualized Learning Plans; f) Curriculum mapping across all grade levels and subject 
areas; g) A curriculum that addresses the needs of all learners; h) A shared definition of high 
quality instruction; i) A Comprehensive Evaluation System, including regular and reliable teacher 
observations, correlations of student outcome data to teacher performance, and multiple measures 
of professional practice effectiveness; j) Collaborative Teams providing peer-level instructional 
support; k) Formative Assessments that measure student growth are implemented in all grades 
and subject areas; l) A Developmental Asset measurement system; m) A Positive Behavioral 
Interventions program; and n) Targeted Professional Development.  
 
c.  Admissions and Enrollment 
Standard: The school has implemented the student enrollment strategy and admissions policy 
laid out in its charter and required by statute and regulations. 
• Summarize student recruitment efforts and evaluate the extent to which the school has 

maintained adequate levels of enrollment per the terms of its charter, statute and regulations.  
COMMUNITY Charter School engages in comprehensive outreach and recruitment each year, 
including advertisements, community meetings, visits and communication with pre-school 
programs and collaboration with community-based and faith-based organizations. The 
recruitment initiatives have been successful. COMMUNITY currently has near capacity 
enrollment and, in some grades, it has waiting lists. See Table 9 for a history of enrollment.
 
d.  Legal Compliance 
Standard: The school has complied with applicable laws, rules, and regulations and the 
provisions of its charter.  
With the exception of the potential incidence of conflict of interest discussed at various places in 
this narrative, and the failure of some former Board members to complete and signed financial 
disclosure documents, COMMUNITY Charter School has had no legal compliance issues during 
the charter term. As noted in this narrative, the potential conflict of interest was resolved and 
efforts are underway to secure completed and signed financial disclosure documents from the 
former Trustees. Also, as noted earlier, COMMUNITY Charter School has revised its mission 
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statement and seeks to revise elements of its charter to align with its current structure and 
programs and to support the Re-Start initiatives. 
 
COMMUNITY Charter School has established procedures to ensure compliance with applicable 
laws, rules and regulations. For instance, the school has consistently met reporting and other 
deadlines related to programmatic and fiscal oversight by SED and the Office of the Comptroller.  
The school maintains teacher certifications and fingerprints on all employees.  New employees in 
need of fingerprinting are monitored based upon the Board approved monitoring policy.  All 
employees are subject to background checks prior to their employment.  If there is a suspicion of 
unacceptable issues, the administration will terminate any previous offer of employment. 
COMMUNITY Charter has a longstanding and ongoing relationship with an independent legal 
counsel, who regularly provides the Board with legal advice, reviews documents and monitors 
transactions.  This enables the Board to make informed decisions and maintain compliance with 
legal requirements.   
 
4. Should the school’s charter be renewed, what are its plans for the term of the renewal 
charter? 
a. Key Structural Elements of the Charter 
Standard: Key structural elements of the school, as defined in the Renewal Charter Application 
Exhibits, are reasonable, feasible, and achievable. 
Please see Exhibit 5 – Key Design Elements 
 
b. Academic Program and Ability to Operate in an Educationally Sound Manner 
Standard: The school has clearly specified plans for successfully implementing changes to its 
academic program in the next charter term, and these changes indicate that the school will be 
able to operate in an educationally sound manner. 
As discussed in Section 1, COMMUNITY charter school is proposing dramatic changes to 
aspects of its academic program that a “re-start” model that is designed to generate rapid and 
significant gains in student achievement. Key changes include: 
• Implementation of a rigorous Annual Professional Performance Review (APPR) for teachers 

and school leaders that will drive all aspects of the school’s “human capital management 
system” (HCMS). Please see Appendix H for documentation of the APPR plan that was 
submitted to NYSED for approval; the teachers’ union reviewed and officially approved the 
APPR plan, as documented by the Join Certification Documentation. 

• Implementation of an HCMS that includes all terms of the APPR for annual evaluations that 
will drive performance-based compensation and retention decisions, as well as professional 
development and resource planning. See Appendix H for the agreement reached on August 
14, 2012 between COMMUNITY Charter School and the teachers’ union to include these 
elements in a new four-year contract.  

• Curriculum innovations, including mapping of the school’s curriculum across grade levels 
and subject areas and implementation of Collaborative Teams to improve curriculum design 
with a focus on effective conversion to the Common Core.  

• Instructional improvements, including hiring of two Instructional Coaches for ELA and math 
who will work directly with teachers to improve their classroom instruction, particularly the 
use of Individualized Learning Plans to differentiate instruction.  

• Data-driven decision making practices that include implementation of a comprehensive Data 
Warehouse, development of a Data Culture at the school through a common and collaborative 
approach to data use, implementation of new formative assessment systems that are 
benchmarked to properly measure growth towards NYS assessments, implementation of 
interim assessments every 6 to 8 weeks to help guide rapid course corrections. 
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• Expansion of the Developmental Asset approach from a measurement system to an effective 
intervention and behavioral improvement system. 

• Targeted professional development that is based upon both summative evaluation data from 
teachers and school leaders’ APPRs as well as formative data from regular observations, 
conferences and reviews of interim and formative assessment data. 

 
c. Organizational Viability and Fiscal Soundness 
Standard: The school has provided a reasonable, feasible and achievable organizational and 
fiscal plan for the next charter term. 
• Budget (Exhibit 6). Submit a proposed budget for the term of the proposed charter period as 

Exhibit 6, using the required format (available at 
http://www.p12.nysed.gov/psc/OversightPlan.html).  

Please see Exhibit 6. 
 
• If the school is making significant changes to its financial management practices, or 

organizational and/or governance structure, describe the proposed changes as well as the 
reasons for those changes. The response should address renewal standards 2a through 2k as 
outlined in these Guidelines. If the school is not making significant changes to its financial 
management practices, organizational or governance structure, the narrative response 
should so indicate and describe plans for sustaining and (where possible) improving its 
financial viability or organizational success. 

Pursuant to “Re-start” initiative described throughout this narrative, COMMUNITY Charter 
School is making a comprehensive series of changes in its financial management practices, 
organizational and governance structure, board development and governance practices and 
personnel policies and practices. These changes are being initiated in the 2012-2013 academic 
year and will be continued throughout the new charter term.9 As with the academic changes 
discussed earlier, the entire school community is committed to the successful implementation of 
initiatives that will improve the financial management, operations and governance of the school. 
The 2012-2013 budget, which is included in this renewal application, reflects this commitment 
and the investment that the school will make in implementing these changes during the final year 
of its current charter. The attached five-year budget reflects the school’s commitment and 
investment during the new charter term, including a commitment to continue many PICCS-
related activities at its own expense following the end of the federally-funded PICCS grant that 
currently enables it to receive access to certain training, resources and services free of charge. 
Both the 2012-2013 budget and the five-year budget reflect the school’s commitment to not only 
maintaining the performance-based compensation element of PICCS beyond the PICCS grant 
term, but also to providing supplemental performance-based compensation. The five-year budget 
also reflects the capacity-building aspect of the Re-start initiative, with many costs such as board 
training being heavily “front-loaded” to build capacity in early years so that the school can 
maintain the initiatives with less reliance on outside consultants and the Re-start Director.  
 
Changes in Financial Management Practices 
1. During the Fall of 2012, COMMUNITY Charter School will engage in a thorough review of 

the school’s fiscal and oversight policies and practices and professional development to 
ensure that these policies and practices are clearly understood and implemented by all 
Trustees, the Head of School, the Business Manager, relevant contractors (e.g. the school’s 

	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  
9 For any changes in practice that require material changes to the charter agreement and require 
approval by SED, formal requests have been submitted or will be submitted and proper SED 
authorization will be secured prior to enactment of the change. 
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accountants and attorneys) and other relevant school stakeholders. The policies and practices 
will be modified, as needed, to ensure effective fiscal management and appropriate division 
of responsibilities between staff and the Board. The review will clarify that the business 
manager reports directly to the Head of School and is responsible for preparing annual 
budgets and overseeing day-to-day fiscal management activities. The Board has oversight 
responsibility regarding all financial management issues. The attached organizational chart 
reflects this division of labor and reporting structure. The school will develop and implement 
professional development for the Head of School, the Board Chairperson, the Head of the 
Board Finance Committee and the Business Manager in 2012-2013 to ensure that they each 
understand their respective roles, obligations and responsibilities related to financial 
management policies and practices and that they can carry out their roles effectively.  

2. COMMUNITY Charter School’s Conflict of Interest policy has been reviewed to ensure its 
alignment with the requirements of the Charter School Law and the General Municipal Law 
and to affirm the school’s commitment to avoiding any potential conflicts of interest. The 
attached By-laws include the school’s Conflict of Interest policy. All required financial 
disclosure forms for current Board members have been completed and will be maintained and 
updated at least annually. An ad-hoc committee has been formed to secure financial 
disclosure forms from Trustees who resigned without completing them and to monitor 
completion and maintenance of financial disclosure forms. A separate ad-hoc Board 
committee has been created to investigate any alleged or perceived instances of conflict of 
interest, and the school’s attorney has briefed the board about its obligations regarding 
conflicts of interest. As described below, a comprehensive program of board training will be 
implemented each year of the new charter term (and in 2012-13) to ensure that all Trustees 
are aware of and capable of meeting their obligations regarding Conflicts of Interest. Any 
Trustee’s violation of the Conflict of Interest policy will be grounds for removal from the 
board. Also, a standing agenda item at all board meetings will be a report by the Head of 
School of current or future major purchases or contracts and the competitive process used to 
select the vendor or contractor. Except in cases where goods or services are sufficiently 
unique to warrant a “sole source” purchase or contract, at least three written estimates or 
“bids” will be solicited and considered prior to any major purchase or contract.  

 
Changes in Governance and Organizational Structure 
Changes in Board Structure  
1. Currently, COMMUNITY Charter School Board is comprised of five Trustees (SED 

approval of one Trustee is pending). Commencing in 2012-2013, the Board will be expanded 
to comprise at least seven members. This expansion will ensure greater depth and diversity of 
experience among Board members and improve the effectiveness of Board committees. The 
Board will engage in a thorough review of the capacity and experience of current Board 
members to identify gaps in expertise that can be filled by the new Trustees. A recruitment 
campaign will identify and recruit Buffalo residents with appropriate expertise and 
experience and elect them to serve as Trustees. To this end, COMMUNITY Charter School is 
establishing a partnership with Leadership Buffalo, a 25 year old not-for-profit organization 
that identifies and trains leaders to serve in the business, government, education and not-for-
profit sectors. Through this partnership, COMMUNITY Charter School will have access to a 
network of leaders that includes the more than 2,000 graduates of Leadership Buffalo’s 
training programs. Over the course of the next charter term, COMMUNITY Charter School 
will monitor, assess and seek to build on its partnership with Leadership Buffalo, and it will 
seek out additional alliances to support its Board recruitment efforts. 

2. Recognizing that turnover of Board membership and leadership, and consequent gaps in 
filling vacant Board positions, have been issues of concern during the current and prior 
charter terms, COMMUNITY Charter School is committed to ensuring that identification and 
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recruitment of highly qualified prospective Board members occurs on an ongoing and formal 
basis. To this end, the Board will establish a formal Board Development Committee in 
2012-2013, which will remain active throughout the new charter term. The Board 
Development Committee will meet regularly to review the current membership status of the 
Board and to develop and implement strategies to increase awareness of the school with 
prospective Board members and to identify, “vet,” select and constantly update a group of 
“on deck” prospective Trustees. The above-referred partnership with Leadership Buffalo will 
be useful in developing a network of highly-qualified prospective Board members.  

3. COMMUNITY Charter School will establish an Advisory Board, comprised of non-Trustees 
with experience and/or expertise in areas that will be helpful to the Board and the School. 
Recruitment of Advisory Board members will be tied directly to findings from the above-
referred review of Board strengths and gaps—i.e. the school will seek to identify and recruit 
persons with expertise and experience that addresses identified gaps. The school will leverage 
its relationship with Leadership Buffalo and other community-based organizations in Buffalo 
to “cast a wide net” for Advisory Board members. In addition to providing the Board and 
Head of School with input to promote effective governance, planning, operations and 
instructional decision-making, the Advisory Board will support COMMUNITY Charter 
School’s Board recruitment efforts by providing opportunities for prospective Trustees to 
learn about and become invested in the school. 

 
Changes in School Leadership Structure  
1. The school leadership structure and organizational chart will be modified for the 2012-2013 

academic year, and the new organizational chart reflects the school’s leadership structure 
throughout the new charter term. The modified leadership structure has a Leadership Team 
comprising the following positions: 
a. Head of School—The title of Principal has been changed to Head of School. The Board 

believes that this title best reflects the scope of responsibility of the position, which 
focuses more directly on instructional leadership and direction, with the Re-start Director, 
of the Re-start program and the implementation of comprehensive school improvement 
initiatives. In December 2011, Ann Marie Wiesinger, who had formerly served as the 
Assistant Principal for Curriculum and Instruction, was appointed to Interim Principal, 
then Principal and later Head of School. As Head of School, Ms. Wiesinger is responsible 
for day to day management of schools activities with particular emphasis on supporting 
teachers and instructional staff, conducting effective classroom observations, holding pre- 
and post-observation conferences with teachers, setting individual teacher growth targets 
(with teacher input in coordination with the school’s implementation of the Danielson 
Framework), helping Collaborative Teams work through the school’s process of using 
data and other instructional leadership practices. The Head of School also directs the 
activities of the school’s Leadership Team. The Head of School will also work closely 
with the Re-Start Director to implement, review (on an ongoing basis) and modify (as 
needed) school improvement initiatives. The Head of School will coordinate teacher 
evaluation activities each year based on the Danielson Framework and will engage in 
school leader evaluation based on the Val-Ed evaluation process described earlier in this 
narrative.   

b. Chief Information Officer (CIO)—The position of CIO will be established for the 2012-
2013 academic year and will remain in place through the new charter term. The primary 
role of the CIO will be to work closely with the Head of School and administrative 
leadership team to inform classroom instruction and improve student performance, as 
well as the overall school functions and operations. The CIO will work closely with the 
Head of School and administrative leadership staff to inform classroom instruction and 
improve student performance. The CIO’s responsibilities will include leadership and 
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oversight in the implementation of the school’s Instructional Technology Plan. The CIO 
will manage all areas of instructional data and technology for the school and will be 
responsible for the collection, analysis and reporting of student data. The CIO will also 
coordinate all Federal grants including entitlement grants and the school’s participation in 
the Teacher Incentive Fund-supported PICCS project.  

c. Assistant Principal for Management and Operations—This person, reporting directly to 
the Head of School, will oversee day-to-day operations at the school and, in coordination 
with the Assistant Principal for Asset Development, will play a key role in promoting a 
culture of learning pro-social behavior growth at the school. The Assistant Principal for 
Management and Operations will oversee disciplinary action and enforce the Code of 
Conduct. She or he will also work closely with all school leadership and staff to support 
effective and efficient management of school activities and the establishment of a 
positive, orderly and nurturing school environment. 

d. Assistant Principal for Asset Development—The position of Developmental Asset 
Specialist was changed to Assistant Principal for Asset Development to provide greater 
authority to address student behavior proactively and to give greater administrative 
support in conducting teacher evaluations. Among the responsibilities of this position are 
to coordinate conflict resolution and peer mediation. 

2. The Head of School will be supported during 2012-2013 and 2013-2014 by: a) a Restart 
Project Director, whose responsibility will be to coordinate all aspects of the school reforms 
described in this narrative and to provide coaching to the Head of School, Trustees, 
leadership and staff; and b) a Re-start Site-based Coordinator, who will spend considerable 
time on-site at the school providing support and coaching to school leadership and staff.  

3. The organizational chart has been revised to reflect the reporting structure as it relates to the 
Business Manager. As noted above, the Business Manager reports directly to the Head of 
School 

 
Changes in Board Development and Governance Practices  
1. Each current Trustee will sign a Board Member Agreement at or before the commencement 

of the new charter term. Each new Trustee will sign a Board Member Agreement upon being 
elected to serve on the Board. The Board Member Agreement incorporates by reference the 
COMMUNITY Charter School Individual Trustee Performance Expectations. Both 
documents are attached. 

2. An induction process for new board members will be implemented. Initially, the induction 
process will consist of outside experts (i.e. consultants and perhaps experienced board 
members of “effective” charter schools) working with new board members. As the 
knowledge and capacity of the COMMUNITY Charter School board improves through board 
training, etc., an internal board mentoring process can be created to support new board 
members. 

3. A comprehensive board evaluation process will be developed and implemented each year 
focusing on the performance and effectiveness of individual board members and of the board 
as a whole. The evaluation will be conducted by an outside agent using agreed-upon methods, 
performance measures and rubrics. As part of the evaluation, board and committee meetings 
will be observed and board practice will be assessed. Continuing service as a Trustee will 
be tied in large part to evaluation results, with consistent rankings of “effective” or 
better being a condition of remaining on the Board.. In addition, each Board member will 
conduct a formal self-evaluation each year. 

4. Board training will be implemented throughout the new charter term to improve the 
knowledge of the board regarding statutory and regulatory requirements, charter content and 
commitments and effective governance practices AND to address needs and gaps identified 
in the board evaluations. In addition to Board training related specifically to key elements of 
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the Re-start initiatives, training of Trustees regarding effective governance and oversight will 
be provided through a partnership with Leadership Buffalo in coordination with the 
Community Foundation of Greater Buffalo, the John Oshai Foundation, the United Way of 
Buffalo and Erie County and the NYS Charities Bureau Chief of the Governor’s Office. (See 
attached letter from the Executive Director of Leadership Buffalo.) 

5. An extensive review of board policies (e.g. by-laws, Code of Ethics, FOIA and Open 
Meetings Law policies, policies related to the keeping and maintaining board minutes, 
conflict of interest policy, procedure for responding to complaints, etc.) will be made during 
2012-2013 and continuing through the first year of the new charter term to ensure that they 
are consistent with legal and regulatory requirements (including changes required in current 
Charter Law) and that they are aligned with board and school practices. While this review 
will be facilitated by an outside consultant, Board members will be actively involved in all 
stages of the review process. Review of at least one policy will be a standing agenda item at 
regular Board meetings, with reports by the Head of School or designees regarding 
implementation of relevant policies. Board training will focus on ensuring that each board 
member is aware of these policies and requirements. 

6. Board training will also focus on ensuring that all Trustees are knowledgeable about the 
elements of the Re-start program, with particular emphasis on teacher and Head of School 
evaluation and on the oversight role of the Board during and after the Re-start transition. At 
each regular Board meeting, the Head of School will report on the progress and 
implementation of the Re-start program, including information about and results from interim 
school-wide assessments, information about the number of teachers judged “ineffective” 
(particularly during the early stages of the Re-start program), the status of evaluation of 
teachers and administrators, the linkage of professional development for teachers to 
evaluation results and all activities of the Leadership Team related to the Re-start initiative.  
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