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FULL APPLICATION SUMMARY
 

Proposed Charter School Name1 BOLD Charter School 
Application History Not Applicable 
Proposed Board Chair Name Raymond Joseph, Jr. 
Proposed Board Chair Email Address  
Proposed Board Chair Telephone Number  
Public Contact Name Andrew Foglia 
Public Contact Email Address 
Public Contact Telephone Number  
District of Location Community School District (CSD) 12 
Opening Date August 14, 2019 
Proposed Charter Term2 5-year term; August 2019 through June 2024 
Proposed Management Company or Partner 
Organizations 

Not Applicable 

Projected Enrollment and Grade Span for 
Indicated Years 

Year Grades Enrollment 
1 K, 1 120 
2 K, 1, 2 210 
3 K, 1, 2, 3 300 
4 K, 1, 2, 3, 4 390 
5 K, 1, 2, 3, 4, 5 480 

Mission Statement: With an unwavering commitment to excellence, BOLD Charter School 
equips all kindergarten through fifth grade students with the academic and character 
foundation to succeed in college, access lives of opportunity, and serve as the next generation 
of leaders. 

School Overview: BOLD’s academic program is designed to build the academic and character 
foundation each student needs to succeed in college and lives of leadership. Our model is 
informed by the design principles of high-performing schools across the country, as well as by 
input collected from a variety of community stakeholders. We propose an academic program 
based upon six key design elements: (1) Rigorous academics, high-quality instruction, and 
extended learning time; (2) A values-based and achievement-oriented school culture; (3) 
Social-emotional, project-based, and co-curricular learning opportunities; (4) Results-driven 
decision-making; (5) A professional culture of continuous growth and practice-based 
professional development; and (6) Meaningful, mission-driven partnerships with families and 
community stakeholders. We operationalize these key design elements through: a co-teaching 
model; an intensive focus on literacy and critical thinking; a rigorous curriculum aligned to New 
York State Learning Standards; an extended school day and year; robust supports for students 
with disabilities and English language learners; Leadership Lab dedicated to character and 

1 N.Y. Education Law § 2851(2)(k)
 
2 N.Y. Education Law § 2851(2) (p). Typically, the charter term requested should be five years of operation.
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leadership development; and frequent communication and engagement with families and 
community stakeholders. 

Proposed Location Overview: We propose BOLD for Community School District (CSD) 12 in the 
Bronx. Based on educational and economic health indicators, we have identified this 
community as in great need of high-quality, public school options. According to the U.S. Census 
Bureau, approximately 13% of CSD 12 residents hold a bachelor’s degree, median household 
income is $26,000, and 36% of families live in poverty.3 CSD 12 serves approximately 24,000 
students, of whom 70% are Hispanic and 25% are Black. According to the NYC Department of 
Education, the 2016 high school graduation rate in CSD 12 was 56%, compared to 67% city-
wide. CSD 12 has experienced a trend of underachievement with less than 20% of third through 
eighth graders proficient on ELA and math state assessments since 2013; less than half the 
proficiency rates city-wide.4 The local educational need is bolstered by a significant demand 
from families for a high-quality, charter school option as evidenced by recent charter school 
lottery data. For 2017-18, the Bronx received the highest number of charter school applications 
of all boroughs, with an estimated 21,650 charter school applicants for 5,770 seats.5 In CSD 12, 
there were ≈ 1,050 applications for 400 seats, over 2.5 applicants per seat. With key design 
elements informed by high-performing schools and input from community stakeholders, BOLD 
hopes to respond to the educational needs of CSD 12 and to the desires of families across the 
Bronx. 

3 U.S. Census Bureau (2016). American Community Survey 1-year estimates. Retrieved from Census Reporter Profile page for NYC-Bronx
 
Community District 3 & 6—Belmont, Crotona Park East & East Tremont PUMA, NY https://censusreporter.org/profiles/79500US3603705-nyc-
bronx-community-district-3-6-belmont-crotona-park-east-east-tremont-puma-ny/.
 
4 NYC DOE (2017). New York State English Language Arts & Mathematics Exams. [online] Available at:
 
http://schools.nyc.gov/Accountability/data/TestResults/ELAandMathTestResults.
 
5 New York City Charter School Center (2017). New York City Charter Schools 2017-2018 Enrollment Lottery Estimates. [online] Available at:
 
http://www.nyccharterschools.org/sites/default/files/resources/NYCCSC-LotteryReport-2017-18.pdf.
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http://www.nyccharterschools.org/sites/default/files/resources/NYCCSC-LotteryReport-2017-18.pdf
http://schools.nyc.gov/Accountability/data/TestResults/ELAandMathTestResults
https://censusreporter.org/profiles/79500US3603705-nyc
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I. MISSION, KEY DESIGN ELEMENTS, ENROLLMENT, AND COMMUNITY
 

A. MISSION STATEMENT, OBJECTIVES, AND GOALS 
Mission Statement. With an unwavering commitment to excellence, BOLD Charter School equips 
all kindergarten through fifth grade students with the academic and character foundation to 
succeed in college, access lives of opportunity, and serve as the next generation of leaders. 
Objectives. BOLD Charter School (“BOLD”) will use academic, co-academic, organizational, and 
operational goals to measure progress towards accomplishing the stated objectives of Education 
Law §2850(2) and realizing our mission (I.A). BOLD seeks to exist, first and foremost, to improve 
student learning and achievement. Our academic program will provide a challenging and 
supportive learning environment for all students that sets the foundation for future academic 
and personal success. We will implement a rigorous academic program aligned to New York State 
Common Core Learning Standards; our assessment system will measure learning against these 
standards. Our academic program is composed of different and innovative teaching methods 
including: co-teaching that enables frequent small-group instruction and individualized supports; 
an intensive focus on literacy using principles of the Balanced Literacy Framework; inquiry-based 
learning; co-curricular and digital learning opportunities; and Leadership Lab focused on 
character and leadership development. All components challenge students to develop as critical 
thinkers and effective communicators, and engage them in the learning process to advance their 
achievement. Our commitment to increasing learning opportunities for all students, includes a 
special emphasis on expanding learning experiences for students at risk of academic failure. To 
ensure all students, regardless of starting point, are supported and thrive in our rigorous 
academic environment, we will implement a co-teaching model1 and Student Support Team 
dedicated to supporting students traditionally considered at risk of academic failure.2 We will 
build and sustain meaningful, mission-driven partnerships with families and leverage 
relationships with community partners to ensure the success of at-risk students. We will invest 
heavily in the recruitment, development, and retention of teachers, as teacher quality is the 
primary school-based driver of student achievement. Our professional culture of continuous 
growth and our practice-based, data-driven approach to professional development (PD), 
including 32 annual PD days, will create new professional opportunities for teachers, school 
administrators, and other school personnel that ultimately leads to high achievement for all 
students. We will measure achievement through a comprehensive assessment system (II.E) that 
focuses on results, not intentions, and indicates progress towards measurable student learning 
goals (I.A) to which we will be held accountable. This performance-based accountability system 
emphasizes outputs, not inputs, and ensures our academic program delivers on the objectives of 
the Education Law and meaningfully advances the achievement of all students. Families in the 
Central Bronx deserve, yet lack access to, a school that ensures high levels of achievement for all 
students; we intend to provide families and students with expanded choices in the types of 
educational opportunities that are available within the public-school system, by being an 
option that places a singular focus on high achievement for all students and operationalizes that 

1 In certain classes, and based on student need, we will implement an ICT model of instruction with at least one special education certified teacher.
 
2 Future references to the Student Support Team are denoted as SST. The Student Support Team includes the following positions: Director of Student Support,
 
School Culture Manager, ESL-certified teacher (year 1), Student Support Coordinator(s)*, and Social Worker*.  Asterisk indicates year 2 hire as outlined in III.C.
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focus through a combination of innovative teaching methods and performance-based 
accountability. 
Goals. BOLD will enroll a student population reflecting Community School District (CSD) 12 
demographics (I.C). Of 24,354 students in CSD 12, 69.8% are Hispanic, 24.9% Black, 2.5% Asian, 
and 1.3% White;  92.9% qualify for free-or-reduced lunch, 21.5% are students with disabilities, 
and 19.5% are English Language Learners (ELLs).3 CSD 12 has experienced chronic 
underachievement: less than 20% of students in grades 3-8 have been proficient on English 
Language Arts (ELA) and math state assessments since 2013, less than half the city’s proficiency 
rates.4 In 2016-2017, CSD 12 ranked last among the 32 NYC community school districts in New 
York State Exam proficiency rates; of all CSD 12 tested students in grades 3-8, 16.3% met grade-
level standards in ELA and 14.7% met them in math, compared to 40% in ELA and 37.8% in math 
city-wide;  5% and 3.7% of students with disabilities met ELA and math grade-level standards, 
respectively; 2.3% and 4.8% of ELLs met ELA and math grade-level standards, respectively; 18.9% 
and 13.6% of economically disadvantaged students met grade-level standards in ELA and math, 
respectively.5 Responsive to these statistics and driven by our mission, we have set ambitious 
academic, co-academic, organizational, and operational goals. We consider our academic goals 
to be ambitious and rigorous when compared to current achievement levels across CSD 12 and 
New York State. For example, we commit to ensuring that at least 75% of students enrolled in at 
least their second year will score proficient on the New York State ELA and math assessments, 
nearly five times the average state assessment performance in CSD 12 and nearly two times the 
average performance city-wide. We commit to achieving an average annual attendance at or 
above 95%; in East Tremont, within CSD 12, 37% of elementary school students missed 20 or 
more days of school in 2015, compared to 20% meeting this threshold city-wide.6 Our academic 
performance, organizational health, fiscal soundness, and faithfulness to the charter and the law 
will be measured through a comprehensive assessment system (II.E), dashboards provided 
monthly to the Board of Trustees, and regular internal and external audits. The Board will use 
these reports in their oversight capacity as it applies to resource allocation and policy decisions. 
The Board will monitor and ensure progress towards the goals defined below, which align to the 
benchmarks of the NYSED Performance Framework7 and the outcomes stated in our mission. 

ACADEMIC GOALS 
Absolute Goals 

1.	 Each year, 75% of all tested students enrolled in at least their second year will perform at 
proficiency on the NYS ELA, Mathematics, and Science Assessments.8 

2.	 As measured by F&P, 70% of kindergarten students will reach level D by the end of the 
year, demonstrating first grade reading readiness. 

3New York City Department of Education (2017). Demographic Snapshot 2011 to 2016. [online] Available at:
 
http://schools.nyc.gov/Accountability/data/default.htm.
 
4 New York City Department of Education (2017). New York State English Language Arts & Mathematics Exams. [online] Available at:
 
http://schools.nyc.gov/Accountability/data/TestResults/ELAandMathTestResults.
 
5 New York City Department of Education (2017). New York State English Language Arts & Mathematics Exams. [online] Available at:
 
http://schools.nyc.gov/Accountability/data/TestResults/ELAandMathTestResults.
 
6 King L, Hinterland K, Dragan KL, Driver CR, Harris TG, Gwynn RC, Linos N, Barbot O, Bassett MT.
 
Community Health Profiles 2015, Bronx Community District 6: Belmont and East Tremont; 2015; 18(59):1-16.
 
7Charter School Performance Framework. New York State Board of Regents State Education Department, 2015.
 
8 In accordance with the NYS Testing Program, we will administer the NYS Science Assessment in 4th grade.
 

2 

http://schools.nyc.gov/Accountability/data/TestResults/ELAandMathTestResults
http://schools.nyc.gov/Accountability/data/TestResults/ELAandMathTestResults
http://schools.nyc.gov/Accountability/data/default.htm


 
 
 

    
      

  
     

       
   

 

 
        

 
 

      
    

   
    

 

  
    

   
   

  
  

      
    

     
   

   
   

 

 
 

      
      

   
       

 

 
     

  
     

     

                                                           
    
    

 
   

  
  

3.	 As measured by F&P, 80% of first graders who have received two years of instruction at 
BOLD will reach level J by the end of the year, demonstrating second grade reading 
readiness. 

4.	 As measured by F&P, 90% of second graders who have received three years of instruction 
at BOLD will reach level M by the end of year, demonstrating third grade reading 
readiness. 

Comparative Measures 
1. 	 Each year, proficiency rates of all tested students who have received two full years of 

instruction at BOLD will meet or exceed the proficiency rate of students in the same 
tested grades in the state. 

2. 	 Each year, proficiency rates of subgroups who have received two full years of instruction 
at BOLD will meet or exceed the proficiency rates of similar subgroups in the same tested 
grades in the state. The subgroups include students with disabilities, ELLs, and 
economically disadvantaged students. 

Growth Measures 
1.	 Each year, all tested students, including students with disabilities, ELLs, and economically 

disadvantaged students, will maintain a proficient testing level or trend toward 
proficiency from one year’s test administration to the next. Analysis will examine 
proficiency maintenance or improvement of all students in the school compared to each 
student’s previous year’s test scores. 

2.	 Each year, all students will average at least five percentile points of growth on NWEA MAP 
Reading and Math assessments until average percentile score reaches 85. 

3.	 Each year, 90% of students will grow a minimum of 3 levels as measured by the F&P 
assessment regardless of incoming F&P level. 

4.	 Each year, all students, including students with disabilities, ELLs, and economically 
disadvantaged students, will achieve at least one year of growth on NWEA MAP. 

CO-ACADEMIC GOALS 
Students develop the character foundation necessary for college success and lives of leadership:9 

1.	 Each year, 85% of students demonstrate proficiency in grade-specific social-emotional 
skills as measured by commonly applied qualitative and quantitative rubrics.10 

2.	 Each year, 85% of students demonstrate proficiency in co-curricular courses as evidenced 
by internally created assessments aligned to NYSLS in Arts and Physical Education. 

ORGANIZATIONAL GOALS 
1.	 BOLD’s end-of-year family satisfaction survey will show that at least 85% of responding 

families are satisfied with our academic program, with 80% of families responding.11 

2.	 BOLD’s end-of-year family satisfaction survey will show that 85% of responding families 
are satisfied with our communication, with 80% of families responding. 

9 Given our mission, we focus on social-emotional skills that research has identified as critical to successful leadership. See II.G. 
10 The social-emotional development rubric is based on the CASEL social-emotional framework adopted from Great Lakes Academy in Chicago, a 
high-performing urban charter school and BES school. Great Lakes Academy outperformed state averages on the 2017 PARCC assessment and 
was rated as a 1+ school by Chicago Public Schools, the highest rating a school can earn. Sample rubric is included in Attachment 3b. 
11 Our survey will be based off the 5Essentials survey created by the Organizing Schools for Improvement program of the Urban Education 
Institute of the University of Chicago. http://help.5-essentials.org/customer/en/portal/articles/800770-illinois-5essentials-survey-questions. 
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3.	 The Board will conduct formal annual reviews of the Executive Director. 
4.	 The Board will conduct annual self-evaluations to assess strengths/weaknesses. 
5.	 The Board will conduct formal annual reviews of bylaws and polices. 
6.	 The Board will conduct formal annual reviews of organizational strengths/weaknesses. 

OPERATIONAL GOALS 
1.	 Each year, BOLD will enroll and maintain a class of students equal to projected enrollment. 

2.	 90% of students enrolled on the last day of the school year will re-enroll the next year. 
3.	 BOLD will meet or exceed enrollment and retention targets for students with disabilities, 

ELLs, and economically disadvantaged students (I.F). 
4.	 BOLD will average 95% or higher daily student attendance each year. 
5.	 Each year, BOLD will meet/exceed GAAP standards as shown through annual audits. 
6.	 Each year, BOLD will operate on a balanced budget. 

B. KEY DESIGN ELEMENTS 
Our academic program will build the academic and character foundation each student needs to 
succeed in college, access lives of opportunity, and serve as the next generation of leaders. Our 
program develops five research-based skill domains identified as critical for success in the 21st 

century: life-long learning, complex problem-solving, effective communication, technological 
literacy, and emotional intelligence.12 We implement six key design elements informed by 
research and high-performing schools serving similar student populations. 

(1) Rigorous academics, high-quality instruction, and extended learning time ensure college 
and career readiness. We implement a rigorous academic program aligned to the New York State 
Learning Standards (NYSLS) and focused on skills necessary for life-long learning and complex 
problem-solving. We develop curriculum and assessments from these standards and draw on 
purchased curriculum and resources from high-performing charter schools and go through a 
rigorous development and vetting process to ensure rigor and quality control (II.B). We prioritize 
literacy to ensure all students are reading on grade level by the start of grade 3.13 Responsive to 
research that says “to be ready for college, workforce training, and life in a technological society, 
students need the ability to gather, comprehend, evaluate, synthesize, and report on information 
and ideas,”14 we base our literacy program on the Balanced Literacy Framework used by high-
performing schools serving similar populations,15 proven effective in developing skills students 
need to read and make sense of complex informational texts, a prerequisite for college and 
career success.16 By delivering high-quality literacy instruction for 175 minutes four days per 
week (130 minutes on Wednesdays), ensuring access to a rich library of books, frequently 
assessing achievement progress, and providing individualized supports in response to data, 
students build knowledge independently and use their voice as the next generation of leaders. 
We implement an inquiry-based model of instruction that builds conceptual understanding, 
critical thinking, and problem-solving skills, inspired by high-performing schools serving similar 

12 “The Future of Jobs: Employment, Skills, and Workforce Strategy for the Fourth Industrial Revolution.” The World Economic Forum, Jan. 2016.
 
13 Early Warning! Why Reading by the End of Third Grade Matters. The Annie E. Casey Foundation, 2010.
 
14 A Balanced Approach to Literacy Development in the Early Years, www.education.ie/en/Schools-Colleges/Services/National-Educational-Psychological-Service-
NEPS-/Balanced-Approach-to-Literacy-Development-in-the-Early-Years-.pdf.
 
15 Schools that consistently outperform state averages on Common Core Assessment (Success Academy, Neighborhood CS, Purpose Prep, use this framework.
 
16A Balanced Approach to Literacy Development in the Early Years, www.education.ie/en/Schools-Colleges/Services/National-Educational-Psychological-Service-
NEPS-/Balanced-Approach-to-Literacy-Development-in-the-Early-Years-.pdf.
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student populations17 and research showing it to be an effective approach in boosting critical 
thinking and engagement for low-income students.18 High-quality instruction means we are 
individualizing instruction to best meet all students’ needs through: a co-teaching model; daily 
literacy centers for small-group instruction and targeted intervention in literacy and math19; a 
comprehensive staffing plan including our SST to oversee the academic performance of students 
with disabilities, ELLs, and students at risk of academic failure; and frequent use of data to assess 
and support student achievement.20 We implement an extended learning time model, responsive 
to research indicating that time on task is key to school success and aligned to characteristics of 
high-performing schools.21 We extend our school day by approximately two hours and our school 
year by 10 days compared to district averages. 

(2) A values-based and achievement-oriented school culture builds personal excellence for 
school and life. Our school culture is designed to achieve ambitious goals. Each component 
reflects our commitment to building a strong academic and character foundation that allows for 
sustained success in school and life. Research indicates that in addition to academic skills, 
students must be equipped with certain “soft skills”22 to manage increased independence and 
persist through college.23 Our Core Values of Integrity, Excellence, Curiosity, Empathy, and 
Resilience represent habits and values necessary for success. These values permeate our culture 
– from the high expectations we set, language we use, aesthetic choices we make, and school-
wide systems we implement – reflecting the belief that excellence is not an act, but a habit and 
that sweating the small stuff builds a culture of excellence.24 We implement school-wide systems 
to create a structured and joyful learning environment as learning thrives in an environment that 
is physically, psychologically, and emotionally safe (II.G).25 Our systems promote a culture of 
achievement where students feel proud of their effort and growth. 

(3) Leadership development occurs through social-emotional, project-based, and co-curricular 
learning opportunities. To prepare students for success in future careers and lives of leadership, 
we take a multi-faceted approach to developing their emotional intelligence, critical for 
successful leadership.26 This multi-faceted approach to leadership development includes 
Leadership Lab, made up of explicit social-emotional instruction and project-based learning, and 
our Co-Curricular program. Our approach to social-emotional instruction is guided by the 
research-based Collaborative for Academic, Social, and Emotional Learning (CASEL) and Social 
Thinking Program, which have proven effective in supporting student populations similar to 

17 Our instructional approach is informed by practices employed at high-performing schools, including but not limited to: Success Academy, Neighborhood CS,
 
Purpose Prep (TN), and Brooke CS (MA), all of which consistently outperform state averages on their respective 3rd through 8th grade state assessments.
 
18 “Strategies for Closing the Achievement Gaps.” The National Education Association. [Excerpted from: Closing Achievement Gaps: An Association Guide (NEA),
 
2006, pp 18-19.] http://www.nea.org/home/13550.htm.
 
19 BOLD’s Literacy Center component is modeled after similar design elements at Neighborhood Charter School (NY) and Achievement First (NY)
 
20 Bambrick-Santoyo, Paul. Driven by Data. San Francisco, CA: Jossey-Bass.2010.
 
21 Hoxby, Caroline M, et al. “How NYC’s Charter Schools Affect Achievement.” NYC Charter Schools Evaluation Project. Sept. 2009
 
22 Please note: We use “soft-skills,” “character-skills,” “social-emotional skills,” “emotional intelligence,” and “non-cognitive skills” interchangeably in this proposal.
 
23 Farrington, Camille, et.al. Teaching Adolescents to Become Learners. Consortium on Chicago School Research. June 2012.
 
24 Carter, Samuel Casey, No Excuses: Lessons from 21 High-Performing, High-Poverty Schools. The Heritage Foundation (2000); U.S. Department of Education,
 
Successful Charter Schools (2004); and Abigail and Stephen Thernstrom, No Excuses: Closing the Racial Gap in Learning (2003).
 
25 High-performing charter schools serving similar populations, including Success Academy (NY), Neighborhood Charter School (NY), and Brooke CS (MA), build a
 
school culture that is simultaneously joyful and highly structured and consistently outperform state averages on their respective 3rd through 8th grade assessments.
 
26 Kerr, Robert, et al, (2006) "Emotional intelligence and leadership effectiveness," Leadership & Organization Development Journal, Vol. 27 Issue:
 
4, pp.265-279, https://doi.org/10.1108/01437730610666028.
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ours.27 Instruction starts by focusing on foundational skills of recognizing one’s own emotions 
and those of others, and then on increasingly more complex behavior across grades. Students 
engage in project-based learning through which they apply and develop the social-emotional 
skills they are learning. We complement Leadership Lab with co-curricular courses, such as Art 
and Physical Education, to further develop social-emotional, communication, and collaboration 
skills. We approach each component of our leadership development program in the same way 
we approach literacy or math instruction – by equipping teachers with multiple methods for 
delivering instruction, meeting individual needs, and evaluating student learning. 

(4) Results, not intentions, drive all decision-making, and the frequent use of data propels high 
academic achievement for all students. We are outcomes-focused and use comprehensive 
quantitative and qualitative data to assess the efficacy of our program and measure progress 
towards the goals in the Performance Framework (I.A) and the objectives of Education Law 
§2850(2). The number one predictor of college success is academic preparation28; we use 
multiple forms of assessment (II.E) developed at the school, state, and national levels and regular 
data analysis to track student performance and improve teaching and learning accordingly. Our 
approach to data-driven instruction is inspired by the practices of Driven by Data29 and observed 
at North Star Academy in Newark, NJ30, and apply to measures of academic achievement and 
school culture. The Leadership Team will provide data dashboards monthly to the Board. We 
implement a comprehensive evaluation system for teachers, leaders, and the Board (III.E) to 
ensure high levels of accountability and progress towards goals and the Performance Framework. 

(5) A professional culture of continuous growth and practice-based professional development 
ensure high-quality instruction. Teacher quality is the number one school-based determinant of 
student achievement.31 We invest heavily in our human capital by recruiting, developing, and 
retaining mission-aligned individuals. We dedicate 32 days and weekly abbreviated days to 
practice-based professional development (PD), constantly informed by student achievement 
data and modeled after practices used at high-performing schools serving similar student 
populations.32 We provide all teachers with targeted, individualized PD and a career 
advancement trajectory that enables them to develop as highly effective teachers who drive high 
levels of student achievement. We hire individuals with the emotional competency to uphold our 
values, receive feedback regularly, and implement it successfully. (III.C; Attachment 8a) Teachers 
will receive individualized feedback from instructional leaders through multiple methods (live 
coaching, modeling, joint lesson planning, and student work studies).  All feedback will be 
scaffolded based on individual needs aligned to each teacher’s development goals. (III.D). 

(6) Meaningful, mission-driven partnerships with families and community stakeholders 
support all students to reach their potential. We believe, and research shows, that families are 

27 These frameworks inform the approach to social-emotional development taken at Great Lakes Academy and Neighborhood Charter School of Harlem, both of
 
which outperform state averages on Common Core assessments. Learn more at: https://www.socialthinking.com/Resources and here: https://casel.org/.
 
28 “Preventing student disengagement and keeping students on the graduation path in urban middle-grades schools: Early identification and effective
 
interventions.” Educational Psychologist, 42(4), 223–235.
 
29 Bambrick-Santoyo, Paul. Driven by Data. San Francisco, CA: Jossey-Bass.2010.
 
30 North Star Academy consistently outperforms state averages on Common Core assessments.
 
31 Chetty, Raj, et al. “The Long-Term impacts of Teachers: Teacher Value Added and Student Outcomes in Adulthood.” NBER Working Paper Series, December 2012;
 
Teacher Quality: A Vital Determinant of Student Achievement. New Jersey Advisory Committee to the U.S. Commission on Civil Rights, 2010.
 
www.law.umaryland.edu/marshall/usccr/documents/cr12nj12010.pdf.
 
32 Lemov, Doug, Erica Woolway, and Katie Yezzi. Practice Perfect. Jossey Bass. San Francisco, CA 2012.
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critical partners in ensuring all students achieve their potential.33 We invest in meaningful, 
mission-driven partnerships with families and invest in these partnerships through multiple 
means. (III.I). All parents receive teachers’ cell phone numbers; staff policy requires teachers to 
respond within 24 hours. We will employ staff members fluent in Spanish and will produce all 
materials in English and Spanish and other languages as needed to ensure access for all families. 
Our partnership with families extends to our community, as their perspective and resources are 
critical to ensuring we meet the needs of all students. Community members will be invited to 
attend our Family Input Sessions each trimester, which will serve as an opportunity to provide 
input and to collaborate on issues of importance to the community. 

C. COMMUNITY AND STUDENTS TO BE SERVED 

We propose BOLD for the Central Bronx in CSD 12, including the communities of West Farms, 
East Tremont, Foxhurst, Crotona Park, and Morrisania.  Based on educational and economic 
health indicators, this community is in great need of high-quality, public school options. We will 
implement a comprehensive plan to recruit, enroll, and retain a student body reflective of the 
demographics of CSD 12. (I.F) Currently, 13% of CSD 12 residents hold a bachelor’s degree, 
median household income is $25,812, and 36.3% of families live in poverty, placing CSD 12 in the 
top five most impoverished communities in NYC.34 A 2015 ranking of communities across NYC 
based on several indicators of social health, including violence, incarceration, and homelessness, 
found that Crotona Park and Morrisania ranked as two of the most at-risk in NYC.35 Morrisania 
had the highest incarceration rate in NYC in 2015.36 

Student Demographics and Achievement. CSD 12 serves 24,354 students, of whom 69.8% are 
Hispanic, 24.9% Black, 2.5% Asian, and 1.3% White; 92.9% qualify for free-or-reduced lunch, 
21.5% have disabilities, and 19.5% are ELLs.37 CSD 12 serves many homeless students, with 17% 
of elementary students identified as homeless in 2014-2015; CSD 12 ranks 6 of 32 NYC 
community school districts for the percent of homeless students.38 The 2016 high school 
graduation rate in CSD 12 was 56%, compared to 67% city-wide.39 CSD 12 has experienced chronic 
underachievement: less than 20% of third through eighth graders have been proficient on ELA 
and math since 2013, less than half proficiency rates city-wide.40 In 2016-17, CSD 12 ranked last 
of 32 NYC community school districts in proficiency rates; of all third through eighth graders 
tested, 16.3% met grade-level standards in ELA and 14.7% met them in math, compared to 40% 
meeting ELA and 37.8% meeting such standards city-wide.41 Of CSD 12 students tested in 2016-
17, 5% and 3.7% of students with disabilities met ELA and math standards, respectively; 2.3% and 
4.8% of ELLs met them in ELA and math, respectively; 18.9% and 13.6% of economically 

33 “A meta-analysis: The effects of parental involvement on minority children’s academic achievement.” Education & Urban Society 35(2): 202-218.
 
34 U.S. Census Bureau (2016). American Community Survey 1-year estimates. Retrieved from Census Reporter Profile page for NYC-Bronx Community District 3 & 6—
 
Belmont, Crotona Park East & East Tremont PUMA, NY https://censusreporter.org/profiles/79500US3603705-nyc-bronx-community-district-3-6-belmont-crotona-
park-east-east-tremont-puma-ny/.
 
35 Dragan KL, King L, Hinterland K, Gwynn RC. Community Health Profiles Atlas 2015; NYC Department of Health and Mental Hygiene, 2015.
 
36 Ibid.
 
37NYC DOE (2017). Demographic Snapshot 2011 to 2016. [online] Available at: http://schools.nyc.gov/Accountability/data/default.htm.
 
38 CSD 12. Institute for Children, Poverty, Homelessness, 2016 http://www.icphusa.org/wp-content/uploads/2016/08/Bronx-City-School-District-12.pdf.
 
39 NYC DOE (2017). Graduation Rate Report. District Graduation Rate. [online] NYC. Available at:
 
http://schools.nyc.gov/Accountability/data/GraduationDropoutReports/default.htm.
 
40 NYC DOE (2017). New York State English Language Arts & Mathematics Exams. [online] Available at:
 
http://schools.nyc.gov/Accountability/data/TestResults/ELAandMathTestResults.
 
41 NYC DOE (2017). New York State English Language Arts & Mathematics Exams.
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disadvantaged students met standards in ELA and math, respectively.42 Likely impacting this 
achievement are elementary school absenteeism rates across CSD 12. East Tremont ranks second 
highest in NYC for the percentage of elementary students missing 20+ days of school in one year, 
with 37% meeting that threshold in 2015, compared to 20% across NYC.43 There are currently 22 
district elementary schools in CSD 12; all had fewer than 25% of students meeting grade-level 
standards in ELA and math on the 2016-17 state assessment cycle.44 Three charter elementary 
schools operate in CSD 12; one performed below city-wide averages in 2016-17.45 

Family Demand. The local need is bolstered by a significant demand from families for a high-
quality, charter school option, evidenced by recent charter school lottery data. For 2017-18, the 
Bronx received the highest number of charter applications of all boroughs, with 21,650 charter 
school applicants for 5,770 seats.46 For 2017-18, 9,500 families across the Central Bronx applied 
for 2,360 charter school seats47; in CSD 12, there were 1,050 applications for 410 available 
seats.48 With key design elements informed by high-performing schools serving similar student 
populations, BOLD will respond to these educational needs and to the desires of families who 
currently lack access to high-quality options. 

Increasing Options and Innovation for CSD 12. Our proposal has been informed by the needs of 
the community and student population within CSD 12, input collected through community 
outreach, and design principles of high-performing schools serving similar populations. We seek 
to improve student achievement in CSD 12 and believe our key design elements will ensure 
success for all students. Our extended learning time, including 175 minutes of literacy and 95 
minutes of math instruction daily49, will allow us to build a strong academic foundation for all 
students. Our comprehensive staffing plan, including our co-teaching model and SST, will allow 
us to support the achievement of students with disabilities and ELLs, two sub-groups especially 
underserved in CSD 12. Our values-based, achievement-oriented school culture, inquiry-based 
instruction, and co-curricular offerings will create a learning environment that is engaging, joyful, 
and supportive. Considering the economic hardship and housing challenges facing many families, 
we will relieve the financial burden for families whenever possible, including providing a uniform 
to each student annually, bus service to and from school, and daily school supplies. We will invest 
in meaningful, mission-driven partnerships with families and community partners to provide all 
families with the resources they need to ensure students are in school, ready to learn every day, 
and to support learning at home. These elements, many unique in comparison to district schools 
in CSD 12, will equip BOLD to serve the needs of CSD 12 and deliver our mission for all students. 

Community Support. Our extensive outreach has revealed a clear demand for BOLD (Table 2; 
Attachment 2a; Attachment 2b; Attachment 2c) and we have been met with enthusiastic 
support for a new school option in CSD 12. We have collected approximately 240 community 

42 NYC DOE (2017). New York State English Language Arts & Mathematics Exams.
 
43 King L, et al. Community Health Profiles 2015, Bronx Community District 6: Belmont and East Tremont; 2015; 18(59):1-16.
 
44 2018 NYC Kindergarten Directory. NYCDOE, 2018, schools.nyc.gov/NR/rdonlyres/938A29A7-D450-429E-89A5-
E5799EE94B17/0/2018NYCKindergartenDirectoryBronxENGLISH.pdf.
 
45 http://www.nyccharterschools.org/content/new-york-city-charter-school-center-test-score-analysis-2015-16.
 
46 New York City Charter School Center (2017). New York City Charter Schools 2017-2018 Enrollment Lottery Estimates. [online] Available at:
 
http://www.nyccharterschools.org/sites/default/files/resources/NYCCSC-LotteryReport-2017-18.pdf.
 
47 ibid. This lottery data includes charter applications and seats from Districts 8, 9, and 12, which make up parts of the Central Bronx.
 
48 New York City Charter School Center (2017). New York City Charter Schools 2017-2018 Enrollment Lottery Estimates.
 
49 On Wednesday early dismissal days, we provide 130 minutes literacy instruction and 85 minutes of math instruction.
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input surveys in CSD 12 and our target zip codes; 60% of collected surveys were completed by 
interested families with grade-eligible children. We have met with and collected input from 40+ 
community organizations and leaders, built partnerships with many that we intend to leverage, 
and have secured 12 letters of support from a range of stakeholders (Attachment 2c); two are 
from Community Boards 3 and 6 that make up CSD 12; both voted overwhelmingly in support of 
our proposal. We have spoken with representatives from the offices of Assemblymen Sepulveda, 
Crespo, and Blake, who represent communities with CSD 12; all have responded positively. We 
have met with Monica Major, Director of Education and Youth at the Bronx Borough President’s 
office; she expressed support. We have initiated partnerships with multiple community-based 
organizations and community members. In each case, we have considered the needs of our 
community, and the aligned resources to address those needs. In response to widespread 
concerns from CSD 12 families regarding safety and bullying, we have initiated a partnership with 
Anthony Mims, 48th Precinct Youth Officer, that we intend to leverage to address potential safety 
and/or bullying issues. Officer Mims works with CSD 12 schools on positive behavior and anti-
bullying initiatives; we will join that collaboration to improve learning environments for all 
students. We have attended and presented at meetings of the CSD 12 Education Council, and 
have informed the CSD 12 Chairwoman and the CSD 12 Superintendent on two occasions 
(Attachment 2b) of our intention to collaborate with district schools. We have not yet received 
a response from the CSD 12 Superintendent but will follow up should we be approved. Given 
significant housing challenges many families in CSD 12 face, we have spoken with and intend to 
work with the Students in Temporary Housing unit of the Office of Safety and Youth 
Development, H.E.L.P. Crotona, and multiple homeless shelters to support our families in shelters 
or transitional housing. To respond to families with pre-school children eager to find a high-
quality elementary school option, we have met with multiple Pre-Ks and will leverage these 
partnerships throughout for recruitment should we be approved. We will partner with 
organizations serving special student populations, such as La Peninsula Head Start, Puerto Rican 
Family Institute, BronxWorks Early Childhood Programs, Metro Community Health, and Kennedy 
Child Study Center to reach all enrollment targets (I.F). We have not encountered opposition 
from schools or community members within CSD 12. 

D. APPLICANT GROUP HISTORY AND CAPACITY 

As a result of both personal and professional experience, the Applicant Group is united by a deep 
commitment to improving educational outcomes for children in underserved communities, a 
commitment that has been reinforced through extensive community outreach in our target zip 
codes. The Group’s personal and professional commitment to the Bronx and the diversity of CSD 
12 is significant: three live and/or work in the Bronx (two previously have), one of whom was 
born and raised in CSD 12; six members are people of color; two are first-generation Americans. 
The proposed Board of Trustees was formed through an extensive recruitment and selection 
process including an initial pool of 100+ individuals from a variety of personal and professional 
backgrounds. Each proposed Trustee went through a rigorous vetting process of several phone 
calls and in-person meetings with Lead Founder Andrew Foglia and the Building Excellent Schools 
(BES) Governance Manager. Each was initially identified through personal or professional 
connections, or via LinkedIn, and was assessed for mission-alignment, professional expertise, and 
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capacity to effectively serve. Two proposed Trustees were former colleagues of the Lead 
Founder. The Group has been meeting monthly since November 2017 and participated in a full-
day retreat in February 2018. The proposed Board has supported the development of the 
application, including providing input on the educational program, financial plan, board policies, 
and community outreach. The proposed Board has received governance training from BES to 
effectively oversee the school should a charter be granted. Every member has participated in 
community outreach in CSD 12 to learn more about the needs of the district and collect input to 
inform our proposal. This has included distributing fliers throughout CSD 12, hosting tabling 
sessions to share information and collect input, and meeting with families interested in the 
proposed school. We will continue to meet throughout the application process to continue to 
build capacity to govern and participate in community outreach. Members of the Group are 
scheduled to attend the April 2018 Board meeting of a NYC-based BES school in its planning year 
to further develop their governance capacity. BES will provide continued governance training and 
support throughout the first three years of the start-up period. 

Andrew Foglia is the primary author of the application and proposed Executive Director (ED). Mr. 
Foglia is Fellow with BES, a nationally-recognized leader in charter school design, incubation, and 
leadership development. Previously, he worked as Assistant Principal at Success Academy 
Charter Schools, whose schools performed in the top 5% of all schools in New York State on the 
2016-2017 NYS Common Core Assessments. Mr. Foglia oversaw multiple grade-level and 
content-teams and school culture at four middle school campuses. He began his career through 
Teach For America, serving as a founding teacher at Great Oaks Charter School in Newark, NJ and 
earned a BA in Neuroscience from Colgate University, and MEd from Harvard’s Graduate School 
of Education. As proposed ED, Mr. Foglia is not a member of the proposed Board. 

The proposed Board brings a wide range of personal and professional experiences that equips 
the team to successfully oversee the proposed school. Proposed Board Secretary Elizabeth 
Angeles is Program Manager at NYC Emergency Management where she leads implementation 
of the agency’s first Strategic Plan. Previously, Ms. Angeles oversaw development of the agency’s 
engagement with community-based organizations, integrating the needs of people with 
disabilities to improve citywide emergency planning. Ms. Angeles is a Bronx resident, graduate 
of Columbia University, and native New Yorker fluent in Spanish. Proposed Board Treasurer Jon 
Barfield is Principal at Bain & Company where he advises Healthcare and Private Equity firms on 
strategies and investments. He is heavily involved in talent recruitment and retention, with a 
focus on retaining individuals of color. Previously, Mr. Barfield was an investment banker at 
Lehman Brothers and Barclays Capital. Mr. Barfield is a graduate of Harvard College and Harvard 
Business School. Mr. Barfield has contributed to the financial plan and budget of the proposal 
and has participated in community outreach efforts. Proposed Board Member Ashley Burrell is 
Supervising Attorney at The Bronx Defenders, a public defense non-profit organization where she 
represents clients across a range of areas, including family, immigration, and civil defense. Ms. 
Burrell has participated in several community engagement events in the Bronx while at The Bronx 
Defenders, and has developed a deep understanding of the needs of our communities and 
families. Graduate of Williams College and Columbia Law School, Ms. Burrell has contributed to 
the development of Board policies for the application and has participated in community 
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outreach efforts. Proposed Board Member Sandeep Chouksey is Head of Engineering at Animoto 
and member of their executive team. Mr. Chouksey has extensive experience in the technology 
sector, having worked at Apple, Microsoft, and Amazon, and brings a deep understanding of the 
ways in which technology can be leveraged in pursuit of goals. Mr. Chouksey graduated from the 
University of California, San Diego, and brings an international perspective on educational 
institutions. Mr. Chouksey has contributed to the educational plan and enrollment sections of 
the application and has participated in community outreach efforts. Proposed Board Member 
Elliot Epstein is Head of People Operations at Knotel, a start-up that provides branded workspace 
for companies, where he oversees recruitment, performance management, and employee 
engagement, developing strategies to recruit and retain top talent. Previously, Mr. Epstein held 
multiple roles in talent management as Director of Talent at Global Health Strategies LLC and 
Director of Talent at Success Academy Charter Schools. His commitment to underserved 
communities began through his Teach For America experience in the Bronx. A graduate of Brown 
University with an MS in Teaching from Pace University, Mr. Epstein has contributed to the 
educational plan, and management and staffing sections of the application, and has participated 
in community outreach efforts. Proposed Board Chair Raymond Joseph, Jr. is Managing Director 
and Head of Portfolio Management and Model Solutions at UBS. Mr. Joseph has over 20 years of 
financial services experience, having worked as an investment banker, equity research analyst, 
and portfolio manager at global financial institutions. Mr. Joseph has also worked in strategic 
planning at the Relay Graduate School of Education. Mr. Joseph has served on the Boards of two 
charter schools and was Board Chair of both for periods of time. A graduate of Harvard College 
and Harvard Business School, Mr. Joseph contributed to the financial plan and governance 
sections of the application and has participated in community outreach efforts. Proposed Board 
Member Anthony Lopez is Assistant Clubhouse Director at Madison Square Boys and Girls Club, 
where he supervises all programs, operations, and financial management. Mr. Lopez brings 15 
years of experience working with families in underserved communities in NYC. Mr. Lopez was 
born and raised in CSD 12, is a current Bronx resident, and brings a deep personal connection to 
the proposed district. Mr. Lopez earned his MSW from Hunter College and contributed to the 
community and enrollment sections of the application, as well as participated in community 
outreach. Proposed Board Vice Chair Sherry Mao is Teacher and Course Lead at Success 
Academy Charter Schools where she teaches high school literature and writing composition. Ms. 
Mao has dedicated her career to education, beginning as a public middle school teacher in 
California. Ms. Mao is a graduate of the University of California and earned her MA in from New 
York University. Ms. Mao contributed to the educational plan and goals sections of the 
application and has participated in community outreach efforts. 

E. PUBLIC OUTREACH 

BOLD intends to be a school of the community, responsive to the hopes and needs of families 
across CSD 12. Every member of the Applicant Group has conducted extensive outreach across 
CSD 12 and its target zip codes to learn from community stakeholders, including families, 
community organizations and leaders, educators, and elected officials, and to collect input on 
our proposal. Community outreach has: (1) Informed the CSD 12 community about our proposal 
through multiple methods over an extended period of time, beginning in September 2017 and 
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through charter submission; outreach will continue throughout the application and start-up 
process. We have distributed 500+ informational fliers to businesses, community organization, 
early childhood organizations, and community members, including families with grade-eligible 
children (Attachment 2b; Table 2). We have presented at Community Boards 3 and 6 Youth and 
Education Committee meetings, Community Boards 3 and 6 full board meetings, and CSD 12 
Education Council meeting. We have disseminated widely a description of our educational 
program, website, the Lead Founder’s contact information, and ways to provide input (Table 2). 
(2) Provided community stakeholders with opportunities to provide input on our proposal since 
September 2017. We have collected community input surveys from businesses, community-
based organizations, early childhood programs, families, and community members to learn about 
stakeholders’ priorities for a new school. Through tabling and information sessions, in which all 
members of the Applicant Group were involved, we have provided 15+ opportunities for 
community members to provide input on our proposal. We distributed informational fliers one 
week in advance of all information sessions to notify the public and had over 30 community 
members attend our information sessions (Attachment 2b). At the CB3 and CB6 board meetings, 
each attended by over 30 community members, we presented our proposal and took comments 
from community stakeholders. Key issues raised related to school safety and transportation 
access for all families, which we have addressed (II.G, III.H). (3) Aligned our proposal to the needs 
of the community by incorporating community input. We have appreciated the comprehensive 
input that a variety of stakeholders have shared, and our commitment to meeting the hopes and 
needs of families and students of CSD 12 is reflected in the ways in which we have incorporated 
their feedback into our proposal. Most common trends from community input showed the desire 
for: (1) a structured, safe learning environment free from bullying; (2) afterschool programming 
with enrichment and additional supports; and (3) individualized attention for all students, 
including ELLs. Our school culture is values-based and achievement-oriented, composed of 
school-wide systems, routines, expectations, and instructional methods that create a structured 
learning environment that minimizes distractions from learning (II.G). Part of that is our uniform 
policy, a desire voiced by many parents in our community. Our academic program is designed to 
provide several opportunities for individualized attention to meet the needs of each learner (II.C). 
Our extended school day means students are in class until 4pm every day, nearly two hours 
longer than local schools, allowing us to implement a rigorous academic program, provide 
individualized support, and co-curricular classes such as Art and Physical Education, which many 
families often seek out through after school programs. In response to families’ desires, we intend 
to partner with community-based organizations that provide after school programming, 
including but not limited to: South Bronx United and South Bronx Educational Foundation, both 
of which have provided letters of support (Attachment 2c). 

F. ENROLLMENT, RECRUITMENT, AND RETENTION 

We are a public school committed to serving all students. We are mindful of research that shows 
a significant language gap between students from low-income backgrounds and their higher-
income peers and will proactively address this gap starting in kindergarten.50 We will enroll 120 

50 Stanford University. (2013). Language gap between rich and poor children begins in infancy, Stanford psychologists find. [online] Available at: 
https://news.stanford.edu/news/2013/september/toddler-language-gap-091213.html. 
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students in year 1, 90 in kindergarten and 30 in first grade, allowing us the financial resources to 
meet the needs of all students, especially at-risk students, by enabling us to provide: (a) a 
comprehensive staffing plan that includes a co-teaching model and SST to ensure the success of 
at-risk students; (b) dedicated science teacher(s) to provide science instruction daily; (c) a free 
uniform for every student annually; and (d) competitive teacher salaries to ensure we recruit and 
retain top talent. With kindergarten the natural entry point for elementary schools in CSD 12, 
this configuration will increase the likelihood of reaching enrollment targets. Following a slow-
growth model, we will add one grade each year, enrolling 90 students in kindergarten each year. 
Our slow-growth will allow us to build and maintain a strong, values-based and achievement-
oriented school culture, within which we will develop meaningful relationships with every 
student and family. Slow growth will allow us to ensure quality control of our curriculum, 
assessments, and instruction as the school scales, and enable us to provide teachers with 
consistent and individualized support that builds their capacity to deliver high-quality instruction 
for all students. We will backfill all open seats in every grade at all points up through January 1 of 
each school year to ensure full enrollment, while simultaneously ensuring that we fulfill our 
mission for each student. We have not included any assumptions about attrition given that we 
will backfill in every grade up through January 1 (Figure 1.1). At Year 5 of operation we will be at 
full scale for the charter term, operating grades K-5, with a total enrollment of 480 students.51 

Figure 1.1: Projected Enrollment Table Over the Charter Term 
Grades Ages 2019-2020 2020-2021 2021-2022 2022-2023 2023-2024 

K 5-6 90 90 90 90 90 
1st 6-7 30 90 90 90 90 
2nd 7-8 30 90 90 90 
3rd 8-9 30 90 90 
4th 9-10 30 90 
5th 10-11 30 

Totals 120 210 300 390 480 

To date, we have met with and collected input surveys from 130+ families with grade-eligible 
children in CSD 12 and our target zip codes who have expressed interest in BOLD. We have 
distributed information about our proposal to multiple early childhood programs and other 
organizations, including those serving students with disabilities, ELLs, and economically 
disadvantaged students; all have expressed enthusiastic support and interest in partnering 
should BOLD be approved. The demand expressed by families for high-quality options is 
bolstered by 2017-2018 NYC Charter School Lottery Data: 9,500 families across the Central Bronx, 
of which CSD 12 is a part, applied for 2,360 charter school seats; in CSD 12, there were an 
estimated 1,050 applications for 410 available seats.52 We will ensure that our application 
process is, to the greatest extent possible, easily accessible for all families. We will participate in 
the NYC Common Online Charter School Application process, provide families with access to 
internet-enabled computers during recruitment, and distribute paper versions of our application. 
Our admissions policy and procedures are outlined in Attachment 1. In accordance with 

51 Beyond the charter term, our highest enrollment would begin 2024-2025, when all grades will have 90 students we will be at maximum capacity of 540 students. 
52 NYC Charter School Center (2017). New York City Charter Schools 2017-2018 Enrollment Lottery Estimates. [online] Available at: 
http://www.nyccharterschools.org/sites/default/files/resources/NYCCSC-LotteryReport-2017-18.pdf. This lottery data includes charter applications and seats from 
Districts 8, 9, and 12, which make up parts of the Central Bronx. 
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Education Law §2854(2)(b), we will make our application available in languages predominately 
spoken in our proposed community, and other languages as needed. We will ensure a fair and 
equitable admissions process in accordance with §119.5. Should the number of timely submitted 
applications of eligible students for admission to a grade exceed the number of seats available, 
we will conduct a public, randomized selection process (lottery) within 15 days of April 1, 2019. 
In accordance with Education Law §2854(2)(b), enrollment preference will be provided to 
students residing in CSD 12 and siblings of students enrolled at our school. In accordance with 
Public Officers Law § 104, the date, time, and location of the lottery will be made known to the 
public. Two weeks prior, we will provide notice of the time and location of the lottery to the same 
media outlet we will use to post information about our Board meetings and will post this 
information on our website. Two weeks prior, we will conspicuously post notice of the lottery in 
multiple public locations where we also post information about our Board meetings. All families 
that have submitted an application by the deadline will be notified of the date, time, and location 
of the lottery. While families are welcome to attend, they are not required to do so and will not 
be penalized if they do not attend. Families will receive a phone call and official acceptance 
notification in the mail if their child is accepted by the lottery and will have two weeks to accept 
the seat. If families do not respond or formally accept the seat within two weeks, the seat will be 
filled from the waitlist in numerical order. All vacant seats at the beginning of the year and up 
through January 1 of each school year will be filled from the waitlist until full enrollment at each 
grade level is met. Recruitment. We intend to enroll a student body that reflects CSD 12: 
approximately 92% of students will be from low-income families (measured by free-or-reduced 
lunch status); 22% will be students with disabilities; 19% will be ELLs. We will conduct a 
comprehensive outreach strategy to reach these enrollment targets (Figure 1.2). We will leverage 
the partnerships we have formed with community-based organizations, including early childhood 
programs and libraries across CSD 12 and target zip codes. To attract and recruit at-risk students, 
we will leverage partnerships with specific organizations that serve high numbers of students 
with disabilities, ELLs, and economically disadvantaged students, including, but not limited to: 
BronxWorks, H.E.L.P. Crotona, NYC Housing Authority Complexes, Phipps, Trabajamos Head 
Start, La Peninsula Head Start, Puerto Rican Family Institute, Metro Community Health, and the 
Kennedy Child Study Center. We have spoken to, and intend to work with, the Students in 
Temporary Housing unit of the Office of Safety and Youth Development to recruit students living 
in temporary housing in accordance with the McKinney-Vento Homeless Assistance Act.53 At 
these locations and others, we will provide all recruitment and enrollment materials, information 
sessions, and website in English and Spanish and other languages as needed. We will detail the 
supports we provide for students with disabilities and ELLs. We will conduct ongoing canvassing 
outreach efforts in high traffic areas across CSD 12 including, but not limited to, public 
transportation stations, public housing complexes, and grocery stores. Recruitment will be 
conducted on a year-round basis with the goal of securing 180 applications for the first year of 
operation (150% of enrollment) to ensure we meet our general enrollment and retention targets, 
as well as those targets for student sub-groups. (Figure 1.2) We are committed to retaining 100% 

53 “McKinney-Vento Homeless Assistance Act S.” NYC DOE. http://schools.nyc.gov/NR/rdonlyres/00F35683-CBE 1- 43A6-A1E2-
7CC3A199FAD3/116596/A101Attachment7.pdf 
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of our students and will achieve this by building and sustaining meaningful, mission-driven 
partnerships with families. The multiple means by which we will build and sustain these 
partnerships (III.I) include: Home Visits; BOLD University Nights; Family Input Sessions; cultural 
events; and regular communication from teachers. Our values-based, achievement-oriented 
school culture will create an environment where students feel challenged, supported, and 
valued. Our co-teacher model will ensure daily small-group and individualized instruction to meet 
the needs of each student. The SST, under the leadership of the Director of Student Support 
(DSS), will ensure the achievement of all students with disabilities, ELLs, and economically 
disadvantaged students, and ensure targeted interventions are in place. Our structured 
immersion model for ELLs has proven effective at developing language and increasing 
engagement of ELLs; our approach to literacy instruction will provide regular opportunities to 
learn vocabulary, engage in conversation, and be exposed to language. For our economically 
disadvantaged students, we will relieve the financial burden on families by providing each 
student with a complete uniform each year, yellow bus service, and daily school supplies. We will 
continue to leverage community partnerships (I.F) to provide additional supports and resources 
when necessary to ensure we are meeting our retention targets for all students (Figure 1.2). For 
students living in temporary/transitional housing, we will partner with the Students in Temporary 
Housing Unit of the NYC Office of Safety and Youth Development (Table 2) and have spoken with 
representatives from this office. We will partner with H.E.L.P. Crotona, a CSD 12 transitional 
housing organization, to support students in transitional housing. 

Figure 1.2: Enrollment and Retention Targets 
Enrollment #/% Retention #/% 

Economically Disadvantaged 448/93.3% 408/91% 

Students with Disabilities 88/18.3% 80/91.1% 

English Language Learners 88/18.4% 81/91.7% 

G. PROGRAMMATIC AND FISCAL IMPACT 

We exist to improve student learning and provide families in CSD 12 with more options for a high-
quality school for their children and have carefully considered the programmatic and fiscal impact 
we would have on CSD 12. Programmatic Impact. CSD 12 serves 24,354 students; 13,221 are 
elementary (K-5) students.54 There are 22 district elementary and three charter elementary 
schools. Of the 22 district schools, all had fewer than 25% of students meeting grade level 
standards in ELA and math in 2016-17. Of the third through fifth grade district students that took 
the NYS Assessment in 2016-17, 18.3% met grade-level standards in ELA and 16% met them in 
math, nearly half proficiency rates city-wide, indicating most students are not being prepared for 
long-term academic success. Our existence in CSD 12 would be positive as we would provide 
students and families with a high-quality option.  In Year 1, we will enroll 120 students, 0.4% of 
all CSD 12 students; in Year 5, we will enroll 480 students, 2% of all CSD students. Given our small 
enrollment, it is unlikely we will attract large numbers from any one school. We have learned of 
plans for new CSD 12 housing developments that will double the number of affordable housing 

54 New York City Department of Education (2017). Demographic Snapshot 2011 to 2016. [online] Available at: 
http://schools.nyc.gov/Accountability/data/default.htm. 
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units, likely increasing the number of students enrolled locally. We believe our programmatic 
impact on district schools’ enrollment will be minimal. Finally, we are committed to partnering 
with schools in CSD 12 to share best practices, and to opening components of our professional 
development to district school teachers. We have communicated this intention to CSD 12 
leaders, including the CSD 12 Superintendent (Attachment 2b) and thus can have a positive 
programmatic impact on local schools. Fiscal Impact. Our fiscal impact is outlined in Figure 1.3. 

Figure 1.3: Projected Fiscal Impact upon District of Location 

Year 

Number 
of 

Enrolled 
Students 

Charter 
School 

Basic Per 
Pupil 

Tuition 
Rate55 

Total 
Charter 

School Per 
Pupil Cost to 

District 

Estimated 
Additional 
Costs to 
District (e.g. 
SPED 
funds)56 

Total 
Projected 
Funding 

from District 

Total District 
General Fund 

Budget57 

Projected 
Impact on 

District 
Budget 

2019-20 120 $14,527 $1,743,240 $967,211 $2,710,451 $24,300,000,000 0.0112% 

2020-21 210 $14,527 $3,050,670 $1,285,325 $4,335,995 $24,300,000,000 0.0178% 

2021-22 300 $14,527 $4,358,100 $1,856,452 $6,214,552 $24,300,000,000 0.0256% 

2022-23 390 $14,527 $5,665,530 $2,437,859 $8,103,389 $24,300,000,000 0.0333% 

2023-24 480 $14,527 $6,972,960 $3,028,932 $10,001,892 $24,300,000,000 0.0412% 

II. EDUCATIONAL PLAN
 

A. EDUCATION PHILOSOPHY 

BOLD Charter School is guided by the overarching belief that all children, regardless of 
background, can succeed in college and serve as the next generation of leaders. In designing our 
academic program, we carefully considered the skills, competencies, and habits students must 
develop while in elementary school to achieve the outcomes stated in our mission. In planning 
our design we relied on research from the World Economic Forum that studied the competencies 
individuals need to master to achieve success in jobs of the future: life-long learning; critical 
thinking and complex problem-solving; effective communication; technological literacy; and 
emotional Intelligence.58 Our education philosophy and school design are also anchored in the 
best practices of high-performing schools across the country serving similar student 
populations.59 We equip every student with the academic and character foundation to achieve 
future success by  implementing an education philosophy that prioritizes: (1) a strong foundation 
in literacy; (2) academic rigor; (3) conceptual understanding, critical thinking, and complex 
problem-solving; (4) character development; and (5) an inclusive learning environment. 

55 NYC Charter Schools Operations Guide, http://www.nyccharterschools.org/sites/default/files/resources/Opertions-Resource-Guide.pdf.
 
56 Includes Per Pupil SPED, Facility Subsidy, NYSTL, NYSLIB, NYSSL, Title 1, Title II, DYCD.
 
57 NYCDOE Financial Status Report - FY2018 Approved Budget as of 11/20/2017;
 
http://schools.nyc.gov/offices/d_chanc_oper/budget/dbor/fsr/December/pdf/Dec_2017_fsr/12coverprint.pdf; Rounded down for conservatism.
 
58 “The Future of Jobs: Employment, Skills, and Workforce Strategy for the Fourth Industrial Revolution.” The World Economic Forum, Jan. 2016.
 
59 Through the BES Fellowship, Lead Founder Andrew Foglia has visited, studied, and developed a deep understanding of nationally-recognized, high-achieving
 
urban charter schools such as Brooke in Boston, MA, North Star in Newark, NJ, South Bronx Classical in NY, NY and Purpose Prep in Nashville, TN. These schools,
 
composed of primarily low-income, consistently score above local and state averages on state assessments and in the upper quartile on national assessments.
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Our program is designed to equip every student with a strong foundation in literacy. We 
anticipate that over 92% of students will be economically disadvantaged. Research indicates that 
“children from wealthier families have typically heard 30 million more words than children from 
low-income families…and by the time children from low-income families enter kindergarten, they 
are 12-14 months below national norms in language and pre-reading skills.”60 Research shows 
that the most critical age at which to close the achievement gap is during the youngest grades, 
as vocabulary size in kindergarten predicts reading comprehension in middle school.61 We will 
dedicate 175 minutes daily (130 minutes on Wednesday) to literacy instruction to develop the 
skill and love of reading. We will deliver instruction through small group and individualized 
methods, shown effective in improving the literacy rates of low-income students.62 We infuse 
literacy instruction across all content areas, aligned to the Common Core’s priority that 
instruction in reading, writing, speaking, listening, and language be a shared school responsibility. 
We dedicate time during summer professional development to equip all teachers to be literacy 
teachers and provide ongoing coaching throughout the year. (III.D) This approach to literacy is 
“promulgated by extensive research establishing the need for college and career ready students 
to be proficient in reading complex informational texts independently in a variety of content 
areas.”63 We ensure academic rigor by aligning curriculum to the Common Core-aligned New 
York State Learning Standards (NYSLS), which describe the skills and habits of those that are 
college- and career-ready. Ensuring academic rigor by aligning to NYSLS will create an academic 
program that fosters conceptual understanding, critical thinking, and problem-solving skills, key 
competencies of a college-ready individual.64 We build these competencies by implementing an 
inquiry-based model of instruction, shown to develop deep understanding and critical thinking, 
and improve academic outcomes for low-income students.65 Our approach to character 
development includes social-emotional and project-based learning, and co-curricular 
opportunities. Social-emotional instruction boosts academic achievement, especially for 
students from low-income backgrounds, and prepares students for sustained success.66 Through 
project-based learning opportunities, students apply their social-emotional skills and develop the 
ability to collaborate and communicate effectively. Project-based learning uses similar principles 
to the inquiry-based model, and has been shown to improve motivation, reading, and writing 
skills in low-income students.67 An inclusive learning environment has been shown to propel the 
achievement of students with disabilities.68 BOLD implements an inclusive instructional model 
for students with disabilities, and equips teachers with the skills needed to provide scaffolds for 

60 Hart, B., and Risley, T.R. (2003). “The Early Catastrophe: The 30 Million Word Gap.” American Educator, 27(1), pp. 4–9.
 
61 Cunningham, A.E., Early Reading Acquisition and its Relation to Reading Experience and Ability 10 Years Later, Developmental Psychology. 1997.
 
62 Chenowith, Karin. It’s Being Done: Academic Success in Unexpected Schools. Cambridge, MA: Harvard Education Press, 2007.
 
63 “English Language Arts Standards.” Common Core State Standards Initiative, www.corestandards.org/ELA-Literacy/introduction/key-design-consideration/.
 
Accessed Nov 2017.
 
64 Ibid.
 
65 Friedlaender, Diane. Student-Centered Schools: Closing the Opportunity Gap. 2014, Student-Centered Schools: Closing the Opportunity Gap.
 
66 Hamedani, MarYam. Social Emotional Learning in High School: Cross-Case Analysis. 2015, Social Emotional Learning in High School: Cross-Case Analysis,
 
edpolicy.stanford.edu/sites/default/files/publications/scope-pub-social-emotional-learning-cross-case-analysis-report.pdf.
 
67 Duke, Nell, and Anne-Lise Halvorsen. “New Study Shows the Impact of PBL on Student Achievement.” Edutopia, 20 June 2017, www.edutopia.org/article/new-
study-shows-impact-pbl-student-achievement-nell-duke-anne-lise-halvorsen.
 
68 Henniger, William. How Do Children Benefit From Inclusion, Brooks Publishing, 2014, archive.brookespublishing.com/documents/gupta-how-children-benefit-
from-inclusion.pdf.
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students when necessary. We also implement a structured immersion model for English 
Language Learners, which has also proven effective at improving ELL achievement.69 

B. CURRICULUM 

BOLD develops a curriculum that is aligned to state standards, informed by our education 
philosophy, and consistent with our mission. Curriculum will be rooted in the New York State 
Learning Standards (NYSLS) and will draw on purchased curricular resources and resources from 
high-performing charter schools serving similar populations.70 To ensure we equip every student 
with the academic and character foundation necessary for college success and lives of leadership, 
we provide a curriculum made up of core (ELA, math, science, and social studies), social-
emotional development, and co-curricular (art and physical education) components. Using the 
NYSLS, we identify the skills students must master along their K-5 learning trajectory and design 
each component accordingly. We develop a vertical alignment document for each component of 
our core and co-curricular curriculum, designed backwards from the NYSLS in ELA, math, science, 
social studies, arts, and physical education standards that students must master by the end of 
grade 5. (Attachment 3c) This vertical alignment outlines the progression of standards and 
aligned skills from K to 5 and guides the development of curriculum maps and scopes and 
sequences for each content area, ensuring students are meeting end-of-year benchmarks, 
indicative of readiness for the next grade, as outlined by NYSLS. We use the NYSLS to ensure our 
curriculum aligns horizontally across content areas in a single grade. For example, scope and 
sequences for each content area in kindergarten will include the grade-specific reading and 
writing NYSLS to ensure comprehensive development of those skills across content areas. 

BOLD executes a comprehensive plan for developing and revising curriculum. Our curriculum 
will go through an extensive development and vetting process to ensure each component 
includes an intensive focus on literacy, aligns to the rigor of the NYSLS, and generates results that 
meet Benchmark 1 of the Charter School Performance Framework: Student Performance. 
Committed to a rigorous program that builds students’ conceptual understanding and critical 
thinking, we design curriculum using the Understanding by Design Framework which “helps focus 
curriculum and teaching on the development and deepening of student understanding and 
transfer of learning”71 and ensures curriculum is aligned to NYSLS outcomes by providing a 
process for planning  “backwards from desired results.”72 During the planning year, the Executive 
Director (ED) will lead curricular development for K and 1 (vertical alignment documents, 
curriculum maps, scope and sequences, unit guides, lesson plans, Interim Assessments, weekly 
quizzes, and exit tickets)73 and will rely on purchased curricular materials and resources from 
high-performing schools serving similar populations. (Figure 2.1) Andrew Foglia, the proposed 
ED, has experience developing and implementing Common Core-aligned curricular materials and 
we have allocated planning year funds to support the ED in all curricular development, including 

69 Using Sheltered Instruction to Support English Learners. Center for Applied Linguistics, 2016, www.cal.org/siop/pdfs/briefs/using-sheltered-instruction-to-support-
english-learners.pdf.
 
70 All future references to resources from high-performing charter schools will mean those from Success Academy and Achievement First, two of the highest-

performing networks in NYC that regularly disseminate curricular resources to the public and with whom we intend to build professional relationships to support
 
our curriculum development.
 
71 Wiggins, G., & McTighe, J. (2011). The Understanding by Design guide to creating high-quality units. Alexandria, VA: ASCD.
 
72 Ibid.
 
73 The Director of Curriculum and Instruction will be hired in January 2019, and will support the Executive Director in curriculum development
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access to curriculum consultants expert in Cognitively Guided Instruction (CGI) and Lucy Calkin’s 
Reading and Writing Project, which significantly inform our approach to math, reading, and 
writing instruction. The Director of Curriculum and Instruction (DCI) will support the ED starting 
in January 2019 in all curriculum development and will work closely with the ED throughout Year 
1 to regularly vet and improve curricular materials and develop materials for Year 2. 

The curriculum development process for Year 1 begins with the ED identifying all NYSLS and 
grouping them by grade and subject along the K-5 continuum in a vertical alignment document 
that aligns to grade-specific benchmarks, and then creating aligned scope and sequences. 

Figure 2.1: Curriculum Development Resources 
Content Area Curricular Resources 
English Language 
Arts (ELA) 

NYSLS/Engage NY; Teachers College/Lucy Calkins Reading and Writing Project; Success 
Academy and Achievement First Resources; Fountas and Pinnell (Guided Reading); 
Reading Mastery74; Whole Class Novels (starting in grade 4)75; Lexia Core 5; Accelerated 
Reader; Ballard and Thighe (English language development curriculum) 

Math NYSLS/Engage NY; Cognitively Guided Instruction (Heinemann)76; Pearson Investigations; 
ST Math (digital learning platform); DreamBox (digital learning platform); Everyday 
Counts Calendar Math 

Science NYSLS/Engage NY; 
Full Option Science System (FOSS)77 

Social Studies NYS K-12 Social Studies Standards/Engage NY 

Co-Curriculars: 
Art & Physical 
Education 

NYSLS Arts 
CORE Arts78 

NYSLS Physical Education 
Social-Emotional 
Development 

Collaborative for Academic, Social, and Emotional Learning (CASEL)79 

Social Thinking80 

Project-Based 
Learning 

Relevant NYSLS in ELA, math, science, and social studies 
Resources from Success Academy 

Intervention ELA - Fountas and Pinnell Leveled Literacy Intervention Program 
Math - Pearson Investigations focusMath Intensive Intervention Program 

Drawing on criterion and norm-referenced assessments, released NYS assessment questions, as 
well as assessments from high-performing charter schools, the ED will develop Interim 
Assessments for ELA, math, and science that align to the NYSLS. From there, the ED then draws 
on the resources outlined in Figure 2.1 to develop curriculum maps, unit guides, and lesson plans 
for each content area aligned to BOLD’s Interim Assessments and NYSLS. 

74 Reading Mastery program can be accessed here: https://www.mheducation.com/prek-12/program/MKTSP-UQM08M02.html
 
75 Beginning in 4th grade, read aloud and reading workshop are replaced by Whole Class novels, and these novels are selected based on novels used at high-

performing charter networks like Success Academy and Achievement First.
 
76 Carpenter, Thomas, et.al. Children’s Mathematics: Cognitively Guided Instruction. Portsmouth, NH, National Council of Mathematics, Inc. 1999. This program is
 
used at high-performing schools like North Star, Success Academy, and Neighborhood Charter School, all exceed state averages on Common Core assessments.
 
77 FOSS is research-based science curriculum that provides meaningful science education for elementary school students and prepares them for success in the 21st 

century. It provides hands-on activities and readings in science. http://www.fossweb.com/.
 
78 CORE Arts is a NYC-based consulting firm that has supported the development of art programs at high-performing charter networks like Democracy Prep.
 
79 Illinois Social Emotional Learning Standards. CASEL, www.casel.org/wp-content/uploads/2016/08/PDF-7-Illinois-SEL-Standards.pdf. CASEL is a social-emotional 

learning organization that partners with several urban districts across the U.S. to provide social-emotional programming.
 
80 Social Thinking is a social-emotional development program is used at Neighborhood Charter School of Harlem, a high-performing urban charter school - 15% of
 
their students are students with Autism.
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Starting in Year 2, the DCI will lead development of all curricular materials, and in Year 3 the 
Principal81 and DCI will lead development of all curricular materials with support of the ED. We 
have allocated funds in our budget to secure BES Follow-On support through the planning year 
and Years 1 and 2; they will provide additional curriculum development support. Our Director of 
Student Support (DSS) will regularly vet all curricular materials to ensure appropriate scaffolding 
and modifications for students with disabilities and ELLs, and will provide annual PD to equip 
teachers to ensure equal access to all materials. We will partner with the NYC Special Education 
Collaborative as an additional resource for ensuring that our curriculum is designed to meet the 
needs of all students and have budgeted for this (Attachment 9). On an annual basis, prior to 
Summer Institute, the Executive Director, Principal, DCI, and DSS will revise curriculum maps, 
scope and sequences, and unit guides based on gaps identified by internal and external 
assessment data. Revisions will ensure that all curricular materials constantly meet the rigor of 
NYSLS, as well as all students’ needs. Curriculum revisions will also happen on an ongoing basis 
throughout the school year as teachers deliver lessons and the Leadership Team reviews 
formative and summative assessment data. Our professional culture of continuous improvement 
applies to our curriculum; the Leadership Team will regularly confer with teachers and get their 
input on what is and what is not working regarding all curricular materials. BOLD will standardize 
all material components across content areas and grades to ensure consistently high levels of 
rigor across the school. Figure 2.2 details curricular materials that will be created for teachers. 

Figure 2.2: Curriculum Material Components 
Component Purpose 

Vertical Alignment 
Document 

Provides overview of NYSLS students must master over course of K-5 trajectory and 
breaks down skills aligned to those standards at each grade level. Provides teachers 
with understanding of how their grade-specific skills fit into a student’s learning 
trajectory and ensures consistent alignment to NYSLS. 

Curriculum Map Provides overview of units taught in content area and curricular materials 
(purchased and adapted from other schools) used to deliver each unit. 

Scope and Sequences Provides overview of NYSLS and aligned skills to be taught over course of year 
broken down by unit and includes essential questions that frame each unit. 

Unit Guide 

Provides overview of single unit of study in a content area, including NYSLS-aligned 
skills to be taught, essential questions and learning objectives that align with each 
skill, pacing guide for when each lesson is to be taught, lesson plans for each day of 
unit, and assessment calendar. 

Lesson Plan Details teaching point, NYSLS-aligned skill, essential questions, mini-lesson, plan for 
small group instruction, plan for whole-class share out. 

BOLD executes a comprehensive plan for implementing the curriculum. Our focus, especially in 
Years 1 and 2 will be to ensure that teachers are equipped with the skills to effectively implement 
school-wide systems, taxonomies, and instructional methods; we will provide all curricular 
materials so that their primary focus can be on executing effective instruction and building school 
culture - a common practice used at many high-performing schools studied by Lead Founder 
Andrew Foglia through the BES Fellowship.82 To ensure teachers are prepared to implement our 

81 All future references to the Principal position assume a Year 3 start as indicated in III.C.
 
82 These schools include Purpose Prep and Nashville Classical (TN), and Excel Academy (MA); all exceed state’s average performance on Common Core Assessments.
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curriculum, we follow the process detailed in Figure 2.3. While teachers are provided with all 
materials, they are expected to effectively plan for each lesson by completing Intellectual 
Preparation Protocols (Attachment 3b), which ensure each lesson is tailored to meet individual 
student needs as indicated by formative assessments, which include aggressive monitoring and 
daily exit tickets as described further in II.E. 
( 

Figure 2.3: Curriculum Implementation Process 
Step Description Timeframe Owner 

1 

Curriculum materials - vertical alignment documents, curriculum 
maps, scope and sequences, unit guides, lesson plans, and 
assessments – given to teachers who study documents as grade and 
content-teams. 

First two weeks 
of Summer 
Institute and 
ongoing. 

ED/Principal/ 
DCI/DSS/ 
Teachers83 

2 

Teachers study scope and sequence, unit guide, learning objectives, 
and lesson plans for upcoming unit with grade-level team and co-
teachers.84 Grade Team Leaders will facilitate this process with the 
support of the Leadership Team. 

Two weeks 
prior to start of 
the unit 

Teachers 

3 

Teachers complete intellectual preparation protocol (IPP) for week-
set of lessons and send to instructional coach. As shown in 
Attachment 3b, IPP supports teachers in internalizing lesson plans 
and preparing for high-quality lesson execution. IPPs require teachers 
to consider student misconceptions that may arise during lesson 
execution, and roadmap of questions teachers can use to support 
students in overcoming those misconceptions. IPPs require teachers 
to identify range of exemplars that indicate student success with 
regards to teaching point and transferrable takeaway from the lesson. 

Two Fridays 
prior to week of 
implementation 

Teachers 

4 Teachers receive feedback on IPPs. 
Tuesday prior 
to week of  
implementation 

ED/Principal/ 
DCI 

5 Teachers incorporate feedback and practice lesson execution with 
grade-team, co-teacher, and instructional coach 

Wednesday 
prior to week of 
implementation 

Teachers 

BOLD implements a core curriculum in English Language Arts, math, science, and social studies 
that is aligned to NYSLS and the New York State Testing Program. 

English Language Arts. Curriculum will be developed with resources from Teachers College’s 
Reading and Writing Workshop, Fountas and Pinnell (F&P),85 Reading Mastery, a phonics 
program proven successful in serving at-risk students86, and high-performing charter schools. In 
K-3, ELA curriculum will be operationalized through the Balanced Literacy Framework, a multi-
pronged approach to literacy instruction including reading workshop, guided reading, shared 
text, read aloud, phonics, and writing workshop. Components focus on building foundational 
reading skills, such as phonemic awareness and decoding, and comprehension (Attachment 3). 
Each component will be delivered through explicit blocks during the day or during our daily 
Literacy Centers block (II.C and Attachment 4a). Students further develop the skill and love of 

83 References to teachers throughout this proposal include our Teaching Fellows, who are in an apprentice type role designed for individuals 

with no prior teaching experience. Teaching Fellows shadow and support our teachers to build their instructional capacity.
 
84 As outlined in III.C instructional coaches include the Executive Director, Principal, Director of Curriculum & Instruction, and School Culture Manager.
 
85 Fountas and Pinnell website can be accessed at: http://www.fountasandpinnell.com.
 
86 Schieffer, C., et al. “An Analysis of the Reading Mastery Program: Effective Components and Research Review.” 2002.High-performing BES schools, Nashville
 
Classical, Purpose Prep, and RISE Mayoral Prep, all use Reading Mastery as their phonics program.
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reading through independent reading during reading workshop, and teacher-guided reading 
during Read Aloud and Shared Text (Attachment 3). In-school reading will be supplemented by 
an at-home reading expectation for all students (II.H). In K-3, teachers will infuse the study of 
Social Studies in literacy blocks, including the study of complex informational texts during Shared 
Text. Starting in grade 4, we will still implement principles of Balanced Literacy, but Literacy 
Centers will be replaced with a single block of Whole-Class Novel and Independent Reading (II.C). 
Starting in grade 4, Read Aloud and Reading Workshop will be replaced by an explicit Social 
Studies block, where students engage with informational texts, including primary sources 
(Attachment 3). This literacy approach is designed to ensure that all students are reading 
proficiently by grade 3, a critical juncture when children shift from learning to read to reading to 
learn.87 The flexibility of our ELA program, in terms of books students read and groups in which 
they are taught, will promote an investment in reading shown to improve literacy skills of low-
income students.88 For students that demonstrate difficulty in reading development, and 
students with disabilities or ELLs that require additional literacy and language support, we will 
implement targeted literacy intervention using F&P Leveled Literacy Intervention resources. We 
will provide specific support for ELLs through resources adapted from Ballard and Thighe, an 
English language development curricular program, to ensure students at every level of English 
proficiency are equipped to thrive within an academically rigorous environment.89 The ESL-
certified teacher in Year 190, and the Student Support Coordinator(s)91 in Years 2 and beyond, 
will use curricular resources from Ballard and Thighe to provide intensive language support 
during Leadership Lab as needed. 

Math. Our math program is aligned to NYSLS and the Standards for Mathematical Practice, 
informed by principles of inquiry-based instruction, and focuses on developing students’ 
procedural fluency, conceptual understanding, and problem-solving skills. It is composed of 
morning math, math workshop, Cognitively Guided Instruction (CGI), and provides 95 minutes of 
math instruction daily (85 minutes on Wednesdays). Our Morning Math block uses curricular 
resources from Everyday Counts Calendar Math in K and 1, which provides lessons and activities 
to preview, review, practice, and discuss critical math concepts and skills focused on place value, 
time, money, mental math, geometry, estimation, patterns graphing, statistics, and algebra. 
Starting in grade 2, Morning Math will be dedicated to fluency practice through oral drills and 
computational practice. For Math Workshop and CGI, we will draw on Pearson Investigations, an 
inquiry-based approach to math instruction, Heineman’s Cognitively Guided Instruction program, 
and resources from Engage NY. Starting in grade 2, we will incorporate math instruction into our 
Literacy Centers, providing an opportunity for targeted math support through ST Math, a digital 
learning platform used by high-performing charter schools serving similar populations.92 

Science. Our science program is aligned to NYSLS and focuses on literacy, critical thinking, and 
problem-solving. We will provide science instruction daily, a critical component of our model 

87 Early Warning! Why Reading by the End of Third Grade Matters. The Annie E. Casey Foundation, 2010.
 
88 Bitter, Catherine, et al. "What Works to Improve Student Literacy Achievement?" Journal of Education for Students Placed at Risk 14.1 (2009): 17-44.
 
89 Ballard and Tighe is used by Excel Academy in Boston, MA, one of the highest-performing charter schools in Massachusetts, to support the achievement of ELLs.
 
Lead Founder Andrew Foglia studied Excel Academy through the BES Fellowship. http://www.ballard-tighe.com/home/.
 
90 The ESL-certified teacher will receive an ELL support stipend as outlined in Attachment 9.
 
91 We will hire one ESL-certified Student Support Coordinator (SSC) in Year 2, and a second SSC in Year 5. See III.C
 
92 We intend to use ST Math, a K-6 digital platform designed to develop conceptual understanding in math. The platform is used by Great Lakes Academy in Chicago,
 
a school that outperformed Illinois state averages on the 2017 PARCC math assessment: https://www.stmath.com/.
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aligned to building critical thinking and problem-solving skills. Drawing on resources from Engage 
NY and FOSS, we will implement an inquiry-based approach to instruction, providing students 
with daily opportunities to engage in the experimental design and implementation process, and 
develop scientific understanding through discovery. In each lesson, students will engage with an 
essential question aligned to NYSLS, develop background understanding through literacy-focused 
methods, and engage in active investigation in which they explore the topic through hands-on 
activities, collect data, and analyze information. Students’ experience in science will provide 
opportunity to apply the literacy strategies being developed in ELA. 

Social Studies. Our Social Studies program aligns to NYSLS and focuses on developing “an 
understanding of concepts and key ideas through inquiry, analysis of primary and secondary 
source documents, and disciplinary skills and practices.”93 Our curriculum will provide 
opportunities for students to engage with non-fiction text and develop informational text skills, 
defined by Common Core as critical to college-readiness.94 In K-3, our Social Studies curriculum 
will be infused in our literacy blocks during shared text, read aloud, and reading workshop. 
Beginning grade 4, read aloud and reading workshop will be replaced by Social Studies classes, 
and beginning in grade 5, Social Studies will be taught by a dedicated Social Studies teacher.95 

BOLD implements a social-emotional development and co-curricular program. 

Social-Emotional Development (SED). In alignment with our mission, BOLD focuses on character 
development in multiple ways. We implement a SED curriculum and develop curriculum maps, 
scope and sequences, unit guides, and lesson plans for teachers to implement. SED curriculum, 
delivered during Leadership Lab twice per week and reinforced throughout the day, is based on 
the Collaborative for Academic, Social, and Emotional Learning (CASEL) framework and the Social 
Thinking Program. Use of the CASEL framework has been shown to improve the academic 
performance of all students, and especially those from low-income backgrounds.96 The Social 
Thinking Program provides curricular materials focused on social-emotional development, and 
provides resources to specifically support at-risk students, including those with Autism.97 During 
Summer Institute, teachers will be trained to implement our SED curriculum, working in grade 
teams to learn the principles of the CASEL framework and Social Thinking program, and to study 
and practice implementing our SED curriculum (Attachment 3). We have allocated funds to bring 
in consultants from Social Thinking to provide PD. Students will apply these skills in project-based 
learning (PBL) opportunities. Our PBL curriculum is modeled after the interdisciplinary project-
based program used by Success Academy with one PBL unit each trimester. PBL curriculum 
includes a scope and sequence of interdisciplinary academic and social-emotional skills covered 
in each PBL unit, and unit guides and lesson plans for each unit of study. Our project-based 
component will allow students to apply the social-emotional skills they are learning, and further 
develop their reading, writing, critical thinking, and problem-solving abilities. Leadership Lab is 

93 New York State K-12 Social Studies Framework. New York State Education Department, 2014.
 
94 “Students Who Are College and Career Ready in Reading, Writing, Speaking, Listening, & Language.” Common Core State Standards Initiative, 2017,
 
www.corestandards.org/ELA-Literacy/introduction/students-who-are-college-and-career-ready-in-reading-writing-speaking-listening-language/.
 
95 This approach to Social Studies instruction has been adopted from Neighborhood Charter School, one of the highest-performing charter schools in New York.
 
96 A Consensus Plan for Reducing Poverty and Restoring the American Dream. American Institute for Public Policy Research Brookings Institute,
 
2015, www.brookings.edu/wp-content/uploads/2016/07/Full-Report.pdf. CASEL website can be accessed here: https://casel.org/
 
97 The Social Thinking website can be accessed here: https://www.socialthinking.com/. The Social Thinking program is used at Neighborhood Charter School of
 
Harlem and has proven effective at supporting the social-emotional development and achievement of all students, especially students with Autism.
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structured so that students will spend the first 10 minutes engaged in a mini-lesson on a 
particular social-emotional competency, the next 20 engaged in a project-based activity, and the 
final 15 engaged in choice time. When students are not engaged in a PBL unit, they will have an 
extended block of choice time, an opportunity for students to build independence skills and 
further pursue an activity of personal interest. During PBL activities and choice time, teachers will 
observe student interactions and evaluate students’ social-emotional skills using our SED rubric, 
which includes observable behaviors aligned to social-emotional skills (Attachment 3b). 

Art and Physical Education.98 BOLD’s co-curricular program includes Art and Physical Education 
(PE) and is an opportunity for students to discover passions, build healthy habits, develop 
collaboration and communication skills, and further develop their ability to think critically and 
creatively. Students engage in Art and PE twice per week. We approach our co-curricular 
programming in the same way we approach our core academic program, and will develop vertical 
alignment documents, curriculum maps, scope and sequences, unit guides, lesson plans, and 
assessments. We will partner with CORE Arts to develop curricular materials for our Art program, 
aligned to the NYSLS for Art, as well as relevant reading, writing, and Social Studies NYSLS. Our 
Art program will include performing and visual arts.99 Our PE class will be aligned to NYSLS for PE, 
and will provide students with opportunities to build grade appropriate motor skills, develop 
teamwork skills, and apply social-emotional skills they are learning in Leadership Lab. 

Blocks (K-1). Our Blocks class for students in K and 1 will focus on developing a range of important 
academic and social-emotional skills. Research has shown that collaborative play with blocks 
develops problem-solving, imagination, self-expression, mathematical understanding, creativity, 
communication, and fine motor skills.100 We will design curriculum to align with Science and 
Social Studies NYSLS, giving students opportunities to engage with block play activities relevant 
to what they are learning in other content areas. For example, to further explore counting skills, 
teachers will engage students in a Counting Tower activity, during which students will work in 
groups of four to create a block tower that corresponds to a number displayed on a floor mat. As 
students strengthen academic skills, teachers will closely observe student behavior with specific 
attention to social-emotional skills that have been introduced and discussed in Leadership Lab. 
Observations will be one method used to asses students’ social-emotional development and 
collect data to inform trimester evaluations of student’s social-emotional development. 

Technology (2-5). To prepare students for college success and lives of opportunity and 
leadership, we will equip them with the technological literacy skills needed to succeed in the 21st 

Century’s technologically-driven economy.101 We will use our Technology block to introduce 
students to the fundamentals of technology and expose them to a culture of learning rooted in 
technology. We implement a 1:1 technology model, providing all students with a Chromebook, 
through which they can engage with digital learning platforms to support their technological 

98 In Year 1, the co-curricular teacher teaches Art and the School Culture Manager teaches Physical Education.
 
99 CORE Arts is a NYC-based consulting firm that has supported the development of art programs at high-performing charter networks like Democracy Prep.
 
100 Lindeman, Karen, and Elizabeth Anderson. Using Blocks to Develop 21st Century Skills. NAEYC, 2015,
 
www.naeyc.org/system/files/Blocks_21st_Century_Skills.pdf.
 
101 Framework for 21st Century Learning. Partnership for 21st Century Learning, 2016, Framework for 21st Century Learning,
 
www.p21.org/storage/documents/docs/P21_framework_0816.pdf.
 

24 

www.p21.org/storage/documents/docs/P21_framework_0816.pdf
www.naeyc.org/system/files/Blocks_21st_Century_Skills.pdf


 
 
 

   
      

   
 

   
       

   
     

    
   

     
      

    
 

 
 

    
    

   
     

   
   

     
     

    
    

  
    

     
     

     
    

   
        

   
  

 

    
   

 

                                                           
     

         
    
     

 
    

literacy, as well as general literacy, mathematical, and critical thinking skills.102 Teachers will be 
provided with a scope and sequence and unit guides for our Technology class that align to the 
NYSLS in ELA, math, and science. 

Intervention. We will implement an intervention program for students requiring additional 
academic support as determined by the Response to Intervention (RTI) (II.D). Intervention will 
be delivered during small group pull-outs during Literacy Instruction each morning. Additional 
intervention will be provided through small-group instruction during reading, writing, and math 
workshop. Students will be pulled for small-group intervention during Leadership Lab and 
Technology blocks as needed. Our intervention program will draw on purchased curricular 
materials from F&P’s Leveled Literacy Intervention Program and Pearson Investigations 
focusMath Intensive Intervention. Science and Co-curricular teachers will lead instruction for the 
intervention pull-out groups, supported by the DSS and the Student Support Coordinator (Y2). 

C. INSTRUCTION 

Curriculum will be delivered through multiple modalities, each research-proven to promote high 
levels of rigor and student engagement. We define rigor as the quality of the content that is 
taught and the method by which that content is taught. For instruction to be rigorous, it must 
deliver content that aligns to the NYSLS and be delivered in a way that requires students to 
engage higher-order thinking skills as defined by Bloom’s Taxonomy103 and develop conceptual 
understanding. Instruction is rigorous when all students are expected to think critically about 
content as evidenced by their ability to independently analyze, evaluate, and apply ideas 
engendered by that content in novel situations. For all students to thrive within an academically 
rigorous learning environment, they must be engaged. We define engagement as the quality of 
a student’s participation in the learning process, considering specifically the student’s initiation 
of effort, action, and persistence in understanding and mastering skills.104 To ensure consistently 
high levels of rigor and engagement across our academic program, we will standardize 
instructional methods by introducing our instructional methods during Summer Institute and 
providing ongoing PD and coaching throughout the school year to ensure consistency and 
efficacy. In addition to the methods described below, we will adopt and implement many 
instructional taxonomies in Teach Like A Champion, especially those aligned to rigorous 
instruction and engagement.105 Such taxonomies include, but are not limited to, cold calling, 
100%, aggressive monitoring (II.E), stretch it, and no opt-out, and have proven to be effective in 
boosting engagement and achievement at high-performing schools like North Star Academy and 
BES School South Bronx Classical. 

BOLD implements a set of instructional methods that align with our education philosophy, 
mission, goals, and the needs of our target population and special student populations. 

102 We will implement digital learning platforms used by high-performing charter schools serving similar populations, such as Great Lakes Academy in Chicago and 

Equitas Academy in Los Angeles, who use Lexia Core 5 and ST Math, both of which are standards-aligned digital learning platforms in literacy and math.
 
103 Armstrong, Patricia. Bloom's Taxonomy. 2001, cft.vanderbilt.edu/guides-sub-pages/blooms-taxonomy/.
 
104 Alrashidi, Oqab. Academic Engagement: An Overview of Its Definition, Dimensions, and Major Conceptualizations. 2016, Academic Engagement: An Overview of
 
Its Definition, Dimensions, and Major Conceptualizations, files.eric.ed.gov/fulltext/EJ1121524.pdf.
 
105 Lemov, Doug. Teach Like a Champion. San Francisco, CA: Jossey-Bass, 2010.
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Co-Teaching Model. We will implement a co-teaching model in every classroom to ensure all 
students are provided with the support needed to build a college-ready academic foundation. 
Teachers will implement a variety of co-teaching structures, including team, parallel, and 
alternative instruction, maximizing learning opportunities and improving student achievement 
by increasing the amount of small group instruction and differentiation provided within each 
class.106 On average, the student to teacher ratio will be 15 to 1, allowing teachers to more 
effectively understand the learning needs of each student and provide targeted support to meet 
those needs. The reduced ratio has been particularly effective at boosting the learning needs of 
economically disadvantaged students, who will likely make up over 90% of our student body.107 

In the co-teaching model, each teacher will assume specific instructional duties to maximize 
learning opportunities. For example, as students engage in independent reading during reading 
workshop, one teacher will confer with each student to monitor their implementation of the 
teaching point, while the other teacher will meet with a small group of students to provide 
targeted support around a particular decoding strategy that the group is struggling to master. To 
ensure our co-teaching model extends to our science and co-curricular classes, we will have co-
teachers push in to one co-curricular class twice per week (II.H) and will have teaching fellows 
push in to science classes.108 Preserving our co-teaching model in all classes ensures that all 
students are provided with the support they need to fully access every component of our 
academic program. The co-teaching model has also been shown effective at boosting the 
achievement of students with disabilities.109 Students with disabilities will learn in the same 
general education classroom with their typically developing peers and will, in certain classrooms 
and depending on student need, be taught in an ICT setting in which one of the two teachers is 
Special Education certified. Similarly, ELLs will be immersed in the general education classroom 
through a structured immersion model, shown to benefit the learning of ELLs. The co-teaching 
model will allow teachers to provide targeted language supports to ELLs, such as visual 
representations of vocabulary and previews of upcoming content. Starting in Year 2, the Student 
Support Coordinator will also push in to classrooms to support ELL students. 

Balanced Literacy. In K-3, our ELA curriculum will be operationalized through the Balanced 
Literacy Framework, a multi-pronged approach to literacy instruction that includes reading 
workshop, guided reading, shared text, read aloud, phonics, and writing workshop. These 
components focus on building foundational reading skills, such as phonemic awareness and 
decoding, as well as on comprehension (Attachment 3). Each component will be delivered 
through explicit blocks during the day or during our daily Literacy Centers block (Attachment 4a). 
During Literacy Centers, students will be split into groups based on reading level and skill 
proficiency, as indicated by achievement data, and spend 20 minutes at each of three stations. 
In K and 1, Literacy Centers will be split into phonics, guided reading, and independent reading 

106 Bacharach, N., Heck, T., & Dahlberg, K. (2008). Improving student academic achievement using a co-teaching model of student teaching.
 
http://www.teachercenter.mnscu.edu/staff/featured/JTEpiece.pdf
 
107 Class Size and Student Achievement: Research Review. Center for Public Education, www.centerforpubliceducation.org/Main-
Menu/Organizing-a-school/Class-size-and-student-achievement-At-a-glance/Class-size-and-student-achievement-Research-review.html.
 
108 Our staffing model is flexible and, based on student need, will be adjusted to ensure strong co-teaching partnerships in every classroom. This push in, co-teaching
 
model was adopted from Neighborhood Charter School, which similarly provides co-teachers in all classrooms.
 
109 Cook, B. G., McDuffie-Landrum, K. A., Oshita, L., & Cook, S. C. (2011). Co-teaching and students with disabilities: A critical analysis of the empirical literature. In 

Hallahan, D. P. & Kauffman, J. K. (Eds.), The Handbook of Special Education (pp. 147-159). New York: Routledge.
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stations.110 Beginning in grade 2, the phonics station will be replaced with a math fluency practice 
station using a digital learning platform.111 Literacy Centers, an instructional method modeled 
approaches used at Neighborhood Charter School of Harlem and Achievement First, will provide 
daily opportunities for small-group literacy instruction.112 Execution will be a responsibility of all 
teachers (i.e. general education, special education, science, co-curricular, social studies, teaching 
fellow) to ensure the smallest student to teacher ratio possible. During Summer Institute, 
teachers will be trained on balanced literacy instruction and equipped to deliver high-quality 
literacy instruction and will receive ongoing coaching throughout the year. Starting in grade 4, 
we still implement principles of Balanced Literacy, but Literacy Centers will be replaced with a 
single block with a Whole-Class Novel and Independent Reading component. Whole-Class Novel 
is a seminar-style learning experience, where students engage in deep textual analysis through 
close reading and discourse with peers. During Independent Reading, students engage in self-
selected texts at their instructional F&P level to further fluency and comprehension skills. 
Independent Reading is used by high-performing schools nationally and is responsive to research 
that indicates significant benefits of sustained reading on a child’s literacy development.113 

Inquiry-Based Instruction. To ensure students develop strong critical thinking and problem-
solving skills, we will implement an inquiry-based model of instruction across math, science, and 
social studies. Research shows that an inquiry-based instructional approach fosters conceptual 
understanding and builds critical thinking and problem-solving skills, and thereby will promote 
academic rigor across our academic program. Inquiry-based instruction is guided by the principle 
that involvement leads to deeper understanding, and thus students, not the teacher, must 
engage with the learning tasks and create understanding. This approach will increase student 
engagement by using students’ prior understanding as the basis for instruction. Central to our 
model is CGI math, which uses students’ previous math knowledge as the basis for instruction.114 

For example, in a CGI class, teachers will present a real-world problem to students, and without 
any direct instruction, will give students an opportunity to use their prior knowledge and familiar 
strategies to grapple with, unpack and solve the problem. The teacher will monitor students 
during this work time and select a range of strategies to use during whole-group discourse at the 
end of the lesson, which will be an opportunity for students to compare strategies used by their 
peers, and, through that, develop deeper conceptual understanding of the math. The inquiry-
based model of instruction boosts student engagement and results in “an increase in intellectual 
potency so as to make the acquired information more readily viable in problem solving.”115 

BOLD implements a comprehensive plan for ensuring rigorous and engaging instruction. We 
will ensure a consistently rigorous, engaging instructional program in multiple ways. We will 
frequently collect data on student learning through multiple forms of formative and summative 
assessments (II.E). Assessments, aligned to the rigor of NYSLS, will allow us to assess the efficacy 
of our instructional strategies. During five Data Days, teachers will study all achievement data 

110 During independent reading station, certain students will be assigned to digital learning platform Lexia Core 5 based on individual needs. Lexia Core 5 is a
 
blended-learning platform for foundational literacy skill development used by high-performing schools. https://www.lexiacore5.com/.
 
111 We intend to use ST Math, a K-6 digital platform designed to develop conceptual understanding: https://www.stmath.com/ and DreamBox
 
112 Neighborhood Charter School of Harlem and Achievement First use the literacy centers approach and are consistently some of the highest-performing charter 

schools in New York on the ELA state assessment.
 
113 Quinn, Jamie, "Benefits of sustained silent reading and self-monitoring for reluctant readers." (2017). http://rdw.rowan.edu/etd/2402.
 
114 Empson, Susan. What Does a CGI Classroom Look like? Retrieved from: http”//hbcsd.org/view/11425.pdf.
 
115 Barron, Brigid. Teaching for Meaningful Learning. Edutopia, 2008, Teaching for Meaningful Learning, files.eric.ed.gov/fulltext/ED539399.pdf.
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and design plans to improve instruction to best meet the needs of all students, considering how 
to improve instruction to boost rigor and engagement. We will dedicate 32 full days and 39 
weekly half days to developing teachers’ instructional efficacy (III.D). We will design all PD based 
on student achievement data, considering how to develop teachers’ capacity to deliver rigorous 
and engaging instruction. The DSS and SST will constantly monitor the achievement of students 
with disabilities and ELLs to ensure they are succeeding against the same rigorous standards as 
their general education peers. (II.D) This monitoring will include reviewing curricular materials to 
ensure they include the scaffolds and modification to ensure access for all students and providing 
PD on strategies that will further boost engagement of students with individual needs. The ED, 
Principal, Director of Curriculum and Instruction, and Director of Student Support, will regularly 
audit all curricular materials and assessments to ensure they meet the rigor of the NYSLS (II.B). 

D. SPECIAL STUDENT POPULATIONS AND RELATED SERVICES 

BOLD is a public school committed to equipping all students with the academic and character 
foundation needed for future success. We anticipate our student body will reflect the 
demographics of CSD 12: 21.5% students with disabilities (SWD); 19.5% ELLs; and 17% will reside 
in temporary housing or be homeless. Given current achievement levels in CSD 12, we anticipate 
many students joining us after kindergarten will be at risk of academic failure. We will determine 
the percentage of students that qualify as gifted and talented through assessments.116 

BOLD implements a comprehensive plan to meet the needs of special populations. We will 
implement a comprehensive student support program to ensure all students, including those at 
risk of academic failure, SWDs, ELLs, homeless students, and gifted and talented students thrive 
in an academically rigorous environment. Our system of supports, outlined throughout this 
section response, will ensure that we meet individual student needs, and goals laid out in 
students’ Individual Education Programs (IEPs) and 504 plans. 

BOLD’s general education classroom environment and instructional approach will be 
responsive to the needs of special student populations and students at risk of academic failure. 

Academic Program. To ensure high academic achievement for every student, we extend our 
school year and day, shown to improve student achievement for students at risk of academic 
failure.117 Our extended year allows for seven days of additional instruction compared to CSD 12 
averages; our extended day results in the equivalent of approximately 45 additional days of 
instruction each year. Within our extended learning model, we provide 175 minutes of literacy 
instruction and 95 minutes of math instruction daily.118 Our co-teaching model, including our ICT 
taught classrooms, along with our Literacy Centers block, will provide multiple opportunities for 
small-group instruction and targeted intervention. Our Intervention program, which will occur 
during our Literacy Center block119 and will use curricular materials from F&P Leveled Literacy 
and Pearson Investigations intervention programs, provides intensive support for students at risk 
of academic failure. School Culture. Our school culture will be values-based and achievement-
oriented to equip students, including those at risk of academic failure, with the character habits 

116 These assessments include F&P and NWEA Map.
 
117 Extended Learning Opportunities: A Policy Statement, 2006. www.ccsso.org/content/PDFs/PolicyStatementOn ExtendedLearningOpportunities.pdf.
 
118 On Wednesdays, 130 minutes of literacy and 85 minutes of math instruction.
 
119 Additional intervention is provided during Leadership Lab, Blocks, and Technology as needed.
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necessary to succeed academically. We will provide explicit expectations for student conduct to 
ensure that every student experiences a school environment that is physically, emotionally, and 
psychologically safe. These levels of safety will be especially important for students at risk of 
academic failure who already harbor insecurities about their ability.  We will dedicate weekly 
community meetings to celebrating student growth and achievement to inspire a growth 
mindset, particularly significant for at-risk students who may not quickly experience high levels 
of achievement. Our Leadership Lab will allow social-emotional instruction based on the CASEL 
framework and Social Thinking program to support academic achievement (II.C). 

Classroom Environment. All students, including those with disabilities, remain in the same 
classroom for much of the day, and therefore we can make classroom environment 
accommodations beneficial for all students. We will strategically set up the physical classroom 
space to ensure students with physical disabilities have complete access to all learning activities. 
We also include appropriate manipulatives to support students with emotional disabilities. 

Professional Development (PD). To ensure every student can access and thrive within our 
rigorous academic program, the Executive Director (ED), Principal, Director of Curriculum and 
Instruction (DCI), and Director of Student Support (DSS) will provide PD for all staff members 
during Summer Institute and during regularly scheduled PD throughout the year, ensuring all 
staff can effectively support all students and implement the mandates of each IEP/504. 

Students At Risk of Academic Failure. Students scoring below 75% on Interim Assessments and 
NWEA MAP or reading below grade-specific F&P benchmarks will be considered at risk of 
academic failure. Achievement data will be collected through multiple methods by teachers on a 
daily, weekly, and cyclical basis (II.E) and will be monitored by the ED, Principal, DCI, and DSS. 
When student achievement data indicates that students are performing below 75% proficient on 
Interim Assessments and/or reading below the grade-specific F&P benchmark, the DSS will begin 
the RTI process for each under-performing student, as detailed below. 

BOLD implements a Response to Intervention (RTI) process to identify and meet the needs of 
struggling students. We will implement an academic and behavioral RTI system to ensure all 
students succeed in an academically rigorous environment. The RTI system will be managed by 
the SST, led by the DSS, with close support from the ED and Principal, and includes the Social 
Worker, School Culture Manager (SCM), and Student Support Coordinator(s).120 In Year 1, the ED 
and DSS will oversee the RTI system, with support from the SCM. In Years 2 and beyond, the DSS 
will oversee the RTI system with support from the SST. RTI Tier 1 interventions will include general 
structures and supports built into our academic program for all students, including our co-
teaching model in every classroom, extended instructional time dedicated to literacy and math, 
and small-group, targeted supports during Literacy Centers and throughout the school day; we 
anticipate these structures will be sufficient for 80-90% of students. Students scoring below 75% 
on Interim Assessments and NWEA MAP or reading below grade-specific F&P benchmarks will be 
provided with RTI Tier 2 interventions, including targeted small-group instruction through our 
intervention pull-out group during Literacy Centers twice per week and targeted small-group 
instruction during Leadership Lab and Technology. Tier 2 supports could include a short-term 

120 The Student Support Coordinator (SSC), who will be ESL certified, is added in Year 2, and a second SSC is added in Year 5. 
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behavior plan if the root issue is behavioral in nature. Before beginning Tier 2 supports, the SST 
will convene a meeting with the student’s teachers and family and create a time-bound action 
plan including interventions to support the student’s academic achievement. Our Summer 
Institute and weekly PD will equip teachers to effectively implement the interventions noted on 
the action plan, and the SST will monitor the progress of students receiving Tier 2 supports for a 
six-week period. If students receiving Tier 2 interventions do not achieve or make progress 
towards achieving the goals stated in their action plan, they will be moved to Tier 3 interventions, 
which may include pull-out intervention during Literacy Centers every day, weekly (or more 
frequent) counseling meetings with the Social Worker or SCM, behavior plans with incentives 
and consequences, and meetings every two weeks with the student and his/her family. The SST 
will conduct a functional behavioral analysis if the student’s behavior is identified as the primary 
hindrance to academic achievement and will implement a more intensive behavior improvement 
plan supervised by the SCM. After a six-week period, if a student does not show adequate 
improvement, the DSS may refer the student to the district Committee on Special Education 
(CSE).  Families will be informed and involved throughout the RTI process and will be notified of 
the decision to refer the student, and before the referral, we will obtain parent’s written 
permission. 

BOLD complies with all laws and regulations regarding identification and services for special 
populations, including the role of the Committee on Special Education (CSE) and Individualized 
Education Programs (IEPs). We will provide a Free and Appropriate Public Education (FAPE) and 
comply with all applicable state and federal statutes, including Title II of the Americans with 
Disabilities Act (ADA), Individuals with Disabilities Education Act (IDEA), and Section 504 of the 
Rehabilitation Act of 1974. We will provide students with disabilities the least restrictive 
environment (LRE) with their non-disabled peers to the extent appropriate and permitted by 
their Individualized Education Program (IEP). BOLD does not discriminate in admission and 
enrollment practices against students having or suspected to have disabilities (Attachment 1). 

Identification Processes and Procedures. Once students are enrolled, we will identify students 
with special education needs by contacting families to ask about pre-existing IEPs or special 
education services that may have been provided at a previous school. If families indicate that an 
IEP exists, we will contact the previous school to secure the IEP and plan for providing the services 
indicated. We recognize that some students entering kindergarten may have disabilities not 
previously identified, and so we will implement the processes described below to identify, assess, 
and serve students with disabilities. The process will comply with the Child Find mandate, use 
the RTI framework, and be led by the DSS. From day one of school, we will closely observe and 
monitor all students to identify students that may have undiagnosed disabilities. The Child Find 
mandate is part of IDEA and requires that schools identify and evaluate all students who may 
have disabilities.121 We will begin identifying students that may require additional supports by 
engaging in the RTI process prior to referring a student for formal disability evaluation. The RTI 
process is led by the DSS and involves implementing multiple levels of intervention over a set 
course of time and assessing the efficacy of those interventions in terms of student achievement. 

121 “Sec 300.111: Child Find.” IDEA - Building The Legacy of IDEA 2004, idea.ed.gov/explore/view/p/, root,regs,300,B,300.111,.html. 

30 



 
 
 

    
   

    
        

  
    

       
    

    
     

   
   

 
  

    
      

    
       
   
   

   
   

      
   

 

 
  

  
    

  
     

       
   

     
     
    

     
     

   
  

      
                                                           

    
       

 

Committee on Special Education. Once a student has been referred to the CSE the parent may 
withdraw the consent for evaluation at any point during the initial referral stage. The CSE will be 
responsible for evaluating the student, and, if it finds the child eligible for special education 
services, creating the IEP with consent of the parent. The school-based SST will be responsible 
for ensuring that the IEP is implemented faithfully, and in compliance with state and federal laws, 
by all school staff members that work with the student. The SST will ensure the school is doing 
everything possible to support academic success for the student. We will hire one special 
education certified teacher per approximately every 15 special education students. The SST will 
convene regular meetings to assess the progress of students with IEPs and will require all 
members of the IEP team to attend. Upon receipt of the IEP, the SST will review the IEP and 
ensure the student can access all components stated in the IEP. When necessary, 
accommodations will be provided to meet the mandates of the student’s IEP or 504 plan. We will 
prioritize a strong professional relationship with the CSE to ensure all students access and 
succeed in our rigorous academic environment. This partnership will be built prior to the school’s 
opening and will involve in-person meetings at CSE offices and CSE visits to BOLD. We will outline 
a clear plan for communication with the CSE, led by the ED prior to the opening of school, and by 
the DSS once the school opens. A key component will be a list of all BOLD students with IEPs, and 
a calendar of annual IEP review meetings. We will provide the CSE with all necessary information 
and documentation in a timely manner, including state test achievement reports, academic and 
behavioral reports, and relevant service provider reports. For students with IEPs that exhibit 
extreme behavioral challenges despite intensive supports through our behavioral RTI system, we 
will notify the CSE of any students at risk of Manifestation Determination Reviews prior to the 
student reaching a 10th day of suspension and will notify the CSE immediately following the 10th 

suspension should it be reached as outlined in Attachment 4. 

Record Keeping. All special education documentation, including IEPs, teacher and service 
provider reports, psychosocial evaluations, and other relevant special education documents will 
be securely kept in a locked cabinet in the DSS’ office for confidentiality. In compliance with 
section 408 of Regulatory Requirements of the Education Law, we will “disclose personally 
identifiable information in a student’s education records, including the student’s IEP, to school 
personnel with ‘legitimate educational interests.’”122 We will maintain paper and electronic 
copies of IEP; the DSS will create IEP summaries so teachers have ease of access to each student’s 
IEP. In accordance with federal confidentiality requirements, we will123 (1) ensure confidentiality 
of IEPs provided to teachers and others during distribution, storage, and destruction stages and 
(2) designate access to IEPs to our DSS who retains responsibility to ensure confidentiality of IEPs. 
The DSS is allowed accessed to review, update, and print student IEPs. The DSS will provide copies 
of IEPs to BOLD staff at in-person meetings. Printed IEPs will be stored in locked file cabinets in 
the DSS’s office; all others will be shredded after use. We will (3) ensure all persons collecting or 
using IEPs receive training on FERPA requirements. During Summer Institute, the DSS will provide 
training on supporting students with disabilities, FERPA, IEP, and 504 processes and procedures. 
All IEP/504 plans will come through the DSS. We will (4) ensure teachers and related service 

122 Education Law - EDN §2-c.
 
123 “Chapter 408 – Amendments to Regulations.” Chapter 408 – Amendments to Regulations,
 
www.p12.nysed.gov/specialedu/publications/plicy/chap408final.htm. Accessed 5 Nov. 2017.
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providers who the district determines to have a legitimate educational interest and who receive 
a copy of the IEP do not disclose personally identifiable information from the IEP of a student 
without parent consent. In all instances of sharing IEP information, the DSS will obtain parent 
consent prior to sharing. We will (5) upon request, provide parents with a list of types and 
locations of education records, including IEPs collected, maintained or used by the school district. 

BOLD implements a comprehensive plan for supporting students with disabilities (SWDs). We 
believe that SWDs can achieve at the same levels as their general education peers when provided 
with a rigorous curriculum, structured learning environment, accommodations, modifications, 
scaffolds, and individualized supports. We will remain in compliance with all Individual Education 
Programs (IEPs) and will provide supplemental supports not specified in an IEP when necessary 
to ensure every student thrives academically. All students requiring a behavior plan as part of the 
their IEP will be provided with one under the supervision of the SCM. We will continuously 
evaluate the effectiveness of our special education program by measuring the growth and 
absolute achievement of our SWDs as they compare to our general education students. We will 
measure this achievement through F&P, Interim, and NWEA MAP assessments, as well as on a 
formative basis through daily exit tickets and weekly quizzes. 

Integrated Co-Teaching (ICT). BOLD will implement an Integrated Co-Teaching (ICT) model in 
certain classrooms based on student need, in which one of the two teachers is Special Education 
certified. The ICT model will ensure that all SWDs are provided with the supports needed to fully 
access our rigorous academic program. The ICT model “ensures that students master specific 
skills and concepts in the general education curriculum, as well as ensuring that their special 
education needs are being met.”124 At a minimum, we intend to have one Special Education 
Certified teacher for approximately every 15 special education students (III.C), in addition to the 
DSS, who will hold a NY Special Education License. ICT teaching pairs will create a plan for 
providing strategic supports to every student based on individual needs. Supports will include 
small-group instruction, individual coaching, digital learning as appropriate, manipulatives and 
sensory tools, scaffolds, and modifications to ensure complete access to the rigorous academic 
program. The DSS125 will oversee all necessary in-class supports and will provide ongoing PD to 
teachers to equip them to implement all supports, including those mandated by IEPs. 

Related Services. In conjunction with supports provided by teachers, we will provide related 
services to students requiring such in accordance with each IEP/504. We will provide counseling 
services at the school and leverage our partnership with the CSE to provide speech, occupational 
therapy, physical therapy, audiology, paraprofessionals or other related services as required. The 
DSS will train all external professionals to ensure they uphold all BOLD systems and expectations. 

BOLD implements a comprehensive plan for supporting English Language Learners (ELL). We 
will prepare all students, including ELLs, with the academic and character foundation to succeed 
in college and fulfill lives of leadership. Based on CSD 12 demographics, we anticipate 18.5% of 
our students will be ELLs. Our academic program, staffing model, and professional development 
are designed to ensure the success of ELL students. Identification. Prior to start of school, all new 

124 Flexible Programming Guide. NYC Department of Education, 2012, www.uft.org/files/attachments/flexible-programming-guide.pdf. 
125 In Year 2 the DSS will be supported by one Student Support Coordinator (SSC) and by two SSCs in Year 5. 
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students will be administered a Home Language Identification Survey to indicate the home 
language spoken by the child. If the home language is other than English, then the student will 
be administered the NYS Identification Test for ELLs (NYSITELL). This test measures the student’s 
knowledge of English and determines the supports, and level thereof, the student may require. 
At the end of each year, ELLs will be administered the New York State English as a Second 
Language Achievement Test (NYSESLAT) to assess English language growth and proficiency. 
Results of the NYSESLAT will be used to adjust supports as necessary. Academic Program. We 
will implement a Structured English Immersion instructional model to support ELLs. ELLs will not 
be separated from our mainstream classrooms as the immersion method of language acquisition 
has been shown to be highly effective for educating ELL students.126 ELLs will participate fully in 
all components of our academic program, and, as necessary, will receive additional language 
instruction from the English as a Second Language (ESL) certified teacher in year 1, and Student 
Support Coordinator, who will be ESL-certified, in year 2 and beyond. This support will be 
provided during Leadership Lab and will depend on the student’s level of English proficiency, with 
the goal of ensuring that all ELL students can fully access our rigorous academic program.127 ELL 
will also have full access to co-curricular classes, and our co-teaching model allows for daily small 
group and individualized instruction to target their specific language needs. Our instructional 
approach further supports ELLs by: dedicating 175 minutes to literacy instruction daily, explicit 
phonics instruction, pre-teaching vocabulary, intentional partner seating, and frequent 
cooperative learning strategies, such as “Turn-and-Talks.” Staffing. The DSS monitors the 
achievement of ELLs. To meet the needs of all ELLs, we will have one ESL-certified teacher in Year 
1, for whom we have allocated an ESL stipend.128 In Year 2 we will add a Student Support 
Coordinator (SSC), also ESL certified, who will work collaboratively with the ESL-certified teacher 
to manage the ELL caseload, refine ELL-aligned materials, provide intensive language support as 
needed, and provide PD to all teachers on best practices for supporting ELLs. In Year 5, will we 
add a second SSC and the caseload of ELLs will be split between the two SSCs based on the English 
language proficiency levels of students. The SSCs, in conjunction with the DO, will manage 
communication with ELL families to ensure easy and full access to all school materials and 
information. Professional Development (PD). During Summer Institute and weekly PD, teachers 
will receive training on effective strategies for supporting ELL learning, including use of curricular 
materials adapted from Ballard and Thighe (II.B Curriculum). We will also equip teachers to 1 
implement a Structured English Immersion (SEI) approach to support the language development 
of ELLs and increase access to grade-level content.129 SEI strategies, which benefit all students, 
include increased opportunities for discourse, visuals, verbal prompts, pre-teaching vocabulary 
prior to lessons, and intentional partner seating pairings. The SSCs will provide regular feedback 
to teachers on ELL instructional supports and will collaborate during lesson planning as well. 

BOLD implements a comprehensive plan for supporting homeless students and students in 
transitional housing. Communities in CSD 12 experience some of the highest rates of 

126 Using Sheltered Instruction to Support English Learners. Center for Applied Linguistics, 2016, www.cal.org/siop/pdfs/briefs/using-sheltered-instruction-to-
support-english-learners.pdf.
 
127 All teachers will receive regular PD on supporting ELL students; we will assign other instructional staff members to provide language supports as needed.
 
128 The ESL-certified teacher will be a full-time classroom teacher and will dedicate three planning periods a week to ELL responsibilities.
 
129 Using Sheltered Instruction to Support English Learners. Center for Applied Linguistics, 2016, www.cal.org/siop/pdfs/briefs/using-sheltered-instruction-to-
support-english-learners.pdf.
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homelessness in New York City.130 We anticipate that approximately 17% of students will be 
homeless or face housing challenges.131 We will put in place structures to support the academic 
achievement of students that may qualify as homeless at any point during their enrollment. In 
accordance with the McKinney-Vento Act, we define homelessness as students who live in 
shelters or transitional housing, public places, on trains or buses, or live doubled up with friends 
and relatives.132 We will use the Biographical Roster and Address reports from ATS indicating 
students that have identified as living in shelters or temporary housing. We will partner with the 
Students in Temporary Housing (STF) Liaison of the Office of Safety and Youth Development for 
CSD 12 to identify and enroll students living in temporary housing. We have contacted the STF 
Liaison for CSD 12 and will continue to build this partnership going forward. 

Supports and District Collaboration. Our school culture will be responsive to the needs of all 
students, especially those who have experienced the stresses of homelessness, transience, 
and/or poverty. (II.F) Our school-wide systems, routines, and instructional methods will create a 
predictable environment for students that is physically, psychologically, and emotionally safe. 
This type of predictable and safe learning environment has been shown effective in supporting 
students that have experienced chronic stress or trauma.133 Our Social Worker will provide 
additional support to students in temporary housing as needed. The achievement of students in 
temporary housing will be monitored by the ED, Principal, DCI, and DSS. We will leverage our 
partnership with the Office of Safety and Youth Development Liaison for CSD 12 who manages 
programs and services designed to help children who are homeless pursue their education to 
secure additional supports.134 In accordance with the McKinney-Vento Act, we will ensure 
students defined as homeless have access transportation to and from school (III.H). 

BOLD implements a plan for identifying and supporting gifted and talented students. New York 
State law defines gifted and talented students as those “who show evidence of high performance 
capability and exceptional potential in areas such as general intellectual ability, special academic 
aptitude, and outstanding ability in visual and performing arts.”135 We will consider gifted and 
talented students to be those that consistently perform in the top 10% of their class across 
multiple measures of learning, including Interim Assessments, F&P assessments, NWEAP MAP 
assessments, and state assessments starting in grade 3. While we will not implement a separate 
program for gifted and talented students, our general academic program is designed to meet the 
needs of all students, including that would benefit from accelerated learning opportunities. Given 
the flexible nature of our program, we will provide gifted and talented students with additional 
challenging coursework during small group instruction, opportunities to engage with adaptive 
digital learning platforms (i.e. ST Math) during literacy centers, and increasingly more difficult 
and complex texts to continue to push their literacy development. Our inquiry-based instruction 

130 Keeping Track of Family Homelessness in New York City. Citizen's Committee for Children of New York, 2017, www.cccnewyork.org/wp-
content/uploads/2017/08/CCCKeepingTrackofFamilyHomelessness.pdf.
 
131 On the Map: The Atlas of Student Homelessness in NYC. ICPH USA, 2015, www.icphusa.org/wp-content/uploads/2016/08/Bronx-City-School-District-12.pdf.
 
132 McKinney-Vento Homeless Assistance Act S.” NYC DOE. http://schools.nyc.gov/NR/rdonlyres/00F35683-CBEE1- 43A6-A1E2-
7CC3A199FAD3/116596/A101Attachment7.pdf.
 
133 McInerney, Maura, and Amy McKlindon. “Trauma-Informed Classrooms and Transformational Schools.” Education Law Center, www.elc- pa.org/wp-
content/uploads/2015/06/Trauma-Informed-in-Schools-Classrooms-FINAL-December2014-2.pdf. Accessed 5 Feb. 2017.
 
134 The ED will manage the relationship with the STF Liaison with close support from the Principal, DO, and Social Worker.
 
135 “C&I.” Definition of Giftedness: Gifted and Talented, New York State Education Department, June 2009, www.p12.nysed.gov/ciai/gt/definte.html.
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will focus on conceptual understanding and higher-order thinking skills that will benefit our gifted 
and talented students. Choice time at the end of each day is also an opportunity for gifted and 
talent students to engage with advanced level books or math problems. We will regularly assess 
the efficacy of our supports for gifted and talented students through regular collection of student 
achievement data (II.E) and make adjustments in response to the data as needed. Teachers will 
provide families with at-home strategies for continuing to challenge gifted and talented. 

BOLD implements a comprehensive process to evaluate the effectiveness of the programs 
employed to support special student populations to ensure we are meeting the needs of all 
students. We will assess the efficacy of our supports for special student populations by regularly 
monitoring the academic growth and performance of special student populations and reflecting 
on the ways in which supports are or are not improving student learning as indicated by our 
assessments (II.E). For all students with IEPs, the DSS monitors progress against all goals stated 
in each IEP through student achievement data and in-class observations. For all students that 
enter the RTI system, we will set six-week, time-bound goals and monitor progress towards those 
goals through formative (i.e. aggressive monitoring or exit tickets) and summative (i.e. F&P or 
Interims) assessments. Through weekly grade-team meetings during Wednesday PD, teachers 
will identify students making progress with Tier 2 and Tier 3 RTI supports, and the grade-team 
will reflect on why those supports have been effective. Teachers will conduct a similar reflection 
process for students not showing growth, revising supports for students in collaboration with the 
DSS. At the end of each trimester, we will step back and look at how students are performing on 
Interim Assessments, NWEA, and F&P, considering the collective performance of special student 
populations and making necessary improvements. At the end of each year, we will conduct a 
summative evaluation of our programs to support special student populations by reviewing state 
exam data and making adjustments to curricular materials to better support all learners in the 
upcoming year. For ELLs, we will measure the effectiveness of our English language supports by 
analyzing performance on all assessments, in-class writing assignments, F&P reading growth, and 
performance on the NYSESLAT assessment. Our ESL-certified teacher and SSC will use ELL 
achievement data to ensure ELLs are making adequate academic progress in alignment with the 
federally mandated timeline, and will use classroom observations, internal assessment data, and 
state assessment data to tailor PD for teachers to improve ELLs supports. We will assess the 
efficacy of our support programs for special student populations through a semi-annual survey 
given to all families of students considered part of our special student populations, which will 
provide the Leadership Team and Board with feedback on families’ experiences with BOLD 
related to supporting individual student needs. Each month, the Executive Director’s academic 
report to the Board will include student achievement data disaggregated by special student 
populations so that the Board can effectively conduct its academic oversight and ensure 
necessary resources are in place to support special student populations. On a trimester basis, the 
Executive Director’s academic report to the Board will be further disaggregated to specifically 
show the performance of students in the RTI system. 

E. ASSESSMENT SYSTEM 

To support the ambitious goals (I.A) we hold for our students, we will implement a 
comprehensive assessment system to frequently and thoroughly assess the academic progress 
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of every student, the efficacy of our program, and ultimately our progress towards achieving the 
objectives of Education Law §2850(2) and our mission. We will use frequent data collection to (a) 
ensure adequate academic progress for all students and (b) inform individualized supports when 
necessary. Through multiple methods of data collection, we will measure academic growth and 
absolute performance throughout the year and across years. The BOLD assessment system 
complies with all state laws applicable to public schools, and Education Law §2854(1)(b) 
requirements including the New York State Testing Program. 

BOLD’s Executive Director (ED), with the support of the Leadership Team, selects and creates 
all assessments, and ensures validity of assessments. In Years 1 and 2, the ED will create the 
Interim Assessments for ELA, math, and science, as well as weekly quizzes and exit tickets for 
each content area and will align all assessments to New York State Learning Standards (NYSLS). 
Starting in Year 3, the Principal will manage the creation and selection of assessments, with close 
supervision from the ED. The ED and Principal will draw on released state assessment items and 
resources used by high-performing charter schools in the creation of BOLD’s Interim 
Assessments, and will create weekly quizzes and exit tickets based on these Interims. We will 
implement research-proven external assessments, including NWEA MAP and F&P, and have 
selected these based on the work of high-performing schools serving similar populations.136 To 
ensure we are constantly improving the quality and rigor of our assessments, we will continually 
monitor what other high-performing schools serving similar populations are using in terms of 
assessments, to ensure we are selecting and implementing the highest-quality assessments 
available to meet our needs and provide reliable and comprehensive measures of student 
learning. Each summer, the ED, supported by the Leadership Team, will use a standards 
alignment document to ensure that our Interim Assessments align with NYSLS and New York 
State Assessments. The standards-alignment document will provide a list of each grade level’s 
learning standards and released state assessment questions aligned to those standards to ensure 
that we have in place the appropriate levels of rigor for each Interim Assessments, thereby 
ensuring the validity of all assessments. For grades K-2, this standards-alignment document will 
include items from assessments used at high-performing schools serving similar populations. 

BOLD has a comprehensive process for administering assessments to ensure reliability, and 
collecting, storing, analyzing, and sharing assessment data. To ensure reliability of all data 
collected, each assessment administrator will receive explicit training aligned to the 
administration protocols of each assessment prior to their administration. The ED, Principal, and 
DCI will conduct routine audits of all test administration procedures, including proctoring, to 
ensure that executed procedures align to the administration protocols of each assessment and 
to the NYS Testing Program Proctor Guidelines. Feedback generated by the audit will be provided 
to teachers during PD. This training will be provided by an outside vendor for NWEA MAP and 
F&P, or by the ED, Principal, and DCI for Interim Assessments, Weekly Quizzes, and Exit Tickets. 
Figure 2.4 provides description of each assessment, staff members responsible for 
administration, and the use of data collected from each assessment. The Year 1 assessment 
calendar is in Figure 2.5. 

136 F&P is the reading assessment used by Success Academy and BES School South Bronx Classical Charter Schools who are two of the highest-performing charter 
school networks in NYC. In 2016-2017, both networks had more than 80% of students proficient on the ELA state assessment. 
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Figure 2.4: Assessments 

Assessment, 
Frequency, and 
Format 

Administered 
By 

Description and 
Frequency of 
Administration 

Purpose Analysis and Use 

NY State Exam School Criterion- Measures student State exam data provides 
(Annually) personnel referenced proficiency in information on student 

Format: MC, 
short response, 
extended 
response; ELA 
Assessments 
include 
extended essay 
response. 

trained in 
accordance 
with NYS 
Proctor 
Guidelines 

assessments 
aligned to NYSLS in 
Math and ELA (3-8) 
and Science (4 & 
8). Administered in 
accordance w/NY 
State Exam 
schedule. 

core subjects 
defined by state 
content area 
standards. 

performance related to 
content standards and to other 
students across NY.  State 
exam data allows us to 
evaluate our academic 
program, including quality and 
rigor of curriculum and 
assessments, and assess 
longitudinal student 
performance. 

NWEA MAP Instructional Adaptive, NWEA Map NWEA MAP will allow us to 
(3x/school year) Leadership nationally normed- provides compare our student 

Format: Digital, 
adaptive 
assessment with 
multiple 
question types. 

using 
guidelines 
provided by 
test vendors 

referenced 
assessment given 
at beginning, mid-
point, and end of 
each school year. 
Assessment 

comparative data 
and percentile 
rankings in 
reading, 
language, and 
math 

performance to similar-aged 
students across the country, 
and for longitudinal measures 
of performance. These national 
assessments will be critical to 
assessing student academic 

measures grade-
specific reading, 
language, and 
math abilities. 

performance to 
students nation-
wide. Three 
administrations 
allow measures of 
longitudinal 
growth. 

progress for K-2 because there 
is no state assessment until 
grade 3. MAP data will be used 
in conjunction with other 
assessments to design 
necessary supports for 
students. 

Exit Tickets Classroom 1-3 question Formative Exit Tickets used by teachers to 
(Daily) Teachers formative assessment that assess student progress 

Format: Multiple 
choice and/or 
short response 

assessments 
administered at 
the end of every 
class period to 

measures student 
mastery of 
content and skills. 

towards daily learning goals. 
Teachers use exit data to 
adjust instruction, design small 
groups, and reflect on 

gauge the level of 
student mastery of 
a particular 
learning objective. 

effectiveness of instruction. 
Leaders use exit ticket data as 
part of instructional feedback, 
and to ensure quality control of 
instruction across classrooms. 

F&P (5x/year – School Externally created Assesses literacy Used to monitor students’ 
first cycle is prior personnel assessment of development, reading levels to ensure they 
to start of trained by F&P reading including reading are making adequate progress 
school) consultant administered five skills, phonemic towards grade-level 

Format: F&P 
leveled book; 
running record 

times throughout 
year (and once 

awareness, and 
comprehension. 
Provides 

benchmarks. Used by teachers 
to determine small-groups for 
literacy centers. Used by 
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to track student over summer prior instructional and Leadership Team to determine 
reading to kindergarten). independent which students are provided 
accuracy; open reading levels for additional support through our 
response every student. intervention program. 
questions to 
assess 
comprehension 
Weekly Quizzes Classroom Formative Assesses Weekly quizzes reveal levels of 
in ELA, math, teachers assessments proficiency of mastery of specific skills and 
and science (end administered at multiple skills and content. Teachers use data to 
of every week) end of each week content within identify trends within and 

Format: multiple 
choice, short 
response, and/or 
extended 
response 

to assess mastery 
of skills taught in a 
given week 

unit of study. across classrooms related to 
specific skills and standards. 
Trends used by Leadership 
Team and teachers to adjust 
instructional plans for next 
week or inform PD. Used by 
teachers to inform small-group 
assignments in ELA and math. 

Interim Classroom ELA, math, and Internal measure IA data used to assess student 
Assessments Teachers science of student mastery of content-specific 
(IAs)(5x/year) trained by assessments academic standards, and standards 

Format: Aligns to 
NYS Assessment 
– multiple 
choice, short 
response, and 
extended 
response. ELA 
assessment has 
an extended 
essay response. 

instructional 
coaches in 
accordance 
with NYS 
Testing 
Program 
protocol. 

aligned to NY State 
Learning Standards 
and mimic NYS 
Exams. In K-2, 
assessments are 
based on 
assessment 
resources from 
high-performing 
charter schools. 

performance and 
growth 
throughout year, 
and measures 
progress towards 
mastery of grade 
level content for 
year on state 
exam. 

requiring remediation. IA data 
used in regular data cycles to 
adjust instruction, curriculum, 
and interventions. IA data 
communicated to families with 
necessary action plans. Used 
by teachers and Leadership 
Team to inform small-group 
assignments throughout year, 
and to identify students 
requiring additional support 
through intervention program. 

Figure 2.5: Assessment Calendar Year 1 
Cycle NWEA MAP F&P Interim Assessment 

1 10/1-10/3 6/17-7/16 (Summer Cycle) 10/8-10/9 
2 1/28-1/30 9/30-10/11 11/12-11/13 
3 5/12-5/14 12/9-12/20 2/11-2/12 
4 2/26-3/11 3/24-3/25 
5 5/27-6/10 5/19-5/20 

Collecting, Storing, and Analyzing Data. Our approach to collecting, storing, and analyzing data 
is informed by the principles outlined in Driven by Data, a widely used approach to data-driven 
instruction used by many high-performing charter schools serving similar populations.137 Our 
approach to data-driven instruction includes: (a) creation and administration of rigorous, 
standards-aligned assessments; (b) collection and analysis of assessment data to identify gaps in 

137 South Bronx Classical in New York City and Purpose Prep in Nashville, TN are two schools that outperform district and state averages on their respective state 
assessments and use the principles of outlined in Driven by Data. 
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student learning; (c) creation of action and teaching plans to respond to the data analysis; (d) 
creation of school-wide systems and procedures to ensure continual data-driven improvement; 
and (e) transparent school culture where data is shared widely and teachers feel empowered by 
data to improve their practice. We will use a password-protected digital platform to store, 
analyze, and communicate academic and behavioral data. The platform will streamline 
communication among stakeholders, including teachers, students, and families. The ED will pull 
data dashboards from this platform and submit to the Board for its monthly review. The Board 
will use data dashboards to assess progress towards our goals (I.A), and to ensure budgetary and 
policy decisions enhance progress towards those goals. The ED and s Leadership Team will use 
regular data collection to assess teacher efficacy, ensure rigor of curriculum, and identify 
students in the bottom tier of performance who require additional supports through the RTI 
system (II.D) The Leadership Team and teachers will engage in a Data Day following each Interim 
Assessment cycle to study student performance within and across content areas, identify 
individual, class-wide, and grade-wide gaps in learning, and develop action plans for improving 
instruction and implementing targeted supports for individual students as necessary (II.H, III.D). 
Our school culture will be values-based and achievement-oriented; we will publicly share student 
achievement data across our school community on a regular basis and celebrate student growth 
achievement (II.G). This will occur in multiple ways, including, but not limited to: Wednesday 
community meetings to recognize individual growth and achievement; F&P Reading Level 
trackers in each classroom; Interim Assessment Data Boards on class-specific and grade-specific 
performance throughout the school. Aggressive Monitoring. Adopted from practices outlined in 
Teach Like a Champion and widely used by many high-performing charter schools, all teachers 
will implement the strategy of aggressive monitoring to collect in-the-moment data on student 
learning.138 This strategy of circulating the classroom during student work time and strategically 
monitoring student work will provide teachers with immediate information on student learning, 
and will allow them to provide targeted feedback as students engage in the learning process. 
Teachers will use formative data collection to inform the discourse components of each lesson, 
reflect on their instruction, and inform subsequent lessons.  Aggressive monitoring is one 
instructional method introduced and practiced during Summer Institute; coaches will work with 
teachers throughout the year to develop plans for aggressively monitoring student work and 
using data collected to inform instruction (III.D). 

Social-Emotional Development (SED). We will measure our student’s social-emotional 
development to ensure we are equipping them with the character foundation needed to achieve 
future success and to ensure progress towards the goals. (I.A) After delivering SED lessons during 
Leadership Lab, teachers will observe and coach students on the SED skills introduced. (II.C) 
Teachers will provide feedback on these skills much in the same way teachers will provide 
feedback through aggressive monitoring of academic work. Teachers will use information 
collected through daily observations and coaching to complete a summative evaluation of social-
emotional growth at the end of each trimester using rubrics aligned to our SED curriculum.  

138 Lemov, Doug. Teach Like a Champion. San Francisco, CA: Jossey-Bass, 2010. Aggressive Monitoring is a practice used at several high-performing charter schools, 
including Success Academy, Uncommon Schools, and multiple BES schools including South Bronx Classical in NYC. 
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(Attachment 3b).139 The rubrics contain levels of observable behaviors aligned to each social-
emotional skill. These summative evaluations will be shared with families during achievement 
conferences and will be included in the data dashboards provided to the Board. Sharing Data. 
BOLD believes that results, not intentions, drive all decision-making. We will be transparent with 
all stakeholders as it relates to progress towards academic and organizational goals. We will use 
data to build a culture of continuous growth, reflecting on strengths and areas for improvement 
across our academic program. Figure 2.6 outlines our communication with all stakeholders. 

FIGURE 2.6: STAKEHOLDER DATA COMMUNICATION AND USE 

STAKEHOLDER COMMUNICATION PLAN 

Students and 
Families 

To build student and family investment in academic goals, we ensure regular communication 
about student academic performance through daily Be BOLD Reports which capture students’ 
daily academic, behavioral, and school culture data. Academic data on these reports includes 
student scores on exit tickets, weekly quizzes, and other notes regarding classwork and effort. 
Following each Interim Assessment cycle, families will receive an additional report detailing 
their student’s performance on each assessment and 1-2 action steps for the family to support 
learning growth at home. Families will sign all reports and return them to school. Families will 
have access to our Student Information System (SIS) so they can keep track of student 
performance and grades. Teachers will update our SIS with academic data each Friday so 
families are aware of academic performance on a regular basis. We provide printed reports of 
the online data platform and translated reports for families as needed. Student academic data 
will be shared with families at the end of each trimester during Achievement Conferences. 
Families will receive progress reports mid-way through each trimester and report cards at the 
end of each trimester that capture their student’s academic, social-emotional, and school 
culture performance. Goal Setting: Teachers will use student achievement data at the end of 
each trimester during Achievement Conferences to set goals with families and students for the 
upcoming trimester and determine 1-2 action steps aligned to goals. Teachers will use 
achievement data and culture data at the end of each week during Leadership Lab to set goals 
for students for the upcoming week, i.e. to build reading stamina, teachers may set a class-wide 
goal of all students independently reading during reading workshop for 15 minutes instead of 
10, which was the previous target, and provide students with a strategy for achieving that goal. 

Teachers and Teachers will track student academic data using visible charts posted in every room. Trackers 
Leadership will include F&P data and teachers will regularly invest students in F&P level growth to build a 
Team strong culture of reading. The Leadership Team will have school-wide academic data posted in 

their office and will use these trackers to guide academic data meetings and assess school-wide 
progress towards academic and school culture goals. Goal-Setting: The Leadership Team will 
use student achievement data to set grade-wide and school-wide performance goals aligned to 
student performance goals (I.A) For example, if 40% of kindergarten students were proficient 
on the first cycle of Interim Assessments, the Leadership Team would plan backwards from the 
year-end goal and set ambitious, yet achievable growth targets for the grade. Teachers would 
then use formative assessments (Exit Tickets, Weekly Quizzes, Aggressive Monitoring) to 
ensure adequate progress on a daily and weekly progress towards those growth goals. 

Board of 
Trustees 

The Academic Committee will receive a monthly data dashboard from the ED that shows 
progress towards all goals (I.A). Included in these dashboards is data collected through our 
Assessment System (III.B, II.E), including data from F&P, NWEA MAP, Interim, and NYS 
Assessments. The dashboards will be disaggregated by special student populations (II.D) to 
enable the Board to conduct effective oversight over the academic achievement of all students. 

139 Our SED rubrics are based on rubrics used at Great Lakes Academy, a high-performing BES charter school in Chicago that implements a CASEL-aligned SED 
program, and which Lead Founder Andrew Foglia visited and studied through the BES Fellowship. 
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The Academic Committee will use dashboards to develop a progress report for the full Board’s 
review and consideration in carrying out their responsibility of academic oversight. Should 
dashboards indicate inadequate progress towards goals (I.A), the Board will charge 
management with developing a time-bound action plan with measurable goals to improve 
levels of performance. The Board will expect the action plan to include a request to the Board 
for any additional resources needed to implement the action plan. In addition to monthly 
dashboards, the Board will also review year-end results, including results from the NYS 
Assessments, and use these results as part of the ED’s annual evaluation. Trends of under-
performance over multiple years may be grounds for terminating the ED. 

Community and 
State 

All data relevant to our goals (I.A) will be posted on our website and printed in our annual 
report. We will also post academic performance on all state and nationally-normed 
assessments, including the NWEA MAP and the New York State exams. 

F. PERFORMANCE, PROMOTION, AND GRADUATION STANDARDS 

To achieve our ambitious goals (I.A), we set high academic standards and provide the necessary 
supports for all students to meet and exceed those standards. We exist, first and foremost, as an 
academic institution committed to high academic achievement, and ground all promotion 
decisions in what is best for student achievement. Promotion. To achieve benchmarks in the 
Charter School Performance Framework, reach our goals, and fulfill our mission, we prioritize 
academic performance in all promotion decisions. However, we also consider attendance and 
character development these decisions given the significant impact both have on academic 
achievement. We will consider a student’s attendance and social-emotional development in 
alignment with our goals. (I.A) We will share data collected on social-emotional growth with 
families during Achievement Conferences and will include social-emotional rubrics in our report 
cards (II.E). All promotion criteria will be shared with families during family orientation prior to 
the start of school, will be outlined in our Student and Family Handbook provided annually to all 
families in their home language, with students during student orientation, and with teachers 
during Summer Institute prior to the start of each school year. Progress against promotion criteria 
will be measured regularly by a series of summative and formative assessments throughout the 
year and shared with all stakeholders on an ongoing basis (II.E). We will establish a set of Exit 
Standards aligned to NYSLS in the core academic areas of English Language Arts, math, and 
science (Attachment 3). For students to be promoted to the next grade, they must demonstrate 
proficiency on each of these exit standards, which means scoring an average grade of 3 (meets 
standard) or 4 (exceeds standard) in each content area. A student’s average grade is determined 
by averaging performance on a range of assessments, including: Interim Assessments, Weekly 
Quizzes, Exit Tickets, Writing Samples, and NYS Assessments. Students with IEPs are expected to 
meet goals defined in their IEPs. Retention. Through our intensive focus on literacy, 
comprehensive staffing plan, multiple small-group learning opportunities, targeted supports, and 
investment in family partnerships that includes frequent communication, we believe that all 
students will be equipped with a strong academic and character foundation to move successfully 
from one grade to the next. We provide additional intervention when necessary (II.D) to ensure 
high academic achievement for all students. Our values-based, achievement-oriented school 
culture is built on a series of high and clear expectations that maximize access for all students to 
our academic program (II.G). Mindful of the significant attendance challenges that exist in CSD 
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12, we will implement a proactive plan to address attendance issues including daily monitoring 
of attendance, frequent communication with families of absent or tardy students, and individual 
action plans to ensure, to the greatest extent possible, strong attendance from all students. We 
recognize that despite the interventions we implement, some students may continue to struggle 
academically. Only after all interventions have been exhausted, will we consider retaining a 
student who does not meet the Exit Standards (Attachment 3c). Students who miss more than 
10 days of school may also be eligible for retention. There is an extensive process involved in all 
retention decisions, that includes comprehensive data analysis, meetings with teachers, and 
frequent communication with families. Ultimately, all retention decisions will be made 
considering the best interest of the child. All final retention decisions will be made by the 
Executive Director. Should a student be retained, we will develop an action plan with the 
student’s family prior to the start of the new school year to ensure the student’s success. This 
action plan will include skill-specific goals and a schedule for family meetings following every 
Interim Assessment Cycle to ensure frequent touchpoints regarding academic growth. The 
Leadership Team will disaggregate student achievement data to ensure close monitoring of 
retained students, and to inform instructional coaching. 

G. SCHOOL CULTURE AND CLIMATE 

We design our school culture to be values-based and achievement-oriented, built on a set of high 
expectations that create an environment conducive to high levels of academic and personal 
excellence. Many components of our culture have been inspired by high-performing schools 
serving similar populations as referenced below. Building and sustaining our school culture is a 
shared responsibility of all staff members, overseen by the Executive Director (ED) in Year 1, and 
the School Culture Manager (SCM) (with close supervision from the ED and Principal) in Years 2 
and beyond. Specific school culture responsibilities managed by the ED and SCM include 
attendance, uniforms, and behavior. Inherent in each of these is a commitment to involving 
families regularly to address challenges that arise. The first three days of every school year are 
dedicated to Student Orientation - an opportunity for students to be introduced to their new 
grade and to our school community, culture, and academic program, including, but not limited 
to: school-wide behavioral and academic expectations; school-wide systems and routines, 
including our BOLD Impression system; content-specific academic expectations; and the daily 
schedule. Student Orientation is also an opportunity for teachers to begin creating a strong 
classroom culture through team-building activities (Attachment 4c). School-wide components of 
Student Orientation are led by the ED, Principal, and Leadership Team, with support from all staff 
members, and classroom-specific components are led by teachers. 

BOLD builds and sustains a school culture that is research-proven, modeled after effective 
schools serving similar populations, safe, orderly, conducive to learning, and in alignment with 
our mission and education philosophy. 

High Expectations. We know that students will rise to the expectations set for them.140 Extensive 
research has shown that consistently enforcing high expectations is paramount in creating a 

140 Ferguson, Ronald. Teachers' Perceptions and Expectations and the Black-White Test Score Gap. 2003, http://unamusementpark.com/wp-
content/uploads/2015/02/teacher-perceptions.pdf. 
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culture of excellence and high achievement.141 Foundational to successfully holding all students 
to high expectations are authentic relationships, and thus we equip teachers with relationship-
building skills during Summer Institute, reinforcing these skills through coaching throughout the 
year. Expectations are set and upheld through school-wide routines and systems that are 
standardized and consistently implemented across the school and are in service of creating and 
sustaining a structured and joyful culture, with minimal distraction, as learning thrives in an 
environment that is physically, psychologically, and emotionally safe.142 School-wide routines 
and systems include explicit norms related to attendance and timeliness, uniforms, student 
conduct in class and common areas, language used, and students’ interactions with peers and 
teachers, and together build an achievement-oriented environment. For example, all teachers 
will use the acronym STAR (Sit up straight, Think about the speaker, Ask questions, and 
Respectfully disagree) to teach students what it means to engage in whole-body listening and 
respect the speaker. Since STAR is standardized across the school, as students move from one 
class to another, expectations are predictable, and thus more easily met. All systems and routines 
will be designed and implemented to instill habits and values important for long-term success, 
and to maintain a singular focus on academic achievement. 

Core Values. We will build a strong character foundation within each of our students, as research 
has shown the importance of social-emotional skills in achieving long-term success.143 Building 
on the philosophy of high-performing schools, we will approach teaching values and productive 
behavior through a sequence that involves teachers modeling, students practicing and reflecting, 
and the community recognizing and reinforcing those values and behaviors.  Our Core Values of 
Integrity, Excellence, Curiosity, Empathy, and Resilience will be modeled and upheld by every 
member of our community. These values will permeate every aspect of our culture – including 
the high expectations we set, the language we use, the aesthetic choices we make, and the 
school-wide systems we implement. We will facilitate weekly Community Meetings, led by a 
member of the Leadership Team, during which the school will come together to recognize 
members in the community for exemplifying our Core Values at an especially high level; we will 
invite families to participate in these meetings. We will assess the degree to which our Core 
Values are being embodied by students in classes through Core Value Surveys posted outside 
each classroom that all visitors are encouraged to complete. Survey data will be shared with 
students to guide reflection and goal-setting related to values internalization. Our values-based 
culture will create an inclusive environment that benefits all students, including those with 
disabilities, ELLs, economically disadvantaged students, and homeless students. By focusing on 
the values of empathy, integrity, and curiosity, we will create an environment free of stigma and 
one in which all students feel welcomed and valued. 

Social-Emotional Development (SED). Research has shown the critical role of non-cognitive skills, 
such as self-regulation, empathy, and collaboration, in achieving success in college and in 

141 Throughout the country, dozens of schools with high concentrations of low-income students are proving that poverty is not the cause of low academic 
achievement. These schools have median scores at or above the 65th percentile on national achievement tests, even though 75 percent or more of students qualify 
for free-or-reduced lunch. By contrast, similar schools typically score below the 35th percentile.” Carter, Samuel. No Excuses: Lessons from 31 High Performing, High 
Poverty Schools. Washington, D.C.: Heritage Foundation. 2000. 
142 Studies of high-performing schools, including Purpose Prep in Nashville, Tennessee, Neighborhood Charter School in Harlem, NY, and Edward Brooke Charter 
School in Boston, MA all attribute high academic achievement to maintain a structured learning environment and high expectations for behavior. 
143 Farrington, Camille, et.al. Teaching Adolescents to Become Learners: Consortium on Chicago School Research. June 2012. 
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careers.144 Research has also identified similar social-emotional skills as critical to leadership in 
the 21st Century, and thus we focus intentionally on our students’ social-emotional 
development.145 Part of our approach to character and leadership development, and key to 
sustaining our value-based school culture, is our SED curriculum (II.B). Our approach to social-
emotional development is inspired by Neighborhood Charter School of Harlem, a high-
performing school in NYC which has achieved significant success with a large percentage of 
students with disabilities and implements a social-emotional curriculum aligned to the CASEL 
Social Thinking SED frameworks. Our SED curriculum, delivered during Leadership Lab in every 
grade, and reinforced throughout the day, will build our students’ capacity to embody our core 
values and contribute to a learning environment that maintains a focus on academic 
achievement. Our SED curriculum will be especially supportive of students from economically 
disadvantaged students, who oftentimes begin school with gaps in social-emotional skills. 
Teachers will be equipped to implement the SED curriculum through training during Summer 
Institute (III.D). We will monitor and assess our students’ social-emotional development through 
use of our SED rubric as outlined in II.E. 

BOLD Impression System. We will set explicit school-wide norms for behavior to create an 
environment that is predictable, free from distraction, and truly achievement-oriented. These 
norms will be upheld and reinforced through our BOLD Impression System, a school-wide 
behavior management system that recognizes and reinforces positive behavior and ensures 
accountability for students that fall short of expectations. Our BOLD Impression System is based 
on the principles of the Positive Behavioral Interventions and Supports (PBIS) Framework, a 
problem-solving model to prevent inappropriate behavior through teaching and reinforcing 
appropriate behaviors.146 The design of the BOLD Impression System is inspired by the 
impression system at Brooke Charter Schools.147 Our system contains five tiers of impressions, 
with higher tiers recognizing productive behaviors, and lower tiers recognizing unproductive 
ones. The goal is to help students build productive and ethical habits aligned with our Core Values 
and to ensure a focus on learning. The language of “impressions” focuses on helping students 
understand the impact of their behavior on others as their internal ethical code begins to 
develop. In K-2, teachers use a color-coded chart to track student movement along our 
impressions spectrum, with blue representing exemplary behavior and red representing behavior 
in significant breach of school culture. Starting in grade 3, impression levels will shift from colors 
to adjectives (i.e. inspiring, good, mediocre, uninspiring, poor) and will be tracked using a leveled 
chart posted in the front of the room visible to all students. In K-2, students’ Impression levels 
will reset to green at lunch; in grades 3-5, students’ Impression levels will reset at the start of 
every day. Students that move up the Impression levels throughout the day will be recognized 
with increased choice time during Leadership Lab, a positive phone call home, class job, and/or 
opportunity for a special teacher lunch if the behavior continues over the course of a week. 
Starting in grade 4, students can earn independence privileges, such as transitioning to lunch or 

144 Farrington, Camille, et.al. Teaching Adolescents to Become Learners: Consortium on Chicago School Research. June 2012.
 
145 Segneri, Matt. Leaders with Social-Emotional Skills Are a Force for Global Good. Committee For Children, Leaders with Social-Emotional Skills Are a Force for 

Global Good, www.cfchildren.org/wp-content/uploads/mission-vision/what-is-sel/docs/cfc-sel-voices-matt-segneri.pdf.
 
146 OSEP Technical Assistance Center on Positive Behavioral Interventions & Supports, 2007.
 
147 Brooke Charter School serves a student population that is 91% Black and Latino, and 73% free-or-reduced lunch, and, for the last three years, has been in the top 

ten of all Massachusetts schools on ELA and math standardized assessments.
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from one class to another on their own. Students that repeatedly move down the Impressions 
spectrum due to unproductive behavior will lose minutes of choice time during Leadership Lab 
and will earn a phone call home to inform families of the behavior. See Attachment 4 for a 
description of behaviors that warrant movement on the Impression System, and those that 
warrant consequences beyond the Impression System. The System is fluid: students can move 
and up and down based on their ability to rebound from mistakes, and teachers will use these 
rebounds as teachable moments that build productive habits. We will use an online platform, 
accessible to families, to track data related to the System, providing school leaders and teachers 
with ways to track tends in behavior over time, develop action plans as needed, and 
communicate behavior progress with families.148 Our System represents the Tier 1 supports of 
our Behavior RTI system (II.D) and will support the behavioral needs of 80-90% of students.149 

The implementation and ongoing efficacy of the System will be managed by the ED in Year 1 and 
SCM (with close supervision from the ED and Principal) in years 2 and beyond. The DSS also will 
support the ED and SCM in implementation of the System, specifically as it relates to students 
with disabilities, to ensure full compliance with all IEPs. To ensure that the BOLD Impression 
System is implemented successfully, we will follow the stakeholder communication plan detailed 
in Figure 2.7. 

Figure 2.7: BOLD Impression System Stakeholder Communication 
Stakeholder Communication Plan 
Teachers Onboarding: Teachers introduced to BOLD Impression System during Summer Institute. In Year 1, 

the ED will introduce rationale and purpose of System, and logistics for successful and consistent 
implementation; in Year 2 and beyond, SCM will manage. Teachers internalize the system through 
studying and practice. Staff will engage in multiple days of role-plays to ensure consistency in 
language and execution. Digital platform will use to track behavior will be introduced as well. 
Ongoing: Teachers will receive coaching and feedback on implementation of the BOLD Impression 
system throughout the year. Effective implementation will be the instructional priority over the 
first six weeks of school to ensure we build a strong culture of learning across. 

Students Onboarding: Students taught school expectations and Impression System during student 
orientation. Includes teacher modeling and student practice so that they are prepared to meet all 
expectations. 
Ongoing: Students will constantly have opportunities throughout the day to reflect on their 
behavior by looking at their level on the Impression System spectrum as well daily Be BOLD reports. 

Families Onboarding: We introduce System to families during Family Orientation prior to the first day of 
school. Families can ask questions and will be invited (but not require) them to sign an agreement 
that outlines our shared responsibility for upholding the school’s expectations. 
Ongoing: Families receive Be BOLD Reports on a daily basis that capture the student’s school 
culture data and behavior for that day. Families access online behavior tracking platform to 
monitor student behavior. Teachers will regularly communicate with families through phone calls 
and conversations during pick-up at end of day. Performance shared at Achievement Conferences. 

Family Partnerships. We will invest in mission-driven partnerships with families to sustain our 
values-based and achievement-oriented culture. We keep families informed about school culture 
and behavior through daily Be BOLD Reports, which include a summary of each student’s 
academic, behavior, school culture data each day and invite families to participate in school-
based events such as Community Meetings to celebrate student achievement and BOLD 

148 We are considering Kickboard, a digital platform widely-used by schools studied by Lead Founder Andrew Foglia through the BES Fellowship. 
149 See II.D for a description of Tier 2 and Tier 3 supports of our behavior RTI system. 
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University Nights, during which we equip families with strategies for supporting student learning. 
We expect all students to engage in at-home reading every night, and to track their reading using 
reading logs, which enables families and teachers to easily track student reading at home (III.I). 

BOLD’s discipline policy reflects the mission and culture of our school, and complies with all 
federal laws regarding due process for disciplining general education students and students 
with disabilities. Our approach to discipline is informed by three key beliefs that reflect the high 
expectations we have for students and the ambitious goals we have for their futures. (1) We 
believe that discipline must be about teaching students how to make positive choices and helping 
them learn that all choices have consequences. (2) We believe that unproductive behaviors 
reflect choices and are not a reflection of an individual’s character. (3) We believe that students 
must develop an intrinsic sense of responsibility for the behavior they display and choices they 
make. Our BOLD Impression System is a positive reinforcement behavior system that proactively 
creates a structured learning environment where expectations are clear for students and 
distractions to learning are minimized. We equip teachers with proven classroom management 
techniques that enable them to set clear and explicit expectations, notice students that are on 
task, and positively redirect those that are not (III.D).150 We take seriously giving students 
consequences and removing a student from class, and teachers use a variety of strategies and 
our school-wide systems to limit any student being removed from class. We expect our school-
wide systems, routines, and taxonomies will meet the behavioral needs of 80-90% of our 
students. Tiers 2 and 3 of our behavioral RTI system (II.D) are designed to support the 10-20% of 
students who may require more intensive behavioral intervention. In instances when those 
supports are not sufficient, a student’s actions breach our Core Values, and/or the student’s 
behavior impacts the learning environment for other students, we will follow our student 
discipline policy (Attachment 4). Our discipline policy complies with all federal laws regarding 
due process for disciplining general education students and students with disabilities. 

BOLD uses qualitative and quantitative data to monitor and evaluate the efficacy of school 
culture and discipline. The ED and SCM, supported by the Leadership Team, will use student 
achievement to assess the efficacy of our school culture (II.E). School culture data will be 
managed by the SCM, who will enter all attendance, tardiness, and uniform data, and will ensure 
that teachers enter classroom-specific data such as behavior levels in accordance with the BOLD 
Impression System. Data will be monitored through an online platform to identify students 
requiring additional supports beyond those provided by our school-wide systems. The DSS and 
SST will ensure that our BOLD Impression System is implemented in a way that is consistent with 
all requirements of individual IEPs and will monitor school culture and behavior data of SWDs, 
ELLs, and at-risk students. For students consistently struggling to meet behavior expectations, 
the SCM will work with the DSS to provide behavioral supports through our RTI system. (II.B). 

H. SCHOOL SCHEDULE AND CALENDAR 

BOLD implements an annual calendar and daily schedule that align with our mission and key 
design elements. 

150 Lemov, Doug. Teach Like a Champion. San Francisco, CA: Jossey-Bass, 2010. 
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Extended Learning Time. We will implement an extended school year and school day; extended 
learning time has been shown to improve academic achievement, especially for students typically 
at-risk of academic failure.151 We will provide 190 days of instruction, 10 additional days 
compared to CSD 12 averages. We extend our school day from 7:55am to 4pm, nearly two hours 
longer than the average NYC district school day, resulting in approximately 45 additional days of 
instruction compared to CSD 12 averages. We will provide 175 minutes of literacy and 95 minutes 
of math instruction daily,152 which many high-performing schools serving similar populations 
have found effective in boosting student achievement.153 Our calendar is broken into trimesters, 
which serve as important checkpoints on student learning and progress towards end-of-year 
benchmarks and built in opportunities to meet with families to discuss student achievement. 

Professional Development (PD). Our approach to PD is informed by common practices at some 
of the highest performing schools nation-wide.154 We dedicate 32 days to PD, 20 during Summer 
Institute, and the 12 others as full day PD days throughout the school year. We provide weekly 
PD for staff on Wednesdays, which follows an abbreviated schedule for students who dismiss at 
1:00pm. PD is critical for studying curricular plans, building teachers’ instructional capacity, 
standardizing school-wide systems and routines, analyzing student achievement data, and 
developing plans to meet the individual needs of every student. (III.D) On abbreviated days, 
students receive 130 minutes of literacy and 85 minutes of math to ensure consistent academic 
growth. We hold a school-wide community meeting each abbreviated day, led by the Leadership 
Team, to build and sustain our values-based and achievement-oriented school culture, 
recognizing students who have embodied our Core Values and celebrating academic 
achievement. 

Family Partnerships. Our calendar reflects our commitment to building and sustaining 
meaningful, mission-driven partners with families. As outlined in III.I, we ensure frequent 
opportunities for in-person engagement with families. Two examples include Achievement 
Conferences (3) and BOLD University Nights (9). During Achievement Conferences at the end of 
each trimester, teachers meet with families to discuss student progress, and create action plans 
to support student growth. During BOLD University Nights, teachers equip families with 
strategies to support student learning at home. 

BOLD implements a daily and weekly schedule that meets the needs of all students of all levels 
and abilities. 

Daily Schedule. Our daily schedule meets the needs of every student, including those above and 
below grade level. Figure 2.8 is a description of a kindergarten daily schedule for three students. 

Figure 2.8: Instructional Day from Three Student Perspectives 
Block On Grade Level At Risk of Academic Failure Above Grade Level 

Morning Math Participates fully Participates fully Participates fully 

151 Extended Learning Opportunities: A Policy Statement of the Chief State School Officers, 2006. www.ccsso.org/content/PDFs/PolicyStatementOn
 
ExtendedLearningOpportunities.pdf.
 
152 On Wednesdays we provide 130 minutes of literacy and 85 minutes of math instruction.
 
153 High-performing schools such as Purpose Prep, Neighborhood Charter School of Harlem, and Success Academy all implement an extended daily schedule with an 

increased learning time in literacy and math.
 
154 Lead Founder Andrew Foglia has worked at or studied through the BES Fellowship high-performing schools such as Success Academy, Uncommon, Brooke
 
Charter School, and Purpose Prep that similarly design their calendar and schedules to enable frequent professional development.
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Literacy Centers Participates in all 3 
rotations (phonics, guided 
reading, independent 
reading). 

Participates in 2 of 3 
rotations (phonics & guided 
reading), is pulled for small 
intervention group outside of 
class during third rotation. 

Participates in all 3 rotations, 
independent reading station 
replaced with independent 
math activity 

Cognitively 
Guided 

Instruction (CGI) 

Participates in whole-
group mini-lesson and 
independent work, 
receives coaching 

Participates in whole-group 
mini-lesson and independent 
work, receives targeted 
support from a teacher 

Participates in whole-group 
and independent work, 
provided with additional 
challenging word problem, 
receives coaching 

Math Workshop Participates in whole-
group mini-lesson and 
independent work 
components and receives 
coaching 

Participates in whole-group 
mini-lesson, and then works 
in a skill-based small-group 
with a teacher providing 
targeted skill support 

Participates in whole-group 
mini-lesson and independent 
work, provided with 
additional challenging word 
problem, receives coaching 

Shared Text Participates fully Participates fully, provided 
w/vocab words in advance 

Participates fully 

Reading/Writing 
Workshop 

Participates in whole-
group mini-lesson and 
independent work, 
receives coaching; reads 
books during reading 
workshop at F&P level 

Participates in whole group 
mini-lesson and works in a 
skill-based small group and 
receives targeted support 

Participates in whole-group 
mini-lesson and independent 
work components, provided 
with books above the 
student’s F&P instructional 
level 

Read Aloud Participates fully Participates fully Participates fully 
Co-Curricular 

(Art/PE) 
Participates fully Participates fully Participates fully 

Blocks Participates fully Participates for half of block, 
pulled for targeted skill 
support in literacy or math 
the second half 

Participates fully 

Leadership Lab Participates fully in SED 
lesson, blocks, choice time, 
or project-based 
component. 

Participates fully in SED 
lesson, blocks, project-based; 
if significant under-
performance, additional 
intervention provided at this 
time 

Participates fully in SED 
lesson, blocks, choice time, or 
project-based program. 

Student Weekly Schedule. Over the course of the week, students experience approximately 14 
hours of literacy and 8 hours of math instruction, delivered through multiple modalities and in 
whole-group, small-group, and individual settings. In K-3, students participate in Literacy Centers 
daily, which provides targeted literacy instruction, and is the time during which students 
requiring intervention participate in our Intervention program (II.B). In grades 4 and 5, students 
engage in a whole-class novel and independent reading for 60 minutes, and are provided with 
targeted support during this block as needed. Students participate in hands-on science daily, and 
in a co-curricular class 4x per week on a rotating basis. Students experience explicit social-
emotional instruction through Leadership Lab 2x per week. In K-1, students develop 
collaboration, communication, and self-advocacy skills through Blocks 2x per week, while 
students in grades 2-5 develop technological literacy through our Technology block 2x per week. 
Students develop self-advocacy and independence skills during Choice Time 4x per week. 
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Teacher Weekly Schedule. Teacher schedules equip staff with the time and resources needed to 
execute a rigorous and supportive academic program. Our co-teaching model equips teachers 
with the flexibility to provide small-group and individual supports throughout the day. Four days 
per week, co-teachers have 110 minutes of collaborative planning time, and at least 110 minutes 
of planning time is provided to science, social studies (Year 5), and co-curricular teachers. Twice 
per week, co-teachers have an additional 50 minutes of individual planning time when they are 
not pushing into a co-curricular class (or social studies class in grade 5).155 (II.C.) This significant 
amount of planning time allows instructional leaders to meet with teachers to lesson plan, study 
student work, and discuss instructional feedback. Wednesday abbreviated days are dedicated to 
three hours of PD, reflecting our belief that teacher quality is the most important school-based 
factor for student achievement. We strategically divide Wednesday PD days into multiple 
components to support whole-school priorities, as well as grade-specific and content-specific 
growth areas. Our teacher schedule keeps sacred our commitment to professional collaboration 
and professional development, two critical factors in retaining high-capacity professionals.156 

III. ORGANIZATIONAL AND FISCAL PLAN
 

A. ORGANIZATIONAL STRUCTURE
 

BOLD implements a staffing plan that aligns with the school’s mission and key design elements.
 

Figures 3.1-3.5 detail the organizational chart for each year of the charter term, evolving to meet 
all students’ needs as enrollment grows from 120 students in Year 1 to 480 students in Year 5.157 

Figure 3.2 Organizational Chart Year 2 

Figure 3.1 Organizational Chart Year 1 

155 Teachers will use a portion of their planning time for their own lunch.
 
156 Einar M. Skaalvik and Sidsel Skaalvik, “Teacher Job Satisfaction and Motivation to Leave the Teaching Profession: Relations with School Context, Feeling of
 
Belonging, and Emotional Exhaustion,” Teaching and Teacher Education 27, no. 6 (2011): 1029–38.
 
157 One of the six general education teachers in Year 1 will be ESL-certified.
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Figure 3.3: Organization Chart Year 3 

Figure 3.4 Organizational Chart Year 4 

Figure 3.5 Organizational Chart Year 5 

As reflected in Figures 3.1-3.5, above all else is BOLD’s mission, which guides every aspect of the 
organization. Ultimately responsible for ensuring that we fulfill our mission is BOLD’s Board of 
Trustees, which holds the charter and is accountable to its goals. The Board has final authority 
over all policy and operational decisions, and a clear set of oversight responsibilities (III.B). The 
Board hires and oversees the Executive Director (ED), who leads the school’s Leadership Team. 
The ED oversees the day-to-day management of the school and implementation of the academic 
program. In Year 1, the ED oversees the Leadership Team composed of the Director of Curriculum 
and Instruction (DCI), Director of Student Support (DSS), Director of Operations (DO), and School 
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Culture Manager (SCM). The school’s management follows a distributed leadership model, based 
on the management structures of high-performing schools serving similar populations and 
research regarding effective school leadership models.158 The distributed leadership model 
delegates ownership of instructional and non-instructional responsibilities to distinct roles to 
ensure both are executed effectively in pursuit of shared goals, maintaining a clear focus on 
academic achievement. In Year 1, the DCI, overseen by the ED, manages all general education 
and special education teachers and is supported in instructional coaching and professional 
development by the DSS. The SCM oversees and provides instructional coaching to the co-
curricular teacher. In Years 1 and 2, the ED, DCI, and SCM are the primary instructional leaders in 
the school, leading professional development and instructional coaching of teachers with the 
support of the DSS. Beginning in Year 3, the Principal is added who oversees the DCI and SCM, 
serving as the primary instructional leader with close support from the ED.159 Instructional 
leadership is delineated by content area between the Principal and DCI. The DSS oversees the 
SST, which grows to meet the needs of at-risk students.160 Contracted service providers that 
provide special education services will be part of the SST in certain cases. The primary 
responsibility of the SST is to ensure the success of all special student populations (II.D).  Under 
DSS leadership, the SST manages all data collection and reporting, monitoring the achievement 
of special student populations, overseeing the RTI process, ensuring compliance with existing 
IEPs and securing new IEPs, and providing PD on supporting special student populations. The DO 
oversees the operations team, composed of an Operations Coordinator (one in Year, 1; two in 
Year 4), and a Community Relations Coordinator (Year 2) and is responsible for operational 
management of the school. The SCM is a member of the leadership team and is managed by the 
ED in Years 1 and 2, and then the Principal in Years 3 and beyond. The SCM oversees all 
components of the school’s culture, serves as the instructional coach for co-curricular teachers, 
and will teach Physical Education in Year 1. Beginning halfway through Year 3, we will add a Talent 
Manager and Development Manager, both managed by the ED (III.C; Attachment 8a). 

BOLD understands its administrative relationship with the Board of Regents. If authorized, the 
charter is granted by the NY State Board of Regents, the designated charter entity under New 
York State law, to the Board of Trustees who enters into a charter agreement with the Board of 
Regents. Upon the approval of a charter, the Board of Regents shall incorporate the charter 
school as an education corporation for a term not to exceed five years.161 The Board of Regents, 
through its administrative body, the NY State Education Department, is authorized to oversee 
and monitor the charter school authorized by the Regents in all respects to ensure the school is 
in compliance with all applicable laws and regulations, and the terms and conditions of the 
charter. The Board of Regents conducts ongoing performance of the charter school and decides 
whether or not to renew the charter based on progress towards goals stated in the Charter 
School Performance Framework. The Board of Regents has sole discretion on issuing a renewal. 

158 Bierly, Chris. Transforming Schools: How Distributed Leadership Can Create More High-Performing Schools. Bain, 2016,
 
www.bain.com/publications/articles/transforming-schools.aspx.
 
159 We intend to promote the existing DCI to Principal in Year 3.
 
160 The Student Support Coordinator will be ESL-certified. A second Student Support Coordinator is added in year 5.
 
161 Education Law §2853(1)(a).
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B. BOARD OF TRUSTEES AND GOVERNANCE 

Roles and Responsibilities. Should the Board of Regents authorize BOLD Charter School, the 
charter will be granted to BOLD’s Board of Trustees, which will act as the governing body of the 
school and will act in accordance with the By-laws (Attachment 5b). The Board will be held 
accountable by the authorizing body, and will share all organizational data as requested, 
including financial reports and audits, academic data, legal documents, and other information as 
needed. The Board is legally, ethically, and fiscally responsible for the school and will ensure the 
academic, organizational, and fiscal health of the school. The Board will conduct academic, fiscal, 
and organizational oversight and establish policy, and will hire and evaluate the ED; it will 
delegate all day-to-day management of the school to the ED, and the ED will be the only role that 
reports to the Board.  The Board will hold the following oversight responsibilities: adopt and 
review policies, and allocate resources in a way that aligns to the school’s mission and vision, 
which are established by the Board; execute a strategic plan to achieve goals (I.A); approve the 
annual budget, review monthly financial reports, and fundraise as necessary to ensure the 
school’s financial health; ensure the school operates in legal and regulatory compliance with all 
federal, state, and local laws and regulations; regularly evaluate its own function to meet all legal 
and regulatory requirements; select, hire, and evaluate regularly the ED using performance 
criteria (III.E), which aligns to goals (I.A); review monthly academic, financial, and operational 
dashboards to assess organizational performance; and support the ED in achieving goals, but 
delegate day-to-day management of the school to the ED in accordance with the law. 

Qualifications for Board service include: belief in BOLD’s mission and in the potential of all 
children, regardless of background or starting point; commitment to CSD 12 and the larger 
Central Bronx community; extensive professional expertise in the areas of finance, governance, 
law, real estate, human resources, education, fundraising or other areas beneficial to the school; 
personal bandwidth to fully uphold all governance responsibilities in accordance with By-laws 
and to participate in ongoing community outreach efforts on behalf of the school; understanding 
of charter school and public school law; and openness to leverage professional and personal 
networks on behalf of the school. The proposed Board is comprised of eight individuals with 
expertise in finance, law, human resources, operations, education, technology, community 
engagement, non-profit management, and non-profit board service, which, collectively, equips 
the team to effectively govern the school (I.D; Attachment 5a). Two hold MBAs, one a law degree 
and practices in the Bronx, one a MSW, and two hold MEds and have experience at a high-
performing charter school network in NYC. Three live and/or work in the Bronx (two previously 
have) and bring deep understanding of the dynamics and needs of communities across the 
Central Bronx. The full Board has participated in community outreach across CSD 12 and our 
target zip codes, and continues to participate in community outreach throughout the application 
process and beyond. 

Governance Practices. The Board will be composed of no fewer than 7 and no more than 15 
members to ensure a large enough size to include diverse perspective and experience, but small 
enough to provide for meaningful discussion and engagement from each member. The ED will be 
an ex-officio, non-voting member. The Board will elect four Board members to serve as officers: 
Chair, Vice Chair, Treasurer, and Secretary. Annually, the Governance Committee will 
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recommend prospective officers to the Board for consideration, and officers will be confirmed 
by a 2/3 vote of the full Board. In accordance with our By-laws (Attachment 5b), each officer will 
serve a one-year term, and will be eligible to serve up to three consecutive terms if confirmed 
each year at the annual meeting by a full Board 2/3 vote. Should an officer position vacancy occur, 
the Governance Committee will identify a Board member to fill the vacancy and make this 
recommendation to the full Board. Should the recommendation receive a 2/3 vote of seated 
Trustees, then the vacancy will be filled. Board officers will be responsible for upholding the 
responsibilities of all Trustees, as well as additional responsibilities assigned to each officer 
position. (Attachments 5b and 5c)  The Board will establish four standing committees dedicated 
to effective oversight of the school. Officers. The Chair presides at all meetings of the Board and 
other meetings as required; is an ex officio member of all committees and oversees 
implementation of policies and ensures that appropriate administrative practices are established 
and maintained. The Board Vice Chair discharges the duties of the Chair as required in the Chair’s 
absence and supports the activities of the Chair including sharing responsibilities as appropriate. 
The Treasurer serves as the Chair of the Finance Committee, provides direction for the school’s 
financial management, and facilitates the Board in meeting its financial oversight responsibilities. 
The Secretary provides direction for the keeping of legal documents, including minutes of all 
Board meetings, and ensures that all Board meetings are publicly noticed in accordance with New 
York State Open Meetings Law. Meetings. The Board will fully comply with New York State Open 
Meetings Law and will hold at least 12 meeting each year (Attachment 5B). The date and location 
of all meetings will be posted publicly in advance in accordance with §104, and all meeting 
minutes will be recorded and made publicly available in accordance with §106. Board meeting 
dates, location, and minutes will also be posted at the school and on BOLD’s website. 
Committees. Each Trustee will serve on one of four committees: Governance, Finance, Academic, 
and Development. Each committee meeting will comply with §104 of Open Meetings Law, and 
publicly post committee meeting dates and times at least one week prior to any meetings. In 
accordance with §106, committees will take minutes at all meetings and post minutes following 
each meeting. The Governance Committee is responsible for maintaining and growing the 
strength of the composition of the board; identifying, recruiting, nominating, verifying, and 
training all new members; training includes reviewing By-laws, Conflict of Interest, and Code of 
Ethics Policy, and the charter application at least two weeks prior to the new member’s first 
meeting, which will happen as part of an orientation with the Chair and Governance Committee. 
Two proposed Trustees with previous Board experience will serve on the Governance 
Committee. The Academic Committee is responsible for reviewing progress towards the 
academic goals outlined in our charter and evaluating student performance outcomes; examining 
assessment results, internal and external.  These evaluations will be directly linked to the ED’s 
review. The Academic Committee will be composed of proposed Trustees with professional 
experience in education, management, data analysis, and law. The Finance Committee is 
responsible for overseeing the school’s financial management and viability. It operates closely 
with the Chair, ED, Director of Operations, and financial back-office provider.  It reviews cash flow 
and budget statements monthly, prepares financial reports as needed, and presents financial 
materials to the Board. To ensure fiscal integrity, the Finance Committee ensures an external 
annual audit is conducted and that any significant findings from the audit are acted upon 
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immediately by the Board. It will be composed of proposed Trustees with extensive professional 
experience in financial management. The Development Committee works with the ED to 
establish fundraising strategies, increase public awareness about the school, develop stronger 
partnerships with key political, financial, and business allies, and develop marketing materials. It 
will be composed of proposed Trustees that possess professional experience in finance, public 
relations, and previous governance experience. Onboarding and Training New Members. After 
authorization, the Board will add additional members, ensuring odd numbers for voting 
purposes. We will look specifically for individuals with experience in fundraising and real estate, 
to ensure all necessary skillsets are represented. New board members will be recruited based on 
their commitment to the mission of BOLD and their ability to fill various needs and experiences 
required of a high-performing Board. The Governance Committee will seek from the full Board 
names for Board candidates. It will review those recommendations and decide on candidates to 
present to the full Board for consideration. All prospective members presented to the Board will 
require a 2/3 vote for approval conducted within a regular monthly meeting and in full 
accordance with the Open Meetings Law. The Committee will be responsible for onboarding new 
Trustees via review of our charter application and Board policies, and all new members will be 
required to sign the Conflict of Interest and Code of Ethics policies at least two weeks prior to the 
new member’s first meeting. Training for Veteran Board Members. The proposed Board has 
participated in multiple meetings, including a full-day retreat in February 2018, to build their 
governance capacity, and will participate in Board Committee action-planning with the support 
of Building Excellent Schools (BES) should the charter be granted. The proposed Board is 
scheduled to attend the April Board meeting of another BES, SED-authorized charter school in 
the Bronx, which is currently in its planning year, to further develop the proposed Board’s 
governance capacity. All Board members will participate in authorizer and state-sponsored 
governance trainings to further develop their governance capacity. Annually (at least), all Board 
members will review the Board’s By-Laws and review and sign the Conflict of Interest Policy and 
Code of Ethics to ensure continued readiness to serve on the Board. The proposed Board will 
serve staggered terms to ensure seamless transfer of responsibility over time (Figure 3.6). All 
board members intend to serve two terms, ranging in service from four to six years. 

Figure 3.6: Proposed Board Term Lengths 
Proposed Trustee Voting Member: Y/N Position on Board Length of Initial Term 

Elizabeth Angeles Y Secretary 2 years (+2nd 3-year term) 
Jon Barfield Y Treasurer 3 years (+2nd 3-year term) 

Ashley Burrell Y Trustee 2 years (+2nd 3-year term) 
Sandeep Chouksey Y Trustee 1 year (+2nd 3-year term) 

Elliot Epstein Y Trustee 1 year (+2nd 3-year term) 
Raymond Joseph, Jr Y Chair 3 years (+2nd 3-year term) 

Anthony Lopez Y Trustee 2 years (+2nd 3-year term) 
Sherry Mao Y Vice Chair 3 years (+2nd 3-year term) 

Family and Staff Involvement. There are multiple ways in which families and staff will be 
encouraged to participate in the governance of BOLD. In accordance with our By-laws 
(Attachment 5b), all monthly Board meetings will be open to the public and a portion of each 
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meeting will be reserved for public comment, at which point families, staff, and community 
members will have the opportunity to share comments with the Board. Comments will be 
documented in meeting minutes and posted publicly following each meeting. Twice annually, 
BOLD will send out family satisfaction surveys for all families to complete.162 Results will be 
shared with the Board and included in the ED’s annual evaluation. Three times per year, the ED 
will host Family Input Sessions, an additional opportunity for families and community members 
to share input. At least two members of the Board will attend each session to engage with 
families and collect their input. At the school-level, staff members will participate in a 360-review 
process of the Leadership Team twice annually; all responses will be shared with the Board, who 
will consider this feedback in the ED’s annual evaluation, and with individual members of the 
leadership team through performance evaluation meetings led by the ED (Attachment 8a). 

C. MANAGEMENT AND STAFFING 

BOLD implements a staffing plan that aligns to our mission, education philosophy, and meets 
the needs of all students. BOLD’s staffing plan (Figure 3.7) ensures effective implementation of 
a rigorous curriculum and individual supports to meet the needs of every student. In Year 1, we 
will operate with a staff of 17, and in Year 5 with a staff of 58. The Board oversees the overall 
performance of the school through a variety of means (III.B), and delegates day-to-day 
management to the ED. In Year 1, the Leadership Team is composed of the ED, Director of 
Curriculum and Instruction (DCI), Director of Student Support (DSS), Director of Operations (DO), 
and School Culture Manager (SCM). Management responsibilities are divided among members 
of the team to ensure effective instructional and operational management. For example, the DO 
manages school operations, which enables the DCI and DSS to maintain focus on curriculum, 
instruction, and student performance, including that of special student populations. This 
structure aligns to our key belief that teacher quality is the number one school-based 
determinant of student achievement. In Years 1 and 2, the ED, DCI, SCM, and DSS will provide 
teachers with targeted instructional coaching. In Years 3 and beyond, the Principal, DCI, SCM, 
and DSS, will manage all instructional coaching, with ongoing support from the ED, to ensure 
sustained instructional quality as we scale. Instructional coaching will be divided by content area 
and will be determined by the experience of each leader. The DSS will provide targeted coaching 
around supporting students with disabilities, ELLs, and students at risk of academic failure. The 
SCM will manage and coach co-curricular teachers and provide coaching to all teachers on school-
culture priorities. Our commitment to serving special student populations is reflected in our 
comprehensive staffing plan, including approximately 1 special education certified teacher for 
every 15 special education students, and our SST, which oversees the support and achievement 
of students with disabilities, ELLs, and students at risk of academic failure. 
Figure 3.7: Proposed Staffing Chart 

Avg. FTE 
Positions Starting 

Salary Year 1 Year 2 Year 3 Year 4 Year 5 
Executive Director $136,000 1 1 1 1 1 
Principal $125,000 0 0 1 1 1 

162 Our family satisfaction survey will be based off the 5Essentials survey created by the Organizing Schools for Improvement program of the Urban Education 
Institute of the University of Chicago. http://help.5-essentials.org/customer/en/portal/articles/800770-illinois-5essentials-survey-questions 
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Director of Curriculum & Instruction $90,000 1 1 1 1 1 
Director of Student Support $90,000 1 1 1 1 1 
Director of Operations $90,000 1 1 1 1 1 
School Culture Manager $75,000 1 1 1 1 1 
Operations Coordinator $60,000 1 1 1 2 2 
Student Support Coordinator $60,000 0 1 1 1 2 
Community Relations Coordinator $50,000 0 1 1 1 1 
Social Worker $60,000 0 1 1 1 1 
Development Manager $90,000 0 0 0.5 1 1 
Talent Manager $75,000 0 0 0.5 1 1 
Teacher $68,000 6 11 15 20 25 
Special Education Teacher $68,000 2 3 5 6 7 
Science Teacher $68,000 1 2 2 3 3 
Social Studies Teacher $68,000 0 0 0 0 1 
Co-Curricular Teacher $68,000 1163 2 2 3 3 
Teaching Fellow $50,000 1 2 3 4 5 

Executive Director (ED) is responsible for the day-to-day management and operations of the 
school, and the academic, organizational, fiscal, and cultural health of the school. The ED is the 
liaison between the Board and the staff and reports directly to the Board. The ED is responsible 
for maintaining the integrity of the mission and executing all school operations and programs to 
ensure progress towards the goals set forth in the charter. The ED sets school-wide priorities and 
manages the systems that drive at those priorities. The ED hires, supervises, and evaluates all 
employees and may delegate these responsibilities to other members of the Leadership Team. 
The ED manages and develops the Leadership Team through coaching, data meetings, classroom 
observations, and joint teacher feedback meetings. If authorized, the Board intends to hire 
Andrew Foglia as the founding ED. Mr. Foglia brings an extensive background in education to the 
position of ED, including teaching and school leadership experience at the highest performing 
charter school network in NYC, Success Academy. Mr. Foglia began his teaching career as a 
founding teacher at Great Oaks Charter School in Newark, NJ, where he taught math and science, 
and was involved in the development of the math and science curriculum. Mr. Foglia later served 
as an Assistant Principal at Success Academy, where he managed grade level and content teams. 
As a Fellow with the nationally-recognized charter school incubator and leadership development 
organization Building Excellent Schools (BES), Mr. Foglia is further developing his leadership 
skillset, specifically as it relates to curriculum development, instructional pedagogy, teacher 
development, assessment systems, and organizational and fiscal management. In January 2018, 
Mr. Foglia participated in a leadership residency at Neighborhood Charter School of Harlem 
where he gained further insight on how to lead a school that ensures high achievement for all 
students, regardless of background or need. Mr. Foglia’s complete resume is available in 
Attachment 8b. Principal, starting in Year 3, is the primary instructional leader in the school, 
directly managing the DCI and SCM, and sharing instructional management responsibilities with 
the DCI.164 The individual selected for Principal will have at least two years of leadership 

163 In Year 1, the co-curricular teacher teaches Art, and the School Culture Manager teaches Physical Education.
 
164 The Principal and DCI will split management of ELA/Social Studies curriculum and instruction and math/science curriculum and instruction based on the
 
individual’s areas of expertise. Both positions are supported closely by the ED, and all final curricular and instructional decisions are approved by the ED.
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experience at BOLD.165 The Principal reports directly to the ED and works closely with the DO and 
DSS. The Principal is responsible for ensuring highly-effective implementation of the curricular 
and instructional vision of the school. The Principal works with the DCI to develop, revise, and 
improve all curricular materials and assessments. The Principal and DCI split ELA and 
math/science instructional management and coaching responsibilities in years 3 and beyond, 
with close supervision and support from the ED. The Principal oversees all academic achievement 
data and works closely with the ED to ensure progress towards our goals (I.A). Director of 
Curriculum and Instruction (DCI) reports directly to the ED in Years 1 and 2, and to the Principal 
starting in Year 3. The DCI manages all teachers in Years 1 and 2 (except for the co-curricular 
teachers managed by the SCM), and shares management of teachers with the Principal starting 
in Year 3. Hired in Year 1, the DCI is one of the main instructional leaders in the school. The DCI 
is responsible for ensuring highly-effective implementation of the curricular and instructional 
vision, and for development and ongoing revisions of all curricular and assessment materials. 
Curricular and instructional management will be divided by content area among the ED and DCI, 
and eventually Principal and DCI. The DCI will develop teacher practice through regular classroom 
observations, live coaching, student achievement data analysis, joint student work studies, and 
lesson planning and feedback. Director of Operations (DO) reports to the ED and manages the 
Operations Coordinator(s) and Community Relations Coordinator. The DO is hired during the 
planning year and supports the ED with all operational and facility-related start-up 
responsibilities. The DO is responsible for operational and facilities management. The DO works 
with the back-office provider maintaining the school budget and accounting systems and 
ensuring compliance with all federal, state, and local requirements. The DO oversees and 
implements student recruitment and enrollment efforts, student records management, assists 
with audits, and coordinates food, health, and transportation services. Director of Student 
Support (DSS) reports to the ED and manages the SST. The DSS oversees the achievement of 
students with disabilities, ELLs, and students performing in the bottom 20% of the grade by 
managing the RTI process, obtaining new IEPs, ensuring compliance with existing IEPs and 504 
plans, and all other special education, ELL, and related services. The DSS manages the relationship 
with the CSE and oversees contracted service providers. The DSS leads PD related to supporting 
special student populations, provides coaching to teachers on supporting special student 
populations, and serves as a primary point of contact for families of students with disabilities, 
ELLs, and students at risk of academic failure. School Culture Manager (SCM) reports to the ED 
and is part of the SST. The SCM is the manager and instructional coach for the co-curricular 
teachers. The SCM oversees student culture and discipline and ensures all students are held to 
the high standards academic and behavioral expectations we set. The SCM monitors school 
culture data, including attendance, lateness, and uniforms. The SCM builds and sustains 
relationships with families to support students struggling to meet school culture expectations. 
The SCM oversees development of all school culture and behavior plans for students by providing 
supports through the behavior RTI system. The SCM leads the development and implementation 
of time-benchmarked action plans related to attendance and tardiness, communicating daily 
with families that are repeatedly absent or late, and developing incentives to ensure students 

165 In Year 3 we intend to promote the existing DCI to Principal and another DCI will be hired. 

57 



 
 
 

     
 

 
    

  
  

  
   

  
     

    
   

   
    

   
 

    
 

      
  

    
 

    
 
 

     
     

    
    

    
       

    
    

   
    

 
    

     
     

  
   

                                                           
    
      
    

are in school and on time every day. The SCM also teaches Physical Education in Year 1. 

BOLD implements a comprehensive plan to recruit and retain high quality teachers. BOLD 
believes that teacher quality is the number one school-based determinant of student 
achievement. Therefore, we invest heavily in the recruitment and retention of our teachers. 
Recruitment. We will recruit and hire professionals that are mission-aligned, results-oriented, 
and possess the capacity to effectively execute our academic program. We will recruit teachers 
with at least two years of teaching experience and demonstrated success in an urban classroom 
with a population of students similar to ours. Our professional culture is one of continuous 
improvement: we hire individuals that have demonstrated the self-awareness, humility, and 
commitment needed to regularly receive feedback and implement it successfully. We assess for 
mission-alignment, a results-oriented mindset, and the capacity to implement feedback through 
a case-based interview process. We assess for applicants’ capacity to effectively execute a data-
driven academic program through a data-analysis task as part of the interview process.166 We 
will hire teachers representative of our community and students in terms of identity and 
background, implementing a strategic, far-reaching recruitment plan that is city-wide, regional, 
and national. We will recruit at NYC teacher training programs, including Relay, Teachers College, 
Bank Street, Fordham Graduate School of Education, NYU’s School of Education, City College, and 
others. To fill our Teaching Fellow positions, we will recruit at larger education non-profits, 
including Teach For America, City Year, and AmeriCorps. We will recruit from regional and 
national organizations like BES, Education Pioneers, and New Leaders for New Schools. To hire a 
diverse staff, we will partner with community-based organizations, including BronxWorks, 
Phipps, East Side House, among others. We will distribute recruitment materials on multiple 
online job boards, college and graduate school career office job lists, in community centers and 
libraries, and at career fairs. We will set clear quantitative goals related to recruitment efforts, 
and regularly assess progress towards those goals to ensure we remain on track to fill all positions 
with top talent. Retention. Mindful of the significant impact that a returning teacher has on the 
academic achievement of students, we are committed to retaining our most effective, data-
driven teachers year over year.167 In addition to ongoing coaching and development, the 
Leadership Team conducts formal evaluations three times per year. These are holistic reviews of 
each teacher’s performance, but prioritize the teacher’s impact on student learning and growth 
through a comprehensive review of data. We seek to retain those teachers that, first and 
foremost, have the greatest impact on student achievement. We retain teachers through 
multiple means, guided by the overarching belief that teachers who are supported, developed, 
appreciated, and given the opportunity to collaborate are more likely to stay.168 We build and 
sustain a professional culture of growth and improvement, where teachers receive ongoing 
development and individualized coaching to help them develop their practice and become 
master teachers who deliver strong academic results for students. We incorporate several 
opportunities for teacher collaboration during PD and during 110 to 160 minutes of planning time 
each day. As a maturing school, we provide career advancement trajectories that give teachers 
opportunity to grow into leadership positions within our organization. We offer a competitive 

166 See Attachment 8a for full hiring procedures.
 
167 Boyd, Donald J., et al. 2009. “Who Leaves?”.” CALDER Working Paper 23. Washington, DC: The Urban Institute.
 
168 Bryk, Anthony, et al. “Organizing Schools for Improvement: Lessons from Chicago.” Chicago, IL: University of Chicago Press. 2009.
 

58 



 
 
 

   
 

   
 

    
   

     
     

  
  

  
 

  
  

    
      

     
      

   
  

    
  

     
   

    
      

    
 

   
 

  
 

    
  

   
    

   
   

   
 

      
     

                                                           
       
      
    

  

compensation package and have budgeted for 3% salary increases each year (Attachment 9) to 
account for cost of living adjustments and performance-based increases. The values-based 
culture we build for our students is the type of culture we create for adults, and the school-wide 
systems and routines that create a structured learning environment also creates a predictable 
professional work environment. Another way we ensure teachers feel valued and invested in the 
organization is by providing multiple opportunities for teachers to provide feedback to the 
Leadership Team on all components of our program. (III.E) Teachers will provide feedback to the 
Leadership Team twice annually through a 360-review process, and to external auditors twice 
annually through the internal program audit. Starting in Year 2, we will form a Teacher Retention 
Committee that will meet with the Leadership Team and make recommendations for improving 
the professional culture. 

BOLD has a plan for addressing potential human resource challenges as the school grows to 
scale over the course of the charter term. We establish a Teaching Fellow position starting in 
Year 1 to establish a teacher talent pipeline. The Fellow serves as an apprentice teacher, learning 
from lead teachers across the school and while also receiving coaching from the Leadership 
Team. Assuming growth in ability, the Teaching Fellow will take on a lead teaching position the 
following year. We start with one Fellow in Year 1 and add one each year as the school scales. 
Fellow positions will be filled with early-career education professionals or professionals new to 
the field, who demonstrate the mission-alignment and capacities we require in all team 
members. We will partner with teacher-training programs like TFA, NYC Teaching Fellows, and 
graduate schools of education to fill positions. As the school scales there become opportunities 
for teachers to move into leadership roles, such as grade-team leaders or instructional leaders, 
creating a career advancement pathway, which is beneficial in terms of staff retention and our 
human capital needs. In Year 3, we will hire a Talent Manager responsible for managing our 
human resource needs and for conducting ongoing and strategic teacher recruitment throughout 
the year to ensure we are constantly identifying mission-aligned talent. 

C.1, C.2, C.3: Not Applicable 

D. STAFF SUPERVISION AND DEVELOPMENT 

BOLD believes, and research indicates, that teacher quality is the number one school-based 
determinant of academic achievement.169 We invest heavily in the development of the high-
capacity individuals we hire to ensure that all students succeed in an academically rigorous 
environment. To equip every teacher with the skills and mindsets to deliver on our mission, we 
provide explicit cycles of training, practice, and feedback in the areas of school-wide systems, 
instruction, curriculum, behavior management, and family communication.170 We take a 
practice-based approach to PD, where teachers spend the majority of time practicing, receiving 
feedback, and practicing again school-wide instructional methods, as well as content specific 
pedagogy, a proven PD model at many high-performing schools serving similar populations.171 

We invest in the strategic development of every staff member so they may effectively: model a 

169 Chetty, Raj, et al. “The Long-Term impacts of Teachers: Teacher Value Added and Student Outcomes in Adulthood.” NBER Working Paper Series, December 2012.
 
170 Lemov, Doug, Erica Woolway, Katie Yezzi. Practice Perfect Josey Bass. San Francisco, CA 2012.
 
171 Schools that consistently outperform state averages, such as Nashville Classical, South Bronx Classical, and North Star Academy implement a practice-based
 
model for professional development.
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passion for learning and growth; set and uphold high expectations for all students; deliver 
instruction through multiple modalities; cultivate and sustain a challenging and supportive 
environment that meets the needs of all learners; invest in family relationships to expand student 
opportunity; and self-diagnose their practice and make changes for improvement. We dedicate 
32 full days to PD each year, including 20 days during Summer Institute, and 12 days throughout 
the year (II.H). We provide three hours of weekly PD; we operate an abbreviated schedule each 
Wednesday, releasing students early to accommodate our PD. Built into our PD plan are five Data 
Days after major assessment cycles for teachers to develop instructional action plans to improve 
student achievement. We build into our daily schedule other opportunities for teacher 
development, including whole-staff, team-specific, and individual development. Every teacher is 
assigned an instructional coach responsible for providing targeted, individualized coaching on a 
regular basis to improve teacher practice (III.C). Teachers are given between 110 and 160 minutes 
of planning time each day. We conclude the year with two PD days following the last day for 
students to reflect on successes and growth areas from the school year, complete end-of-year 
performance reviews (II.E), and plan for the upcoming Summer Institute. For all full day PD 
sessions, teachers will complete surveys to provide feedback to the Leadership Team related to 
how effective each session was at moving their practice. 

Summer Institute. The content and scope and sequence of Summer Institute in Year 1 is designed 
around BOLD’s key design elements and building staff capacity to successfully implement those 
elements in a consistent and effective way, and is modeled after high-performing schools that 
take a similar PD approach.172 In Years 2 and beyond, it will continue to focus on understanding 
and implementing the key design elements, but is tailored to align to the needs identified by 
student demographics and student achievement data. In Year 1, all staff participate in 
onboarding and orientation. In Year 2 and beyond, only new staff members participate in 
onboarding and orientation. Onboarding and Orientation are led by the ED and DO, welcoming 
new staff members and equipping them with the logistical information and foundational 
knowledge, skills, and beliefs needed to successfully transition into the organization and their 
roles. Topics covered include personnel logistics and paperwork, technology, employee benefits 
and expectations, and school mission and vision. Starting the first full week of Summer Institute, 
after Onboarding and Orientation are complete, the focus shifts to introducing (and re-
introducing in Years 2 and beyond) school-wide systems and routines, and adult culture and 
professionalism expectations. Significant time is dedicated to team-building in the first full week. 
Weeks 2-4 are dedicated to: equipping all instructional staff members to be literacy teachers, 
including training on our Reading Mastery program and components of Balanced Literacy; 
developing strong co-teaching partnerships in each classroom; studying and internalizing all 
curricular materials, including our social-emotional curriculum; practicing school-wide systems, 
routines and taxonomies173, and content-specific instructional methods; learning and practicing 
strategies to support students with disabilities, ELLs174, and students at risk of academic failure; 
understanding and building capacity related to assessments and data-driven instruction; building 

172 Our Summer Institute scope and sequence is modeled after several high-performing charter schools which Lead Founder studied closely throughout the BES
 
Fellowship, including: South Bronx Classical, Great Lakes Academy, and Nashville Classical.
 
173 Our school-wide taxonomies are adopted from Doug Lemov’s Teach Like A Champion, and include what to do, cold calling, 100%, aggressive monitoring stretch 

it, and no opt-out. Lemov, Doug. Teach Like a Champion. San Francisco, CA: Jossey-Bass, 2010.
 
174 Teachers will be trained on how to incorporate resources and tools from the Ballard and Thighe English language development curriculum.
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capacity for appropriate and effective use of school-based technology; and methods for building 
and sustaining family partnerships. The last two days are Dress Rehearsal, when the whole staff 
practices run-throughs of first day of school and student orientation to ensure all staff members 
are prepared to seamlessly welcome students.  Institute is led by the ED in Years 1 and 2, with 
support from the DCI, DO, DSS, and the SCM. Each member shares materials creation and session 
facilitation responsibilities with the ED. For example, the ED and DSS will co-facilitate Summer 
Institute sessions related to supporting special student populations. In Year 3 and beyond, the 
Principal directly manages Institute, with close supervision from the ED, and is supported by the 
Leadership Team in materials creation and session facilitation.  Starting in Year 2, returning 
teachers will be involved in materials creation and session facilitation to provide them with 
opportunities to begin building leadership skills. 

School Year Professional Development.  The first six weeks of school are Teacher Excellence 
Training (TET), as the focus is on ensuring that all teachers develop the capacity to successfully 
implement all school-wide systems, routines and taxonomies, critical to building a structured 
school culture from the start. All lesson planning and instructional coaching is aligned to school-
wide systems, routines, and taxonomies. During TET, and beyond, each Wednesday afternoon 
from 1-4pm is dedicated to PD, broken into three components: whole-staff, grade-team, and 
content meetings (Attachment 4b). Whole-staff meetings focus on school-wide instructional, 
cultural, and logistical priorities (i.e. reviewing Interim Assessment schedules) and is led by the 
ED in Years 1 and 2 and Principal in years 3 and beyond, with support from the Leadership Team 
depending on the topics. Priorities are selected by the ED in collaboration with the Leadership 
Team based on quantitative and qualitative data. Grade-teams are led by the ED, Principal, and 
DCI at the start of the year, with gradual release of responsibility to grade-team leaders beginning 
after the first six weeks of school. Grade-team meetings focus on student achievement across 
the grade, progress for RTI supported students and special student populations, and grade-wide 
school culture issues. The DSS will join meetings to provide support related to special student 
populations. The final component is content-team meetings, during which content area teachers 
will study student work across grade levels to identify trends and develop plans responsive to 
those trends through the sharing of content-specific strategies and best practices. 

Instructional Coaching. The Leadership Team provides individualized coaching on a daily basis. 
The ED and DCI in Year 1, and Principal and DCI in Year 3, will split instructional coaching by 
content area. Coaching involves joint lesson planning, classroom observations, live coaching, 
modeling, and joint student work study. The Leadership Team decides on strength and growth 
areas of each teacher through observations, student work study, and analysis of achievement 
and school culture data, and provides coaching aligned to priorities. The SCM serves as the 
instructional coach for co-curricular teachers and coaches teachers to implement our social-
emotional development curriculum and BOLD Impression System. The DSS observes and coaches 
all teachers on supporting students with disabilities, ELLs, and students at risk of academic failure, 
including equipping teachers to implement RTI. 

Leadership Team. The ED provides ongoing coaching and development for the Leadership Team, 
including the Principal, DCI, DSS, DO, and SCM. The Leadership Team meets twice weekly; one 
logistical and the other focused on school-wide priorities and involves student achievement data 
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analysis and action planning related to instructional coaching. The ED meets weekly with each 
member of the Leadership Team for an individual check-in and discusses individual performance, 
school culture and student achievement data, including that of special student populations, and 
provides leadership coaching. In Year 3, the Principal will lead individual check-ins, and the ED 
will meet weekly with the Principal to monitor overall progress towards academic and school 
culture goals, and provide coaching aligned to needs identified in the data. We will partner with 
the NYC SPED Collaborative, which will serve as an additional professional development resource 
for the DSS. The ED will receive a leadership coach provided through BES Follow-On Support. 

Data Days. BOLD is a results-oriented school and we ensure high levels of achievement for all 
students by regularly collecting and acting on student achievement data (II.E). We assess student 
learning frequently and through multiple methods. Teachers participate in five Data Days 
annually, each following an Interim Assessment cycle (II.H) that are structured according to the 
principles outlined in Driven by Data175, a practice widely used at the highest-performing charter 
schools.176 With the support of the Leadership Team, teachers use these days to analyze 
achievement data, including the performance of students with disabilities and ELLs, identify 
grade-wide and content-specific gaps, and develop action plans to improve instruction and close 
the gaps presented by the data. Teachers work with one another and the Leadership Team to 
ensure the action plans adequately meet the needs of every student. 

Professional Culture.  For our comprehensive PD plan to improve teacher practice, and in turn 
student achievement, we build and sustain a professional culture of continuous growth, where 
each staff member is eager for feedback and committed to improvement because s/he knows 
the impact is student success. We hire individuals that demonstrate humility and curiosity and 
the ability to successfully implement feedback. We sustain the culture by setting clear 
professional expectations for what it means to be a BOLD teacher, and what it looks like to be 
receptive and responsive to feedback and proactive in seeking it out. We create a culture where 
feedback is shared in every direction, with the Leadership Team seeking feedback from teachers 
and staff members in formal (i.e. staff surveys) and informal (i.e. individual check-ins) ways. 

E. EVALUATION 

BOLD implements rigorous evaluation processes and procedures for all stakeholders. BOLD is 
an outcomes-focused school, and therefore we regularly monitor performance to support 
continuous improvement and progress towards goals (I.A). Performance of the Board, school 
leadership and staff, and our academic program is monitored through a series of internal and 
external evaluations and audits. In compliance with Education Law §2851(2)(f), BOLD will conduct 
semi-annual internal and annual external audits to monitor progress towards the academic, co-
academic, organizational, and operational goals stated in our charter and the outcomes stated in 
our mission. We will create an annual report that documents the results of our academic, 
financial, and operational performance reviews, along with our annual administration review, 
and share our annual report with our authorizer, Board of Regents, and all stakeholders, and will 
post it on our website. The annual report is due to the Board of Regents by August 1, and our 

175 Bambrick-Santoyo, Paul. Driven by Data. Josey-Bass San Francisco. 2010.
 
176 BES school South Bronx Classical had over 80% of students proficient on the New York State ELA and math assessments in 2016-2017 and implements the data-

driven approach described in Driven by Data.
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Director of Operations (DO), with close management by the ED, will oversee the development 
and distribution of the annual report. Administrative Review. We will conduct an administrative 
review on an annual basis that includes a Board of Trustees self-evaluation, evaluation of the ED, 
and the ED’s evaluations of the school leadership team. Board of Trustees. The Board will 
conduct an annual self-evaluation led by the Governance Committee and Board Chair 
(Attachment 5b). The purpose is to assess the Board’s performance as the school’s governing 
body, and evaluate individual members based on the role descriptions set for each officer 
position and committee. The Board will use results to improve its efficacy in providing oversight. 
Executive Director (ED). The Board will conduct an annual review of the ED through its Evaluation 
Sub-Committee prior to the end of each year and using criteria set forth in the ED job description 
and goals of the charter. The Sub-Committee is composed of the Board Chair, Treasurer, and one 
member from the Academic and Development committees. It will solicit input from the Board, 
data from family satisfaction surveys, and results from 360 reviews of the ED completed by school 
staff twice annually. It will synthesize stakeholder input and performance data in relation to goals 
(I.A) to deliver a cumulative review to the ED. The Board Chair will share the evaluation with the 
ED and secure the review in the ED’s personnel file. The Board Chair uses the evaluation to set 
priorities and goals for the upcoming school year. The Board would consider trends of 
underachievement against goals as grounds for discharging the ED. School Leadership Team. 
The ED will conduct formal evaluations of each member of the Leadership Team (Principal, DCI, 
DSS, DO, and SCM) three times annually in alignment with our trimester calendar and against the 
criteria established in each job description, and ultimately our goals (I.A), and will be informed 
by student achievement and growth data, including achievement data of special student 
populations, school culture data, academic and operational audits, and teacher and family 
surveys. All Leadership Team members will first complete a self-reflection and evaluation and 
share this with the ED in advance of the evaluation meeting. Evaluation meetings will be used to 
set goals with each member and inform the support provided by the ED to each school leader. 
Teachers and School Staff. The Leadership Team conducts evaluations of all teachers and non-
instructional staff three times each year, tracking our trimester system with our students. These 
include a written component and formal debrief. These evaluations should not raise any 
performance concerns that have not been previously discussed but should summarize the staff 
member’s progress throughout the year and report on the goals jointly set with each staff 
member. Each trimester evaluation includes a staff self-reflection and an evaluation completed 
by a member of the Leadership Team, followed by an in-person meeting to discuss the review 
and set goals for the upcoming trimester. For teachers, these include measures of teacher growth 
on instructional and professional goals, student growth and achievement as it relates to the goals 
(I.A), and Core Value alignment. Our teacher evaluation rubric has been adapted from Great 
Lakes Academy in Chicago, and includes categories related to upholding core values, improving 
student achievement, responsiveness to feedback, among others.177 Non-instructional staff 
members experience a similar evaluation process, that considers growth against professional 
goals, progress towards the organizational and operational goals (I.A), and Core Value alignment. 
Modeled after best practices used at high-performing charter schools, we collect comprehensive 

177 Lead Founder Andrew Foglia studied Great Lakes Academy as part of the BES Fellowship. Great Lakes Academy outperformed state averages on the 2017 PARCC 
assessment and was rated as a 1+ school by Chicago Public Schools, the highest rating a school can earn. 
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data to inform each evaluation, including student growth and absolute achievement, co-teacher 
and leader observations, and family satisfaction surveys.178 Each year, the Leadership Team 
conducts the trimester evaluations of instructional and non-instructional staff with close support 
from the ED, including joint evaluations in the first year. While teachers and non-instructional 
staff members are formally assessed each trimester, the Leadership Team aligns coaching and 
feedback to our evaluation rubric criteria on an ongoing basis to ensure high levels of 
accountability and mission-driven coaching. A staff member that does not demonstrate progress 
towards the criteria outlined in our evaluation rubrics will be placed on a time-bound, 
measurable performance improvement plan. If the staff member’s performance does not 
improve over the timeframe set in the performance improvement plan with intensive support 
from the Leadership Team, that staff member will be discharged in accordance with our 
personnel policies (Attachment 8a). Financial Audit. The Finance Committee of the Board is 
responsible for conducting an annual financial audit to assess progress towards our goals (I.A). 
The Board will select an outside auditor that is a CPA and licensed to conduct financial audits in 
New York State, to verify the accuracy and reliability of financial statements, accounting systems, 
and methods for financial control of BOLD in accordance with the GAAP and GAGAS, as well as 
requirements of our authorizer. The Board and ED will ensure the external auditor has access to 
all necessary financial and non-financial documents, accounting systems, and internal and 
external control systems to conduct the audit. The documents prepared, collected, and provided 
to the auditors to enhance the performance of the annual audit is subject to the auditor’s 
request. At the first Board meeting at the end of the academic year, the external auditor will 
provide the Board with an overview of the audit process, timeline for completion, and answer 
any questions, ensuring clearly communicated expectations and a shared understanding of what 
is involved in the audit process. The audit will be conducted annually, and information from the 
audit will be shared with the Board’s Finance Committee, which will review any audit exceptions 
or deficiencies and report to the Board with recommendations related to resolving them. A 
finding from the audit will be considered major if it indicates a deliberate act of wrongdoing, 
which causes a loss of confidence in the abilities or integrity of the school and jeopardizes 
continued successful operation. Audit findings are considered minor if the problems identified 
can be addressed through existing systems and procedures. When necessary, the Board will 
report a plan for corrective action to the Board of Regents indicating the exceptions and how 
they have been, or will be, resolved. Internal Program Evaluation. Twice annually, we will 
conduct an internal academic and operational audit to assess our program’s efficacy as it relates 
to progress towards our goals (I.A) and faithfulness to the charter. We will hire an outside 
consultant to conduct the academic and operational audits, which will include: classroom 
observations; school systems and procedures review; staff interviews; staff and family surveys; 
and school academic and culture data. The external consultant will provide insight into the level 
of alignment between our school systems, procedures, and practices, including but not limited 
to, arrival and dismissal, food and transportation services, and supplies and order. The external 
consultant will evaluate the level to which we are fulfilling the commitments outlined in our 
charter. Findings from both internal audits, including academic and operational evaluations, and 

178 Purpose Prep in Nashville takes a multi-pronged approach to teacher evaluations, and consistently outperforms district and state average on state assessments. 
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stakeholder surveys, will be presented to the Academic Committee, who will analyze the results 
and present findings to the Board for consideration. The Board will use internal audits to make 
plans for improvement, including resource allocation, in response to identified trends. The Board 
will delegate to the ED and Leadership Team implementation of strategies and action plans to 
address areas of improvement. In addition, we will leverage our BES Follow-On Support which 
will provide academic, operational, and organizational support services, as needed. 
F. FACILITIES 

BOLD understands the facility needs and requirements of our proposal and has a plan for 
identifying, securing, and maintaining appropriate and adequate facilities. BOLD is committed 
to serving CSD 12 and is actively looking for a facility in our target zip codes of 10456, 10457, 
10459, 10460, and 10472. We submitted the Charter School Space Request Online Form to the 
NYCDOE on January 23, 2018. Should we not be granted public space, we will secure a private 
facility. The selection will be made based on programmatic and financial requirements and will 
not present a conflict of interest for any of the proposed Board members. Any conflict of interest 
would be handled in accordance with our Conflict of Interest Policy (Attachment 5b). The facility 
selected will be compliant with all federal requirements, including ADA, and meet all NYC 
Department of Buildings and NYCDOE codes and state sanitary specifications. The consultant and 
the BOLD team are working with Charter School Facilities (CSF), a division of IGUA to identify 
specific sites in the target area. CSF is conducting a market survey that meet code and program 
requirements and that will be available for occupancy in August 2019. We are searching for a 
facility that will meet the needs of our initial cohort of 120 students, 90 in kindergarten and 30 
in grade 1, and will be programmatically and fiscally suitable as the school scales, adding 90 
students each year until Year 5 with 480 students. We require: 12,000 square feet in Year 1; 
21,000 in Year 2; 30,000 in Year 3; 39,000 in Year 4; and 48,000 in Year 5. Aside from our initial 
cohort of 30 1st graders who will require one general education classroom, all other cohorts of 
90 students will require three general education classrooms per grade. We will ensure that our 
facility provides space for separate rooms for special education and ELL services and supports, 
office space for teachers and other staff members, a cafeteria, and gym (Figure 3.8). We plan to: 
have our facility identified by November 2018; sign the lease and procure facilities insurance by 
January 2019; allow February 2019-June 2019 for renovations and up fit, including ensuring that 
the building is fully ADA compliant and meets all NYC building codes and NYCDOE codes and state 
sanitary specifications; and pass our final inspection and secure a Certificate of Occupancy in June 
2019 (Attachment 11). If we co-locate in a DOE building, we will use the custodial, maintenance, 
and School Safety provided by the NYPD. If located in a private facility, we will engage external 
vendors to provide custodial services and facility maintenance and repairs. We will engage 
external vendors to install and maintain security equipment and wired and wireless technology. 

Figure 3.8: Facility Requirements 
Year 1 Year 2 Year 3 Year 4 Year 5 

General Education Classrooms 4 7 10 13 16 
Special Education/ELL Services Offices 2 2 3 3 4 
Social Worker Office 0 1 1 1 1 
Administrative Offices 2 2 3 3 4 
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Cafeteria 1179 1 1 1 1 
Multi-Purpose/Community Space 1 1 1 1 1 
Medical Suite 1 1 1 1 1 
Kitchen/Warming Kitchen 1 1 1 1 1 
ADA Adult Restroom 2 2 3 3 4 
ADA Student Restroom 2 2 4 4 4 

BOLD understands the facility revenues and costs as well as co-location and funding processes, 
if applicable, and has a viable funding plan for the school’s facilities that includes evidence to 
support our facilities-related budget assumptions. We have included significant provisions for 
facilities insurance, janitorial and custodial services, $40.00/square foot assuming an average of 
100 square feet of space per student, $3/square foot for repairs and maintenance, $4/square 
foot for utilities, and $1/square foot for security (Attachment 9). In accordance with Education 
Law §2853(3)(e), our budget assumes rental assistance equal to the lesser of 30% of the per-pupil 
funding rate or the actual lease expense.180 In Year 1, assistance is estimated at $480K. The 
budget provides for 1.5% rent escalation. Overall, facilities operations and maintenance account 
for approximately 22% of our yearly budget in our first year. We have built a contingency plan 
into our budget should facility costs be higher than anticipated. Notwithstanding some sort of 
procedural error, we believe it is safe to assume that we will be granted facility rental assistance 
should we be denied co-location space. Part of effective planning is being able to discern what 
are real or fringe risks, and we believe that a denial of rental assistance is an otherwise unlikely 
hypothetical situation. That said, we do have some recourse to address the $480K gap should we 
be denied assistance. First, while we would like to preserve as much of our operating income 
and reserves in each year, something as catastrophic as not having facility funding would be a 
strong enough reason to tap into that reserve. Projected operating income for Year 1 plus 
carryover from Year 0 totals $291K. We believe it is prudent to use at least $200K towards the 
facility expense, reducing the gap to $280K. We have assumed an ideal 100 square feet per 
student, but we are familiar with schools utilizing spaces at somewhere between 80 to 85 square 
feet per student. That would reduce our facility lease expense by ≈ 15%. We could reasonably 
reduce our facility operating expenses by 15%, given the smaller facility footprint. This 
adjustment would allow us to save $92K via a smaller square footage, reducing the overall gap 
to $188K. A lack of facility funding would also be reason enough to revalue our staffing model. 
Specifically, we would look to take one or more of the following steps: (1) Delay the Teaching 
Fellow position until Year 2; (2) Delay the SCM position until Year 2 and distribute management 
of school culture to the ED and DSS; (3) contract with outside providers for our co-curricular 
programming and save expense of a full-time co-curricular teacher in Year 1. With salaries and 
benefits, we think this would be more than enough to cover the remainder of the gap. The extent 
to which we could fundraise to offset or otherwise not implement these reductions would be 
ideal given the programmatic impact. We would aggressively pursue fundraising and 
development efforts. We have developed this contingency plan to address the gap without 

179 Should we be in private space, the cafeteria may be the same space as the multi-purpose area and may not include a kitchen.  If needed during our initial years,
 
we could operate without this dedicated space.
 
180 Facilities Access Guide. New York City Charter School Center, 2017, www.nyccharterschools.org/sites/default/files/resources/Facilities-Access-Guide-for-NYC-
Charter-Schools.pdf.
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speculating on our abilities to fundraise given the magnitude of the gap created by a withholding 
of rental assistance. 

G. INSURANCE 

Our proposed insurance is issued by First Fidelity Brokerage, INC. (Figure 3.9). The proposed 
insurance includes: General Liability, Workers Compensation, Educators Legal Liability, Property, 
Excess, Crime, and Accident insurance. We intend to procure a Directors and Officers (D&O) 
policy during the planning year. Workers Compensation premium accounts for between 37% and 
39% of total insurance cost. Starting in Year 1, the D&O coverage is merged with the Educators 
Legal Liability to include failure to educate coverage. We intend to secure Cyber, Special Risk, and 
Fiduciary Liability, which will be an additional cost of $3750 each year. We have budgeted 
Workers Compensation at a rate of 1%, compared to the quoted rate of 0.75% (Attachment 9). 
While there is variance between budgeted insurance costs and the total quote provided, the 
higher Workers Compensation rate included in our budget (≈$22K more than quoted) will 
account for this discrepancy. In the event of any cancellation of our policy, BOLD and our 
insurance provider will notify the Department of Education within 10 days of cancellation. 
Figure 3.9: Proposed Insurance Coverage 

H. NON-ACADEMIC OPERATIONS 

BOLD implements a plan for food, health, and transportation services that complies with the 
Education Law and all city, state, and federal requirements. 

Food Services. We will provide breakfast, lunch, and snack each day. We anticipate that over 90% 
of our students will qualify for free or reduced lunch (FRL) and we will provide daily meals to 
every student at no cost regardless of income status. We will encourage all families to complete 
the FRL forms regardless of presumed eligibility with the goal of 100% completion. The DO and 

67 



 
 
 

 
  

  
       

   
  

     
   

   
    

       
   

   
    

  
      

   
      

 

     
  

   
    

     
  

   
  
  

 
    

   
   

    
  

     
  

  
 

   
   

    
  

  
   

Community Relations Coordinator will manage this process and will incentivize families to ensure 
we meet this target early in the year. We have included the cost of providing food service to all 
students regardless of FRL status in our budget (III.K). Food service was budgeted assuming that 
we will likely participate in the NSLP program with a private food service vendor; we expect to 
be reimbursed for meals served to students based on whether they qualify for free or reduced 
lunch. We have calculated annual reimbursements to be $1,062 per student and budgeted our 
expenses to be $1,128 per student, accounting for a premium of 6% to administer the program. 
Regardless of whether we secure co-location space in a DOE building or a private facility, we will 
outsource our food services and will select a vendor after reviewing all bids submitted through 
an RFP process that will include service requirements related to delivery of meals, food 
packaging, and utensils. Keeping nutritional value as a top priority, we are currently considering 
options such as Revolution Foods and Red Rabbit and will select the vendor based on 
considerations of cost, efficiency, compliance with all regulations, and organizational needs.  We 
will take the necessary steps to become a Local School Food Authority to manage food 
administration. We will ensure that all food services meet individual dietary needs and 
restrictions due to religion or health needs. The DO and Community Relations Coordinator will 
manage record-keeping related to dietary restrictions and will provide teachers with regularly 
updated student information related to dietary restrictions to ensure students’ safety and health. 

Health Services. Should we secure co-location space in a DOE building, we will share health 
services with the school(s). If we secure a private facility, we will outsource our nursing services 
to a licensed health professional authorized to administer care to students, including prescription 
administration, and ensure compliance with Education Law §2853(4)(a) and §912. If we are in a 
private facility, we will ensure space for the nurse’s office that is private, secure, and has access 
to running water, refrigerator, and other required resources. The Community Relations 
Coordinator will work with the health services provider to secure all student health and 
immunization records. During enrollment, families are required to submit a Medical Examination 
and Immunization Record, and when necessary a Medical Administration Form. These records, 
along with student biographical and emergency contact information, will be stored in a locked 
file cabinet in the main office and only accessible to the Community Relations Coordinator, DO, 
Health Professional, and ED. All students will be required to submit an immunization record that 
is kept on file at the school that meets the requirements of Public Health Law 2164, including the 
following immunizations: Polio (IPV, OPV: 3 doses); Measles/Mumps/Rubella (MMR: 2 doses of 
measles containing vaccine and 1 dose each of mumps and rubella); Hepatitis B (3 doses); 
Varicella (1 dose), Diphtheria, Tetanus, Pertussis (DTaP, DTP, Tdap: 3 doses). As outlined in 
Education Law §917, BOLD will maintain access to external defibrillators (AED) and a minimum 
of two staff members will be trained in cardiopulmonary resuscitation (CPR) and use of an AED. 

Health, Safety, and Risk Management Policies. BOLD will implement a set of health, safety, and 
risk management policies that are reviewed annually with the Board, staff, students, and families. 
We will review these policies with our insurance provider. At minimum these include: Policies 
and procedures for responding to natural disasters and emergencies including fires and 
tornadoes; Policy requiring that instructional and administrative staff receive training in 
emergency response, including appropriate “first responder” training or its equivalent; Policies 
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relating to the administration of prescription drugs and other medicines; Policy establishing the 
school has a drug, alcohol, and tobacco free workplace; Policy for reporting child abuse, acts of 
violence, and other improprieties as mandated by federal, state, and local agencies. Child abuse 
will be reported immediately by the individual discovering or being informed of the alleged child 
abuse and/or neglect. In accordance with New York State Social Services Law §413 and §421, 
annual reporter training will be provided within the first six weeks of school or the first six weeks 
of that person’s employment, and proof of that training will be provided to the chair of the Board; 
Compliance with all health and safety laws and regulations that apply to non-charter public 
schools, including those regarding auxiliary services (food services, transportation, custodial 
services, hazardous materials, pest management, etc.). 

Transportation Services. In accordance with Education Law §2853(4)(b) and §3635, we will 
ensure that all students have access to the transportation needed to attend school every day. 
Regardless of whether we are co-located in a DOE building or private facility we will provide 
yellow bus service through NYC DOE Office of Pupil Transportation and secure yellow bus services 
for our students in accordance with OPT’s guidelines and procedures, including door-to-door bus 
service for students with IEPs that mandate this service.181 The DO will manage all transportation 
services and coordination with OPT. Should we be located in a private facility, we will provide 
OPT with a valid Certificate of Occupancy to ensure eligibility for bus services. In accordance with 
OPT estimated expenses, we have budgeted for the cost of yellow bus service for all days of 
operation when DOE schools are closed (Attachment 9).  We will develop a bus route plan with 
OPT that best meets the needs of our students, ensuring all student information is entered in ATS 
accurately and timely, and submitting requests to OPT for additional stops as necessary. In 
accordance with the McKinney-Vento Homeless Assistance Act, we will ensure all homeless 
students have access to the bus service every school day.182 We will meet the needs of individual 
students by working with the OPT to ensure students requiring transportation services as part of 
their IEP or 504 plan, including door-to-door transportation, receive these services, and will 
secure the necessary documentation from the CSE for students requiring transportation services. 
In addition to yellow bus service, CSD 12 is served by multiple public transportation lines, 
including the 2, 5, B, and D lines, as well as Metropolitan Transportation Authority (MTA) buses. 

Other Non-Academic Operations. BOLD will apply a combination of internal and external 
resources to manage other non-academic operations. All external vendors will be selected and 
engaged in alignment with our fiscal policies and procedures and applicable procurement laws 
and after receiving positive references from like-minded organizations. If co-located in a DOE 
building, we will use DOE custodial and maintenance staff provided, as well as NYPD School Safety 
officers. If located in a private facility, we will engage external vendors to provide custodial 
services and facility maintenance and repairs. We will engage external vendors to install and 
maintain security equipment and wired and wireless technology. The DO will manage the 
disbursement and support of all technology, including, but not limited to, staff laptops, student 
Chromebooks, projectors, and smart boards. The DO will provide training to all teachers during 
Summer Institute regarding appropriate and effective use of all school-based technology. All 

181 Requesting OPT Transportation Services. NYC Department of Education Office of Pupil Transportation, 2017, optnyc.org/resources/RequestingOPTServices.pdf. 
182 “McKinney-Vento Homeless Assistance Act S.” McKinney-Vento Homeless Assistance Act S, NYC DOE. 
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external vendors responsible for non-academic operations will be managed by the DO. All 
student education records will be protected in accordance with FERPA.183 Student information 
will be managed internally by the DO and Community Relations Coordinator (beginning in Year 
2); hard copy student records will be stored in locked filing cabinets and electronic student 
records will be stored in a password-protected Student Information System.184 Compliance and 
reporting will be managed internally by the DO with support from our back-office provider and 
direct oversight by the ED. All personnel files and payroll records will be maintained in accordance 
with the Fair Information Practices Act and access will be limited to the ED and DO. Employees 
may obtain access to their files by completing an access request form. All supplies, materials, and 
equipment will be purchased by the DO and approved by the ED in compliance with our fiscal 
policies and procedures and applicable procurement laws. 

I. FAMILY AND COMMUNITY INVOLVEMENT 

BOLD implements a plan for involving families during the pre-opening phase. We have met with 
over 130 families in our target zip codes who have grade-eligible children and have expressed a 
deep interest in BOLD. Through conversations and input collected from families and community 
members through our community input survey, we have adjusted our proposal to meet the 
desires and needs expressed. (Table 2; Attachment 2b) This engagement will continue 
throughout the application process and beyond. Should we be authorized, we will continue our 
outreach to families and community members through tabling, information sessions, and 
material distribution in person and via social media to continue gathering input, and to begin 
sharing enrollment information with interested families, as well as facility updates as needed. 
After our enrollment period ends in April, we will begin sharing all school year preparation 
information and opening of school procedures, including information on uniforms, the Student 
and Family Handbook, and required enrollment documentation. We will conduct home visits over 
the summer to introduce ourselves to family, collect basic student information through our Home 
Visit Survey, distribute uniforms, and conduct our first cycle of F&P testing (II.H). We will host 
Family Orientation Sessions to provide families with the information they need to successfully 
begin the school year. 

BOLD implements a plan for involving families and community stakeholders after we open. 
“Teacher outreach to parents [is] related to strong and consistent gains in student performance 
in both reading and math…including meeting face to face, sending materials home, and keeping 
in touch about progress.”185 We lay the foundation for strong family partnerships during home 
visits conducted by the Leadership Team prior to the school year. When the school year begins 
we host several family events (II.H) including: nine BOLD University Nights for families to learn 
strategies for supporting learning at home; cultural events throughout the year to celebrate the 
community’s diversity; and three Family Input Sessions to collect input on our program. We 
establish systems for regular communication to consistently inform families of their student’s 
progress. Families receive daily Be BOLD Reports summarizing academic, behavioral, and school 

183 “Family Educational Rights and Privacy Act (FERPA).” Home, US Department of Education, 26 June 2015, www2.ed.giv/policy/gen/guid/fpco/ferpa/index.html.
 
184 We are considering PowerSchool as a potential Student Information System. PowerSchool is a widely used digital platform that provides digital tools for
 
registration, compliance, and end-to-end organizing of student information.
 
185 Henderson, Anne T. and K.L. Mapp. 2002. A New Wave of Evidence: The Impact of School, Family, and Community Connections on Student Achievement. Austin,
 
TX: National Center for Family & Community Connections with Schools, Southwest Educational Development Laboratory.
 

70 



 
 
 

    
      

 
     

  
  

   
  

     
  

   
   

   
    

 
      
     

     
   

     
 

 
 

     
   

   
    
  

   
   

       
      

  
   

    
      

   
  

 

                                                           
   

 
     

  
     

  
    

culture data from that day.186 All parents receive teachers’ cell phone numbers; staff policy 
requires teachers to respond to all family outreach within 24 hours. We will employ staff 
members fluent in Spanish and will continue to produce all materials in English and Spanish and 
other languages as needed. We will invite families to attend Community Meetings when we 
celebrate students for embodying our core values and for achieving academic growth. We will 
supplement school-based activities with learning opportunities in our community and city, 
through community partnerships, and involve families whenever possible. We will implement an 
open-door policy that always welcomes families. Our partnership extends to our community as 
well, as their perspective and resources are critical to ensuring we meet the needs of all students. 
Community members are invited to attend our Family Input Sessions each trimester, which will 
serve as opportunity to provide input and collaborate on issues of importance to the community. 
We intend to partner with BronxWorks and Phipps, two organizations that provide 
comprehensive services to economically disadvantaged families. For homeless students, we 
intend to partner with H.E.L.P. Crotona, a transitional housing organization, and the Students in 
Temporary Housing (STH) unit within the Office of Safety and Youth Development of the NYCDOE 
to secure necessary resources.  To ensure we are constantly improving our academic program to 
best meet the needs of families, we will conduct mid-year and end-of-year family satisfaction 
surveys, a practice used my many high-performing charter schools.187 Results will be shared with 
the ED and Board.188 The Board will use data collected as part of the ED’s annual review; the ED 
will consider survey data in setting academic, operational, and organizational priorities with staff. 

J. FINANCIAL MANAGEMENT 

BOLD understands the financial management needs and obligations of a charter school. BOLD 
recognizes that, if approved, it will be charged with the responsibility of not only educating our 
students, but also ensuring both the appropriate and effective use of public funds. As part of 
implementing a strong financial management approach, BOLD is proposing to use EdTec as its 
back-office provider.189 EdTec is a financial and operational consulting firm, exclusively for 
charter schools, with experience and expertise nationally and locally in NYC.  Providing services 
for over 300 charter schools nationally, EdTec currently works with six charter schools in New 
York.  Founded in 2001, EdTec has honed its systems and processes over the last 17 years to 
provide CFO and back-office services to charter schools of all sizes and scale. One reason to 
contract with a back-office provider is the segmentation of duties and responsibilities that is 
otherwise not possible for a smaller school with limited staff and resources. EdTec supplies 
experienced staff members with distinct permission levels for the various back-office functions. 
Since depositing of revenue and purchasing is done by school staff, and the entry and recording 
is done by EdTec, there is a clear segregation of duties and responsibilities that limits the 
potential for financial mismanagement. 

186 Be BOLD reports are adapted from the daily family communication system used at Neighborhood Charter School. In 2016-2017, NCSH achieved 60% proficiency
 
in ELA and 70% proficiency in math in NY state exams.
 
187 Through the BES Fellowship, Lead Founder Andrew Foglia studied several high-performing schools that use family satisfaction surveys including Great Lakes
 
Academy in Chicago and Purpose Prep in Nashville.
 
188 Our family satisfaction survey will be based off the 5Essentials survey created by the Organizing Schools for Improvement program of the Urban Education 

Institute of the University of Chicago. http://help.5-essentials.org/customer/en/portal/articles/800770-illinois-5essentials-survey-questions.
 
189 EdTec’s website is accessible at: www.edtec.com.
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BOLD implements a set of fiscal policies and procedures to provide effective financial 
management and oversight of the school, including a system for tracking enrollment numbers. 
BOLD will implement a robust set of financial policies and procedures proven effective at similar 
charter schools and that have been reviewed by several audit firms. All policies are reviewed and 
signed by Board members annually and will guide the practices of the Finance Committee. 
Policies and procedures rely on and incorporate Generally Accepted Accounting Principles 
(GAAP) and have been developed with consideration of the NYSED Audit Guide. Prior to formal 
adoption, BOLD will review its financial policies and procedures to ensure they remain adequate 
in light of updates to the NYSED Audit Guide, and formally seek an auditor review of policies and 
procedures as part of initial controls review. We will implement a Student Information System 
(SIS), which provides a digital platform for maintaining student information. We will use SIS for 
tracking enrollment and attendance, eligibility for free-and-reduced lunch, special education 
services, and related services for students with special needs. We will use a SIS to ensure strong 
record-keeping and tracking of student enrollment and attendance information, whole school 
and across subgroups, to ensure compliance with all reporting requirements related to federal 
and local funding. We will leverage BES Follow-On Support in creation and selection of effective 
record-keeping/tracking systems. We will use systems required by DOE and SED for reporting. 

BOLD implements a budget-building process that ensures financial viability. The annual budget 
will be developed by the ED and DO, in conjunction with EdTec. The ED will solicit stakeholders 
for budget input and facilitate planning meetings each year to ensure budgeting is aligned to the 
mission and goals outlined in the charter. EdTec will conduct analysis and provide knowledge and 
expertise on charter school funding, observed spending trends, and other industry benchmarks. 
EdTec will help to bring the technical work of the budget pro forma together each year. The 
budget cycle will start in January/February with a working draft developed by the ED, with the 
support of the DO and EdTec, and then brought to the Finance Committee for their review no 
later than March. The Committee will analyze and finalize the budget draft and present the 
recommended budget to the Board in March/April, with Board vote and approval in May/June at 
a publicized and open Board meeting.  BOLD will prepare and provide to NYSED a copy of its 
annual budget and cash flow projections for each fiscal year no later than June 30 of the 
immediately preceding fiscal year. The role and responsibility of the Board will be to adopt a 
balanced budget that adequately meets and addresses the strategic vision and mission of the 
school, as laid out in the charter application and with input and information from school 
leadership and consulting parties. The Board will ensure the budget reflects all compliance 
requirements with respect to federal and state resources, including but not limited to, whether 
something is a prudent and reasonable use of public funds. The responsibility to execute against 
the budget is delegated to the ED, supported by EdTec. The budget will reflect the operating and 
spending parameters around which day-to-day decision-making will be managed. The ED, 
supported by the DO, will maintain and protect all associated records, including, but not limited 
to, those that contain financial, student, personnel, or donor information. The Board will be 
responsible for accountability, ensuring the ED and Leadership Team are acting in a manner 
consistent with the adopted budget, priorities, and restrictions.  As part of this accountability 
framework, the school administration and EdTec will be responsible for informing the Board of 
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changes in information, conditions, and other matters related to the budget. During monthly 
meetings of the Board, the Board will review financial documents that include, but are not limited 
to, budget versus actuals report, balance sheet, cash flow, and updated projections. Material 
variances between the approved budget and budget actual and projections will require the Board 
to revisit the Budget and determine if corrective action is required to realign spending with 
budget priorities. 

BOLD adheres to all generally acceptable accounting principles and implements a credible plan 
for selecting an independent financial auditor and conducting an annual independent audit. 
BOLD will annually engage a state-approved audit firm with NY charter school experience and 
expertise. The annual audit will be conducted by a CPA or CPA firm licensed in New York State. 
The Finance Committee will request proposals for audit and select the audit firm, which will 
report directly to the Board. The audit will be done in accordance with all federal, state, and local 
auditing requirements and standards, including those required by public charter schools in New 
York State, in addition to any other conditions or criteria required by NYSED. BOLD will use the 
selected firm for any other required reporting, including, but not limited to, the initial statement 
on internal controls, CSP agreed upon procedures reporting, A-133 audit, and the filing of its 
annual 990 with the IRS.  We have included the cost of the audit based on standard pricing from 
a variety of charter school audit firms in New York in our budget (Attachment 9). At all phases of 
the financial management cycle, BOLD will rely on the expertise of those Trustees with strong 
financial management skills, as well as an active Finance Committee that convenes regularly, to 
ensure ongoing, sound financial management. BOLD has two Board members with extensive 
financial expertise who will play a critical role in this oversight. 

K. BUDGET AND CASH FLOW 

BOLD has developed a pre-opening and 5-year budget plan that aligns with our programmatic 
design, mission, and vision (Figure 3.10; Attachment 9). Our budget reflects our education 
philosophy that teachers are the most important factor in driving student achievement: ≈ 50% of 
revenue is dedicated to instructional personnel. At $68K, our starting salary for teachers is 
competitive with starting salaries at many NYC charter school networks. Our budget delivers a 
staffing plan that meets the needs of all students. Our budget uses conservative revenue and 
expense assumptions and projections, relying on experts in the charter school finance sector to 
assist with our budget plan. The budget does not require any significant infusion of unsecured 
fundraising or grants – it is largely sustainable on recurring public revenues. In every fiscal year, 
operating income is positive; the fund balance is projected to reach a balance of $1,270,087, or 
12% of total revenues in FY2024, the fifth year of the school’s operation. 

Figure 3.10: Five Year Budget Summary 

FY 2019 FY 2020 FY 2021 FY 2022 FY 2023 FY 2024 

Total Revenue 535,000 3,020,618 4,787,276 6,564,868 8,552,829 10,550,457 

Total Expenses 361,632 2,903,279 4,691,064 6,398,392 8,303,988 10,082,604 

Operating Income (EBIDA) 173,368 117,339 96,211 166,475 248,841 467,853 

Beginning Fund Balance - 173,368 290,707 386,918 553,393 802,234 
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Ending Fund Balance 173,368 290,707 386,918 553,393 802,234 1,270,087 

Operating Income as % of 
Total Revenues 32.41% 3.88% 2.01% 2.54% 2.91% 4.43% 

Fund Balance as % of Total 
Revenues 32.41% 9.62% 8.08% 8.43% 9.38% 12.04% 

Total Revenue Per Student N/A $25,172 $22,797 $21,883 $21,930 $21,980 

Total Spending Per Student N/A $24,194 $22,338 $21,328 $21,292 $21,005 

Revenue Projections. The budget is based on an opening enrollment of 120 students, 90 students 
in kindergarten and 30 in grade 1.  We will add 90 new students each year for total enrollment 
of 480 students for K-5 by Year 5. Recurring public revenue projections are based on the most 
recent funding and rate assumptions available to charter applicants, and when otherwise 
unavailable, the assumptions in use for schools operating during FY 2018. The main per pupil rate 
has been budgeted at $14,527, understanding there is a high likelihood it will be higher in FY 
2020. Per pupil enhancements for students receiving a certain level of special education services 
are tied to special education populations observed in local schools. We have assumed that 21.5% 
of our students will likely have an IEP, and half of these will receive services that trigger the 20-
60% and greater than 60% funding enhancements to the per pupil payments from the NYCDOE. 
The facility reimbursement has been assumed at 30% of the general education per pupil amount; 
we understand that we are only eligible for this funding if we are in a private space, and that the 
reimbursement is capped at actual lease costs. We included conservative assumptions for several 
state and federal categorical programs. We budgeted for Title I and Title II allocations tied to an 
assumption of the number of students qualifying for free-or-reduced lunch status, which we 
anticipate will be 92% of our students.  IDEA funding was projected at $900 per eligible student, 
with eligibility being a subset of all special education students estimated at 20%. We have 
projected NYSTL, NYSSL, and NYSLIB allocations and the restricted offsetting expenses to 
demonstrate these revenues have an intended, restricted use. We have included a one-time 
DYCD allocation in Year 1 to support initial furniture and equipment purchasing, based on a fixed 
award of $185K plus $450 per each student. FE-rate was estimated at a $150 per new student 
consistent with FY2018 funding rate. The budget does not overly rely on any non-public and non-
recurring revenue sources.  During the startup period and the first two years, the budget plan 
reflects an anticipated Walton Family Foundation (WFF) Start-Up Grant of $325,000 pursuant to 
our partnership with BES190 and a prospective Charter School Program Grant of $550,000, for 
which we anticipate we will be eligible. For all revenue assumptions in future years, we did not 
incorporate any increase year over year. Without guaranteed funding rates or funding levels, any 
assumption around increases would be arbitrary; planning around a flat funding environment 
allows us to have more budget capacity should revenue rates grow. Spending that has been 
earmarked for WFF and CSP funds in the budget reflect ≈ $875K in one-time funding.  If funds 
were not to materialize, we will revise our proposed budget scenarios. From pre-opening through 
the Year 2, we anticipate building a reserve of approximately $387K. Without any change in 
spending behavior, we could address over 40% of the budget gap. We would consider revising 
our staffing plan, either reducing or eliminating non-instructional roles, or delaying the hire of 

190 A letter of commitment for start-up funds is available in Attachment 10. 
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our Teaching Fellow and/or SCM until Year 2.  We would revisit our vendor relationships to 
renegotiate or scale back services. We would likely look to a more focused interest on fundraising 
and supplementing our revenue model. Expense Projections. Our largest area of expense, 
personnel and associated employer liability and tax expenses, make up 55% to 58% of anticipated 
spending in Years 1 through 5.  Each year this comes to just under $12,500 per student, on 
average. Instructional roles comprise 47% to 60% of the personnel spending in each year. 
Teachers are the largest part of the personnel spending plan; they have been budgeted at an 
anticipated starting salary of $68K.  In Year 1 we will have 17 staff members and will reach an FTE 
count of 58 in Year 5. For benefits and employer taxes, we have included a 3% assumption for 
employer contributions to retirement, as well as a competitive assumption of BOLD contributing 
$7,000 per employee toward medical, dental, and vision benefits. We have accounted for 
contributions to Social Security, Medicare, and state unemployment insurance at current rates. 
Workers compensation insurance was budgeted at 1% of total wages. Budgets for items in 
contracted services and school operations have been developed in consultation with vendors, 
existing charter schools, and charter school support organizations.  We have assumed a 1.5% 
year-over-year expense increase after 2019-20 to account for inflation. Expenses include the 
required audit, legal representation, back-office services, assessment and evaluation costs, 
instructional materials, classroom technology materials, textbooks, contracted instructional 
services, and other program expenses. Food service was budgeted assuming we will likely 
participate in the NSLP program with a private food service vendor; in that configuration, we 
expect to be reimbursed for meals served to students based on whether they qualify for free or 
reduced lunch. We have calculated annual reimbursements to be $1,062 per student and 
budgeted our expenses to be $1,128 per student, accounting for a premium of 6% to administer 
the program. We have budgeted $40 per square foot for a move-in ready facility. Janitorial 
services and utilities have been budgeted at $3 and $4 per square foot, respectively, based on 
different quotes and observed facility setup. We have included a rent escalator of 1.5% to 
account for the NYC rental market. We have budgeted to fund a dissolution set-aside of 
$100,000, setting aside $20K each year of the charter term to be maintained in an escrow fund 
or non-liquid savings account with the singular purpose of funding dissolution activities. Solvency 
and Financial Stability. We have put together a cash flow plan for the pre-opening period and 
Year 1 that is positive each month.  There is no reliance on borrowed funds, whether to fund a 
structural budget deficit or short-term cash flow need. If we encounter any financial difficulties 
that produce a budget gap or cash flow need, we will look for ways to re-balance our budget 
immediately.  Likely, a budget shortfall would come from a missed enrollment target. We would 
look to capitalize on some automatic expense decreases that should happen if the enrollment 
target is missed.  After capturing those natural areas of savings, there would be a review of the 
staffing plan to ensure it is still appropriate considering the budget challenges and if possible, 
realign it and lower costs. Our priority will always be to protect core components of our program, 
and instead scale back on otherwise discretionary or non-mission critical elements of the budget. 
We would likely invest more effort in pursuing more aggressive fundraising and philanthropic 
initiatives as well. 

L. PRE-OPENING PLAN: See Attachment 11; M. DISSOLUTION PLAN: See Attachment 12 
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Attachment 1: Admissions Policies and Procedures 

BOLD Charter School’s admission policies and procedures are in accordance with Education Law 
§2854. BOLD is an open-enrollment, tuition-free, public charter school. Admission of students 
will not be limited on the basis of intellectual ability, measures of achievement or aptitude, 
athletic ability, disability, race, creed, gender, national origin, religion, sexual orientation, gender 
identity, socioeconomic status, parent’s/guardian’s marital status, political affiliation, or any 
other protected status. Any child who is qualified under the laws of New York State for admission 
to a public school is qualified for admission to BOLD Charter School. 

BOLD Charter School will participate in the New York City Charter School Common Application 
and will provide paper applications for families when necessary to meet their accessibility needs. 
The application form will be made available in languages predominately spoken in the district in 
which we are located and will be made available in other languages as needed. 

BOLD Charter School’s application period will close on April 1 of each year. All eligible students 
who submit a timely application will be enrolled. Should the number of applications exceed the 
capacity of the grade level or building, we will conduct a random, public selection process 
(lottery) to enroll students. The lottery process, including the tracking of application submissions, 
facilitating the lottery, notifying families, and collecting decisions and subsequent enrollment 
packets, will be overseen by the Executive Director in Year 1, and by the Director of Operations 
in Year 2 and beyond. 

In accordance with Public Officers Law § 104, the date, time, and location of the lottery will be 
made known to the public. Two weeks prior to the lottery, we will provide notice of the time and 
location of the lottery to the same media outlet we use to post information about our Board 
meetings and will also post this information on our website. Two weeks prior to the lottery, we 
will also conspicuously post notice of the lottery in multiple public locations where we also post 
information about our Board meetings. 

All families that have submitted an application by the deadline will be notified of the date, time, 
and location of the lottery. While families are welcome to attend, they are not required to do so 
and will not be penalized in any way if they do not attend. Families will receive a phone call and 
official acceptance notification in the mail if their child is accepted by the lottery and will have 
two weeks to accept the seat. If families do not respond or formally accept the seat within two 
weeks, the seat will be filled from the waitlist in numerical order. 

All vacant seats in all grades at the beginning of the year and up through January 1 of each school 
year will be filled from the waitlist until full enrollment at each grade level is met. If a seat 
becomes available, we will contact the next family on the waitlist in numerical order and allow 
them two weeks to formally accept the seat. Should the family not accept or respond to our offer, 
we would move to extend an offer to the next family on the waitlist. Per our commitment to 
fulfill our mission for each student, we will not fill vacant spots that become available after 
January 1 of each school year. All students that enroll in Kindergarten must turn five by December 
1st of that school year. 

Enrollment Preference. Enrollment preference will be given to students residing in CSD 12 and 
siblings of students already enrolled at BOLD, and students of BOLD employees. 
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CSD 12 Students. We will accept CSD 12 students before accepting students living outside CSD 
12, and if we have more applicants than seats, we will hold a lottery for only students in CSD 12, 
providing seats to all of these students and creating a waiting list as needed. A second lottery will 
then be held for all remaining applicants to either continue the wait list or if no wait list exists, to 
create the wait list for our school. If we have fewer applications from CSD 12 than available seats, 
we will automatically accept all students from CSD 12 and then hold a separate lottery for all 
remaining applicants who are residing outside of CSD 12. 

Siblings of Currently Enrolled Students. Siblings are defined as children whose primary 
guardian(s) are also the primary guardian(s) of other children already enrolled at BOLD Charter 
School. This is defined as guardian(s) who have custody of children at least 50% of the time and 
include half-siblings, step-siblings, adopted siblings, or other family members such as cousins 
nieces, or nephews being cared for as primary dependents. If a child is selected through the 
lottery for a seat at BOLD Charter School, their siblings will be automatically granted enrollment 
if there is space available in their grade level. Siblings of currently enrolled students will be 
exempt from future lotteries and will be automatically granted a seat if there is available space 
at their grade level. 

Children of School Employees. Children of school employees will be exempt from the lottery 
provided that the parent employed at BOLD Charter School has full or joint custody of the child. 
Employees include anyone who works at least half-time for BOLD Charter School and who started 
work on or before the first day of school of the year in which they are submitting their application. 
The number of students enrolled who are children of school employees will not exceed 20% of 
the total enrollment. Should the number of school employees’ children applying exceed 20%, 
preference will be given in order of the number of years of employment at BOLD Charter School. 
Those not given enrollment priority will be included in the general enrollment lottery. 
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Table 2: Public Outreach Information 
BOLD Charter School 

Date(s) of 
Outreach 

Target 
Stakeholder 
Group 

Description of 
Outreach 

Location of 
Outreach 

Input Obtained Action Taken on Input Number of 
Attendees 

9/19/17 
Education 
leaders; 
community-
based 
organizations 

Call with Max 
Polaner, 
Executive 
Director-NY, 
iMentor 

Phone call – 
iMentor 

Students must be 
challenged 
academically, but 
also provided with 
individual mentors 
that stay with them 
over several years. 

Our co-teaching 
model ensures 
personalized 
relationships with all 
students and mission-
driven partnerships 
with families. 
Leadership Lab will 
also be opportunities 
for older students to 
mentor younger 
students as the school 
grows. 

1 

9/19/17 NYC students 
and families; 
educators 

Attended Teens 
Take Charge 
Education Panel; 
learned about the 
educational 
needs of families 
residing in 
Harlem and the 
Bronx; shared 
information 
about BOLD with 
families. 

Schomburg 
Center, 
Harlem 

Families and 
students want more 
options for schools, 
and do not want to 
be limited to the 
traditional schools in 
their district. 

BOLD seeks to open in 
CSD 12 to provide 
families in the Central 
Bronx with a high-
quality school option. 
Fewer than 25% of 
elementary school 
students in CSD 12 are 
proficient on state 
exams. 

60+ attendees 
including 
community 
members, 
educators, 
families, and 
students 
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9/20/17 
Community-
based 
organizations; 
community 
members 

Call with Bridget 
Johnson, 
Associate 
Executive 
Director of Prep 
for Prep 

Phone call – 
Prep for 
Prep 

Students need to 
build foundational 
skills early so they 
are prepared for 
college preparatory 
work in high school. 

We will implement a 
college preparatory 
academic program 
that includes an 
intensive focus on 
literacy and math, 
inquiry-based 
instruction to build 
critical thinking skills, 
and character and 
leadership 
development. 

1 

9/20/17 
Community-
based 
organizations 

Call with Michelle 
Defossett, VP of 
Finance at 
Sponsors for 
Educational 
Opportunity 

Phone call -
Sponsors 
for 
Educational 
Opportunity 

Students should be 
connected with 
community-based 
and professional 
opportunities before 
college. 

Our Leadership Lab 
will be focused on 
character and 
leadership 
development, and we 
will provide 
opportunities for 
students to learn from 
community leaders 
and apply their 
leadership skills in 
their community 
through project-based 
learning 
opportunities. 

1 

9/21/17 Community-
based 
organizations; 

Met with Eileen 
Torres, Executive 
Director, and 

BronxWork, 
Bronx 

Homelessness is a 
significant challenge 
facing youth across 

BOLD intends to 
partner with 
BronxWorks and 

2 community 
stakeholders 
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community John Weed, the Bronx, which H.E.L.P Crotona (a 
members Assistant 

Executive 
Director; shared 
BOLD and learned 
more about 
educational 
needs across the 
Bronx 

significantly impacts 
attendance and 
parent engagement 
at school. Significant 
literacy and 
language gaps also 
exist as students 
enter pre-K and K, 
and many families 
lack resources and 
books at home. 

transitional housing 
organization) to 
ensure supports for 
homeless families. We 
will also recruit at 
these organizations to 
ensure that we are 
enrolling economically 
disadvantaged 
students. BOLD will 
also establish systems 
of frequent 
communication with 
families, and will 
conduct Home Visits 
prior to the start of 
school to establish 
relationships with 
families. We will also 
place an intensive 
focus on literacy 
instruction through 
multiple instructional 
methods, to ensure 
we close all literacy 
gaps and provide a 
strong foundation for 
all students. 

9/22/17 
10/30/17 

Central Bronx 
businesses; 

Distributed fliers 
and community 

Businesses 
and 

Business owners 
and community 

BOLD will partner with 
businesses and 

29 community 
input surveys 
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community- input surveys to community members are community collected from 
based businesses along organization supportive of a new organizations to CSD 12 
organizations; East Tremont s in CSD 12 college preparatory provide students with families and 
community Avenue and option in the community-based community 
members Southern 

Boulevard 
community. learning opportunities 

through Leadership 
Lab. 

members 

9/23/17 Education 
leaders 

Spoke with John 
Cozzi, Board 
member of KIPP 
New Jersey 

Phone call -
KIPP NJ 

School needs to get 
academics right first 
and ensure all 
students are 
academically 
prepared before 
anything else. 

We will provide an 
extended school day 
and school year, a 
robust focus on 
literacy and math, and 
use assessments and 
data regularly to 
ensure high levels of 
achievement for all 
students. 

1 

10/14/17 Community- Tabling; Morrisania Schools need to Our academic 58 community 
10/21/17 based distributed fliers Public provide program is designed input surveys 
11/4/17 organizations; and community Library, individualized to be both challenging collected from 
12/18/17 CSD 12 students 

and families 
input surveys; 
spoke with 
families about 
BOLD 

Central, 
Bronx 

attention for 
students. 

and supportive to 
meet the needs of 
individual students. 
Our co-teaching 

CSD 12 
families and 
community 
members 

model allows for 
small-group 
instruction 
throughout every 
school day, and 
enables teachers to 
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build personal 
relationships with 
students and families. 
Our literacy centers 
each morning allow 
for additional small-
group instruction, and 
differentiation based 
on individual needs. 
To meet the needs of 
students, and honor 
the desires of parents, 
we will assign all staff 
members to lead 
small groups during 
literacy centers, which 
will enable us to 
provide the targeted 
interventions students 
need to be successful. 
Our Student Support 
Team, including our 
ESL-certified teacher 
in year 1, will oversee 
the performance of 
students with 
disabilities, English 
Language Learners, 
and our students at-
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risk for academic 
failure, and provide 
additional 
interventions as 
needed. 

10/17/17 Community 
leaders 

Met with John 
Sanchez, District 
Manager 
Community 
Board 6 

CB6 Office, 
CSD 12, 
Bronx 

Communities within 
CB6 need high-
quality schools, 
especially at the 
elementary level. 

BOLD will provide 120 
seats for communities 
within CB6, which is 
part of CSD 12. 

1 

10/17/17 Community-
based 
organizations; 
community 
members 

Met with David 
Boxill, Deputy 
Director of 
Administration, 
East Side House 

East Side 
House, 
South Bronx 

Families need to be 
equipped with ways 
to support children’s 
literacy 
development at 
home. 

BOLD will host nine 
BOLD University 
Nights to teach 
families different 
strategies for 
supporting reading 
and writing skills 
outside of school. 

2 community 
stakeholders 

10/17/17 Community Presented BOLD CB6 Office, Charter schools We are committed to 8 community 
12/20/17 leaders; 

community 
members 

to the 
Community 
Board 6 
Education 
Committee; 
distributed fliers 
and surveys 

CSD 12, 
Bronx 

should accept all 
students regardless 
of their age. 

educating all students, 
and will backfill 
through fifth grade up 
through January 1 of 
each school year. We 
will also ensure 
interventions are in 
place for students that 
come to us in later 
grades with academic 
gaps. 

board 
members 
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10/19/17 Community-
based 
organizations; 
community 
members 

Met with 
program 
directors from 
the South Bronx 
Educational 
Foundation and 
shared 
information 
about BOLD 

South Bronx 
Educational 
Foundation, 
Crotona 
Park, CSD 
12, Bronx 

Students need 
access to 
intervention 
programs to support 
literacy and math 
skill gaps. 

Our schedule is 
designed to provide 
for multiple small-
group learning 
opportunities. All 
instructional staff 
members are involved 
in Literacy Centers 
every morning to 
ensure small group 
and targeted 
instruction. During 
literacy centers, 
students are also 
pulled for more 
intensive intervention 
when necessary as 
indicated by 
achievement data. 

2 community 
stakeholders 

10/20/17 Bronx elected 
officials; 
community 
members 

Bronx 
Assemblyman 
Luis Sepulveda’s 
Office, met with 
Deputy Chief of 
Staff Ibrahim 
Shatara 

Assemblym 
an 
Sepulveda’s 
Office, 
Central 
Bronx 

School attendance is 
a major issue in the 
district. 

We will communicate 
with families daily 
regarding attendance 
and timeliness 
through our Be BOLD 
Reports, and phone 
calls. Students will 
receive weekly 
rewards for being in 
school on time every 
day. Attendance will 
be a factor in all 

1 community 
leader 
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promotion and 
retention decisions, 
and attendance 
policies will be 
outlined in our 
student and family 
handbook. If a student 
misses more than 10 
days of school, s/he 
may be eligible for 
retention. For 
students that show 
inconsistent 
attendance, we will 
establish a clear 
communication and 
meeting schedule, 
with staff and the 
family, scaffolded by 
number of absences, 
to include 
individualized 
attendance plans as 
needed, which will be 
monitored closely to 
ensure strong 
attendance. Our 
proactive, scaffolded, 
and individualized 
response to 
attendance challenges 
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will address the issue 
when the numbers 
are low to ensure, to 
the greatest extent 
possible, that all 
students have strong 
attendance. 
Attendance goals will 
be part of the goals 
included in our 
charter. 

10/20/17 Community-
based 
organizations; 
community 
education 
leaders 

Call with Sherri 
Geng, Special 
Advisor to the 
COO at Harlem 
Children’s Zone 

Phone call – 
Harlem 
Children’s 
Zone 

Ensure a rigorous 
curriculum by 
planning backwards 
from college-
readiness standards. 

Our curriculum will 
align to NYS Learning 
Standards and will use 
a combination of 
purchased curricular 
materials, as well as 
curricular resources 
from high-performing 
charter networks in 
the development of 
curriculum. 

1 

10/23/17 Bronx early 
childhood 
organizations; 
Bronx pre-K 
families and 
students 

Met with Yvette 
Tajudeen, 
Executive 
Director 

South Bronx 
Head Start, 
Central 
Bronx 

Parent engagement 
is critical to student 
success, but is also a 
challenge given the 
many competing 
demands on 
families. 

Our staffing plan 
allows us to build 
personal relationships 
with each family. In 
addition to our open-
door policy for 
families to visit school, 
we will host multiple 
family events to 

1 community 
stakeholder 
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celebrate cultural 
holidays, showcase 
student talent, and 
recognize academic 
achievement. 
Additionally, our nine 
BOLD University 
Nights each year will 
equip families with 
strategies to support 
student learning 
outside of school. 

10/25/17 CSD 12 pre-K 
families and 
students 

Distributed fliers 
and community 
input surveys to 
families at La 
Peninsula Head 
Start and shared 
information 
about BOLD 

La Peninsula 
Head Start, 
CSD 12, 
Bronx 

Bullying concerns 
are top of mind for 
families in the 
district. 

Our school culture is 
values-based and 
highly structured with 
school-wide systems 
(i.e. BOLD Impression 
System and Be BOLD 
Reports) to build 
positive habits, and 
minimize behavior 
that distracts from 
learning. 

26 community 
input surveys 
collected from 
CSD 12 
families 

10/25/17 CSD 12 early 
childhood 
organizations; 
Central Bronx 
pre-K families 
and students 

Met with Renee 
Sutton, Executive 
Director, La 
Peninsula Head 
Start 

La Peninsula 
Head Start, 
CSD 12, 
Bronx 

Students need to be 
taught social-
emotional skills, and 
these skills should 
be taught through 
direct modeling, 
visuals, and 
routines. 

We focus on social-
emotional 
development through 
our Leadership Lab 
and school-wide 
systems, including our 
BOLD Impression 
behavior management 

1 community 
stakeholder; 
CSD 12 
education 
leader 
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system. We will use 
the principles of the 
Social Thinking 
framework to guide 
our approach to 
social-emotional 
development. 

10/25/17 Elected Officials Spoke with Onelis Email & Ms. Ramirez N/A 1 elected 
11/28/17 Ramirez, 

Community 
Liaison for 
Assembly 
Member Marcos 
Crespo 

Phone call indicated she will 
find time to share 
information on 
BOLD with 
Assemblyman 
Crespo. 

official staff 
member 

10/26/17 Community Distributed fliers Metro Families experience In addition to our 17 community 
11/18/17 members; CSD 

12 families; 
students with 
disabilities 

and community 
input surveys; 
spoke with 
families about 
BOLD 

Community 
Health 
Center, CSD 
12, Bronx 

challenges when 
trying to get special 
education services 
for their children. 

Director of Student 
Support (and 
eventually Student 
Support Coordinators) 
and our co-teaching 
model, we also intend 
to partner with the 
NYC Special Education 
Collaborative and the 
NYC Committee on 
Special Education to 
provide robust 
supports for our 
students. 

input surveys 
collected from 
CSD 12 
families and 
community 
members 

11 



 
 

 

 
 

 

 
 

 
 

 

 
 

 

 

 
  

 
 

 

  
 

 
  

  

 
  

 
 

 
 
 

 
 

 
  
 

  
 

  

 
 

 

 
 

 

 

  
 

  
 

 
 

 

 
 

 
 

 
 

 

 
 

 

 

  

 
 

10/26/17 Community-
based 
organizations; 
community 
members 

Spoke with Bervin 
Harris, Executive 
Director of 
Renaissance 
Youth 

Renaissance 
Youth, 
Bronx 

Relationships, above 
all else, are critical 
to student success. 
Spoke about the 
need for the 
Pyramid Model for 
promoting social-
emotional 
development. 

Our staffing plan 
allows us to build 
personal relationships 
with all children and 
families. Our 
Leadership Lab allows 
for teachers to work 
with small groups of 
students in a coaching 
capacity, and support 
students’ character 
and leadership 
development. We will 
provide teachers with 
professional 
development on 
relationship-building 
strategies, as 
relationships are a key 
component of our 
student BOLD 
Impression System 
(behavior 
management system). 

1 community 
stakeholder 

10/27/17 Community-
based 
organizations; 
community 
members 

Call with 
Quandisha 
German, Co-
Director of the 
Mentoring 
Program at Bronx 
Defenders 

Phone call – 
Bronx 
Defenders 

Schools need to 
support students 
with challenging 
behaviors to 
succeed 
academically and 
stay in school, and 

Our behavior RTI 
system provides 
tiered supports for 
students with 
behavior challenges. 
Our BOLD Impression 
System is a fluid 

1 community 
stakeholder 
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provide system, which gives 
opportunities for students multiple 
mentorship. opportunities within a 

day to learn from 
mistakes and improve 
behavior. Our daily 
communication with 
families regarding 
behavior and culture 
will ensure a 
continuum of support 
outside of school. 

10/28/17 CSD 12 families Tabling; West Farms Schools need to We will build a culture 45 community 
11/24/17 and students; distributed fliers Library, CSD address increases in of respect. Our school input surveys 
12/15/17 community and community 12, Bronx bullying and culture will be highly collected from 
1/20/18 members input surveys; 

spoke with 
families about 
BOLD 

violence. structured, with clear 
expectations, 
routines, and systems 
to guide behavior and 

CSD 12 
families and 
community 
members 

ensure every moment 
is focused on learning. 
All staff members will 
receive training on 
effective strategies for 
addressing bullying, 
and our School 
Culture Manager will 
manage more 
extreme cases and 
involve families 
regularly. 
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10/29/17 Bronx Early Met with Dawn East Side Students and We intend to partner 1 
12/18/17 Childhood 

Education 
leaders, 
Community-
based 
organizations, 
community 
members 

Heyward, Deputy 
Director of Early 
Childhood 
Programs at East 
Side House 
Settlement 

House, 
South Bronx 

families need to be 
provided with 
comprehensive 
resources and 
supports to ensure 
that students can be 
successful 
academically. 

with multiple 
community-based 
organizations to 
ensure our students, 
including those with 
disabilities, housing 
challenges, and other 
circumstances, receive 
the supports they 
need to thrive within 
our academically 
rigorous environment. 
Those organizations 
include, but are not 
limited to: Leake and 
Watts, NYC Special 
Education 
Collaborative, 
BronxWorks, H.E.L.P. 
Crotona, and Metro 
Community Health 
Center. 

10/30/17 Education 
organizations 
focused on 
underserved 
youth 

Call with Nadia 
Abouzaid, 
Director of 
Campus Relations 

Phone call -
Jopwell 

Students need to be 
taught how to 
access jobs and 
understand different 
career pathways. 

Our Leadership Lab 
will provide 
opportunities for 
students to not only 
develop character and 
leadership skills, but 
to also apply their 
skills in their 

1 
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community and city 
through project-based 
learning 
opportunities. 

11/1/17 Community-
based 
organizations; 
community 
members 

Call with Dana 
Wheeler, Director 
of Education 
Programs, Police 
Athletic League 

Phone call -
Police 
Athletic 
League 

Literacy gaps are 
pervasive, and many 
students lack basic 
skills like spelling 
and handwriting, 
especially if they 
have not attended 
Pre-K. 

We provide 175 
minutes of literacy 
instruction daily, and 
an extended school 
day and school year to 
ensure that all 
students, regardless 
of background or Pre-
K experience, develop 
the literacy 
foundation needed to 
succeed academically. 
Our Home Visits 
during the summer 
will provide data on 
early education 
experiences, and 
allow us to meet the 
needs of all students. 

1 community 
stakeholder 

11/2/17 Community-
based 
organizations 

Call with Melissa 
Herman, Program 
Officer of 
Graduate NYC 

Phone call -
Graduate 
NYC 

Supports 
partnerships 
between 
middle/high schools 
and colleges to think 
about the vertical 
alignment of the 
curriculum from K-

Our curriculum will be 
developed to align 
with NYS Common 
Core Standards, and 
eventually the Next 
Generation Learning 
Standards, and will be 
a combination of both 

1 
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12 to college. 
Elementary schools 
should plan 
backwards from 
Regents 
assessments to 
ensure students are 
prepared to succeed 
on those exams, 
which are predictive 
of participation in 
remediation courses 
in college. 

purchased curriculum 
and curriculum 
resources from high-
performing charter 
networks to ensure 
that our curriculum 
meets college-ready 
standards. 

11/3/17 Community-
based 
organizations; 
community 
members 

Met with Mariel 
Matthews and 
Katherine 
Jimenez, 
Children’s 
Librarians, 
Soundview Public 
Library 

Soundview 
Public 
Library, 
Central 
Bronx 

Afterschool 
programs are 
beneficial in 
providing additional 
literacy and math 
instruction, 
especially for 
students that are 
English Language 
Learners. 

Our extended school 
day and school year 
provide additional 
instructional time to 
support all students, 
including those who 
are English Language 
Learners. We also 
intend to partner with 
community-based 
organizations, 
including South Bronx 
United, the Police 
Athletic League, and 
South Bronx 
Educational 
Foundation to provide 
additional afterschool 

2 community 
stakeholders 
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programming options 
for our students. 

11/3/17 Community 
members; CSD 
12 families and 
students 

Distributed 
community input 
surveys and fliers 

Tabernacle 
Baptist 
Church, CSD 
12, Bronx 

Many families do 
not have the 
resources to support 
their children’s 
learning at home, 
especially when it 
comes to literacy. 
Need to equip 
families with 
resources and 
strategies. 

We will conduct Home 
Visits prior to the start 
of school during which 
we will assess each 
student’s reading level 
and provide each 
family with resources 
to support reading 
prior to the start of 
school. We will host 
nine BOLD University 
Nights that focus on 
equipping families 
with strategies to 
support literacy at 
home. 

12 community 
input surveys 
collected from 
CSD 12 
families and 
community 
members 

11/4/17 Community 
members; CSD 
12 school 
leaders and 
administrators 

Distributed fliers 
and community 
input surveys at 
Bronx Arts Event 
and spoke with 
families about 
BOLD 

Tremont 
Park, CSD 
12, Bronx 

Some schools are 
over-crowded and 
students do not get 
enough individual 
attention. 

Our staffing plan 
enables us to build 
meaningful, mission-
driven relationships 
with all students and 
families, and provide 
individualized 
supports to students. 
We will also follow a 
slow growth model to 
ensure quality control 
of curriculum, 
instruction, and 

13 community 
input surveys 
collected from 
CSD 12 
families and 
community 
members 
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operational 
management. 

11/4/17 Community Tabling; Soundview Schools need to Our staffing model, 18 community 
11/25/17 members; 

Central Bronx 
families and 
students 

distributed fliers 
and community 
input surveys; 
spoke with 
families about 
BOLD 

Public 
Library, 
Central 
Bronx 

support students 
who are English 
Language Learners. 

including our co-
teaching model and 
Student Support Team 
has been designed to 
provide the 
individualized 
supports to ensure 
our ELL students 
thrive in our 
academically rigorous 
environment. We will 
implement a 
structured and full 
immersion model 
which many high-
performing schools 
serving similar 
populations have 
shown to be effective 
in supporting the 
achievement of ELL 
students. 

input surveys 
collected from 
Central Bronx 
families and 
community 
members 

11/8/17 Community Presented BOLD CSD 12 The district is We are committed to 30+ 
12/13/17 members; CSD 

12 school and 
administrative 
leaders 

to Community 
School District 12 
Education 
Council; 
distributed fliers 

Education 
Council, CSD 
12, Bronx 

interested in hosting 
joint events with 
multiple schools in 
the community, 
including charter 

partnering with 
district schools to 
improve outcomes for 
all children. We have 
expressed this interest 

community 
stakeholders 
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schools, to create 
more opportunities 
for positive 
community 
activities. 

to the chair of the CSD 
12 Education Council. 
We have also sent 
emails to the CSD 12 
Superintendent and 
the Borough Field 
Liaison expressing our 
interest in 
collaboration. We also 
plan to open 
components of our 
professional 
development to 
teachers in CSD 12. 

11/14/17 Charter school 
educators 

Met with Colleen 
Stewart, Director 
of Scholar Talent, 
Success 
Academies and 
former Principal 
of Success 
Academy’s Bronx 
Campus 

Success 
Academy 

Arts programming is 
essential to students 
becoming creative 
and flexible 
thinkers. 

We will offer Art as 
part of our co-
curricular 
programming starting 
in year 1. We intend 
to partner with CORE 
Arts to ensure high-
quality arts 
instruction. 

1 

11/21/17 Early childhood Met with Isabella Appletree Critical for We are meeting with 1 
12/14/17 organizations Spertado, 

Director of 
Program 
Development, 
NYC Appletree 
Education 

Education elementary schools 
to partner with early 
childhood programs 
to ensure smooth 
transition for 
families. Early 
childhood education 

multiple pre-K 
programs in the Bronx 
to best understand 
the needs of students. 
We will also offer 
choice time and 
blocks as part 
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should also include Leadership Lab to 
team-based and provide students with 
play-based learning opportunities to 
opportunities. develop college and 

career skills like 
critical thinking, 
collaboration, and 
communication. 

11/28/17 Early childhood 
education 
organizations; 
CSD 12 families 
and students 

Met with Minerva 
Serrano, Family 
Engagement 
Coordinator at 
Trabajamos Head 
Start 

Trabajamos 
Head Start, 
CSD 12, 
Bronx 

School must 
communicate with 
families regularly 
and provide 
strategies for 
support students at 
home. 

We will have multiple 
means of 
communicating with 
families, including 
daily Be BOLD 
Reports, and trimester 
family achievement 
conferences. We will 
also host nine BOLD 
University Nights to 
ensure all families are 
able to attend and 
learn strategies for 
supporting students at 
home. 

2 community 
stakeholders 

11/29/17 Community-
based 
organizations; 
community 
members 

Met with Tambra 
Gill, Branch 
Manager of West 
Farms Library 

West Farms 
Library, CSD 
12, Bronx 

Homelessness is a 
significant 
challenge, and 
students need to be 
provided with social-
emotional supports. 

We intend to partner 
with H.E.L.P. Crotona 
and Phipps to provide 
resources to families 
facing housing 
challenges. 

1 community 
stakeholder 
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11/29/17 Community 
members 

Presented BOLD 
at the 
Community 
Board 6 
Community 
Conversation 
Event; distributed 
fliers 

West Farms 
Library, CSD 
12, Bronx 

Community 
members and 
families are excited 
about a new school 
option, and believe 
it is important that 
the school has bi-
lingual teachers. 

We intend to hire a 
staff that represents 
the demographics of 
the community. Our 
Operations 
Coordinator and 
Community Relations 
Coordinator will be 
fluent in Spanish to 
ensure complete 
access for all families. 
We will provide 
professional 
development for 
teachers on strategies 
for supporting English 
Language Learners in 
our full immersion 
model. 

9 community 
stakeholders 

11/29/17 Community-
based 
organizations; 
families in 
transitional 
housing 

Spoke with Lucia 
Pierna, Education 
Coordinator at 
H.E.L.P. Crotona 

Phone call -
H.E.L.P. 
Crotona, 
CSD 12, 
Bronx 

Schools need to 
make families facing 
housing challenges 
aware of new school 
options and the 
process of enrolling. 

We will recruit at 
H.E.L.P. Crotona by 
distributing 
enrollment materials 
in English and Spanish, 
and hosting 
information sessions 
for families that reside 
there. 

1 community 
stakeholder 

11/30/17 Community-
based 
organizations; 

Met with Ashley 
Hurley from the 
Crotona Coalition 

Crotona 
Coalition, 

A school’s discipline 
system should 

Our BOLD Impression 
System has been 
designed to be fluid 

1 community 
stakeholder 
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community CSD 12, include elements of and give students 
members Bronx restorative justice. opportunities to make 

mistakes and rebound 
from those mistakes. 
Teachers are coached 
in behavior 
management to 
provide opportunities 
for students to reflect 
on mistakes, and 
repair relationships 
impacted by certain 
behaviors. 

11/30/17 Community 
members 

Met with Miguel 
Alvarez and 
George Hines, 
Neighborhood 
Coordination 
Officers with the 
48th Precinct in 
the Central Bronx 

48th 

Precinct, 
Cross Bronx 
Expressway, 
CSD 12, 
Bronx 

Families need to be 
equipped with 
strategies to 
reinforce behavior 
and learning at 
home. Schools need 
to partner with local 
youth officers to 
provide support for 
families facing 
significant 
challenges. 

Our family 
partnerships will 
entail opportunities 
for equipping families 
with at-home 
strategies to support 
behavior and 
academic 
achievement, 
including our nine 
BOLD University 
Nights, and regular 
communication from 
teachers. 

2 community 
stakeholders 

12/5/17 Education 
leaders; district 
school leaders 

Spoke with Dr. 
Nancy Gutierrez, 
Chief of Strategy 
at NYC 

Phone call – 
NYC 
Leadership 
Academy 

Effective school 
leaders must be 
data-driven, and 
new schools should 

We have attended 
Community Education 
Council 12 district 
meetings to present 

1 
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Leadership partner with existing our proposal to CSD 
Academy schools in the 

district to maximize 
impact. 

12 school leaders and 
administrators.  We 
intend to open some 
of our professional 
development sessions 
to district teachers to 
create collaboration 
with district school 
educators. 

12/5/17 Elected officials; 
community 
members 

Met with Monica 
Major to discuss 
education 
challenges across 
the Bronx, and 
about the 
proposal for 
BOLD 

Bronx 
Borough 
President’s 
Office, 
Bronx 

The district has 
experienced an 
increase in its 
immigrant 
population, and 
schools need to help 
all children, 
including recent 
immigrants, be 
successful. 

We are committed to 
preparing all students 
for school and life 
success. Our 
structured immersion 
academic model and 
our Student Support 
team ensures that 
English Language 
Learners are provided 
with the access and 
support necessary to 
thrive within a 
rigorous academic 
program. 

1 community 
stakeholder 

12/5/17 Community 
members 

Spoke with John 
Dudley, District 
Manager for 
Community 
Board 3 

Phone call Mr. Dudley was 
excited to learn 
about our proposal 
to open in CSD 12 
and invited us to 
present at the 

We will present BOLD 
at the Community 
Board 3 February 
2018 Youth and 
Education Committee 
Meeting, and intend 

1 community 
stakeholder 
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February 2018 
Community Board 3 
meeting. 

to request a letter of 
support from CB3. 

12/13/17 Elected officials Spoke with 
Joshua Murillo, 
Community 
Liaison for 
Assembly 
Member Michael 
Blake 

CSD 12 
Education 
Council 
Meeting 

Mr. Murillo 
indicated he will 
share our plans with 
Assemblyman Blake 
and find a time for 
us to connect in 
person. 

N/A 1 elected 
official staff 
member 

12/14/17 Community-
based 
organizations; 
community 
members 

Met with Colbert 
Nembhard, 
Branch Manager, 
Morrisania Public 
Library 

Morrisania 
Public 
Library, CSD 
12, Bronx 

Schools should 
partner with local 
libraries and ensure 
all families get 
library cards. Need 
to also provide 
opportunities for 
students to visit the 
library. 

We will partner with 
Morrisania Library and 
other public libraries 
in the Central Bronx 
and facilitate access 
for all families to 
obtain library cards 
for their children. 

1 community 
stakeholder 

12/16/17 Community 
members; CSD 
12 families and 
students 

Information 
Session 

Morrisania 
Public 
Library, 
CSD12, 
Bronx 

Schools need to 
address bullying, 
and make sure all 
students feel safe 
and welcomed. 

Our priority is 
ensuring that all 
students are 
physically, 
emotionally, and 
psychologically safe. 
We will set explicit 
expectations for 
student behavior and 
our discipline policy 
outlines our approach 
to managing behavior 

7 CSD 12 
families with 
grade-eligible 
children 
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related to bullying. 
We will be proactive 
in building and 
sustaining our values-
based culture to 
prevent issues of 
bullying from arising. 
Should they rise, we 
will address them 
swiftly and in 
accordance with our 
discipline policy, and 
involve families 
throughout. 

12/19/17 Community-
based 
organizations; 
community 
members 

Met with Andrew 
So, Executive 
Director, South 
Bronx United 

South Bronx 
United, 
South Bronx 

Students need to be 
invested in school 
through multiple 
methods, and sports 
are important for 
character and 
leadership 
development. 

We will offer Physical 
Education as part of 
our co-curricular 
programming, and we 
intend to partner with 
South Bronx United to 
provide our students 
and families with 
sports programming 
outside of school. 

1 community 
stakeholder 

12/20/17 Community-
based 
organizations; 
community 
members 

Spoke with 
Christina 
Soddano, Senior 
Director of 
Behavioral Health 
Services, Leakes 
and Watts 

Phone call -
Leakes and 
Watts, 
Bronx 

Schools should 
provide families 
with resources to 
support medical 
care and behavioral 
needs, including 
those students with 

We intend to partner 
with Leake and Watts 
and provide 
information on their 
services to families 
requiring such help. 

1 community 
stakeholder 
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mental health 
conditions. 

12/20/17 Community 
members; CSD 
12 families and 
students 

Information 
Session 

Morrisania 
Public 
Library, 
Central 
Bronx 

Some schools are 
overcrowded; 
teachers and 
principals need to 
be accessible for 
families. 

We intend to create 
120 seats for students 
in the Central Bronx in 
fall of 2019. Our 
investment in mission-
driven family 
partnerships involves 
frequent 
communication from 
teachers (and leaders 
when necessary), and 
a general open-door 
policy for families to 
visit school. 

9 CSD 12 
families with 
grade-eligible 
children 

12/21/17 Community-
based 
organizations; 
community 
education 
leaders 

Met with Brett 
Gallini, Executive 
Director of 
Neighborhood 
Charter Schools 
(Harlem & Bronx) 

Neighborho 
od Charter 
School of 
Harlem, 
Harlem 

School needs to 
prioritize literacy 
and math 
instruction, and 
view strategies for 
supporting students 
with disabilities as 
interventions that 
benefit all learners. 

We place an intensive 
focus on literacy and 
math instruction 
throughout our K-5 
program. Additionally, 
our approach to 
social-emotional and 
character 
development is 
guided by principles of 
CASEL and Social 
Thinking, frameworks 
that habe been shown 
to be effective in 
supporting students 

1 
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with disabilities, and 
has proven successful 
at Neighborhood 
Charter School, a high-
performing charter 
school in Harlem. 

1/10/18 Community 
members; CSD 
12 families and 
students 

Presented BOLD 
to Community 
Board 6; 
distributed fliers 
and community 
input surveys 

Community 
Board 6, 
CSD 12, 
Bronx 

Facility needs to be 
close to public 
transportation so 
that it is accessible 
for all families. 

In identifying a 
suitable facility, we 
will prioritize 
proximity to public 
transportation to 
ensure that location is 
not prohibitive for 
families or staff. 

35+ 
community 
members; 8 
community 
input surveys 
collected from 
CSD 12 
families and 
community 
members 

1/10/18 Elected officials; 
community 
members 

Shared 
information on 
BOLD with Famod 
Konneh, Bronx 
Borough Director, 
Community 
Affairs Unit of 
NYC Mayor’s 
Office 

Community 
Board 6, 
CSD 12, 
Bronx 

Mr. Konneh would 
like BOLD to keep 
his office updated as 
the school goes 
through the 
authorization 
process. 

N/A 1 community 
stakeholder 

1/10/18 Special 
Education 
Educators 

Connected with 
Meghan Ohlssen, 
Director of NYC 
Special Education 
Collaborative 

Email – NYC 
Special 
Education 
Collaborativ 
e 

N/A We intend to work 
with the NYC Special 
Education 
Collaborative to 
support our students 
with disabilities. 

1 
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1/17/18 Community 
members 

Spoke with 
Anthony Mims, 
Youth Officer for 
the 48th Precinct 

Phone call 48th Precinct Youth 
Officer is focused on 
anti-bullying 
initiatives with CSD 
12 schools, including 
bringing mediations 
and reflective circle 
programs into 
schools. 

We will invite officers 
from the 48th Precinct 
to present to staff 
during professional 
development to equip 
the staff with 
additional resources 
and strategies to 
support students who 
may display 
challenging behavior. 

1 community 
stakeholder 

1/18/18 Community-
based 
organizations 
serving ELL 
students 

Connected with 
Vimary Serra, 
Family Services 
Manager at the 
Puerto Rican 
Family Institute 

Email -
Puerto 
Rican Family 
Institute, 
CSD 12, 
Bronx 

Discussed meeting 
in late February to 
discuss a potential 
partnership. 

We look forward to 
potentially serving as 
an elementary school 
option for families 
involved with the 
Puerto Rican Family 
Institute, and we plan 
to recruit heavily at 
the organization to 
enroll ELL students. 

1 community 
stakeholder 

1/18/18 Community-
based 
organizations; 
community 
members 

Met with 
Anthony Lopez, 
Assistant Director 
of Madison 
Square Boys & 
Girls Club 

Madison 
Square Boys 
and Girls 
Club, CSD 
12, Bronx 

Schools should have 
uniforms and 
systems to prevent 
bullying. 

BOLD will provide a 
free uniform to each 
student annually, 
enforce a uniform 
policy, and our BOLD 
Impression system 
along with other 
school-wide systems 
and routines will 
create a structured 

1 community 
stakeholder 
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environment that is 
safe and conducive to 
high achievement. 

1/19/18 Community-
based 
organizations 

Made initial 
contact with 
James Stratford, 
Managing 
Director of 
Community 
School 
Partnerships, 
PHIPPS 

Email – 
Phipps NY 

Mr. Stratford 
expressed interest in 
discussing potential 
partnerships 
between PHIPPS and 
BOLD as the school 
develops 

We intend to partner 
with Phipps during our 
planning year and 
once open to build a 
mutually beneficial 
partnership in service 
of students and 
families across the 
Bronx. 

1 community 
stakeholder 

1/20/18 CSD 12 families 
and students 

Information 
Session 

West Farms 
Library, CSD 
12, Bronx 

Families want 
afterschool 
programs for 
students, uniforms, 
and extra help for 
students who 
struggle. 

We will have an 
extended school day 
and school year and 
will partner with 
community-based 
organizations to 
provide afterschool 
opportunities. All 
students will be 
required to wear 
uniforms every day, 
with a uniform being 
provided by the 
school to each 
student, and our 
staffing plan and 
schedule allow for 
daily small group 

16 CSD 12 
families with 
grade-eligible 
children 
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instruction and 
intervention. 

1/23/18 Central Bronx 
pre-K families 
and students 

Information 
Session 

East Side 
House Early 
Childhood 
Program, 
South Bronx 

Need to provide 
individualized 
instruction to 
ensure students get 
the targeted 
support they need. 

We will have a co-
teaching model in 
every classroom to 
ensure students 
receive individualized 
supports. Our Literacy 
Centers block allows 
for targeted small-
group instruction as 
all staff members are 
assigned a group. 

7 Bronx 
families with 
grade-eligible 
children 

1/23/18 CSD 12 
Community 
health 
professionals; 
community 
members; 
students with 
disabilities 

Met with Oliva 
Goddard, Patient 
Access 
Coordinator at 
Metro 
Community 
Health Center 
and shared 
information on 
BOLD 

Metro 
Community 
Health 
Center, 
Central 
Bronx 

Discussed the 
importance of 
community 
organizations 
working together to 
provide the full 
range of supports 
families and children 
need to stay healthy 
and succeed in 
school. 

We will partner with 
Metro Community 
Health to provide our 
families with health 
resources when 
needed. We will also 
conduct recruitment 
efforts at Metro, 
which serves a large 
number of individuals 
with disabilities. 

1 community 
stakeholder 

1/25/18 Community-
based 
organizations; 
students with 
disabilities 

Spoke with 
Jeanne Alter, 
Executive 
Director of the 
Kennedy Child 
Study Center 

Phone Call -
Kennedy 
Child Study 
Center, CSD 
12, Bronx 

Schools need to 
provide 
comprehensive 
supports for 
students with 
special education 
needs. 

Our staffing plan, 
including our co-
teaching model and 
Student Support 
Team, as well as 
systems to ensure 
frequent 

1 community 
stakeholder 
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communication with 
families best ensure 
the success of all 
students. Our 
comprehensive 
academic RTI process 
will provide ongoing 
monitoring of all 
student achievement 
and efficacy of 
supports. We have 
also made initial 
outreach to the 
Committee on Special 
Education office and 
the NYC Special 
Education 
Collaborative to 
provide additional 
supports. 

2/5/18 CSD 12 Charter 
Schools 

Spoke with 
Denise Wright, 
Director of 
Special Education 
and Intervention, 
Children’s Aid 
College Prep 
Charter School 

Phone call – 
Children’s 
Aid College 
Prep 
Charter 
School, CSD 
12, Bronx 

Ms. Wright 
discussed the 
importance of early 
identification of 
students with 
special education 
needs so that 
schools can be 
proactive in meeting 
those needs. 

As part of our Home 
Visits over the 
summer prior to the 
opening of school, we 
will ask families to 
complete 
informational surveys 
that include 
information about 
special education 
needs or disabilities so 

1 community 
stakeholder 
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that we can 
proactively plan to 
support all students. 

2/5/18 Early childhood 
education 
organizations; 
students with 
disabilities 

Spoke with Maria 
Losiak, 
Development 
Manager, 
McCarton 
Foundation 

Phone call – 
McCarton 
Foundation 

Ms. Losiak spoke 
about the plans for 
the McCarton 
Foundation to open 
an early childhood 
program in CSD 12, 
specifically designed 
to support students 
with disabilities. 

We intend to keep 
reconnect with Ms. 
Losiak should we be 
authorized to learn 
more about their 
approach to 
supporting students 
with disabilities as a 
way to strengthen our 
own approach. 

1 community 
stakeholder 

2/14/18 Elected Officials Spoke with staff 
members from 
Assembly 
member Crespo’s 
office 

Phone call – 
Onelis 
Ramirez and 
staff from 
Assembly-
member 
Marcos 
Crespo’s 
Office, CSD 
12 

The Assembly 
member is 
supportive of new 
charter schools in 
the District and 
believe they are part 
of achieving his 
priority to raise 
student ELA and 
math scores above 
the city average. The 
office wants to be 
kept informed on 
where we find a 
facility, and will 
offer more specific 
insight regarding 

We will keep 
Assembly member 
Crespo’s office 
abreast of 
developments 
(including our facility 
status) as we go 
through the 
application process, 
and into the planning 
year should we be 
authorized. 

3 community 
stakeholders 
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assets/challenges at 
that point. 

2/15/18 Community 
Members 

Community 
Board 3, CSD 12 

Presented 
BOLD to 
Community 
Board 3 
Education 
Committee 

The committee 
supports a new 
elementary school 
option for CSD 12 
and will recommend 
BOLD for a letter of 
support from the 
full CB3 Board at the 
March 2018 full 
board meeting. 

We are grateful for 
the support of CB3 
and look forward to 
working with them 
should we be 
authorized. The board 
also spoke about the 
importance of 
transportation 
services, and thus we 
have decided to 
provide yellow bus 
service for our 
students. 

5 community 
stakeholders 

3/6/18 Students and 
families in 
transitional 
housing, housing 
shelters 

Spoke with 
Rebekha Askey, 
CSD 12 Content 
Expert, Students 
in Temporary 
Housing Unit of 
the Office of 
Safety and Youth 
Development, 
NYC DOE 

Phone call – 
Rebekha 
Askew, 
Students in 
Temporary 
Housing 
Unit, CSD 12 

Ms. Askew serves as 
the CSD 12 liaison 
between schools 
and families in 
homeless shelters 
and ensures that 
families are being 
provided with the 
services they need. 
To address 
attendance issues, 
Ms. Askew 
encouraged that we 
use busses and hold 
bi-weekly meetings 

Per Ms. Askews input, 
we have decided to 
provide yellow bus 
service to all of our 
students, and will 
work with the Office 
of Pupil 
Transportation to 
ensure all students in 
homeless shelters can 
access our bus service. 
We will also charge 
our School Culture 
Manager with 
monitoring 

1 community 
stakeholder 
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with families that 
are repeatedly 
absent. 

attendance daily, and 
developing 
intervention plans 
(including frequent 
meetings) for families 
that are repeatedly 
absent. 

3/7/18 Community 
Stakeholders 

Spoke with Anne 
Eidelman, CEO of 
Blue Engine 

Phone call – 
Anne 
Eidelman 

Blue Engine 
provides 
intervention 
teachers to district 
schools to improve 
student outcomes. 
Blue Engine works 
with several schools 
in the Bronx. 

We intend to work 
with Blue Engine in an 
effort to collaborate 
with district schools in 
CSD 12. We expressed 
to Blue Engine our 
interest in opening 
components of our PD 
to district school 
teachers, and intend 
to collaborate with 
Blue Engine towards 
this end. 

1 community 
stakeholder 

3/13/18 Community 
Members; 
Families 

Community 
Board 3 Full 
Board 
Presentation 

CB3, CSD 12 CB3 voted to 
provide us with a 
letter of support. 
They expressed a 
desire for the school 
to be easily 
accessible for all 
families and to meet 
the individual needs 
of students. 

We will provide 
yellow bus service to 
ensure all students 
can easily get to and 
from school. 

30+ 
community 
members 
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Attachment 2b: Evidence of Public Review Process 

# Item Page # Details 
1 Marketing One-Page Flier 3 Beginning in September 2017, fliers were 

distributed to: community centers, libraries, 
Head Start programs, community boards, 
housing shelters, community health centers, 
CBOs, grocery stores, churches, and local 
businesses. 

2 Public Comment Flier 5 

3 Community Input Survey 1 7 Beginning in September 2017, surveys were 
collected through canvassing, tabling, and 
the school’s website. We have collected 
approximately 240 input surveys. 

4 Community Input Survey 2 8 

5 Online Community Input 
Survey 

9 

6 Community Input Trends 10 Input collected since September 2017. 

7 Family Input and 
Implementation 

11 Input collected since September 2017. 

8 Evidence of School Website 16 Boldschools.org 

9 Community Board 6 Full 
Board Meeting Agenda 

18 

10 Community Board 6 Youth & 
Education Committee 
Meeting Agenda 

19 

11 Community School District 
12 Education Council 
Meeting Agenda 

20 

12 Community Board 3 
Education Committee 
Meeting Agenda 

21 

13 Evidence of Outreach to 
Community Stakeholders 

22 

14 Evidence of Outreach to 
Community School District 
12 Leaders 

27 

15 Evidence of Outreach to 
Local Elected Officials 

28 

16 Community Info Session #1 
Flier 

31 Canvassed and distributed fliers one week 
prior to each information session to 
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libraries, local businesses, Head Start 
programs, and community centers. 

17 Community Info Session #1 
Sign-In Sheet 

33 

18 Community Info Session #2 
Flier 

34 Canvassed and distributed fliers one week 
prior to each information session to 
libraries, local businesses, Head Start 
programs, and community centers. 

19 Community Info Session #2 
Sign-In Sheet 

36 

20 Community Info Session #3 
Flier 

39 Canvassed and distributed fliers one week 
prior to each information session to 
libraries, local businesses, Head Start 
programs, and community centers. 

21 Community Info Session #3 
Sign-In Sheet 

41 

2



 Item 1: Marketing One-Pager Flier 

3



4



Item 2: Public Comment Flier 

5
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Item 3: Community Input Survey 1 

7



Item 4: Community Input Survey 2 

8



 Item 5: Online Community Survey 
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Item 6: Community Input Trends 
To date, we have collected approximately 240 community input surveys from CSD 12 community 
members, 60% of those from families with grade-eligible children who are interested in BOLD 
and reside in our target zip codes. The graph below highlights the most common trends 
that emerged from an analysis of all community input collected.  

COMMUNITY INPUT TRENDS 

Structure & Safety 
29% 

After School 
Programs 

23% 

Individualized 
Attention 

18% 

Enrichment 
Classes 

12% 

English 
Language 
Supports 

18% 
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Item 7: Family Input and Implementation 
To date, we’ve spoken with and collected input from over 130 families with grade-eligible 
children in our target zip codes that have expressed interest in BOLD. Included below are minutes 
from conversations with families that are representative of the most common input we received 
and the ways in which that input has been incorporated into our proposal. 

Family Input and Implementation 
Date Community 

Member 
Input Implementation of Input 

10/14/17 f Schools need to ensure 
regular communication 
with families.  
wants a school where their 
child gets individual 
attention and where they 
hear from teachers about 
how their children are 
doing.  
her older son in elementary 
school who was struggling 
with behavior, and 
teachers did not seem to 
work with him. He would 
come home and say he lost 
choice time, but  
never heard this from his 
teacher or really 
understood why. Teachers 
need to communicate with 
families so families can 
help at home. 

BOLD will build meaningful, 
mission-driven partnerships with 
families. We believe that these 
partnerships are critical to 
ensuring each student achieves 
their full potential. These 
partnerships begin with Home 
Visits prior to the start of school, 
and continue through multiple 
means, including: daily Be BOLD 
Reports, which provide families 
with information on each 
student’s behavior, school 
culture, and academic 
performance. We will also host 
multiple family events at school, 
including nine BOLD University 
nights, to equip families with 
strategies for supporting their 
children’s learning at home. We 
will invite families in for cultural 
events throughout the year to 
celebrate the diversity of our 
community. Generally, all 
families will receive their child’s 
teacher’s phone number, and 
teachers will be expected to 
regularly communicate with 
families and return all family 
outreach within 24 hours. 

10/21/17  

 
in CSD 12. 

Schools need to provide 
individualized attention 
for students.  
spoke about how helpful 
her older child’s school has 
been in helping him with 
the individual challenges he 
has in math. She spoke 

Our academic program is 
designed to be both challenging 
and supportive to meet the 
needs of individual students. Our 
co-teaching model allows for 
frequent small-group instruction  
and enables teachers to build 
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about how much she personal relationships with 
appreciates her teacher students and families. Our 
working with her son Literacy Centers each morning 
before and after school to allow for additional small-group 
practice his math skills. She instruction, and differentiation 
does not always know how 
to help him at home, and 
she appreciates his teacher 
going out of her way to 
help him outside of the 

based on individual needs. To 
meet the needs of students, and 
honor the desires of parents, we 
will assign all instructional and 

regular school day. As she non-instructional staff to lead 
is thinking about schools small groups during literacy 
for her pre-K daughter, she centers, which will enable us to 
is looking for a school that provide the targeted 
will be able to give her the interventions students need to 
same type of individual be successful. Our Student 
attention. Support Team, which includes 

our Director of Student Support, 
School Culture Manager, Social 
Worker, and Student Support 
Coordinator(s) will oversee the 
performance of students with 
disabilities, English Language 
Learners, and students at risk of 
academic failure, and provide 
additional interventions as 
needed. 

10/25/17  
 

school students in 
CSD 12. 

Schools should offer 
enrichment classes like art, 
music, and sports.  

 
importance of her children 
being engaged in classes 
aside from math and 
reading and writing, and 
how she really wants them 
to have the opportunity to 
take art and music classes. 
She wants her children to 
be well-rounded and not 
just in school to learn how 
to take tests. She also 
spoke about the 
scholarship opportunities 
in the future that exist for 

We believe in equipping students 
with a strong academic 
foundation, as well as with 
opportunities to discover 
individual passions and to 
develop the skills they will need 
to serve as the next generation of 
leaders. To this end, we view our 
co-curricular program, including 
Art and Physical Education, 
to be a core component of our 
academic program along with 
our intensive focus on literacy 
and math. These co-curricular 
courses not only enrich students’ 
experiences in school and life, 
but they also build character, 
communication, and 
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students that excel in areas 
other than just academics, 
and she wants her children 
to have opportunities to 
develop skills to one day 
pursue those scholarships. 

collaboration skills that will set 
our students up for lives of 
leadership. 

10/25/17  

 
pre-k student in CSD 
12. 

Schools in the community 
need more structure. . 

 said that he is 
looking for a school that is 
structured and is really 
focused on making sure 
students feel valued, and 
there is no tolerance for 
bullying. He applied for a 
charter school for his son, 
but didn’t get chosen in the 
lottery. What he has heard 
from friends who have 
their children in charter 
schools is that there are 
clear rules for behavior and 
rewards and consequences, 
and he wants a school like 
that for his child. That 
being said, he also wants 
teachers to get to know the 
students, and not just give 
out consequences and send 
students out of class when 
they do not follow 
directions. He is hoping 
that his younger daughter 
can get into a charter 
school so she doesn’t have 
to deal with the chaos that 
his son experiences at his 
school. 

We believe that learning can only 
thrive in an environment that has 
clear systems in place to manage 
behavior and ensure that all 
moments are focused on 
learning. To minimize 
distractions, we will require all 
students to wear a school 
uniform and follow a set of 
expectations in class and school 
with regard to behavior. This 
includes, but is not limited to: 
expectations for how students 
transition throughout the 
building, speak in class, listen to 
classmates, and handle situations 
that do not go their way. Our 
BOLD Impression System, will be 
a system of rewards and 
consequences that provides 
constant feedback to students on 
their behavior, reinforcing 
productive behaviors that 
contribute to the learning 
community, and discouraging 
behaviors that distract from 
learning. The BOLD Impression 
System, however, is only a tool 
for teachers to use after they 
have established, and continue to 
build, relationships with each 
student. 

11/18/17  

student in CSD 12. 

Schools should offer 
afterschool programs.  

s believes that after 
school programs are 
important, both because of 
parent work schedules and 
because they add to each 
student’s learning 

We extend our school day and 
school year to meet the academic 
needs of our students, to provide 
them with co-curricular learning 
opportunities, and to respect the 
desires of families who work and 
need programs for their students 
to attend after school. In addition 
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experience. He has a son to extending our school day until 
that is currently in middle 4:00pm, we also intend to 
school, and he likes that his partner with multiple 
school provides an after- community-based organizations 
school program in sports that provide after school 
that goes until 5:00pm. programming, including South 
Participation in the after Bronx United and the South 
school program is a major Bronx Educational Foundation. 
incentive for his son as he Within school, we will have 
is not able to participate if choice time built into our 
he does not perform well in Leadership Lab block at the end 
his classes.  of each day, and students will 
believes that schools only participate in choice time if 
should have these sorts of they have met expectations 
opportunities to incentivize throughout the day. Additionally, 
students in school. students will earn rewards in 

addition to choice time when 
they exceed expectations, like 
special lunch opportunities with 
their teachers or special 
classroom jobs. 

11/18/17  
 

 
student in CSD 12. 

Schools should ensure that 
all students have high-
quality teachers. 

 does not feel like 
his older child’s teachers 
are of high-quality, and he 
wants teachers who are 
going to hold his child to 
high expectations. He also 
wants the teachers to 
communicate with him, so 
that he can understand 
how his child is doing and 
how he can support him. 

Our academic program is guided 
by the belief that teacher quality 
is the main determinant of 
student achievement. Therefore, 
we plan to invest heavily in 
recruiting, developing, and 
retaining highly-effective 
teachers. We will provide our 
teachers with 32 days of 
professional development over 
the summer and throughout the 
school year, and additional 
professional development on a 
weekly basis on our early release 
days. Our professional 
development will be targeted to 
focus on effective instructional 
strategies, lesson planning, and 
using data to inform instruction, 
among other topics based on 
individual teacher needs. 
Professional development 
session content will be informed 
by the regular study of student 
achievement data. We will take a 
practice-based approach to 
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professional development, 
providing teachers with several 
opportunities to practice the 
execution of content learned 
during PD. 

12/16/17  

school student in 
CSD 12. 

Schools need to address 
increases in bullying and 
violence.   shared 
concerns about the 
increase in bullying and 
violence that has taken 
place in CSD12 and said 
that schools need to have 
consistent rules and 
consequences for students, 
and need to listen to 
students when they share 
concerns. 

We will build a culture of respect, 
that is proactive in preventing 
issues of bullying. We will review 
our code of conduct before 
school starts with all families. Our 
school culture will be highly 
structured, with clear 
expectations, routines, and 
systems to guide behavior and 
ensure every moment is focused 
on learning. All staff members 
will receive training on effective 
strategies for addressing bullying, 
and our School Culture Manager 
will manage more extreme cases 
and involve families regularly. 

12/16/17 

 
students in CSD 12 

Schools need to support 
students who are not 
native English speakers. 

 feels that 
schools are not providing 
the supports that English 
language learners need to 
be successful in school, and 
students are struggling to 
develop as strong readers 
as a result. 

Our staffing model, including our 
co-teaching model and Student 
Support Team is designed to 
provide the individualized 
supports to ensure our ELL 
students thrive in our 
academically rigorous 
environment. We will implement 
a structured immersion model 
which many high-performing 
schools serving similar 
populations have shown to be 
effective in supporting the 
achievement of ELL students.  

12/19/17  
 

student in CSD 12. 

Schools should support 
adult literacy. Some adults 
are not strong readers, and 
do not prioritize reading at 
home. As a result, families 
can struggle to support 
students to become 
effective readers. 

We also host nine BOLD 
University Nights for families at 
school, during which we will 
teach strategies for supporting 
learning, including literacy, at 
home. Materials for these events 
will be provided in English and 
Spanish, and other languages as 
necessary, to ensure full access 
for all families. 
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    Item 8: Evidence of School Website, boldschools.org 
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http:boldschools.org
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    Item 9: Community Board 6 Full Board Meeting Agenda 
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    Item 10: Community Board 6 Youth & Education Committee Meeting Agenda 
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     Item 11: Community School District 12 Education Council Meeting Agenda 
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  Item 12: Community Board 3 Education Committee Meeting Agenda 
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Item 13: Evidence of Outreach to Community Stakeholders 

Metro Community Health Center 

22



 BronxWorks 

23



 East Side House 

24



  Community Boards 3 & 6
 

25



 NYPD 48th Precinct 
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  Item 14: Evidence of Outreach to Community School District 12 Leaders 
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Item 15: Evidence of Outreach to Local Elected Officials 

Bronx Borough President’s Office 
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Assembly Member Luis Sepulveda (District 87) 

Assembly Member Marcos Crespo (District 85) 
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 Assembly Member Michael Blake (District 79) 
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  Item 16: Community Info Session #1 Flier 
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  Item 17: Community Info Session #1 Sign-in Sheet 
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  Item 18: Community Info Session #2 Flier 

34



35



  Item 19: Community Info Session #2 Sign-in Sheet 
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   Item 20: Community Info Session #3 Flier 
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   Item 21: Community Info Session #3 Sign-in Sheet 
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Attachment 2c: Evidence of Community Support 

Letters of Support 
Item # Name Title Organization Page # 

1 Sara Nunez-Mejia 
John Sanchez 

1st Vice Chairperson 
District Manager Bronx Community Board 6 2 

2 John Dudley District Manager Bronx Community Board 3 3 

3 Minerva Serrano Family Engagement 
Coordinator Trabajamos Head Start 4 

4 Renee Sutton Executive Director La Peninsula Head Start 5 

5 James Stratford Managing Director of 
Community Schools Phipps Neighborhood 6 

6 Jose Healy Program Director South Bronx Educational 
Foundation – Crotona Center 7 

7 Lauren Jonas Principal Success Academy 8 
8 Anne Eidelman CEO Blue Engine 9 
9 Brad Jefferson CEO Animoto 10 

10 Eileen Torres Executive Director BronxWorks 11 
11 Andrew So Executive Director South Bronx United 12 
12 Sue Walsh Chief Academic Officer Building Excellent Schools 13 
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Item 1: Bronx Community Board 6 
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Item 2: Bronx Community Board 3 

3 



 
 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Item 3: Trabajamos Community Head Start 
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Item 4: La Peninsula Head Start 
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Item 5: Phipps Neighborhoods 
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Item 6: South Bronx Educational Foundation – Crotona Center 
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Item 7: Success Academy 
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Item 8: Blue Engine 
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Item 9: Animoto 
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Item 10: BronxWorks 
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Item 11: South Bronx United 
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Item 12: Building Excellent Schools 
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Attachment 3: Course Descriptions 

Course Descriptions 

Course Description & Curricular Materials 

Literacy Centers (K-3): Three Guided Reading: Guided Reading is based on the Fountas 
station rotation block. and Pinnell (F&P) guided reading structure and is an 

K-1  opportunity for teachers to work with small groups of 
students to develop specific grade-level skills and habits. 

Station 1: Guided Reading Groups are homogenous based on skill and reading level, 
Station 2: Phonics which allows teachers to have the greatest impact on 
Station 3: Independent Reading literacy development. Teachers use the Guided Reading 
2-3 time to both model and coach students as they read from a 

Station 1: Guided Reading 
Station 2: Digital Math 
Station 3: Independent Reading 

common text that is above the students’ reading level. 
Guided Reading typically begins with a teacher modeling a 
discrete skill during the mini-lesson, and then giving 
students opportunities to practice with a book that is one to 
two levels above the students’ reading level. BOLD will use 
the F&P Reading Assessment program to assess student 
reading levels and literacy skill development. 

Phonics (K-1): Our phonics instruction is driven by the 
Reading Mastery program, a research-proven phonics 
program used by many high-performing urban charter 
schools. Phonological and phonemic awareness is a basic 
component of teaching students to read. Using Reading 
Mastery, we explicitly teach students phonemic awareness 
through visual, auditory, and tactile cues. Students learn to 
identify letters, then phonemes associated with letters, and 
finally use phonics to read and write. Teachers introduce 
texts during phonics to give students opportunities to 
practice phonics skills in an authentic context. Students are 
dynamically grouped during their phonics study, based upon 
their guided reading groups. Students receive targeted 
phonics support in second grade as needed. 

Digital Math (2-3): Students engage with digital learning 
platforms in math and teachers assign students to specific 
standards based on skill gaps identified in student 
achievement data. We intend to use ST Math and 
DreamBox, which are two digital learning platforms 
designed to build both fluency and conceptual 
understanding of mathematics. 

Independent Reading (K-3): During independent reading 
time, students further develop their fluency, 
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comprehension and passion for reading through 
independent reading of books they have selected from the 
classroom library. Students are supported in choosing books 
that are at their F&P instructional level to ensure an 
appropriate level of challenge. Students keep track of all 
reading minutes, pages, and books in their personal reading 
logs. Based on individual student needs, certain students 
will also be assigned to complete activities on the Lexia Core 
5 program, which is an adaptive literacy program. 

Reading Workshop (K-3) Reading Workshop is an opportunity for students to develop 
comprehension skills by learning strategies used by 
proficient and effective readers. These strategies are 
introduced and modeled by the teacher, and students apply 
and practice these skills through independent reading. 
Reading Workshop is also an opportunity for students to 
further develop a love and passion for reading by reading 
self-selected books typically at the student’s F&P 
instructional reading level. Reading Workshop is adapted 
from Lucy Calkins/Teachers College Reading and Writing 
Project. Students develop a passion for reading by selecting 
books of interest to them. To further strengthen the culture 
of reading in the room and to instill a love of reading, 
teachers provide opportunities for students to present the 
books they have read in a variety of creative and engaging 
formats, such as skits. Teachers actively monitor student 
reading during this time, and provide individual coaching 
based on student needs. 

Whole-Class Novel (4-5) Beginning in fourth grade, Literacy Centers are replaced by 
a Whole-Class Novel and Independent Reading block. During 
the Whole-Class Novel component, each student reads 
along with the teacher in their individual copies of the 
whole-class text. The structure of whole-class novel class is 
seminar-style, where the teacher models a teaching point 
and poses guiding questions that guide student textual 
analysis and discourse. Prior to beginning the whole-class 
novel, students engage with informational texts or poems 
related to the whole class novel to build relevant 
background knowledge and vocabulary. The Whole-class 
Novel block is still used to build fluency and comprehension 
skills, as well as a time to discuss themes in the novel. 
Teachers preview unfamiliar vocabulary for students and 
introduce a teaching point and guiding questions for 
students to think about as they read. The block ends with 
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students engaging in a discourse about what was read as it 
relates to the teaching point of the class. Potential whole-
class novels include: 

• 4: Number the Stars, Bud, Not Buddy, The Dreamer, 
and Where the Mountain Meets the Moon. 

• 5: Claudette Colvin, The Wringer, The Giver, The 
Hunger Games, The Phantom Tollbooth, and The 
House on Mango Street. 

The second half of the block is dedicated to Independent 
Reading, where students continue to build their fluency, 
comprehension, stamina, and love for reading by reading 
books that are at their instructional F&P level. Certain 
students are assigned to Lexia Core 5 during Independent 
Reading based on skill gaps. 

Writing Workshop (K-5) K-2: Writer’s Workshop is adapted from Lucy 
Calkins/Teachers College Reading and Writer’s Workshop. 
Students begin in Kindergarten by practicing their letters 
and penmanship.  They then begin the writing process by 
representing their stories using pictures, before moving to 
complete sentences.  Kindergarten students progress into 
writing more complex stories, with a beginning, middle, and 
end. Students in first grade slowly progress from using 
pictures to express ideas and begin to write longer narrative 
and persuasive stories. Students in second grade continue 
to build on this complexity, progressing to write expository, 
narrative and persuasive essays. Students build upon their 
writing skills from K-2, and dive into writing more 
sophisticated narrative, persuasive, expository and 
descriptive essays starting in third grade. 

3-5: Students in grades three and four work to master the 
components of a strong five-paragraph essay, as well as 
develop skills in incorporating dialogue into their writing. 
Fifth graders continue to build on this knowledge and focus 
on switching perspectives during their writing pieces and 
tailoring their writing to meet the demands of multiple 
audiences. In fifth grade, students continue to build upon 
the paragraph writing skills they developed in third and 
fourth grades and begin engaging in peer editing to deepen 
their understanding of the writing process. 
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Read Aloud (K-3) Read Aloud is a sacred opportunity for teachers to model 
the excitement and joy that comes from reading and to build 
a culture of passionate readers in their classroom, and has 
been considered one of the most important activities for 
building the skills required for reading success.1 During Read 
Aloud, teachers model the reading and language skills used 
by proficient readers. The goal is to develop students’ 
listening skills, reading comprehension, critical thinking, and 
vocabulary. Teachers read aloud texts that are above grade 
level and decide on teaching points prior to each lesson that 
align to grade-appropriate literacy skills. Our Read Aloud 
scope and sequences are aligned to our Reading Workshop 
scope and sequences so that students receive multiple 
exposures to the reading teaching point of each day. Read 
Aloud also occurs during Leadership Lab, when teachers 
read books aloud from our social-emotional development 
curriculum to introduce social-emotional skills. 

Shared Text (K-5) Shared Text is an interactive reading experience for 
students, during which students join the teacher in reading 
a selected text. The selected text is rigorous and multiple 
levels above the students’ reading level. Starting in 
kindergarten, students engage with fiction and non-fiction 
texts during Shared Text. The text is typically presented in 
an enlarged format, and teachers model the teaching point 
as they read. Shared Text is focused on comprehension and 
textual analysis and prepares students to engage in deep 
textual analysis of whole-class novels starting in fourth 
grade. Starting in fourth grade, students engage with Shared 
Text prior to beginning whole-class novels to build relevant 
background knowledge and vocabulary. 

Cognitively Guided Instruction 
(CGI) (K-5) 

CGI block allows students to build confidence working with 
world problems. CGI also builds students’ skills related to 
visualizing real-world problems; laying the foundation for 
conceptual understanding of numbers and number 
relationships.  The CGI approach helps build students’ ability 
to use manipulatives to represent mathematical thinking 
and subsequently explain their thinking orally. CGI problems 
start with addition and subtraction problems in 
Kindergarten and progress to more complex multiplication 
and division problem in second grade.  In third grade, CGI 
problems encompass the properties of multiplication and 

1 Bambrick-Santoyo, Paul, et al. Great Habits, Great Readers. San Francisco, CA. Jossey-Bass. 2013. 
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division, the concept and calculation of area, data collection 
and display, and begin to lay the foundational 
understanding of fractions as numbers on a number line. 
Fourth grade CGI progresses into covering multi-digit 
multiplication and division, fraction equivalence, and 
ordering. Fifth graders dive heavily into operations with 
fractions, solving volume and area, and are introduced to 
solving problems on the coordinate plane. 

Math Workshop (K-5) Math Workshop is driven by our implementation of the 
EngageNY curriculum which is fully aligned to the New York 
State Learning Standards and the Standards for 
Mathematical Practice.2 Math Workshop also draws on 
curricular resources adapted from Pearson Investigations. 
Investigations utilizes a constructivist approach to building 
critical thinking and problem-solving skills specific to math 
concepts. We use Investigation resources to complement 
our EngageNY curricular resources to build foundational 
understanding related to number relationships and 
arithmetic, geometry, data, measurement, and algebraic 
thinking. Major skills and understandings emphasized in 
kindergarten include numbers to 10, 2D and 3D shapes, 
comparison of length, weight and capacity, number pairs, 
addition and subtraction to 10, and counting to 100. 
Building on this knowledge, students in first grade explore 
topics such as sums and differences, place value, ordering 
and comparing measurements, and shape identification, 
composition, and partitioning. Second grade students 
explore topics of place value and number comparisons up to 
100, and are exposed to the foundations of multiplication 
and division. In third grade students begin to build on their 
multiplication and division skills, and explore fraction 
relationships. Fourth grade students apply their 
foundational understanding of fractions to build skills 
related to fractional equivalence and ordering, as well begin 
solving problems involving measurement and data. In fifth 
grade, students begin writing and interpreting numerical 
expressions, and carrying out operations with fractions. 

2 “Standards for Mathematical Practice.” Common Core State Standards Initiative, www.corestandards.org/Math/Practice/. 
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Morning Math (K-5) In kindergarten and first grade, students engage in lessons 
from Everyday Counts Calendar Math, which provides 
lessons and activities to practice with critical math concepts 
and build fluency skills related to place value, time, money, 
geometry, estimation, patterns graphing, statistics, and 
algebra. Calendar Math improves students’ oral fluency, 
mental math skills, and is an opportunity for cooperative, 
whole-class discussion-based learning. Starting in second 
grade, Morning Math is used to continue building students’ 
mathematical fluency through oral drills, timed 
computation exercises, and number strings. These drills, 
exercises, and strings are aligned to the skills being taught in 
Math Workshop, and build important background 
knowledge. 

Science (K-5) Our science program is a hands-on, experiment-based 
learning experience for students. In alignment with the Next 
Generation Science Standards adopted by NY State, our 
science instruction will be driven by implementation of the 
Full Option Science System (FOSS) curriculum. Kindergarten 
students explore topics such as energy, Earth’s systems, and 
engineering design. First grade students explore heredity, 
the progression from molecules to organisms, and further 
build upon their knowledge of engineering design. Second 
grade students explore matter, the various components of 
ecosystems, and biological evolution.  Our Science program 
promotes critical thinking and problem-solving skills and 
build students’ curiosity about the world around them.  The 
use of informational texts within our science instruction 
further develops our students’ ability to comprehend and 
draw meaning from complex texts. Third grade students 
continue to explore the topics of forces, ecosystems, 
heredity and biological evolution, deepening their 
understanding from previous years of study. Fourth grade 
students study energy conversions and learn how to analyze 
and interpret data from maps to determine the patterns of 
Earth’s features. Fifth grade students continue to deepen 
their understanding of cause and effect relationships and 
build skills in developing arguments and using evidence 
from experimentation in support of their positions. 
Throughout the entire trajectory of our science program, 
students become proficient at collecting, evaluating and 
communicating information to a variety of audiences, a 
critical skill that goes beyond just science class. 
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Art (K-5) Our Art class exposes students to a wide variety of visual and 
performing art forms including drawing, painting, sculpting, 
dance, musical theater, and song. The class also supports 
the social-emotional development of our students by 
providing opportunities for collaboration, self-reflection, 
and goal-setting (i.e. working towards a performance). In 
addition to student participation in the arts, the course 
features video analysis, field trips to arts performances and 
museums across New York City, and study of art history over 
time. The Art program follows an internally created 
curriculum map and scope and sequence that outline areas 
of focus for each grade aligned to NYSLS. We will draw on 
CORE Arts, an arts consulting firm in New York City, in the 
development of our Arts program. Through this class, 
students become more comfortable with various forms of 
creative self-expression and will continue to hone their 
public speaking and presentation skills. 

Social Studies (4-5)3 Our Social Studies curriculum will be internally created, 
drawing on resources from EngageNY and aligned to the NY 
State K-12 Social Studies Framework. In kindergarten 
through third grade, our Social Studies curriculum is 
delivered through our literacy blocks. Starting in fourth 
grade, students take social studies as a separate block, but 
are still taught by their same co-teaching pair. Starting in 
fifth grade, Social Studies is taught by a dedicated Social 
Studies teacher. In kindergarten, students study the theme 
of “Self and Others,” exploring the five main areas of 1) 
Individual Development and Cultural Identity, 2) Civic Ideals 
and Practices, 3) Geography, Humans, and the Environment, 
4) Time, Continuity and Change, and 5) Economic Systems. 
In first grade, students continue a study of culture and 
identity by examining ancestry and studying a unit entitled, 
“My Family and Other Families, Now and Long Ago,” 
building upon the same five key areas of study from 
kindergarten. In second grade, the unit theme is “My 
Community and Other Communities,” through which 
students examine the differences between urban, rural, and 
suburban communities, and begin to understand the 
interdependence of distinct communities. Through the K-2 
sequence, students not only develop an understanding of 
self and community, they also build their non-fiction literacy 
skills, preparing them to engage with complex informational 

3 In K-3, Social Studies is infused in our ELA program. 
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texts as they progress through their elementary experience. 
In third grade, the focus of the curriculum shifts to 
“Communities Around the World,” which exposes students 
to the ideas of global citizenship. Students study injustices 
that have occurred throughout history and begin to dive into 
the ideas of social action.  Fourth grade shifts to a focus on 
the history of New York, and fifth grade revisits global 
studies, considering the history, culture, and civilizations of 
the Western Hemisphere. Through regular engagement 
with non-fiction, informational texts, and a range of writing 
assignments, oral presentations, and projects, our Social 
Studies curriculum and learning experience build students’ 
reading, writing, critical thinking, communication, and 
problem-solving skills. 

Physical Education (K-5) Physical Education class is aligned to the New York State 
Learning Standards for physical education and the 
curriculum map, scope and sequences, unit guides, lesson 
plans, and assessments are created internally.4 There are 
three components of the physical education program: (1) 
personal health and fitness; (2) safe and healthy 
environment; and (3) resource management. In component 
one, students build the necessary knowledge and skills to 
establish and maintain physical fitness, participate in 
physical activity, and maintain personal health. In 
component two, students acquire the knowledge and ability 
necessary to create and maintain a safe and healthy 
environment. In component three, students build an 
understanding of personal and community resources and 
learn about resource management. 

Leadership Lab (K-5) Leadership Lab is made up of three components: (1) social-
emotional development; (2) project-based learning (PBL); 
(3) and choice time. Teachers deliver our social-emotional 
development curriculum, which includes a focus on a range 
of social-emotional skills, through fiction and non-fiction 
texts. For example, teachers engage students with texts 
that discuss ideas related to emotional intelligence, 
including self-awareness, self-regulation, and 
communication. Students engage in reading and 
conversation on these topics, and then apply these skills in 
project-based learning opportunities during designated 
times in Leadership Lab. As students progress through the 

4 NYSLS for Physical Education can be accessed here: http://www.p12.nysed.gov/ciai/pe/documents/hpefcle.pdf. 
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K-5 trajectory, the social-emotional development 
curriculum focuses on more complex social-emotional skills. 
For example, in kindergarten through second grade, 
students focus on whole body thinking, identifying thoughts 
and feelings, and flexible thinking; in third through fifth 
grades, students focus on more complex executive 
functioning, including planning, task execution, and 
consequential thinking. At all levels, social-emotional skills 
are introduced through a variety of texts and activities to 
align with the literacy-intensive, inquiry-based model of our 
academic program. Our PBL component allows students to 
apply the social-emotional skills they are learning, but also 
further develop their reading, writing, critical thinking, and 
problem-solving abilities. There are three PBL units 
throughout the year, one each trimester. When students are 
not participating in a project-based learning unit, they have 
additional choice time. The last component of Leadership 
Lab is choice time, when students are able to choose the 
activity they would like to complete, including but not 
limited to: math puzzles, drawing, digital learning, and 
independent reading. Students requiring additional support 
in ELA, math, or students that are English Language Learners 
requiring intensive language support, are pulled in small 
groups during Leadership Lab for targeted support. 

Technology (2-5) Our Technology class introduces students to the 
fundamentals of technology and its uses, and exposes 
students to a culture of learning rooted in technology. 
Students learn to use Microsoft Word and PowerPoint, learn 
how to responsibly use search engines, and engage with 
multiple digital learning platforms to support their 
technological literacy, general literacy, mathematical, and 
critical thinking skills. Such platforms include ST Math, 
DreamBox, Newsela, Lexia Core 5, and Accelerated Reader, 
among other platforms. Teachers are provided with a scope 
and sequence and curriculum guides for our Technology 
class that align to the NYSLS in ELA, math, and science. 

Blocks (K-1) Our Blocks class for students in kindergarten and first grade 
is focused on developing a range of important academic and 
social-emotional skills. Research has shown that 
collaborative play with blocks develops problem-solving, 
imagination, self-expression, mathematical understanding, 
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creativity, communication, and fine motor skills.5 We design 
our Blocks curriculum to align with Science and Social 
Studies NYSLS, giving students opportunities to engage with 
block play activities relevant to what they are learning in 
other content areas. Teachers closely observe student 
behavior during Blocks with specific attention to the social-
emotional skills that have been introduced and discussed in 
Leadership Lab. 

Curricular Resources 

Content Area Curricular Resources 

English Language Arts 
(ELA) 

NYSLS/Engage NY 

Teachers College/Lucy Calkins Reading and Writing Project 

Success Academy and Achievement First Resources 

Fountas and Pinnell (Guided Reading) 

Reading Mastery6 

Whole Class Novels (starting in fourth grade)7 

Lexia Core 5 

Accelerated Reader 

Ballard and Thighe (English language development curriculum) 

Math NYSLS/Engage NY 

Cognitively Guided Instruction8 

Pearson Investigations 

ST Math (digital learning platform)9 

DreamBox (digital learning platform) 

Everyday Counts Calendar Math 

5 Lindeman, Karen, and Elizabeth Anderson. Using Blocks to Develop 21st Century Skills. NAEYC, 2015, 

www.naeyc.org/system/files/Blocks_21st_Century_Skills.pdf.
 
6 Reading Mastery program can be accessed at https://www.mheducation.com/prek-12/program/MKTSP-UQM08M02.html.
 
7 Beginning in fourth grade, Read Aloud and reading workshop are replaced by Whole Class Novel, and novels are selected based on novels
 
used at high-performing charter networks like Success Academy and Achievement First.
 
8 Carpenter, Thomas, et.al. Children’s Mathematics: Cognitively Guided Instruction. Portsmouth, NH, National Council of Mathematics, Inc.
 
1999. This program is used at high-performing charter schools like North Star, Success Academy, and Neighborhood Charter School.
 
9 We intend to use ST Math, a K-6 digital platform designed to develop conceptual understanding in math. The platform is used by BES school 

Great Lakes Academy in Chicago, IL, a school that outperformed Illinois state averages on the 2017 PARCC math assessment:
 
https://www.stmath.com/.
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Science NYSLS/Engage NY 

Full Option Science System (FOSS)10 

Social Studies NYS K-12 Social Studies Standards/Engage NY 

Co-Curriculars: Art & 
Physical Education 

CORE Arts11 

NYSLS Art 

NYSLS Physical Education 

Social-Emotional 
Development 

Collaborative for Academic, Social, and Emotional Learning 
(CASEL)12 

Social Thinking13 

Project-Based Learning Relevant NYSLS in ELA, math, science, and social studies 

Resources from Success Academy 

Intervention ELA - Fountas and Pinnell Leveled Literacy Intervention Program 

Math - Pearson Investigations focusMath Intensive Intervention 
Program 

10 FOSS is research-based science curriculum that provides meaningful science education for elementary school students and prepares them for
 
success in the 21st century. It provides hands-on activities and readings in science. http://www.fossweb.com.
 
11 CORE Arts is a NYC-based consulting firm that has supported the development of arts programs at high-performing charter networks such as
 
BES school Democracy Prep.
 
12 Illinois Social Emotional Learning Standards. CASEL, www.casel.org/wp-content/uploads/2016/08/PDF-7-Illinois-SEL-Standards.pdf. CASEL is a
 
social-emotional learning organization that partners with several urban districts across the U.S. to provide social-emotional programming.
 
13 Social Thinking is a social-emotional development program is used at Neighborhood Charter School of Harlem, a high-performing urban
 
charter school - 15% of their students are students with Autism.
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Attachment 3a: Student and Teacher “Day in the Life” 

Day in the Life of a BOLD Student 

7:30-7:55 – Arrival, Breakfast, Morning Routines: It is 7:35, and Elijah, a first grader, is dropped 
off by his father at the entrance of BOLD. Elijah is greeted at the door by the Executive Director 
(ED) with a firm handshake, “Good morning, Elijah, are you ready to learn today?” Elijah 
responds, “Good morning, yes, I am ready to learn today.” After ensuring Elijah has made eye 
contact throughout the greeting, the ED does a check of Elijah’s uniform to ensure completeness. 
Next, Elijah is greeted by his teacher at his classroom door and enters his classroom to complete 
his arrival routines. He is seated in STAR position by 7:54, ready to begin the day. 7:55-8:15 – 
BOLD Start (Morning Meeting) and Morning Math: At 7:55, the bell rings in Elijah’s homeroom 
indicating the start of Morning Meeting. Elijah enthusiastically participates in his class’ college 
cheer led by his teachers in a call and response, which is how his class begins every day. Following 
the cheer, Elijah’s teachers and classmates share shout-outs for students who have exemplified 
the school’s core values and demonstrated academic growth. Elijah’s teachers shout out all 
students who ended the previous day on green and blue levels of the BOLD Impression System. 
Following BOLD Start, Elijah and his classmates begin Morning Math, where Elijah warms up his 
brain for the day and strengthens his numeracy skills. Today in Morning Math, students are doing 
a calendar math lesson about comparing the days in each month. 8:15-9:15 – Literacy Centers: 
Once morning meeting ends, Elijah joins his group for phonics, his first of three rotations of 
Literacy Centers. In phonics, Elijah is practicing blending syllables. After 20 minutes, Elijah and his 
group transition to the second center, guided reading. During guided reading, Elijah is reading a 
book that is one F&P level above his independent reading level; his teacher is coaching him on 
decoding and comprehension strategies as he reads. After the next 20 minutes, Elijah transitions 
to his last station, which today is a lesson on the digital literacy platform, Lexia, focused on 
blending and manipulating syllables. 9:25-10:15 – CGI: After 10 minutes of snack and bathroom, 
Elijah builds his problem-solving skills in CGI. Today, Elijah’s teachers introduce a word problem 
involving the number of pieces of gum in a set of packs. After being introduced to the problem, 
Elijah works with his table partners to develop multiple strategies for solving the problem. This 
inquiry-based model of instruction allows Elijah and his classmates to develop understanding by 
leveraging prior knowledge. CGI ends with a full class discourse, in which students present and 
then compare strategies used to solve the problem. 10:15-10:50 – Math Workshop: In Math 
workshop, Elijah builds number sense and computational fluency. Elijah is working on counting 
by threes, and his teacher is checking in with him to provide feedback on his work, noting 
accurate responses and inaccurate responses that require revision. Elijah’s teacher is coaching 
him on his counting strategies and on his collaboration skills with his partner. Elijah’s two 
teachers strategically divide up the class based on skill gaps, and then provide targeted coaching 
based on those gaps. 10:50-11:10 – Shared Text: Elijah sits on the rug and participates in Shared 
Text, which today includes a text about snowfall in the Winter. Elijah’s teacher reads out loud 
through this complex, informational text and models the behaviors of effective non-fiction 
readers. Elijah’s teacher is modeling how non-fiction readers determine the main idea of non-
fiction text by thinking about what the author is trying to teach them. The teacher models and 
prompts students to engage in determining the main idea of the text. 11:10-11:50 – Lunch and 
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Recess: Elijah transitions down to the cafeteria with his class and teachers and takes his assigned 
seat to enjoy 15 minutes of lunch. After lunch, Elijah transitions out to the recess yard under the 
supervision of staff members monitoring lunch to play structured activities and re-energize for 
an afternoon full of learning. 11:50-12:40 – Science: Science is Elijah’s favorite class as it is an 
opportunity for him to engage in hands-on learning activities and develop critical thinking skills. 
Today, Elijah’s teachers introduce the life cycle of a butterfly, and then send students to their 
seats to make observations of live butterflies by drawing pictures of what they see. Elijah’s 
teachers monitor each student and pose questions to push student thinking. Students wrap up 
the class by understanding how scientists use observations as part of the scientific process. 12:40-
1:30 – Writing Workshop: Today, Elijah’s teacher models the skill of using descriptive language 
to develop characters in a story, and then sends students to their desk to practice this skill with 
their own story. As Elijah works, his teacher checks on his progress, asking him to describe the 
thought process behind his work. Elijah demonstrates high levels of focus as he includes at least 
five examples of descriptive language to describe his character, and his teacher notes this on his 
Be BOLD report to be sent home to Elijah’s family that afternoon. 1:30-2:00 – Reading Workshop: 
Today, Elijah’s teachers introduce the skill of creating mental images to help understand what is 
being read. Afterwards, Elijah and his classmates return to their seats, take out an independent 
reading book that is at their F&P instructional level, and begin reading for 15 minutes while 
focused on the reading skill of the day. On this day, one of Elijah’s teachers works with him and 
two other students in a small group to provide targeted support, as the most recent Interim 
Assessment data indicated literacy skill gaps for Elijah. 2:00-2:15 – Read Aloud: Elijah joins his 
classmates on the rug for 15 minutes of out loud reading by his teacher. This is one of Elijah’s 
favorite parts of the day, as he enjoys the passionate and enthusiastic reading he hears from his 
teacher. Captivated by the plot of the story, Elijah eagerly raises his hand to answer 
comprehension questions posed by the teacher at the end of each section of text. 2:15-3:05 – 
Art: Elijah takes Art class twice per week, and it is an opportunity for him to learn how to draw, 
sculpt, speak to an audience, sing different types of songs, and play a variety of instruments. 
Elijah enjoys this time to enter a fictional world, and act as characters in some of his favorite 
stories. While this is a type of significant joy, it is also a critical opportunity for Elijah to develop 
his oral language, creative thinking, listening, and collaboration skills. 3:05-3:50 – Leadership Lab 
& Choice Time: The final part of the day is an opportunity for Elijah to develop his leadership 
skills by engaging in a social-emotional development lesson followed by a Choice Time activity. 
The October social-emotional development unit is focused on understanding one’s own 
emotions. Elijah’s teacher reads a fictional story on this topic, and then engages students in a 
discussion about the story, as well as introduces two strategies students can use to help identify 
and overcome the emotions they feel when things do not go their way. At 3:25, students 
transition from the social-emotional development lesson to Choice Time, which is an opportunity 
for students to exercise independence and choose an activity of particular interest to them. 
Today, Elijah chooses to complete a math puzzle, following his love of problem-solving! 3:50-4:00 
– Pack-Up & Dismissal: When called by his teacher, Elijah packs up his belongings, collects his Be 
BOLD report (colored green to indicate strong performance in each category of school culture, 
behavior, and academic expectations), and joins the class line waiting to be transitioned to the 
buses to head home. 
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Day in the Life of a BOLD Teacher 

7:00-7:15 – Arrival: Ms. Smith, a first-grade teacher, arrives by 7:15 to ensure she gets settled 
before welcoming students. She prepared all materials for the day the afternoon before so that 
the only thing for her to do in the morning is grab coffee, check email, check in with her co-
teacher, and mentally prepare for the day. Ms. Smith is provided with all curricular materials 
and has completed and received feedback on intellectual preparation protocols for each 
lesson.7:30-7:55 – Student Arrival and Breakfast: At 7:29, Ms. Smith takes her morning arrival 
position at the front door of the classroom and is prepared to greet her first-grade class, 
Columbia (named after Ms. Smith’s alma mater). Students begin walking in at 7:30 and Ms. 
Smith greets each one, setting expectations for the day, and providing a private check-in with 
students who may need an extra boost of motivation that day. 7:55-8:15 – BOLD Start (Morning 
Meeting) and Morning Math: Ms. Smith and her co-teacher, Mr. Henry, welcome students to 
the rug for morning meeting and set behavioral and academic expectations. Ms. Smith leads 
them in a Columbia pride cheer to get all students excited for the day and shouts out students 
who demonstrated resilience when tackling a difficult question in CGI the day before. In 
Morning Math, Ms. Smith and Mr. Henry are leading students through counting of the days of 
every month and comparing the total days in each month. 8:15-9:15 – Literacy Centers: Ms. 
Smith leads the phonics group during Literacy Centers and is leading the phonics lesson that she 
was provided with and prepared to execute through her intellectual preparation protocol. 
Today, Ms. Smith is working with students on hard and soft vowel sounds. Ms. Smith worked 
with Mr. Henry during a data day following the first cycle of interim assessments to develop 
strategic groupings for Literacy Centers based on individual student needs. 9:15-9:25 – 
Snack/Bathroom: Ms. Smith leads the class through jumping jacks or another “body break” to 
help recharge the class. Ms. Smith also provides students with snack while Mr. Henry bring 
students to the bathroom. 9:25-10:15 – CGI: Ms. Smith begins CGI by introducing a new world 
problem. As Ms. Smith introduces the word problem, Mr. Henry is monitoring students to 
ensure that expectations are met. As part of their intellectual prep, Ms. Smith and Mr. Henry 
have determined the strategies they expect students to use to solve this question, as well as 
any misconceptions that may come up. They use this preparation to actively monitor student 
work and develop a plan for discourse at the end of the lesson. After selecting three distinct 
strategies, Ms. Smith and Mr. have students present and compare those strategies to build 
students’ conceptual understanding. 10:15-10:50 – Math Workshop: Today students will learn 
how to count by multiples of two. After Ms. Smith models one strategy for counting by twos, 
students return to their seats to practice. As Mr. Henry monitors student work, Ms. Smith pulls 
a group of five students, three of whom have IEPs and two of whom are English Language 
Learners, to the back table to provide targeted support based on skill gaps identified on last 
week’s math quiz. 10:50-11:10 – Shared Text: Ms. Smith leads students through a complex, 
informational text modeling strategies of effective non-fiction readers. Prior to Shared Text, Ms. 
Smith has provided vocabulary cards to four students who are English Language Learners to 
preview important vocabulary in the text and ensure they have full access to the lesson. The 
Director of Curriculum and Instruction (DCI) spends this period of Shared Text observing and 
providing in the moment coaching aligned to instructional goals the DCI and Ms. Smith set in 
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their last coaching meeting. 11:10-11:50 – Lunch/Recess: Ms. Smith transitions her class down 
to the cafeteria for lunch, and then takes her own lunch period as her class is monitored by 
other instructional staff members. 11:50-12:40 – Planning Period: While her class is in Science, 
Ms. Smith begins one of her two common planning periods with Mr. Henry. They discuss ways 
to push students’ conceptual understanding of the math content being introduced in CGI by 
reflecting on the day’s lesson and adjusting upcoming lessons. They also discuss how to more 
effectively encourage ELL students to participate in the next CGI discourse, planning to 
incorporate strategies discussed in last week’s ELL professional development session. Ms. Smith 
also enjoys her own lunch at this time. 12:40-1:30 – Writing Workshop: Ms. Smith introduces 
the teaching point, which today is about using descriptive language to develop characters in a 
story. She models an example of this skill for the whole class and then sends students to their 
desks to practice with their own stories. During this time, Mr. Henry pulls a group of English 
Language Learners and provides targeted language support as they write. The Director of 
Student Support is also in class observing at this time and providing Ms. Smith with in-the-
moment coaching on strategies for supporting the writing development of students with 
disabilities. 1:30-2:00 – Reading Workshop: Reading Workshop is dedicated to teaching 
strategies used by effective readers, specifically as they relate to comprehension. Today, Ms. 
Smith introduces the strategy of stopping every three pages to summarize what has been read 
to build comprehension. At their seats, students read a book at their instructional F&P level. Mr. 
Henry pulls a group of students that are reading below grade-level to provide targeted skill 
support. 2:00-2:15 – Read Aloud: Sharing with students what is happening in her head as she 
reads the pages, Ms. Smith models what effective readers do as they engage with text, and 
simultaneously refers to sight words on the board as she reads. Aware of teacher to student 
ratio, Ms. Smith balances teacher talk with student talk, keeping student engagement at the 
highest levels possible. 2:15-3:05 – Planning Period: During her afternoon planning period while 
Mr. Henry is pushing in to support the Art teacher, Ms. Smith spends time studying student work 
from that day. This is a way for her to formatively assess student learning against the day’s 
learning objectives and determine any changes to strategic groupings that may be needed 
during literacy centers, math, reading, or writing workshop. 3:05-3:50 – Leadership Lab: Today, 
Ms. Smith is reading a text from the Social Thinking program that introduces the idea of 
recognizing others’ emotions. After reading, Ms. Smith and Mr. Henry introduce two strategies 
that students can use in situations where their actions create negative feelings in others. Since 
it is the time of the year when students are engaged in a project-based learning (PBL) unit, Ms. 
Smith sends students to work on their PBL activity in table teams and observes and provides 
coaching to students on the social-emotional skills introduced earlier in the class. 3:50-4:00 – 
Pack-Up and Dismissal: Ms. Smith is filling out each student’s Be BOLD report from that day, 
while Mr. Henry is leading students through their pack-up routine. At 3:55, Ms. Smith leads all 
students that take the bus down to their pick-up location in the recess yard, while Mr. Henry 
remains in the classroom to dismiss students to families that pick up their students at school. 
4:00-4:30 – Planning Period: Any students that remain after 4:10 are dropped off with the 
School Culture Manager who monitors late pick-ups. Ms. Smith and Mr. Henry then return to 
their classroom, reset all furniture, setup materials for tomorrow, and respond to any emails 
they have received. 
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Attachment 3b: Optional Curricular Documentation 

Item 1: Intellectual Preparation Protocol (IPP)1 

Shared Text Lesson 
Teaching Point: Effective readers use thinking jobs to help determine the main 
idea of a non-fiction text. 
Text: 

Grade: 

Main Idea 

Potential 
Misconceptions 

Transferable Takeaway 

Procedure for day 1: 

1. Identify genre “Based on our observation of the text, what genre do you 
think this text falls into?” 

How do you know? 
What is our thinking work? 

Read the Title 

2. Read through text (teacher models fluency read) 
3. Choral read text together (depending on text), stopping at the stopping 
points highlighted below. 

Roadmap of Questions and Anticipated Student Responses 

Exemplary Response 

1 The Intellectual Preparation Protocol used above is based on similar protocols used at Neighborhood Charter School of Harlem, which 
consistently outperforms state averages on Common Core Assessments. Lead Founder Andrew Foglia completed a leadership residency 
at Neighborhood Charter School in January 2018. 
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Item 2: Social-Emotional Development Rubric2 

2 The Social-Emotional Development Rubric is adapted from rubrics used at Great Lakes Academy in Chicago, which consistently outperforms 
state averages on Common Core Assessments. Lead Founder Andrew Foglia studied Great Lakes Academy through the Building Excellent 
Schools Fellowship. 
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Attachment 3c: Exit Standards 

5th Grade Exit Standards 
English Language Arts 

• 

• 

• 

• 

• 

• 

• 

• 

• 

• 

• 

• 

• 

• 

• 

• 

• 

RL.5.1 Quote accurately from a text when explaining what the text says explicitly and 
when drawing inferences from the text. 
RL.5.2 Determine a theme of a story, drama, or poem from details in the text, 
including how characters in a story or drama respond to challenges or how the 
speaker in a poem reflects upon a topic; summarize the text. 
RL.5.3 Compare and contrast two or more characters, settings, or events in a story or 
drama, drawing on specific details in the text (e.g., how characters interact). 
RL.5.4 Determine the meaning of words and phrases as they are used in a text, 
including figurative language such as metaphors and similes. 
RL.5.5 Explain how a series of chapters, scenes, or stanzas fits together to provide the 
overall structure of a particular story, drama, or poem. 
RL.5.6 Describe how a narrator’s or speaker’s point of view influences how events are 
described. 
RL.5.7 Analyze how visual and multimedia elements contribute to the meaning, tone, 
or beauty of a text (e.g., graphic novel, multimedia presentation of fiction, folktale, 
myth, poem). 
RL.5.9 Compare and contrast stories in the same genre (e.g., mysteries and adventure 
stories) on their approaches to similar themes and topics. 
RI.5.1 Quote accurately from a text when explaining what the text says explicitly and 
when drawing inferences from the text. 
RI.5.2 Determine two or more main ideas of a text and explain how they are 
supported by key details; summarize the text. 
RI.5.3 Explain the relationships or interactions between two or more individuals, 
events, ideas, or concepts in a historical, scientific, or technical text based on specific 
information in the text. 
RI.5.4 Determine the meaning of general academic and domain-specific words and 
phrases in a text relevant to a grade 5 topic or subject area. 
RI.5.5 Compare and contrast the overall structure (e.g., chronology, comparison, 
cause/effect, problem/solution) of events, ideas, concepts, or information in two or 
more texts. 
RI.5.6 Analyze multiple accounts of the same event or topic, noting important 
similarities and differences in the point of view they represent. 
RI.5.7 Draw on information from multiple print or digital sources, demonstrating the 
ability to locate an answer to a question quickly or to solve a problem efficiently. 
RI.5.8 Explain how an author uses reasons and evidence to support particular points 
in a text, identifying which reasons and evidence support which point(s). 
RI.5.9 Integrate information from several texts on the same topic in order to write or 
speak about the subject knowledgeably. 
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• 

• 

• 

• 

W.5.1 Write opinion pieces on topics or texts, supporting a point of view with reasons 
and information. 
W.5.2 Write informative/explanatory texts to examine a topic and convey ideas and 
information clearly. 
W.5.3 Write narratives to develop real or imagined experiences or events using 
effective technique, descriptive details, and clear event sequences. 
W.5.4 Produce clear and coherent writing in which the development and organization 
are appropriate to task, purpose, and audience. 

Mathematics 
• 

• 

• 
• 
• 
• 

• 

• 

• 

• 

• 

• 
• 

• 

5.NBT.1 Recognize that in a multi-digit number, a digit in one place represents 10 
times as much as it represents in the place to its right and 1/10 of what it represents 
in the place to its left. 
5.NBT.2 Explain patterns in the number of zeros of the product when multiplying a 
number by powers of 10, and explain patterns in the placement of the decimal point 
when a decimal is multiplied or divided by a power of 10. 
5.NBT.3 Read, write, and compare decimals to thousandths. 
5.NBT.4 Use place value understanding to round decimals to any place. 
5.NBT.5 Fluently multiply multi-digit whole numbers using the standard algorithm. 
5.NBT.6 Find whole-number quotients of whole numbers with up to four-digit 
dividends and two-digit divisors, using strategies based on place value, the properties 
of operations, and/or the relationship between multiplication and division. 
5.NBT.7 Add, subtract, multiply, and divide decimals to hundredths, using concrete 
models or drawings and strategies based on place value, properties of operations, 
and/or the relationship between addition and subtraction. 
5.NF.1 Add and subtract fractions with unlike denominators (including mixed 
numbers) by replacing given fractions with equivalent fractions in such a way as to 
produce an equivalent sum or difference of fractions with like denominators. For 
example, 2/3 + 5/4 = 8/12 + 15/12 = 23/12. (In general, a/b + c/d = (ad + bc)/bd.) 
5.NF.2 Solve word problems involving addition and subtraction of fractions referring 
to the same whole, including cases of unlike denominators, e.g., by using visual 
fraction models or equations to represent the problem. 
5.NF.3 Interpret a fraction as division of the numerator by the denominator (a/b = a ÷ 
b). 
5.NF.4 Apply and extend previous understandings of multiplication to multiply a 
fraction or whole number by a fraction. 
5.NF.5 Interpret multiplication as scaling 
5.NF.6 Solve real world problems involving multiplication of fractions and mixed 
numbers, e.g., by using visual fraction models or equations to represent the problem. 
5.NF.7 Apply and extend previous understandings of division to divide unit fractions 
by whole numbers and whole numbers by unit fractions. 

Science 
• 5-PS1-1. Develop a model to describe that matter is made of particles too small to be 

seen. 
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•	 5-PS1-2. Measure and graph quantities to provide evidence that regardless of the 
type of change that occurs when heating, cooling, or mixing substances the total 
amount of matter is conserved. 

•	 5-PS1-3. Make observations and measurements to identify materials based on their 
properties 

•	 5-PS1-4. Conduct an investigation to determine whether the mixing of two or more 
substances results in new substances. 

•	 5-PS2-1. Support an argument that the gravitational force exerted by Earth on objects 
is directed down. 

•	 5-ESS1-1. Support an argument that differences in the apparent brightness of the Sun 
compared to other stars is due to their relative distances from Earth. 

•	 5-ESS1-2. Represent data in graphical displays to reveal patterns of daily changes in 
length and direction of shadows, day and night, and the seasonal appearance of some 
stars in the night sky. 

•	 5-ESS2-1. Develop a model using an example to describe ways the geosphere, 
biosphere, hydrosphere, and/or atmosphere interact. 

•	 5-ESS2-2. Describe and graph the amounts of salt water and fresh water in various 
reservoirs to provide evidence about the distribution of water on Earth. 

•	 5-ESS3-1. Obtain and combine information about ways individual communities use 
science ideas to protect Earth’s resources and environment. 
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Attachment 4: Student Discipline Policy 

To ensure we achieve our mission, BOLD Charter School is unwaveringly committed to providing 
a safe and orderly environment that optimizes learning and equips all students to excel 
academically. Families deserve to choose and have their child(ren) attend a safe and orderly 
school, and our discipline policy ensures that we provide that type of option for families. With a 
clearly defined and consistent discipline policy, BOLD Charter School is able to realize the 
ambitious goals for which we exist. We believe in teaching students the difference between right 
and wrong, and that all choices have consequences. Our discipline policy reflects these beliefs 
and is in compliance with all state and federal regulations, as well as all due process requirements 
regarding student discipline. Ultimately, we are committed to high levels of transparency with all 
stakeholders regarding all components of our discipline policy and system. 

BOLD Impression System.  Teachers will enforce the school’s expectations in their classrooms 
through the use of the BOLD Impressions System. This system will be introduced to families 
during Family Orientation and included in the Student and Family Handbook which will be 
provided annually to families in their native language. Classroom consequences will include loss 
of privileges, including but not limited to, students sitting silently or away from their peers during 
class or during snack time, recess, or choice time at the reset table; phone calls home; or loss of 
privileges to attend school events, trips, or activities. In all grades, families will be given daily Be 
BOLD reports on their student’s behavioral performance. In grades K-2, all students will begin the 
mornings and afternoons on Green and the Impression chart will be reset at lunch. In grades 3-
5, all students will begin the morning on “Good” and the Impression chart will be reset to Good 
for all students each morning. Students will have the opportunity to earn a point for their 
behavior in both the morning and afternoon if they end on Green/“Good,” or two points if they 
end on Blue/“Inspiring,” the highest level of the Impression System. The Impression System is 
fluid, and students can always earn their way back up the Impression levels. However, once a 
student lands on Red (“Poor” in grades 3-5), he/she cannot earn a point on the Be BOLD report. 
Points will accumulate throughout the week, and students can redeem points at the end of the 
week for rewards including special lunch with a teacher or a class job. In grades 4-5, if a student 
earns green or higher for an entire week, that student will earn independence privileges the 
following week, including independent transitions to and from classes. 

BOLD Impression System 
Impression Level 
(K-2/3-5) 

Behavior Example Daily 
Rewards/Consequences 

Blue/Inspiring Student has gone above and 
beyond expectations that day and 
exemplified BOLD’s core values. 

• Positive note sent home 
• Positive phone call home 
• Student receives sticker 

reward 
• Student receives two points 

on Be BOLD report 
• Increased choice time 
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Green/Good Student has met expectations all 
day and demonstrated core 
values. 

• Positive note sent home 
• Positive call home 
• Student receives one point 

on Be BOLD report 
Yellow/Mediocre Student has had two warnings 

regarding their behavior. Minor 
offenses include: 
• Failure to meet behavioral 

expectations 
• Failure to follow 

directions 
• Having unauthorized food, 

gum, etc. 

• Student loses 5 minutes of 
recess 

• Student does not receive 
points on Be BOLD report 

• Student receives note 
home regarding their 
choices 

• Student may take a 1-
minute time-out at reset 
desk 

Orange/Uninspiring Student has received another 
warning for their behavior while 
on yellow. Students will move 
down to this Impression level if 
they repeatedly exhibit minor 
offenses. 

• Student is sent to reset 
desk in classroom for 5 
minutes. 

• If the student returns and is 
able to re-integrate into 
class, he/she can move up 
one Impression level. 

• Student loses all of recess 
• Student loses 10 minutes of 

Choice Time 
• Student does not receive 

points on Be BOLD report 
• Call or note home 

Red/Poor Student receives another warning 
while on Orange or commits a 
serious infraction, including a 
breach of BOLD’s core values or 
school culture. Serious infractions 
will result in immediate change to 
red and will result in out of class 
consequences. Serious culture 
infractions include, but are not 
limited to: 
• Disrespect of an adult, 

including rolling eyes, 
sucking teeth, or other 
such body language, 
defiance, or rudeness 

• Call or note home 
• Loss of all points on Be 

BOLD report 
• Loss of all recess 
• Loss of Choice Time 
• Removal from class for 

reset conversation and 
reflection protocol with 
School Culture Manager 
and phone call home. 
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• Disrespect of a fellow 
student, such as name-
calling, insulting, or 
excluding 

• Disrespect of the school, 
such as drawing on a table 
or book, or taking school 
supplies without 
permission 

• Unsafe behaviors, such as 
hitting, kicking, biting, or 
throwing tantrums 

• Leaving class without 
permission 

• Use of inappropriate 
language and disrupting 
class 

Consequence Escalation for Serious Culture Infractions 

When a student commits a serious infraction and is moved to the lowest level of the Impression 
System, the student will be removed from class and have his or her family called immediately. In 
some instances, the student can return to class when he/she has shown that they are ready to 
get back on track. If a student returns to class and commits another infraction such that they are 
moved down to Red/Poor on the Impression levels, the student will be removed from class, have 
his/her parents called immediately, and complete a reflection protocol with the School Culture 
Manager. The School Culture Manager will determine when the student is ready to return to class 
and will do so after contact is made with the student’s family. 

Consequences for Extreme Behaviors: 

At BOLD Charter School, we believe that it is important to keep students in school as much as 
possible. However, to create and maintain a safe and supportive school community, BOLD will 
suspend students from school when there are extreme breaches of our school culture. All 
suspension decisions will be made by the Executive Director. Infractions, which may warrant an 
out-of-school suspension include, but are not limited to: Repeated gross disrespect of a fellow 
student, staff member, visitor, or school property; Abusive, vulgar, or profane language; 
Committing sexual, racial, or any form of harassment or intimidation; Making verbal or physical 
threats; Fighting, pushing, shoving, or unwanted physical contact; Damaging, destroying, or 
stealing personal or school property or attempting to do so (including graffiti); Using or 
possessing tobacco products; Gambling; Lying; Leaving school grounds without permission; 
Setting off fire alarms; Any other conduct that is highly disruptive to order and discipline in 
school.  
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(All information provided below is adapted from the New York City Charter School Center Guide 
on Student Discipline Policies.1) 

Short-Term Suspension. A short-term suspension is a suspension equal to or fewer than 10 
school days. When a short-term suspension is given, BOLD Charter School will provide the 
student and parent with oral and/or written notice with an explanation of the behaviors that led 
to the consequence. Parents have a right to an informal hearing during which a school staff 
member explains the reason for the suspension. The student can use this opportunity to deny 
the charge, at which time, the school staff member must share evidence for the school’s decision 
regarding the student’s behavior. We intend for all informal hearings to occur prior to the 
suspension, unless the student poses a threat to students or to the learning environment. If this 
is the case, the student is granted an opportunity for the informal conference as soon as possible. 
The Executive Director must attend all informal hearings. 

Checklist for Short-Term Suspension. The school will provide written and/or oral notification of 
short-term suspension including: Number of days; Behavior that led to the suspension; Informal 
hearing with Executive Director and student/parent; both have opportunity to share their version 
of the incident and provide proof or explanation. 

Long-Term Suspension/Expulsion. A long-term suspension is a suspension longer than 10 school 
days. BOLD Charter School will provide the student and parents with written notice of the long-
term suspension, including the behaviors that led to the consequence. The written notice from 
BOLD Charter School will include information about the suspension including instructions 
regarding how to schedule a hearing, if the student or parent chooses to do so, including their 
right to secure counsel, confront, and cross examine witnesses, and call his or her own witnesses 
to verify his/her version of the incident. A record of the hearing will be maintained, and the 
hearing officer’s decision is appealable to the Board of Trustees and then to the authorizer, 
pursuant to Education Law Section 2855(4). 

Checklist for Long-Term Suspension. Written notification of long-term suspension including: 
Number of days; Behavior that led to the suspension; Information on how the student/parent 
can appeal the long-term suspension; Formal hearing with the Executive Director and 
student/parent; student is allowed counsel and the opportunity to confront and cross examine 
witnesses to verify his/her version of the incident; Hearing Officer is an impartial figure, selected 
by the Executive Director; If available, the Board Chair; if the Board Chair is not available, the Vice 
Board Chair; Hearing records must be documented and saved by the school 

Expulsion. Behavioral infractions that can lead to expulsion include: Possessing a dangerous or 
illegal weapon or anything intended to be used as a weapon including, but not limited to, a knife 
or gun; Possessing a controlled substance including, but not limited to, illegal drugs or alcohol; 
Repeated suspensions; Assault (i.e. threatening assault, hitting, kicking, punching, slapping, 
pushing) against fellow students or members of the school community; Theft or destruction 
(attempted or actual) of personal or school property, including arson. 

1 Student Discipline Policies for New York City Charter Schools. New York City Charter School 
Center, www.nyccharterschools.org/sites/default/files/resources/Discipline%20Guide%20Final_training.pdf. 
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Long-term Suspension and Expulsion Procedures and Appeal Process. In the case of long-term 
suspension or expulsion, we will follow a set of procedures that comply with all applicable laws 
and is as follow: The student is immediately removed from class/school as needed; The student 
is informed of the charges against him/her as well as the evidence of those charges; Where 
applicable, the student has the opportunity to explain his/her version of events; The Executive 
Director immediately notifies a guardian of the child in person or on the phone and sends written 
confirmation by personal delivery or express mail within 24 hours of the decision to suspend or 
expel, and sets a date for a formal hearing and notifies guardians in writing of the date, time, and 
place of the hearing, as well as: a) The charges against the student; b) A summary of the 
supporting evidence; c) Their right to be represented (at their own expense) by an attorney at 
the hearing, present evidence, and question witnesses. 

The Executive Director will preside at the hearing and make a decision as to the student’s status 
and issues a written decision which is sent to the student’s guardians, the Board of Trustees, and 
put in the student’s permanent file. If the Executive Director finds that long-term suspension or 
expulsion is indicated, the guardians of the student may appeal this decision to the Board of 
Trustees within ten days of the decision to suspend or expel; Such appeal is heard at the 
discretion of the Chair; in such cases the guardians are once again notified in writing of the of the 
date, time, and place of the hearing, as well as: The charges against the student: A summary of 
the supporting evidence; Their right to be represented (at their own expense) by an attorney at 
the hearing, present evidence, and question witnesses. 

Alternative Instruction. BOLD will provide alternative instruction in accordance with New York’s 
compulsory education law when students are removed from school. All suspended students are 
eligible for alternative instruction for one-hour per day for students in grades K-6. To arrange this 
instruction, the school will reach out to the parent with proposed dates, times, and locations, 
and the parent is required to follow-up to confirm. 

Free Gun Act. BOLD adheres to the Gun-Free Schools Act, which requires a student who is 
determined to have brought a firearm to school, or possessed a firearm at school, to be 
suspended for no less than one year. The school and/or Board of Trustees may modify such 
suspension requirement on a case-by-case basis. 

Check List for Gun-Free Schools Act. If a student brings a firearm (firearm is defined in 18 U.S.C. 
§ 921(a)) to school, the student will receive a suspension for at least one full calendar year if it is 
determined. Students receive a due process hearing. 

Students with Disabilities. BOLD Charter School will provide “methods and strategies for serving 
students with disabilities in compliance with all federal laws and regulations relating thereto.”2 

We expect for all BOLD Charter School students, including students with disabilities, to follow our 
school culture expectations and code of conduct, with the understanding that violations will 
cause the school to respond with relevant discipline procedures. BOLD charter School will adhere 
to all federal policies and regulations regarding students with disabilities as noted in Education 

2 Education Law §2851(2)(s). 
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Law §2854(1)(b) and IDEA, and will discipline students with behavior plans in accordance with 
those plans. 

Suspension Policies for Students with Disabilities. If the student is being suspended for less than 
or equal to 10 consecutive or cumulative days, the student is subject to the same due process 
requirements as short-term suspension (see above). If, however, a student with a disability is 
receiving a suspension for longer than 10 cumulative days throughout the school year, BOLD 
Charter School must make a determination as to whether a pattern of removal exists constituting 
a change of placement. If we determine that there is a pattern of removal, a Manifestation 
Determination Review is required.  As the Local Education Agency (LEA) for special education 
students in charter schools, NYC DOE must send a representative from the Committee of Special 
Education (CSE) to get involved and review the situation. 

Policies Against Harassment, Bullying, and Discrimination. BOLD Charter School is committed to 
creating a safe space for all students and will abide by the New York State Dignity for All Students 
Act (DASA): “The Dignity Act seeks to provide the State’s public elementary and secondary school 
students with a safe and supportive environment free from discrimination, intimidation, 
taunting, harassment, and bullying on school property, a school bus and/or at a school function.”3 

This includes cyberbullying. To create and maintain a safe and supportive school community, 
BOLD Charter School will: Engage the local Youth Officers at Precinct 48 to host anti-bullying 
sessions; Support students who show respect to one another; this is one of our core values and 
we recognize students daily for exhibit our core values; Explicitly share with students during 
Student Orientation our definitions and examples of harassment, bullying, and discrimination 
and express the seriousness of these behaviors and our policies for responding to these 
behaviors; Explicitly share with families during Family Orientation our definitions and examples 
of harassment, bullying, and discrimination and express the seriousness of these behaviors and 
our policies for responding to these behaviors; Create an anonymous way for students to report 
harassment, bullying, and discrimination. 

Definition of Harassment, Bullying, and Discrimination. “’Harassment’ and ‘Bullying’” are the 
creation of a hostile environment by conduct or by threats, intimidation or abuse, including 
cyberbullying, that: (a) has or would have the effect of unreasonably and substantially interfering 
with a student's educational performance, opportunities or benefits, or mental, emotional or 
physical well-being; or (b) reasonably causes or would reasonably be expected to cause a student 
to fear for his or her physical safety; or (c) reasonably causes or would reasonably be expected 
to cause physical injury or emotional harm to a student; or (d) occurs off school property and 
creates or would foreseeably create a risk of substantial disruption within the school 
environment, where it is foreseeable that the conduct, threats, intimidation or abuse might reach 
school property. Acts of harassment and bullying shall include, but not be limited to, those acts 
of discrimination based on a person's actual or perceived race, color, weight, national origin, 
ethnic group, religion, religious practice, disability, sexual orientation, gender or sex. For the 
purposes of this definition the term “threats, intimidation or abuse” shall include verbal and non-
verbal actions.”4 

3 “The Dignity Act.” The Dignity for All Students Act, NYSED, www.p12.nysed.gov/dignityact/. Accessed 4 Feb. 2018.
 
4 Dignity for All Students Act Policy. www.mamkschools.org/uploaded/District_Files/0000-0999/0116_DASA_policy.pdf. Accessed 5 Feb. 2018.
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Response to Harassment, Bullying, and Discrimination. If harassment, bullying, or discrimination 
are reported to any teacher, we will respond accordingly: All relevant information will be passed 
to the School Culture Manager; The School Culture Manager will conduct an investigation and 
inform all students and their parents that they are part of a case regarding harassment, bullying, 
and/or discrimination; Once the investigation is complete, the School Culture Manager will assign 
a consequence to the student(s) accused of the harassment, bullying, and/or discrimination; The 
consequence will depend on the behavior and is at the discretion of the School Culture Manager 
and Executive Director; If the consequence is to exceed a 5-day suspension, the Executive 
Director must be informed and give consent; If the consequence is to exceed a 10-day 
suspension, the Executive Director must be informed, give consent, and share with the Board of 
Trustees; The accused student(s) may not return to school until they have had a parent 
conference with the School Culture Manager and written and presented a formal apology to the 
student they wronged; The incident must be documented for the school and, if requested, shared 
with the local Police Precinct. 

Student/Parent Harassment, Bullying, and/or Discrimination Report. BOLD Charter School 
encourages any student or parent to report harassment, bullying, and/or discrimination their 
child is facing at school. To report, a student/parent must follow the following guidelines: (1) 
Report the incident to the School Culture Manager. (a) Include details of incident (name of 
students, location, time, behaviors). (2) The School Culture Manager will document the 
information and save it in school files. (3) The School Culture Manager will conduct an 
investigation and be in contact with the reporting parent within 5 school days with next steps. 

Harassment, Bullying, and/or Discrimination Retaliation Policy. BOLD Charter School will not 
tolerate any form of retaliation in response to a student who has filed a harassment, bullying 
and/or discrimination report. “Interference with, intimidation of, and/or retaliation against any 
individual, including a student, parent, or guardian, for filing a complaint, filing a grievance, or 
opposition discrimination is strictly prohibited.”5 Retaliation will lead to additional consequence 
determined by the School Culture Manager and Executive Director. 

5 Policy on Harassment, Bullying, Discrimination, and Hate Crimes. www.eastlongmeadowma.gov/DocumentCenter/View/1185. Accessed 5 Feb 
2018. 
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Attachment 4a: Sample Weekly Student Schedule 

Sample K-3rd Schedule 

Monday, Tuesday, Thursday, Friday Wednesday 

Time Class Time Class 

7:30-7:55 Arrival & Breakfast 7:30-7:55 Arrival & Breakfast 

7:55-8:05 BOLD Start (Morning Meeting) 
7:55-8:15 Community Meeting 

8:05-8:15 Morning Math 

8:15-9:15 Literacy Centers 8:15-9:15 Literacy Centers 

9:15-9:25 Snack/Bathroom 9:15-10:05 CGI 

9:25-10:15 CGI 10:05-10:40 Math Workshop 

10:15-10:50 Math Workshop 10:40-10:50 Snack/Bathroom 

10:50-11:10 Shared Text 10:50-11:10 Shared Text 

11:10-11:50 Lunch/Recess/Bathroom 11:10-12:00 Science 

11:50-12:40 Science 12:00-12:50 Writing Workshop 

12:40-1:30 Writing Workshop 12:50-1:00 Pack-Up & Dismissal 

1:30-2:00 Reading Workshop 

2:00-2:15 Read Aloud 

2:15-3:05 Art (M & Th)/PE (T & Fri) 

3:05-3:50 
Leadership Lab/PBL/Choice Time (M & F) 

K-1: Blocks/Choice Time (T & Th) 
2-3: Technology/Choice Time (T & Th) 

3:50-4:00 Pack-Up & Dismissal 
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Sample 4th & 5th Grade Schedule 

Monday, Tuesday, Thursday, Friday Wednesday 

Time Class Time Class 

7:30-7:55 Arrival & Breakfast 7:30-7:55 Arrival & Breakfast 

7:55-8:05 BOLD Start (Morning Meeting) 
7:55-8:15 Community Meeting 

8:05-8:15 Morning Math 

8:15-9:15 Whole-Class Novel/ 
Independent Reading 8:15-9:15 Whole-Class Novel/ 

Independent Reading 

9:15-9:25 Snack/Bathroom 9:15-10:05 CGI 

9:25-10:15 CGI 10:05-10:40 Math Workshop 

10:15-10:50 Math Workshop 10:40-10:50 Snack/Bathroom 

10:50-11:10 Shared Text 10:50-11:10 Shared Text 

11:10-11:50 Lunch/Recess/Bathroom 11:10-12:00 Science 

11:50-12:40 Science 12:00-12:50 Writing Workshop 

12:40-1:30 Writing Workshop 12:50-1:00 Pack-Up & Dismissal 

1:30-2:15 Social Studies 

2:15-3:05 Art (M & Th)/PE (T & Fri) 

3:05-3:50 Leadership Lab/PBL/Choice Time (M & F) 
Technology/Choice Time (T & Th) 

3:50-4:00 Pack-Up & Dismissal 
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Attachment 4b: Sample Weekly Teacher Schedule 

K-3rd Co-Teacher Schedule (M, T, Th, F) 

Monday, Tuesday, Thursday, Friday 

Time Teacher A Teacher B 

7:00-7:15 Staff Arrival Staff Arrival 

7:30-7:55 Arrival & Breakfast Arrival & Breakfast 

7:55-8:05 BOLD Start (Morning Meeting) BOLD Start (Morning Meeting_ 

8:05-8:15 Morning Math Morning Math 

8:15-9:15 Literacy Centers Literacy Centers 

9:15-9:25 Snack/Bathroom Snack/Bathroom 

9:25-10:15 CGI CGI 

10:15-10:50 Math Workshop Math Workshop 

10:50-11:10 Shared Text Shared Text 

11:10-11:50 Planning Period Planning Period 

11:50-12:40 Planning Period Planning Period 

12:40-1:30 Writing Workshop Writing Workshop 

1:30-2:00 Reading Workshop Reading Workshop 

2:00-2:15 Read Aloud Read Aloud 

2:15-3:05 Art Support1 (M/Th) Planning Period 
(T/F) PE Support (T/Fri) Planning Period 

(M/Th) 

3:05-3:50 

Leadership Lab/PBL/Choice Time (M & F) 
K-1: Blocks/Choice Time (T & Th) 

2-3: Technology/Choice Time (T & Th) 

Leadership Lab/PBL/Choice Time (M & F) 
K-1: Blocks/Choice Time (T & Th) 

2-3: Technology/Choice Time (T & Th) 

3:50-4:10 Pack-Up & Dismissal Pack-Up & Dismissal 

4:10-4:30 Planning Period Planning Period 

1 All “support” blocks involve one co-teacher pushing into a co-curricular class or social studies class (in 5th) to serve as the second teacher in 
the classroom. 
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K-3rd Co-Teacher Schedule (W) 

Wednesday 

Time Teacher A Teacher B 

7:00-7:15 Staff Arrival Staff Arrival 

7:30-7:55 Arrival & Breakfast Arrival & Breakfast 

7:55-8:15 Community Meeting Community Meeting 

8:15-9:15 Literacy Centers Literacy Centers 

9:15-10:05 CGI CGI 

10:05-10:40 Math Workshop Math Workshop 

10:40-10:50 Snack/Bathroom Snack/Bathroom 

10:50-11:10 Shared Text Shared Text 

11:10-12:00 Planning Period Planning Period 

12:00-12:50 Writing Workshop Writing Workshop 

12:50-1:00 Pack-Up & Dismissal Pack-Up & Dismissal 

1:00-1:30 Teacher Lunch Teacher Lunch 

1:30-2:15 Whole Staff PD Whole Staff PD 

2:15-3:00 Grade Team Meeting Grade Team Meeting 

3:00-3:45 Content Team Meeting Content Team Meeting 

3:45-4:30 Planning Period Planning Period 
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4th Grade Co-Teacher Schedule (M, T, Th, F) 

Monday, Tuesday, Thursday, Friday 

Time Teacher A Teacher B 

7:00-7:15 Staff Arrival Staff Arrival 

7:30-7:55 Arrival & Breakfast Arrival & Breakfast 

7:55-8:05 BOLD Start (Morning Meeting) BOLD Start (Morning Meeting_ 

8:05-8:15 Morning Math Morning Math 

8:15-9:15 Whole-Class Novel/Independent Reading Whole-Class Novel/Independent Reading 

9:15-9:25 Snack/Bathroom Snack/Bathroom 

9:25-10:15 CGI CGI 

10:15-
10:50 Math Workshop Math Workshop 

10:50-
11:10 Shared Text Shared Text 

11:10-
11:50 Planning Period Planning Period 

11:50-
12:40 Planning Period Planning Period 

12:40-1:30 Writing Workshop Writing Workshop 

1:30-2:15 
Social Studies Social Studies 

2:15-3:05 Art Support 
(M/Th) 

Planning Period 
(T/F) PE Support (T/F) Planning Period 

(M/Th) 

3:05-3:50 
Leadership Lab/PBL/Choice Time (M & F) 

Technology/Choice Time (T & Th) 
Leadership Lab/PBL/Choice Time (M & F) 

Technology/Choice Time (T & Th) 

3:50-4:10 Pack-Up & Dismissal Pack-Up & Dismissal 

4:10-4:30 Planning Period Planning Period 
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5th Grade Co-Teacher Schedule (M, T, Th, F) 

Monday, Tuesday, Thursday, Friday 

Time Teacher A Teacher B 

7:00-7:15 Staff Arrival Staff Arrival 

7:30-7:55 Arrival & Breakfast Arrival & Breakfast 

7:55-8:05 BOLD Start (Morning Meeting) BOLD Start (Morning Meeting_ 

8:05-8:15 Morning Math Morning Math 

8:15-9:15 Whole-Class Novel/Independent Reading Whole-Class Novel/Independent Reading 

9:15-9:25 Snack/Bathroom Snack/Bathroom 

9:25-
10:15 CGI CGI 

10:15-
10:50 Math Workshop Math Workshop 

10:50-
11:10 Shared Text Shared Text 

11:10-
11:50 Planning Period Planning Period 

11:50-
12:40 Planning Period Planning Period 

12:40-
1:30 Writing Workshop Writing Workshop 

1:30-2:15 Social Studies 
Support (T/F) 

Planning Period 
(M/Th) 

Social Studies 
Support (M/Th) 

Planning Period 
(T/F) 

2:15-3:05 Art Support (M/Th) Planning Period 
(T/F) PE Support (T/F) Planning Period 

(M/Th) 

3:05-3:50 
Leadership Lab/PBL/Choice Time (M & F) 

Technology/Choice Time (T & Th) 
Leadership Lab/PBL/Choice Time (M & F) 

Technology/Choice Time (T & Th) 

3:50-4:10 Pack-Up & Dismissal Pack-Up & Dismissal 

4:10-4:30 Planning Period Planning Period 
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4th & 5th Co-Teacher Schedule (W) 

Wednesday 

Time Teacher A Teacher B 

7:00-7:15 Staff Arrival Staff Arrival 

7:30-7:55 Arrival & Breakfast Arrival & Breakfast 

7:55-8:15 Community Meeting Community Meeting 

8:15-9:15 Literacy Centers Literacy Centers 

9:15-10:05 CGI CGI 

10:05-10:40 Math Workshop Math Workshop 

10:40-10:50 Snack/Bathroom Snack/Bathroom 

10:50-11:10 Shared Text Shared Text 

11:10-12:00 Planning Period Planning Period 

12:00-12:50 Writing Workshop Writing Workshop 

12:50-1:00 Pack-Up & Dismissal Pack-Up & Dismissal 

1:00-1:30 Teacher Lunch Teacher Lunch 

1:30-2:15 Whole Staff PD Whole Staff PD 

2:15-3:00 Grade Team Meeting Grade Team Meeting 

3:00-3:45 Content Team Meeting Content Team Meeting 

3:45-4:30 Planning Period Planning Period 

5 
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Attachment 4c: Proposed First Year Calendar 
2019 2020 Academic Calendar 

May 2019 
Sun Mon Tues Wed Thurs Fri Sat 

1
 2
 3
 4
 
5
 

Key 
No School 
Staff PD 

6
 7
 8
 9
 10
 11
 

6 
12 13 

June 2019 
Sun Mon Tues Wed Thurs Fri Sat 

1 
2 3 4 5 6 7 8 
9 10 11 12 13 14 15 

16 17 18 19 20 21 22 
23 24 25 26 27 28 29 
30 

Instructional Days: 0 

August 2019 
Sun Mon Tues Wed Thurs Fri Sat 

1 2 3 
4 5 6 7 8 9 10 

11 12 13 14 15 16 17 
18 19 20 21 22 23 24 
25 26 27 28 29 30 31 

Instructional Days: 13 

October 2019 
Sun Mon Tues Wed Thurs Fri Sat 

1 2 3 4 5 
6 7 8 9 10 11 12 

13 14 15 16 17 18 19 
20 21 22 23 24 25 26 
27 28 29 30 31 

Instructional Days: 21 

December 2019 
Sun Mon Tues Wed Thurs Fri Sat 

1 2 3 4 5 6 7 
8 9 10 11 12 13 14 

15 16 17 18 19 20 21 
22 23 24 25 26 27 28 
29 30 31 

Instructional Days: 15 

February 2020 
Sun Mon Tues Wed Thurs Fri Sat 

1 
2 3 4 5 6 7 8 
9 10 11 12 13 14 15 

16 17 18 19 20 21 22 
23 24 25 26 27 28 29 

Instructional Days: 18 

April 2020 
Sun Mon Tues Wed Thurs Fri Sat 

1 2 3 4 
5 6 7 8 9 10 11 

12 13 14 15 16 17 18 
19 20 21 22 23 24 25 
26 27 28 29 30 

Instructional Days: 17 

June 2020 
Sun Mon Tues Wed Thurs Fri Sat 

1 2 3 4 5 6 
7 8 9 10 11 12 13 

14 15 16 17 18 19 20 
21 22 23 24 25 26 27 
28 29 30 

Instructional Days: 13 

First/Last Day of School (Students) 
12
 13
 14
 15
 16
 17
 18
 Assessments (Interim Assessments & NWEA MAP) 
19
 20
 21
 22
 23
 24
 25
 Student Orientation 

Family Events 26
 27
 28
 29
 30
 31
 

Total Days (Students): 190
 
Instructional Days: 0
 Total Professional Development Days: 32
 

Important Dates 
June 17: F&P Cycle 1, NYSITELL Testing, Home Visits Begin
 

July 16: F&P Cycle 1, NYSITELL Testing, Home Visits End
 
July 17: Summer Professional Development Begins
 
July 24: Family Orientation Session 1
 
August 7: Family Orientation Session 2
 
August 13: Summer Professional Development Ends
 
August 14: First Day of School, Student Orientation Begins
 

August 16: Student Orientation Ends
 

August 19: Trimester 1 Begins
 

September 2: Labor Day, No School
 
September 3: Professional Development, No School
 
September 10: BOLD University Night 1
 

September 30: F&P Cycle 2 Begins
 

October 1-3: NWEA MAP Cycle 1
 
October 8-9: Interim Assessments Cycle 1
 
October 11: F&P Cycle 2 Ends
 
October 11: Trimester 1 Progress Report Cards
 

October 14: Columbus Day, No School
 
October 15: Professional Development, No School
 
October 22: BOLD University Night 2
 
November 6: Family Input Session 1
 

Sun
 

November 2019 
November 12-13: Interim Assessments Cycle 2
 Mon Tues Wed Thurs Fri Sat 
November 15-22: Family Achievement Conferences 1
 2
 
November 22: Trimester 1 Ends, Report Cards Sent 3
 4
 5
 7
 8
 9
 
November 25-26: Professional Development, No School 10
 11
 14
 15
 16
 
November 27-29: Thanksgiving, No School 17
 18
 19
 20
 21
 22
 23
 

25 26 27 28 29 
Instructional Days: 16 

December 2: Trimester 2 Begins
 

December 9: F&P Cycle 3 Begins
 

December 10: BOLD University Night 3
 

December 20: F&P Cycle 3 Ends
 

24
 30
 

December 23-January 3: Winter Recess, No School 
Sun 

January 2020 
January 2-3: Professional Development, No School
 
January 14: BOLD University Night 4
 

January 20: MLK Day, No School
 
January 21: Professional Development, No School
 
January 28-30: NWEA MAP Cycle 2
 
February 11-12: Interim Assessment Cycle 3
 

Mon Tues Wed Thurs Fri Sat 

February 14: Trimester 2 Progress Report Cards
 

February 17: President's Day, No School
 
February 18: Professional Development, No School
 
February 25: BOLD University Night 5
 

February 26: F&P Cycle 4 Begins
 

March 3: Family Input Session 2
 

March 9-March 20: Family Achievement Conferences
 
March 11: F&P Cycle 4 Ends
 
March 13: Trimester 2 Ends, Report Cards Sent
 
March 17: Trimester 3 Begins
 

March 17: BOLD University Night 6
 

March 24-25: Interim Assessment Cycle 4
 
March 27: Professional Development, No School
 
April 7: BOLD University Night 7
 

April 10: Trimester 3 Progress Report Cards
 

April 13-17: Spring Recess, No School
 

Instructional Days: 18
 

April 29: Family Input Session 3
 3
 4
 5
 6
 7
 8
 9
 
May 5: BOLD University Night 8
 10
 11
 12
 13
 14
 15
 16
 
May 12-14: NWEA MAP Cycle 3
 
May 19-20: Interim Assessment Cycle 5
 
May 25: Memorial Day, No School
 

17
 18
 19
 20
 21
 22
 23
 

May 26: Professional Development, No School 
May 27: F&P Cycle 5 Begins 
June 1-12: Family Achievement Conferences 

Instructional Days: 19
 

Assessments 
Cycle MAP F&P IA 

1 10/1-10/3 6/17-7/16 10/8-10/9 

2 1/28-1/30 9/30-10/11 11/12-11/13 

3 5/12-5/14 12/9-12/20 2/11-2/12 

June 9: BOLD University Night 9
 
June 10: F&P Cycle 5 Ends
 
June 12: Trimester 3 Ends, Report Cards Sent
 

Data Days 

15-Oct June 17: Last Day of School for Students 
June 18-19: Professional Development 25-Nov
 

18-Feb
 

27-Mar
 4
 2/26-3/11
 3/24-3/25
 

5
 5/27-6/10 5/19-5/20 26-May 

July 2019 
Sun Mon Tues Wed Thurs Fri Sat 

1 2 3 4 5 6 
7 8 9 10 11 12 13 

14 15 16 17 18 19 20 
21 22 23 24 25 26 27 
28 29 30 31 

Instructional Days: 0 

September 2019 
Sun Mon Tues Wed Thurs Fri Sat 

1 2 3 4 5 6 7 
8 9 10 11 12 13 14 

15 16 17 18 19 20 21 
22 23 24 25 26 27 28 
29 30 

Instructional Days: 19 

1 2 3 4 
5 6 7 8 9 10 11 

12 13 14 15 16 17 18 
19 20 21 22 23 24 25 
26 27 28 29 30 31 

March 2020 
Sun Mon Tues Wed Thurs Fri Sat 

1 2 3 4 5 6 7 
8 9 10 11 12 13 14 

15 16 17 18 19 20 21 
22 23 24 25 26 27 28 
29 30 31 

Instructional Days: 21 

May 2020 
Sun Mon Tues Wed Thurs Fri Sat 

1 2 

24 25 26 27 28 29 30 
31 

1
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NEW YORK STATE EDUCATION DEPARTMENT
 
CHARTER SCHOOL OFFICE
 

ATTACHMENT 5a: NEW APPLICANT AND PROSPECTIVE 
SCHOOL TRUSTEE BACKGROUND INFORMATION SHEET 

(For New School Applications Only) 

Applicant Group Members (“AG”): The term Applicant Group is newly applied to 
include those individuals formerly identified as lead applicants and those participating in 
the planning of the application to establish the proposed charter school; those who will 
comprise the initial board of trustees; and those who will become school employees— 
anyone who is involved in the development of the Letter of Intent and the Full 
Application. All members, including prospective board members, must provide the 
background information where indicated for Applicant Group Members. 

Prospective BOT Members (“BOT”): Service on a public charter school board of 
trustees (“board”) is a position of great trust and responsibility. As a member of a public 
charter school’s board, you are charged with overseeing the education of all students 
enrolled in the school, as well as the expenditure of public monies directed to the 
charter school. To properly evaluate proposed board members, please provide full and 
complete background information where indicated for proposed board members. 

Note: Additionally, prospective members of the Board of Trustees are required to 
undergo a criminal background check via a fingerprint scan arranged by and at the 
expense of the State Education Department. The inability or unwillingness of any 
member of the applicant group to promptly undergo the required criminal 
background check via fingerprint scans within the timeframe requested in 
advance of the Board of Regents meeting shall be grounds for terminating an 
application or denying a charter recommendation. 

CONTACT INFORMATION FOR ALL APPLICANT GROUP MEMBERS 

Member Name: Anthony Lopez 

Proposed Charter School Name: BOLD Charter School 

E-Mail 

Home 

Home 

Busine

Busine
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Please note that this document is considered a public record and as such, may be 
made available to members of the public upon request under the Freedom of 
Information Law.  Personal contact information provided above will be redacted. 

Background Information – All Applicant Group Members 

1. Please	 provide your educational and employment history. You may do so by 
attaching a résumé. Note: Individuals are not required to have degrees or education 
credentials to serve on a charter school’s Board of Trustees. This documentation is 
for identify verification only. 

Résumé Attached 

Copy of Diploma, Transcript or Supporting Documentation Attached 
If education credentials are not available, please submit a signed and 
notarized letter stating the highest level of education obtained and the reason 
why the documentation cannot be provided. 

2. Please indicate how you became aware of the opportunity to join the applicant 
group. 

Lead Founder Andrew Foglia reached out to me during his community outreach 
efforts given that I work at an organization based in CSD 12. We met to discuss the 
needs of the district, and Mr. Foglia shared the mission and vision of BOLD. Having 
grown up in CSD 12 and continuing to work here, I understand the need for high-
quality schools for our children and I found the model of BOLD to be compelling and 
aligned to the needs of our students, which motivated me to join the Founding 
Board. 

3. Please affirm that you have read Article 56 of the New York State Education Law 
and understand the relationship between a charter school and the authorized 
chartering entity as defined in that statute. 

I affirm. 

4. Please affirm that you have read and understand the charter school application, the 
charter school board’s by-laws and all proposed policies. If your team has not yet 
submitted a full application, please affirm that you will commit to read and 
understand the charter school application, the charter school board’s by-laws and all 
proposed policies at the time of its submission for review. 

I affirm. 
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Statement of Intent—All Applicant Group Members 

5. Please provide a personal statement regarding the experience and skills that you 
bring to the table. 

I believe that my 15 years of experience working with children and families across 
New York City, including several years in CSD 12, has provided me unique insight 
into the assets and challenges of underserved communities, and equipped me with 
the skillset needed to effectively serve as a member of BOLD’s Founding Board. 
Having earned my Master’s Degree in Social Work from Hunter College’s Silberman 
School of Social Work, I feel I have the necessary educational training to understand 
the needs of a diverse community, many of whom face significant social and 
economic challenges. Perhaps most important, I was born and raised and went to 
school in CSD 12, where we are proposing BOLD. I understand first-hand the many 
challenges that children growing up in our community face, and I believe that insight 
will be beneficial to BOLD’s Founding Board and help ensure we create and oversee 
a school helps children overcome the challenges they face. 

6. Please 	provide a personal statement regarding your role, responsibilities, and 
commitment in relation to the development and preparation of the application (as a 
member of the applicant group), and/or in relation to the operation of the charter 
school (if you are a member of the proposed initial board of trustees). 

I have been meeting and communicating with the Founding Team on a regular basis 
to provide insight on the application and to develop our skills as a governing body so 
that we are prepared to oversee BOLD should we be authorized. I have advised the 
Founding Team on our community outreach strategy and will continue to do so 
throughout the application process and beyond. Given my personal and professional 
connections to CSD 12, I will ensure that BOLD is continuing to engage in 
meaningful and extensive outreach in the community to build support for the school, 
and, should we be authorized, conduct an effective outreach strategy to recruit and 
enroll students. 

7. Please provide any other information that you feel is pertinent to the Department’s 
review of your background. 
Having been born and raised in CSD 12, having attended school in the district, and 
continuing to work in CSD 12 as an Assistant Director of the Boys and Girls Club, I 
am deeply committed to improving the health of our community. I believe that 
schools are one of the most important ways we can do that, and I look forward to 
bringing my insight to the Founding Board of BOLD Charter School. 
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Background Information—Proposed Board of Trustees Only 

8. Please affirm that you are or will be at least eighteen years old at the time of your 
appointment/election to the board. 

I affirm. 

9. Please indicate whether you have ever been convicted of a misdemeanor and/or 
felony in state or federal court in any jurisdiction. 

This does not apply to me. Yes. 

If the answer to this question is yes, please provide the following details regarding 
your conviction(s): (1) the name of the criminal offense(s); (2) whether the criminal 
offense(s) was a misdemeanor or felony; (3) the facts and circumstances 
surrounding your conviction(s); (4) the date(s) of your conviction(s); and (5) the 
date(s) of disposition(s). 

10.Please indicate if you currently have any criminal charge(s) pending against you in 
state or federal court in any jurisdiction. 

This does not apply to me. Yes. If yes, please provide an explanation. 

11.What board position(s) and/or offices(s) will you hold? (e.g., member, parent 
representative, vice-president, Finance committee, etc.): Board Member 

12.Please explain why you wish to serve on the board. 

I have a deep personal connection to the Bronx, and specifically CSD 12. I was born 
and raised  in CSD 12, and am committed to improving our community in any way I 
can. I believe that education is a key to unlocking the potential in our community, 
and I believe an opportunity to serve on the Board of BOLD would allow me to have 
a significant impact on the educational options available to children in our district. I 
understand first-hand the many challenges that children growing up in our 
community face, and I hope to bring that insight to the founding team as we work to 
bring the vision of BOLD to life. 

13.Please indicate whether you have previously served or are currently serving on a 
board of a school district, a non-public school or any not-for-profit corporation (to the 
extent not otherwise indicated in your response to Item 1, above).   In addition, 
please describe any other experience, knowledge or skills you feel is relevant to 
service on the charter school board. 

This does not apply to me. Yes. (Include description here): 
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Conflict of Interest - Proposed Board of Trustees Only 

14.Please indicate whether you, your spouse, or other family member knows any of the 
other prospective board members. 

I / we do not know any such persons. 
 Yes.
 
If your answer is yes, please indicate the precise nature of your relationship here:
 

15.Please indicate whether you, your spouse, or other family member knows any 
person who is a proposed charter school employee. 

I / we do not know any such persons. Yes.
 
If yes, please indicate the precise nature of your relationship here:
 

16.Please indicate if you, your spouse, or other family member or any corporation, 
business or other entity in which you, your spouse or other family member serve as 
an employee, officer, or director or own a controlling interest in, plans to contract or 
do business with, the proposed charter school, including but not limited to, the lease 
of real or personal property to the proposed charter school. 

No.
 Yes.
 
If yes, please describe the nature of the contract or business and, if applicable, the
 
relationship of the person to the corporation, business or entity involved:
 

17.If the charter school is partnered with an educational service provider (a 
management company, whether for-profit or not-for-profit), please indicate whether 
you, your spouse, or any family member knows any employees, officers, owners, 
directors or agents of that provider. If your answer is in the affirmative, please 
describe any such relationship. 

Yes. 
Not applicable because the School does not/will not contract with a management 
company or charter management organization. 
I / we do not know any such persons. 

18. If the charter school is partnered with an educational service provider, please 
indicate whether you, your spouse or other family member has a direct or indirect 
ownership, employment, contractual or management interest in the provider.  For 
any interest indicated, please provide a detailed description. 

Yes. 
Not applicable because the School will not contract with a management company 
or charter management organization. 
I / we have no such interest. 

5



 
 

     
   

  
 

 
  
   

 
  

 
 

     
 

 
 

    
 

   
 

   
 

    
  

 
 

     
   
  

    
    

  
 
 

     
  

 
  

     
 

   
  

 
 
 
 
 

 
    

19. If the charter school is partnered with an educational services provider, please 
indicate if you, your spouse or other family member anticipates conducting, or is 
conducting, any business with the provider. If so, please indicate the precise nature 
of the business that will be conducted. 

Yes. 
Not applicable because the School will not contract with a management 

company or charter management organization. 
I / we do not anticipate conducting any such business. 

20. Please indicate the potential ethical or legal conflicts of interests (if any) that would, 
or are likely to, exist should you be approved for service on the charter school’s 
board. 

None  Yes 

21. Please explain how you would handle a situation in which you believe one or more 
members of the charter school’s board are involved in working for their own benefit, 
or the benefit of their friends and family. 

There is no place for self-dealing on our board or any public board. We will have an 
approved Conflict of Interest Policy to guard against any type of self-dealing or 
nepotism. We will review and sign the policy on an annual basis. The policy will 
require any members potentially involved in a conflict of interest, to report this 
conflict to the Board Chair immediately. If a board member fails to report this 
conflict in a timely manner, another member of the board will be expected to 
disclose the conflict to the board chair. If the Board Chair is involved in the conflict 
of interest, he will be required to disclose the conflict to the Vice Chair. Self-dealing 
by any member will result in immediate removal from the board in accordance with 
our bylaws. 

22.Please indicate whether you, your spouse or other family member is a director, 
officer, employee, partner or member of, or is otherwise associated with, any 
organization which filed an application in conjunction with the charter school, i.e., is 
partnered with the charter school. To the extent you have provided this information 
in response to the previous items 16-23, you may so indicate. 

This does not apply to me, my spouse or other family members.
 
Yes.
 

Educational Philosophy -Proposed Board of Trustees Only 
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23.Please explain your understanding of the charter school’s mission and/or 
philosophy. 

BOLD’s mission is to prepare all children in kindergarten through fifth grade for 
college success and lives of leadership through a challenging and supportive 
learning environment that focuses heavily on literacy, math, and science. BOLD 
believes that preparing children for future success begins with building a strong 
academic and character foundation starting in kindergarten. BOLD believes that 
every child, including students that are not native English speakers, or students 
receiving special education services, or those from economically disadvantaged 
backgrounds, will be successful if they have access to an excellent school. 

24.Please explain your understanding of the educational program of the charter school. 

There are many components of BOLD’s educational program that support students 
in achieving success in school and prepare them to become leaders in their 
communities. One key component of our school is a focus on high-quality instruction 
that follows an inquiry-based model focused on developing critical thinking skills. To 
deliver inquiry-based instruction effectively, BOLD will focus on recruiting and 
developing dedicated professionals into effective teachers. BOLD will accomplish 
this by providing professional development over the summer and throughout the 
year and design the professional development to be focused on practice. 

Other key components of our model include: 
•	 co-teachers in every classroom to provide individualized instruction based on 

students’ needs 
•	 supports for children with disabilities or with language needs resources for 

children with special needs 
•	 regular family communication and frequent family events, as well as 

community partnerships to provide all students with the resources and 
supports they need to succeed 

25.Please indicate what you believe to be the characteristics of a successful charter 
school. Please provide the specific steps you think the board of the charter school 
will need to take to ensure that this charter school is and remains successful. 

I believe a successful charter school is one with strong leadership and committed 
staff who use results to constantly improve teaching and student achievement. I also 
believe that the best learning happens in an environment that is focused, and 
schools that are successful are those that have structures in place to keep the 
environment safe and supportive. Because leadership is critical to achieving 
success, and to fulfill our role of oversight, BOLD’s Board will hold the leader 
accountable to the academic, legal and fiscal responsibilities outlined in the charter. 
The measures of success for each category will be tracked using data to understand 
the trends in areas such as student academic performance, budgeting, and 
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community engagement.  The board is there to make sure the school is achieving 
the outcomes outlined in the charter and promised to the community. 
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Attachment 5b: By-Laws 
BOLD Charter School By-Laws 

ARTICLE I
 
Name, Location, Mission, and Objectives
 

Section 1: The name of the organization is BOLD Charter School (hereinafter “The Corporation”). 

Section 2: The purpose for which the Corporation is organized is to establish and operate a 
Charter School (the “Charter School”) to ensure academic success for students in grades K-5 in 
the Bronx. We prepare our students for success in college and to serve as the next generation of 
leaders. 

ARTICLE II
 
Membership
 

The Corporation has no members. The rights which would otherwise vest in the members vest in 
the Directors of The Corporation (hereinafter the “Trustees”). Actions which would otherwise 
require approval by a majority of all members or approval by the members require only approval 
of a majority of all Trustees or approval by the Board. 

ARTICLE III
 
Board of Trustees
 

Section 1: The Board of Trustees shall consist of at least seven (7) Trustees and no more than 
fifteen (15) Trustees. All Trustees shall have identical rights and responsibilities. 

Section 2: Board members shall be sought who reflect the qualities, qualifications and diversity 
determined by the Board and delineated in the Job Description of the Board of Trustees. 

Section 3: The Corporation’s nominating committee, known as the Governance Committee, shall 
present a slate of potential Trustees and officers for election by the Board of Trustees. This slate 
shall be presented at the annual meeting of the Board. 

Section 4: Trustees shall serve a term of three (3) years from the date of their appointments, or 
until their successors are seated. A full three-year term shall be considered to have been served 
upon the passage of three (3) annual meetings. After election, the term of a Trustee may not be 
reduced, except for cause as specified in these bylaws. No Trustee shall serve more than two (2) 
consecutive, three-year terms. Trustees shall serve staggered terms to balance continuity with 
new perspective. 

Section 5: The initial Board of Trustees will serve staggered terms. The initial Board shall consist 
of at least two Trustees who will serve a one-year term (ending in Spring 2019), at least two 
Trustees who will serve a two-year term (ending in Spring 2020), and at least three Trustees who 
will serve a three-year term (ending in Spring 2021). 
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Section 6: Any vacancy occurring in the Board of Trustees and any position to be filled by reason 
of an increase in the number of Trustees may be filled, upon recommendation of a qualified 
candidate by the Governance Committee, by two-thirds (2/3) vote of the seated Trustees. A 
Trustee elected to fill the vacancy shall be elected for the unexpired term of his/her predecessor 
in office. 

Section 7: A Trustee may resign at any time by filing a written resignation with the Board Chair. 

Section 8: In accordance with New York State Education Law subdivision 226(8), the Board may 
remove or suspend from office by vote of a majority of the entire Board any Trustee, Officer or 
employee engaged under special contract, on examination and due proof of the truth of a written 
complaint by any trustee, of misconduct, incapacity or neglect of duty, provided that at least one 
week’s previous notice of the proposed action shall have been given to the accused and to each 
trustee by Registered Mail. 

Section 9: Members of the Board of Trustees: 

a. 

b. 

c. 

d. 

Shall serve without compensation. However, the Board may approve 
reimbursement of a Trustee’s actual and necessary expenses while conducting 
business on behalf of the Corporation. 
Shall serve the Corporation with the higher degree of undivided duty, loyalty, and 
care and shall undertake no enterprise to profit personally from their position with 
the Corporation. 
Shall ensure that all participation in Board work is bound by the Code of Conduct, 
Conflict of Interest and Confidentiality policy statements. 
Shall have no direct or indirect financial interest in the assets or leases of the 
Corporation; any Trustee who individually or as part of a business or professional 
firm is involved in the business transactions or current professional services of the 
Corporation shall disclose this relationship and shall not participate in any vote 
taken with respect to such transactions or services. 

ARTICLE IV: PRINCIPAL OFFICE 

The Corporation’s principal office shall be at 55 North 5th Street Brooklyn, NY 11249, or at such 
other place as the Board may select by resolution or amendment of the Bylaws. The Secretary 
shall note any change in office on the copy of the Bylaws maintained by the Secretary. 

ARTICLE V 
Meetings of the Board 

Section 1: The annual meeting of the Board of Trustees shall occur in the last quarter of the fiscal 
year. There shall be at least 12 regular monthly meetings of the Board held each year. Notice of 
Annual Meetings and Regular Meetings shall be given to each Trustee at least thirty (30) days in 
advance and Trustees shall also receive a written agenda a reasonable time in advance of each 
meeting. Meetings may be held without additional notice if the Bylaws fix the time and place of 
such Meetings or if the Board has established a meeting calendar. 
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Section 2: Special Meetings of the Board of Trustees may be called by the Chair or by a majority 
of the Board filing a written request for such a meeting with the Chair and stating the object, 
date, and hour therefore. Special Meetings shall be held upon four (4) days’ notice by first-class 
mail or 48 hours’ notice delivered in the United States mail, addressed to the recipient at the 
address shown for the recipient in the Corporation’s records, first-class postage prepaid; when 
personally delivered in writing to the recipient; or when faxed, emailed, or communicated orally, 
in person or by telephone, to the Trustee or to a person whom it is reasonably believed will 
communicate it promptly to the Trustee. 

Section 3: The Board shall select its own meeting format in any method allowed by the laws of 
the State of New York. Any such meeting, whether regular or special, complying with Sections 1 
or 2 of Article V shall constitute a meeting of the Board of Trustees and shall subscribe to the 
policies, procedures, and rules adopted by the Board. 

Section 4: An absentee Board member may not designate an alternate to represent him or her 
at a Board meeting. The Board will create and maintain a written policy regarding Trustee 
absences from Board Meetings. 

Section 5: The Board shall comply with New York Open Meetings Law and Article 7 of the Public 
Officers Law as follows: 

1.	 All meetings of the Board of Trustees and all committees of the Board will be open to 
the general public. 

2.	 A calendar of all scheduled Board meetings will be posted at the school as soon as it 
becomes available. 

3.	 The Charter School will provide notice of the time and place of any Board meeting 
that is scheduled more than one week in advance to the news media and shall 
conspicuously post such notice in one or more public locations at least 72 hours in 
advance of the scheduled meeting. 

4.	 The Charter School will provide the time and place of any Board meeting that is 
scheduled less than one week in advance to the news media (to the extent 
practicable) and will conspicuously post such notice in one or more public locations at 
a reasonable time in advance of the scheduled meeting. 

5.	 To the extent possible, the Charter School will publicly post notices of Board meetings 
immediately after each meeting date is determined. 

6.	 For the purposes of determining a quorum, Trustees must be physically present at the 
meeting; members not physically present may join discussions via electronic means 
but may only vote by video conference and not by phone conference. 

7.	 Written minutes will be recorded of all Board meetings. Minutes will include: 
a.	 The date and time of the meeting. 
b.	 A list of Trustees in attendance and those absent, either excused or otherwise; 
c.	 A summary of all motions, proposals, resolutions, and any other matters formally 

voted upon; 
d.	 A record of how each Trustee voted on each matter; and 
e.	 In the case of an executive session, the minutes will include a record of the final 

determination of any action that was taken. 

3 



 
 

     
 

 
    

 
    

 
       

   
     
   

  
   
   

 
    

 
    
   

 
    

 
    
    

   
  

     
  

      
  

   
 

       
 

 

 
  

 
   

   
    

8.	 Minutes of open sessions will be available to the public upon request from the 
Secretary within two weeks of the date of the meeting; minutes of executive sessions 
will be available within one week of the meeting. 

9.	 All executive sessions shall be conducted as part of an open meeting; they are not 
considered separate meetings per se. An executive session may be called via motion 
and majority vote by the Board; the motion must specifically identify the general area 
or areas to be considered. 

10.	 All Trustees may participate in the executive session, and the Board may authorize 
others to be present as well. 

11.	 No public funds may be appropriated during an executive session. 
12.	 An executive session can only be conducted by the Board for consideration of one or 

more of the following matters: 
a.	 Matters which imperil the public safety if disclosed; 
b.	 Any matter which may disclose the identity of a law enforcement agent or 

informer; 
c.	 Information relating to current or future investigation or prosecution of a criminal 

offense which would imperil effective law enforcement if disclosed; 
d.	 Discussions regarding proposed or pending litigation; 
e.	 Matters which apply to school employees or collective negotiations that are within 

the scope of Article 14 of the Civil Service Law; 
f.	 The medical, financial, credit, or employment history of a particular person or 

corporation; 
g.	 The preparation, grading, or administration of examinations; and 
h.	 The proposed acquisition, sale, or lease of real property or the proposed 

acquisition of securities, or sale or exchange of securities held by such public body, 
but only when publicity would substantially affect the value. 

Section 6: Board Meetings shall be held at The Corporation’s principal office, which will be the 
school site once the school has opened. 

Section 7: A majority of the Trustees present at a meeting, whether or not a quorum, may adjourn 
the meeting to another time and place. 

Section 8: Notice of a meeting need not be given to a Trustee who signs a waiver of notice or 
written consent to holding the meeting or an approval of the minutes of the meeting, whether 
before or after the meeting, or attends the meeting without protest prior to the meeting or at its 
commencement, of the lack of notice. The Secretary shall incorporate all such waivers, consents 
and approvals into the minutes of the Meeting. 

ARTICLE VI
 
Committees and Task Forces
 

Section 1: A Board resolution shall appoint committees or task forces of the Board, except the 
Governance Committee. Committees may be composed of Trustees or community members, or 
both. The Board may prescribe the need and/or the composition of such committees. 
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Section 2: There shall be a standing nominating committee, known as the Governance 
Committee. This committee shall be composed of at least three (3) persons recommended by the 
Chair and elected by the Board of Trustees at its annual meeting. Each committee member shall 
serve a term of two (2) years, and these terms shall be staggered to ensure continuity of 
committee membership. The committee shall elect its own chair. 

Section 3: The duties of the Governance Committee shall be: 

a.	 To study the qualifications of candidates and present a slate of the best qualified as 
nominees for the vacant Trustee positions on the Board; 

b.	 To present a slate of nominees for Officers to the Board for election at the annual 
meeting; 

c.	 To recommend candidates to the Board to fill vacancies that arise outside the regular 
nominating process; 

d.	 To provide orientation and ongoing governance development to Trustees; 
e.	 To oversee a Trustee assessment process to ensure optimum performance; and 
f.	 To recommend the appointment of a past Chair to the Board, if necessary, in the 

interests of continuity. 

ARTICLE VII
 
Action by the Board
 

Section 1: A majority of the entire number of Trustees then in office shall constitute a quorum 
for the transaction of business at any regular or special meeting of the Board of Trustees. 

Section 2: Standard of Care: 

1.	 Performance of Duties: Each Trustee shall perform all duties of a Trustee, including duties 
on any committee, in good faith, with undivided loyalty and with that degree of diligence, 
care, and skill, including reasonable inquiry, as an ordinary prudent person in a like 
position would use under similar circumstances. 

2.	 Reliance on Others: In performing the duties of a Trustee, a Trustee shall be entitled to 
rely on information, opinions, reports, or statements, including financial statements and 
other financial data, presented or prepared by: 
a.	 One or more Officers or employees of The Corporation whom the Trustee believes to 

be reliable and competent in the matters presented; 
b.	 Legal counsel, public accountants or other persons as to matters that the Trustee 

believes are within that person’s professional or expert competence; or 
c.	 A Board Committee on which the Trustee does not serve, duly designated in 

accordance with a provision of The Corporation’s Charter of Bylaws, as to matters 
within its designated authority, provided the Trustee believes the Committee merits 
confidence and the Trustee acts in good faith, and after reasonable inquiry when the 
need is indicated by the circumstances, and without knowledge that would cause such 
reliance to be unwarranted. 
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3.	 Investments: In investing and dealing with all assets held by The Corporation for 
investment, the Board shall execute the standard of care described in Article VII Section 
2, and shall consider among other relevant considerations the long- and short-term needs 
of the Corporation in carrying out its purposes, including its present and anticipated 
financial requirements. The Board may delegate its investment powers to others, 
provided that those powers are exercised within the ultimate direction of the Board. 

Section 3: Every Trustee has the right to inspect and copy all books, records and documents of 
every kind and to inspect the physical properties of The Corporations, provided that such 
inspection is conducted at a reasonable time after reasonable notice, and provided that such 
right of inspections and copying is subject to the obligation to maintain the confidentiality of the 
reviewed information, in addition to any obligations imposed by any applicable federal, state or 
local law. 

Section 4: Every Trustee has the right to participate in the discussion and vote on all issues before 
the Board or any Board Committee, except that a Trustee shall not be permitted to participate in 
the discussion and vote on any matter involving such Trustee relations to: (a) a self-dealing 
transaction; (b) a conflict of interest; (c) indemnification of that Trustee uniquely; or (d) any other 
matter at the discretion of a majority of the Trustees then present. 

Section 5: Every Trustee has a duty to maintain the confidentiality of all Board actions which are 
not required by law to be open to the public, including discussions and votes which take place at 
any Executive Sessions of the Board. Any Trustee violating this confidence may be removed from 
the Board. 

ARTICLE VIII
 
Officers
 

Section 1: There shall be four (4) elective Officers of the Board: a Chair, a Vice Chair, a Secretary, 
and a Treasurer. 

1.	 Chair. Subject to Board control, the Chair has general supervision, direction and control 
of the affairs of The Corporation, and such other powers and duties as the Board may 
prescribe. If present, the Chair shall preside at Board meetings. 

2.	 Vice Chair. If the Chair is absent or disabled, the Vice Chair shall perform all the Chair’s 
duties and, when so acting, shall have all the Chair’s powers and be subject to the same 
restrictions. The Vice Chair shall have other such powers and perform such other duties 
as the Board may prescribe. 

3.	 Secretary. The Secretary shall: (a) keep or cause to be kept, at The Corporation’s principal 
office, or such other place as the Board may direct, a book of minutes of all meetings of 
the Board and Board Committees, noting the time and place of the meeting, whether it 
was regular or special (and if special, how authorized), the notice given, the names of 
those present, and the proceedings; (b) keep or cause to be kept a copy of the 
Corporation’s Charter and Bylaws, with amendments; (c) give or cause to be given notice 
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of the Board and Committee meetings as required by the Bylaws; and (d) have such other 
powers and perform such other duties as the Board may prescribe. 

4.	 Treasurer. The Treasurer shall: (a) keep or cause to be kept adequate and correct accounts 
of the Corporation’s properties, receipts and disbursements; (b) make the books of 
account available at all times for inspection by any Trustee; (c) deposit or cause to be 
deposited the Corporation’s monies and other valuables in the Corporation’s name and 
to its credit, with the depositories the Board designates; (d) disburse or cause to be 
disbursed the Corporation’s funds as the Board directs; (e) render or cause to be rendered 
to the Board, as requested but no less frequently than once every fiscal year, an account 
of the Corporation’s on financial transactions and financial condition; (f) prepare or cause 
to be prepared any reports on financial issues required by an agreement on loans; (g) 
serve as Chairperson of the Finance Committee; and (h) have such other powers and 
perform such other duties as the Board may prescribe. 

Section 2: The Governance Committee shall present nominations for Officers to the Board for 
Board review and vote. The nominated Officers shall be Trustees. 

Section 3: The Board shall elect the Officers annually at the Annual Meeting or a Regular Meeting 
designated for that purpose or at a Special Meeting called for that purpose, except that Officers 
appointed to fill vacancies shall be elected as vacancies occur. 

Section 4: A Trustee may hold any number of offices, except that neither the Secretary nor 
Treasurer may serve concurrently as the Chair. 

Section 5: Officers shall take office immediately following the close of the meeting at which they 
are elected and the term of office for an Officer shall be one year or until their successor assumes 
office. A Trustee may serve more than one (1) term in the same office, but not more than three 
(3) consecutive terms in the same office. 

ARTICLE IX
 
Non-Liability of Trustees
 

The Trustees shall not be personally liable for The Corporation’s debts, liabilities, or other 
obligations. 

ARTICLE X
 
Indemnification of Corporate Grants
 

The Charter School may, to the fullest extent now or hereafter permitted by and in accordance 
with standards and procedures provided by § 721 through § 726 of the Not-for-Profit Corporation 
Law and any amendments thereto, indemnify any person made, or threatened to be made, a 
party to any action or proceeding by reason of the fact that he, his testate or intestate was a 
Director, Officer, employee or agent of The Corporation, against judgements, fines, amounts paid 
in settlement and reasonable expenses, including attorneys’ fees. 
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ARTICLE XI
 
Self-Dealing Transactions
 

The Board Members shall not engage in any self-dealing transactions, except as approved by the 
Board. “Self-dealing transaction” means a transaction to which the Corporation is a party and in 
which one or more of the Trustees has a material financial interest (“interested Trustee(s)”). 
Notwithstanding this definition, the following transaction is not a self-dealing transaction, and is 
subject to the Board’s general standard of care: A transaction which is part of a public or 
charitable program of the Corporation, if the transaction (a) is approved or authorized by the 
Board in good faith and without unjustified favoritism; and (b) results in a benefit to one or more 
Trustees or their families because they are in a class of persons intended to be benefitted by the 
program. 

ARTICLE XII
 
Other Provisions
 

Section 1: The fiscal year of the Corporation begins on July 1 of each year and ends June 30. 

Section 2: Except as otherwise provided in these Bylaws, the Board may adopt a resolution 
authorizing any Officer or agent of the Corporation to enter into any contract or execute and 
deliver any instrument in the name of or on behalf of the Corporation. Such authority may be 
general or confined to specific instances. Unless so authorized, no Officer, agent or employee 
shall have any power to bind the Corporation by any contract or engagement, to pledge the 
Corporation’s credit, or to render it liable monetarily for any purpose or any amount. 

Section 3: Except as otherwise specifically provided by Board resolutions, checks, drafts, 
promissory notes, orders for the payment of money, and other evidence of indebtedness of the 
Corporation may be signed by the Board Chair, the Executive Director, or Treasurer. Such items 
for amounts of $5,000.00 or greater must be signed by two of these individuals. 

Section 4: Unless the context otherwise requires, the general provisions, rules of construction, 
and definitions contained in the Not-for-Profit Corporation Law and the Education Law shall 
govern the construction of these Bylaws. The captions and headings in these Bylaws are for 
reference and convenience only and are not intended to limit or define the scope or effect of any 
provisions. 

Section 5: Any Trustee, Officer, or Committee member having an interest in a contract, other 
transaction or program presented to or discussed by the Board or Board Committee for 
authorization, approval, or ratification shall make a prompt, full and frank disclosure of his or her 
interest to the Board or Committee prior to its acting on such contract or transaction. Such 
disclosure shall include all relevant and material facts known to such person about the contract 
or transaction that may reasonably be constructed to be adverse to the Corporation’s interest. 
The body to which such disclosure is made shall thereupon determine, by majority vote, whether 
the disclosure shown that a conflict of interest exists or can reasonably be construed to exist. If 
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a conflict is deemed to exist, such person shall not vote on, nor use his or her personal influence 
on, nor be present during the discussion or deliberations with respect to, such contract or 
transaction (other than to present factual information or to respond to questions prior to the 
discussion). The minutes of the meeting shall reflect proceedings, including the disclosure made, 
the vote thereon and, where applicable, the abstention from voting and participation. The Board 
may adopt formal policies requiring: 

1.	 Regular annual statements from Trustees, Officers and employees to disclose existing 
and potential conflicts of interest; and 

2.	 Corrective and disciplinary actions with respect to transgressions of such policies. For 
the purpose of this section, a person shall be deemed to have an “interest” in a 
contract or other transaction if he or she is the party (or one of the parties) contracting 
or dealing with the Corporation, or is a Director, Trustee or Officer of, or has a 
significant financial or influential interest in the entity contracting or dealing with the 
Corporation. 

Section 6: Whenever any provisions of the Bylaws is in conflict with the provisions of the Charter, 
the provisions of the Charter shall control. 

ARTICLE XIII
 
Amendment
 

A majority of the Trustees may adopt, amend or repeal these Bylaws subject to approval by the 
Charter Entity. 

CERTIFICATE OF THE SECRETARY 

The undersigned does hereby certify that the undersigned is the Secretary of the Charter School, 
an education Corporation duly organized and existing under the law of the State of New York; 
that the foregoing Bylaws of said Corporation were duly and regularly adopted as such by the 
Board of Trustees of said Corporation; and that the above and foregoing Bylaws are not in full 
force and effect. 

__________________________, Secretary 

Date: ______________________ 
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Attachment 5c: Code of Ethics 

BOLD Charter School 
Code of Ethics 

Policy 

The Board of Trustees (the “Board”) and senior staff of BOLD Charter School (“BOLD”) must: 
conduct their affairs in the best interests of the school; avoid conflict, or the appearance of 
conflict, between their personal interests and those of BOLD; and ensure that they do not receive 
improper personal benefit from their positions. 

Accordingly, the BOLD Board has adopted the following procedures to govern BOLD decision-
making processes. Moreover, Board members, experts, advisors, and BOLD staff of any level are 
subject to the gift policy set forth below. 

•	 Trustees, officers, or employees of an external organization shall hold no more than 40 
percent of the total seats comprising the Board of Trustees. 

•	 Trustees shall make all appropriate financial decisions whenever a grievance of conflict of 
interest is lodged against them. 

•	 Trustees, officers, and employees may never ask a subordinate, a student, or a parent of 
a student to work on or give to any political campaign. 

•	 Trustees, officer, and employees will exercise the highest degree of care not to disclose 
confidential information, including but not limited to: 

o	 Student records 
o	 Financial information 
o	 Personnel records 
o	 Payroll records 

•	 Trustees, officers, and employees will observe rules of behavior and conduct. 
Unacceptable conduct includes, but is not limited to: 

o	 Theft or inappropriate removal or possession of property 
o	 Falsification of documents 
o	 Possession, distribution, sale, transfer, or use of alcohol or illegal drugs in the 

workplace or while on duty 
o	 Use of tobacco or tobacco products on school grounds 
o	 Insubordination or other disrespectful conduct 
o	 Violation of safety or health rules 

Conflict of Interest Procedures and Definitions 

1.	 Board members shall disclose to the Board their interest, as defined below, with respect 
to a transaction the Board is considering. Such transactions include contracts and the 
provision of services. The disclosure of an Interest may be made orally or in writing. A 
Board member has an Interest if the Board member or, to the Board member’s 
knowledge, the Board member’s family member (including parent, grandparent, spouse, 
sibling, child, grandchild, niece, or nephew), or close business associate (i) is employed 
by, or (ii) holds a fiduciary, significant owner or senior position with, any entity or person 
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with which BOLD is considering a transaction. Unless the Board requests their presences, 
Board members with Interests shall recuse themselves from the Board’s consideration of 
the relevant transaction. In no event shall Board members vote on transactions in which 
they have a financial interest. The nature of the Interest and the individual’s recusal, or 
Board determination not to recuse, shall be recorded in the appropriate minutes. In 
addition, the Board expects Board members to disclose close friendships with (a) any 
person with whom BOLD is considering a transaction, and (b) any person who has a 
significant position in an entity with which BOLD is considering a transaction. 

2.	 BOLD staff (including, but not limited to, the Executive Director or any other employee, 
expert or advisor who is in a position to influence a decision in which he/she has an 
Interest) shall disclose to the Executive Director if there is any real or presumed conflict 
of interest. Unless it is determined that there is not conflict of interest, the staff member 
shall recuse herself or himself from the decision-making process. The Procedures set forth 
in the preceding sentence shall also apply to any Board member who has knowledge that 
he/she has an Interest in a transaction being considered by BOLD below the Board level. 
The nature of the Interest and the individual’s recusal, or the Chair’s determination not 
to require recusal, shall be memorialized in writing. In addition, the persons listed in the 
first sentence of this paragraph shall disclose close friendships with (a) any person with 
whom BOLD is considering a transaction, and (b) any person who has a significant position 
in an entity with which BOLD is considering a transaction. 

3.	 No Board member or staff member shall accept or solicit payments for expense 
associated with BOLD-related travel, meals, or other professional activity from actual or 
potential suppliers of BOLD. No Board member or staff member shall receive or solicit a 
gratuitous payment or article of monetary values worth $75 or more from actual or 
potential suppliers of services or good for BOLD, except (a) gifts presented to BOLD where 
the recipient is representing BOLD and thereafter presents the gift to BOLD, or (b) gifts 
that are motivated solely by a family or personal relationship, but are in no way connected 
with the recipient’s official BOLD duties. In general, a recipient should make every effort 
to decline to accept gifts on behalf of BOLD, but, in cases where it would be considered 
ungracious to do so, should make clear that the gift is being accepted on behalf of, and 
will be given to, BOLD. 

4.	 Additional Conflict of Interest Provisions for all Trustees, Officers, and Employees: 
a.	 The conflict of interest provisions of the New York General Municipal Law are 

applicable to charter schools to the same extent those provisions (Gen. Municipal Law 
§§ 800-804, 804-a, 805, 805-a, 805-b, 806) are applicable to school districts. All 
trustees, officers, and employees shall comply with such laws. 

b.	 No trustee, officer or employee shall: 
i.	 Directly or indirectly, solicit any gift, or accept or receive any gift having a value 

of seventy-five dollars or more, whether in the form of money, service, loan, 
travel, entertainment, hospitality, thing or promise, or in any other form, 
under circumstances in which it could reasonably be inferred that the gift was 
intended to influence him, or could reasonably be expected to influence him, 
in the performance of his official duties or was intended as a reward for any 
official action on his part; 
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ii.	 Disclose confidential information acquired by him in the course of his official 
duties or use such information to further his personal interests; 

iii.	 Receive, or enter into any agreement, express or implied, for compensation 
for services to be rendered in relation to any matter before any agency of his 
municipality, whereby his compensation is to be dependent or contingent 
upon any action by such agency with respect to such matter, provided that this 
paragraph shall not prohibit the fixing at any time of fees based upon the 
reasonable value of the services rendered; 

c.	 Trustees, officers, and employees must disclose any contract with not-for-profit 
entities, such as charter management organizations, partners and founding 
organizations. 

d.	 Any officer or employee who has, will have, or later acquires an interest in—or whose 
spouse has, will have, or later acquires an interest in—any actual or proposed 
contract, purchase agreement, lease agreement or other agreement, including oral 
agreements, with the municipality of which he or she is an officer or employee, shall 
publicly disclose the nature and extent of such interest in writing to his or her 
immediate supervisor and to the governing body thereof as soon as he or she has 
knowledge of such actual or prospective interest. Such written disclosure shall be 
made part of a set forth in the officially record of the proceedings of such body. 

All trustees, officers, and employees of the school will be given a copy of the Code of Ethics upon 
their employment or association with the school. 
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Attachment 8a: Hiring and Personnel Policies and Procedures 

BOLD Charter School (“BOLD”) will employ a staff of professionals committed to upholding the 
highest academic and behavioral expectations and providing all students with a rigorous 
academic experience that prepares them to succeed in college and in lives of leadership. Below 
are job descriptions used in the hiring and evaluation of school employees.1 

Executive Director (ED) 

Job Description. The ED is charged with managing the school, and is responsible for all financial, 
operational, and academic functions, as well as all school-based decision-making. The ED sets the 
vision for the school and is responsible for ensuring that every adult in the building is focused on, 
and making decisions around, preparing students for success in college and in life, ultimately 
ensuring that the school meets the ambitious goals it has set for all students. Qualifications. 
Strong commitment to, belief in, and alignment with school’s mission and vision. Experience in 
leadership and management of both adults and students. Minimum of Master’s or Advanced 
Degree preferred, with all accompanying verification provided as part of the personnel file. Ability 
to assess data, find trends, and use information to make strategic decisions. Knowledge of, or 
experience in, education, school finance, governance, management, or law. Experience in 
budgetary planning, accounting, and effective allocation of school resources. Exceptional verbal 
and written communication skills. Strong organizational skills and ability to multi-task. Ability to 
approach situations with optimism and perseverance, willingness to take personal responsibility, 
open to and interested in feedback on performance, eagerness to continue to improve in 
effectiveness, and steady determination to pursue excellence regardless of the situation. 
Responsibilities. Ensures student achievement on state tests meets or exceeds the goals outlined 
in the charter. Ensures fiscal health such that the school meets its annual budget and maintains 
healthy cash flow. Ensures long term fiscal health such that after Year 5, the school is operating 
with a revenue cushion. Maintains a strong adult culture with annual staff retention over 80%. 
Maintains student and family satisfaction with annual attrition under 10%. Manages Board 
relationships, and all communications to the Board. Makes all final decisions per hiring and firing 
of the staff. Leads and manages the School Leadership Team and evaluates all members of 
Leadership Team and as well as teaching staff in certain cases. Establishes annual and long-term 
strategy and goals for the school with Board approval. Develops educational program, including 
the school's curricular, assessment, co-curricular, and social-emotional development 
programming. Oversees professional development of all staff. Presents Board with contractual 
options for operational decisions. Creates and maintains marketing/fundraising plans for school. 

Principal/Director of Curriculum and Instruction (DCI)2 

Job Description. The Principal/DCI works closely with the Executive Director in establishing and 
maintaining a values-based, achievement-oriented school culture, creating a standards-aligned 
curriculum for each grade, including assessments and all curricular materials, and managing and 

1 We are grateful for the work of BES’ schools Purpose Prep (Nashville), Great Lakes Academy (Chicago), and Circle City Prep (Indianapolis) on whose work these job 
descriptions are based. 
2 Individuals selected for the Principal position will have at least two years of leadership experience at BOLD, which is the primary difference between individuals 
selected for the DCI position and those selected to be Principal. As the school scales, the Principal position is introduced to serve as an additional instructional 
leader, to streamline communication across the entire Leadership Team, and to serve as the primary point of contact with the ED. We intend to promote the 
existing DCI to Principal in Year 3. 
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coaching teachers in classroom management, lesson execution, and other mission-critical 
responsibilities outlined in the teacher job description, and ultimately ensures high academic 
achievement for all students. Qualifications. Two years of leadership experience at BOLD 
(Principal role only).3 Strong commitment to, belief in, and alignment with mission and vision of 
school. Minimum of three years working in urban education with history of significant gains in 
student performance and/or growth. Bachelor’s Degree Required, Master’s Degree preferred, 
with all accompanying verification provided as part of the personnel file. Demonstrated student 
achievement results in a high-needs setting. Experience in leadership and management of both 
adults and students. Ability to assess data, find trends, and use information to make strategic 
decisions. Strong knowledge of Common Core State Standards and New York State Learning 
Standards in all relevant grades and subjects. Exceptional verbal and written communication 
skills. Strong organizational skills and ability to multi-task. Ability to approach situations with 
optimism and resilience, willingness to take personal responsibility, open to and interested in 
feedback on performance, eagerness to continue to improve in effectiveness, and steady 
determination to pursue excellence regardless of the situation. Responsibilities. Ensures systems 
and procedures at school are clear, communicated, and consistently implemented. Works with 
ED to develop curricular materials each year. Creates and leads data analysis of rigorous, 
standards-based interim assessments in ELA, Math, and Science in all grades. Manages all core 
academic teachers and drives teacher growth at high levels through individual goal setting 
around classroom culture, curriculum development, lesson execution, and data analysis and 
action planning. Builds staff-wide professional development programming to lead teachers in 
analyzing student data, and creating responsive action plans that bring 100% of students to 
mastery of 100% of grade level standards. Establishes positive relationships with families, staff, 
and community. Works with the Leadership Team to implement and maintain school’ systems 
and procedures, including, discipline, transitions, arrival and dismissal, community meetings, 
breakfast, lunch, and classroom culture so that BOLD is a structured and highly joyful school. 

Director of Operations 

Job Description. The Director of Operations is responsible for managing the school operations 
including vendor and contractor relationship and facilities, as well as managing and maximizing 
the impact of the Operations team. The Director of Operations also assists with the technology 
needs of the building and classrooms. Qualifications. Strong commitment to, belief in, and 
alignment with mission and vision of the school. Possession of, at minimum, a Bachelor’s degree, 
with all accompanying verification provided as part of the personnel file. Minimum of three years 
of experience in operations and finance preferred. Proficiency or advanced knowledge in 
Microsoft Excel and Access, Quick Books and other financial management and human resources 
software (required). Knowledge of school finance, budgetary planning, and accounting principles 
(preferred). Experience in school finance, governance, and fundraising (preferred). Excellent 
technical writing and organizational skills required. Excellent data management and reporting 
abilities. Demonstrated ability to multitask effectively and prioritize strategically. Prior leadership 
roles with demonstrated strong results. Ability to approach situations with optimism and 
perseverance, willingness to take personal responsibility, open to and interested in feedback on 

3 This qualification applies only to the Principal position, not to the DCI position. 
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performance, eagerness to continue to improve in effectiveness, and steady determination to 
pursue excellence regardless of the situation. Responsibilities. Establishes and maintains 
contracts with all outside vendors and oversees food, health, and transportation services. 
Ensures up-to-date financial statements and record keeping in compliance with GAAP with our 
back-office provider. Ensures technology needs of classrooms and facilities are met, including 
infrastructure and hardware. Ensures school is consistently stocked with all necessary office, 
teacher, student, and classroom supplies. Ensures facilities are clean, organized, and well 
maintained. Works with the Leadership Team to create staff schedules and employment 
contracts including benefits. Supervises and supports Operations Coordinator and Community 
Relations Coordinator. Manages facility operations, including technology services. Establishes, 
manages, and monitors systems and processes for the sourcing, procurement, utilization of 
supplies for school, including furniture, curriculum, technology, and food. Researches and selects 
the most competitive and efficient outside vendors to support the school. Establishes and 
monitors vendor and contractor relationships. Maintains school-wide systems and structures 
such as arrival and dismissal, emergency procedures, communication systems, etc. 

Director of Student Support 

Job Description. The Director of Student Support is responsible for overseeing the achievement 
of students with disabilities, English language learners, and other students at risk of academic 
failure. The Director of Student Support oversees the Response to Intervention system, special 
education and English Language Learner supports, the management of IEPs and 504 plans, and 
all contracted student services. Qualifications. Strong commitment to, belief in, and alignment 
with mission and vision of the school. Minimum of a Bachelor’s degree, with all accompanying 
verification provided as part of the personnel file. State certification in special education. 
Familiarity with New York State special education requirements and procedures preferred. 
Demonstrated results in raising student achievement in a high-needs setting, including 
achievement of special student populations. Experience in coordinating the execution of 
evaluations and the creation of Individualized Education Programs (IEPs) or 504 plans and 
communicating the contents in an accessible way to multiple audiences. Experience compiling 
and managing special education reporting data. Excellent verbal and written skills. Experience or 
familiarity analyzing data and using data to inform decisions and/or instruction. Strong 
organizational skills. Openness to feedback, desire to continue development as professional, and 
willingness to take responsibility for student outcomes and achievement. Responsibilities. 
Assists in creation and execution of comprehensive school-wide systems for monitoring all 
student progress. Leads coordination and implementation of all testing of all students who may 
be eligible for special education or ELL services and assures appropriate Individual Education 
Programs (IEPs) or 504 plans are put in place to provide them with specialized instruction, 
support, and services as required. Serves as liaison with Committee on Special Education (CSE). 
Ensures school is in compliance with all state and federal special education laws. Identifies all 
qualified students and connects them to the appropriate special services. Serves on school 
leadership team, working closely with the Executive Director and Principal/DCI to create staff 
schedules and monitor compliance and special education service implementation. Collaborates 
with Executive Director to set vision for special education and RTI programming and oversees 
Response to Intervention (RTI) process. Creates and supports teachers in executing engaging 

3 



 
 

     
    

     
  

   
    

   

 

     
 

    
      

   
     

 
   

      
   

     
     

    
     

    
  

     
   

 
   

   
  

  
  

  
 

 

  
   

    
       

     
      

    

lessons that supports all special needs students such that they consistently meet and exceed IEP 
goals. Manages weekly meetings with teachers and the Leadership Team to monitor student 
progress, coordinate the RTI process, and any testing necessary. Provides professional 
development to all staff regarding supports for special student populations. Collaborates with 
contracted services providers and teachers in coordinating support schedules for all special needs 
students. Manages the Student Support Coordinator and all contracted services to ensure the 
needs of all students are met. Participates in home visits over the summer. 

School Culture Manager 

Job Description. The School Culture Manager works closely with the Executive Director and 
Leadership Team to build and sustain a values-based, achievement-oriented school culture, 
through coaching teachers, managing the school-wide behavior system, and interfacing with 
families regarding school culture and behavior performance. Qualifications. Strong commitment 
to, belief in, and alignment with mission and vision of the school. 3+ years of experience in a high-
needs school with a track record of student success in the classroom and around student culture. 
Strong communicator and relationship builder with adults, including peers and families. Able to 
build a strong, collaborative, transparent, and motivated team. Demonstrated leadership skills -
highly organized and efficient, self-motivated. Demonstrated ability to deliver quality 
professional development to adult learners. Responsibilities. Builds systems and structures for a 
values-driven, achievement-oriented school culture. Works with the Executive Director and 
Director of Operations to develop, implement, and maintain every detail of the school’s systems 
and procedures, including discipline, transitions, arrival and dismissal, community meetings, 
breakfast, lunch, and classroom culture so that BOLD is structured and highly joyful with a focus 
on student achievement. Manages system for tracking school culture and monitors, analyzes and 
defines action plans based on this data. Manages and monitors teacher use of school-wide 
culture tracking systems and teacher implementation of the behavior management system. 
Creates a system for, and conducts, school culture audits every trimester, and develops plans to 
address any deficits in culture. Handles in-school disciplinary action, and coordinates any out-of-
school actions, such as suspensions under the direction of the Executive Director. Leads staff 
efforts to ensure all students have excellent attendance and arrive at school on time and works 
with students and parents to ensure excellent attendance. Participates in home visits over the 
summer, highlighting responsibilities of parents, teachers, and students. Proactively circulates 
throughout classrooms and hallways during the day to gain valuable context on student behavior 
and help support positive school culture. Directly manages co-curricular teachers. Teaches 
Physical Education in Year 1. 

Teacher 

Job Description. Assumes responsibility for the high academic achievement and character 
development of every child in his or her classroom while working as a positive, supportive team 
player, model of excellence, and effective collaborator with his/her co-teacher. Qualifications. 
Strong commitment to, belief in, and alignment with mission and vision of the school. New York 
State certified teacher (preferred). Minimum of a Bachelor’s degree. Proven track record of 
raising student achievement in a high-needs setting. Minimum of two years working in urban 
education with a history of significant gains in student performance and/or growth. Excellent 
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verbal and written skills. Experience or familiarity analyzing data and using data to inform 
decisions and instruction. Strong organizational skills. Openness to feedback, desire to continue 
developing as a professional, and willingness to take responsibility for student outcomes and 
achievement. Skills in building and sustaining family partnerships. Responsibilities. Executes 
engaging, rigorous daily lesson plans, implementing the necessary supports to meet the needs of 
all students. Cultivates positive relationships with families and ensures consistent 
communication with families. Assesses and evaluates student growth; action plans at a class-
wide, group-specific and individual basis in response to student data. Creates a classroom culture 
that develops in students the school’s core values. Maximizes impact on student achievement 
through effective collaboration with his/her co-teacher. 

Special Education Teacher 

Job Description. Assumes responsibility for the high academic achievement and character 
development of every child in his or her classroom while working as a positive, supportive team 
player, model of excellence, and effective collaborator with his/her co-teacher. Special Education 
teachers are responsible for implementing individual education plans for all qualified students. 
Qualifications. Strong commitment to, belief in, and alignment with mission and vision of the 
school. New York State certified special education teacher. Minimum of a Bachelor’s degree. 
Proven track record of raising student achievement in a high-needs setting. Minimum of two 
years working in urban education with a history of significant gains in student performance 
and/or growth. Excellent verbal and written skills. Experience or familiarity analyzing data and 
using data to inform decisions and instruction. Strong organizational skills. Openness to feedback, 
desire to continue developing as a professional, and willingness to take responsibility for student 
outcomes and achievement. Skills in building and sustaining family partnerships. 
Responsibilities. Creates and executes engaging lessons that support all students in meeting and 
exceeding their IEP goals. Collaborates with the Director of Student Support and Student Support 
Coordinator, as well as other teachers in coordinating support schedules for all special needs 
students. Collaborates with the Student Support Coordinator and ELL certified teachers to ensure 
necessary supports for all ELL students. Ensures adequate growth for all students with special 
education needs as outlined on student's IEPs. Ensures compliance with all special education 
laws. Maximizes impact on student achievement through effective collaboration with co-teacher. 

Operations Coordinator 

Job Description. The Operations Coordinator is responsible for executing the day to day 
operations of the school by supporting the Director of Operations. The Operations Coordinator 
is charged with ensuring that all of the small details of running a school are attended to. 
Qualifications. Strong commitment to, belief in, and alignment with mission and vision of the 
school. College degree preferred but may be substituted for relevant experience. Two or more 
years of customer service or administrative experience. Strong organizational abilities.  Detail 
oriented.  Experience in clear, respectful communication with both adults and children.  Preferred 
experience working in urban settings. Knowledge of office equipment and services including 
computers, printers, copiers, fax machines, phones, and software.  Familiarity with Microsoft 
Office, especially Word, Excel, and PowerPoint. Open to feedback, willingness to take personal 
responsibility. Responsibilities. Assists Director of Operations in upkeep and execution of all 
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operational systems and procedures of the school. Serves as office manager and first contact for 
all visitors. Assists Leadership Team and Teachers in administrative tasks. Assists with all aspects 
of recruitment and student enrollment. Assisting with students during all communal times 
including breakfast, lunch, arrival and dismissal, community meetings, and transitions. 

Student Support Coordinator 

Job Description. The Student Support Coordinator is responsible for supporting the Director of 
Student Support in overseeing the achievement of students with disabilities, English Language 
Learners, and other students at risk of academic failure. The Student Support Coordinator will 
specifically manage the support and achievement of ELLs. Qualifications. Strong commitment to, 
belief in, and alignment with mission and vision of the school. Minimum of a Bachelor’s degree, 
with all accompanying verification provided as part of the personnel file. State certification in 
teaching English as a second language. Demonstrated results in raising student achievement in a 
high-needs setting, including achievement of special student populations. Experience compiling 
and managing special education reporting data. Excellent verbal and written skills. Experience or 
familiarity analyzing data and using data to inform decisions and/or instruction. Strong 
organizational skills. Openness to feedback, desire to continue development as professional, and 
willingness to take responsibility for student outcomes and achievement. Responsibilities. 
Assists in creation and execution of comprehensive school-wide systems for monitoring progress 
of special student populations. Supports in the coordination and implementation of all testing of 
all students who may be eligible for special education or ELL services and assures appropriate 
Individual Education Programs (IEPs) or 504 plans are put in place to provide them with 
specialized instruction, support, and special education services as required. Creates and supports 
teachers in executing engaging lessons that meet the needs of special student populations, 
including English Language Learners. Collaborates with the Director of Student Support and 
Teachers in coordinating support schedules for all special needs students. 

Teaching Fellow 

Job Description. Takes responsibility for supporting all the teachers in their assigned grade, and 
all the students therein. Charged with supporting teachers in delivering whole-class and small-
group instruction, through which they build their own instructional capacity. Qualifications. 
Strong commitment to, belief in, and alignment with mission and vision of the school. Ability to 
take and implement feedback. Ability to work with and to support multiple teachers at once. 
Willingness to take on any mission-centric task in support of teachers or non-instructional staff. 
Strong relationship builder with students, families, and other staff members. Ability to work 
collaboratively and with humility. Willingness to place student achievement as the most 
important goal. Self-reflective, and a drive to continually grow as a teacher. Organized and timely. 
Willingness to step in as a lead teacher when absences arise. Responsibilities. Executes engaging 
and rigorous small group lesson plans. Coordinates and organizes the support of multiple groups 
of students as well as individual students. Steps in for any lead teachers when they are absent. 
Supports in all science classes in his/her assigned grade. 

Hiring Process. BOLD implements an extensive hiring process to ensure the hiring of high-
capacity, mission-aligned individuals equipped to achieve the ambitious goals we have set for our 
students. While the general process outlined below is used in the hiring of all staff members, 
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including school leaders, teachers, and non-instructional staff, the content and tasks embedded 
within each component will vary in accordance with the responsibilities and expectations of each 
position. 

Step 1: Resume Screening. A resume is a chance for a candidate to communicate who they are 
to us in a limited amount of space. What they choose to share (content) and how they share it 
(professional quality, proper grammar, spelling, etc.) provides us with important information on 
whether or not to move forward to Step 2. During the resume screening, we will look for: gaps 
in professional experience; missing standard information; presence of references; cover letter 
included; caliber of university attended; licensure/certification; teaching experience (urban 
education); academic achievement (GPA, awards); inclusion of measurable results for previous 
roles; previous experience in a mission-aligned organization; additional contributions outside of 
job description (tutoring, volunteering, coaching). 

Step 2: Response to Written Communication. If the candidate moves past the initial resume 
screening, he/she will receive a follow up email with a series of questions to respond to. The 
candidate should be given a maximum of two business days to respond and questions should 
only be sent from Monday-Wednesday to create an equitable experience for all applicants. These 
questions are outlined below.4 When reviewing written communication, we are looking for: 
mission-fit, commitment to developing others, leadership potential and team orientation, and 
ability to work in an entrepreneurial, fast-paced environment. We will also look for quality of 
writing and the candidates’ general ability to articulate clear, cohesive, and supported ideas. 

(a) What must be true about a college-prep school serving predominately low-income students? 
How does a (insert role being applied for) fit into this? 

(b) If you’ve ever been part of a phenomenal team, what made this team great (including how it 
operated, culture, etc.)? If you have haven’t, what would be true about a phenomenal team in 
your mind? Why? 

(c) What role does data play in education? More specifically, how do you envision using data in 
your day to day as a (insert role being applied for) 

(d) Assume you are the leader of a school and are charged with evaluating your teaching staff. 
Explain how you would define teacher effectiveness in your evaluations. 

Step 3: Phone Screen. The goal of the phone screen is to determine if the candidate is truly a 
mission fit, has oral communication skills, and is really interested in working at BOLD. During the 
interview, the interviewer should work to say as little as possible, probe all questions to get 
beyond surface level answers, and use responses from the written portion of the screening 
process to start, push, or guide conversation. 

(a) Why are so many urban public elementary schools failing? If you had to pinpoint one reason 
that many struggle to produce satisfactory academic achievement for their students, what would 
it be and why? 

(b) Why are you interested in joining the BOLD team? 

4 These questions would vary in content based on position being applied for. While the skill and knowledge we are looking for varies based on role, the personal 
skills and orientation to their work should be the same for all applicants in any role. 
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(c) We are a feedback orientated culture. We believe in the power of continuously improving 
effectiveness in order to get better each day for students. Tell me the last time you got direct 
professional feedback. What was it and what was your response? 

Step 4: In-Person Interview. Typically lasting two hours, the in-person interview is an opportunity 
to learn more about the culture and personality fit of the candidate, critical thinking, and discrete 
skills he/she brings to the role. This interview will consist of three parts: 1:1 questions, task 
completion, and a case study analysis. 

(a) 1:1 Questions. Questions should continue to probe responses from written and phone screen 
process of the interview as well as provide an opportunity for the candidate to provide narrative 
to their resume. 

(b) Task Completion. The task completion component is directly aligned to the skills and/or 
knowledge the candidate is assumed to have and will need to operate in the role at a high level. 
For example, the School Culture Manager candidate could be given data from a SIS concerning 
student attendance, tardy, and early dismissal. In 20 minutes, the candidate will conduct a trend 
analysis and provide 2-3 potential solutions to increase attendance and decrease tardy and early 
dismissals based on their trend analysis. For a teaching position, the candidate will be required 
to conduct a demo lesson, for which the candidate will receive feedback and be expected to redo 
the demo lesson incorporating the feedback. Prior to the school’s opening, the demo lesson will 
be conducted in front of the Leadership Team, or the Leadership Team will visit the teacher’s 
current school for an observation if permitted. 

(c) Case Study Analysis. The purpose of the case study is to determine a candidate’s interpersonal 
competencies and how they orientate themselves to others. Do they assume the best of others? 
Do they directly address conflict taking into account other’s feelings? Do they take ownership of 
challenges and work to make things better? Are they optimistic in the face of a challenge? 

Step 5. Employment Checks. To ensure that all staff members at BOLD are of the highest quality, 
we will conduct extensive checks of employment references, educational verification, and 
Criminal Offender Record Information (CORI) on all applicants prior to extending an offer of 
employment. 

Step 6. Job Offers. Offers are made by the Executive Director, if accepted, the Director of 
Operations will follow up within 48 hours. 

Equal Opportunity Employment. BOLD is an Equal Employment Opportunity (EEO) employer and 
makes all employment decisions based on qualifications to perform the work without regard to 
race, color, age, sex, religion, national origin, disability, veteran status, marital status, sexual 
orientation, or any other characteristic protected by law. In compliance with Title IX of the 
Education Amendments of 1972, 20 USC §1641 and 34 CFR § 106.9, all employment decisions at 
BOLD are made in a non-discriminatory manner, and are based on the qualifications, abilities, 
and merits of each individual applicant. 

Employment Classifications. All employees of BOLD will be classified as either full- time or part-
time, and either exempt or non-exempt. We may also hire consultants and/or temporary 
employees. Full-Time Employees: Full time employees are those who are scheduled to work the 
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full- academic year and who work no fewer than 40 hours per week. All full-time employees are 
eligible to participate in the school’s benefits program. Part-Time Employees: Part time 
employees are those who work fewer than 30 hours per week. Part-time employees are not 
eligible to participate in the school’s benefits program. Exempt: BOLD will abide by the Fair Labor 
Standards Act (FLSA) in determining whether an employee is exempt or non-exempt. Employees 
classified as exempt are not eligible to receive overtime pay. BOLD will abide by the Fair Labor 
Standards Act (FLSA) in determining whether an employee is exempt or non-exempt. Employees 
classified as non-exempt are eligible to receive overtime pay. Consultant: Consultants are 
independent contractors who work under a consultancy agreement. Consultants have no 
employee status and are not eligible for benefits. Temporary Employee: Temporary employees 
are those employees whose employment with the School is for a limited period, generally not 
exceeding two academic quarters, or five months, whichever is greater. Temporary employees 
are not entitled to participate in the School’s benefits program. 

Employment at Will. An employee’s relationship with BOLD is an employment “at will.” 
Employees of the School are considered “at will,” and therefore either the employee or the 
School may terminate the employment relationship under the policies set forth in this document. 
In the absence of a specific policy the employment relationship may be terminated at any time 
without notice, with or without cause. It is the responsibility of the Board of Trustees to oversee 
school policies and operations. However, no person other than the Executive Director has 
authority to enter into any agreement for employment for any specified period of time and any 
such agreement must be in writing. 

Criminal Background Checks. As a condition of employment, BOLD requires that all applicants be 
fingerprinted and pass a criminal background check. Any volunteer or consultant working in the 
school will be subject to the same criminal and fingerprint background check, including parent 
volunteers who spend a significant amount of time in the building around students. In compliance 
with the New York State Charter School Act and federal and state laws and regulations, no 
employee will be exempt from criminal background checks or fingerprinting. 

Evaluation. In order to improve as a school, staff members of BOLD must continuously reflect 
upon and work to improve their craft. Evaluations, both informal and formal, will be an integral 
part of every staff member’s professional development. Performance evaluations will take place 
in a formal setting, scheduled in advance, and will occur at the end of each trimester. Evaluations 
will be based on both general and specific terms and conditions identified in the job description, 
actual contract, letter of agreement, or confirmation letter. Performance evaluations may be 
used to determine professional development opportunities, contract renewal or termination, or 
resolution of other contractually related terms and/or conditions. Executive Director. The Board 
of Trustees will conduct an annual review of the Executive Director. The Executive Director 
annual review is conducted by the Evaluation Committee, a sub-committee of the Board, prior to 
the end of each year and uses criteria set forth in the Executive Director job description and the 
goals outlined in the charter. The Evaluation Committee is composed of the Board Chair, the 
Treasurer, and one member from the Academic and Development committees. The Evaluation 
Committee will solicit input from the full board, data from three family satisfaction surveys 
administered over the course of the year, and results from 360 reviews of the Executive Director 
completed by school staff and members of the Leadership Team twice annually. The Evaluation 
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Committee will synthesize all stakeholder input and performance data in relation to the goals 
outlined in the charter and deliver a cumulative review to the Executive Director. The Board Chair 
is responsible for sharing the evaluation with the Executive Director and securing the review in 
the Executive Director’s personnel file. The Board would consider trends of underachievement 
against the goals outlined in the charter as grounds for discharging the Executive Director. School 
Leadership Team Evaluations. The Executive Director will conduct formal evaluations of each 
member of the Leadership Team (Principal, Director of Curriculum and Instruction, Director of 
Student Support, Director of Operations, and School Culture Manager) three times annually in 
alignment with our trimester calendar. These formal evaluations will evaluate the performance 
of each Leadership Team member against the criteria established in each job description and 
ultimately the goals outlined the charter, and will be informed by student achievement and 
growth data, including achievement data of special student populations, school culture data, 
academic and operational audits, and teacher and family satisfaction surveys. All Leadership 
Team members will first complete a self-reflection and evaluation and share this with the 
Executive Director in advance of the evaluation meeting. Evaluation meetings will be used to set 
goals with each member of the Leadership Team and inform the support provided by the 
Executive Director to each school leader. Teachers and School Staff. The Leadership Team 
conducts evaluations of all teachers and non-instructional staff three times each year in 
alignment with our trimester calendar. These evaluations include a written component and a 
formal debrief. The culture at BOLD is one of constant growth and self-reflection, and because 
teachers are used to having one another and the Leadership Team members observing in their 
classrooms on a daily and weekly basis, formal evaluations should not be a source of stress. These 
evaluations should also not raise any performance concerns that have not be previously 
discussed. Rather, these evaluations should summarize the staff member’s progress throughout 
the year and report on the goals jointly set with each staff member. Each trimester evaluation 
includes a staff self-reflection and an evaluation completed by a member of the Leadership Team, 
followed by an in-person meeting. For teachers, these evaluations include measures of teacher 
growth on professional goals, student growth and achievement as it relates to the goals outlined 
in the charter, and core value alignment. Non-instructional staff members experience a similar 
evaluation process that considers growth against professional goals, progress towards the 
organizational goals outlined in the charter, and core value alignment. The Leadership Team will 
use these evaluations and evaluation meetings to set goals and develop action plans aligned to 
those goals. A staff member who does not demonstrate progress towards the criteria outlined in 
our evaluation rubrics, will be placed on a time-bound, measurable performance improvement 
plan. If the staff member’s performance does not improve over the timeframe set in the 
performance improvement plan, with intensive support from the Leadership Team, that staff 
member will be discharged in accordance with our personnel policies. Any disputes that arise as 
a result of a performance evaluation will be handled through the steps outlined below in Dispute 
Resolution. 

Schedules and Compensation.  

Work Day. All BOLD employees are expected to work as many hours each day as needed to 
contribute fully to the fulfillment of the school’s mission. Unless otherwise agree upon with the 
Executive Director, all staff must arrive at school by 7:15am. Staff must remain at school until 
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4:30, unless there is an event scheduled during the evening or the weekend, in which case staff 
may need to stay later. Pay Schedule. Employees will be paid bi-monthly, with paychecks issued 
every two weeks on Friday. All requisite contributions to benefits will be split evenly between 
these two paychecks. There are twenty-four (24) pay periods every year. Holidays and Vacation 
Time. Except for personal days, which are described in more detail below, and school holidays, 
teachers do not receive vacation time. Teachers begin employment on the first day of their Staff 
Summer PD or August 1—whichever is first, and end on June 30. Administrators and staff work 
year-round and will receive two weeks of paid vacation during the summer. BOLD observes all 
Federal holidays, and other days off are subject to approval by the Board of Trustees through 
approval of the BOLD Annual Calendar. School Closings. BOLD follows the same school-closing 
policy as the NYCDOE. Therefore, if the Department of Education makes an announcement 
regarding the delay of opening, closing, or early dismissal of students, BOLD will adhere to those 
same decisions. Instructional time that is lost as a result may be made up by adding an equal 
number of days to what was scheduled to the end of the school year. This decision will be made 
by the Executive Director. 

Benefits. We want all the employees of BOLD to be happy and healthy. To that end we offer a 
competitive benefits package. Health Insurance. We will provide our staff with a competitive 
health benefits package. We reserve the right to amend or terminate this program or to increase 
employer premium contributions. Dental Insurance. The Executive Director may select a dental 
insurance plan that the School may offer. Life Insurance. The Executive Director may select a life 
insurance policy that the School may offer. Disability Insurance. BOLD carries short-term 
disability insurance. Such insurance allows payment in the event of certain injuries, illnesses, or 
other disabilities occurring outside of the workplace, including pregnancy. Any employee wishing 
to claim disability pay must file the appropriate reports and forms with the Director of Operations 
with review by the Executive Director. The employee is responsible for filing any other necessary 
forms, applications, or other information as required by the applicable government policies. 
Retirement and 401K. BOLD will offer a 3% match to any full-time staff member’s 403(b) 
retirement plan. Medicare. All employees are required by federal statue to participate in the 
federal government Medicare program. Medicare is currently deducted at 1.45% of gross salary 
earnings. The federal government has the authority to change this rate in the future without 
notice. Domestic Partner Policy. BOLD offers domestic partner health coverage along with 
individual and family plans. The cost of this plan is the same as the family plan. Workers’ 
Compensation Policy. All employees are covered by Workers’ Compensation Insurance for job-
related illnesses or injuries. Unemployment Compensation. BOLD contributes to the 
Unemployment Compensation Plan administers by the State of New York. Time Away from 
Work. Every individual employee has been hired to positively contribute to BOLD. We operate a 
small school, with a small staff, which makes attendance of every staff member every day that 
much more important. That being said, we recognize that there are times throughout the year 
when employees must miss work. Sick/Personal Days. Every full-time employee is entitled to five 
(5) paid sick/personal days per school year. If an employee is not able to report to work because 
of a sickness, or sickness to someone dependent on them for care such as a parent, spouse, 
partner, or child, it is expected that the employee will contact the Executive Director with as 
much advance notice as possible, and by 6:00am on the day of the absence, allowing enough 
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time for the Executive Director to find a substitute teacher or temporary help. Sick/personal days 
will not roll over from year to year. Jury Duty. All employees will be granted jury duty leave when 
summoned for jury duty. Employees summoned for jury duty should inform the Executive 
Director immediately so that alternative accommodations can be made. Employees will be paid 
regular wages for the first two weeks (10 work days) of actual time served on jury duty. 
Thereafter, jury duty will be unpaid. Employees are expected to return to work on any day or 
portion of a day they are released from jury duty. Bereavement Policy. Full-time employees are 
entitled to take up to three (3) consecutive days off, with pay, to attend to a family death. 
Employees may be granted additional time without pay or may use unused sick/personal days 
for additional bereavement leave. For these purposes, family is defined as a spouse, domestic 
partner, child, parent, sibling, grandparent, or grandchild. Military Leave. The Unified Services 
Employment and Re-Employment Act (USERRA) provides job-protected leaves of absence to 
employees who serve in the military for up to five (5) years (cumulatively) and who are honorably 
discharged at the conclusion of their service. Such leave will be granted whether the service is 
voluntary or involuntary. Family Care, Maternity, and Adoption Leaves of Absence. BOLD 
complies with the federal Family and Medical Leave Act (FMLA). Full-time employees who have 
completed at least ninety (90) days of continuous employment will be entitled to an unpaid leave 
of absence for family care, maternity or adoption. An employee may apply for a family care leave 
of absence to care for certain members of one’s immediate family (parents, children, spouse, 
domestic partner, siblings, and grandparents) due to the family member’s serious health 
condition. Family care leaves of absence also may be used to care for a newborn or newly adopts 
child as maternity leave, paternity leave, and adoption leave. Family care leaves of absence may 
be authorized for up to twelve (12) weeks. An employee may apply for a maternity leave of 
absence due to pregnancy or childbirth. A maternity leave of absence may consist of two types 
of leave: (1) a disability leave of absence, (for the employee’s period of actual disability), and (2) 
a family care leave of absence (for any additional period of time requested by the employee to 
care for the newborn child). Total leave time may be up to twelve (12) weeks. If the employee is 
disabled due to pregnancy for longer than twelve (12) weeks, the employee may continue to 
qualify for disability leave. The family care portion of a maternity leave must be concluded within 
the twelve (12) month period following the date of the child’s birth. An employee may apply for 
an adoption leave of absence for the adoption of a child or placement of a foster child in the 
employee’s home. Adoption leaves of absence may be authorized for up to twelve (12) weeks. 
The adoption leave of absence must be concluded within twelve (12) months following the date 
of the adoption or placement. If leave is for the birth or adoption of a child, BOLD will provide 
salary continuation according to the following schedule: For employees who have worked fewer 
than 24 months, 3 weeks of paid leave will be given to the primary caregiver and 1 week of paid 
leave to the non-primary caregiver; For employees who have worked a minimum of 24 months, 
6 weeks of paid leave will be given to the primary caregiver and 2 weeks of paid leave to the non-
primary caregiver; For employees who have worked a minimum of 60 months (5 years), 9 weeks 
of paid leave will be given to the primary caregiver and 3 weeks of paid leave to the non--primary 
caregiver; The total parenting leave period (both paid and unpaid, including FMLA if applicable) 
will not exceed 12 weeks. Returns from Leave. If an employee returns to work at or before the 
scheduled expiration of a leave of absence and within twelve (12) weeks, he or she is entitled to 
the same or an equivalent job, if available, with no reduction in salary or benefits. If an employee 
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requires more than one family care leave of absence in any rolling twelve (12) month period, 
then the employee’s job will be held for a total of ninety (90) days. The ninety (90) day period 
will include all leave time used in connections with all family care leave taken during the previous 
twelve (12) months, not just the leave time used in connection with the current leave. If an 
employee does not return to work at or before the scheduled expiration of the leave, the 
employee will be considered to have voluntarily resigned. 

Staff Conduct with Students. No staff member, or other adult, should be alone with any student, 
regardless of age, or gender, behind a closed door or in any other isolated situation aside from 
authorized personnel such as the school nurse of Social Worker. When a situation arises that calls 
for a staff member to be alone with a student, it is the staff member’s responsibility to move to 
an open location or seat him/herself and the student where they are completely visible to 
passersby. No staff member may employ any current students in their home or business in a paid 
or unpaid capacity. Overnight stays by students in staff homes is strictly prohibited. Staff may not 
have students visit their home unless they have written permission from the Executive Director. 
Faculty and staff members are not allowed to transport students in their personal vehicles. 
Students are expected to arrange for their own transportation, unless provided for by the school 
campus via an authorized transportation vendor or rental car agency. In circumstances where a 
student is in physical danger, staff should consult the Executive Director, Board Chair, or the 
police prior to transporting a student in a personal vehicle. Staff should not be on-line friends (or 
the equivalent) with students at the school on social networking sites, such as Facebook until the 
students have graduated from high school. Staff should also have profiles that are kept private 
from current students to the extent possible. Staff should treat all students equally without 
regard to race, religion, color, gender, national origin, sexual orientation or disability. Staff should 
not engage in any inappropriate or sustained, physical contact with students. Also, a staff 
member should not initiate any contact with a student – for example, a teacher should not 
initiate a hug with a student. Staff members are expected to file an incident report each time an 
incident occurs. Incidents include, but are not limited to: injuries to students, any incident 
involving the police, and inappropriate behavior by parents. Violation of these policies regarding 
conduct with students could result in dismissal. 

Workplace Safety and Environment. 

Email and Internet. The School’s email and other computer applications are intended for use by 
employees engaged in administrative or educational work. Employees who use these systems for 
personal communication are subject to the terms of this policy. The School reserves the right to 
review all email messages and Internet transactions, and users of the School’s systems have no 
right to privacy in messages either sent or received. The use of obscene or harassing language 
when sending email message is strictly prohibited. Similarly, employees may not use the Internet 
to send, access, display, download, or print pornographic or sexually explicit materials, 
derogatory, racial, or religious messages, or other material which a reasonable person would find 
offensive. Such conduct may be grounds for discipline, up to and including termination. 
Telephone Policy. All teachers have their own telephone at the school and their own voicemail 
account. These phones are intended for school business only. Staff must return all phone calls 
within 24 hours of receiving them. Cell phones should never be answered during class time and 
ringers should be off. Outgoing phone calls should not be placed during class unless they are 
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emergencies or requests to the office for immediate assistance. Drug and Alcohol Policy. BOLD 
prohibits the possession, distribution or use of alcohol or any illegal narcotic, drug, or controlled 
substance on its premises or during any School activity. Employees who report to work under the 
influence of alcohol or of an illegal drug, narcotic, or controlled substance will be subject to 
disciplinary action, including immediate discharge. The only exception is when the use of a 
controlled substance is pursuant to a doctor’s or other health care professional’s order and the 
doctor or health care professional has advised the employee that the substance will not adversely 
affect the employee’s ability to perform his or her job duties safely. In such situations, the 
employee must provide a doctor’s note stating that the employee is able to safely perform his or 
her job duties. Any employee convicted under any criminal drug statute for a violation occurring 
while on the job, around students, on BOLD premises, or in any vehicle used for BOLD business 
must notify BOLD no later than five (5) days after such a conviction. A conviction includes any 
finding of guilt or plea of no contest and/or imposition of a fine, jail sentence, or other penalty. 
We recognize that employees suffering from alcohol or drug dependence can be treated. 
Consistent with its policy of equal opportunity, BOLD maintains a policy of non-discrimination 
and reasonable accommodation with respect to recovering addicts and alcoholics, and those 
having a medical history reflecting treatment for substance abuse conditions. We encourage you 
to seek assistance before your substance or alcohol use renders you unable to perform your 
essential job functions or jeopardizes your health and safety and/or that of others. Violence-Free 
Workplace. It is BOLD’s policy to provide a workplace that is safe and free from all threatening 
and intimidating conduct. Therefore, BOLD will not tolerate violence or threats of violence of any 
form in the workplace, at work-related functions, or outside of work if it affects the workplace. 
This policy applies to BOLD employees, students, guests, vendors, and persons doing business 
with BOLD. It will be a violation of this policy for any individual to engage in any conduct, verbal 
or physical, which intimidates, endangers, or creates the perception of intent to harm persons or 
property. Any violation of this policy may result in disciplinary action. Use of Tobacco. Employees 
may not use any tobacco products on school grounds, anywhere off school grounds that is visible 
from school grounds, or anywhere that it could be reasonably expected to encounter students 
during the school day. Any violations of this policy may result in disciplinary action. Dress Code. 
Teachers are expected to maintain the highest degree of professionalism throughout the 
workday. Business attire is expected for all employees every day. Teachers should follow the 
student dress code requirements of skirt length being to the knee to maintain professionalism. 
Moral and Ethical Expectations. Every employee must carry themselves as a role-model for 
students at all time. All employees of BOLD are expected to behave in a consistently moral and 
ethical manner. Personal Property. Teachers may bring their own property to school for use in 
their classroom or desk. The school is not responsible for any property lost or stolen during, or 
outside of school hours. Equipment and Facility Responsibilities. Staff will be responsible for the 
cost of lost, stolen, or broken items issued to them including: keys, textbooks and teacher guides, 
laptops, and any other equipment that may be assigned to them or their classroom as well as the 
room’s general appearance and upkeep. Staff should not leave their rooms unattended when 
students are present except in an emergency. Storage closets should never be left open. Staff 
should not allow students near staff desks or computers. Staff may be charged for anything 
damaged or missing because of their negligence in security matters. During non-working hours, 
all facilities will be equipped with a burglar system and a Central Station Monitor. Police are 
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automatically called when the alarm trips. The number of staff members who have access codes 
for the security system is limited. Staff needing to enter the building during non-school hours 
should coordinate their arrival/departure with a staff member who can set and disarm the 
security access code if that person causes false alarms. Record Retention. All personnel files and 
payroll records are maintained under the provision of the Fair Information Practices Act. 
Employees may obtain access to their files by completing an access request form. Files must be 
obtained in the presence of the Executive Director or Director of Operations. Outside 
Employment. Helping students achieve their full academic potential and working to help the 
school realize its mission will take a significant investment of time from every staff member. To 
that end, employment outside of the School is strongly discouraged. Any outside employment 
that an employee does decide to pursue must not conflict in any way with staff responsibility 
within the school. Employees may not conduct outside work or use school property, equipment 
or facilities in connection with outside work whilst on school time. Family Educational Rights and 
Privacy Act. The Family Educational Rights and Privacy Act (FERPA) affords parents and students 
over eighteen (18) years of age certain rights with respect to the student’s education records. 
The Model Notification of Rights and the school’s directory information public notice are posted 
in a public employee area and will be addressed in detail during faculty orientation. Change of 
Personal Data. It is the responsibility of the employee to notify the Director of Operations or the 
Executive Director of any change(s) in personal data that may have an impact on future 
employment verification. Dispute Resolution. It is the policy of BOLD to treat employees in a fair 
and impartial manner. The school is firmly committed to the belief that undisclosed problems 
will remain unresolved and negatively affect the work environment at the School. Therefore, the 
School has established the administrative review system that follows, the intent of which is to 
solve problems as fairly and informally as possible. A grievance is any significant employee 
concern that arises in the application of personnel breaches or in violation of personnel practices, 
either between employees and their co-workers or between employer and employees. 
Employees who seek resolution of employment situations by using established procedures are 
assured that they will not be subjects to discrimination or retaliation or be panelized in any way 
for their use of these procedures. Employees are encouraged to take complaints involving a co-
worker directly to that person for discussion and resolution. If the two employees are unable to 
resolve their differences, they may at any time request a mediation meeting with their supervisor 
and/or the Executive Director where both employees are present. The resolution of the Executive 
Director shall be considered final. The procedure set forth is intended to serve as a means for 
peaceful settlement of disputes that arise between employees and BOLD. (1) In the event that 
an employee believes he or she has been treated unfairly, the employee should discuss the 
situation with his or her supervisor in an effort to resolve the issue. (2) If a resolution has not 
been reached through the discussion, the employee should present the written material to the 
Executive Director within two (2) business days of receiving their supervisor’s response. The 
employee must notify their supervisor of this action. (3) The Executive Director will respond to 
both parties within two (2) business days of receiving the complaint. (4) If the complaint cannot 
be resolved by the Executive Director, or if the complaint involves the Executive Director, the 
employee may present the complaint to the Board of Trustees. The Board of Trustees will review 
any complaint brought before it and will respond in writing to the parties concerned within 
fifteen (15) days of receiving the complaint. The decisions of the Board of Trustees are final. (5) 
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There will be no retaliation of any kind against an employee for bringing up complaints under this 
procedure. (6) At their own expense, employees may seek outside guidance in order to articulate 
a complaint as clearly as possible. Harassment Policy. BOLD expressly prohibits any form of 
unlawful harassment based on race, color, religion, sex, national origin, age, disability, military 
status or any other status protected by federal, state, or local law. Harassment may include, but 
is not limited to, derogatory, vulgar or offensive comments or jokes. Sexual harassment is 
considered to be: (1) Unwelcome sexual advances, requests for sexual favors, and all other verbal 
or physical conduct of a sexual or otherwise offensive nature, especially where: (a) Submission 
to such conduct is made either explicitly or implicitly a term or condition of employment. (b) 
Submission to or rejection of such conduct is used as the basis for decisions affecting an 
individual’s employment; or (c) Such conduct has the purpose or effect of creating an 
intimidating, hostile, or offensive working environment; (2) Offensive comments, jokes, 
innuendoes, and other sexually oriented statements. (3) Sexually explicit or offensive pictures, 
greeting cards, articles, books, magazines, photos or cartoons. The Executive Director and other 
management personnel are responsible for creating an atmosphere free of discrimination and 
harassment, sexual or otherwise. Further, employees are responsible for respecting the rights of 
their coworkers. Employees who experience any job-related harassment based on their sex, race, 
national origin, disability, or another factor protected by law, or believe that they have been 
treated in an unlawful, discriminatory manner, should report the incident to their supervisor or 
to the Executive Director. Complaints will be investigated promptly and will be kept confidential 
to the extent possible. If BOLD determines that an employee has engaged in inappropriate, 
harassing or unlawful discriminatory conduct, disciplinary action may be taken against the 
offending employee, up to and including termination of employment. BOLD prohibits any form 
of retaliation against any employee for filing a complaint under this policy or for assisting in a 
complaint investigation. 

Non-Discrimination Statement. BOLD admits students of any race, color, gender, religion, 
disability, sexual orientation, and national origin. BOLD does not discriminate on the basis of race, 
color, gender, religion, disability and national origin in administration of its policies and programs. 
Non-Discrimination Policy. BOLD works relentlessly to empower students of all racial and ethnic 
backgrounds to achieve their full potential. The adult community of the School will model the 
best practices and professional behavior of a diverse team. Any grievance regarding 
discrimination shall be handled through the Executive Director and in consultation with the Board 
of Trustees when appropriate. The complainant should contact the EEOC Officer, who shall 
provide information and assistance on filing and pursuing the complaint. Specifically, no persons 
within BOLD shall intentionally commit any of the following acts for reasons prohibited by this 
policy: (a) Discriminate in the recruitment, hiring, training, compensation, benefits, promotion, 
transfer, termination, lay-off, reduction in workforce, or any other terms of conditions of 
employment. (b) Make any comments, display or distribute any materials that constitute 
unlawful harassment based on an individual’s membership in a legally protected class. (c) Deny 
a person any service or other program benefits based on the individual’s legally protected 
classification. A BOLD employee who has become aware of violations of this provision has the 
affirmative obligation to report the conduct to another member of the management team. It is 
the policy of BOLD Charter School, its students, faculty, and its volunteers to provide information 
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and program services to any and all interested parties in need of said services and for those 
interested in serving in a volunteer capacity, without regard to race, color, sexual orientation, 
age, national origin, handicap, gender, and/or ability to pay. Immigration Law Compliance. BOLD 
does not hire anyone that is not a citizen of the United States, or is not a non-citizen that is 
authorized to work in the United States under the Immigration Reform and Control Act of 1986. 
As a condition of employment, all new and past employees must show valid proof that they are 
eligible to work in the United States. Accommodations of Individuals with Disabilities. Qualified 
individuals with a disability may make a request for reasonable accommodation to the Executive 
Director. On receipt of an accommodation request, the Executive Director will meet with the 
requesting individual to discuss and identify the precise limitations resulting from the disability 
and the potential reasonable accommodation that BOLD might make to help overcome those 
limitations. BOLD may request medical certification from the individual’s doctor in order to verify 
the disability and the precise nature of the limitation. Workplace Searches. To safeguard the 
safety and property of our employees, students and BOLD, the School reserves the right to 
inspect any packages, parcels, purses, handbags, briefcases, or any other possession or articles 
carried to and from work areas. Therefore, there is no reasonable expectation of privacy with 
regard to items brought onto the school premises. It is considered to be part of each employee’s 
job at BOLD to cooperate fully with such searches. Refusal to cooperate may lead to disciplinary 
action, up to and including discharge. Corrective Action. BOLD expects the highest quality 
performance from all employees. An employee’s failure to meet these expectations may result 
in disciplinary action up to and including dismissal. All forms of substandard performance, work 
of unacceptable quality or quantity, excessive absenteeism or tardiness, violations of school 
policies or procedures, misconduct, insubordination, any other form of improper conduct, and 
conduct which presents even the appearance of impropriety may result in disciplinary action up 
to and including discharge. Most performance problems will be addressed using progressive 
discipline, which may include an oral warning, a written warning, a probation period, and then 
discharge. In cases of serious misconduct, however, certain steps of the progressive discipline 
process may be skipped or immediate discharge may be warranted. 

Conflict of Interest. Is it BOLD’s policy that employees and others acting on BOLD’s behalf must 
be free from conflicts of interest that could adversely influence their judgement or objectivity in 
conducting BOLD activities and assignments. Board members and all employees are obligated to 
always act in the best interest of the organization. Gifts. All employees must act with integrity 
and good judgement and recognize that accepting personal gifts from vendors/suppliers may 
cause legitimate concerns about favoritism or could create situations where a conflict may exist 
between private interests and employment responsibilities. When deciding on the 
appropriateness of receiving a business gift, employees should consider how the gift compares 
in value to the usual gift-giving practices of other vendors, the sum of gifts form that entity over 
time, the suitability of the gift given your position at BOLD, the impact of the gift on building 
positive business relations, and how the gift might look to an outsider. Employees should make 
sure any business gift is nominal in cost, quantity and frequency, is within the bounds of good 
taste, and that the first can withstand public scrutiny without damaging BOLD’s reputation. 
Acceptance of modest entertainment such as a meal or refreshments in connection with the 
donor stewardship process or with attendance at professional meetings and events sponsored 
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by industrial, technical, professional, or educational associations is not considered a gift. With an 
understanding of this perspective on gift acceptance, employees may use their own judgement 
on accepting gifts with a value of $75 or less. The acceptance of any gifts above $75 must be 
approved by the Executive Director. This policy applies to all employees. Employees should not 
offer a gift to any visiting elected official that exceeds $75 in total value. Employees are also 
prohibited from using school funds to purchase tickets for political fund raisers, contribute to 
political campaigns or political action committees or fund a political message. BOLD has no party 
affiliation and is an apolitical organization. Purchasing and Contracts. BOLD employees should 
not make purchasing decisions or negotiate contracts and/or subcontracts where there may be 
a conflict of interest or an appearance of a conflict of interest. More specifically, employees 
should refrain from these activities with any organization in which: (a) Board members, 
employees, or person related by blood, marriage, members of the same household, including 
domestic partners or persons with whom employees have a personal relationship, have a 
significant financial interest, and/or (b) Board members, employees or persons related by blood, 
marriage, members of the same household, including domestic partners or persons with whom 
employee have a personal relationship, have current or pending employment, consulting, 
management, fiduciary or similar affiliation. Board members or employees who stand to gain, 
either personally or indirectly from any transaction as described in this policy, or similar 
transaction, should identify their circumstances to their supervisor or Board Chair so that 
alternate arrangements can be made for the management of the transaction. Nepotism and 
Personal Relationships in the Workplace. BOLD permits employment within the BOLD 
community of individuals of the same family/household or those who have a romantic 
relationship. However, a manager employing a family/household member or someone with 
whom s/he is in a romantic relationship is normally prohibited (e.g. a principal of a campus is not 
allowed to hire a relative or someone with whom s/he is in a romantic relationship to work at 
his/her campus). Additionally, to avoid a conflict of interest or an appearance of conflict of 
interest, no employee may initiate, participate, or have any input into decisions involving hiring, 
promotion, salary, performance appraisals, work assignments, or other working conditions for 
those with whom s/he is related by blood or marriage, those who are members of his/her same 
household (including domestic partners), and/or persons with whom that employee has a 
romantic relationship. Any employee who is assigned to supervise a family/household member 
or someone with whom s/he is in a romantic relationship, must discuss the matter on a 
confidential basis with the Executive Director to assess the implications for the workplace and to 
make arrangements to ensure that employment-related decisions are made in an appropriate 
and unbiased setting. If it is decided that the supervisorial relationship will continue, BOLD may 
take steps to ensure that additional layers of approval are received for employment-related 
decision including, but not limited: hiring, promotion, transfer or termination. Individuals who 
have questions or are uncertain as to the application of this policy should speak in confidence to 
the Executive Director. 

Non-Solicitation and Non-Distribution Policy. Because distractions on the job lead to unsafe 
working conditions, poor work performance and inefficiency, BOLD has established the following 
rules: (a) During periods of an employee’s workday when he/she is engaged in or required to be 
performing work tasks, the employee may not engage in solicitation of other employees or 
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distribution of literature for any purpose unrelated to BOLD business. (b) During periods in 
another employee’s workday when he/she is engaged in or required to be performing his/her 
work tasks, an employee may not solicit the other employee or distribute literature to the other 
employee for any purpose unrelated to BOLD business. (c) Distribution of literature of any kind 
unrelated to BOLD business may not be made in public areas of the school, classrooms or other 
working areas at any time. (d) Persons not employed by BOLD are not permitted to solicit or 
distribute literature on school premises at any time. 
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New York State Education Department 
Request for Proposals to Establish Charter SchoolsAuthorized by the Board of Regents 

Budget and Cash Flow Templates for the 2018 New Charter Applications 

General Instructions and Notes for New Application Budgets and Cash Flows Templates 

1. - Complete ALL SIX tabs in BLUE 

2. - Enter information into the GRAY cells 

3. - Cells labeled in ORANGE contained guidance pertaining to that tab 

4.	� - Cells containing RED triangles in the upper right corner in columns B thru G contain guidance on


that particular line item



5. - Funding by School District information for all NYS School districts is located on the State Aid website at 
State Aid--https://stateaid.nysed.gov/charter/Refer to this website for per-pupil tuition funding for all school districts. 

Rows may be inserted in the worksheet to accommodate additional districts if necessary. 

6.	� - Assumptions column should be completed for all revenue and expense items unless the item is


self-explanatory. Where applicable, please reference the page number or section in the application


narrative that indicate the assumption being made. For instance, student enrollment would reference


the applicable page number in Section I, C of the application narrative.



https://stateaid.nysed.gov/charter/


    
       

     

      

  
  
 
 

  

        
         

New York State Education Department 
Request for Proposals to Establish Charter Schools 
Authorized by the Board of Regents 

New Application Budget(s) & Cash Flow(s) Templates 

BOLD Charter School 
Contact Name: Andrew Foglia 
Contact Email: 
Contact Phone: 
District of Location 

Pre-Opening Period July 1, 2018 through June 30, 2019 
Operational Year ONE July 1, 2019 through June 30, 2020 



  
       

       
 

        
         

     

            
             

 
 

 
  

   

   
     

    
    
    
    

  

    

   
  

 
   

    

           

 
    

   
                 

 
     

      
    

 

      

  

   
  

                 

                   
    

 

BOLD Charter School
�
PROJECTED BUDGET / OPERATING PLAN FOR PRE-OPENING PERIOD
�

Please Note: The student enrollment data is entered below 
in the Enrollment Section beginning in row 148. This will 
populate the data in row 10. 

Total Revenue 
Total Expenses 
Net Income 
Actual Student Enrollment 
Total Paid Student Enrollment 

REVENUE 
REVENUES FROM STATE SOURCES 

Per Pupil Revenue 
NYC 
School District 2 (Enter Name) 
School District 3 (Enter Name) 
School District 4 (Enter Name) 
School District 5 (Enter Name) 

Special Education Revenue 
Grants



Stimulus



Other


Other



TOTAL REVENUE FROM STATE SOURCES



REVENUE FROM FEDERAL FUNDING 
IDEA Special Needs



Title I


Title Funding - Other


School Food Service (Free Lunch)


Grants



Charter School Program (CSP) Planning & Implementation 
Other 

Other 
TOTAL REVENUE FROM FEDERAL SOURCES 

LOCAL and OTHER REVENUE 
Contributions and Donations, Fundraising 
Erate Reimbursement 
Interest Income, Earnings on Investments, 
NYC-DYCD (Department of Youth and Community Developmt.) 
Food Service (Income from meals) 
Text Book 
OTHER 

TOTAL REVENUE FROM LOCAL and OTHER SOURCES 

TOTAL REVENUE 

EXPENSES 

ADMINISTRATIVE STAFF PERSONNEL COSTS 

Executive Management 

Instructional Management 

CY Per Pupil Rate 
-
-
-
-
-

No. of Positions 

0.83 

July 1, 2018 through June 30, 2019 
Assumptions 

DESCRIPTION OF ASSUMPTIONS - Please reference section/page number in application if applicable. For 
example, student enrollment would reference the page in the application that states enrollment targets. 

535,000 
361,632 
173,368
�

-

-


START-UP
�
PERIOD
�

-
-
-
-
-

-
-
-
-

-
-

200,000 
-
-

portion of CSP $550K base allocation 

200,000 

$325K Walton Family Foundation Grant; $10K Board Donations (see Attachment 10: Evidence of Financial Support) 

335,000 

535,000 

List exact titles included in the position category, if different from description, and staff FTE"s ( Full time 
eqiuilivalent) 

113,333 
Executive Director, September 2018 - June 2019 (10 months); Executive Director salary will be covered by BES Fellowship stipend 
July 2018 - August 2018 

335,000 
-
-
-
-
-
-



            
    

         
 

  

  
  
  
 

 
 

  

 

  

 

   

   
          
            

               
    

   

 
              

       
  

 
    

    
  

    
                    

  

 
     

     
    

  
   

  
 

       
   

 
 

   
    

 
            

                 

Deans, Directors & Coordinators



CFO / Director of Finance



Operation / Business Manager


Administrative Staff



TOTAL ADMINISTRATIVE STAFF 1.83 

0.50 
-

0.50 
-

INSTRUCTIONAL PERSONNEL COSTS 
Teachers - Regular


Teachers - SPED



Substitute Teachers



Teaching Assistants



Specialty Teachers



Aides



Therapists & Counselors



Other


TOTAL INSTRUCTIONAL -

-
-
-
-
-
-
-
-

NON-INSTRUCTIONAL PERSONNEL COSTS 
Nurse



Librarian



Custodian



Security



Other


TOTAL NON-INSTRUCTIONAL -

-
-
-
-
-

1.83 SUBTOTAL PERSONNEL SERVICE COSTS 

PAYROLL TAXES AND BENEFITS 
Payroll Taxes


Fringe / Employee Benefits



Retirement / Pension



TOTAL PAYROLL TAXES AND BENEFITS 

1.83 TOTAL PERSONNEL SERVICE COSTS 

CONTRACTED SERVICES 
Accounting / Audit


Legal


Management Company Fee



Nurse Services



Food Service / School Lunch



Payroll Services



Special Ed Services



Titlement Services (i.e. Title I)


Other Purchased / Professional / Consulting



TOTAL CONTRACTED SERVICES 

SCHOOL OPERATIONS 
Board Expenses



Classroom / Teaching Supplies & Materials



Special Ed Supplies & Materials



Textbooks / Workbooks



Supplies & Materials other


Equipment / Furniture



Telephone



Technology



Student Testing & Assessment


Field Trips



Transportation (student)


Student Services - other


Office Expense



Staff Development


Staff Recruitment


Student Recruitment / Marketing



45,000 
-

45,000 
-

203,333 

-
-
-
-
-
-
-
-
-

-
-
-
-
-
-

203,333 

16,949 
14,866.67 

6,100 
37,916 

241,249 

2,500 
10,000 

-
-
-

500 
-
-

66,183 
79,183 

2,500 
-
-
-
-
-
-

3,000 
-
-
-
-

1,200 
-

17,000 
15,000 

Director of Curriculum & Instruction, January-June 2019 (6 months) 

Director of Operations, January-June 2019 (6 months) 

6.2% SSI, 1.45% Medicare, 4.1% of first $8,500 for SUI 
$7K average per FTE for health benefits; 1% WC Insurance 
3% contribution towards 403b or 401k; will cover 401k match at fiscal year end 

to contract with audit firm for required initial statement of controls review 
for various startup legal needs (work agreements, handbooks) 

$42/month to process payroll 

$10K BES; $27K back-office financial support starting July 2018; $25K curriculum consulting; 4k retirement admin services 

$2.5K initial training and supplies 

$1K per new staff member; includes peripheral costs 

$100/month for various materials 

$1K per new staff member; includes Pre-Opening and Year 1 staff members 
$100/per new student acquired; recurring student recrutiment; $5K iinitial buildout; then ongoing maintenance and hosting 



   
 

  

   
          

     
   

  

    

  
     

 

 

        

    
    
    
    

 

  

  

School Meals / Lunch



Travel (Staff)


Fundraising



Other


TOTAL SCHOOL OPERATIONS 

FACILITY OPERATION & MAINTENANCE 
Insurance



Janitorial


Building and Land Rent / Lease



Repairs & Maintenance



Equipment / Furniture



Security



Utilities



TOTAL FACILITY OPERATION & MAINTENANCE 

DEPRECIATION & AMORTIZATION
�
DISSOLUTION ESCROW & RESERVES / CONTIGENCY
�

TOTAL EXPENSES 

NET INCOME 173,368 

ENROLLMENT - *School Districts Are Linked To Above Entries* 
NYC



School District 2 (Enter Name)


School District 3 (Enter Name)


School District 4 (Enter Name)


School District 5 (Enter Name)



TOTAL ENROLLMENT 

38,700 

-
-
-
-

2,500 
-
-
-
-
-
-

policy for during startup period for basic D&O and general liability 

2,500 

-

361,632 

-
-
-
-
-
-

EXPENSES PER PUPIL -

REVENUE PER PUPIL -



a planning year

       
       

                     
 
 

 
  

  
 

   
  

    
    
    
    

    

   
  

 
   

    

      

 
    

   
   

 
     

      
    

 

      

  

    

 
 

   
    

   
 

  

PROJECTED CASH FLOW FOR DISCRETIONARY PLANNING YEAR * 
July 1, 2018 through June 30, 2019 

* This section should be left blank unless and/or until the charter agreement is duly modified to include 
Total Revenue 325,000 - - - - - 40,000 - - -
Total Expenses 22,032 8,532 21,979 24,479 21,979 21,979 41,776 39,776 39,776 39,776 
Net Income 302,968 (8,532) (21,979) (24,479) (21,979) (21,979) (1,776) (39,776) (39,776) (39,776) 
Cash Flow Adjustments - - - - - - - - - -
Beginning Cash Balance - 302,968 294,436 272,458 247,979 226,000 204,022 202,246 162,470 122,695 
Net Income 302,968 294,436 272,458 247,979 226,000 204,022 202,246 162,470 122,695 82,919 

July August September October November December January February March April 

REVENUE 
REVENUES FROM STATE SOURCES 

Per Pupil Revenue 
NYC - - - - - - - - - -
School District 2 (Enter Name) - - - - - - - - - -
School District 3 (Enter Name) - - - - - - - - - -
School District 4 (Enter Name) - - - - - - - - - -
School District 5 (Enter Name) - - - - - - - - - -

- - - - - - - - - -
Grants 

Stimulus - - - - - - - - - -
Other - - - - - - - - - -

Other - - - - - - - - - -
TOTAL REVENUE FROM STATE SOURCES - - - - - - - - - -

REVENUE FROM FEDERAL FUNDING 
IDEA Special Needs - - - - - - - - - -
Title I - - - - - - - - - -
Title Funding - Other - - - - - - - - - -
School Food Service (Free Lunch) - - - - - - - - - -
Grants 

Charter School Program (CSP) Planning & Implementation - - - - - - 40,000 - - -
Other - - - - - - - - - -

Other - - - - - - - - - -
TOTAL REVENUE FROM FEDERAL SOURCES - - - - - - 40,000 - - -

LOCAL and OTHER REVENUE 
Contributions and Donations, Fundraising 325,000 - - - - - - - - -
Fundraising - - - - - - - - - -
Erate Reimbursement - - - - - - - - - -
Interest Income, Earnings on Investments, - - - - - - - - - -
NYC-DYCD (Department of Youth and Community Developmt.) - - - - - - - - - -
Food Service (Income from meals) - - - - - - - - - -
Text Book - - - - - - - - - -
OTHER - - - - - - - - - -

TOTAL REVENUE FROM LOCAL and OTHER SOURCES 325,000 - - - - - - - - -

TOTAL REVENUE 325,000 - - - - - 40,000 - - -

EXPENSES 
No. of ADMINISTRATIVE STAFF PERSONNEL COSTS Positions 

Executive Management 
Instructional Management 
Deans, Directors & Coordinators 
CFO / Director of Finance 
Operation / Business Manager 
Administrative Staff 

TOTAL ADMINISTRATIVE STAFF 

0.83 
-

0.50 
-

0.50 
-

1.83 

- - 11,333.33 11,333 11,333 11,333 11,333 11,333 11,333 11,333 
- - - - - - - - - -
- - - - - - 7,500 7,500 7,500 7,500 
- - - - - - - - - -
- - - - - - 7,500 7,500 7,500 7,500 
- - - - - - - - - -
- - 11,333 11,333 11,333 11,333 26,333 26,333 26,333 26,333 



  
  
  
 

 
 

  

 

  

 

   

   
 
   

  
    

   

 
   

  
 

    
 
  

    
     

  

 
 

     
    

  
   

  
 

   
 

 
   

 
 
 

   
   

 

  

INSTRUCTIONAL PERSONNEL COSTS 
Teachers - Regular 
Teachers - SPED 
Substitute Teachers 
Teaching Assistants 
Specialty Teachers 
Aides 
Therapists & Counselors 
Other 

TOTAL INSTRUCTIONAL 

-
-
-
-
-
-
-
-
-

- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -

NON-INSTRUCTIONAL PERSONNEL COSTS 
Nurse


Librarian


Custodian


Security


Other



TOTAL NON-INSTRUCTIONAL 

-
-
-
-
-
-

- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -

- - 11,333 11,333 11,333 11,333 26,333 26,333 26,333 26,333 

- - 944.70 944.70 944.70 944.70 2,195.03 2,195.03 2,195.03 2,195.03 
- - 828.63 828.63 828.63 828.63 1,925.36 1,925.36 1,925.36 1,925.36 
- - 340 340 340 340 790 790 790 790 
- - 2,113 2,113 2,113 2,113 4,910 4,910 4,910 4,910 

- - 13,447 13,447 13,447 13,447 31,244 31,244 31,244 31,244 

- - - 2,500 - - - - - -
10,000.00 - - - - - - - - -

- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -

41.67 42 42 42 42 42 42 42 42 42 
- - - - - - - - - -
- - - - - - - - - -

5,515.28 5,515 5,515 5,515 5,515 5,515 5,515 5,515 5,515 5,515 
15,557 5,557 5,557 8,057 5,557 5,557 5,557 5,557 5,557 5,557 

208.33 208 208 208 208 208 208 208 208 208 
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -

1,000 - - - - - 2,000 - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -

100 100 100 100 100 100 100 100 100 100 
- - - - - - - - - -

1,417 1,417 1,417 1,417 1,417 1,417 1,417 1,417 1,417 1,417 
1,250 1,250 1,250 1,250 1,250 1,250 1,250 1,250 1,250 1,250 

- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -

3,975 2,975 2,975 2,975 2,975 2,975 4,975 2,975 2,975 2,975 

SUBTOTAL PERSONNEL SERVICE COSTS 1.83 

PAYROLL TAXES AND BENEFITS 
Payroll Taxes 
Fringe / Employee Benefits 
Retirement / Pension 

TOTAL PAYROLL TAXES AND BENEFITS 

TOTAL PERSONNEL SERVICE COSTS 1.83 

CONTRACTED SERVICES 
Accounting / Audit 
Legal 
Management Company Fee 
Nurse Services 
Food Service / School Lunch 
Payroll Services 
Special Ed Services 
Titlement Services (i.e. Title I) 
Other Purchased / Professional / Consulting 

TOTAL CONTRACTED SERVICES 

SCHOOL OPERATIONS 
Board Expenses 
Classroom / Teaching Supplies & Materials 
Special Ed Supplies & Materials 
Textbooks / Workbooks 
Supplies & Materials other 
Equipment / Furniture 
Telephone
Technology 
Student Testing & Assessment 
Field Trips 
Transportation (student) 
Student Services - other 
Office Expense 
Staff Development 
Staff Recruitment 
Student Recruitment / Marketing 
School Meals / Lunch 
Travel (Staff) 
Fundraising
Other 

TOTAL SCHOOL OPERATIONS 



   

     
   

  

    

  
     

 

 

  
 

    

  
 

      

  
 

          

  

   

 

  

  

FACILITY OPERATION & MAINTENANCE 
Insurance 2,500 - - - - - - - - -
Janitorial - - - - - - - - - -
Building and Land Rent / Lease - - - - - - - - - -
Repairs & Maintenance - - - - - - - - - -
Equipment / Furniture - - - - - - - - - -
Security - - - - - - - - - -
Utilities - - - - - - - - - -

TOTAL FACILITY OPERATION & MAINTENANCE 2,500 - - - - - - - - -

DEPRECIATION & AMORTIZATION - - - - - - - - - -
DISSOLUTION ESCROW & RESERVES / CONTIGENCY - - - - - - - - - -

TOTAL EXPENSES 22,032 8,532 21,979 24,479 21,979 21,979 41,776 39,776 39,776 39,776 

NET INCOME 302,968 (8,532) (21,979) (24,479) (21,979) (21,979) (1,776) (39,776) (39,776) (39,776) 

CASH FLOW ADJUSTMENTS 
OPERATING ACTIVITIES 

Example - Add Back Depreciation - - - - - - - - - -
Other - - - - - - - - - -

Total Operating Activities - - - - - - - - - -
INVESTMENT ACTIVITIES 

Example - Subtract Property and Equipment Expenditures - - - - - - - - - -
Other - - - - - - - - - -

Total Investment Activities - - - - - - - - - -
FINANCING ACTIVITIES 

Add Expected Proceeds from a Loan or Line of Credit - - - - - - - - - -
Other - - - - - - - - - -

Total Financing Activities - - - - - - - - - -

Total Cash Flow Adjustments - - - - - - - - - -

NET INCOME 302,968 (8,532) (21,979) (24,479) (21,979) (21,979) (1,776) (39,776) (39,776) (39,776) 

Beginning Cash Balance - 302,968 294,436 272,458 247,979 226,000 204,022 202,246 162,470 122,695 

ENDING CASH BALANCE 302,968 294,436 272,458 247,979 226,000 204,022 202,246 162,470 122,695 82,919 



PROJECTED CASH FLOW FOR DISCRETIONARY PLANNING YEAR *
July 1, 2018 through June 30, 2019

* This section should be left blank unless and/or until the charter agreement is duly modified to include

       
       

                     a planning year 
160,000 

39,776 
120,224 

-
82,919 

203,143 

10,000 
39,776 

(29,776) 
-

203,143 
173,368 

535,000 
361,632 
173,368 

-
-

173,368 

May June TOTAL 

-
-
-
-
-
-

-
-
-
-
-
-

-
-
-
-
-
-

-
-
-
-

-
-
-
-

-
-
-
-

-
-
-
-

160,000 
-
-

160,000 

-
-
-
-

-
-
-
-

-
-
-
-

200,000 
-
-

200,000 

-
-
-
-
-
-
-
-
-

10,000 
-
-
-
-
-
-
-

10,000 

335,000 
-
-
-
-
-
-
-

335,000 

160,000 10,000 535,000 

11,333 11,333 113,333 
- - -

7,500 7,500 45,000 
- - -

7,500 7,500 45,000 
- - -

26,333 26,333 203,333 



- - -
- - -
- - -
- - -
- - -
- - -
- - -
- - -
- - -

- - -
- - -
- - -
- - -
- - -
- - -

26,333 26,333 203,333 

2,195.03 2,195.03 16,949 
1,925.36 1,925.36 14,867 

790 790 6,100 
4,910 4,910 37,916 

31,244 31,244 241,249 

- - 2,500 
- - 10,000 
- - -
- - -
- - -

42 42 500 
- - -
- - -

5,515 5,515 66,183 
5,557 5,557 79,183 

208 208 2,500 
- - -
- - -
- - -
- - -
- - -
- - -
- - 3,000 
- - -
- - -
- - -
- - -

100 100 1,200 
- - -

1,417 1,417 17,000 
1,250 1,250 15,000 

- - -
- - -
- - -
- - -

2,975 2,975 38,700 



- - 2,500 
- - -
- - -
- - -
- - -
- - -
- - -
- - 2,500 

- - -
- - -

39,776 39,776 361,632 

120,224 (29,776) 173,368 

- - -
- - -
- - -

- - -
- - -
- - -

- - -
- - -
- - -

- - -

120,224 (29,776) 173,368 

82,919 203,143 -

203,143 173,368 173,368 



  
       

       
        

         
     

 
 

 
  

   

  

 

   
     

    
    
    
    

  

    

   
  

 
   

    

      

 
    

   
   

 
     

      
    

 

      

  

     
 

 
   

BOLD Charter School
�
PROJECTED BUDGET / OPERATING PLAN FOR YEAR ONE
�

July 1, 2019 through June 30, 2020 
Please Note: The student enrollment data is entered below 
in the Enrollment Section beginning in row 147. This will 
populate the data in row 9. 

Total Revenue 
Total Expenses 
Net Income 
Actual Student Enrollment 
Total Paid Student Enrollment 

REVENUE 
REVENUES FROM STATE SOURCES 

Per Pupil Revenue CY Per Pupil Rate 

2,836,880 
1,958,229 

878,651 
120 

-

183,738 
193,446 

(9,708) 
-
-

- - - 3,020,618 
- - 751,604 2,903,279 
- - (751,604) 117,339 

120 
-

PROGRAM SERVICES SUPPORT SERVICES 

REGULAR SPECIAL MANAGEMENT 
EDUCATION EDUCATION OTHER FUNDRAISING & GENERAL TOTAL 

NYC 
School District 2 (Enter Name) 
School District 3 (Enter Name) 
School District 4 (Enter Name) 
School District 5 (Enter Name) 

Special Education Revenue 
Grants



Stimulus



Other


Other 

TOTAL REVENUE FROM STATE SOURCES 

REVENUE FROM FEDERAL FUNDING 
IDEA Special Needs



Title I


Title Funding - Other


School Food Service (Free Lunch)


Grants



Charter School Program (CSP) Planning & Implementation 
Other 

Other 
TOTAL REVENUE FROM FEDERAL SOURCES 

LOCAL and OTHER REVENUE 
Contributions and Donations, Fundraising 
Erate Reimbursement 
Interest Income, Earnings on Investments, 
NYC-DYCD (Department of Youth and Community Developmt.) 
Food Service (Income from meals) 
Text Book 
OTHER 

TOTAL REVENUE FROM LOCAL and OTHER SOURCES 

14,527 1,743,240 - - - 1,743,240 
- - - - - -
- - - - - -
- - - - - -
- - - - - -

1,743,240 - - - - 1,743,240 
- 179,058 - - - 179,058 

- - - - - -
- - - - - -

480,000 - - - - 480,000 
2,223,240 179,058 - - - 2,402,298 

- 4,680 - - - 4,680 
55,200 - - - - 55,200 

4,416 - - - - 4,416 
127,486 - - - - 127,486 

150,000 - - - - 150,000 
- - - - - -

- - - - -
337,102 4,680 - - - 341,782 

10,000 - - - - 10,000 
18,000 - - - - 18,000 

- - - - - -
239,000 - - - - 239,000 

- - - - - -
9,538 - - - - 9,538 

- - - - - -
276,538 - - - - 276,538 

2,836,880 183,738 - - - 3,020,618TOTAL REVENUE 

EXPENSES 
ADMINISTRATIVE STAFF PERSONNEL COSTS No. of Positions



Executive Management


Instructional Management


Deans, Directors & Coordinators



1.00 
-

3.00 262,650 

- - - - 140,080 140,080 
- - - - - -

262,650 - - - -



    
   

 
  

  
  
  
 

 
 

  

 

  

 

   

   
 
   

  
    

   

 
   

  
 

    
 
  

    
     

  

 
 

     
    

  
   

  
 

   
 

 
   

 
 
 

   
   

 

CFO / Director of Finance



Operation / Business Manager


Administrative Staff



TOTAL ADMINISTRATIVE STAFF 

INSTRUCTIONAL PERSONNEL COSTS 
Teachers - Regular


Teachers - SPED



Substitute Teachers



Teaching Assistants



Specialty Teachers



Aides



Therapists & Counselors



Other


TOTAL INSTRUCTIONAL 

NON-INSTRUCTIONAL PERSONNEL COSTS 
Nurse



Librarian



Custodian



Security



Other


TOTAL NON-INSTRUCTIONAL 

SUBTOTAL PERSONNEL SERVICE COSTS 

PAYROLL TAXES AND BENEFITS 
Payroll Taxes


Fringe / Employee Benefits



Retirement / Pension



TOTAL PAYROLL TAXES AND BENEFITS 

TOTAL PERSONNEL SERVICE COSTS 

CONTRACTED SERVICES 
Accounting / Audit 
Legal 
Management Company Fee 
Nurse Services 
Food Service / School Lunch 
Payroll Services 
Special Ed Services 
Titlement Services (i.e. Title I) 
Other Purchased / Professional / Consulting 

TOTAL CONTRACTED SERVICES 

SCHOOL OPERATIONS 
Board Expenses 
Classroom / Teaching Supplies & Materials 
Special Ed Supplies & Materials 
Textbooks / Workbooks 
Supplies & Materials other 
Equipment / Furniture 
Telephone 
Technology 
Student Testing & Assessment 
Field Trips 
Transportation (student) 
Student Services - other 
Office Expense 
Staff Development 
Staff Recruitment 
Student Recruitment / Marketing 
School Meals / Lunch 
Travel (Staff) 

- - - - 1,800 1,800 
24,000 - - - - 24,000 

- 5,160 - - - 5,160 
24,000 - - - - 24,000 
15,538 - - - - 15,538 
42,000 - - - - 42,000 

8,400 - - - - 8,400 
54,167 - - - - 54,167 

6,000 - - - - 6,000 
3,000 - - - - 3,000 
7,200 - - - - 7,200 

10,800 - - - - 10,800 
- - - - 42,000 42,000 

8,500 - - - - 8,500 
- - - - 12,000 12,000 

17,000 - - - - 17,000 
- - - - - -
- - - - - -

- - - - - - -
2.00 - - - - 154,500 154,500 

- - - - - - -
6.00 262,650 - - - 294,580 557,230 

6.00 420,240 - - - - 420,240 
2.00 - 140,080 - - - 140,080 

- - - - - - -
1.00 51,500 - - - - 51,500 
2.00 140,080 - - - - 140,080 

- - - - - - -
- - - - - - -
- - - - - - -

11.00 611,820 140,080 - - - 751,900 

- - - - - - -
- - - - - - -
- - - - - - -
- - - - - - -
- - - - - 7,500 7,500 
- - - - - 7,500 7,500 

17.00 874,470 140,080 - - 302,080 1,316,630 

74,342.39 11,908.79 - - 25,681.10 111,932 
91,733.11 14,694.58 - - 31,688.61 138,116 
26,234.10 4,202.40 - - 9,062.40 39,499 

192,310 30,806 - - 66,432 289,547 

17.00 1,066,780 170,886 - - 368,512 1,606,177 

- - - - 20,000 20,000 
- - - - 10,000 10,000 
- - - - - -
- - - - 30,000 30,000 
- - - - 135,375 135,375 
- - - - 1,917 1,917 
- 17,400 - - - 17,400 
- - - - - -

52,845 - - - 85,000 137,845 
52,845 17,400 - - 282,292 352,537 



  

   

     
   

  

    

  
     

 

 

        

    
    
    
    

 

  

  

Fundraising - - - - - -
Other - - - - - -

TOTAL SCHOOL OPERATIONS 220,604 5,160 - - 55,800 281,564 

FACILITY OPERATION & MAINTENANCE 
Insurance - - - - 25,000 25,000 
Janitorial 42,000 - - - - 42,000 
Building and Land Rent / Lease 480,000 - - - - 480,000 
Repairs & Maintenance 36,000 - - - - 36,000 
Equipment / Furniture - - - - - -
Security 12,000 - - - - 12,000 
Utilities 48,000 - - - - 48,000 

TOTAL FACILITY OPERATION & MAINTENANCE 618,000 - - - 25,000 643,000 

DEPRECIATION & AMORTIZATION - - - - - -
DISSOLUTION ESCROW & RESERVES / CONTIGENCY - - - - 20,000 20,000 

TOTAL EXPENSES 1,958,229 193,446 - - 751,604 2,903,279 

NET INCOME 878,651 (9,708) - - (751,604) 117,339 

ENROLLMENT - *School Districts Are Linked To Above Entries* REGULAR 
EDUCATION 

SPECIAL 
EDUCATION 

NYC 120 120 
School District 2 (Enter Name) -
School District 3 (Enter Name) -
School District 4 (Enter Name) -
School District 5 (Enter Name) -

TOTAL ENROLLMENT 120 - - 120 

REVENUE PER PUPIL 23,641 - - 25,172 

EXPENSES PER PUPIL 16,319 - - 24,194 



 
                        

 

    

               

             

        
   

        
         

            

  
    

      
   

           

         
        

     

                     

Assumptions 
DESCRIPTION OF ASSUMPTIONS - Please reference section/page number in application if applicable. For example, student enrollment would reference the page in the application that states 

enrollment targets. 

based on FY 2018 rate 

est. 8 sped at 20-60% @ $10,390 and 5 sped at greater than 60% @$19,049 each 

student facility subsidy, lesser of 30% of per pupil funding or actual lease expense 

$900 per SPED count in greater than 20% categorization 
$500 per FRL count 
Title II Part A of $40 per FRL count 
estim. meal reimbursements for 92% FRL per FY 2017 rates 

Year 1 installment of the total $550K for startup, years 1 and 2 

See Attachment 10 
$150/new student for telecom expenses 

$185K base entitlement+ $450 per inaugural enrollment 
no charge to students 
$79.48 per student in NYSTL, NYSLIB, NYSSL in kind allocations through FAMIS 

List exact titles included in the position category, if different 
from description, and staff FTE"s ( Full time eqiuilivalent) 

1 FTE Executive Director @ $136K 

1 FTE Director of Curriculum & Instruction, 1 FTE Director of Student Support each @ $90k; 1 FTE School Culture Manager @$75K 



             

     
      

     
           

             

         
              

     

   
  

    
                      
        

                   

                                  

         
  

 

         
              

     
                    

     

                  
    

                        
           

               
           

1 FTE Director of Operations @ $90K and 1 FTE Operations Coordinator @ $60K 

6 FTE Classroom Teachers @ $68K 
2 FTE Special Education Teacher @ $68K 

1 FTE Teaching Fellow @ $50K 
1 FTE Science Teacher and 1 FTE Co-Curricular Teacher each @ $68K 

Two grade level stipends @ $2500 each, and one ESL support stipend @ $2500 

6.2% SSI, 1.45% Medicare, 4.1% of first $8,500 for SUI 
$7K +5% year over year increase average per FTE for health benefits; 1% WC Insurance 
3% contribution towards 403b or 401k 

Annual required audit cost 
Ongoing legal needs 

Based on $250 per student 
Product of average cost for breakfast, lunch, snack (estimated at $6.25) and likely # of students each day and # of school days 
average grows to just under $225/month by year 4 
$500 per sped student supplemental wraparound services otherwise not provided by NYCDOE or on school staff; $4,500 NYCCSC SPED Collaborative 

back office services grow to ~$150K by 4th year and plateau,$25K tech services, $4K -erate consulting, $16K remediation software, ongoing sis system reduced to just recurring license cost; BES at $10K in Y1 and Y2 

line items reflect 1.5% inflation year over year when appropriate 
$150/month for supplies 
$200/student 
$200/SPED student 
$200/student 
$130/student; includes in kind NYSTL, NYSLIB, NYSSL spending through FAMIS 
$100/student for desks; $5K per classroom additional as school grows, replacement expenses in last year 
$700/month for phone, internet, cell phones 
student computers($300 per student); teacher computers ($1,000 per staff) as school grows; replacement expense in last year; also includes wiring, etc 
$50/student; various assessment kits/licenses; F&P, MAP 
$25/student 
estimated $6 daily rate * (# of school days minus average DOE school days of 180) * total enrollment 
$90/student for base uniform set 
Includes monthly spend of $2,000 for supplies, $500 for copier lease (2 copiers for a school this size) and $100 per student for copier supplies 
$500 per staff member; will continue to work with BES on PD 
$1K per new staff member for staff recruitment; funds for job postings, attending job fairs, etc 
$100 for each new student acquired plus collateral, website, other marketing materials 



          
           

      
      

        
      
      

                

anticipated to increase as school scales and flatten once at scale 
$3/square foot; 100 square feet per student; add. $50/student for custodial supplies 
$40/square foot; 100 square feet per student 
$3/square foot; 100 square feet per student 
amounts budgeted within furniture and equipment in school operations 
$1/square foot; 100 square feet per student 
$4/square foot; 100 square feet per student 

dissolution escrow of $100K per SED requirements; $20K set aside each year of operation for total $100K 



N) on tab '4.) Year Budget &

  
       

      

 
 

 
  

  
 

                         
     

     

    
    
    
    

  

    

   
  

 
   

    

      

 
    

   
   

 
     

      
    

 

      

  

     
 

 
   

    
   

 
  

BOLD Charter School 
PROJECTED CASH FLOW FOR YEAR ONE OF OPERATIONS 

July 1, 2019 to June 30, 2020 

Total Revenue 430,383 45,000 413,132 77,621 417,812 27,749 413,132 42,621 422,669 261,749 
Total Expenses 348,470 208,053 227,351 227,351 227,351 227,351 236,434 232,184 232,184 232,184 
Net Income 81,913 (163,053) 185,781 (149,730) 190,461 (199,602) 176,698 (189,563) 190,485 29,565 
Cash Flow Adjustments - - - - - - - - - -
Beginning Cash Balance 173,368 255,281 92,228 278,009 128,279 318,740 119,138 295,836 106,272 296,758 
Net Income 255,281 92,228 278,009 128,279 318,740 119,138 295,836 106,272 296,758 326,322 

July August September October November December January February March April 

REVENUE * Total Column (Column U) for all lines other than Cash Flow Adjustments should equal the Total Column (Column 
Assumptions'.REVENUES FROM STATE SOURCES 

Per Pupil Revenue CY Per Pupil Rate 
NYC 290,540 - 290,540 - 290,540 - 290,540 - 290,540 -
School District 2 (Enter Name) - - - - - - - - - -
School District 3 (Enter Name) - - - - - - - - - -
School District 4 (Enter Name) - - - - - - - - - -
School District 5 (Enter Name) - - - - - - - - - -

290,540 - 290,540 - 290,540 - 290,540 - 290,540 -
Special Education Revenue 29,842.97 - 29,843 - 29,843 - 29,843 - 29,843 -
Grants 

Stimulus - - - - - - - - - -
Other - - - - - - - - - -

Other 80,000 

14,527 

- 80,000 - 80,000 - 80,000 - 80,000 -
TOTAL REVENUE FROM STATE SOURCES 400,383 - 400,383 - 400,383 - 400,383 - 400,383 -

REVENUE FROM FEDERAL FUNDING 
IDEA Special Needs - - - - 4,680 - - - - -
Title I - - - 18,400 - - - 18,400 - -
Title Funding - Other - - - 1,472 - - - 1,472 - -
School Food Service (Free Lunch) 12,748.62 12,749 12,749 12,749 12,749 12,749 12,749 12,749 
Grants 

Charter School Program (CSP) Planning & Implementation 30,000 45,000.00 - 45,000.00 - 10,000.00 - 10,000.00 - 10,000.00 
Other - - - - - - - - -

Other - - - - - - - - - -
TOTAL REVENUE FROM FEDERAL SOURCES 30,000 45,000 12,749 77,621 17,429 22,749 12,749 42,621 12,749 22,749 

LOCAL and OTHER REVENUE 
Contributions and Donations, Fundraising - - - - - 5,000 - - - -
Erate Reimbursement - - - - - - - - - -
Interest Income, Earnings on Investments, - - - - - - - - - -
NYC-DYCD (Department of Youth and Community Developmt.) - - - - - - - - - 239,000 
Food Service (Income from meals) - - - - - - - - - -
Text Book - - - - - - - - 9,538 -
OTHER - - - - - - - - - -

TOTAL REVENUE FROM LOCAL and OTHER SOURCES - - - - - 5,000 - - 9,538 239,000 

TOTAL REVENUE 430,383 45,000 413,132 77,621 417,812 27,749 413,132 42,621 422,669 261,749 

EXPENSES 
ADMINISTRATIVE STAFF PERSONNEL COSTS No. of Positions 

Executive Management 
Instructional Management 
Deans, Directors & Coordinators 
CFO / Director of Finance 
Operation / Business Manager 
Administrative Staff 

TOTAL ADMINISTRATIVE STAFF 

1.00 
-

3.00 
-

2.00 
-

6.00 

11,673.33 11,673 11,673 11,673 11,673 11,673 11,673 11,673 11,673 11,673 
- - - - - - - - - -

21,887.50 21,888 21,888 21,888 21,888 21,888 21,888 21,888 21,888 21,888 
- - - - - - - - - -

12,875.00 12,875 12,875 12,875 12,875 12,875 12,875 12,875 12,875 12,875 
- - - - - - - - - -

46,436 46,436 46,436 46,436 46,436 46,436 46,436 46,436 46,436 46,436 



  
  
  
 

 
 

  

 

  

 

   

   
 
   

  
    

   

 
   

  
 

    
 
  

    
     

  

 
 

     
    

  
   

  
 

   
 

 
   

 
 
 

   
   

 

  

   

INSTRUCTIONAL PERSONNEL COSTS 
Teachers - Regular 
Teachers - SPED 
Substitute Teachers 
Teaching Assistants 
Specialty Teachers 
Aides 
Therapists & Counselors 
Other 

TOTAL INSTRUCTIONAL 

6.00 
2.00 

-
1.00 
2.00 

-
-
-

11.00 

35,020 35,020 35,020 35,020 35,020 35,020 35,020 35,020 35,020 35,020 
11,673 11,673 11,673 11,673 11,673 11,673 11,673 11,673 11,673 11,673 

- - - - - - - - - -
4,292 4,292 4,292 4,292 4,292 4,292 4,292 4,292 4,292 4,292 

11,673 11,673 11,673 11,673 11,673 11,673 11,673 11,673 11,673 11,673 
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -

62,658 62,658 62,658 62,658 62,658 62,658 62,658 62,658 62,658 62,658 

- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -

625.00 625 625 625 625 625 625 625 625 625 
625 625 625 625 625 625 625 625 625 625 

109,719 109,719 109,719 109,719 109,719 109,719 109,719 109,719 109,719 109,719 

9,328 9,328 9,328 9,328 9,328 9,328 9,328 9,328 9,328 9,328 
11,510 11,510 11,510 11,510 11,510 11,510 11,510 11,510 11,510 11,510 

3,292 3,292 3,292 3,292 3,292 3,292 3,292 3,292 3,292 3,292 
24,129 24,129 24,129 24,129 24,129 24,129 24,129 24,129 24,129 24,129 

133,848 133,848 133,848 133,848 133,848 133,848 133,848 133,848 133,848 133,848 

- - - - - - - - - -
10,000 - - - - - - - - -

- - - - - - - - - -
- - 3,000 3,000 3,000 3,000 3,000 3,000 3,000 3,000 
- - 13,538 13,538 13,538 13,538 13,538 13,538 13,538 13,538 
160 160 160 160 160 160 160 160 160 160 
- - 1,740 1,740 1,740 1,740 1,740 1,740 1,740 1,740 
- - - - - - - - - -

11,487 11,487.10 11,487.10 11,487.10 11,487.10 11,487.10 11,487.10 11,487.10 11,487.10 11,487.10 
21,647 11,647 29,924 29,924 29,924 29,924 29,924 29,924 29,924 29,924 

150 150 150 150 150 150 150 150 150 150 
2,000 2,000 2,000 2,000 2,000 2,000 2,000 2,000 2,000 2,000 

430 430 430 430 430 430 430 430 430 430 
24,000 - - - - - - - - -

1,295 1,295 1,295 1,295 1,295 1,295 1,295 1,295 1,295 1,295 
42,000 - - - - - - - - -

700 700 700 700 700 700 700 700 700 700 
54,167 - - - - - - - - -

6,000 - - - - - - - - -
- - 300 300 300 300 300 300 300 300 
- - 720 720 720 720 720 720 720 720 

900 900 900 900 900 900 900 900 900 900 
3,500 3,500 3,500 3,500 3,500 3,500 3,500 3,500 3,500 3,500 
4,250 - - - - - 4,250 - - -

- - - - - - 2,000.00 2,000 2,000 2,000 
- - - - - - 2,833.33 2,833 2,833 2,833 
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -

139,391 8,975 9,995 9,995 9,995 9,995 19,078 14,828 14,828 14,828 

NON-INSTRUCTIONAL PERSONNEL COSTS 
Nurse



Librarian



Custodian



Security



Other


TOTAL NON-INSTRUCTIONAL 

-
-
-
-
-
-

SUBTOTAL PERSONNEL SERVICE COSTS 17.00 

PAYROLL TAXES AND BENEFITS 
Payroll Taxes 
Fringe / Employee Benefits 
Retirement / Pension 

TOTAL PAYROLL TAXES AND BENEFITS 

TOTAL PERSONNEL SERVICE COSTS 17.00 

CONTRACTED SERVICES 
Accounting / Audit 
Legal 
Management Company Fee 
Nurse Services 
Food Service / School Lunch 
Payroll Services 
Special Ed Services 
Titlement Services (i.e. Title I) 
Other Purchased / Professional / Consulting 

TOTAL CONTRACTED SERVICES 

SCHOOL OPERATIONS 
Board Expenses 
Classroom / Teaching Supplies & Materials 
Special Ed Supplies & Materials 
Textbooks / Workbooks 
Supplies & Materials other 
Equipment / Furniture 
Telephone 
Technology 
Student Testing & Assessment 
Field Trips 
Transportation (student) 
Student Services - other 
Office Expense 
Staff Development 
Staff Recruitment 
Student Recruitment / Marketing 
School Meals / Lunch 
Travel (Staff) 
Fundraising 
Other 

TOTAL SCHOOL OPERATIONS 

FACILITY OPERATION & MAINTENANCE 



     
   

  

    

  
     

 

 

  
 

    

  
 

      

  
 
           

  

   

 

  

  

2,083 2,083 2,083 2,083 2,083 2,083 2,083 2,083 2,083 2,083 
3,500 3,500 3,500 3,500 3,500 3,500 3,500 3,500 3,500 3,500 

40,000 40,000 40,000 40,000 40,000 40,000 40,000 40,000 40,000 40,000 
3,000 3,000 3,000 3,000 3,000 3,000 3,000 3,000 3,000 3,000 

- - - - - - - - - -
1,000 1,000 1,000 1,000 1,000 1,000 1,000 1,000 1,000 1,000 
4,000 4,000 4,000 4,00

Insurance 
Janitorial 
Building and Land Rent / Lease 
Repairs & Maintenance 
Equipment / Furniture 
Security 
Utilities 0 4,000 4,000 4,000 4,000 4,000 4,000 

TOTAL FACILITY OPERATION & MAINTENANCE 53,583 53,583 53,583 53,583 53,583 53,583 53,583 53,583 53,583 53,583 

DEPRECIATION & AMORTIZATION - - - - - - - - - -
DISSOLUTION ESCROW & RESERVES / CONTIGENCY - - - - - - - - - -

TOTAL EXPENSES 348,470 208,053 227,351 227,351 227,351 227,351 236,434 232,184 232,184 232,184 

NET INCOME 81,913 (163,053) 185,781 (149,730) 190,461 (199,602) 176,698 (189,563) 190,485 29,565 

CASH FLOW ADJUSTMENTS 
OPERATING ACTIVITIES 

Example - Add Back Depreciation - - - - - - - - - -
Other - - - - - - - - - -

Total Operating Activities - - - - - - - - - -
INVESTMENT ACTIVITIES 

Example - Subtract Property and Equipment Expenditures - - - - - - - - - -
Other - - - - - - - - - -

Total Investment Activities - - - - - - - - - -
FINANCING ACTIVITIES 

Example - Add Expected Proceeds from a Loan or Line of Credit - - - - - - - - - -
Other - - - - - - - - - -

Total Financing Activities - - - - - - - - - -

Total Cash Flow Adjustments - - - - - - - - - -

NET INCOME 81,913 (163,053) 185,781 (149,730) 190,461 (199,602) 176,698 (189,563) 190,485 29,565 

Beginning Cash Balance 173,368 255,281 92,228 278,009 128,279 318,740 119,138 295,836 106,272 296,758 

ENDING CASH BALANCE 255,281 92,228 278,009 128,279 318,740 119,138 295,836 106,272 296,758 326,322 



BOLD Charter School
PROJECTED CASH FLOW FOR YEAR ONE OF OPERATIONS

July 1, 2019 to June 30, 2020

* Total Column (Column U) for all lines other than Cash Flow Adjustments should equal the Total Column
Assumptions'.

  
       

      

                         
  

413,132 55,621 3,020,618 
232,184 272,184 2,903,279 
180,948 (216,563) 117,339 

- - -
326,322 507,270 173,368 
507,270 290,707 290,707 

May June TOTAL 

290,540 - 1,743,240 
- - -
- - -
- - -
- - -

290,540 - 1,743,240 
29,843 - 179,058 

- - -
- - -

80,000 - 480,000 
400,383 - 2,402,298 

- - 4,680 
- 18,400 55,200 
- 1,472 4,416 

12,749 12,749 127,486 

- - 150,000 
- - -
- - -

12,749 32,621 341,782 

- 5,000 10,000 
- 18,000 18,000 
- - -
- - 239,000 
- - -
- - 9,538 
- - -
- 23,000 276,538 

413,132 55,621 3,020,618 

11,673 11,673 140,080 
- - -

21,888 21,888 262,650 
- - -

12,875 12,875 154,500 
- - -

46,436 46,436 557,230 

(Column N) on tab '4.) Year Budget & 



35,020 35,020 420,240 
11,673 11,673 140,080 

- - -
4,292 4,292 51,500 

11,673 11,673 140,080 
- - -
- - -
- - -

62,658 62,658 751,900 

- - -
- - -
- - -
- - -

625 625 7,500 
625 625 7,500 

109,719 109,719 1,316,630 

9,328 9,328 111,932 
11,510 11,510 138,116 

3,292 3,292 39,499 
24,129 24,129 289,547 

133,848 133,848 1,606,177 

- 20,000 20,000 
- - 10,000 

- - -
3,000 3,000 30,000 

13,538 13,538 135,375 
160 160 1,917 

1,740 1,740 17,400 
- - -

11,487.10 11,487.10 137,845 
29,924 49,924 352,537 

150 150 1,800 
2,000 2,000 24,000 

430 430 5,160 
- - 24,000 

1,295 1,295 15,538 
- - 42,000 

700 700 8,400 
- - 54,167 
- - 6,000 

300 300 3,000 
720 720 7,200 
900 900 10,800 

3,500 3,500 42,000 
- - 8,500 

2,000 2,000 12,000 
2,833 2,833 17,000 

- - -
- - -
- - -
- - -

14,828 14,828 281,564 



2,083 2,083 25,000 
3,500 3,500 42,000 

40,000 40,000 480,000 
3,000 3,000 36,000 

- - -
1,000 1,000 12,000 
4,000 4,000 48,000 

53,583 53,583 643,000 

- - -
- 20,000 20,000 

232,184 272,184 2,903,279 

180,948 (216,563) 117,339 

- - -
- - -
- - -

- - -
- - -
- - -

- - -
- - -
- - -

- - -

180,948 (216,563) 117,339 

326,322 507,270 173,368 

507,270 290,707 290,707 



  
        

                           
             

       
       

        
 
 

     
  

   

     

             
    

   
     

  
    
    
    
    

  

    

   
  

 
   

    

      

 
    

   
   

 
     

      
    

 

      

  

BOLD Charter School 
PROJECTED BUDGET / OPERATING PLAN FOR INITIAL CHARTER PERIOD 

*NOTE: If a Planning Year is Taken in the Beginning of the Charter, the Charter Will Be Extended to Encompass Five Years of Operation. Projected Five Year 
Budget on this Tab Should Be For the First Five Years of Actual Operations. 

Please Note: The student enrollment data is entered 
below in the Enrollment Section beginning in row 
148. This will populate the data in row 10. 

Total Revenue 3,020,618 4,787,276 6,564,868 8,552,829 10,550,457 
Total Expenses 2,903,279 4,691,064 6,398,392 8,303,988 10,082,604 
Net Income (Before Cash Flow Adjustments) 117,339 96,211 166,475 248,841 467,853 
Actual Student Enrollment 120 210 300 390 480 
Total Paid Student Enrollment 120 210 300 390 480 

Year 1 Year 2 Year 3 Year 4 Year 5 
2019-20 2020-21 2021-22 2022-23 2023-24 

*Year 1 should tie to Totals for Year 1 on Tabs 4 and 5 
REVENUE Per Pupil Revenue Percentage Increase 

REVENUES FROM STATE SOURCES 0.0% 0.0% 0.0% 0.0% 0.0% 
Per Pupil Revenue 

District of Location 
School District 2 (Enter Name) 
School District 3 (Enter Name) 
School District 4 (Enter Name) 
School District 5 (Enter Name) 

Special Education Revenue 
Grants 

CY Per Pupil Rate 
14,527 

-
-
-
-

1,743,240 
-
-
-
-

1,743,240 
179,058 

3,050,670 
-
-
-
-

3,050,670 
311,706 

4,358,100 
-
-
-
-

4,358,100 
447,298 

5,665,530 
-
-
-
-

5,665,530 
581,851 

6,972,960 
-
-
-
-

6,972,960 
714,499 

Stimulus - - - - -
Other - - - - -

Other 
TOTAL REVENUE FROM STATE SOURCES 

480,000 
2,402,298 

852,600 
4,214,976 

1,236,270 
6,041,668 

1,631,258 
7,878,639 

2,037,818 
9,725,277 

REVENUE FROM FEDERAL FUNDING 
IDEA Special Needs 
Title I 
Title Funding - Other 
School Food Service (Free Lunch) 
Grants 

4,680 
55,200 

4,416 
127,486 

4,680 
96,600 

7,728 
223,101 

8,100 
138,000 

11,040 
318,716 

11,610 
179,400 

14,352 
414,330 

15,120 
220,800 

17,664 
509,945 

Charter School Program (CSP) Planning & Implementation 
Other 

150,000 
-

200,000 
-

-
-

-
-

-
-

Other - - - - -
TOTAL REVENUE FROM FEDERAL SOURCES 341,782 532,109 475,856 619,692 763,529 

LOCAL and OTHER REVENUE 
Contributions and Donations, Fundraising 
Erate Reimbursement 
Interest Income, Earnings on Investments, 
NYC-DYCD (Department of Youth and Community Developmt.) 
Food Service (Income from meals) 
Text Book 
OTHER 

10,000 
18,000 

-
239,000 

-
9,538 

-

10,000 
13,500 

-
-
-

16,691 
-

10,000 
13,500 

-
-
-

23,844 
-

10,000 
13,500 

-
-
-

30,997 
-

10,000 
13,500 

-
-
-

38,150 
-

TOTAL REVENUE FROM LOCAL and OTHER SOURCES 276,538 40,191 47,344 54,497 61,650 

TOTAL REVENUE 3,020,618 4,787,276 6,564,868 8,552,829 10,550,457 

EXPENSES 



     
 

 
   

    
   

 
  

    
  
  
 

 
 

  

 

    

 

   

   
 
   

  
    

   

 
   

  
 

    
 
  

    
     

  

 
 

     
    

  
   

  
 

   
 

 
   

 
 

ADMINISTRATIVE STAFF PERSONNEL COSTS 
Executive Management


Instructional Management


Deans, Directors & Coordinators


CFO / Director of Finance


Operation / Business Manager


Administrative Staff



TOTAL ADMINISTRATIVE STAFF 

INSTRUCTIONAL PERSONNEL COSTS 
Teachers - Regular


Teachers - SPED


Substitute Teachers


Teaching Assistants


Specialty Teachers


Aides


Therapists & Counselors


Other



TOTAL INSTRUCTIONAL 

NON-INSTRUCTIONAL PERSONNEL COSTS 
Nurse



Librarian



Custodian



Security



Other


TOTAL NON-INSTRUCTIONAL 

SUBTOTAL PERSONNEL SERVICE COSTS 

PAYROLL TAXES AND BENEFITS 
Payroll Taxes 
Fringe / Employee Benefits 
Retirement / Pension 

TOTAL PAYROLL TAXES AND BENEFITS 

TOTAL PERSONNEL SERVICE COSTS 

CONTRACTED SERVICES 
Accounting / Audit


Legal


Management Company Fee


Nurse Services


Food Service / School Lunch


Payroll Services


Special Ed Services


Titlement Services (i.e. Title I)


Other Purchased / Professional / Consulting 

TOTAL CONTRACTED SERVICES 

SCHOOL OPERATIONS 
Board Expenses 
Classroom / Teaching Supplies & Materials 
Special Ed Supplies & Materials 
Textbooks / Workbooks 
Supplies & Materials other 
Equipment / Furniture 
Telephone 
Technology 
Student Testing & Assessment 
Field Trips 
Transportation (student) 
Student Services - other 
Office Expense 
Staff Development 

No. of Positions 
1 140,080 144,282 285,202 293,758 302,571 
- - - - - -

3.00 262,650 387,229 488,995 596,520 683,972 
- - - - - -

2.00 154,500 159,135 163,909 236,357 243,448 
- - - - - -

6.00 557,230 690,646 938,106 1,126,634 1,229,990 

No. of Positions 
6 420,240 793,553 1,114,582 1,530,692 1,970,766 

2.00 140,080 216,424 371,527 459,208 551,814 
- - - - - -

1.00 51,500 106,090 163,909 225,102 289,819 
2.00 140,080 288,565 297,222 459,208 551,814 

- - - - - -
- - 63,654 65,564 67,531 69,556 
- - - - - -

11.00 751,900 1,468,286 2,012,803 2,741,739 3,433,770 

No. of Positions 
- - - - - -
- - - - - -
- - - - - -
- - - - - -
- 7,500 10,000 12,500 15,000 17,500 
- 7,500 10,000 12,500 15,000 17,500 

17.00 1,316,630 2,168,932 2,963,409 3,883,374 4,681,260 

111,932 180,212 243,080 317,988 381,466 
138,116.30 245,496.82 337,562.34 455,752.38 564,982.91 

39,499 65,068 88,902 116,501 140,438 
289,547 490,777 669,545 890,242 1,086,887 

17.00 1,606,177 2,659,708 3,632,954 4,773,615 5,768,146 

20,000 20,300 20,604 20,914 21,227 
10,000 10,150 10,302 10,457 10,614 

- - - - -
30,000 53,287 77,267 101,954 127,364 

135,375 236,906 338,438 439,969 541,500 
1,917 2,222 2,451 2,731 2,960 

17,400 27,481 37,861 48,546 59,542 
- - - - -

137,845 174,066 184,827 187,274 188,467 
352,537 524,413 671,750 811,844 951,674 

1,800 1,827 1,854 1,882 1,910 
24,000 42,630 61,813 81,563 101,891 

5,160 9,165 13,290 17,536 21,907 
24,000 42,630 61,813 81,563 101,891 
15,538 27,348 39,297 51,388 63,623 
42,000 34,135 21,772 34,411 27,052 

8,400 8,526 8,654 8,784 8,915 
54,167 44,152 41,724 44,441 67,985 

6,000 10,657 15,453 20,391 25,473 
3,000 5,329 7,727 10,195 12,736 
7,200 12,600 18,000 23,400 28,800 

10,800 19,183 27,816 36,703 45,851 
42,000 51,765 67,995 78,426 89,155 

8,500 14,717 19,574 25,619 30,780 



 
   

   
 

  

   

     
   

  

    

  
     

 

 

        

    
    
    
    

 

  

  

  
 

    

  
 

      

  
 
           

  

   

 

  

  

- - - - -
- - - - -
- - - - -

Staff Recruitment 12,000 9,135 11,332 9,411 9,234 
Student Recruitment / Marketing 17,000 14,210 14,423 14,639 17,359 
School Meals / Lunch - - - - -
Travel (Staff) - - - - -
Fundraising - - - - -
Other - - - - -

TOTAL SCHOOL OPERATIONS 281,564 348,011 432,540 540,353 654,562 

FACILITY OPERATION & MAINTENANCE 
Insurance 25,000 28,420 30,907 33,462 33,964 
Janitorial 42,000 74,602 108,174 142,735 178,309 
Building and Land Rent / Lease 480,000 865,389 1,254,814 1,655,727 2,068,385 
Repairs & Maintenance 36,000 63,945 92,720 122,344 152,836 
Equipment / Furniture - - - - -
Security 12,000 21,315 30,907 40,781 50,945 
Utilities 48,000 85,260 123,627 163,126 203,782 

TOTAL FACILITY OPERATION & MAINTENANCE 643,000 1,138,931 1,641,148 2,158,176 2,688,222 

DEPRECIATION & AMORTIZATION - - - - -
DISSOLUTION ESCROW & RESERVES / CONTIGENCY 20,000 20,000 20,000 20,000 20,000 

TOTAL EXPENSES 2,903,279 4,691,064 6,398,392 8,303,988 10,082,604 

NET INCOME 117,339 96,211 166,475 248,841 467,853 

ENROLLMENT - *School Districts Are Linked To Above Entries* 
NYC 120 210 300 390 480 
School District 2 (Enter Name) - - - - -
School District 3 (Enter Name) - - - - -
School District 4 (Enter Name) - - - - -
School District 5 (Enter Name) - - - - -

TOTAL ENROLLMENT 120 210 300 390 480 

REVENUE PER PUPIL 25,172 22,797 21,883 21,930 21,980 

EXPENSES PER PUPIL 24,194 22,338 21,328 21,292 21,005 

CASH FLOW ADJUSTMENTS 
OPERATING ACTIVITIES 

Example - Add Back Depreciation 
Other 

Total Operating Activities 
INVESTMENT ACTIVITIES 

Example - Subtract Property and Equipment Expenditures - - - - -
Other - - - - -

Total Investment Activities - - - - -
FINANCING ACTIVITIES 

Example - Add Expected Proceeds from a Loan or Line of Credit - - - - -
Other - - - - -

Total Financing Activities - - - - -

Total Cash Flow Adjustments - - - - -

NET INCOME 117,339 96,211 166,475 248,841 467,853 

Beginning Cash Balance 173,368 290,707 386,918 553,393 802,234 

ENDING CASH BALANCE 290,707 386,918 553,393 802,234 1,270,087 



 
        

           
     

    

               

             

        
   

        
                

       

    
   

      

           

           
      

Assumptions
DESCRIPTION OF ASSUMPTIONS - Please reference section/page number in 

application if applicable. For example, student enrollment would reference the page in 
the application that states enrollment targets. 

based on FY 2018 rate 

est. 8 sped at 20-60% @ $10,390 and 5 sped at greater than 60% @$19,049 each 

student facility subsidy, lesser of 30% of per pupil funding or actual lease expense 

$900 per SPED count in greater than 20% categorization 
$500 per FRL count 
Title II Part A of $40 per FRL count 
Calculated as product of expected enrollment, FRL %, participation level %, and # of days (FY2017 rates) 

$550K total base allocation; $150K budgeted during pre-operations 

$10K give/get for board members 
$150 per new student 

$185K base entitlement+ $450 per inaugural enrollment 

$79.48 per student in NYSTL, NYSLIB, NYSSL in kind allocations through FAMIS 

List exact titles included in the position category, if different from description, 
and staff FTE"s ( Full time eqiuilivalent) 



                
           

                
             

                 
         

               
   

                    
                           
         

                 
                     

                  
      

     

         
              

     

   
  

    
                 

            
             

     
               

                

         
  

 

         
              

     
            
              

                  
    

                  
                

State number of postions for years 2 thru 5 in assumptions if differ from year 1. 
1 FTE Executive Director; addition of 1 FTE Principal in Year 3 

1 FTE Director of Curriculum & Instruction, 1 FTE Director of Student Support, 1 FTE School Culture 
Manager; addition of 1 FTE Student Support Coordinator, 1 FTE Community Outreach Coordinator in 
Year 2; addition of 1 FTE Principal, 0.5 FTE Development Manager, and 0.5 Talent Manager in Year 3;1 FTE Director of Operations and 1 FTE of Operations Coordinator; additon of 1 FTE Operations 
addition of 1 FTE Student Support Coordinator in Year 5Coordinator in Year 4 

6 FTE Classroom Teachers in Year 1; year over year addition of 5 FTE Teachers in Years 2, 3, 5 (+4 
FTEs in Year 4) up to 25 FTE Teachers2 FTE Special Education Support Teacher in Year 1; year over year addition of 1 FTE SPED Teachers in 
Years 2 and 3 up to 7 by Year 5 
1 FTE Teaching Fellow; a year over year increase of 1 FTE up to 5 in Year 5 
1 FTE Science Teacher and 1 FTE Elective Teacher in Year 1; a 1 FTE increase in both by Year 2 and 
another 1 FTE increase in both by Year 4; addition of 1 FTE Social Studies Teacher in Year 5 
1 FTE Social Worker in Year 2 

Grade Level and ESL Coordinator Stipends 

6.2% SSI, 1.45% Medicare, 4.1% of first $8,500 for SUI 
$7K +5% year over year increase average per FTE for health benefits; 1% WC Insurance 
3% contribution towards 403b or 401k 

Annual required audit cost 
Ongoing legal needs 

Based on $250 per student 
Product of average cost for breakfast, lunch, snack (estimated at $6.25) and likely # of students each day 
and # of school daysaverage grows to just under $225/month by year 4 
$500 per sped student supplemental wraparound services otherwise not provided by NYCDOE or on 
school staff; $4,500 NYCCSC SPED Collaborative 
back office services grow to ~$150K by 4th year and plateau,$25K tech support services, $4K E-rate 
consulting, ongoing sis system reduced to just recurring license cost; BES at $10K in Y1 and Y2 

line items reflect 1.5% inflation year over year when appropriate 
$150/month for supplies 
$200/student 
$200/SPED student 
$200/student 
$130/student; includes in kind NYSTL, NYSLIB, NYSSL spending through FAMIS 
$100/student for desks; $5K per classroom additional as school grows, replacement expenses in last year 
$700/month for phone, internet, cell phones 
student computers($300 per student); teacher computers ($1,000 per staff) as school grows; replacement 
expense in last year; also includes wiring, etc$50/student; various assessment kits/licenses; Fontas & Pinnell, MAP 
$25/student 
estimated $6 daily rate * (# of school days minus average DOE school days of 180) * total enrollment 
$90/student for base uniform set 
Includes monthly spend of $2,000 for supplies, $500 for copier lease (2 copiers for a school this size) and 
$100 student for copier supplies$500 perper staff member; will continue to work with BES on PD 



                  
                 

          
           

           
      

        
      
      

       

$1K per new staff member for staff recruitment; funds for job postings, attending job fairs, etc; Year 5 uses 
15% attrition rate to estimate replacement expenses$100 for each new student acquired plus collateral, website, other marketing materials 

anticipated to increase as school scales and flatten once at scale 
$3/square foot; 100 square feet per student; add. $50/student for custodial supplies 
$40/square foot; 100 square feet per student w/ additional 1.5% rent excalator 
$3/square foot; 100 square feet per student 
amounts budgeted within furniture and equipment in school operations 
$1/square foot; 100 square feet per student 
$4/square foot; 100 square feet per student 

dissolution escrow of $100K spread over 5 years 



 
 

 

   

             
    

 

 

 

 

Attachment 10: Evidence of Financial Support 

Item 1: Walton Family Foundation/Building Excellent Schools 
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Item 2: Proposed Board of Trustees Financial Commitment 
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Attachment 11: Pre-Opening Plan 

Student Recruitment and Admission 

Marketing 
Design, translate, and post informational packet/flyer on website and community ED Jun-18 – Mar-19 
Identify and work with head starts, pre-k programs, libraries, and CBOs to help 
with generating interest 

ED Jun-18 – Mar-19 

Initiate recruiting/marketing campaign via ads in local stores, newspapers, etc. ED Oct-18 – Mar-19 
Secure invitations to kindergarten transition fairs at pre-k and head start programs ED Jul-18 – Dec-18 

Enrollment Form 
Design, translate, and make student enrollment form ED Jul-18 
Register with NYC charter school common application ED Jul-18 
Make enrollment form available to community and post on website ED Nov-18 – March-19 

Information Sessions 
Secure locations for information sessions ED Jun-18 – Jul-18 
Mobilize volunteers for community canvassing ED Aug-18 – Mar-19 

Host information sessions ED Oct-18 – Mar-19 
Admissions Lottery and Enrollment 

Collect enrollment forms through final enrollment day (4/1) ED Nov-18 – April-19 
Secure lottery location and translator ED Mar-19 
Post lottery date on website and on flyers in community (translated versions) ED Mar-19 
Practice lottery protocol ED Mar-19 
Conduct admission lottery ED Apr-19 
Notify families of status ED Apr-19 
Establish waitlist (or repeat lottery, with translated notification materials posted) ED Apr-19 
Send NYC DOE Enrollment Report ED May-19 – Aug-19 
Confirm acceptances via home visits ED May-19 – Aug-19 
Request and receive student records ED May-19 – Aug-19 
Create documents and compile student welcome packet and orientation info ED Mar-19 – Apr-19 

Facilities 
Send letter to NYC DOE requesting co-location space ED Jan-18 
Receive approval or denial for NYC DOE co-location space ED Feb-18 – Jun-18 
If co-location space is unavailable, review options for private space ED Feb-18 – Nov-18 
Get third party real estate expert to view and evaluate site ED Feb-18 – Nov-18 
Negotiate, Review, Approve, and Sign lease ED, Board Jan-19 
Secure Certificate of Occupancy from landlord ED Jun-19 
Renovations to be completed by landlord ED Feb-19 – Jun-19 
Obtain property insurance required by lease ED Jan-19 
Pass final inspection and receive occupancy certificate ED Jun-19 

Procurement 
Purchase supplies and materials for program ED Apr-19 
Secure janitorial services ED Apr-19 

Governance 
Board Expansion and Transition to the Board of Trustees 

Recruit and nominate board members Board Jun-18 
Develop and ratify by-laws Board Jun-18 
Create Code of Ethics for board members. Adopt as policy. Board Jun-18 

Develop Governance Strategy 
Define role of Board members Board Jun-18 
Define relationship of Board and Executive Director Board Jun-18 
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Define communication methods and decision-making processes Board Jun-18 
Arrange Board liability Board Jun-18 
Draft policies Board Jun-18 
Plan to move from Founding Board to Governing Authority Board Jun-18 
Develop and file articles of incorporation ED Jun-18 
Apply for tax-exemption, 501c3 ED Jun-18 
Develop Board calendar Board Jun-18 

Board Structure 
Finalize by-laws Board Jun-18 
Create job descriptions for Board and for each committee chair and each 
committee. Adopt as policy. 

Board Jun-18 

Create and adopt policy defining relationship between school leader and board. Board Jun-18 
Create board member handbook. Adopt as policy. Board Jun-18 
Send Trustee information to DOE for each trustee - trustee financial disclosures, 
trustee information form, and resume. 

ED Jun-18 

Board Meetings 
Pick set day and time to consistently hold meetings. Print schedule. Follow 
postings for New York Open Meeting Law. 

Board Jun-18 

Develop consistent format for board meeting packets distributed 2 weeks prior Board/ED Jun-18 
Create mechanism to track attendance at all board and committee meetings. Board Jun-18 
Develop list critical tasks to happen at each board meeting. Board Jun-18 
Create mechanism (binder) to keep track of all official policies Board/ED Jun-18 
Create comprehensive list of policies to be created before school opening Board/ED Jun-18 

School Leader 
Create job description for Executive Director Board Jun-18 
Determine performance benchmarks and process for evaluating Executive Director Board Jun-18 
Hire Executive Director Board Jun-18 

Board Development 
Create board development plan to include orientation of new members Board Jun-18 
Host Board Retreat Board Jun-18 

Fund Development/Fund Raising 
Develop strategy: goals and plan Board Jul-18 
Identify potential individual donors Board Jun-18 – Jul-18 
Establish 501c3 Board Jun-18 – Jul-18 

Secure Public/Private Grant Money 
Write need statement Board Jun-18 – Jul-18 
Write and disseminate proposals to national and local governmental sources Board Jun-18 – Jul-18 
Write and disseminate proposals to national and local foundations Board Jun-18 – Jul-18 

Secure Donations from Individuals 
Identify, cultivate, and solicit potential donors Board Jun-18 – Jul-18 
Develop Board cultivation guidelines and strategies Board Jun-18 – Jul-18 
Plan and host series of events for securing donations Board Jun-18 – Jul-18 

Administrative 
Data Management 

Create filing system ED Mar-19 – Apr-19 
Develop database for student reporting and attendance ED Mar-19 – Apr-19 
Develop dashboard system: attendance, discipline, academics, and assessments ED Mar-19 – Apr-19 

Family Outreach 
Write, translate, and mail family letter for Family Orientation ED Apr-19 
Schedule Home Visits ED May-19 – Jun-19 
Complete Home Visits ED Jun-19 – Jul-19 
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Call all families for Family Orientation ED Apr-19 
Prepare pre-opening Family Orientation materials ED Jun-19 
Host pre-opening Family Orientation ED Jul-19 

Instructional Program 
Curriculum Development 

Identify preliminary curriculum models for core subjects ED Jun-18 
Site visits and analyses of "best practice" school models ED Jun-18 
Hire curriculum consultant ED Sep-18 – Nov-18 
Create and finalize curriculum plans and timelines ED Jun-18 – Apr-19 
Create IAs aligned with state standards and curriculum frameworks ED Jun-18 – Apr-19 
Create scope and sequence and vertical alignment documents ED Jun-18 – Apr-19 
Create organizational system for unit plans and lesson plans ED Oct-18 – Nov-18 
Develop curriculum ED Jun-18 – Apr-19 

Procurement 
Purchase materials and standardized testing materials ED May-19 – Jul-19 
Contract with NWEAP MAP, F&P, and other assessment providers ED Nov-18 – Apr-19 

Assessment 
Finalize assessment strategy and timeline ED Jun-18 – Apr-19 
Create dashboard for data analysis ED Jun-18 – Apr-19 
Develop class configuration- classroom model ED Jun-18 
Conduct NYSITELL testing ED Jul-19 

Special Education 
Reach out and form relationship with the CSE ED Jun-18 
Identify and secure specific texts and materials ED Oct-18 – Apr-19 
Consult with the district administrator in charge of SPED services ED Jun-18 
Identify population of students with disabilities ED May-19 
Acquire student records ED Jun-19 – Jul-19 
Collaborate with CSE on IEP review schedule ED May-19 – Aug-19 
Define service requirement for all SPED students ED May-19 – Aug-19 
Create training session for teachers on sped modifications and accommodations ED Jul-19 – Aug-19 

School Culture and Climate 
Finalize daily schedule, discipline policy, and school calendar ED Jun-18 
Establish school-wide systems, procedures, and routines ED Jun-18 
Create Be BOLD report templates ED Jun-19 
Create classroom/hallway resources and materials ED Jun-19 

Fiscal Management 
Codify the fiscal controls and financial policies that the school will employ to track 
daily operational finances 

ED Jun-18 

Contract with back-office provider (EdTec) Board Jun-18 
Identify who signs and writes checks and finalize signature policies Board/ED1 Jun-18 
Develop financial reporting templates (budget vs. actual) and policy Board/ED2 Jun-18 
Design process forms (purchase orders, expense forms) and policy ED Jun-18 
Appoint Treasurer Board Jun-18 
Develop segregation of funds policy (public/private) Board/ED3 Jun-18 
Establish payroll ED Jun-18 
Develop schedule of Board financial reviews Board Jun-18 
Develop chart of accounts to track income, expenses, assets, liabilities, cash flows ED Jun-18 

1 Board approves all policies, including establishment of signing privileges.
 
2 ED is responsible for ensuring all templates are in place; Board is responsible for ensuring all templates satisfy its oversight needs.
 
3 ED presents policy draft to Finance Committee; Finance Committee as satisfied presents policy to board for review and approval.
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Set up bank accounts ED Jun-18 
Define investment/savings strategy ED Jun-18 
Finalize cash flow plan ED Jun-18 

Personnel 
Finalize org chart and job descriptions Board/ED4 Jun-18 
Design interview process based on models of high-performing organizations ED Jul-18 – Sep-18 
Advertise jobs through partner organizations and website ED Aug-18 – Jul-19 
Coordinate benefit enrollment ED Sep-18 – May-19 
Recruit and hire staff and teachers ED Aug-18 – Jul-19 
Negotiate and sign agreements for contracted services ED Sep-18 – May-19 
Finalize policies and procedures for evaluation of staff ED Apr-19 – May-19 
Develop professional development plans ED Apr-19 – May-19 
Perform background checks on employees ED Apr-19 – May-19 
Fill out forms to enroll teachers in payroll and benefits ED Jul-19 – Aug-19 
Plan and hold staff onboarding and orientation prior to Summer Institute ED Jul-19 – Aug-19 
Have new staff fill out Employee information forms ED Jul-19 – Aug-19 

Staff Handbook 
Draft, edit, and translate handbook content ED Aug-18 
Secure legal review of handbook ED Aug-18 
Board approval of handbook Board Aug-18 
Print and distribute final copies to staff members ED Jul-19 – Aug-19 

Transportation 
Determine transportation needs ED May-19 
Submit transportation request form to NYC Office of Pupil Transportation ED Apr-19 
Develop transportation routes, schedules, and emergency contacts ED May-19 – Jul-19 

Food Service 
Issue RFP for outside food vendor ED Mar-19 
Define requirement (# of students/any religious or individual needs) and identify 
free/reduced lunch students 

ED May-19 

Determine food service arrangement ED May-19 
Select vendor and draft and sign contract ED5 May-19 – Jul-19 
Develop food service plan ED May-19 – Jul-19 
Complete FRL forms ED May-19 – Jul-19 

Health and Safety 
Identify doctor/nurse resources and first aid resources ED Jan-19 – Feb-19 
Develop policy for non-compliance by parents ED6 Jan-19 – Feb-19 
Acquire medical forms ED Jan-19 – April-19 
Undergo fire and building inspection ED Jun-19 
Contact Board of Health ED Jun-19 
Develop fire drill policy, schedule, route and School Safety Plan ED Jun-19 
CPR and AED training ED Jul-19 
Purchase and install AED ED Jul-19 

Community Partnerships 
Identify community partnership opportunities ED Ongoing 
Devise performance measures for each strategic alliance ED Ongoing 

Parents and Community 
Draft, edit, and translate content of Parent/Family Handbook ED Jun-18 

4 ED proposes descriptions and org charts; Board approves.
 
5 Contracts that exceed $5000 require Board approval.
 
6 Board approves policy upon review and with vote as defined in Bylaws.
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Secure legal review of handbook ED Apr-19 
Board approval of handbook Board Apr-19 
Print and distribute final copies to families at Family Orientation ED Jun-19 – Jul-19 

Communication 
Work with graphic designer to update website for approved school ED Jun-18 
Set up nonprofit mailing status with Post Office ED Jun-18 
Filing system for student academic, disciplinary, and health records ED Mar-19 
Define procedure for visitors entering the building ED Apr-19 
Develop forms necessary to track and monitor visitors ED Apr-19 
Select provider for internet access ED Apr-19 
Set up Intranet ED Apr-19 
Define how staff will communicate ED Jun-19 
Set up phone systems and answering services ED Jun-19 
Set up school email ED Jun-18 

Purchasing 
Create a comprehensive purchasing list through December ED Apr-19 
Purchase classroom and office equipment and furniture ED May-19 – Jul-19 
Lease postage meter ED Oct-18 
Purchase cleaning products and restroom supplies ED Jun-19 
Purchase science class materials and PE equipment ED Jun-19 
Purchase classroom library materials ED Mar-19 – Jun-19 
Purchase classroom & office supplies & medical supplies/furniture ED Jun-19 
Purchase signage for building interior ED Jun-19 
Set up asset tracking system ED Jun-18 

Contract Personnel 
Hire janitorial services; line up electrician, plumber and handyman ED May-19 – Jun-19 
Line up related service providers ED May-19 – Jun-19 
Contract with nursing service ED May-19 – Jun-19 

Technology 
Issue RFP for technology ED7 Nov-18 
Finalize plans for purchasing technology ED Jan-19 
Computers for students and teachers ED May-19 

Uniform 
Contract student uniforms ED Mar-19 – April-19 
Create uniform sizing sheet ED Dec-18 
Create Dress Code one pager for Family Handbook ED Feb-19 – Mar-19 
Approve budget allocation for uniforms Board Jul-18 – Aug-18 
Disseminate school uniforms during home visits ED Jul-19 

7 All contracts that exceed $5000 require Board approval. 
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Attachment 12: Dissolution Plan 

BOLD Charter School understands the significant adverse impact dissolution or closure of the 
school would have on a variety of stakeholders. In accordance with SED requirements, BOLD 
Charter School has budgeted a $20,000 set-aside each year of the charter term to be maintained 
in escrow specifically for any dissolution of the charter. These funds will be set aside in perpetuity 
and will only be used in the event of dissolution, specifically to pay for legal and audit expenses 
associated with dissolution, along with any debts or unmet financial obligations. In the event of 
dissolution of BOLD Charter School, the Board of Trustees and the Executive Director will follow 
a set of dissolution procedures in accordance with Education Law §2851(2)(t), 219, and 220, and 
the Closing Procedures specified by the State Education Department. Those procedures, as 
indicated by the New York State Education Department Closing Procedures Guide and Checklist1, 
are included below. 

•	 Within 24 hours of SED vote to close the school: Establish Transition Team made up of 
SED staff member, Board Chair, Executive Director, Director of Operations, and one 
teacher. This team is responsible for ensuring the orderly closure of the school in 
accordance with the steps outlined in this Dissolution Plan. The Board Chair will solicit the 
assistance of external partners to fulfill all responsibilities associated with dissolution. The 
SED staff member and Board Chair will also create and distribute a press release that 
includes the following: history of the school; SED closure policies; reason(s) for school 
closure; outline of support for students, parents, and staff; and contact information for 
the SED and school media liaison. 

•	 Within 48 hours of SED vote to close the school: Assign Transition Team action item 
responsibilities and set a calendar for meetings and dates of completion for each closure 
action item. The Transition Team will develop a Student Transition Plan that focuses on 
enrolling students in a new, appropriate school, and will include clear deadlines for key 
activities and will not be considered complete until every student engaging in transitional 
services has been enrolled in a new school. A School Closure Coordinator will also be 
established so that families have access to a direct line of support who can provide 
guidance through the transition. The SED staff member and Board chair will also distribute 
an initial closure notification letter to faculty, staff, and parents that outlines the closure 
decision, the timeline for transition, and the help line and online information to address 
inquiries pertaining to records, enrollment, lottery procedures, names and locations of 
other charter schools. 

•	 Within 72 hours of SED vote to close the school: SED staff member and Board chair will 
send a closure letter to state and local agencies, including the local school district, which 
will include: notification materials distributed to parents, faculty, and staff; SED decision 
materials; a copy of any termination agreements (if applicable); and a copy of local public 
school districts. The Transition Team will also create talking points for parents, faculty, 
community members, and the press. The Executive Director will secure all student 
records, and the Director of Operations will secure all financial records. 

1 Closing Procedures Guide and Checklist for New York State Charter Schools Authorized by the Board of Regents. New York State Education 
Department, 2012, www.p12.nysed.gov/psc/documents/nysed-charter-school-closing-procedures.pdf. 

1 

www.p12.nysed.gov/psc/documents/nysed-charter-school-closing-procedures.pdf


 
 

     
   
    

   
 

   
 

   
 

 
  
  

   
 

  
    

  
 

    
   

   
  

    
 
 

   
   

  
      

 
   

   
 

     
   

    
   

   
   

     
    

   

•	 Within one week of SED vote to close the school: Transition Team will create a parent 
contact list and faculty contact list, and provide copies of both to SED. The Transition 
Team will also convene a parent closure meeting as well as a faculty/staff meeting. 

•	 Ongoing activities after SED closure vote until end of classes as designated in SED 
resolution: 

o	 Continue Instruction: The Executive Director will ensure instruction continues at 
the school. 

o	 Board Communication: Board Chair will provide advance copies of all meeting 
agendas, minutes, financials, and all other documents outlined in the SED Closing 
Procedures guide. 

o	 Establish Use of Reserve Funds. 
o	 Maintain Location and Communication: Throughout the closing procedures, the 

school must remain in its current facility and maintain operational telephone 
service. 

o	 Maintain Insurance. 
o	 Report on Financial Condition: The school will submit to SED a current balance 

sheet, current income statement, grant reports, and month-to-month cash flow 
documents. 

•	 Within 10 days of SED vote to close the school: Board Chair will send a parent/guardian 
closure transition letter that provides detailed guidance regarding the transition plan, 
including but not limited to: date of last day of instruction, notification of mandatory 
enrollment under New York State law, contact and enrollment information of other 
schools, and information on obtaining student records pursuant to the New York State 
Freedom of Information Law. The Board Chair will also send a staff/faculty closure 
transition letter that outlines plans and timelines for staff. Both letters and any 
accompanying materials will be submitted to SED. The Board Chair will also ensure the 
school satisfies SED’s statutory and regulatory obligation to ensure a smooth transition 
for students by notifying relevant agencies and organizational partners. 

•	 Within three weeks of SED vote to close the school: The Director of Operations will 
formulate a list of creditors and debtors and any amounts accrued and unpaid with 
respect to such creditor or debtor. The Director of Operations will also formulate a list of 
all contractors with contracts in effect and notify them of the school closure and cessation 
of operations. 

•	 Within 30 days of SED vote to close the school: The Board shall engage, by a vote of the 
Board, an independent auditor to conduct a final close-out audit of the school. The Board 
Chair will take the necessary steps to maintain 501(c)(3) status with the IRS. The Director 
of Operations will also solicit from each creditor a final accounting of the school’s accrued 
and unpaid debt and negotiate a settlement of debts. This information will be provided 
to SED. The Director of Operations will also contact all debtors and demand payment, and 
submit this activity to SED. The Director of Operations will also perform a Uniform 
Commercial Code (UCC) search to determine if there are any perfected security interests 
and to what assets security interests are attached. This activity will be provided to SED. 
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•	 Within 45 days of SED vote: The Board Chair and Director of Operations will establish an 
employee termination date and notify all employees, benefit providers, payroll processor, 
and vendors of pending termination. These activities will be provided to SED. The Director 
of Operations will create a fixed asset list segregating New York State and federal dollars, 
note source codes for funds and price for each purchase, and establish a fair market value 
for all fixed assets. These materials will be provided to SED. The Director of Operations 
will also develop a plan for the disposition of all assets, property, and inventory, including 
assets purchased with federal funds. The Board is required to petition the supreme court 
in the judicial district where the principal office of the corporation is located, directing the 
disposition of all property belonging to the school This petition will be sent to SED and 
the New York State Attorney General at least 10 days prior to submission. The Director of 
Operations and SED staff member will ensure that the school prioritizes a payment 
strategy considering New York State and local requirements and will provide SED with a 
copy of all materials associated with this action. 

•	 One week after the last day of instruction: The Executive Director will ensure that final 
report cards and student records are up to date and sent home to parents/guardians, and 
provided to SED. The Executive Director will transfer all testing materials in accordance 
with New York State regulations regarding disposition of New York State Assessment 
materials. The Director of Operations will file Federal form 269 or 269a if the school was 
receiving funds directly from the U.S. Department of Education. 

•	 Within 30 days of the last day of instruction: The Director of Operations will review, 
prepare, and make available itemized financial documents. The Executive Director will 
generate a list of all payroll reports including taxes and retirement or adjustments on 
employee contracts, as well as employment verification reports, and provide these to 
each employee, as well as to SED. The Executive Director and Transition Team will, in 
accordance with New York State statute, transfer all student records, including special 
education records, to the students’ new school, new school district, and New York City 
Department of Education. The Board Chair and Executive Director will ensure that written 
documentation of the transfer of records accompanies the transfer of all student 
materials. These materials will be provided to SED. 

•	 Within 45 days of the last day of instruction: The Director of Operations will ensure that 
Federal Expenditure Reports and Annual Performance reports are completed and 
provided to SED. 

•	 Within 60 days of the last day of instruction: The Director of Operations will ensure the 
final distribution of assets. The Board Chair will document the disposition and transfer of 
corporate records. 

•	 Within 120 days of the last day of instruction: The Board Chair and Director of Operations 
will submit a final closeout audit, which documents disposition of all liabilities. A copy will 
be provided to SED. 

3 
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LETTER OF INTENT TO APPLY
 

This Letter of Intent hereby signifies the Applicant Group’s interest, on behalf of BOLD Charter 
School, in submitting a Charter Application to the New York State Education Department 
(“NYSED”) in response to the 2018 Round 1 Request for Proposals. 

I. Applicant Group Information 

a. Applicant Group: Please see Table 1: Application Group Information and Attachment 
5a: New Applicant and Prospective School Trustee Background Information Form. 

b.	 Public Contact: Andrew Foglia; 914-755-2171; afoglia@buildingexcellentschools.org 

c.	 Application History: No member has previously applied for a charter. 

II. Proposed Charter School Information 

a.	 Proposed school name: BOLD Charter School 

b.	 Proposed school mission statement: With an unwavering commitment to excellence, 
BOLD Charter School equips all kindergarten through fifth grade students with the 
academic and character foundation to succeed in college, access lives of opportunity, and 
serve as the next generation of leaders. 

c.	 Proposed school location: Community School District (CSD) 12. We submitted the Charter 
School Space Request Online Form to the New York City Department of Education on 
January 23, 2018 stating our interest in co-location. Should we not be granted public 
space, we will secure a private facility. We are working with a real estate consultant who 
has secured similar charter school facilities and will ensure the building complies with all 
federal, state, and local laws and regulations related to safety, health, and access. 

d.	 Target population/community served: We are proposing to found BOLD Charter School 
in the Central Bronx in CSD 12.  Based on educational and economic health indicators, we 
have identified this section of the Bronx as being in greatest need of high-quality, public 
school options. 

CSD 12 serves 24,354 students, of whom 69.8% are Hispanic, 24.9% Black, 2.5% Asian, 
and 1.3% White;  92.9% of students qualify for free-or-reduced lunch, 21.5% are students 
with disabilities, and 19.5% are English Language Learners.1 The 2016 high school 
graduation rate in CSD 12 was 56%, compared to 67% city-wide.2 CSD 12 has experienced 
chronic underachievement, with less than 20% of third through eighth graders proficient 
on ELA and math state assessments since 2013, which is less than half the proficiency 
rates city-wide.3 In 2016-2017, CSD 12 ranked last of the 32 NYC community school 
districts in New York state exam proficiency rates.4 

1New York City Department of Education (2017). Demographic Snapshot 2011 to 2016. [online] Available at:
 
http://schools.nyc.gov/Accountability/data/default.htm.
 
2 New York City Department of Education (2017). Graduation Rate Report. District Graduation Rate. [online] New York City. Available at:
 
http://schools.nyc.gov/Accountability/data/GraduationDropoutReports/default.htm.
 
3 New York City Department of Education (2017). New York State English Language Arts & Mathematics Exams. [online] Available at:
 
http://schools.nyc.gov/Accountability/data/TestResults/ELAandMathTestResults.
 
4 Ibid.
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Currently, 13% of CSD 12 residents hold a bachelor’s degree, median household income 
is $25,812, and 36.3% of families live below the poverty line, making communities within 
CSD 12 some of the most impoverished within NYC.5 

We are targeting zip codes 10456, 10457, 10459, 10460, and 10472; families residing here 
have expressed a strong desire for high quality charter school options.  For 2016-2017, an 
estimated 8,950 families across the Central Bronx, of which CSD 12 is a part, applied for 
1,900 charter school seats;6 in CSD 12, there were an estimated 1,1000 applications for 
400 available seats.7 

With key design elements informed by high-performing schools serving similar 
populations, and by locating in CSD 12, BOLD Charter School will respond to the 
educational needs of the Central Bronx and to the desires of families within the district. 

e.	 Planned grades and enrollment: We believe that college and life success begins with 
building a strong academic and character foundation starting in kindergarten. We are 
mindful of research that shows a significant language gap between students from low-
income backgrounds and their higher-income peers and seek to begin our program at the 
earliest age possible.8 We will enroll 120 students in year 1, 90 students in kindergarten 
and 30 students in first grade. Following a slow-growth model, we will add one grade each 
year, and will enroll 90 new students in kindergarten each year thereafter. We will backfill 
all open seats in every grade at all points up through January 1 of each school year to 
ensure full enrollment. At year 5 of operation we will be at full scale for the charter term, 
operating grades K-5, with a total enrollment of 480 students.9 

Projected Enrollment Table Over the Charter Term 
Grades Ages 2019-2020 2020-2021 2021-2022 2022-2023 2023-2024 

K 5-6 90 90 90 90 90 
1st 6-7 30 90 90 90 90 
2nd 7-8 30 90 90 90 
3rd 8-9 30 90 90 
4th 9-10 30 90 
5th 10-11 30 

Totals 120 210 300 390 480 

5 U.S. Census Bureau (2016). American Community Survey 1-year estimates. Retrieved from Census Reporter Profile page for NYC-Bronx
 
Community District 3 & 6—Belmont, Crotona Park East & East Tremont PUMA, NY https://censusreporter.org/profiles/79500US3603705-nyc-
bronx-community-district-3-6-belmont-crotona-park-east-east-tremont-puma-ny/.
 
6 New York City Charter School Center (2016). New York City Charter Schools 2016-2017 Enrollment Lottery Estimates. [online] Available at:
 
http://www.nyccharterschools.org/sites/default/files/resources/Lottery2016-17Report.pdf. This lottery data includes charter applications and 

seats from Districts 8, 9, and 12, which make up parts of the Central Bronx.
 
7 New York City Charter School Center (2016). New York City Charter Schools 2016-2017 Enrollment Lottery Estimates. [online] Available at:
 
http://www.nyccharterschools.org/sites/default/files/resources/Lottery2016-17Report.pdf.
 
8 Stanford University. (2013). Language gap between rich and poor children begins in infancy, Stanford psychologists find. [online] Available at:
 
https://news.stanford.edu/news/2013/september/toddler-language-gap-091213.html.
 
9 Beyond the charter term, our highest enrollment would begin in year 2024-2025, when all grades will have 90 students and thus the school
 
will be at a maximum capacity of 540 students.
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f.	 Proposed management and/or partner organization(s): While not a formal partnership 
for purposes of this application, the founding group is working with the support and 
training of Building Excellent Schools, a nationally-recognized leader in charter school 
design, incubation, and leadership development. Andrew Foglia, Lead Founder and 
proposed Executive Director, is a 2017-18 Fellow with Building Excellent Schools. 

g.	 Replication: Not applicable; however, the design of BOLD Charter School has been 
informed by the best practices of many high-performing charter schools serving similar 
populations. Lead Founder Andrew Foglia completed a leadership residency at 
Neighborhood Charter School of Harlem in January 2018; many aspects of their program, 
specifically those that support students with disabilities, have informed our design. 

h.	 School overview: With an unwavering commitment to excellence, BOLD Charter School 
equips all kindergarten through fifth grade students with the academic and character 
foundation to succeed in college, access lives of opportunity, and serve as the next 
generation of leaders. We propose an academic program based upon six design principles 
that propel our mission and define our work. (1) Rigorous academics, high-quality 
instruction, and extended learning time ensure college and career readiness. (2) A values-
based and achievement-oriented school culture builds personal excellence for school and 
life. (3) Leadership development occurs through social-emotional, project-based, and co-
curricular learning opportunities. (4) Results, not intentions, drive all decision-making, 
and the frequent use of data propels high academic achievement for all students. (5) A 
professional culture of continuous growth and practice-based professional development 
ensure high-quality instruction. (6) Meaningful, mission-driven partnerships with families 
and community stakeholders support all students to reach their full potential. 

III. Enrollment and Retention Strategies 

a.  	Recruiting and Enrolling Students: Our enrollment process will comply with all federal, 
state, and local laws governing public schools and charter admission procedures. We 
intend to enroll a student body that reflects CSD 12. We anticipate 92.9% of students will 
be from low-income families (measured by free-or-reduced lunch status), 21.5% will be 
students with disabilities, and 19.5% will be English Language Learners. We will conduct 
ongoing, strategic outreach to ensure equal enrollment access for all student populations, 
with the goal of attracting and enrolling a student body representative of CSD 12. (i) Those 
identified in the school’s mission: We are committed to educating all students, regardless 
of starting point or circumstances. To attract and enroll students, we will partner with 
early childhood programs in the Central Bronx, including La Peninsula Head Start, 
Trabajamos Head Start, and BronxWorks Early Childhood Programs. We have developed 
relationships with libraries in the Central Bronx, including Morrisania and West Farms, 
and will continue to recruit at each throughout the planning process and during all 
enrollment periods. At each organization described above, and at others, we will hold 
information sessions, distribute fliers and application materials, and post our social media 
information. All materials will be provided in English and Spanish, and other languages as 
necessary. (ii) Students with disabilities: We will provide students with disabilities the 
supports they need to thrive within our ambitious academic program. Partnering with the 

BOLD Charter School Letter of Intent to Apply 3 



                                                                                                         
 

     
  

    
   

       
  

    
  

     
    
   

  
    

     
    

 

       
    

      
    

       
    

        
    

        
  

     
       

       
      

     
   

    
   

    
  

       
     

  
     

    
  

   

early childhood programs and libraries identified above, we will ensure that all marketing 
materials and sessions include explanations of the various supports we offer for students 
with disabilities. We will recruit at organizations that support students with disabilities, 
including Leake and Watts, Metro Community Health Center, and the Kennedy Child 
Study Center in the Central Bronx. (iii) English Language Learners: To ensure all students, 
including English Language Learners, have access to our recruitment and enrollment 
information, we will provide all materials, information sessions, and our website in English 
and Spanish and other languages as needed. We will partner with local early childhood 
programs that serve large numbers of English Language Learners, including Trabajamos 
Head Start, La Peninsula Head Start, and Puerto Rican Family Institute. (iv) Economically 
disadvantaged students: The majority of students served by the several early childhood 
programs and libraries with which we plan to partner come from economically 
disadvantaged backgrounds. Along with recruiting at multiple early childhood programs, 
we will distribute recruitment and enrollment materials at NYC Housing Authority 
Complexes and anti-poverty organizations, including but not limited to, Phipps, 
BronxWorks, and H.E.L.P. Crotona. 

b.	 Retaining Students: We are committed to retaining 100% of our students. We will achieve 
this by building and sustaining meaningful, mission-driven partnerships with families and 
creating a joyous, engaging, and supportive school culture that is achievement-oriented 
and values-based, and that allows all students to thrive. We will implement robust 
supports for students with disabilities, English Language Learners, and students who are 
economically disadvantaged. (i) Those identified in the school’s mission: We will invest 
in meaningful, mission-driven partnerships with families from the outset. We will invest 
in these partnerships through multiple means, including: Home Visits from the Leadership 
Team prior to the school year; monthly BOLD University Nights (9) for families to learn 
strategies for supporting learning at home; trimester Drop Everything and Read events 
(3) to promote a strong culture of reading in school and at home; cultural events 
throughout the year to celebrate the community’s diversity; and trimester Family Input 
Sessions (3) to collect input on our program. Families will receive daily Be BOLD Reports 
summarizing each student’s academic, behavior, and school culture data. All families will 
receive teachers’ cell phone numbers; staff policy will require teachers to respond to all 
family outreach within 24 hours. We will have staff members fluent in Spanish and will 
continue to produce all materials in English and Spanish and other languages as needed 
to ensure equal access for all families. We will strengthen all partnerships by creating a 
joyous, engaging, and supportive school culture where all students feel welcomed and 
valued. We will build this culture by celebrating achievement, growth, and effort at every 
opportunity, regularly recognizing students for exemplifying our core values of 
Excellence, Integrity, Curiosity, Resilience, and Empathy. We will supplement school-
based activities with learning opportunities in our community and city and involve 
families whenever possible. We will implement an open-door policy that always 
welcomes families into our community. (ii) Students with disabilities: We will implement 
additional supports to ensure the success of students with disabilities, including investing 
in a comprehensive staffing model. Our co-teacher model will ensure daily small-group 

BOLD Charter School Letter of Intent to Apply 4 



                                                                                                         
 

  
    

  
    

    
    

     
    

        
     

        
  

     
      

   
      

  
     

     
   

  
        

    
     

    
   

  
   

 
   

   
      

   

 

    
     
        

    
     

 

                                                           
          
    

 

and individualized instruction and the building of personal relationships with students and 
families. The Director of Student Support10 will ensure the achievement of all students 
with disabilities through overseeing the implementation of tiered behavioral and 
academic Response to Intervention systems, managing the IEP process and compliance 
with existing IEPs, delivering professional development to all teachers on providing 
supports to students with disabilities, and serving as an additional point of contact for 
families of students with disabilities. We intend to have one teacher certified as a Special 
Education teacher within New York State for approximately every 15 students with 
disabilities.11 We intend to partner with the NYC Special Education Collaborative and have 
made initial outreach to the NYC Committee on Special Education to ensure additional 
resources for our students. (iii) English Language Learners: We will implement a full and 
structured immersion model to ensure high levels of investment and achievement for our 
students that are English Language Learners (ELLs). Our balanced literacy approach to 
reading and writing instruction will give all students, including ELLs, multiple 
opportunities to engage with language and in conversation. Our inquiry-based model of 
instruction in math and science will provide additional opportunities for language 
engagement. Our co-teacher model will ensure daily opportunities for small-group and 
individualized instruction, allowing teachers to understand students’ language needs and 
provide appropriate supports. Our Executive Director, Director of Curriculum and 
Instruction, Director of Student Support, and Student Support Coordinator(s) will monitor 
achievement of ELLs, provide whole-staff professional development on supporting ELLs, 
and serve as additional points of contact for families. (iv) Economically disadvantaged 
students: We anticipate that over 90% of our students will come from economically 
disadvantaged backgrounds. To retain these students, we will relieve families’ financial 
burden whenever possible, including providing one complete uniform set annually, metro 
cards for transportation, and daily school supplies. Our co-teacher model will ensure 
economically disadvantaged students receive the individualized supports necessary for 
success, and our targeted intervention program will provide additional support. We have 
initiated partnerships with community organizations that support economically 
disadvantaged families, including Phipps, BronxWorks, and Metro Community Health 
Center, and will leverage these partnerships through our school-based Community 
Relations Coordinator and Social Worker. We also intend to partner with H.E.L.P. Crotona 
to support our families facing housing challenges. 

IV. Public Outreach and Community Support 

BOLD Charter School intends to be a school of the community, responsive to the hopes and needs 
of families across the Central Bronx. The Applicant Group has conducted extensive outreach 
across CSD 12 and its target zip codes to: (1) Learn the local economic, social, and educational 
needs from community stakeholders, including families, community organizations and leaders, 
and elected officials; (2) Share information about the mission and design of BOLD Charter School; 
and (3) Collect comprehensive feedback, through multiple methods and timeframes, on every 

10 In Y2, the Director of Student Support will manage 1 Student Support Coordinator and in year 5 will manage 2 Student Support Coordinators. 
11 We cannot know the exact needs of our students until enrollment; we will adjust all staffing configurations and numbers based upon 
students’ needs as they present and IEP services as required. 

BOLD Charter School Letter of Intent to Apply 5 



                                                                                                         
 

    
     

     
 

    
      

        
          

     
    

  
      

     
  

      
       

     
    

       
 

       
       

       
     

      
  

  

    
    

   

 

                                                           
    

 
   

     
  

aspect of our design, which has been used to inform our final proposal. The community 
enthusiastically supports BOLD Charter School as a new option with a proposed fall 2019 opening. 

a.	 Public Outreach: Please see Table 2: Public Outreach Information and Attachment 2a. 

b.	 Initial assessment of parent interest in and/or demand: Our extensive community 
outreach, as detailed in Table 2 and Attachment 2a, has revealed a clear demand for 
BOLD Charter School. We have collected 237 community input surveys from community 
members in CSD 12 and our target zip codes, 57% of surveys from interested families with 
grade-eligible children, and incorporated this input into our proposal as outlined in Table 
2. We have met with and collected input from 40+ community organizations and leaders, 
built partnerships with many organizations that we intend to leverage in support of our 
students, and at this time have secured 7 letters of support from community-based 
organizations. We have distributed 500+ fliers to local businesses, community 
organizations, early childhood programs, and libraries; through tabling and information 
sessions, we have provided 14 opportunities for families and communities members to 
share their input, as outlined in Table 2. We have attended, presented at, and received 
input from the CSD 12 Education Council. We have also attended, presented at, and 
received input from Community Board 6, and the Board has provided us with a letter of 
support. Adjustments to our proposal made in response to input are outlined in Table 2. 

Local families’ eagerness expressed during our outreach is bolstered by analysis of charter 
school lottery data. In 2016-2017, for example, an estimated 8,950 families across the 
Central Bronx, of which CSD 12 is a part, applied for 1,900 charter school seats12; in CSD 
12, there were an estimated 1,1000 applications for 400 available seats.13 This demand 
bolsters the need for a high-quality option; BOLD Charter School seeks to be that for 
families in the Central Bronx. 

V. Proposed Board Chair Signature and Date 

On behalf of the Proposed Board of Trustees, we thank you for your consideration of our Letter 
of Intent to Apply for BOLD Charter School. We are excited about the opportunity to provide a 
high-quality school option for the students and families of the Central Bronx. 

12 New York City Charter School Center (2016). New York City Charter Schools 2016-2017 Enrollment Lottery Estimates. [online] Available at:
 
http://www.nyccharterschools.org/sites/default/files/resources/Lottery2016-17Report.pdf. This lottery data includes charter applications and 

seats from Districts 8, 9, and 12, which make up parts of the Central Bronx.
 
13 New York City Charter School Center (2016). New York City Charter Schools 2016-2017 Enrollment Lottery Estimates. [online] Available at:
 
http://www.nyccharterschools.org/sites/default/files/resources/Lottery2016-17Report.pdf.
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Table 2: Public Outreach Information 
BOLD Charter School 

Date(s) of 
Outreach 

Target 
Stakeholder 
Group 

Description of 
Outreach 

Location of 
Outreach 

Input Obtained Action Taken on Input Number of 
Attendees 

9/19/17 
Education 
leaders; 
community-
based 
organizations 

Call with Max 
Polaner, 
Executive 
Director-NY, 
iMentor 

Phone call – 
iMentor 

Students must 
be challenged 
academically, 
but also 
provided with 
individual 
mentors that 
stay with them 
over several 
years. 

Our co-teaching model 
in every classroom 
ensures personalized 
relationships with all 
students and mission-
driven partnerships with 
families. Leadership Lab 
will also be 
opportunities for older 
students to mentor 
younger students as the 
school grows. 

1 

9/19/17 NYC students 
and families; 
educators 

Attended Teens 
Take Charge 
Education Panel; 
learned about 
the educational 
needs of families 
residing in 
Harlem and the 
Bronx; shared 
information 
about BOLD with 
families. 

Schomburg 
Center, Harlem 

Families and 
students want 
more options 
for schools, and 
do not want to 
be limited to 
the traditional 
schools in their 
district. 

BOLD seeks to open in 
CSD 12 to provide 
families in the Central 
Bronx with a high-
quality school option. 
Fewer than 20% of 
elementary school 
students in CSD 12 are 
proficient on state 
exams. 

60+ attendees 
including 
community 
members, 
educators, 
families, and 
students 

BOLD Charter School Letter of Intent to Apply 
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9/20/17 
Community-
based 
organizations; 
community 
members 

Call with Bridget 
Johnson, 
Associate 
Executive 
Director of Prep 
for Prep 

Phone call – 
Prep for Prep 

Students need 
to build 
foundational 
skills early so 
they are 
prepared for 
college 
preparatory 
work in high 
school. 

We will implement a 
college preparatory 
academic program that 
includes an intensive 
focus on literacy and 
math, inquiry-based 
instruction to build 
critical thinking skills, 
and character and 
leadership 
development. 

1 

9/20/17 
Community-
based 
organizations 

Call with 
Michelle 
Defossett, VP of 
Finance at 
Sponsors for 
Educational 
Opportunity 

Phone call -
Sponsors for 
Educational 
Opportunity 

Students should 
be connected 
with 
community-
based and 
professional 
opportunities 
before college. 

Our Leadership Lab will 
be focused on character 
and leadership 
development, and we 
will provide 
opportunities for 
students to learn from 
community leaders and 
apply their leadership 
skills in their community 
through project-based 
learning opportunities. 

1 

9/21/17 Community-
based 
organizations; 
community 
members 

Met with Eileen 
Torres, Executive 
Director, and 
John Weed, 
Assistant 
Executive 

BronxWorks, 
Bronx 

Homelessness 
is a significant 
challenge facing 
youth across 
the Bronx, 
which 

BOLD intends to partner 
with BronxWorks and 
H.E.L.P Crotona (a 
transitional housing 
organization) to ensure 
supports for homeless 

2 community 
stakeholders 

BOLD Charter School Letter of Intent to Apply 
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Director; shared 
BOLD and 
learned more 
about 
educational 
needs across the 
Bronx 

significantly 
impacts 
attendance and 
parent 
engagement at 
school. 
Significant 
literacy and 
language gaps 
also exist as 
students enter 
pre-K and K, 
and many 
families lack 
resources and 
books at home. 

families. We will also 
recruit at these 
organizations to ensure 
that we are enrolling 
economically 
disadvantaged students. 
BOLD will also establish 
systems of frequent 
communication with 
families, and will 
conduct Home Visits 
prior to the start of 
school to establish 
relationships with 
families. We will also 
place an intensive focus 
on literacy instruction 
through multiple 
instructional methods, 
to ensure we close all 
literacy gaps and 
provide a strong 
foundation for all 
students. 

9/22/17 Central Bronx Distributed fliers Businesses and Business BOLD will partner with 29 community 
10/30/17 businesses; 

community-
based 
organizations; 
community 
members 

and community 
input surveys to 
businesses along 
East Tremont 
Avenue and 

community 
organizations in 
CSD 12 

owners and 
community 
members are 
supportive of a 
new college 
preparatory 

businesses and 
community 
organizations to provide 
students with 
community-based 

input surveys 
collected from 
CSD 12 
families and 
community 
members 

BOLD Charter School Letter of Intent to Apply 
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Southern 
Boulevard 

option in the 
community. 

learning opportunities 
through Leadership Lab. 

9/23/17 Education 
leaders 

Spoke with John 
Cozzi, Board 
member of KIPP 
New Jersey 

Phone call -
KIPP NJ 

School needs to 
get academics 
right first and 
ensure all 
students are 
academically 
prepared 
before anything 
else. 

We will provide an 
extended school day 
and school year, a 
robust focus on literacy 
and math, and use 
assessments and data 
regularly to ensure high 
levels of achievement 
for all students. 

1 

10/14/17 Community- Tabling; Morrisania Schools need to Our academic program 58 community 
10/21/17 based distributed fliers Public Library, provide is designed to be both input surveys 
11/4/17 organizations; and community Central, Bronx individualized challenging and collected from 
12/18/17 CSD 12 students input surveys; attention for supportive to meet the CSD 12 

and families spoke with students. needs of individual families and 
families about 
BOLD 

students. Our co-
teaching model allows 

community 
members 

for small-group 
instruction throughout 
every school day, and 
enables teachers to 
build personal 
relationships with 
students and families. 
Our literacy centers 
each morning allow for 
additional small-group 
instruction, and 

BOLD Charter School Letter of Intent to Apply 
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differentiation based on 
individual needs. To 
meet the needs of 
students, and honor the 
desires of parents, we 
will assign all staff 
members to lead small 
groups during literacy 
centers, which will 
enable us to provide the 
targeted interventions 
students need to be 
successful. Our Student 
Support Team, which 
includes our Director of 
Student Support, Social 
Worker, and Student 
Support Coordinator(s) 
will oversee the 
performance of 
students with 
disabilities, English 
Language Learners, and 
our students at-risk for 
academic failure, and 
provide additional 
interventions as 
needed. 
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10/17/17 Community 
leaders 

Met with John 
Sanchez, District 
Manager 
Community 
Board 6 

CB6 Office, CSD 
12, Bronx 

Communities 
within CB6 
need high-
quality schools, 
especially at the 
elementary 
level. 

BOLD will provide 120 
seats for communities 
within CB6, which is 
part of CSD 12. 

1 

10/17/17 Community-
based 
organizations; 
community 
members 

Met with David 
Boxill, Deputy 
Director of 
Administration, 
East Side House 

East Side 
House, South 
Bronx 

Families need 
to be equipped 
with ways to 
support 
children’s 
literacy 
development at 
home. 

BOLD will host nine 
BOLD University Nights 
to teach families 
different strategies for 
supporting reading and 
writing skills outside of 
school. 

2 community 
stakeholders 

10/17/17 Community Presented BOLD CB6 Office, CSD Charter schools We are committed to 8 community 
12/20/17 leaders; 

community 
members 

to the 
Community 
Board 6 
Education 
Committee. 
Distributed fliers 
and surveys. 

12, Bronx should accept 
all students 
regardless of 
their age. 

educating all students, 
and will backfill through 
fifth grade up through 
January 1 of each school 
year. We will also 
ensure interventions 
are in place for students 
that come to us in later 
grades with academic 
gaps. 

board 
members 

10/19/17 Community-
based 
organizations; 

Met with 
program 
directors from 
the South Bronx 

South Bronx 
Educational 
Foundation, 

Students need 
access to 
intervention 
programs to 

Our schedule is 
designed to provide for 
multiple small-group 
learning opportunities. 

2 community 
stakeholders 

BOLD Charter School Letter of Intent to Apply 
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community Educational Crotona Park, support literacy Our literacy center 
members Foundation and 

shared 
information 
about BOLD 

CSD 12, Bronx and math skill 
gaps. 

rotations each morning 
use an all-hands-on-
deck approach, in that 
all staff members are 
assigned to small-group 
literacy or math 
instruction to ensure 
targeted supports for all 
students. During literacy 
centers, students are 
also pulled for more 
intensive intervention 
when necessary as 
indicated by 
achievement data. 

10/20/17 Bronx elected 
officials; 
community 
members 

Bronx 
Assemblyman 
Luis Sepulveda’s 
Office, met with 
Deputy Chief of 
Staff Ibrahim 
Shatara 

Assemblyman 
Sepulveda’s 
Office, Central 
Bronx 

School 
attendance is a 
major issue in 
the district. 

We will communicate 
with families daily 
regarding attendance 
and timeliness through 
our Be BOLD Reports, 
and phone calls. 
Students will receive 
weekly rewards for 
being in school on time 
every day. Attendance 
will be a factor in all 
promotion and 
retention decisions, and 
attendance policies will 
be outlined in our 

1 community 
leader 

BOLD Charter School Letter of Intent to Apply 
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student and family 
handbook. If a student 
misses more than 10 
days of school, he/she 
may be eligible for 
retention. For students 
that show inconsistent 
attendance, we will 
establish a clear 
communication and 
meeting schedule, with 
staff and the family, 
scaffolded by number of 
absences, to include 
individualized 
attendance plans as 
needed, which will be 
monitored closely to 
ensure strong 
attendance. Our 
proactive, scaffolded, 
and individualized 
response to attendance 
challenges will address 
the issue when the 
numbers are low to 
ensure, to the greatest 
extent possible, that all 
students have strong 
attendance. Attendance 
goals will be part of the 
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goals included in our 
charter. 

10/20/17 Community-
based 
organizations; 
community 
education 
leaders 

Call with Sherri 
Geng, Special 
Advisor to the 
COO at Harlem 
Children’s Zone 

Phone call – 
Harlem 
Children’s Zone 

Ensure a 
rigorous 
curriculum by 
planning 
backwards from 
college-
readiness 
standards. 

Our curriculum will align 
to NYS Common Core 
Standards and 
eventually the Next 
Generation Learning 
standards. We will use a 
combination of 
purchased curriculum 
materials, as well as 
curricular resources 
from high-performing 
charter networks in the 
development of 
curriculum materials. 

1 

10/23/17 Bronx early 
childhood 
organizations; 
Bronx pre-K 
families and 
students 

Met with Yvette 
Tajudeen, 
Executive 
Director 

South Bronx 
Head Start, 
Central Bronx 

Parent 
engagement is 
critical to 
student 
success, but is 
also a challenge 
given the many 
competing 
demands on 
families. 

Our staffing plan allows 
us to build personal 
relationships with each 
family. In addition to 
our open-door policy for 
families to visit school, 
we will host multiple 
family events to 
celebrate cultural 
holidays, showcase 
student talent, and 
recognize academic 
achievement. 
Additionally, our nine 
BOLD University Nights 

1 community 
stakeholder 
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each year will equip 
families with strategies 
to support student 
learning outside of 
school. 

10/25/17 CSD 12 pre-K 
families and 
students 

Distributed fliers 
and community 
input surveys to 
families at La 
Peninsula Head 
Start and shared 
information 
about BOLD 

La Peninsula 
Head Start, CSD 
12, Bronx 

Bullying 
concerns are 
top of mind for 
families in the 
district. 

Our school culture is 
values-based and highly 
structured with school-
wide systems (i.e. BOLD 
Impression System and 
Be BOLD Reports) to 
build positive habits, 
and minimize behavior 
that distracts from 
learning. Students and 
families are encouraged 
though not required to 
sign our code of 
conduct at the start of 
each year and will 
receive daily 
communication about 
their child(ren)’s 
behavior. All 
communication, 
including 
communication 
regarding behavior, will 
be provided in the 
family’s preferred 
language as indicated 

26 community 
input surveys 
collected from 
CSD 12 
families 
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on our Home Visit 
Surveys. 

10/25/17 CSD 12 early 
childhood 
organizations; 
Central Bronx 
pre-K families 
and students 

Met with Renee 
Sutton, 
Executive 
Director, La 
Peninsula Head 
Start 

La Peninsula 
Head Start, CSD 
12, Bronx 

Students need 
to be taught 
social-
emotional skills, 
and these skills 
should be 
taught through 
direct 
modeling, 
visuals, and 
routines. 

We focus on social-
emotional development 
through our Leadership 
Lab and school-wide 
systems, including our 
BOLD Impression 
behavior management 
system. We will use the 
principles of the Social 
Thinking framework to 
guide our approach to 
social-emotional 
development. 

1 community 
stakeholder; 
CSD 12 
education 
leader 

10/25/17 Elected Officials Spoke with Email & Phone Ms. Ramirez N/A 1 elected 
11/28/17 Onelis Ramirez, 

Community 
Liaison for 
Assembly 
Member Marcos 
Crespo 

call indicated she 
will find time to 
share 
information on 
BOLD with 
Assemblyman 
Crespo. 

official staff 
member 

10/26/17 Community Distributed fliers Metro Families In addition to our 17 community 
11/18/17 members; CSD 

12 families; 
students with 
disabilities 

and community 
input surveys; 
spoke with 
families about 
BOLD 

Community 
Health Center, 
CSD 12, Bronx 

experience 
challenges 
when trying to 
get special 
education 
services for 
their children. 

Director of Student 
Support (and eventually 
Student Support 
Coordinators) and our 
co-teaching model, we 
also intend to partner 
with the NYC Special 

input surveys 
collected from 
CSD 12 
families and 
community 
members 
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Education Collaborative 
and the NYC Committee 
on Special Education to 
provide robust supports 
for our students. 

10/26/17 Community-
based 
organizations; 
community 
members 

Spoke with 
Bervin Harris, 
Executive 
Director of 
Renaissance 
Youth 

Renaissance 
Youth, Bronx 

Relationships, 
above all else, 
are critical to 
student 
success. Spoke 
about the need 
for the Pyramid 
Model for 
promoting 
social-
emotional 
development. 

Our staffing plan allows 
us to build personal 
relationships with all 
children and families. 
Our Leadership Lab 
allows for teachers to 
work with small groups 
of students in a 
coaching capacity, and 
support students’ 
character and 
leadership 
development. We will 
provide teachers with 
professional 
development on 
relationship-building 
strategies, as 
relationships are a key 
component of our 
student BOLD 
Impression System 
(behavior management 
system). 

1 community 
stakeholder 
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10/27/17 Community-
based 
organizations; 
community 
members 

Call with 
Quandisha 
German, Co-
Director of the 
Mentoring 

Phone call – 
Bronx 
Defenders 

Schools need to 
support 
students with 
challenging 
behaviors to 

Our behavior RTI system 
provides tiered supports 
for students with 
behavior challenges. 
Our BOLD Impression 

1 community 
stakeholder 

Program at 
Bronx Defenders 

succeed 
academically 
and stay in 
school, and 
provide 
opportunities 
for mentorship. 

system (our behavior 
management system) is 
a fluid system, which 
gives students multiple 
opportunities within a 
day to learn from 
mistakes and improve 
behavior. Our daily 
communication with 
families regarding 
behavior and culture 
will ensure a continuum 
of support outside of 
school. 

10/28/17 CSD 12 families Tabling; West Farms Schools need to We will build a culture 45 community 
11/24/17 and students; distributed fliers Library, CSD 12, address of respect, including input surveys 
12/15/17 community and community Bronx increases in zero tolerance for collected from 
1/20/18 members input surveys; 

spoke with 
families about 
BOLD 

bullying and 
violence. 

bullying. We will review 
our code of conduct 
before school starts 
with all families. Our 
school culture will be 
highly structured, with 
clear expectations, 
routines, and systems to 
guide behavior and 

CSD 12 
families and 
community 
members 
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ensure every moment is 
focused on learning. All 
staff members will 
receive training on 
effective strategies for 
addressing bullying, and 
our School Culture 
Manager (hired in Y2) 
will manage more 
extreme cases and 
involve families 
regularly. 

10/29/17 Bronx Early Met with Dawn East Side Students and We intend to partner 1 
12/18/17 Childhood 

Education 
leaders, 
Community-
based 
organizations, 
community 
members 

Heyward, 
Deputy Director 
of Early 
Childhood 
Programs at East 
Side House 
Settlement 

House, South 
Bronx 

families need to 
be provided 
with 
comprehensive 
resources and 
supports to 
ensure that 
students can be 
successful 
academically. 

with multiple 
community-based 
organizations to ensure 
our students, including 
those with disabilities, 
housing challenges, and 
other circumstances, 
receive the supports 
they need to thrive 
within our academically 
rigorous environment. 
Those organizations 
include, but are not 
limited to: Leake and 
Watts, NYC Special 
Education Collaborative, 
BronxWorks, H.E.L.P. 
Crotona, and Metro 
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Community Health 
Center. 

10/30/17 Education 
organizations 
focused on 
underserved 
youth 

Call with Nadia 
Abouzaid, 
Director of 
Campus 
Relations 

Phone call -
Jopwell 

Students need 
to be taught 
how to access 
jobs and 
understand 
different career 
pathways. 

Our Leadership Lab will 
provide opportunities 
for students to not only 
develop character and 
leadership skills, but to 
also apply their skills in 
their community and 
city through project-
based learning 
opportunities. 

1 

11/1/17 Community-
based 
organizations; 
community 
members 

Call with Dana 
Wheeler, 
Director of 
Education 
Programs, Police 
Athletic League 

Phone call -
Police Athletic 
League 

Literacy gaps 
are pervasive, 
and many 
students lack 
basic skills like 
spelling and 
handwriting, 
especially if 
they have not 
attended Pre-K. 

We provide 175 
minutes of literacy 
instruction daily, and an 
extended school day 
and school year to 
ensure that all students, 
regardless of 
background or Pre-K 
experience, develop the 
literacy foundation 
needed to succeed 
academically. Our Home 
Visits during the 
summer will provide 
data on early education 
experiences, and allow 
us to meet the needs of 
all students. 

1 community 
stakeholder 
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11/2/17 Community-
based 
organizations 

Call with Melissa 
Herman, 
Program Officer 
of Graduate NYC 

Phone call -
Graduate NYC 

Supports 
partnerships 
between 
middle/high 
schools and 
colleges to 
think about the 
vertical 
alignment of 
the curriculum 
from K-12 to 
college. 
Elementary 
schools should 
plan backwards 
from Regents 
assessments to 
ensure students 
are prepared to 
succeed on 
those exams, 
which are 
predictive of 
participation in 
remediation 
courses in 
college. 

Our curriculum will be 
developed to align with 
NYS Common Core 
Standards, and 
eventually the Next 
Generation Learning 
Standards, and will be a 
combination of both 
purchased curriculum 
and curriculum 
resources from high-
performing charter 
networks to ensure that 
our curriculum meets 
college-ready standards. 

1 

11/3/17 Community-
based 
organizations; 

Met with Mariel 
Matthews and 
Katherine 
Jimenez, 

Soundview 
Public Library, 
Central Bronx 

Afterschool 
programs are 
beneficial in 
providing 

Our extended school 
day and school year 
provide additional 
instructional time to 

2 community 
stakeholders 
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community Children’s additional support all students, 
members Librarians, 

Soundview 
Public Library 

literacy and 
math 
instruction, 
especially for 
students that 
are English 
language 
learners. 

including those who are 
English Language 
Learners. We also 
intend to partner with 
community-based 
organizations, including 
South Bronx United, the 
Police Athletic League, 
and South Bronx 
Educational Foundation 
to provide additional 
afterschool 
programming options 
for our students. 

11/3/17 Community 
members; CSD 
12 families and 
students 

Distributed 
community 
input surveys 
and fliers 

Tabernacle 
Baptist Church, 
CSD 12, Bronx 

Many families 
do not have the 
resources to 
support their 
children’s 
learning at 
home, 
especially when 
it comes to 
literacy. Need 
to equip 
families with 
resources and 
strategies. 

We will conduct Home 
Visits prior to the start 
of school during which 
we will assess each 
student’s reading level 
and provide each family 
with resources to 
support reading prior to 
the start of school. In 
addition to our nine 
BOLD University Nights 
that focus on equipping 
families with strategies 
to support literacy at 
home, we will host 
three literacy events at 

12 community 
input surveys 
collected from 
CSD 12 
families and 
community 
members 
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school (i.e. Drop 
Everything and Read) 
and will invite all 
families to attend. 

11/4/17 Community 
members; CSD 
12 school 
leaders and 
administrators 

Distributed fliers 
and community 
input surveys at 
Bronx Arts Event 
and spoke with 
families about 
BOLD 

Tremont Park, 
CSD 12, Bronx 

Some schools 
are over-
crowded and 
students do not 
get enough 
individual 
attention. 

Our staffing plan 
enables us to build 
meaningful, mission-
driven relationships 
with all students and 
families, and provide 
individualized supports 
to students. We will also 
follow a slow growth 
model to ensure quality 
control of curriculum, 
instruction, and 
operational 
management. 

13 community 
input surveys 
collected from 
CSD 12 
families and 
community 
members 

11/4/17 Community Tabling; Soundview Schools need to Our staffing model, 18 community 
11/25/17 members; 

Central Bronx 
families and 
students 

distributed fliers 
and community 
input surveys; 
spoke with 
families about 
BOLD 

Public Library, 
Central Bronx 

support 
students who 
are English 
language 
learners. 

including our co-
teaching model and 
Student Support Team 
has been designed to 
provide the 
individualized supports 
to ensure our ELL 
students thrive in our 
academically rigorous 
environment. We will 
implement a structured 

input surveys 
collected from 
Central Bronx 
families and 
community 
members 
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and full immersion 
model which many 
high-performing schools 
serving similar 
populations have shown 
to be effective in 
supporting the 
achievement of ELL 
students. 

11/8/17 Community Presented BOLD CSD 12 The district is We are committed to 30+ 
12/13/17 members; CSD 

12 school and 
administrative 
leaders 

to Community 
School District 
12 Education 
Council; 
distributed fliers 

Education 
Council, CSD 12, 
Bronx 

interested in 
hosting joint 
events with 
multiple 
schools in the 
community, 
including 
charter schools, 
to create more 
opportunities 
for positive 
community 
activities. 

partnering with district 
schools to improve 
outcomes for all 
children. We have 
expressed this interest 
to the chair of the CSD 
12 Education Council. 
We have also sent 
emails to the CSD 12 
Superintendent and the 
Borough Field Liaison 
expressing our interest 
in collaboration. We 
also plan to open 
components of our 
professional 
development to 
teachers in CSD 12. 

community 
stakeholders 

11/14/17 Charter school 
educators 

Met with 
Colleen Stewart, 

Success 
Academy 

Arts 
programming is 

We will offer arts as 
part of our co-curricular 

1 
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Director of 
Scholar Talent, 
Success 
Academies and 
former principal 
of Success 
Academy’s 
Bronx Campus 

essential to 
students 
becoming 
creative and 
flexible 
thinkers. 

programming starting in 
year 1. We intend to 
partner with CORE Arts 
to ensure high-quality 
arts instruction. 

11/21/17 Early childhood Met with Appletree Critical for We are partnering with 1 
12/14/17 organizations Isabella 

Spertado, 
Director of 
Program 
Development, 
NYC Appletree 
Education 

Education elementary 
schools to 
partner with 
early childhood 
programs to 
ensure smooth 
transition for 
families. Early 
childhood 
education 
should also 
include team-
based and play-
based learning 
opportunities. 

multiple pre-K programs 
in the Bronx to provide 
a continuum of 
educational options for 
families. We will also 
offer choice time and 
blocks as part 
Leadership Lab to 
provide students with 
opportunities to 
develop college and 
career skills like critical 
thinking, collaboration, 
and communication. 

11/28/17 Early childhood 
education 
organizations; 
CSD 12 families 
and students 

Met with 
Minerva 
Serrano, Family 
Engagement 
Coordinator at 

Trabajamos 
Head Start, CSD 
12, Bronx 

School must 
communicate 
with families 
regularly and 
provide 
strategies for 

We will have multiple 
means of 
communicating with 
families, including daily 
Be BOLD Reports, and 
trimester family 

2 community 
stakeholders 

BOLD Charter School Letter of Intent to Apply 
20 



 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 

 
 

 

 

   
  

 
  

 
 

 

 

 
 

 

 
 

 
 

 
 

 
 
 
 
 

 

   
 

  
 

 
 

 

 
 

  
 

 
 

 
 

 
 

 
 

 
 

 

 
 

 
 

 
 

  

 
 

  
 

 
 

  
 

 
 

Trabajamos 
Head Start 

Signed 
Community 
Partnership 
Agreement with 
Trabajamos, 
indicating our 
intent to serve 
as an 
elementary 
option for 
Trabajaoms 
families 

support 
students at 
home. 

achievement 
conferences. We will 
also host nine BOLD 
University Nights to 
ensure all families are 
able to attend and learn 
strategies for 
supporting students at 
home. 

11/29/17 Community-
based 
organizations; 
community 
members 

Met with 
Tambra Gill, 
Branch Manager 
of West Farms 
Library 

West Farms 
Library, CSD 12, 
Bronx 

Homelessness 
is a significant 
challenge, and 
students need 
to be provided 
with social-
emotional 
supports. 

We intend to partner 
with H.E.L.P. Crotona 
and Phipps to provide 
resources to families 
facing housing 
challenges. 

1 community 
stakeholder 

11/29/17 Community 
members 

Presented BOLD 
at the 
Community 
Board 6 
Community 
Conversation 
Event; 
distributed fliers 

West Farms 
Library, CSD 12, 
Bronx 

Community 
members and 
families are 
excited about a 
new school 
option, and 
believe it is 
important that 

We intend to hire a staff 
that represents the 
demographics of the 
community. Our 
Community Relations 
Coordinator will be 
fluent in Spanish to 
ensure complete access 

9 community 
stakeholders 
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the school has for all families.  We will 
bi-lingual provide professional 
teachers. development for 

teachers on strategies 
for supporting English 
Language Learners in 
our full immersion 
model. 

11/29/17 Community-
based 
organizations; 
families in 
transitional 
housing 

Spoke with Lucia 
Pierna, 
Education 
Coordinator at 
H.E.L.P. Crotona 

Phone call -
H.E.L.P. 
Crotona, CSD 
12, Bronx 

Schools need to 
make families 
facing housing 
challenges 
aware of new 
school options 
and the process 
of enrolling. 

We will recruit at 
H.E.L.P. Crotona by 
distributing enrollment 
materials in English and 
Spanish, and hosting 
information sessions for 
families that reside 
there. 

1 community 
stakeholder 

11/30/17 Community-
based 
organizations; 
community 
members 

Met with Ashley 
Hurley from the 
Crotona 
Coalition 

Crotona 
Coalition, CSD 
12, Bronx 

A school’s 
discipline 
system should 
include 
elements of 
restorative 
justice. 

Our BOLD Impression 
behavior management 
system has been 
designed to be fluid and 
give students 
opportunities to make 
mistakes and rebound 
from those mistakes. 
Teachers are coached in 
behavior management 
to provide opportunities 
for students to reflect 
on mistakes, and repair 
relationships impacted 
by certain behaviors. 

1 community 
stakeholder 
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11/30/17 Community 
members 

Met with Miguel 
Alvarez and 
George Hines, 
Neighborhood 
Coordination 
Officers with the 
48th Precinct in 
the Central 
Bronx 

48th Precinct, 
Cross Bronx 
Expressway, 
CSD 12, Bronx 

Families need 
to be equipped 
with strategies 
to reinforce 
behavior and 
learning at 
home. Schools 
need to partner 
with local youth 
officers to 
provide support 
for families 
facing 
significant 
challenges. 

Our family partnerships 
will entail opportunities 
for equipping families 
with at-home strategies 
to support behavior and 
academic achievement, 
including our nine BOLD 
University Nights, and 
regular communication 
from teachers. 

2 community 
stakeholders 

12/5/17 Education 
leaders; district 
school leaders 

Spoke with Dr. 
Nancy Gutierrez, 
Chief of Strategy 
at NYC 
Leadership 
Academy 

Phone call – 
NYC Leadership 
Academy 

Effective school 
leaders must be 
data-driven, 
and new 
schools should 
partner with 
existing schools 
in the district to 
maximize 
impact. 

We have attended 
Community Education 
Council 12 district 
meetings to present our 
proposal to CSD 12 
school leaders and 
administrators.  We 
intend to open some of 
our professional 
development sessions 
to district teachers to 
create collaboration 
with district school 
educators. 

1 
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12/5/17 Elected officials; 
community 
members 

Met with 
Monica Major to 
discuss 
education 
challenges 
across the 
Bronx, and 
about the 
proposal for 
BOLD 

Bronx Borough 
President’s 
Office, Bronx 

The district has 
experienced an 
increase in its 
immigrant 
population, and 
schools need to 
help all 
children, 
including recent 
immigrants, be 
successful. 

We are committed to 
preparing all students 
for school and life 
success. Our full 
immersion academic 
model and our Student 
Support team ensures 
that English Language 
Learners are provided 
with the access and 
support necessary to 
thrive within a rigorous 
academic program. 

1 community 
stakeholder 

12/5/17 Community 
members 

Spoke with John 
Dudley, District 
Manager for 
Community 
Board 3 

Phone call Mr. Dudley was 
excited to learn 
about our 
proposal to 
open in CSD 12 
and invited us 
to present at 
the February 
2018 
Community 
Board 3 
meeting. 

We will present BOLD at 
the Community Board 3 
February 2018 Youth 
and Education 
Committee Meeting, 
and intend to request a 
letter of support from 
CB3. 

1 community 
stakeholder 

12/13/17 Elected officials Spoke with 
Joshua Murillo, 
Community 
Liaison for 
Assembly 

CSD 12 
Education 
Council 
Meeting 

Mr. Murillo 
indicated he 
will share our 
plans with 
Assemblyman 
Blake and find a 

N/A 1 elected 
official staff 
member 
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Member 
Michael Blake 

time for us to 
connect in 
person. 

12/14/17 Community-
based 
organizations; 
community 
members 

Met with Colbert 
Nembhard, 
Branch 
Manager, 
Morrisania 
Public Library 

Morrisania 
Public Library, 
CSD 12, Bronx 

Schools should 
partner with 
local libraries 
and ensure all 
families get 
library cards. 
Need to also 
provide 
opportunities 
for students to 
visit the library. 

We will partner with 
Morrisania Library and 
other public libraries in 
the Central Bronx and 
facilitate access for all 
families to obtain library 
cards for their children. 

1 community 
stakeholder 

12/16/17 Community 
members; CSD 
12 families and 
students 

Information 
Session 

Morrisania 
Public Library, 
CSD12, Bronx 

Schools need to 
address 
bullying, and 
make sure all 
students feel 
safe and 
welcomed. 

Our priority is ensuring 
that all students are 
physically, emotionally, 
and psychologically 
safe. Our student code 
of conduct outlines 
expectations for student 
behavior and our 
discipline policy outlines 
our approach to 
managing behavior 
related to bullying. We 
will be proactive in 
building and sustaining 
our values-based 
culture to prevent 

7 CSD 12 
families with 
grade-eligible 
children 
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issues of bullying from 
arising. Should they rise, 
we will address them 
swiftly and in 
accordance with our 
discipline policy, and 
involve families 
throughout. 

12/19/17 Community-
based 
organizations; 
community 
members 

Met with 
Andrew So, 
Executive 
Director, South 
Bronx United 

South Bronx 
United, South 
Bronx 

Students need 
to be invested 
in school 
through 
multiple 
methods, and 
sports are 
important for 
character and 
leadership 
development. 

We will offer sports as 
part of our co-curricular 
programming, and we 
intend to partner with 
South Bronx United to 
provide our students 
and families with sports 
programming outside of 
school. 

1 community 
stakeholder 

12/20/17 Community-
based 
organizations; 
community 
members 

Spoke with 
Christina 
Soddano, Senior 
Director of 
Behavioral 
Health Services, 
Leakes and 
Watts 

Phone call -
Leakes and 
Watts, Bronx 

Schools should 
provide families 
with resources 
to support 
medical care 
and behavioral 
needs, including 
those students 
with mental 
health 
conditions. 

We intend to partner 
with Leake and Watts 
and provide information 
on their services to 
families requiring such 
help. 

1 community 
stakeholder 
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12/20/17 Community 
members; CSD 
12 families and 
students 

Information 
Session 

Morrisania 
Public Library, 
Central Bronx 

Some schools 
are 
overcrowded; 
teachers and 
principals need 
to be accessible 
for families. 

We intend to create 120 
seats for students in the 
Central Bronx in fall of 
2019. Our investment in 
mission-driven family 
partnerships involves 
frequent 
communication from 
teachers (and leaders 
when necessary), and a 
general open-door 
policy for families to 
visit school. 

9 CSD 12 
families with 
grade-eligible 
children 

12/21/17 Community-
based 
organizations; 
community 
education 
leaders 

Met with Brett 
Gallini, Executive 
Director of 
Neighborhood 
Charter Schools 
(Harlem & 
Bronx) 

Neighborhood 
Charter School 
of Harlem, 
Harlem 

School needs to 
prioritize 
literacy and 
math 
instruction, and 
view strategies 
for supporting 
students with 
disabilities as 
interventions 
that benefit all 
learners. 

We place an intensive 
focus on literacy and 
math instruction 
throughout our K-5 
program. Additionally, 
our approach to social-
emotional and 
character development 
is guided by principles 
of Social Thinking, which 
is a framework that has 
been shown to be 
effective in supporting 
students with 
disabilities, and has 
proven successful at 
Neighborhood Charter 
School, a high-

1 
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performing charter 
school in Harlem. 

1/10/18 Community 
members; CSD 
12 families and 
students 

Presented BOLD 
to Community 
Board 6; 
distributed fliers 
and community 
input surveys 

Community 
Board 6, CSD 
12, Bronx 

Facility needs to 
be close to 
public 
transportation 
so that it is 
accessible for 
all families. 

In identifying a suitable 
facility, we will prioritize 
proximity to public 
transportation to 
ensure that location is 
not prohibitive for 
families or staff. 

35+ 
community 
members; 8 
community 
input surveys 
collected from 
CSD 12 
families and 
community 
members 

1/10/18 Elected officials; 
community 
members 

Shared 
information on 
BOLD with 
Famod Konneh, 
Bronx Borough 
Director, 
Community 
Affairs Unit of 
NYC Mayor’s 
Office 

Community 
Board 6, CSD 
12, Bronx 

Mr. Konneh 
would like 
BOLD to keep 
his office 
updated as the 
school goes 
through the 
authorization 
process. 

N/A 1 community 
stakeholder 

1/10/18 Special 
Education 
Educators 

Connected with 
Meghan 
Ohlssen, 
Director of NYC 
Special 
Education 
Collaborative 

Email – NYC 
Special 
Education 
Collaborative 

N/A We intend to work with 
the NYC Special 
Education Collaborative 
to support our students 
with disabilities. 

1 

1/17/18 Community 
members 

Spoke with 
Anthony Mims, 

Phone call 48th Precinct 
Youth Officer is 

We will invite officers 
from the 48th Precinct 

1 community 
stakeholder 
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Youth Officer for focused on anti- to present to staff 
the 48th Precinct bullying 

initiatives with 
CSD 12 schools, 
including 
bringing 
mediations and 
reflective circle 
programs into 
schools. 

during professional 
development to equip 
the staff with additional 
resources and strategies 
to support students 
who may display 
challenging behavior. 

1/18/18 Community-
based 
organizations 
serving ELL 
students 

Connected with 
Vimary Serra, 
Family Services 
Manager at the 
Puerto Rican 
Family Institute 

Email - Puerto 
Rican Family 
Institute, CSD 
12, Bronx 

Discussed 
meeting in late 
February to 
discuss a 
potential 
partnership. 

We look forward to 
potentially serving as an 
elementary school 
option for families 
involved with the 
Puerto Rican Family 
Institute, and we plan to 
recruit heavily at the 
organization to enroll 
ELL students. 

1 community 
stakeholder 

1/18/18 Community-
based 
organizations; 
community 
members 

Met with 
Anthony Lopez, 
Assistant 
Director of 
Madison Square 
Boys & Girls Club 

Madison Square 
Boys and Girls 
Club, CSD 12, 
Bronx 

Schools should 
have uniforms 
and systems to 
prevent 
bullying. 

BOLD will provide a free 
uniform to each student 
annually, enforce a 
uniform policy, and our 
BOLD Impression 
system, along with 
other school-wide 
systems and routines, 
will create a structured 
environment that is safe 

1 community 
stakeholder 
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and conducive to high 
achievement. 

1/19/18 Community-
based 
organizations 

Made initial 
contact with 
James Stratford, 
Managing 
Director of 
Community 
School 
Partnerships, 
PHIPPS 

Email – PHIPPS 
NY 

Mr. Stratford 
expressed 
interest in 
discussing 
potential 
partnerships 
between 
PHIPPS and 
BOLD as the 
school develops 

We intend to partner 
with PHIPPS during our 
planning year and once 
open to build a mutually 
beneficial partnership in 
service of students and 
families across the 
Bronx. 

1 community 
stakeholder 

1/20/18 CSD 12 families 
and students 

Information 
Session 

West Farms 
Library, CSD 12, 
Bronx 

Families want 
afterschool 
programs for 
students, 
uniforms, and 
extra help for 
students who 
struggle. 

We will have an 
extended school day 
and school year and will 
partner with 
community-based 
organizations to provide 
afterschool 
opportunities. All 
students will be 
required to wear 
uniforms every day, 
with a uniform being 
provided by the school 
to each student, and 
our staffing plan and 
schedule allow for daily 
small group instruction 
and intervention. 

16 CSD 12 
families with 
grade-eligible 
children 
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1/23/18 Central Bronx 
pre-K families 
and students 

Information 
Session 

East Side House 
Early Childhood 
Program, South 
Bronx 

Need to provide 
individualized 
instruction to 
ensure students 
get the 
targeted 
support they 
need. 

We will have a co-
teaching model in every 
classroom to ensure 
students receive 
individualized supports. 
Our Literacy Centers 
block allows for 
targeted small-group 
instruction as all staff 
members are assigned a 
group. 

7 Bronx 
families with 
grade-eligible 
children 

1/23/18 CSD 12 
Community 
health 
professionals; 
community 
members; 
students with 
disabilities 

Met with Oliva 
Goddard, Patient 
Access 
Coordinator at 
Metro 
Community 
Health Center 
and shared 
information on 
BOLD. 

Metro 
Community 
Health Center, 
Central Bronx 

Discussed the 
importance of 
community 
organizations 
working 
together to 
provide the full 
range of 
supports 
families and 
children need 
to stay healthy 
and succeed in 
school. 

We will partner with 
Metro Community 
Health to provide our 
families with health 
resources when 
needed. We will also 
conduct recruitment 
efforts at Metro, which 
serves a large number 
of individuals with 
disabilities. 

1 community 
stakeholder 

1/25/18 Community-
based 
organizations; 
students with 
disabilities 

Spoke with 
Jeanne Alter, 
Executive 
Director of the 
Kennedy Child 
Study Center 

Phone Call -
Kennedy Child 
Study Center, 
CSD 12, Bronx 

Schools need to 
provide 
comprehensive 
supports for 
students with 
special 

Our staffing plan, 
including our co-
teaching model and 
Student Support team, 
as well as systems to 
ensure frequent 

1 community 
stakeholder 
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education communication with 
needs. families best ensure the 

success of all students. 
Our comprehensive 
academic RTI process 
will provide ongoing 
monitoring of all 
student achievement 
and efficacy of 
supports. We have also 
made initial outreach to 
the Committee on 
Special Education office 
and the NYC Special 
Education Collaborative 
to provide additional 
supports. 

2/5/18 CSD 12 Charter 
Schools 

Spoke with 
Denise Wright, 
Director of 
Special 
Education and 
Intervention, 
Children’s Aid 
College Prep 
Charter School 

Phone call – 
Children’s Aid 
College Prep 
Charter School, 
CSD 12, Bronx 

Ms. Wright 
discussed the 
importance of 
early 
identification of 
students with 
special 
education 
needs so that 
schools can be 
proactive in 
meeting those 
needs. 

As part of our Home 
Visits over the summer 
prior to the opening of 
school, we will ask 
families to complete 
informational surveys 
that include information 
about special education 
needs or disabilities so 
that we can proactively 
plan to support all 
students. 

1 community 
stakeholder 
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2/5/18 Early childhood 
education 
organizations; 
students with 
disabilities 

Spoke with 
Maria Losiak, 
Development 
Manager, 
McCarton 
Foundation 

Phone call – 
McCarton 
Foundation 

Ms. Losiak 
spoke about the 
plans for the 
McCarton 
Foundation to 
open an early 
childhood 
program in CSD 
12, specifically 
designed to 
support 
students with 
disabilities. 

Ms. Losiak expressed 
interest in partnering 
with BOLD in the future 
as an elementary school 
option. We intend to 
keep Ms. Losiak 
informed throughout 
the application process 
and hope to serve as an 
elementary school 
option for families and 
students at McCarton. 

1 community 
stakeholder 
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Attachment 2a: Initial Samples of Public Outreach 

1.	 The group has informed the community about the proposed charter school, including the 
intended location, the target student population, the grades to be served, and a description 
of the educational program(s) to be offered. We have informed the proposed community 
about our proposal through multiple means, including: distributing 500+ fliers to local 
businesses, community organizations, early childhood programs, and libraries; 14 tabling and 
information sessions; and presentations at meetings of Community Board 6 and CSD 12 
Education Council. This outreach will continue throughout the application process. 

Attached: BOLD Charter School Information Session Flier and Accompanying Sign-In Sheet 

BOLD Charter School Attachment 2a 1 



                                                                                                                         
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

BOLD Charter School Attachment 2a 2 



                                                                                                                         
 

 

 

 

 

BOLD Charter School Attachment 2a 3 



                                                                                                                         
 

   
    

    
   

   
 

   

 

2.	 Stakeholders in the community were given the opportunity to provide input into the design 
of the proposed charter school. To date, we have collected 237 community input surveys 
from community members in CSD 12 and our target zip codes; 57% of those surveys were 
from interested families with grade-eligible children. Adjustments to our proposal in 
response to community input are outlined in Table 2. 

Attached: BOLD Charter School Community Input Survey 

BOLD Charter School Attachment 2a 4 



                                                                                                                         
 

     
      

  
 

 

 

 

3.	 At least one public meeting with stakeholders in the community in the school district in 
which the proposed charter school is to be located. Reasonable public notice should be 
provided to community stakeholders. 

Attached: Community Board 6 January 2018  Meeting Agenda 
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NEW YORK STATE EDUCATION DEPARTMENT
 
CHARTER SCHOOL OFFICE
 

ATTACHMENT 5a: NEW APPLICANT AND PROSPECTIVE 
SCHOOL TRUSTEE BACKGROUND INFORMATION SHEET 

(For New School Applications Only) 

Applicant Group Members (“AG”): The term Applicant Group is newly applied to 
include those individuals formerly identified as lead applicants and those participating in 
the planning of the application to establish the proposed charter school; those who will 
comprise the initial board of trustees; and those who will become school employees— 
anyone who is involved in the development of the Letter of Intent and the Full 
Application. All members, including prospective board members, must provide the 
background information where indicated for Applicant Group Members. 

Prospective BOT Members (“BOT”): Service on a public charter school board of 
trustees (“board”) is a position of great trust and responsibility. As a member of a public 
charter school’s board, you are charged with overseeing the education of all students 
enrolled in the school, as well as the expenditure of public monies directed to the 
charter school. To properly evaluate proposed board members, please provide full and 
complete background information where indicated for proposed board members. 

Note: Additionally, prospective members of the Board of Trustees are required to 
undergo a criminal background check via a fingerprint scan arranged by and at the 
expense of the State Education Department. The inability or unwillingness of any 
member of the applicant group to promptly undergo the required criminal 
background check via fingerprint scans within the timeframe requested in 
advance of the Board of Regents meeting shall be grounds for terminating an 
application or denying a charter recommendation. 

CONTACT INFORMATION FOR ALL APPLICANT GROUP MEMBERS 

Member Name: Andrew Foglia 

Proposed Charter School Name: BOLD Charter School 

E-Mail Addre

Home Telep

Home Addre

Business Te

Business Ad
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Please note that this document is considered a public record and as such, may be 
made available to members of the public upon request under the Freedom of 
Information Law.  Personal contact information provided above will be redacted. 

Background Information – All Applicant Group Members 

1. Please	 provide your educational and employment history. You may do so by 
attaching a résumé. Note: Individuals are not required to have degrees or education 
credentials to serve on a charter school’s Board of Trustees. This documentation is 
for identify verification only. 

Résumé Attached 

Copy of Diploma, Transcript or Supporting Documentation Attached 
If education credentials are not available, please submit a signed and 
notarized letter stating the highest level of education obtained and the reason 
why the documentation cannot be provided. 

2. Please indicate how you became aware of the opportunity to join the applicant 
group. 

I joined the Building Excellent Schools (BES) Fellowship in August 2017 and have 
been working with the support of the BES team to design BOLD Charter School. I 
first learned of BES through a visit to a BES-founded school in Brooklyn, Coney 
Island Prep, during my Teach For America tenure. I was inspired by the culture of 
high expectations, academic rigor, and joy which permeated every facet of the 
school. After completing my Teach For America tenure in Newark, NJ, I joined the 
School Leadership Program at Harvard’s Graduate School of Education, and 
remained in contact with members of the BES staff. I continued to track the growth 
of the organization and the new schools they were opening and continued to be 
impressed by their success. After serving as a school leader at Success Academy 
Charter Schools for three years, I was offered the opportunity to join the BES 
Fellowship. As the Lead Founder of BOLD Charter School, I am humbled and 
honored to be part of this applicant group, a diverse team of professionals that bring 
a range of experience and perspective to our efforts to create an excellent school for 
families across the Central Bronx. Together, we have participated in multiple board 
meetings, engaged in community outreach to gather input and build support for our 
proposal from community members and families, and will continue these efforts as 
we work to bring the vision of BOLD Charter School to life. 

3. Please affirm that you have read Article 56 of the New York State Education Law 
and understand the relationship between a charter school and the authorized 
chartering entity as defined in that statute. 

I affirm. 
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4. Please affirm that you have read and understand the charter school application, the 
charter school board’s by-laws and all proposed policies. If your team has not yet 
submitted a full application, please affirm that you will commit to read and 
understand the charter school application, the charter school board’s by-laws and all 
proposed policies at the time of its submission for review. 

I affirm. 
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Statement of Intent—All Applicant Group Members 

5. Please provide a personal statement regarding the experience and skills that you 
bring to the table. 

My commitment to improving educational outcomes for children living in underserved 
communities began in Newark, NJ during my participation in the Teach For America 
program. As part of the founding team of Great Oaks Charter School, I was inspired 
by the drive of my students, the hopes of their families, and the commitment of my 
colleagues to providing an excellent education for our students. As a teacher at 
Great Oaks, I was able to develop skills in instruction and curriculum design, 
assisting in the creation of math and science curricula for 6th, 7th, and 8th grades. 
During my time at Great Oaks, my students achieved significant growth, improving 
from 30% to 70% proficient on the state math exam from 2012 to 2013. While our 
school was able to provide a higher-quality option, I nevertheless felt challenged by 
the lack of access my students had to schools in their city that would prepare them 
for college and life success. As a result, I decided to commit my career to school 
leadership, which I believe is the most important lever for improving educational 
outcomes for all children. 

As a student in the School Leadership Program at Harvard’s Graduate School of 
Education, I learned a range of leadership skills, and was able to develop those 
skills through a school leadership residency, a practice-based component of the 
program. Through the graduate program, I developed skills in managing adults, 
leading teams, and using data to drive results. Following graduate school, I joined 
Success Academy Charter Schools as an Assistant Principal, a role I held for three 
years, and one that allowed me to further develop the leadership skills I acquired 
while at graduate school. Through my experience at Success Academy, I was 
exposed to a culture of excellence in which students were held to high behavioral 
and academic standards, and were inspired to take ownership over their own 
learning and growth. I managed teams of teachers, both grade level teams and 
content teams, and developed skills in instructional coaching and team 
management. I was part of a culture of regular feedback and continuous growth, 
which pushed my development as a school leader, and equipped me with the skills 
to effectively develop others. As an Assistant Principal, I was also responsible for 
managing relationships with multiple stakeholders and developed skills in building 
and sustaining partnerships with families and community members. Over the course 
of my tenure at Success Academy, I was part of the leadership teams at three 
middle schools, all of which achieved state exam results in the top 10% of NY State. 
I believe my experience at Success Academy provides me with unique insight on 
what it takes, in part, to lead a highly successful school. 

Currently, as a member of the BES Fellowship, I am further developing my 
leadership skills through the study of high-performing schools across the country, 
and through regular coaching from experienced education leaders. Through the 
Fellowship, I am broadening my leadership skillset, specifically as it relates to 
curriculum development, instructional pedagogy, teacher development, assessment 
systems, and organizational and fiscal management. Most recently, through a 
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month-long leadership residency at Neighborhood Charter School of Harlem, I have 
gained further insight on how to lead a school that ensures high achievement for all 
students, regardless of background or need. I believe that my experience in the BES 
Fellowship, in conjunction with my previous experience as a teacher and school 
leader at one of the highest performing charter networks in the country, positions me 
well to found and lead BOLD Charter School for the students of the Bronx. 

6. Please 	provide a personal statement regarding your role, responsibilities, and 
commitment in relation to the development and preparation of the application (as a 
member of the applicant group), and/or in relation to the operation of the charter 
school (if you are a member of the proposed initial board of trustees). 

As the Lead Founder, I have worked closely with the BES team to develop the 
design of BOLD Charter School, and have led the writing of the charter proposal. 
Our design has been informed by both the best practices of high-performing charter 
schools serving similar populations, as well as by input collected from community 
members and families in the Central Bronx. The applicant group has also provided 
invaluable input on our proposal, including on our educational program, 
organizational structures, and financial plan. The applicant group has met regularly 
to discuss the design and proposal writing, which has gone through several 
iterations to ensure that the proposal meets the needs and desires of the proposed 
community. 

In my role as Lead Founder, I have developed, with the support of members of the 
applicant group, our community outreach work to ensure that we are collecting 
widespread input from the proposed community. I have organized the community 
engagement events that each member of the applicant group has participated in, 
including our meetings with community leaders, community-based organizations, 
elected officials, and families. We have provided several opportunities for community 
members and families to provide input on our proposal, and we have met multiple 
times to discuss best ways to incorporate the collected input. 

As the Proposed Executive Director, I will be a non-voting member of the Board of 
Trustees, but will ensure that the Board receives all academic, organizational, and 
financial dashboards regularly to assess progress against the goals stated in our 
charter. I will rely on my experience in education management, and my training from 
Building Excellent Schools, to provide sound and effective leadership for the school, 
driving towards high academic outcomes for all students. 

7. Please provide any other information that you feel is pertinent to the Department’s 
review of your background. 

On behalf of the applicant group, we are grateful to have the opportunity to submit 
this proposal for BOLD Charter School. I am confident that the experience, 
perspective, and commitment of the applicant group will ensure that our proposal 
delivers on the promise of delivering a high-quality education that prepares all 
students across the Central Bronx to succeed in college, access lives of opportunity, 
and serve as the next generation of leaders. 

5
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NEW YORK STATE EDUCATION DEPARTMENT
 
CHARTER SCHOOL OFFICE
 

ATTACHMENT 5a: NEW APPLICANT AND PROSPECTIVE 
SCHOOL TRUSTEE BACKGROUND INFORMATION SHEET 

(For New School Applications Only) 

Applicant Group Members (“AG”): The term Applicant Group is newly applied to 
include those individuals formerly identified as lead applicants and those participating in 
the planning of the application to establish the proposed charter school; those who will 
comprise the initial board of trustees; and those who will become school employees— 
anyone who is involved in the development of the Letter of Intent and the Full 
Application. All members, including prospective board members, must provide the 
background information where indicated for Applicant Group Members. 

Prospective BOT Members (“BOT”): Service on a public charter school board of 
trustees (“board”) is a position of great trust and responsibility. As a member of a public 
charter school’s board, you are charged with overseeing the education of all students 
enrolled in the school, as well as the expenditure of public monies directed to the 
charter school. To properly evaluate proposed board members, please provide full and 
complete background information where indicated for proposed board members. 

Note: Additionally, prospective members of the Board of Trustees are required to 
undergo a criminal background check via a fingerprint scan arranged by and at the 
expense of the State Education Department. The inability or unwillingness of any 
member of the applicant group to promptly undergo the required criminal 
background check via fingerprint scans within the timeframe requested in 
advance of the Board of Regents meeting shall be grounds for terminating an 
application or denying a charter recommendation. 

CONTACT INFORMATION FOR ALL APPLICANT GROUP MEMBERS
 

Member Name: Elizabeth Angeles_________________________________________
 

Proposed Charter School Name: BOLD Charter School_______________________
 

E-Mail Addre _
 

Home Teleph _
 

Home Addre _
 

Business Tel _
 

Business Ad _
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Please note that this document is considered a public record and as such, may be 
made available to members of the public upon request under the Freedom of 
Information Law.  Personal contact information provided above will be redacted. 

Background Information – All Applicant Group Members 

1. Please	 provide your educational and employment history. You may do so by 
attaching a résumé. Note: Individuals are not required to have degrees or education 
credentials to serve on a charter school’s Board of Trustees. This documentation is 
for identify verification only. 

Résumé Attached 

Copy of Diploma, Transcript or Supporting Documentation Attached 
If education credentials are not available, please submit a signed and 
notarized letter stating the highest level of education obtained and the reason 
why the documentation cannot be provided. 

2. Please indicate how you became aware of the opportunity to join the applicant 
group. 

Lead Founder Andrew Foglia reached out to me via LinkedIn to discuss the board 
opportunity because of my experience serving on boards. During various 
discussions, he explained the mission and vision of BOLD Charter School as well as 
the opportunity to serve on the board. Given my experience serving on nonprofit 
boards, my connection to the Bronx, and my belief in the power of education, I was 
quickly excited about how this opportunity aligns with my goals to make an impact 
on future generations. 

3. Please affirm that you have read Article 56 of the New York State Education Law 
and understand the relationship between a charter school and the authorized 
chartering entity as defined in that statute. 

I affirm. 

4. Please affirm that you have read and understand the charter school application, the 
charter school board’s by-laws and all proposed policies. If your team has not yet 
submitted a full application, please affirm that you will commit to read and 
understand the charter school application, the charter school board’s by-laws and all 
proposed policies at the time of its submission for review. 

I affirm. 
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Statement of Intent—All Applicant Group Members 

5. Please provide a personal statement regarding the experience and skills that you 
bring to the table. 

I hold a BA in economics and linguistics from Columbia University and I am currently an 
MPA candidate at New York University, focusing on public and nonprofit management 
and policy. I enjoy spearheading initiatives that create new opportunities for impact and 
I have therefore served on associate boards of various nonprofits, namely Oliver 
Scholars and the YWCA of New York City.  My experience working on new initiatives 
makes me a valuable board member because I understand how much energy, strategy, 
flexibility, and intentionality is needed to build something from scratch in a sustainable 
way. 

I am currently a founding member of the Strategy and Program Development team at 
NYC Emergency Management. Part of my team’s responsibility includes leading the 
implementation of the agency’s first Strategic Plan. Previously, I was responsible for 
developing the agency’s engagement with community-based organizations, with a focus 
on the integration of the needs of people with disabilities to enhance citywide 
emergency planning efforts. This included developing new partnerships and programs. 
My ability to work with diverse communities and engage various stakeholders is a skill 
set I bring to the board. This skill set will ensure that BOLD Charter School is connected 
to and integrated with the community it serves. Additionally, I am fluent in Spanish, 
another skill that will be useful in connecting with Spanish speakers in the community. I 
believe my experience implementing policies and carrying out operations with the City 
of New York will also be valuable as a board member. 

Finally, my personal experience as a native New Yorker and current Bronx resident who 
has benefitted from programs like Oliver Scholars to access top tier educational and 
academic institutions has made me passionate about increasing access to quality 
education for students in underserved areas. I am fully aligned with the school's 
mission, and I will bring that commitment to the mission to the founding board. 

6. Please 	provide a personal statement regarding your role, responsibilities, and 
commitment in relation to the development and preparation of the application (as a 
member of the applicant group), and/or in relation to the operation of the charter 
school (if you are a member of the proposed initial board of trustees). 

My strength is in community engagement and I have been working closely with my 
fellow board members to conduct widespread community engagement on behalf of 
BOLD Charter School. The applicant group has participated in several tabling events in 
the community to collect input, walked the streets of the Central Bronx to connect with 
community members and businesses, and held family information sessions to share 
information on the school. This, along with my experience with community outreach, 
continues to inform BOLD’s community engagement strategy. The information that we 
learn about the community’s needs continues to shape key elements of the school’s 
design and will allow an application that truly reflects the educational needs in the 
Bronx. 
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In addition to informing and developing community engagement strategies and 
conducting outreach, I attend monthly founding team meetings and planning sessions to 
inform and draft the application. Along with my fellow board members, our goal is to 
strengthen the relationship with the school’s proposed community and to ensure that the 
BOLD Charter School is reflective of community needs. I also continue to look to draw 
on best practices from my board experiences to develop optimal board strategies and 
governance policies. 

7. Please provide any other information that you feel is pertinent to the Department’s 
review of your background. 

I have previous experience serving on boards and I understand the responsibilities of a 
board member, as well as how to be an effective board member. I participate in 
trainings through Building Excellent Schools, alongside fellow board members, to 
continue to build my capacity for serving on the board. 
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Background Information—Proposed Board of Trustees Only 

8. Please affirm that you are or will be at least eighteen years old at the time of your 
appointment/election to the board. 

I affirm. 

9. Please indicate whether you have ever been convicted of a misdemeanor and/or 
felony in state or federal court in any jurisdiction. 

This does not apply to me. Yes. 

If the answer to this question is yes, please provide the following details regarding 
your conviction(s): (1) the name of the criminal offense(s); (2) whether the criminal 
offense(s) was a misdemeanor or felony; (3) the facts and circumstances 
surrounding your conviction(s); (4) the date(s) of your conviction(s); and (5) the 
date(s) of disposition(s). 

10.Please indicate if you currently have any criminal charge(s) pending against you in 
state or federal court in any jurisdiction. 

This does not apply to me. Yes. If yes, please provide an explanation. 

11.What board position(s) and/or offices(s) will you hold? (e.g., member, parent 
representative, vice-president, Finance committee, etc.): Board Member; Secretary 

12.Please explain why you wish to serve on the board. 

It has always been important to me to give back to my community and use my skill set 
to serve others. Because I have benefitted from access to a great education, I 
understand how exposure to educational opportunities shapes a young person’s life 
trajectory. I would love to be a part of making access to high quality education a reality 
for young students in the Bronx. 

As a native New Yorker, and a current resident of the Bronx, I care deeply about this 
city and its youth. I am invested in the greater New York City community and I want to 
continue to invest in this city by supporting children growing up across the Bronx, our 
future leaders. I also feel passionate about creating opportunities for those who need it 
most. I believe that all children can achieve the highest levels of academic excellence, 
regardless of their background, a key part of BOLD Charter School’s core mission and 
values. Given the needs in Community School District 12 in the Bronx, I am excited to 
contribute to providing educational opportunities to students in this particular area. 
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Finally, I believe in the important role that a family plays in a child's education. Given the 
school's commitment to ensuring families take an active role in their child's education 
through consistent communication, I am thrilled to be a part of the expanded community 
our school will create. 

13.Please indicate whether you have previously served or are currently serving on a 
board of a school district, a non-public school or any not-for-profit corporation (to the 
extent not otherwise indicated in your response to Item 1, above).   In addition, 
please describe any other experience, knowledge or skills you feel is relevant to 
service on the charter school board. 

This does not apply to me. Yes. (Include description here): 

I currently serve on the Junior Board of an education nonprofit, Oliver Scholars. I am an 
alumna of the organization which aims to prepare Black and Latino students for success 
at independent high schools and prestigious colleges. I previously served as Chair of a 
young women's council for the YWCA of New York. The council aimed to connect the 
organization to issues relevant to New York City’s young women. 
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Conflict of Interest - Proposed Board of Trustees Only 

14.Please indicate whether you, your spouse, or other family member knows any of the 
other prospective board members. 

I / we do not know any such persons. 
 Yes.
 
If your answer is yes, please indicate the precise nature of your relationship here:
 

15.Please indicate whether you, your spouse, or other family member knows any 
person who is a proposed charter school employee. 

I / we do not know any such persons. Yes.
 
If yes, please indicate the precise nature of your relationship here:
 

16.Please indicate if you, your spouse, or other family member or any corporation, 
business or other entity in which you, your spouse or other family member serve as 
an employee, officer, or director or own a controlling interest in, plans to contract or 
do business with, the proposed charter school, including but not limited to, the lease 
of real or personal property to the proposed charter school. 

No.
 Yes.
 
If yes, please describe the nature of the contract or business and, if applicable, the
 
relationship of the person to the corporation, business or entity involved:
 

17.If the charter school is partnered with an educational service provider (a 
management company, whether for-profit or not-for-profit), please indicate whether 
you, your spouse, or any family member knows any employees, officers, owners, 
directors or agents of that provider. If your answer is in the affirmative, please 
describe any such relationship. 

Yes. 
Not applicable because the School does not/will not contract with a management 
company or charter management organization. 
I / we do not know any such persons. 

18. If the charter school is partnered with an educational service provider, please 
indicate whether you, your spouse or other family member has a direct or indirect 
ownership, employment, contractual or management interest in the provider.  For 
any interest indicated, please provide a detailed description. 

Yes. 
Not applicable because the School will not contract with a management company 
or charter management organization. 
I / we have no such interest. 
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19. If the charter school is partnered with an educational services provider, please 
indicate if you, your spouse or other family member anticipates conducting, or is 
conducting, any business with the provider. If so, please indicate the precise nature 
of the business that will be conducted. 

Yes. 
Not applicable because the School will not contract with a management 

company or charter management organization. 
I / we do not anticipate conducting any such business. 

20. Please indicate the potential ethical or legal conflicts of interests (if any) that would, 
or are likely to, exist should you be approved for service on the charter school’s 
board. 

None  Yes 

21. Please explain how you would handle a situation in which you believe one or more 
members of the charter school’s board are involved in working for their own benefit, 
or the benefit of their friends and family. 

I would follow the procedures outlined by our board bylaws, specifically those 
included in the Conflict of Interest Policy.  This would include bringing the conflict to 
the attention of those involved as well as to the board chair. Members should 
immediately resolve the conflict of interest and/or otherwise be removed from the 
board in accordance with board policies.  No one on the board will be allowed to 
work in their own self-interest, and those that do will be removed. 

22.Please indicate whether you, your spouse or other family member is a director, 
officer, employee, partner or member of, or is otherwise associated with, any 
organization which filed an application in conjunction with the charter school, i.e., is 
partnered with the charter school. To the extent you have provided this information 
in response to the previous items 16-23, you may so indicate. 

This does not apply to me, my spouse or other family members.
 
Yes.
 

Educational Philosophy -Proposed Board of Trustees Only 

23.Please explain your understanding of the charter school’s mission and/or 
philosophy. 

BOLD Charter School aims to educate all K-5 students for academic and life success, 
with a focus on college preparation for all students, regardless of demographic 
background. The main values of the school include providing educational access to 
historically underserved communities, educating students to become the next 
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generation of leaders, and maintaining a school that provides academic rigor and 
discipline for its students. BOLD is guided by the belief that all children, no matter their 
background or family’s economic means, will succeed in college and in life when held to 
high expectations, and provided with the individual supports needed to thrive. 

24.Please explain your understanding of the educational program of the charter school. 

The unique aspects of our school include providing an extended school day and school 
year for students. There will be a focus on math and literacy, as well as daily science 
instruction and opportunities to engage with digital learning platforms. The school will 
provide individualized support for students through a co-teaching model, to meet the 
needs of all students, including those with special education or language needs. To 
develop critical thinking and problem-solving skills, we will use an inquiry-based model 
of instruction in math and science, which requires students to use their background 
knowledge to build an understanding of new concepts. We also will place an intentional 
focus on character and leadership development, through our Leadership Lab, which will 
help students build character and leadership skills and prepare them for civic 
engagement. One of the most important components of our program is our investment 
in family relationships, which we will achieve through daily communication with families 
via academic and behavioral report cards, and through other regular and frequent family 
engagement events hosted at school. This communication and investment in familial 
and community relationships will be integral to our students’ success. 

25.Please indicate what you believe to be the characteristics of a successful charter 
school. Please provide the specific steps you think the board of the charter school 
will need to take to ensure that this charter school is and remains successful. 

A successful charter school must uphold high achievement standards for its students 
and its leadership. It is important that the school be integrated with the community it 
serves, ensuring that it is meeting community expectations and fulfilling the promises 
the school makes to its students. A successful charter school must run efficiently and 
effectively which means it must be financially sound and have appropriate fiscal 
management. The board will ensure oversight of academic performance and financial 
viability. The board must practice effective risk management and ensure that the school 
is in compliance with all federal and state regulations as well as internal policies 

To achieve success, the board must be committed to the values of the school and must 
be willing to conduct regular and thorough fiscal, academic, and organizational 
oversight. The board must carefully review and approve a budget, ensuring compliance 
with federal and state rules and regulations, and must ensure that the school remains a 
viable organization. The board must monitor student enrollment, academic achievement 
standards, as well as other key performance indicators to ensure the school is meeting 
targets outlined in the charter application and is upholding its mission and reaching the 
goals we have set out in the charter application. The board must hold the school leader 
accountable to following through on the school’s philosophy, values, and achievement 
goals. The board will do this by evaluating the school leader every year, examining the 
fiscal and academic health of the school monthly, and annually. 
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STATEMENT OF ASSURANCE—PROPOSED TRUSTEES ONLY
 

I, Elizabeth Angeles (name of proposed board member) state that I am the applicant for 
board member approval and I have read the questionnaire and any supporting 
documents and know the contents thereof; that the same is true to my knowledge 
except as to the matters therein stated to be alleged upon information and belief, and as 
to those matters I believe it to be true and further acknowledge that  I am aware of the 
fact that, pursuant to Penal Law §175.30, a person who knowingly offers a false 
instrument for filing to a public official or public servant is guilty of Offering a False 
Instrument for Filing in the 2nd Degree, a Class A Misdemeanor. 
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NEW YORK STATE EDUCATION DEPARTMENT
 
CHARTER SCHOOL OFFICE
 

ATTACHMENT 5a: NEW APPLICANT AND PROSPECTIVE 
SCHOOL TRUSTEE BACKGROUND INFORMATION SHEET 

(For New School Applications Only) 

Applicant Group Members (“AG”): The term Applicant Group is newly applied to 
include those individuals formerly identified as lead applicants and those participating in 
the planning of the application to establish the proposed charter school; those who will 
comprise the initial board of trustees; and those who will become school employees— 
anyone who is involved in the development of the Letter of Intent and the Full Application. 
All members, including prospective board members, must provide the background 
information where indicated for Applicant Group Members. 

Prospective BOT Members (“BOT”): Service on a public charter school board of 
trustees (“board”) is a position of great trust and responsibility. As a member of a public 
charter school’s board, you are charged with overseeing the education of all students 
enrolled in the school, as well as the expenditure of public monies directed to the charter 
school. To properly evaluate proposed board members, please provide full and complete 
background information where indicated for proposed board members. 

Note: Additionally, prospective members of the Board of Trustees are required to undergo 
a criminal background check via a fingerprint scan arranged by and at the expense of the 
State Education Department. The inability or unwillingness of any member of the 
applicant group to promptly undergo the required criminal background check via 
fingerprint scans within the timeframe requested in advance of the Board of 
Regents meeting shall be grounds for terminating an application or denying a 
charter recommendation. 

CONTACT INFORMATION FOR ALL APPLICANT GROUP MEMBERS
 

Member Name: Jon Barfield_______________________________________________
 

Proposed Charter School Name: BOLD Charter School________________________
 

E-Mail Addres ___
 

Home Telepho ___
 

Home Address __
 

Business Tele ___
 

Business Addr ___
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Please note that this document is considered a public record and as such, may be made 
available to members of the public upon request under the Freedom of Information Law. 
Personal contact information provided above will be redacted. 

Background Information – All Applicant Group Members 

1. Please provide your educational and employment history. You may do so by attaching 
a résumé. Note: Individuals are not required to have degrees or education credentials 
to serve on a charter school’s Board of Trustees. This documentation is for identify 
verification only. 

Résumé Attached 

Copy of Diploma, Transcript or Supporting Documentation Attached 
If education credentials are not available, please submit a signed and notarized 
letter stating the highest level of education obtained and the reason why the 
documentation cannot be provided. 

2. Please indicate how you became aware of the opportunity to join the applicant group. 

I was contacted by Andrew Foglia, who is the Lead Founder of BOLD Charter School. 
Through a series of discussions with him and his BES coaches, I was convinced of 
the well thought out strategy for the school, and committed to the success of the school 
should I be selected as a board member.  I look forward to continuing to work with 
Andrew, the BOLD Charter School board members, and the eventual school 
management team. 

3. Please affirm that you have read Article 56 of the New York State Education Law 
and understand the relationship between a charter school and the authorized 
chartering entity as defined in that statute. 

I affirm. 

4. Please affirm that you have read and understand the charter school application, the 
charter school board’s by-laws and all proposed policies. If your team has not yet 
submitted a full application, please affirm that you will commit to read and understand 
the charter school application, the charter school board’s by-laws and all proposed 
policies at the time of its submission for review. 

I affirm. 
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Statement of Intent—All Applicant Group Members 

5. Please provide a personal statement regarding the experience and skills that you bring 
to the table. 

My professional employment is as a Principal at Bain & Company, a management 
consulting firm.  I have been in this role for 6+ years, receiving two promotions over 
that tenure.  Through my work advising Healthcare and Private Equity Firms on their 
strategies and investments, I am responsible for leading teams of 4-6 people in the 
following areas: business planning and strategy, organizational design and business 
operations, financial planning and analysis, and survey writing and analysis (with a 
focus on customer experience).  In addition to my role managing teams, I serve on 
Bain’s promotion committee for our Associate Consultant cohort in New York, and am 
very active in our recruiting and retention efforts. Through my promotion committee 
role, I have developed skills in evaluating talent and performance against standardized 
criteria, and collaborating with peers on promoting our next generation of consultants. 
Through my recruiting efforts, I have conducted multiple interviews and helped 
determine who will join our staff.  My retention efforts have a particular focus on 
retaining our African American talent as part of our “Blacks at Bain” affinity group. 

Prior to my time at Bain, I was an investment banker at Lehman Brothers and 
eventually Barclays Capital after its acquisition of Lehman.  Through my role as an 
analyst in the Global Technology Industry Group, I developed skills in financial 
analysis, company valuation, and M&A strategy and process. 

I received an MBA from the Harvard Business School, which has provided me with a 
wealth of case-based experience, as well as relationships with individuals who have 
diverse passions in for-profit and non-profit business management. 

As a member of BOLD Charter School’s board, I can apply these skills to positively 
influence board operations, evaluate management of the school, and most 
importantly, help drive measureable student achievement.  I bring a logical, 
systematic, and data-driven approach to my work, and look forward to working with 
my board colleagues and BOLD Charter School management to instill such discipline 
and rigor in the organization. 

6. Please 	provide a personal statement regarding your role, responsibilities, and 
commitment in relation to the development and preparation of the application (as a 
member of the applicant group), and/or in relation to the operation of the charter school 
(if you are a member of the proposed initial board of trustees). 

As a founding board member of BOLD Charter School, my experience in business 
planning, budgeting / financial planning and analysis and management and staffing 
has been and will continue to be an asset to the development of the application and 
the oversight of BOLD Charter School. 
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I have had deep involvement in developing the operating model, budget, and financial 
plan for BOLD Charter School, ensuring sound enrollment expectations and expense 
management.  In addition, I have contributed to the development of the talent 
acquisition, evaluation, and assessment plan to ensure school leaders, teachers, and 
other staff are equipped to achieve the high standards that we set for them.  We are 
developing a system to ensure we recruit a high-quality school staff, and ensure they 
are trained to be leaders in their respective fields and in the school. 

I have also been intimately involved in community outreach, having participated in 
multiple general and family information sessions. Getting to know the community we 
hope to serve has been a priority for me, and I have learned a tremendous amount 
about the Central Bronx community, with a particular focus on its educational needs. 

Along with my fellow founding board members, I have participated in each of our board 
calls, meetings, retreats, and other planning sessions, working collaboratively with 
Andrew and the team.  Our goal has been to create a strong application that sheds 
light on our plans to develop a strong and thriving school for years to come. 

7. Please provide any other information that you feel is pertinent to the Department’s 
review of your background. 

I have been involved with both board service and community outreach and mentorship 
in the past.  I understand what is required of me as a board member, as well as the 
importance of collaborating with those in the community in which we serve.  I look 
forward to continued engagement with BES as they provide best practices with 
respect to board governance. 

4



 
 

   
  

 
  

 
 

  
   

 
      

 
  

 
   

 
 

 
 
  

   
 

     
 
 
    

  
 

  
 
   

 
  

    
  

  
    

   
   

 
  

   
    

   
  

Background Information—Proposed Board of Trustees Only 

8. Please affirm that you are or will be at least eighteen years old at the time of your 
appointment/election to the board. 

I affirm. 

9. Please indicate whether you have ever been convicted of a misdemeanor and/or 
felony in state or federal court in any jurisdiction. 

This does not apply to me. Yes. 

If the answer to this question is yes, please provide the following details regarding 
your conviction(s): (1) the name of the criminal offense(s); (2) whether the criminal 
offense(s) was a misdemeanor or felony; (3) the facts and circumstances surrounding 
your conviction(s); (4) the date(s) of your conviction(s); and (5) the date(s) of 
disposition(s). 

10.Please indicate if you currently have any criminal charge(s) pending against you in 
state or federal court in any jurisdiction. 

This does not apply to me. Yes. If yes, please provide an explanation. 

11.What board position(s) and/or offices(s) will you hold? (e.g., member, parent 
representative, vice-president, Finance committee, etc.): 

Board Member, Treasurer 

12.Please explain why you wish to serve on the board. 

I believe that the circumstances of one’s birth should not dictate their life outcomes.  I 
also believe that education is the gateway to success, but for so many of our youth, 
especially in our poorest communities, this gateway is closed or significantly narrowed 
for millions of children.  I was lucky to receive a strong education and land in a career 
that gives me access to tools and resources to make a difference. While my day job 
is consulting, my broader passion is around service. Joining the board of BOLD 
Charter School is a critical avenue for me to fulfill that broader passion. 

More tangibly, the reason I wish to serve on this board is to have a positive effect on 
children and families. Through board service, I seek to do my part in improving 
educational opportunities for those in the community through the development of a 
high-performing school down the street from their homes.  It is about providing options 
and expanding the gateway that otherwise would not exist.  Through my experiences, 
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I believe that I can contribute to providing that gateway through consistent support of 
school management and a focus on unrelenting accountability. 

I also wish to serve on the board because it is personal.  As an African American male, 
I can relate to the children whom we hope to serve, not because I share their 
unfortunate financial realities, but instead because I know what it is like to navigate 
the world with brown skin.  I relate to an inherent, societal norm-driven sense of 
inferiority but the inability to admit it to the world for fear of seeming weak.  I relate to 
walking down the street in my own community with the fear that someone may decide 
that I either don’t belong or that I am up to no good.  Most importantly to BOLD’s 
mission, I relate to the low expectations that are too often placed on black and brown 
children in the educational arena.  I was able to overcome these mental shackles and 
want to contribute to the development of a school that seeks to do the same for today’s 
underprivileged youth. 

In discussions with Andrew, I truly believe BOLD Charter School is thinking about 
education in the right way: a focus on rigorous academics and high-quality instruction, 
an expectation that children should be able to go to college and develop into leaders 
in their communities and beyond, a focus on results, and the establishment of a 
professional school culture that is modest and mission-driven.  These are all noble 
goals that I can 100% support as a member of this board. 

13.Please indicate whether you have previously served or are currently serving on a 
board of a school district, a non-public school or any not-for-profit corporation (to the 
extent not otherwise indicated in your response to Item 1, above).   In addition, please 
describe any other experience, knowledge or skills you feel is relevant to service on 
the charter school board. 

This does not apply to me. Yes. (Include description here): Served on the board 
of a New York City Housing Authority (NYCHA) organization 

Conflict of Interest - Proposed Board of Trustees Only 

14.Please indicate whether you, your spouse, or other family member knows any of the 
other prospective board members. 

I / we do not know any such persons. Yes.
 
If your answer is yes, please indicate the precise nature of your relationship here:
 

15.Please indicate whether you, your spouse, or other family member knows any person 
who is a proposed charter school employee. 

I / we do not know any such persons. Yes.
 
If yes, please indicate the precise nature of your relationship here:
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16.Please indicate if you, your spouse, or other family member or any corporation, 
business or other entity in which you, your spouse or other family member serve as 
an employee, officer, or director or own a controlling interest in, plans to contract or 
do business with, the proposed charter school, including but not limited to, the lease 
of real or personal property to the proposed charter school. 

No.
 Yes.
 
If yes, please describe the nature of the contract or business and, if applicable, the
 
relationship of the person to the corporation, business or entity involved:
 

17.If the charter school is partnered with an educational service provider (a management 
company, whether for-profit or not-for-profit), please indicate whether you, your 
spouse, or any family member knows any employees, officers, owners, directors or 
agents of that provider. If your answer is in the affirmative, please describe any such 
relationship. 

Yes. 
Not applicable because the School does not/will not contract with a management 
company or charter management organization.
 
I / we do not know any such persons.
 

18.If the charter school is partnered with an educational service provider, please indicate 
whether you, your spouse or other family member has a direct or indirect ownership, 
employment, contractual or management interest in the provider.  For any interest 
indicated, please provide a detailed description. 

Yes. 
Not applicable because the School will not contract with a management company 
or charter management organization. 
I / we have no such interest. 

19. If the charter school is partnered with an educational services provider, please 
indicate if you, your spouse or other family member anticipates conducting, or is 
conducting, any business with the provider. If so, please indicate the precise nature 
of the business that will be conducted. 

Yes.
 
Not applicable because the School will not contract with a management company
 
or charter management organization.
 
I / we do not anticipate conducting any such business.
 

20. Please indicate the potential ethical or legal conflicts of interests (if any) that would, 
or are likely to, exist should you be approved for service on the charter school’s board. 
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None  Yes 

21. Please explain how you would handle a situation in which you believe one or more 
members of the charter school’s board are involved in working for their own benefit, 
or the benefit of their friends and family. 

I will fully support the board in adhering to our conflict of interest policies, and report 
to the board chair any conduct or behavior that I view as self-serving or detrimental 
to the mission of BOLD Charter School. This includes supporting penalties up to and 
including removal from the board. There is no place for self-interest on a pubic 
charter school board. 

22.Please indicate whether you, your spouse or other family member is a director, officer, 
employee, partner or member of, or is otherwise associated with, any organization 
which filed an application in conjunction with the charter school, i.e., is partnered with 
the charter school. To the extent you have provided this information in response to the 
previous items 16-23, you may so indicate. 

This does not apply to me, my spouse or other family members. 
Yes. 

Educational Philosophy -Proposed Board of Trustees Only 

23.Please explain your understanding of the charter school’s mission and/or philosophy. 

BOLD Charter School’s philosophy is driven by the belief that all children, regardless of 
background, can succeed in college and serve as the next generation of leaders.  BOLD 
believes in the power of education to drive success in college and beyond, and the value 
of setting high expectations for children who will rise to the occasion to achieve them. 
BOLD believes that academic achievement is the most important factor in predicting 
future success, and as a result, invests heavily in retaining and developing highly effective 
leaders and teachers. 

24.Please explain your understanding of the educational program of the charter school. 

BOLD Charter School’s model revolves around key design principles.  A rigorous 
academic model and extended school day will ensure students are as equipped as 
anyone else in the city to learn and succeed in middle and high school, college and 
beyond. Time spent at school will include academics, but also instill values and a sense 
of personal achievement that is required to create future leaders. This leadership will be 
developed through classroom instruction, but also through project-based and 
collaborative learning that is critical to success in the real world in the 21st century. Co-
curricular activities, like arts and debate, will play a key role in this development, and will 
also respond to the widespread desires of families for such programs.  Faculty and staff 
will be expected to evaluate themselves and students based on results – intentions 
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matter, but will not be the determinant of success at BOLD Charter School.  School 
leaders, faculty and staff will also be expected to act with professionalism, accepting and 
immediately responding to constructive feedback to ensure their continued development. 
Modeling this behavior for students will be critical. Of critical importance for all of the 
above will be the engagement and input from families in the community.  BOLD Charter 
School cannot be a silo within the Bronx, but rather an integrated part of the community 
that instills trust in the community that it serves. 

25.Please indicate what you believe to be the characteristics of a successful charter 
school. Please provide the specific steps you think the board of the charter school will 
need to take to ensure that this charter school is and remains successful. 

I believe a successful charter school is one that leverages its relative autonomy to ensure 
positive, measurable student outcomes. There should be high expectations of success 
for both students and staff, and fair and productive ramifications for those who fall short 
of expectations.  Evaluation has a qualitative component, but should heavily rely on data-
driven methods and decision-making. This applies to academic data as well as financial 
data to ensure the ongoing health of the school.  All school staff should clearly understand 
these expectations and the data that is used to evaluate against those expectations, and 
act with integrity and professional conduct in achieving those expectations. 

There must be a strong board to provide guidance and oversight of these elements.  The 
board must hold the school leader responsible to execute against stated goals and ensure 
a focus on data rather than subjective assessments – this will include regular evaluations 
of the school leader. The board must remain engaged across many constituencies – with 
school leaders and staff, students and community – to ensure a well-rounded and high 
functioning organization. This engagement is required on a frequent basis and not just 
when there is a crisis. The board’s oversight must ensure sustained organizational 
viability, and full compliance with all local, state, and federal regulations and laws. 

STATEMENT OF ASSURANCE—PROPOSED TRUSTEES ONLY 

I, Jon Barfield, (name of proposed board member) state that I am the applicant for board 
member approval and I have read the questionnaire and any supporting documents and 
know the contents thereof; that the same is true to my knowledge except as to the matters 
therein stated to be alleged upon information and belief, and as to those matters I believe 
it to be true and further acknowledge that I am aware of the fact that, pursuant to Penal 
Law §175.30, a person who knowingly offers a false instrument for filing to a public official 
or public servant is guilty of Offering a False Instrument for Filing in the 2nd Degree, a 
Class A Misdemeanor. 
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NEW YORK STATE EDUCATION DEPARTMENT
 
CHARTER SCHOOL OFFICE
 

ATTACHMENT 5a: NEW APPLICANT AND PROSPECTIVE 
SCHOOL TRUSTEE BACKGROUND INFORMATION SHEET 

(For New School Applications Only) 

Applicant Group Members (“AG”): The term Applicant Group is newly applied to 
include those individuals formerly identified as lead applicants and those participating in 
the planning of the application to establish the proposed charter school; those who will 
comprise the initial board of trustees; and those who will become school employees— 
anyone who is involved in the development of the Letter of Intent and the Full 
Application. All members, including prospective board members, must provide the 
background information where indicated for Applicant Group Members. 

Prospective BOT Members (“BOT”): Service on a public charter school board of 
trustees (“board”) is a position of great trust and responsibility. As a member of a public 
charter school’s board, you are charged with overseeing the education of all students 
enrolled in the school, as well as the expenditure of public monies directed to the 
charter school. To properly evaluate proposed board members, please provide full and 
complete background information where indicated for proposed board members. 

Note: Additionally, prospective members of the Board of Trustees are required to 
undergo a criminal background check via a fingerprint scan arranged by and at the 
expense of the State Education Department. The inability or unwillingness of any 
member of the applicant group to promptly undergo the required criminal 
background check via fingerprint scans within the timeframe requested in 
advance of the Board of Regents meeting shall be grounds for terminating an 
application or denying a charter recommendation. 

CONTACT INFORMATION FOR ALL APPLICANT GROUP MEMBERS 

Member Name: Ashley Burrell 

Proposed Charter School Name: BOLD Charter School 

E-Mail Address

Home Telepho

Home Address

Business Tele

Business Addr
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Please note that this document is considered a public record and as such, may be 
made available to members of the public upon request under the Freedom of 
Information Law.  Personal contact information provided above will be redacted. 

Background Information – All Applicant Group Members 

1. Please	 provide your educational and employment history. You may do so by 
attaching a résumé. Note: Individuals are not required to have degrees or education 
credentials to serve on a charter school’s Board of Trustees. This documentation is 
for identify verification only. 

Résumé Attached 

Copy of Diploma, Transcript or Supporting Documentation Attached 
If education credentials are not available, please submit a signed and 
notarized letter stating the highest level of education obtained and the reason 
why the documentation cannot be provided. 

2. Please indicate how you became aware of the opportunity to join the applicant 
group. 

Lead Founder Andrew Foglia, reached out to me on Linkedin about the opportunity 
to join the founding board of BOLD Charter School. Andrew reached out to me 
because of my experience as a lawyer with the Bronx Defenders, an organization 
that is deeply rooted in the community and committed to improving the lives of 
individuals across the Bronx. As someone whose work is deeply rooted in BOLD 
Charter School’s proposed community, Andrew believed that I would be a good 
addition to the founding team. I spoke with Andrew on multiple occasions to learn 
more about the school, and ultimately decided to join the board because of my deep 
belief in the school’s mission. 

What immediately drew me to BOLD Charter School was its mission to provide an 
academically rigorous program to students in Community School District 12 to 
prepare them for success in college and lives of leadership.  Since joining the 
founding board, I have participated in extensive community outreach, which has 
increased my commitment to the school’s mission and to bringing a high-quality 
education to the students of Community School District 12. This community outreach 
has included several conversations with families and community members about 
what they would like to see in a new school, as well meetings with community-based 
organizations that share BOLD’s commitment to improving outcomes for all children. 
It has been clear from our community outreach that families in Community District 12 
strongly desire a high-quality school option for their children. We hope to have the 
opportunity to be that school for families. 
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3. Please affirm that you have read Article 56 of the New York State Education Law 
and understand the relationship between a charter school and the authorized 
chartering entity as defined in that statute. 

I affirm. 

4. Please affirm that you have read and understand the charter school application, the 
charter school board’s by-laws and all proposed policies. If your team has not yet 
submitted a full application, please affirm that you will commit to read and 
understand the charter school application, the charter school board’s by-laws and all 
proposed policies at the time of its submission for review. 

I affirm. 
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Statement of Intent—All Applicant Group Members 

5. Please provide a personal statement regarding the experience and skills that you 
bring to the table. 

I am a Supervising Attorney at a public defense non-profit organization located in the 
South Bronx, The Bronx Defenders. Through this role I have developed skills in 
leadership, teamwork, and community outreach.  As a supervising attorney, I train 
first year criminal defense attorneys. I directly supervise five attorneys/law school 
graduates. I work with other advocates, including family, immigration, and civil 
defense attorneys. Teamwork is an essential component of my job. Additionally, 
over the past four years, I have participated in numerous outreach events and have 
cultivated a strong understanding of the needs in the community. As a public 
defender, many of my clients have had little access to resources, including a strong 
education. Their life trajectory has been shaped by what they lacked and not by what 
they were able to access. I will use insights gained as a public defender to ensure 
that students enrolled at BOLD Charter School are on the path to college and a life 
of leadership. 

Since the Fall of 2015, I have served as mentor for a Bronx high school student 
through the non-profit organization Legal Outreach. I believe that through my 
community and work experience, I have gained a deep understanding of the 
educational needs in the Bronx. 

Finally, my professional, personal, and community experience have instilled in me 
the belief that everyone, no matter their race or socioeconomic status, deserves the 
same opportunities. This is a belief that is shared by the entire applicant group of 
BOLD Charter School, and one that will continue to guide the board as the school 
develops. 

6. Please 	provide a personal statement regarding your role, responsibilities, and 
commitment in relation to the development and preparation of the application (as a 
member of the applicant group), and/or in relation to the operation of the charter 
school (if you are a member of the proposed initial board of trustees). 

My legal background and work in the Bronx has been an asset to the board as I 
have been able to examine the school design and supporting policies from a legal 
perspective. At Columbia Law School, I completed coursework in topics including 
contract law, corporate law, and non-profit law. I am a member of the New York 
State Bar and have been a practicing attorney since March 2014. I work in the 
Bronx, representing Bronx residents in criminal proceedings, from arraignment 
through trial. 

I have provided general input throughout the application process, as well as more 
regulatory input, to ensure that all aspects of the school design are in compliance 
with New York laws and regulations. Additionally, I have participated in community 
outreach in the school’s proposed location, Community School District 12. Through 
outreach, I have learned more about what families want for their children in terms of 
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education. This insight has informed key elements of the school design and has 
guided the writing of the charter application. Since joining the board of BOLD 
Charter School, I have attended board meetings, planning calls, and community 
outreach events. As a group, we regularly discuss the application, input collected 
through our engagement efforts, as well as how to best fulfill BOLD’s mission. We 
are committed to building a school that will provide exceptional academic 
opportunities to families in Community School District 12. 

7. Please provide any other information that you feel is pertinent to the Department’s 
review of your background. 

I am deeply rooted in the Bronx community. I have strong relationships with other 
organizations in and surrounding Community School District 12 and have dedicated 
my professional career to serving the residents of the Bronx. Since joining the 
proposed BOLD Board of Trustees, I have continued to participate in community 
outreach with my fellow board members. I am invested in the community and will 
work diligently to ensure that BOLD Charter School meets the educational needs of 
the community. 
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Background Information—Proposed Board of Trustees Only 

8. Please affirm that you are or will be at least eighteen years old at the time of your 
appointment/election to the board. 

I affirm. 

9. Please indicate whether you have ever been convicted of a misdemeanor and/or 
felony in state or federal court in any jurisdiction. 

This does not apply to me. Yes. 

If the answer to this question is yes, please provide the following details regarding 
your conviction(s): (1) the name of the criminal offense(s); (2) whether the criminal 
offense(s) was a misdemeanor or felony; (3) the facts and circumstances 
surrounding your conviction(s); (4) the date(s) of your conviction(s); and (5) the 
date(s) of disposition(s). 

10.Please indicate if you currently have any criminal charge(s) pending against you in 
state or federal court in any jurisdiction. 

This does not apply to me. Yes. If yes, please provide an explanation. 

11.What board position(s) and/or offices(s) will you hold? (e.g., member, parent 
representative, vice-president, Finance committee, etc.): Board Member 

12.Please explain why you wish to serve on the board. 

As an African American woman and a first-generation American, it was instilled in 
me from a young age that the key to success is academic excellence. Academic 
excellence is nearly impossible, however, if a child does not attend a school that 
embodies this mission. I want to serve on the board of BOLD Charter School 
because BOLD’s mission is to ensure that every child receives an education that will 
allow them to succeed in college and in life. I am committed to this mission. 

I have worked in the Bronx for more than four years, and I mentor a high school 
student from the Bronx. I care deeply about this community, and by serving on the 
board of BOLD Charter School, I can make an impact on more than one student. 

Through my personal and professional experience, I have developed a deep 
understanding of the economic and cultural dynamics across the Bronx, and, more 
recently, an understanding of the educational needs. I have gotten to know, and 
continue to work with, families with the same high aspirations for their children as 
any other family, and I hear regularly of their frustration regarding the school options 
that currently exist in their community. I believe that BOLD can be an option that 
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meets the desires of families, and I look forward to doing my part in ensuring that the 
organization honors those desires. 

13.Please indicate whether you have previously served or are currently serving on a 
board of a school district, a non-public school or any not-for-profit corporation (to the 
extent not otherwise indicated in your response to Item 1, above).   In addition, 
please describe any other experience, knowledge or skills you feel is relevant to 
service on the charter school board. 

This does not apply to me. Yes. (Include description here): 
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Conflict of Interest - Proposed Board of Trustees Only 

14.Please indicate whether you, your spouse, or other family member knows any of the 
other prospective board members. 

I / we do not know any such persons. 
 Yes.
 
If your answer is yes, please indicate the precise nature of your relationship here:
 

15.Please indicate whether you, your spouse, or other family member knows any 
person who is a proposed charter school employee. 

I / we do not know any such persons. Yes.
 
If yes, please indicate the precise nature of your relationship here:
 

16.Please indicate if you, your spouse, or other family member or any corporation, 
business or other entity in which you, your spouse or other family member serve as 
an employee, officer, or director or own a controlling interest in, plans to contract or 
do business with, the proposed charter school, including but not limited to, the lease 
of real or personal property to the proposed charter school. 

No.
 Yes.
 
If yes, please describe the nature of the contract or business and, if applicable, the
 
relationship of the person to the corporation, business or entity involved:
 

17.If the charter school is partnered with an educational service provider (a 
management company, whether for-profit or not-for-profit), please indicate whether 
you, your spouse, or any family member knows any employees, officers, owners, 
directors or agents of that provider. If your answer is in the affirmative, please 
describe any such relationship. 

Yes. 
Not applicable because the School does not/will not contract with a management 
company or charter management organization. 
I / we do not know any such persons. 

18. If the charter school is partnered with an educational service provider, please 
indicate whether you, your spouse or other family member has a direct or indirect 
ownership, employment, contractual or management interest in the provider.  For 
any interest indicated, please provide a detailed description. 

Yes. 
Not applicable because the School will not contract with a management company 
or charter management organization. 
I / we have no such interest. 
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19. If the charter school is partnered with an educational services provider, please 
indicate if you, your spouse or other family member anticipates conducting, or is 
conducting, any business with the provider. If so, please indicate the precise nature 
of the business that will be conducted. 

Yes. 
Not applicable because the School will not contract with a management 

company or charter management organization. 
I / we do not anticipate conducting any such business. 

20. Please indicate the potential ethical or legal conflicts of interests (if any) that would, 
or are likely to, exist should you be approved for service on the charter school’s 
board. 

None  Yes 

21. Please explain how you would handle a situation in which you believe one or more 
members of the charter school’s board are involved in working for their own benefit, 
or the benefit of their friends and family. 

To prevent any sort of self-dealing and to prevent conflicts of interest, the board will 
adopt a Conflict of Interest policy. This policy will outline the steps we will take as 
members of the board to address conflicts of interest or self-dealing. If placed in a 
situation that I believe is a personal conflict of interest, I would notify the Board 
Chair immediately, and remove myself from any discussions and votes on the given 
issue. If I believe that another board member is involved in work for their own 
benefit, I would immediately alert the Board Chair who will take actions to remedy 
the situation in accordance with the Conflict of Interest policy and Bylaws. The full 
board will review the Conflict of Interest policy annually and will engage in ongoing 
training to ensure all members understand and uphold the board’s code of conduct 
policies. Any member of the Board who engages in self-dealing will be removed. 

22.Please indicate whether you, your spouse or other family member is a director, 
officer, employee, partner or member of, or is otherwise associated with, any 
organization which filed an application in conjunction with the charter school, i.e., is 
partnered with the charter school. To the extent you have provided this information 
in response to the previous items 16-23, you may so indicate. 

This does not apply to me, my spouse or other family members.
 
Yes.
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Educational Philosophy -Proposed Board of Trustees Only 

23.Please explain your understanding of the charter school’s mission and/or 
philosophy. 

BOLD Charter School’s mission to prepare students to succeed in college and fulfill 
lives of leadership in their community and world. BOLD Charter School strives to 
provide an exceptional education for students, irrespective of race or socioeconomic 
status, and believes deeply in building family and community partnerships to 
support all children in fulfilling their potential. 

24.Please explain your understanding of the educational program of the charter school. 

BOLD Charter School will be a college preparatory school, which will equip students 
with the academic tools and personal discipline to succeed in college. BOLD will 
implement several specific design elements to achieve this goal. First, BOLD will 
place a heavy emphasis on literacy, offering 175 minutes of literacy instruction each 
day, which will build the necessary academic foundation for success in college. 
BOLD will also have an extended school day and school year to provide all students 
with the supports they need to succeed, as well as opportunities to take co-curricular 
classes, which builds personal passions and leadership skills, like collaboration and 
communication. BOLD also plans to implement a co-teaching model, with two 
teachers per classroom, to provide the individualized supports to respond to each 
student’s learning style. In addition to a co-teaching model, the Student Support 
Team will provide additional individualized attention to ensure all students succeed 
in a rigorous environment and do not fall behind. 

BOLD Charter School will also invest in building and sustaining meaningful 
relationships with families to ensure that all children achieve success. Two important 
ways the school will build these relationships are through home visits each summer 
prior to the opening of school, and regular communication between teachers and 
families, including daily reports sent home to families that describe both academics 
and behavior. Additionally, BOLD believes that to best prepare our students for 
future success, we must also teach families strategies to assist with learning at 
home. This will happen through family events hosted at school. 

25.Please indicate what you believe to be the characteristics of a successful charter 
school. Please provide the specific steps you think the board of the charter school 
will need to take to ensure that this charter school is and remains successful. 

A successful charter school is academically rigorous and provides high-quality 
instruction. High-quality instruction includes providing individualized supports to 
students based on their individual needs, including students receiving special 
education services, and students that are English Language Learners. It is also 
instruction that is informed by data, collected frequently through multiple forms of 
assessment. Additionally, a successful charter school seeks to understand the 
needs of its students and families, and constantly ensure that the school provides 
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families with the resources needed to succeed within a rigorous program, which 
includes leveraging partnerships with community organizations for necessary 
resources. 

The board will continue to conduct community outreach in Community School 
District 12 to ensure widespread community support of the school and to ensure 
enrollment targets are met. To ensure that the academic program is consistently 
driving at the goals outlined in the school’s charter, the school will use data to drive 
all decision-making, guided by the overarching commitment to high academic 
achievement for all students. 

To ensure that school is and remains successful, the board will provide fiscal, 
academic, and organizational oversight. By meeting monthly and by reviewing 
financial reports, academic dashboards, and culture on student data, the board will 
ensure that BOLD Charter School is fulfilling our mission and is meeting all targets 
outlined in the application. Additionally, the board will conduct a yearly evaluation of 
the school leader, to ensure sound leadership in pursuit of the goals outlined in our 
charter and of our mission. 
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STATEMENT OF ASSURANCE—PROPOSED TRUSTEES ONLY
 

I, Ashley Burrell (name of proposed board member) state that I am the applicant for 
board member approval and I have read the questionnaire and any supporting 
documents and know the contents thereof; that the same is true to my knowledge 
except as to the matters therein stated to be alleged upon information and belief, and as 
to those matters I believe it to be true and further acknowledge that  I am aware of the 
fact that, pursuant to Penal Law §175.30, a person who knowingly offers a false 
instrument for filing to a public official or public servant is guilty of Offering a False 
Instrument for Filing in the 2nd Degree, a Class A Misdemeanor. 
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NEW YORK STATE EDUCATION DEPARTMENT
 
CHARTER SCHOOL OFFICE
 

ATTACHMENT 5a: NEW APPLICANT AND PROSPECTIVE 
SCHOOL TRUSTEE BACKGROUND INFORMATION SHEET 

(For New School Applications Only) 

Applicant Group Members (“AG”): The term Applicant Group is newly applied to 
include those individuals formerly identified as lead applicants and those participating in 
the planning of the application to establish the proposed charter school; those who will 
comprise the initial board of trustees; and those who will become school employees— 
anyone who is involved in the development of the Letter of Intent and the Full Application. 
All members, including prospective board members, must provide the background 
information where indicated for Applicant Group Members. 

Prospective BOT Members (“BOT”): Service on a public charter school board of 
trustees (“board”) is a position of great trust and responsibility. As a member of a public 
charter school’s board, you are charged with overseeing the education of all students 
enrolled in the school, as well as the expenditure of public monies directed to the charter 
school. To properly evaluate proposed board members, please provide full and complete 
background information where indicated for proposed board members. 

Note: Additionally, prospective members of the Board of Trustees are required to undergo 
a criminal background check via a fingerprint scan arranged by and at the expense of the 
State Education Department. The inability or unwillingness of any member of the 
applicant group to promptly undergo the required criminal background check via 
fingerprint scans within the timeframe requested in advance of the Board of 
Regents meeting shall be grounds for terminating an application or denying a 
charter recommendation. 

CONTACT INFORMATION FOR ALL APPLICANT GROUP MEMBERS
 

Member Name: Sandeep Chouksey________________________________________
 

Proposed Charter School Name: BOLD Charter School_______________________
 

E-Mail Addre ______________
 

Home Teleph ______________
 

Home Addres ______________
 

Business Tel ______________
 

Business Ad ______________
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Please note that this document is considered a public record and as such, may be made 
available to members of the public upon request under the Freedom of Information Law. 
Personal contact information provided above will be redacted. 

Background Information – All Applicant Group Members 

1. Please provide your educational and employment history. You may do so by attaching 
a résumé. Note: Individuals are not required to have degrees or education credentials 
to serve on a charter school’s Board of Trustees. This documentation is for identify 
verification only. 

Résumé Attached 

Copy of Diploma, Transcript or Supporting Documentation Attached 
If education credentials are not available, please submit a signed and notarized 
letter stating the highest level of education obtained and the reason why the 
documentation cannot be provided. 

2. Please indicate how you became aware of the opportunity to join the applicant group. 

I became aware of the opportunity through a personal contact who is also involved in 
the Building Excellent Schools program. She introduced me to Lead Founder, Andrew 
Foglia, and we connected regarding the proposed school. He walked me through the 
proposed mission and gave me details about the proposed community. We 
exchanged ideas around how to better prepare children for the adult work force and 
how to lead them to financial independence. Andrew’s passion and drive to provide 
children of all backgrounds with a world-class education inspired me to join the board. 

3. Please affirm that you have read Article 56 of the New York State Education Law 
and understand the relationship between a charter school and the authorized 
chartering entity as defined in that statute. 

I affirm. 

4. Please affirm that you have read and understand the charter school application, the 
charter school board’s by-laws and all proposed policies. If your team has not yet 
submitted a full application, please affirm that you will commit to read and understand 
the charter school application, the charter school board’s by-laws and all proposed 
policies at the time of its submission for review. 

I affirm. 
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Statement of Intent—All Applicant Group Members 

5. Please provide a personal statement regarding the experience and skills that you bring 
to the table. 

I believe that my diverse background, including my diverse educational experience, 
along with my experience as a leader in the technology space will bring a unique 
perspective to the board of BOLD Charter School. 

In my professional career, I have worked for the leading technology companies in the 
world, including Apple, Microsoft, and Amazon. I have held leadership roles at 
Amazon and Shutterstock and currently hold one at Animoto. At Amazon, I led the 
quality engineering group for the Audible.com website as well as the Audible store on 
Kindle tablets. At Shutterstock, one of NY’s first publicly traded technology companies, 
my tenure included overseeing many different groups within technology. Most 
recently, I was the Vice President of Engineering overseeing the core 
Shutterstock.com website and also served as the Interim Chief Technology Officer. At 
Animoto, as the Vice President of Engineering, I am a member of the executive team 
and the Head of Engineering. My experiences at these companies have instilled 
important values in me, including: team building, conflict resolution, professional and 
personal development, solving problems through innovation, and thinking outside of 
the box. 

My achievements in my professional life are the product of a strong educational 
background. My early education was split across two different education systems – 
The Maharashtra State Board of Education in Pune, India and the Central Board of 
Education in Doha, Qatar. After high school, I moved to the United States for college. 
I received a Bachelor in Computer Science degree from the University of California, 
San Diego. My educational upbringing at private and public institutions internationally 
and domestically with diverse student populations exposed me to different educational 
philosophies and to different methods of education. 

I believe that my experience in the technology sector, as well as my experience in 
several different types of educational institutions, together equip me with the skills to 
be a founding member of the board. In today’s fast changing world where technology 
is rapidly changing the way things are done, it is more important than ever to ensure 
children are armed with the right set of skills as they move to the work force. Thanks 
to my background, I hope to provide this board a viewpoint that highlights the 
importance of innovation, critical thinking, problem-solving, and diversity. I also know 
that accountability for success is key to any organization, and I look forward to serving 
on the board to ensure accountability of results for BOLD. 

6. Please 	provide a personal statement regarding your role, responsibilities, and 
commitment in relation to the development and preparation of the application (as a 
member of the applicant group), and/or in relation to the operation of the charter school 
(if you are a member of the proposed initial board of trustees). 
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With a background in technology, I will provide the board with guidance to help ensure 
that the school is using the right set of technologies. This will include, but is not limited 
to, IT services, communication tools, digital security software, and digital learning 
platforms. During the setup phase of the school I will also support the school leader 
as needed during technology vendor negotiations as it is something that I have had a 
lot of experience with in my professional career. In addition to this, having had 
experience managing teams of various sizes at companies of various sizes (from a 
startup of 100 employees to a public company with a few thousand employees), I will 
provide insight as needed to the management team at BOLD Charter School with 
regards to recruiting, hiring, and developing employees, goal-setting, and 
performance management. As the charter school grows, different aspects of the 
technology backbone will also need to be updated to scale accordingly. As 
management makes its decisions, I will provide insight on when and how the school 
might scale different technologies to ensure smooth functioning. Ultimately, I will 
provide a results-oriented perspective to ensure high levels of accountability and 
sound oversight of the organization. 

As it relates to the application, I along with other members of the founding board and 
proposed governing board have been reviewing the application and providing 
feedback. We have also been actively participating in community outreach to gather 
more information around the needs of the community. I have also been attending 
board meetings, reading material to build thought leadership, and engaging in 
discussions with the board to help ensure that the school is setup for success and is 
able to deliver on the goals outlined in the charter. 

7. Please provide any other information that you feel is pertinent to the Department’s 
review of your background. 

Though I have never been on a board, I have gotten the opportunity to interact with 
the board at both Shutterstock and Animoto. At Animoto, as a member of the executive 
team, I participate in quarterly board meetings where the executive team presents to 
the board and gets their feedback and advice. I believe this experience will help me 
better fulfill my responsibilities as a board member. 
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Background Information—Proposed Board of Trustees Only 

8. Please affirm that you are or will be at least eighteen years old at the time of your 
appointment/election to the board. 

I affirm. 

9. Please indicate whether you have ever been convicted of a misdemeanor and/or 
felony in state or federal court in any jurisdiction. 

This does not apply to me. Yes. 

If the answer to this question is yes, please provide the following details regarding 
your conviction(s): (1) the name of the criminal offense(s); (2) whether the criminal 
offense(s) was a misdemeanor or felony; (3) the facts and circumstances surrounding 
your conviction(s); (4) the date(s) of your conviction(s); and (5) the date(s) of 
disposition(s). 

10.Please indicate if you currently have any criminal charge(s) pending against you in 
state or federal court in any jurisdiction. 

This does not apply to me. Yes. If yes, please provide an explanation. 

11.What board position(s) and/or offices(s) will you hold? (e.g., member, parent 
representative, vice-president, Finance committee, etc.): 

Board Member 

12.Please explain why you wish to serve on the board. 

I come from a family of educators and social workers. My grandfather was a well-
known and respected educator in Pune, India and two of my aunts have been teachers 
in public schools for underprivileged children for over two decades. My mother held 
various leadership positions at a non-profit giving health care access to under
privileged members of the Indian Expatriate community in Qatar. Early in my life I 
decided to follow my passion for technology by pursuing a career in that space. But in 
the more recent years, I have felt a strong desire to follow upon the footsteps of others 
in my family and give back. I believe that good education in a child’s early years can 
set him/her up for a lifetime of success and happiness. Strong organizations that can 
provide access to high-quality education to all despite race, ethnicity, or background 
will be at the forefront of reducing the economic disparity that exists in the world today. 
By serving on the board of BOLD Charter School, I hope to do my part in giving back. 
I hope to help provide children of all races and backgrounds access to a world class 
education and thereby reduce the economic disparity that exists in communities 
across our city. 
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13.Please indicate whether you have previously served or are currently serving on a 
board of a school district, a non-public school or any not-for-profit corporation (to the 
extent not otherwise indicated in your response to Item 1, above).   In addition, please 
describe any other experience, knowledge or skills you feel is relevant to service on 
the charter school board. 

This does not apply to me. Yes. (Include description here): 

Conflict of Interest - Proposed Board of Trustees Only 

14.Please indicate whether you, your spouse, or other family member knows any of the 
other prospective board members. 

I / we do not know any such persons. 
 Yes.
 
If your answer is yes, please indicate the precise nature of your relationship here:
 

15.Please indicate whether you, your spouse, or other family member knows any person 
who is a proposed charter school employee. 

I / we do not know any such persons. Yes.
 
If yes, please indicate the precise nature of your relationship here:
 

16.Please indicate if you, your spouse, or other family member or any corporation, 
business or other entity in which you, your spouse or other family member serve as 
an employee, officer, or director or own a controlling interest in, plans to contract or 
do business with, the proposed charter school, including but not limited to, the lease 
of real or personal property to the proposed charter school. 

No.
 Yes.
 
If yes, please describe the nature of the contract or business and, if applicable, the
 
relationship of the person to the corporation, business or entity involved:
 

17.If the charter school is partnered with an educational service provider (a management 
company, whether for-profit or not-for-profit), please indicate whether you, your 
spouse, or any family member knows any employees, officers, owners, directors or 
agents of that provider. If your answer is in the affirmative, please describe any such 
relationship. 

Yes. 
Not applicable because the School does not/will not contract with a management 
company or charter management organization. 
I / we do not know any such persons. 
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18. If the charter school is partnered with an educational service provider, please indicate 
whether you, your spouse or other family member has a direct or indirect ownership, 
employment, contractual or management interest in the provider.  For any interest 
indicated, please provide a detailed description. 

Yes.
 
Not applicable because the School will not contract with a management company
 
or charter management organization.
 
I / we have no such interest.
 

19. If the charter school is partnered with an educational services provider, please 
indicate if you, your spouse or other family member anticipates conducting, or is 
conducting, any business with the provider. If so, please indicate the precise nature 
of the business that will be conducted. 

Yes.
 
Not applicable because the School will not contract with a management company
 
or charter management organization.
 
I / we do not anticipate conducting any such business.
 

20. Please indicate the potential ethical or legal conflicts of interests (if any) that would, 
or are likely to, exist should you be approved for service on the charter school’s board. 

None  Yes 

21. Please explain how you would handle a situation in which you believe one or more 
members of the charter school’s board are involved in working for their own benefit, 
or the benefit of their friends and family. 

One of the many things the board will do is put into place a policy around conflicts of 
interest and self-dealing. The purpose of this policy will be to clearly define conflicts 
of interest and outline a clear process for addressing conflict of interest situations. 
When a potential conflict of interest arises, the respective board member will be 
expected to disclose the conflict to the board chair. If a board member believes that 
another board member has a conflict interest, he or she is expected to notify the 
board chair so that appropriate action can be taken. We will never tolerate any 
individual on the board acting in a way that benefits him or herself or any friend or 
family member. That person would be removed from the board by board vote in 
accordance with our bylaws. 
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22.Please indicate whether you, your spouse or other family member is a director, officer, 
employee, partner or member of, or is otherwise associated with, any organization 
which filed an application in conjunction with the charter school, i.e., is partnered with 
the charter school. To the extent you have provided this information in response to the 
previous items 16-23, you may so indicate. 

This does not apply to me, my spouse or other family members. 
Yes. 

Educational Philosophy -Proposed Board of Trustees Only 

23.Please explain your understanding of the charter school’s mission and/or philosophy. 

BOLD Charter school will prepare all children, regardless of racial or financial 
background, for a life of self-determination. BOLD Charter School believes in the 
power of education and is committed to preparing every student to become college 
graduates and to serve as leaders in their community. BOLD believes that preparing 
students for these outcomes begins in kindergarten and it starts with building a strong 
foundation in literacy. By increasing access to an academically rigorous program, 
BOLD believes that it will help communities that have historically been deprived of 
quality educational options. 

24.Please explain your understanding of the educational program of the charter school. 

1. Strong Focus	 on Literacy - BOLD Charter school believes that successful 
students that achieve college success and financial independence have a strong 
foundation in literacy. As a result, the school with have a strong focus on literacy 
to ensure that all students are reading at or above grade level by third grade. The 
school will provide 175 minutes of literacy instruction daily, in both small group 
and individualized settings. Through our community outreach efforts, we heard 
from many community members about the lack of access many young children 
in the community have to books and tools to build a strong literacy foundation, 
and thus we double-down on our commitment to literacy development. 

2. High-Quality Instruction – Instruction at BOLD will be delivered through multiple 
modalities, and it will be guided by the Balanced Literacy Framework, and an 
inquiry-based model of instruction in math and science, which focus on student-
centered learning. Both instructional approaches have proven successful in 
equipping students with the skills and deep understandings necessary for long
term academic success. BOLD will also individualize instruction to meet the 
needs of all students through co-teaching, small-group instruction, and digital 
learning. 

3. Investing in developing effective teachers	 - BOLD Charter school will focus 
heavily on developing and retaining the best teachers. In addition to providing 
professional development during the summer and throughout the school year, 
the school will also hold teachers accountable for achieving strong results in 
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student learning and will develop teachers’ ability to use data to guide 
instructional decisions. The school leadership team will use systems to monitor 
the performance of all students, including students receiving special education 
services, or English language learners, and will equip teachers to support the 
achievement of students at risk for academic failure. 

25.Please indicate what you believe to be the characteristics of a successful charter 
school.  Please provide the specific steps you think the board of the charter school will 
need to take to ensure that this charter school is and remains successful. 

Characteristics of a successful charter school include: 

1. Continuous investment in training and development of instructional and non-
instructional staff - For students to receive an education that prepares them for the 
challenges of college and careers, it is important that teachers are also constantly 
learning and improving their craft. This happens through several professional 
development opportunities over the summer, and throughout the school year. 

2. Strong partnerships with students’ families - For a charter school to be successful, 
it must have the support of families. To get that support, the charter school must 
frequently engage with families and work closely with them to ensure that the 
learnings from school are being supported at home. This happens through regular 
communication between teachers and families, and included in that 
communication is information about the student’s academic progress and 
behavior. 

3. A data-driven approach to teaching and learning - In today's fast-paced world, it is 
important that the school is constantly evolving and improving by analyzing data 
(such as data tracking student performance) and changing course based on that 
data. Successful schools use multiple forms of assessment to collect information 
on student performance, and then use that data to adjust instruction. Assessment 
data is also used to evaluate the performance of students with special education 
needs, or students that are English language learners. 

The board will hold the school’s executive accountable to the outcomes indicated in 
the charter by reviewing monthly data reports, including financial and academic 
dashboards. Board committees will be involved in the development of these reports 
and will ensure the full board is informed of all performance against the organization’s 
goals. Part of the board’s responsibility in providing effective oversight of the 
organization is to conduct evaluations of the school leader and provide the school 
leader with the resources he/she needs to successfully implement the academic 
program. This includes approving an annual budget that is aligned to the mission of 
the school. Ultimately, the board must ensure proper oversight of the organization to 
remain compliant with all local, state, and federal laws and regulations. 

9
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NEW YORK STATE EDUCATION DEPARTMENT
 
CHARTER SCHOOL OFFICE
 

ATTACHMENT 5a: NEW APPLICANT AND PROSPECTIVE 
SCHOOL TRUSTEE BACKGROUND INFORMATION SHEET 

(For New School Applications Only) 

Applicant Group Members (“AG”): The term Applicant Group is newly applied to 
include those individuals formerly identified as lead applicants and those participating in 
the planning of the application to establish the proposed charter school; those who will 
comprise the initial board of trustees; and those who will become school employees— 
anyone who is involved in the development of the Letter of Intent and the Full 
Application. All members, including prospective board members, must provide the 
background information where indicated for Applicant Group Members. 

Prospective BOT Members (“BOT”): Service on a public charter school board of 
trustees (“board”) is a position of great trust and responsibility. As a member of a public 
charter school’s board, you are charged with overseeing the education of all students 
enrolled in the school, as well as the expenditure of public monies directed to the 
charter school. To properly evaluate proposed board members, please provide full and 
complete background information where indicated for proposed board members. 

Note: Additionally, prospective members of the Board of Trustees are required to 
undergo a criminal background check via a fingerprint scan arranged by and at the 
expense of the State Education Department. The inability or unwillingness of any 
member of the applicant group to promptly undergo the required criminal 
background check via fingerprint scans within the timeframe requested in 
advance of the Board of Regents meeting shall be grounds for terminating an 
application or denying a charter recommendation. 

CONTACT INFORMATION FOR ALL APPLICANT GROUP MEMBERS 

Member Name: Elliot Epstein 

Proposed Charter School Name: BOLD Charter School 

E-Mail Addr

Home Telep _____ 

Home Addre

Business Te

Business Ad
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Please note that this document is considered a public record and as such, may be 
made available to members of the public upon request under the Freedom of 
Information Law.  Personal contact information provided above will be redacted. 

Background Information – All Applicant Group Members 

1. Please	 provide your educational and employment history. You may do so by 
attaching a résumé. Note: Individuals are not required to have degrees or education 
credentials to serve on a charter school’s Board of Trustees. This documentation is 
for identify verification only. 

Résumé Attached 

Copy of Diploma, Transcript or Supporting Documentation Attached 
If education credentials are not available, please submit a signed and 
notarized letter stating the highest level of education obtained and the reason 
why the documentation cannot be provided. 

2. Please indicate how you became aware of the opportunity to join the applicant 
group. 

Andrew Foglia, a former Assistant Principal and colleague at Success Academy 
Charter Schools, reached out to me on LinkedIn to ask if I would be interested in 
joining the founding board. As a former district and charter school educator and 
Teach For America corps member who has also worked at several educational non
profits, I was very compelled by this opportunity and eager to learn more. Once I 
heard about BOLD’s vision for rigorous academics, character and leadership 
development, and community engagement, I knew I had to say yes. 

3. Please affirm that you have read Article 56 of the New York State Education Law 
and understand the relationship between a charter school and the authorized 
chartering entity as defined in that statute. 

I affirm. 

4. Please affirm that you have read and understand the charter school application, the 
charter school board’s by-laws and all proposed policies. If your team has not yet 
submitted a full application, please affirm that you will commit to read and 
understand the charter school application, the charter school board’s by-laws and all 
proposed policies at the time of its submission for review. 

I affirm. 
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Statement of Intent—All Applicant Group Members 

5. Please provide a personal statement regarding the experience and skills that you 
bring to the table. 

My reasons for joining the board are both personal and professional. I grew up on 
the South Side of Chicago, where I first learned the connection between educational 
opportunity and zip code. This prompted an early interest in community engagement 
and service beginning when I was 15 years old, and it continued throughout my 
collegiate years in Providence, Rhode Island. As an undergraduate at Brown 
University, I studied Psychology and focused on the intersection between 
developmental psychology, education, and public policy. 

After college, I joined the Coro Fellows Program in Public Affairs, a nine-month 
experiential learning program that emphasized leadership development through 
internships with private, public, and government organizations. 

In 2007, I became a Teach For America New York City corps member and taught 
third grade at a district school in the Bronx - in fact, quite close to where BOLD 
Charter School will hopefully open. Through that experience, and teaching at one of 
the early Success Academies thereafter, I saw the enormous potential all children 
have when held to high expectations. Teaching was the most difficult and rewarding 
experience of my life, and although the classroom was not ultimately the career I 
wanted to pursue long-term, I knew that public education would always be close to 
my heart. 

After my Teach For America commitment concluded in 2009, I joined the 
organization’s national Recruitment Team, where I ran record-breaking campaigns 
at a number of colleges and universities (Amherst, Barnard, Columbia, NYU, and 
others). I also served on the Admissions Committee and Senior Admissions 
Committee. This was great training in talent cultivation and assessment, and laid the 
groundwork for the meaningful career I have had in human capital ever since. 

I left Teach For America’s staff in 2012, and have since worked in human capital at a 
quantitative hedge fund, Two Sigma Investments, as well as at Success Academy 
Charter Schools and Global Health Strategies, a communications firm that focuses 
on global health and human rights. I have managed teams ranging from five to 15 
people and have dealt with many complex personnel issues that required discretion 
and quick thinking. 

By applying what I have learned in each of these positions, I will be able to serve as 
a support to the school management team on talent recruitment, setting a salary 
scale, navigating benefits and other personnel-related costs, employee relations, 
and all other human capital issues. I will also be able to apply these skills in my 
overseeing the organization’s goals related to human capital. 

6. Please 	provide a personal statement regarding your role, responsibilities, and 
commitment in relation to the development and preparation of the application (as a 
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member of the applicant group), and/or in relation to the operation of the charter 
school (if you are a member of the proposed initial board of trustees). 

As a Founding Board Member, I will leverage the last decade of my professional 
experience to build a strategy around hiring great educators and school personnel 
including how to source and evaluate talent - as well as onboard them in a way that 
builds a nurturing, productive school community. My role again is not to get involved 
in this process or play any management role, but rather to be a resource to the 
school as helpful. I will similarly advise on how to set up key organizational 
infrastructure - including medical benefits, adult professional development, school 
values, and an employee handbook. Finally, I will advise on how to hire teacher 
evaluation, including moving practice through targeted and constructive feedback. 

Additionally, I will also be able to advise on a number of key issues relevant to the 
school’s success. BOLD Charter School will open with Kindergarten and 1st grade, 
and I have experience teaching early elementary students and moving them towards 
impressive academic outcomes. I will work diligently to oversee the academic 
outcomes of the school, and provide advice and counsel to the school as needed, 
while respecting my role as that of governing and not managing the school. 

Along with the rest of the founding team, I have been participating in community 
outreach and have been reviewing and providing feedback on the charter 
application. I, along with the rest of the team, will continue our community outreach 
efforts throughout the application process, and if fortunate enough to be approved, 
throughout our planning stages and beyond. 

7. Please provide any other information that you feel is pertinent to the Department’s 
review of your background. 

In addition to working closely with my fellow proposed trustees, I am also receiving 
ongoing training on charter school governance from Building Excellent Schools, 
which is building my capacity to effectively serve as a board of trustee should I be 
granted that opportunity. I will also look forward to continuing to work with Building 
Excellent Schools beyond the application process and into the planning year should 
we be authorized. 
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Background Information—Proposed Board of Trustees Only 

8. Please affirm that you are or will be at least eighteen years old at the time of your 
appointment/election to the board. 

I affirm. 

9. Please indicate whether you have ever been convicted of a misdemeanor and/or 
felony in state or federal court in any jurisdiction. 

This does not apply to me. Yes. 

If the answer to this question is yes, please provide the following details regarding 
your conviction(s): (1) the name of the criminal offense(s); (2) whether the criminal 
offense(s) was a misdemeanor or felony; (3) the facts and circumstances 
surrounding your conviction(s); (4) the date(s) of your conviction(s); and (5) the 
date(s) of disposition(s). 

10.Please indicate if you currently have any criminal charge(s) pending against you in 
state or federal court in any jurisdiction. 

This does not apply to me. Yes. If yes, please provide an explanation. 

11.What board position(s) and/or offices(s) will you hold? (e.g., member, parent 
representative, vice-president, Finance committee, etc.): Board Member 

12.Please explain why you wish to serve on the board. 

I have spent many years working in public education - first as a teacher, and then in 
teacher and leader recruitment. I have stayed in touch with many of my former 
students over the years and have seen the impact that committed, nurturing, and 
intelligent educators have on their lives. I no longer work in education on a full-time 
basis, but still have a great passion for and interest in ensuring that all students have 
access to a high-quality education. While there are other short-term opportunities 
(e.g. volunteering sporadically) in service of this goal, I much prefer to invest a 
longer-term effort. I also enjoy building things and seeing them come to fruition, and 
I value the chance to collaborate with a team of diverse professional backgrounds, 
all of whom are deeply committed to BOLD Charter School’s mission. 

13.Please indicate whether you have previously served or are currently serving on a 
board of a school district, a non-public school or any not-for-profit corporation (to the 
extent not otherwise indicated in your response to Item 1, above).   In addition, 
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please describe any other experience, knowledge or skills you feel is relevant to 
service on the charter school board. 

This does not apply to me. Yes. (Include description here): 
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Conflict of Interest - Proposed Board of Trustees Only 

14.Please indicate whether you, your spouse, or other family member knows any of the 
other prospective board members. 

I / we do not know any such persons. 
 Yes.
 
If your answer is yes, please indicate the precise nature of your relationship here:
 

15.Please indicate whether you, your spouse, or other family member knows any 
person who is a proposed charter school employee. 

I / we do not know any such persons. Yes.
 
If yes, please indicate the precise nature of your relationship here:
 

16.Please indicate if you, your spouse, or other family member or any corporation, 
business or other entity in which you, your spouse or other family member serve as 
an employee, officer, or director or own a controlling interest in, plans to contract or 
do business with, the proposed charter school, including but not limited to, the lease 
of real or personal property to the proposed charter school. 

No.
 Yes.
 
If yes, please describe the nature of the contract or business and, if applicable, the
 
relationship of the person to the corporation, business or entity involved:
 

17.If the charter school is partnered with an educational service provider (a 
management company, whether for-profit or not-for-profit), please indicate whether 
you, your spouse, or any family member knows any employees, officers, owners, 
directors or agents of that provider. If your answer is in the affirmative, please 
describe any such relationship. 

Yes. 
Not applicable because the School does not/will not contract with a management 
company or charter management organization. 
I / we do not know any such persons. 

18. If the charter school is partnered with an educational service provider, please 
indicate whether you, your spouse or other family member has a direct or indirect 
ownership, employment, contractual or management interest in the provider.  For 
any interest indicated, please provide a detailed description. 

Yes. 
Not applicable because the School will not contract with a management company 
or charter management organization. 
I / we have no such interest. 
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19. If the charter school is partnered with an educational services provider, please 
indicate if you, your spouse or other family member anticipates conducting, or is 
conducting, any business with the provider. If so, please indicate the precise nature 
of the business that will be conducted. 

Yes. 
Not applicable because the School will not contract with a management 

company or charter management organization. 
I / we do not anticipate conducting any such business. 

20. Please indicate the potential ethical or legal conflicts of interests (if any) that would, 
or are likely to, exist should you be approved for service on the charter school’s 
board. 

None  Yes 

21. Please explain how you would handle a situation in which you believe one or more 
members of the charter school’s board are involved in working for their own benefit, 
or the benefit of their friends and family. 

Our board will have policies in place to protect against these situations. That said, if 
concern arises among any board members that there is such a conflict of interest, I 
would tell them to report this to the board chair immediately, and if they should not, 
would make that report myself. After an investigation, if a member of the board was 
shown to have been involved in actions that benefitted that member or a friend or 
family member, that person would be removed from the board according to our 
bylaws, as we hold the public’s trust and this violates that trust and our duty of 
loyalty to the school, above our own self-interest. 

22.Please indicate whether you, your spouse or other family member is a director, 
officer, employee, partner or member of, or is otherwise associated with, any 
organization which filed an application in conjunction with the charter school, i.e., is 
partnered with the charter school. To the extent you have provided this information 
in response to the previous items 16-23, you may so indicate. 

This does not apply to me, my spouse or other family members. 
Yes. 

Educational Philosophy -Proposed Board of Trustees Only 

23.Please explain your understanding of the charter school’s mission and/or 
philosophy. 

BOLD Charter School’s mission is to educate students in the Central Bronx to excel 
in college and in life so that they can serve as long-term contributing members of 
society. This is predicated on high academic expectations, rigorous curricular 
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programs across all disciplines, and robust co-curricular offerings (including athletics 
and the arts). Central to all of this is character and leadership development, and 
community connections; that is, there will be equal emphasis placed on leading 
principle-driven lives and contributing to the success of the Central Bronx as there is 
on academic achievement. 

24.Please explain your understanding of the educational program of the charter school. 

The school will offer a rigorous, engaging, literacy-intensive, inquiry-based curricula 
that reaches all students. BOLD Charter School will also have two teachers in each 
classroom, providing for targeted, small-group learning opportunities. BOLD will also 
have an extended school day, allowing students to receive the personal attention 
they need to realize their academic potential – this was an especially important 
component to families in our proposed community. The school culture will be 
focused on values - or how to build character and lead lives with integrity - as well as 
on academic rigor and the joy that can be found in challenging one’s self. In addition, 
BOLD will be outcomes-oriented, consistently reassessing what is best serving 
students and what could be improved through data analysis and empiricism. Adult 
development will also be of immense importance, and educators will receive ongoing 
training through practice-based professional development to improve in their level of 
rigor, engagement, and management so that their students can continue to grow. 

25.Please indicate what you believe to be the characteristics of a successful charter 
school. Please provide the specific steps you think the board of the charter school 
will need to take to ensure that this charter school is and remains successful. 

I believe a successful charter school includes (1) high expectations for leaders, 
teachers, and students, (2) rigor in the way academic material is taught and in the 
way success and opportunities are evaluated, and (3) a cohesive, inspiring set of 
values that unite the school community and provide a framework for making 
decisions - especially when they fall into grey areas. Everyone must commit to 
learning through experiences and ongoing forward momentum. As board members, 
we will need to ensure that the leader is upholding these expectations for the entire 
school community and remaining compliant with all legal conditions of the charter. 
We will serve as a resource, sounding board, thought partner, and additional 
perspective so that the school leader does not make any decision in a vacuum and 
continues to put students’ interests first. We will ensure financial, academic, and 
organizational oversight by reviewing data monthly, including financial reports, 
academic dashboards, and data on student culture, and by evaluating the school 
leader each year. 
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STATEMENT OF ASSURANCE—PROPOSED TRUSTEES ONLY
 

I, Elliot Epstein (name of proposed board member) state that I am the applicant for 
board member approval and I have read the questionnaire and any supporting 
documents and know the contents thereof; that the same is true to my knowledge 
except as to the matters therein stated to be alleged upon information and belief, and as 
to those matters I believe it to be true and further acknowledge that  I am aware of the 
fact that, pursuant to Penal Law §175.30, a person who knowingly offers a false 
instrument for filing to a public official or public servant is guilty of Offering a False 
Instrument for Filing in the 2nd Degree, a Class A Misdemeanor. 
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NEW YORK STATE EDUCATION DEPARTMENT
 
CHARTER SCHOOL OFFICE
 

ATTACHMENT 5a: NEW APPLICANT AND PROSPECTIVE 
SCHOOL TRUSTEE BACKGROUND INFORMATION SHEET 

(For New School Applications Only) 

Applicant Group Members (“AG”): The term Applicant Group is newly applied to 
include those individuals formerly identified as lead applicants and those participating in 
the planning of the application to establish the proposed charter school; those who will 
comprise the initial board of trustees; and those who will become school employees— 
anyone who is involved in the development of the Letter of Intent and the Full Application. 
All members, including prospective board members, must provide the background 
information where indicated for Applicant Group Members. 

Prospective BOT Members (“BOT”): Service on a public charter school board of 
trustees (“board”) is a position of great trust and responsibility. As a member of a public 
charter school’s board, you are charged with overseeing the education of all students 
enrolled in the school, as well as the expenditure of public monies directed to the charter 
school. To properly evaluate proposed board members, please provide full and complete 
background information where indicated for proposed board members. 

Note: Additionally, prospective members of the Board of Trustees are required to undergo 
a criminal background check via a fingerprint scan arranged by and at the expense of the 
State Education Department. The inability or unwillingness of any member of the 
applicant group to promptly undergo the required criminal background check via 
fingerprint scans within the timeframe requested in advance of the Board of 
Regents meeting shall be grounds for terminating an application or denying a 
charter recommendation. 

CONTACT INFORMATION FOR ALL APPLICANT GROUP MEMBERS 

Member Name: Raymond Joseph, Jr. 

Proposed Charter School Name: BOLD Charter School 

E-Mail Addre

Home Teleph

Home Addres

Business Tel

Business Ad
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Please note that this document is considered a public record and as such, may be made 
available to members of the public upon request under the Freedom of Information Law. 
Personal contact information provided above will be redacted. 

Background Information – All Applicant Group Members 

1. Please provide your educational and employment history. You may do so by attaching 
a résumé. Note: Individuals are not required to have degrees or education credentials 
to serve on a charter school’s Board of Trustees. This documentation is for identify 
verification only. 

Résumé Attached 

Copy of Diploma, Transcript or Supporting Documentation Attached 
If education credentials are not available, please submit a signed and notarized 
letter stating the highest level of education obtained and the reason why the 
documentation cannot be provided. 

2. Please indicate how you became aware of the opportunity to join the applicant group. 

Lead Founder Andrew Foglia made contact with me through a mutual acquaintance. 
I had expressed interest to our mutual friend of my desire to join a charter school 
board.  My interest in joining the BOLD Charter School board stems from my positive 
prior experience serving on charter school boards as well as my belief in the school’s 
mission. I have witnessed first-hand how a great charter school can change the lives 
of low-income students. My prior board experience also made me aware of the 
Building Excellent Schools Fellowship, of which Andrew Foglia is currently a Fellow. 
The opportunity to be a founding member of a BES-supported school is particularly 
appealing to me because of the high-academic expectations of other BES-supported 
schools. 

3. Please affirm that you have read Article 56 of the New York State Education Law 
and understand the relationship between a charter school and the authorized 
chartering entity as defined in that statute. 

I affirm. 

4. Please affirm that you have read and understand the charter school application, the 
charter school board’s by-laws and all proposed policies. If your team has not yet 
submitted a full application, please affirm that you will commit to read and understand 
the charter school application, the charter school board’s by-laws and all proposed 
policies at the time of its submission for review. 

I affirm. 
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Statement of Intent—All Applicant Group Members 

5. Please provide a personal statement regarding the experience and skills that you bring 
to the table. 

My professional and personal experience makes me well-qualified to serve on the 
BOLD Charter School board. Professionally, I have 20 years of financial services 
experience, having worked as an investment banker, equity research analyst, and 
portfolio manager at well-regarded global financial institutions. All these roles required 
that I evaluate the financial health of thousands of different organizations. My 
expertise in building and analyzing financial statements will help ensure that BOLD 
Charter school is well-managed financially. 

In addition to my financial services background, I have also worked in strategic 
planning at a start-up non-profit higher education institution, Relay Graduate School 
of Education (RGSE).  At RGSE, I was tasked with securing its initial charter and 
accreditation.  My work at RGSE also exposed me to the growing pains associated 
with new organizations, the importance of setting a high-expectations culture early in 
the lifecycle of a start-up, and the need to select an organization’s first employees 
carefully.  At RGSE, I also attended classes to better understand elementary school 
curriculum and instruction. 

Finally, I have devoted my free time and philanthropy for the last 20 years to 
supporting non-profit organizations that offer educational opportunities to low-income 
minority students. Specifically, I first became involved with charter schools in the late 
1990s through a business school volunteer project. I then served as chair of two 
charter school boards, so I understand intimately the governance responsibilities of 
board members. Beyond charter schools, I have served on the Posse Foundation Los 
Angeles Advisory Board and Oliver Scholars Board of Trustees. With my extensive 
board service, I can help ensure that the BOLD Charter School develops the 
appropriate governance systems and processes required of the board of a high-
performing school. 

Taken together, I believe my professional and personal experiences have prepared 
me well to serve as an effective board member.  More importantly, I bring to BOLD 
Charter School a deep commitment to developing a school that will provide CSD 12 
students with a quality education. 

6. Please 	provide a personal statement regarding your role, responsibilities, and 
commitment in relation to the development and preparation of the application (as a 
member of the applicant group), and/or in relation to the operation of the charter school 
(if you are a member of the proposed initial board of trustees). 

As a Founding Board member, I am lending my professional expertise and personal 
experience in many ways in the development and preparation of the application.   My 
financial services background has been crucial in helping develop the financial 
strategy for the school.  Specifically, I am providing feedback on our start-up budget 
and looking at our long-term, five-year planning. In particular, Andrew Foglia and I 
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have discussed BOLD Charter School’s enrollment plan and its importance when 
projecting the school’s finances.  In addition, he has sought my advice on his selection 
of business management providers.  The Lead Founder and I frequently discuss my 
prior charter school board experiences to gauge whether there were lessons learned 
that can be helpful in the founding of BOLD. 

In addition to providing feedback on the application, I, along with my fellow board 
members, are also attending regular meetings and doing community outreach to 
develop our connection with potential parents and students. What is most exciting and 
rewarding is the strong enthusiasm from CSD 12 parents and students for more high-
quality educational options like BOLD Charter School. 

7. Please provide any other information that you feel is pertinent to the Department’s 
review of your background. 

As mentioned, I have previously served on a charter school board.  Specifically, I 
served on the boards of Odyssey Charter School in Altadena, CA and Future Leaders 
Institute Charter School in Harlem, NY, and was Chair of both boards for a period of 
time. I look forward to serving on BOLD’s founding board from the inception of its 
charter to help sow the seeds of its future success.  My prior charter school board 
experiences imparted the importance of the early years of a school’s founding in 
ensuring its health; the design phase is critical to future success. With the resources 
of Building Excellent School, a well- constructed founding board, and Andrew Foglia’s 
strong experience in charter schools, I feel strongly that BOLD Charter School will be 
a high-performing school. 
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Background Information—Proposed Board of Trustees Only 

8. Please affirm that you are or will be at least eighteen years old at the time of your 
appointment/election to the board. 

I affirm. 

9. Please indicate whether you have ever been convicted of a misdemeanor and/or 
felony in state or federal court in any jurisdiction. 

This does not apply to me. Yes. 

If the answer to this question is yes, please provide the following details regarding 
your conviction(s): (1) the name of the criminal offense(s); (2) whether the criminal 
offense(s) was a misdemeanor or felony; (3) the facts and circumstances surrounding 
your conviction(s); (4) the date(s) of your conviction(s); and (5) the date(s) of 
disposition(s). 

10.Please indicate if you currently have any criminal charge(s) pending against you in 
state or federal court in any jurisdiction. 

This does not apply to me. Yes. If yes, please provide an explanation. 

11.What board position(s) and/or offices(s) will you hold? (e.g., member, parent 
representative, vice-president, Finance committee, etc.): 

Board Member, Chair 

12.Please explain why you wish to serve on the board. 

I am a native New Yorker, having been raised in Queens. My parents were immigrants 
and arrived to the United States in 1968.  As foreigners to this country, they were 
intensely focused on ensuring their children received a good education.  Despite 
growing up in a middle-class neighborhood, a good education in the late 1970s in my 
neighborhood required attending Catholic schools.  My Catholic school education 
opened unique opportunities, including enrolling in a program called Oliver Scholars. 
Oliver Scholars recruited gifted minority students and placed them in the best day and 
boarding independent schools in the Northeast.  Oliver Scholars changed the 
trajectory of my life, and I am forever grateful. I was lucky. No child should have to be 
lucky.  A child should not have to go to private schools or be plucked out of their 
circumstance to be afforded the type of opportunities that a quality education brings. I 
am committed to leveling the playing field of opportunities and believe strong charter 
schools can be part of the solution. 
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13.Please indicate whether you have previously served or are currently serving on a 
board of a school district, a non-public school or any not-for-profit corporation (to the 
extent not otherwise indicated in your response to Item 1, above).   In addition, please 
describe any other experience, knowledge or skills you feel is relevant to service on 
the charter school board. 

This does not apply to me. Yes. (Include description here): 

I currently serve as Vice Chair of a new non-profit, Go To College—NYC (GTC-NYC). 
GTC—NYC was launched in 2015 to help low-income students get to and through 
college. Specifically, it was designed to help low-income African American and Latino 
students navigate college life, including the application process, matriculation, and 
academic life, through one-on-one support. As mentioned, I have previously served 
on two charter school boards, and therefore have a strong understanding of charter 
school governance. 
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Conflict of Interest - Proposed Board of Trustees Only 

14.Please indicate whether you, your spouse, or other family member knows any of the 
other prospective board members. 

I / we do not know any such persons.
 Yes.
 
If your answer is yes, please indicate the precise nature of your relationship here:
 

15.Please indicate whether you, your spouse, or other family member knows any person 
who is a proposed charter school employee. 

I / we do not know any such persons. Yes.
 
If yes, please indicate the precise nature of your relationship here:
 

16.Please indicate if you, your spouse, or other family member or any corporation, 
business or other entity in which you, your spouse or other family member serve as 
an employee, officer, or director or own a controlling interest in, plans to contract or 
do business with, the proposed charter school, including but not limited to, the lease 
of real or personal property to the proposed charter school. 

No.
 Yes.
 
If yes, please describe the nature of the contract or business and, if applicable, the
 
relationship of the person to the corporation, business or entity involved:
 

17.If the charter school is partnered with an educational service provider (a management 
company, whether for-profit or not-for-profit), please indicate whether you, your 
spouse, or any family member knows any employees, officers, owners, directors or 
agents of that provider. If your answer is in the affirmative, please describe any such 
relationship. 

Yes. 
Not applicable because the School does not/will not contract with a management 
company or charter management organization. 
I / we do not know any such persons. 

18. If the charter school is partnered with an educational service provider, please indicate 
whether you, your spouse or other family member has a direct or indirect ownership, 
employment, contractual or management interest in the provider.  For any interest 
indicated, please provide a detailed description. 

Yes. 
Not applicable because the School will not contract with a management company 
or charter management organization. 
I / we have no such interest. 
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19. If the charter school is partnered with an educational services provider, please 
indicate if you, your spouse or other family member anticipates conducting, or is 
conducting, any business with the provider. If so, please indicate the precise nature 
of the business that will be conducted. 

Yes. 
Not applicable because the School will not contract with a management company 
or charter management organization. 
I / we do not anticipate conducting any such business. 

20. Please indicate the potential ethical or legal conflicts of interests (if any) that would, 
or are likely to, exist should you be approved for service on the charter school’s board. 

None  Yes 

21. Please explain how you would handle a situation in which you believe one or more 
members of the charter school’s board are involved in working for their own benefit, 
or the benefit of their friends and family. 

The BOLD Charter School founding board will adopt a Conflict of Interest (COI) policy 
to guard against this type of behavior. Importantly, it will be impressed strongly to new 
board members, and annually when COI policies are reaffirmed, that board members 
must self-identify these conflicts.  If a board member fails to report this conflict in a 
timely manner and a fellow board member is suspicious, the member will be 
encouraged as per their obligation to report the conflict to the Board Chair. If the 
member is found to be involved in self-dealing activities, they will be removed from the 
board in accordance with the adopted Bylaws, which will be included in our full 
application. 

22.Please indicate whether you, your spouse or other family member is a director, officer, 
employee, partner or member of, or is otherwise associated with, any organization 
which filed an application in conjunction with the charter school, i.e., is partnered with 
the charter school. To the extent you have provided this information in response to the 
previous items 16-23, you may so indicate. 

This does not apply to me, my spouse or other family members.
 
Yes.
 

Educational Philosophy -Proposed Board of Trustees Only 

23.Please explain your understanding of the charter school’s mission and/or philosophy. 

BOLD Charter School’s mission is to educate kindergarteners to fifth graders to succeed 
in college, access lives of opportunity, and serve as the next generation of leaders.  BOLD 
believes that academic success requires a strong academic and character foundation. 
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Philosophically, BOLD believes that strong academics require high quality teachers 
committed to practice-based professional development, extended learning time for 
students, evidence-based decision making, and a culture of high expectations espoused 
by all school stakeholders. 

24.Please explain your understanding of the educational program of the charter school. 

BOLD’s educational program is designed on the following principles: 
• An extended school day and school year. This extended learning time allows for 175 

minutes of literacy instruction, and 95 minutes of math instruction every day. This 
also allows BOLD to provide targeted instruction during a literacy rotation block 
every morning, as well as co-curricular courses like arts and athletics to build 
character, communication, and collaboration skills. 

• Inquiry-based learning and small-group instruction opportunities that support the 
development of critical thinking and problem-solving skills, and the necessary 
supports to meet individual learning needs. 

• Staffing model that supports a high population of special education and English 
Language Learners, as well as students from economically disadvantaged 
backgrounds. 

• Practice-based professional development for teachers. BOLD invests heavily in the 
recruitment, development, and retention of high-quality teachers because we 
believe that the quality of instruction delivered is the primary factor in determining 
levels of student achievement. 

These design principles, along with an emphasis on building family connections and 
encouraging family participation, will be the foundation of the school’s college preparatory 
program. 

25.Please indicate what you believe to be the characteristics of a successful charter 
school. Please provide the specific steps you think the board of the charter school will 
need to take to ensure that this charter school is and remains successful. 

Strong instruction is at the heart of a successful charter school.  However, hiring great 
teachers is not enough.  Success also depends upon building a culture of high 
expectations for adults and students, harnessing data to drive decision-making and 
instruction, seeking feedback from all stakeholders to inform continuous refinement of 
practices, developing a strong, supportive board focused on oversight and outcomes, and 
finally engaging the community for support and resources. As a board member, my role 
is to ensure all these success factors exist at the school and to conduct financial, 
academic, and organizational oversight. To that end, on a monthly basis, the board will 
review academic, financial, and cultural data and reports, including academic 
dashboards, monthly financial statements, surveys, and assessments, etc.—all to 
facilitate our oversight of the school. 
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NEW YORK STATE EDUCATION DEPARTMENT
 
CHARTER SCHOOL OFFICE
 

ATTACHMENT 5a: NEW APPLICANT AND PROSPECTIVE 
SCHOOL TRUSTEE BACKGROUND INFORMATION SHEET 

(For New School Applications Only) 

Applicant Group Members (“AG”): The term Applicant Group is newly applied to 
include those individuals formerly identified as lead applicants and those participating in 
the planning of the application to establish the proposed charter school; those who will 
comprise the initial board of trustees; and those who will become school employees— 
anyone who is involved in the development of the Letter of Intent and the Full Application. 
All members, including prospective board members, must provide the background 
information where indicated for Applicant Group Members. 

Prospective BOT Members (“BOT”): Service on a public charter school board of 
trustees (“board”) is a position of great trust and responsibility. As a member of a public 
charter school’s board, you are charged with overseeing the education of all students 
enrolled in the school, as well as the expenditure of public monies directed to the charter 
school. To properly evaluate proposed board members, please provide full and complete 
background information where indicated for proposed board members. 

Note: Additionally, prospective members of the Board of Trustees are required to undergo 
a criminal background check via a fingerprint scan arranged by and at the expense of the 
State Education Department. The inability or unwillingness of any member of the 
applicant group to promptly undergo the required criminal background check via 
fingerprint scans within the timeframe requested in advance of the Board of 
Regents meeting shall be grounds for terminating an application or denying a 
charter recommendation. 

CONTACT INFORMATION FOR ALL APPLICANT GROUP MEMBERS
 

Member Name: Sherry Mao_______________________________________________
 

Proposed Charter School Name: BOLD Charter School________________________
 

E-Mail Addre ___________
 

Home Teleph ___________
 

Home Addre ___________
 

Business Tel ___________
 

Business Ad __________
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Please note that this document is considered a public record and as such, may be made 
available to members of the public upon request under the Freedom of Information Law. 
Personal contact information provided above will be redacted. 

Background Information – All Applicant Group Members 

1. Please provide your educational and employment history. You may do so by attaching 
a résumé. Note: Individuals are not required to have degrees or education credentials 
to serve on a charter school’s Board of Trustees. This documentation is for identify 
verification only. 

Résumé Attached 

Copy of Diploma, Transcript or Supporting Documentation Attached 
If education credentials are not available, please submit a signed and notarized 
letter stating the highest level of education obtained and the reason why the 
documentation cannot be provided. 

2. Please indicate how you became aware of the opportunity to join the applicant group. 

I learned about this opportunity from a long-time colleague who connected me with 
the Lead Founder, Andrew Foglia. Through their involvement in the Building Excellent 
Schools program, I learned about the organization’s mission - to create schools that 
prepare all learners, regardless of their race, socioeconomic level, or language 
acquisition development, with the skills needed to thrive in college and beyond. I firmly 
believe in the power of upholding high expectations for all students and thus providing 
families with opportunities for their children to learn and thrive in a rigorous college-
preparatory program. In collaboration with other board members, I am learning from 
each of their unique expertise and insights. The founding board members range in 
their personal and professional experiences, and, with the support of BES, we are 
developing our capacity to successfully oversee the planning and operation of a high-
quality school for students in the Bronx. 

3. Please affirm that you have read Article 56 of the New York State Education Law 
and understand the relationship between a charter school and the authorized 
chartering entity as defined in that statute. 

I affirm. 

4. Please affirm that you have read and understand the charter school application, the 
charter school board’s by-laws and all proposed policies. If your team has not yet 
submitted a full application, please affirm that you will commit to read and understand 
the charter school application, the charter school board’s by-laws and all proposed 
policies at the time of its submission for review. 
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I affirm. 

Statement of Intent—All Applicant Group Members 

5. Please provide a personal statement regarding the experience and skills that you bring 
to the table. 

I offer professional experiences that will contribute to the mission of BOLD Charter 
School. I have taught in both the public and charter sectors for the past 10 years. 
Before moving to New York City, I taught English Literature and Writing Composition 
at a high performing K-8th Title I public school in Southern California for four years. 
Working mostly with 7th and 8th grade students, I learned the importance of developing 
a curriculum that exceeds the demands of the California State Test. I developed my 
professional skills in providing instruction to all students in general education and 
needs-based settings. 

Since moving to New York City, I have been a testing grade teacher for several years. 
My students have scored at or above proficiency on previous New York State English 
Tests. When teaching at the middle school, 69.2% of my 5th grade students passed 
with proficiency, with 13.8% of those students earning 4s (above proficiency) as 
compared to passing averages of 30% and 31% for the city and the state, respectively. 
Similarly, 77.8% of my 7th grade students passed with proficiency, with 25.9% of those 
students earning 4s (above proficiency) as compared to passing averages of 30% and 
31% for the city and the state, respectively. I’ve also developed skills in curriculum 
development through opportunities to design curriculum for 9th, 10th, and 11th grade 
teachers at Success Academy High School, where I am a lead teacher and course 
lead for the 10th grade team. 

In addition to extensive experience in curriculum design, I have attended many 
professional development trainings that focus on providing support for students who 
have special needs and who are learning English as a second language. I have also 
taught English Literature in Integrated Co-Teaching classrooms for the past five years. 
From my co-teaching experiences, I will serve as a resource to the board in overseeing 
the performance of all students, and especially that of students at-risk of academic 
failure (students with disabilities, English language learners, or students from 
economically disadvantaged backgrounds). 

In collaborating with cross-content teachers, I have also managed the delivery of 
professional development for teachers across the school. I have had the privilege of 
working closely with colleagues to review, revise, and implement curricula based on 
student output. Having had leadership experience in establishing school culture and 
developing academic content, I hope to offer this knowledge to the board during the 
school design process, and, once the school is open, to be a resource to school 
management as helpful. 

My work has provided me with a deep understanding of curriculum design, specifically 
in an academically rigorous setting. I am well-versed in working in a collaborative 

3



  
  

  
  

 
 

 
   

   
  

    
 

     
   

  
  

   
    

   
   

   
  

  
    

   
    

    
 

  
 

 
   

   
   

   
 

  
  

 
    

  
 

  
 

 
    
  

         
 

community with diverse colleagues and managing the development of working 
professionals. In my leadership role at Success Academy, I have managed and 
collaborated regularly with 9th, 10th, and 11th grade cross-discipline teachers to 
establish community culture, implement school-wide systems, assess student data, 
and provide teacher performance feedback. 

6. Please 	provide a personal statement regarding your role, responsibilities, and 
commitment in relation to the development and preparation of the application (as a 
member of the applicant group), and/or in relation to the operation of the charter school 
(if you are a member of the proposed initial board of trustees). 

I believe my experience, both as a teacher in a high-performing charter school and in 
curriculum design, will be an asset to the school planning process, and the eventual 
oversight role of the BOLD Charter School Board. I bring with me a robust background 
in curriculum development, instruction, and supporting the learning needs of all 
students. Throughout my experience as a middle school teacher, my students 
consistently scored among the highest performing schools in New York State on the 
English Language Arts state exam. Additionally, in designing high school courses 
aimed at preparing students for the rigors of college, I have a deep sense of the skills 
students need to develop over the course of their educational trajectory. I will leverage 
my curricular and instructional expertise to support the board’s oversight of all 
academic performance, including performance of general education students and 
students at-risk of academic failure. I will continue to bridge my classroom and 
leadership experiences with the needs of the board, throughout the development of 
the application, and eventual oversight of the school. I will always honor the distinct 
responsibilities of the board and school management, ensuring that I am not directly 
involved in the development or implementation of the academic program, but providing 
effective oversight and support of management as it executes on these 
responsibilities. 

Through our community outreach efforts, I have developed an understanding of the 
educational needs of the students and families we look to serve in Community School 
District 12. I have contributed to the development of the performance goals in our 
charter and will ensure high levels of accountability in pursuit of those goals. 

Along with my fellow board members, I attend regular collaborative meetings and 
outreach opportunities to connect with families and the community. We are utilizing 
the unique expertise of every member of the board as we develop the charter and the 
five-year plan. I am dedicated to our team in seeing this vision come to fruition as we 
work to open the doors to our founding class in fall 2019. 

7. Please provide any other information that you feel is pertinent to the Department’s 
review of your background. 

Along with my background in education, I am receiving robust support from the team 
at Building Excellent Schools in building my capacity to successfully oversee BOLD 
Charter School. I look forward to further training with them as we work to bring 
BOLD Charter School to life. 
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Background Information—Proposed Board of Trustees Only 

8. Please affirm that you are or will be at least eighteen years old at the time of your 
appointment/election to the board. 

I affirm. 

9. Please indicate whether you have ever been convicted of a misdemeanor and/or 
felony in state or federal court in any jurisdiction. 

This does not apply to me. Yes. 

If the answer to this question is yes, please provide the following details regarding 
your conviction(s): (1) the name of the criminal offense(s); (2) whether the criminal 
offense(s) was a misdemeanor or felony; (3) the facts and circumstances surrounding 
your conviction(s); (4) the date(s) of your conviction(s); and (5) the date(s) of 
disposition(s). 

10.Please indicate if you currently have any criminal charge(s) pending against you in 
state or federal court in any jurisdiction. 

This does not apply to me. Yes. If yes, please provide an explanation. 

11.What board position(s) and/or offices(s) will you hold? (e.g., member, parent 
representative, vice-president, Finance committee, etc.): 

Board Member, Vice Chair 
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12.Please explain why you wish to serve on the board. 

Having worked at a high-performing charter network for the past six years, I was 
excited at the opportunity to step out of the classroom and step into a role that would 
allow me to contribute my experiences to a new school design. Since moving to New 
York City, I have worked with Success Academy Charter Schools. Originally teaching 
5th grade Literature and Writing, I have had the opportunity to move up with my first-
year cohort of students; currently, I am teaching them as 10th graders. Over this time, 
I have learned the importance of not only building authentic and enriching 
relationships with students, but also with families. I firmly believe that all students, 
including students from underprivileged backgrounds, are just as capable and just as 
inquisitive as their more privileged peers. In providing all students with resources, 
support, and access to a school that holds them to high expectations, they can and 
will thrive in school and through college. I feel strongly, in alignment with BOLD’s 
mission, that all children are capable of college success and lives of leadership. As a 
board member, I will leverage my experiences in teaching at a high-performing charter 
network in the creation and operation of high-quality school option in a traditionally 
underserved community. 

13.Please indicate whether you have previously served or are currently serving on a 
board of a school district, a non-public school or any not-for-profit corporation (to the 
extent not otherwise indicated in your response to Item 1, above).   In addition, please 
describe any other experience, knowledge or skills you feel is relevant to service on 
the charter school board. 

This does not apply to me. Yes. (Include description here): 

Conflict of Interest - Proposed Board of Trustees Only 

14.Please indicate whether you, your spouse, or other family member knows any of the 
other prospective board members. 

I / we do not know any such persons. Yes.
 
If your answer is yes, please indicate the precise nature of your relationship here:
 

15.Please indicate whether you, your spouse, or other family member knows any person 
who is a proposed charter school employee. 

I / we do not know any such persons. Yes.
 
If yes, please indicate the precise nature of your relationship here:
 

16.Please indicate if you, your spouse, or other family member or any corporation, 
business or other entity in which you, your spouse or other family member serve as 
an employee, officer, or director or own a controlling interest in, plans to contract or 
do business with, the proposed charter school, including but not limited to, the lease 
of real or personal property to the proposed charter school. 
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No. Yes. 
If yes, please describe the nature of the contract or business and, if applicable, the 
relationship of the person to the corporation, business or entity involved: 

17. If the charter school is partnered with an educational service provider (a management 
company, whether for-profit or not-for-profit), please indicate whether you, your 
spouse, or any family member knows any employees, officers, owners, directors or 
agents of that provider. If your answer is in the affirmative, please describe any such 
relationship. 

Yes.
 
Not applicable because the School does not/will not contract with a management
 
company or charter management organization.
 
I / we do not know any such persons.
 

18.If the charter school is partnered with an educational service provider, please indicate 
whether you, your spouse or other family member has a direct or indirect ownership, 
employment, contractual or management interest in the provider.  For any interest 
indicated, please provide a detailed description. 

Yes.
 
Not applicable because the School will not contract with a management company
 
or charter management organization.
 
I / we have no such interest.
 

19. If the charter school is partnered with an educational services provider, please 
indicate if you, your spouse or other family member anticipates conducting, or is 
conducting, any business with the provider. If so, please indicate the precise nature 
of the business that will be conducted. 

Yes.
 
Not applicable because the School will not contract with a management company
 
or charter management organization.
 
I / we do not anticipate conducting any such business.
 

20. Please indicate the potential ethical or legal conflicts of interests (if any) that would, 
or are likely to, exist should you be approved for service on the charter school’s board. 

None  Yes 

21. Please explain how you would handle a situation in which you believe one or more 
members of the charter school’s board are involved in working for their own benefit, 
or the benefit of their friends and family. 
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In adopting a series of policies that outline board member conduct, there will be clear 
expectations for all invested parties, specifically as it relates to potential conflicts of 
interest. The policies will outline a clear process for addressing potential conflicts. 
Each board member is required to inform the board chair of any conflicting interests. 
If a situation should arise in which I believe a board member may be acting in his/her 
self-interest or to benefit their friends/family, I will disclose the issue to the board chair. 
Similarly, if I am implicated in the conflict, I will disclose the conflict to the board chair. 
Our conflict of interest policy makes clear that there can be no self-dealing on the 
board of any kind; I would expect that if this happened, that individual would be 
immediately removed from the board in accordance with our bylaws. 

22.Please indicate whether you, your spouse or other family member is a director, officer, 
employee, partner or member of, or is otherwise associated with, any organization 
which filed an application in conjunction with the charter school, i.e., is partnered with 
the charter school. To the extent you have provided this information in response to the 
previous items 16-23, you may so indicate. 

This does not apply to me, my spouse or other family members. 
Yes. 

Educational Philosophy -Proposed Board of Trustees Only 

23.Please explain your understanding of the charter school’s mission and/or philosophy. 

The mission of BOLD Charter School is to prepare all kindergarten through 5th grade 
students, regardless of background or socio-economic status, for academic and life 
success. The focus is on creating and maintaining an academically rigorous and 
disciplined program to prepare students for college-level coursework and lives of 
leadership. A free, public educational program focused on literacy, critical thinking, 
talent development, and character and moral reasoning, are core elements that 
underpin the mission statement. 

24.Please explain your understanding of the educational program of the charter school. 

The educational program of BOLD Charter School consists of several key design 
principles that support the overall mission. 

(1) Rigorous academic programming and high-quality instruction delivered over the 
course of an extended school day and school year is key to achieving high outcomes 
for all students. To ensure a truly rigorous academic program, our curriculum will be 
aligned with New York State Common Core standards. With a strong foundation in 
literacy incorporated throughout all content areas, students will strengthen their 
reading comprehension and analytical thinking/writing skills through access to both 
fiction and non-fiction books. With a strong focus on literacy, through the Balanced 
Literacy Framework of instruction, classroom design will involve multiple modalities 
that will drive towards student comprehension and independence. These include, but 
are not limited to, read alouds, guided reading, writing workshop, and reading 
workshop. The co-teaching model, along with the Student Support team, will provide 
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individualized instruction to meet the need of all students, including students with 
disabilities and English language learners. 

(2) Faculty culture will be guided by the principle of feedback and growth, and staff 
members will be provided with extensive professional development to develop their 
instructional skills. BOLD will invest in the development of teachers, and the retention 
of teachers, giving them opportunities to develop as leaders within the organization. 
Through robust professional development and an upward career trajectory, teachers 
who share in the mission’s core values will have opportunities to flourish within the 
organization, and ultimately deliver the high-quality instruction all students deserve. 

(3) Partnership with families and community stakeholders is another key design 
element of BOLD Charter School. Families are integral to helping students to achieve 
their potential, both academically and personally. By investing in family partnerships 
through monthly BOLD University Nights, and trimester Drop Everything and Read 
events, as well as cultural events throughout the year, family participation is highly 
valued. BOLD will also ensure equal access for all families, regardless of their 
language of origin, by hiring bilingual staff members, and providing all communication 
in the family’s home language. 

25.Please indicate what you believe to be the characteristics of a successful charter 
school. Please provide the specific steps you think the board of the charter school will 
need to take to ensure that this charter school is and remains successful. 

My professional experience teaching at a high-performing charter school has shown 
me that teacher quality is the most important factor in creating and maintaining a safe, 
supportive, and academically rigorous program, in which all students can thrive. 
Quality teachers are developed by leaders who stay focused on academic 
achievement, and who equip teachers to effectively use data to drive instructional 
decisions. High-quality teachers also invest in meaningful partnerships with families, 
which will support students to develop both academically and personally. 

Additionally, a mission-driven, results-focused leadership team is key to a successful 
school. A community culture in which all invested parties, regardless of title or position, 
are open to feedback helps to create a trusting and supportive community among 
team members. More importantly, this type of positive adult culture will foster an 
equally positive and supportive environment for students. The leadership team needs 
to model belief in the potential of every child and equip teachers to uphold high 
expectations. 

The board is responsible for ensuring high levels of accountability across the 
organization. The board will review monthly dashboard provided by management to 
ensure the school is progressing towards the goals laid out in the charter. The board 
committees will provide targeted oversight over specific components of the 
organization and be a resource for school management as they implement the day
to-day academic program. The board will leverage its wealth of experience and 
expertise to oversee management in building systems for recruiting and retaining top 
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talent, and will conduct evaluations of the school leader to ensure fulfillment of the 
goals stated in the charter. 
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NEW YORK STATE EDUCATION DEPARTMENT
 
CHARTER SCHOOL OFFICE
 

ATTACHMENT 5a: NEW APPLICANT AND PROSPECTIVE 
SCHOOL TRUSTEE BACKGROUND INFORMATION SHEET 

(For New School Applications Only) 

Applicant Group Members (“AG”): The term Applicant Group is newly applied to 
include those individuals formerly identified as lead applicants and those participating in 
the planning of the application to establish the proposed charter school; those who will 
comprise the initial board of trustees; and those who will become school employees— 
anyone who is involved in the development of the Letter of Intent and the Full 
Application. All members, including prospective board members, must provide the 
background information where indicated for Applicant Group Members. 

Prospective BOT Members (“BOT”): Service on a public charter school board of 
trustees (“board”) is a position of great trust and responsibility. As a member of a public 
charter school’s board, you are charged with overseeing the education of all students 
enrolled in the school, as well as the expenditure of public monies directed to the 
charter school. To properly evaluate proposed board members, please provide full and 
complete background information where indicated for proposed board members. 

Note: Additionally, prospective members of the Board of Trustees are required to 
undergo a criminal background check via a fingerprint scan arranged by and at the 
expense of the State Education Department. The inability or unwillingness of any 
member of the applicant group to promptly undergo the required criminal 
background check via fingerprint scans within the timeframe requested in 
advance of the Board of Regents meeting shall be grounds for terminating an 
application or denying a charter recommendation. 

CONTACT INFORMATION FOR ALL APPLICANT GROUP MEMBERS 

Member Name: Andrew Foglia 

Proposed Charter School Name: BOLD Charter School 

E-Mail Address

Home Telepho

Home Address

Business Telep

Business Addr
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Please note that this document is considered a public record and as such, may be 
made available to members of the public upon request under the Freedom of 
Information Law.  Personal contact information provided above will be redacted. 

Background Information – All Applicant Group Members 

1. Please	 provide your educational and employment history. You may do so by 
attaching a résumé. Note: Individuals are not required to have degrees or education 
credentials to serve on a charter school’s Board of Trustees. This documentation is 
for identify verification only. 

Résumé Attached 

Copy of Diploma, Transcript or Supporting Documentation Attached 
If education credentials are not available, please submit a signed and 
notarized letter stating the highest level of education obtained and the reason 
why the documentation cannot be provided. 

2. Please indicate how you became aware of the opportunity to join the applicant 
group. 

I joined the Building Excellent Schools (BES) Fellowship in August 2017 and have 
been working with the support of the BES team to design BOLD Charter School. I 
first learned of BES through a visit to a BES-founded school in Brooklyn, Coney 
Island Prep, during my Teach For America tenure. I was inspired by the culture of 
high expectations, academic rigor, and joy which permeated every facet of the 
school. After completing my Teach For America tenure in Newark, NJ, I joined the 
School Leadership Program at Harvard’s Graduate School of Education, and 
remained in contact with members of the BES staff. I continued to track the growth 
of the organization and the new schools they were opening and continued to be 
impressed by their success. After serving as a school leader at Success Academy 
Charter Schools for three years, I was offered the opportunity to join the BES 
Fellowship. As the Lead Founder of BOLD Charter School, I am humbled and 
honored to be part of this applicant group, a diverse team of professionals that bring 
a range of experience and perspective to our efforts to create an excellent school for 
families across the Central Bronx. Together, we have participated in multiple board 
meetings, engaged in community outreach to gather input and build support for our 
proposal from community members and families, and will continue these efforts as 
we work to bring the vision of BOLD Charter School to life. 

3. Please affirm that you have read Article 56 of the New York State Education Law 
and understand the relationship between a charter school and the authorized 
chartering entity as defined in that statute. 

I affirm. 
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4. Please affirm that you have read and understand the charter school application, the 
charter school board’s by-laws and all proposed policies. If your team has not yet 
submitted a full application, please affirm that you will commit to read and 
understand the charter school application, the charter school board’s by-laws and all 
proposed policies at the time of its submission for review. 

I affirm. 
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Statement of Intent—All Applicant Group Members 

5. Please provide a personal statement regarding the experience and skills that you 
bring to the table. 

My commitment to improving educational outcomes for children living in underserved 
communities began in Newark, NJ during my participation in the Teach For America 
program. As part of the founding team of Great Oaks Charter School, I was inspired 
by the drive of my students, the hopes of their families, and the commitment of my 
colleagues to providing an excellent education for our students. As a teacher at 
Great Oaks, I was able to develop skills in instruction and curriculum design, 
assisting in the creation of math and science curricula for 6th, 7th, and 8th grades. 
During my time at Great Oaks, my students achieved significant growth, improving 
from 30% to 70% proficient on the state math exam from 2012 to 2013. While our 
school was able to provide a higher-quality option, I nevertheless felt challenged by 
the lack of access my students had to schools in their city that would prepare them 
for college and life success. As a result, I decided to commit my career to school 
leadership, which I believe is the most important lever for improving educational 
outcomes for all children. 

As a student in the School Leadership Program at Harvard’s Graduate School of 
Education, I learned a range of leadership skills, and was able to develop those 
skills through a school leadership residency, a practice-based component of the 
program. Through the graduate program, I developed skills in managing adults, 
leading teams, and using data to drive results. Following graduate school, I joined 
Success Academy Charter Schools as an Assistant Principal, a role I held for three 
years, and one that allowed me to further develop the leadership skills I acquired 
while at graduate school. Through my experience at Success Academy, I was 
exposed to a culture of excellence in which students were held to high behavioral 
and academic standards, and were inspired to take ownership over their own 
learning and growth. I managed teams of teachers, both grade level teams and 
content teams, and developed skills in instructional coaching and team 
management. I was part of a culture of regular feedback and continuous growth, 
which pushed my development as a school leader, and equipped me with the skills 
to effectively develop others. As an Assistant Principal, I was also responsible for 
managing relationships with multiple stakeholders and developed skills in building 
and sustaining partnerships with families and community members. Over the course 
of my tenure at Success Academy, I was part of the leadership teams at three 
middle schools, all of which achieved state exam results in the top 10% of NY State. 
I believe my experience at Success Academy provides me with unique insight on 
what it takes, in part, to lead a highly successful school. 

Currently, as a member of the BES Fellowship, I am further developing my 
leadership skills through the study of high-performing schools across the country, 
and through regular coaching from experienced education leaders. Through the 
Fellowship, I am broadening my leadership skillset, specifically as it relates to 
curriculum development, instructional pedagogy, teacher development, assessment 
systems, and organizational and fiscal management. Most recently, through a 
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month-long leadership residency at Neighborhood Charter School of Harlem, I have 
gained further insight on how to lead a school that ensures high achievement for all 
students, regardless of background or need. I believe that my experience in the BES 
Fellowship, in conjunction with my previous experience as a teacher and school 
leader at one of the highest performing charter networks in the country, positions me 
well to found and lead BOLD Charter School for the students of the Bronx. 

6. Please 	provide a personal statement regarding your role, responsibilities, and 
commitment in relation to the development and preparation of the application (as a 
member of the applicant group), and/or in relation to the operation of the charter 
school (if you are a member of the proposed initial board of trustees). 

As the Lead Founder, I have worked closely with the BES team to develop the 
design of BOLD Charter School, and have led the writing of the charter proposal. 
Our design has been informed by both the best practices of high-performing charter 
schools serving similar populations, as well as by input collected from community 
members and families in the Central Bronx. The applicant group has also provided 
invaluable input on our proposal, including on our educational program, 
organizational structures, and financial plan. The applicant group has met regularly 
to discuss the design and proposal writing, which has gone through several 
iterations to ensure that the proposal meets the needs and desires of the proposed 
community. 

In my role as Lead Founder, I have developed, with the support of members of the 
applicant group, our community outreach work to ensure that we are collecting 
widespread input from the proposed community. I have organized the community 
engagement events that each member of the applicant group has participated in, 
including our meetings with community leaders, community-based organizations, 
elected officials, and families. We have provided several opportunities for community 
members and families to provide input on our proposal, and we have met multiple 
times to discuss best ways to incorporate the collected input. 

As the Proposed Executive Director, I will be a non-voting member of the Board of 
Trustees, but will ensure that the Board receives all academic, organizational, and 
financial dashboards regularly to assess progress against the goals stated in our 
charter. I will rely on my experience in education management, and my training from 
Building Excellent Schools, to provide sound and effective leadership for the school, 
driving towards high academic outcomes for all students. 

7. Please provide any other information that you feel is pertinent to the Department’s 
review of your background. 

On behalf of the applicant group, we are grateful to have the opportunity to submit 
this proposal for BOLD Charter School. I am confident that the experience, 
perspective, and commitment of the applicant group will ensure that our proposal 
delivers on the promise of delivering a high-quality education that prepares all 
students across the Central Bronx to succeed in college, access lives of opportunity, 
and serve as the next generation of leaders. 
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