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Courage To Succeed Charter School 
A Public Charter School Serving the District 2 Community 

 
I.  Applicant Information 

 
1. Name of Proposed Charter School Courage To Succeed Charter School 

2. Conversion or New Charter School New Charter School 

3. Name of Lead Applicant Dr. Anita Batisti, Associate Dean & 
Director of The Center for Educational 
Partnership 
 

4. Mailing Address  %Dr. Vincent Alfonso 
Graduate School of Education 
Fordham University 
Room 1121A Lowenstein 
Lincoln Center Campus 
133 W.60th St. 
New York, NY 10023 
 

5. Telephone Number(s) 212-636-7009 

6. Facsimile Number 212-636-7826 

7. E-mail Address abatisti@Fordham.edu  or 
couragecharter@gmail.com 

8. Name of Management Company NA 
 

9. Name of Partner Organization N/A 

10. Tentative or Preferred Location District 2 , Manhattan, New York City 

11. Tentative Preferred Opening Date August, 2011 

12. First Year Projected Enrollment 120 

13. First Year Grade Levels to Be Served K, 1 & 5  

14. Projected School Enrollment at Full Growth 364 

15. Grade Levels Served at Full Enrollment K - 8 

16. Applied Previously No charter applications have been submitted to 
date to NYCDOE or any other charter entity in 
NY state. 

17. Proof of Federal and State Criminal Checks Dr. Anita Batisti- Lead Applicant ,  
Richard Burke, School Leader (both clear) 
 

mailto:abatisti@Fordham.edu�
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Courage To Succeed Charter School 
 

I. Executive Summary 
 

Courage To Succeed Charter School (CTS) will be a charter school started from its inception by seasoned educators from 
the Graduate School of Education at Fordham University, successful school leaders, a pioneering business and community 
leader and the President of a prominent University, Loyola University Chicago. All aspects of CTS, including curriculum, 
pedagogy, student services, leadership, and professional development are relevant, current, and based on cutting edge 
research supporting best practices proven to make a dramatic difference in education. The CTS approach has evolved from 
extensive study and observation of successful practices at high performing schools across the country, the implementation of 
successful practices by the school leaders and through the work of the Administrators and Faculty of the Graduate School of 
Education (GSE) at Fordham University.  CTS will be the home of powerful teaching and learning.  
 
Mission 
The CTS mission is to foster self-motivated, critically thinking students who are passionate about learning. The 
primary goal of the School is to prepare K-8 students with the character, commitment, knowledge, and 
skills necessary to enter and succeed in high school, and go on to higher education and to develop into individuals 
committed to serving others and their communities.  CTS provides a rich and comprehensive, holistic education 
which will allow our students to compete at national and international levels. 
 
Goals: 
 CTS has three overarching objectives: (1) to ensure that all students are reading, writing, and doing math at or above grade 
level; and (2) to ensure that all students graduating from 8th grade are admitted to high schools which prepare them to pursue 
higher education; and (3) to emphasize leadership, self-respect, and a high moral code and instill a commitment to becoming 
a “person for others.” 
 
 CTS has established clear and measurable outcome goals in three areas: (1) Student Character, (2) Student Outcomes; and 
(3) School Outcomes (overall educational program, fiscally sound business and management structure); The measures 
include the educational and organizational targets set forth by the Regents and the New York City Department of Education 
(NYCDOE) for charter schools as well as supplemental goals set by the School.   
 
Target Population: 
CTS seeks to serve a student population traditionally considered at-risk of academic failure for reasons ranging from 
socioeconomic status to challenging home environments to academic neglect in District 2, Manhattan, New York City. 
 
CTS is committed to serving communities with a demonstrated need, typically high poverty, urban areas or neighborhoods 
populated predominantly by minorities whose educational outcomes do not reflect the potential of the students, i.e. where 
students are not challenged and are underserved by their schools. Populations of students and Sections of District 2 fit this 
category. 
 
Program: 
The school’s design is based on cutting edge research of best educational practices. This research based approach has 
evolved from the study and observation of successful practices at high performing schools across the country, the 
implementation of successful practices by the school leaders and through the work of the GSE at Fordham University.  The 
CTS founding team has had the advantage of being able to examine many successful charter schools that have operated in 
New York City since 1998, linking their most successful practices with GSE’s own experience in implementing successful 
school models. 
This approach is based on the following characteristics:  
 

• The belief that all children can succeed in a caring and supportive environment. 
• An orderly, structured, disciplined and student-centered learning environment. 
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• High expectations and a rigorous, standards-based high school preparatory curriculum. 
• Focus on literacy and mathematics combined with and integrated into social studies, science, music, arts, and 

technology skills incorporated throughout the curriculum. 
• Low student-teacher ratios. 
• An extended instructional day.  
• Frequent benchmark assessments of student progress. 
• Intensive interventions for students who are performing below grade level; plus extensive ELL, Special Ed. Support. 
• Emphasis on character development as the underpinning and precursor to academic achievement; community 

service opportunities, with students striving to become “people for others.” 
• Varied and comprehensive offerings which meet the needs of the whole child. 
• Strong family involvement and family support services. 
• Teacher development and collaboration with the faculty and administrators at GSE. 
• Families as an essential part of the learning community. 
• Exploration of the cultural richness of New York City. 

  
The CTS Board of Trustees and the founding leader are convinced that contracting out with the Fordham University GSE will 
contribute to CTS’s success.  CTS will contract with the GSE for each particular service, GSE will not be an institutional 
partner. 
 
The School Leader had evaluated the best and most engaged Graduate Schools of Education in New York City in his past 
positions of Principal and Executive Director.  After working with a number of those institutions he determined that the 
Fordham GSE was the most engaged and cutting edge and contracted with them for additional services and support.  
Because of the School Leaders past success and relationship with Fordham he pursued the administrators and faculty 
involvement in this new charter school.   Through the Administrators and faculty that are CTS Board of Trustee members, CTS 
will be closely involved with the Fordham GSE, contributing expertise and hands-on effort to CTS.  We will contract out with 
GSE and may have GSE student teachers in the classrooms, professional development courses and workshops available to 
our staff, and an enriched curriculum in literacy developed through the work and research of the GSE. We will include math, 
science and language coaching and an integrated global studies program at all grade levels. GSE students may serve as 
externs, tutors, pen pals, and leaders of after-school clubs. GSE faculty in many different disciplines will work with our 
teachers to develop curriculum and to assist them with innovative instructional strategies, providing high quality professional 
support and staff development.   
 
Our team and founders are key members of the Fordham University GSE faculty and administration (Drs. Hennessy, Alfonso, 
Batisti, and George) plus the successful former inner city Principal and Executive Director (Richard Burke),the Supervisor of 
Instruction, (Liselle Sakhrani) of a NYC charter school, a pioneering African American businessman and community leader, 
Mr. Russell Goings and Father Michael Garanzini, S.J. President of Loyola University Chicago, a noted administrator, world 
leader in education and known authority on children and families at risk.  In addition our Lead applicant, Dr. Anita Batisti is a 
former Assistant to the Superintendent for District 2 as well as a parent, teacher, and leader in District 2.   Mr. Burke will be the 
School Leader/Principal and Ms. Sakhrani will be the Coordinator of the Middle School and a teacher. Dr. Hennessy, Dr. 
Alfonso, Dr. Batisti, Dr. George and Mr. Goings, and Fr. Garanzini are all involved in the design and application and will serve 
on the Board of Trustees. 

 
The Founding Team has proven its ability to affect change in city schools and as administrators at the GSE and through its 
Partnership Support Organization (PSO) has developed the pedagogy and dedicated staff to carry out a transformational 
model of urban education.  CTS will be able to utilize the knowledge base and assets of the Founders through their 
connections to GSE and other Graduate Schools of Education, resources that are unparalleled for any new charter school and 
the dedication and talent of its founders. All the members of our Founding Committee have managerial, operational, and 
financial experience and have worked with the proposed population.  Each of the members of the Founding Team, as 
individuals and together, have led successful universally recognized organizations including successful schools and together 
have the capacity to effectively launch, oversee and govern CTS Charter School. 
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II. STUDENT POPULATION 
 

A.      Student Enrollment 
 
Anticipated Enrollment Table  
    Year  Year Year Year Year 

1    2   3   4   5  
Kindergarten     42     42 42 42 42 
1 st            42 42 42 42 42 
2 nd             40 40 42 42 
3 rd              40 40 40 
4 th               40 40 
5 th          42 42 42 42 42     
6 th             42 42 42 42 
7 th              38 38 38 
8 th               38 38 
 
Totals  126 208 286 364 364   
 
When fully operational, CTS will serve 364 students in grades K-8.   
The school will be divided into a lower school (K-4), middle school (5-8).  
 
Vacancies will be filled from waiting lists in Grades K-6. 
Children admitted in Kindergarten must be 5 by December 31st of the year they enter.  
Virtually no new students will be added in 7th & 8th grades.  
As illustrated above, CTS expects to be 100% enrolled in Year 4, serving students in grades K – 8.   
CTS will create two natural points of entry into the School for new students in years 2 to 4.  
In addition all new families will receive a home visit by the school leader/ principal or his designee prior to beginning the school 
year. The purpose will be to review the school’s expectations and get to know the family as a unit.  Families will be asked to 
sign a voluntary contract of commitment between the school and family. This is not a requirement of admission. 
We will aggressively recruit and retain students with disabilities and English language learners.  
 
B. Target Populations 
According to 2000 U.S. Census data along with data from the 2008-09 New York State District Report Card for District #2 
(D2RC), District 2, Manhattan is an extremely large and diverse district with great wealth and great poverty of which large 
parts are made up of housing projects that exhibit all the characteristics of big city problems-, gangs, crime, substance abuse, 
lack of work, and poverty.  Sixty two  percent of students qualify for Free and Reduced-Price Lunch, but this varies from 97% 
at some schools (PS188) to much less in prosperous neighborhoods.  In the 2008-2009 D2RC African American students in 
elementary/middle schools did not make “Adequate Yearly Progress.” Both African American and Hispanic graduation rates 
are at 58% (D2 RC) compared to Caucasian students, whose high school graduation rate is 85%.  According to the National 
Assessment of Educational Progress (NAEP), the average African American or Hispanic 12th grader has lower basic skills 
than the average eighth grader Caucasian student.  According to the NAEP’s 2007 report low income and minority New York 
City students lagged at least 20 points below their affluent, white peers on mathematics and reading assessments. This is 
what we all call the “Achievement Gap.” According to the 2008-2009 New York State D2RC 65% of African American and 
Hispanic 3rd Graders tested at or above standard compared to 92% of white students. Much has been made about the 
achievement gap and we know that at CTS our expertise and experience will close that gap. 
 
CTS is committed to serving a student population that is diverse in culture, language, ethnicity, and socio-economic 
background and inclusive of students with a wide range of talents and abilities.  Aligned with charter law, the School will make 
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good faith efforts to attract and retain students with disabilities and English Language Learners.  We will look to try to recruit 
and admit a percentage of ELL or Special Education students above what other charter schools have done.  
 
The GSE has extensive research and has developed and worked with ELL and Special Education Programs which are 
currently being utilized by NYCDOE and other schools. These methods and procedures and the research associated with 
them are helping to formulate a comprehensive program at CTS.  With that support and the proven implementation of 
successful programs by the school leaders are the basis for one of the most inclusive and comprehensive models benefiting 
ELL and Special Education students.   
 
Special Education Students 
CTS will provide equal access to all students, regardless of disability, ethnicity, race, creed, gender, national origin, religion, 
ancestry, or intellectual or athletic abilities. In keeping with our conviction that all children have the courage to succeed, 
we will welcome them. 
 
Furthermore, we subscribe to "inclusion" as the most educationally sound and fiscally responsible approach to educating 
students with disabilities. To the maximum extent possible and in keeping with their IEPs, students determined by their 
resident district Committee on Special Education (CSE) to have an educational disability will be educated in the same 
environment as their non-disabled peers.  
 
For CTS that means situated in the same classroom space as those peers and participating to the maximum extent possible in 
the same lesson, with appropriate supports and assistance as defined in the students' IEPs, including, but not limited to the 
following: 
 

• curricular or instructional modifications or specialized instructional strategies; 
• supplementary instruction; 
• assistive technology devices and services; 
• teacher aides; 
• related services. 

 
The special education coordinator/teacher will provide in-class support and resource room and consultant teacher services, 
where designated in a student's IEP. If the IEP specifies other, more restrictive placement options, the CTS will arrange for 
those services to be provided by the student's resident district. In any case, the staff of the school will work closely with the 
CSE to ensure that required services are provided. We recognize that it is the responsibility of the CSE of each student's 
district of residence to conduct initial evaluations of students to determine if they are eligible to receive special education and 
related services. It is also the CSE's responsibility to design, review and revise the IEPs mandated by IDEA (with input from 
relevant school personnel) and to have in place due process procedures available to students and parents in connection with 
the above. 
 
In general, the responsibilities of the special education coordinator/teacher will be to: 
 
• facilitate effective communication with the resident district CSE, students, parents, teachers, administration, special 

education support staff and appropriate social service and community-based agencies, including the provision of 
copies of all progress reports and report cards to the student's school district of residence. 

• form a partnership with other classroom teachers to develop appropriate instructional practices to meet student 
needs, as detailed in the IEP. 

• meet all requirements for special education activities of the charter school. 
• represent the school at resident district CSE meetings and, where appropriate, ensure that at least one other 

classroom teacher attends, as well, providing substitute coverage when needed. 
• ensure compliance with all appropriate federal special education requirements. 
• act as a resource to the classroom teacher in the development, implementation and monitoring of specialized or 

modified programs. 
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• provide "inclusion" instruction to individuals or groups of students in a regular class setting, with needed supports and 
services, as appropriate. 

• provide instruction to individuals or groups of students in a separate location in the school facility, as appropriate. 
• administer formal and/or informal educational assessments. 
• interpret and report the results of assessments, observations and consultations to the resident district CSE and assist 

in developing appropriate programming strategies. 
• ensure compliance with all reporting requirements, including child count, annual reports, and students with disabilities 

suspended and other mandated documents, consistent with confidentiality requirements. 
 
Furthermore, the faculty of the CTS with the assistance of the Founding Team and the faculty of GSE will be vigilant with 
regard to identifying students who may be in need of special education services. A student suspected of having a disability 
would be referred in writing to the chairperson of the student's resident district CSE for an individual evaluation and 
determination of eligibility for special education programs and services. Referrals may be made by any professional staff 
member of CTS, in consultation with the School Leader. Such referrals will: 
 

1. state the reasons for the referral and include any test results, records or reports upon which the referral is based; 
2. describe any attempts to address the student's performance prior to the referral, including any supplementary aids 
or support services provided for that purpose, if any; 

  3. detail the extent of parental contact or involvement with the school faculty and staff prior to the referral. 
 
A copy of such referral, along with the procedural safeguards notice described in 34 CFR Section 300.504, will be sent to the 
student's parents/guardians. 
 
Representatives of the resident school district will be welcome at all times to monitor the implementation of the special 
education program. As required by the federal IDEA, each student's regular education teacher will be involved in the 
development and implementation of the student's IEP, provided that the student is, or may be, participating in the regular 
educational program. Our school's special education coordinator/teacher will ensure that the teacher is knowledgeable about 
the student's needs and will help implement any modifications or accommodations as determined by the resident CSE. Every 
teacher of a student with a disability will be provided a copy of the student's IEP, together with appropriate training, as 
necessary, to ensure their understanding of the student's needs. 
 
For purposes of Child Find (in accordance with 34 CFR 300.125), the charter school also will have a PAC, comprised of 
school personnel and set up by the School Leader to ensure ongoing and effective support for classroom teachers and 
students and to identify children who are suspected of having special education needs, whether attending or newly enrolled, 
for immediate referral to the CSE. The PAC will serve as the school's vehicle for compliance with the federal Child Find 
mandates, which require that public schools have in place a process for identifying, locating, and securing the evaluation of 
students with disabilities, through the CSE. Students enrolling for the first time in our school will be screened by members of 
the PAC to identify indicators that a child may need a specialized or intensive regular education program and/or referral to the 
resident district CSE. Attending students will be brought to the attention of the PAC if they are demonstrating unusual 
problems within the regular class environment. When needed, strategies will be implemented to address any identified 
specialized, regular education needs of the student. The PAC will provide a formal forum to discuss students' academic and 
behavior needs, and to generate, initiate and monitor solutions that marshal the resources of the school, the family, and the 
community. It creates an awareness and understanding of the issues affecting the student. As explained above, any child 
suspected of having a disability will be referred immediately to the student's resident district CSE. 
 
The maintenance of special education records shall comply with the Family Educational Rights and Privacy Act (FERPA) and 
IDEA. When special education records are received from a previous school district, the records will be reviewed and 
maintained by the special education coordinator/teacher. Confidential information, including previous IEPs, psychological 
reports, social work reports and any other reports, based on testing, shall be identified as confidential and kept separate from 
general education cumulative records in a securely locked area. To view a child's special education record, a written request, 
together with the purpose for review must be provided. Before disclosure of any personally identifiable information relating to 
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the student to someone other than the parent/guardian, the school will, except for those who have a legitimate educational 
interest, obtain a signed and dated written consent of the parent/guardian. The request, together with the parental notice, if 
required, will be filed in the student's record to serve as the record of access. 
 
Parents/guardians will be informed concerning their child's progress towards their IEP goals at least as often as their non-
handicapped peers will. Parents/guardians will also be provided with progress reports between each report card. All reports of 
progress will identify, in concrete terms, each individual student's progress toward their individual goals. In addition, an annual 
meeting will be held with the school district and school special education staff to review CSE goals and programming for the 
purpose of determining goals and programming for the next IEP cycle. 
 
The CTS will treat English Language Learners (ELL) and Limited English Proficiency (LEP) students in accordance with all 
applicable Federal Laws and Regulations. ELL/LEP students will be given appropriate support based on their demonstration 
of a lack of familiarity with English. 
 
The process for identifying students whose first language is not English and who are in need of "special language assistance" 
(in terms of assessments, criteria and procedures for entry and exit of ELL status) includes: 

• Home Language Survey - Parents of all students who enroll in the school will be given a Home Language Survey. This 
survey will be completed during an initial parent interview. If necessary, interpreters will be available to assist during 
these interviews. 

• Standardized ESL Test - The LAB test or another appropriate mechanism will be used when there is a question 
regarding the exact needs of each student. All students who are determined to be Non-English proficient (NEP) or Limited 
English Proficient (LEP) will be enrolled in the ESL program. 

• NYSESLAT. - CTS will administer the New York State English as a Second Language Test. Based on the results of the 
test; the student’s English language proficiency level is classified as beginning, intermediate, advanced, or proficient. – 
and provides an indication as to whether or not a student is sufficiently proficient in English to exit the program. Such 
classification must be used to provide the required amount of language arts instruction prescribed under Part 154 of the 
Regulations of the Commissioner of Education 

• Input of Teachers - Classroom teachers may recommend students for English language instruction based on classroom 
observations and consultation with the ESL Coordinator/Teacher. 

 
CTS will provide ESL services using the "inclusion" model. ESL instruction will take place in the regular classroom setting. 
The ESL Coordinator/Teacher will provide small group, push-in instruction for students who need additional support. In 
addition, all teachers will receive the materials and the professional development necessary to meet effectively the needs of its 
English Language Learners. It is expected that all students will have achieved fluency in English as measured by their ability 
to pass the LAB (or demonstrate competence on another appropriately identified mechanism) by the end of third grade.  
 
That expectation will define the success of our program in serving ELL/LEP students and program modification will begin 
immediately if problems occur. ELL/LEP students will not be excluded from curricular and extracurricular activities in school 
because of their inability to speak and understand the language of instruction. 
The ESL Coordinator/Teacher: 

• will provide on-going staff development for classroom teachers and instructional assistants to improve the quality of 
instruction for ELLs. 

• will be responsible for the identification and monitoring of ELLs. 
• will be available as a resource for other classroom teachers to consult on individual student needs and instructional 

strategies. 
• will conduct small group instruction, where warranted, to focus on grade-level goals and classroom objectives. 
• will identify and procure any necessary ESL support materials. 
• will evaluate the ESL program and make recommendations to the School Leader for changes and improvements. 
• English Language Learners: 
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• will receive all instruction in the regular classroom, based on the inclusion instructional model. 
• will develop English language and literacy through high quality literacy instruction that focuses on the language 

needs of all students. 
• will work in small groups, as warranted. 
• will focus on the same learning goals and objectives as the native English-speaking children. 
• will have additional small group instruction with the classroom teacher and with the instructional assistants. 
• will work in heterogeneous groups that include other ELLs as well as native-English speakers who have similar 

language and literacy needs. 
• will be included in all classroom activities and programs; no student will be excluded from curricular or extracurricular 

activities based on their language proficiency level. 
 

The PAC, chaired by the ESL Coordinator/Teacher, will determine when students should be discharged from ESL services. 
The PAC will include at least one of the following members: another classroom teacher, the student's parent/guardian, the 
School Leader. The decision will be made based on the review of the following materials: 
• Classroom Performance - The classroom teacher and ESL Coordinator/Teacher will present documentation of progress 

and independent work. A portfolio of student work, including anecdotal information by at least one other classroom 
teacher and the ESL Coordinator/Teacher may be used as an indicator of classroom performance. 

• Standardized ESL Test - ESL standardized tests will be considered as part of the students' overall progress. 
 

Students who have been discharged from ESL services will be monitored by their classroom teachers and by the ESL 
Coordinator/Teacher. Based on the assessments of those teachers, portfolio documentation and the student's 
parent/guardian input, a student would be provided with ESL services if additional language support has been deemed 
necessary for classroom success. 

 
We will undertake a process for continued program assessment and, where needed, modification, based on information 
gathered from the following sources: 
• Teacher Observation - Classroom teachers and the ESL Coordinator/Teacher will keep anecdotal records and checklists 

for ELLs, to be filed in student portfolios. 
• Standardized ESL Test - The test chosen for initial assessment will be administered to document student progress. The 

results will be analyzed by the ESL Coordinator/Teacher and shared with the classroom teachers to further focus 
instruction. 

• Teacher Assessments - ELL students will be assessed by the same measures as the other students. Teachers, in 
conjunction with the ESL Coordinator/Teacher, will include English language supplements to target the needs of ELL 
students. 
 

ELL/LEP students will not be assigned to classes for the disabled because of their language needs. 
 
Recruitment and Enrollment: 
CTS will do the following to recruit student applications:   

• Mailings to residents of the Community School District 2; 
• Post flyers and notices in local newspapers, communities of faith, community centers, and apartment complexes; 
• Open Houses conducted in public and private elementary schools, after-school programs and youth centers; 
• Visit local organizations in surrounding neighborhoods; and/or 
• Canvass neighborhoods to further reach interested families. 
• If funds are available utilize radio or TV advertising. 

 
CTS will welcome students with disabilities and English Language Learners and make an extra effort to recruit them.  CTS will 
ensure its admission practices comply with Part B of the Individuals with Disabilities Education Act (IDEA), including, but not 
limited to, Title VI of the Civil Rights Act of 1964; Section 504 of the Rehabilitation Act of 1973; and Title II of the Americans 
with Disabilities Act of 1990, as applicable.  As such, in addition to utilizing those recruitment activities listed above, CTS will 
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specifically, as part of its student recruitment plan, employ a variety of outreach strategies, including, but not limited to the 
following: 
 

• In addition to the GSE and with GSE, CTS will develop partnerships with well-respected individuals and 
organizations in the field of special education and English Language Development (ELD); 

• GSE has relationships and services that can give us contacts to use for further outreach. 
• Approaching special education and ELD staff at local preschools, elementary schools and middle schools to 

share information about the School’s program and services; 
• Ensure the Committee on Preschool Special Education, the Committee on Special Education and District 75 all 

have information on the programs and services provided by the School;  
• Visiting neighborhood feeder schools that serve higher populations of students with special and ELL and LEP 

students; 
• Host specific recruitment events targeting families of students with disability and families of English Language 

Learners.  Ideally events will be co-hosted by well-respected partners in these fields; 
• Establishing a parent committee to spread the word and identify effective methods to distribute information;  
• Highlight special education and ELD services as part of marketing materials (e.g. the website and brochure); 

and/or 
• Have support services staff, teachers and GSE leaders available to talk with families at all recruitment events. 

 
Also critical to effectively recruiting English Language Learners is providing information in the home language of families.  CTS 
will translate recruitment materials (e.g. flyers, brochures, website content, and the application) into the primary languages 
spoken in the CSD2.  Additionally, translators will be available at recruitment events to talk with students and parents and 
assist with the application process and discuss the Courage To Succeed process. We have already translated materials into 
Spanish and Chinese for distribution. 

 
The impetus for the development of CTS was the Administrators and faculty at Fordham University Graduate School of 
Education and the leader of an existing charter school with a successful record of developing important school partnerships.  
CTS believes that the ultimate success of the school will be heavily dependent on our ability to establish and sustain fruitful 
partnerships throughout District 2 and New York City.  Our goal is to ensure that District 2 residents and partners are not only 
informed, but invested in this educational opportunity for the youth of New York, and are provided with avenues to actively 
participate in the school. 
 
Parent support is an essential part of school culture.  Not only is it essential to have parent buy-in and commitment to the 
School mission, student expectations and rules, active parent engagement in school activities and their child’s education, but 
it is also central to building school culture.  One seat on the BOT will be a parent who will act as the liaison responsible for 
cultivating an informed and active parent community.   
 
Parents and students in the community are being informed about the CTS through the Founder’s attendance at CEC2 
meetings; flyers being distributed to District 2 community centers, day care centers, and area houses of worship, housing 
projects, street fairs and political organizations.   
 
All flyers are in English, Spanish, and Chinese as these are the main ethnic groups in this district.   
A website is up and running, and this site will include Twitter and Facebook sites.  These are listed in all communications and 
flyers.  
 
Representatives of the school and the founders themselves are attending numerous community functions and meetings 
including community boards and church and synagogue services, to reach out to all sectors of the community.   
  
We have budgeted $20,000 which will be used to inform the community about CTS, with specific attention to students with 
disabilities and LEP students: $10,000 in the planning stage and the balance over the implementation stage.  
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This will include brochures, pamphlets, radio ads and cable channel ads. When the facilities are established a number of open 
houses will be held and advertising for these events is a budget entry.  
In addition letters have been sent to all elected officials and many community and religious leaders and we are waiting replies 
but have also called each office and followed-up. 
 
 
III.  SCHOOL DESIGN 
 
The educational program and school design of CTS is a result of the collaboration of gifted schools leader with the faculty , 
administrators of Fordham University’s Graduate School of Education, (GSE) a prominent African American business and 
community leader and the President of Loyola University Chicago. The school’s design is based on cutting edge research of 
best educational practices. This research based approach has evolved from the study and observation of successful practices 
at high performing schools across the country, the implementation of successful practices by the school leaders and through 
the work of the GSE at Fordham University.  The CTS founding team has had the advantage of being able to examine many 
successful charter schools that have operated in New York City since 1998, linking their most successful practices with GSE’s 
own experience in implementing successful school models. They have studied the best practices of such schools as KIPP, 
Harlem Link, Harlem Success, Equality Charter School and, the Bronx Charter School for Better Learning, plus numerous 
successful public and private institutions which include all 24 public schools that the Graduate School of Education 
Partnership Support Organization (PSO) works in NYC. 
 
Following is an outline of basic curriculum and pedagogies developed by the Founding Team and members of the faculty at 
Fordham University Graduate School of Education (GSE).  We understand the need to incorporate and utilize the knowledge, 
skills, and talents of the CTS Charter School faculty and when they are hired we will be able to more fully and completely 
develop our curriculum. Therefore, these conceptual ideas and outlines will evolve when the newly-hired faculty engages in 
curriculum planning in collaboration with university partners. The primary and middle year’s curricula of the International 
Baccalaureate Program have served as a model in this curriculum planning.  All what is presented is developed with the 
confidence knowing that it will increase student achievement and decrease the achievement gaps in reading/language arts 
and mathematics. The school leaders and leaders of the GSE have seen these practices and model work. 
 
English Language Arts (ELA)  
The CTS Charter goals state that children will meet or exceed the New York State Learning Standards in all academic areas. 
We believe that academic literacy is the key to students’ success. We believe that learning to read and write are lifelong 
processes The school will accomplish the most central and urgent task of teaching children to read, write, listen and speak for 
a variety of purposes with a coherent ELA program that combines phonemic awareness, phonics skills building and daily 
practices of reading, writing, and speaking in a range of formats. We are guided by the National Council of Teachers of 
English1 with the following beliefs about reading instruction. Educators must 

• Expect all students to achieve.  
• Know their students as individuals, including their interests, their attitudes about reading, and their school, home, and 

community experiences.  
• Carefully observe each student’s reading in multiple contexts in order to provide appropriate instruction and monitor 

progress.  
• Create a risk-free environment that supports social interaction, open discussion of ideas, and multiple perspectives.  
• Teach students about reading within the context of authentic reading using texts with authentic language.  
• Read to students daily using a variety of text types, including various types of fiction and nonfiction and multicultural 

literature, on a variety of topics to build their students’ familiarity with written language and their background 
knowledge on a variety of topics.  

• Use a variety of instructional groupings, including whole group, small group and individual instruction, to provide 
multiple learning experiences.  
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•  Use multiple instructional methods such as shared reading, guided reading, and literature discussion circles, as 
appropriate for their students. Build background knowledge of topics and language that enables students to 
understand what they read.   

• Teach before-, during-, and after-reading strategies for constructing meaning of written language, including 
demonstrations and think alouds.  

• Encourage students to use effective reading strategies such as self-monitoring for meaning and self-correcting when 
meaning breaks down.   

• Provide specific feedback to students to support their reading development.  
• Provide opportunities for inquiry and language study, including vocabulary, word and text structures, and spelling 

patterns, that emerge from authentic reading experiences. 
• Provide regular opportunities for students to respond to reading through discussion, writing, art, drama, storytelling, 

music, and other creative expressions.  
• Provide daily opportunities for students to read books of their own choice in school.  
• Provide daily opportunities for students to write on topics of their own choice in school.  
• Provide regular opportunities for students to work together to learn through reading and writing.  
• Build partnerships with families to read and write regularly at home.  
• Provide regular opportunities for students to engage in a variety of authentic literacy experiences in social studies, 

science, math, and other curricula areas.  
• Provide regular opportunities for students to reflect on their learning. 
• Provide ongoing support to students who need additional instruction.  
• Gradually release instructional responsibility to support independent reading.  
• Reflect on their students’ progress and their own teaching practices in order to make changes that meet the needs of 

students.  

Children will enter CTS in kindergarten (plus first grade and 5th during the start-up year and Kindergarten and 5th until the 
school is fully populated) with different levels of academic and developmental preparedness. Some will have less exposure to 
written language, phonics, letters, and an overall understanding of how reading works than others. CTS also expects that 
many students will have limited practice with independently reading and comprehending books.  Research shows that a 
balance between phonics and reading for meaning is crucial in the emergent reading years. With this in mind, CTS will utilize 
a balanced and comprehensive approach to literacy instruction, as described by Fountas and Pinnell2 (2001) that will enable 
students to master phonics skills and strategies that will help with comprehension, analysis, and writing techniques. The 
understanding that reading and writing are intricately related processes will guide our ELA curriculum.  
 
CTS will devote a great deal of time to literacy instruction every day, especially in the younger grades. Literacy instruction will 
be the primary focus of the ELA curriculum, but will be fostered in all content areas throughout each day. By obtaining a strong 
literacy foundation early, students will be proficient in their reading and writing by the upper elementary grades and therefore 
ready to tackle more sophisticated texts across subject areas. To further contextualize the literacy experience and to ground 
new knowledge in what children already know, teachers at CTS (with the School Leader and Coordinators) will create 
thematic reading and writing-intensive units of study, often integrating ELA with other subject areas such as science and social 
studies. This same approach will be utilized in 5th Grade and then in 6th to assure that all students will meet or exceed New 
York State standards.  An extended school day will be utilized to assure us that all necessary measures will be used to 
accomplish this.  
 
The ELA program will feature multiple opportunities to read, write, speak and listen on a daily basis. Reader’s and Writer’s 
Workshop will be used as the ELA framework across grades.  During the Language and Word Study component of the 
workshops, all students will engage in a sequential phonics program that will lead to mastery in the following:  

•  decoding  
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•  phonemic awareness  
•  spelling, and  
•  vocabulary development.  
 

Gradually building on these basic skills, students will gain self-regulated comprehension processing (Pressley 1999) as they 
develop into mature, independent readers. In order to do this, every day they will participate in a one-hour Reading Workshop 
in which they will:  
• read for between twenty and thirty minutes during Independent Reading Time and conference with teachers one-on-one 
weekly conversations about their reading;  
• listen to teachers read excellent literature during teacher read aloud, and at times read along with teachers to practice 
reading habits and skills;  
• receive direct instruction on targeted reading skills and strategies in small groups during shared and guided reading; and  
• engage in meaningful discussion about literature and reading.  
 
The various aspects of reader’s workshop give children multiple opportunities every day to practice phonics, comprehension 
and analysis strategies. CTS believes that if students learn and practice reading strategies daily beginning in kindergarten, by 
third grade they will be highly proficient readers who can independently choose grade level texts across genres, interpret texts 
using higher-order thinking skills and organize their materials to keep track of their thoughts and the books they read.  
 
The ability to write effectively is also crucial to academic success. During the daily one-hour writer’s  workshop, students will 
write in multiple genres and for varied purposes and audiences and instruction will focus on writing habits, writer’s craft and 
voice, and on the conventions of written English. Students will engage in the writing process (prewriting, drafting, revising, 
editing, and publishing) and will rely on peer and teacher conferencing to complete a minimum of 8 to 10 pieces per year. 
Selected work will be showcased in writer’s portfolios each year. Students will regularly engage in the following during writer’s 
workshop:  
• read along, listen and discuss as a teacher reads a model piece of writing for a specific element of writing craft or 
conventions;  
• observe, listen and discuss as a teacher models writing using the lesson’s targeted skill;  
• practice writing, incorporating the lesson’s targeted skill, conferencing with teachers once per week on their progress; and  
• take turns sharing their writing with classmates, receiving and offering feedback on style, conventions and presentation.  
 
A major goal from the start of CTS is to build a full School Library Media Center with a staffed librarian as a prominent center 
of learning in the school. During the planning year we will apply for various grants to accomplish this important goal. 
Classroom libraries will also be developed in each classroom throughout the school. Since CTS will expect students in the 
second grade and above to read 25 to 30 books a year, they will need many choices to support them throughout the year. 
Likewise, teachers will utilize multiple books as part of their instruction in all content areas.  
 
Coherence is essential for this balanced approach to literacy instruction. Teachers will collaborate to carefully plan standards-
based units and assessments that will monitor each child’s progress in order to drive instruction. They will also implement a 
variety of formative assessments to check students’ progress against the standards. These will include running records, 
reading logs and journals, rubrics for responses to literature and other writing tasks, and anecdotal reflections taken during 
guided reading and conferencing with children during writing and reading workshops.  
 
The comprehensive literacy program we have described is grounded in current research and best practice. Kucer4 (2005) 
provides a strong theoretical framework that supports a comprehensive approach to literacy instruction. Our approach to 
literacy instruction is closely aligned with the guidelines provided by the National Council of Teachers of English, The 
International Reading Association, and The National Reading Conference.  
 
Math  
After remarking in his book Innumeracy that schools by and large do a fine job of teaching arithmetic skills, John Allen Paulos5 
(1988) goes on to say that schools too often fail to teach mathematical thinking, such as “when to add or subtract, when to 
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multiply or divide, or how to convert from fractions to decimals or percentages.” (2)  To meet New York State Standards, as 
required by the school’s goals, CTS will demand that students build a foundation of basic arithmetic skills, and then apply it to 
math problem solving and an understanding of core mathematical concepts.(3) 
 
CTS will have three components to its math curriculum: Calendar Math, Skills Building, and Investigations. The first, Calendar 
Math, will be a morning ritual when students will discuss the daily calendar and practice various math concepts and skills. The 
next two components are part of CTS’s Math Workshop. Each Math Workshop period will begin with Skills Building, a time 
devoted to working on a skill or skills of the week. Teachers will often use this portion of the Math Workshop to teach skills and 
then have students practice them in class and for homework. At the end of each week, teachers will give a quiz to track the 
students’ progress, and any students who need extra practice will work with a teacher during Enrichment.  
 
CTS recognizes that children need to develop the ability to reason, apply algorithms and solve problems. Therefore, the Math 
Workshop time also includes Investigations, a time when the students will have concrete experiences with math concepts and 
skills. During this time, the school will use the TERC Investigations in Number, Data, and Space curriculum. TERC provides 
students opportunities to explore concepts and apply basic skills over four- to six- week periods that serve as units of study 
around a common theme or concept. Unlike other curriculum approaches with rigid pacing charts, TERC allows students time 
to explore mathematical ideas through a variety of hands-on, concrete activities that continually address the same concepts in 
different ways.  
 
Through Investigations time, students will have opportunities to apply math in the real world. For example, fourth graders will 
take a trip to the local supermarket during a unit on measurement and through a scavenger hunt learn about units of 
measurement that will become fodder for writing and discussion back school.  
Classroom discussion is a key feature of CTS’s Math Workshop. When students are asked not only to give an answer but also 
to defend it and to explain their thinking, they are on the road to logical thinking and stronger control of math concepts. Like 
successful Japanese math classrooms in which students work toward solutions to problems by sharing work,14 TERC’s 
discussion forums promote depth of learning through exploring and critiquing more than one method in solving the same 
problem. Finally, after discussion students will individually reflect on what they have learned by writing in a math journal at the 
end of each lesson.  
 
Over the course of each Investigations unit students will revisit concepts through other activities, which become more 
sophisticated over the course of the unit so that students have multiple opportunities for exploring problem-solving strategies 
under one overarching set of concepts and skills.  
 
Science & Technology and History & Geography  
At CTS students will become experts in inquiry, data collection, hypothesizing, and analysis. Science, history, and geography 
will all be grounded in an investigative approach, called Discover, and will enable students to perfect the skills needed to thrive 
in these areas. Computer technology will focus on skills and usage, with the skills instruction of this subject occurring during 
Enrichment time and the usage taught as applications during Discover and other subject lessons.  
 
Discover Science: Through Discover Science, CTS students will have structured encounters with the natural world and meet 
the CTS Science Standards through hypothesizing, exploration, discussion, analysis, and reflection.15 The school plans to 
use the Full Option Science System (FOSS) K-4 Science program that has physical, earth, and living science modules that 
are aligned to the New York State Learning Standards. Each module features science activities that allow students to explore 
science with real materials while placing an emphasis on the academic process of scientific inquiry (see the Science Overview 
for the K-4 modules). In addition to the FOSS science modules, the students will utilize New York City as a laboratory for 
learning. For example, CTS Charter plans to maintain a community garden near the school that students will use as they study 
the living environment and develop an appreciation for NYC’s green space.  
 
Computer Technology: Over time, CTS students will systematically master techniques for using computers. The CTS 
Science Standards address both computer technology skills and applications. Technology will be integrated throughout the 
curriculum (much like music and art) but during Enrichment, students will learn and practice the skills so that they are able to 
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apply their computer knowledge in all subject areas. For example, in Enrichment third graders will learn how to identify the 
features of a digital still camera, how to take pictures, and how to download the photos onto the computer hard drive. Once 
they have mastered these skills they will be able to take photos of Fieldwork experiences, science experiments, math 
activities, etc. Each year the students will build upon their technology skills and become very adept computer technicians.  
 
Social Studies and Geography: In Discover Social Studies, students will continually explore ideas of Community. Students 
will learn about local, national, and global communities, while also becoming active citizens in New York City. Teachers will 
design thematic units that will take students through the history and geography of various peoples and places. CTS will place 
a strong emphasis upon vocabulary to enrich the content, culture (government, economy, language, way of life) to develop 
students’ thinking about each unique community of study, chronology to help students establish a sense of time, and 
geography for students to gain a sense of place and location.  
 
CTS is looking at the International Baccalaureate curriculum as a model while using Discover Social Studies as the text in 
our  social studies program  with  CTS drawing  from New York City’s Scope and Sequence for its  
structure and themes to ensure that the students will be ready for the New York State fifth grade social studies assessment. 
With the Scope and Sequence as a structure, CTS teachers will carefully design each thematic unit to reflect the CTS 
Discover Social Studies Standards and will find entry points in the units where they can integrate social studies into other 
subject areas. Teachers will frequently integrate Discover Social with English Language Arts; often the teachers will use 
quality non-fiction and fiction texts that relate to the Discover Social Studies as material for Reading Workshop so that the 
students will be immersed in the community or time period being studied. In addition, Discover Social Studies will overlap with 
Writing Workshop as students develop and publish research reports and persuasive essays about various topics and issues.  
 
As part of each unit of study, Discover Social Studies will include Community and Action when students, as active citizens 
and as “persons for others”, will explore the Community. Students will have opportunities to meet various people from New 
York and develop a sense of each person’s role in the community. Students will also visit several institutions like the 
Immigrant Museum, Museum de Barrio, the Schomburg Center for Research in Black Culture, Studio Museum in Harlem, 
Aaron Davis Hall, and legislators’ offices at the Federal and State Office buildings as they further define the meaning of New 
York City. This will be more targeted when we actually know which part of District 2 we will be situated in.   CTS students will 
be “persons for others” and thus Community and Action will also be a time for students to engage in community service in 
places like nursing homes and soup kitchens. Teachers and students will use classroom time for this aspect of Discover 
Social Studies and will engage in these events during the Fieldwork days.  
Students will express what they have learned about communities in several ways. Teachers will often give students geography 
and vocabulary quizzes to check for student understanding. Additionally, students will engage in projects and writing 
assignments about what they have learned that teachers will assess through standards-based rubrics. From making timelines 
to writing essays to performing plays about different historical periods, students will express what they have learned in many 
different ways.  
 
Fieldwork:  
One of CTS’s mission goals is to graduate active citizens who are “persons for others” and who serve and learn in their 
community. Therefore, the school will attempt to set aside every other Friday during the year, for students to learn, work, and 
have experiences in their communities. Fieldwork days will range from visiting museums, attending plays or concerts that 
complement units of study, and providing community service at community gardens or soup kitchens.  
Depending on the Fieldwork activity, students may engage in half-day or full-day experiences. After half-day trips, students will 
travel back to school to reflect on what they learned through projects that are part of the unit of study, whether it be Discover 
Science or Discover Social Studies.  
 
Art, Music, PE and Movement will all have their own scheduled time and meet all NYS Standards. They will also be 
incorporated throughout the curriculum and be incorporated in the many projects that will be cross school and prominent 
throughout the year. 
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Higher education will be a primary focus from Kindergarten and all students from their start at CTS will visit Fordham 
University and other institutions of higher learning in order to begin the dream of attending such places. Preparing the students 
for high school and beyond will be a primary focus.  5th grade students and above will begin talking and visiting high schools in 
NYC.  The school leaders have experience in developing a successful program of preparation for high school.  A similar 
program will be incorporated at CTS which will include tutors from area high schools, visits and information nights.  CTS plans 
on fundraising to finance a comprehensive high school preparation program. 
 
Professional Support for Teachers  
Unlike other Charter schools CTS will utilize and benefit from the relationship with the administrators and faculty at Fordham 
University GSE who will play an integral role in teacher support.   CTS will expect a great deal from its teachers. The school 
will expect that teachers have carefully constructed lessons with clear standards-based goals and differentiation for each 
child’s learning needs. It will also expect teachers to frequently assess students in a variety of ways so that they have a clear 
sense of each child’s progress. CTS will also expect teachers to collaborate and share work with each other, and take time out 
to reflect on their practice. In order for teachers to accomplish these many responsibilities, they need time, resources and a 
great deal of professional support from a school.  In addition to 3 certified teachers per 2 classes per grade level, teacher’s 
schedules will be staggered and we will have 10 certified instructional assistants in the first year to assist teachers and hone 
their own teaching skills.   
CTS also plans on having through our contracted relationship with the GSE doctoral students, student teachers and paid 
consultants continuously present in the school.   
 
Teachers can build upon the strong foundation provided by the unique combination of key components that make CTS 
(founders, resources, PD etc) towards being confident and capable of supporting the individual needs of New York City 
students. 
CTS will partner with local schools in order to make available to low performing area schools the tremendous assets of the 
GSE and CTS.  The school leaders and the leadership of GSE have experience in such partnerships and the PSO at GSE 
presently are doing just that in 24 public schools.  In this same manner CTS will coordinate and partner with the CSD #2 
Board to make this program know and available to all schools in the District. CTS Leadership has met with the Board. 
 
The above Prospectus gives a persuasive case for the success of the CTS model and the ability of the founding team capacity 
to effectively launch, oversee and govern Courage To Succeed Charter School. 
----------------------------------------------------------------------------- 
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