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High School for Community Leadership

STAFFING
Organization and e The school currently employs three English language arts (ELA) teachers,
Structure two math teachers, 1.5 FTE special education teachers and three English

as a second language teachers. All teachers are appropriately certified.
No teachers were added to the staff by SIG in other curricular areas. No
teachers designated as master and/or turnaround teacher(s) were
employed by the school.

The principal is the only administrator for the school.

Teacher Evaluation

The administrator in charge of evaluation is the principal. He is
appropriately certified.

The evaluation process is linked to student performance.

Individual teachers have professional development (PD) plans. Teachers
identify professional goals, and check in with the principal twice each year
on their progress toward meeting them.

There are two formal evaluations and numerous mini observations
throughout the school year. The principal espouses self-learning and
meeting one’s own challenges as part of the evaluation process.

A new cohort of teachers this year developed the evaluation process. lts
rubric can quantify by individual goal attainment or school-wide, which the
principal has found to be a useful tool for designing PD.

A minimum of six mini evaluations are conducted each year as well as two
required formal ones. However, the principal is in classrooms every day.
Teachers receive written, post-observation letters within 48 hours of a
formal observation, and informal conversations are held on mini-
observations within 24 hours.

The school holds an open house for staff recruitment purposes.
Professors from St. Johns School of Education and other local schools of
education are contacted to solicit recommendations. Envisions partners
with the school in the development of leadership opportunities for
teachers.

PLANNING

Student Enroliment

The average daily attendance rate to date is 89 percent.

The number of potential long-term absentees is one student.

The school has created a list of six students to watch for potential
attendance problems.

Student e All students receive targeted academic review within the school day. A
Performance/ flexible period with assignment to small groups is used based on test
Outcomes results for IEP students, Resource Room class, and for ELL students.

e The school is in the midst of measuring effectiveness at one and one-half
years into the process. A fuller evaluation will take place at the end of the
school year.

Teacher e The teacher attendance rate to date, according to the principal, is “Very
Attendance good.”

PROFESSIONAL DEVELOPMENT (PD)

Professional
Development

The New Visions coach provides PD to the principal. Teachers receive
PD school-wide and individually, some of which is conducted by peers.
Teachers reported PD takes place weekly during Wednesday staff
meetings. Teachers indicated they model lessons in a fishbowl strategy.
Peer lesson observations also take place, as does discussion of articles
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that have been shared.

Professional development attendance records for staff were not reviewed.
Teacher evaluations are based on the Charlotte Danielson model for
which a collaborative process was used to develop a rubric with teachers
last year. The process went smoothly, according to the principal and the
coach, and there is teacher buy-in.

The principal models lessons and strategies for staff. Staff attempts to
differentiate as per the Charlotte Danielson model. Four teachers have
each selected a different component and are developing cross curricular
connections for record keeping, questioning strategies, and supporting
student needs. This results in quantification in mini reports on a three to
zero rating scale for individual teachers, with four being a school-wide
area. This helps to identify where the school can inform PD. It provides
performance tasks for the evaluation form and summary.

The principal speaks of moving “in synch” to meet individual teachers’
needs.

Professional development topics and presenters were selected through
the use of a rubric which evaluated teachers and shows school-wide
needs. The principal’s perceived needs are drawn from the rubric. There
is limited outside sourcing of PD.

There are also some unscheduled meetings after school where teachers
look at student work and discuss how to change practice. They share
evidence of student work with each other and the school social worker,
especially for students with social and emotional problems.

Instructional and
Support

A math coach provided by the network is in the school once each week to
provide professional instructional support to teachers.

Learning time has been increased with the addition of Saturday classes
from 9:00a.m. to 12:00p.m. This time is used to prepare students to re-
take Regents exams, and by ELL students (the school has a high
percentage of native Spanish speaking students). Almost 25% of the
students attend. St. Johns provides student teachers on site, and some of
these college students volunteer for Saturday Academy.

There are up to two 90 minute classes available in most subject areas for
extra focus opportunities. Students in need are required to attend.

An extended day is really a longer school day, not an add-on. For-credit
courses include student-identified classes in Jazz Bank (local history),
Rock Band, Dance, Gym, and Theater and Drama. Community
Leadership collaborates with the other schools in the building for some of
these classes. Last year, there were Saturday “push ahead” classes in
Government, Advanced Forensics, and Kaplan SAT preparation, for which
the school has a contract. Approximately 25 students attended the after
school program, which was designed to accommodate a single grade level
for the one year.

During advisory period, students discuss sensitive and introspective
subjects. They are supported by outside resources, such as Educators for
Social Responsibilities.

Parents reported “loving” the block system and nine week cycles, which
allow students to explore a subject in intense depth for full understanding.
Teachers have weekly staff meetings and team meetings which focus on
students.

Parents are happy with the staff, which they described as “really good
teachers.” They are pleased that male teachers were hired.

Monitoring and
Analysis

The monitoring and analyzing of PD to ensure staff participation and
classroom implementation was not reviewed.
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DATA ANALYSIS

Data that Informs
Instruction

The school is taking beginning steps to analyze results of “mock” Regents
exams.

There was no review of how data is used to inform decisions related to
selection of students for intervention programs, including Academic
Intervention Services (AlS)/Response to Intervention (RTI).

Data & Student
Achievement

The school is taking initial steps toward use of data in making instructional
decisions. The analysis of test items provides remediation by skill. So far,
data is used solely for item analysis of skills, not for programmatic
decisions.

Acuity was used last year (the school’s first year) to analyze assessments
with mock Regents exams and used again this January during Regents
week. It was not found to be very useful. Teachers looked at content and
the types of questions asked and adjusted instruction accordingly.

Data is discussed in weekly staff meetings and informal meetings.

CURRICULUM AND TEACHING

Learning Time

The school day has been lengthened. There are ninety minutes allotted
for all four core courses. Teachers come in at 8:00a.m., students at
9:00a.m., but many students arrive earlier to get help with homework.
Targeted academic study is provided for all subjects, and all assignments.
This work is based on student academic deficiency areas.

Saturday school is available for pushing students ahead. Kaplan is
available at no cost to tenth graders after school for SAT prep.

Saturday school is now a mix of students needing credits, such as ELLs
(all 49). They speak a wide range of languages, including Arabic, Bengali,
French, Haitian-Creole, Spanish and Pushkin.

Teachers are able to share a common planning time (CPT) on a daily
basis.

Mapped & Paced
Curriculum

Core standards are addressed in lesson plans and curriculum maps.
Lesson plans have some similarities in format, but are not identical;
various templates are available.

The curriculum has been revised to incorporate the Core Standards in the
areas of ELA and math.

Instructional
Programming
Linked to Student
Needs Assessment

Revision of the curriculum to address students’ needs based on
assessment has not yet been addressed.

Effective Teaching
Practices

Teacher levels of expertise were uneven; there was some skillful
questioning and a lesser number of instances where teachers were
observed taking advantage of teaching opportunities.

Most lessons had appeal to students in terms of topics to which they could
relate. This was particularly evident in the Advisory periods, where
students openly discussed their emotions as well as sensitive topics such
as teenage sex. Students liked the Advisory period, where they can share
their true feelings and know that everything said in the room “stays in the
room.”

Learning outcomes were posted in most classrooms observed.

The use of technology in classrooms was minimal; one instance of such
use was observed with students using small, individual computers.

A music class was creating musical pieces in groups using classroom
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objects.

Students were actively involved in a number of lessons, demonstrating,
modeling or participating in group work.

Many teachers made use of essential questions in their lessons.

Parents reported correlated English and history instruction, where curricula
are intertwined.

Teachers were generally respectful toward students in language and
demeanor. There were no observed incidents of overt student
misbehavior.

Students felt that teachers really care about them, which reportedly was
different from other schools they had attended. Students reported that
teachers get along well with them, like a “friendly family,” where teachers
are like a mom or dad. They like the small school, where the principal
knows all of the students.

Classes observed were relatively small, with 20 students being the
maximum.

Teachers reported that their classrooms were student-centered.

Most teachers were observed moving about the classroom, stopping to
answer questions, and to give direction or redirection.

Most students were observed to be engaged in the classes that were
observed.

Most classrooms were arranged with 4-5 large square tables rather than in
rows. Most classrooms had only teacher-made displays; there was some
student work in the hallways.

Students reported requesting additional courses, such as home
economics, shop, vocational, foreign languages, and culinary arts. They
have given the principal ideas for improving the school. For example, last
year, when the lunch period was considered by students to be too short,
the principal listened to the students and extended the time so they could
mix with other students in a social setting before returning to classes.
Most students were engaged in learning most of the time as observed
during classroom visitations.

Differentiation takes place mostly in science, music and ELA for additional
support and enrichment.

Teachers reported peer reviews and collaboration in reflecting on their
teaching.

Parents and students reported strong and timely communications with
families.

Teachers and administrators reported participation in a developing
professional community.

Teachers are given opportunities for professional growth, mostly in-house.

ELL/SWD

Many ELL students demonstrate high levels of performance. There are
three full time ELL staff members. Beginning ESL classes are offered,
after which students slowly mainstream in one or two subjects. The
students are reportedly highly motivated.

Special education students are mainstreamed except for those needing
accommodations. There is one Collaborative Team Teaching (CTT) class,
mixed, with special education supports.

Sufficient numbers of highly qualified staff are available to support ELL
students and SWD.

STUDENT SUPPORT

Additional
Social/Emotional

Acuity provided support with the use of mock Regents exams during the
first year, but this was not found to be as useful this second year.
Parents reported individual support for their students, academic and
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Support

developmental.
Students are provided with scaffolding, graphic organizers and peer
counseling.

Counseling

An Advisory period is held during the day, where small groups of students
engage in open discussions on a variety of topics, some very sensitive.
Students were frank and respectful of each other. It was understood that
“What was said in the room, stays in the room.” Topics addressed during
the Advisory period at the time of the visitation included responses to
conflict from different sources and making responsible choices regarding
sexual activity. The students were sufficiently skilled to make observations
from different perspectives, including parent and teacher roles. The
teacher’s role during the period was that of facilitator, asking probing
questions when appropriate.

Parents indicated they feel very positive about Advisory, saying it is
“‘phenomenal” and “working exceptionally well.”

Enrichment
Opportunities

Students can participate at the YMCA for athletic events, attend college
trips, and join in 22 different athletic activities, ice skating, and clubs.

SCHOOL LEADERSHIP

Effective
Leadership and
Principal
Evaluation

The principal is developing organizational systems. Teachers reported
that systems have been added to address discipline, to focus on cohesive
instruction and college preparation, and a common format for lessons,
including learning objectives.

Teachers reported that the principal is very supportive, taking all subject
areas equally seriously. He speaks intelligently about instruction,
something teachers state they have not experienced elsewhere. He is
flexible and can change an approach if necessary, based on data. For
example, when Saturday school began it was for enrichment purposes,
and then it was broadened to focus on all students. Teachers enjoy their
professional “conversations” with the principal.

Parents reported that leadership is “wonderful.” The principal is willing to
try new ideas, he is invested for the kids, and he rewards students.

The principal is evaluated annually.

The principal is mentored weekly by a New Visions coach.

School leaders have not yet identified the list of approved student
assessments that will be linked to teacher and principal performance.
The principal and the mentor report a high level of satisfaction with the
system.

Leadership
Development

Professional development for administrators (separate and/or different
from teachers) is provided by New Visions Network. The coach focuses
primarily on the instructional program, providing “keener” observations,
and makes the process more efficient, resulting in a different conversation,
pushing thinking. He is in the school one full day every other week. The
principal expressed satisfaction with the coach.

School
Improvement
Manager/External

The school does not have a School Improvement Manager (SIM) at this
time.
A representative of New Visions supports the principal as a mentor
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Providers

Building Level
Leadership Team

The school has a building council, made up of teachers. They are
provided opportunities to become instructional leaders.

The school leadership team, comprised of two parents, two teachers and
the principal, has a role in school governance. It collaboratively created
the Comprehensive Educational Plan, (CEP) through discussion, revision
and focused concerns to promote the development of high achieving
students.

These meetings are documented with agendas and minutes.

SCHOOL CLIMATE AND COMMUNITY ENGAGEMENT

Environment is
Conducive to
Learning

The facility is old, with a dignified exterior fagade. The interior of the
building, although clearly dated, was generally clean. Classrooms
mostly displayed teacher made signs and instructions, with some
student work within and in the hallways.

Students generally showed respect to each other and to adults, although
teachers reported that student behavior rules are inconsistently
enforced. There has been improvement in detention rates. Calls home
have helped, but this system still needs additional improvement.
Students report a “home like” atmosphere at the school. Parents
reported the climate as very friendly, with knowledgeable staff.

Students indicated parents like the school, but don’t like students taking
one Regents course at a time, which is a change to the schedule that
began this school year. Parents noted that as Regents time nears, the
schedule is switched to provide refreshers for students. Help is offered
during the school day.

Students report that they “love” their teachers, and they are provided
with good challenges, although not too much homework.

Parents reported a “functional” change in the school, with changes in
climate as well as academics, safety and discipline.

Students reported discipline is strict, including the requirement for
uniforms. Parents like the uniforms, and teachers have “bought in.”
Reportedly, a “handful” of students were suspended, but discipline is a
lot better than last year. Parents reported few discipline problems.
Students indicated community service is required, at 27 hours per school
year. They meet this requirement through working at the library, in
medical settings, restaurants, or at church. Parents mentioned People to
People, and monthly presentations by the Italian and Greek Clubs,
Rotary Club, and Suffolk County services.

The SED team did not observe any incidents during this visit, nor was
there any inappropriate language heard.

Collaboration

Administrators, teachers and staff communicate in an open and
professional manner.

According to teachers and the principal, professional communities are in
place, and they do have an impact on improvement efforts.

Parent Involvement

A parent involvement plan for the school was not reviewed.

Parents reported they can get answers from the school “right away.”
Communication is very good and forthcoming. They mentioned an open
door policy on the part of the administration, which along with the small
size of the school, gives them greater access.

The principal supports parents in terms of academics by dispersing
information promptly to them.

Parents reported that 15-20 parents attend monthly PTA meetings,
where they discuss fundraising and updates. Food is served at
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meetings. The parents sponsor Parent Nights, which include a dance,
movies, and other activities of interest to parents.

External/Community- e The school does not have an external/community based partnership
Based Partners plan.

BUDGET AND OTHER FUNDING SOURCES

Budget Modifications e Budget modifications that impact the SIG plan program were not
reviewed.

Use of 1003(g) or e 1003(g) funding is being used to support school programs.

1003(a) grant funding

Use of Other Funding e Other non-SIG resources are being used to support and sustain the
program.

DISTRICT SUPPORT AND PLANNING FOR DEVELOPMENT

District Support e The level of support provided by the NYCDoE to ensure the school is
meeting its goals was not clear. The principal interacts mostly with the
network, except on issues of compliance, where the district comes into
play.

e The principal reported he has autonomy to hire (through a committee
structure), and he has flexibility within the grant to make financial
decisions, as well as decisions regarding staffing, contracting and non-
personnel services. He has leeway with the use of general funding, as
well. The structure that was created under the grant is based on this type
of autonomy.

e |tis too soon to evaluate the school reform model or the implementation of
the SIG.

JIT/SIG Alignment
e The alignment of the JIT recommendations and the requirements of the
SIG application were not reviewed.

(Updated 09.26.11) 8




High School for Community Leadership

SUMMARY

A NYSED Site Visit Team member conducted a full day site visit at the High School
for Community Leadership on February 9, 2012. The school is one of three “new” schools
created to replace the Jamaica High School, which is being phased out. High School for
Community Leadership currently serves one hundred sixty-five students in grades nine and
ten.

The day included interviews with the school leader, his New Visions coach,
teachers, parents and students. Ten classes were visited, including all core and some
special area subjects. Two advisory sessions were observed, as well.

The teacher evaluation system is well into development by teachers, under the
guidance of the principal. Teachers have individual professional development plans,
progress on which is evaluated twice each year. Formal and informal observations are also
conducted. The rubric attached to the school-wide evaluation grid allows the principal to
review individual teacher status in terms of needs, but it also provides a view of the
professional development needs of the school as a whole. Teachers share a common
planning period each day and a weekly staff meeting.

The school has lengthened the school day as well as the time allotted to core
classes. Academic support is available during school, after school, and on Saturdays.
Additional classes and activities are expanded each year as the school grows to its full
grade nine to twelve capacity. Most lessons observed had relevance for students, who
were actively engaged in learning.

Parents, teachers and students were in agreement in their support of the school and

its leader. They also noted a school climate that was friendly and respectful. Parents
especially liked the opportunities for open communication with the school.
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