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FULL APPLICATION SUMMARY
 

Proposed Charter School Name1 AECI II: The New York City Charter High 
School for Computer Engineering and 
Innovation 

Application History AECI II is modeled on AECI, a charter school 
located in NYC Community School District 7. 
This is the first application submitted for AECI 
II. 

Proposed Board Chair Name Carlo Schiattarella 

Proposed Board Chair Email Address 

Proposed Board Chair Telephone Number 

Public Contact Name Carlo Schiattarella 

Public Contact Email Address 

Public Contact Telephone Number 

District of Location CSD 7 

Opening Date 9/3/2019 

Proposed Charter Term2 5-year term 

Proposed Management Company or Partner 
Organizations NA 

Projected Enrollment and Grade Span for 
Indicated Years 

Year Grades Enrollment 

1 9 125 

2 9-10 250 

3 9-11 375 

4 9-12 500 

5 9-12 500 

Mission Statement: 
!ECI II: NYC Charter High School for Computer Engineering & Innovation (“!ECI II”) will create 
an integrated, rigorous academic program that provides students with the necessary skills, 
knowledge and practical experience to pursue college and a careers in Computer 
Engineering. 

1 N.Y. Education Law § 2851(2)(k)
 
2 N.Y. Education Law § 2851(2) (p). Typically, the charter term requested should be five years of operation. 
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Summary of the Proposed School (AECI II) 

AECI II: The New York City Charter High School for Computer Engineering & Innovation 

(“AECI II”) will create an integrated, rigorous academic program that provides students with the 

necessary skills, knowledge and practical experience to pursue college and a career in Computer 

Engineering. AECI II shares its instructional model with AECI I, a charter high school focused on 

architecture, engineering and construction industries that has been successfully serving the students 

of the South Bronx since 2008.  In 2017, AECI I once again dramatically outperformed the district 

by graduating 96.5% of its students within four years and was recognized in the US News & World 

Report National Rankings for students’ college readiness and performance on state tests. 

The two schools will share one Board of Trustees and Charles Gallo, current Principal of 

AECI I, will transition to the role of Chief Educational Officer for both AECI I and AECI II. A new 

principal will be recruited and selected to lead AECI II. Colin Healy, current Assistant Principal at 

AECI I will become Principal of AECI I in order to help ensure continuity of success. 

AECI II will be located in the South Bronx NYC Community School District (CSD) 7, the 

same district that AECI I currently serves and knows well. One of the most challenged districts in 

New York State, CSD 7 educates almost 18,200 students in grades K-12, over 7,000 of whom are in 

grades 9-12. AECI II proposes to bring these students and their families another high quality 

educational option for high school that is built around the following 10 key design elements: 

1.	 Computer Engineering and Innovation – At AECI II, students will explore careers, skills, 

knowledge, and practical experiences leading to college and a career in the computer 

engineering industry (e.g. design and development of electronics, computer hardware and 

software, and applications). 

2.	 Strong Academic Foundations – AECI II will focus on helping incoming students accelerate 

learning quickly and establish the strong academic foundation necessary for long-term success. 

In 
9th 

grade, all students will engage in double periods of English and math to help ensure that 

they have the language and math skills necessary for success in our project-based technology 

and engineering curriculum. 

3.	 Instructional Excellence – AECI II recognizes that our students’ success is directly correlated 

to the quality of our instructional staff. We will offer a comprehensive human capital 

management program that includes intense recruitment of top-quality educators (both new and 

experienced) and continuous professional growth opportunities through partnerships with 

Columbia University Teachers’ College, TEQ, LSA Learning and Lead On, as well as other 

professional organizations. 

4.	 Project-based Learning Classrooms – AECI II will promote academic rigor, emphasizing 

critical thinking and problem solving, through a project-based learning instructional program. 

Students will “learn by doing.” In order to support this intensive mode of hands-on learning, 

AECI II will limit class sizes and maintain 60-minute class sessions (with double periods for 

incoming freshman in English and Math). Furthermore, classrooms will be designed to foster 

peer-to-peer collaboration and engage in use of technology. 

5.	 Support for the Whole Student – Our goal is to provide each student with the full range of 

support that s/he needs in order to evolve into a young scholar and professional capable of 

success in both college and career. To this end, we will assign a single guidance counselor to 

each cohort of new 9
th 

grade students, and this counselor will remain with that cohort of 

students through graduation. 

6.	 Development of Young Professionals with Core Values– From our dress code to our 

instructional design, AECI II will support students to create and develop positive, professional 
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learning environments. Students will engage in project-based learning and internships where 

they can gain "real world" experience and apply their academic skills in authentic professional 

situations. Based on AECI I staff and students’ shared commitment to four Core Values that 

sustain both grit and character, the AECI II community will also teach, learn and uphold the 

same Core Values of Perseverance, Achievement, Integrity, and Respect. 

7.	 Intensive College Readiness Preparation – AECI II students will be prepared to attend and 

graduate from quality higher educational programs. We will assign each student a single college 

advisor who will facilitate daily college advisories and hands-on support for all students. AECI 

II will offer dual-enrolled credit classes for juniors and seniors. These dual-enrolled courses 

prepare students for the increased rigor of college-level classes and result in college credits that 

students can transfer into the college of their choice. 

8.	 Data-Informed Teaching & Learning - AECI II will support both teachers and students to use 

data to inform teaching and learning. Teachers will use formative and interim assessments to set 

benchmarks, measure student growth, make overall instructional course corrections, and 

individualize instruction to meet specific students’ needs. 

9.	 Distributed Leadership - AECI II will use a distributed leadership approach that focuses on 

shared tasks, activities and processes among staff rather than hierarchies and positions/titles. 

Leadership Teams will cluster around the core components of running an effective school--

instruction, curriculum, a culture of learning and professionalism, operations, student-teacher-

parent relations, and accountability--and be facilitated by different members of the teams as 

appropriate to the situation. 

10. A Positive Culture of High Expectations and Mutual Respect - Recognizing that a culture of 

trust and high expectations for all students starts with the school leader, the AECI II school 

leader will consistently articulate a coherent vision for school culture and climate-positive 

practices that promote a growth mindset (Carol Dweck, 2007) as well as academic and social 

learning while valuing student diversity. 
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I. MISSION, KEY DESIGN ELEMENTS, ENROLLMENT, AND COMMUNITY 
A. MISSION STATEMENT, OBJECTIVES AND GOALS 
AECI II’s MISSION 
AECI II: NYC Charter High School for Computer Engineering & Innovation (“AECI II”) will 
create an integrated, rigorous academic program that provides students with the necessary skills, 
knowledge and practical experience to pursue college and a career in Computer Engineering. 

OBJECTIVES 
AECI II shares its mission with AECI I, a charter high school focused on architecture, 
engineering and construction industries that has been successfully serving the students of the 
South Bronx (District 7) since 2008. AECI II will be modeled on AECI I, which in 2017, once 
again dramatically outperformed the district by graduating 96.5% of its students within four 
years. The school’s performance with at-risk students is also exemplary: In 2017, AECI I 
graduated 100% of its students with disabilities (73% with Regents Diplomas and 7% with 
Regents Advanced Diplomas), 75% of its English language learner students (50% with Regents 
Diplomas), and 96% of its economically disadvantaged students (95% with Regents Diplomas 
and 5% with Regents Advanced Diplomas). Also in 2017, AECI I was recognized in the US 
News & World Report National Rankings and earned a bronze medal based on students’ college 
readiness and performance on state tests. 

The two schools will share one Board of Trustees and Charles Gallo, current Principal of AECI I, 
will transition to the role of Chief Educational Officer (CEO) for both AECI I and AECI II. A 
new principal will be recruited and selected to lead AECI II. Colin Healy, current Assistant 
Principal at AECI I will become Principal of AECI I in order to help ensure continuity of 
success. As evidenced by the success of AECI I and our plan to build upon that foundation, 
AECI II will be able to advance all of the objectives established in Education Law §2850(2). 

GOALS 
At a minimum, AECI II will meet or exceed the student performance standards adopted by the 
Board of Regents for other public schools. Our performance will be measured through a variety 
of different assessment tools and student acceptance to a college program upon graduation. A 
key component of our performance assessment will be the use of the accountability measures 
under the Every Student Succeeds Act (ESSA), which will include participation in the state-wide 
MIP (Measure of Interim Progress) being developed by NYSED. The MIP will be met on all 
state assessments as defined by the NYSED in accordance with ESSA. Our school will make 
consistent progress towards the 100% proficiency goal.  Please find below our specific academic 
goals and indicators for grades 9 through 12. 

EDUCATIONAL SUCCESS 
Benchmark 1: Student Performance 
Absolute Performance 
• Each year, 75% of students will pass the New York State (NYS) Regents exam in ELA. 
• Each year, 75% students will pass the NYS Regents exam in Math. 
• Each year, 75% of students will pass the NYS Regents exam in US History. 
• Each year, 75% of students will pass the NYS Regents exam in World History & Geography. 
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•	 Each year, 75% of student will pass the NYS Regents exam in Science. 
•	 Each year, 75% of the students identified as ELL will show improvement on the NYSESLAT 

from year to year. 
Comparative Performance 
•	 Each year, the percent of each cohort of students passing the ELA Regents examination will 

place the school in the top quartile of all district schools. 
•	 Each year, the percent of each cohort of students passing the Math Regents examination will 

place the school in the top quartile of all district schools. 
Graduation 
•	 Each year, at least 80% of each student cohort graduates after five years. 

Benchmark 2: Teaching and Learning 
•	 Each year, teachers will show improvement on the Danielson Classroom Observation tool 

from the beginning of the year to the end of the year. 
Benchmark 3: Culture, Climate, and Family Engagement 
•	 Each year, the school will have a daily student attendance rate of at least 93%. 
•	 Each year, parents will express satisfaction with the school's program based on the NYC 

Learning Environment Survey in which at least 80% of all parents surveyed provide a 
positive response to each of the survey items. 

ORGANIZATIONAL SOUNDNESS 
Benchmark 4: Financial Condition 
•	 Each year, the school will operate on a balanced budget and maintain a stable cash flow. 
Benchmark 5: Financial Management 
•	 Annually, the school will undergo an independent financial audit that will result in an 

unqualified opinion and no major findings. 
Benchmark 6: Board Oversight & Governance 
•	 Annually, there will be 12 Board meetings as exemplified by the posted Board minutes. 
•	 Annually, the Board will approve the Budget and other policies and procedures as necessary. 
Benchmark 7: Organizational Capacity 
•	 Annually, the Board will ensure that all evaluations have been conducted and that they have 

conducted a self-evaluation. 

FAITHFULNESS TO CHARTER & LAW 
Benchmark 8: Mission and Key Design Elements 
•	 Monthly, school administration will report to the Board on progress and outcomes around the 

Key Design Elements as exhibited in monthly Board minutes. 
Benchmark 9: Enrollment, Recruitment, and Retention 
•	 Each year, student enrollment will be within 10% of enrollment as defined in the school's 

contract. 
•	 Each year, 86% of all students enrolled during the year will return the following September. 
•	 Each year, a waiting list equal to or exceeding 10% of the school's population will be 

maintained. 
Benchmark 10: Legal Compliance 
•	 Each year, the school will comply with all applicable laws, rules, regulations and contract 
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terms including, but not limited to, the New York Charter Schools Act, the New York 
Freedom of Information Law, the New York Open Meetings Law, the federal Individuals 
with Disabilities Education Act, and federal Family Educational Rights and Privacy Act. 

B. KEY DESIGN ELEMENTS 
AECI II will emphasize science and math proficiency, effective communication and critical 
thinking skills through a standards-based core curriculum. AECI II will promote career 
opportunities in computer engineering and innovation (e.g. design and development of 
electronics, computer hardware and software, and applications) through a program of academic 
excellence, which includes opportunities for project-based learning and apprenticeships. Through 
collaboration with industry partners and post-secondary institutions, students will gain exposure 
to “real world” career and college-preparatory learning experiences. We are proposing to build 
the school around 10 key design elements: 
1.	 Computer Engineering and Innovation – At AECI II, students will explore careers, skills, 

knowledge, and practical experiences leading to college and a career in the computer 
engineering industry. AECI II will emphasize science and math proficiency, effective 
communication, and critical thinking skills through a standards-based core curriculum. 
Students will be creators of technology rather than just consumers, engage in real world 
technological challenges, and gain skills that are specific to computer engineering and 
innovation that culminate in industry standard certifications. These skills will be transferable 
across disciplines and careers. 

2.	 Strong Academic Foundations – AECI II will focus on helping incoming students 
accelerate learning quickly and establish the strong academic foundation necessary for long
term success. In 9th grade, all students will engage in double periods of English and math to 
help ensure that they have the language and math skills necessary for success in our project-
based technology and engineering curriculum. A special bell schedule will allow students 
who are struggling or need additional instructional time to receive an additional 90 minutes 
each week of small group tutoring with teachers. In addition, AECI II will offer a Saturday 
Academy that meets at least 20 times throughout the school year and will provide more than 
100 hours of additional instructional time for students who need additional academic support. 

3.	 Instructional Excellence – AECI II recognizes that our students’ success is directly 
correlated to the quality of our instructional staff. We will offer a comprehensive human 
capital management program that includes intense recruitment of top-quality educators (both 
new and experienced) and continuous professional growth opportunities through partnerships 
with Columbia University Teachers’ College, TEQ, LSA Learning and Lead On, as well as 
other professional organizations. AECI II teachers will have dedicated time in their daily 
schedules to engage in both content and grade-level professional learning communities 
(PLCs) where they can engage in reflective practices. We will offer a career ladder for 
teachers that rewards their growth and success with increased compensation and professional 
responsibilities. To help teachers ascend this career ladder, AECI II leadership will conduct 
frequent observations, provide timely, meaningful teacher feedback, assign mentors to new 
teachers and provide coaches to help teachers address specific areas of growth (e.g. 
interdisciplinary curriculum design, classroom management, and pedagogy). 

4.	 Project-based Learning Classrooms – AECI II will promote academic rigor, emphasizing 
critical thinking and problem solving, through a project-based learning instructional program. 
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Students will “learn by doing.” In order to support this intensive mode of hands-on learning, 
AECI II will limit class sizes and maintain 60-minute class sessions (with double periods for 
incoming freshman in English and Math). Furthermore, classrooms will be designed to foster 
peer-to-peer collaboration and engage in use of technology (e.g. interactive whiteboards in all 
classrooms, use of Chromebooks, laptops, and TI Inspire Calculators). 

5.	 Support for the Whole Student – AECI II students will come from diverse home and prior 
educational environments, with a wide range of needs. Our goal is to provide each student 
with the full range of support that s/he needs in order to evolve into a young scholar and 
professional capable of success in both college and career. To this end, we will assign a 
single guidance counselor to each cohort of new 9th grade students, and this counselor will 
remain with that cohort of students through graduation. The counselor will serve as the 
central point of contact between student, parents, teachers and the administration, securing 
resources and support to meet the unique needs of each student. Furthermore, AECI II will 
maintain a social worker on staff to help students address socio-emotional development. 

6.	 Development of Young Professionals with Core Values– From our dress code to our 
instructional design, AECI II will support students to create and develop positive, 
professional experiences. Students will engage in project-based learning experiences that 
integrate “real world” applications of academic skills, require effective peer-to-peer 
collaboration, culminating in public presentations, and allow for reflective learning and skill 
development. Students will also engage in internships where they can gain on-the-job 
experience and apply their academic skills in authentic professional situations. Based on 
AECI I staff and students’ shared commitment to four Core Values that sustain both grit and 
character, the AECI II community will also teach, learn and uphold the same Core Values of 
Perseverance, Achievement, Integrity, and Respect. 

7.	 Intensive College Readiness Preparation – AECI II students will be prepared to attend and 
graduate from quality higher educational programs. We will assign each student a single 
college advisor who will facilitate daily college advisories and hands-on support for all 
students. The advisor will help students: identify target colleges/universities and attend 
college fairs and trips; complete all application requirements, including SAT/ACT 
preparation, development of college essays, and securing letters of recommendation; pursue 
and secure financial aid, including completing FAFSA and scholarship applications. 
Furthermore, through partnerships with Syracuse University Project Advance, Lehman 
College Now, City College Now, Bronx Community College, and Monroe College. AECI II 
will offer dual-enrolled credit classes for juniors and seniors. These dual-enrolled courses 
prepare students for the increased rigor of college classes and result in college credits that 
students can transfer into the college of their choice. 

8.	 Data-Informed Teaching & Learning - AECI II will support both teachers and students to 
use data to inform teaching and learning. Teachers will use assessments to set benchmarks, 
measure student growth, make overall instructional course corrections, and individualize 
instruction to meet specific students’ needs. Teachers will provide feedback to students on a 
regular basis so that students understand what they need to do to improve their work and can 
then take those next steps. Continuous improvement through data-informed teaching and 
learning will guide all members of the AECI II community. 

9.	 Distributed Leadership - AECI II will use a distributed leadership approach that focuses on 
shared tasks, activities and processes among staff rather than hierarchies and positions/titles. 
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Leadership Teams will cluster around the core components of running an effective school-
instruction, curriculum, a culture of learning and professionalism, operations, student
teacher-parent relations, and accountability--and be facilitated by different members of the 
team as appropriate to the situation.. This approach extends up to and includes the Board of 
Trustees, which will be composed of experts in various aspects of teaching, learning, 
leadership and organizational management. 

10. A Positive Culture of High Expectations and Mutual Respect - Recognizing that a culture 
of trust and high expectations for all students starts with the school leader, the AECI II 
school leader will consistently articulate a coherent vision for school culture and climate-
positive practices that promote a growth mindset (Carol Dweck, 2007) as well as academic 
and social learning while valuing student diversity. The school leader and all teachers will 
engage people, ideas, and resources to put into practice the programs that will realize high 
expectations of achievement. The staff will recognize the contributions of diverse students 
when developing the school culture by implementing a culturally competent curriculum that 
is relevant to students’ lives and backgrounds. Furthermore, following the talent management 
efforts and resulting successes of AECI I, AECI II will prioritize faculty diversity to create 
and develop a well-rounded staff that is uniquely capable of supporting AECI II students’ 
needs and strengths. The culture of respect and fairness for students will extend to a culture 
of respect and social learning among faculty by encouraging teachers to learn from their most 
effective colleagues. While the school leader is ultimately responsible for school culture, 
AECI II students and staff will feel personally invested in maintaining a safe, deliberate, and 
positive environment in which student learning is the central focus. 

C. COMMUNITY & STUDENTS TO BE SERVED 
AECI II will be located in the South Bronx NYC Community School District (CSD) 7, the same 
district that AECI I currently serves and knows well. One of the most challenged districts in 
NYS, CSD 7 educates almost 18,200 students in grades K-12, over 7,000 of whom are in grades 
9-12. AECI II proposes to bring these students and their families another high quality 
educational option. 

Meeting the Needs of a Disenfranchised Community 
AECI II will implement a comprehensive plan to recruit, enroll, and retain a student body 
reflective of the emerging student needs of CSD 7. Currently, only 9.9% of residents have a 
bachelor’s degree or higher and 14% of adults are unemployed. Almost 39% of all individuals 
live below the poverty line, with 47% of all children living in poverty. Approximately 31% of 
residents are foreign born and 52% of students (ages 5-17) live in homes where a language other 
than English is the primary spoken language (47% live in homes that only speak Spanish).1 

This community snapshot shows the deep and urgent need of residents in CSD 7 to have better 
opportunities to improve their quality of life, particularly more educational options that 
prepare students for college and careers. AECI II, modeled on its sister school AECI I, will 
help the district meet these students’ needs. 

Student Demographics & Achievement 

1 https://censusreporter.org/profiles/79500US3603710-nyc-bronx-community-district-1-2-hunts-point-longwood-melrose-puma-ny/ 
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Of the total 18,200 students in CSD 7, 70% are Hispanic or Latino, 26% are Black or African 
American, and the remaining 4% are American Indian or Alaska Native, Asian or Native 
Hawaiian/Other Pacific Islander, White or Multiracial. The vast majority of students (93%) are 
economically disadvantaged, 18% are English language learners, and 26% are students with 
disabilities. Unfortunately, the vast majority of these students are not achieving at the same level 
as their peers across New York City and State, as reflected in the chart below. 

2017 Graduation Data: CSD 7 Compared to NYS Average 
Student Outcome Performance CSD 7 NYS Gap
 
Graduation Rate 50% 80% -30 points
 
Advanced Regents 
 3% 33% -30 points Diploma
 
Regents Diploma 49% 43% +3 points
 
Local Diploma 5% 5% No difference
 
Dropout 14% 6% +8 points
 

AECI II will be modeled on AECI, which in 2017, once again dramatically outperformed the 
district by graduating 96.5% of its students within four years. The school’s performance with at-
risk students is also exemplary as explained on page 1. A comparison of AECI I’s 2017 
graduation data to that of CSD 7 dramatically displays the value that another high school 
modeled on its educational design can provide: 

2017 Graduation Rates: AECI compared to CSD 7 
% POINT 

DIFFERENCEAECI I CSD 7 AECI I to 
CSD7 

All Students Graduation Rate 95% 57% +38 points 
All Students Graduating with Regents Diplomas 85% 49% +36 points
 
All Students Graduating with Regents Advanced 
 5% 3% +2 points Diplomas 
SWD Graduation Rate 100% 34% +66 points 
SWDs Graduating with Regents Diplomas 73% 18% +55 points
 
SWDs Graduating with Regents Advanced 
 7% 0% +7 points Diplomas 
ELL Graduation Rate 75% 22% +53 points 
ELLs Graduating with Regents Diplomas 50% 16% +34 points
 
ELLs Graduating with Regents Advanced Diplomas - - -
FRL Graduation Rate 96% 58% +38 points 
FRL Graduating with Regents Diplomas 95% 50% +45 points
 
ELLs Graduating with Regents Advanced Diplomas 5% 3% +2 points
 

Other Educational Options in CSD 7 
Broadly speaking, there is significant demand for additional high quality public educational 
opportunities in CSD 7. According to a report by the NYC Charter School Center, there were 
approximately 3 applicants for every open seat in a charter school in CSD 7 in the 2017-18 
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school year (6,020 applicants for 2,020 seats).2 AECI II’s sister school, AECI I, currently enrolls 
450 students and maintains a waiting list of 400 students. From this data, there is clearly 
significant demand for additional high quality high schools in CSD 7. 

CSD 7 currently has 21 public district and charter schools that serve 8,605 students enrolled in 
grades 9-12. In 2018, two additional public schools were closed due to chronic low performance. 
AECI I ranks second among all schools in the district in terms of graduation rates but has the 
highest graduation rate among students with disabilities (which constitutes 23% of its student 
population). Please see chart below. 

CSD 7 Public Schools Serving Grades 9-12 
2017 Enrollment & Graduation Rates 

2017 Enrollment Figures 2017 Graduation 
Rate 

CSD 7 High Schools 9th 10th 11th 12th 57% 
MS 223 LABORATORY SCHOOL OF 
FINANCE AND TECHNOLOGY (THE) 90 95 118 90 81% 

SOUTH BRONX PREPARATORY - A 
COLLEGE BOARD SCHOOL 106 90 95 82 92% 

HERO (HEALTH, EDUCATION AND 
RESEARCH OCCUPATIONS) HIGH 
SCHOOL 

115 123 110 102 61% 

CROTONA ACADEMY HS (closed 2017) 6 18 18 86 No data 
INTERNATIONAL COMMUNITY HIGH 
SCHOOL 86 146 106 81 61% 

JILL CHAIFETZ TRANSFER HIGH 
SCHOOL 18 40 30 67 12% 

BRONX HAVEN HIGH SCHOOL 22 64 44 42 4% 
COMMUNITY SCHOOL FOR SOCIAL 
JUSTICE 71 84 71 64 58% 

MOTT HAVEN VILLAGE PREP HIGH 
SCHOOL 103 123 78 82 51% 

UNIVERSITY HEIGHTS SECONDARY 
SCHOOL-BRONX COMMUNITY COLLEGE 126 113 110 119 98% 

HOSTOS-LINCOLN ACADEMY OF 
SCIENCE 91 93 84 82 77% 

BRONX DESIGN AND CONSTRUCTION 
ACADEMY 195 164 101 109 51% 

BRONX LEADERSHIP ACADEMY II HIGH 
SCHOOL 157 126 117 91 71% 

NEW EXPLORERS HIGH SCHOOL* 147 127 65 68 46% 
URBAN ASSEMBLY SCHOOL FOR 
CAREERS IN SPORTS 168 153 118 114 72% 

URBAN ASSEMBLY BRONX ACADEMY 
OF LETTERS (THE) 99 86 70 82 79% 

MOTT HAVEN COMMUNITY HIGH 
SCHOOL 0 87 52 57 14% 

ALFRED E SMITH CAREER AND 
TECHNICAL HIGH SCHOOL 155 114 94 79 76% 

2 2017-18 New York City Charter School Lottery Estimates, New York City Charter School Center, May 2017 (available at 
http://www.nyccharterschools.org/sites/default/files/resources/NYCCSC-LotteryReport-2017-18.pdf). 
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HEALTH OPPORTUNITIES HIGH 
SCHOOL 121 135 97 94 49% 

KIPP ACADEMY CHARTER SCHOOL 68 71 75 75 94% 
UNIVERSITY PREP CHARTER HIGH 
SCHOOL 101 120 102 81 92% 

NYC CHARTER HS-ARCHITECTURE, 
ENGINEERING, CONSTRUCTION 
INDUSTRIES 

136 116 89 84 97% 

NEW VISIONS CHARTER HIGH SCHOOL 
FOR HUMANITIES II 140 115 118 88 74% 

CSD 7 has limited private school options but students can travel to other private schools 
throughout the borough. In total, Bronx private schools serve just under 12,000 students (see 
chart below). Based on publicly available data, the average tuition at these schools is $7,870, 
which puts them out-of-reach for the 93% of students in CSD 7 who are economically 
disadvantaged. (Note that we have excluded the four “prep schools” marked with an “*” in the 
chart below from calculating the average tuition.) 

Private Schools in the Bronx
 
Serving Grades 9-12
 

Private School Number of Seats Average Tuition 
380Academy of Mount St. Ursula $9,350(girls only) 
650All Hallows High School $6,400 plus fees (boys only) 
650Aquinas High School $8,700 plus fees (girls only) 
940Cardinal Hayes High School $6,800 plus fees (boys only)
 

Cardinal Spellman High School 1,450 $7,250 plus fees
 
1,000
Fordham Preparatory School* $19,630 plus books (boys only)
 

Horace Mann School* 1,800 $48,600 plus fees
 
Monsignor Scanlan High School 700 $7,650
 

580
Preston High School $10,900 (girls only)
 
Riverdale Country School* 1,140 $52,050
 

220
St. Barnabas High School $8,150(girls only) 
730St. Catharine Academy $5,850(girls only) 
345St. Raymond Academy for Girls $7,200(girls only) 
600St. Raymond Academy for Boys $7,200(boys only)
 

Salanter Akiba Riverdale High 
 536 $33,650 School*
 
91
Yeshiva of the Telshe $9,000(boys only) 

How AECI II Will Meet the Community Needs 
As evidenced by student demographic and performance data, CSD 7 needs more high schools 
that can prepare students for college and career readiness. This is the very mission of AECI II: to 
create an integrated, rigorous academic program that provides students with the necessary skills, 
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knowledge and practical experience to pursue college and a career in Computer Engineering. If 
we are granted a charter, by the 2023-2024 school year, AECI II will be offering students an 
additional 500 seats in grades 9-12 that are currently not available. 

Community Support for AECI II 
The AECI II planning team has conducted extensive outreach in which we focused on gaining 
community input on the school’s design. We have collected over 130 input surveys from 
community members in CSD 7 and our target zip codes. Of the online signatures of support that 
were collected, 66% confirmed they will have grade-eligible children in the initial charter term. 
Members of the proposed Board of Trustees reached out to the local elected officials, who 
offered their full support, and the current principal of AECI I reached out to the Superintendent 
of CSD 7 and is awaiting feedback. For more details on our community outreach and stakeholder 
input, please see Section I.E and associated Attachments 2b, 2c and Table 2. 

D. APPLICANT GROUP HISTORY & CAPACITY 
AECI II is modeled on AECI I, a charter high school focused on architecture, engineering and 
construction industries that has been successfully serving the students of the South Bronx 
(District 7) since 2008. AECI I’s student community reflects that of CSD 7, and AECI I has a 
strong track record in graduating its students and sending them off to college and careers. 

In response to the need for more high quality educational opportunities for high school students 
in the South Bronx, the AECI I Board of Trustees decided in Fall 2016 to pursue opening a 
“sister school” in the same district. During the 2016-17 school year, Board members and school 
leaders from AECI I met with parents, students, community members, college partners and local 
businesses to identify a theme for the new school that could build on AECI I’s successful 
instructional practices and expand student college and career readiness. In Fall 2017, the AECI I 
Board decided to pursue a charter to open AECI II - NYC Charter High School for Computer 
Engineering and Innovation. The AECI I Board established a planning team for AECI II, which 
includes AECI I Board members and school leaders, as well as parents and experts in computer 
engineering. They also contracted with the Center for Educational Innovation to provide support 
in developing and preparing the charter application.  Following are brief biographical statements 
for each member of the AECI II applicant team and proposed Board of Trustees: 

Applicant Team Members 
•	 Charles Gallo has been a public school Instructional Leader (Principal or Assistant 

Principal) for 14 years and has achieved measurable student performance results in these 
leadership roles. Currently the Principal of AECI I, Dr. Gallo supervises 41 teachers from all 
content areas and is responsible for the academic success and safety of the 450 students 
enrolled in AECI I. With over 25 years of experience as an educator, Dr. Gallo is an expert 
on Curriculum and Assessment, Staff Development and Supervision, School Culture, 
Community Outreach/Partnerships, and Performance Accountability. Dr. Gallo obtained a 
Doctor of Education, Educational Leadership from SAGE College in 2017 and a Certificate 
in Advanced Educational Leadership from Manhattan College in 2017. Dr. Gallo will 
become the Chief Educational Officer of AECI I and AECI II. 

•	 After beginning his career as a math teacher at AECI I, Colin Healy, a Certified School 
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Building Leader, has served as the AP of AECI I since 2015. Mr. Healy supervises all 
academic departments at AECI I and conducts all observations using the Danielson 
framework, co-develops annual school goals, facilitates staff PD, and leads the hiring 
committee for instructional personnel. Mr. Healy is an expert in Student Achievement Data 
Analysis, School-wide Goal Setting, Staff PD & Coaching, Academic & Instructional 
Affairs, Scheduling, Curriculum & Assessment, and Community Outreach/Partnerships. Mr. 
Healy has a Masters in Mathematics Education as well as a Post-Masters in Educational 
Leadership. Mr. Healy will become Principal of AECI I upon chartering AECI II. 

•	 Flora Edwards is a private practice attorney, with expertise in contracts and agreements. 
Her practice is focused in the areas of construction law. She holds a B.A., M.A., Ph.D.. 
degrees from New York University and a J.D. from Seton Hall Law School. She is admitted 
to the bar in New York, New Jersey and Florida. While not a current AECI I board member 
nor a proposed AECI II board member, she has served as General Counsel to AECI I since 
its inception and was part of the planning team for the school. 

Proposed Board of Trustees 
•	 Carlo Schiattarella is the Founder and CEO of Schoolhouse Project, which provides real 

estate development and construction project management services to charter schools, CMOs 
and private developers. Mr. Schiattarella has experience in pre-development, construction, 
post-construction closeout, project budget and schedule. Prior to founding Schoolhouse 
Project, Mr. Schiattarella was the Director of Development at Victory Schools from 2003
2006, responsible for new charter school development and start-up in NYS. He has served 
as Board Chair of AECI I for 5 years and on the board 8 years. He has 24 years of 
experience in creating new charter schools, overseeing budgets, operations, facility 
development, and personnel. 

•	 Irma Zardoya has over 40 years of experience as a teacher, principal, superintendent of 
schools and regional superintendent. Ms. Zardoya has served as President and Chief 
Executive Officer of the NYC Leadership Academy since 2011. In this role, Ms. Zardoya 
oversees day-to-day operations of the Academy’s mission to build the capacity of 
educational leaders to make sure every child has access to the learning opportunities they 
need to thrive. In her role as Vice Board Chair of AECI I, Ms. Zardoya sits on the AECI I 
Executive and Academic Committees and lends her expertise to academic affairs.  

•	 Alberto Villaman directs the daily operations of HAKS, a 675-person national and 
international company that provides project management for multi-million-dollar 
engineering and infrastructure in the areas of construction management/inspection, 
environmental, engineering design, architecture/facilities design, land surveying, and 
material testing services through 15 U.S. offices and an office in India. He has been in the 
heavy highway engineering field for over 30 years. Prior to joining the HAKS firm, Mr. 
Villaman served as Engineer-in-Charge for the NYS Department of Transportation. Mr. 
Villaman has served as a board member for AECI I for three years. 

•	 Derrick Spaulding is a Senior Director of Leadership Development at the NYC Leadership 
Academy, where he facilitates professional learning workshops for school and district 
leaders across the country and is a member of the Executive Coaching Team. His 8 years of 
experience as a Founding Principal of the Emolior Academy provided Mr. Spaulding with 
on-the-ground experience in monitoring school-wide goals, curricula, assessment programs, 
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and effectively improving teacher capacity. Mr. Spaulding has 15 years of experience in 
education as a teacher, principal, educational consultant, and Board Member of AECI I. 

•	 Ricardo Cosme Ruiz is Director of Intergovernmental & Community Affairs for the 
Neighborhood Association for Inter-Cultural Affairs (NAICA) in the Bronx. Mr. Ruiz is an 
experienced manager and supervisor, having served in roles such as Project Manager 
Assistant, Logistics Coordinator for the NYC Council, and Chief of Staff for the NYS 
Assembly. In this role with NAICA, Mr. Ruiz leverages a depth of Bronx Community 
knowledge on persistent issues and strengths that impact residents and key stakeholders in 
the community. Mr. Ruiz has been a board member of AECI I since 2017.  

•	 Andrew McLaughlin is a Project Executive for Hollister Construction Services and is a 
professional with a blended acumen in owner representation, construction management, 
programmatic coordination, engineering design, and customer relations building. Mr. 
McLaughlin’s company works closely with charter schools and other community based 
organizations on facility development and construction management. He has served as 
Secretary and Chairman of the Facilities Committee on the AECI I Board of Trustees. 

•	 Bob Burton is a licensed real estate broker in NYS. He has served as a member of the 
AECI Board of Trustees since 2009 and is on the following committees: academic, 
facilities, and grievance. Mr. Burton spent nearly fifty years in government administration. 

•	 Paul Comrie was the PTO President of AECI I and is a member of the AECI I Board of 
Trustees. He has been a leader in his community for 40 years and a working professional 
for over 30 years. He is a skilled Automotive Technician working for the Metropolitan 
Transit Authority as a Supervisor. In previous positions, he was the Assistant Head of 
Automotive Department and Instructor at Apex Technical School and the CEO and Owner 
of Precision Diagnostics Diesel Automotive Repair. 

E. PUBLIC OUTREACH 
The AECI II applicant team has conducted the following outreach to date: 
•	 Solicited support through online and paper petitions. 
•	 Solicited feedback through online and paper surveys about school design. 
•	 Launched a public website (www.aeci2charterhs.org) and social media (Facebook). 
•	 Distributed flyers and brochures to parents and local businesses. 
•	 Held a series of public information meetings (both English and Spanish sessions). 
•	 Held a series of focus group meetings among parents (both English and Spanish sessions). 
•	 Performed outreach to elected officials who represent the community. 
•	 Performed outreach to local community leaders. 
•	 Performed outreach to the CSD 7 Community School Superintendent and Community 

Education Council. 
•	 Met with computer engineering faculty from local colleges and universities. 
•	 Emailed leaders from all feeder middle schools to share with them our plan and request their 

input on our school design. 
•	 Distributed flyers and collected feedback on location at community intuitions in CSD 7. 

We have collected the following evidence of support from parents and the community: 
•	 Over 700 petition (paper and online) signatures in support of opening the school, over 500 of 

which were collected in person on paper, guaranteeing that those who signed in CSD 7 
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received an opportunity to hear about the school in detail. 
•	 Thousands of “online” constituents, including 370 unique visitors to our website, 5,000 

people reached via Facebook ads and views, and 22 “followers” of our Facebook page. 
•	 We have met with parents through a total of 4 information sessions and focus group sessions. 
•	 Over 130 parents and stakeholders have responded to our online and print survey about what 

they would like to see included in the design of AECI II. 
•	 114 students of AECI I have responded to our survey focused on their experiences and 

recommendations for replication. 

In addition, as noted in Table 2, we have received several letters of support for AECI II, 
including letters from NYS Assembly Members Carmen Arroyo and Michael A. Blake, as well 
as partners in high education such as Dr. Roberta Lenger Kang, Columbia University: 
•	 NYS Assembly Member Carmen Arroyo – “it’s clear that the AECI-II’s founding team 

prioritizes a school design that is driven by the strengths and stated needs of our community. 
The founding team is diligently working to ensure that the voices of students and parents at 
AECI-I, potential students and families of AECI-II, community leaders, local social service 
agencies, public school neighbors, and School District 7 residents are involved in the school 
design. As the original sponsor of the legislation that made Charter Schools possible in New 
York State, it is exciting to know that there is a committed group of instructional experts 
leading the efforts for the creation of AECI-II. The founding team is on track to deliver to the 
young people of the South Bronx a high-quality school option that will prepare them for 
college, a fulfilling career, and for a good life.” 

•	 NYS Assembly Member Michael A. Blake - “Based on my conversations and interactions 
with the leadership, faculty, and students of AECI I, I am confident that this model of success 
will be replicated to provide even more students with the skills and the opportunities to 
ensure they grow into confident, productive citizens of our society… I believe that the 
committed group of instructional experts leading the outreach and the design of AECI II has 
demonstrated a sincere commitment to improving educational options for families in our 
community. Therefore, I support their application to launch another high-quality school 
option, one that will inspire students in the South Bronx to excel and innovate, making them 
better prepared for post-secondary education and productive careers.” 

•	 Dr. Roberta Lenger Kang, Teachers College, Columbia University – “I know that AECI II - 
NYC Charter High School for Engineering and Computer Innovation (AECI II) will be 
committed to providing students with the skills, habits of mind, and the opportunities to 
ensure that their young people grow into confident and capable adults. The intention of the 
school development team to prioritize college and career preparation through the mastery of 
content knowledge as well as the development of cognitive and professional and non-
cognitive skills is essential to prepare students for college and the 21st century work world. 
This is right in line with current research on 21st Century Skills and our international 
projects working toward the same goals.” 

During our outreach process, the emphasis has been on collecting feedback on the specific 
school design of AECI II, not just garnering general support for a new charter school. Responses 
to the parent survey reflect overall support for the school design with 90% of respondents rating 
all KDEs “important” or “very important”. Parents also gave us important feedback about their 
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ability to attend in-person meetings of the PTA and with guidance counselors that have led us to 
develop multiple means for communications in our school plan, including phone consultations 
and flexible hours for our guidance counselors. Parents also weigh in on curricular offerings in 
computer engineering (our theme), with computer programming and electricity and electronics 
noted as priorities (selected by 45% or more parents), and Google Sketchup, robotics and 
automotive engines and transportation as secondary priorities (selected by 25-35% of parents). 
Finally, we are asking parents about their preferences when it comes to the disciplinary model 
and currently, the survey presents an almost even split between those who prefer a restorative 
justice model, zero tolerance model or a blend of the two. Our intent is to use a restorative 
practices approach and do a better job of communicating its benefits to parents. 

During the large informational meetings, AECI II planning team members held and recorded 
Q/A sessions. During the smaller focus group meetings, a member of the AECI II planning team 
facilitated discussion while another member took notes. Parents continually expressed that 
college readiness is a high priority. Several expressed concerns about college affordability. In 
response, AECI II will offer SUPA and AP courses that provide students with college credits, 
help increase their admissions rates, help them become more competitive for scholarships, and 
can reduce the time they spend in college. A number of parents expressed confusion about AECI 
II’s theme, expecting that it would be the same as AECI I (architecture). To help address this 
confusion, the planning team integrated “computer engineering” in its logo, revised the mission 
statement to clearly state the commitment to computer engineering, and revised all promotional 
materials to highlight the school theme. Lastly, parents initiated conversations about “policing” 
and the role of security guards and asked about the school’s security plans and disciplinary 
processes. In response to these inquiries and responses to the parent survey, AECI II’s planning 
team has committed to using a restorative practice model for school discipline, which aims at 
building a supportive and accountable environment for students and avoids creating a sense that 
students are being “policed” at school. The AECI II planning team is also pursuing partnerships 
with the 40th precinct to help bridge the gap between the police and community. 

In order to help build capacity for developing the theme-based curriculum, the AECI II planning 
team met with the Associate Dean and senior faculty from the City College Grove School of 
Engineering to identify how best to align the school design with college and career readiness in 
the field of computer engineering. Some key points the college raised and that we are 
incorporating into our design include: 
•	 It is critical to align elective classes with both post-secondary and employment skill 

requirements. For example, students need to complete both Calculus and Physics in order to 
successfully navigate curriculum at the Grove School of Engineering. The college agreed to 
partner with AECI II to provide expertise in computer programming/engineering curriculum 
at the college level and help align the AECI II high school curriculum with admission 
requirements for four-year engineering programs such as CCNY. 

•	 Students need exposure to college level workshops, campus visits, Engineering Awareness 
Day, and other aspects of college-level computer engineering. The college agreed to host 
regular campus visits and prioritize admission of AECI II students into the college’s STEM-
based programs for high school students and summer enrichment programs. 
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As we further develop our charter application and, hopefully, proceed forward to launch the 
school, the AECI planning team and leadership will continue to solicit parent and community 
input on the school design. 

F. ENROLLMENT, RECRUITMENT, AND RETENTION 
We propose to open AECI II in the 2019-2020 school year with 125 students in grade 9 and then 
add a grade each year throughout the charter term until the school includes 500 students in 
grades 9-12 during the 2022-2023 school year. 

AECI II Enrollment Plans 
Projected Enrollment Table Over the Charter Term 

Grades Ages 2019-2020 2020-2021 2021-2022 2022-2023 2023-2024 
9 13-16 125 125 125 125 125 
10 14-17 125 125 125 125 
11 15-18 125 125 125 
12 16-19 125 125 

Totals 125 250 375 500 500 

Student Recruitment 
The two key components of AECI II’s proposed mission are: 1) to prepare students for college 
and career success; 2) engage students in the field of Computer Engineering. In order to meet the 
first part of our mission, AECI II is actively reaching out to the entire CSD 7 community where 
graduation rates hover around 50% (compared to the 74% citywide and 80% statewide).3 We 
plan to leverage the success of our sister school, AECI I, where 96.5% of 12th-grade students 
graduated in 2017.4 In order to meet the second part of our mission, we are forming partnerships 
with City College Grove School of Engineering to develop a leading-edge curriculum in 
Computer Engineering that is aligned with college-level curricula so that our students can 
graduate and transition successfully to higher education programs. We will engage students and 
families by reaching out to local middle schools, advertising via social and traditional media that 
targets zip codes in the South Bronx, and holding open house/information sessions at AECI I 
where parents and students can meet school leaders and observe how the shared key design 
elements are currently being implemented (see KDE’s 2-10). 

We will use the following specific strategies to help recruit students with diverse abilities, 
experiences and backgrounds: 
•	 Students with Disabilities: AECI II will follow similar strategies used by AECI I to recruit 

students with disabilities (SWDs), which won a bronze medal from US News and World 
Report in 2017 for its success in recruiting, retaining and graduating SWDs. Some of the 
strategies we will use include: During the open houses and informational sessions, we will 
promote our success with SWDs at AECI I, signaling to parents that our school welcomes all 
students. When we meet with parents of SWDs, we will explain our enrollment process, 
which includes a full review of the student’s IEP and revising in collaboration with the 
parents, student and CSE to move them towards an inclusion approach. We offer two 
teachers in every classroom and use the Integrated Co-Teaching (ICT) approach, which 

3 data.nysed.gov. 
4 Ibid. 
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provides access to the general education curriculum and specially designed instruction to 
meet students' individual needs. Prior to opening, we will encourage families to tour AECI I 
to see our ICT program in action and, once open, tours at AECI II. 

•	 English Language Learners: Of the 18% of students in CSD 7 that are designated English 
Language Learners, the vast majority speak Spanish as their primary language. In order to 
recruit these students, AECI II will continue the bilingual outreach efforts utilized to gain 
support for the proposal school and described in part IV of this document, including 
distribution of all materials and web information in both English and Spanish, holding open 
information and focus groups sessions in both languages, and making Spanish-speaking 
parents of AECI I students (where the ELL rate is currently 12%) available to discuss the 
“sister school” with parents and students in their primary language. Additionally, we have 
learned from our experience with AECI I that communicating clearly that the school’s theme 
(computer engineering) is open, accessible and beneficial to all students, will be a high 
priority in our outreach and communications. 

•	 Economically Disadvantaged Students: As in the case of AECI I, we will actively recruit 
from CSD 7 to enroll the same or greater percentages of economically disadvantaged 
students. (Currently, AECI I enrolls the same percentage as the CSD 7 rate of 93%). We do 
not anticipate any challenges in reaching economically disadvantaged students. 

Interest in and Demand for AECI II 
As discussed in Section I.C, there is high demand for more educational options in CSD 7: In the 
2017-18 school year, there were approximately 3 applicants for every open seat in a charter 
school in CSD 7 (6,020 applicants for 2,020 seats).5 And, as discussed in Section I.E, our 
community outreach has resulted in extensive support for the application with over 700 petition 
signatures in support of opening the school, vocal attendees at each of our 4 informational 
sessions that were open to the public (held in District 7), and over 80 parents giving us input on 
the school design through our survey. 

Application, Admissions & Enrollment Plans 
We will ensure that our application process is, to the greatest extent possible, easily accessible 
for all families. We will participate in the NYC Common Online Charter School Application 
process, provide families with access to internet-enabled computers during recruitment, and 
distribute paper versions of our application. Our admissions policy and procedures are outlined 
in Attachment 1. In accordance with Education Law §2854(2)(b), we will make our application 
available in languages predominately spoken in our community, and other languages as needed. 

We will ensure a fair and equitable admissions process in accordance with §119.5. Should the 
number of timely submitted applications of eligible students for admission to a grade exceed the 
number of seats available, we will conduct a public lottery within 15 days of April 1, 2019. In 
accordance with Education Law §2854(2)(b), enrollment preference will be provided to students 
residing in CSD 7 and siblings of students enrolled at our school. In accordance with Public 
Officers Law § 104, the date, time, and location of the lottery will be made known to the public 
by providing notice of the lottery to the same media outlet we will use to post information about 

5 2017-18 New York City Charter School Lottery Estimates, New York City Charter School Center, May 2017 
(available at http://www.nyccharterschools.org/sites/default/files/resources/NYCCSC-LotteryReport-2017-18.pdf). 
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our Board meetings, posting this information on our website, and conspicuously posting notice 
of the lottery in multiple public locations where we also post information about our Board 
meetings. All families that have submitted an application by the deadline will be notified of the 
date, time, and location of the lottery. While families are welcome to attend, they are not 
required to do so and will not be penalized if they do not attend. 

Families will receive a phone call and official acceptance notification in the mail if their child is 
accepted by the lottery and will have two weeks to accept the seat. If families do not respond 
within two weeks, the seat will be filled from the waitlist in numerical order. All vacant seats 
will be filled from the waitlist until full enrollment at each grade level is met. 

Enrollment & Retention Targets 
We intend to enroll a student body that reflects CSD 7.  Using the NYSED Calculator, 
approximately 90% of students will be from low-income families; 16% will be students with 
disabilities; 20% will be ELLs. Our specific targets by the end of the first charter term are: 

Enrollment and Retention Targets 
Based on full enrollment of 500 students 

Enrollment 
# / % 

Retention 
#/% 

Economically Disadvantaged 450 / 89.5% 407 / 90.5% 
Students with Disabilities 79 / 15.6% 72 / 91.7% 
English language learners 100 / 19.9% 90 / 90.1% 

We will use the comprehensive outreach and recruitment strategies described above to meet the 
enrollment targets. For all incoming 9th grade students, to cement their engagement with AECI 
II, AECI II will hold a two-day orientation/transition to high school program in August. Students 
will meet their Advisory teacher, review their schedules, walk through the classrooms, and get 
their school uniforms. The school social worker will help teachers lead team-building exercises 
that draw on best practices in social emotional learning (SEL). Throughout the school year, each 
student will meet in their Advisory twice a week (45 minutes each session) where the social 
worker and school counselors lead them in SEL experiences appropriate to their age group and in 
response to identified needs within the group such as mental health, stress management, conflict 
resolution, family loss, and more. AECI II will have a guidance counselor per grade plus 1 
college counselor in addition to the social workers who work in tandem to identify students’ 
social emotional/wellness needs and address them early to help minimize their impact on their 
academics.  We will use the following specific strategies to help retain students with diverse 
abilities, experiences and backgrounds: 
•	 Students with Disabilities: AECI II will use the Integrated Co-Teaching (ICT) model to offer 

the most inclusive educational environment for students with disabilities (SWDs). The ICT 
approach allows SWDs to be educated with their peers, an important social development 
experience, particularly at the high school level. In addition, research shows that ICT 
provides a direct means of special education service delivery that is neither stigmatizing nor 
isolating to special education students while allow the students to receive the content 
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expertise of the general educator and the disability expertise of the special educator.6 By 
providing SWDs with as inclusive an educational program as possible, AECI II will be able 
to meet the full needs of these students—academic, social and emotional—and increase the 
likelihood that they will want to remain at our school. We have had great success with this 
model at AECI I where the percentage of SWDs served (23%) is higher the citywide average. 

•	 English Language Learners: The primary second language for ELLs in District 7, where 
AECI II will be located, is Spanish. With this in mind, AECI II plans to hire an ESL 
specialist who will lead development of cross-disciplinary school wide teams. These teams 
will have a common planning period where they can align curriculum, integrate cross-content 
projects, identify, address and monitor student issues and progress. The goal of these teams is 
to provide continuity of support across the curriculum for ELLS.  In addition, all 9th graders 
at AECI II will have a double period of ELA. For ELLs, the ESL specialist will join the 
classroom through an Integrated Co-Teaching (ICT) approach. The ESL specialist will also 
join content-area classrooms though the ICT approach to help ELLs learn the specialized 
language of each academic subject area, as well as academic cohesion words and phrases and 
specialized academic process words. This holistic approach to educating ELLs will help 
retain students and prepare them for long-term academic success. 

•	 Economically Disadvantaged Students: As described above, AECI II will use a number of 
strategies that have proven effective for meeting the needs of economically disadvantaged 
students who face challenges with transition to high school, have unique social-emotional 
needs, and are typically under-exposed to visions and opportunities for long-term academic 
and career success. Please see B.1 for more information about these programs. 

G. PROGRAMMATIC & FISCAL IMPACT 
AECI II has conducted an assessment of the programmatic and fiscal impact of the school on 
other schools in the area. AECI II will be modeled on AECI I. AECI II's projected impact is to 
increase the CSD 7 graduation rate, improve students’ college and career readiness, and meet the 
significant demand for additional high quality public educational opportunities.  We expect no 
negative impact on other schools in the area. AECI II will actively seek opportunities for 
collaboration and sharing of best practices with both district and charter schools in the area. 

Projected Fiscal Impact upon District 20 

Year 
Number 

of 
Enrolled 
Students 

Charter 
School Basic 

Per Pupil 
Tuition Rate 

Total 
Charter 

School Per 
Pupil Cost to

District 

Estimated 
Additional 
Costs to 

District (e.g.
SPED funds) 

Total 
Projected 
Funding 

from 
District 

Total 
District 
General 

Fund 
Budget 

Projecte
d 

Impact 
on 

District 
Budget 

2019-20  123 15,552 1,912,922 330,625 2,243,547 24,300,000, 
000 

0.00923 
% 

2020-21  245 15,772 3,864,103 681,493 4,545,596 24,300,000, 
000 

0.01870 
% 

2021-22  368 15,908 5,854,115 1,032,462 6,886,577 24,300,000,
000 

0.02833 
% 

2022-23  490 16,089 7,883,542 1,390,382 9,273,924 24,300,000, 
000 

0.03816 
% 

2023-24  490 16.250 7,962,378 1,404,286 9,366,664 24,300,000, 
000 

0.03854 
% 

6 Weiss, Margaret and John Wills Lloyd (2002). “Congruence Between Roles and Actions of Secondary Special 
Educators in Co-Taught and Special Education Settings.” Journal of Special Education, vol 36, no 2 (58-68). 
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II. EDUCATIONAL PLAN 
A. EDUCATION PHILOSOPHY 
1.	 Overview of AECI II’s Education Philosophy 
AECI II: NYC Charter High School for Computer Engineering & Innovation (“AECI II”) is 
committed to providing a diverse student community with an integrated, rigorous academic 
program that provides students with the necessary skills, knowledge and practical experiences 
necessary to pursue college and/or a career in Computer Engineering by: 
•	 Theme-based Education (KDE #1) – Students will explore careers, skills, knowledge, and 

practical experiences leading to college and a career in the computer engineering industry. 
This theme will be infused across the curriculum as well as developed deeply in specialty 
classes, internships and project-based learning. 

•	 Project-based Learning (KDE #4) – AECI II will promote academic rigor, emphasizing 
critical thinking and problem solving, through a project-based learning instructional program. 
Students will “learn by doing.” They will engage in “real world” applications of academic 
skills in projects that require effective peer-to-peer collaboration, culminate in public 
presentations, and allow for reflective learning and skill development 

•	 Inclusive Learning Environments (KDE #5) – Using Integrated Co-Teaching (ICT), AECI 
II will promote inclusive learning environment where students of all abilities and background 
are provided with the same opportunities to learn and are held to high expectations. 

•	 Transitioning Students to High School – Building Strong Foundations (KDE #2) - AECI 
II will focus on helping incoming students accelerate learning quickly and establish the 
strong academic foundation necessary for long-term success. 

•	 Intensive College & Career Readiness Preparation (KDE #7)– AECI II students will be 
prepared to attend and graduate from quality higher education programs. We will assign each 
student a single college advisor who will facilitate daily college advisories and hands-on 
support for all students. In addition, students will take part in internships where they can gain 
on-the-job experience and apply their academic skills in authentic professional situations. 

AECI II’s overall vision is to prepare young people to succeed in college as well as to determine 
whether to pursue college or other productive career choices. Our students will graduate with 
multiple options for their immediate and long-term futures. 

2.	 Research that supports the AECI II Education Philosophy 
Research on Theme-based Education – KDE #1 
Thematic learning is based on the idea that students learn “content knowledge” better when they 
learn in context and can associate what they learn to real life examples. Thematic instruction 
seeks to put the cognitive skills such as reading, thinking, memorizing, and writing in the context 
of a real-life situation under the broad aim to allow creative exploration. Research on theme-
based learning shows the following benefits for teachers and students: 
•	 The theme connects subjects and topics naturally and helps authentically align curriculum 

both vertically and horizontally. 
•	 Learning becomes a continuing process, which is not limited to books, specific 

subjects/classes or one-off lessons or units. 
•	 The emphasis is not on the product, but the process of learning. 
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•	 The contribution of the learners becomes an essential part of the curriculum. 
•	 Students learn to focus on problem solving, critical and creative thinking. 
•	 Thematic activities make the learner engage into authentic communication. 
•	 Students learn to take responsibility for their learning. 
•	 Teachers become facilitators of learning rather than dispensers of learning. 
•	 Students form communities of learning through the shared theme. 
•	 Assessment becomes continuous and ongoing, and is conducted by the teacher and the 

students, both formally and informally. 

As one researcher in the field of computer engineering theme-based education describes it, 
“Thematic instruction offers flexible opportunities to engage students with real-world 
experiences in the technology and engineering community. Whether used in a broad unifying 
theme or specific project-based theme, research has proven that thematic instruction has the 
capacity to link cross-curricular subjects, facilitate active learning, and generate excitement.”7 

For more on how AECI II will implement a theme-base curriculum, please see Section III.C. 

Research on Project-based Learning – KDE #4 
Project-based Learning (PBL) is a constructivist instructional method that supports students’ 
learning processes through group work and social interaction. Students are not only encouraged 
to complete the steps of class projects related to their personal interests and needs, but also to 
develop the ability to think critically and use content knowledge (Kapp, 2009; Tamin & Grant, 
2013). Thus, PBL aligns with AECI II’s theme-based educational program and offers a uniform 
strategy for teachers across the curriculum to integrate the theme while delivering content that 
meets the learning standards. In PBL classrooms, teachers use a “driving question” related to the 
theme that students then explore and answer through a project. As their project evolves, students 
engage with new information and concepts but return to the driving question to engage in in-
depth inquiry and deep construction of knowledge. Teachers help students proceed through 
projects by using “scaffolds”—methods and technologies that help students succeed at 
increasingly difficult tasks by helping them advance their critical thinking skills.8 

Research shows a number of promising outcomes related to PBL: 
•	 PBL enables students to develop “21st century competencies”—cognitive and socio-

emotional skills—needed for success in college and careers.9 

•	 Students who learn through PBL perceive their classroom learning climate as significantly 
more satisfying and enjoyable, with greater teacher supportiveness, and the teacher-student 
relationships as significantly more positive.10 

•	 For LEP/ELL students, PBL can encourage students to increase oral production through 
lexical competence development, help them overcome fears of speaking, and increase their 

7 Moyer, Courtney D., “A Thematic Instruction Approach to Teaching Technology and Engineering” in Technology 
and Engineering Teacher, v76 n3 p8-12 Nov 2016. 
8 Janet Quint and Barbara Condliffe, “Project-Based Learning: A Promising Approach to Improving Student 
Outcomes,” MDRC, January 2018. 
9 Ibid 
10 Hugerat, Muhamad, “How Teaching Science Using Project-Based Learning Strategies Affects the Classroom 
Learning Environment,” Learning Environments Research, v19 n3 p383-395 Oct 2016 
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interest in learning about their school life and community.11 

•	 For highly at-risk students, PBL helps develop socio-affective skills such as persistence, 
willingness, cooperativeness, creativity and initiative that a study of “second chance” high 
school students found to be “a powerful means in fighting social marginalization, 
stigmatization and labelling of school dropouts”12 

As presented in Section I, AECI II anticipates that the majority of our students will enter the 
school deemed “at risk” by one of the following measures: prior academic performance, 
cognitive or other disabilities, limited English proficiency, and/or social-emotional/behavioral 
issues. PBL offers an engaging and proven strategy to help these students close achievement 
gaps as well as accelerate learning for all students in the school. For more on how AECI will 
implement project-based learning, please see Section III.C. 

Research on Inclusive Learning Environments – KDE #5 
Over 20 years of research consistently demonstrate favorable outcomes for students who engage 
in inclusive learning environments—environments that address the needs of students with a 
variety of backgrounds, learning styles, and abilities. Both quantitative and qualitative studies 
show positive outcomes for students with a range of learning disabilities, as well as their peers 
without disabilities. Specifically, inclusive learning environments lead to: 
•	 Improved quality of individualized education plans. 
•	 Increased student engagement and increased instructional time. 
•	 Improved maintenance of individualized supports. 
•	 Increased academic performance among students with disabilities.13 

Inclusive education also has positive impacts on contextual aspects of the educational 
experience. The National Longitudinal Transition Study examined the outcomes of 11,000 
students with a range of disabilities and found that more time spent in a general education 
classroom was positively correlated with: 
•	 Fewer absences from school. 
•	 Fewer referrals for disruptive behavior. 
•	 Better outcomes after high school in the areas of employment and independent living.14 

Use of project based learning (PBL) supports an inclusive learning environment as it allows for 
differentiation and scaffolding of learning for individual students. AECI II will also use an 
Integrated Co-Teaching (ICT) approach that will bring specialists in SWD and LEP/ELL into the 
classroom to support student learning and limit “pull out” instruction. For more on our plans for 
developing inclusive learning environments, please see Section III.C. 

Research on Transitioning At-Risk Students to High School – KDE #2 

11 Vaca Torres, Ady Marcela; Gómez Rodríguez, Luis Fernando, “Increasing EFL Learners' Oral Production at a 
Public School through Project-Based Learning,” in PROFILE: Issues in Teachers' Professional Development, 2017 
12 Koutrouba, Konstantina; Karageorgou, Elissavet, “Cognitive and Socio-Affective Outcomes of Project-Based 
Learning: Perceptions of Greek Second Chance School Students” in Improving Schools, v16 n3 p244-260 Nov 2013 
13 http://www.mcie.org/usermedia/application/6/inclusion_works_final.pdf 
14 Wagner, Newman, Cameto, & Levine, 2006. 
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Research on high school retention data documents a major challenge for at-risk students: 
transition from middle to high school. According to the Southern Regional Education Board, 
“The passage of students from the middle grades to high school is the most difficult transition 
point in education” (2002, p. 24) with many incoming high school students deciding whether to 
stay or leave school during the first weeks of the school year (Hertzog & Morgan, 1999). For at-
risk students, this early transition period can literally make or break their chances for  success. 

Strong high school transition programs address the procedural, social, and academic aspects of 
the change and foster a developmentally responsive transition to high school for students. AECI 
II will follow the strategies used at AECI I, which educates a similar population to the one we 
anticipate. These strategies include the following for 9th grades: a Summer Academy prior to the 
start of school, 9th grade Advisory Groups that meet weekly, and double periods of English and 
math to help ensure that they have the language and math skills necessary for success in our 
project-based curriculum. For more on our high school transition plans, please see Section III.C. 

Research on College & Career Readiness – KDE #7 
AECI II defines “College and Career Readiness” as: students who graduate from AECI II will be 
prepared to enter and succeed in postsecondary opportunities—whether college or careers— 
without need for remediation and fully prepared to pursue the college and career options of their 
choice. Preparation at this level includes more than just academic knowledge. According to 
American Institutes for Research (AIR), it also includes critical thinking and problem solving 
skills, social emotional learning, ability to effectively collaborate and communicate, grit, 
resilience, perseverance, and community engagement.15 Our overall approach of project-based 
learning (PBL) helps students build their skills across all of these areas. With the theme-based 
approach focused on computer engineering and innovation, AECI II will also provide students 
with a specific set of professional skills that they can carry into college and/or the workplace. 

Research also shows that to help students make successful transitions into college and/or careers, 
it is crucial to provide “wrap around” supports, including help to set goals for postsecondary 
pathways, exploration of college and career options, and guidance on postsecondary transitions.16 

AECI II will provide these supports by assigning each student a single postsecondary advisor 
who will facilitate daily college advisories and hands-on support for all students. In addition, 
students will take part in internships where they can gain on-the-job experience and apply their 
academic skills in authentic professional situations.  For more on how AECI II will prepare 
students for college and career readiness, please see Section III.C.. 

B. CURRICULUM 
Process for Selecting/Developing Curriculum 
AECI II will utilize the curriculum currently in place at AECI I, with a modification for the 
different theme (AECI II will focus on computer engineering and innovation). The curriculum is 
aligned to the NYC DOE’s Scope and Sequence and Common Core Learning Standards for ELA 

15 “Overview” State Definitions of College and Career Readiness,” College & Career Readiness & Success Center at 
American Institutes for Research, September 2014. 
https://ccrscenter.org/sites/default/files/CCRS%20Defintions%20Brief_REV_1.pdf 
16 See the CCRS Organizer prepared by AIR at https://ccrscenter.org/ccrs-landscape/ccrs-organizer 

21 

https://ccrscenter.org/ccrs-landscape/ccrs-organizer
https://ccrscenter.org/sites/default/files/CCRS%20Defintions%20Brief_REV_1.pdf
http:transitions.16
http:engagement.15


 

 

and Math. If AECI II is awarded a charter, leadership and faculty will work with educators at 
AECI I to understand, adapt and continually develop the curriculum. Indeed, curriculum 
development will be an ongoing process at AECI II, as described below. 
Curriculum Alignment 
AECI II will work to achieve and maintain curriculum alignment in four phases: 
1.	 Re-alignment of AECI I curriculum with NYS Next General Learning Standards (NYLS). 

AECI I’s curriculum is currently fully aligned with the Common Core Learning Standards 
(CCLS). During the 2018-19 school year, faculty will be working collaboratively to re-align 
curriculum with the NYLS. 

2.	 Understanding & Adaptation of AECI I curriculum by AECI II educators. During AECI II’s 
planning year (SY18-19), leaders and teachers will develop deep understanding of the 
curriculum as it is re-aligned by AECI I faculty. Then, as students are enrolled, AECI II 
faculty will adapt the curriculum to meet the specific needs of their students. 

3.	 Beginning-of-Year (BOY), Middle-of-Year (MOY) collaborative curriculum reviews for 
alignment – During pre-service professional development days, teachers will meet in grade-
level and cross-grade teams to review student performance on the prior-year assessments, 
look for patterns and common areas of challenge among the students in their classes and 
grade, revise curriculum maps to address growth areas, and then plan for differentiation in 
the opening units of the school year. Teachers will use a series of established protocols to 
engage in this process as professional learning communities (PLCs). These protocols, which 
are research-based, timed, and outcome-oriented, will help teachers align curriculum both 
horizontally and vertically. At mid-year, following MOY assessments, AECI II will hold a 
staff retreat to conduct a similar collaborative review and planning process. This cycle will 
continue annually. (KDE’s #3 and 8) 

4.	 Weekly PLC meetings to review curriculum – AECI II teachers will have dedicated time 
each week to meet as PLCs to review student work and outcomes through time-based 
protocols with the goal of identify what is and is not working in the curriculum. These 
frequent and focused PLC sessions will allow faculty to “tune” their curriculum and 
instructional practices throughout the year. (KDE #3) 

It is critical to note that the curriculum review processes described above are all data-informed, 
with data coming from formative and summative assessments that are standards-aligned. The 
weekly PLC sessions allow teachers to focus in on the needs of sub-groups and individual 
students to ensure that the curriculum meets the needs of all students. 

Curriculum Organization & Resources 
AECI II will use the G-Suite for Education developed and offered free through Google to 
organize our curriculum and resources. The G-Suite core services include: 

•	 Google Classroom: is a free application designed to help students and teachers communicate, 
collaborate, organize and manage assignments, grade and give feedback, and go paperless, 
among other “virtual classroom” features. Using Google Classroom will help teachers and 
students organize and keep track of project-based learning (PBL). 

•	 Gmail: Gmail is a free, web-based email platform that offers SPAM protection and is 
completely ad-free in G-Suite for Education accounts. 
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•	 Google Drive: Google Drive allows students and teachers to store files securely and access 
them from any device, as well as create, open, and edit original files. G–Suite provides 
unlimited storage space and will provide students and teachers with an organized, searchable 
and secure way to secure materials, resources and working files related to PBL. 

•	 Google Calendar: Google Calendar is a free, web-based calendar platform that is completely 
ad-free in G Suite for Education accounts. As PBL requires students to increasingly take 
initiative over their learning process, including scheduling and managing projects, Google 
Calendar will be of particular value. 

•	 Google Vault: Google Vault lets schools retain, hold, search, and export the organization’s 
mail, chat messages and files in Google Drive. This will allow AECI II to retain records of 
student learning that align with the skills assessments required for PBL (assessing process as 
much as product). 

•	 Google Docs: Google Docs is a free, web-based word processing tool that allows you to 
create and edit documents online and collaborate in real-time. In addition to instructional use, 
AECI II teachers will use Google Docs in conjunction with Google Drive and Google Vault 
to develop and maintain lessons plans, curriculum maps, resources guides and all other 
materials related to implementation of the AECI II curriculum. 

Use of the G-Suite will support the overall theme of AECI II—computer engineering—by 
providing a technology-based environment and set of tools to support the learning environment 
(KDE #1) and the PBL approach to teaching and learning (KDE #4). Students will be able to 
access “classroom materials” 24/7 from multiple devices, thus virtually extending the school day 
and allowing for independent progress (KDE #6). 

Curriculum Materials 
English Language Arts 
In order to accomplish our mission of producing students who will pass the NYC English 
Regents exam and be academically prepared for college, AECI II will use a comprehensive 
literacy approach and language arts programs that are aligned with Common Core learning 
standards. Through the use of G-suite, students will have the added capability of engaging in 
peer editing, in addition to providing ELLs and SWDs with access to multimedia and online 
tools to support their acquisition and understanding of the text (KDEs #5 and 6). There are four 
primary elements: 1) 50 minutes of instruction for all students; 2) Literature recommended in 
NYS Common Core Standards, Common Core Organization that features unit plans and text 
both fictional and nonfiction as a resource, textbook materials such as Prentice Hall Literature 
Series program; 3) Writer's workshop as modeled by the National Writing Project; and 4) 
classroom libraries with authentic literature. 

A main component of the ELA curriculum will be a strong, inquiry-based language arts program 
that combines interpretive discussion and activities with outstanding literature to help all students 
learn to read for meaning and think critically. Students will learn to understand the text: move to 
analysis, interpretation, and evaluation; weigh several avenues of meaning, revise thinking, and 
then convey this thinking in an organized, cogent fashion. There will be a focus on vocabulary 
not only in the ELA classroom but in all content areas. The school will use research-based 
strategies like those developed by Danielson, Marzano and other researchers. Each grade team 
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will implement a consistent practice so that students will be exposed to a consistent approach to 
vocabulary. 

The main component of the ELA writing curriculum will be writer's workshops, which provides 
an accessible and comprehensive approach to writing, thinking and learning. The process focuses 
on all aspects of writing, thinking and learning, including: writing and revising strategies based 
on the six traits of effective writing; guidelines for writing expository and persuasive essays; 
information on writing research papers such as writing thesis statements, researching in the 
library and on the Internet, and using MLA and APA documentation styles. Students will learn 
how to cite electronic sources, write multi-media reports, and publish online. 

All of our classrooms will be print and literacy rich. This creates an environment in which the 
students are constantly developing their vocabulary, phonological awareness, comprehension, 
and fluency by creating and reading what is around them. All of our students will also have at 
least 30 minutes of independent, silent reading per day in one of their classes. During this time, 
students will read a book or complex text of their choice in their content area class. 

In addition to traditional literature found in the ELA curriculum, teachers will embed literature 
that focuses on computer engineering and innovation. Students will read fiction and non-fiction 
books and poetry with related themes. Teachers will engage the students in group discussions 
regarding the theme and underlining issues of the material, require students to write critical 
essays and policy memos, and debate the issues that they read about. Policy-related literature will 
be used to strengthen reading, writing, speaking, listening, and critical thinking skills. 

Mathematics 
AECI II will create a challenging learning environment that will improve students’ competencies 
in mathematical skills and foster high expectations for all students. The Math program will be 
consistent with traditional pathways as outlined in the new Next Generation Learning Standards. 
The following sequence of courses are available to students and the selection of courses will be 
determined by student data and progress. There are many support classes and tutorial services 
provided for students. The 9th grade students will receive 2 periods of math to support them in 
utilizing the skills in problem solving and math application. There will be an emphasis on student 
thinking and writing. In addition to math textbooks, teachers will use materials that support 
student application and problem solving. 
•	 Algebra and Math Concepts will be offered during the 9th grade double math period 
•	 Common Core Algebra I is a one-year sequence ending in a Regents for students who scored 

level 3 or 4 in 8th grade math assessment. 
•	 Geometry will be offered to students who complete the Common Core Algebra I course. 

Online tools like GeoGebra and graphing calculators will help students develop proofs and 
other important calculations in the curriculum. 

•	 Algebra II will be offered to students who complete Algebra I and Geometry and passed the 
Regents in both courses. 

•	 Pre-Calculus: Students who successfully completed Algebra II and passed the Regents exam 
can elect to take Pre-calculus, Statistics and other courses designed by the school. 
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In mathematics, AECI II will infuse computer engineering and innovation related concepts into 
economics, finance, and statistics to further engage students (KDE #1). Students will learn how 
economic and financial concerns affect the development of computer software and hardware. 
Students will also learn to create cost/benefit analyses for potential jobs, construct budgets, 
create compensation plans, and prepare taxes (KDE #4). Teachers will deliver lessons directly to 
the students, form cooperative groups of three or four students to practice what they have 
learned, and create project based activities to apply their knowledge to the real world. 

Science 
The main component of the science curriculum will be based on Next Generation Science 
Standards and content recommended by the National Science Education Standards, the AAAS 
Benchmarks for Scientific Literacy and the National Geographic society. In addition, the New 
Common Core Standards for ELA in the Content Area will be aligned to the curriculum maps, 
unit plans and lessons designed by teachers using the Understanding by Design model (see 
Section III.C). The school will use the following approach: engage, explore, explain, extend and 
evaluate. The approach is based on the premise that the best way to learn science is by doing 
science (KDE #4). This hands-on approach will provide students with learning experiences 
involving experiments and investigations in Earth Science, Living Environment, Chemistry, and 
other possible courses in physics and school determined electives. Students will learn to observe, 
generate ideas, make hypotheses, test their ideas logically and empirically and apply meaning to 
their daily lives. A suggested sequence would be as follows: 9th grade Living Environment, 10th 

grade Earth Science, 11th grade Chemistry, and 12th grade Physics. Students entering the school 
having completed the Living Environment Regents may begin with Earth Science on an 
advanced track. Students have a unique opportunity to take their knowledge from theme courses 
and use them in their science research studies. The use of tools like weather station models, 
seismometers, and virtual dissections will provide additional access to students to use technology 
while practicing the skills recommended for mastery in the Next Generation Science Standards 
and opportunities for infusion of the school’s theme in the curriculum (KDE #1).17 

Social Studies 
Students will use a variety of intellectual skills to demonstrate their understanding of major 
ideas, eras, themes, developments, and turning points in the history of the US, New York, and 
the world. Students will develop a geography-based understanding of the interdependence of our 
world, including the distribution of people, places and environments Students will also develop 
an understanding of how the US and other societies develop economic systems and associated 
institutions to allocate scarce resources. 

For history and geography, the main components of the courses will draw from texts such as the 
Prentice Hall Social Studies series. The main component of the Economics curriculum will be 
Economics: Institutions and Analysis/Basic Principles of American Government by Amsco 
School Publications. There will be a strong focus on implementing the NYS Common Core 
Standards through the Social Studies Framework.18 There will be a focus on reading complex 
texts from various textbooks, the use of authentic texts, vocabulary development, and writing. 

17 https://www.nextgenscience.org/sites/default/files/NGSS%20Combined%20Topics%2011.8.13.pdf 
18 https://www.engageny.org/resource/new-york-state-k-12-social-studies-framework 
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In social studies, the AECI II will integrate the role and impact of computer engineering both in 
western and non-western societies (KDE #1). The historical investigation will focus on gaining 
an understanding of the interplay of social, cultural, economic, and political forces in the 
development of computer development “centers” throughout the United States and the world 
(e.g. Silicon Valley). Students will examine the significant ways that various players such as the 
branches of government, interest groups, and citizens influence the creation of policies and 
trends that affect computer engineering practices as well as user experiences of computing 
systems and software. Students will learn to develop critical thinking skills and an understanding 
of how to generate solutions to societal problems, such as privacy in the age of the Internet. 
Teachers will use primary sources, newspapers, periodicals, visual media, field trips, and guest 
speakers to bring the curriculum to life. 

Health and Physical Education 
The Health and Physical Education curriculum is designed to achieve maximum acquisition of 
the following skills and content that align with KDEs #6 and #10: l) Personal Health and Fitness, 
and 2) A Safe and Healthy Environment. Mental health and suicide prevention will be 
incorporated within these content areas. The main component of health education will be 
teacher-developed lessons and projects, and Holt, Rinehart and Winston's Lifetime Health. 
Created with feedback from a Teen Advisory Board, Decisions for Health and Lifetime Heath 
help students learn life skills to protect, enhance, and maintain their health with an emphasis on 
decision-making and refusal skills. Lessons include: assessing your health, evaluating media 
messages communicating effectively, setting goals being a wise consumer. and practicing 
wellness. Textbook features also address common misconceptions, provide healthy alternatives, 
and make health relevant to students. The main resource used to teach physical education for 
Grades 9- l 2 will be Complete Physical Education Plans For Grades 7-12, published by Human 
Kinetics.  In terms of aligning Physical Education and Health to our technology theme, students 
will be engaged in tracking their fitness and logging their progress through FitnessGram. 

Arts 
An important goal of the school is to develop students' creativity and higher order thinking skills. 
To achieve this, an emphasis will be placed on discipline-based arts education that teaches 
students to experience satisfaction and accomplishment through art. The school's arts education 
will meet the State learning standards and align to the NYD DOE’s Blueprint for the Arts. 
Students will be able to l) respond to and analyze work of art, and 2) understand the cultural 
dimension and contributions of the Arts. Arts will also provide a rich arena for infusion of the 
computer engineering and innovation theme (KDE #1) through project-based learning (KDE #4). 

Languages Other Than English (LOTE) 
The first goal of foreign language education is for students to communicate at a basic literacy 
level in a second language. They will acquire proficiency in listening, speaking, reading, and 
writing for the purpose of socializing, obtaining information, and expressing feelings and 
opinion. The second goal is for students to understand the interrelationship between language 
and culture, and prepare them to become young professionals in a global environment (KDEs #6 
and #10). Students will begin their language curriculum in the tenth grade with Holt, Rinehart, 
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and Winston's Ven Conmigo series. This series involves students in meaningful real-world 
communication from the opening pages, builds communication and accuracy with a manageable 
amount of vocabulary and grammar instruction, and emphasizes reading and writing skills along 
with listening, speaking, and culture, preparing students for further language experiences. 

Technology 
Technological skills and content acquisition will be embedded across the curriculum rather than 
treated as a separate subject matter (KDE #1). Teacher-developed lessons and classroom 
activities as well as specific computer engineering, social studies and science lessons will be 
used to teach technology and address learning standards. Students will learn how to use 
technology as a tool and resource to obtain, process, and disseminate information. Students will 
also be expected to use technology for word processing, developing spreadsheets to analyze job 
production and labor costs, creating presentations, retrieving information on the Internet, 
accessing teacher & course related materials and e-mailing. In accordance with the theme of 
AECI II, students will also learn deeper skills in computer engineering, including robotics, 
coding and systems development (KDE #4). To facilitate the learning of computer technology in 
each subject area, the school will have computers and smartboards in all classrooms and a 
projector that allows teachers to control computer applications directly from the display. 
Educators can tailor classroom presentations for student interaction, write notes in digital ink, 
and save work to share later. Students will be able to watch instructive subject animations, 
immediately access the Internet for further research, and manipulate more abstract concepts 
directly on the smartboard. 

Computer Engineering & Innovation 
The instructional program has been modified to integrate key features and the vision of AECI's 
philosophy (KDE #1). The computer engineering core class each year will follow the All: 
Aspects of the Industry (AAI) approach, which allows students to become familiar with several 
facets of the computer engineering industries. These courses emphasize the key knowledge and 
skills required to successfully enter a variety of related fields. The following four courses would 
form the new, integrated career education course of study. 
• Grade 9: Introduction to Microsoft Applications and MOS Certification 
• Grade 10: Introduction to Computer Science Principles 
• Grade 11: Introduction to Pre-engineering 
• Grade 12: AP Computer Science 

C. INSTRUCTION 
Main Instructional Strategies 
AECI II’s instructional strategies reflect our commitment to providing students with applied 
learning opportunities through project-based learning in the area of computer engineering. As 
described in Section II.A, we employ five key, and interrelated instructional strategies: 
• Theme-based Education (KDE #1) 
• Project-based Learning (KDE #4) 
• Inclusive Learning Environments (KDE #5) 
• Transitioning Students to High School (KDE #2) 
• Intensive College & Career Readiness Preparation (KDE #7) 
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While we presented the research in Section II.B, we describe here how these strategies will be 
specifically deployed at AECI II to ensure instructional excellence (KDE #3). 

Implementing Theme-based Education – Computer Engineering & Innovation – KDE #1 
AECI II will implement Computer Engineering and Innovation as its school-wide theme. AECI 
II’s instructional program will be designed to fully integrate core academic subjects, project-
based learning, and career-related field experiences. The computer engineering and innovation 
theme will be embedded across the core curriculum in math, science, history, and ELA. AECI 
will also offer standalone theme courses. 

Computer engineering focuses on the design, analysis, and application of computers and on their 
applications as components of systems. Areas of study in computer engineering include systems 
programming, computer systems, robotics and control, networks, and digital hardware. Careers 
in the field include: assistive technologies, communications design, computer hardware and 
software, computer system design, control system design, digital electronics, environmental 
monitoring, multimedia, nanotechnology, network administration and security, remote sensing, 
robotics and autonomous systems, signal/image/video processing, and wireless communications. 

While AECI II will provide elective courses, the theme-based education model is designed with 
the intent to infuse core curriculum with these areas of study. For example, in the Social Studies 
curriculum, students may be given the opportunity to use multimedia presentations as the format 
for culminating projects that address the social impact of digital electronics, robotics and 
autonomous systems or wireless communications on contemporary societies. Similarly, AECI 
II’s math and science curriculum will use these topics as “sites” of study for subjects considered 
critical for applying to college programs in computer engineering: chemistry, physics, & biology. 

The broader theme of Computer Innovation opens up opportunities for students to focus on the 
careers surrounding computing such as entrepreneurship, business planning, and digital 
humanities. For example, digital humanities is a growing field for higher education and is 
concerned with the application of computational tools and methods to traditional humanities 
disciplines such as literature, history, and philosophy. Topics of study include Cultural Analytics, 
Data-Mining, Data Visualization and Design, Distributed Knowledge Production, and Gaming. 
AECI II will integrate these sorts of topics in our English language arts, Social Studies, and Art 
curriculum by using them as focal points for understanding and applying broader content 
knowledge. Entrepreneurship and business planning provide opportunities for students in Math 
courses to apply principles of statistics in a context that will help make concepts that are 
sometimes difficult due to abstraction more readily understandable. 

AECI II will use an “All Aspects of the Industry” (AAI)19 approach for teaching themed elective 
courses. This approach is based on a set of guidelines that allows students to become familiar 
with the industry. The AAI approach will provide a framework for students to learn how an 
industry operates and explore different roles within the industry. Teachers will incorporate 
experiential educational activities through three avenues: content, context, and method: 

19 https://www.education.nh.gov/career/career/aaoi.htm 
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•	 Content – The content aspect of the AAI approach includes planning, management, finance, 
technical and production skills, underlying principles of technology, labor issues, community 
issues, health, safety, environmental issues and personal work habits. These aspects work 
together to demonstrate how an industry functions and also what happen to each of them if 
one or two elements are changed. Applying an AII approach promotes critical thinking skills 
through interrelated content. It will provide a strong platform on which to promote project-
based learning. Students will be able to explore different questions and perspectives and 
develop their own understanding about relationships such as how communities view 
environmental issues or how personal work habits affect health or safety.   

•	 Context – Without context, AAI remains abstract. Placing aspects within the context of a 
specific industry provides students with a starting point from which to learn these 
transferable skills. For example, students interested in assistive technologies, will want to 
learn about special needs communities and existing social services (social sciences), how 
technology can “assist” individuals with physical or cognitive needs (natural science and 
cognitive science), what is already available in the marketplace (industry research), and costs 
associated with developing new technologies or adapting existing technologies (finance).  
AAI supports students to address contextual industry aspects through project-based learning. 

•	 Method – The AAI approach will provide an opportunity for students to gain valuable 
experience in different aspects of the industry. Project-based learning provides students with 
the context and content described above and the opportunity to apply that knowledge in an 
authentic learning experience. 

Overall, the Computer Engineering and Innovation instructional theme will provide AECI II 
teachers with opportunities for interdisciplinary curriculum development and collaborative 
instruction (KDE #3). Our approach to project-based learning, described below, will provide 
teachers with an infrastructure to implement this innovative and engaging curriculum. 

Implementing Project-based Learning through Understanding by Design – KDE #4 
As discussed in II.B, project-based learning is at the heart of how AECI II will engage students 
in the school’s theme and deliver both our core and specialized curricula (KDE #4 and 5). At our 
sister school, AECI I, the theme is architecture, engineer and construction industries, and 
teachers at the school have been using project-based learning since the school opened in 2008 
Over the years, teachers and school leaders at AECI I learned that providing a common 
instructional framework for developing and implementing project-based learning is critical to 
ensuring that our curriculum remains standards-based and is vertically and horizontally aligned. 
A common instructional framework also provides students and teachers with a shared vocabulary 
and set of expectations in terms of how project-based learning will work in the classroom, across 
different subject areas and grade levels (KDE #3). 

To this end, AECI II will adopt the same instructional framework as AECI I: Understanding by 
Design (UbD). In UbD, teachers engage in “backward design.” They start by identifying 
classroom outcomes and then plan the curriculum, choosing activities and materials that align 
with student ability and foster independent learning.20 As developed by Wiggins and McTighe, 
UbD has three stages, which align with project-based learning: 

20 Wiggins and McTighe (2006). Understanding by Design. Pearson: Merrill Prentice Hall. 
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Stage 1: The teacher considers the learning goals of the lesson by answering: 
• What should participants hear, read, view, explore or otherwise encounter? 
• What knowledge and skills should participants master? 
• What are big ideas and important understandings participants should retain? 

Stage 2: The teacher identifies the assessments and performance tasks students will complete in 
order to demonstrate evidence of understanding and learning. For project-based learning, this 
requires teachers to determine the scope and format of projects (lab-based, field research, open 
format, etc.) and what iterative forms of assessment and performance tasks will help the teacher 
determine if the student is on track to successfully complete the project and achieve the learning 
goals (Stage 1). Iterative forms of assessment and performance tasks include short-answer 
quizzes, free-response questions, journals, lab assignments, practice problems, etc. 

Stage 3: While Wiggins and McTighe describe this as the phase when “teachers begin to 
consider how they will teach,” in project-based instruction this is when teachers determine: 
• How they will introduce students to the topic (e.g. flipped classroom, group instruction, etc.). 
• How they will communicate the learning goals in the context of project parameters. 
• How to group students and differentiate instruction based on student skills and capacities. 
• How they will scaffold learning for students at different performance levels. 
• What materials and resources students will need to effectively complete their projects. 

AECI II will provide teachers with intensive and ongoing professional development to help them 
use the UbD approach to implement project-based learning. AECI II will also provide time 
during the regular school schedule to plan for project-based learning and collaborate with peer 
instructors to refine their instructional plans through PLCs (KDE #3).  

Inclusive Learning Environments 
Project-based learning, is an ideal instructional model to differentiate instruction, especially as it 
relates to different ability-levels of student groupings, including SWDs, ELLs and other students 
at risk of academic failure (KDE #4). Project-based learning will provide students with flexibility 
in terms of how they learn content knowledge and skills, as well as how they demonstrate 
achievement of the learning goals (KDE #4). We will use the grouping process to help ensure 
that students have peer support to advance to the next level and that groups include students with 
the range of skills and capacities coming into the project that are necessary for group success. 

Integrated Co-Teaching (ICT) is our main strategy to support SWD and ELL within the general 
classroom (KDEs #3 and 5). This will help AECI II overcome the main obstacles to 
implementing inclusive learning environments—specialized instructional skills and sufficient 
time for coaching/guiding all students.21 It allows the classroom teacher to focus on guiding 

21 A rigorous literature review of studies found most teachers had either neutral of negative attitudes about inclusive 
education because they do not feel they are very knowledgeable, competent, or confident about how to 
educate students with disabilities (de Boer, Pijl, & Minnaert, 2011). By providing support through AIS teaches, 
AECI II will help address these concerns from the outset and build the capacity of classroom teachers to meet 
the needs of all students in inclusive learning environments by working closely with their peer educators. 
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project-based learning while the team teacher can help scaffold learning for SWDs and ELLs. 

In order the help bridge the school-home divide, the Guidance Counselor will help families 
develop practices and resources at home that can support success of inclusive learning at school. 
For more on the role of the Guidance Counselor, please see Attachment 8a. 

For more information about how AECI II will support students at risk of academic failure, please 
see Sections II.C and II.D. 

Unique / Innovative Instructional Strategies – Supporting Transitions into and out of AECI 
II – KDEs #2, 5 and 7 
AECI II will follow the same philosophy and strategies as AECI I for supporting our students at 
all phases of the high school experience, from transitioning into AECI II (KDE #2) to 
transitioning on to college or careers (KDE #7). Students will be assigned to a counselor upon 
entering AECI II and that counselor will work with these students over the course of their high 
school careers (KDE #5). Counseling will work collaboratively with students, parents, teachers, 
administration and community resources to further develop each student’s potential as a scholar, 
a peer and a responsible and contributing community member (KDE #6). This ensures that the 
student and counselor will be able to establish a personal relationship that will best address the 
developmental needs of the student. 

We recognize that transitional periods are particularly challenging for adolescents. To help all of 
our students made successful transitions, AECI II will provide additional intensive supports 
above and beyond our counseling program described above (KDE #5 and 10). 

Transitioning Students to High School – The AECI II Freshman Success Program – KDE #2 
Given our proposed location in NYC CSD 7, AECI II expects to enroll a high proportion of 
students who are at risk of academic failure, including students not meeting standards in ELA, 
math, and/or science. AECI II will provide strong literacy and numeracy support. Specifically, 
students will receive more time on task in reading and writing through a class for ELA and a 
second class in writing. There will be a strong emphasis on the use of research-based reading and 
writing strategies, which are crucial for success across the high school curriculum. Students will 
be assessed in their reading level and will be grouped with guided reading support to facilitate 
individual student growth through independent reading. 

AECI II will also implement several specific strategies for our 9th graders to help them be 
successful in their first year of high school (KDE #2): 
•	 All 9th graders will be invited to take part in a Summer Academy prior to the start of their 

high school experience that introduces them to the procedural, social and academic changes 
they can expect and how best to prepare for those changes. 

•	 All 9th graders will be formed into Advisory Groups that meet weekly to discuss issues 
related to transitioning and succeeding in high school. This will allow for peer-to-peer 
support, which research has shown is a highly effective strategy to help with the transition 
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process, particularly for at-risk young men.22 

•	 In 9th grade, all students will engage in double periods of English and math to help ensure 
that they have the language and math skills necessary for success. 

Intensive College & Career Readiness Preparation – KDE #7 
AECI II’s mission includes preparing students for the rigors of college and to become young 
professionals with strong core values (KDEs #6 and 7). Through partnerships with renowned 
colleges and universities, AECI II students will be able to earn college credit as early as their 
sophomore year, learn how to prepare for the financial responsibilities of college, and learn how 
to prepare a successful college application. AECI II will build upon the partnerships and program 
currently in place at AECI I, which include the following: 
•	 SUPA College Credit Classes: Sponsored by Syracuse University, this program provides 

students with exposure to rigorous academic courses in Public Speaking, Spanish, and Sports 
Management. AECI II teachers will be trained by Syracuse’s renowned faculty to provide 
students with instruction that aligns with college-level curriculum. 

•	 College Now: Through CUNY’s prestigious College Now program, AECI II students will be 
able to experience taking college classes on CUNY campuses while still enrolled at AECI II. 
Currently, at AECI I, students typically attend classes at City College, Lehman College, and 
Bronx Community College. 

•	 AP Classes: AECI II students will have the opportunity to take advanced placement (AP) 
Computer Science Principles as early as sophomore year. Once finishing the math high 
school curriculum, students will also be able to take AP Statistics. 

•	 Personal Finance:  Through a partnership with Metropolitan College of New York, AECI II 
students enrolled in the Personal Finance course can receive college credit during the junior 
year. In addition to gaining college credits, they will learn how to prepare for the financial 
requirements of post-high school life, including financing college. 

•	 LINCT for Success: In New York City, only 22% of students enter CUNY college ready. 
Through a partnership with CUNY’s LINCT, AECI II students will be able to prepare for 
CUNY’s ELA and Math entrance exams to ensure they avoid remedial classes upon entry to 
CUNY’s colleges. 

In addition to our programs and instructional practices that support college readiness, AECI II’s 
theme-based education, as implemented through project-based learning, prepares students for the 
work world as well. As describe above the All Aspects of the Industry (AAI) approach that 
AECI II will use helps students gain deep understanding of how industries work—knowledge 
that is transferable across industries (KDE #6). This knowledge includes: 
•	 Business Planning – Students learn how an organization plans (sets goals and objectives), 

different types of ownership (public, private), the relationship of organizations to economic, 
political, and social contexts, and assessment of customer needs. 

•	 Management – Students learn about structures and processes for effectively accomplishing a 
business’s goals, running its operations, use of facilities, staffing, and resources. 

•	 Finance – Students learn about accounting and financial decision-making processes, methods 
of acquiring capital to operate, and management of financial operations such as payroll. 

22 Johnson, Valerie L.; Simon, Patricia; Mun, Eun-Young, “A Peer-Led High School Transition Program Increases 
Graduation Rates among Latino Males,” in Journal of Educational Research, v107 n3 p186-196 May 2014 
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•	 Technical and Production Skills – Students learn the basic skills in math, communications, 
computers, time management, critical thinking, etc., that are required for producing a 
business’s product/service as well as the interpersonal skills required to be successful within 
an organization. 

•	 Principles of Technology – Students learn about the technological systems used in various 
workplaces to run the organization such as project management software. 

•	 Labor Issues – Students learn about the rights of employees and related issues such as wages, 
benefits, job descriptions, employees’ rights and responsibilities, employment contracts or 
agreements, and cultural sensitivity.  

•	 Community Issues – Students learn about how companies impact communities and vice 
versa. They learn about community activities and issues and how companies can address 
them productively, organizational involvement in communities, and more. 

•	 Health, Safety and Environment – Students learn about the practices and laws affecting 
employees, the surrounding community and the environment. 

•	 Personal Work Habits – Students learn non-technical skills required for success in any 
workplace, including interpersonal communications and readiness to work. 

In the collective, AECI II’s instructional programs and supports to prepare students for college 
and career align with our overall instructional program and are designed to provide students with 
the full range of skills, assets and capacities necessary for postsecondary success. 

Rigorous and Engaging Instruction – KDE #3 
AECI II will benefit from launching with a clear instructional design, as described above. Taking 
this design from theory into practice will require that all members of the AECI II teaching staff: 
•	 Share a common definition of quality instruction. 
•	 Take part in professional development that supports the school’s instructional designs and is 

aligned with teachers’ professional growth goals and needs. 
•	 Engage in regular collaboration with their peers to review & improve instructional practices. 
•	 Have access to dedicated resources to help them continually improve instruction. 

Defining Quality Instruction through the Danielson Framework for Teaching 
AECI II will use the Danielson Framework to establish a shared understanding of what “quality 
teaching” looks like in the school. The Danielson Framework is a research-based set of 
components of instruction, aligned to the INTASC standards, that breaks up the complex work of 
teaching into four domains: 1) Planning & Preparation; 2) Classroom Environment; 3) 
Instruction; & 4) Professional Responsibilities. Domain 3 – Instruction covers: 
•	 Communicating with Students 
•	 Using Questioning and Discussion Techniques 
•	 Engaging Students in Learning 
•	 Using Assessment in Instruction 
•	 Demonstrating Flexibility and Responsiveness 

Each of these components is then broken up into smaller elements that can be observed in 
classrooms and assessed for quality according to shared rubrics. 
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Professional Development 
Professional development is key to engaging instruction which results in meeting the goals of the 
school. Annually, school leaders and teachers will work together to develop AECI II 
Professional Development Plans that address instructional goals. The plans will be informed by 
data from prior year student assessments, incoming student data, and data from prior year teacher 
evaluations. For a full explanation of the planned PD, please see Section III.D. 

Peer Collaboration to Improve Instruction – KDE #3 and 9 
As described in Section II.B, AECI II will form teachers into professional learning communities 
(PLCs) that meet regularly to review and “tune” curriculum such that it meets student needs. 
These PLCs will support ongoing instructional improvement and authentic professional 
development in that the teachers are engaging with work they are currently conducting in their 
classrooms with real students. Specifically, teachers will use assessments to set benchmarks, 
measure student growth, make overall instructional course corrections, and individualize 
instruction to meet specific students’ needs. Teachers will provide feedback to students on a 
regular basis across all disciplines so that students understand what they need to do in order to 
improve their work and can then take those next steps. Continuous improvement through data-
informed teaching and learning will guide members of the AECI II community. 

Dedicated Resources for Professional Growth – KDE #4 and 9 
AECI II will put in place policies and practices that ensure teachers have the resources they need 
to implement strong instruction—materials, time, training—to support their professional growth. 
These policies and practices will include: Board approval of an annual, school-wide 
comprehensive professional development plan; Board recognition of the Principal’s 
responsibility for the development of the professional development plan, its implementation, 
evaluation, and annual renewal; Board approval for a AECI II policy that requires teachers 
develop an annual Professional Growth Plan with support from the Principal; an annual teacher 
evaluation process that includes an assessment by the Principal of the teacher’s progress in 
achieving the objectives identified in the teacher’s PGP. 

Instructional Model Based on Success 
AECI II’s instructional model is based on practices currently in place at AECI I. As presented in 
Section II.B, the components of our instructional plan are all research based and proven to be 
effective for schools serving diverse student communities. 

D. SPECIAL STUDENT POPULATIONS & RELATED SERVICES 
Recruiting Diverse Student Populations – KDE #10 
The two key components of AECI II’s proposed mission are: 1) to prepare students for college 
and career success; and 2) engage students in the field of Computer Engineering. To meet the 
first part of our mission, AECI II is actively reaching out to the entire CSD 7 community where 
graduation rates hover around 57% (compared to the 74% citywide and 80% statewide).23 We 
plan to leverage the success of our sister school, AECI I, where 96.5% of 12th-grade students 
graduated in 2017.24 To meet the second part of our mission, we are forming partnerships with 

23 data.nysed.gov. 
24 Ibid. 
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City College Grove School of Engineering to develop a leading-edge curriculum in Computer 
Engineering that is aligned with college-level curricula so that our students can graduate and 
transition successfully to higher education programs in the field. We will engage students and 
families through strategies similar to those we are currently using to gain support for the 
proposed school, including reaching out to local middle schools, advertising via social media that 
targets zip codes in the South Bronx, holding open house/information sessions at AECI I where 
parents and students can meet school leaders (principal and Board members) as well as observe 
how the shared key design elements are currently being implemented. Specifically, AECI II will 
reach out to and actively recruit the following special student populations: 
•	 Students with Disabilities: AECI II will follow similar strategies used by AECI I to recruit 

students with disabilities (SWDs), which won a bronze medal from US News and World 
Report in 2017 for its success in recruiting, retaining and graduating SWDs (Currently, AECI 
I educates 23% SWDs, which is above the citywide average). During the open houses and 
informational sessions, we will promote our success with SWDs at AECI I, signaling to 
parents that our school welcomes all students. When we meet with parents of SWDs, we will 
explain our enrollment process, which includes a full review of the student’s IEP and 
revising in collaboration with the parents, student and CSE to move them towards an 
inclusion approach. We offer two teachers in every classroom and use Integrated Co-
Teaching (ICT) approach, which provides access to the general education curriculum and 
specially designed instruction to meet students’ individual needs. Prior to opening, we will 
encourage families to tour AECI I to see our ICT program in action. 

•	 English Language Learners: Of the 18% of students in CSD 7 that are designated English 
Language Learners, the vast majority speak Spanish as their primary language. In order to 
recruit these students, AECI II will continue the bilingual outreach efforts utilized to gain 
support for the proposal school and described in part IV of this document, including 
distribution of all materials and web information in both English and Spanish, holding open 
information and focus groups sessions in both languages, and making Spanish-speaking 
parents of AECI I students (where the ELL rate is currently 12%) available to discuss the 
“sister school” with parents and students in their primary language. Additionally, we have 
learned from our experience with AECI I that communicating clearly that the school’s theme 
(computer engineering) is open, accessible and beneficial to all students, will be a high 
priority in our outreach and communications. 

•	 Economically Disadvantaged Students: As in the case of AECI I, we will actively recruit 
from the CSD 7 community to enroll the same or greater percentages of economically 
disadvantaged students (Currently, AECI I enrolls the same percentage as the CSD 7 rate of 
93%). Therefore, we do not anticipate any challenges in reaching economically 
disadvantaged students. 

Identifying & Serving Students at Risk of Academic Failure – KDE #5 and 8 
We will use a response to intervention (RTI) approach to identify students at risk of academic 
failure and provide customized supports appropriate to their needs. RTI aligns with AECI II’s 
commitment to inclusive learning environments (KDE #5 and 10), differentiated instruction 
(KDE #3 and 5), and social emotional learning (KDE #5, 6 and 10). The RTI Action Network 
describes the fundamental elements of RTI as follows: 
•	 High-quality, scientifically based classroom instruction. All students receive high-quality, 
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research-based instruction in the general education classroom. 
•	 Ongoing student assessment. Universal screening and progress monitoring provide 

information about a student’s learning rate and level of achievement, both individually and in 
comparison with the peer group. These data are then used when determining which students 
need closer monitoring or intervention. Throughout the RTI process, student progress is 
monitored frequently to examine student achievement and gauge the effectiveness of the 
curriculum. Decisions made regarding students’ instructional needs are based on multiple 
data points taken in context over time. 

•	 Tiered instruction. A multi-tier approach is used to efficiently differentiate instruction for all 
students. The model incorporates increasing intensities of instruction offering specific, 
research-based interventions matched to student needs. 

•	 Parent involvement. Schools implementing RTI provide parents information about their 
child’s progress, the instruction and interventions used, the staff who are delivering the 
instruction, and the academic or behavioral goals for their child. 

In general, students are considered at-risk of academic failure when they score below proficiency 
on any one of the NYS assessments in ELA, Math and/or Science, or below identified cut off 
points on standardized norm-referenced assessments. At-risk students may also be identified on 
the basis of teacher or principal recommendations. During the annual Pre-Opening Intensive PD, 
teachers will work together in professional learning communities (PLCs) to review student data 
from the prior end-of-year summative assessments and discuss interventions previously used 
with individual and groups of students. At the start of the school year, classroom teachers will 
supplement this assessment data by conducting Universal Screenings to identify new/emerging 
needs. Universal screening assessments will be conducted with all students and followed by 
additional testing or short-term progress monitoring to corroborate students’ risk status. 

Based on this data, teachers will determine appropriate Tiered Interventions as depicted by 
various RTI models which show that 80-90% of all students will be at the Universal Level and 
ready for a traditional classroom (Tier I); 5-15% of all students will be at the Targeted Level in 
need of individualized supports and interventions (Tier II); and 1-5% of all students at the 
Intensive Level in need of intensive supports and interventions (Tier III).   
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As teachers implement the interventions, they will conduct ongoing Progress Monitoring to see if 
the interventions are working and, if not, revise the interventions. 

In some cases, RTI can lead to identifying potential disabilities that require Individualized 
Education Plans (IEPs) and special education services (see below), In other cases, RTI 
screenings and progress monitoring can help teaches identify social-emotional issues that require 
tiered behavioral interventions (see Section II.G). Using an RTI approach will allow AECI II 
faculty to support the “whole student” and build their capacity for long-term success. 

Supporting Students with Disabilities – KDE #5 
As previously stated, AECI II is committed to inclusive learning environments. We will educate 
students with disabilities in the least restrictive environment with their non-disabled peers to the 
extent appropriate and allowed by the IEP prepared by the Committee on Special Education 
(CSE) of the students’ districts of residence and all applicable federal laws, including the 
Individuals with Disabilities Education Act (IDEA). AECI II will not discriminate in admission 
and enrollment practices on the basis of a student having or being suspected of having a 
disability. All special education programs and services will be provided in accordance with 
Education Law 2853(4)(a) and applicable federal laws and regulations and in accordance with 
the IEP recommended by the CSE of the students' districts of residence.     

Developing & Implementing IEPs 
AECI II will consider each student’s academic program individually, in consultation with the 
parent(s) and when appropriate, the CSE of the child’s district of residence. If a student is not 
succeeding and staff members believe additional support or interventions are necessary, the 
school will provide the necessary support using in-house resources initially, following the RTI 
model described above. If this approach is ineffective, the school will consult with the child’s 
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family and arrange for an education evaluation with the CSE of the child’s district of residence.  
If it is determined that the child requires further support, AECI II will either provide the services 
through the certified special education teacher or will contract with the home district for services 
the school cannot provide (e.g., speech therapy). 

AECI II will provide substitute coverage for teachers, as necessary, to ensure that they are able to 
attend CSE meetings. As required by the IDEA, the student’s regular education teacher will be 
involved in the development and implementation of the student’s IEP. AECI II will ensure that 
the teacher is knowledgeable about the student’s needs and will help implement any 
modifications or accommodation as determined by the CSE of the student’s district of residence. 
While AECI II may send the mandated procedural safeguards notice to parents, it is the 
responsibility of the CSE of the student’s district of residence to do so. Every teacher of a student 
with a disability will be provided a copy of the student’s IEP and training will be provided by the 
school’s Special Education Coordinator, as needed, to ensure their understanding of the student’s 
needs and their responsibilities related to the student’s IEP. 

AECI II will ensure that the special education programs and services as indicated on each 
student’s IEP will be provided directly to the student during school hours. The AECI II special 
education staff will provide consultation and support to classroom teachers, work in the general 
education classrooms with special education students individually and in small groups, provide 
resource room services and serve as special education consultants to the overall school 
community. Classroom teachers at AECI II will be knowledgeable about the needs of students 
with disabilities, informed of their responsibilities for particular students; and, will receive the 
support they require to implement the students’ IEPs. Teachers will receive on-going training 
regarding the education of students with special needs, including during the orientation training 
in the summer prior to the commencement of school in September. 

Quarterly progress reports regarding the progress of each student and his or her IEP, as well as 
copies of all report cards, will be provided to the parents of each student receiving special 
education services and to his/her district of residence. The AECI II special education staff will 
interact with the students’ districts of residence in a number of ways, including making certain 
that referrals are made for students suspected of having a disability; fulfilling reporting 
requirements of the resident districts; ensuring that all appropriate school staff participate in 
meetings of the resident districts’ CSE; and establishing a reporting structure in accordance with 
applicable law whereby the students’ districts of residence are provided progress on the degree to 
which the services on the IEP are being provided. The AECI II Principal or his or her designee 
will communicate directly with the Chairperson of each district’s CSE. The AECI II Principal 
will assess, on a regular basis, whether the needs of the student are being met, either by AECI II 
staff or District special education staff, and take appropriate action. 

Equitable Opportunities & High Expectations for Students with Disabilities – KDE #10 
To the maximum extent appropriate, students with disabilities will be educated in regular 
classrooms with non-disabled students. Special classes, separate schooling, or other removal of 
students with disabilities from the regular educational environment will occur only if the nature 
or severity of the disability is such that education in regular classes with the use of 
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supplementary aids and services cannot be achieved satisfactorily. 

To the maximum extent appropriate, students with disabilities will, likewise, have an equal 
opportunity to participate in and receive credit for, nonacademic, extracurricular and ancillary 
programs, services, and activities with students in the regular education program. Students with 
disabilities will receive the same notices concerning school sponsored programs, activities, and 
services as other students. Such programs, services, and activities include, but are not limited to: 
art and music, recess and physical education, school-sponsored clubs and groups, counseling 
services, health services, transportation, and field trips and other recreational activities. All 
students with disabilities will take state assessments except in cases where the IEP developed by 
the CSE of the students’ districts of residence determines that such students cannot participate in 
regular state assessments. In these instances, the New York State Alternate Assessment will be 
administered in compliance with Education Law §2851(2)(s) and §2853(4)(a). 

Training for Teachers and Staff to Implement IEPs – KDE #3 
The AECI II Principal will be responsible for incorporating specific training related to special 
education in the school's annual professional development plan. This protocol training will 
ensure that AECI II staff understand the requirements and responsibilities relating to the 
education of students with disabilities, including but not limited to: the referral process to the 
CSE, development of a student's IEP, implementation of a student's IEP, evaluation of a student's 
progress toward meeting IEP goals and objectives, reporting requirements to parents and CSEs, 
confidentiality, student records, and discipline of students with disabilities.  

AECI II will use several approaches to train staff members, including workshops, small group 
instruction, individualized instruction, modeling and embedded training. In a workshop held 
annually during the professional development days preceding the opening school all staff will 
review and be instructed in the protocols related to the education of students with disabilities. 
During the academic year, bi-weekly grade level special education meetings will be held, which 
combine student academic and behavioral progress review with planning, collaboration, and 
further professional development. All teachers and administrators will sign statements regarding 
their responsibilities for confidentiality with the records of students with disabilities. Training 
will also be provided by the special education staff of AECI II for teachers, as needed, to ensure 
that teachers fully understand the IEP of each special education student and its instructional 
implications. With support from the special education staff, teachers will be able to establish 
modifications in the general education classrooms. 

Supporting English Language Learners – KDE #5 
The primary second language for ELLs in District 7 is Spanish. With this in mind, AECI II plans 
to hire a full-time ESL specialist who will lead development of cross-disciplinary school wide 
teams that include specialists, content-area teachers, counselors and other key staff. These teams 
will have a common planning period where they can align curriculum, integrate cross-content 
projects, identify, address and monitor student issues and progress. The goal of these teams is to 
provide continuity of support across the curriculum for ELLS. 

In addition, all 9th graders at AECI II will have a double period of ELA for the first year at the 
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school. For ELLs, the ESL specialist will join the classroom through the ICT approach to help 
ELLs learn the specialized language of each academic subject area (e.g. hypothesis, 
denominator, etc.), as well as academic cohesion words and phrases (e.g. thus, therefore, as a 
result of) and specialized academic process words (e.g. explicate, enumerate, define). This 
holistic approach to educating ELLs will, we believe, help retain students and prepare them for 
long-term academic success. 

Identification of ELL Students 
The process for identifying students whose first language is not English, and the method for 
determining which of these students may need assistance is as follows: 
•	 The process begins with the Home Language Questionnaire (HLQ) to screen all new entrants 

to New York State schools for potential limited English proficiency (LEP). 
•	 If English is the only language spoken in the home as indicated on the HLQ, then the 

screening process need not continue. 
•	 If the home language is other than English or the student's native language is other than 

English, then appropriate school staff will informally interview the student and the 
parent/guardian in English, or when necessary in their native language. 

•	 If the student speaks a language other than English and speaks little or no English, then the 
school will administer the Language Assessment Battery-Revised (LAB- R). A student who 
scores below the designated proficient level will be determined to be limited English 
Proficient (LEP), thus eligible for ESL services. The LAB-R is administered only once to 
each incoming student. 

•	 After placement into ESL services, student achievement or progress in the English language 
is measured annually (usually in April and May) with the New York State English as a 
Second Language Achievement Test (NYSESLAT). The scores on the NYSESLAT indicate 
the proficiency level the student has achieved each year, and whether or not the student's 
level of English proficiency is high enough to exit ESL services. 

Instructional Program provided for LEPs and ELLs – KDE #3 
Because AECI II’s goal is to have students pass the New York State Regents examinations, our 
program for ELL's will utilize an ESL model in which all content area instruction is delivered in 
English. Our Board recognizes that our ELL students will be on a continuum of English 
proficiency, and plan to provide “push-in” ESL support during the course of the regular day to 
assist students in English language acquisition (see discussion of our ICT approach to achieve 
inclusive learning environments, above). In addition: 
•	 ELL students will receive the same academic content as general education students. 
•	 All instruction will be in English and the level of English used for instruction—both verbal 

and written—will be modified appropriately for any ELL student. (Students will not be 
forced to stop using their primary language while learning English.) 

•	 ELL students will receive instruction practice for English language acquisition in the 
classroom with appropriate ESL staff support. 

•	 ELL students will receive additional instructional time for English language acquisition 
•	 Specialized curricular materials and needed staff will be provided to enable ELL students to 

achieve proficiency and maintain a satisfactory level of academic performance. 
•	 Classroom teachers and administrators will receive in-service training sessions on 

40 



 

 

 

communicating with students designated as English Language Learners and in techniques for 
detecting whether a student has English language deficiencies. 

•	 The school will also use as a guide the Teaching of Language Arts to Limited English 
Proficient/ English Language Learners: A Resource Guide for all Teachers, and Guidelines 
for Programs/or Limited English Proficient Students: Bilingual Education/English as a 
Second Language. 

Equitable Opportunities & High Expectations for LEP and ELL Students – KDE #10 
AECI II will ensure that LEP and ELL students are not to be excluded from curricular activities 
based on an inability to speak and/or understand the language of instruction. The school further 
ensures that LEP and ELL students will not be assigned to special education because of their lack 
of English proficiency. Parents whose English proficiency is limited will receive notices and 
other information from the school in their native language to encourage participation in all 
school activities. Semi-annually, the Principal or his/her designee will conduct a comprehensive 
review of LEP and ELL student participation in extracurricular activities to identify any 
impediment to their full participation. The results of this review along with recommendations for 
improvement if necessary will be presented to the Education Committee of the Board of 
Trustees. Furthermore, AECI II will guarantee that materials and facilities for the 
implementation of the LEP and ELL instructional program will not be inferior to those materials 
and facilities available to English proficient students, and will be of the same quality and 
quantity available to the general student population. 

The federal Every Student Succeeds Act (ESSA) requires that the language arts proficiency of all 
students who are LEP or ELL be measured annually as part of school and district accountability.  
ESSA also requires that the English proficiency of all LEP and ELL students be annually 
assessed. In compliance with these requirements, AECI II will administer ELA assessments to 
LEP and ELL students who have been enrolled in school in the United States (excluding Puerto 
Rico) for one year or more. Only those LEP and ELL students who were enrolled in school in the 
United States (excluding Puerto Rico) for less than one year, may take the NYSESLAT in lieu of 
the ELA test. Additionally, under the New York State’s graduation requirement, ELL's must pass 
five Regents exams, including the English Regents, to receive a high school diploma. 

Any student classified and receiving services as a LEP or ELL student who subsequently tests 
above the established cut-off point will be deemed to be no longer in need of LEP or ELL 
services. No student will be exited from the LEP/ELL program unless they can read, write, and 
comprehend in English well enough to participate meaningfully in the school’s program.  

Training for Teachers and Staff to Support LEP/ELL Students – KDE #3 
AECI II will undertake a training program for teachers who are directly involved with LEP and 
ELL students. This training will become a standard part of the AECI II annual professional 
development plan. The staff development program will enhance staff appreciation for the LEP 
and ELL students’ native languages and cultures, and provide information on the techniques, 
methods, and strategies appropriate for instructional and support services for LEP and ELL 
students. In addition, AECI II will employ 1 ESL teacher on staff and add additional staff based 
on the growth of the student population.  
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Supporting Gifted & Advanced Students – KDE #5 
Teachers will be able to differentiate instruction for all students through the AECI II project-
based learning approach. This includes differentiation for gifted and advanced students. As 
students set their individual learning goals for specific projects, teachers will encourage them to 
continue to accelerate their learning and ensure that students have the content instruction, 
resources and materials necessary to achieve advanced goals.  In addition, AECI II will provide 
honors classes across all grade levels, advanced placement courses, as well as opportunities for 
students to take dual-enrolled high school-college courses through Syracuse University’s SUPA 
program and/or partnerships with CUNY colleges. 

E. ASSESSMENT 
Data-Informed Teaching & Learning – KDE # 8 
Educators at AECI II will engage in a rigorous process to build collaborative data cultures 
dedicated to using data regularly to improve teaching and learning. The approach is based on the 
research-based methodologies and materials documented in Nancy Love’s book The Data 
Coach’s Guide to Improving Learning for All Students (Corwin Press, 2008). The core belief that 
guides the data use approach is that significant improvement in student learning and in closing 
achievement gaps is a moral responsibility and a real possibility in a relatively short amount of 
time—two to three years. Working in groups of professional learning communities (PLCs), 
AECI II educators will deconstruct student learning problems and test out solutions through the 
rigorous use of data and reflective dialogue through the five-step process described below. 

Step 1 – Building the Foundation 
Task 1 – Launch the Data Team 
Task 2 – Reflect on Our School 
Task 3 – Raise Awareness of Cultural Proficiency 
Task 4 – Commit to Shared Values, Standards and Vision 
Step 2 – Identifying a Student-Learning Problem 
Task 5 – Build Data Literacy 
Task 6 – Drill Down into Aggregate-Level Analysis 
Task 7 – Drill Down into Disaggregate-Level Analysis 
Task 8 – Drill Down into Strand-Level Analysis 
Task 9 – Drill Down into Item-Level Analysis 
Task 10 – Examine Student Work 
Task 11 – Drill Down into Formative Assessments & Local Student-Learning Data Sources 
Task 12 – Identify a Student-Learning Problem and Goal 
Step 3 – Verifying Causes 
Task 13 – Conduct Cause-and-Effect Analysis 
Task 14 – Verify Causes through Research and Local Data 
Step 4 – Generating Solutions 
Task 15 – Build Your Logic Model 
Task 16 – Refine Outcomes and Strategies 
Task 17 – Develop a Monitoring Plan 
Step 5 – Implementing, Monitoring & Achieving Results 
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Task 18 – Take Action and Monitor Results 
Task 19 – Celebrate Success and Renew Collaborative Inquiry 

This continuous inquiry supports AECI II’s overall educational plan, particularly for 
implementing differentiation in project-based learning, maintaining inclusive learning 
environments, and implementing RTI for at-risk students. This Data Use approach has proven 
effective in a range of school systems around the country. Our sister school, AECI I, has been 
implementing this approach since 2012 and will serve as a “laboratory” for AECI II teachers to 
learn the process, engage with authentic data, and build their capacity to develop strong data 
cultures at AECI II. To review case studies of schools and districts that have successfully 
implemented this approach, see http://usingdata.terc.edu/in_schools/case_studies.cfm. 

Assessments to Provide Data – KDE #8 
Specifically, AECI II will implement a high-quality assessment system that is standards-aligned 
and gives teachers, administrators, and instructional support staff the data they need to ensure 
that students are on track academically. They will be able to benchmark student achievement 
across grade levels, monitor how individual classes are progressing toward state standards, and 
assess individual student strengths and weaknesses. With this data, school leadership will be able 
to tailor its professional development program to meet the needs of our teachers. 

AECI II will administer criterion-referenced tests (CRT), norm-referenced tests (NRT), and 
internal progress assessments throughout the school year to provide the data necessary for the 
kind of in-depth data-informed decision making process described above. In addition, students 
will maintain portfolios in each class, which will be used as further evidence of progress 
throughout each course, as well as to demonstrate year-over-year progression. Students may also 
complete an interdisciplinary product, project, or presentation designed to meet learning 
standards across multiple disciplines and demonstrate student progress over time. 

In a variety of different formats, teachers will develop a common understanding of expectations 
for student work and means of assessment. In both pre-service and regular in-service training 
sessions and PLC meetings, actual samples of student work will be reviewed and discussed, to 
establish and maintain a common frame of reference. Specific assessment rubrics will be 
developed and used to provide a common framework of evaluation. These rubrics will be used 
by teachers to assess work relative to grade content standards, and will allow teachers to 
determine what skills need to be re-taught and practiced. 

Assessment Calendar 
Following is a listing of each assessment, its purpose, format, when it is administered and for which grades. 

Name of Assessment Purpose Grades 
Administered 

When 
Administered 

NYS Regents Exams (ELA, 
Math, Global, Living 

Environment, US History) 

To assess high school mastery of NYS 
Learning Standards and graduated from 
high school. 9-12 

January, June, 
August 

Home Language Information 
Survey (HLIS) 

Identify those students who may be 
eligible for ESL programs as identified 
by home language 

9-12 Upon enrollment 

NYS Identification Test for To measure language proficiency in 9-12 Once in Sept. if 
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ELLs (NYSITELL) English; to determine entitlement to 
ESL/Bilingual programs for students 
whose home language is other than 
English. 

required by the 
HLIS 

New York State 
English as a Second 

Language Achievement Test 
(NYSESLAT) 

To determine an English Language 
Learner’s (ELL) English Performance 
Level 

9-12 
April/May for 
those with 
NYSITELL 

Preliminary SAT (PSAT) 
To assess student verbal and math skills 
and for practice on the SAT 10 February 

SAT To assess student college placement 11-12 As needed 

NYS Alternative 
Assessments 

To determine performance of students 
with severe cognitive disabilities toward 
achieving the New York State learning 
standards. 

9-12 SPED 
October – 

February as 
needed 

College Board AP Exams 
To determine college level performance 
of students engaged in the College 
Board AP courses. 

9-12 May 

Renaissance 360 
To assess current student reading levels 
to modify instruction and targeting of 
students in small group instruction. 

9 Quarterly 

Uniform Midterm Exams 
Determine current levels of mastery of 
each standard to drive re-teaching over 
coming weeks. 

9-12 January 

Unified Classroom by 
PoweSschool Exit Tickets 

and Do Nows 

To get instant feedback using 
technology on concepts taught to drive 
current day and next day’s lessons. 

9-12 Daily 

Quizzes by Gradecam 
Instant feedback using technology to 
assess weekly understanding of 
concepts and standards. 

9-12 Weekly 

Mock Regents Exams Identify standards not yet mastered for 
Regents prep. 9-11 May 

Rationale, Validity & Reliability of Assessments 
In pre-service and in-service training sessions, all student assessments employed by the school 
will be reviewed in detail with the teaching staff. The principal will discuss the content and 
format of the exams to ensure the teachers have a clear and common understanding of the student 
learning standards, and the format in which they will be tested. This understanding of the 
assessments will allow teachers to design classroom projects which move students toward 
mastery while permitting teachers to ascertain throughout the year which students may need 
additional instruction or practice to meet proficiency standards. 

Administering, Collecting, Storing & Analyzing Data 
At AECI II, frequent assessment will provide teachers and administrators with the data they need 
to inform instruction in the classroom. AECI II will gather data from many sources to inform 
day-to-day instruction. In addition to the school’s digital records of assessment (stored through 
the secure, G-Suite system described in Section II.B), an assessment binder will be established 
and continuously updated for each class where data will be stored and accessed by teachers.  

The assessment program is designed to provide the data necessary to determine student 
achievement by individual student or aggregated by class, grade and school. Analysis of student 
data will include the disaggregation of data into such categories as gender, special needs, free 
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and reduced lunch status, race, and ELLs. It will provide information about the school’s degree 
of success, not only in the aggregate but also with respect to the disaggregated categories.  As 
described above, AECI II teachers will use this data to inform the 5-step continuous inquiry 
process and refine curriculum and instruction for students. Areas of teacher improvement that are 
revealed through this analysis are addressed in the annual professional development plan. 

F. PERFORMANCE, PROMOTION & GRADUATION STANDARDS 
All AECI II, students will be held to specific promotion criteria for attendance25, comprehensive 
classroom assessments, which include work samples and teachers’ assessments and observations (KDE 
#10). AECI II will reserve the right to make a promotion decision when standardized test scores do not 
match previous student achievement as seen through classroom assessments. Students failing to meet any 
of the grade level or school expectations as defined by the criteria in the chart below will be noted as 
"Promotion in Doubt" during the winter. At that time, families will be notified in writing of possible 
retention. If students do not demonstrate improvement by the end of the school year, they will be 
identified for retention for the following year. All criteria are fully included in the final decision for 
promotion as defined below: 
•	 Attain 90% attendance. 
•	 Satisfactory student work and average grade in all subjects of at least a C. 
•	 Evidence of participation in a successful individual and/or team project-based activity, school or 

community service. 
•	 Ultimately, the principal will weigh all factors in deciding student promotion, including assessment 

scores, grades, student work, writing samples, teacher observation, and other relevant information. 
Parents may appeal to the principal and/or the Board of Trustees. Students may be required to attend 
summer school and satisfactorily complete the course as an alternative to repeating a grade. 

In order to graduate, students will be required to obtain at a minimum: 
•	 A score of at least 65 in the following Regents Examinations: Comprehensive English, 

Global History and Geography, Mathematics, Science, and U.S. History and Government. 
•	 Satisfactory Completion of 22 units in the following subjects: 

REQUIRED SUBJECT AREAS REGENT DIPLOMA UNITS* 
ENGLISH 4
 US HISTORY 1 
GLOBAL HISTORY 2 
ECONOMICS 0.5 
PARTICIPTION IN GOVERNMENT 0.5 
SCIENCE* 3 
MATHEMATICS* 3 
ART 0.5 
MUSIC 0.5 
LOTE 1 
HEALTH .5 
PHYSICAL EDUCATION 2 
ELECTIVE AREAS 3.5 

25 As per Chancellor’s regulations, promotion decisions will not be made on the attendance requirement alone; 
however, attendance will factor into the overall decision if the student is not performing at grade level. 

45 



 

 

 

 

 

TOTAL 22 

One unit = completion of a one-year course; 0.5 units=completion of a six-month course 
*Regents Requirements: Students may meet the learning standards in technology either through 
a course in technology education or through an integrated course combining technology with 
mathematics and/or science. A commencement-level course in technology may be used as the 
third unit of credit in science or mathematics, but not both. 

G. SCHOOL CULTURE & CLIMATE 
Vision for the School Culture – KDE #10 
AECI II will develop a school culture where everyone—students, parents, teachers, staff and 
school leaders—are deeply committed to our students’ success. By “success,” we mean that 
students are prepared academically, socially and emotionally for long-term success in school and 
life. AECI II will provide students with a holistic educational experience that includes helping 
them develop the “soft skills” they will need to be successful in college and careers. 

School-Wide Positive Behavioral Interventions & Supports (SW-PBIS) – KDE #5 AND 10 
As the changes to the federal ESSA regulations demonstrate, there is growing consensus 
nationwide that schools are responsible for helping students succeed academically and socially-
emotionally. In the past, when students experienced academic challenges, educators unilaterally 
agreed that it was our ethical responsibility to provide those students with interventions and 
supports to improve their academic performance. However, when students experience behavioral 
challenges, the traditional response was discipline. This response can be deeply counter
productive by labeling the student as a “problem students”. 

The Johns Hopkins Institute for Education Policy summarizes the recent shift in disciplinary 
approach that research is informing: “Researchers have concluded that years of punitive 
discipline measures have produced harmful consequences for students. Suspended students are 
more likely to fail courses and become chronically absent (Hammond, Linton, Smink, & Drew, 
2007). Increased disengagement and subsequent drop-out imposes significant social and 
economic costs (Rumberger & Losen, 2016). Receiving just one out-of-school suspension can 
potentially alter a student’s educational trajectory (Balfanz, Byrnes, & Fox, 2013). Minority 
students often bear the brunt of this harm, as they are suspended at significantly higher rates than 
their white peers (Noltemeyer, Marie, Mcloughlin, & Vanderwood, 2015).” 

Following in the steps of our sister school AECI I, AECI II will take the opposite approach to 
building school culture by implementing School-Wide Positive Behavioral Interventions and 
Supports (SW-PBIS) that, like the Response to Intervention model for academic challenges, 
takes a tiered approach to addressing student behavioral needs. Again, most students are 
categorized in the Primary Prevention which aligns with RTI’s Tier I, there is a smaller group of 
students in need of addition supports called Secondary Prevention which aligns with RTI’s Tier 
II; and then the smallest group of students in need of Tertiary Prevention which aligns with 
RTI’s Tier III (Specialized, Individuated and Systems for Students with High Risk). 

Implementing PBIS 
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In traditional practice, teachers were depended upon to identify problematic student behaviors as 
the means to initiate interventions. The problem with this approach is that the problematic 
behaviors or typically symptoms of foundational challenges that students face. For example, 
bullying may be a result of low self-esteem. Rather than wait for the problematic behaviors to 
surface, AECI II will actively engage in processes to assess and monitor students’ senses of 
themselves and the school climate. To this end, AECI II will: 
•	 Assess and Build Student Resiliency through Social Emotional Learning –AECI II will 

implement ScholarCentric, a research-based approach to assessing and supporting 
developing of student resiliency. ScholarCentric provides tools and resources to assess and 
teach six critical social/emotional skills that have been proven to improve student 
engagement, achievement, and graduation rates. The program includes a research-validated 
predictive assessment that identifies which students are at risk and why; research-based 
curricula that guides students to understand the importance of education and set attainable 
goals; and comprehensive professional development (PD) resources. Longitudinal studies 
have shown that ScholarCentric's Success Highways curriculum strengthens the resiliency 
skills students need to persevere and succeed in school and improves attendance, grades and 
graduation rates. In efficacy studies of over 7,000 students in major school districts, students 
who used Success Highways improved across multiple measures: 23% higher GPAs, 19% 
more courses passed, 17% more credits earned and 9% better attendance.26 

•	 Establish Restorative Practices to Build Supportive Relationships – AECI II will 
establish comprehensive, school-wide restorative practices in order to improve relationships 
among all members of the learning environment—students, teachers, administrators, parents. 
These restorative practices will help improve conflict resolution and crisis management as 
well as establish proactive relationship-building practices that reduce the need for conflict or 
crisis management (Vaandeering, 2010). We are looking to focus on implementing 
Restorative Circles to build collaboration, respect, and positive behavior among students and 
teachers. We are focusing on this approach because research on implementation of 
restorative practices shows that it is most effective when the school staff are willing to reflect 
daily on their own interactions and dedicate specific time to “be” with their students so that 
“behavior” involved proactive learning for all students and staff.27 

This approach to implementing PBIS puts the final accountability in the hands of school leaders 
but spreads responsibility for implementation across the entire school staff. It is data-informed 
and provides for continuous monitoring in similar ways that schools have been monitoring 
progress in academic measures for the past two decades. 

Communicating our School Climate Vision & Student Behavioral Expectations 
AECI II will clearly communicate the school climate in all formats—school promotional 
materials, during school visits for prospective families, student/parent handbooks, and discipline 
policy. As described in our Code of Conduct/Discipline Policy, while AECI II will attempt to 
help students develop positive behaviors in the face of infractions, the school will maintain 
suspension and expulsion policies that are intended to protect the welfare of the entire school 

26 http://www.scholarcentric.com/solutions/resiliency-curriculum/ 
27 https://www.researchgate.net/profile/Gillean_Mccluskey/publication/228364418_Can_restorative_practices 
_in_schools_make_a_difference/links/00b7d5215ed929855d000000.pdf 
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community. Please see Attachment 4 for a full description of AECI II’s disciplinary policies. 

Monitoring the School Climate 
As AECI II will be located within the boundaries of the New York City public school system, we 
be able to use data from the NYCDOE’s School Learning Environment Survey to monitor school 
climate. This survey includes input from students, teachers and parents on all aspects of the 
school environment and provides granular data on specific aspects such as students’ perceptions 
on bullying, teaching investment in their welfare, and overall support options at the school. By 
providing multiple perspectives—students, teachers and parents—the survey gives a 360-degree 
view of the school climate and provides information needed to address any issues. 

H. SCHOOL SCHEDULE & CALENDAR 
Annual School Calendar: The AECI II annual school calendar will provide at least 180 
instructional days for students and 190 days for teachers. Further, there are an additional 32 days 
of summer school (in alignment with the DOE calendar).  The 10 additional days supports the 
school’s mission of providing teachers with professional development opportunities that are 
aligned with the educational program. Please see Attachment 4c for the First Year Calendar. 

Instructional Day: As described in Section II.C, AECI II uses the project-based learning 
approach to differentiate instruction for students performing at various levels (below, on and 
above grade level). This allows for a consistent instructional experience for the majority of 
students who may be working with different materials (e.g. leveled reading) but simultaneous 
with their peers. In addition, the co-teaching model described in Section II.C further supports this 
inclusive learning environment. Students who need additional support can receive this during the 
course of the normal instructional flow with “pull out” services being limited to students at Tiers 
2 or 3 on the Response to Intervention (RTI) framework. Similarly, students who are above 
grade level are provided with more advanced assignments, tasks, and activities through the 
Workshop Model with special enrichment opportunities. 

Student Weekly Schedule: Sample weekly schedules for a student in grade 9 and 10 are 
included in Attachment 4a. Students can arrive at school as early as 7:30AM to eat breakfast but 
must arrive at school by 8:00AM to begin instruction. Ninth graders begin their day with double-
periods of ELA/writing, go on to American History and then have a double period of math prior 
to lunch. They then process to science, a theme-based elective and PE or their Advisory 
meetings. Tenth through twelfth graders experience schedules with increasing specialization in 
terms of science, math and social studies as well as advanced theme-based electives.  

Teacher Weekly Schedule: As reflected in the sample weekly schedules in Attachment 4a, 
teachers’ schedules mirror those of their students during the instructional day. All teachers are 
provided with 45 minutes of daily prep time and 45 common planning sessions weekly. As 
described in Section II.C, teachers work in professional learning communities (PLCs) during 
these blocks and are joined by ELA and Math coaches during one of the weekly sessions. 
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III. ORGANIZATIONAL AND FISCAL PLAN 
A. ORGANIZATIONAL STRUCTURE 
Distributed Leadership 
As reflected in KDE #9, AECI II will use a distributed leadership approach that focuses on 
shared tasks, activities and processes among staff rather than hierarchies and positions/titles. 
Leadership Teams will cluster around the core components of running an effective school-
instruction, curriculum, a culture of learning and professionalism, operations, student-teacher
parent relations, and accountability--and be facilitated by different members of the team as 
appropriate to the situation. This approach extends up to and includes the Board of Trustees. We 
do, however, maintain clear lines of accountability, as depicted in the organizational chart below. 

Rationale for Structure of School 
AECI II is modeled after AECI I and the two schools will share one Board of Trustees. Charles 
Gallo, current Principal of AECI I, will transition to the role of Chief Educational Officer for 
both AECI I and AECI II. Colin Healy, current Assistant Principal at AECI I, will become 
Principal at AECI I in order to help ensure continuity of success. A new principal will be 
selected to lead AECI II. Dr. Gallo will split his time evenly between the two schools. 

The goal of the replication is to build upon and leverage the success of AECI I while ensuring 
continuity and ongoing success at the original school. To this end, the shared Board of Trustees 
will be charged with governance of both AECI I and AECI II. They will set goals and perform 
oversight in the areas outlined in the NYSED Performance Framework for student academic 
performance, organizational soundness, and faithfulness to charter law. They will ensure that 
there are effective, approved policies and procedures, systems available that allow school staff to 
track effectiveness, and all aspects of the charter are being implemented at the school. The Board 
will oversee the Chief Educational Officer (CEO), who will be responsible for implementing 
these policies, systems, and charter components at both AECI I and AECI II. The Principal of 
AECI II will oversee all aspects of the educational program with support from two Assistant 
Principals—one starting in Year 1 and the other in Year 4. When the second AP is hired, they 
will split their duties as indicated in the organizational chart above. As reflected in the AECI I 
Staffing Plan chart included in Section B that follows, we will scale-up the number of teachers 
and counselors over the five-year period to match our overall growth plan described in Section I. 

AECI II Organizational Chart 
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B. BOARD OF TRUSTEES & GOVERNANCE 
Trustee Roles and Responsibilities 
Trustees will be expected to demonstrate commitment to: 1) the mission, goals and programs of 
the school; 2) the principle that all students can learn and that all students deserve quality 
opportunities to be successful; and 3) that the School will become an active institution in CSD 7.  
They will be responsible for oversight of the entire school, including budget, academics, 
ensuring that all staff are hired to effectively support the school, students, and charter, legal and 
compliance issues, and approving all policies and procedures as required by law or necessity to 
effectively run a school. They will not be responsible for implementing day-to-day policies and 
activities, this will be the responsibility of the CEO who will report to the Board monthly. The 
Board has the sole responsibility of hiring and firing the CEO. 

Governance Practices 
AECI II will share a Board of Trustees with AECI I, which currently has 10 members. An 
additional Board member with expertise in the school’s theme of computer engineering and 
innovation will be added during AECI II’s pre-opening. The Board of both schools will be 
referred to as the “AECI Board of Trustees” to reflect oversight of both schools. The Board will 
have no less than five members nor exceed fifteen members. 
•	 Qualifications for Membership – All AECI Board members must meet the following the 

qualifications: 1) Experience and expertise in a professional field that would benefit the 
Board and the School; 2) Being at least 18 years of age; 3) Commitment to community 
service; 4) An understanding of the struggles of people living in poverty, students with 
disabilities and English language learners; 5) Integrity; and 6) Approved fingerprints. 
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•	 Recruitment & Selection – During recruitment, we looked for individuals who believed in 
and could contribute to the mission of the school. In particular, we sought out individuals 
with strong educational, financial, legal, and facilities backgrounds. 

•	 Election & Board Terms - Upon chartering and receiving Directors & Officers Insurance, 
the Board will elect the members selected and approved by NYSED. All Board terms 
according to our Bylaws at AECI, which have been vetted by attorneys and submitted to 
NYSED, state that all Board Terms are for one year and members can be reelected. 

•	 Ex Officio and Structure of Board - There are no ex officio or representative members of 
the Board. The structure of the Board consists of a Board Chair, Secretary, Treasurer, and 
Members. The AECI Board currently consists of three standing committees: Executive 
Committee, Finance Committee and Education Committee. If AECI II is granted, the AECI 
Board will establish a Replication Committee to oversee development and growth of AECI 
II. With the exception of the Executive Committee which will consist of five members of the 
AECI Board of Trustees, each Committee will consist of at least three members. The 
Education Committee may, at the discretion of the Board, include non-Board members. 

•	 Conduct of Board: At AECI I, the full Board of Trustees currently meets on the second 
Tuesday of every month. Meetings are open to anyone, are public, and always have quorum. 
Minutes are available on the AECI I website. Executive Sessions are only called when there 
are issues around a particular student or staff, facilities are being discussed (only when 
confidential), and evaluation of the CEO. Committees meet quarterly or as needed. 

•	 Governing Multiple Schools: As outlined above, we will have one Board that oversees both 
AECI I and AECI II. The Replication Committee will be responsible for the additional 
oversight needed when starting a new school. A rubric will be developed by which the 
Replication Committee will report information monthly. 

•	 Parental & Staff Involvement in Governance - Everyone is welcome at Board meetings, 
including parents and staff. AECI will maintain clear roles, responsibilities and lines of 
accountability between the Board and school staff. 

•	 Open Meetings Law: All Board meetings will be publicized and the schedule of meetings 
maintained on the website. Robocalls will be made home to alert parents to the meetings. 
Again, everyone is welcomed at AECI Board Meetings 

• Board Training and Development: 
- Orientation - Each new Board member will be provided with information about AECI, 

including a copy of the charter; NYSED Annual Report, Consolidated Application, NYC 
DOE Report Card, financial data, a tour of the school facility and an introduction to the 
AECI staff. The Board's Executive Committee will organize and implement these 
activities. During orientation, the officers of the Board will discuss the responsibilities 
and expectations of individual Board members with each new Board member, and will 
discuss his/her specific skills and strengths in relation to the needs of the Board. 

-	 Training - Board training will be based upon the needs of Board members, and the full 
Board. To address these needs, training opportunities, including workshops, seminars, 
resource materials, and e-training will be identified from such sources as The Center for 
Charter School Excellence, BoardSource, BoardNetUSA, and Governance Matter. The 
Board Chair will be responsible for maintaining a schedule of training events. In this 
capacity, s/he will acquire information about training opportunities and will provide an 
updated schedule of training events to Board members 
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- Standing-Committee Assignments - Depending on the needs of the Board, each Trustee 
will be assigned to one or more standing committees either during his/her orientation or 
later in his/her tenure. Board members will be required to learn new information, policies 
and procedures, as necessary, to carry out committee responsibilities. The Chair of each 
standing committee will assist committee members in this learning process by 
recommending appropriate training opportunities. 

- Evaluation - The annual assessment of the Board's performance is treated as a form of 
ongoing development. The process will include: (1) a self-assessment by each individual 
member of his/her performance, (2) an evaluation of each individual Board member by 
the Board Chairman through the review of an annual member "Board Report Card”, and 
(3) a self-evaluation of the Board's performance completed by each Board member. The 
Executive Committee will provide each Board member with survey instruments designed 
to achieve a comprehensive assessment of self and the Board. 

Expertise and Background 
Since its opening in 2008, AECI I’s Board members have demonstrated that they have the 
capacity, experience and expertise necessary to monitor the School’s operational functions. Each 
Board member has brought his or her respective professional experiences, which span the areas 
of education, not-for-profit management, financial management, real estate/facilities planning 
and law, to bear on behalf of AECI. Please see Section I for biographical summaries of our 
Board members that include their expertise, background and contributions to the Board. These 
brief biographies underscore the capacity of the Board, individually and as a whole, to continue 
to lead the school into its second charter term and beyond. Attachment 5a includes resumes for 
each Board member and provides greater detail about each of the AECI Board member’s 
professional experience and professional and philanthropic affiliations. 

Authority of the Board 
The development of policy is the most important function of the AECI Board of Trustees, and it 
is the CEO and Principal who are responsible for the professional leadership necessary to 
translate Board policy into administrative action. This balanced relationship between the Board, 
CEO and the Principal will allow the Board to concentrate its time on strategy, policymaking, 
and related functions, and provides freedom for the CEO and Principal to manage AECI II within 
the boundaries established by policy, laws, and regulations.  

The Board will delegate day-to-day decision-making to the CEO and hold him or her responsible 
for the overall administration and operation of both AECI I and II. The CEO may delegate 
responsibility and authority to discharge these functions to others, and will develop such 
procedures and regulations as are necessary to ensure the efficient operation of both AECI I and 
AECI II. The CEO will keep the Board apprised of all aspects of the School through such means 
as reports, presentations, briefings, committee meetings, and regular contact by phone and email.  

The Principal will be responsible for all aspects of the educational plan and will operate AECI II 
in conformity with the approved Charter, adopted Board policies, charter law, and other 
applicable state and federal laws, administrative rules, and regulations. The Principal will 
provide information to the CEO and Board Chair for use in the preparation of the agenda for 
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each Board meeting. The CEO and Principal will be expected to attend all Board meetings and 
participate in all deliberations except when their individual contracts are under consideration. 

Accountability for School Management 
To assess school leadership, AECI II will use the Vanderbilt Assessment of Leadership in 
Education (“Val-Ed”), a learning-centered leadership assessment system, which focuses on the 
cycle of (1) assessment, (2) feedback and (3) action. The Val-Ed system measures the 
effectiveness of a principal's key leadership behaviors that influence teacher performance and 
student learning. Respondents, including teachers, supervisors, and the principal him/herself, are 
asked to make effectiveness ratings on each of 72 behaviors based on evidence from the school 
year. For each behavior, respondents identify sources of evidence for their decisions and give an 
effectiveness rating in a range of 1 to 5. Results of the Val-Ed assessment provide information 
about the principal as perceived by the teachers and others expressed in terms related to specific 
leadership domains. The Val-Ed assessment also assists the principal's supervisors (CEO and 
Board of Trustees) to identify potential areas of professional growth. This information is used by 
the Principal, CEO and Board members to identify key targets for professional development. 

The Board will delegate responsibility to the Principal to evaluate the performance of other 
members of the school leadership team. The Principal will delegate to his or her immediate 
reports the evaluation of the staff they manage and supervise. The annual assessment of Principal 
performance will be conducted by the Board’s Executive Committee, and the results of the 
Committee will be reviewed and approved by the full Board of Trustees. 

C. MANAGEMENT & STAFFING 
AECI II Proposed Staffing Chart 

POSITION 

AVERAGE STARTING 
SALARY 

FTE 

YR 1 YR 2 YR 3 YR 4 YR 5 

SY19-20 SY20-21 SY21-22 SY22-23 SY23-24 

LEADERSHIP 

Chief Educational Officer $220,000 .50 .50 .50 .50 .50 

Principal $185,000 1.00 1.00 1.00 1.00 1.00 

Assistant Principals $130,000 1.00 1.00 2.00 2.00 

Dean of Students $115,000 1.00 1.00 1.00 1.00 

Parent Coordinator $35,000 1.00 1.00 1.00 1.00 

Director of Athletics $72000 1.00 1.00 

Director of SPED $100,000 1.00 1.00 

INSTRUCTIONAL STAFF 

Theme/Career $70,000 2.00 2.00 4.00 4.00 4.00 

ELA $70,000 2.00 5.00 8.00 11.00 11.00 
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POSITION 

AVERAGE STARTING 
SALARY 

FTE 

YR 1 YR 2 YR 3 YR 4 YR 5 

SY19-20 SY20-21 SY21-22 SY22-23 SY23-24 

Math $70,000 3.00 6.00 10.00 10.00 10.00 

Science $70,000 1.00 1.00 2.00 5.00 5.00 

Social Studies $70,000 1.00 2.00 3.00 4.00 4.00 

LOTE $70,000 1.00 1.00 2.00 2.00 2.00 

Physical Education $70,000 1.00 1.00 1.00 1.00 1.00 

Health $70,000 1.00 1.00 

ESL Teachers $70,000 1.00 1.00 1.00 1.00 1.00 

Special Ed Teachers $70,000 2.00 2.00 4.00 4.00 4.00 

Substitute Teachers $55,000 Hourly Hourly hourly 

School Aides $30,000 1.00 2.00 4.00 5.00 5.00 

NON-INSTRUCTIONAL STAFF 

Guidance Counselors/AIS $70,000 1.00 2.00 3.00 4.00 4.00 

College Advisor $70,000 1.00 1.00 1.00 1.00 

Social Worker $70,000 1.00 1.00 2.00 2.00 

Business Manager $55,000 1.00 1.00 1.00 1.00 1.00 

Administrative Staff $50,000 1.00 1.00 1.00 1.00 1.00 

Custodian $30,000 1.00 2.00 4.00 4.00 4.00 

Security Officer $30,000 2.00 4.00 4.00 8.00 8.00 

Rationale for Staffing Plan 
The staffing plan fully aligns with our proposed mission and Key Design Elements (KDE) 
presented in Section I. 
Leadership & Administration – As previously discussed, AECI II will replicate successful 
practices in place at AECI. To accomplish this replication, a CEO who is thoroughly familiar 
with the current policies and practices of AECI I will split his time between the two schools. The 
current Assistant Principal at AECI I will transition to the role of Principal at AECI I in order to 
help ensure continuity of success. A new principal will be selected to lead AECI II. An Assistant 
Principal will be hired in Year 2 to support the Principal in implementing all aspects of the 
educational plan. We will add a second AP in Year 4 to oversee operations, including facilities, 
administration, and data organization and use. We will add Dean of Students in Year 2 to oversee 
all aspects of the school’s social emotional learning program, college and career readiness 
support services, and other youth development activities. 
Theme/Career Teachers – We will hire 2 Theme Teachers in Year 1 to help get the Computer 
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Engineering and Innovation curriculum off the ground and then 2 more Theme Teachers in Year 
3. The Theme Teachers will teach elective courses in the theme and collaborate with the General 
Ed Teachers to help them infuse the theme into their project-based curriculum. 
General Ed Teachers – We will hire General Education Teachers whose experience align with 
the AECI II mission and KDEs. In Year 1, we will hire subject area teachers for grade 9. We will 
continually add teachers in core and specialty subject areas during the first charter term until we 
reach full capacity in Year 4. Please see our Proposed Staffing Chart for more details. 
Special Education Teachers – Based on the target of enrolling 19.9% students with disabilities, 
we propose starting Year 1 with 2 Special Ed Teachers, add another 2 in Year 3 and then a 
Director in Year 4. We recognize that if the percentage of SWDs is higher than the projected 
target, we will adjust by hiring additional Special Ed Teachers. 
ESL Teachers – Based on the target of enrolling 15.6% ELLs and our plans to help LEPs/ELLs 
achieve proficiency as quickly as possible, we propose starting Year 1 with 1 ESL teacher. 
Guidance Counselors – We will have 1 Guidance Counselor on staff Year 1 and then add 
additional Counselors each year through Year 4 to have 4 Counselors when the school is fully 
enrolled. All Guidance Counselors will be trained in Academic Intervention Services (AIS), 
Response to Intervention (RtI) and Positive Behavioral Intervention Systems (PBIS) in order to 
support the tiered approach to academic and social-emotional interventions. 
College Advisor – To support AECI II’s commitment to college and career readiness, we will 
add a full time College Advisor in Year 2 who will be responsible for further developing and 
maintaining relationships with colleges and universities that offer dual enrollment courses, 
setting up campus visits and participation in college fairs, as well as directly advising students 
and their families on the college admission and transition processes. 
Social Worker – A Social Worker in hired in Year 2 and a second one in Year 4. They will be 
responsible for implementing the school’s social emotional learning (SEL) program, bridging the 
school-home divide in terms of meeting the needs of at risk students, and helping to ensure that 
students receive appropriate interventions for any behavioral issues (PBIS). 
Operations & Business Staff – We will hire a Business Manager in Year 1 to support school 
operations, facilities, IT, finance, grant development, etc. S/he will be supported by a full time 
Administrative Assistant. 

Roles and Responsibilities of the School Leader 
While the Board provides oversight, the CEO’s responsibilities will include management and 
administration of all school activities including: management of resource allocation; oversight of 
budget preparation and implementation including compliance with established financial controls 
and budgetary goals; facilities administration; and pursuance of grants, strategic alliances 
including business and community outreach; and collaborating with education and human 
service programs/institutions and connecting with cultural and civic organizations. The CEO will 
also provide the Board with quarterly reports on the progress and achievement levels of students 
based on assessment and other data disaggregated by grade, ethnicity, poverty-level, special 
student population, among other factors, as well as a report on the support services, compliance, 
and financial status of the school. 

Responsible for the day-to-day activities of the school is the Principal. The Principal will report 
to the CEO and have sole responsibility for all pedagogy, including the curriculum, educational 
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programming, instruction, student admissions and enrollment, parent relations, implementation 
of strategies and initiatives to promote and facilitate parent involvement, hiring and evaluation of 
teachers, class scheduling, assessments, implementation of software tools, teacher evaluations, 
professional development, scheduling of common planning time, professional learning 
communities, data driven instruction, and students. The Principal will be responsible for 
reporting all academic outcomes to the Superintendent and Board of Trustees. 

School Leaders 
Charles Gallo will serve as CEO for both AECI I and AECI II. He has served as Principal of 
AECI for the past 3.5 years. Colin Healy, current AP for AECI I will take over as Principal of 
that school and a new Principal will be hired to lead AECI II. Please see Section I for 
biographical summaries of their experience and Attachment 5a for full resumes. 

Roles and Responsibilities of Key Administrators 
Education Plan: The Principal will have full responsibility for the educational program at AECI 
II. S/he will be assisted by two Assistant Principals. The CEO will support implementation but 
empower the Principal with full authority over instructional decision making. 
School Operations: The CEO will be responsible for all facilities, lease negotiations, Department 
of Building permits, building security, compliance reporting, and will work closely with the 
Business Manager to ensure that there is an existing inventory system. 
Finances – The CEO will work with the Business Manager to develop and oversee budgets. 
BoostEd Finance will be responsible for working with the Business Manager Operations in 
setting up the systems which have resulted in clean audits every year at AECI I. The Business 
Administrative Staff will undertake the daily activities necessary with the budget such as 
accounts payable, tracking deposits, preparing FS10’s and all accompanying materials for state 
reports, preparing for the audit, and preparing monthly budget reports. 

Management and Staffing for Students Classified as ELL or SWD 
The Principal will be responsible for ensuring that the needs of all students are met, including 
ELLs and SWDs. Starting in Year 4, a Director of SPED will take over management of staffing 
related to SWD instruction and services. As indicated in the staffing plan, AECI II will bring on 
ESL and Special Education Teachers to support the inclusive classroom approach described in 
Section II of this application. 

Recruitment and Retention of High Quality Teachers 
AECI II recognizes that the quality of education offered in the school is directly related to the 
quality of its leadership and instructional staff. Under the direction of the Principal, with 
consultation with the CEO, (s)he will recruit highly qualified candidates to fill teacher positions. 
Staff selection shall be based on strong academic preparation, professional competence, 
intellectual rigor, emotional maturity, enthusiastic professional attitude, knowledge of 
instructional practices, and ability to contribute to the furtherance of AECI’s mission and 
educational goals. Attention will be paid to the candidate's academic record and to his/her 
previous relevant experience. Successful candidates for staff positions must demonstrate that 
they are prepared and able to support the educational and developmental needs of a diverse 
student population. AECI II’s teaching staff will be expected to fulfill their individual 
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responsibilities and work effectively in concert with administrators and other members of the 
teaching staff. In selecting and hiring teachers, AECI II will continue to comply with state laws 
regarding certification and with the requirements of the Every Student Succeeds Act. 

The School will continue to establish a broad and diverse applicant pool for all vacant positions. 
It will recruit teachers through a variety of means, including advertisements in newspapers and 
educational journals, relationships with colleges and graduate schools of education, teacher 
recruitment fairs, and email and phone networks. AECI II will also leverage the relationships and 
experiences of Board members, staff and stakeholders to support its outreach, networking and 
teacher recruitment initiatives. AECI II will comply with all federal, state and local laws and 
requirements regarding the hiring of staff and will not discriminate in hiring, employment, 
contracting, or retention for reasons of race, sex, age, religion, disability or other reasons 
prohibited by local, state or federal law. 

AECI II’s teacher hiring process will include the following five phases: 
1.	 Screening—Prospective employees will complete an employment application, which will 

request information related to prior work experience, special skills and academic credentials 
and will also provide consent to check references. AECI II will require candidates to attach a 
résumé to the application and will retain both the application and the résumé in its employee 
files. In compliance with law and school policy, AECI II will not ask about: age, race, sex, 
religion, disabilities, arrest record, political affiliation, national origin, place of birth, length 
of residence, home ownership, military discharge/reserve status, spouse, children or family 
plans, credit history or personal bankruptcy. 

2.	 Interviewing—AECI II’s interview process will be designed to help determine whether a 
candidate possesses the necessary skills to be a productive staff member and is prepared and 
capable of working cooperatively with colleagues, administrators, parents and students. 
AECI II will use an interview protocol—a process for checking references, a list of interview 
questions and a rubric containing objective criteria. Candidates may be pre-screened with a 
telephone interview to discover whether the candidate has the knowledge and experience 
required and to ascertain whether the candidate agrees with and can work in a manner 
consistent with the School’s instructional philosophy and culture. Phone interviews may be 
recorded only after informing the candidate that the call will be recorded. Also, at the 
discretion of the Principal, candidates for teaching positions may be requested to provide a 
sample lesson and/or portfolio and may be asked to teach a demonstration lesson at AECI II. 

3.	 Checking References— AECI II will call all references provided by the employee, as well 
as contact former employers. The AECI Board recognizes that an employer may be found 
liable for harm caused by an employee if the employer failed to discover something in that 
employee’s past that a reasonable degree of investigation would have uncovered, and if this 
information would have revealed a distinct possibility of harm. AECI II will therefore 
implement a rigorous reference-checking policy. 

4.	 Offering Employment— AECI II will offer employment through a job offer letter and, in 
most cases, a phone call. AECI II’s job offer letter will include at least the following: a) job 
title or position offered; b) salary, benefits and perks offered; c) instructions to accept or 
decline the job offer; and d) where appropriate, a statement that the employment will be at-
will. AECI II will send candidates not selected an Applicant Rejection Letter. 
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5.	 Fingerprinting—Before employees can begin working, they must clear the NYSED 
fingerprint screening process. OSPRA form 101, 102 and/or 104 must be submitted to 
NYSED for each new employee. 

AECI II will provide a competitive salary and benefits package, as well as numerous 
opportunities for professional growth, for our teachers in order to help recruit and retain the 
highest quality educators. 

C.3 NETWORKED SCHOOLS 
AECI II will replicate the design of AECI I and be networked together under one Board of 
Trustees. As described in Section II, having a successful “sister school” provides numerous 
benefits, including transfer/sharing of knowledge, talent and resources. Indeed, in developing 
this application, the team was able to reflect on what has worked best at AECI I and lessons 
learned from its early years to refine our approach to implementation and staffing. Should AECI 
II be granted a charter, the CEO will be responsible for all compliance, legal, financial, and back 
office support at both AECI I and AECI II. The Principal will be responsible for the day-to-day 
activities of the school as well as all pedagogy. At AECI II, there will be new staff hired in these 
areas but AECI I staff will help train the staff so that they are prepared to implement.  For more 
details on how AECI I and AECI II will work together See Section II; for more details on how 
the AECI Board of Trustees will oversee both schools, Section III.A. 

D. STAFF SUPERVISION AND DEVELOPMENT 
As described in KDE #8 (Data-Informed Teaching & Leading) and KDE #9 (Distributed 
Leadership), PD is an integral part of growing KDE #10 (A Positive Culture of High 
Expectations & Mutual Respect). Current practices show that when staff is given a voice and 
support, the school thrives.28 The most recent NYCDOE survey indicates that school leadership, 
trust, and the school community are highly valued and making a positive impact.29 School 
leadership will support new teachers in developing relationships with students (KDE #10) and 
developing their pedagogical practices through the ICT and inclusion model of instruction (KDE 
#3-5). Ongoing and embedded PD in the classroom will support new teachers and develop future 
leaders (KDE #9).30 

As discussed in Section II, this model of support, starting with the tools of good teaching (such 
as scheduling and pacing calendars) to a multi-tiered approach to development, will yield large 
gains in literacy scores. This is further evidenced in AECI’s academic successes in Regents 
scores and college and career readiness.31 Through these practices via our key design elements, 
training becomes: grounded in inquiry and reflection; participant-driven and collaborative, 
involved in sharing of knowledge among teachers within communities of practice; sustained, 
ongoing, and intensive; and connected to and derived from teachers’ ongoing work. 

Instructional Leadership Roles 

28 https://tools.nycenet.edu/guide/2017/#dbn=84X395&report_type=HS 
29 Ibid. 
30https://www.researchgate.net/profile/Kevin_Patton/publication/273433716_Helping_Teachers_Help_Themselves/l 
inks/550068840cf2d61f820d7911.pdf 
31 https://tools.nycenet.edu/guide/2017/#dbn=84X395&report_type=HS 
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As previously discussed in Section II, AECI II will replicate successful practices in place at 
AECI I. To accomplish this replication, a CEO who is thoroughly familiar with the current 
policies and practices of AECI I will split his time between the two schools. The current 
Assistant Principal at AECI I will transition to the role of Principal at AECI I to ensure success. 
A new principal will be selected to lead AECI II. An Assistant Principal will be hired in Year 2 
to support the Principal in implementing all aspects of the educational plan. We will add a 
second AP in Year 4, dividing the responsibilities between the two APs as follows: the original 
AP will oversee all aspects of the instructional program; the new AP will oversee operations, 
including facilities, administration, and data organization and use. We will add Dean of Students 
in Year 2 to oversee all aspects of the school’s social emotional learning program, college and 
career readiness support services, and other youth development activities. 

Professional Development 
Under the direction of the principal and the assistant principal during the first year, AECI II will 
participate in a multi-tiered approach with internal staff and PLC meetings in addition to 
participating in external trainings centered on training PLC implementation32, data-driven 
instructional practices33, and Danielson observation techniques.34 As described in Section II, job-
embedded PD will commence by October 1 of each school year and will continue throughout the 
school year. The typical job-embedded professional development process that will extend over a 
period of several weeks, focus on a specific topic/skill set and typically include: initial workshop 
to establish a context, recognize a need, clarify roles and responsibilities and develop a calendar 
of activities; modeling by the specialist (either an external consultant or internal expert) of the 
desired instructional activity, role, and/or behavior within the context of a real classroom and the 
observation of the modeling by the teacher(s); implementation of the modeled activity, role 
and/or behavior by the teacher(s) in the live classroom and observation of the implementation by 
the specialist; a constructive critique of the teacher(s) implementation by the specialist; and 
facilitation by the specialist of a group analysis and assessment of the process 

Further, the AECI II pre-opening PD program will consist of a one-week program (after the first 
year of operation, teachers new to AECI II will report to pre-opening PD two days prior to the 
official start). As discussed in Section II, all teachers will complete seven days of activities, 
which will include sessions for teachers on the following topics: mastery-oriented and data-
driven instruction processes; construction and use of curriculum maps; interim assessment design 
and use; use of appropriate support technology; design and use of software to track student 
academic progress. In addition, a consultant(s) will present a multi-day workshop on preparing 
teachers to work with ELLs and SWDs. Prior to this interactive session, the teachers will be 
provided with appropriate text materials regarding related laws, regulations, case studies, and 
classroom scenarios. Teachers will be expected to have read the materials prior to the workshop. 
Materials provided to the teachers will include the following topics: foundations for educating 
students with special needs; ELL and special education procedures and services; the role of 
general education and special education teachers, and special service providers; the IEP and its 

32 http://static1.squarespace.com/static/55560e1ae4b0cf3d98431253/t/5666742c0e4c1145da0f1f78/ 
1449554988260/Protocols+for+Professional+Learning.pdf 
33 https://www.terc.edu/display/About/Using+Data+Initiative 
34 http://www.danielsongroup.org/services/ 
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use in guiding student learning; forming partnerships with parents, cooperating teachers, and 
other staff members; analysis of the instructional environment; assessing student needs and 
evaluating student learning; adapting instruction and adaptive technology. 

Delivery of Professional Development 
As described in Section II.B, regular, in-house professional development will begin by October 1 
of each school year. This process has been in place at AECI I since opening and has shown to be 
effective in the development of staff as they grow through the Distributed Leadership Model 
(KDE #9). AECI II will form teachers into professional learning communities (PLCs) that meet 
regularly to review and “tune” curriculum in response to implementation through the co-teaching 
model. These PLCs will support ongoing instructional improvement and authentic PD in that the 
teachers are engaging with work they are currently conducting in their classrooms with real 
students. Specifically, the Principal and AP will help teachers use data informed teaching and 
learning practices (KDE #8) in order to build upon their reflections in their PLC groups and 
improve their skills by using different protocols in the PLC groups in which they engage.35 

Evaluation of Professional Development Effectiveness 
The design of AECI II's PD program will focus on building the capacity of the staff through our 
distributed leadership model (KDE #9). Leaders will help guide the process of curriculum 
mapping and lesson plan review, as well as confer with the Principal, Assistant Principal, and 
eventually the Dean on data driven instructional practices. Returning staff will act as mentors to 
new staff and staff with experience will work with PLCs to share best practices.  The efficacy of 
the PD will be assessed during the previously mentioned PLC presentations and regular meetings 
between PLC leaders, AP, and the principal. This is the cornerstone of KDE #8, Data Informed 
Teaching & Learning. By being open to reflective practices on school improvement, PLC teams 
can dig deeper into agreed upon problems of practice to become more effective in their 
pedagogical practice. As evidenced in AECI I, these processes have built fidelity in KDE #10, a 
positive culture of high expectations and mutual respect. This is confirmed by AECI I’s positive 
survey results from the NYCDOE School Quality report.36 

Professional Climate 
As discussed throughout this section and in Section II.B, the professional climate that AECI I has 
developed is evident in the data collected on the school quality report.37 Further, staff retention 
for AECI I is measured on the NYS Report and was only 28% during the 2015-2016 school 
year.38 To this end, KDE #10 is paramount in AECI I and as such, the same expectations will be 
held at the proposed AECI II. 

Schedule of Professional Development and Collaboration 
AECI II has developed a calendar for PD for the entire first year, including a Pre-Opening PD 
schedule. This plan pulls together staff and leadership to work during planning periods and 
through the co-teaching model to provide quality instruction to our students (KDE #3-5). 

35 https://www.nsrfharmony.org/protocols/ 
36 https://tools.nycenet.edu/guide/2017/#dbn=84X395&report_type=HS 
37 ibid 
38https://data.nysed.gov/reportcard.php?instid=800000061087&year=2016&createreport=1&teacherturnover=1 
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E. EVALUATION 
Evaluation Processes 
Board of Trustees - As defined in the By-Laws, the Board of Trustees will govern the school and 
have final authority for its policies and operations; as well as have oversight over the academic 
progress and fiscal soundness of the school. The Board will delegate to the CEO the day-to-day 
decision-making, authority for instructional leadership and hiring, firing, development and 
evaluation of staff and will, in turn, be accountable to the Board. Notwithstanding the delegation 
of authority to the CEO, the Board will retain absolute authority and responsibility for all 
activities and functions of the school. The Board is fully accountable to NYSED and procedures 
for removal are illustrated in the by-laws. The Board will use the McKinney & Co Board Self-
Assessment Tool. Further, they are evaluated by the Authorizer. 

CEO - The Board will evaluate the CEO using the Open School Project Rubric. The results of 
the evaluation are discussed with the CEO and goals are determined for the coming year based 
on these results. Further, the Board Chair and CEO will speak at least three times a week about 
various activities based on programmatic issues and changes in laws and regulations. 

Principal & APs –AECI II will use the following evaluation approach for the Principal and AP. It 
is a four-step process that involves the collection of evidence using multiple measures of 
principal performance within one year, including at a minimum: start-of-year self-assessment, in-
school reviews of leadership (2 observations), survey of leadership (Val-ED), end-of-year self-
assessment, and student achievement related to charter goals. All evidence will be considered in 
a summative evaluation which will center on the Vanderbilt Assessment of Leadership in 
Education (Val-ED) Rubric, which focuses on 6 Core Components and 6 Key Processes of 
Leadership, and is aligned to the 2008 ISLLC Educational Leadership Policy Standards. 

Teachers and Classroom Support Staff - Teachers will be evaluated by the Principal in 
conjunction with the AP in charge of instruction. The evaluation will be based on regular reviews 
of the teachers' plans and classroom observations, both announced and unannounced, throughout 
the school year. Teachers will meet regularly with the Principal and AP to discuss their practice 
and will self-assess their effectiveness as well. The Danielson Framework for Teaching will be 
used to rate the effectiveness of the teacher at the beginning, midpoint, and end of the year. At 
the end of each year, teachers will meet with the Principal and AP to review findings from their 
evaluation, identify areas for professional growth, and develop an individualized professional 
development plan for the coming school year. 

Non-academic staff - Non-academic staff will be evaluated by their direct supervisors using 
school-created rubrics specific to their roles at the school. These rubrics will be assessed by the 
supervisors and self-assessed by the staff member several times per year in order to make a final 
evaluation at the year's end. 

Teacher Accountability for Student Learning 
As described above, all teachers will engage in a rigorous, year-round evaluation process that 
includes regular classroom observations, self-assessments and collaborative planning with their 
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supervisors. A key part of this process is regular review of student performance data (see 
Assessments listed in Section II) as it correlates to supervisor findings from the evaluation 
processes (Danielson). Where there are gaps in instructional capacity, supervisors will work with 
the teachers to access appropriate PD and training while mobilizing additional resources to the 
teacher’s classroom to help ensure quality instruction (e.g. additional ICT support). 

Procedures to Evaluate School's Operational Effectiveness and Fiscal Soundness 
Annually, the CEO, AP in charge of operations, and Business Manager will develop a list of 
tasks that must be completed for the school to run effectively. This will include a list of dates for 
compliance reporting to the various city, state, and federal agencies. This will be a master list for 
the entire school. The Business Manager will be responsible for ensuring this list is completed 
and in a timely manner. The Business Manager will meet weekly with the CEO and AP in order 
to make sure everything is accomplished. There will be monthly reports to the Board of Trustees 
about the status of operations and compliance, which will outline what has been completed, what 
is incomplete, and if there are any outstanding problems. The annual and Title I reports will be 
filed and used as a reporting mechanism to the Board. The CEO must also submit financial 
audits with an outside accredited accounting firm, due November 1 annually. The CEO and 
Board can request a mid-year audit if the financials look incorrect. The Board is updated monthly 
on these reports. This ensures that there is ongoing monitoring of all compliance, legal, and fiscal 
areas and that if problems are identified, there can be mid-course corrections. 

Programmatic Audits 
AECI II’s programmatic audit will consist of submission of an Annual Report to the NYS Board 
of Regents, in accordance with Education Law §2857(2). This report will include the state-
mandated Report Card, which is required of every New York public school. This report card will 
show the academic and fiscal performance of AECI II and will also list the School’s federal and 
state revenue sources, expenditures for salaries, expenses, student services, drop-out rates, 
student suspensions, standardized test performance (NYS Assessments), student enrollment, 
student demographics such as ELL, SWD, FRL and other relevant information. AECI II will also 
participate in the NYC School Quality Report, which includes an annual survey of teachers, 
parents and students. The School Quality Report will be used to evaluate the communication and 
outreach the School makes with all community stakeholders. AECI II will use findings from the 
School Quality Report as part of its programmatic audit in order to change communication and 
support in key areas such as responsiveness and support to faculty and students. 

Monitoring Progress and Intervention 
AECI II will make regular self-evaluations of the schools’ performance in regards to the 
Mission, Goals of the School and the Charter School Performance Rubric. The results of these 
evaluations will be made publicly available to any member of the school community. As part of 
our ongoing commitment to school improvement, the school community will regularly assess 
their progress towards the Framework goals, in addition to individual, cohort, and school-wide 
performance measures. As described in Section II, the school has a robust assessment plan. 

Teachers utilize data to evaluate the effectiveness of instruction and make changes to their 
approaches based on that data. When the school does not meet certain benchmarks, the CEO and 

62 



 

 
 

 

 

 

 

 

 

Principal will review data with teachers to develop specific action plans for addressing the 
problems. AECI II leadership will issue the action plans publicly and make them available on the 
school's website. In this manner, our commitment to transparency is applicable to all stakeholder 
groups and agencies, like the NYC DOE and the NYSED Charter Office. 

Family and Student Satisfaction and School Improvement 
AECI II will use data obtained from the NYC DOE's staff, parent, and student surveys to assess 
the satisfaction of each group with the school environment and culture. Depending on the results 
of the surveys, steps will be taken to answer any issues that can be identified and necessary 
changes will be made to resolve those issues. When a family member is not satisfied with a 
situation, there are a variety of in-school point people who can address that family’s concerns. 
The first step is to encourage the parent to speak to their student’s teacher. Teachers are required 
to follow up with parents in a timely manner. If the parent is not satisfied with the teacher 
interaction, they can speak with any school leader. If the parent still does not find a satisfactory 
result to the issue, they can speak with the CEO. If all avenues at the school level are exhausted, 
the parent can appeal to the Board Chair. These procedures and all methods of contact are given 
to parents annually. Parents will also be given the contact information to the NYS Charter School 
Office if they cannot find a solution. This grievance policy will also posted on the website. 

Evaluating Family and Community Involvement 
As reflected in KDE #10, the school leader and all teachers will engage people, ideas, and 
resources to put into practice the programs that will realize high expectations of achievement, the 
shared belief that growth requires effort, and student engagement with the content and with one 
another. This inherently requires meaningful engagement with families and the community. The 
culture of respect and fairness for students will extend to a culture of respect and social learning 
among faculty by encouraging teachers to learn from their most effective colleagues. While the 
school leader is ultimately responsible for school culture, AECI II students, staff, families and 
community stakeholders will feel personally invested in maintaining a safe, deliberate, and 
positive, environment in which student learning is the central focus. 

The school’s Parent Coordinator along with the Guidance Counselors and Social Worker will be 
tasked with gathering necessary data in order to evaluate family and community involvement 
with the school. Regular communication and transparency will be key to keeping the levels of 
involvement high with both families and the community. Parents can also visit the school at any 
time and meet with leadership. Appointments can be set up for parents to meet with teachers. 
These means of communication allows the school to assess family and community involvement 
and make necessary changes when there is a need. 

Organizational Partnerships and Management Service Agreements 
The CEO and Board of Trustees will review all contracts and the Board will vote to award 
contracts. Rubrics developed based on the contracts will be completed by appropriate staff on the 
ground. The CEO will evaluate based on the contract and present the evaluation findings to the 
Board. The Board can then either extend the contract or begin the search for a new contractor. In 
the event of some significant problem, contracts can be voided immediately and the Board will 
determine intermediary steps until a new vendor is identified. 
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F. FACILITIES
 
Year 1 Year 2 Year 3 Year 4 Year 5 

General Education Classrooms 7 12 20 25 25 
Special Education Classrooms 1 2 3 4 4 
Counseling/Guidance Offices 1 2 3 5 5 
Administrative Offices 3 3 6 8 8 
Cafeteria 1 1 1 1 1 
Gymnasium with a stage for 
Performance Art (Music/Theatre) 

0 0 1 1 1 

Auditorium 0 0 0 0 0 
Conference Rooms 1 1 1 2 2 
Other: Theme Classrooms (Computer 
Engineering; Computer Lab) 

1 2 2 3 3 

Other: Student Life & Study Center 0 0 1 1 1 
Other: College & Career Center 0 0 1 1 1 
Other: Faculty Resource Center 0 0 1 1 1 

Facility Needs 
AECI II’s facility needs over the charter term will vary from year to year. Ultimately at full 
capacity in year 4, AECI II’s facility plan is to occupy approximately 50,000 square feet, which 
is 100 square feet per student. AECI II will have 25 general education classrooms, roughly 800 
square feet each to accommodate ELA (5 classrooms), Math (5 classrooms), Science (5 
classrooms), Social Studies (4 classrooms); LOTE (2 classrooms); Visual Art (2 classrooms); 
Performance Art (2 classrooms). In addition, AECI II will have 3 Theme/Project classrooms 
(Computer Engineering; Robotics; Computer Lab); 4 Special Ed/ESL/Title 1 Resource Rooms; 
Cafeteria; Gymnasium;  8 Offices; Student Life & Study Center; College & Career Center; and a 
Faculty Resource Center. 

Plan for Securing a Facility 
Given the above facility plan at capacity will not be affordable in our first two years of operation, 
we will seek roughly 20,000 square feet of temporary space to accommodate our program for 
Years 1 and 2. We will not have a gymnasium in a temporary facility and therefore will seek this 
type of space at nearby community centers such as PALs, YMCAs, and Catholic Schools. This 
will allow us sufficient time to secure and renovate permanent space for year 3 and beyond. 
AECI II’s proposed board has the capacity and experience in real estate and facilities 
development to secure a facility that will accommodate our program. See Attachment 5a for 
Board resumes outlining a wealth of experience in charter school facility development, 
construction,  real estate agent, and engineering. 

The AECI II proposed Facility Committee Chair has engaged multiple brokers in identifying 
potential facilities, including exploring a build-to suite, new construction opportunity at 425 
Westchester Avenue, South Bronx, that can accommodate AECI II’s educational program for the 
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school year 2021-22 and beyond39. The landlord, Capstone, is a major developer in the Bronx 
and has the capacity to build-to-suit. Negotiations are also underway to potentially house AECI I 
as well. The plan is that both schools would have the same entrance, gymnasium and cafeteria 
but would occupy different floors.  While this negotiation continues, we continue to search for 
temporary space and as well as other permanent facilities in CSD 7 by December 2018 to 
coincide with our potential charter approval.  This will give a landlord ample time to build-out 
space by June 30th of 2019. We hope to secure and sign a build-to-suit lease for a permanent 
space by March of 2019 with occupancy by June of 2021. This timeline will give the landlord 
ample time to build-out 50,000 square feet, approximately 26 months. 

Funding Plan for Facility 
Although we will apply for NYC DOE space, we anticipate denial and a successful appeal for 
rental assistance. As the budget contemplates, each student will receive 30% of the base per 
pupil, which in 2018-19 will be approximately $4,591 per student. We will maximize this 
funding to assist in securing both the temporary space and permanent site. Our strategy is to 
negotiate with landlords to fully build out the space to meet our programmatic needs and meet all 
applicable building codes and ADA requirements. To this end, we anticipate a lease rate of 
approximately $35 to $45 per square foot, depending on the landlord’s renovation costs to 
accommodate our needs. This cost would likely not include utilities, custodial, and routine 
maintenance costs. Therefore, we have used AECI I’s cost experience for these facility costs to 
inform our budget. At full capacity in year 4, our maximum rental assistance will be $2,341,646 
(30% of base per pupil revenue of $7,805,487). If we are leasing 50,000 SF, this translates into 
approximately $47 per square foot, including any renovation costs incurred by the landlord. In 
any negotiation, this lease rate of $47 psf will be our maximum budget. In our current 
negotiations, we are discussing $38 psf before build-out costs. The renovation costs may add 
another $7 psf to the annual lease cost.  This would not exceed our rental assistance budget. 

Furthermore, our negotiations for temporary space would be within our rental assistance 
budgeted amount. In year 1 and year 2, we have budgeted $570,000 and $592,000, respectively. 
If we secure 20,000 square feet, this budget will give us a maximum $30 per square foot. In 
addition to the rental assistance, we’ve included $100,000 and $115,800 in our “repair and 
maintenance line item” in year 1 and year 2, respectively to contribute to rent that exceeds the 
$30 psf rental assistance budget. Please note we would negotiate all repairs/maintenance would 
be the responsibility of the landlord, however, utilities and custodial costs would be borne by us. 

G. INSURANCE 
While we have not yet identified a building, we will be using the insurance company used by 
AECI I. It is estimated that the insurance premium will be $15,700 for our first year of operation 

39 Given the breadth and scope of AECI’s board members collective experience in New York, we recognize that a 
Conflict of Interest may arise in our search. Once a Conflict of Interest is identified it will be immediately disclosed 
and recusal from the project negotiations will be required. If the conflict presents legal and ethical issues as 
determined by the authorizer, the particular target facility development presenting the conflict would be abandoned. 
To this end, the 425 Westchester Avenue property has produced a Conflict of Interest for the Board Chair due to his 
spouse’s involvement in the transaction, who is a real estate agent. He has recused himself from the property 
negotiations and deliberations. Moreover, we do seek guidance on whether we should continue the negotiations due 
to this conflict. 
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and $12,500 for the start-up period. Premiums will be for the following:  C&O, Professional 
Liability, Pollution Liability, Umbrella, Commercial Liability, General Liability, Business Auto, 
Sexual Abuse, Employee Benefits, Equipment Breakdown, Crime, and Student Accident.  
Workers’ Compensation, Unemployment, and Employers’ Liability which will be determined 
based on the number of staff and budget. 

H. NON-ACADEMIC OPERATIONS 
Health Services 
Pursuant to Education Law 91, which requires school districts to provide to nonpublic schools 
the same health and welfare services available to pupils who attend the public schools of the 
district, AECI II will request in writing each spring before each new school year these health and 
welfare services. Pursuant to Section 901-914 of the Education Law and Commissioner's 
Regulation 36.2(d)(2) which specifies the minimal school health services that a school district 
must provide, the district will provide AECI II, at a minimum, the following services: 
•	 Student physical examinations upon entrance to school or at any other time deemed 

necessary by school authorities in the educational interests of the student. 
•	 Annual vision screening test for all students, including all new admissions. 
•	 Annual hearing test for all students and at any other time deemed necessary by school 

authorities in the educational interests of the student. 
•	 Annual scoliosis (spinal) screening test for all students. 
•	 Maintenance of cumulative health records. 
•	 Written notification to parents of any health problems found. 
•	 Emergency care of ill or injured students. 
•	 Compliance with and enforcement of mandatory immunization requirements. 

AECI II will provide space for the delivery of these services, such as a designated room, files, 
furniture, scale, table and sink. The school district will provide the consumable supplies, such as 
band aids, tongue blades, thermometers, pupil health records, related forms, and audiometers and 
mechanical vision testers. The CEO will ensure that these health services are provided. 

Daily Medication 
For students requiring medication, the district-provided nurse will dispense all medication. In the 
absence of a nurse, the principal, business manager, or school administrative assistant will 
dispense the medication and be trained by the nurse on the specifics of dispensing medication for 
each child that requires it. Written permission will be obtained from the parent that such 
personnel can dispense the medication in accordance with the physician's explicit directions. 

Food Services 
The school will participate in the U.S. Dept of Agriculture's school breakfast and lunch program, 
providing free or reduced price lunches for children of low-income households. Students not 
eligible for free or reduced lunch status will be required to pay full price. Alternatively, a child 
could choose to bring meals from home. To determine lunch status (status can be carried over 
from the prior school year as per Chancellor’s Regulation A-810 II.D), parents/guardians will be 
asked to complete the School Meal Application, Form SD1041. During orientation, computers 
will be available for families to access the new Online School Meals Application directly. 
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Transportation 
The NYC DOE is responsible for providing the same transportation services to AECI II students 
as other NYC public school students. Eligibility for busing and half-fare or full-fare Metro Cards 
is determined by and provided by the Office of Pupil Transportation (OPT). After the School 
submits a Transportation Request Form and uses ATS or NIPSIS to supply the DOE with the 
necessary information about students, the DOE will determine the eligibility for transportation of 
students. This eligibility is based on age and distance from the school, in accordance with the 
Chancellor’s Regulation A- 801. The school will adhere to Metro Card eligibility, distribution, 
and safe keeping under the Chancellor’s Regulation A-801, following the guidelines as outlined 
in the OPT Manual. Transportation for special education students will be provided in accordance 
with all applicable State and Federal laws. The School’s students will receive transportation 
services for which they are eligible under Education Law § 2853(4)(b) and § 3635. 

Technology, SIS, Compliance & Reporting, Security & Custodial Services Facilities 
Facilities - Upon approval of a charter, the CEO will request colocation space from NYCDOE. 
At the same time, the Board Chair will continue to pursue space. Depending on the space, 
renovations will begin immediately if necessary. The leadership will begin as soon as possible on 
attaining the Certificate of Occupancy. 
Technology - AECI II will apply for E-rate funds to set up the school’s technology. The owner of 
the building will be responsible for ensuring that there is enough power to the building to support 
the needs of the school. The Business Manager or his/her designee will be responsible for 
designing and updating the website. 
Student Information Systems - The Business Manager will liaise with NYCDOE to set up 
Automate the Schools (ATS) during the start-up phase. The Business Manager and 
Administrative Assistant will receive training in how to use ATS. The Business Manager will 
also install PowerSchool, which is currently in use at AECI I and provides an integrated 
platform, including a student information system (SIS) and tools to support use of data to drive 
instruction, manage school operations, and manage blended learning experiences. 
Facilities Preparation - The Business Manager will be responsible for the ordering of all 
furniture, equipment, supplies, technology for staff and for classrooms, the fireproof safe for 
testing materials, the fireproof locked cabinet for IEP records, as well as getting all utilities 
turned on. The leadership will begin as soon as possible on attaining the COO since these are 
difficult to get in a timely fashion in NYC. Everything will be in place for students by August 
2019. 
Policies & Procedures - The Business Manager will be responsible for securing 501(c)(3) status 
for this school which will start immediately upon chartering. The development plan will then be 
implemented. During this time, all policies and procedures will be adopted by the Trustees. 
These policies and procedures include, but are not limited to: Internal Financial Controls Policies 
and Procedures, Discipline, Personnel, Grievance, Medications Administration Plan, Health 
Services Plan, Technology Plan, School Safety Plan, FERPA, FOIL, Open Meetings Law, Code 
of Ethics, among others.  
Security – As reflected in the proposed staffing plan, AECI II will hire 8 security officers. 
Custodial Services – As reflected in the proposed staffing plan, AECI II will hire 4 custodians. 
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I. FAMILY AND COMMUNITY INVOLVEMENT 
Pre-Opening Year:  Communicating and promoting parent and community involvement is 
critical for success. The Principal, CEO and Board of Trustees will seek in all manners to create 
an open and welcoming environment that encourages involvement in many areas of the school. 
Therefore, the school will provide the following processes to ensure broad parental and 
community involvement in the establishment of the school: 
A Throughout the 2018-2019 planning year, involve the community in a variety of meetings 

around the purpose of the school. 
A Presenting the school at various community meetings throughout the year. 
A Becoming an established presence in the community by joining local civic groups. 
A Hold open houses at AECI I to gain input into the new school. 
A Develop a rigorous outreach program to attract new students to the school for the lottery. 

Communicating With and Involving Parents: Open communication with parents is key to the 

success of our students. While having parents in the school is important, we know that not all 

our parents are available to meet in person due to work schedules and the needs of younger 

siblings. Further, high school is the appropriate developmental time for parents to start to recede 

from heavy school involvement.  That said, it is still key that parents know how their students are 

performing. Therefore, based on the technological nature of the school, there will be a number 

of systems developed whereby parents can contact the school 24/7 through digital means.  AECI 

II will use PowerSchool to ensure that there is effective communication between and among 

parents, teachers, administrators, staff and students. Parents can opt to have a variety of 

automated notices (grades, absences, etc.) which appear on their electronic devices. This is an 

effective way of communicating than more traditional methods such as meetings. Further, it
 
allows teachers to communicate not only issues, but good news and good grades immediately.  

AECI II will also use the traditional routes of communicating such as a monthly Principal's 

Newsletter, parent-teacher meetings, robocalls home, letters in book bags, open houses, and meet 

and greets with parents and the community.    


To ensure regular communication between the Board and all parents, even if they are unable to 

attend meetings of the Board, we will disseminate information from each Board meeting back to 

the parents via PTO meetings and other communications. In addition, Board meetings will be 

held at convenient times for parents to attend. It is expected that Board meetings will occur at the 

school after regular working hours during the week, unless circumstances dictate otherwise.
 

The school will undertake measures to ensure that parents who are non-native English speakers 

are incorporated into the school process as well. First, for any significant sub-population of non
native English speakers, the school will translate key documents into the native language.
 
Second, the school will have bilingual speakers on staff to facilitate parent interaction and 

communication. Finally, the school will seek to actively encourage representation of non-native 

English speakers in the PTO and other governance activities.
 

Other steps to be taken once the school is opened include:
 
A Establish a Parent-Teacher Organization (PTO).
 
A Organize ad-hoc committees of parent volunteers to work with the principal for input on 
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various school matters, such as school climate, facilities or fundraising. 
A Establish a principal's “open door” policy for all parents so that there can be informal 

ongoing input and feedback. 
A Conduct parent meetings, as needed, to seek input on new ideas and take suggestions on 

improving the school. 
A Conduct open forums to discuss parent feedback on the annual NYC DOE learning 

environment survey. 

Supporting Student Growth: AECI II will support families to help their students grow socially 
and academically. The Guidance Counselors and Social Workers will work with families to meet 
the specific needs of individual students. As a whole, the school will offer classes to parents on 
how to use the technology available to them to be able to interact with the school on different 
electronic platforms mentioned above. This is key to helping parents support their students 
because it creates real time information sharing, truly allowing parents to be involved in the 
academic success of their student. During PTA meetings, staff will present on topics of interest 
to the community such as the behavior of teenagers, dealing with the stress of transition to 
college, financial aid presentations, as well as college and career fairs. 

Community Involvement: AECI II will actively seek community involvement with the school.  
The school is vested in the community and as such we want to be full participants in the 
community. School staff will join local civic groups and the school will be available for 
community meetings. Students will be involved in the community through volunteer activities 
whereby our students give back to the community, developing a sense of civic self. The school 
will have an open door policy for the community, allowing neighbors to visit and learn about the 
school. Successful schools have the support of the community and AECI II will strive to attain 
strong ties with the community in order to grow our program. 

Successful Practices:  AECI I holds community holiday dinners for local community 
organizations, has hosted the police department and a women's mental health organization to 
speak to parents, has worked with the community to fundraise for victims of Hurricane Maria in 
Puerto Rico, and held annual coats drivers for local families in need. 

Sharing Practices 
In spring 2018, AECI I was selected for membership in the New School Venture Fund’s (NSVF) 
Innovative Schools Network. NSVF invests in schools all over the country that are using new 
approaches to ensure students’ learning experiences are more personalized – tailored to their 
individual needs, skill levels and interests. The innovative schools in the NSVF portfolio 
embrace an expanded definition of student success, which is  defined by NSVF as “strong 
academics combined with important mindsets, skills and habits.” Through this network, AECI I 
leadership (who will become part of AECI II’s leadership) is able to learn from outstanding 
schools around the country and share our best practices with them. 

J. FINANCIAL MANAGEMENT 
The AECI II Board will be responsible for ensuring that public funds are used appropriately and 
effectively. The Board recognizes the importance of financial systems and the expertise 
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necessary both internally and externally to run a successful school. To implement and maintain 
strong financial management practices, AECI II will use a back-office provider and is 
considering BoostEd Finance; led by Josh Moreau, a company which has extensive experience in 
the charter school sector. In addition to their experience and expertise, one of the compelling 
reasons to contract with a back-office provider is the segmentation of duties and responsibilities 
that would otherwise not be possible or economically feasible for a smaller school. See below for 
more detail on the Financial Management of the school. 

Financial Policies and Procedures 
BoostEd Finance will work with the Finance Committee and School Leadership to establish a 
custom set of detailed Financial Policies and Procedures (FP&P) that will guide school staff, 
while also meeting proper internal controls to protect the school’s financial resources. These 
policies and procedures will be developed with the NYSED audit guide. They will also ensure 
the proper segregation of duties to assure that the school’s assets are safeguarded and all receipts 
and expenses are properly accounted for using Generally Accepted Accounting Principles 
(GAAP), resulting in financial statements that are accurately reported each month. The FP&P 
manual will include, but not be limited to, procurement, approval levels and amounts, check 
signing authority, handling of cash/checks, competitive bidding, enrollment/attendance tracking, 
free and reduced-price eligibility, Special Ed/ELL tracking, and inventory. To ensure the most 
accurate reporting and safe-guarding of data, the school will use cloud-based software with 
restricted user access. This will be the case for school financial information, including the 
school’s general ledger accounting system and student information system. The School will have 
this initial FP&P manual reviewed by an independent auditor as part of the initial controls. 

Financial Planning and Monitoring 
AECI II’s Board, Leadership Team, and BoostEd Finance, will collaborate and develop the 
annual budget and cash flow projection to ensure sound financial planning for the school and 
manage the school’s financial growth. This will be a very comprehensive and detailed process 
where all revenue inflows and expense outflows will be analyzed to ensure that they are aligned 
with the school’s academic needs, programming and mission. Each year, the Board of Trustees 
will adopt the annual budget and cash flow projection, which will establish the school’s spending 
priorities needed to operate the school at the budgeted enrollment levels. This process will begin 
in the February thru April time period and will be finalized and approved no later than the June 
Board meeting. The final Board approved budget will be submitted to NYSED by July 31. 

To ensure that decisions are made at the school level are in keeping with the annual budget, the 
Board will continuously review financial data throughout the year. The Board’s Finance 
Committee will review a monthly financial reporting package that includes: Profit & Loss 
statement that compares actual results against the budget, which will include a forecast for the 
current fiscal year, Balance Sheet as of the end of the month, Statement of Cash Flows for the 
year to date period, and Capital Expenditure report. 

At any point in the year, the Finance Committee and the School Leadership team will determine 
if a Budget Amendment needs to be prepared to account for material changes in the school’s 
revenue and/or operating expenses. This practice will ensure fiscal solvency and long-term 
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financial health by providing better and more up to date financial information for the Board and 
School Leadership to utilize in managing the financial growth of the school. After this is 
complete, it will be presented to the full Board of Trustees for review and resolution. 

AECI II’s Board of Trustees will be responsible for ensuring the budget reflects all compliance 
requirements with respect to federal and state resources. The Board will also have the 
responsibility of accountability, ensuring that the school team is acting in a manner consistent 
with the adopted budget, priorities and restrictions. The school Administration, including our 
back-office provider, is responsible for executing the budget, respecting the operating and 
spending parameters around the day-to-day decision making at the school. School 
Administration and the back-office provider will have the responsibility to inform the Board of 
any changes in information, conditions, and any other matters that might otherwise inform the 
Board, in service of this accountability framework. 

Contracted Financial Services 
AECI II will outsource our financial system and management to BoostEd Finance. BoostEd 
Finance has extensive experience working with many charter schools in New York State. 
BoostEd Finance will professionally train the school’s staff on the setup and maintenance of 
systems for accounting (QuickBooks Online), student and staff records, payroll and enrollment 
billing. Below are the key services that BoostEd Finance will provide: 

Financial Budgeting and Planning 
•	 Collaborate with the Board and Leadership team to prepare an annual budget for each year. 
• Conduct budget reviews and re-forecasts at mid-year or as requested by AECI II. 
Financial Control Environment 
• Develop the School’s Financial Policies & Procedures Manual and update as needed. 
Accounting 
•	 Setup the school’s accounting system with a chart of accounts and update as needed. 
•	 Process and record transactions in the school’s accounting system. 
•	 Review key financial transactions to ensure adherence to Generally Accepted Accounting 

Principles (GAAP). 
•	 Review and analyze contracts, leases, grant documents and other transactions to ensure 

proper accounting recording and treatment. 
•	 Reconcile all bank, credit card and general ledger accounts on a monthly basis. 
•	 Close the financial records on a monthly basis, including post-closing entries for revenue, 

expense accruals for proper recognition in the financial statements. 
Financial Reporting 
•	 Prepare monthly, quarterly and annual financial statements that will include a Profit & Loss 

statement compared to budget, a Balance Sheet, a Statement of Cash Flows and a Statement 
of Capital Expenditures. 

•	 Prepare quarterly and annual financial reports as required by the School’s Authorizer. 
• Present financial reports to the Board of Trustees and School Leadership team. 
Grant Revenue Tracking 
•	 Create grant tracking schedule that will assist the school in compliance with all 

Federal/State/City grants. 
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• Reconcile grants on a monthly basis with actual spending. 
• Coordinate with Leadership on the creation of the School’s Consolidated Application Budget 

including amendments, requests for payment and final reporting documents. 
Audit and Tax Preparations 
• Coordinate the yearly external audit and filing of all required tax returns of the school. 
• Act as a liaison with the independent auditor retained by the school or for any audit. 

Fiscal Audits 
AECI II recognizes the value of using independent parties to assist with its financial 
management. We will use independent parties to evaluate our financial statements and financial 
management and will obtain the services of an independent NYS Certified Public Accounting 
firm to conduct a yearly fiscal audit of the school’s financial statements. The Finance Committee 
will research and interview reputable accounting firms who have extensive experience with New 
York State charter schools. After a thorough review of the services performed and the fee 
proposals, the Board of Trustees will select a firm to conduct the external audit. 

The first audit will include all transactions from the start-up period to June 30th of the first year 
of operation. The Finance Committee of the Board will have the ultimate responsibility to 
oversee the audit process. The audit will be performed by the independent auditor in accordance 
with Generally Accepted Auditing Standards (GAAS) as well as in accordance with all federal, 
state, and local auditing requirements and standards, including those required by pubic charter 
schools in New York State and any other conditions or requirements by NYSED. 

Upon completion of the audit, the Finance Committee will meet with the independent auditor to 
discuss the report and any findings. For any findings, a corrective action plan will be discussed 
and implemented by the Finance Committee. A copy of the audit report and the auditor’s 
Management Letter, if applicable, will be provided to the full Board of Trustees and NYSED by 
no later than November 1. We intend to use the selected firm for any other required reporting, 
including, but not limited to, the initial statement on internal controls, CSP agreed upon 
procedures reporting, A-133 audit, and the filing of our annual 990 tax return with the IRS. 

K. BUDGET AND CASH FLOW 
The budget aligns with all of our KDEs, particularly in terms of staffing to support the theme of 
Computer Engineering and Innovation (KDE 1), resources for our intensive supports to freshmen 
as they transition to high school (KDE 2), professional development that supports instructional 
excellence (KDE 3), staffing, resources and training to implement project-based learning (KDE 
4), social emotional learning (KDE 5 & 10) and development of young professionals (KDE 6), 
intensive college readiness program allocations (KDE 7), software and systems to support data-
informed teaching and learning (KDE 8), and staffing to support distributed leadership (KDE 9). 
This budget was generated with the assistance of charter school financial experts using 
conservative revenue, expense assumptions and projections. In the Planning Year and Year 1, the 
school will utilize part of the CSP implementation grant funding as well as $215K in funding 
from the New School Venture Fund. These funding sources will enable the school to properly 
plan and execute a successful opening of the school. The Planning Year will include the hiring of 
the Principal, Business Manager and Office Administrator. There will also be budget money 
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assigned for student/staff recruitment, general administrative expenses and professional services. 
The 5-year budget includes certain important assumptions of student enrollment and special 
education services that will be provided and will ultimately drive the revenue inflows of the 
school. If the numbers are materially different, an action plan will be immediately put into place 
that will review the financial implications of the changes and a collaborative decision (expense 
reductions, credit line access, etc.) will be made between the Finance Committee and School 
Leadership that will factor in financial viability as well as academic/operational requirements. 
The school will have the full $100K escrow amount reserved by the end of initial charter term. 

All of the items below are shown on the Budget templates that are submitted as part of the 
charter application. They are explained here in more detail. 

Net Surplus – Planning Year plus 5-Year Initial Charter Period 
We are projecting the following Net Surpluses for each year: 
FY2019 (Pre-Opening Year) =  $0 
FY2020 (Year 1) = $57,393 
FY2021 (Year 2) = $101,173 
FY2022 (Year 3) = $55,478 
FY2023 (Year 4) = $237,624 
FY2024 (Year 5) = $89,623 

Cash Flow Assumptions 
We are projecting the following cash flows for each year: 
FY2019 (Pre-Opening Year) =  $0 
FY2020 (Year 1)   = $34,060 
FY2021 (Year 2) = $76,900 
FY2022 (Year 3) = $95,711 
FY2023 (Year 4) = $310,001 
FY2024 (Year 5) = $493,825 

Revenue Assumptions 
General Ed Per Pupil: The budget plan is based upon a projected enrollment of 125 students in 
grade 9 and adding approximately 125 new students each year to reach a final enrollment of 500 
students in grades 9 through 12. For budgeting purposes, we are factoring in a 2% attrition rate 
for each year of the initial charter term. We used a Per Pupil Funding rate of $15,616 in Year 1, 
which represents a 1% increase over the projected FY2019 funding rate. A 1% year-over-year 
Per Pupil funding increase was factored in for the remainder of the charter period. We believe 
this to be a very conservative budget assumption considering that this revenue source accounts 
for over 50% of the school’s total revenue in the last 4 years of the initial charter term. 
Special Education Per Pupil: We are assuming that 17% of our budgeted enrollment will have 
students with IEP’s that are billable (AECI II providing services that generate a daily 
instructional day that is 20% or greater). The breakout of the 50% will be 60% in the category 
20%-59% and 40% in the category Over 60%. The funding formula that we calculated the 
budget was $10,390 for students in the 20%-59% and $19,049 for students in the Over 60%. 
This is the rate that is in effect at the now and is budgeted to be flat, with no increases for the full 
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charter term. We have also estimated an amount for Federal IDEA funds of $28,000 in Year 1 
with the remaining years projected as the same proportionate ratio of regular SPED funding. 
Facilities Funding: We are assuming the full allotted amount from the NYCDOE of 30% of the 
per student revenue for each year of the budget. This will assume the school will be located in 
private space for the full 5 years. If the school is able to obtain NYCDOE co-located space, the 
corresponding revenue and expense amounts will be removed from the budget. 
Federal Funding (Title I/IIA/III): We are assuming conservative assumptions for Title I and IIA 
allocations with proportionate increases for the remaining 4 years based upon current funding 
levels in effect today. At this point, no Title III is being included in the budget. 
State Funding (NYSTL/NYSSL/NYSLIB):  Assumes an amount for each item based upon the 
current funding levels in effect today multiplied by the budgeted number of students. 
City Grants: We are assuming $135,000 and $450 per student for Year 1 of the charter period 
for the NYCDOYD grant (provided to new NYC charter schools within the first-year operation. 
State Grants: Assumes the school will receive $550K for the CSP (Implementation Grant) from 
NYSED. This will be spread out over the Pre-Opening Year and Year 1 of the Budget. While the 
school may be entitled to additional funds, only the $550K was factored in at this point. 
Food Service Funding: No amount is being recorded for Food Service revenue or Food Service 
expense. The assumption will be that the school will use the NYCDOE Food Service program 
and have all meals delivered in. 
Erate Funding: A small amount was budgeted for E-rate technology reimbursement. A 
comprehensive technology plan will be developed during the planning year and the school will 
apply for all available E-rate funding that it is entitled to. 
Private Funds/Contributions: We did not assume any private funds or donations in the initial 
charter term. The Board of Trustees will be soliciting funds for the school’s academic and/or 
facility needs from various sources in the Planning Year and during the initial charter term. 
Expense Projections: Personnel and related payroll taxes and benefits represent over half of the 
anticipated total budget expenses in each budget plan year. The Planning Model included in the 
budget is aligned with and supports the implementation of the educational program as outlined in 
the charter application. We factored in competitive starting salaries and used a blended rate in the 
budget which will allow a mix of seasoned veteran teachers with new teachers having minimal 
experience. We factored in 2% salary increases for each year of the budget starting in Year 2 and 
9% for Employer Payroll Taxes. For Health Benefits, we assumed a $14.5K blended Employer 
Contribution rate per full time employee for Health Benefits. This is constant (no increase) for 
the initial charter term. This is a conservative estimate as there will be some employees who opt 
out of benefit coverage and will therefore receive a significantly lower benefit amount. The 
school intends to offer a 403b retirement plan with a 4% matching program. For budgeting 
purposes, we assumed a 3% blended Employer Contribution percentage since not every 
employee will participate in the program. 

Personnel Mode 
Pre-Opening Year 
Administrative 
The current Principal of the AECI I will become the CEO of both AECI I and II starting January 
1 of the Pre-Opening Year. The Principal, Business Manager, and Office Manager start January 
1 of Pre-Opening Year at 50%. 
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FY2019 – Year 1 
For staffing of Administration, Teachers, Aids, Therapists & Counselors, Non-Instructional 
Staff, please see "AECI II Proposed Staffing Chart" in Section III.C. 
Other Instructional 

• Summer School - $17,500 
• After School - $15,000 
• Bonuses - $25,000 

FY2020 – Year 2 
For staffing of Administration, Teachers, Aids, Therapists & Counselors, Non-Instructional 
Staff, please see "AECI II Proposed Staffing Chart" in Section III.C. 
Other Instructional 

• Summer School - $17,500 
• After School - $15,000 

FY2021 – Year 3 
For staffing of Administration (none added), Teachers, Aids, Therapists & Counselors, Non-
Instructional Staff, please see "AECI II Proposed Staffing Chart" in Section III.C. 
Other Instructional 

• Summer School - $17,500 
• After School - $15,000 

FY2022 – Year 4 
For staffing of Administration (2nd AP added), Teachers, SPED, Aids, Therapists & Counselors, 
Non-Instructional Staff, please see "AECI II Proposed Staffing Chart" in Section III.C. Note that 
the total number of teachers hits a maximum at 40 teachers in Year 4. 
Other Instructional 

• Summer School - $17,500 
• After School - $15,000 

FY2023 – Year 5 (no additional staff needed) 

Budgets for items in contracted services and school operations have been developed in 
consultation with vendors, existing charter schools, and charter support organizations: 
General & Administrative Expenses - $34K budgeted in Year 1 for Office Supplies, Copier 
expenses, Postage, and Software. A 5% increase was factored in for Years 2 through 5. 
Professional Services - $145K budgeted in Year 1 for outsourced Audit, Financial Management, 
Human Resource/Benefit Administration, Information Technology, Legal, Insurance, Title 
services and other professional services. Proportionate increases were factored in for Years 2 
through 5. 
Direct Educational Expenses - $201K budgeted in Year 1 for Texts & Materials, Classroom 
Supplies, Professional Development, Substitute/Nursing/SPED/After-School outsourced 
services, Student/Staff recruitment and other general educational expenses. Proportionate and/or 
2% increases were factored in for Years 2 through 5. 

Facility Expenses 
AECI II is still exploring its facility options. The amount recorded in Rent Expense represents 
100% of the proposed NYC Facility funding as shown in the Revenue section. The 5-year total 
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budgeted amount is $7,608,355. In addition, we have budgeted for related facility expenses on 
the following line items: 
•	 $100K budgeted for Repairs, Maintenance & Security expenses in Year 1 with increases each 

year proportionately with the Rent Payment increases. 
•	 $11K budgeted for Operational Supplies in Year 1 with increases each year proportionately 

with the Rent Payment increases. 
•	 $40K budgeted for Utilities in Year 1 with increases each year proportionately with the Rent 

Payment increases. 

Capital Expenditure Assumptions 
For Capital Expenditures, we have budgeted $450K through Year 5. AECI II is emphasizing 
computer purchases through its CAPEX spending. We will focus some of our fundraising 
strategies on the purchase of additional Technology and Educational Materials to further support 
our educational mission. 

Solvency and Financial Stability 
In addition to a budget plan that projects positive operating surpluses and a growing fund 
balance, AECI II has also put together a cash flow plan for the Planning Year and for the initial 
year charter term that is positive each month. If AECI II encounters any financial difficulties that 
produce a budget gap or cash flow need, the Board will look for ways to re-balance its budget 
immediately by implementing budget cuts or aggressive fundraising and philanthropic initiatives. 
There is no reliance on short-term borrowing, however, a $100K line of credit from BoostEd is 
available and will give the added assurance for meeting obligations during any periods of cash 
flow shortages. 

L. PRE-OPENING PLAN 
Please see Attachment 11 for the timeline of pre-opening activities. 

M. DISSOLUTION PLAN 
Please see Attachment 12 for the Dissolution Plan 
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Attachment 1 

AECI II 

Admissions Policy 

We will ensure a fair and equitable admissions process in accordance with §119.5. 

AECI II will be open to any child who is eligible under the laws of New York State for 

admission to a public school, and the charter school will comply with the requirements of 

Education Law § 2854(2) and all other applicable laws. Admission to the charter school 

will not be limited on the basis of intellectual ability, measures of achievement or 

aptitude, athletic ability, disability, race, creed, national origin, religion, or any other 

grounds is unlawful. 

At the start of the 2019-2020 school year, the school accept students entering the 9th 

grade. The school will add a grade each year until the school serves 9th through 12th 

grade. The following table provides an overview of target enrollment by year: 

School Year Grades Served Target Total Enrollment* 

SY 2019-20 9 125 

SY 2020-21 9-10 250 

SY 2021-22 9-11 375 

SY 2022-23 9-12 500 

The charter school will admit each eligible student who submits a timely application, 

unless the number of applications exceeds the capacity of the student's requested grade 

level. The process for a lottery and waitlist is outlined below. 

Process 

We will ensure that our application process is, to the greatest extent possible, easily 

accessible for all families. We will participate in the NYC Common Online Charter 

School Application process, provide families with access to internet-enabled computers 

during recruitment, and distribute paper versions of our application. In accordance with 

Education Law §2854(2)(b), we will make our application available in languages 

predominately spoken in our proposed community, and other languages as needed. 

1. At open houses held during the spring (starting in 2019 and every year thereafter), 

prospective students and their families will be invited to learn about the school design in 

detail, including the instructional program, school schedule, school climate, discipline, 

and parental involvement. 

2. Information about the charter school and the application process and timeline will 

be widely distributed within the local school district, specifically to community 

organizations, local middle schools, community centers and via direct mailings. The 

school will make every feasible effort to reach out to families who do not or cannot 

attend one of these "open houses" the opportunity to learn about the charter school and 

the application process. Students or families can also request written materials about the 

school or a meeting with the school leader to verbally review the school program and 
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Attachment 1 

AECI II 

Admissions Policy 

answer any questions the parent or guardian may have about the admissions process. For 

school years after the first year, students and their families also will be encouraged to 

visit the school and classrooms. 

3. Families interesting in enrolling in the school will be required to complete and 

submit the NYC Common Online Charter School Application before April 1. The 

application will be made available online, at the open houses, at the existing and future 

school locations, and at accessible locations throughout the community, e.g., public 

library, churches, community centers. The school will make staff available to any parent 

or guardian who needs help completing the application. 

4. If the number of eligible applications for admission exceeds the spaces available 

for students, a public lottery will be held. Such a lottery will be open to the public, and 

attended and audited by a representative of an external organization. Preference for 

admission will be given to students living in the local school district (CSD 7) and siblings 

of students enrolled in the school. 

5. Separate waiting lists will be maintained for each grade level in the event that 

vacancies occur. The random lottery process used for student admission also will serve to 

place students on these waiting lists. 

6. The school will allow applications to come in throughout the year and will fill 

vacancies as needed from the wait list. Whenever a vacancy occurs, either prior to the 

start of a particular school year or during the course of that school year, the school will 

contact the parent or guardian of the student next on the appropriate waiting list. 

Reasonable and multiple attempts will be made to contact the family of the student on the 

top of the waiting list and get confirmation of whether the student is still interested in 

enrolling at charter school before proceeding to the next name on the list. If reasonable 

and multiple attempts to contact the student's parents/guardians are unsuccessful, the 

school may remove that student from the waiting list and document this decision. 

7. Each year, an annual lottery will be used to create a new, randomized waiting 

lists. However, the school will send a new enrollment application directly to the 

parents/guardians of each child on the prior year's waiting list. 

Lottery Process 

Should the number of timely submitted applications of eligible students for admission to 

a grade exceed the number of seats available, we will conduct a public, randomized 

selection process (lottery) within 15 days of April 1, 2019. In accordance with Education 

Law §2854(2)(b), enrollment preference will be provided to students residing in CSD 7 

and siblings of students enrolled at our school. In accordance with Public Officers Law § 

104, the date, time, and location of the lottery will be made known to the public. Two 

weeks prior, we will provide notice of the time and location of the lottery to the same 

media outlet we will use to post information about our Board meetings and will post this 

information on our website. Two weeks prior, we will conspicuously post notice of the 

lottery in multiple public locations where we also post information about our Board 

meetings. All families that have submitted an application by the deadline will be notified 

of the date, time, and location of the lottery. While families are welcome to attend, they 

are not required to do so and will not be penalized if they do not attend. 

2 



 

 

 

 

 

 

      

  

     

 

 

  

 

 

     

 
  

 

     

 

  

   

 

    

 

 

 

Attachment 1 

AECI II 

Admissions Policy 

1.	 AECI II will make a public announcement of the annual enrollment deadline in local 

papers, public websites, direct mailings, and through canvassing efforts. 

2.	 AECI II will receive all completed applications by the posted deadline. If the school 

is over-subscribed at the end of the enrollment period, then all the applications go into 

the lottery. 

3.	 The lottery is a random selection of applications that identifies students for 

enrollment. The lottery is conducted for every grade and for every space available 

during the enrollment period. During the lottery, all completed applications submitted 

during the enrollment period are publicly drawn in a random order until capacity is 

reached. All applicants are identified by number and by grade. 

4.	 Families will receive a phone call and official acceptance notification in the mail if 

their child is accepted by the lottery and will have two weeks to accept the seat. If 

families do not respond or formally accept the seat within two weeks, the seat will be 

filled from the waitlist in numerical order. 

5.	 The remainder of the applicant names are placed on the waiting list, also ranked by a 

public lottery. 

6.	 All vacant seats will be filled from the waitlist until full enrollment at each grade 

level is met. As spaces become available at the school, they will be offered to the 

applicants in the order of placement on the waiting list. 

7.	 The waiting list is only valid for one school year and is part of the annual lottery 

process each year. 
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Table 2 

AECI II 
Public Outreach Information 

Date(s) of 
Outreach 

Targeted 
Stakeholder 

Group 

Description of 
Outreach 

Location of 
Outreach 

Input Obtained Action Taken on Input Number of 
Attendees 

10/6/2017 Community 
Leader 

In-person 
meeting with 
Assemblywom 
an Carmen E. 
Arroyo (84th 
District 
Bronx County) 

384 E. 149 
street, 
Bronx, NY 

Ms. Arroyo will support the new 
school and offered support for the 
proposal. 

AECI will send draft outline of 
AECI II application to Ms. 
Arroyo in mid-July to receive 
additional feedback 

5 including 
AECI Board 
Chair and Vice 
Chair, AECI 
Principal Dr. 
Charles Gallo, 
Ms Arroyo, 
Mr. Stanley 
DeLaCruz, 
assistant to Ms. 
Arroyo 

3/20/2018 Parents of 
AECI I 
students 

At AECI PTO 
meeting, app 
team provided 
informational 
flyers on AECI 
II; invited all 
to share flyers 
and to join 
upcoming 
AECI II info 
sessions 

AECI I PTO 
Meeting, 
South 
Bronx, NY 

Signatures of support on petition; 
received verbal feedback from 
parents indicating enthusiasm about 
AECI II and agreement to take 
home and disseminate flyers about 
AECI II with other families 

As a result of the PTO meeting, 
AECI developed a survey for 
AECI I parents to provide 
detailed feedback on the school 
model for AECI II 

15-20 parents 

4/1/2018 All parents of 
AECI I 
students 

Sent a mass 
parent 
newsletter 
announcing 
replication 

Email NA NA 405 parents 
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Table 2 

AECI II 
Public Outreach Information 

intention; 
invited all to 
AECI II info 
sessions to 
provide input 

4/18/2018 Community 
Leader 

In-person 
meeting with 
Assembly 
Member 
Michael A. 
Blake (79th  
District – The 
Bronx) and 
follow-up 
email from 
board member 
Ricardo 
Cosme Ruiz 
providing Mr. 
Blake with 
more info 
about AECI II 

A Town 
Hall 
Meeting 

Mt. Ruiz met with Mr. Blake at a 
town hall meeting and discussed at 
length the new school. AM Blake is 
proud of the work AECI is doing 
for his constituents and feels that 
AECI II will continue will do the 
same. 

AECI II sought and received a 
letter of support from Blake 
confirming his belief that AECI 
II will benefit students of the 
South Bronx. 

2 including Mr. 
Blake and 
AECI Board 
Member Mr. 
Ruiz 

4/21/2018, Prospective AECI II Open AECI I, Attendees were provided a Applicant team plans to share any 11 attendees 
11 am to 1 pm families of Informational South powerpoint on aspects of the school space updates with all interested from the 

AECI II; Session Bronx, NY design and a day in the life of a stakeholders via email and community 
community 
members; 
general public 

(publicly 
posted); 
“LEARN 

student; prospective parents were 
interested in confirming location of 
school;they provided feedback that 

website (collected contact info 
from attendees) 

ABOUT AECI near the vicinity of AECI I is 
II” (1 of 2) recommended 

4/28/2018 
11 am to 1 pm 

Prospective 
families of 
AECI II; 

AECI II Open 
Informational 
Session 

AECI I, 
South 
Bronx, NY 

1. Attending parent expressed need 
for school to equip student for 

1. AECI II team altered KDE 
language to prioritize college 

22 attendees 
from the 
community 
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Table 2 

AECI II 
Public Outreach Information 

community (publicly college courses and feel confident readiness via AP courses, college 
members; posted); when entering their first year of level courses (resulting in college 
general public “LEARN 

ABOUT AECI 
II” (2 of 2) 

college. 

2. Another parent in attendance 

credit) and internships via 
external partnerships with 
colleges and career-relevant 

suggested the application team 
provide programs that establish a 
school relationship with the police 
to ensure students are secure. 

3. Attendees sought clarification on 
the role of the AECI I theme 
(Architecture) in AECI II. 

organizations. 
2. The school design team is 
considering a hybrid traditional 
discipline/ restorative justice 
model. Furthermore, the team 
will actively seek to bridge 
potential gaps between the police, 
students and the school.  Charles 
Gallo, principal AECI I, spoke 
with police community relations 
officers Maguire and Diaz about 
AECI II and provided literature 
to shore up these relationships 
based on this feedback. 
3. AECI team responded that 
AECI I will focus on 
Architecture while AECI II will 
focus on computer engineering. 

5/5/2018, 11 to Prospective Focus Group AECI I, In response to "What would you AECI II will use a safety officer 9 prospective 
1 pm families of (publicly South like to see at our new school that at the school entrance and parents 

AECI II; posted); Bronx, NY would make you feel secure in continue to build a sound and 
community 
members; 
general public 

“SHARE 
YOUR 
THOUGHTS - 

enrolling your child?", repeated 
answers included: Self-defense 

open relationship with the local 
police. 

FOCUS classes / Student safety measures of 
GROUP” all aspects, including front of school The app team was pleased to 
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Table 2 

AECI II 
Public Outreach Information 

guard / Student protection 
In response to "How do you feel 
Computer Engineering and 
Innovation would impact our school 
district and community?", answers 
included: Parent 1 - It would 
improve the knowledge of our 
student in engineering. It will 
motivate the students to make a 
difference in the world for 
generations to come / Parent 3 - It 
would help children understand the 
meaning of hard work / Parent 5 - It 
will build a stronger foundation for 
our children. 

receive positive feedback from 
prospective parents on the school 
theme of computer engineering 
and innovation. 

May - July Prospective Survey to Available 1. All proposed KDEs were The app team reviewed all 45 respondents 
2018 families of 

AECI II; 
community 
members; 
general public 

Inform AECI 
II School 
Design 

on public 
website; 
widely 
shared via 
email blasts; 
also 
available at 
AECI I 
Front Office 

ranked as “very important” 
by a significant majority of 
the survey respondents 

2. 66% said they would come 
to PTA meetings that were 
“Monthly or every one that 
I can” 

3. 93% would commit to 
regular (2x/month) contact 
with a guidance counselor 

4. 83.7% are open to a 
Saturday instructional time 
or enrichment activities for 
students 

5. There was mixed data on 
which disciplinary model 

responses, generated a summary 
report and then reviewed as a 
team to respond to and 
incorporate feedback. The team 
identified the following points as 
requiring modifications to the 
school design: 
PTA meetings will be held 
monthly except for the summer. 
AECI II team was most interested 
in the parent response to meeting 
regularly with the guidance 
counselor to discuss student 
progress and goals, and would 
like to incorporate into the 
school. 
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AECI II 
Public Outreach Information 

was best - with relatively 
similar rankings for “no 
excuses”, restorative, and a 
hybrid. 

6. Baseball was the most 
requested sports activity 

7. Computer programming, 
electronics, and robotics are 
requested thematic courses 

8. 91% would allow their 
child to stay 1-2 days per 
week after school for small 
group instructional support 
for any class he/she is 
failing or struggling 

9. When asked, “What is most 
important for our team to 
know in designing this 
school?”, the most popular 
responses included: 1) 
Great Leadership; 2) 
Student safety; 3) Highly 
qualified teachers; 4) A big 
building with central air 
conditioning. 

10. When asked, “What do you 
think is missing from the 
high schools in your 
community?”, the most 
popular responses included: 
1) Great Teachers, mentors, 
and male role models; 2) 
Parental involvement and 
good communication with 

Baseball and basketball will be 
offered as sports. 
Computer programming, 
electronics, and robotics will be 
included in the curriculum. 
.AECI I currently offers after-
school extra support as well as a 
Saturday Academy and tutoring; 
this will be replicated at AECI II 
based on feedback. 
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Table 2 

AECI II 
Public Outreach Information 

the school staff; 3) Metal 
detectors/security; 4) Extra 
activities for students/after-
school programs 

May-June Current AECI Student Survey Online; Highlights from student responses The app team reviewed all 114 survey 
2018 I students to Inform made to our online,  anonymous survey: student responses, generated a respondents 

AECI II available to “What aspects of AECI should be summary report and then 
School Design students at 

AECI I replicated and offered to more 
students at our 2nd location?” 

reviewed as a team to respond to 
and incorporate feedback. The 
feedback provided by adult 

Most popular student answers were: community residents and 
1) The culture of respect and prospective parents was 
student voice; 2) The sense of prioritized although the candid 
community, support, and flexibility student feedback guided the team 
from teachers and counselors; 3) 
College preparation; 4) The X-
period to make up missed work and 

in confirming particular decisions 
related to the new school, such 
as: 

1. Keeping the X-period 
receive teacher guidance; 5) The (although it will be 
bond with the school leader; 6) mandatory) 
Available technology; 7) Computer 2. Valuing relationships, 
courses; 8) Sports; 9) Early release student voice, and a 
on Wednesdays and Fridays. 
“What aspect of AECI should *not* 
be replicated at AECI II in your 

positive school culture as 
a KDE 

3. The team is interested in 
pursuing more AP

opinion and why?” Most popular courses and more college 
students answers were: 1) The credit courses at AECI II 
uniform; 2) No phones at lunch based on student 
rules; 3) Making X-period feedback. 

mandatory; 4) A lot of homework. 
“What is missing at AECI that we 
should consider adding to the 
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AECI II 
Public Outreach Information 

design of AECI II?” Most popular 
student answers were: 1) More 
building space; 2) Trips to expose 
students to more opportunities; 3) 
More clubs and activities; 4) More 
AP courses; 5) Brighter colors. 

March, April, Prospective Petition (paper Available 200 online signatures No action necessary 737 signatures 
May, June, families of and online; on public 537 paper signatures 
July 2018 AECI II; 

community 
members; 
general public 

Spanish and 
English) 

website; 
distributed 
at all 
community 
meetings 

Total = 737 signatures 

March, April, Prospective Feedback and Public “Can’t wait to see the new school No action necessary 6 submissions 
May, June, families of support website open!!!!!” 
July 2018 AECI II; 

community 
members; 
general public 

received via 
anonymous 
public website 
submissions 

submissions “I would like my child to attend to 
AECI II” 
“The school has a good reputation 
would like my child to go there.” 
“My friend’s son graduated from 
AECI I. My friend was very happy 
with her son there.” 
“Love the fact that another high 
school is going to open.” 
“I would love for my son to attend 
there.” 

5/21/2018 at Potential Partnership CCNY 1. AECI received guidance on 1. Elective classes Charles Gallo 
4:00 PM partner, City 

College Grove 
School of 
Engineering 

meeting with 
the CCNY 
Grove School 
of Engineering 

Grove 
School of 
Engineering 
, 160 

selection of theme 
(elective) classes that align 
with both post-secondary 
facilities and careers. 

suggestions observed 
2. AECI is continuing to 

seek board member 
addition from field of 

and Ardie 
Walser, Ph.D., 
Associate Dean 
of Academic 
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AECI II 
Public Outreach Information 

and current 
AECI principal 

Convent 
Avenue, 
NYC 

2. AECI shared the need for 
an individual to join the 
board to provide guidance 
and expertise in the 
programming and the needs 
of an engineering college in 
order for students to gain 
undergraduate admissions 
in a four-year engineering 
program such as CCNY. 

3. Dr. Walser suggested that 
to gain student exposure to 
college level courses on 
engineering campuses, he 
could schedule campus 
visits for students to 
participate in STEM 
programs for high school 
students and summer 
enrichment programs. 

4. Dr. Walser stressed the 
need for students to have 
both Calculus and Physics 
in order to successfully 
navigate through the Grove 
School of Engineering. 

engineering. Dr. Walser 
is considering the role. 

3. AECI team will take Dr. 
Walser’s offer to provide 
exposure to college 
engineering courses. 

4. Curriculum adjustments 
were made. 

Affairs The 
Grove School 
of Engineering; 
Hector 
Rodriguez, 
AECI Director 
of Operations 

5/14/18 Community 
leaders; local 
police 

Meeting at 
40th Precinct 
resulting in 
Letter of 

40th 
precinct, 
NYPD 

Dr. Charles Gallo and Gabriel 
DeJesus discussed parent feedback 
on a positive relationship between 
students in the proposed school and 

None required. Dr. Charles 
Gallo and 
Gabriel 
DeJesus 
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AECI II 
Public Outreach Information 

Support from the local NYPD. Gabriel issued a 
Gabriel letter of the support for the 
DeJesus, 40th proposed school and committed to 
Precinct continuing the conversation around 
Community student safety in the proposed 
Council school. 

4/24/18 Educational 
community 
members 

Meeting with 
Dr. Roberta 
Lenger Kang, 
Initiative 
Director, 
Center for the 
Professional 
Education of 
Teachers 
Teachers 
College, 
Columbia 
University, 
resulting in 
letter of 
support 

AECI I 
(CPET is 
currently 
working 
with AECI 
1 in the 
capacity of 
teacher 
support / 
developmen 
t ) 

Dr. Kang provided support for the 
model of PD that is currently 
provided at AECI I and encouraged 
the culture of growth and 
development for staff in the AECI 
II model. 

Dr. Kang provided a letter of 
support for AECI II. 

Dr. Charles 
Gallo and Dr. 
Roberta Lenger 
Kang 

6/12/18 Community 
Leaders 

Outreach via 
email to Rafael 
Salamanca Jr. 
Council 
Member, 17th 
District, The 
Bronx, to 

Email Only support was provided Mr. Salamanca’s office is working 
with the AECI team to schedule  a 
summer school or fall visit at AECI I 
to see the model in action. 

Mr. Salamanca 
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provide details 
on new school 
model, 
resulting in 
letter of 
support 

6/7/18 Community 
Leaders 

Outreach via 
email to Luis 
R. Sepulveda 
NYS Senate 
District 32, to 
provide details 
on new school 
model, 
resulting in 
letter of 
support 

Email Senator Sepulveda requested a tour 
of the AECI facility in order to 
meet the students and the staff 

Senator Sepulveda is scheduled to 
visit the school on Thursday, July 
26, at 10am. 

Mr. Sepulveda 

4/23/18 Community 
Leader 

Dr. Charles 
Gallo emailed 
Carron Staple, 
High School 
Superintendent 
, Bronx, DOE 
to provide 
notice of 
application and 
request 
feedback  

Email No reply received NA Ms. Carron 
Staple 
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6/10/18 District 7 
Middle School 

Dr. Charles 
Gallo emailed 

Email No replies received NA 23 Middle 
Schools 

Principals all District 7 
Middle School 

contacted 

Principals 
(district and 
charter) to 
provide details 
on the AECI II 
application and 
request 
feedback on 
the model 

Week of June 
4th, 2018 

District 7 
Middle School 

AECI I 
Guidance 

Phone Calls No replies received NA 5 Middle 
School 

Guidance Counselor Counselors 
Counselors placed phone 

calls to CSD 7 
contacted 

Middle School 
Counselors to 
seek feedback 
on strengths 
and needs of 
potential 
incoming 
student 
population 

June 21, 2018 Community 
Leader 

Bronx 
Borough 

Email Letter of support received NA Bronx Borough 
President 
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AECI II 
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President Rubin Diaz 
Rubin Diaz 
received 
information 
about the 
proposed 
school design 
and provided a 
letter of 
support 

Weekends in CSD 7 Application In-person Members of the community AECI App Team agreed that if Spoke to over 
late July and Residents Team expressed support for the school approved, the school will publish 50 residents 
early August Members 

canvassed the 
streets of CSD 
7, speaking to 

and many offered to sign the 
petition. Questions were taken 
regarding the exact school location, 
extracurricular activities, length of 

the full curriculum on the AECI 
II website. 

parents, 
residents, local 
business 
owners about 

school, and summer school options. 
The feedback that was provided on 
the school model was largely 
related to the school theme of 

the new 
school, 
providing 
flyers and 
collecting 

computer engineering (positive), 
and seeking clarification on courses 
offered aligned with this theme.  

feedback 

August 3-4, CSD 7 App team In-person; 90 residents completed our paper The team included all paper 90 residents 
2018 Residents member spoke Survey version of the School Design survey data in weekly meetings 

with residents completion Survey, providing the app team to review feedback. Care was 
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about the 
school model, 
provided 
flyers, and 
asked residents 
to provide 
feedback on 
our School 
Design Survey 

with feedback on courses requested, 
sports offered, parent engagement, 
guidance/social work roles, and 
more. 

taken to implement feedback 
related to courses in the 
application. The app team was 
pleased to find that the feedback 
related to parent engagement and 
guidance/social work were in line 
with the design of the school. 

August 1, 2018 AECI Current 
Families 

Charles Gallo, 
Principal, sent 
notification to 
all current 
AECI families 
that the LOI 
was accepted 
and we need 
additional 
feedback on 
Facebook, the 
website, or via 
our online 
survey. 

Email Over 485 individuals received this 
update and request for additional 
feedback 

NA 485 CSD 7 
residents 
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AECI II May 5 Focus Group Session
 
LOCATION: AECI
 

A meeting was held on May 5th, 2018 that outlined the proposal of AECI II to parents in community and then 
asked them to share their reactions and feedback. A total of 9 community members came. They were given 
a presentation of our plans, including CSD location, the target student population and grades to be served, 
the KDEs, and the  educational program offered based on the theme and the AECI model. 

The moderator then opened the floor for suggestions and recommendations. 

Here is some of the feedback we captured: 

Question - What would you like to see at our new school that would make you feel secure in enrolling your 

child ?
 

Parent 1 - We would like to see self-defense classes.
 

Parent 2 - Protection of my child’s life.
	

Parent 3 - I would like to see the welcoming of the staff. I would also like to see the secure safety measures
 
of all aspects of students while attending school.
 

Parent 4 - The there would be a security in the front of the school for protection.
 

Parent 5 - That they care about true education.
 

Parent 6 - More security guards.
 

Question 2 - How do you feel Computer Engineering and Innovation would impact our school district and
 
community ?
 

Parent 1 - It would improve the knowledge of our student in engineering. It will motivate the students to
 
make a difference in the world for generations to come.
 

Parent 2 - This is good news. I think it will impact school and the student will benefit a lot from it.
 

Parent 3 - It would help children understand the meaning of hard work.
 

Parent 4 - It would show people what good can actually happen if change occurs.
 

Parent 5 - It will build a stronger foundation for our children.
 

A summary of our meeting will show that parents have a need and desire for a strong security presence for 

AECI II. They also are very excited to see the new school open within our community to expand our program
 
and be able to welcome more students into our school community. 



 
 

 

 

 

 

 

 

 
 

 

  
 

 

 
  

 

 

 
 

AECI II April 21 Info Session Notes and Feedback  


Parent 1 - Expresses his content that school will be able to cover cost for higher education.  

Principal - Uses example of daughter taking college level courses (SUPA/AP) in high school that 
transferred over when accepted into college saving money on higher education in the long run.  

Parent 1 - Continues to talk about child being better equip to understand college courses and feel 
confident when entering in there first year of college.  


Parent 2- Wanted to know about Architecture for AECI II ? 


Principal - AECI will focus on Architecture while AECI II will focus more on computer 

engineering but will touch base on architecture. AECI will teaches students Revit which is an 

industry standard program.  


Parent 1 - Any programs that will work with the police ?  


Principal - We educate the student on restorative justice. 


Parent 1 - Wants to know what kind of relationship the school have with the police ? Are there 

any programs ?
	

Principal - 40th precinct that is located across the street. We are looking to bridge the gap 

between the police, our students and the school.  


Briefly mentions an incident that happened in the park on 04/27/18 and working with the police 

to make sure our students are secure.  


Parent 3 - How many students are currently in AECI ?
	

Principal - 425 students. 


(General discussion: Prospective parents were interested in confirming location of school and 

provided feedback that near the vicinity of AECI I is recommended) 


Principal - Ends with closing remarks. 




 
   

 
 

 
 

   

  

  

  
 

   

   

 
 

  

  

  
 

    
 

 
 

 
 

   
 

  
 

 

 

 

  

  
 

    

From: Charles Gallo  
Date: Sun, Jun 10, 2018 at 2:29 PM 
Subject: Proposed Charter High School in CSD 7 

Dear District 7 School Leader, 

My name is Charles Gallo, and I am the principal of the New York City Charter High School for 

Architecture, Engineering, and Construction Industries (AECI) in CSD 7. AECI has been serving the 

students of the South Bronx since 2008 through a rigorous college prep academic program that provides 

students with a foundation of the necessary skills, knowledge, and practical experience to pursue a path 

leading to college and a career in the architecture, engineering, or construction industries. Last year, 

AECI graduated 97% of students within four years. 

I humbly writing to share that based on the success of the AECI students and educators, we are 

seeking to replicate our model in CSD 7 with the New York City Charter High School for 

Computer Engineering and Innovation (AECI II). 

As middle school leaders in the community, we’d like to provide you with the details of our proposal to 

open a second high school in your district. We’d also like to receive your feedback on our model and to 

hear your perspective on your students’ general strengths and needs as they are entering 9th grade. 

New York City Charter High School for Computer Engineering and Innovation (AECI II)
 
A Proposed Charter High School 


We are applying to NYSED this August. 

If approved, AECI II would open in the Fall of 2019 with a 9th grade in South Bronx, CSD 7, and 

expand one grade per year to serve grades 9-12. 

The proposed school’s theme will be computer engineering and innovation. 

At AECI II, students will explore careers, skills, knowledge, and practical experiences leading to 

college and career in the industry (e.g. design and development of electronics, computer hardware and 

software, and applications). AECI II will emphasize science and math proficiency, effective 

communication and critical thinking skills, and career opportunities through project-based learning and 

collaboration with industry partners and post-secondary institutions. 

Please visit our website for more information: www.AECI2charterhs.org 

http://www.aeci2charterhs.org/
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Understanding our school's community and finding ways to support each other is important to us. Please 

visit our website or simply reply to this email to share your feedback, thoughts, and questions. 

Thank you so much for your consideration. I've attached a flyer, which you are free to share with others, 

including parents. 

Please let me know if you’re interested in speaking more by phone or in person. 

Sincerely, 

Charles Gallo 

Dr. Charles Gallo 

Principal, AECI I 

Founding School  

 

http://aecicharterhs.org/












 
 

 

 	
	 			

	 	 	

  
 
 

 

 

 

 

 

 

Agenda 
Partnership Meeting 

May 21, 2018 

1.		 Introduction & Ice Breakers 
2.		 Introduction of AECI Charter High School for
Architecture, Engineering & Construction
Industries

3.		 Replication for second school, the NYC Charter
High School for Engineering & Computer
Innovation

4.		 AECI seeking post-secondary facility to help
guide students towards careers in engineering
and architecture

5.		 Programming students for themed course
content, curriculum, and activities for both 
schools.

6.		 Student exposure to college level workshops,
campus visits, Engineering Awareness Day, etc,. 

7.		 CCNY participate in the monthly board meetings
for input into planning, preparation, and
sustainability throughout the year 



 
 

 

 

	 	 		
 

	 	 		
	 	 		

 
 

 
 

 
 

 

 

 
 

 
 

 
 

 
 

 

 
 

 
 

 
 

 
 

 
 
 
 
 
 
 
 

May 21, 2018
 

SIGN IN SHEET
 
Admin Team Meeting
 

Charles Gallo,
Principal AECI 

Ardie Walser
Assoc Dean Academic Affairs for 
Graduate & Undergraduate Studies 
Guest Name & Title 

Guest Name & Title 

Guest Name & Title 

Hector Rodriguez 



 
 

 

	 	 	 	 	 	 	
	 	 	 		

	
 

 

 

 
 

 

   
  

 
 

 

 

 
  

 
 
  

  
   

 

Minutes from Partnership Meeting with City College 
Grove School of Engineering 

The meeting was held on May 21 at 4:00 PM. Present were Charles Gallo and Ardie Walser, 
Ph.D., Associate Dean of Academic Affairs The Grove School of Engineering 

The conversation focused on a partnership between AECI and the CCNY Grove School of
Engineering. The attached agenda outlines the items discussed. Highlights of the meeting 
include the following: 

	 Introduction of AECI Charter High School for Architecture, Engineering &
Construction Industries. Discussion addressed the academic structure of AECI and 
the theme courses specifically CADD, AP Courses, and STEM related projects 

	 Replication for second school, the NYC Charter High School for Engineering & 
Computer Innovation. Items discussed were the need for guidance in the selection of 
theme (elective) classes that align with both post-secondary facilities and 
employment (career). We also discussed the need for an individual to join the board 
to provide guidance and expertise in the programming and needs of an engineering 
college in order for students to gain undergraduate admissions in a four-year 
engineering program such as CCNY 

	 We addressed the need for student exposure to college level workshops, campus 
visits, Engineering Awareness Day, etc., Dr. Walser stated that he could 
accommodate this need by scheduling campus visits and allowing students to 
participate in their STEM based programs for high school students and the summer 
enrichment programs.

	 Dr. Walser stressed the need for students to have both Calculus and Physics in order 
to successfully navigate through the Grove School of Engineering. 

The meeting ended at 5:30 PM. Dr. Walser requested a one-page description of what the 
duties and responsibilities of a board member are so he could supply one member of his 
staff to join the board and participate in the board meetings during the planning stages of
AECI 2. 



 

 
  

    
  

  
  

 
 

        
         

         
        

         
      

           
       

      
       

          
           

         
         

         
           

           
       

  
 

         
            

             
  

 
             

 
  

 
          

 
     

From: Gallo Charles (84X395) 
Sent: Monday, April 23, 2018 5:40 AM 
To: Staple Carron 
Subject: Great News 

Hello, 

How are you? I have some great news. Since I have been at AECI for the past 3 years, the 
numbers and data have gone in a positive direction. Our graduation rate was 64% when I 
arrived here in January 2015. For the past 3 years, it has been 87%, 92%, and 97%. Our 
attendance is 94.1% and we have 405 students grades 9-12. Each year for the past 3 years, we 
accept 150 students out of 750 applicants. Since we can service only a portion of our applicants, 
I am working on developing and submitting a new charter school proposal to the state for 
another high school to open September 2019. It would be in district 7 and would hold 500 
students after 4 years. We are currently looking for a larger building to house both schools and 
total building capacity would be around 900-1,000 students. Its theme will be Engineering & 
Computer Innovation and it will be Computer Science based. I submitted an application to the 
New Schools Venture Fund and my application was reviewed and selected for funding. That 
being said, I was hoping to get your thoughts, ideas, and support for this venture. As you are 
aware, district 7 has the lowest graduation rates and their other indicators are the lowest in the 
city. For the past three years, AECI has received the US News & World Reports Bronze Award 
for Best Schools since 100% of our SWD's and ELL's graduate, most with a regents diploma. This 
year I joined forces with the DOE and engaged in the College Access for All, LINC to Success, and 
this month I applied for the DCC (District Charter Collaborative) in an effort to share best 
practices and network with other schools with a learning focus on Innovative Mathematics 
Instruction. 

I hope I can take a few minutes of your time to discuss the new school proposal with you and 
get some feedback. If you can send me 2-3 dates you are available, I will gladly come to your 
office or if you would like to come visit me here at the school, I am always open to 
accommodating your schedule. 

Thank you in advance for your time and I hope we can meet when you have time. 

Sincerely, 

C H A R L E S G A L L O, Ed.D. 

PRINCIPAL 

A.E.C.I. / NYC Charter High School for Architecture, Engineering and Construction Industries 





 
 
 

 
	 	

 
 

	 	 	   	 	  
 

 
 	 	 	 	

  
 

 	
 

	  	
 
 

March 20, 2018 

Agenda PTO‐	Meeting 

6:00pm – Ms. Mara La Santa Arrival /Welcome 

6:15- Dr. Gallo /Principal – Addressing parents about 
our new school proposal on opening of AECI 2. 

6:30pm- Introduction Mr. Carlos Garcia / Foster Care 
Recruiter 

7:30pm-Mrs. Evelyn Martinez PTO President 

7:35 – Closing Meeting 



 
 

 

  

 

 

 

  

 

      

   

 

     

  

 

 

  

   

 

  

 

   

   

 

  

 

   

 

      

 

    

 

 

 

 

 

(NOTE: THIS LETTER WAS MAILED TO 485 PARENTS FROM THE AECI 

COMMUNITY) 

August 1, 2018 


Dear Parents/Guardians, 


We have great news! In hope of creating a second AECI high school in the South Bronx 

and bringing more educational options to families, our team submitted a Letter of Intent 

to the NY State Education Department, notifying them of our intent to apply for a new 

high school. In response to our Letter of Intent, we have been invited to submit a full 

application! 

The invitation to continue with our application process is due to the support and feedback 

we have received from our you and our community. We will submit a full application in 

mid-August. Your continued feedback and support is vital to the design of AECI II, so 

please continue to share your ideas and questions with us! Specifically, you can help us 

by doing the following: 

1.	 Please go on our Facebook page and like, comment on, and share our most recent 

post with your followers and any families that might be seeking a great school! 

2.	 You can also email us directly with any ideas, concerns, questions, or just let us 

know you support the AECI replication by clicking here -

https://www.aeci2charterhs.org/email-us.
 

3. Lastly, if you haven't already, please complete our school design survey. 

Thank you for your time and continued support! 

Sincerely, 

Charles Gallo, Ed.D., 

Principal 

https://www.facebook.com/AECI2nyc/
https://www.aeci2charterhs.org/email-us
https://goo.gl/forms/NpszQIbuevRbuHTo2










 
 

 
 

  

 
  

 

   

 
    

  

  
  

   

 

  
     

   
  

 

  

 
  

  
 
 
 

Results of Public Website Survey to Inform AECI II School Design 
(Responses) 

*indicates repeated, similar response 

What is most important for our team to know 
in designing this school? 

What do you think is missing from the high 
schools in your community? 

Great Leadership** Great Teachers*** / Mentorship / Male role models 

The safety of the children**** and more security 
guards. 

Parental involvement/ Good Communication with the staff 
and teachers* 

Good teaching / Teachers that are highly qualified and 
certified and  friendly, courteous, and available when 
students are in crisis. Metal detectors / Security* 

A nice big building** with Central Air** / Big Gym* Extra Activities for students***/ After school programs 

Every child has different needs 
School spirit, A community that works together to better 
the education of our children. 

The new school needs opportunities for students to have 
paid internships. 

Extra periods to help the students with any subject they 
are failing or need help with. 

Parental contact regarding the whole child Programs that meet the needs of all students 

A football field, a pool somewhere where the kids can go 
burn of some stress and be more involved with their 
community and stay off the streets /  sports fields / gym 
and a swimming pool / sports fair 

This school needs to have diversity. Commitment 

Big lunchroom Good Leadership 

It should be built on helping kids learn; instructional 
focus Better lunch food 

1 



  

 
 

 
 

 

   

    
  

  
 

  
 

     
   
   

   
 

 

 
 

  
 

 

 
 

   

     

  

 
  

 
 

 
   

 
    

 
 

 
  
      

 
 

 

  

AECI I Student Survey to Inform AECI II School Design  

Spring 2018
	

*indicates repeated, similar response
	

What aspects of AECI should be 
replicated and offered to more students at 
our 2nd location? 

What aspect of AECI should 
*not* be replicated at AECI 
II in your opinion and why? 

What is missing at AECI 
that we should consider 
adding to the design of 
AECI II? 

The friendly staff and the way of learning in the 
school / Culture of respect / AECI I gives 
students the opportunity to speak their mind / 
School environment 

Uniform*************/ Not 
letting us wear our sweaters, 
because some kids might get cold 
and can’t afford to get a school 
sweater/ Sweater policy 

Bigger classrooms* / bigger 
lunchroom / bigger gym**** / 
more space***** 

Activities and clubs* No phones at lunch rule* 
Trips to expose students to 
more opportunities** 

The academics and how they try hard for us to 
be successful/ College preparation; college 
classes* / Learning new things* / Preparing for 
college / The college readiness aspect of the 
school and counselors having good 
communication with students 

Mandatory X-Period, you should 
choose whether you want to come 
or not* 

More clubs** / More 
activities*** 

Leaving early on Wednesday and Friday* A lot of homework* Brighter Colors* 

The x-period is a great part of AECI and is 
really helpful to most students (time to make-up 
missed work and receive help from teachers) / 
x-period is an opportunity to push students to 
work harder**** The food provider*** 

AP courses* / More college 
credit classes 

Teachers*** / a sense of community between 
the students and the teachers/ teacher-student 
relationships/ How teachers help students be 
their best / The flexibility from the teachers and 
the support from the guidance counselors. Bigger bathrooms*** More computers* 

Leadership*/The personality and the bond that 
we keep with the higher authority The name its very misleading Art 

The trips* 

Mandatory regents review. It's 
helpful to the students who really 
need it but not those who don't. 

More STEM and robotics 
programs 

The available technology* 
More space for extracurricular 
activities 

More science class and history 
class 

Sports*** Advisory, it is pointless Going outside / outdoor space 

Art to express yourself/ Art opportunities* The constant projects 
Better sports teams/ Soccer for 
girls / more interactive sports 
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AECI Student Survey to Inform AECI II School Design (Responses)
	

Architecture; design programs; computer 
courses*; gaming 

The schedule; all of us, even 
teachers are quite tired of getting 
out at nearly 4:15 

More emphasis on 
personalized learning for 
individual students 

The attention and support each 
student 

Architecture because there is 
already a program at AECI so 
those who want to do architecture 
can just go to AECI / Architecture 
because most kids struggling to 
pass that class / Architect class 
because no one knows how to draw 
/ Architectural drafting should be 
optional Shorter school day 

They should no longer have two 
teachers per class unless absolutely 
necessary, because having two 
different teachers with different 
learning styles gets confusing 

Career interest programs and 
variety of Languages to learn 

The core values should be replicated. 

Cell phones being allowed during lunch 

The cultural diversity 

The scholarship programs 

The events are the best part of AECI because it 
brings the student body together and helps them 
communicate with students of different grades. 
Also, it helps the students come out of their 
comfort zone. 

Hands-on projects 

2 





























 
 

   
  

 
 

 

   

 

 

  

   

 

  

  

 

  

 

    

   

 

 

    

     

   

  

   

    

 

   

     

   

  

  

    

 

    

    

   

   

    

 

  

  

 

  

  

  

   

Attachment 3 

AECI II 
Course Descriptions 

AECI I developed and continues to maintain a curriculum that is aligned to the NYC DOE’s 

Scope and Sequence (Social Studies, Science, PE, and Art), as well as the Common Core 

Learning Standards (ELA and Math). As discussed in Section II.B, the adoption of the Next 

Generation Learning Standards will be a part of the transition and training for the AECI II staff. 

The School Curriculum is reviewed annually or on an as needed basis as related to a review of 

interim progress, changes recommended by the NYC DOE, and NYSED directives (such as in 

the new Social Studies Framework and the Next Generation Science Standards).  Google Suite 

(see Section II.B) will serve as the warehouse for around the clock access to curriculum and 

resources for staff and students. 

English Language Arts. This curriculum has been co-constructed by a variety of stakeholders, including 

a literacy coach, English teachers, administrative personnel, and special education teachers.  The aim of 

constructing it in such a participatory manner was to cultivate an ethos of shared collaboration while also 

engaging teachers as experts of instruction.  The result is a product that has been crafted from the ground 

up, a document that reflects the expertise, perspectives, and best practices honed by a set of educators 

committed to supporting the academic, social, and civic trajectories of young people in the 21st century.  

Each curriculum map begins with a brief description of the course that highlights major themes and skills 

covered across the year, as well as an articulated rationale that accounts for the sociocultural context that 

literacy learning is embedded within.  From here, unit overviews are provided that capture the theme for 

each unit, major texts, and central projects and assessments that students will be responsible for producing 

each quarter.  Thereafter, a more detailed description of each end-of-unit performance task is included. 

Next, the guiding essential questions and enduring understandings for each unit are expressed.  These 

are organized by reading, writing, and thematic inquiries that anchor the units.  The final section of each 

curriculum map concludes with references to both required and supportive texts aligned with the central 

themes captured in each unit, as well as the Common Core Standards that undergird instruction.  This 

broad overview is included in order to provide a snapshot of the year before delving into the micro details 

of each individual unit.  It helps the reader to see the flow and pacing of the year to better situate content 

and context for the purposes of planning.  

Following this broad overview, the reader is acquainted with differentiation strategies for the ELA 

classroom before viewing individual unit plans by quarter.  Within individual maps, the following 

components are outlined: theme along with essential questions and enduring understandings guiding 

the unit, goals & objectives, skills that students will need in order to develop in order to master the 

knowledge they are asked to acquire, content knowledge needed to meet objectives, primary activities 

that allow students to practice and build essential skills, and assessments to gauge students’ mastery of 

content and skills. This includes both formative and summative assessments. 

Grade 9 ELA: Metamorphosis is a Greek word meaning transformation or 

transfiguration; the metaphor to the course is the growth process our students will 

undergo from middle school to high school, as a writer, as a student, as a maker. A 

complete metamorphosis has four stages: egg, larva, pupa, and adult - stages are purposed 

to be painful but in the end, some form of transformation takes place. The encompassing 

theme of the year is in one word, metamorphosis, in a phrase “enjoying the growth 

process of transformation.” In question form we might consider this, “how do we become 
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Attachment 3 

AECI II 
Course Descriptions 

more aware of what we don’t know,” as transformation ultimately relies on the ability to 

see and embrace what is not yet known or understood.  This unit hopes to embrace such a 

stance by providing students opportunities to grapple with texts that require them to 

intentionally consider aspects of their identity and the larger cultural and social forces 

that shape them The arc of the year is structured intentionally to move from personal 

excavation and narrative storytelling to rethinking and speaking back to larger ideas that 

they have been reading about across the year, with the idea of a hero, in particular, being 

introduced, re-examined, and in some cases challenged. In addition to this thematic focus, 

significant attention will be paid to establishing strong writing and reading habits.  As 

such, students will spend time analyzing text structures, have ample time in class to read 

texts that are at their own individual reading level in addition to those assigned in each 

unit, and be provided with multiple opportunities to write for a variety of purposes and 

audiences.  To support the emphasis on strong foundational literacy skills, the 9th grade 

ELA happens across a double period.   

Grade 10 ELA: The notion of identity—how we perceive ourselves and how cultural, 

societal, and historical factors influence that notion—is the main theme students will be 

exploring throughout the year. We will be asking not only how our own identities are 

constructed, but also how authors incorporate the cultural, societal, and historical factors 

into their works, as well as how these factors influence the identity of the characters in 

these texts. As sophomores, students are at a critical time in their lives in which they are 

beginning to settle into their identity as high school students, yet also thinking about who 

they want to be once they leave high school and enter into college or begin a career. As 

teenagers, students are also grappling with questions around conforming to society’s 

standards, cultural and familial expectations, and peer pressure. Analyzing the factors that 

influence identity in literature will provide a space for introspection and to question the 

factors that may be at play in the formation of their own identity. Furthermore, by 

exploring and analyzing the manner in which encounters shape identity; how migrants 

and immigrants identify themselves and how others identify them; the ethical 

implications of certain decisions, and the role of fate and destiny in shaping who we are, 

students will be able to recognize the universal nature of the questions surrounding 

identity, as well as develop their ability to question the world around them. The course 

will center around particular skills that will be reinforced throughout the year; 

specifically, close reading for greater understanding, citing textual evidence to support 

analysis and argument, and initiating and leading small group and whole class 

discussions that lead to thought-provoking interactions. 

Writing and Composition: Students in grade 10 will take Writing and Composition as a 

companion to their 10
th 

grade course. Students will be engaged with different works of 

literature that show students how to compose narratives, descriptive pieces, expository 

and persuasive samples. Students will be assessed formally and informally with writing 

samples that demonstrate their knowledge of literary tools and writing style. This course 

is aligned to the Common Core Learning Standards. 

Grade 11 ELA: How do we reconcile sadness and create meaningful lives? What are 
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Attachment 3 

AECI II 
Course Descriptions 

ways of overcoming oppression? How necessary, if at all, is love to the human condition? 

In this course, students will study a variety of techniques to improve their reading and 

writing skills. Grade 11 ELA covers many types of writing: narrative, descriptive, 

expository, and persuasive. Students will read and analyze different genres in literature 

with an emphasis on challenging social themes that appear in our daily lives. Students 

will also complete writing activities to evaluate literary works with regard to literary 

techniques, form, and theme. An analysis of each genre of writing studied will be 

required at the end of each unit through practice Regents exams, as this course ends in a 

New York State Regents Common Core ELA exam. Despite the course ending in such a 

high-stakes exam, students will consistently engage in activities that aim to nourish a 

greater sense of self and community. Overall, the objective of this course is to prepare 

this generation of students to become critical thinkers, change agents, and social justice 

advocates for themselves and their communities. Students who take this course should 

feel prepared to stand up towards adversity and situations of oppression 

AP English: Students will study language as a persuasive tool and examine the integral 

relationships of writer, context, audience, and argument. In grades 11 or 12, students will 

study these elements of the English language to engage in college level The course 

focuses primarily on nonfiction works. Techniques of diction, syntax, imagery, and tone 

are studied to better understand the nature of argumentation. Students should be able to 

read complex texts with understanding and write in a manner that explores ideas, 

reconsiders strategies, and emphasizes revision of drafts. Students will write formally and 

informally through revised essays, journals, collaborative writing, and in‐class responses 

as well as produce expository and argumentative compositions that introduce complex 

ideas developed through cogent and sustained reasoning 

Mathematics. AECI has developed a math curriculum aligned to the Common Core Learning 

Standards. Math, like ELA, will be a part of the transition plan in aligning the curriculum to the 

Next Generation Standards. The course trajectory is dependent upon a student’s progress in math 

and will vary based on that progress. For example, a student that is highly engaged in math will 

like complete Algebra I in one semester and move on to Geometry in the next semester, allowing 

them to complete Algebra I and Geometry as ninth graders (because students have a double 

period of math in grade 9). Students otherwise will follow the common trajectory of math course 

work, starting with Algebra I, moving to Geometry, then Algebra II, Pre-Calculus, and then 

finally Calculus. Students may also take Personal Finance as an elective. 

Algebra I. 9
th 

graders will be engaged in math for a double period, allowing students that 

need extra time to have that space to close gaps from their previous years. As stated in 

Section II, students earning a 1 or 2 in their 8
th 

grade assessment will take Algebra for the 

entire year and take the Regents in June. Students that are advanced will take Algebra 1 

for the first semester, and then move on to Geometry in their second semester. This is 

only because of the double period that advanced students can take a math progression in 

this way. Algebra I is modeled after the Common Core Learning Standards and utilizes 

the lessons as outlined in the Common Core modules. The curriculum is supplemented 
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Attachment 3 

AECI II 
Course Descriptions 

with different technologies, such as the graphing calculator and the software Besos. This 

course culminates with the Algebra I Regents exam. 

Geometry. Geometry is offered to advanced 9
th 

graders in the second semester or tenth 

graders. Students taking Geometry will be engaged in lessons aligned to the Common 

Core Learning Standards and derived from the Common Core modules. In addition to this 

framework, the curriculum is supplemented with additional virtual resources like 

programming software for completing tasks like constructions. This course culminates in 

the Common Core Geometry Regents. 

th th
Algebra II. Algebra II is offered to 10 or 11 grade students. The course, like Algebra I 

and Geometry, are aligned to the Common Core Learning Standards and supplemented 

with additional programming software and instruments like the graphing calculator. This 

course also culminates in the Common Core Algebra II Regents. 

th th
Pre-Calculus. Pre-Calculus is offered to students in 11 or 12 grade and are ready to 

engage in coursework that prepares the math student for college level skill. Students in 

this class will be engaged in materials that emphasize mathematical thinking, the use of 

mathematical models and the understanding of mathematical functions and graphs. This 

course is also Common Core aligned and derived from the Common Core modules. 

While a Regents in pre-calculus is not offered, students will take a culminating 

assessment at the close of the year to measure their progress. Students performing well 

will be recommended to take Calculus. 

Calculus. Students eligible to take this course will do so in their senior year. This is a 

college level math course which will place high mathematical reasoning at the heart of all 

calculations. The focus includes an overview of analytic geometry and trigonometry as it 

applies to the study of functions, graph limits, derivatives and their applications. Students 

will be eligible to take college-level credit granting assessments like the AP exam in 

Calculus. 

Social Studies. 

World History and Geography 1. The NYC Scope and Sequence
1 

serves as the guide for 

this introductory 9
th 

grade course to world history. Students will learn about the world 

from the beginning of time to Unit 3, the Ottoman and Ming Dynasties (1600 C.E) in the 

first semester, and then in the second semester learning about Europe after the Plague 

(approximately 1300 C.E.) to 1750, with the Age of Exploration. Students use the 

Prentice Hall Social Studies series textbooks for content support. Course is reviewed 

annually based on student feedback and work samples with the Social Studies 

Department and Principal. 

World History and Geography II. Continuing from the Age of Exploration, 10
th 

grade 

1 
http://schools.nyc.gov/NR/rdonlyres/A739A67E-6228-4084-99C8-

F890617D265B/0/scopeandsequence912_v6_web.pdf 

4 

http://schools.nyc.gov/NR/rdonlyres/A739A67E-6228-4084-99C8


 
 

   
  

 
 

     

    

   

  

 

 

  

   

 

 

   

 

 

 

 

 

  

 

  

 

   

  

    

 

 

 

  

 

   

 

 

  

 

   

 

                                                           
 

 
  
  
  
  
   

Attachment 3 

AECI II 
Course Descriptions 

students heavily prepare for the new Transition Exam in Global History and Geography 

and the new Global History and Geography II exam, which will be administered in June 

2019. Aligned to the NYC Scope and Sequence, and the new framework, students will 

also be engaged with the Prentice Hall Social Studies Series textbook as a supplement. 

US History and Government. This course follows the NYC Scope and Sequence and the 

NYS Common Core Social Studies Framework. 11
th 

grade students learn about the 

Foundations of American History
2 

to the present day. The course culminates with the US 

History and Government Regents exam. Students also use supplemental materials from 

Prentice Hall. 

Participation in Government. Following the NYC DOE’s scope and sequence,
3 

12
th 

grade students will learn about government, civic duty and legal responsibilities. They 

will also learn about the court system and the foundations of the Constitution. As with 

other Social Studies courses, teachers will use the texts from Prentice Hall for content 

support. This course is reviewed annually based on student feedback and work samples 

with staff and school leadership. 

Economics. Structured under the NYC DOE’s scope and sequence,
4 

12
th 

grade students 

will use the text, Economics: Institutions and Analysis/Basic Principles of American 

Government (Amsco School Publications) for content support. This course is reviewed 

annually with staff and school leadership. 

AP World History. Consistent with AECI II’s views in preparing students for college, 

students may opt to take AP World History. AP World History is designed to be the 

equivalent of a two-semester introductory college or university world history course 

(College Board)
5
. In AP World History students investigate significant events, 

individuals, developments, and processes in six historical periods from approximately 

8000 B.C.E. to the present. Students develop and use the same skills, practices, and 

methods employed by historians: analyzing primary and secondary sources; making 

historical comparisons; utilizing reasoning about contextualization, causation, and 

continuity and change over time; and developing historical arguments (College Board).
6 

Science. 

Living Environment. This course follows the alignment as set forth in the NYC DOE 

Scope and Sequence.
7 

9
th 

grade students will be engaged in an understanding by design 

model that follows this approach: engage, explore, explain, extend, and evaluate (as 

describe3d in Section II. B). The course culminates in a Regents exam and is reviewed 

annually by staff and school leadership. 

2 
http://schools.nyc.gov/NR/rdonlyres/A739A67E-6228-4084-99C8-

F890617D265B/0/scopeandsequence912_v6_web.pdf 
3 

Ibid. 
4 

Ibid. 
5 

https://apcentral.collegeboard.org/courses/ap-world-history/course 
6 

Ibid. 
7 

Ibid. 

5 

https://apcentral.collegeboard.org/courses/ap-world-history/course
http://schools.nyc.gov/NR/rdonlyres/A739A67E-6228-4084-99C8


 
 

   
  

 
 

 

 

  

  

 

  

 

 

 

  

  

 

 

  

    

 

   

 

 

  

 

  

 

  

  

    

  

  

   

 

  

  

  

   

 

 

 

                                                           
 

  
   
   

Attachment 3 

AECI II 
Course Descriptions 

Earth Science. This course follows the alignment as set forth in the NYC DOE Scope 

and Sequence.
8 

10
th 

grade students will be engaged in an understanding by design model 

that follows this approach: engage, explore, explain, extend, and evaluate (as describe3d 

in Section II. B). The course culminates in a Regents exam and is reviewed annually by 

staff and school leadership. 

Chemistry. This course follows the alignment as set forth in the NYC DOE Scope and 

Sequence.
9 

11
th 

grade students will be engaged in an understanding by design model that 

follows this approach: engage, explore, explain, extend, and evaluate (as describe3d in 

Section II. B). The course culminates in a Regents exam and is reviewed annually by 

staff and school leadership. 

Physics. This course follows the alignment as set forth in the NYC DOE Scope and 
10 th th

Sequence. 11 or 12 grade students will be engaged in an understanding by design 

model that follows this approach: engage, explore, explain, extend, and evaluate (as 

describe3d in Section II. B). The course culminates in a Regents exam and is reviewed 

annually by staff and school leadership. 

Theme. The courses in our theme of computer engineering and innovation are a complement to 

the already embedded innovations throughout the entire curriculum. These standalone courses 

are a testament to our focus on this theme as an important aspect of college and career readiness. 

Introduction to Microsoft Applications and MOS Certification. Introduces the basic 

features of the Microsoft Office suite, Windows basics, and file management. Students 

will have the option of obtaining a “Microsoft Office Specialist” certification, as well as 

learn the basics of the Adobe Suite. 

Introduction to Computer Science Principles. This course introduce students to the 

central ideas of computer science, developing the ideas and practices of computational 

thinking, with a focus on how computing can change the world.  Students will engage in 

real-world problem solving using computer science, and develop innovative 

computational artifacts. 

Introduction to Pre-Engineering. This course will engage students in basic engineering 

processes and design principles, and introduce the methods and tools of engineering 

problem solving.  Students will explore the branches of engineering, the functions of an 

engineer and the industries and pathways for engineering work. 

8 
http://schools.nyc.gov/NR/rdonlyres/A739A67E-6228-4084-99C8-

F890617D265B/0/scopeandsequence912_v6_web.pdf 
9 

Ibid. 
10 

Ibid. 

6 
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Attachment 3 

AECI II 
Course Descriptions 

AP Computer Science. From the College Board, this is a programming course that 

emphasizes object-oriented programming methodology, especially problem-solving and 

algorithm development in real-world situations.  Students will receive an overview of 

data structures and abstraction, and the course culminates in an AP exam and college 

level credit. 

Spanish. 

Spanish 1. This 10
th 

grade course follows the guidelines set forth by the NYSED’s 

Checkpoint guides.
11 

Students will use the Conmigo Series from AMSCO. 

Spanish 2. This 11
th 

grade course follows the guidelines from the NYS Department of 

Education’s Checkpoint guides.
12 

Students will use the Conmigo Series from AMSCO 

Spanish 3. This 12
th 

grade course follows the guidelines from the NYS Department of 

Education’s Checkpoint guides.
13 

Students will use the Conmigo Series from AMSCO 

AP Spanish. This advanced course for seniors engages students in college level material 

as identified by the College Board. 

Physical Education/Health. This course is for 9
th 

graders. Students will have three days per week 

of Physical Education (as described in Section II). Health will be given 2 days per week. Both 

courses are aligned to the NYC DOE’s programming, including AIDS education, and CPR/First 

Aid.
14 

11 
http://www.p12.nysed.gov/ciai/lote/loterg.html 

12 
http://www.p12.nysed.gov/ciai/lote/loterg.html 

13 
http://www.p12.nysed.gov/ciai/lote/loterg.html 

14 
https://www.weteachnyc.org/resources/resource/grade-level-outcomes-k-12-physical-education/ 

7 

https://www.weteachnyc.org/resources/resource/grade-level-outcomes-k-12-physical-education
http://www.p12.nysed.gov/ciai/lote/loterg.html
http://www.p12.nysed.gov/ciai/lote/loterg.html
http://www.p12.nysed.gov/ciai/lote/loterg.html
http:guides.13
http:guides.12
http:guides.11


 
  

 
   
     

 

 
 

 

 

    

 

 

 

 

   

 

 

 

 

 

 

 

  

 

  

   

 

 

  

 

 

   

  

     

 

Attachment 3a 

AECI II 
Student and Teacher “Day in the Life” 

Javon is a 9th grader at AECI II. 

It is September, and Javon is starting his second week of high school. Javon’s alarm goes off at 

6:15 a.m. He gets out of bed, and checks his phone to see if the classwork and homework he 

submitted yesterday has been graded by his teachers. Upon checking the PowerSchool app, he 

sees that all his work has been graded and detailed feedback has been given to him. He sees that 

on his English essay  he received “Approaching Standards” in two domains. His English teacher 

Mr. Johnson has reminded him that he has the opportunity to implement the feedback given in 

order to receive a higher grade. 

Javon leaves the house at 7:00 already dressed in his AECI II uniform.  When he arrives at 7:15 

at the school, he is greeted by name at the door by the Principal or an Assistant Principal and  

Security.  Above the door are prominently displayed the school’s Core Values, chosen by the 

school's first freshman class and the school's founding teachers. Javon goes to the cafeteria to eat 

breakfast. While eating, he takes out his laptop and begins updating his essay by implementing 

the feedback given to him by Mr. Johnson. At 7:45, Javon goes to his locker to put away his coat 

and cell phone and keeps his laptop with him to use in Mr. Johnson's English 9 class. He enters 

Mr. Johnson's class at 7:50 am. Mr. Johnson is already greeting students at the door, and 

thanking them for being early. After Jovan takes a seat, he calls Mr. Johnson over by raising his 

hand. Javon shows Mr. Johnson his updated essay, and Mr. Johnson is impressed by how quickly 

and thoroughly Javon implemented his feedback. Mr. Johnson says it’s ready for final 

submission. Javon submits it electronically on the laptop. 

At 8 am class and the school day officially begin. In all of Javon’s academic classes, students sit 

in quads. Javon knows exactly what to expect from each class because the homework and agenda 

are already written on the board when students enter each room. Because Jovan is a freshman, 

each English class is a double period.  Despite this, he finds the time flies by.  Time flies because 

in each English because each class Javon has the opportunity to discuss his answers, thoughts, 

hypotheses, and conclusions within his quads. Then, his quad synthesizes their ideas with the 

other quads in the room. Today, students are practicing their first Socratic Seminar in high 

school which they will have this Friday. 

In middle school, Javon was an above average math student and passed the Algebra Regents at 

the end of 8th grade. So at AECI II, he takes one period of high school Geometry and an 

enrichment Algebra class. The school’s college counselor already met with his class and 

explained that even though high school has just started, becoming college ready starts from the 

moment high school starts. Javon is confident that after this class, he’ll be able to retake the 

Algebra Regents and get a college ready score. In addition, his math teachers have explained that 

getting better at Algebra will help him in Geometry and next year when he takes Algebra II. 
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Attachment 3a 

AECI II 
Student and Teacher “Day in the Life” 

Javon’s favorite class is Advisory. In Advisory, Javon is able to meet with his counselor and a 

content teacher to help him manage the daily stresses he is feeling as he enters high school. In 

Advisory, he also learns how to manage these stresses from his peers. Javon has also learned 

AECI’s expectations from this class. For example, today Javon’s counselor is reviewing AECI 

II’s Core Values, and students are sharing with each other one example of how they 

demonstrated each Value during the previous week. For the last ten minutes of class, Javon is 

excited when his notebook is picked as an exemplar to display to the entire class. Javon has 

really grasped how to use Cornell notes effectively, and he answers questions from his 

classmates to clarify their misconceptions. As this note taking style is used throughout all AECI 

II classes, Javon feels he is better able to use his notes and they have more meaning. 

After lunch, Javon takes his Intro to Pre-engineering class. So far in this class, Javon has been 

learning about the different branches of engineering. Javon never even heard of chemical 

engineering before this class. Like his classmates, he is excited because he came to AECI II for 

computer engineering, and his teacher Mr. Putre has said next week they’ll begin simple coding 

lessons. Mr. Putre says that soon Javon will be able to make computer programs, and Javon will 

get to choose what his program does. 

Javon’s final class of the day is World History. Javon find History difficult and hard to relate to. 

But when the teacher prompts the quads in the room to discuss what they know about primary 

and secondary sources, Javon reminded his quad about the discussion from Mr. Johnson’s 

English class yesterday about how novels can sometimes be based on first person accounts. He 

knows from his enrichment Algebra class that prime means 1st. Could primary mean first? His 

quad leader shares out that idea with credit to Javon, and the teacher is impressed by the 

connection he made. 

Finally, Javon is looking forward to his first meeting of the Robotics club after school. Mr. 

Johnson moderates the club, and suggested Javon attend. Javon heard that the club will enter 

competitions against other schools and he thinks can be a lot of fun. Before he attends the club, 

he checks his email to make sure he doesn’t have to attend Academic Intervention tomorrow. He 

isn’t surprised when he sees he doesn’t have to; he knows he is on track in all of his classes. 
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Attachment 3a 

AECI II 
Student and Teacher “Day in the Life” 

Mr. Eddelson is a first year math teacher at AECI II. 

It is Monday, the third week of the school year. As he enters the building at 7:15 am he heads to 

the teachers' lounge. While there, he sees the weekly staff newsletter already posted on the desk. 

With his cup of coffee, he picks up a copy. Besides the weekly message from the principal and 

the week’s PLC calendar, he notices a section titled “Building a Successful Classroom Culture 

for Learning.” The section highlights the classroom of Ms. St. Agathe, the teacher across the hall 

from Mr. Eddelson. Pictures of her classroom show student work prominently displayed, file 

folders where students can easily access their portfolios, and a wall that highlights students that 

have exemplified the school’s Core Values in her classroom. As a new teacher, Mr. Eddelson is 

still learning how to create a classroom culture that promotes rigor and welcomes all learners, so 

he appreciates seeing that exemplar. 

Mr. Eddelson checks his work email and sees that his content coach has reviewed the lesson 

plans he submitted for the week, and that detailed feedback has been provided for him. For 

today’s lesson, the feedback mentioned that students need more scaffolding during their group 

work, so Mr. Eddelson adjusts today’s lesson plan to incorporate the feedback given. He then 

emails back the coach to ask if he could visit during the mini-lesson of today’s lesson to clarify 

some of the feedback. 

Mr. Eddelson also sees a 9th grader digitally submitted work that Mr. Eddelson had previously 

graded as “Approaching Standards.”  Mr. Eddelson sees that the student incorporated his 

feedback, and marks the updated work as “Exceeding Standards.” After making his copies for 

the day, Mr. Eddelson heads toward his classroom. 

As in all classrooms at AECI II, Mr. Eddelson’s Smartboard is connected to the internet, so he 

downloads his lesson for the day to the board. He then grabs his Do Now tickets, and waits by 

the door for his students arrive to his 9th grade double period math class. When they do, he 

greets each one by name and recognizes them arriving on time to class. He takes attendance on 

his tablet, and the students that are marked absent or late immediately have a notification sent to 

their parents. 

Students begin working on the Do Now, which has them analyze a sentences that have been 

translated into math. Students are asked to find the errors. After completing their work 

independently, the students turn and talk to their quads to discuss what errors they noticed. Mr. 

Eddelson walks around and prods the students during the discussion asking questions like “What 

evidence do you have to support this statement?” 

As the class transitions into the Mini- Lesson, Mr. Eddelson’s content coach walks into the room 

to observe at Mr. Eddelson’s request. After the lesson, Mr. Eddelson and the coach sit down in 
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Attachment 3a 

AECI II 
Student and Teacher “Day in the Life” 

the coaching room to discuss the coaches feedback. The coach points out how during the “I do, 

We do, You Do” portion of the lesson, students need to be more involved during the “We Do” 

portion in order to have a more effective gradual release. 

Mr. Eddelson meets with his co-teacher Ms. Zak to co-plan during 4th period. Through the 

lesson software the school uses, Ms. Zak has already seen the week’s lessons and the content 

coaches feedback. Ms. Zak has modified some of Mr. Eddelson’s materials to better meet the 

needs of all learners. Student guides have been modified to large print, and more models of 

correctly solved equations have been added. Ms. Zak asks Mr. Eddelson for a clarification on a 

content point so she can create a visual flowchart that will allow all students to easily see the 

steps necessary to solve an equation. Finally, Mr. Eddelson and her plan each other’s roles 

during their upcoming lessons together. They agree that for this week’s lessons, they should use 

the parallel teaching method of co-teaching because the data shows a large percentage of the 

class has not met the standards while many have. 

After lunch, Mr. Eddelson and Ms. Zak have their co-taught double period math class together. 

Afterwards, during PLC time, Mr. Eddelson joins the rest of his grade team in the conference 

room. As this month's PLC time is devoted to questioning and discussion techniques, teachers 

exchange their daily lesson plans with each other for feedback. Mr. Goldsman, the 9th grade 

social studies teacher, suggests that Mr. Eddelson may want to devote time to demonstrating the 

discussion norms in his classroom before having students discuss. He mentions that having a list 

of sentence starters that students must use in discussion can facilitate more student engagement. 

Mr. Eddelson agrees; this may improve the sustained discussions that take place in the quads in 

his class. 

After teaching his final double period 9th grade class of the day, Mr. Eddelson is available to 

students for small group instruction. Students who are still approaching standards in his class and 

their parents have been notified via the online software application. Upon arrival, students use 

their laptops to pull up their work. Students sit in pairs and take turns assisting each other 

completing the work. Mr. Eddelson circulates the room and assists as needed. When Mr. 

Eddelson notices Andrew scored Exceeding Standards on an assignment that Cesar struggled in, 

Mr. Eddelson paired them together. 
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Attachment 3b 

AECI II 
Optional Curriculum Materials 

AECI II will use the G-Suite for Education developed and offered free through Google or organize our curriculum and resources. This 

was discussed in Section II. B. The G-Suite core services include Google Classroom, Gmail, Google Drive, Google Calendar, Google 

Vault, and Google Docs. Use of the G-Suite will support the overall theme of AECI II—computer engineering—by providing a 

technology-based environment and set of tools to support the learning environment and the PBL approach to teaching and learning. 

Students will be able to access “classroom materials” 24/7 from multiple devices, thus virtually extending the school day and allowing 

for independent progress. 

Scope and Sequence Document Sample from G-Suite: 

Suggested 9
th 

grade ELA Pacing Guide 

1ST QUARTER 2ND QUARTER 3RD QUARTER 4TH QUARTER 

TITLE 

Literacy and the American 

Imaginary 

Personal 

Narrative/Biographical 

Sketch 

Unpacking Justice/Resisting 

Injustice 

Character Analysis through 

Narrative 

Deconstructing the Hero 

Rhetoric and Research 

Transformation 

Literary Analysis & 

Allegory 
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Attachment 3b 

AECI II 
Optional Curriculum Materials 

END OF UNIT 

PERFORMANCE 

TASK 

Narrative Essay 

Students will compose a 

personal essay or biographical 

sketch that reflects their 

emerging understandings of the 

American experience. 

Spoken Word 

Students engage in writing their 

own narrative piece (song, spoken 

word, interpretive dance, etc) 

Character Analysis 

Students will compose an essay that 

explores a character’s perspective on 

justice. They will articulate the particular 

narrative techniques that are used to 

amplify this character’s position, paying 

close attention to setting, point-of-view, 

and direct/indirect characterization. 

Stakeholder Town Hall 

Students will also participate in a Town 

Hall meeting that requires them to debate 

the conceptions of justice possessed by 

stakeholders in the novel Purple Hibiscus. 

Research 

Having developed an understanding of the 
attributes of the Epic Hero (The Odyssey), 

students will write a paper that evaluates a 

chosen character as one of the heroic 
archetypes. As part of this exploration, they 

will discuss the rhetorical strategies used 

by each character & the impact they have 

on the listener. Finally, they will consult 

several outside resources to construct 2-3 

paragraphs that explain the historical 
context of their chosen text. Major 

emphasis on outlining & MLA citation. 

Trial 

Students will take on the role of a lawyer 

Literary Analysis 

Students will generate a literary 

analysis paper that compares and 

contrasts the use of allegory across 

The Tempest,, Allegory of the Cave, 

and excerpts from The Bible, paying 

specific attention to the 

transformation of a 

character/characters across the text. 

They will explain how allegory is 

used to describe a larger abstract 
idea or principle. 

“What Could BE?” 

exploring topics that affect their 

community, their family, and 

world. 

placing Polyphemus & Odysseus on trial. 

Students will choose either Polyphemus or 
Odysseus as their client, and compose an 

argumentative essay that favors Odysseus 

or Polyphemus for the damages transpired 
in his home. 

TED Talk Portfolio 

Students will write a short TED talk that 
synthesizes their research project. Students 

will create a portfolio of a structured set of 

sources, annotations, notes, and analysis 
from newly developed evidence-based 

perspective including a visual presentations 

(i.e.: PowerPoint, Prezi) that capture their 
research as well as their understanding of 

hero archetypes and rhetoric. 

Multi-genre Children’s 

Book 

Writing a multi-genre book using the 

themes of what they learned this 

year about their interpretation of the 

world, visions for change and our 

future. They will present it as an 

end-of-year portfolio including their 

best pieces. Author and remix pieces 

in a variety of genres (3-5). This can 

include exploring a revolution from 

Global History they find important 

or significant. 
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Attachment 3b 

AECI II 
Optional Curriculum Materials 

ESSENTIAL 

QUESTIONS & 

ENDURING 

UNDERSTAND-

INGS 

EQ1: What is our definition of the 

American Dream & the American 

Experience, & what in our lives 

informs these definitions? 

EU1: People’s dreams are rooted in 

both personal and collective 
desires. 

EU2: Some people pursue dreams 
that come at the expense of others. 

EQ2: What characterizes 

“American” Literature? 

EU3: There are common tropes 

within American literature that 

encompass themes, images and 

approaches that make it uniquely 
American. 

EU4: Close reading strategies can 

be used to interrogate views, ideas 

and interpretations represented in 

texts. 

EQ3: How do writers elaborate & 

enhance their narrative stories? 

EQ1: What are the causes and 

consequences of prejudice and injustice, 

& how does an individual’s response to 

them reveal his/her true character? 

EU1: Understanding is shaped by 
perspective. 

EU2: Labeling & stereotyping influence 
how we look at and understand the world. 

EQ2: What techniques does an author 

use to illustrate the nature of an issue or 

concept through the actions, thoughts, or 

motivations of a character? 

EU3: There are techniques in narrative 

writing that an author uses to create 

characters that evoke the reader to think 

more deeply about concepts such as 
justice. 

EU4: Characters have traits that impact 

their choices and motivation, and influence 

the overarching plot. 

EQ3: How does a speaker persuade his or 

her audience? 

EU5: Arguments are crafted intentionally 

EQ1: What is the history of rhetoric? 

EU1: There are specific traditions that 

rhetoric was born from, but significant 

evolutions have also happened in the 

rhetorical tradition over time. 

EU2: Rhetoric shapes public discourse 

and allows for alternate perspectives to 
be openly discussed. 

EQ2: How does a character’s use of 

rhetoric impact the experience of the 

listener? 

EU3: Rhetorical devices and literary 

techniques impact the 

listener’s/reader’s experience of a 

text/speech. 

EU4: Rhetoric is embedded in the 

media, and has an impact on a 
cultures’ perspectives and values. 

EQ3: What are major hero 

archetypes in literature, and what are 

the attributes of these archetypes? 

EU5: Sequences in the Hero’s Journey 

are shaped by the rhetorical choices 

EQ1: How do historical, political, 

and social allegories express ideas 

or human qualities like greed or 

goodness symbolically? 

EU1: Allegories explain or teach 

important principles that are 
oftentimes timeless. 

EU2: People’s theories of what 

counts as knowledge impacts their 

interpretation of the world, and 

authors of allegory challenge these 
theories in veiled ways. 

EQ2: How do writers capture the 

changes that characters endure in 

allegorical texts over time, as well as the 

elements of literature that authors use to 

illuminate these changes? 

EU3: The compare and contrast paper 

structure can be helpful in discussing and 

evaluating the allegorical approaches of 
the writers toward their subject matter. 

EU4: There are literal and symbolic 
changes that happen during a character’s 

transformation in an allegorical text, and 

good writers know how to deconstruct 
them both. 

EQ3: How do readers decipher 

between the literal and symbolic 
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Attachment 3b 

AECI II 
Optional Curriculum Materials 

EU5: Writers deliberately choose 

text structures to craft their 
personal narratives. 

EU6: Even the smallest moment in 

time can be captured to tell a story. 

to appeal to the reason of the audience. 

EU6: Persuasive writing is a powerful way 

to get people to appreciate a different point 

of view, change their way of thinking, 

and/or to take action. 

made by the author. 

EU6: Heroic archetypes reflect norms 

of the stories that humanity tells again 
and again. 

meanings within an allegorical 

text? 

E5: There are subtle differences 
between allegory, fable, and parable. 

E6 There are strategies to identify 

and then articulate the relationship 

between symbols within the context 
of an allegorical story. 

TEXTS 

(REQUIRED) 

Anchor Texts (Choose 1-2): 

Narrative in the Life of 

Frederick Douglass 

American Born Chinese- Gene 

Yang 

Catcher in the Rye- J.D. 

Salinger 

Anchor Texts (Choose 1-2): 

Purple Hibiscus-Adichie 

Anchor Texts (Choose 1-2): 

The Odyssey- Homer 

Anchor Texts (Choose 1-2): 

Allegory of the Cave-Plato 

The Tempest- William 

Shakespeare 

4 



 
 

   
  

 
 

      

 

 

 

   

 

    

 

  

   

   

   

 

 

  

    

    

   

   

    

  

 

  

     
     

 
  
   
   

   

 

  

 

 

  

 

  

   

    

  
     
     
     

 

 
 

 

    

Attachment 3b 

AECI II 
Optional Curriculum Materials 

Supportive Texts Letters to a Young Poet, Rilke 

From Collections: 

“A quilt of a country” by Ana 

Quindlen 

“Once Upon a time” by Nadine 

Gordimer 

“Rituals of Memory” by 

Kimberly M. Blaeser 

“The Vietnam Wall” by Alberto 

Ross (poem) 

“The Censors” by Luisa 

Valenzuela 

Additional excerpts from 

- Martin Luther King excerpts 

- New York Times articles 

- PBS Journals 

- Documentaries (Emmett Hill) 

- To Kill a Mockingbird-

Harper Lee 

Additional excerpts from 

- Heroes, by Dom Lee 

- Make Lemonade, by 

Virginia Wolff 

- Paradise Lost-Milton 
- YouTube videos 

- Song Lyrics 

Excerpts from The Bible 

Parable of The Eagle- African 

Proverb 

Aesop’s Fables 

The Sneetches-Dr. Seuss 

Additional excerpts from 

- The Bible (1948 Martin 

Luther King Edition) 

- Beauty and the Beast 

- Lamia - John Keats 

- Alice in Wonderland -

Lewis Carroll 

Helpful 
Resources for 
Teaching 
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Attachment 3b 

AECI II 
Optional Curriculum Materials 

READING 

STANDARDS 

RL 9-10.1: Cite strong and thorough 
textual evidence to support analysis of 

what the text says explicitly as well as 

inferences drawn from the text. 

RL 9-10.1: Cite strong and thorough textual 
evidence to support analysis of what the text 

says explicitly as well as inferences drawn from 

the text. 

RL 9-10.1: Cite strong and thorough 
textual evidence to support analysis of what 

the text says explicitly as well as inferences 

drawn from the text. 

RL 9-10.1: Cite strong and thorough 
textual evidence to support analysis of 

what the text says explicitly as well as 

inferences drawn from the text. 

RL 9-10.2: Determine a theme or 

central idea of a text and analyze in 

detail its development over the course 
of the text, including how it emerges 

and is shaped and refined by specific 

details; provide an objective summary 
of the text. 

RL 9-10.3: Analyze how complex 

characters (e.g., those with multiple or 
conflicting motivations) develop over 

the course of a text, interact with other 

characters, and advance the plot or 
develop the theme. 

RL 9-10.6: Analyze a particular point 

of view or cultural experience reflected 
in a work of literature from outside the 

United States, drawing on a wide 

reading of world literature. 

RI 9-10.2: Determine a central idea of a text 

and analyze its development over the course of 

the text, including how it emerges and is shaped 
and refined by specific details; provide an 

objective summary of the text. 

RL 9-10.2: Determine a theme or central idea of 
a text and analyze in detail its development over 

the course of the text, including how it emerges 

and is shaped and refined by specific details; 
provide an objective summary of the text. 

RL 9-10.3: Analyze how complex characters 

(e.g., those with multiple or conflicting 
motivations) develop over the course of a text, 

interact with other characters, and advance the 

plot or develop the theme. 

RL 9-10.4: Determine the meaning of words 

and phrases as they are used in the text, 

including figurative and connotative meanings; 
analyze the cumulative impact of specific word 

choices on meaning and tone (e.g., how the 
language evokes a sense of time and place; how 

it sets a formal or informal tone). 

RI 9-10.3: Analyze how the author unfolds 
an analysis or series of ideas or events, 

including the order in which the points are 

made, how they are introduced and 
developed, and the connections that are 

drawn between them. 

RI 9-10.6: Determine an author's point of 
view or purpose in a text and analyze how 

an author uses rhetoric to advance that 

point of view or purpose. 

RI 9-10.8: Delineate and evaluate the 

argument and specific claims in a text, 

assessing whether the reasoning is valid 
and the evidence is relevant and sufficient; 

identify false statements and fallacious 

reasoning. 

RL 9-10.3: Analyze how complex 

characters (e.g., those with multiple or 

conflicting motivations) develop over the 
course of a text, interact with other 

characters, and advance the plot or 

develop the theme. 

RL 9-10.4: Determine the meaning of 

words and phrases as they are used in the 

text, including figurative and connotative 
meanings; analyze the cumulative impact 

of specific word choices on meaning and 

tone (e.g., how the language evokes a 
sense of time and place; how it sets a 

formal or informal tone). 

RI 9-10.6: Determine an author's point of 
view or purpose in a text and analyze 

how an author uses rhetoric to advance 

that point of view or purpose. 

WRITING 

STANDARDS 

W 9-10.3: Write narratives to develop 

real or imagined experiences or events 

using effective technique, well-chosen 

W 9-10.2 (A-F): Write informative/explanatory 

texts to examine and convey complex ideas, 

concepts, and information clearly and accurately 

W 9-10.1 (A-E): Write arguments to 

support claims in an analysis of substantive 

topics or texts, using valid reasoning and 

W 9-10.1 (A-E): Write arguments to 

support claims in an analysis of 

substantive topics or texts, using valid 
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Attachment 3b 

AECI II 
Optional Curriculum Materials 

details, and well-structured event 
sequences. 

through the effective selection, organization, 
and analysis of content. 

relevant and sufficient evidence. reasoning and relevant and sufficient 
evidence. 

W 9-10.4: Produce clear and coherent 

writing in which the development, 
organization, and style are appropriate 

to task, purpose, and audience. 

W 9-10.9: Draw evidence from literary or 

informational texts to support analysis, 
reflection, and research. 

W 9-10.4: Produce clear and coherent 

writing in which the development, 

organization, and style are appropriate to 
task, purpose, and audience. 

W 9-10.4: Produce clear and coherent 

writing in which the development, 
organization, and style are appropriate to 

task, purpose, and audience. 

W 9-10.5: Develop and strengthen 
writing as needed by planning, revising, 

editing, rewriting, or trying a new 

approach, focusing on addressing what 
is most significant for a specific 

purpose and audience. 

W 9-10.9: Draw evidence from literary 
or informational texts to support 

analysis, reflection, and research. 

W 9-10.10: Write routinely over 

extended time frames (time for 

research, reflection, and revision) and 

shorter time frames (a single sitting or a 
day or two) for a range of tasks, 

purposes, and audiences. 

W 9-10.10: Write routinely over extended time 

frames (time for research, reflection, and 
revision) and shorter time frames (a single 

sitting or a day or two) for a range of tasks, 

purposes, and audiences. 

W 9-10.9: Draw evidence from literary or 

informational texts to support analysis, 

reflection, and research. 

.W 9-10.6: Use technology, including the 

Internet, to produce, publish, and update 

individual or shared writing products, taking 

advantage of technology's capacity to link to 

other information and to display information 

flexibly and dynamically. 

W 9-10.5: Develop and strengthen writing 

as needed by planning, revising, editing, 
rewriting, or trying a new approach, 

focusing on addressing what is most 

significant for a specific purpose and 
audience. 

W 9-10.7: Conduct short as well as more 

sustained research projects to answer a 
question (including a self-generated 

question) or solve a problem; narrow or 

broaden the inquiry when appropriate; 
synthesize multiple sources on the subject, 

demonstrating understanding of the subject 

under investigation. 

W 9-10.8: Gather relevant information 

from multiple authoritative print and digital 

sources, using advanced searches 
effectively; assess the usefulness of each 

source in answering the research question; 
integrate information into the text 

selectively to maintain the flow of ideas, 

avoiding plagiarism and following a 
standard format for citation. 

W 9-10.5: Develop and strengthen 
writing as needed by planning, revising, 

editing, rewriting, or trying a new 

approach, focusing on addressing what is 
most significant for a specific purpose 

and audience. 

SPEAKING SL 9-10.1: Initiate and participate effectively in 

a range of collaborative discussions (one-on-

SL 9-10.4: Present information, findings, 

and supporting evidence clearly, concisely, 

SL 9-10.1: Initiate and participate 

effectively in a range of collaborative 
STANDARDS SL 9-10.1: Initiate and participate 

effectively in a range of collaborative 

discussions (one-on-one, in groups, and 

teacher-led) with diverse partners on 

one, in groups, and teacher-led) with diverse 
partners on grades 9-10 topics, texts, and issues, 

building on others' ideas and expressing their 

and logically such that listeners can follow 
the line of reasoning and the organization, 

development, substance, and style are 

discussions (one-on-one, in groups, and 
teacher-led) with diverse partners on 

grades 9-10 topics, texts, and issues, 

building on others' ideas and expressing 
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Attachment 3b 

AECI II 
Optional Curriculum Materials 

grades 9-10 topics, texts, and issues, 
building on others' ideas and expressing 

their own clearly and persuasively. 

SL 9-10.6: Adapt speech to a variety of 
contexts and tasks, demonstrating 

command of formal English when 

indicated or appropriate. 

own clearly and persuasively. 

SL 9-10.6: Adapt speech to a variety of contexts 

and tasks, demonstrating command of formal 

English when indicated or appropriate. 

appropriate to purpose, audience, and task. their own clearly and persuasively. 

SL 9-10.3: Evaluate a speaker's point of 

view, reasoning, and use of evidence and 

rhetoric, identifying any fallacious 
reasoning or exaggerated or distorted 

evidence. 

LISTENING L 9-10.1: Demonstrate command of the 
conventions of standard English 

L 9-10.1: Demonstrate command of the 
conventions of standard English grammar and 

L 9-10.1: Demonstrate command of the 
conventions of standard English grammar 

STANDARDS grammar and usage when writing or 

speaking. 

usage when writing or speaking. and usage when writing or speaking. 

L 9-10.2: Demonstrate command of the 

conventions of standard English 

capitalization, punctuation, and spelling 
when writing. 

L 9-10.2: Demonstrate command of the 
conventions of standard English capitalization, 

punctuation, and spelling when writing. 

L 9-10.2: Demonstrate command of the 
conventions of standard English 

capitalization, punctuation, and spelling 

when writing. 

Unit 1: Literacy & the American Imaginary 

Anchor Texts: American Born Chinese by 

Gene Luen Yang, Catcher in the Rye by 

J.D. Salinger 

Goals/Objectives: What do you want students to understand?  (Please align this with EQ’s to the left) 

SWBAT identify & analyze recurring universal themes across texts (including their own lives) that they identify as 

representative of the “American Dream/Experience” & provide evidence to support their ideas. 
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Attachment 3b 

AECI II 
Optional Curriculum Materials 

Major Summative Assessment: 
Biographical Sketch; Cultural Performance 

SWBAT understand the significance and symbolic value of characters and their relationships 

SWBAT to deepen understanding of themes through Harkness Discussion 

SWBAT brainstorm and create outline of narrative essay through writing relay 

SWBAT analyze themes from narrative texts, including  American Born Chinese and Catcher in the Rye 

SWBAT analyze how complex characters develop over the story 

SWBAT recognize how literary devices are used in a story to communicate a theme or moral that captures the reader. 

EQ1: What is our definition of the American Dream 

& the American Experience, & what in our lives 

informs these definitions? 

EU1: People’s dreams are rooted in both personal and 

collective desires. 

EU2: Some people pursue dreams that come at the 
expense of others. 

EQ2: What characterizes “American” Literature? 

EU3: There are common tropes within American 

literature that encompass themes, images and 

approaches that make it uniquely American. 

EU4: Close reading strategies can be used to 

interrogate views, ideas and interpretations 

Content Knowledge (What do students need to know?) 

● Tropes within American literature 

● The historical precedence of the American 

Dream and its inclusion/exclusion of specific 

demographic groups 

● Narrative structure 

● Narrative Details: blocking, dialogue, setting 

● Literary Devices: Characterization, Symbolism, 
Inner Monologue, Imagery, Tone 

Skills (What smaller skills do students need to develop in 

order to master the knowledge?) 

● Apply key protocols and routines for reading (annotation, 

writing structure, stream of consciousness, harkness 

discussion) 

● Pose and refine questions 

● Listen and empathize with others’ experiences 

● Annotate texts to support comprehension + analysis 

● Write narrative to develop real or imagined experiences or 

events 

● Engage in evidence-based conversations about text 

● Analyze/apply the use of literary devices (tone, mood, 

characterization, juxtaposition, antithesis, metaphor) 

● Deep familiarity with writing process and tools (inquiring, 

brainstorming, outlining, gathering, analyzing, synthesizing, 

review, revising) 

● Determine point of view, text structure, and effects on the 

reader 

● Support  claims with examples, quotations, etc. 

Activities Assessments 
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Attachment 3b 

AECI II 
Optional Curriculum Materials 

represented in texts. 

EQ3: How do writers elaborate & enhance their 

narrative stories? 

EU5: Writers deliberately choose text structures to 
craft their personal narratives. 

Socratic Seminar 

Reality Reunion 

Show 

Question Relay 

Harkness Discussion 

Writing meditations 

Quotes/Notes 

Gallery Walk 

Text Graffiti 

Tableaus 

Stream-of-Consciousness 

Brainstorming 

Formative- Literature Circles, Reading and Vocabulary 

Quizzes, Harkness Discussion 

Summative- Narrative Essay- Biographical Sketch 

EU6: Even the smallest moment in time can be 
captured to tell a story. 

10 



 
 

   
 

 

 
 

      

  

   

    

  

 

 

  

 

 

 

  

  

 

   

 

 

 

  

 

  

 

  

  

 

 

 

 

 

 

 

  

  

 

  

 

 

  

  

Attachment 3c 

AECI II 
Sample Exit Standards 

At AECI II, the 9
th 

grade is an important year as it serves as the opportunity to close the gap in 

skills students may have as indicated on their grade 8 state exams. In addition to state and college 

level exams, students should master a series of interim and benchmark assessments as set forth 

by the classroom teacher. Below are the exit requirements for grades 9 and 12. 

Grade Teacher Assessment Benchmark Testing 

General Ed Grade 9 1) 65 or greater (grade level) 

in class 2) 65 or greater on 

unified classroom 3) 65 or 

greater on teacher made 

assessments 4) 65 or greater 

on mock regents exams 

Achievement at or above 

Level 3 on the common 

assessments (Renaissance 

360) in ELA, Math, Science, 

Global, and US History; 65 or 

greater on Regents exams that 

apply (such as Algebra I, 

Geometry and/or Earth 

Science)* 

Special Education Grade 9 1) 65 or greater (grade level) 

OR Regular and SPED 

Teacher recommendations 2) 

65 or greater on unified 

classroom 3) 65 or greater on 

teacher made assessments 4) 

65 or greater on mock regents 

exams 

Achievement at or above 

Level 2 on the common 

assessments in ELA, Math, 

Science, Global, and US 

History (Renaissance 360) 

classroom based tests OR 

Score of passing on testing as 

required as per IEP 

ELL Students Grade 9 1) 65 or greater (grade level) 

OR Regular and ELL Teacher 

recommendations 2) 65 or 

greater on unified classroom 

3) 65 or greater on teacher 

made assessments 4) 65 or 

greater on mock regents 

exams 

Achievement at/above Level 

3 on common assessment 

classroom based Math test** 

AND Achievement at/above 

Level 2 on the common 

assessment classroom ELA 

test AND Passing score on 

the NYSESLAT OR 

Indication approaching 

passing on NYSESLAT (1st 

year ELL student)/Indication 

of growth on NYSESLAT 

(2nd year ELL students) 

General Ed Grade 12 1) 65 or greater (grade level) 

2) successful (65 or greater) 

completion of technology 

theme courses 3) 65 or 

greater on teacher 

assessments 4) 65 or greater 

on college level coursework 

1) Achievement at or above 

Level 3 on the common 

assessment classroom based 

math, ELA, social studies, 

and science tests 

(Renaissance 360) 2) 

Completion of all mandated 

high school Regents exams 
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Attachment 3c 

AECI II 
Sample Exit Standards 

Special Education Grade 12 1) 65 or greater (grade level) 

OR Regular and SPED 

Teacher recommendations 2) 

successful (65 or greater) 

completion of technology 

theme courses 3) 65 or 

greater on teacher 

assessments 4) 65 or greater 

on college level coursework 

1) Achievement at or above 

Level 2 on the common 

assessment classroom based 

math, ELA, social studies, 

and science tests 

(Renaissance 360) OR Score 

of passing on testing as 

required as per IEP 2) 

Completion of all mandated 

high school Regents or RCT 

exams OR achievement of 

requirement for IEP diploma 

as per IEP 

ELL Students Grade 12 1) 65 or greater (grade level) 

OR Regular and ELL Teacher 

recommendations 2) 

successful (65 or greater) 

completion of technology 

theme courses 3) 65 or 

greater on teacher 

assessments 4) 65 or greater 

on college level coursework 

1) Achievement at or above 

Level 3 on the common 

assessment classroom base 

math, ELA**, social studies, 

and science tests 

(Renaissance 360) 2) 

Completion of all mandated 

high school Regents or RCT 

exams 

*Exceptions would be in the case where a student enrolled at Level 1 and the student has shown 

significant progress in all areas and scored at least at a level 2. 

2 



 

 

  

  

 

 
 

        

      

       

    

             

         

            

    

 

 

  

      

      

         

            

        

             

       

  

   

   

           

      

                         

                 

      

           

 

 
              

               

            

           

            

             

          

                

             

           

 

 
              

Attachment 4 

AECI II 

Discipline Policy 

AECI II is committed to ensuring that our school is a safe and positive environment for 

teaching and learning. All members of the school community— students, staff, and 

parents—will receive every opportunity to understand the standards of student behavior 

expected at AECI II, including our preventative measures and positive behavioral supports and 

the consequences is if standards are not met. School staff will keep parents informed of their 

child’s behavior and enlist parents as partners in addressing concerns about student behavior. 

When a student has committed a crime, the police will be summoned and the parent 

contacted. Aspects of AECI II's Discipline Policy is modeled after the Student Intervention and 

Discipline Code and Bill of Student Rights and Responsibilities, K-12 (NYC DOE, 2015).  

School-Wide Positive Behavioral Interventions & Supports (SW-PBIS) 

AECI II has a tiered framework of School-Wide Positive Behavioral Interventions & Supports 

(SW-PBIS) that is essential to implementing a progressive discipline policy and a culture of 

mutual respect and trust. The goal is to foster social emotional learning (SEL), help students 

understand the reasons behind school rules, and support students in developing the skills they 

need to meet behavioral expectations and be productive citizens. Administrators, teachers, 

counselors, and staff are expected to engage all students the SW-PBIS and related prevention 

strategies that address student behavioral issues. Examples of these strategies include guidance 

support; SEL activities; restorative practices; parent outreach; counseling; collaborative problem 

solving; and/or development or review of preventative behavioral intervention plans. 

AECI will implement restorative practices as a prevention step when dealing with conflict. 

Regardless of the circumstances, the health, safety, and welfare of the individual who was 

harmed is the top priority when considering this option. Using restorative practices to address 

problem behavior when it occurs requires us to ask: 

• What happened? • Who was harmed or affected by the behavior? • What needs to be
 
done to make things right? • How can people behave differently in the future?
 
Regular use of restorative circles and peer mediation activities enables our students and staff to
 
create an authentic community, make decisions together, and solve issues respectfully.
 

Addressing the Needs of SWDs 
(From the Student Intervention and Discipline Code and Bill of Student Rights and Responsibilities, K-12 (NYC DOE, 2015)) 

If at any time, school officials suspect that a student’s difficulties may be the result of a 

disability which may require special education services, the student should be referred 

immediately to the Committee on Special Education (CSE). A functional behavioral 

assessment (FBA) will be considered when a student with a disability or a student who is 

presumed to have a disability: (1) exhibits persistent behaviors that impede his or her or others' 

learning, despite consistently implemented general interventions; (2) engages in behavior that 

puts the student or others at risk of harm; or (3) is being considered by the CSE for a more 

restrictive program because of the student’s behavior. After completion of an FBA, the IEP team 

must consider whether a BIP is needed/ needs to be updated. 

Disciplinary Infraction 
(From the Student Intervention and Discipline Code and Bill of Student Rights and Responsibilities, K-12 (NYC DOE, 2015)) 
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Attachment 4 

AECI II 

Discipline Policy 

In determining how to best address inappropriate conduct, it is necessary to evaluate the totality 

of the circumstances surrounding the conduct, including: 

• the student’s age and maturity; • the student’s disciplinary record (including the nature of any 

prior misconduct, the number of prior instances of misconduct, and the disciplinary and guidance 

intervention measures applied for each); • the nature, severity, and scope of the behavior; 

• the circumstances/context in which the conduct occurred; • the frequency and duration of the 

behavior; • the number of persons involved in the behavior; •  the student’s IEP (Individualized 

Education Plan) or BIP (Behavioral Intervention Plan). 

Infractions are grouped into five levels based on the severity of the infraction. Whenever 

possible and appropriate, the response to misconduct should begin with the lowest level of 

disciplinary response and should include appropriate guidance intervention(s): 

 Level 1 Uncooperative/Noncompliant Behavior
 
 Level 2 Disorderly Behavior
 
 Level 3 Disruptive Behavior
 
 Level 4 Aggressive or Injurious/Harmful Behavior
 
 Level 5 Seriously Dangerous or Violent Behavior
 

Discipline Responses 

	 In-School Preventative Disciplinary Actions: Restorative practices, detention, exclusion, 

etc. that do not take place during class time 

	 Removal from a Classroom by a Teacher: A student who engages in behavior which is 

substantially disruptive of the education process or substantially interferes with a teacher’s 

authority over the classroom may be removed from the classroom by the teacher for 1-4 

days. Removed students will be sent to a location within the school where they will be 

provided with continued educational services including classwork and homework. After a 

student is removed from any classroom by any teacher three (3) times during a semester or 

two (2) times during a trimester, a principal’s suspension must be sought if the student 

engages in subsequent misbehavior that would otherwise result in a removal by a teacher. 

	 Principal Suspension: A principal has the authority to suspend a student for 1-5 days when a 

student’s behavior presents a clear and present danger of physical injury to the student, other 

students or school personnel, or prevents the orderly operation of classes or other school 

activities. Suspended students must be provided with instruction including homework and 

classwork at an alternative instructional site within the school. 

	 CEO Suspension: A suspension by the CEO may result in a period of suspension that 

exceeds five days. A student must be provided with the opportunity for a hearing at 

which the student has the opportunity to present evidence and witnesses on his/her 

behalf and to question the school’s witnesses. 

	 Parents may appeal suspensions. 

AECI II will use the same table of Infractions by Level (1-5), Guidance Interventions, and the 

Range of Possible Disciplinary Responses listed on Pages 37-48 in the Student Intervention and 

Discipline Code and Bill of Student Rights and Responsibilities, K-12 (NYC DOE, 2015) 

2 

https://drive.google.com/file/d/0B7t7iNSnltmARDBubUI4X2FrVy1pUi1IRTBJcmpZeHBHdTNv/view?usp=sharing
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Attachment 4 

AECI II 

Discipline Policy 

Level Infractions Possible Responses 

Level 1 

Uncooper 

ative/Non 

compliant 

Behavior 

 Unexcused absence from school (A-D only) 

 Failing to wear the required school uniform (A-D 

only) 

 Cutting classes (reporting to school and failing to 

attend one or more programmed classes) (A-E only) 

 Being late for school or class (A-E only) 

 Bringing items to or using items in school in violation 

of Department of Education or school policy (A-E 

only) 

 Failing to be in one’s assigned place on school 
premises (A-E only) 

 Behaving in a manner which disrupts the educational 

process 

 Engaging in verbally rude or disrespectful behavior 

 Wearing clothing, headgear (e.g., caps or hats), or 

other items that are unsafe or disruptive to the 

educational process (A-E only) 

 B10 Posting or distributing material on school 

premises in violation of written Department of 

Education policy and/or school rules (A-E only) 

 Failing to provide school officials with required 

Identification (A-E only) 

Using school computers, fax machines, telephones or 

other electronic equipment or devices without 

appropriate permission (A-E only) 

A. Admonishment by school 

staff 

B. Student/teacher conference 

C. Reprimand by appropriate 

supervisor 

D. Parent conference 

E. In-school disciplinary 

action (see above) 

F. Removal from classroom by 

teacher (After a student is 

removed from any classroom 

by any teacher three times 

during a semester or twice in a 

trimester, a principal’s 

suspension must 

be sought if the student 

engages in subsequent 

behavior that would otherwise 

result 

in a removal by a teacher.) 

Level 2:  Smoking and /or use of electronic cigarettes A. Admonishment by school 

Disorderly and/or possession of matches or lighters (A-D staff 

Behavior only) 

 Gambling 

 Using profane, obscene, vulgar, or lewd language, 

gestures, or behavior 

 Lying to, giving false information to, and/or 

misleading school personnel 

 Misusing property belonging to others 

 Engaging in or causing disruptive behavior on the 

school bus 

 Inappropriate use of electronic technology (e.g., 

unauthorized audio/video recording) 

 Leaving class or school premises without 

permission of supervising school personnel 

B. Student/teacher conference 

C. Reprimand by appropriate 

supervisor 

D. Parent conference 

E. In-school disciplinary 

action (see above) 

F. Removal from classroom by 

teacher 

Level 3  Defying or disobeying the lawful authority or A. Admonishment by school 

Disruptive directive of school personnel or school safety staff 

Behavior agents in a way that substantially disrupts the 

educational process and/or poses a danger to the 

school community* (this behavior does not 

include Level 1 or 2, uncooperative/noncompliant 

B. Student/teacher conference 

C. Reprimand by appropriate 

supervisor 

D. Parent conference 
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Attachment 4 

AECI II 

Discipline Policy 

 

 

 

 

 

 

 

 

 
 

 

or disorderly behavior, such as using profane 

language, B15; or wearing prohibited clothing, 

B09; or bringing prohibited items to school, B05) 

(A-F, G with authorization 

Entering or attempting to enter a school building 

without authorization or through an unauthorized 

entrance (A-G only) 

Using slurs based upon actual or perceived race, 

ethnicity, color, national origin, 

citizenship/immigration status, weight, religion, 

gender, gender identity, gender expression, sexual 

orientation, or disability 

Shoving, pushing, or engaging in a minor 

altercation or similar physical confrontational 

behavior towards students or school personnel or 

throwing an object or spitting at another person 

(A-G only) 

Bringing unauthorized persons to school or 

allowing unauthorized visitors to enter school in 

violation of written school rules 

Engaging in gang-related behavior (e.g., wearing 

or displaying gang apparel and/or accessories, 

writing graffiti, making gestures or signs) 

Tampering with, changing or altering a record or 

document of a school by any method, including, 

but not limited to, computer access or other 

electronic means 

Engaging in vandalism, graffiti or other 

intentional damage to school property or property 

belonging to staff, students or others 

Knowingly possessing property belonging to 

another without authorization 

Violating the DOE’s Internet Use Policy 

Engaging in scholastic dishonesty which includes 

but is not limited to cheating and/or plagiarizing 

Posting or distributing libelous material or 

literature (including posting on the Internet) 

E. In-school disciplinary 

action (see above) 

F. Removal from classroom by 

teacher 

G. Principal’s suspension for 

1-5 days 

H. Superintendent’s 

suspension that results in 

immediate reinstatement 

I. Superintendent’s suspension 

that results in continued 

suspension for a fixed period 

of 6-10 school days 

Level 4  Engaging in sexual conduct on school premises or D. Parent conference 

Aggressive at school-related functions (D-I only) E. In-school disciplinary 

or  Making sexually suggestive comments, actions 

Injurious/ innuendoes, propositions or similar remarks, or F. Removal from classroom 

Harmful engaging in nonverbal or physical conduct of a by teacher (After a student is 

Behavior 

 

sexual nature (e.g., touching, patting, pinching, 

lewd or indecent public behavior, or sending or 

posting sexually suggestive messages or images) 

Posting, distributing, displaying, or sharing 

literature or material containing a threat of 

violence, injury or harm, or depicting violent 

removed from any classroom 

by any teacher three times 

during a semester or twice in a 

trimester, a principal’s 

suspension must be sought if 

the student engages in 
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Attachment 4 

AECI II 

Discipline Policy 

actions against or obscene, vulgar or lewd pictures 

of students or staff, including posting such 

material on the Internet 

 Engaging in physically aggressive behavior other 

than minor altercations as described under B24, 

which creates a substantial risk of or results in 

injury 

 Engaging in an act of coercion or threatening or 

instigating violence, injury or harm to another 

 Engaging in or causing disruptive behavior on the 

school bus which creates a substantial risk of or 

results in injury** 

 Engaging in harassing, intimidating and/or 

bullying behavior, including using electronic 

communication to engage in such behavior 

(cyber-bullying); such behavior includes, but is 

not limited to: physical violence; stalking; verbal, 

written, or physical conduct that threatens another 

with harm; seeking to coerce or compel a student 

or staff member to do something; hazing; 

taunting; exclusion from peer groups designed to 

humiliate or isolate; using derogatory language or 

making derogatory jokes or name calling to 

humiliate or harass. 

 Engaging in harassing, intimidating and/or 

bullying behavior, including using electronic 

communication to engage in such behavior 

(cyber-bullying) based on an individual’s actual or 

perceived race, weight, religion, religious 

practices, gender, gender identity, gender 

expression, sexual orientation, or disability; such 

behavior includes, but is not limited to: physical 

violence; stalking; verbal, written, or physical 

conduct that threatens another with harm; seeking 

to coerce or compel a student or staff member to 

do something; hazing; taunting; exclusion from 

peer groups designed to humiliate or isolate; using 

derogatory language or making derogatory jokes 

or name calling to humiliate or harass. 

 Possessing controlled substances or prescription 

medications without appropriate authorization, 

illegal drugs, synthetic hallucinogens, drug 

paraphernalia, and/or alcohol. 

 Falsely activating a fire alarm or other disaster 

alarm (D-J only) 

 Making a bomb threat (D-L only) 

 Taking or attempting to take property belonging 

to another or belonging to the school without 

subsequent behavior that 

would otherwise result in a 

removal by a teacher.) 

G. Principal’s suspension for 

1-5 days 

H. Superintendent’s 

suspension that results in 

immediate reinstatement 

I. Superintendent’s suspension 

that results in continued 

suspension for a fixed period 

of 6-10 school days 

J. Superintendent’s suspension 

that results in extended 

suspension for 30 to 90 school 

days with an automatic review 

for early rein- statement after 

30 or 60 school days 

K. Superintendent’s 

suspension that results in a 

one-year suspension and 

assignment to 

an alternative program with an 

automatic 

review for reinstatement after 

6 months 

L. Superintendent’s 

suspension that results in a 

one-year suspension and 

assignment to an alternative 

program without the 

opportunity for early 

reinstatement 

M. Expulsion (only for 

general education students 

who turned 17 prior to the 

beginning of the school year, 

which is July 1) 

5 



 

 

 

  

  

 

 
 

      

   

         

     

        

        

  

        

       

      

      

     

        

    

     

    

    

   

 

 

 

    

          

      

         

       

   

        

      

  

      

        

      

    

    

     

   

        

   

       

 

          

       

 

         

        

        

        

      

       

  

 

 

 

 

 

 

 

 

  

  

 

  

  

  

  

 

 

 

 

 

   

 

 

Attachment 4 

AECI II 

Discipline Policy 

 

 

 
 

 

authorization, without using force or intimidating 

behavior. (D-J only) 

Creating a substantial risk of serious injury by 

either recklessly engaging in behavior, and/or 

using an object that appears capable of causing 

physical injury (e.g., lighter, belt buckle or laser 

pointer) (D-M). 

Causing a serious injury by either recklessly 

engaging in behavior, and/or using an object that 

appears capable of causing physical injury (e.g., 

lighter, belt buckle, or laser pointer) (G-M only) 

Inciting/causing a riot (G-M only) 

Possessing or selling any weapon as defined in 

Category II (G-M only) 

Using controlled substances or prescription 

medication without appropriate authorization, or 

using illegal drugs, synthetic hallucinogens, 

and/or alcohol. (D-M) 

Level 5: 

Seriously 

Dangerous 

or Violent 

Behavior 

 
 

 

 

 

 

 

 

 

 

 

Starting a fire 

Threatening to use or using force to take or 

attempt to take property belonging to another 

Using force against, or inflicting or attempting to 

inflict serious injury against school personnel or 

school safety agents 

Using extreme force against or inflicting or 

attempting to inflict serious injury upon students 

or others 

Planning, instigating, or participating in, with 

another or others, an incident of group violence 

Engaging in threatening, dangerous or violent 

behavior that is gang-related* 

Engaging in physical sexual 

aggression/compelling or forcing another to 

engage in sexual activity 

Selling or distributing illegal drugs or controlled 

substances and/or alcohol 

Possessing/selling any weapon other than a 

firearm 

Using any weapon to threaten or to attempt to 

inflict injury upon school personnel, students, or 

others 

Using any weapon, other than a firearm, , to 

threaten or to attempt to inflict injury upon school 

personnel, students, or others (L for students who 

have not completed the school year in which they 

turned17, M for general education students who 

have completed the school year in which they 

turned 17) 

D. Parent conference 

E. In-school disciplinary 

actions (e.g., formal restorative 

conference, detention, 

exclusion from extracurricular 

activities or communal 

lunchtime) 

F. Removal from classroom 

by teacher (After a student is 

removed from any classroom 

by any teacher three times 

during a semester or twice in a 

trimester, a principal’s 

suspension must be sought 

if the student engages in 

subsequent behavior that 

would otherwise result in a 

removal by a teacher.) 

G. Principal’s suspension for 

1-5 days 

H. Superintendent’s 

suspension that results in 

immediate reinstatement 

I. Superintendent’s suspension 

that results in continued 

suspension for a fixed period 

of 6-10 school days 

J. Superintendent’s suspension 

that results in ex- tended 

suspension for 30 to 90 school 
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Attachment 4 

AECI II 

Discipline Policy 

days with an automatic review 

injury upon school personnel, students, or 

 Using any weapon, other than a firearm to inflict 
for early reinstatement after 

others** (L for students who have not completed 30 or 60 school days
 
the school year in which they turned 17, M for
 K. Superintendent’s 

suspension that results in a 

the school year in which they turned 17) 

general education students who have completed 
one-year suspension and 

 Possessing or using a firearm (L for students who assignment to an alternative 

have not completed the school year in which they program with an automatic 

turned 17, M for general education students who review for reinstatement after 

have completed the school year in which they 6 months
 
turned 17)
 L. Superintendent’s 

suspension that results in a 

one-year suspension and 

assignment to an alternative 

program without the 

opportunity for early 

reinstatement 

M. Expulsion (only for general 

education students who turned 

17 prior to the beginning of the 

school year, which is 7/1) 
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Attachment 4a 

AECI II 

Sample Student Schedule
 

9th Grade Sample Student Schedule 

Day Terms 1 2 3 4 5 6 7 8 9 10 

Mon 19-20 
T1 

T2 

Algebra 1 
ELA 9 

Double Period 

Lunch 

Introduction to 
Microsoft 

Applications 
and MOS 

Certification 

SETSS Advisory 9 
World History 

and Geography 1 
Living 

Environment 

Tues 19-20 
T1 

T2 

Algebra 1 
ELA  9 

Double Period 

Lunch 

Introduction to 
Microsoft 

Applications 
and MOS 

Certification 

SETSS 
Physical 

Education 
World History 

and Geography 1 
Living 

Environment 

Wed 19-20 
T1 

T2 

Algebra 1 
ELA  9 

Double Period 

Lunch 

Introduction to 
Microsoft 

Applications 
and MOS 

Certification 

SETSS 
Physical 

Education 
World History 

and Geography 1 
Living 

Environment 

Thurs 19-20 
T1 

T2 

Algebra 1 
ELA  9 

Double Period 

Lunch 

Introduction to 
Microsoft 

Applications 
and MOS 

Certification 

SETSS Advisory 9 
World History 

and Geography 1 
Living 

Environment 

Fri 19-20 
T1 

T2 

Algebra 1 
ELA  9 

Double Period 

Lunch 

Introduction to 
Microsoft 

Applications 
and MOS 

Certification 

SETSS 
Physical 

Education 
World History 

and Geography 1 
Living 

Environment 
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Attachment 4a 

AECI II 

Sample Student Schedule
 

10th Grade Sample Student Schedule 

Day Terms 1 2 3 4 5 6 7 8 9 10 

Mon 
19-
20 

T1 

T2 

Geometry Earth 
Science 

Spanish 
1 

Intro to 
Computer 
Science 

Principles 

Lunch Health Advisory 
10 

English 10 World History 
and 

Geography 2 

Tues 
19-
20 

T1 

T2 

Geometry Earth 
Science 

Spanish 
1 

Intro to 
Computer 
Science 

Principles 

Lunch Health Physical 
Education 

English 10 World History 
and 

Geography 2 

Wed 
19-
20 

T1 

T2 

Geometry Earth 
Science 

Spanish 
1 

Intro to 
Computer 
Science 

Principles 

Lunch Health Physical 
Education 

English 10 World History 
and 

Geography 2 

Thurs 
19-
20 

T1 

T2 

Geometry Earth 
Science 

Spanish 
1 

Intro to 
Computer 
Science 

Principles 

Lunch Health Advisory 
10 

English 10 World History 
and 

Geography 2 

Fri 
19-
20 

T1 

T2 

Geometry Earth 
Science 

Spanish 
1 

Intro to 
Computer 
Science 

Principles 

Lunch Health Physical 
Education 

PEH5d 

English 10 World History 
and 

Geography 2 
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Attachment 4b 

AECI II 

Sample Teacher Schedule
 

9th Grade Sample Teacher Schedule 

Day Terms 1 2 3 4 5 6 7 8 9 10 

Mon 19-20 
T1 

T2 

ELA 9 
Section 1 

ELA 9 
Section 2 

Lunch 

Prep ELA 9 
Section 
3 

ELA 9 
Section 3 

Prep Professional 
Developmen 
t 

Tues 19-20 
T1 

T2 

ELA 9 
Section 1 

ELA 9 
Section 2 

Lunch 

Prep ELA 9 
Section 
3 

ELA 9 
Section 3 

Prep Professional 
Developmen 
t 

Wed 19-20 
T1 

T2 

ELA 9 
Section 1 

ELA 9 S 
ection 2 

Lunch 

Planning ELA 9 
Section 
3 

ELA 9 
Section 3 

Prep Tutoring and 
Targeted 
Instruction 

Thurs 19-20 
T1 

T2 

ELA 9 
Section 1 

ELA 9 
Section 2 

Lunch 

Prep ELA 9 
Section 
3 

ELA 9 
Section 3 

Prep Professional 
Developmen 
t 

Fri 19-20 
T1 

T2 

ELA 9 
Section 1 

ELA 9 
Section 2 

Lunch 

Prep ELA 9 
Section 
3 

ELA 9 
Section 3 

Prep Tutoring and 
Targeted 
Instruction 
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Attachment 4b 

AECI II 

Sample Teacher Schedule
 

11th Grade Sample Teacher Schedule 

Day Terms 1 2 3 4 5 6 7 8 9 10 

Mon 
19-
20 

T1 

T2 

Algebra 2 
Section 1 

Algebra 
2 
Honors 
Section 
1 

Algebra 
2 
Section 
2 

Algebra 2 
Honors 
Section 2 

Lunch Prep Personal 
Finance 
Section 1 

Advisory 
Grade 11 

Prep Professional 
Development 

Tues 
19-
20 

T1 

T2 

Algebra 2 
Section 1 

Algebra 
2 
Honors 
Section 
1 

Algebra 
2 
Section 
2 

Algebra 2 
Honors 
Section 2 

Lunch Prep Personal 
Finance 
Section 1 

Prep Prep Professional 
Development 

Wed 
19-
20 

T1 

T2 

Algebra 2 
Section 1 

Algebra 
2 
Honors 
Section 
1 

Algebra 
2 
Section 
2 

Algebra 2 
Honors 
Section 2 

Lunch Plannin 
g 

Personal 
Finance 
Section 1 

Advisory 
Grade 11 

Prep Tutoring and 
Targeted 
Instruction 

Thurs 
19-
20 

T1 

T2 

Algebra 2 
Section 1 

Algebra 
2 
Honors 
Section 
1 

Algebra 
2 
Section 
2 

Algebra 2 
Honors 
Section 2 

Lunch Prep Personal 
Finance 
Section 1 

Prep Prep Professional 
Development 

Fri 
19-
20 

T1 

T2 

Algebra 2 
Section 1 

Algebra 
2 
Honors 
Section 
1 

Algebra 
2 
Section 
2 

Algebra 2 
Honors 
Section 2 

Lunch Prep Personal 
Finance 
Section 1 

Advisory 
Grade 11 

Prep Tutoring and 
Targeted 
Instruction 
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Attachment 4c 

AECI II 
First Year Calendar 

AECI II will follow the NYC DOE calendar.  Below is the School Calendar with start and end 

dates and holidays. 

Date Reason Days Students Attending 

August 20 Professional Development 

September 3 1
st 

Semester Starts 1 

September 4 - 17 School in Session 18 

September 30 Rosh Hashanah Holiday 

October 1 – 8 School in Session 6 

October 9 Yom Kippur Holiday 

October 10 – 11 School in Session 2 

October 14 Columbus Day Holiday 

October 14 – November 4 School in Session 14 

November 5 Election Day 

November 6 – 8 School in Session 3 

November 11 Veteran’s Day Holiday 

November 12 – 17 School in Session 12 

November 28 – 29 Thanksgiving Holiday 

December 2 – 20 School in Session 15 

December 21 – January 1 Holidays/Vacation 

January 2 – 17 School in Session 12 

January 20 MLK Day Holiday 

January 21 – 24 School in Session 4 

January 24 End of 1
st 

Semester 

January 27 No students 

January 28 2
nd 

Semester Starts 1 

January 29 – February 14 School in Session 13 

February 17 – 21 Midwinter Vacation 

February 24 – April 7 School in Session 32 

April 8 Passover Holiday 

April 9 School in Session 1 

April 10 – 17 Spring Break Vacation 

April 20 – May 22 School in Session 25 

May 25 Memorial Day Holiday 

May 26 – June 26 School in Session 24 

June 26 2
nd 

Semester Ends 

June 29 – July 4 Holidays/Vacation 

July 6 – August 18 Summer School 32 

Regular School Year: 183 

Summer School Year: 32 

TOTAL School Days: 215 
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AECI II 
By-Laws 

BY-LAWS 

AECI II - NYC Charter High School for Computer Engineering and Innovation 

ARTICLE I 

NAME AND OFFICE 

Section 1. Name. 

This corporation is an education corporation and shall be known as AECI II - NYC Charter High 

School for Computer Engineering and Innovation, herein referred to as "AECI II." 

Section 2. Office. 

AECI II shall have its principal office in the City of New York, State of New York, County of 

the Bronx and shall be deemed, for the purposes of venue in civil actions, to be an inhabitant and 

a resident thereof. 

ARTICLE II 

BOARD OF TRUSTEES 

Section 1. Authority. 

The business and affairs of AECI II shall be managed and controlled under the general direction 

of the Board of Trustees of AECI II (the "Board of Trustees" and each member thereof, a 

"Trustee") in accordance with the purposes and limitations set forth herein and in the Charter, 

between AECI II and NYSED. 

Section 2. Powers. 

The Board of Trustees of AECI II shall: 

A. Formulate the general policy to be followed in the management of the affairs, property and 

business of AECI II; -1-

B. To establish fiscal and academic policies and procedures governing the operation of the 

charter school; 

C. To develop targets and admissions procedures for student enrollment consistent with Section 

2854(b) of the Charter School Act. 

D. To oversee and monitor the success of the academic program based on outcome measures 

consistent with the Charter; 
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E. To hire and evaluate the principal of the school; 

F. To determine staffing patterns, and design, and compensation levels and to hire staff based on 

the principals recommendation 

G. Determine budget allocations and to approve the Charter School’s annual budget; 

H. Determine facility requirements, and to acquire, modify and maintain facilities necessary to 

the operation of the Charter School 

I. To represent the Charter School to the Local Community and to the Authorizer 

J. To establish a procedure for the receipt and timely review of complaints and grievances 

K. To establish monitor and manage the Charter School’s parent association and any other group, 

club and association affiliated with the Charter School subject to applicable laws, rules and 

regulations; 

L. To establish and lead fundraising activities to augment the Charter School’s budget 

M. To make reasonable regulations for the proper establishment, management maintenance, and 

administration of the Charter School as required by law. 

N. To enter into executory contracts with other entities, as may be deemed to be in the interests 

of the Charter School consistent with applicable law. 

O. Create such special committees, from time to time, as may be deemed desirable by the Board 

of Trustees. The Chairperson of the Board of Trustees shall appoint the members of such 

committees; 

P. Monitor budgeting, regulatory, financial, compliance, and academic performance with respect 

to AECI II; and 

Q. Remove a Trustee for cause by a majority vote of the Board of Trustees. 

All powers exercised by the Board of Trustees shall be consistent with the objectives and 

purposes for which AECI II is formed and the provisions of Section 501(c)(3) of the Internal 

Revenue Code. 

Section 3. Composition. 

A. In general, board members should be individuals of high moral character, demonstrate an 

interest in the welfare of children and be committed to improving education in the community. 

All board members must be committed to dedicating the necessary time and energy to ensure the 

effective and smooth operation of the school. 

B. The Board of Trustee shall extend to have the following members: (i) at least one educator 

with classroom and/or administration experience; (ii) at least one parent or guardian of a child 

attending the school (i.e. PTO President); (iii) at least one business leader with experience either 

in for-profit or not-for-profit sector; (iv) at least one community leader, and (v) any other person 

over the age of 2l who lives in the community that can demonstrate knowledge of educational 

issues affecting the school's community. 

C. To become a Trustee, a person shall be nominated by a current Trustee. Trustees shall be 

elected by a majority vote of the Trustees present at a meeting of the Board of Trustees, provided 

that those present constitute a quorum. 
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D. Not more than 40 percent of the people serving on the Board of Trustees of the school may be 

comprised of (a) officers or employees of any single organization (b) people currently being 

compensated by the school for services rendered to it within the previous 12 months, whether as 

a full-time or part-time employee, independent contractor or otherwise; or ( c) any sister, brother, 

ancestor, descendant, spouse, sister-in-law, brother-in-law, daughter-in-law, son-in-law, mother-

in-law, or father-in-law of any such person. 

Section 4. Term of Office. 

Trustees will be elected to serve terms of five (5) years dating from the day of their election and 

extending to the date of the annual meeting of the Trustees five (5) years thereafter. 


Section 5. Number of Trustees. 

In no event shall the entire Board consist at less than five (5), or more than eleven (11) Trustees. 


Section 6. Vacancies. 

Temporary vacancies may be filled for the remainder of an unexpired term by vote of a majority
 
of Trustees then in office. 


Section 7. Compensation. 

Trustees shall not receive any salary, fees or other financial compensation for their service to 

AECI II, but by resolution of the Board of Trustees, reasonable expenses related to attendance of 

special meetings of the Board of Trustees, if any, may be reimbursed. 


Section 8. Meetings. 

The Board of Trustees shall meet at least ten (10) times during AECI II school year and as 

appropriate over the summer recess on dates to be determined in advance by the Board of
 
Trustees. Special meetings of the Board of Trustees may be called at any time by the 

Chairperson of the Board of Trustees, or upon a majority vote of the Trustees. Provided there is a 

quorum, every meeting of the Board of Trustees held to discuss public business, including
 
official meetings of committees and subcommittees will be open to the general public in 

accordance with the New York Open Meeting Laws. The Board of Trustees may invite public 

comment during such meetings at times designated by the Chairperson of the Board of Trustees 

but the Board of Trustees may, at its discretion, limit public comments to ten (10) minutes per
 
person or such lesser time period as the Board of Trustees may set. Times and locations of each 

meeting shall be set by the Board of Trustees. 


Section 9. Proxies.
 
Proxies are prohibited at meetings of the Board of Trustees. 


Section 10. Executive Session. 

To enter into executive session, a motion for executive session must be made during a meeting
 
by a Trustee, the subject of the executive session must be specifically identified, and the motion 

to conduct the executive session must be carried by a majority vote of the Trustees. Topics for an 
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executive session will be limited to those confidential matters identified in the Open Meetings 

Law of New York for Public Officials, as amended from time to time. 


Section 11. Notices. 

To the extent practicable, written notice of meetings of the Board of Trustees shall be given to 

Trustees at least five (5) days prior to the date set for such meeting. Notice thereof shall state the
 
time and place of the meeting and, in the case of a special meeting, the purpose or purposes for 

holding such meeting and the Trustee(s) who called for the special meeting. 


Section 12. Notice to the General Public. 

If a Board of Trustees meeting is scheduled at least one week in advance, notice of its time and 

place shall be given to the news media and conspicuously posted in one or more public locations 

at least 72 hours before the meeting. If a meeting is scheduled less than one week in advance, 

notice of the time and place of the meeting shall be given to the news media, to the extent 

practicable, and shall be conspicuously posted in one or more public locations at a reasonable 

time before the meeting. The provisions in this section 12 are subject to the Open Meetings Law 

of New York. To the extent of any conflict between any provision of these by-laws and the open 

Meeting Law, the Open Meetings Law shall prevail and control. 


Section 13. Quorum. 

At all meetings of the Board of Trustees, a majority of the Trustees, represented in person or by
 
video- conference where both the Board and the member present by video conference can be
 
seen and heard. A quorum is required for the transaction of business of AECI II at all meetings 

of the Board of Trustees or any committee thereof. 


Section 14.
 
Voting. Each member of the Board of Trustees shall be entitled to one vote upon each matter 

submitted to a vote at meetings of the Board of Trustees. The majority vote of those Trustees 

present and entitled to vote at a duly organized meeting of the Board of Trustees shall decide any
 
question put to a vote. 


Section 15. 

Action Without a Meeting. Any action required or permitted to be taken by the Board of Trustees 

or any committee thereof may be taken without a meeting if all Trustees or members of the 

committee consent in writing to the adoption of a resolution authorizing such action to the extent 

permitted by the Public Officers Law of the State of New York. The resolution and written 

consents thereto shall be filed with the minutes of the proceedings of the Board of Trustees. 


Section 16. 

Resignations. Any Trustee may resign at any time by giving written notice of his or her 

resignation to Chairperson of the Board of Trustees. Any such resignation shall take effect at the 

time specified therein or, if the time when it shall become effective is not specified therein, 

immediately upon receipt. Unless otherwise specified therein, the acceptance of any such
 
resignation shall not be necessary to make it effective. 


4 



 
 

  
 

 

 
 

 

 

 

 

 

 

 

 

 

  

  

 

 

 

  

 

  

 

 

 

     

 

  

     

  

 

 

  

   

   

 

 

 

 

 

 

 

 

 

Attachment 5b 

AECI II 
By-Laws 

ARTICLE III 

OFFICERS 

The Board of Trustees shall elect by majority vote, from among the Trustees, the following 

officers: 

Section 1. Chairperson of the Board of Trustees. 

The Chairperson of the Board of Trustees shall preside over all meetings of the Board of 

Trustees. In his or her absence, the Secretary, or the Trustee in attendance possessing the most 

seniority in that office, in that order, shall preside. The Chairperson of the Board of Trustees 

shall appoint members of special committees, if any. He or she shall also perform such other 

duties as may from time to time be assigned to him or her by the Board of Trustees. 

Section 2. Secretary. 

The Secretary shall keep, or cause to be kept, the minutes of all Board of Trustee meetings. He or 

she shall be custodian of the records. He or she shall see that all notices are duly given in 

accordance with the provisions of these Bylaws and as required by law. He or she shall perform 

all duties incident to the office of Secretary and such other duties as may from time to time be 

assigned to him or her by the Board of Trustees. 

Section 3. Treasurer. 

The Treasurer shall have the custody of the funds and securities of AECI II and shall cause to be 

kept full and accurate accounts of receipts and disbursements in books belonging to AECI II, and 

shall deposit or cause to be deposited all monies and other valuable effects in the name and to the 

credit -7- of AECI II in such depositories as may be designated by the Board of Trustees. The 

Treasurer shall disburse the funds of AECI II as may be ordered by the Board of Trustees taking 

proper vouchers for the disbursements, and shall render to the Chairperson, and the Board of 

Trustees, at meetings and whenever they may require it, an account of all transactions as 

Treasurer and of the financial condition of AECI II, provided that routine transactions may be 

delegated to the staff of AECI II. The Treasurer may work with or designate another entity to 

accomplish the aforementioned duties in accordance with the contractually-established 

delegation of certain such duties as approved by the Board. The Treasurer shall perform such 

other duties as the Board of Trustees may from time to time prescribe or require. 

ARTICLE IV 

STANDING COMMITTEES 

Section 1. Committee Membership. 

An executive committee of the Board of Trustees shall consist of no less than five members as 

required by New York State Education Law §226(2). All committees other than the executive
 
committee shall consist of no less than three members. 
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Section 2. Grievance Committee. 

The Grievance Committee shall be vested with the responsibility for investigating and reviewing
 
complaints received by the Board of Trustees from the community. The Grievance Committee, 

which shall consist of Trustees who are not parents, teachers and administrators of the school, 

shall make non-binding recommendations to the Board of Trustees. 


Section 3. Budget and Finance Committee. 

The Budget and Finance Committee shall review the regular budget and other fiscal reports 

submitted to the Board of Trustees on a quarterly basis, or at such other times as required by the
 
Board of Trustees. The Treasurer shall be the chairperson of this committee. -8- Section 4. 

Education and Accountability Committee. The Education and Accountability Committee shall be 

vested with the responsibility of overseeing the educational programming of AECI II. 


ARTICLE V 

GENERAL PROVISIONS 

Section. 1. Fiscal Year. 

The fiscal year of AECI II shall be from July 1 through June 30. 


Section. 2. Books. 

List and Records. AECI II shall keep, at its office in written form, correct and complete books 

and records of account and minutes of the meetings of the Board of Trustees and standing
 
committees, and such special committees as from time to time may be designated by the Board 

of Trustees. When AECI II receives a request for information under the Freedom of Information 

Act, it will respond in the following manner: (1) within five (5) business days of receipt of a
 
written request, AECI II will either make the information available to the person requesting it, 

deny the request in writing, or provide a written acknowledgment of receipt of the request that 

supplies an approximate date for when the request will be granted or denied; (2) if an individual 

is denied access to a record, he or she may, within thirty (30) days, appeal such denial to the
 
School Principal of AECI II or his or her designee; (3) upon timely receipt of such an appeal, 

AECI II will, within ten (10) business days of the receipt of the appeal, fully explain the reasons 

for further denial or provide access to the record sought. AECI II also will forward a copy of the
 
appeal, as well as its ultimate determination, to the Committee on Open Government of New 

York State. AECI II may deny access to a requested record for a variety of reasons, including
 
that: (1) such access would constitute an unwarranted invasion of personal privacy; (2) such 

records are compiled for law enforcement purposes; and, (3) such records are inter-agency or
 
intra-agency materials which are not statistical or factual tabulations of data, instructions to staff
 
that affect the public, or a final policy. 


Section. 3. Conflict 

To the extent there are any conflicts between the terms of the AECI II's charter and the terms of
 
these by-laws, the terms of the charter will control. 
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ARTICLE VI 

AMENDMENTS 

Section 1. Amendments. 

These By-Laws may be amended, altered or repealed by the Board of Trustees by a three-fourths 

vote of those Trustees present at a duly organized meeting of the Board of Trustees, provided 

that those present constitute a quorum. 
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1. The Board of Trustees shall conduct the affairs of the school and exercise its powers 

subject to the limitations of the Educational Law, Not-for-Profit Corporation Law, the 

school's charter and its bylaws. The Board may delegate aspects of the management of 

the school to others, so long as the affairs are managed, and its powers are exercised, 

under the Board's ultimate jurisdiction. 

2. Not more than 40 percent of the people serving on the Board of Trustees of the school 

may be comprised of (a) officers or employees of any single organization (b) people 

currently being compensated by the school for services rendered to it within the previous 

12 months, whether as a full-time or part-time employee, independent contractor or 

otherwise; or ( c) any sister, brother, ancestor, descendant, spouse, sister-in-law, brother-

in-law, daughter-in-law, son-in-law, mother-in-law, or father-in-law of any such person. 

No trustee, officer, or employee of a limited liability corporation or partnership having a 

business relationship with the School involving the provision of educational management 

services to the School shall serve as a voting member of the board. 

3. Every Trustee has the right to participate in discussion and vote on all issues before the 

Board or any Board Committee, except that any Trustee shall be excused from the 

discussion and vote on any matter involving such Trustee relating to: a) a "self-dealing 

transaction" (see below); b) a conflict of interest; c) indemnification of that Trustee 

uniquely; or d) any other matter at the discretion of a majority of the Trustees. Board 

members will abstain from voting on matters in which they may have a financial, 

organizational, or personal interest. 

4. The Board of Trustees and the school shall not engage in any "self-dealing 

transactions" expect as approved by the Board. This means a transition to which the 

school is a party and in which one or more of the Trustee has a material financial interest. 

Notwithstanding this definition, the following transaction is not a self-dealing transaction, 

and is subject to the Board's general standard of care: A transaction which is part of a 

public or charitable program of the Corporation, if the transaction a) is approved by the 

Board in good faith and without unjustified favoritism, and b) results in a benefit to one 

or more Trustees or their families because they are in a class of persons intended to be 

benefitted by the program. Board of Trustees and employees of the school shall not 

engage in any less-than-arm's-length (LTAL) transitions. 

5. Trustee, officer, or employee having an interest in a contract, other transaction or 

program presented to or discussed by the Board of Trustees for authorization, approval, 

or ratification shall include all relevant and material facts known to such person about the 

contract or transaction that might reasonably be censured to be adverse to the Board's 

interest. A Person shall be deemed to have an "interest" in a contract or other transaction 

if she or she is the party (or one of the parties) contracting or detailing with the school, or 

is a Director, Trustee or Officer of or has a significant financial or influential interest in 

the entity contracting or dealing with the school. 
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6. Trustees representing any entity proposing to do business with the charter school shall 

disclose the nature and extent of such business propositions. 

7. No Trustee, officer, or employee of a for-profit corporation having a business 

relationship with the charter school shall serve as a voting member of the Board of 

Trustees for the duration of such business relationship, provided, however, that this 

provision shall not apply to the following: 

a) Individuals associated with a partnership, limited liability corporation, or professional 

corporation, including but not limited to doctors, accountants and attorneys; 

b) Individuals associated with an educational entity (including but not limited to schools 

or education) some of whose faculty may be providing paid services directly or indirectly 

to such charter school; 

c) Members of the faculty of the charter school. 

8. Trustees shall avoid at all times engaging in activities that would appear to be unduly 

influenced by other persons who have a special interest in matters under consideration by 

the Board. If this occurs, a Trustee shall write a letter disclosing all known facts prior to 

participating in a Board discussion of these matters, and the Trustee's interest in the 

matter will be reflected in the Board minutes. 

9. Trustees shall make all appropriate financial disclosure whenever a grievance of 

conflict of interest is lodged against them. 

10. Trustees shall not use his or her position with the charter school to acquire any gifts o 

privilege worth $40 or more than is available to a similarly situated person, unless that 

gift is for the use of the charter school. 

11. Charter School Trustees, officers, or employees never may ask a subordinate, a 

student, or a parent of a student to work on or give to any political campaign. 

12. No Trustee, officer or employee shall engage in, solicit, negotiate for or promise to accept 

private employment when that employment or service creates a conflict with or impairs the 

proper discharge of his or her official duties. No Trustee, officer or employee shall, after the 

termination of service or employment, appear before the Board or any committee of the Board in 

relation to any case, proceeding or application in which he or she personally participated during 

the period of his or her service or employment or that was under his or her active consideration. 

However, this shall not bar or prevent the timely filing by a present or former Trustee, officer or 

employee of any claim, account, demand or suit against the district on his or her own behalf or on 

behalf of any member of his or her family arising out of any personal injury or property damage 

or for any lawful benefit authorized or permitted by law. 

Conflict of Interest Policy 

No Trustee, Officer, employee or committee member shall have an interest, direct or indirect, in 

any contract when such Trustee, Officer, employee or committee member, individually or as a 

member of the Board or committee, has the power or duty to (a) negotiate, prepare, authorize or 
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Code of Ethics 

approve the contract, or authorize or approve payment under the contract; (b) audit bills or claims 

under the contract; or (c) appoint an officer or employee who has any of the powers or duties set 

forth above (subject to certain exceptions allowed under Section 802 of the General Municipal 

Law). Any Trustee, Officer, key employee, or committee member having an interest in a contract, 

other transaction or program presented to or discussed by the Board or Board committee for 

authorization, approval, or ratification shall make a prompt, full and frank disclosure of his or her 

interest to the Board or committee prior to its acting on such contract or transaction. Such 

disclosure shall include all relevant and material facts known to such person about the contract or 

transaction that reasonably be construed to be adverse to the Corporation's interest. 

The body to which such disclosure is made shall thereupon determine, by majority vote, whether 

the disclosure shows that a conflict of interest exists or can reasonably be construed to exist. The 

minutes of the Board meetings shall contain: 

1. 	Regular annual statements from Trustees, Officers and key employees to disclose existing and 

potential conflicts of interest; and 

2.	 Corrective and disciplinary actions with respect to transgressions of such policies. For the 

purpose of this section, a person shall be deemed to have an "interest" in a contract or other 

transaction if the contract or transaction results in a direct or indirect financial benefit to him 

or her and if he or she has authority over the contract or transaction as a result of his or her 

position. 

No Trustee, officer, employee or committee member shall: 

(i) disclose confidential information acquired in the course of his or her official duties or use such 

information to further her or her personal interests; 

(ii) receive or enter into any agreement, express or implied, for compensation for services to be 

rendered in relation to any matter before any municipal agency of which he or she is an officer, 

member or employee or of any municipal agency over which he or she has jurisdiction or to 

which he or she the power to appoint any member, officer or employee; or 

(iii) receive or enter into any agreement, express or implied, for compensation for services to be 

rendered in relation to any matter before the Board whereby the compensation is to be dependent 

or contingent upon any action by the agency.  This does not prohibit the fixing of fees based upon 

the reasonable value of services rendered.  

All Trustees, officers and employees of AECI II will be given a copy of the Code of Ethics upon 

commencement of their association with the school. 
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Job Descriptions 

CEO 

Responsibilities 

 Maintain ultimate responsibility for effectiveness of the school and the achievement of students, 

including the effectiveness of staff, the educational program, and all school operations 

 Ensure adherence to law and all school policies, under direction of the Board of Trustees 

 Oversee the schools' instructional, strategic and operational plans and ensure schools are fulfilling 

their unique missions 

 Directly hire, evaluate and supervise the Principal(s) 

 Provide leadership and support to the Principals in their duty to ensure effective teaching and 

learning 

 Use student performance data to identify school-wide areas of need and oversee implementation 

plans to address school-wide performance gaps 

 Create and maintain community partnerships that support the school mission 

 Maintain a responsive and productive relationship with NYSED and NYCDOE 

 Oversee all communications related to the Board of Trustees; provide recommendations and 

updates on school performance - instructionally, operationally, and fiscally - to Board of Trustees 

Qualifications 

 At least five years teaching experience, at least five years experience as a principal, and at least 

five years of charter school experience 

 Demonstrated knowledge and/or experience in school administration, including 

supervision/management and student/staff expectations 

 Proven organizational development and leadership skills 

 Excellent interpersonal and problem solving skills 

Principal 
Responsibilities 

 Monitor instruction, student achievement, and educational progress of the school 

 Oversee the school faculty and support staff 

 Assist the Principal in attaining substitute teachers, cooperating teachers and additional personnel 

as needed. 

 Supervise the health, safety, and behavior of students 

 Interact with parents, community and all other groups as representative of the school in the 

community and in interactions with all federal, state and local entities 

 Communicate school vision to staff, parents, Board and community 

 Oversee Teachers, including their instruction, behavior, and performance 

 Oversee Assistant Principals   

 Recruit and interview new staff; evaluate and assess teaching staff; ensure staff development 

 Focus school program on high student expectations and high student achievement 

 Guide, monitor, and manage the behavior of students following a discipline policy, understood by 

faculty and staff, students and parents.  

 Work in collaboration with the PTA 

 Be accountable to CEO and report to CEO on school progress 

 Ensure timely response to NYSED 

 Network with community-based organizations and educational groups on innovations that can 

benefit the school 

Qualifications 
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 A record of leadership and sound management in a similar educational setting
 
 An understanding of the diversity and unique character of the school's community
 
 Consistently exceptional professional evaluations
 
 Master's degree (M.A.) in an appropriate discipline
 
 At least seven years’ experience in public education or equivalent.
	

AP (Instruction) 
Responsibilities 

 Assist the Principal in performing all duties and functions of the Principal, as requested 

 Function in role of Principal in absence of the Principal 

 Address student needs/issues related to instruction and behavior management, record-keeping, 

student activities and parent/student communications with the school 

 Monitor teachers and other support personnel in their role related to instruction and student 

success 

 Monitor the collection and maintenance of student records 

Qualifications 

 A record of leadership in an educational setting
 
 An understanding of the diversity and unique character of the school's community
 
 Consistently exceptional professional evaluations
 
 At least five years’ experience in public education or equivalent.
	

AP (Operations) 
Responsibilities 

	 Responsible for the overall management of operations and community relations in conjunction 

with the Principal 

	 Manage tasks related to staff, maintenance/custodial services, food service, facilities, 

transportation and general operations, as well as the business functions of the school, including 

purchasing, procurement, service contracts, and human resource management. 

 Directly manage the school budget including expenditures, collection of funds, deposits, 

recording keeping, and any other relevant financial information. 

 Manage data related to student and staff attendance, enrollment, health files, fire drill records, 

emergency procedures, bus drill procedures, etc. 

Qualifications 

 Formal accounting or business training
 
 Sincere commitment to education
 
 Consistently exceptional professional evaluations
 
 Bachelor's degree (B.A.) or five years of relevant work experience
 

Dean of Students 
Responsibilities 

 Serves as a resource for staff, administrators, and parents in working with students 

 Creates a positive school climate by leading implementation of School-Wide Positive Behavioral 

Interventions & Supports, Social Emotional Learning Program, and Restorative Practices 

 Implements disciplinary interventions and assist with student discipline 

 Coordinates, facilitates and implements attendance intervention steps, 

 Assists with student discipline. 

 Assists with school-wide events. 
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 Motivates students towards increased engagement 

Qualifications 

 Experience in working with culturally diverse families and communities 

 Experience as an educational teacher or leader 

Business Manager 
Responsibilities 

 Operates under the direction of and supports the AP (Operations) in all his or her responsibilities.  

 Procurement, payroll, building operations, and all reporting requirements 

 Oversees school security procedures 

 Managing postal operations , personnel-related records and activities, contracts, & contact lists 

 Ensures that school calendar is kept up-to-date with all conferences/meetings 

 Overseeing the collection and maintenance of all student records, under the oversight of the 

Director of Operations, including entering data in ATS and the School’s internal SIS 

Qualifications 

 Demonstrated and successful record of prior employment in operations support 

 Familiar with Excel, Word, QuickBook software 

Guidance Counselor / AIS 
Responsibilities 

 Provide counseling services to students and support the school SEL program 

 Responsible for academic and social emotional growth of assigned students 

 Interprets student information such as standardized tests, progress reports 

 Initiates counseling session with students and groups needing support and coaching 

 Monitor students with academic and behavioral issues 

 Works with parents and staff to deepen understanding of the student's needs/ capacities 

 Help families develop at-home "workspaces" and schedules that support academic 

development 

 Provides consultation to school staff members for individual or groups of students 

 AIS: 

 Provide instruction to identified students at-risk for academic failure 

 Evaluate at-risk students’ progress 

 Effectively communicate with teachers, parents, and administrators to facilitate the IEP process 

 Remain current on rules set forth in special education law and regulations 

Qualifications 

 If not covered by any of the exemptions provided under New York’s charter-school law, possess 

any required state teaching certification; 

 Certification and/or Master's degree in Guidance Counseling. 

 Thorough knowledge of school guidance counseling work methods/ procedures. 

 Considerable human relations skills to work effectively with students, parents, professional 

school staff and community resource persons 

College Advisor 
Responsibilities 

 Build and sustain a school-wide culture of attending college 

 Inform students about the college entrance process 
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	 Guide students through the entire college admissions process, including satisfying entrance exam 

requirements, completing a college application, completing financial aid paperwork, writing 

recommendation letters, contacting college admissions offices and providing students with 

detailed information about colleges. 

	 Meet with admissions and financial aid representatives; arrange for college personnel to visit 

students; arrange for students to visit local colleges. 

Qualifications 

 Strong oral and written communication, interpersonal and organizational skills
 
 Ability to serve as an effective advocates of students. 

 Experience with college admissions and/or high school guidance counseling
 

Social Worker 
Responsibilities 

 Help students function effectively in the school environment and support the SEL program 

 Assess areas in which students may require assistance or counseling 

 Communicate with parents, teachers and administrators 

 Maintain accurate case files and reports to track student issues and progress 

 Assist in remediation by providing treatment plans or counseling 

 Participate in the Individual Education Plan (IEP) process as necessary 

Qualifications 

 Master’s Degree in Social Work 
 Previous experience working in a school setting or setting of young people and/or families from 

diverse backgrounds 

Teacher 
Responsibilities 

 Create a classroom environment conducive to teaching and learning 

 Teach the curriculum; responsible for the growth and learning of all students in the school 

 Prepare, guide and review independent work, teach, and change student groupings for maximum 

effect. 

 Develop and use assessments for measuring student progress on a regular basis 

 Interact with students, parents and colleagues in a professional, positive and inspiring manner 

 Guide student behavior. Seek out guidance as needed to manage behavior successfully. 

 Follow the discipline policy and system as articulated by the Principal 

 Recognize and encourage positive behavior 

 Supervise the health, safety and welfare of students at all times. 

 Design additional challenges for gifted and talented students, including extra projects, small 

group work and independent work 

 Design additional remediation for students falling behind in any aspect of the curriculum. Identify 

students with specific issues and address their needs.
 
 Work with Special Educator(s) to service students with special needs 

 Organize classroom in an educationally appropriate way
 
 Record each student's progress through both monitoring forms and marking book
 
 Keep parents apprised of student's progress, attitude and behavior. 

Qualifications 

 Content area certification
 
 A passion for helping students attain high standards
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 Consistently exceptional professional evaluations
 
 A minimum Bachelor's degree (B.A.)
 

Director of SPED 
Responsibilities 

 Provide direct special education services to students 

 Oversee special education teacher(s) and teachers providing serviced to students with disabilities 

 Work with teachers, Principal, specialists, parents to implement and monitor IEPs 

 Work with special education students directly to meet the requirements of their IEPs 

 Supervise the health, safety and welfare of students at all times 

 Work with teachers to model, explain, and support inclusive special education. 

 Help teachers to make modifications and adaptations to the curriculum and instructional program 

for students with IEPs.
 
 Conduct informal assessments of students to diagnose special education issues
 
 Arrange for and attend conferences with parent as appropriate
 
 Ensure compliance between a student's IEP and the school's services
 
 Maintain a special education file containing all documentation concerning compliance 


Qualifications 

 Certification in Special Education with a Master's degree (M.A.)
 
 Experience working with students with disabilities 

 Positive, compassionate personality
 

Special Education Teacher 
Responsibilities 

 Create and execute IEP for assigned students 

 Provide direct special education services to students to meet the requirements of their IEPs 

 Responsible for the growth and learning of all assigned students 

 Communicate with other staff and family members about each student’s progress and struggles 

 Prepare detailed lesson plans and submit them to Director of SPED for approval 

 Participate in IEP (individual education plan) meetings as scheduled by the school 

 Create a safe, productive classroom environment 

Qualifications 

 Certification in Special Education with a Master's degree (M.A.)
 
 Experience working with students with disabilities
 
 Positive, compassionate personality
 

Substitute Teacher 
Responsibilities 

 Follow directions from the teacher 

 Tutor will take attendance and other administrative duties, and facilitate other duties as assigned 

by Teacher 

 Implement lesson plan and oversee student work, assisting those who need additional help. 

Qualifications 

 Content area certification preferred 

 A passion for helping students attain high standards
 
 Consistently exceptional professional evaluations
 
 A minimum Bachelor's degree (B.A.)
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School Aide 
Responsibilities 

 Maintain 'and organized office space.
 
 Undertake additional tasks as needed to ensure that the school functions smoothly.
 
 Make available information to parents regarding all school programs.
 
 Greet, assist, and direct parents and visitors. Assist in maintaining student records, process and 


mailing correspondences, and file all official communication. 

 Assist in photocopying and distributing to teachers on a timely manner. 

 Assist all staff in administrative/clerical tasks 

 Maintain any update in the student emergency contact. 

 As directed by Principal, substitute in other roles around the school as necessary 

 Manage the operations of all data pertaining to enrollment, lunch applications, student emergency 

contact, medicals, and attendance in the ATS systems. 

 At the beginning of every school year and on a monthly basis, provide a biographical data of the 

students in the school as it appears on the ATS. 

 Process enrollment information and provide documentation: new and transfer-in students with the 

name of their former schools and their immunization status printout from the ATS. 

 Provide a discharged student printout with the school they are going to or transferring to another 

state. 

 Provide students' current and detailed emergency contact forms and physical exam forms that 

needs immediate attention. 

Qualifications 

 High school diploma or GED equivalent 

Director of Athletics 
Responsibilities 

 Coordinates the 9-12 athletic program
 
 Supervises and evaluates all coaches at the high school level
 
 Supervises athletic funds
 
 Ensures all athletic programs comply with state and federal laws.
 

Qualifications 

 High school diploma or GED equivalent
 
 3+ years of experience with teaching or coaching
 

Admin Staff 
Responsibilities 

 Interact with parents, students, staff, and visitors 

 Maintain an organized central office space 

 Undertake additional tasks as needed to ensure that the school functions smoothly 

 Answer telephone, record incoming calls, answer or direct inquiries, relay messages 

 Coordinate with security concerning visitors, parents, and late-arriving students 

 Schedule appointments 

 Occasionally supervise students awaiting the Principal' s attention 

 Maintain records, process correspondence, and file all official communication 

 Assist leadership in whatever administrative tasks are needed, including photocopying, phone 

calls, organizing papers and any other activity requested 
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	 On a daily basis, collect attendance from teachers every morning, and call absent students to 

investigate the reason for the absence 

Qualifications 

 High school diploma
 
 Relevant work experience with good references
 

Custodian 
Responsibilities 

 Maintain a clean school facility; general maintenance of the facility 

 Regular maintenance of sidewalk areas, including snow removal during inclement weather 

(dependent on lease agreement)
 
 Assist with shipping and receiving
 
 Secure, protect and insure the proper usage of and maintain inventories of all equipment
 
 Light moving, painting, and carpentry
 
 Open and close the facility or provide access to classrooms or offices as necessary
 

Qualifications 

 High school diploma or equivalent
 
 Prior maintenance experience, preferably in a school
 

Security Officer 
Responsibilities 

 Maintain a safe and secure environment and secure all entrances to the school
 
 Monitor hallways
 
 Check in all visitors at main entrance and Check school IDs
 

Qualifications 

 High school diploma or equivalent
 
 Prior security experience, preferable in a school
 

Parent Coordinator 
Responsibilities 

 Point of contact for students' families and supports the PTA  

 Creates a welcoming and informative school environment for families/ parents 

 Increase parent/guardian involvement through outreach and programming
 

Qualifications 

 High school diploma or equivalent
 
 Prior parent/family and/or student experience, preferable in a school
 

Hiring Process for Staff 

AECI II’s teacher hiring process will include the following five phases: 

1.	 Screening—Prospective employees will complete an employment application, which will 

request information related to prior work experience, special skills and academic credentials 

and will also provide consent to check references. AECI II will require candidates to attach a 

résumé to the application and will retain both the application and the résumé in its employee 

files. In compliance with law and school policy, AECI II will not ask about: age, race, sex, 
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religion, disabilities, physical appearance, political affiliation, national origin, place of birth, 

length of residence, home ownership, arrest records or minor convictions, military 

discharge/reserve status, relatives employed by the School, spouse, children or family plans, 

credit history or personal bankruptcy. 

2.	 Interviewing— AECI II’s interview process will be designed to help the Principal or 

designee determine whether a candidate possesses the necessary skills to be a productive 

staff member and is prepared and capable of working cooperatively with colleagues, 

administrators, parents and students. AECI II will use an interview protocol—a process for 

checking references, a list of interview questions and a rubric containing objective criteria. 

The Principal or designee may elect to pre-screen candidates with a telephone interview to 

discover whether the candidate has the knowledge and experience required and to ascertain 

whether the candidate agrees with and can work in a manner consistent with the School’s 

instructional philosophy and culture. Phone interviews may be recorded only after informing 

the candidate that the call will be recorded. Also, at the discretion of the Principal, candidates 

for teaching positions may be requested to provide a sample lesson and/or portfolio and may 

be asked to teach a demonstration lesson at AECI II. 

3.	 Checking References— AECI II will call all references provided by the employee, as well 

as contact former employers. The AECI Board recognizes that an employer may be found 

liable for harm caused by an employee if the employer failed to discover something in that 

employee’s past that a reasonable degree of investigation would have uncovered, and if this 

information would have revealed a distinct possibility of harm. AECI II will therefore
 
implement a rigorous reference-checking policy.
 

4.	 Offering Employment— AECI II will offer employment through a job offer letter and, in 

most cases, a phone call. AECI II’s job offer letter will include at least the following: a) job 

title or position offered; b) salary, benefits and perks offered; c) instructions to accept or 

decline the job offer; and d) where appropriate, a statement that the employment will be at-

will. AECI II will send candidates not selected an Applicant Rejection Letter. 

5.	 Fingerprinting— Before employees can begin working, they must clear the NYSED 

fingerprint screening process. OSPRA form 101, 102 and/or 104 must be submitted to 

NYSED for each new employee. 

AECI II will provide a competitive salary and benefits package, as well as numerous 

opportunities for professional growth, for our teachers in order to help recruit and retain the 

highest quality educators. 

Administrator Hiring Process 

With the exception that the Board of Trustees and the CEO are responsible for hiring the AECI II 

Principal, the hiring policies and procedures for administrators and other school employees are 

similar to those for teachers. In hiring a new school principal, the school will implement a 

comprehensive outreach and selection process that includes local and national, online and print 

advertisements (including minority media) as well as extensive networking and/or use of an 

educational search firms. Candidates for the Principal position will be screened extensively in a 

manner identical to that described above for teachers (e.g. employment application, review of 

résumés and background and reference checks). The process of recruiting and selecting a 

8 



 

 

  

   

 

 

 

  

 

 

 

       

     

      

        

   

     

  

 

  

 

   

   

 

 

  

 

 

 

 

   

  

  

    

  

  

 

 

   

  

 

 

 

  

Attachment 8a 

AECI II 

Hiring and Personnel Policies 

Principal will be implemented by the CEO with oversight from Education Committee of the 

Board of Trustees, who will make formal recommendations to the full Board and the CEO in a 

hiring decision. 

Candidates for other administrator positions, as well as for non-instructional staff, will be 

recruited through a fair and extensive process that includes local and national, online and print 

advertisements (including minority media) and networking. Candidates for these positions may 

be interviewed by the CEO, the Principal or his/her designee and the Board of Trustees. Once a 

decision is made, the selected candidate will receive an offer of employment. Throughout the 

process, the school leadership will keep the Board fully informed about the process, and the 

Board must consent to each hire prior to any offer of employment. 

Evaluation Process for Leadership 

To assess school instructional leadership, AECI II will use the Vanderbilt Assessment of 

Leadership in Education (“Val-Ed”), a learning-centered leadership assessment system, which 

focuses on the cycle of (1) assessment, (2) feedback and (3) action. The Val-Ed system measures 

the effectiveness of a principal's key leadership behaviors that influence teacher performance and 

student learning. Respondents, including teachers, supervisors of the principal and the principal 

him/herself, are asked to make effectiveness ratings of each of 72 behaviors based on evidence 

from the current school year. For each behavior, respondents identify sources of evidence for 

their decisions and give an effectiveness rating in a range of 1 to 5. Results of the Val-Ed 

assessment provide information about the principal as perceived by the teachers and others 

expressed in terms related to specific leadership domains. The Val-Ed assessment also assists the 

principal's supervisors (CEO) to identify potential areas of professional growth. This information 

is used by the Principal, CEO and Board members to identify key targets for professional 

development. 

AECI II will use the following evaluation approach for the Principal and Assistant Principals. It 

is a four-step process that involves the collection of evidence using multiple measures of 

principal performance within one year, including at a minimum: 

 Start-of-year self-assessment 

 In-school reviews of leadership (2 observations) 

 Survey of leadership (Val-ED) - described above 

 End-of-year self-assessment 

 Student achievement related to charter goals. 

All evidence will be considered in a summative evaluation which will center on the Vanderbilt 

Assessment of Leadership in Education (Val-ED) Rubric, which focuses on six Core 

Components and six Key Processes of Leadership, and is aligned to the 2008 ISLLC Educational 

Leadership Policy Standards. 

The Board will delegate responsibility to the Principal to evaluate the performance of other 

members of the school leadership team. The Principal will delegate to his or her immediate 

reports the evaluation of the staff they manage and supervise. The annual assessment of Principal 

performance will be conducted by the Board’s Executive Committee, and the results of the 
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Committee will be reviewed and approved by the full Board of Trustees. 

The Board will evaluate the CEO using the Open School Project Rubric. The results of the 

evaluation are discussed with the CEO and goals are determined for the coming year based on 

these results. Further, the Board Chair and CEO will speak at least three times a week about 

various activities based on programmatic issues and changes in laws and regulations. 

Evaluation Process for Teachers 

Teachers and Classroom Support Staff - The Danielson Framework for Teaching is the 

cornerstone of the teacher evaluation plan as it is research-based, rigorous, and centers on teacher 

professional growth over time. The Framework is used to promote professional learning by 

stimulating teachers to engage in self-assessment, reflection on practice, and professional 

conversation. The intent is for teachers to become more thoughtful and analytic about their work 

so they may improve their teaching. By shifting the focus of evaluation from “inspection” to 

“collaborative reflection”, the Principal ensures the maximum benefit from the evaluation for 

each teacher. The teacher evaluation process is based on multiple measures of teacher 

performance: 1) student and/or classroom growth, 2) observations of teacher practice using the 

Danielson Framework for Teaching, and 3) other artifacts of the teacher's choice related to 

his/her practice e.g. evidence of the completion of tasks related to a teacher leadership position. 

Using the Danielson Framework for Teaching (FfT), a trained evaluator (supervisor) will 

conduct the following: 

 Two classroom observations: one announced; one unannounced 

 Pre-Observation and Post-Observation conferences for the announced observation. 

 Post-Observation conference for unannounced observation 

 Additional walkthroughs and post- conferences that collect evidence (not checklists) of 

teacher effectiveness related to the Danielson rubric. 

A summative evaluation at the end of the year will provide each teacher with a summative rating 

for the teacher in all 22 components across the 4 Domains according to the Danielson rating 

levels of Ineffective, Developing, Effective and Highly Effective. The teacher evaluation plan 

will be available for all staff and stakeholders to review on the school website. 

At the end of the school year/evaluative cycle, the teacher reviews all the evidence accumulated 

throughout the cycle. The teacher conducts a self-assessment, and the evaluator conducts an 

assessment, of performance for the evaluative cycle based on the same evidence and using the 

rubric.  The evaluator either corroborates or corrects the level of practice for each component, 

resulting in the summative evaluation of record and agreement on “Strengths of the Teacher’s 

Practice” and “Areas for Growth in the Teacher’s Practice.” and "Next Steps". 

Non-academic staff - Non-academic staff will be evaluated by their direct supervisors using 

school-created rubrics specific to their roles at the school. These rubrics will be assessed by the 

supervisors and self-assessed by the staff member several times per year in order to make a final 

evaluation at the year's end. 

Complaint process for staff 
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New York State Education Law § 2855(4), which is part of the New York Charter Schools Act 

of 1998, states that a parent, employee, as well as any other individual who believes that a 

charter school has violated a term of its charter or applicable law must have an opportunity to 

make a complaint to the charter school's Board of Trustees. AECI II will implement and 

maintain a formal complaint process in accordance with Education Law § 2855(4). 

The complaint process outlines the processes for both formal and informal complaints. 

All formal complaints (a violation of the charter or the law) should be filed with the AECI II 

Chair of the Board of Trustees. The Chair of Board of Trustees will respond in written form to 

the filed complaint within 30 days. The response must clearly outline the reasoning of the Board 

of Trustees. Emergency issues will be dealt with on an as-needed basis, with the Board using 

reasonable efforts to respond at or prior to its next regular meeting. Every effort will be made to 

respectfully address each matter to the satisfaction of the individual or group that presented the 

complaint. The Board, as necessary, may order the Principal or another responsible party to 

investigate and/or act upon the complaint and submit a written report to the Board. Upon 

resolution of the formal complaint, the school will provide to the complainant a written statement 

including any action(s) to be taken by the board and notify the complainant that he or she may 

appeal this decision to the school's Authorizer. If, after presentation of the complaint to the 

NYCSED, the individual or group determines that the school has not adequately addressed the 

complaint, the complainant may present the case to the New York State Board of Regents, which 

will investigate and respond.  If the school fails to comply with this process, the complainant 

may also file an appeal with the Authorizer. 

All informal complaints (no violation of the law or the charter) will first be handled by school 

staff using a tiered process i.e. the informal complaint may first be addressed by a teacher, then 

the assistant principal and then the principal. The school principal will have the final response to 

all informal complaints. Responses to informal complaints will be documented in writing. 

The board of trustees will review this complaint process annually and amend as necessary. The 

complaint policy will be distributed to staff and parents annually. 

11 



    
             

           

           

      

      

          

                 
      

                   
               

                

                 
                
               
               

New York State Education Department 
Request for Proposals to Establish Charter SchoolsAuthorized by the Board of Regents 

Budget and Cash Flow Templates for the 2018 New Charter Applications 

General Instructions and Notes for New Application Budgets and Cash Flows Templates 

1. - Complete ALL SIX tabs in BLUE 

2. - Enter information into the GRAY cells 

3. - Cells labeled in ORANGE contained guidance pertaining to that tab 

4.	� - Cells containing RED triangles in the upper right corner in columns B thru G contain guidance on


that particular line item



5. - Funding by School District information for all NYS School districts is located on the State Aid website at 
State Aid--https://stateaid.nysed.gov/charter/Refer to this website for per-pupil tuition funding for all school districts. 

Rows may be inserted in the worksheet to accommodate additional districts if necessary. 

6.	� - Assumptions column should be completed for all revenue and expense items unless the item is


self-explanatory. Where applicable, please reference the page number or section in the application


narrative that indicate the assumption being made. For instance, student enrollment would reference


the applicable page number in Section I, C of the application narrative.



https://stateaid.nysed.gov/charter/


    
       

     

      

           
  
 
 

   

       
        

New York State Education Department 
Request for Proposals to Establish Charter Schools 
Authorized by the Board of Regents 

New Application Budget(s) & Cash Flow(s) Templates 

The New York City Charter High School for Computer Engineering and Innovation 
Contact Name: Josh Moreau 
Contact Email: jmoreau@weboosted.com 
Contact Phone: 917.804.7847 
District of Location District 7 

Examples 
Pre-Opening Period July 1, 2018 to June 30, 2019 
Operational Year ONE July 1, 2019 to June 30, 2020 

mailto:jmoreau@weboosted.com


           
       

      
 

        
         

     

          
            

  
 
 

 
  

   

   
     

  
    
    
    
    

  

    

   
  

 
   

    

            
    

 
    

   
   

 
     

      
    

 

      

  

   
  

              
   

    
 

The New York City Charter High School for Computer Engineering and Innovation
�
PROJECTED BUDGET / OPERATING PLAN FOR PRE-OPENING PERIOD
�

July 1, 2018 to June 30, 2019 

Please Note: The student enrollment data is entered below 
in the Enrollment Section beginning in row 148. This will 
populate the data in row 10. 

Total Revenue 
Total Expenses 
Net Income 
Actual Student Enrollment 
Total Paid Student Enrollment 

REVENUE 
REVENUES FROM STATE SOURCES 

Per Pupil Revenue 
NYC Chancellor's Office 
School District 2 (Enter Name)


School District 3 (Enter Name)


School District 4 (Enter Name)


School District 5 (Enter Name)



Special Education Revenue 
Grants



Stimulus



Other


Other



TOTAL REVENUE FROM STATE SOURCES



REVENUE FROM FEDERAL FUNDING 
IDEA Special Needs



Title I


Title Funding - Other


School Food Service (Free Lunch)


Grants



Charter School Program (CSP) Planning & Implementation 
Other 

Other 
TOTAL REVENUE FROM FEDERAL SOURCES 

LOCAL and OTHER REVENUE 
Contributions and Donations, Fundraising 
Erate Reimbursement 
Interest Income, Earnings on Investments, 
NYC-DYCD (Department of Youth and Community Developmt.) 
Food Service (Income from meals) 
Text Book 
OTHER 

TOTAL REVENUE FROM LOCAL and OTHER SOURCES 

TOTAL REVENUE 

EXPENSES 

ADMINISTRATIVE STAFF PERSONNEL COSTS 

Executive Management


Instructional Management



CY Per Pupil Rate 
15,308 

-
-
-
-

No. of Positions 
0.50 
0.50 

490,000 
490,000 

-
-
-

START-UP 
PERIOD 

-
-
-
-
-
-

-
-
-
-

-
-

275,000 
215,000 

-
490,000 

-
-
-
-
-
-
-
-

490,000 

104,000 
90,000 

Assumptions 
DESCRIPTION OF ASSUMPTIONS - Please reference section/page number in application if 

applicable. For example, student enrollment would reference the page in the application that 
states enrollment targets. 

CSP Funds between pre-opening and Year 1 
New School Venture Fund, guaranteed 

List exact titles included in the position category, if different from description, and staff FTE"s 
( Full time eqiuilivalent) 
CEO of AECI organizations 
Principal 



   
    

    
  

  

  
  
  
 

 
 

  

 

  

 

   

   
    
        

        
    

   

 
                  

         
  

 
    

    
  

    
              

  

 
 

     
    

       
   

    
 

   
 

 
   

    
        
        

          
   

Deans, Directors & Coordinators



CFO / Director of Finance



Operation / Business Manager


Administrative Staff



TOTAL ADMINISTRATIVE STAFF 2.00 

-
-

0.50 
0.50 

INSTRUCTIONAL PERSONNEL COSTS 
Teachers - Regular


Teachers - SPED



Substitute Teachers



Teaching Assistants



Specialty Teachers



Aides



Therapists & Counselors



Other


TOTAL INSTRUCTIONAL -

-
-
-
-
-
-
-
-

NON-INSTRUCTIONAL PERSONNEL COSTS 
Nurse



Librarian



Custodian



Security



Other


TOTAL NON-INSTRUCTIONAL -

-
-
-
-
-

2.00 SUBTOTAL PERSONNEL SERVICE COSTS 

PAYROLL TAXES AND BENEFITS 
Payroll Taxes


Fringe / Employee Benefits



Retirement / Pension



TOTAL PAYROLL TAXES AND BENEFITS 

2.00 TOTAL PERSONNEL SERVICE COSTS 

CONTRACTED SERVICES 
Accounting / Audit


Legal


Management Company Fee



Nurse Services



Food Service / School Lunch



Payroll Services



Special Ed Services



Titlement Services (i.e. Title I)


Other Purchased / Professional / Consulting



TOTAL CONTRACTED SERVICES 

SCHOOL OPERATIONS 
Board Expenses



Classroom / Teaching Supplies & Materials



Special Ed Supplies & Materials



Textbooks / Workbooks



Supplies & Materials other


Equipment / Furniture



Telephone



Technology



Student Testing & Assessment


Field Trips



Transportation (student)


Student Services - other


Office Expense



Staff Development


Staff Recruitment


Student Recruitment / Marketing



School Meals / Lunch



-
-

27,500 
25,000 

246,500 

-
-
-
-
-
-
-
-
-

-
-
-
-
-
-

246,500 

13,905 
28,121 

3,090 
45,116 

291,616 

35,000 
5,000 

-
-
-

10,000 
-
-

15,500 
65,500 

-
-
-

33,384 
-

10,000 
-
-
-
-
-
-

2,000 
45,000 
15,000 
15,000 

-

Business Manager


Office Administrator



9% of total wages 
Health benefits and workers comp insurance 
Weighted average of 2% of total wages 

Initial statement of financial controls review from ind audit firm ($10K) + BoostEd Finance support ($25K) 
Support for real estate contract and any other legal matters 

HR and Payroll Services 

LittleBird HR support; Additional consulting costs and NSVF school design 

Book and manipulative for Year 1 

Office setup equipment 

General supplies for start-up 
PD provided by NSVF focusing on school design 
Newspaper, recruiters and job sites for staff hiring 
Advertising in local papers, radio and parent outreach 



 

  

   

     
   

  

    

  
     

 

 

        
  

    
    
    
    

 

  

  

Travel (Staff)


Fundraising



Other


TOTAL SCHOOL OPERATIONS 

FACILITY OPERATION & MAINTENANCE 
Insurance



Janitorial


Building and Land Rent / Lease



Repairs & Maintenance



Equipment / Furniture



Security



Utilities



TOTAL FACILITY OPERATION & MAINTENANCE 

DEPRECIATION & AMORTIZATION
�
DISSOLUTION ESCROW & RESERVES / CONTIGENCY
�

TOTAL EXPENSES 

NET INCOME -

ENROLLMENT - *School Districts Are Linked To Above Entries* 
NYC Chancellor's Office



School District 2 (Enter Name)


School District 3 (Enter Name)


School District 4 (Enter Name)


School District 5 (Enter Name)



TOTAL ENROLLMENT 

-
-
-

120,384 

12,500 
-
-
-
-
-
-

12,500 

-

490,000 

-
-
-
-
-
-

EXPENSES PER PUPIL -

REVENUE PER PUPIL -



PROJECTED CASH FLOW FOR DISCRETIONARY PLANNING YEAR *
July 1, 2018 to June 30, 2019

be left blank unless and/or until the charter agreement is duly modified to include a planning year

          
            

            
                     

 
 

 
  

  
 

   
  

  
    
    
    
    

    

   
  

 
   

    

      

 
    

   
   

 
     

      
    

 

      

  

    

 
 

   
    

   
 

  

The New York City Charter High School for Computer Engineering and 
InnovationPROJECTED CASH FLOW FOR PRE-OPENING PERIOD 

July 1, 2018 to June 30, 2019 
* This section should 

Total Revenue 260,833 45,833 45,833 45,833 45,833 45,833 490,000 - - -
Total Expenses 140,737 69,853 69,853 69,853 69,853 69,853 490,000 - - -
Net Income 120,097 (24,019) (24,019) (24,019) (24,019) (24,019) - - - -
Cash Flow Adjustments - - - - - - - - - -
Beginning Cash Balance - 120,097 96,077 72,058 48,039 24,019 - 0 0 0 
Net Income 120,097 96,077 72,058 48,039 24,019 0 - 0 0 0 

January February March April May June TOTAL July August September 

REVENUE 
REVENUES FROM STATE SOURCES 

Per Pupil Revenue 
NYC Chancellor's Office - - - - - - - - - -
School District 2 (Enter Name) - - - - - - - - - -
School District 3 (Enter Name) - - - - - - - - - -
School District 4 (Enter Name) - - - - - - - - - -
School District 5 (Enter Name) - - - - - - - - - -

- - - - - - - - - -
Grants 

Stimulus - - - - - - - - - -
Other - - - - - - - - - -

Other - - - - - - - - - -
TOTAL REVENUE FROM STATE SOURCES - - - - - - - - - -

REVENUE FROM FEDERAL FUNDING 
IDEA Special Needs - - - - - - - - - -
Title I - - - - - - - - - -
Title Funding - Other - - - - - - - - - -
School Food Service (Free Lunch) - - - - - - - - - -
Grants 

Charter School Program (CSP) Planning & Implementation 45,833 45,833 45,833 45,833 45,833 45,833 275,000 - - -
Other 215,000 - - - - - 215,000 - - -

Other - - - - - - - - - -
TOTAL REVENUE FROM FEDERAL SOURCES 260,833 45,833 45,833 45,833 45,833 45,833 490,000 - - -

LOCAL and OTHER REVENUE 
Contributions and Donations, Fundraising - - - - - - - - - -
Fundraising - - - - - - - - - -
Erate Reimbursement - - - - - - - - - -
Interest Income, Earnings on Investments, - - - - - - - - - -
NYC-DYCD (Department of Youth and Community Developmt.) - - - - - - - - - -
Food Service (Income from meals) - - - - - - - - - -
Text Book - - - - - - - - - -
OTHER - - - - - - - - - -

TOTAL REVENUE FROM LOCAL and OTHER SOURCES - - - - - - - - - -

TOTAL REVENUE 260,833 45,833 45,833 45,833 45,833 45,833 490,000 - - -

EXPENSES 
No. of ADMINISTRATIVE STAFF PERSONNEL COSTS Positions 

17,333 17,333 17,333 17,333 17,333 17,333 104,000 - - -
15,000 15,000 15,000 15,000 15,000 15,000 90,000 - - -

- - - - - - - - - -
- - - - - - - - - -

4,583 4,583 4,583 4,583 4,583 4,583 27,500 - - -
4,167 4,167 4,167 4,167 4,167 4,167 25,000 - - -

41,083 41,083 41,083 41,083 41,083 41,083 246,500 - - -

Executive Management 
Instructional Management 
Deans, Directors & Coordinators 
CFO / Director of Finance 
Operation / Business Manager 
Administrative Staff 

TOTAL ADMINISTRATIVE STAFF 

0.50 
0.50 

-
-

0.50 
0.50 
2.00 



  
  
  
 

 
 

  

 

  

 

   

   
 
   

  
    

   

 
   

  
 

    
 
  

    
     

  

 
 

     
    

  
   

  
 

   
 

 
   

 
 
 

   
   

 

  

   

INSTRUCTIONAL PERSONNEL COSTS 
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -

- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -

41,083 41,083 41,083 41,083 41,083 41,083 246,500 - - -

2,318 2,318 2,318 2,318 2,318 2,318 13,905 - - -
4,687 4,687 4,687 4,687 4,687 4,687 28,121 - - -

515 515 515 515 515 515 3,090 - - -
7,519 7,519 7,519 7,519 7,519 7,519 45,116 - - -

48,603 48,603 48,603 48,603 48,603 48,603 291,616 - - -

14,167 4,167 4,167 4,167 4,167 4,167 35,000 - - -
5,000 - - - - - 5,000 - - -

- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -

1,667 1,667 1,667 1,667 1,667 1,667 10,000 - - -
- - - - - - - - - -
- - - - - - - - - -

2,583 2,583 2,583 2,583 2,583 2,583 15,500 - - -
23,417 8,417 8,417 8,417 8,417 8,417 65,500 - - -

- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -

33,384 - - - - - 33,384 - - -
- - - - - - - - - -

10,000 - - - - - 10,000 - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -

333 333 333 333 333 333 2,000 - - -
7,500 7,500 7,500 7,500 7,500 7,500 45,000 - - -
2,500 2,500 2,500 2,500 2,500 2,500 15,000 - - -
2,500 2,500 2,500 2,500 2,500 2,500 15,000 - - -

- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -

56,217 12,833 12,833 12,833 12,833 12,833 120,384 - - -

Teachers - Regular 
Teachers - SPED 
Substitute Teachers 
Teaching Assistants 
Specialty Teachers 
Aides 
Therapists & Counselors 
Other 

TOTAL INSTRUCTIONAL 

-
-
-
-
-
-
-
-
-

NON-INSTRUCTIONAL PERSONNEL COSTS 
Nurse


Librarian


Custodian


Security


Other



TOTAL NON-INSTRUCTIONAL 

-
-
-
-
-
-

SUBTOTAL PERSONNEL SERVICE COSTS 2.00 

PAYROLL TAXES AND BENEFITS 
Payroll Taxes 
Fringe / Employee Benefits 
Retirement / Pension 

TOTAL PAYROLL TAXES AND BENEFITS 

TOTAL PERSONNEL SERVICE COSTS 2.00 

CONTRACTED SERVICES 
Accounting / Audit 
Legal 
Management Company Fee 
Nurse Services 
Food Service / School Lunch 
Payroll Services 
Special Ed Services 
Titlement Services (i.e. Title I) 
Other Purchased / Professional / Consulting 

TOTAL CONTRACTED SERVICES 

SCHOOL OPERATIONS 
Board Expenses 
Classroom / Teaching Supplies & Materials 
Special Ed Supplies & Materials 
Textbooks / Workbooks 
Supplies & Materials other 
Equipment / Furniture 
Telephone
Technology 
Student Testing & Assessment 
Field Trips 
Transportation (student) 
Student Services - other 
Office Expense 
Staff Development 
Staff Recruitment 
Student Recruitment / Marketing 
School Meals / Lunch 
Travel (Staff) 
Fundraising
Other 

TOTAL SCHOOL OPERATIONS 

FACILITY OPERATION & MAINTENANCE 



     
   

  

    

  
     

 

 

  
 

    

  
 

      

  
 

          

  

   

 

  

  

Insurance 12,500 - - - - - 12,500 - - -
Janitorial - - - - - - - - - -
Building and Land Rent / Lease - - - - - - - - - -
Repairs & Maintenance - - - - - - - - - -
Equipment / Furniture - - - - - - - - - -
Security - - - - - - - - - -
Utilities - - - - - - - - - -

TOTAL FACILITY OPERATION & MAINTENANCE 12,500 - - - - - 12,500 - - -

DEPRECIATION & AMORTIZATION - - - - - - - - - -
DISSOLUTION ESCROW & RESERVES / CONTIGENCY - - - - - - - - - -

TOTAL EXPENSES 140,737 69,853 69,853 69,853 69,853 69,853 490,000 - - -

NET INCOME 120,097 (24,019) (24,019) (24,019) (24,019) (24,019) - - - -

CASH FLOW ADJUSTMENTS 
OPERATING ACTIVITIES 

Example - Add Back Depreciation - - - - - - - - - -
Other - - - - - - - - - -

Total Operating Activities - - - - - - - - - -
INVESTMENT ACTIVITIES 

Example - Subtract Property and Equipment Expenditures - - - - - - - - - -
Other - - - - - - - - - -

Total Investment Activities - - - - - - - - - -
FINANCING ACTIVITIES 

Add Expected Proceeds from a Loan or Line of Credit - - - - - - - - - -
Other - - - - - - - - - -

Total Financing Activities - - - - - - - - - -

Total Cash Flow Adjustments - - - - - - - - - -

NET INCOME 120,097 (24,019) (24,019) (24,019) (24,019) (24,019) - - - -

Beginning Cash Balance - 120,097 96,077 72,058 48,039 24,019 - 0 0 0 

ENDING CASH BALANCE 120,097 96,077 72,058 48,039 24,019 0 - 0 0 0 



* This section

       
      

                     

PROJECTED CASH FLOW FOR DISCRETIONARY PLANNING YEAR * 
July 1, 2018 to June 30, 2019 

should be left blank unless and/or until the charter agreement is duly modified to include a planning year 
-
-
-
-
0 
0 

-
-
-
-
0 
0 

-
-
-
-
0 
0 

-
-
-
-
0 
0 

-
-
-
-
0 
0 

-
-
-
-
0 
0 

-
-
-
-
0 
0 

-
-
-
-
0 
0 

-
-
-
-
0 
0 

-
-
-
-
0 
0 

October November December January February March April May June TOTAL 

- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -

- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -

- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -

- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -

- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -

- - - - - - - - - -

- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -



- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -

- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -

- - - - - - - - - -

- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -

- - - - - - - - - -

- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -

- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -



- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -

- - - - - - - - - -
- - - - - - - - - -

- - - - - - - - - -

- - - - - - - - - -

- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -

- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -

- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -

- - - - - - - - - -

- - - - - - - - - -

0 0 0 0 0 0 0 0 0 0 

0 0 0 0 0 0 0 0 0 0 



           
       

      
        

         
     

 
 

 
  

   

  

 

   
     

  

    
    
    
    

  

    

   
  

 
   

    

      

 
    

   
   

 
     

      
    

 

      

  

     

The New York City Charter High School for Computer Engineering and Innovation
�
PROJECTED BUDGET / OPERATING PLAN FOR YEAR ONE
�

July 1, 2019 to June 30, 2020 
Please Note: The student enrollment data is entered below 
in the Enrollment Section beginning in row 147. This will 
populate the data in row 9. 

Total Revenue 
Total Expenses 
Net Income 
Actual Student Enrollment 
Total Paid Student Enrollment 

REVENUE 
REVENUES FROM STATE SOURCES 

Per Pupil Revenue CY Per Pupil Rate 

NYC Chancellor's Office 

School District 2 (Enter Name) 
School District 3 (Enter Name) 
School District 4 (Enter Name) 
School District 5 (Enter Name) 

15,308 

Special Education Revenue 
Grants



Stimulus



Other


Other 

TOTAL REVENUE FROM STATE SOURCES 

REVENUE FROM FEDERAL FUNDING 
IDEA Special Needs



Title I


Title Funding - Other


School Food Service (Free Lunch)


Grants



Charter School Program (CSP) Planning & Implementation 
Other 

Other 
TOTAL REVENUE FROM FEDERAL SOURCES 

LOCAL and OTHER REVENUE 
Contributions and Donations, Fundraising 
Erate Reimbursement 
Interest Income, Earnings on Investments, 
NYC-DYCD (Department of Youth and Community Developmt.) 
Food Service (Income from meals) 
Text Book 
OTHER 

TOTAL REVENUE FROM LOCAL and OTHER SOURCES 

2,903,455 525,985 - - 2,721 3,432,161 
2,116,436 691,285 - - 567,047 3,374,769 

787,019 (165,300) - - (564,327) 57,392 
102 21 123 
102 21 123 

PROGRAM SERVICES 

REGULAR 
EDUCATION 

SPECIAL 
EDUCATION OTHER FUND

SUPPORT SERVICES 

RAISING 
M
& GENERAL 
ANAGEMENT 

TOTAL 

1,893,973 - - - - 1,893,973 

- - - - - -
- - - - - -
- - - - - -
- - - - - -

1,893,973 - - - - 1,893,973 
- 330,625 - - - 330,625 

- - - - - -
- - - - - -

472,286 97,714 - - - 570,000 
2,366,258 428,339 - - - 2,794,598 

- 28,412 - - - 28,412 
71,483 14,789 - - - 86,272 
17,295 3,578 - - - 20,873 

- - - - - -

227,857 47,143 - - - 275,000 
201,150 - - - - 201,150 

- - - - - -
517,784 93,923 - - - 611,707 

- - - - - -
7,876 3,723 - - 2,721 14,320 
1,800 - - - - 1,800 

- - - - - -
- - - - - -

9,736 - - - - 9,736 
- - - - - -

19,412 3,723 - - 2,721 25,856 

TOTAL REVENUE 2,903,455 525,985 - - 2,721 3,432,161 

EXPENSES 
ADMINISTRATIVE STAFF PERSONNEL COSTS No. of Positions 55 26 19 



 
 

   
    

   
 

  

  
  

  
 

 
 

  

 

  

 

   

   
 
   

  
    

   

 
   

  
 

    
 
  

    
     

  

 
 

     
    

  
   

  
 

   
 

 
   

 
 

Executive Management


Instructional Management


Deans, Directors & Coordinators



CFO / Director of Finance



Operation / Business Manager


Administrative Staff



TOTAL ADMINISTRATIVE STAFF 

INSTRUCTIONAL PERSONNEL COSTS 
Teachers - Regular 

Teachers - SPED



Substitute Teachers



Teaching Assistants



Specialty Teachers



Aides



Therapists & Counselors



Other


TOTAL INSTRUCTIONAL 

NON-INSTRUCTIONAL PERSONNEL COSTS 
Nurse



Librarian



Custodian



Security



Other


TOTAL NON-INSTRUCTIONAL 

SUBTOTAL PERSONNEL SERVICE COSTS 

PAYROLL TAXES AND BENEFITS 
Payroll Taxes 
Fringe / Employee Benefits 
Retirement / Pension 

TOTAL PAYROLL TAXES AND BENEFITS 

TOTAL PERSONNEL SERVICE COSTS 

CONTRACTED SERVICES 
Accounting / Audit 
Legal 
Management Company Fee 
Nurse Services 
Food Service / School Lunch 
Payroll Services 
Special Ed Services 
Titlement Services (i.e. Title I) 
Other Purchased / Professional / Consulting 

TOTAL CONTRACTED SERVICES 

SCHOOL OPERATIONS 
Board Expenses 
Classroom / Teaching Supplies & Materials 
Special Ed Supplies & Materials 
Textbooks / Workbooks 
Supplies & Materials other 
Equipment / Furniture 
Telephone 
Technology 
Student Testing & Assessment 
Field Trips 
Transportation (student) 
Student Services - other 
Office Expense 
Staff Development 

0.50 - - - - 108,160 108,160 
1.00 155,109 32,091 - - - 187,200 

- - - - - - -
- - - - - - -

1.00 - - - - 55,000 55,000 
1.00 - - - - 50,000 50,000 
3.50 155,109 32,091 - - 213,160 400,360 

13.00 770,571 159,429 - - - 930,000 

2.00 - 140,000 - - - 140,000 
- - - - - - -
- - - - - - -
- - - - - - -

1.00 24,857 5,143 - - - 30,000 
1.00 58,000 12,000 - - - 70,000 

- 26,929 5,571 - - 25,000 57,500 
17.00 880,357 322,143 - - 25,000 1,227,500 

- - - - - - -
- - - - - - -

1.00 - - - - 30,000 30,000 
2.00 - - - - 60,000 60,000 

- - - - - - -
3.00 - - - - 90,000 90,000 

23.50 1,035,466 354,234 - - 328,160 1,717,860 

93,192 31,881 - - 29,534 154,607 
214,521 73,388 - - 67,986 355,895 

20,709 7,085 - - 6,563 34,357 
328,422 112,354 - - 104,084 544,860 

23.50 1,363,888 466,588 - - 432,244 2,262,720 

- - - - 55,000 55,000 
- - - - 13,100 13,100 
- - - - - -
- - - - - -
- - - - - -
- - - - 2,800 2,800 
- 20,900 - - - 20,900 
- - - - - -

23,925 11,310 - - 8,265 43,500 
23,925 32,210 - - 79,165 135,300 

- - - - 1,100 1,100 
19,969 4,131 - - - 24,100 

- - - - - -
39,674 8,208 - - - 47,882 

- - - - - -
- - - - 300 300 

825 390 - - 285 1,500 
9,845 4,654 - - 3,401 17,900 
4,226 874 - - - 5,100 
5,551 1,149 - - - 6,700 

- - - - - -
8,866 1,834 - - - 10,700 

18,755 8,866 - - 6,479 34,100 
29,810 14,092 - - 10,298 54,200 



 
   

   
 

  

   

     
   

  

    

  
     

 

 

        

  
    
    
    
    

 

  

  

Staff Recruitment 5,551 1,149 - - - 6,700 
Student Recruitment / Marketing 5,137 1,063 - - - 6,200 
School Meals / Lunch 8,617 1,783 - - - 10,400 
Travel (Staff) 1,740 360 - - - 2,100 
Fundraising - - - - - -
Other - - - - - -

TOTAL SCHOOL OPERATIONS 158,566 48,553 - - 21,863 228,982 

FACILITY OPERATION & MAINTENANCE - - - - -
Insurance 8,635 4,082 - - 2,983 15,700 
Janitorial 5,885 2,782 - - 2,033 10,700 

Building and Land Rent / Lease 472,286 97,714 - - - 570,000 

Repairs & Maintenance 55,000 26,000 - - 19,000 100,000 
Equipment / Furniture - - - - - -
Security - - - - - -
Utilities 21,835 10,322 - - 7,543 39,700 

TOTAL FACILITY OPERATION & MAINTENANCE 563,641 140,900 - - 31,559 736,100 

DEPRECIATION & AMORTIZATION 6,417 3,033 - - 2,217 11,667 
DISSOLUTION ESCROW & RESERVES / CONTIGENCY - - - - - -

TOTAL EXPENSES 2,116,436 691,285 - - 567,047 3,374,769 

NET INCOME 787,019 (165,300) - - (564,327) 57,392 

ENROLLMENT - *School Districts Are Linked To Above Entries* REGULAR 
EDUCATION 

SPECIAL 
EDUCATION 

NYC Chancellor's Office 102 21 123 
School District 2 (Enter Name) -
School District 3 (Enter Name) -
School District 4 (Enter Name) -
School District 5 (Enter Name) -

TOTAL ENROLLMENT 102 21 - 123 

REVENUE PER PUPIL 28,605 25,047 - 28,018 

EXPENSES PER PUPIL 20,852 32,918 - 27,549 



3,432,161
3,374,769

57,392
123
123

 
      

        
         

             

       

      

     
     

   
   

  
      

    

         
        

Assumptions 
DESCRIPTION OF ASSUMPTIONS - Please reference section/page 

number in application if applicable. For example, student enrollment 
would reference the page in the application that states enrollment 

targets. 

122.5 students (starting with 125 with 2% attrition), 1% increas in PPR from FY2019 

21 students based on demographics of AECI I 

NYC rental subsidy, 30% of Per Pupil 

Same allocation base as AECI I 
Same allocation base as AECI I 

Year 2 of CSP 
DYCD, $135K + $540/student 

80% of technology 
Modest interest on any money market account 

$79.48 per student for NYSTL 

List exact titles included in the position category, if different 
from description, and staff FTE"s ( Full time eqiuilivalent) 



   

 
 

                 
 

   

   
         

   

    

         

      

   

       
       

   

    

CEO of AECI organizations 
Principal 

Business Manager 
Office Manager 

1 Career, 3 ELA, 1 Language, 3 Math, 1 PE, 1 Science, 1 Social Studies, 1 Theme, 1 
Title I 

Guidance 
Summer and after-school enrichment 

9% of total wages 
Benefits (offered to all FT EEs) + Workers Comp Insurance 
2% of total wages 

Annual audit + BoostEd Finance 

Grant writer, Title I services, LittleBird HR services, contracted subs 

Teacher discretionary, general classroom and athletic supplies 

Mostly purchased during pre-opening 

Outsourced IT service as well as software purchases 
Test grading costs + SUPA college level classes 

Student activities and uniforms 

General PD and Instructional Coaching 



28,018

27,549

    

   

               
             
         

Staff travel for PD activities 

D&O, general liability coverage 

The school is in the process of negotiating leased space, but it is assumed that the 
school will need temp space for the first two years (15K sqft @ $15/sqft) 
Limited improvements that need to be made to temp space 



N) on tab '4.) Year Budget &

           
       

      

 
 

 
  

  
 

                         
     

     
  

    
    
    
    

  

    

   
  

 
   

    

      

 
    

   
   

 
     

      
    

 

      

  

     
 

 
   

    
   

 
  

The New York City Charter High School for Computer Engineering and Innovation 
PROJECTED CASH FLOW FOR YEAR ONE OF OPERATIONS 

July 1, 2019 to June 30, 2020 

Total Revenue 465,916 465,916 201,300 543,936 39,956 505,722 39,956 505,722 39,956 534,134 
Total Expenses 161,334 212,809 282,390 282,390 282,390 282,390 282,390 282,390 282,390 282,390 
Net Income 304,582 253,107 (81,090) 261,546 (242,434) 223,332 (242,434) 223,332 (242,434) 251,744 
Cash Flow Adjustments (1,944) (1,944) (1,944) (1,944) (1,944) (1,944) (1,944) (1,944) (1,944) (1,944) 
Beginning Cash Balance - 302,638 553,800 470,766 730,368 485,989 707,376 462,998 684,385 440,006 
Net Income 302,638 553,800 470,766 730,368 485,989 707,376 462,998 684,385 440,006 689,806 

July August September October November December January February March April 

REVENUE * Total Column (Column U) for all lines other than Cash Flow Adjustments should equal the Total Column (Column 
Assumptions'.REVENUES FROM STATE SOURCES 

Per Pupil Revenue CY Per Pupil Rate 
NYC Chancellor's Office 315,662 315,662 - 315,662 - 315,662 - 315,662 - 315,662 
School District 2 (Enter Name) - - - - - - - - - -
School District 3 (Enter Name) - - - - - - - - - -
School District 4 (Enter Name) - - - - - - - - - -
School District 5 (Enter Name) - - - - - - - - - -

315,662 315,662 - 315,662 - 315,662 - 315,662 - 315,662 
Special Education Revenue 55,104 55,104 - 55,104 - 55,104 - 55,104 - 55,104 
Grants 

Stimulus - - - - - - - - - -
Other - - - - - - - - - -

Other 95,000 

15,308 

95,000 - 95,000 - 95,000 - 95,000 - 95,000 
TOTAL REVENUE FROM STATE SOURCES 465,766 465,766 - 465,766 - 465,766 - 465,766 - 465,766 

REVENUE FROM FEDERAL FUNDING 
IDEA Special Needs - - - - - - - - - 28,412 
Title I - - - 17,254 8,627 8,627 8,627 8,627 8,627 8,627 
Title Funding - Other - - - 4,175 2,087 2,087 2,087 2,087 2,087 2,087 
School Food Service (Free Lunch) - - - - - - - - - -
Grants 

Charter School Program (CSP) Planning & Implementation - - - 55,000 27,500 27,500 27,500 27,500 27,500 27,500 
Other - - 201,150 - - - - - - -

Other - - - - - - - - - -
TOTAL REVENUE FROM FEDERAL SOURCES - - 201,150 76,429 38,215 38,215 38,215 38,215 38,215 66,627 

LOCAL and OTHER REVENUE 
Contributions and Donations, Fundraising - - - - - - - - - -
Erate Reimbursement - - - 1,591 1,591 1,591 1,591 1,591 1,591 1,591 
Interest Income, Earnings on Investments, 150 150 150 150 150 150 150 150 150 150 
NYC-DYCD (Department of Youth and Community Developmt.) - - - - - - - - - -
Food Service (Income from meals) - - - - - - - - - -
Text Book - - - - - - - - - -
OTHER - - - - - - - - - -

TOTAL REVENUE FROM LOCAL and OTHER SOURCES 150 150 150 1,741 1,741 1,741 1,741 1,741 1,741 1,741 

TOTAL REVENUE 465,916 465,916 201,300 543,936 39,956 505,722 39,956 505,722 39,956 534,134 

EXPENSES 
ADMINISTRATIVE STAFF PERSONNEL COSTS No. of Positions 

Executive Management 
Instructional Management 
Deans, Directors & Coordinators 
CFO / Director of Finance 
Operation / Business Manager 
Administrative Staff 

TOTAL ADMINISTRATIVE STAFF 

0.50 
1.00 

-
-

1.00 
1.00 
3.50 

9,013 9,013 9,013 9,013 9,013 9,013 9,013 9,013 9,013 9,013 
15,600 15,600 15,600 15,600 15,600 15,600 15,600 15,600 15,600 15,600 

- - - - - - - - - -
- - - - - - - - - -

4,583 4,583 4,583 4,583 4,583 4,583 4,583 4,583 4,583 4,583 
4,167 4,167 4,167 4,167 4,167 4,167 4,167 4,167 4,167 4,167 

33,363 33,363 33,363 33,363 33,363 33,363 33,363 33,363 33,363 33,363 



  
  
  
 

 
 

  

 

  

 

   

   
 
   

  
    

   

 
   

  
 

    
 
  

    
     

  

 
 

     
    

  
   

  
 

   
 

 
   

 
 
 

   
   

 

  

   

INSTRUCTIONAL PERSONNEL COSTS 
Teachers - Regular 
Teachers - SPED 
Substitute Teachers 
Teaching Assistants 
Specialty Teachers 
Aides 
Therapists & Counselors 
Other 

TOTAL INSTRUCTIONAL 

13.00 
2.00 

-
-
-

1.00 
1.00 

-
17.00 

- 38,750 77,500 77,500 77,500 77,500 77,500 77,500 77,500 77,500 
- 5,833 11,667 11,667 11,667 11,667 11,667 11,667 11,667 11,667 
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -

2,500 2,500 2,500 2,500 2,500 2,500 2,500 2,500 2,500 2,500 
- 2,917 5,833 5,833 5,833 5,833 5,833 5,833 5,833 5,833 
- - 5,750 5,750 5,750 5,750 5,750 5,750 5,750 5,750 

2,500 50,000 103,250 103,250 103,250 103,250 103,250 103,250 103,250 103,250 

- - - - - - - - - -
- - - - - - - - - -

2,500 2,500 2,500 2,500 2,500 2,500 2,500 2,500 2,500 2,500 
5,000 5,000 5,000 5,000 5,000 5,000 5,000 5,000 5,000 5,000 

- - - - - - - - - -
7,500 7,500 7,500 7,500 7,500 7,500 7,500 7,500 7,500 7,500 

43,363 90,863 144,113 144,113 144,113 144,113 144,113 144,113 144,113 144,113 

3,903 8,178 12,970 12,970 12,970 12,970 12,970 12,970 12,970 12,970 
29,658 29,658 29,658 29,658 29,658 29,658 29,658 29,658 29,658 29,658 

2,863 2,863 2,863 2,863 2,863 2,863 2,863 2,863 2,863 2,863 
36,424 40,699 45,491 45,491 45,491 45,491 45,491 45,491 45,491 45,491 

79,787 131,562 189,605 189,605 189,605 189,605 189,605 189,605 189,605 189,605 

2,800 2,800 2,800 2,800 2,800 2,800 2,800 2,800 2,800 2,800 
1,092 1,092 1,092 1,092 1,092 1,092 1,092 1,092 1,092 1,092 

- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -

233 233 233 233 233 233 233 233 233 233 
- - 2,090 2,090 2,090 2,090 2,090 2,090 2,090 2,090 
- - - - - - - - - -

3,625 3,625 3,625 3,625 3,625 3,625 3,625 3,625 3,625 3,625 
7,750 7,750 9,840 9,840 9,840 9,840 9,840 9,840 9,840 9,840 

92 92 92 92 92 92 92 92 92 92 
- - 2,410 2,410 2,410 2,410 2,410 2,410 2,410 2,410 
- - - - - - - - - -
- - 4,788 4,788 4,788 4,788 4,788 4,788 4,788 4,788 
- - - - - - - - - -

300 - - - - - - - - -
125 125 125 125 125 125 125 125 125 125 

1,492 1,492 1,492 1,492 1,492 1,492 1,492 1,492 1,492 1,492 
- - 510 510 510 510 510 510 510 510 
- - 670 670 670 670 670 670 670 670 
- - - - - - - - - -
- - 1,070 1,070 1,070 1,070 1,070 1,070 1,070 1,070 

2,842 2,842 2,842 2,842 2,842 2,842 2,842 2,842 2,842 2,842 
4,517 4,517 4,517 4,517 4,517 4,517 4,517 4,517 4,517 4,517 

558 558 558 558 558 558 558 558 558 558 
517 517 517 517 517 517 517 517 517 517 
867 867 867 867 867 867 867 867 867 867 
175 175 175 175 175 175 175 175 175 175 

- - - - - - - - - -
- - - - - - - - - -

11,483 11,183 20,632 20,632 20,632 20,632 20,632 20,632 20,632 20,632 

NON-INSTRUCTIONAL PERSONNEL COSTS 
Nurse



Librarian



Custodian



Security



Other


TOTAL NON-INSTRUCTIONAL 

-
-

1.00 
2.00 

-
3.00 

SUBTOTAL PERSONNEL SERVICE COSTS 23.50 

PAYROLL TAXES AND BENEFITS 
Payroll Taxes 
Fringe / Employee Benefits 
Retirement / Pension 

TOTAL PAYROLL TAXES AND BENEFITS 

TOTAL PERSONNEL SERVICE COSTS 23.50 

CONTRACTED SERVICES 
Accounting / Audit 
Legal 
Management Company Fee 
Nurse Services 
Food Service / School Lunch 
Payroll Services 
Special Ed Services 
Titlement Services (i.e. Title I) 
Other Purchased / Professional / Consulting 

TOTAL CONTRACTED SERVICES 

SCHOOL OPERATIONS 
Board Expenses 
Classroom / Teaching Supplies & Materials 
Special Ed Supplies & Materials 
Textbooks / Workbooks 
Supplies & Materials other 
Equipment / Furniture 
Telephone 
Technology 
Student Testing & Assessment 
Field Trips 
Transportation (student) 
Student Services - other 
Office Expense 
Staff Development 
Staff Recruitment 
Student Recruitment / Marketing 
School Meals / Lunch 
Travel (Staff) 
Fundraising 
Other 

TOTAL SCHOOL OPERATIONS 

FACILITY OPERATION & MAINTENANCE 



     
   

  

    

  
     

 

 

  
 

    

  
 

      

  
 
           

  

   

 

  

  

1,308 1,308 1,308 1,308 1,308 1,308 1,308 1,308 1,308 1,308 
892 892 892 892 892 892 892 892 892 892 

47,500 47,500 47,500 47,500 47,500 47,500 47,500 47,500 47,500 47,500 
8,333 8,333 8,333 8,333 8,333 8,333 8,333 8,333 8,333 8,333 

- - - - - - - - - -
- - - - - - - - - -

3,308 3,308 3,308 3,308 

Insurance 
Janitorial 
Building and Land Rent / Lease 
Repairs & Maintenance 
Equipment / Furniture 
Security 
Utilities 3,308 3,308 3,308 3,308 3,308 3,308 

TOTAL FACILITY OPERATION & MAINTENANCE 61,342 61,342 61,342 61,342 61,342 61,342 61,342 61,342 61,342 61,342 

DEPRECIATION & AMORTIZATION 972 972 972 972 972 972 972 972 972 972 
DISSOLUTION ESCROW & RESERVES / CONTIGENCY - - - - - - - - - -

TOTAL EXPENSES 161,334 212,809 282,390 282,390 282,390 282,390 282,390 282,390 282,390 282,390 

NET INCOME 304,582 253,107 (81,090) 261,546 (242,434) 223,332 (242,434) 223,332 (242,434) 251,744 

CASH FLOW ADJUSTMENTS 
OPERATING ACTIVITIES 

Example - Add Back Depreciation 972 972 972 972 972 972 972 972 972 972 
Other - - - - - - - - - -

Total Operating Activities 972 972 972 972 972 972 972 972 972 972 
INVESTMENT ACTIVITIES 

Example - Subtract Property and Equipment Expenditures (2,917) (2,917) (2,917) (2,917) (2,917) (2,917) (2,917) (2,917) (2,917) (2,917) 
Other - - - - - - - - - -

Total Investment Activities (2,917) (2,917) (2,917) (2,917) (2,917) (2,917) (2,917) (2,917) (2,917) (2,917) 
FINANCING ACTIVITIES 

Example - Add Expected Proceeds from a Loan or Line of Credit - - - - - - - - - -
Other - - - - - - - - - -

Total Financing Activities - - - - - - - - - -

Total Cash Flow Adjustments (1,944) (1,944) (1,944) (1,944) (1,944) (1,944) (1,944) (1,944) (1,944) (1,944) 

NET INCOME 302,638 251,163 (83,034) 259,602 (244,379) 221,387 (244,379) 221,387 (244,379) 249,799 

Beginning Cash Balance - 302,638 553,800 470,766 730,368 485,989 707,376 462,998 684,385 440,006 

ENDING CASH BALANCE 302,638 553,800 470,766 730,368 485,989 707,376 462,998 684,385 440,006 689,806 



The New York City Charter High School for Computer Engineering and
PROJECTED CASH FLOW FOR YEAR ONE OF OPERATIONS

July 1, 2019 to June 30, 2020

* Total Column (Column U) for all lines other than Cash Flow Adjustments should equal the Total Column
Assumptions'.

           
       

      

                         
  

49,692 39,956 3,432,161 
282,390 459,115 3,374,768 

(232,698) (419,159) 57,392 
(1,944) (1,944) (23,333) 

689,806 455,163 -
455,163 34,059 34,059 

May June TOTAL 

- - 1,893,972 
- - -
- - -
- - -
- - -
- - 1,893,972 
- - 330,625 

- - -
- - -
- - 570,000 
- - 2,794,598 

- - 28,412 
8,627 8,627 86,272 
2,087 2,087 20,873 

- - -

27,500 27,500 275,000 
- - 201,150 
- - -

38,215 38,215 611,707 

- - -
1,591 1,591 14,320 

150 150 1,800 
- - -
- - -

9,736 - 9,736 
- - -

11,477 1,741 25,856 

49,692 39,956 3,432,161 

Innovation 

(Column N) on tab '4.) Year Budget & 

9,013 9,013 108,160 
15,600 15,600 187,200 

- - -
- - -

4,583 4,583 55,000 
4,167 4,167 50,000 

33,363 33,363 400,360 



77,500 193,750 930,000 
11,667 29,167 140,000 

- - -
- - -
- - -

2,500 2,500 30,000 
5,833 14,583 70,000 
5,750 5,750 57,500 

103,250 245,750 1,227,500 

- - -
- - -

2,500 2,500 30,000 
5,000 5,000 60,000 

- - -
7,500 7,500 90,000 

144,113 286,613 1,717,860 

12,970 25,795 154,607 
29,658 29,658 355,895 

2,863 2,863 34,357 
45,491 58,316 544,859 

189,605 344,930 2,262,719 

2,800 24,200 55,000 
1,092 1,092 13,100 

- - -
- - -
- - -

233 233 2,800 
2,090 2,090 20,900 

- - -
3,625 3,625 43,500 
9,840 31,240 135,300 

92 92 1,100 
2,410 2,410 24,100 

- - -
4,788 4,788 47,882 

- - -
- - 300 

125 125 1,500 
1,492 1,492 17,900 

510 510 5,100 
670 670 6,700 

- - -
1,070 1,070 10,700 
2,842 2,842 34,100 
4,517 4,517 54,200 

558 558 6,700 
517 517 6,200 
867 867 10,400 
175 175 2,100 

- - -
- - -

20,632 20,632 228,982 



1,308 1,308 15,700 
892 892 10,700 

47,500 47,500 570,000 
8,333 8,333 100,000 

- - -
- - -

3,308 3,308 39,700 
61,342 61,342 736,100 

972 972 11,667 
- - -

282,390 459,115 3,374,768 

(232,698) (419,159) 57,392 

972 972 11,667 
- - -

972 972 11,667 

(2,917) (2,917) (35,000) 
- - -

(2,917) (2,917) (35,000) 

- - -
- - -
- - -

(1,944) (1,944) (23,333) 

(234,643) (421,104) 34,059 

689,806 455,163 -

455,163 34,059 34,059 



The New York City Charter High School for Computer Engineering and Innovation           
PROJECTED BUDGET / OPERATING PLAN FOR INITIAL CHARTER PERIOD         

*NOTE: If a Planning Year is Taken in the Beginning of the Charter, the Charter Will Be Extended to Encompass Five Years of Operation.                         Projected Five Year   
Budget on this Tab Should Be For the First Five Years of Actual Operations.              

Please Note: The student enrollment data is entered        
below in the Enrollment Section beginning in row        
148. This will populate the data in row 10.         

Total Revenue  3,432,161 5,419,657 9,051,838 12,190,178 12,312,416 
Total Expenses  3,374,768 5,318,484 8,996,360 11,952,554 12,222,793 
Net Income (Before Cash Flow Adjustments)      57,393 101,173 55,478 237,624 89,623 
Actual Student Enrollment   123 245 368 490 490 
Total Paid Student Enrollment    123 245 368 490 490 

Year 1  Year 2  Year 3  Year 4  Year 5  
2020 2021 2022 2023 2024 

*Year 1 should tie to Totals for Year 1 on Tabs 4 and 5              
REVENUE Per Pupil Revenue Percentage Increase     

REVENUES FROM STATE SOURCES    1.0% 1.0% 1.0% 1.0% 1.0% 
Per Pupil Revenue   CY Per Pupil Rate   

NYC Chancellor's Office   15,308 1,893,973 3,825,844 5,796,154 7,805,487 7,883,542 
School District 2 (Enter Name)     - - - - - -
School District 3 (Enter Name)     - - - - - -
School District 4 (Enter Name)     - - - - - -
School District 5 (Enter Name)     - - - - - -

1,893,973 3,825,844 5,796,154 7,805,487 7,883,542 
Special Education Revenue   330,625 681,493 1,032,462 1,390,382 1,404,286 
Grants 

Stimulus - - - - -
Other - - - - -

Other 570,000 592,800 1,738,846 2,341,646 2,365,063 
TOTAL REVENUE FROM STATE SOURCES     2,794,598 5,100,137 8,567,462 11,537,516 11,652,891 

REVENUE FROM FEDERAL FUNDING    
IDEA Special Needs   28,412 58,564 88,725 119,483 120,678 
Title I  86,272 177,825 269,405 362,799 366,427 
Title Funding - Other    20,873 43,025 65,182 87,779 88,657 
School Food Service (Free Lunch)     - - - - -
Grants 

Charter School Program (CSP) Planning & Implementation       275,000 - - - -
Other 201,150 - - - -

Other - - - - -
TOTAL REVENUE FROM FEDERAL SOURCES     611,707 279,414 423,312 570,061 575,762 

LOCAL and OTHER REVENUE    
Contributions and Donations, Fundraising    - - - - -
Erate Reimbursement  14,320 14,480 22,240 30,320 30,960 
Interest Income, Earnings on Investments,      1,800 3,553 5,383 7,249 7,321 
NYC-DYCD (Department of Youth and Community Developmt.)       - - - - -
Food Service (Income from meals)     - - - - -
Text Book  9,736 21,812 33,046 44,502 44,947 
OTHER - 261 395 530 535 

TOTAL REVENUE FROM LOCAL and OTHER SOURCES       25,856 40,106 61,064 82,601 83,764 

TOTAL REVENUE   3,432,161 5,419,657 9,051,838 12,190,178 12,312,416 



     
 

 
   

    
   

 
  

    
  

  

 
 
 

  

 

    

 

   

   
 

   

  

    

   

 
   

  
 

    
 
  

    
     

  

 
 

     
    

  

EXPENSES 
ADMINISTRATIVE STAFF PERSONNEL COSTS 

Executive Management


Instructional Management


Deans, Directors & Coordinators



CFO / Director of Finance


Operation / Business Manager


Administrative Staff



TOTAL ADMINISTRATIVE STAFF 

INSTRUCTIONAL PERSONNEL COSTS 
Teachers - Regular 

Teachers - SPED 

Substitute Teachers


Teaching Assistants


Specialty Teachers


Aides



Therapists & Counselors



Other


TOTAL INSTRUCTIONAL



NON-INSTRUCTIONAL PERSONNEL COSTS 
Nurse



Librarian



Custodian



Security



Other


TOTAL NON-INSTRUCTIONAL 

SUBTOTAL PERSONNEL SERVICE COSTS 

PAYROLL TAXES AND BENEFITS 
Payroll Taxes 

Fringe / Employee Benefits 

Retirement / Pension 

TOTAL PAYROLL TAXES AND BENEFITS 

TOTAL PERSONNEL SERVICE COSTS 

CONTRACTED SERVICES 
Accounting / Audit


Legal



Management Company Fee 
Nurse Services 
Food Service / School Lunch 
Payroll Services 
Special Ed Services 
Titlement Services (i.e. Title I) 
Other Purchased / Professional / Consulting 

TOTAL CONTRACTED SERVICES 

SCHOOL OPERATIONS 
Board Expenses 
Classroom / Teaching Supplies & Materials 
Special Ed Supplies & Materials 
Textbooks / Workbooks 

No. of Positions 
0.50 108,160 110,323 112,530 114,780 117,076 
1.00 187,200 190,944 194,763 198,658 202,631 

- - 280,000 285,600 503,412 513,480 

- - - - - -
1.00 55,000 56,100 57,222 58,366 59,534 
1.00 50,000 51,000 52,020 53,060 54,122 
3.50 400,360 688,367 702,135 928,277 946,843 

No. of Positions 

13.00 930,000 1,458,600 2,347,772 2,974,727 3,034,222 

2.00 140,000 142,800 285,656 391,369 399,197 

- - - 40,000 40,800 41,616 
- - - - - -
- - - - - -

1.00 30,000 60,600 121,812 124,248 126,733 

1.00 70,000 281,400 427,028 505,569 515,680 

- 57,500 91,150 125,473 160,483 163,693 
17.00 1,227,500 2,034,550 3,347,741 4,197,196 4,281,140 

No. of Positions 
- - - - - -
- - - - - -

1.00 30,000 60,600 121,812 124,248 126,733 
2.00 60,000 121,200 123,624 246,096 251,018 

- - - - - -
3.00 90,000 181,800 245,436 370,345 377,752 

23.50 1,717,860 2,904,717 4,295,312 5,495,818 5,605,735 

154,607 253,321 374,713 488,821 504,516 

355,895 670,738 1,087,551 1,555,525 1,631,357 

34,357 87,142 128,859 164,875 168,172 

544,859 1,011,201 1,591,123 2,209,221 2,304,045 

23.50 2,262,719 3,915,918 5,886,435 7,705,039 7,909,780 

55,000 97,700 139,300 165,000 169,950 

13,100 28,300 43,300 58,900 60,100 

- - - - -
- - - - -
- - - - -

2,800 6,100 9,400 12,800 13,100 
20,900 25,000 27,500 30,000 30,600 

- - - - -
43,500 84,000 128,600 175,000 178,500 

135,300 241,100 348,100 441,700 452,250 

1,100 2,400 3,700 5,100 5,300 
24,100 52,200 80,000 109,000 111,200 

- - - - -
47,882 42,112 64,146 86,802 88,600 



   
  
 

   
 

 
   

 
 
 

   
   

 

  

   

     

   
  

    

  
     

 

 

        
  

    
    
    
    

 

  

  

  
 

  
       

  
 

    

  
 
           

  

   

Supplies & Materials other - - - - -
Equipment / Furniture 300 700 1,100 1,500 1,600 
Telephone 1,500 3,300 5,100 7,000 7,200 
Technology 17,900 18,100 27,800 37,900 38,700 
Student Testing & Assessment 5,100 10,900 16,800 23,000 23,500 
Field Trips 6,700 14,600 22,400 30,500 31,200 
Transportation (student) - - - - -
Student Services - other 10,700 23,200 35,600 48,500 49,500 
Office Expense 34,100 35,800 37,600 39,500 41,500 
Staff Development 54,200 58,900 90,300 122,900 125,400 
Staff Recruitment 6,700 14,600 22,400 30,500 31,200 
Student Recruitment / Marketing 6,200 13,300 20,400 27,800 28,400 
School Meals / Lunch 10,400 22,600 34,600 47,100 48,100 
Travel (Staff) 2,100 4,500 6,900 9,400 9,600 
Fundraising - - - - -
Other - - - - -

TOTAL SCHOOL OPERATIONS 228,982 317,212 468,846 626,502 641,000 

FACILITY OPERATION & MAINTENANCE 
Insurance 15,700 34,000 52,100 70,900 72,400 
Janitorial 10,700 13,700 31,000 97,700 99,700 

Building and Land Rent / Lease 570,000 592,800 1,738,846 2,341,646 2,365,063 

Repairs & Maintenance 100,000 115,800 154,100 216,700 221,100 

Equipment / Furniture - - - - -
Security - - - - -
Utilities 39,700 41,288 228,600 325,700 332,300 

TOTAL FACILITY OPERATION & MAINTENANCE 736,100 797,588 2,204,646 3,052,646 3,090,563 

DEPRECIATION & AMORTIZATION 11,667 46,667 88,333 126,667 129,200 
DISSOLUTION ESCROW & RESERVES / CONTIGENCY - - - - -

TOTAL EXPENSES 3,374,768 5,318,484 8,996,360 11,952,554 12,222,793 

NET INCOME 57,393 101,173 55,478 237,624 89,623 

ENROLLMENT - *School Districts Are Linked To Above Entries* 
NYC Chancellor's Office 123 245 368 490 490 
School District 2 (Enter Name) - - - - -
School District 3 (Enter Name) - - - - -
School District 4 (Enter Name) - - - - -
School District 5 (Enter Name) - - - - -

TOTAL ENROLLMENT 123 245 368 490 490 

REVENUE PER PUPIL 28,018 22,121 24,631 24,878 25,127 

EXPENSES PER PUPIL 27,549 21,708 24,480 24,393 24,944 

CASH FLOW ADJUSTMENTS 
OPERATING ACTIVITIES 

Add Back Depreciation 
Escrow Funding, AR, Grants, AP, Accruals, Unearned Income 

Total Operating Activities



INVESTMENT ACTIVITIES



Subtract Property and Equipment Expenditures 
Other 

Total Investment Activities



FINANCING ACTIVITIES



Example - Add Expected Proceeds from a Loan or Line of Credit 
Other 

Total Financing Activities 

Total Cash Flow Adjustments 

11,667 46,667 88,333 126,667 129,200 
- - - - -

11,667 46,667 88,333 126,667 129,200 

(35,000) (105,000) (125,000) (150,000) (35,000) 
- - - - -

(35,000) (105,000) (125,000) (150,000) (35,000) 

- - - - -
- - - - -
- - - - -

(23,333) (58,333) (36,667) (23,333) 94,200 



 

  

  

NET INCOME 34,060 42,840 18,811 214,291 183,823 

Beginning Cash Balance - 34,060 76,900 95,711 310,001 

ENDING CASH BALANCE 34,060 76,900 95,711 310,001 493,825 



 
      

        
         

            

        

 

          
            
            

        
   

    
       

     
 

           

Assumptions 
DESCRIPTION OF ASSUMPTIONS - Please reference section/page 

number in application if applicable. For example, student enrollment 
would reference the page in the application that states enrollment 

targets. 

2% attrition through all years and only 1% per pupil increase each year 

Mirrors similar schools in CSD 7, including AECI I 

Rental Assistance 

9% of SPED revenue based on average of other NYC charters 
$704/student based on average of other charters; base grows by 1% each year 
$170/student based on average of other charters; base grows by 1% each year 

CSP grant in pre-opening and Year 1 = $550K 
DYCD, $135K + $540/student 

80% of technology costs covered 
Nominal rates on escrow and money market accounts 

$80 per student as a base 
School-based activities 

List exact titles included in the position category, if different from description, 



      
               

    
      

                
 

 
 

                 
                      

                  
   

                    
     

         
               

       
      

            
   

   
             

               
      

               
   

     
            

       

     
        

     

            
  

       

and staff FTE"s ( Full time eqiuilivalent) 
State number of postions for years 2 thru 5 in assumptions if differ from year 

1.CEO of both AECI organizations



Principal will start 1/2 time in pre-opening


AP, Dean of Students, Parent Coord added in Year 2, 2nd AP and Dir of Athletics in


Year 4



Business Manager


Office Admin



Year 1: 1 Career, 3 ELA, 1 Language, 3 Math, 1 PE, 1 Science, 1 Soc Studies, 1


Theme, 1 TI / Year 2: + 3 ELA, 3 Math, 1 Soc Studies / Year 3: + 1 Career, 3 ELA, 1


Language, 4 Math, 1 Science, 1 Soc Studies, 1 Theme / Year 4: + 3 ELA, 1 Health, 3


Science, 1 Soc Studies



Year 1 to start with 2 FTEs, add another 2 FTEs in Year 3 and then a Director in Year 4



Hourly staff onsite for class coverage



5 total by Year 4, adding 2 in Year 3


Year 1 Guidance / Year 2: + College Advisor, Social Worker, Guidance / Year 3: +


Guidance / Year 4: + Social Worker, Guidance



After-care, summer programming, bonuses for Admin staff



4 total custodial staff, school moves into a built-out space in Year 2



8 total security guards



9% of total salaries


Year 1 rates are based on LittleBird offered health plans from the 18/19SY, rates


increase by an average of 9 % each yaer; Workers Comp also included in this line,


which increases year over year by 2%


2% cost to the school in Year 1 based on lower enrollment historically; Increases to 3%


Year 2 and after



Annual audit plus BoostEd Finance services


Retain same legal counsel as AECI I, assistance with contract negotiations, real estate


transactions and general board and school legal guidance



Payroll expense per payroll run, ~$125/EE



NYC SPED Collaborative and any additional SPED consulting services



Data Analyst, Grant Writing, HR Services



Year 1 ~$9/student, 2% increases each year after with an increase per student


Year 1: $197/student



Year 1: $110/student; this line also includes NYSTL





         
       

     
         
          

      
     

       
      

      
        

        

     
               
                

               
               

       

       

Small, non-capitalized equipment: file cabinets, etc. larger items - CAPEX 
Phone service, VOIP - $65/staff in Year 1 
Internet, software, limited outsourced IT service 
$42/student for testing supplies and college level classres through SUPA 
$55/student for general field trips and class trips in Years 4/5 

Student appreciation and uniforms, includes graduation, etc. 
Supplies, postage, copier contracts, external printing 
PD, tuition reimbursements and dues to professional organizations 
Job Postings: Mostly NY Times, Idealist, Indeed 
Vanguard mailings, local newspapers, open house sessions 
Meals for summer/after school programs, teacher PDs, parent outreach 
This is meant for staff traveling for PD purposes 

D&O, General Liab, Property, Accident, etc. 
Year 1 the school is in temp site, more janitorial supplies as the school school grows 
Year 1 and 2, the school is in temp space, negotiations are underway now to house the 
school in a built-out mixed use space that will house both AECI I and II campuses 
As the square footage footprint of the school grows, so to does the maintenance of that 
space 

Average of about 12% of total facilities costs 

Estimated $450K of CAPEX spending in Year 1-5 





 
 

  
  

 
 

 

  

 
  

  
 

 
 

  
  

  
   

 
 

 

 
 

  
   

 

  

 

 

 
  

 
 

 
  

   
  

  
  

  
    

 
  

  
 

 

 

  

 
  

 
 

 
    

  

   
 

  

  
 

  

   

 
  

 
     

Attachment 11 

AECI II 
Pre-opening Plan 

Governance 

September 
2018 

Kick-off board meeting/retreat to review and finalize school and 
governance policies, including roles of all leadership staff and board 
members, board calendar, By-laws, New York Open Meeting Law, 
schedule of Board financial review, fundraising strategies, & Code of 
Ethics 

CEO / Board / 
Principal 

October 
2018 

Send Trustee information to DOE for each trustee i.e. financial 
disclosures and resume. 

Principal  

November 
2018 

Develop consistent agenda and process for all board meetings, including 
tracking of minutes and adopted policies 

Board 

Student Recruitment and Admissions 

November 
2018 -
March 
2019 

Implement Recruitment and Admissions Communications Plan, which 
includes: 

 Update marketing materials and widely distribute across media 
outlets and within the community 

 Update website e.g.  approved curriculum as well as admissions 
policy and process 

 Conduct continued outreach to neighborhood pre-K and Head 
Start programs to provide details on school model and 
admissions process; request access to fairs and parent meetings 
on Kindergarten transition 

 Host open informational sessions at original school and locations 
within district 

 Canvass local libraries, offices, and public spaces to share 
information about school and admissions timeline and process 

Principal 

November 
2018 -
March 
2019 

Post and make widely available the school application, including 
deadline for application and date of lottery 

Principal 

April 2019 Conduct admission lottery, confirming list of accepted students and 
waitlist 

Principal / CEO 

April 2019 Make every effort to confirm status with each family, including home 
visits; confirm acceptance 

Principal 

June 2019 Send NYC DOE Enrollment Report Principal 

Summer 
2019 

Request and receive student records Principal 

Summer 
2019 

Create student welcome materials and orientation Principal 
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Attachment 11 

AECI II 
Pre-opening Plan 

Administrative 

December 
2018 

Establish 501c3 CEO 

December 
2018 

Update website for approved school Principal / 
Admin 

January 
2019 

Finalize annual calendar and daily schedule Principal 

January 
2019 

Finalize all school-wide processes, procedures, and routines (e.g. filing 
system, visitors policy) 

Principal / CEO 

April 2019 Select provider for internet access and install Principal / 
Admin 

June 2019 Set up phone and email systems Principal / 
Admin 

Fiscal Management 

November 
2018 

Finalize all fiscal controls, policies, forms, chart of accounts (includes 
board approval of all) 

Principal / CEO 

November 
2018 

Establish payroll Principal / 
Admin 

November 
2018 

Set up bank accounts Principal / 
Admin 

November 
2018 

Finalize cash flow plan Principal / 
Admin 

Facilities 

Fall 2018 If co-location space is unavailable, work with real estate expert to locate, 
inspect, and approve private space and lease for school 

CEO / Board / 
Principal 

June 2019 Finalize necessary building alternations and renovations and arrange for 
a final inspection 

Principal /CEO 

Resources 

February 
2019 

Create an annual purchasing list  and schedule, including schedule of 
posting RFPs for procurement as necessary 

Principal 

May 2019 Procure required systems and materials for curriculum, assessments and 
online systems for student data e.g. PerformancePLUS, SEL program, 
NWEA, textbooks 

Principal 

June 2019 Purchase supplies and materials for program, including classroom and Principal 

2 



 
 

  
  

 
 

 
 

   

 

 

 
 

  
   

   

 
 

 
 

 

  
 

 

    

   

 

  
 

   

   

    

 

  

 
  
 

    
 

 
  
 

  
  

  

 
  

   
 

 
    

 

 
 

   
 

 
 

 
 

 
 

 

    

   
 

 

 
  

 
 

Attachment 11 

AECI II 
Pre-opening Plan 

office furniture, cleaning supplies, classroom materials, library resources, 
medical supplies, building signage 

June 2019 Purchase necessary technology for teachers and students Principal 

Instructional Program 

March 
2019 

Finalize curriculum plans and scope and sequence; begin re-alignment of 
curriculum with NYS Next General Learning Standards (NYLS). 

Principal / CEO 

March 
2019 

Finalize assessment timeline Principal / CEO 

April 2019 Plan for pre-opening, one-week professional development week for all 
educational staff 

Principal 

May 2019 Conduct Home Language Information Survey (HLIS) to help identify 
students that may be limited English proficient (LEP) or English language 
learners (ELL) and require further screening 

Principal 

May 2019 Identify population of students with disabilities and define requirements 
necessary for all students 

Principal 

July 2019 Develop class configurations Principal 

July 2019 Conduct NYSITELL testing Principal 

Personnel 

November 
2018 - July 
2019 

Advertise for and recruit for all positions Principal / 
Admin 

November 
2018 - July 
2019 

Hire and orient staff, including communication of educator evaluation 
process 

CEO / Principal 

January 
2019 

Hire contracted services (e.g. janitorial, nursing) Principal 

April - May 
2019 

Develop professional development plans, including templates and 
process for individualized Professional Growth Plans 

Principal 

June - July 
2019 

Perform background checks on employees Principal / 
Admin 

June - July 
2019 

Onboard all staff i.e. enrollment in payroll and benefits, distribute staff 
handbook 

Principal / 
Admin 

Transportation and Food Service 

May 2019 Determine transportation needs and submit transportation request form 
to NYC Office of Pupil Transportation 

Principal /CEO 

Summer 
2019 

Develop transportation routes, schedules, and emergency contacts Principal 
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Attachment 11 

AECI II 
Pre-opening Plan 

May 2019 Define meals required (# of students/any religious or individual needs/ 
FRL status)  then determine food service arrangement: issue RFP, select 
vendor, sign contract 

Principal 

Summer 
2019 

Develop food service plan Principal / CEO 

Summer 
2019 

Complete FRL forms Principal 

Health and Safety 

January 
2019 

Develop policy for non-compliance by parents Principal 

May 2019 Identify first aid resources Principal 

May 2019 Acquire medical forms Principal 

June 2019 Undergo fire and building inspection; develop fire drill policy, schedule, 
route and School Safety Plan 

Principal 

June 2019 CPR and AED training Principal 

Family and Community 

May 2019 Plan for Family Orientation and conduct outreach to ensure attendance Principal 

June - July 
2019 

Host pre-opening Family Orientation; share Family Handbook and 
calendar of events of family engagement 

Principal / CEO 

January 
2018 - July 
2019 

Engage local social service agencies and neighborhood programs to 
provide information on school and seek mutual support in meeting 
children's needs 

Principal 
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Attachment 12 

AECI II 
Dissolution Plan 

In the event of closure or dissolution of AECI II, the Board shall delegate to the Chief Educational Officer 

(CEO) the responsibility to manage the dissolution process in accordance with Education Law 

§2851(2)(t), 219, and 220, and the Closing Procedures specified by the State Education Department. This 

process shall include notification to parents of children enrolled in AECI II, the transfer of student records 

(and notification to the parents of the enrolled students regarding the transfer of records), the transfer of 

remaining assets after satisfaction of outstanding debts pursuant to Education § 220. Note: AECI II will 

establish an escrow account of no less than $100,000 ($20,000 per academic year for the first 5 years of 

operation) to pay for legal and audit expenses associated with dissolution.  

Dissolution procedures are as indicated below: 

Within 24 hours of SED vote to close the school: The dissolution process will commence with a 

meeting of the established transition team of AECI II that will include at least the Board Chair, Chief 

Educational Officer, Principal and legal counsel. The purpose of this meeting is to review and confirm a 

dissolution plan, roles, and the timeline that will be used to guide the dissolution process in addition to a 

review of the Closing Procedures Guide and Checklist for New York State Charter Schools Authorized by 

the Board of Regents (New York State Education Department). Upon approval of the plan and timeline, 

the Chief Educational Officer, Principal and the Board Chair will meet with SED representatives to 

review and discuss the dissolution plan, timeline and the sharing of required documents with SED. The 

outcome of this meeting is an agreed-upon final dissolution plan and timeline that will be used to manage 

the dissolution process of AECI II: 

Days 1-5: (1) AECI II will deliver a current student list to the SED; (2) The Chief Educational Officer 

and Principal will conduct a meeting with SED to discuss availability for students being displaced by the 

closure or dissolution; (3) The CEO and a Board representative will conduct a meeting with its auditors to 

begin a process of identifying assets required for transfer; (4) The Principal will notify all parents in 

writing of the closure of the School and the ensuing placement process (within 48 hours) in addition to 

publishing a public press release (within 24 hours) and a closure letter addressed to state and local 

agencies, including the local school district, (within 72 hours) and all contractors; (5) The Principal will 

meet with the students as well as staff to discuss the School’s closing and the ensuing process; (6) The 

Principal will schedule and advertise a school-day meeting with students and an evening meeting with 

parents and others to discuss closing and the transfer of students to other public schools: (7) AECI II will 

host a series of information sessions for families and students about the possible schools available and 

identify the assistance that will be provided during the transfer process; (8) AECI II website will be 

recognized as a primary source of information about the School’s closing, the dissolution process and the 

placement of students in other public schools; (9) AECI II personnel will schedule a placement meeting 

with each enrolled student/parent to discuss his/her placement; (10) The Board Chair will also issue final 

oversight that the school satisfies SED’s statutory and regulatory obligation to ensure a smooth transition 

for students by notifying relevant agencies and organizational partners. 

Days 5-15: (1) AECI II will prepare a written report for the Principal confirming the scheduling of 

placement meetings for each student/parent; (2) The personnel staff will commence student placement 
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Attachment 12 

AECI II 
Dissolution Plan 

meetings; (3) The Principal will provide written notice to appropriate Departments such as transportation, 

food services and school safety of the closure to ensure adequate time for modifications to existing 

practices and procedures; and (4) The Principal will notify, in writing, those school principals in schools 

likely to receive transfers from AECI II of the closure and provide contact information for school 

personnel handling transfers. 

Days 15-30: (1) AECI II staff will continue with student placement meetings; (2) A list of students and 

their known preferences for relocation will be prepared by the pupil personnel staff and sent to the 

Principal; (3) AECI II will transfer student records to the SED upon completion of the placement meeting 

between the pupil personnel staff and individual students; (4) Parents of the enrolled students will be 

informed of the transfer of their students’ records to SED and provided a copy of those records; and (5) 

AECI II will conduct a final meeting with the SED to ensure that each student has been properly enrolled 

in a local public school or has confirmed their enrollment in a non-public school (6): The CEO will 

establish an employee termination date and notify all employees and benefit and payroll providers. 

Day 30-45: (1) The Board shall hire an auditor to conduct a close-out audit of the school. (2) The Board 

will also develop a plan for the disposition of all assets and inventory, including assets purchased with 

federal funds. The Board is required to petition the supreme court in the judicial district where the 

principal office of the corporation is located, directing the disposition of all property belonging to the 

school This petition will be sent to SED and the New York State Attorney General at least 10 days prior 

to submission.  (3) The Board Chair will take the necessary steps to maintain 501(c)(3) status with the 

IRS. (4) The CEO will also solicit from each creditor a final accounting of the school’s accrued and 

unpaid debt and negotiate a settlement of debts as well as contact all debtors and demand payment, and 

submit this activity to SED. 

One week after the last day of instruction: (1) The CEO will ensure that final report cards and student 

records are up to date and sent home to parents/guardians, and provided to SED. (2) The CEO will 

transfer all testing materials in accordance with New York State regulations. (3) The CEO will file 

Federal form 269 or 269a if the school was receiving funds directly from the U.S. Department of 

Education. 

Within 30 days of the last day of instruction: (1) The CEO will review, prepare, and make available 

itemized financial documents and a list of all payroll reports including taxes and retirement or 

adjustments on employee contracts, and provide these to each employee, as well as to SED. (2) The CEO 

will, in accordance with New York State statute, transfer all student records, including special education 

records, to the students’ new school, new school district, and New York City Department of Education. 

The Board Chair and CEO will ensure that written documentation of the transfer of records accompanies 

the transfer of all student materials. These materials will be provided to SED. 

Within 60 days of the last day of instruction: (1) The CEO will ensure that Federal Expenditure 

Reports and Annual Performance reports are completed and provided to SED. (2) The CEO will ensure 

the final distribution of assets.(3) The Board Chair will submit a final closeout audit, which documents 

disposition of all liabilities. 

Note Regarding Transfer of Assets: 
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Attachment 12 

AECI II 
Dissolution Plan 

The CEO will be responsible for developing a plan that will direct a smooth and efficient transfer of 

assets process. The CEO will maintain an up-to-date inventory of the assets of the School. S/he, with the 

assistance of the Board Finance Committee, will attend to the payment of all of outstanding debts. Once 

all debts are satisfied, a distribution of assets process will be initiated that complies with a prescribed plan 

that has been developed by the CEO with the cooperation of NYSED. This plan will eventually detail 

what assets will be dispersed to which school(s), when, how and by whom. This plan will be presented to 

the Board’s Executive Committee for review and approval prior to its implementation. 

Note Regarding Maintaining Location and Communication: 

Throughout the closing procedures, the school will location, telephone service an insurance.  

Note Regarding Reporting to SED: 

All letters, documents, statements, reports, and materials created during the Dissolution Process will be 

provided in a timely fashion to SED. 
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Dear Mr. Frank: 

We are delighted to share with you our letter of intent to apply for a charter to open AECI II: NYC Charter High 
School for Computer Engineering & Innovation in Community School District, located in the South Bronx. 

I. APPLICANT GROUP INFORMATION 
a. Applicant Group Members: See attachment (Table 1: Applicant Group Information) 
b. Public Contact: Carlo Schiattarella, Proposed Board Chair: Telephone: 646-831-6102; Email: 
carlodom@gmail.com 
c. Application History: We have not previously applied for a charter to any of the NYS authorizers for AECI II. 
AECI I, the “sister school” to AECI II, was authorized by the New York City Department of Education in 2008 and 
currently operates under the NYC DOE authorization. 

II. PROPOSED CHARTER SCHOOL INFORMATION 
a. Proposed School Name: AECI II: NYC Charter High School for Computer Engineering & Innovation 
b. Proposed Mission Statement: To create an integrated, rigorous academic program that provides students with 
the necessary skills, knowledge and practical experience to pursue college and a career in Computer Engineering. 
c. Proposed Location: AECI II intends to locate in New York City Community School District 7. The school will 
apply to co-locate in an existing NYC DOE school but has contingency plans to operate in privately-owned space. 
d. Target Population/Community Served: AECI II’s student population will be representative of students 
currently enrolled in CSD 7. Currently, CSD 7 enrolls approximately 18,200 students in grades K-12, over 7,000 of 
whom are in grades 9-12. Of the total students in CSD 7, 70% are Hispanic or Latino, 26% are Black or African 
American, and the remaining 4% are American Indian or Alaska Native, Asian or Native Hawaiian/Other Pacific 
Islander, White or Multiracial. The vast majority of students (93%) are economically disadvantaged, 18% are 
English language learners, and 26% are students with disabilities. 
e. Planned Ages, Grades and Enrollment: Based on earning a charter and being approved for opening in Fall 
2019, we plan the following enrollment schedule for AECI II. 

Chart 1: AECI II Enrollment Plans 
2019-2020 2020-2021 2021-2022 2022-2023 2023-2024 

Grades Served 9 9-10 9-11 9-12 9-12 
Student Age Range 13-16 13-17 13-18 13-19 13-19 
Total Enrollment 125 250 375 500 500 

f. Proposed Management and/or Partner Organizations: AECI II will be managed by the proposed Board of 
Trustees and partner with organizations to support curriculum design and professional development. We will not 
engage a charter management organization. 

g. Replication: AECI II is modeled on AECI I, a charter high school focused on architecture, engineering and 
construction industries that has been successfully serving the students of the South Bronx (District 7) since 2008. 
The two schools will share one Board of Trustees. Note that the Board is adding an additional member with 
expertise in computer engineering to help ensure their capacity to oversee both schools and their unique themes. 
Charles Gallo, current Principal of AECI I, will transition to the role of Chief Educational Officer for both AECI I 
and AECI II. AECI I’s current Assistant Principal, will become principal of AECI II and a new principal will be 
selected to lead AECI I. Gallo will split his time between the two schools in proportion to the adding of grade levels 
and students at AECI II (see Chart 1, above): 

Chart 2: Chief Educational Officer’s Time at AECI I and AECI II 
2019-2020 2020-2021 2021-2022 2022-2023 2023-2024 

AECI I 80% 70% 60% 50% 50% 
AECI II 20% 30% 40% 50% 50% 
Total Time 100% 100% 100% 100% 100% 

The goal of the replication is to build upon and leverage the success of AECI I while ensuring continuity and 
ongoing success at the original school. 

h. School Overview: AECI II will emphasize science and math proficiency, effective communication and critical 
thinking skills through a standards-based core curriculum. AECI II will promote career opportunities in computer 
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engineering and innovation (e.g. design and development of electronics, computer hardware and software, and 
applications) through a program of academic excellence, which includes opportunities for project-based learning and 
apprenticeships. Through collaboration with industry partners and post-secondary institutions, students will gain 
exposure to “real world” career and college-preparatory learning experiences. We are proposing to build the school 
around 10 key design elements: 
1.	 Computer Engineering and Innovation – At AECI II, students will explore careers, skills, knowledge, and 

practical experiences leading to college and a career in the computer engineering industry (e.g. design and 
development of electronics, computer hardware and software, and applications). AECI II will emphasize 
science and math proficiency, effective communication, and critical thinking skills through a standards-based 
core curriculum. Students will be creators of technology rather than just consumers, engage in real world 
technological challenges, and gain skills that are specific to computer engineering and innovation that culminate 
in industry standard certifications. These skills will be transferable across disciplines and careers. 

2.	 Strong Academic Foundations – AECI II will focus on helping incoming students accelerate learning quickly 
and establish the strong academic foundation necessary for long-term success. In 9th grade, all students will 
engage in double periods of English and math to help ensure that they have the language and math skills 
necessary for success in our project-based technology and engineering curriculum. A special bell schedule will 
allow students who are struggling or need additional instructional time to receive an additional 90 minutes each 
week of small group tutoring with teachers. In addition, AECI II will offer a Saturday Academy that meets at 
least 20 times throughout the school year and will provide more than 100 hours of additional instructional time 
for students who need additional academic support. 

3.	 Instructional Excellence – AECI II recognizes that our students’ success is directly correlated to the quality of 
our instructional staff. We will offer a comprehensive human capital management program that includes intense 
recruitment of top-quality educators (both new and experienced) and continuous professional growth 
opportunities through partnerships with Columbia University Teachers’ College, TEQ, LSA Learning and Lead 
On, as well as other professional organizations. AECI II teachers will have dedicated time in their daily 
schedules to engage in both content and grade-level professional learning communities (PLCs) where they can 
engage in reflective practices. We will offer a career ladder for teachers that rewards their growth and success 
with increased compensation and professional responsibilities. To help teachers ascend this career ladder, AECI 
II leadership will conduct frequent observations, provide timely, meaningful teacher feedback, assign mentors 
to new teachers and provide coaches to help teachers address specific areas of growth (e.g. interdisciplinary 
curriculum design, classroom management, and pedagogy). 

4.	 Project-based Learning Classrooms – AECI II will promote academic rigor, emphasizing critical thinking and 
problem solving, through a project-based learning instructional program. Students will “learn by doing.” In 
order to support this intensive mode of hands-on learning, AECI II will limit class sizes and maintain 60-minute 
class sessions (with double periods for incoming freshman in English and Math). Furthermore, classrooms will 
be designed to foster peer-to-peer collaboration (e.g. collective work spaces) and engage in use of technology 
(e.g. interactive whiteboards in all classrooms, students will use Chromebooks, laptops, and TI Inspire 

Calculators).
 

5.	 Support for the Whole Student – AECI II students will come from diverse home and prior educational 
environments, with a wide range of needs. Our goal is to provide each student with the full range of support that 
s/he needs in order to evolve into a young scholar and professional capable of success in both college and 
career. To this end, we will assign a single guidance counselor to each cohort of new 9th grade students, and this 
counselor will remain with that cohort of students through graduation. The counselor will serve as the central 
point of contact between student, parents, teachers and the administration, securing resources and support to 
meet the unique needs of each student. Furthermore, AECI II will maintain a full time social worker on staff to 
help students address socio-emotional development through their high school experience. 

6.	 Development of Young Professionals with Core Values– From our dress code to our instructional design, 
AECI II will support students to create and develop positive, professional learning environments. Students will 
engage in project-based learning experiences that integrate “real world” applications of academic skills, require 
effective peer-to-peer collaboration (including group design, development, peer review and revisions), 
culminate in public presentations, and allow for reflective learning and skill development. Students will also 
engage in internships where they can gain on-the-job experience and apply their academic skills in authentic 
professional situations. Based on AECI I staff and students’ shared commitment to four Core Values that 
sustain both grit and character, the AECI II community will also teach, learn and uphold the same Core Values 
of Perseverance, Achievement, Integrity, and Respect. 



 
 

  
 

 

 
 

  

  

  

  

 
 

  

 

  

7.	 Intensive College Readiness Preparation – AECI II students will be prepared to attend and graduate from 
quality higher educational programs. We will assign each student a single college advisor who will facilitate 
daily college advisories and hands-on support for all students. The advisor will help students: identify target 
colleges/universities through online research, attendance at college fairs and trips to select colleges; complete 
all application requirements, including SAT/ACT preparation, development of college essays, and securing 
letters of recommendation; pursue and secure financial aid, including completing FAFSA and scholarship 
applications. Furthermore, through partnerships with Syracuse University Project Advance, Lehman College 
Now, City College Now, Bronx Community College, and Monroe College, AECI II will offer dual-enrolled 
credit classes for juniors and seniors. These dual-enrolled courses prepare students for the increased rigor of 
college-level classes and result in college credits that students can transfer into the college of their choice. 

8.	 Data-Informed Teaching & Learning - AECI II will support both teachers and students to use data to inform 
teaching and learning. Teachers will use formative and interim assessments to set benchmarks, measure student 
growth, make overall instructional course corrections, and individualize instruction to meet specific students’ 
needs. Teachers will provide actionable feedback to students on a regular basis across all disciplines so that 
students understand what they need to do in order to improve their work and can then take those next steps. 
Continuous improvement through data-informed teaching and learning will guide all members of the AECI II 
community. 

9.	 Distributed Leadership - AECI II will use a distributed leadership approach that focuses on shared tasks, 
activities and processes among staff rather than hierarchies and positions/titles. Leadership Teams will cluster 
around the core components of running an effective school--instruction, curriculum, a culture of learning and 
professionalism, operations, student-teacher-parent relations, and accountability--and be facilitated by different 
members of the teams as appropriate to the situation. For example, while the Dean of Students is accountable 
for the overall social emotional support of students, the school social worker will facilitate training and 
implementation of SEL policies and programs, and mentor teachers will help support new teachers in 
implementing SEL in their classrooms. This approach extends up to and includes the Board of Trustees, which 
will be composed of experts in various aspects of teaching, learning, leadership and organizational 
management, and will bring those talents to support school staff appropriately. 

10.	 A Positive Culture of High Expectations and Mutual Respect - Recognizing that a culture of trust and high 
expectations for all students starts with the school leader, the AECI II school leader will consistently articulate a 
coherent vision for school culture and climate-positive practices that promote academic and social learning 
while valuing student diversity. The school leader and all teachers will engage people, ideas, and resources to 
put into practice the programs that will realize high expectations of achievement and student engagement with 
the content and with one another.  The staff will recognize the contributions of diverse students when 
developing the school culture by implementing a culturally competent curriculum that is relevant to students’ 
lives and backgrounds. 

III. ENROLLMENT & RETENTION STRATEGIES 
a. Strategies for Attracting and Recruiting Students 
1. Students identified in the mission: The two key components of AECI II’s proposed mission are: 1) to prepare 
students for college and career success; 2) engage students in the field of Computer Engineering. In order to meet 
the first part of our mission, AECI II is actively reaching out to the entire CSD 7 community where graduation rates 
hover around 57% (compared to the 74% citywide and 80% statewide).1 We plan to leverage the success of our 
sister school, AECI I, where 97% of 12th-grade students graduated in 2017.2 In order to meet the second part of our 
mission, we are forming partnerships with City College Grove School of Engineering to develop a leading-edge 
curriculum in Computer Engineering that is aligned with college-level curricula so that our students can graduate 
and transition successfully to higher education programs in the field. We will engage students and families through 
strategies similar to those we are currently using to gain support for the proposed school and described in part IV of 
this document, including reaching out to local middle schools, advertising via social media that targets zip codes in 
the South Bronx, holding open house/information sessions at AECI I where parents and students can meet school 
leaders (principal and Board members) as well as observe how the shared key design elements are currently being 
implemented (see KDE’s 2-10 in Part II, above). 
2. Students with Disabilities: AECI II will follow similar strategies used by AECI I to recruit students with 
disabilities (SWDs), which won a bronze medal from US News and World Report in 2017 for its success in 
recruiting, retaining and graduating SWDs (Currently, AECI I educates 23% SWDs, which is above the citywide 

1 data.nysed.gov. 
2 Ibid. 
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average). Some of the strategies we will use include: During the open houses and informational sessions, we will 
promote our success with SWDs at AECI I, signaling to parents that our school welcomes all students. When we 
meet with parents of SWDs, we will explain our enrollment process, which includes a full review of the student’s 
IEP and revising in collaboration with the parents, student and CSE to move them towards an inclusion approach. 
We offer two teachers in every classroom and use the Integrated Co-Teaching (ICT) approach, which provides 
access to the general education curriculum and specially designed instruction to meet students' individual needs. 
Prior to opening, we will encourage families to tour AECI I to see our ICT program in action and, once open, tours 
at AECI II. 
3. English Language Learners: Of the 18% of students in CSD 7 that are designated English Language Learners, the 
vast majority speak Spanish as their primary language. In order to recruit these students, AECI II will continue the 
bilingual outreach efforts utilized to gain support for the proposal school and described in part IV of this document, 
including distribution of all materials and web information in both English and Spanish, holding open information 
and focus groups sessions in both languages, and making Spanish-speaking parents of AECI I students (where the 
ELL rate is currently 12%) available to discuss the “sister school” with parents and students in their primary 
language. Additionally, we have learned from our experience with AECI I that communicating clearly that the 
school’s theme (computer engineering) is open, accessible and beneficial to all students, will be a high priority in 
our outreach and communications. 
4. Economically Disadvantaged Students: As in the case of AECI I, we will actively recruit from the CSD 7 
community to enroll the same or greater percentages of economically disadvantaged students (Currently, AECI I 
enrolls the same percentage as the CSD 7 rate of 93%). All of our outreach efforts are spread across the district, 
which will be given priority in the lottery. Therefore, we do not anticipate any challenges in reaching economically 
disadvantaged students. 

b. Strategies for Retaining Students 
1. Students identified in the mission: 
For all incoming 9th grade students, AECI II will hold a two-day orientation/transition to high school program in 
August. Students will meet their Advisory teacher, review their schedules, walk through the classrooms, and get 
their school uniforms. The school social worker will help teachers lead team-building exercises that draw on best 
practices in social emotional learning (SEL). Throughout the school year, each student will meet in their Advisory 
twice a week (45 minutes each session) where the social worker and school counselors lead them in SEL 
experiences appropriate to their age group and in response to identified needs within the group such as mental 
health, stress management, conflict resolution, family loss, and more. AECI II will have 1 guidance counselor per 
grade plus 1 college counselor in addition to the social worker who work in tandem to identify students’ social 
emotional/wellness needs and address them early to help minimize their impact on their academics. As college and 
career success are key components of AECI II’s mission, we will also help students gain a success mindset early on 
by visiting college campuses as early as 9th grade, holding an annual college fair on site, and taking groups of 
students to larger college fairs. We will also have professional in the field of computer engineering visit the school 
regularly, to discuss the wide range of career opportunities open to the students. 

2. Students with Disabilities: 
AECI II will use the Integrated Co-Teaching (ICT) model to offer the most inclusive educational environment for 
students with disabilities (SWDs). The ICT approach allows SWDs to be educated with their peers, an important 
social development experience, particularly at the high school level. In addition, research shows that ICT provides a 
direct means of special education service delivery that is neither stigmatizing nor isolating to special education 
students while allow the students to receive the content expertise of the general educator and the disability expertise 
of the special educator.3 By providing SWDs with as inclusive an educational program as possible, AECI II will be 
able to meet the full needs of these students—academic, social and emotional—and increase the likelihood that they 
will want to remain at our school. We have had great success with this model at AECI I where the percentage of 
SWDs served (23%) is higher the citywide average. 

3. English Language Learners:
 
The primary second language for ELLs in District 7, where AECI II will be located, is Spanish. With this in mind, 

AECI II plans to hire a full-time ESL specialist who will lead development of cross-disciplinary school wide teams 

that include specialists in ALL, content-area teachers, counselors and other key staff. These teams will have a 


3 Weiss, Margaret and John Wills Lloyd (2002). “Congruence Between Roles and Actions of Secondary Special Educators in Co-
Taught and Special Education Settings.” Journal of Special Education, vol 36, no 2 (58-68). 



  

 

 

 

 

 

 

 

 

common planning period where they can align curriculum, integrate cross-content projects, identify, address and 
monitor student issues and progress. The goal of these teams is to provide continuity of support across the 
curriculum for ELLS. 

In addition, all 9th graders at AECI II will have a double period of ELA. For ELLs, the ESL specialist will join the 
classroom through an Integrated Co-Teaching (ICT) approach. The ESL specialist will also join content-area 
classrooms though the ICT approach to help ELLs learn the specialized language of each academic subject area (e.g. 
hypothesis, denominator, etc.), as well as academic cohesion words and phrases (e.g. thus, therefore, as a result of) 
and specialized academic process words (e.g. explicate, enumerate, define). This holistic approach to educating 
ELLs will, we believe, help retain students and prepare them for long-term academic success. 

4. Economically Disadvantaged Students: 
As described above, AECI II will use a number of strategies that have proven effective for meeting the needs of 
economically disadvantaged students who face challenges with transition to high school, have unique social-
emotional needs, and are typically under-exposed to visions and opportunities for long-term academic and career 
success. Please see b.1 for more information about these programs. 

IV. PUBLIC OUTREACH AND COMMUNITY SUPPORT 
a. Community Outreach Conducted to Date 
AECI II is modeled on AECI I, a charter high school focused on architecture, engineering and construction 
industries that has been successfully serving the students of the South Bronx (District 7) since 2008. In 2017, AECI I 
graduated 97% of its students within four years (compared to 74% citywide). Also in 2017, AECI I was recognized 
in the US News & World Report National Rankings and earned a bronze medal based on students’ college readiness 
and performance on state tests. AECI I currently enrolls 450 students and maintains a waiting list of 600 students. 

In response to the need for more high quality educational opportunities for high school students in the South Bronx, 
particularly Community School District 7, the AECI I Board of Trustees decided in Fall 2016 to pursue opening a 
“sister school” in the same district. During the 2016-17 school year, board members and school leaders from AECI I 
met with parents, students, community members, college partners and local businesses to identify a theme for the 
new school that could build on AECI I’s successful instructional practices and expand student college and career 
readiness. In Fall 2018, the AECI I Board decided to pursue a charter to open AECI II - NYC Charter High School 
for Computer Engineering and Innovation. The AECI I Board established a planning team for AECI II, which 
includes AECI I Board members and school leaders, as well as parent leaders and experts in computer engineering. 
This team has conducted the following outreach to date: 
• Solicited support through online and paper petitions. 
• Solicited feedback through online and paper surveys about school design. 
• Launched a public website (www.aeci2charterhs.org) and social media (Facebook). 
• Distributed flyers and brochures to parents and local businesses. 
• Held a series of public information meetings (both English and Spanish sessions). 
• Held a series of focus group meetings among parents (both English and Spanish sessions). 
• Performed outreach to elected officials who represent the community. 
• Performed outreach to local community leaders. 
• Performed outreach to the District 7 Community School Superintendent and Community Education Council. 
• Met with computer engineering faculty from local colleges and universities. 
• Emailed leaders from all feeder middle schools to share with them our plan and request their input on our 

school design. 
Please see Table 2: Documentation of Outreach & Feedback and Actions Taken for a detailed listing of activities 
related to the forms of outreach described above. 

b. Initial Assessment of Parent Interest/Demand for the School 
Broadly speaking, there is significant demand for additional high quality public educational opportunities in CSD7. 
According to a report by the New York City Charter School Center, there were approximately 3 applicants for every 
open seat in a charter school in CSD 7 in the 2017-18 school year (6,020 applicants for 2,020 seats).4 As previously 

4 2017-18 New York City Charter School Lottery Estimates, New York City Charter School Center, May 2017 (available at 
http://www.nyccharterschools.org/sites/default/files/resources/NYCCSC-LotteryReport-2017-18.pdf). 

http://www.aeci2charterhs.org)
http://www.nyccharterschools.org/sites/default/files/resources/NYCCSC-LotteryReport-2017-18.pdf)


 

 

   

 

  

  

 

 

 

 

 

  
 

stated, AECI I currently enrolls 450 students and maintains a waiting list of 600 students. Thus far, we have 
collected the following evidence of support from parents and the community: 
•	 538 petition signatures in support of opening the school. 
•	 Over 5,300 “online” constituents, including 370 unique visitors to our website, 5,000 people reached via 

Facebook ads and views and 22 “followers” of our Facebook page). 
•	 We have met with 59 parents through information sessions and focus group sessions. 
•	 45 parents have responded to our survey about what they would like to see included in the design of AECI II. 
•	 114 students of AECI I have responded to our survey focused on their experiences and recommendations for 

replication 
•	 We have received letters of support from elected officials and community leaders. 

General Statements of Support for AECI II 
As noted in Table 2, we have received several letters of support for AECI II, including letters from NYS Assembly 
Members Carmen Arroyo and Michael A. Blake, as well as from partners in high education such as Dr. Roberta 
Lenger Kang, Teachers College, Columbia University. 

Parent & Community Input on School Design 
During our outreach process, the emphasis has been on collecting feedback on the specific school design of AECI II, 
not just garnering general support for a new charter school. Responses to the parent survey reflect overall support for 
the school design with 90% of respondents rating all KDEs “important” or “very important”. Parents also gave us 
important feedback about their ability to attend in-person meetings of the PTA and with guidance counselors that 
have led us to develop multiple means for communications in our school plan, including phone consultations and 
flexible hours for our guidance counselors. Parents also weigh in on curricular offerings in computer engineering 
(our theme), with computer programming and electricity and electronics noted as priorities (selected by 45% or 
more parents), and Google Sketchup, robotics and automotive engines and transportation as secondary priorities 
(selected by 25-35% of parents). Finally, we are asking parents about their preferences when it comes to the 
disciplinary model and currently, the survey presents an almost even split between those who prefer a restorative 
justice model, zero tolerance model or a blend of the two. Our intent has been to use a restorative justice approach 
and we believe we need to do a better job of communicating to parents how it works and its benefits. 

During the large informational meetings, AECI II planning team members held and recorded Q/A sessions. During 
the smaller focus group meetings, a member of the AECI II planning team facilitated discussion while another 
member took notes. Parents continually expressed that college readiness is a high priority. Several expressed 
concerns about college affordability. In response, AECI II will offer SUPA and AP courses that provide students 
with college credits, help increase their admissions rates, help them become more competitive for scholarships, and 
can reduce the time they spend enrolled in college. A number of parents expressed confusion about AECI II’s 
theme, expecting that it would be the same as AECI I (architecture). To help address this confusion, the planning 
team integrated “computer engineering” in its logo, revised the mission statement to clearly state the commitment to 
computer engineering, and revised all promotional materials to highlight the school theme. Lastly, parents initiated 
conversations about “policing” and the role of security guards several times and asked about the school’s security 
plans and disciplinary processes. In response to these inquiries and responses to the parent survey (see above), AECI 
II’s planning team has committed to using a restorative justice model for school discipline, which aims at building a 
supportive and accountable environment for students and avoids creating a sense that students are being “policed” at 
school. The AECI II planning team is also pursuing partnerships with the 40th precinct to help bridge the gap 
between the police and community. 

We continue to collect input from parents, as well as students and other stakeholders to inform our application. 
Please see Table 2 for a summary of feedback from these many sources. 
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Table 2: Public Outreach Information 

Table 2 is not counted toward the page limits 

Date(s)
of 
Outreac 
h 
(mm/dd/
yy) 

Target
Stakehold 
er Group 

Descriptio
n of the 
Outreach 

Location 
of 
Outreach 

Input Obtained Action Taken on 
Input 

Number 
of 
Attende 
es 

10/6/2017 Community 
Leader 

In-person 
meeting with 
Assemblywom 
an Carmen E. 
Arroyo (84th 
District 
Bronx County) 

384 E. 149 
street, Bronx, 
NY 

Ms. Arroyo will support 
the new school and 
offered support for the 
proposal. 

AECI will send draft 
outline of AECI II 
application to Ms. Arroyo 
in mid-July to receive 
additional feedback 

5 including 
AECI 
Board 
Chair and 
Vice Chair, 
AECI 
Principal 
Dr. Charles 
Gallo, Ms 
Arroyo, 
Mr. Stanley 
DeLaCruz, 
assistant to 
Ms. Arroyo 

3/20/2018 Parents of 
AECI I 
students 

At AECI PTO 
meeting, app 
team provided 
informational 
flyers on AECI 
II; invited all 
to share flyers 
and to join 
upcoming 
AECI II info 
sessions 

AECI I PTO 
Meeting, 
South Bronx, 
NY 

Signatures of support on 
petition; received verbal 
feedback from parents 
indicating enthusiasm 
about AECI II and 
agreement to take home 
and disseminate flyers 
about AECI II with other 
families 

As a result of the PTO 
meeting, AECI developed 
a survey for AECI I 
parents to provide detailed 
feedback on the school 
model for AECI II 

15-20 
parents 

4/1/2018 All parents of 
AECI I 
students 

Sent a mass 
parent 
newsletter 
announcing 
replication 
intention; 
invited all to 
AECI II info 
sessions to 
provide input 

Email NA NA 405 parents 

4/18/2018 Community 
Leader 

In-person 
meeting with 
Assembly 
Member 
Michael A. 
Blake (79th  
District – The 
Bronx) and 
follow-up 
email from 
board member 

A Town Hall 
Meeting 

Mt. Ruiz met with Mr. 
Blake at a town hall 
meeting and discussed at 
length the new school. 
AM Blake is proud of the 
work AECI is doing for 
his constituents and feels 
that AECI II will continue 
will do the same. 

AECI II sought and 
received a letter of support 
from Blake confirming his 
belief that AECI II will 
benefit students of the 
South Bronx. 

2 including 
Mr. Blake 
and AECI 
Board 
Member 
Mr. Ruiz 
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Ricardo 
Cosme Ruiz 
providing Mr. 
Blake with 
more info 
about AECI II 

4/21/2018, Prospective AECI II Open AECI I, Attendees were provided Applicant team plans to 11 
11 am to 1 families of Informational South Bronx, a PowerPoint on aspects share any space updates attendees 
pm AECI II; 

community 
members; 
general public 

Session 
(publicly 
posted); 
“LEARN 
ABOUT AECI 
II” (1 of 2) 

NY of the school design and a 
day in the life of a 
student; prospective 
parents were interested in 
confirming location of 
school; they provided 
feedback that near the 
vicinity of AECI I is 
recommended 

with all interested 
stakeholders via email and 
website (collected contact 
info from attendees) 

from the 
community 

4/28/2018 Prospective AECI II Open AECI I, 1. Attending parent 1. AECI II team altered 22 
11 am to 1 families of Informational South Bronx, expressed need for school KDE language to prioritize attendees 
pm AECI II; 

community 
members; 
general public 

Session 
(publicly 
posted); 
“LEARN 
ABOUT AECI 
II” (2 of 2) 

NY to equip student for 
college courses and feel 
confident when entering 
their first year of college. 

2. Another parent in 
attendance suggested the 
application team provide 
programs that establish a 
school relationship with 
the police to ensure 
students are secure. 

3. Attendees sought 
clarification on the role of 
the AECI I theme 
(Architecture) in AECI II. 

college readiness via AP 
courses, college level 
courses (resulting in 
college credit) and 
internships via external 
partnerships with colleges 
and career-relevant 
organizations. 
2. The school design team 
is considering a hybrid 
traditional discipline/ 
restorative justice model. 
Furthermore, the team will 
actively seek to bridge 
potential gaps between the 
police, students and the 
school. Charles Gallo, 
principal AECI I, spoke 
with police community 
relations officers Maguire 
and Diaz about AECI II 
and provided literature to 
shore up these 
relationships based on this 
feedback. 
3. AECI team responded 
that AECI I will focus on 
Architecture while AECI II 
will focus on computer 
engineering. 

from the 
community 

5/5/2018, Prospective Focus Group AECI I, In response to "What AECI II will use a safety 9 
11 to 1 pm families of 

AECI II; 
community 
members; 
general public 

(publicly 
posted); 
“SHARE 
YOUR 
THOUGHTS - 
FOCUS 

South Bronx, 
NY 

would you like to see at 
our new school that would 
make you feel secure in 
enrolling your child?", 
repeated answers 
included: Self-defense 

officer at the school 
entrance and continue to 
build a sound and open 
relationship with the local 
police. 

prospective 
parents 
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GROUP” classes / Student safety 
measures of all aspects, 
including front of school 
guard / Student protection 
In response to "How do 
you feel Computer 
Engineering and 
Innovation would impact 
our school district and 
community?", answers 
included: Parent 1 - It 
would improve the 
knowledge of our student 
in engineering. It will 
motivate the students to 
make a difference in the 
world for generations to 
come / Parent 3 - It would 
help children understand 
the meaning of hard work 
/ Parent 5 - It will build a 
stronger foundation for 
our children. 

The app team was pleased 
to receive positive 
feedback from prospective 
parents on the school 
theme of computer 
engineering and 
innovation. 

May - July Prospective Survey to Available on 1. All proposed The app team reviewed all 45 
2018 families of 

AECI II; 
community 
members; 
general public 

Inform AECI 
II School 
Design 

public 
website; 
widely shared 
via email 
blasts; also 
available at 
AECI I Front 
Office 

KDEs were 
ranked as “very 
important” by a 
significant 
majority of the 
survey 
respondents 

2. 66% said they 
would come to 
PTA meetings 
that were 
“Monthly or 
every one that I 
can” 

3. 93% would 
commit to 
regular 
(2x/month) 
contact with a 
guidance 
counselor 

4. 83.7% are open 
to a Saturday 
instructional 
time or 
enrichment 
activities for 
students 

5. There was mixed 
data on which 
disciplinary 
model was best -

responses, generated a 
summary report and then 
reviewed as a team to 
respond to and incorporate 
feedback. The team 
identified the following 
points as requiring 
modifications to the school 
design: 
PTA meetings will be held 
monthly except for the 
summer. 
AECI II team was most 
interested in the parent 
response to meeting 
regularly with the guidance 
counselor to discuss 
student progress and goals, 
and would like to 
incorporate into the school. 
Baseball and basketball 
will be offered as sports. 
Computer programming, 
electronics, and robotics 
will be included in the 
curriculum. 
.AECI I currently offers 
after-school extra support 
as well as a Saturday 
Academy and tutoring; this 
will be replicated at AECI 
II based on feedback. 

respondent 
s 
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with relatively 
similar rankings 
for “no excuses”, 
restorative, and a 
hybrid. 

6. Baseball was the 
most requested 
sports activity 

7. Computer 
programming, 
electronics, and 
robotics are 
requested 
thematic courses 

8. 91% would 
allow their child 
to stay 1-2 days 
per week after 
school for small 
group 
instructional 
support for any 
class he/she is 
failing or 
struggling 

9. When asked, 
“What is most 
important for our 
team to know in 
designing this 
school?”, the 
most popular 
responses 
included: 1) 
Great 
Leadership; 2) 
Student safety; 
3) Highly 
qualified 
teachers; 4) A 
big building with 
central air 
conditioning. 

10. When asked, 
“What do you 
think is missing 
from the high 
schools in your 
community?”, 
the most popular 
responses 
included: 1) 
Great Teachers, 
mentors, and 
male role 
models; 2) 
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Parental 
involvement and 
good 
communication 
with the school 
staff; 3) Metal 
detectors/securit 
y; 4) Extra 
activities for 
students/after-
school programs 

May-June 
2018 

Current AECI 
I students 

Student 
Survey to 
Inform AECI 
II School 
Design 

Online; made 
available to 
students at 
AECI I 

Highlights from student 
responses to our online, 
anonymous survey: 
“What aspects of AECI 
should be replicated and 
offered to more students 
at our 2nd location?” 
Most popular student 
answers were: 1) The 
culture of respect and 
student voice; 2) The 
sense of community, 
support, and flexibility 
from teachers and 
counselors; 3) College 
preparation; 4) The X-
period to make up missed 
work and receive teacher 
guidance; 5) The bond 
with the school leader; 6) 
Available technology; 7) 
Computer courses; 8) 
Sports; 9) Early release on 
Wednesdays and Fridays. 
“What aspect of AECI 
should *not* be 
replicated at AECI II in 
your opinion and why?” 
Most popular students 
answers were: 1) The 
uniform; 2) No phones at 
lunch rules; 3) Making X-
period mandatory; 4) A 
lot of homework. 
“What is missing at AECI 
that we should consider 
adding to the design of 
AECI II?” Most popular 
student answers were: 1) 
More building space; 2) 
Trips to expose students 
to more opportunities; 3) 
More clubs and activities; 
4) More AP courses; 5) 
Brighter colors. 

The app team reviewed all 
student responses, 
generated a summary 
report and then reviewed as 
a team to respond to and 
incorporate feedback. The 
feedback provided by adult 
community residents and 
prospective parents was 
prioritized although the 
candid student feedback 
guided the team in 
confirming particular 
decisions related to the 
new school, such as: 

1. Keeping the X-
period (although it 
will be 
mandatory) 

2. Valuing 
relationships, 
student voice, and 
a positive school 
culture as a KDE 

3. The team is 
interested in 
pursuing more AP 
courses and more 
college credit 
courses at AECI II 
based on student 
feedback. 

114 survey 
respondent 
s 
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March, Prospective Petition (paper Available on 200 online signatures No action necessary 737 
April, May, families of and online; public 537 paper signatures signatures 
June, July AECI II; Spanish and website; Total = 737 signatures 
2018 community 

members; 
general public 

English) distributed at 
all 
community 
meetings 

March, Prospective Feedback and Public “Can’t wait to see the new No action necessary 6 
April, May, families of support website school open!!!!!” submission 
June, July AECI II; received via submissions “I would like my child to s 
2018 community 

members; 
general public 

anonymous 
public website 
submissions 

attend to AECI II” 
“The school has a good 
reputation would like my 
child to go there.” 
“My friend’s son 
graduated from AECI I. 
My friend was very happy 
with her son there.” 
“Love the fact that 
another high school is 
going to open.” 
“I would love for my son 
to attend there.” 

5/21/2018 
at 4:00 PM 

Potential 
partner, City 
College Grove 
School of 
Engineering 

Partnership 
meeting with 
the CCNY 
Grove School 
of Engineering 
and current 
AECI 
principal 

CCNY Grove 
School of 
Engineering, 
160 Convent 
Avenue, 
NYC 

1. AECI received 
guidance on 
selection of 
theme (elective) 
classes that align 
with both post-
secondary 
facilities and 
careers. 

2. AECI shared the 
need for an 
individual to join 
the board to 
provide guidance 
and expertise in 
the programming 
and the needs of 
an engineering 
college in order 
for students to 
gain 
undergraduate 
admissions in a 
four-year 
engineering 
program such as 
CCNY. 

3. Dr. Walser 
suggested that to 
gain student 
exposure to 
college level 
courses on 

1. Elective classes 
suggestions 
observed 

2. AECI is 
continuing to seek 
board member 
addition from 
field of 
engineering. Dr. 
Walser is 
considering the 
role. 

3. AECI team will 
take Dr. Walser’s 
offer to provide 
exposure to 
college 
engineering 
courses. 

4. Curriculum 
adjustments were 
made. 

Charles 
Gallo and 
Ardie 
Walser, 
Ph.D., 
Associate 
Dean of 
Academic 
Affairs The 
Grove 
School of 
Engineerin 
g; Hector 
Rodriguez, 
AECI 
Director of 
Operations 

2017 Board of Regents New Charter School Application 



 

 

 

 

 

 

 

  
 

 

 

  

 

  

 

engineering 
campuses, he 
could schedule 
campus visits for 
students to 
participate in 
STEM programs 
for high school 
students and 
summer 
enrichment 
programs. 

4. Dr. Walser 
stressed the need 
for students to 
have both 
Calculus and 
Physics in order 
to successfully 
navigate through 
the Grove School 
of Engineering. 

5/14/18 Community 
leaders; local 
police 

Meeting at 
40th Precinct 
resulting in 
Letter of 
Support from 
Gabriel 
DeJesus, 40th 
Precinct 
Community 
Council 

40th precinct, 
NYPD 

Dr. Charles Gallo and 
Gabriel DeJesus discussed 
parent feedback on a 
positive relationship 
between students in the 
proposed school and the 
local NYPD. Gabriel 
issued a letter of the 
support for the proposed 
school and committed to 
continuing the 
conversation around 
student safety in the 
proposed school. 

None required. Dr. Charles 
Gallo and 
Gabriel 
DeJesus 

4/24/18 Educational 
community 
members 

Meeting with 
Dr. Roberta 
Lenger Kang, 
Initiative 
Director, 
Center for the 
Professional 
Education of 
Teachers 
Teachers 
College, 
Columbia 
University, 
resulting in 
letter of 
support 

AECI I 
(CPET is 
currently 
working with 
AECI 1 in the 
capacity of 
teacher 
support / 
development 
) 

Dr. Kang provided 
support for the model of 
PD that is currently 
provided at AECI I and 
encouraged the culture of 
growth and development 
for staff in the AECI II 
model. 

Dr. Kang provided a letter 
of support for AECI II. 

Dr. Charles 
Gallo and 
Dr. Roberta 
Lenger 
Kang 

6/12/18 Community 
Leaders 

Outreach via 
email to Rafael 
Salamanca Jr. 
Council 

Email Only support was 
provided 

Mr. Salamanca’s office is 
working with the AECI 
team to schedule  a 
summer school or fall visit 

Mr. 
Salamanca 
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Member, 17th at AECI I to see the model 
District, The in action. 
Bronx, to 
provide details 
on new school 
model, 
resulting in 
letter of 
support 

6/7/18 Community 
Leaders 

Outreach via 
email to Luis 

Email Senator Sepulveda 
requested a tour of the 

Senator Sepulveda is 
scheduled to visit the 

Mr. 
Sepulveda 

R. Sepulveda AECI facility in order to school on Thursday, July 
NYS Senate meet the students and the 26, at 10am. 
District 32, to staff 
provide details 
on new school 
model, 
resulting in 
letter of 
support 

4/23/18 Community 
Leader 

Dr. Charles 
Gallo emailed 

Email No reply received NA Ms. Carron 
Staple 

Carron Staple, 
High School 
Superintendent 
, Bronx, DOE 
to provide 
notice of 
application 
and request 
feedback  

6/10/18 District 7 Dr. Charles Email No replies received NA 23 Middle 
Middle School Gallo emailed Schools 
Principals all District 7 

Middle School 
contacted 

Principals 
(district and 
charter) to 
provide details 
on the AECI II 
application 
and request 
feedback on 
the model 

Week of District 7 AECI I Phone Calls No replies received NA 5 Middle 
June 4th, Middle School Guidance School 
2018 Guidance Counselor Counselors 

Counselors placed phone contacted 
calls to CSD 7 
Middle School 
Counselors to 
seek feedback 
on strengths 
and needs of 
potential 
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incoming 
student 
population 

June 21, Community Bronx Email Letter of support received NA Bronx 
2018 Leader Borough 

President 
Rubin Diaz 
received 
information 
about the 
proposed 
school design 
and provided a 
letter of 
support 

Borough 
President 
Rubin Diaz 
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