Prospectus: Mohawk Valley Charter School for Excellence

I. EXECUTIVE SUMMARY
Mission
The Mohawk Valley Charter School for Excellence (MVCSE) will implement an academically rigorous
curriculum within a positive and supportive environment to enable a diverse group of students to attain
high standards of academic excellence. All students who attend MVCSE will be adept in social
leadership, critical thinking, and physical health that will enhance their capacity to eagerly engage and
succeed in higher education and careers in the 21* century.

Key Design Elements

MVCSE is committed to academic excellence in all of its students. We will provide an academically
rigorous curriculum with outstanding instructional staff, an inclusive supportive and positive learning
environment, school-wide accountability system, and an individualized approach to learning that will
enable all students to attain high standards of academic achievement in every aspect of their learning.
The following Key Design Elements will enable us to fulfill our mission.

Academic Rigor

Curriculum. We will intensely focus on math and ELA, and include a blend of evidence-based, best
practices in curriculum and instruction. Direct teacher instruction, experiential learning, and peer-to-peer
models will all be implemented to provide a multi-faceted learning approach. Students will benefit from
the variety of learning approaches, which will lead to all students achieving academic excellence.

Teachers. Our curriculum will be rigorously implemented by certified, highly-qualified teachers. We will
only hire highly-qualified and certified teachers who are very knowledgeable in subject areas. Our
teachers will set high expectations for students to meet and exceed New York State standards for student
achievement. Collectively, our teachers and teacher’s assistants will form a powerful educational team
who enable students of MVCSE to achieve academic excellence.

Learning Time. MVVCSE students will have a longer school day and a longer school year compared to the
local public schools. Students will benefit from increased time in learning which will enable them to
achieve mastery of academic concepts and application of skills.

Positive and Supportive Environment

MV CSE will create a school culture that enables every student to thrive and be excited about learning.
Teachers will implement evidence-based strategies to increase student motivation, focus, and student
cooperation and collaboration. MVVCSE will implement the Optimal Potential Model (OPM)—an
evidence-based program that facilities students” emotional intelligence, social leadership, self-regulation,
and physical health. OPM will enhance students’ ability to achieve high standards of academic
achievement.

School-wide Accountability

All personnel and students at MVVCSE will be held to high standards of accountability for achieving our
mission. We will create a culture of “no excuses” by continually collecting and analyzing data to
determine if our personnel, curriculum, and methods are leading to students’ academic excellence.

Individualized Approach to Learning

MV CSE will utilize Plans for Excellence to increase student engagement and their continual striving
towards excellence. Each student’s PFE will include several goals (e.g., academic, social, emotional,
physical, and behavioral) that he/she will work to achieve throughout the school year. Goals will be
decided upon in collaboration with the students, family members, and school personnel, utilizing initial
and ongoing assessment data. We will regularly and frequently provide feedback to each student’s family




Prospectus: Mohawk Valley Charter School for Excellence

on student progress towards the PFE goals, and the PFE will serve as an additional outcome measure of
the effectiveness of our curriculum and methods.

Unique Characteristic

We will provide a year-long program through which community members and agencies will volunteer
time to consult with school personnel to develop a life skills curriculum. Students will be afforded the
opportunity to enhance their understanding of a diverse set of life skills that will enrich their appreciation
and understanding of persons and skills within their community. We will also facilitate student
involvement as volunteers at community organizations to increase their learning through practical
application of knowledge and skills.

Founding Members’ Capacity

Our founding team is unified in our belief in helping each child to achieve high standards of academic
excellence. The capacity of our founding team to effectively launch, oversee, and govern the school
derives from the variety of important skill sets and innovative perspectives that each member brings to the
endeavor. Our community is highly diverse, and the composition of our founding board represents each of
the major ethnic and racial groups in the Mohawk Valley. We have a committed group with a variety of
key skills sets that are critical to the development and management of our charter school (see Table
below). Members include the lead applicant who is a clinical psychologist who developed the Optimal
Potential Model and has implemented and refined it over 15 years of practice with individual students and
schools; a former Utica City School District Board of Education President; former school principals and
educators; financial managers and small business owners; a school psychologist who serves as Director of
Educational Services for a local, private agency; attorneys; former politicians; non-profit leaders; and
persons who have specialties in our program areas.

Several of our members have years of critical experience in school governance that will be instrumental in
all phases of planning, implementation, and governance of our charter school.

Several of our members have expertise in standards and assessment and curriculum development. These
skills will be instrumental in our curriculum development and the continued assessment of its
effectiveness once the school is open.

Several of our members have a strong background in finance and management of educational institutions,
not-for-profits, and small businesses. Their fiscal knowledge will be vital to MVCSE solvency.

Our founding members have received extensive consultation from other charter school leaders, firms
specializing in the development and governance of charter schools, and persons with expertise in financial
planning and operations management of charter schools.
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Founder Capacity
Dr. Andy Lopez-Williams Psychologist, School Consultant X X X X | X X
Amy Schlegel School Psych., Dir Ed Services X X X X
Amber Jaeger-Mathis Educator, Administrator X X X X X
Danielle Lopez-Williams Paraprofessional Counselor X X X X X
Rocco Garro Hearing Officer, Financial Counselor X X | x X X
Dr. Tanya Mwantuali Physician, Parent X X X | x X
Rosario Dalia Board of Ed, School Administrator X X X X
Fred Arcuri Attorney, VP Economic Development X X | X X X X
Ann Maher Educator, School Administrator X X X X
Michael Talerico Kinesiologist, Small Business Owner X X X X
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1. STUDENT POPULATION

a. Student Enroliment
MVCSE will initially only admit new students in grades K-1. Our goal is to maintain classroom sizes of
approximately 15 to 20 students. We intend to enroll students from our waitlist to maintain student
enrollment goals.

Projected Enrollment Table
Grades 2012-2013 2013-2014 2014-2015 2015-2016 2016-2017
K 60 60 60 60 60
17 60 60 60 60 60
2NP 60 60 60 60
3RP 60 60 60
4:: 60 60
gTH 60
7TH
8TH
Total 120 180 240 300 360

b. Target Populations
Utica has the fourth highest concentration of refugees in the United States. Thus, there is a wealth of
ethnic and language diversity in our region. This diversity presents specific challenges and opportunities
for the education of our students. Utica has a well-known reputation in which children grow up with the
vision of leaving Utica primarily because of the lack of social and economic progress that seems to
embody the City. Thus, we also see academic excellence as a means to improve our community by giving
children the tools to effectively improve our community. We envision MVCSE as a key institution that
will produce the future informal and formal leaders of our community.

The profile of incoming students is expected to mirror that of students from the Utica City School District
(UCSD). According to the latest UCSD Report Card, 76% of the students qualify for free or reduced
lunch and 26.6% of the population in Utica lives below the poverty line, substantially higher than the state
average of 14.1%. The unemployment rate is at approximately 8% reiterating the need for students to
achieve a high level of academic excellence to secure employment. Additionally, of the approximately
60,000 residents in Utica, 10,000 are refugees. The refugee population coupled with other immigrant
populations comprises 13% of UCSD students with limited English proficiency. The district is highly
diverse and currently serves a population of 47% white students, 29% black or African American
students, 14% Hispanic or Latino students, and 10% Asian or Pacific Islander students. The UCSD also
reported that 16.5% of students were classified as students with disabilities. Another concern is that of the
154 students that dropped out in the 2008-2009 school year 11% were SWD and 3% were general-
education students’.

SchoolDigger.com cited that Utica City School District ranks 573" out of 640 districts in New York State
(NYS) based upon NYS standardized math and ELA tests. In addition, Utica City School District has a
history of identification by NYS as a District In Need of Improvement for more than 5 years for failure to
meet Adequate Yearly Progress. More specifically, SWD and ELL students are two student accountability
groups that have not made Adequate Yearly Progress for English Language Arts (ELA) in elementary,
middle, or secondary school. On average, 24% of elementary school students in the Utica City School
District did not pass NYS ELA assessments.

! Utica City School District report card-https://www.nystart.gov/publicweb/District.do?county=ONEIDA&district=412300010000&year=2009
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As part of our effort to create a school that fits the community’s needs and desires, we held several town
hall meetings in the initial stages of our development of MVVCSE. Hundreds of persons attended the town
hall meetings and several key points were noted. Overwhelmingly, community members expressed a
desire for a positive school culture that engaged students in learning; a culture that proactively addressed
areas that interfered with academic functioning (e.g., emotional difficulties); an environment that reduced
conflict and bullying; and an exceptional academic environment that prepared all students with the
knowledge and skills necessary to lead productive adult lives. These concerns and desires were
instrumental in our development of MVCSE.

Attract, Serve, and Retain Students from Target Population

MVCSE is built upon the concept of inclusion for all students. MVVCSE will not discriminate against any
students in its admissions policies or practices, and will comply with all applicable laws including Title
VI of the Federal Civil Rights Act of 1964 and the Federal Equal Educational Opportunities Act of 1974,
Our mission depends upon the diversity our students. Thus, ELL, SWD, and low-income students are
equally as vital to the success of MVVCSE as are our native English speakers, students of average or
superior academic functioning, and students from average-income or high-income families. Our school
and Key Design Elements are relevant and effective for all children, including SWD and ELL students.

MV CSE will attract, serve, and retain percentages of students in our target population that are comparable
to or greater than those currently served by the Utica City School District. The general recruitment
process will involve the distribution of information through mailings, flyers posted in community
locations frequently attended by children and families (e.g., preschools, offices of local pediatricians,
community centers, faith and worship centers, YMCA, and day-care centers). We will also communicate
with families that are traditionally less informed about educational options. We will target low-income
families by working with pediatricians at clinics that normally serve a low-income population (such as the
Hobart Street clinic), and by concentrating our mailing and flyer distribution processes on traditionally
low-income neighborhoods. We have begun to develop partnerships with formal and informal community
leaders to assist us in visiting low-income schools and housing developments in order to recruit low-
income and ELL families. We also have a plan to recruit volunteers to canvas low-income areas in a door-
to-door fashion to talk to families who may not otherwise hear about the opportunities at MVVCSE.

Leaders of the school will present at institutions (such as hospitals, day care centers, churches, libraries,
MVRCR, pre-schools, etc.) to inform the community about the school. One of our founding members
hosts a local radio show and will host school leaders. School leaders will also seek out other opportunities
to speak on radio and television programs, and MVCSE will publish information in the local newspapers
(e.g., Observer Dispatch and Pennysaver). Furthermore, MV CSE will establish relationships with
influential community leaders, and will communicate its services through word of mouth.

Recruiting ELL Students. Our recruitment of ELL students will be developed in collaboration with
community leaders and agencies including the Mohawk Valley Resource Center for Refugees (MVRCR),
Mohawk Valley Latino Association, and Mohawk Valley Community Action Agency. MVRCR has been
serving the Utica area for more than 20 years and currently serves approximately 10,000 Utica residents,
which is equivalent to approximately one out of every six Utica residents. Our lead applicant has been
invited to collaborate with community educational institutions and MVRCR to serve ELL students in
their learning. We will also distribute flyers at MVRCR offices and speak to families that are being served
by MVRCR. Furthermore, we will work with translators at MVRCR, along with professors and students
at local colleges to develop promotional materials in as many as possible of the 40+ languages (e.g.,
Russian, Bosnian, Arabic, Burmese, Persian, Spanish) other than English spoken in the Utica community.

Serving ELL Students. MVCSE fully anticipates that at the commencement of instruction, and in years
following, it will continue to serve students who speak languages other than English. In alignment with
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Title 111 of NCLB and the spirit of Brown vs. Board of Education, we will respect the culture and
language heritage of all our students. Our perspective of culture and language diversity as a strength will
foster the acculturation of our students while respecting their individuality, preparing them to adjust well
to their environments and benefit from their education.

We will utilize the NYS LEP identification process for every new student entering our school, which
includes the following procedures:

1. Upon enrollment, the school will administer the Home Language Questionnaire. If the initial
screening indicates that the student speaks little or no English, he/she will be assessed using the
Language Assessment Battery-Revised. .

2. Students who score below the designated cutoff will be determined eligible for inclusion in

supportive ELL services.

Students will be referred to any additional services as necessary.

4. We will administer the NYSESLAT to determine each student’s English performance level and
determine the need for continuation of services.

w

We will utilize the Sheltered Instruction Observation Protocol (SIOP)? in all our classrooms to enable all
ELL students learn grade-level academic content and key concepts. All ELL students will receive
curriculum within the framework of the SIOP model, which includes the adjustment of teacher practices
such as modification of speech rate and tone; simplification of vocabulary and grammar; repetition of key
words, phrases, and concepts; extensive use of context clues and models; relation of instruction to
students’ knowledge and experience; use of methods of language instruction such as demonstrations,
visuals, graphic organizers, or cooperative group work. The use of SIOP is directly aligned with our Key
Design Element of utilizing evidence-based practices, and ensuring the effectiveness of such practices
through assessment and data analysis. All teachers will be trained in SIOP; we are considering a virtual
training via internet through the SIOP Institute. Teachers will be routinely assessed by the ELL teacher
and DCI for their effectiveness in utilizing SIOP methods. Furthermore, the responsibilities of the ELL
teacher will include support of classroom teachers in their use of SIOP. Our use of SIOP for ELL students
will enable all ELL students to achieve academic excellence. We have contacted the SIOP Institute to
begin investigation of tailored training for all of our educational staff.

For students who require a more intense ELL program, a Structured English Immersion (SEI) model will
be utilized. SEI will accelerate language development and linguistic preparation for grade-level academic
content in ELL students by providing a significant amount of explicit teaching of the English language
throughout the school day. Our ELL teacher will instruct all ELL students who will be grouped by their
levels of English proficiency and academic achievement. ELL students will be taught English
pronunciation and listening skills; word building; word-order rules; a wide range of vocabulary
(synonyms, antonyms, survival vocabulary, academic word groups); and teaching of verb tenses. Student
progress will be assessed at least weekly through a blend of formative, norm-referenced, and curriculum-
based methods. Our goal is to prepare all incoming ELL students to be ready for grade-level content
within one year of their entrance into MVCSE. We will use the same blend of formative, norm-referenced
(e.g., Lab-R), and curriculum-based assessment along with annual NYSESLAT to determine graduation
from our SEI program. We will seek to hire an ELL teacher who is certified in SEI. If we are unable to
hire a teacher with this certification, we will have our ELL teacher attend the appropriate training. We
have contacted Educational Training Specialists to begin the investigation of training for all of our
educational staff. The ELL teacher(s) will also participate in team-teaching with regular education
teachers during instruction periods. Limited English Proficiency (LEP)/ELL students will receive the
same academic content and meet the high academic content standards that are set for all students.

2 “The SIOP Institute,” Pearson Education, Inc., 2008, January 29, 2011. www.siopinstitute.net
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Alignment of our literacy and math programs with SIOP and SEI strategies will ensure high student
achievement. Our experiential approach to learning (see Section Ill.a.) focuses on the use of multiple
modalities in aiding students’ learning of key concepts. These components will be especially helpful to
accelerate learning for all ELL students. MVVCSE will also contract with MVVRCR and local colleges to
receive training in cultural competence strategies. We have already started working on details of a
Memorandum of Understanding (MOU) to have international students serve as consultants to MVVCSE.

Retaining ELL Students. MVVCSE will a responsive, culturally competent school that employs best
practices for this portion of our population. We will welcome ELL students in our school and fully
support them in their achievement of academic excellence. The specific strategies that we will adopt will
enable them to achieve greater support and levels of achievement than can be found in any other local
school. Thus, we believe that the retention of ELL students will be specifically tied to the success of our
school design. Our school design includes components to work closely with families in the promotion of
student academic achievement, which will also increase students’ and families’ bonds with our school.
We will consistently track retention of ELL students and if disparity in retention exists, the Board and
school leadership will strategically design and assure implementation of an improvement plan.

Recruiting Students with Disabilities. Our recruitment of SWD will be facilitated through a number of
avenues and in collaboration with agencies and individuals who serve this population. We will reach out
to all special education coordinators in the district to provide an overview of our available programs.

MV CSE will print informational handouts that include specific information about our programs to service
SWD. These handouts will be strategically placed at community agencies that serve special education
populations. We will open discussions with leaders from Sylvan Learning Center and Masonic Children’s
Learning Center to inform them of the unique opportunities at MVVCSE and gain their assistance in
recruiting students. We have developed an outreach plan to other local agencies that serve persons with
disabilities (e.g., The Arc of Oneida-Lewis County, Upstate Cerebral Palsy, and The House of the Good
Sheppard).

We will also hold initial and ongoing town hall meetings to inform parents of regular education, special
education, low-income, and ELL students about MVVCSE’s unique opportunities to serve their children. In
addition, press releases of MVCSE recruitment announcements and events will be sent to various media
including The Pennysaver which is delivered free-of-charge to thousands of Utica residents. All of our
marketing and information materials will be available for download on our website. We will also inform
local agencies (e.g., Head Start, pediatricians, and preschools) that commonly serve children.

Our lead applicant, Dr. Andy Lopez-Williams, is the President and Clinical Director of ADHD & Autism
Psychological Services and Advocacy (AAPSA), a clinic based setting with one office in Utica that serves
children, adolescents and adults. Hundreds of children each year are assessed and treated at AAPSA; a
high percentage of Dr. Lopez’s patients are children with developmental and learning disorders who come
from low-income families in the area. Dr. Lopez has a unique ability to help recruit SWD and children
from low-income families. While the focus of MVVCSE is not singularly on SWD or those from low-
income families, the Utica City School District has a significant portion of students from these two
populations. Dr. Lopez has an email listserv that regularly informs parents about news and events
regarding special education topics. Thus, Dr. Lopez’s experience and ties to the community will be
instrumental in recruiting SWD and low-income students.

Serving Students with Disabilities. We will establish processes to be followed by MVCSE staff to ensure
compliance with the Child Find requirements of Individuals with Disabilities Education Act (IDEA)
under 34 CFR 300.111. Upon admission to our school and before school opens, all children will be
assessed and on the basis of the results, recommendations will be made for further educational evaluations
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as needed. Any student suspected of a disability will be referred to his/her home school district
Committee on Special Education (CSE), who will make any and all eligibility decisions regarding special
education status. For those children who have Individualized Education Programs (IEPs), the Director of
Curriculum and Instruction (DCI) or Director of Special Programs (DSP) will meet with their families
and arrange to accompany them to a meeting with the CSE to review the student’s IEP and ensure the
school is able to comply with the IEP as it is written. In cases where there are requirements that the school
is unable to meet, the school will work with the CSE to introduce modifications that will permit the
school to meet the requirements possible.

MVCSE will abide by Federal Laws including IDEA, No Child Left Behind Act, Section 504 of the
Rehabilitation Act of 1973, Americans with Disabilities Act, and subsets of those including that all SWD
have a right to a Free Appropriate Public Education in the Least Restrictive Environment to their needs.
In accordance with §2853(4)(a) of the Education Law, MV CSE will provide special education services to
SWD according to their IEPs as developed by the CSE of the students’ school district of their residence.
We will establish processes to follow in order to ensure compliance with the data reporting requirements
of IDEA 34 CFR 300.642. We will obtain additional guidance from the VESID?. In compliance with 34
CFR 300.642 and 34 CFR 300.750, MVCSE will submit an annual report to the State Education
Department detailing the number of SWD being served, the nature of each student’s disability, and each
student’s educational placement and setting. MVCSE will also comply with 8 NYCRR 119.3, which
details requirements for the “Charter School Report Card”.

MVCSE will provide any additional information that is requested by the district of residence for IDEA
reporting. Additionally, we will develop processes to be followed that will ensure compliance with the
Family Educational Rights and Privacy Act (FERPA) and IDEA regarding confidential student records
(e.g., notice to parents of rights, record access log, training of personnel, maintenance of student records,
designated records official) in accordance with 34CFR 300.610 — 627; 34 CFR Part 99. All staff and
volunteers will be provided with copies of FERPA, and the IDEA Sections 300.500-300.517 Procedural
Safeguards Due Process Procedures for Parents and Children.

We believe students learn best in a heterogeneous environment and our school will emphasize inclusion
practices. We will use both push-in and pull-out services, along with an inclusion classroom model to
support our SWD. Special education consultant teachers will push-into classrooms as part of our inclusion
model and provide services to students as dictated by their IEPs. In our inclusion classrooms, SWD will
be provided an appropriate mixture of regular classroom and small group support. For students with more
intensive needs, a pull-out resource model will be used. We will also provide pull-out services including
occupational therapy, physical therapy, speech and language, and counseling. Scheduled extracurricular
enrichment and advisory times will be offered outside of regular academic blocks to allow students to
receive individual supports without removing them from the regular academic classroom environment,
thereby increasing the likelihood that they will make academic progress according to our structured
benchmarks and overarching goals.

MV CSE faculty will receive specific training and professional development regarding special education
students. Training will help faculty understand the types of disabilities with which special education
students present and the best practices for serving SWD. Dr. Lopez-Williams specializes in ADHD,
Autism, and related disorders (e.g. learning disorders), and provides regular free trainings to educators
and schools in the Mohawk Valley. MVCSE faculty will be able to participate in and benefit from these
trainings. We will also reach out to other local and regional organizations and individuals to acquire
additional professional development trainings on special education students.

3 VESID at http://www.vesid.nysed.gov/sedcar/.
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Research has demonstrated that many SWD have difficulties in understanding language, and their deficits
can impede their academic progress. For example, children with ADHD and Autism often possess deficits
in communication wherein they have trouble understanding nonliteral language (e.g., idioms, sarcasm,
humor). Similar to our approach to supporting ELL students by using SIOP, we will be conscious of the
need to adjust our teaching techniques to better support SWD. We will adapt the techniques from SIOP to
allow our educational staff to understand and improve the delivery of instruction to SWD.

We will utilize a Peer Mediated Instruction and Intervention (PMII) model to further support our SWD.
PMII is structured to facilitate peer-to-peer interaction and support whereby regular education students
learn about types of student disabilities and how to better support those students®. PMII has demonstrated
effectiveness in enabling SWD to increase their social functioning and acculturation to a school
environment. We will allow for structured opportunities (e.g., adult monitored and led peer groups during
recess) for all students to facilitate positive social relationships between students with and without
disabilities.

Retaining Students with Disabilities. We recognize that every individual student brings strengths and
uniqueness to our environment. MVVCSE will create a strong culture of appreciation of diversity. MVCSE
will embody and promote the philosophy that every individual is unique and that uniqueness—whether
due to race, ethnicity, language, culture, or intellectual, academic, or physical functioning—should be
understood and appreciated. We will learn from SWD just as much as we strive to teach them. We will
facilitate a school culture wherein all students educate each other and support one another to embrace
their diversity. Thus, all students will be valued members of our school community. Students and
families will want to stay at MVSCE because we will value and build upon their individual strengths in a
rigorous and ambitious academic program.

Recruiting Low-Income Students. We are committed to attracting all students to MVVCSE and our general
plans for recruitment includes strategies to reach out to students who come from low-income families and
those not well informed about their options (see Section Il.b.). There is a large population of low-income
students in the UCSD, as defined by those who qualify for free or reduced lunch. Upon enrollment at
MVCSE, we will facilitate the completion of the application created by the U.S Department of
Agriculture, Food and Drug Administration to determine their eligibility to receive free or reduced lunch.

Serving Low-Income Students. Students who receive free and reduced lunch tend to live in economically
depressed neighborhoods with high concentrations of poverty. These students are less likely to graduate
from high school or college and are at increased risk for a multitude of negative outcomes including lower
academic achievement, juvenile delinquency, substance use, and poor occupational functioning®. There
are several aspects to our school design that will enable low-income students to achieve academic
excellence and meet all NY'S Standards. Our longer school day and school year allow more time spent in
learning. This is especially important for low-income students who often have fewer opportunities for
extracurricular activities or time spent in learning activities outside of the school environment. Our
academically rigorous curriculum and individualized approach to learning will be instrumental in aiding
low-income students to achieve academic excellence. Low-income students who enter our school below
grade level will be afforded individualized instruction to accelerate their learning to meet NYS Standards.

Retaining Low-Income Students. MV CSE teacher-to-student ratio and social leadership program will
allow for greater attention to low-income students. Faculty, staff, administrators, and peers of students

4 Tracey Hall and Andrea Steglia, “Peer-Mediated Instruction and Intervention,” NCAC Classroom Practices (2003): 1-19.

5 Valerie E. Lee and David T. Burkam, “Inequality at the Starting Gate: Social Background Differences in Achievement as Children Begin
School,” Economic Policy Institute (2008): 1-4.
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will create stronger bonds and ties than could be afforded in larger classrooms and schools. Research has
shown that students—especially those from low-income populations—benefit from academic
environments when they develop close bonds and possess a sense of belonging to the school, which leads
to better attendance rates, lower dropout rates, and greater academic achievement leading to greater
retention rates®.

Retention of Target Population

We will employ specific strategies to understand the factors related to retention of our target population.
We will complete interviews with families of students who exit our school for reasons other than
relocation or graduation to determine the factors that led to their exit. This information will be utilized to
guide efforts to strengthen our retention strategies. The Board of Trustees and school leadership will
review retention data on an as-needed and at least annual basis. Where disparity in retention exists, the
Board and school leadership will strategically design and assure implementation of an improvement plan.

I1l. SCHOOL DESIGN
Our school design was developed as a result of numerous and extensive discussions and meetings, and the
wealth of experiences and knowledge of our founding members. All of our Key Design Elements and our
school philosophy and design are directly linked to the training and experience of our founding members.
We view academic excellence as a powerful tool with which to equip every child. Academic excellence
has the power to not only better the life of each student, but also to better our community. Thus, we
selected every facet of our school design and philosophy to serve the ultimate goal of promoting academic
excellence in all of our students.

Academic Rigor

Curriculum Mapping. As mentioned in our Key Design Elements, we are committed to using evidence-
based curriculum and instruction methods to increase student achievement and decrease gaps in math and
ELA. We have chosen Curriculum Mapping (CM) for use by every teacher and in every classroom of our
school. CM will provide our educators with the ability to develop our curriculum to drive academic
excellence and match the needs of 21st century learners. Curriculum maps will also keep parents keenly
informed about what their children are expected to learn and at what pace, which allows parents to be
critically involved in the monitoring of their children’s academic progress.

CM will facilitate the analysis of NYS Standards and enable us to develop overarching goals for student
achievement with structured benchmarks throughout each school year. Therefore, NYS Standards will be
fully integrated into our curriculum. CM will also facilitate our use of regular and frequent assessment of
student progress towards each benchmark and the overarching academic goals, providing students and
teachers with clear academic expectations for progress. We will facilitate the training of our school
leaders and faculty in CM and are currently investigating models developed by Heidi Hayes Jacobs and
Curriculum 21" for our training needs. Prior to the opening of our school, school leaders (e.g., Head of
School, DCI) will meet as necessary with all educational staff to intensely focus on the development of
our curriculum for the upcoming school year. Annual curriculum meetings will similarly be held to assess
the effectiveness of our curriculum and instruction and make modifications as indicated.

We recognize that curriculum and instruction is fluid and dynamic and it that must continually evolve to
meet the needs of our students. Therefore, in alignment with CM, we will continually explore the primary
components of our curriculum (e.g., What is taught? How does our instruction occur? and When is
instruction delivered?) to improve our school design and promote optimal learning in all of our students.

6 Kathleen Cotton, “Affective and Social Benefits of Small-Scale Schooling,” ERIC Digest (1996).
7 “Curriculum 21,” Curriculum Designers, Inc. 2009-2011, January 29, 2011. www.curriculum21.com.
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CM will be especially important in enabling us to facilitate academic excellence in math and ELA. The
use of regular and frequent benchmarks established in our CM model will allow us to continually monitor
student performance and determine whether each student is making necessary progress. We will develop
a comprehensive assessment plan that corresponds to these benchmarks and our curriculum map (see
Section I11.d.). We will utilize frequent formative assessments such as teacher-designed rubrics,
classroom quizzes, and curriculum-based measures to readily identify any students who are not making
expected progress and who may benefit from additional strategies (e.g., Response to Intervention).
Summative assessments (e.g., Terra Nova in the fall and spring of each academic year) will be used on an
annual basis to ensure retention and mastery of content and concepts. CM will also enable us to vertically
align our assessments, content of curriculum, and methods of instruction across grade levels. In addition,
we will also be able to horizontally align our curriculum across subjects. Thus, our use of CM will
engender greater teacher communication between grade levels and subjects, and more fluid transition of
students across grade levels and subjects.

Intense Focus on Math and ELA. As part of our commitment to rigorous curriculum and instruction and
academic excellence, we will focus intensively on math and ELA for all students (please see Section Ill.a.
for a more thorough description of our math and ELA curriculum and instruction).

Classroom and School Structure. Every classroom will be staffed by a certified, highly-qualified teacher
and teacher’s assistant. This will allow the optimal implementation of several of our Key Design

Elements including the implementation of a positive and supportive environment to enable students to
meet the high expectations for achievement established by our rigorous curriculum and instruction. Based
upon our classroom sizes, we will be able to offer a greater teacher to student ratio than is commonly
found in the Utica City School District. This will enable students to receive a combination classroom,
small group, and individualized instruction and attention. The presence of a teacher and teacher’s assistant
in each classroom will provide for greater support for all students, but especially our target population.

Outstanding Faculty

Several characteristics have been associated with outstanding teachers including motivated and balanced
instruction®, teaching of strategies and skills®, the encouragement of higher-level thinking®, the use of
support and feedback in addition to direct-instruction**2**; and teachers’ high expectations combined
with support and guidance®. We will only hire teachers who possess these characteristics that embody
the spirit and philosophy of MV CSE; teachers who enjoy teaching; teachers who are dynamic and
stimulate intellectual curiosity; teachers who encourage and motivate students to be self-directed in their
learning; teachers who encourage active participation of every student, and establish a positive learning
environment; and teachers who convey high expectations for student achievement while supporting their
students towards academic excellence.

School-wide Accountability
One of the central tenets of our school design is our reliance on data as a cornerstone of our accountability
system. Data assessment and analyses will be inherently woven into every aspect of our school design.

8L Baker, M. J. Dreher, and J. T. Guthrie, Engaging Young Readers: Promoting Achievement and Motivation (New York: Guilford, 2000).
% .. Block and M. Pressley, Comprehension Instruction: Research-based Best Practices (New York: Guilford, 2002).
Wp.s. Knapp, Teaching for Meaning in High-Poverty Classrooms (New York: Teachers College Press, 1995).

1 Barbara Taylor, Characteristics of Teachers Who are Effective in Teaching All Students How to Read (Washington, D.C.: National Education
Association, 2002). http://www.nea.org/assets/docs/mf_char.pdf.

12 Barbara Taylor, P. D. Pearson, K. Clark, and S. Walpole, “Effective Schools and Accomplished Teachers: Lessons about Primary-grade
Reading Instruction in Low-income Schools, Elementary School Journal 101 (2000): 121-165.

13 Gary L. Adams and Siegfried Engelmann, Research on Direct Instruction: 25 Years Beyond DISTAR (Seattle: Education Achievement
Systems, 1996).

s, Gill and A. Reynolds, “Educational Expectations and School Achievement of Urban African-American Children, Journal of School
Psychology 37 (1999): 403-424.
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We will critically rely upon data to evaluate the effectiveness of our curriculum, programs, and
educational staff. A comprehensive array of assessment data will be collected at individual, group,
classroom, grade, and school levels to allow us to fully understand the specific components of our school
design that are effective or need modification. We will also conduct annual statistical analyses to include
regression and path analyses to determine if our non-academic programs are indirectly related to
academic success. We are committed to continual evaluation of every aspect of our school to ensure that
we are enabling our students to achieve NYS Standards of academic excellence.

Positive and Supportive School Culture

Culture of Diversity. MVVCSE will be built upon the diversity of our student population and recognizes
diversity as a strength. MVVCSE will create classrooms and a school that will thrive on the diversity of its
student body. We firmly believe that every student brings uniqueness to and enriches our school culture.
By striving for heterogeneity in our classrooms, we increase the likelihood that children will learn from
each other and enhance their tolerance and acceptance of others. This benefit will be evidenced beyond
the school walls as well since MVVCSE will be founded in a very diverse community. Thus, students will
be exposed to a diversity of cultures and individual characteristics that they may not otherwise encounter
routinely in their communities.

Optimal Potential Model. We will implement a school-wide program called the Optimal Potential Model
(OPM) which is based upon research demonstrating that improvements in students’ social, emotional,
physical, and behavioral functioning are associated greater motivation and higher levels of academic
achievement™'®. Dr. Lopez is the chief architect of OPM. He developed OPM over his 15 years of
experience in working with school-aged children with academic difficulties. OPM has been implemented
in regular education classrooms, special education classrooms, and classrooms within day treatment
programs for children with behavioral, emotional, and learning disorders. OPM has consistently
demonstrated its effectiveness in improving the functioning of students from all academic levels,
including regular and special education students®’. Lori Fisher, a school counselor with Sidney Central
School District, wrote about her experience in using OPM: “These students are on task, focused on
instruction, and thoroughly engaged in their academic activities. They have also shown dramatic growth
in their personal-social development by becoming caring, kind, and responsible children.”

Social Leadership. Our social leadership program will allow students to gain the knowledge and
skills to be effective communicators, social problem solvers, and to build and maintain pro-social and
close interpersonal relationships®®. Social leadership programs have been shown to improve student
collaboration in learning, academic achievement, and reduce bullying. Throughout the academic year and
across academic years, children will be able to earn leadership roles within the school (e.g., student
council, peer mentor program, and peer mediation®®).

Emational Intelligence. We will utilize evidence-based practices to improve students’ critical
thinking skill, and teach students to persist in the face of difficulty, to monitor one's feelings and the
feelings of others, to delay gratification to accomplish a higher or longer-term goal. Students will receive
brief lessons on emotional intelligence, delivered weekly by teachers and teachers’ assistant of their
respective classrooms.

'8 Russel Barkley, Terri Shelton, Cheryl Crosswait, Maureen Moorehouse, Kenneth Fletcher, Susan Barrett, Lucy Jenkins, and Lori Metevia,
“Multi-method Psycho-educational Intervention for Preschool Children with Disruptive Behavior: Preliminary Results at Post-treatment, Journal
of Child Psychology and Psychology 41, no. 3 (2000): 319-332.

16 |, Baker, M. J. Dreher, and J. T. Guthrie, Engaging Young Readers: Promoting Achievement and Motivation (New York: Guilford, 2000).

** Sidney Central School District.

'8 Kathryn Wentzel, “Social Competence at School: Relation Between Social Responsibility and Academic Achievement,” Review of Educational
Research, 61, no. 1 (1991): 1-24.

T, G. Gyananai and Pahija Premlata, “Effects of Peer Tutoring on Abilities and Achievement,” Contemporary Educational Psychology, 20, no.
4 (1995): 469-475.
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Self-Regulation. Students who are not well self-regulated often create great amounts of teacher
frustration and their disruption typically interferes with their learning and the learning of other students.
Research demonstrates that interventions designed to promote student self-regulation has a positive
impact on student academic achievement®.

Physical Health. Physical fitness and nutrition has been shown to greatly impact learning and
reasoning. Thus, physical fitness can have tremendous benefits to student academic achievement. We will
utilize best practices to empower students to understand how to improve their physical health and
nutrition, and provide daily opportunities for learning and implementation of these skills. We are strongly
considering the adoption of the Exemplary Physical Education Curriculum, which has been recognized as
a model program by the Center for Disease Control and Prevention (CDC)?.

a. Increase student achievement and decrease student achievement gaps in reading/language arts
and mathematics
We recognize that there is no easy solution to closing the achievement gap, but we are committed to a
series of design elements proven to result in improved academic performance. We will utilize research-
based curriculum models that align with the MV CSE philosophy and provide our teachers with a strong
scaffold of instruction. Models we are currently considering include Columbia Reading/Writing Project or
Fountas/Pinnell Leveled Literacy Approach for ELA/literacy, and a structured, data-driven math program
such as Saxon Math. Our professional development will include regular education and training in ELA
and math strategies, including integration of all content areas. In addition, we will train our educational
personnel in the elements of our program which follow.

Reading
Our reading instruction will be comprised of classroom, small-group, and individualized instruction.

Guided Reading will be utilized to categorize students based upon their reading proficiency and teach
them in small, flexible, homogenous groups to work on reading or related skills. We will continually
monitor the progress of each student through formative assessments (see Section 111.d.) to group and
regroup children to maintain the homogeneity of reading abilities within each group, in order to maximize
their potential for reading success. The teacher will select and introduce texts to the students, support
them (as needed) as they are reading the text, engage them in discussion, and introduce a mini-lesson on
specific skills after the reading. Each group session will include a preview and activation of background
and vocabulary, instruction and practice with reading and skills, and a post-session assessment, reflection
and sharing (components of our experiential model—more information provided below in this section).
Comprehension strategies will be reinforced through discussion groups, book reports, art projects, and
research. Guided reading is recommended for small groups of students (e.g., 6 students). Therefore, in
order to keep the other students actively engaged in learning, we are contemplating the adoption of a
computer-based reading program that will support individualized instruction. We are considering using
the Fast ForWord program which has been demonstrated to improve critical language and reading skills
including phonological awareness, phonemic awareness, fluency, vocabulary, comprehension, decoding,
working memory, syntax, and grammar—all relevant skills to improving reading ability. Computer-
directed reading will allow students to receive individual instruction that challenges them at individual
levels. The use of software also allows for tracking of student progress and modification of programming
on a frequent basis. Thus, a computer-based program will enable students to be actively engaged in
learning to read while other students in the classroom are engaged in small-group instruction. Students
will rotate during the class period so that all children will receive both small-group instruction and
individualized, computer-based instruction.

25 G. Paris and A. Paris, “Classroom Applications of Research on Self-regulated Learning,” Educational Psychologist 36 (2001): 89-102.
2! EPEC- www.michiganfitness.org/epec/
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Increased Instruction Time

Significant numbers of students may enter MVVCSE behind grade level in reading and mathematics. To
bring students up to and beyond grade level, we will provide an extended school day. Our goal is to have
a school day from 7:45 a.m. until 4:30 p.m. which will be dependent upon our successful negotiation of
transportion with the Utica City School District. During the longer day, students will have longer ELA
and math periods (e.g., 90 minutes of math instruction daily). We will operate our school year with at
least as many days as the Utica City School District (i.e. 180 days), with the goal of increasing our
budgetary capacity to operate our school up to 190 — 195 days®. We have scheduled in enrichment
periods towards the end of the regular school day to support those students needing additional help and
providing additional opportunities for all students to engage in academic learning.

Peer-Tutoring
Peer-tutoring will be facilitated during these enrichment periods so that students who have strengths in

ELA and math can work with peers who need additional assistance in order to gain proficiency. Benefits
of peer-tutoring include those to both the tutor and the tutee, as students who are in a teaching role may
have a greater potential to learn academic material better than when studying independently. Peer tutoring
has also been found to play a significant role in increasing the verbal abilities in students®.

Experiential Learning.

In addition to didactic and peer-tutoring methods of learning, MVVCSE curriculum will be taught through

experiential learning methods. Experiential learning often involves multiple modes of sensory perception

and understanding, which leads to more enriched learning by the student. In addition, neurobiological

studies of learning and memory demonstrate that the most effective way to learn is when one experiences
and derives personal meaning. All students will benefit
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A typical means of gaining understanding in ELA is
through reading, writing, speaking and listening. We will empower our students to learn by going beyond
these components by experiencing ELA. For example, lessons that include the reading of material will
include an activity (e.g., discussion, written assignments, acting) that allow students to process the steps
of experiential learning. The inclusion of manipulatives—objects that are often tangible and involve
multi-sensory input—will be utilized to enrich students’ learning process. In these examples, students will
be able to engage in experiential learning in multiple roles including reader, writer, actor, and listener—
all relevant aspects of the experience.

2 Margeurite Roza and Karen Hawley Miles, “Taking Stock of the Fiscal Costs of Expanded Learning Time”, Center for American Progress,
July 2008, 5.

% Gyanani T.C., & Pahuja Premlata. (1995). “Effects of Peer Tutoring on Abilities and Achievement.” Contempory Educational Psychology, 20
(4), (1995): 469-475.
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Reading components will include foci on phonics, grammar, vocabulary, fluency, and comprehension
skills. Experiential learning will help children learn these fundamental components to reading. Students
will engage in discussion groups following lessons that allow for the full experiential learning process
(see Figure above). All components of ELA will be integrated with all other academic areas, which will
create increased time in learning of ELA foundations and concepts. Reading and writing will occur across
the curriculum and will be applied in all areas. Careful and continuous formative assessment will allow
teachers to adjust instruction to maximize students’ progress in all strands of ELA.

Our reading instruction will be comprised of classroom, small-group, and individualized instruction.
Guided Reading will complement direct individual and group reading instruction. This will vary
according to the different instructional needs of all the students in the class, and help individual students
learn how to process a variety of increasingly challenging texts with understanding and fluency. Guided
Reading will take place in small-group settings, allowing for interactions among readers and direct
instruction by the teacher. The teacher will select and introduce texts to the students, support them (as
needed) as they are reading the text, engage them in discussion, and introduce a mini-lesson on specific
skills after the reading. Comprehension strategies will receive reinforcement through discussion groups,
book reports, art projects, and research. We are also investigating the feasibility of adopting a computer-
based software program such a Fast ForWord which has been demonstrated to improve critical language
and reading skills including phonological awareness, phonemic awareness, fluency, vocabulary,
comprehension, decoding, working memory, syntax, and grammar—all relevant skills to improving
reading ability. Computer-directed reading will allow students to receive individual instruction that
challenges them at individual levels. The use of software also allows for tracking of student progress and
modification of programming on a frequent basis.

In math, experiential learning and manipulatives are often used to enhance learning as well. As an
example, we will teach math concepts through cooking. Students will be able to use measuring cups, see
the ingredients included in the recipe, smell the ingredients, touch the ingredients, and finally taste
ingredients (and the final product!). These sensory-experiential methods will enable students to have a
greater understanding of concepts related to numbers, fractions, measurements, conversions, as examples.
Such methods increase student motivation and engagement in learning compared to other methods.

Professional Development and Planning

Given the extended day we realize the importance of also providing time for professional development.
We learned that many successful charter schools release their students early one day a week for
professional development - The Bronx Preparatory Charter School at 12:00 p.m. on Wednesday and
Coney Island Prep at 1:45 p.m., for example. If our budget allows we will adapt this model into our
schedule. Our students will be released at 2:00 p.m. one day per week, allowing for two hours of weekly
student progress meetings and professional development. This time will be used to analyze assessment
data and create plans to meet academic performance goals. The time will be dedicated to school-wide
issues as well as grade level and content area specific issues as the school grows. Through our
professional development and planning periods we will continually increase and refine our capacity to
implement new practices that will lead to school improvement and increased academic achievement.

Plans for Excellence

Each student will be provided with a PFE as a component of MVVCSE’s goals-, action-, and review-driven
process. Students will assist in setting their own individual achievement goals, and the ongoing analysis
and use of assessment data will be instrumental in helping each student achieve his or her goals. These
goals will include specific academic goals to facilitate growth in ELA and mathematics for students who
show a deficit in these areas. These students will also receive extra instructional time in reading/language
arts and mathematics. Instruction will be tailored to address individual student strengths and needs.
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b. Increase high school graduation rates and focus on serving at-risk high school student
populations (including re-enrolled drop-outs and those below grade level)
Although our charter application is aimed at grades K through 8, we believe that this question is relevant
to our charter. Our school culture will be critical to reducing risk of dropout by promoting a culture of
academic excellence wherein children will be encouraged and supported in setting and achieving their
academic goals. Thus, every student will be surrounded by school leaders, teachers, administrators, and
peers who are consistently looking forward to achieving academic excellence. We are convinced that such
a school culture can profoundly impact student functioning and completion of high school.

c. Focus on academic achievement of middle-school student populations and preparation for
transition to high school (if applicable)
Our school will offer curriculum designed for students to be prepared to meet and exceed the NYS
Standards and requirements when they begin their secondary school careers. Providing young adolescents
with a challenging and supportive middle school experience is an equally important factor in their making
a successful transition into high school®#. For example, students who stay together with the same
teachers through sixth, seventh, and eighth grades and experience more hands-on, life-related learning
activities, integrated instruction, and cooperative learning groups are more successful in their transition to
high school than are students from the same school who had a more traditional middle school
experience®. Along with our high academic standards, the culture maintained at MVVCSE will not only
ensure that students will achieve in middle school, but be exceptionally well prepared for the rigors of
high school, as well. Faculty at MVVCSE will work as a team with a vision that our students are all high
school bound and will be prepared for college preparatory programs in high school. All students preparing
for high school while at MVCSE will work closely with faculty and the students’ families to create a
transition plan that presents opportunities for students to connect with high school staff and students. We
recognize that every student can be potentially at risk at any time in his or her academic career,
particularly given the nature of the developmental stages of young adolescents. Therefore we believe that
the very nature of our program and its basic structures (e.g., focus on ELA and Math, extra learning time,
use of assessment to inform instruction, individualized student plans, focus on social development, and
time for remediation or enrichment) will contribute to the success of all students at MVVCSE.

d. Utilize a variety of high-quality assessments to measure understanding and critical application
of concepts
One of our Key Design Elements is the critical use of and reliance upon assessment data to inform all
aspects of our school design. We will instill a culture of appreciation for assessment data and analyses in
all administrators, staff, and Board members through professional development, and a data reporting
process that engages and encourages self-reflection. We will assess students frequently and thoroughly
(see Table below) to ensure that they are making gains in understanding and critical application of
concepts related to general academic functioning (e.g., critical thinking skills) and specific academic
content (e.g., reading, math, writing). The Director of Special Programs and the DCI will facilitate the use
of assessment data by educational staff (e.g., during Friday student progress meetings) to review each
student’s progress on a weekly basis, enabling teachers to utilize the results to enhance student learning.
Results from the assessments will provide a profile of each student’s strengths and needs, establish each
student’s baseline level of functioning, measure academic progress, as well as aid in the development and

%D, C. Bencher & R.V. Hatley, “A Dropout Prediction Model that Highlights Middle Level Variables,” Research in Middle Level Education 18,
no. 1 (1994): 67-78.

% J. Oates, R. Flores, & N. Weishew, “Achieving Student Success in Inner-City Schools is Possible, Provided...,” Research in Middle Level
Education Quarterly 21, no. 3 (1998): 51-62.

% N. B. Mizelle, “Transition from Middle School into High School: The Student Perspective” (presentation, Annual Meeting of the American
Educational Research Association, San Francisco, CA, April, 1995).
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modification of curriculum and instruction. The analysis of baseline and subsequent assessment data will
determine our effectiveness in enabling students to achieve NYS Standards and academic excellence.

Our school leadership team will be critical to the creation of the school culture. We intend to hire a Head
of School and DCI who have knowledge and skills in assessment and data analyses, as well as an
alignment with MV CSE philosophy regarding the critical role of data assessment and analyses to inform
and modify programming. The DCI will also possess the necessary knowledge and skill to provide

ongoing training to faculty to ensure their proficiency in using assessment data to inform their practices.

areas (ELA, math, Social Studies,
Science, Health)

Assessments Purpose Grades When Administered
Performance Series Reading/Lang. Arts Identify reading fluency, competency, K-8 As dictated by
reading comprehension and writing curriculum mapping
development levels
Performance Series Mathematics Identify number fluency and K-8 As dictated by
mathematical skills for grade level curriculum mapping
Teacher developed assessments and quizzes To determine learning in a variety of K-8 As needed based on

lesson plans

Language Assessment Battery — Revised
(LAB-R)

To determine English proficiency.

K-8 as indicated

Within 10 days of the
student’s enroliment)

areas for Special Education students

New York State English as a Second To determine when students identified K-8 if required by April/May*

Language Achievement Test (NYSESLAT) as ELLs become fluent in English. LAB-R

New York State Alternative Assessment Identify students’ ability to meet or 3-8 if needed as October through
exceed grade level standards in all determined by IEP February*

Terra Nova

To assess achievement in reading,
language arts, math, science, social
students, vocabulary, and spelling

K-8

September and June

New York State ELA

Identify students’ ability to meet or
exceed grade level standards in
reading, reading comprehension and
writing.

3-8

April/May*

New York State Math

Identify students’ ability to meet or
exceed grade level standards in
mathematical computation,
mathematical reasoning and problem-
solving

3-8

April/May*

New York State Science

Identify students’ ability to meet or
exceed grade level standards in science
content and use of scientific tools

April/May*

Subject Area Unit Assessments; Common
Assessments

To assess mastery of topic areas in core
subjects; To assess that all teachers are
following the MVCSE curriculum and
scaffolding; To determine students’
baseline and progress on PFEs

K-8

Ongoing

*MVCSE will administer these NY'S assessments as prescribed by NYS on the dates required for each school year
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All assessment data will be entered into computer software programs (e.g., PowerSchool, Microsoft
Excel, SPSS) that will allow for simple and effective entry and analyses. Administrators and educational
staff will be trained in the use of the software.

We will continually educate our students’ families on the importance and meaning of the data collected.
Information will be provided in laypersons’ terms through multiple means of communication, including
student manuals, parent manuals, and our website. Regular parent-teacher conferences will provide a
means of discussing student progress and whether the family fully comprehends and appreciates the role
of data collection in facilitating academic success.

The Board of Trustees will form an Academic Accountability Committee to monitor academic outcomes
as measured by standardized Federal, State, and internally-created benchmark assessments. The Head of
School, with input from the DCI, will provide to the Board of Trustees a quarterly report on student
academic performance. The Board of Trustees’ Academic Accountability Committee will work closely
with school leaders to ensure that adequate resources are in place and that effective decision-making
occurs in support of strong and measurable academic achievement.

e. Increase implementation of local instructional improvement systems to assess and inform
instructional practice, decision-making, and effectiveness
Every teacher and teacher’s assistant will have a professional development plan that is developed in
collaboration with the individual teacher/teacher’s assistant and the DCI. Professional development plans
will outline areas of strength and need for the educational staff member and list goals for the upcoming
academic year, with benchmarks provided throughout the year to gauge progress. Every teacher will
receive ongoing assessment to evaluate the effectiveness of their instructional techniques. Effectiveness
observations of every educational staff member will be conducted by the DCI on a regular basis. Rating
and rubrics will be created and used by the DCI to evaluate teachers on their effective implementation of
school design, curriculum, instructional practices, and programs. These rating forms will afford the DCI
with the ability to give quantitative and qualitative feedback to educational staff and develop remediation
programs as necessary. Educational staff will regularly complete brief knowledge assessments of school
design components, curriculum, instructional strategies, and programs. Scores on these tests and
observational ratings will allow for continual monitoring of educational staff effectiveness and timely
remediation of areas of deficiency. Monthly reports of teacher effectiveness data will be provided by the
DCI to the Head of School and consequently shared with the Board of Trustees. This process will ensure
the greatest level of accountability at all levels of the school in providing the best quality education and
fidelity with MVVCSE’s mission.

The development of assessment protocols will be the responsibility of the Head of School, DCI, and the
Director of Special Programs.

We will utilize group-level data assessment to monitor and make improvements and changes to the
school’s curriculum and instruction. The Head of School and DCI will review annual reports of overall
student progress in academic, social, emotional, and physical areas of functioning. Analyses of group data
will include computation of measures of change (e.g., effect sizes) at multiple levels, including school,
grade, classroom, and individual. We will also analyze data to determine if subgroups of our target
populations are making progress and benefiting from the curriculum and instruction. Statistical analyses
will also be routinely conducted to determine the correlation between student outcomes and teachers’
effectiveness. These analyses will be conducted at the group level and individual teacher level, serving as
a mechanism for individual and group level feedback on the effectiveness of educational staff and the
overall model of MVCSE. Analyses will be shared with the Board of Trustees with input from the Head
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of School for the purposes of determining the effectiveness of educational staff, curriculum, instructional
strategies, and special programs.

f. Partner with low-performing, local public schools to share best practices

Rather than targeting any particular school in the district as low-performing, we will involve the entire
community of schools in our efforts to extend knowledge about best practices in education to area
educators. We will host best practice seminars open to educators, administrators, and other personnel
from all schools in the area, thereby offering all schools a chance to participate. Dr. Lopez and Ms. Amy
Schlegel have conducted dozens of best practices workshops (e.g., OPM, positive behavioral
interventions and supports for SWD) for the general public and local school districts including the UCSD.
They have donated their training services to several classrooms in the Utica City School District. MVCSE
will continue to reach out to local school districts and the general public to assist them in the adoption of
the best practices that will exemplify MVVCSE.

We will continually determine best practices in education as per the most up-to-date evidence and
scholarly research in the field. We will initiate contact with local schools and speak with educators and
administrators who have experience in implementing any techniques or models that we are considering
(e.g., UCSD uses SEI) and benefit from their knowledge, challenges, and success. We will also maintain
close relationships with the local committees on special education. After taking the first two years of the
school’s opening to perfect our professional development program, we will extend invitations of the
seminars to and reserve 10% of all open spots for educators and administrators from low-performing
schools. We will also actively seek out high-quality professional development sessions being hosted by
other schools in the area to which we will send our staff members.

g. Demonstrate the ability to overcome start-up challenges to open a successful school through
management and leadership techniques
Our endeavor to begin the first charter school in the Mohawk Valley has been met with a range of
challenges and rewards. We have undertaken a range of activities to improve our capacity to overcome
start-up challenges including seeking out other charter schools and contacting their leadership to learn
from their experiences, hiring New York Charter School Incubator (NYCSI) who has successfully guided
nine other charter schools through the application and start-up processes. They provide expert consulting
and capacity development in operations and finance, governance, assessment program development and
implementation, special education compliance and effective practices, and instructional quality and
leadership development. We have held and continue to plan town hall meetings to learn from community
members about their concerns and desires, creating a diverse and strong planning committee and Board of
Trustees, and searching for prospective school leaders who have the will, skill, and capacity to make
MVCSE a successful reality. We will identify outstanding candidates to fill our available leadership
positions (e.g., Head of School, DCI). We are highly committed to having our school leadership positions
filled by persons who have demonstrated a history of alignment with MVVCSE philosophy, Key Design
Elements, Unique Characteristics, curriculum and instruction, and special programs through work,
volunteer, or public service roles. Our founding members possess a wealth and variety of training,
knowledge, and experiences that will be critically relevant to the success of MVCSE (see Table in
Executive Summary).

Community Engagement and Support

Over the past years the founding committee has made efforts to reach out to influential community
leaders to inform them about our initiative and have held town hall meetings and sent mailings/fliers to
educate the community about charter schools. We have developed several relationships with community
leaders and businesses in this process. Many informal and formal community leaders in the Mohawk
Valley and City of Utica, including the Mayors of Utica and Rome, have openly pledged their support for
MVCSE and have written letters of support for MVCSE (to be included in the full application). A former
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member of the Utica Common Council and a former President of Utica City School District Board of
Education are members of our founding committee. They continue to be active in the Utica community,
with open communication and ties to the current political and educational structure. They have been
instrumental in the development of our charter application and continue to use their connections to
advocate for MVCSE.

Addressing the challenges inherent in a start-up process will require a great deal of work on the part of the
planning team and the Board, especially considering that funding may be limited to grants and private
fundraising. Successful management will require an appropriate startup and operational plan. The
founding committee has already begun to structure such a plan which will define the goals and activities,
assign responsibilities and roles, establish a timeline and include evaluation procedures for monitoring the
execution of the plan. We have been extremely active in identifying grant mechanisms and preparing to
submit applications (see section below on Financing and Financial Planning).

Other challenges the school may encounter during this start-up phase will include: recruiting, hiring, and
training teachers and staff; location and renovation of a school site; classroom set-up and purchase of
materials; financing and financial planning for the start-up period. The startup and operational plan will
address all these challenges in the following ways.

Recruitment and Retention

The start-up and continued success of MVVCSE will depend on its recruitment and retention of its
leadership and teachers. We have budgeted for salaries that are competitive in the Utica City School
Districts and area school districts for roles similar to the ones that we will have at MVCSE (e.g., Head of
School — Superintendent; Director of Curriculum and Instruction — Principal; Teacher —Teacher). We
firmly believe that the philosophy and strong, positive culture of MVVCSE will also attract teachers
beyond any salary. We will strongly market the mission and vision of MVCSE as one wherein teachers
can powerfully impact student development, wherein teachers can feel alive and successful in their
everyday teaching of students, wherein they can achieve the personal and professional fulfiliment that led
them to pursue a career as an educator. We will also focus on our high level of supports and professional
development offered at MVCSE, emphasizing the high expectations and collegial environment that will
exist at MVVCSE.

Teacher training

We will hold intensive trainings prior to each school year to train/re-train any personnel in our school
design components. We will also conduct regular and frequent professional development workshops that
help maintain alignment and integrity of our programs, curriculum, and instructional methods. All
teachers and teachers’ assistants will be rigorously trained in curriculum and instructional approaches as
outlined in this prospectus, including approaches for ELL and SWD populations. We will also prepare a
handbook for all personnel that will provide guidelines for implementation of all programs, curriculum,
and instruction. Regular and frequent evaluation of personnel (e.g., teachers) implementing any programs,
curriculum, and instruction will be conducted with immediate and objective feedback provided.

Location of School

We have identified several possible sites for MVCSE. Utica has several Catholic schools that are closed.
These schools are listed with a local realty company that has been contacted by the lead applicant. A local
attorney who is the Vice President of Economic Development at a local not-for-profit agency has also
donated his services to help us search, negotiate, and procure an appropriate site for MVCSE. We have
toured many of the available and potential sites, and are currently opening discussions with owners.
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Financing and financial planning for the start-up period

We are intent on applying for the Charter Schools Program grant simultaneously when we submit our full
charter application. In addition, we are actively seeking foundation grants (e.g. Walton Family
Foundation) and have spoken to representatives from foundations to discuss our intent and receive
guidance on the application process. Several members of our founding committee have experience in
grant writing and we plan to apply for other grants to finance the activities contemplated in the start-up
plan. We have held and will continue to hold fundraisers for MVVCSE in order to increase our financial
solvency. We are actively seeking a vendor who will allow us to purchase telephones, hardware, and
internet via an E-Rate grant wherein we would only be responsible for approximately 10% of the
purchase costs and the vendor would receive reimbursement through the E-Rate mechanism.

The founding committee has recruited the assistance of an individual who has served as Business
Manager for two charter schools in NYS, and operations consultant to several charter schools in NYS. He
has been instrumental in our development of a sound financial management plan to monitor and control
MV CSE finances and ensure fiscal health and viability. This plan includes the preparation of annual
budgets and cash flow statements, beginning with the start-up of operations and continuing for ongoing
years. Ongoing monitoring will include comparing budgets to actual results of operations, requiring
periodic fiscal reports and retaining a licensed certified public accountant (CPA) to audit and report on the
financial statements. Our planning group has created a clear organizational design, in which the functions
and accountability of all members are delineated in precise job descriptions, accompanied by a clear
reporting and oversight structure.

h. Demonstrate the support of the school district and the intent to establish an ongoing
relationship with such district
The lead applicant has met with Superintendents from UCSD and Rome City School District—the largest
school districts in the Mohawk Valley—to introduce the concepts of bringing a charter school to the
Mohawk Valley, and building a mutually beneficial, cooperative relationship that will enable all
educational entities to assist the students of our region. The conversations have been well-received and
future meetings are currently being scheduled to further conversations and develop plans to build a
cooperative relationship. The lead applicant has also spoken to Board Members of the UCSD; however,
there has been significant turnover of Board Members including the President, thus requiring new
discussions to be had. Dr. Lopez has sent letters to the Board of Education of the UCSD to establish a
dialogue and discuss MV CSE goals and interests in collaboration.

i. Provide access to viable education alternatives to students in regions where there are a lack of
alternatives
There are no current viable educational alternatives in the UCSD. All but one of the Catholic schools have
closed due to decreasing and unsustainable enrollment. The primary reason for this decreased enrollment
is monetary. Tuition costs for one year at Notre Dame is approximately $3,500. Since most students in the
Utica City School District are eligible for free or reduced lunch, most families in the Utica City School
District are unlikely to be able to afford the cost of tuition at a private school (median income for a
household in Utica as of 2009 is $30,832). Thus, the local Catholic school it is not a viable option for the
majority of UCSD students due to cost. The end result for most students is a fundamental lack of viable
educational alternatives. In 2012, MVCSE will be that viable alternative through the implementation of its
evidence-based Key Design Elements, thereby providing the families and students of the Mohawk Valley
with a true choice in education.
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