
	 

FULL	APPLICATION	COVER	PAGE
 
Last	updated:	08/16/2018 

PROPOSED	CHARTER	SCHOOL	NAME:		Education	Unlimited	Lyceum	Charter	School 

1.My	applicant	group	is	best	described	as:	1)	a	new	operator	applying	to	establish	a 

new	charter	school	or	2)	an	existing	BOR-authorized	education 

corporation/management	company	seeking	to	replicate	or	add	to	a	network	of 
existing	charter	schools? 

New	Operator	Applying	to	Establish	a	New	Charter	School 

1a.	If	applicable,	what	is	the (No	response) 
name	of	the	proposed 

management	company	or 
network	that	the	proposed 

school	seeks	to	contract	with? 

2.	If	applicable,	what	is	(are)	the (No	response) 
name(s)	of	the	proposed	Partner 
Organization(s)? 

3.	Proposed	Board	Chair	and	Public	Contact	information 

Proposed	Board	Chair	Name 

David	Lopez,	PhD 

Email	Address Phone	Number 

Public	Contact	Name 

Susana	C.	DeJesus,	EdD 

Email	Address Phone	Number 

4.	District/Community	School	Dist

Preferred	District/CSD 

CSD	6	(Manhattan) 

rict	of	Location 

2nd	Choice 3rd	Choice 
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5.	Charter	schools	authorized	by	the	Board	of	Regents	in	June	or	November	2018
 

should	plan	to	open	for	instruction	in	2019.		If	issued	a	charter,	the	initial	5	year
 
charter	term	begins	on	the	first	day	the	school	opens	for	instruction	and	ends	on
 

June	30,	2024	of	5th	year	of	operation. 

09/03/2019 Start	date	of	initial	term	(1st	day	of 
school) 

End	date	of	initial	charter	term 

06/30/2024 

6.	Projected	Enrollment	Table	Over	the	Charter	Term 

(Leave	unused	cells	blank)
 

Ages 2019-2020 

K 4-6 80 

1st 5-7 80 

2nd 6-8 

3rd 7-9 

4th 8-10 

5th 9-11 

6th 

7th 

8th 

9th 

10th 

11th 

12th 

Ungrade
d 

Total 160.0 

2020-2021 

88 

80 

80 

248.0
 

2021-2022 

120 

120 

80 

80 

400.0
 

2022-2023 2023-2024 

120 120 

120 120 

120 120 

80 120 

80 80 

80 

520.0 640.0 
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7.	Mission	Statement 

A	school’s	mission	statement	provides	the	foundation	for	the	entire	charter	application	and	for	the	full 
term	of	the	school’s	charter.	All	elements	of	the	school	design	should	align	with	and	support	achievement 
of	the	proposed	mission.	Schools	must	also	determine	how	they	will	evaluate	and	be	held	accountable	for 
achievement	of	their	mission.	Schools	must	present	the	goals	they	intend	to	use	to	measure	student 
achievement,	the	overall	educational	program,	and	the	key	components	of	the	school	design	in 

alignment	with	the	mission. 
The	mission	of	the	Education	Unlimited	Lyceum	Charter	School	(EULCS)	is	to	provide	an	emotionally	and 

intellectually	supportive	K-5th	dual-immersion,	STEM	focused	learning	environment,	dedicated	to	student 
achievement	by	cultivating	the	best	in	each	child.	The	majority	of	students	will	reach	proficiency	on	NYS 

exams	in	ELA,	Math	and	Science	and	proficiency	in	two	languages	by	the	end	of	elementary	school. 
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Education Unlimited Lyceum Charter School (EULCS) proposes to create an innovative, high-

quality academic K-5th grade program in Washington Heights District 6, based on our 7 key design 

elements, operationalized to create a Dual Language-Immersion educational program (DIP), with 

a STEM focus, based on Inquiry Project Based Learning (IPBL). 

Our 7 key design elements reflect our mission and educational plan: 1) Instructional blocks of cross-

curricular content LAL, Math, Science; 2) STEM Education beginning in Kindergarten; 3) DIP 

Instruction; 4) the Cambridge Primary curriculum; 5) Teaching Tolerance a K-12 anti-bias 

curriculum; 6) Physical Education every day; 7) Parent Involvement. Our languages of instruction 

are Spanish, Mandarin and English. 

Our Mission is to provide an emotionally and intellectually supportive learning environment, 

dedicated to student achievement. The majority of students will reach proficiency in Math, Science 

5thand two languages by grade. By teaching each child to speak, read and write, think 

scientifically, clearly and creatively, our students will become equally competent in Language, 

Math and Science. In collaboration with parents and teachers, we will foster a strong and trusting 

community, ensuring that our children are scholastically able to reach their full potential, develop 

global competence, and are prepared to flourish and succeed. 

Our Method is to create a rigorous, whole child approach to education, using advancements in 

curriculum and pedagogy based on our key design. Our curriculum will use the rigorous world-

renowned Cambridge Primary and include Teaching Tolerance, so our children will develop 

academically, socially and emotionally. We include twice daily structured Physical Education, so 

our children will develop life-long healthy habits. 

Our School Leadership represents more than 200 years of experience in Education at the School, 

District, State, and University levels. We believe that academic success occurs when students are 

offered high quality education that is interesting and challenging, when teachers have continuous 

access to professional development and are supported to innovate and create exciting opportunities 

for learning. As part of our commitment to the community, we will hire qualified parents to model 

native language proficiency and support classroom instruction and will cultivate student-teacher 

relationships with colleges to develop future staff and provide two adults in most classrooms. 

Population to be Served: In Washington Heights, District 6, Planning Board 12 Manhattan 

(PB12M) from our analysis we see high demand for our charter school. In 2016 there were more 

than 270,000 people living in the area, more than 57,400 residents under age 20, and more than 

15,000 children under age 5. PB12M has been the most populated Manhattan planning board with 

highest concentration of school age children, and fast-growing population under 5. Foreign-born 

people comprise 45% in the area, with about 30% of families impoverished, including 33% with 

children under 18. 

Choice: To assess potential demand for EULCS, we estimated an interest in Choice, comparing 

census data (ACS) with NYC DOE enrollment data, subtracting Nonpublic enrollment data Private 

nd Parochial). In 2016, 24.6% or 3,104 students did not attend a CSD6 school, but attended schools 

through Choice – charter schools or public magnet schools in other districts. In all but one year 

since 2012, CSD6 had the highest number of students of all Manhattan districts who left the district 

to attend schools through Choice. While other Manhattan districts had stable district and nonpublic 

school enrollment, CSD6 had the largest decline in district school year-to-year enrollment, a 40% 

growth in Nonpublic school, and 28% growth in Choice. Since the population remained stable, 

this volatility in student enrollment suggests other factors govern parents’ educational decisions 



          

            

          

          

              

        

for school selection. PB12M is among the top districts in Manhattan for racial/ethnic and linguistic 

diversity, and a great majority of Latino and Chinese families speak their respective languages at 

home. With a large percentage of families not attending a CSD6 schools, and families speaking 

other languages, we conclude that EULCS would be the only school offering high-quality language 

instruction to the two largest language groups in the community, resulting in a diverse student 

population. We Conclude there would be a high demand for EULCS in District 6. 



CERTIFICATION AND ASSURANCES STATEMENT 
 

Proposed Charter School Name: Education Unlimited Lyceum Charter School 

Proposed School Locations (District): Community School District (CSD) 6 

Name of Exiting Ed. Corporation (If applicable): Not Applicable 

 
I hereby certify that the applicant group/prospective Board of Trustees have all read Article 56 of 
the New York State Education Law, and understand the relationship between a charter school 
and the authorized chartering entity as defined in that statute.  By submitting a charter school 
application to the Board of Regents, the applicant group/prospective Board of Trustees 
understands that the Board of Regents is the authorized chartering entity with the authority to 
approve our application to establish the proposed charter school and enter into a charter 
agreement setting forth the terms and conditions under which the Board of Trustees will operate 
the charter school. The applicant group/prospective Board of Trustees also understands that this 
charter school application serves as the first component of an application for a federal Charter 
Schools Program (CSP) Planning and Implementation Grant. We understand that if the charter 
application is approved and a charter is issued by the Board of Regents, the school is qualified to 
receive a CSP grant, pending available funding and final approval of additional materials – 
including budget materials - by NYSED and by the New York State Office of the Comptroller.  We 
agree to complete all required budget information and assurances according to forthcoming 
instructions and a revised timeframe to be issued by NYSED. 
 
I hereby certify that the information submitted in this application is true to the best of my 
knowledge and belief; and further I understand that, if awarded a charter, the proposed school 
shall be open to all students on a space available basis, and shall not discriminate or limit the 
admission of any student on any unlawful basis, including on the basis of ethnicity, race, creed, 
national origin or ancestry, gender, sexual orientation, disability, intellectual ability, measures of 
achievement or aptitude, athletic ability, age, religion, proficiency in the English language or a 
foreign language, or academic achievement. I understand that the Charter Schools Act allows, to 
the extent consistent with Federal law, “the establishment of a single-sex charter school or a 
charter school designed to provide expanded learning opportunities for students at-risk of 
academic failure or students with disabilities and English language learners.”1   
 
The applicant group also makes the following assurances pursuant to Section 7221b of the United 
States Code (USC), which will be incorporated into, and made a part of, the Charter School’s 
charter, if granted, and be binding on the Charter School itself:  
 

• An assurance that the charter school will annually provide the Secretary of the U.S. 
Department of Education and the State Education Department such information as may be 
required to determine if the charter school is making satisfactory progress toward achieving 
the objectives described in this application; 2 

                                              
1  N.Y.  Education Law § 2854(2)(a) 
2  20 USC § 7221b(b)(3)(J)  



• An assurance that the charter school will cooperate with the Secretary of the U.S. Department 
of Education and the State Education Department in evaluating the program assisted;3 and 

• That the charter school will provide such other information and assurances as the Secretary 
of the U.S. Department of Education and the State Education Department may require.4 

• That the school will follow any additional procedures required by NYSED to ensure an orderly 
closure and dissolution process, including compliance with the applicable requirements of 
Education Law §§2854(2)(t), 219 and 220 and any Closing Procedures specified by NYSED. 

 
 

I, David Lopez, PhD, hereby certify that the information submitted in this Full Application to 
establish Education Unlimited Lyceum Charter School  is true to the best of my knowledge and 
belief, realizing that any misrepresentation could result in disqualification from the application 
process or revocation after issuance of the charter. 
 

Signature of Proposed BOT Chair: 

Date: August 15, 2018 

 

                                              
3 20 USC § 7221b (b)(3)(K)  
4 20 USC § 7221b (b)(3)(N)  
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I. Mission, Key Design, Enrollment and Community
 
A. Mission 

1. Mission Statement: The mission of the Education Unlimited Lyceum Charter School 

(EULCS) is to provide an emotionally and intellectually supportive K-5th dual-immersion, STEM 

focused learning environment, dedicated to student achievement by cultivating the best in each 

child. The majority of students will reach proficiency on NYS exams in ELA, Math and Science 

and proficiency in two languages by the end of elementary school. 

EULCS Vision is a 21st century whole child model of education fostering: Language Arts 

Literacy, Numeracy and Math Literacy, Scientific Literacy, Computer literacy, Cultural and Civic 

Literacy, and a school where students are encouraged to be curious, creative and critical thinkers. 

Our Goal is to reduce the achievement gap for at-risk students by providing a scholastically 

rigorous, emotionally, intellectually and inclusive school. Our Objective is every student will 

become Language Diverse, regardless of home language, by the end of 5th grade 

2. Objectives of the Charter School Act are inherent in EULCS’s school design. We will: 

a. Improve student learning and achievement, paramount to EULCS’s mission. The Dual-

immersion programming (DIP) as documented in §I.B.2 is one of the most successful instructional 

approaches for educating English language learners (ELLs), and all students, and reducing the 

literacy and achievement gaps during these critical years. Documented in §I.C.2, community 

school district 6 (CSD 6) is a persistently low performing district, the second lowest in Manhattan. 

CSD6’s 5-year average (2013-2017) for grades 3-5, for all students achieving level 3 and 4 

(proficiency) for English Language Arts (ELA) and Math exams was 20.6% and 24.7% 

respectively. For at-risk students, performance was low: 5.8% of students with disabilities (SWD), 

3.3% of ELL and 17.8% of economically disadvantaged students (EDS) reached proficiency on 

the ELA exam. On Math exam 9.8% of SWD, 7.7% of ELL and 9.8% of EDS reached proficiency.1 

The persistently low performance is particularly problematic since more than 89% of CSD 6 are 

EDS, 35% are ELLs and 15% are SWD, ranking CSD 6 with the largest ELL population in 

Manhattan and the second largest at-risk student population. Increasing achievement for ELLs in 

CSD 6 is a top priority. EULCS’s unique educational plan, which combines rigorous curriculum 

with project-based learning and proper language support through dual-immersion instruction, can 

improve learning and achievement for all students. 

b. Increased learning opportunities for all students with special emphasis on expanded 

learning experiences for at-risk students, is our objective. As noted above and detailed in §I.C, 

students in CSD 6 are at risk of failing. The EULCS innovative academic program blends best 

practices from several successful pedagogical models of instruction: Dual-Immersion Program 

(DIP), Inquiry-Project Based Learning (IPBL) and Universal Design for Learning (UDL). Our 

approach is based on an inclusive, supportive and diverse learning campus that holds paramount 

academic rigor and quality, thereby providing increased learning opportunities for all students in 

CSD 6, including improved learning opportunities for at-risk students. Our DIP provides academic 

first and second language support to ELL students so that they can master the necessary skills to 

be academically successful in middle school and beyond.2 Research has shown that in properly 

implemented DIP, ELL students typically reach proficiency in ELA and Math in about 5 years.3 

1 NYC DOE, http://schools.nyc.gov, NYS exam result for ELA and Math SY:20013-2017.
 
2 Collier, V.P. & Thomas, W.P., (2002), The Astonishing effectiveness of Dual Language Education for All, PDF.
 
3 Collier, V.P. & Thomas, W.P., (2002), The Astonishing effectiveness of Dual Language Education for All.
 

2 

http://schools.nyc.gov/
http://hillcrest.wacoisd.org/UserFiles/Servers/Server_345/File/Publications/ELL/Dual%20language%20survey.pdf


  

        

        

      

         

          

          

             

   

            

          

         

          

         

           

          

          

          

       

        

        

        

        

  

        

         

            

        

         

         

             

        

          

         

         

          

       

     

           

           

        

           

      

          

           

   

Our K-5 school will provide six years of DIP exposure, giving the necessary instructional support 

to increase learning opportunities for ELLs. Our inclusion of UDL allows for multiple modalities 

and entry points of information. Students of all learning styles will absorb content and succeed. In 

particular, we will incorporate Orton-Gillingham and Reading Recovery into our Language Arts 

Literacy (LAL) instruction for K and 1st grades, to provide appropriate instruction and support that 

will mitigate against SWD’s falling behind, and aid SWD and EDS. Each feature of our rigorous 

education plan is designed to accelerate and meet the learning needs of at risk students - ELL, 

SWD, EDS – while promoting diversity among the student population. 

c. Innovative teaching methods will be modeled and developed as EULCS implements our 

educational plan. In addition, to our effective pedagogical models of instruction, we combine 

Cambridge Primary (CP), Teaching Tolerance (TT) and STEM curriculums to create an innovative 

21st century whole child approach and learning environment. EULCS will provide a rigorous, 

STEM focused democratic education that is taught through a dual-immersion model, detailed in 

§I.B and §I.C. We will emphasize 100% literacy in all content areas and will support teachers in 

developing integrated themes in all subjects. By combining these features, we will push the frontier 

of public education. Our curriculum will be aligned to NYS Common Core Learning Standards. 

EULCS’ teachers will receive extensive professional development (PD) from CP and TT. To 

create an innovative STEM curriculum, we have established partnerships with American Museum 

of Natural History and Hayden Planetarium, The Center for K-12 STEM Education at NYU 

Tandon School of Engineering, The Dalton School and Hunter College, Department of Math 

Education, see attachment 2c. We are also developing partnerships with student-centered K-12 

STEM programs: FIRST LEGO® League Jr., and STEM-Kids NYC for activity based, hands-on 

experiential learning, beginning in Kindergarten. 

d. New professional opportunities for teachers, school administrators and staff are a 

cornerstone of the EULCS educational plan. As per §III.D, our on-going PD for teachers, school 

leaders and parents is an essential part of our philosophy. In addition to Wednesday in-house PD 

workshops and teacher coaching, see §II.H, both CP and TT offer PD on numerous topics such as 

Classroom Management, Implicit Bias in the Classroom, Active Learning, Language Awareness, 

and Special Education, which our teachers and staff will participate in, both on-line and during 

school workshops. Our alliance with CP and TT will provide a dependable PD structure to help 

maintain a highly rigorous curriculum, and develop well-trained, informed and capable faculty and 

staff. In our PD-supervision model, the Education Leader and Supervisors make up the coaching 

team and will regularly visit classrooms to observe student-teacher interaction, instruction and 

curriculum. As new teachers join EULCS, they will be paired with experienced teachers, which 

will provide an additional layer of professional support and opportunities to grow. Our education 

plan is designed to create and maintain professional opportunities for teachers, which is necessary 

for supporting the learning of at-risk students, see §II.D and §III.D. 

e. Providing parents and students with expanded choices in CSD 6 is an important role for 

EULCS. We are expanding educational choice in CSD 6, see §I.B and §I.C, by using CP, the TT 

curriculum and Dalton Curriculum Guides; by offering a STEM focused dual-immersion school 

and combining IPBL and UDL, pedagogical models of instruction, so that all children can 

participate. EULCS expands choice by offering a Mandarin dual-immersion program, and by an 

innovative program that promotes a racially diverse student population, appealing to a variety of 

racial, ethnic and linguistic groups. To our knowledge, EULCS is the only school in CSD 6 to 

offer these educational options to parents and students. 

3 



  

           

             

       

     

          

        

             

    

       

       

     

   

     

         

 

        

  

       

          

        

     

  

   

      

         

         

        

   

       

      

  

        

    

      

   

        

          

   

                                                 
     

   

     

    
    

   

  

f. Performance-based accountability ensures that we will advance student achievement and 

fulfil the objectives of the Education Law. Students in CSD 6 have limited access to rigorous high-

quality education that is inclusive. EULCS protocols for monitoring performance-based growth 

will ensure that students can reach proficiency by the end of elementary school. 

3. Mission specific goals: As detailed in §I.C.2, CSD 6 is a persistently underperforming 

district. Between 2013-2017, for 3rd – 5th grade students in CSD 6, the 5-year proficiency average 

on NYS ELA exam was 20.6% for all students, and 24.7% on the Math exam.4 CSD 6 ELL 

achievement was 3.3% and 8.4%, on ELA and Math, respectively. CSD 6 performance was about 

half the achievement levels of Manhattan, NYC and NYS: For ELLs, the ELA 5-year average for 

proficiency was 7.1% Manhattan, 6.8%, NYC, and 6.8% NYS. On the NYS Math exam, 

Manhattan was 9.2%, NYC 17.2% and NYS was 14% respectively.5 Our achievement goals are: 

i.	 Academic Performance Goals: 

1.	 Absolute Measures of Student Performance: 

a.	 For 3rd – 5th grades, 55% of our students will achieve proficiency on the NYS ELA, Math 

and Science exams.6 

b.	 By end of 2nd grade, 50% of students will achieve a 50th percentile on the Normal Curve 

Equivalent (NCE) scale on TerraNova (Supera) exams. 

2.	 Growth Measures of Student Performance:7 

a.	 Students will average a yearly 6-percentage point growth on TerraNova (Supera), NCE 

scale, in Reading, Language and Math, until an average score of 50th percentile achieved. 

b.	 Each year, 75% of all students will demonstrate growth between baseline, beginning of 

year exam (BOYE), and cumulative, end of year exam (EOYE). 

ii.	 Target Language Goals 

1.	 Target Language Exposure:8 

•	 Year 1: 70% of students will achieve one year of growth in target language by year end. 

•	 Year 2: 80% of students will achieve one year of growth in target language by year end. 

•	 Year 3: 90% of students will achieve one year of growth in target language by year end. 

2.	 ELL NYSESLAT exam:9 

•	 By end of 2-years of instruction, 60% of students will achieve Transitioning. 

•	 By end of 3-years of instruction, 75% of student will achieve Expanding. 

iii.	 Operational Goals: 

•	 Each year 90% of students will sit for BOYE and EOYE cumulative testing. 

•	 Each year, EULCS will operate within Board approved budget guideline. 

•	 Each year, 80% of families will attend parent-teacher information sessions. 

iv.	 Organizational Goals: 

•	 95% of families will complete our school culture and satisfaction survey. 

•	 75% of families will respond “satisfaction or above” on survey, using categories adapted 

from Framework for Great Schools.10 

4 NYCDOE, http://schools.nyc.gov, we report 6-year averages for demographic and 5-year averages for exams data.
 
5 https://data.nysed.gov/
 
6 In accordance with NYS Testing practices, NYS science will be administered in 4th grade.
 
7 As assessed by TerraNova (Supera) Complete Battery Exams.
 
8 As assessed by TerraNova (Supera) Complete Battery Exams.
 
9 http://www.nysed.gov/common/nysed/files/programs/bilingual-ed/nyseslatparentinfobrochure-english.pdf
 
10 Framework for Great Schools, website.
 

4 

http://schools.nyc.gov/
https://data.nysed.gov/
http://www.nysed.gov/common/nysed/files/programs/bilingual-ed/nyseslatparentinfobrochure-english.pdf
https://www.schools.nyc.gov/about-us/vision-and-mission/framework-for-great-schools
http:Schools.10


  

           

  

          

 

             

  

        

  

           

       

          

      

       

         

         

      

           

         

         

           

         

     

           

          

             

            

            

        

      

      

        

             

           

             

           

           

       

     

                                                 
     

 

   

   

   

    
 

     

 

•	 The Board of Trustees (BOT) will conduct formal annual reviews of the Charter School 

Leader (CSL), to assess strengths, weaknesses, and overall school performance. 

•	 The BOT will conduct annual self-evaluations to assess strengths/weaknesses in 

meeting fiduciary responsibilities. 

•	 The BOT will conduct formal annual review of policies and procedures and will notify 

parents of any recommend changes. 

•	 The BOT will conduct formal annual reviews of EULCS strengths/weaknesses. 

B. Key Design 

1. We propose seven key design elements for our school that best reflect EULCS’s mission 

and educational plan: (i) Instructional Content Blocks, three cross-curricular content blocks of 

Language Arts Literacy (LAL) – Including reading, writing, and social studies; Mathematics – 

including architecture and engineering; and Science – including computers, robotics and 

environmental conservation; (ii) STEM Education designed to offer cooperative and team 

learning through active and project-based activities, will form the core of our Math and Science 

content; (iii) Dual-Immersion Programming (DIP) will offer academic quality native language 

exposure in English, Spanish or Mandarin content, without translation or repetition, creating bi-

literate language diverse students; (iv) Cambridge Primary (CP), the primary grade curriculum (K 

- 5) of Cambridge International, developed by Cambridge University, UK, will be used as our 

syllabus; (v) Teaching Tolerance (TT) is a K-12 anti-bias curriculum developed by the Southern 

Poverty Law Center, that is inclusive and just, designed to foster global and democratic awareness; 

(vi) Physical Education using the target language, twice daily, with age appropriate cardio, yoga 

and Tai Chi, promotes natural language usage, health and wellness; and (vii) Parent Involvement, 

to support language and literacy development, we will hire qualified parents to model native 

language in classrooms and school as well as to provide assistance throughout the school day. 

2. Our rationale for selecting these key design elements is that we believe they are necessary 

ingredients for an academically and socially successful school that is inclusive to all types of 

students. These elements reflect our pedagogical method of instruction which is influenced by four 

research strands: (1) Second Language Acquisition Theory (SLAT), based on Stephen Krashen’s 

comprehensible input hypothesis, James Cummins’ common underlying proficiency (CUP) 

theory, Penfield and Roberts and Eric Lenneberg’s critical threshold hypothesis (CTH).11 Based 

on research of Collier and Thomas, Lindholm-Leary, Soltero and others, the most effective 

application of SLAT is Dual-Immersion instruction. It is important to use a student’s prior 

language knowledge in their native language (L1) to develop reading ability in a new language 

(L2). A failure to adequately develop L1 ability will weaken the mastery of L2;12 (2) Vygotsky’s 

concept of Zone of Proximal Development, his constructivist theory of cognitive and linguistic 

development,13 will help all students, especially at-risk student populations, to receive the 

academic structure and support for cognitive development leading to academic success; (3) 

Scaffolding and learning as articulated by Jerome Bruner, is a proven research-based approach to 

11 Krashen, S. (1977). "Some issues relating to the monitor model". In Brown, H; Yorio, Carlos; Crymes, Ruth. Teaching and learning English as 
a Second Language: Trends in Research and Practice: On TESOL '77: Selected Papers from the Eleventh Annual Convention of Teachers of 

English to Speakers of Other Languages, Miami, Florida, April 26 – May 1, 1977. Washington, DC: Teachers of English to Speakers of Other 

Languages. pp. 144–158; Cummins, J. (1979). Linguistic Interdependence and the Educational Development of Bilingual Children, website; 

Penfield, W. & Roberts, L. (1959). Speech and Brain Mechanisms. Princeton; Lenneberg, E.H. (1967). Biological Foundations of Language. 
12 Collier & Thomas, see fn 17; Lindholm-Leary (2001) Dual Language Education, Multilingual Matters; Soltero, S., (2016), Dual Language 
Education: Program Design and Implementation, website. 
13 Vygotsky, L. S. (1930/1978). Mind in society: The development of higher psychological processes. Massachusetts: Harvard Univ. Press; 

Vygotsky, (1934/1986). Thought and Language. Cambridge, MA: MIT Press. 
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provide instruction to SWD and ELLs;14 and (4) experiential learning based on the work of John 

Dewey and its connection to inquiry-project based learning (IPBL)15 is designed to immerse 

students in a meaningful way drawing upon prior knowledge allowing students to make 

connections and draw inference. We interpret the role of IPBL as a catalyst enabling all students 

to become independent learners. Effective instructional strategies based on an appropriate, 

intentional, interaction between student and teacher enables students to move smoothly from their 

current developmental level, to a deeper understanding and a higher level of critical thinking – a 

cognitive trajectory of concrete to generalization to abstraction. Each one of our key design 

elements is intentionally used to maximize the diverse needs of all EULCS students, and promote 

an innovative instructional methodology: 

i. Instruction Content Blocks: Cross-curricular content blocks of Language Arts Literacy 

(LAL), Mathematics and Science, are designed to maximize student exposure to the core content 

areas. We incorporate Orton-Gillingham and Reading Recovery into our LAL instruction for K 

1stand grades to mitigate against students’ falling behind and to ensure proper literacy 

development during the critical period. Content blocks allow for a more flexible organization 

within the classroom and allow teachers to “teach through experience” and “teach the child” rather 

than “teach the subject.” This supports all, including at-risk students.16 

ii. STEM Education: Our focus on three cross-curricular content blocks will support STEM 

education, our principle approach to teaching math and science. Research has shown the 

importance of thematic project-based learning (active learning) as well as content specific literacy 

development in Math and Science to help students develop academic proficiency.17 Math anxiety 

in students is often an unintended consequence of the math anxiety of teachers and parents, which 

is unconsciously transmitted. Girls and at-risk students are highly sensitive to picking up adults’ 

anxiety and ridicule from peers. To counter this, EULCS will intentionally create a positive 

reproach-free Math-Science environment beginning in Kindergarten, before students are likely to 

have internalized negative attitudes.18 

iii. Dual-Immersion Instruction: As analyzed in §I.C.2, CSD 6 has the largest number of ELL 

students in Manhattan, approximately three times the average percentage, between 2013 and 

2017. The Rand Corp., 2017, analyzed randomly assigned students into four DIP (Japanese, 

Mandarin, Russian and Spanish) to their counterfactuals peers (students who applied but were not 

accepted) and estimated that DIP students outperformed peers by 13% of a standard deviation in 

5th grade and 22% of a standard deviation by 8th grade. When implemented correctly, DIP can be 

extremely effective and can eliminate or reduce the achievement gap between ELL and 

14 Bruner, J. S. (1957). Going beyond the information given. NY: Norton; Bruner, J. S. (1960). The Process of education. Cambridge, Mass.:
 
Harvard University Press; Bruner, J. S. (1961). The act of discovery. Harvard Educational Review, 31, 21-32. Bruner, J. S. (1966). Toward a 

theory of instruction, Cambridge, Mass.: Belkapp Press. Bruner, J. S. (1973). The relevance of education. New York: Norton. Bruner, J. S. 

(1978). The role of dialogue in language acquisition. In The Child's Concept of Language. New York: Springer-Verlag.
 
15 Dewey, J. (1902), The Child and the Curriculum, Univ. Chicago Press; Dewey, John (1916), Democracy and Education: an introduction to the
 
philosophy of education, New York: Macmillian; Dewey John (1938) Experience and Education, 2nd Edition, New York: Collier Books.
 
16 Dewey, J. (1902), The Child and the Curriculum: Univ. of Chicago Press; Freeman, S., Eddy, S. L., McDonough, M., Smith, M. K., Okoroafor, 

N., Jordt, H., & Wenderoth, M. P. (2014). Active learning increases student performance in science, engineering, and mathematics, website; 

Nurlaela, L., Samani, M., Asto, I. G. P., & Wibawa, S. C. (2018), The effect of thematic learning model, learning style, and reading ability on the
 
students’ learning outcomes, website.
 
17 Cotabish, A., Dailey D., Robinson A. & Hughes G., (2013). The Effects of a STEM Intervention on Elementary Students' Science Knowledge
 
and Skills, website; Tutita M. C., Evens K., Firmender, J.M & Colonnese, M. W. (2017), Why Should Students Write in Math Class, website;
 
18 Ramirez, G., Gunderson, E. A., Levine, S. C., & Beilock, S. L. (2013). Math Anxiety, Working Memory, and Math Achievement in Early
 
Elementary School., website; Gunderson, E. A., Park, D., Maloney, E. A., Beilock, S. L., & Levine, S. C. (2018). Reciprocal relations among
 
motivational frameworks, math anxiety, and math achievement in early elementary school, website;
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monolingual students.19 Research conducted by Susana DeJesús, (1995, 2008, 2010) analyzes 

dual-immersion as a vehicle for parental inclusion, addressing the socio-cultural exclusion that 

often occurs in educating minorities, at-risk and language diverse students. In addition, DeJesús 

and DeJesús (2015) analyzed the importance of first language instructional support in education 

as it relates to language development and long-term academic success of at-risk and ELL student 

populations.20 figure I.B.2. shows Collier & Thomas (2009) longitudinal study of ELL long-term 

achievement, comparing various bilingual programs. As shown, only the DIP exhibits increasing 

performance (green lines) and achieves proficiency. This evidence supports that DIP is one of the 

most effective instructional models for educating ELLs and reducing literacy gaps in critical 

years. 

Figure I.B.2: Program Comparison of ELLs Achievement on Reading Standardized Tests 

Source: Chart I.B.2. is adopted and reprinted with permission from Collier and Thomas (2009). Note:  The graph depicts the long-term
 
achievement on English reading standardized test of ELL exposed to different bilingual education programs.
 

19 Rand Corp., (2017), Dual-Language Immersion Programs Raise Student Achievement in English, PDF; W. P., & Collier, V.P. (2014). English
 
learners in North Carolina Dual Language Programs: Year 3 of this study: School Year 2009-2010. website; Thomas, W.P., & Collier, V.P. 

(2002). A national study of school effectiveness for language minority students' long-term academic achievement, PDF; Thomas, W.P., &
 
Collier, V.P. (1997). School effectiveness for language minority students. Washington, PDF.
 
20 DeJesús, S. (1995). The opinions of Latino parents concerning language learning in English and Spanish, education and the schools. Doctoral
 
Dissertation, Columbia University, Teachers College; DeJesús, S. (2008) An Astounding Treasure: Dual Language Education in a Public School
 
Setting, website; DeJesús, S. (2010b). St. Croix: A pluri-lingual, pluri-cultural island. In Faraclas, N., Severing, R., Weijer, C. & Echfeld, E. 

(Eds.), In a sea of heteroglossia: Pluri-lingualism, pluri-culturalism and pluri-identification in the Caribbean, Vol. 2, pp. 53 - 75: Willemstad, 

Curaçao: Fundashon pa Planifikashon di Idioma; DeJesús, S. & DeJesús, I.A., (2015), Early Childhood Language Acquisition: Young Bilinguals
 
need L1 Support, Manuscript submitted for publication.
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iv. Cambridge Primary (CP): This is the primary K-5th grade component of the Cambridge 

International K-12 curriculum. CP is aligned to the entire K-12 sequence and aligned to NYSLS. 

It is a rigorous high-performance curriculum, the international equivalent to a U.S. Advanced 

Placement curriculum, known and respected by more than 500 colleges and universities, including 

MIT, Duke, Michigan and Vanderbilt, whose admission offices recognize Cambridge curriculum 

as an excellent preparation for the academic rigors of higher education.21 The use of CP provides 

an important signal of high expectation to our students, parents and the community: it grounds our 

school mission and frames the educational plan within our long-term scholastic goal – preparing 

students to enter and succeed at university, regardless of the student’s own personal background: 

When I see a youngster has done Cambridge International, it tells me they have been 

taught a critical way of thinking. You might have students who come from a low-income 

background…maybe didn’t score as well [on exams] but if the student is 

thriving…within [Cambridge] standards, it puts them in a positive light for an 

admissions officer.” (Vice-Provost for Enrollment, Vanderbilt University). 

The goals of CP are to (a) develop academic success; (b) fulfill the potential of every learner, (c) 

provide knowledge and understanding that is relevant for today and prepare students for a global 

tomorrow. By design CP is a flexible curriculum, can be used in a dual-immersion setting and 

adjusted to fit the needs of the school culture and environment. EULCS’s adoption of CP will 

provide CSD 6 with a high-quality alternative educational option for students in this low 

performing district. Beginning on opening day, it establishes an expectation and culture of high 

academic rigor and success. 

v. Teaching Tolerance: With the current climate of socio-political tension, we believe it is 

extremely important to include democratic education in our instruction. Our use of Teaching 

Tolerance is to address the direct and indirect prejudice, bigotry and bias that our students may 

face throughout their education and lives. The anti-bias curriculum approach encourages students 

to challenge prejudice, learn how to have agency in their own lives, and feel confident being an 

active participant in a diverse democracy. Teaching Tolerance has been endorsed by American 

Federation of Teachers for combatting all types of bullying.22 James Cummins (1986, 2017) 

analyzes previous attempts of educational reform(s) in minority students' schools. The relative lack 

of success of these efforts is a result of not explicitly addressing racial and linguistic ideologies 

and thereby not having significantly altered the relationships between educators and minority 

students, and between schools and minority communities.23 Research has also shown that when 

classrooms are socio-politically insensitive and are not inclusive, students are more likely to feel 

unsafe, have a higher incidence of drop-out, engage in anti-social behavior, as well as exhibiting 

low levels of self-esteem.24 

vi. Physical Education: Overall health and wellness is an important part of the EULCS whole 

child approach to education. PE with native language usage, twice daily, engages the student in 

age appropriate cardio, yoga and Tai Chi, promotes natural target language usage and provides a 

21 Adams, C. J., (2013, Dec 30), Cambridge Academic Program Makes Inroads in U.S., Education Week, website; Durrani, A., (2017, Dec 12). 

Use Cambridge Qualification to Study in the U.S., U.S. News & World Report, website; Chatlani, S., (2018, Jan 18), Cambridge K-12 Standards
 
enhancing students’ college-readiness, EducationDive, website.
 
22 https://www.aft.org/ae/winter2016-2017/tools
 
23 Cummins, J., (2017), Teaching Minoritized Students: Are Additive Approaches Legitimate? website.
 
24 Darder, A. (1991). Culture and Power in the Classroom: A Critical Foundation for Bicultural Education, website; Portes, A., & Rumbaut, R. 

G. (2001). Legacies: The Story of the Immigrant Second Generation, website; Garza, C. L., (2011, Mar 18), AFT launches National ‘See a Bully, 

Stop a Bully: Making a Difference’ Campaign, Press Release, American Federation of Teachers, website. 
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supportive environment for students to discover their own strength, self-regulation, concentration 

and mindfulness. General mindfulness and meditation will be introduced as we believe that stilling 

the mind is just as important as stimulating it.25 

vii. Parent Involvement: plays an important role in the academics and culture of EUCLS. 

James Comer’s (1984) seminal work on the achievement of minority students within minority 

communities, finds a positive relationship between the home-school interaction and the academic 

success of students. When parents are involved in the process of schooling, teacher-parent 

relationships improve, race, linguistic and cultural differences are overcome and the result is 

improved school environment, impacting student achievement.26 Recent studies have found that 

parental involvement and academic achievement were positive and consistent across different 

grades and ethnic groups, with net benefits of reducing racial tensions and democratically 

increasing parental participation.27 Understanding the important positive impact that parental 

involvement can have on a school, EULCS has developed an innovative function – to hire qualified 

parents to model native language proficiency in classrooms and in the school, as well as to provide 

assistance during the day. 

3. Request for Federal and Local statutory waivers: Not Applicable. 

C. Community & Students Served 

1. The Community to be served by EULCS is Washington Heights/Inwood, in Planning Board 

12 Manhattan (PB12M), which receives educational services through Community School District 

6 (CSD 6). From our overall analysis in this section we see that there is high demand for our charter 

school in PB12M. From 2016 American Community Survey (ACS) 5-year population data, in 2016 

there were 272,304 persons living in PB12M, with 57,411 residents under age 20, and 15,051 under 

age 5. Since 2012, PB12M has been the most populated Manhattan planning board with highest 

concentration of school age persons, and a fast-growing population under 5. Foreign-born persons 

comprised 45.3% of PB12M, with 55.5% of residents who are not citizens. Finally, 29.8% of 

PB12M families are impoverished, of which 33.5% have children under 18 years old. 

Parental Demand: To analyze potential parental demand for EULCS, we estimated Choice 

by taking the difference of ACS data, NYC DOE enrollment and nonpublic enrollment data 

(private or parochial).28 In 2016, we estimate that 24.6% or 3,104 students, of PB12M decided not 

to attend a CSD 6 school, and instead attended schools through Choice. Since 2012, in all but one 

year, CSD 6 had the highest number of students of all districts in Manhattan who left the district 

to attend school through Choice. While the other five districts had relatively stable district and 

nonpublic participation, CSD 6 had the largest decline in year-to-year school district enrollment, 

a 40% growth in nonpublic, and a 28% growth in Choice. Since the PB12M population remained 

stable, such volatility in student enrollment suggests that other factors governed parents’ 

educational decision-making factors for school type. With such a large percentage of families not 

25 Columbia Grammar and Preparatory School, Physical Education program; Leoni Bolz, L. Heigele, S. & Bischofberger, J. (2015), Running 

Improves Pattern Separation during Novel Object Recognition, website; Basso, J.C, Suzuki, W.A., & Wendy A. (2017), The Effects of Acute 

Exercise on Mood, Cognition, Neurophysiology and Neurochemical Pathways: A Review, website; Palomino, M. d. C. P. (2017). An Analysis of 
Self-Concept in Students with Compensatory Education Needs for Developing a Mindfulness-Based Psychoeducational Program, website. 
26 Comer, J. (1984), Home-school relationships as they affect the academic success of children, website. 
27 Panferov, S. (2010), Increasing ELL Parental Involvement in Our Schools: Learning From the Parents, PDF; Wilder, S. (2013), Effects of 

parental involvement on academic achievement: a meta-synthesis, website; Sebastian, J., et.al., (2016), The relationship of school-based parental 

involvement with student achievement: a comparison of principal and parent survey reports from PISA 2012, website; 
28 We matched census blocks from ACS data to CSD boundaries, so that Census captures the total number of children in grades Kindergarten 

through 6th living in Manhattan, with residence in one of the six CSDs. Choice captures all children with an address in CSD that did not attend a 

district school or a nonpublic school, i.e. a charter or an out-of-district public. 
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attending a CSD 6 school, and attending other schools through Choice, parents seemed sensitive 

to CSD 6 school quality. Parental decision to not attend CSD 6 does not indicate preference for 

our school. Therefore, we looked at known demographic characteristics that influence parental 

selection for types of schools. 

We analyzed three other sources of parental demand, by considering several cross-tabulations 

of descriptive statistics derived from ACS population data: (a) Age, Education and Birth; (b) 

Race/Ethnicity and Language; and (c) Family and Income Composition. From our first cross-

tabulations, we observed that the percentages of men to women in PB12M remained roughly equal 

between 2012 and 2016. The largest concentration of women was the 25 to 29 age group, which 

increased by 15.6% from 2012 to 2016. In 2016 more than 50% of persons in PB12M who earned 

a bachelor’s degree or higher (BA+) were women, a growth of 7.3% since 2012. Among most 

race/ethnic groups, women experienced an increase in the number earning BA+. While the 

percentage of Latinas earning a BA+ was the lowest among the race/ethnic groups, the population 

of Latinas was 40% larger than the second largest population group, White women. Of women 

who gave birth in 2016, 36.3% earned a BA+, a 31.2% growth since 2012. Thus, there is a 

substantial racial and ethnically young and well-educated population of women who are starting 

families, which was the fastest growing portion of the population giving birth between 2012 and 

2016. This indicates an increased number of families with educated women that will likely be 

concerned about CSD 6 school quality. These families may increase the already high number of 

families choosing not to attend CSD 6 schools. They, like all families will be looking for the kind 

of schools they send their children to, that reflect their own values, attitudes, wants and goals. 

From Race/Ethnicity and Language cross-tabulations, we observed that an overwhelming 

majority of Latinos and Chinese persons spoke their respective languages in the home. In 2016, 

88.8% of Latinos spoke Spanish at home. Within the non-Chinese Asian community, 24.7% spoke 

Mandarin. This is partly because of the large Chinese diaspora population across Asia: Thailand 

(13%), Malaysia (23.2%) and Singapore (74.3%).29 For many reasons, Mandarin in Asia is a 

lingua-franca, and by extension also here in the US. Among Chinese people in PB12M in 2016, 

73% spoke Mandarin in the home. Spanish and Mandarin were the two most spoken languages in 

the home in PB12M.30 When comparing PB12M to Manhattan and the remaining 11 planning 

boards, we discovered that in Manhattan: 25.8% of foreign-born persons live in PB12M. 28% of 

Latinos and 53% of foreign-born Latinos living in Manhattan reside in PB12M. Yet, the 

overwhelming proportion of Latinos in the area masks the diversity within PB12M: among 

Manhattan’s planning boards, PB12M is in the top 5 of diverse populations; and is in the top 2 of 

planning boards that have a single race/ethnic majority group.31 PB12M is one of the most 

linguistically, racially and ethnically diverse communities in Manhattan. PB12M is among the top 

planning boards in Manhattan for racially/ethnically and linguistic diversity. A super majority of 

Latino and Chinese families speak their languages in the home. These families are likely to have 

a strong demand for alternative schooling that supports maintaining and preserving the home 

language, while providing high quality academics. EULCS would be the only school offering 

quality language education to the two largest language groups in PB12M. This would create a 

diverse student population in the school. 

29 https://www.prb.org/2017-world-population-data-sheet/
 
30 https://www.census.gov/data.html
 
31 Single race/ethnic majority is when a race/ethnic is more than 50% of population.
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In PB12M, a large portion of community residents struggle with low income and high poverty. 

Median family earnings in 2012, $42,466, increased to $47,603 in 2016. In 2016, 70.1% of families 

earned less than $75,000 annually as compared to Manhattan’s 43.7%, PB10M (Central Harlem) 

68.7%, PB9M (Manhattanville) 61.4% and 23.5% in PB7M (Upper West Side).32 In 2016, 29.8% 

of PB12M families were impoverished. This was the highest among adjacent planning districts, 

ten percentage points larger than Manhattan’s poverty rate. PB12M’s average poverty rate between 

2012 and 2016 was 31.6% for families with children under 18 years. PB12M has one of the highest 

concentrations of low income families in Manhattan. 

2. Educational Options in PB12M are limited. Urgent educational need was determined by 

PB12M in their most recent Fiscal Year (FY) 2016 report.33 As discussed above §I.C.1, since 2012, 

PB12M has been the most populated Manhattan planning board with the highest concentration of 

school age persons, along with a fast-growing population under age 5. Over 50% of CSD 6 students 

are in K - 8th grades, with the majority of school programs ending at 2:30pm. In 2017, there were 

approximately 23 schools that serve grades K-5 in CSD 6, of which 20 schools offer either Dual 

language (DL) and/or Transitional Bilingual Education (TBE) programs; Six offered only DL and 

another six TBE only; the remaining 8 offered both. Some of these schools offered Special 

Education class settings within the DL and TBE programs, seven programs offered 12:1:1 and six 

offered ICT classrooms.34 In 2017, there were 8 nonpublic (religious) schools in CSD 6. The 5

year average for all students on ELA and Math exams in these nonpublic schools was 36.5% and 

37.1%, respectively.35 There are 5 charter schools operating in CSD 6, of which two serve grades 

K-5 and none offer dual-immersion instructional support. Both schools performed significantly 

above CSD 6 average.36 For SY:2017-18, it was estimated that CSD 6 had 2,910 charter applicants 

for 1,150 available seats.37 

In CSD 6, for 3rd – 5th graders, the 5-year proficiency average was 20.6% for all students on 

the ELA exam and 24.7% on Math. Further, 24.1% of all 3rd grades students in CSD 6 reached 

proficiency in ELA and 27.5% in Math. By 6th grade, only16.9% and 20.2% reached proficiency, 

respectively. This steady decline in performance was persistent across grades, over time and by 

student subgroups. This is especially concerning for CSD 6’s at-risk populations: since CSD 6 had 

the largest number of ELL enrolled and highest percentage of district population in Manhattan 

65% larger than Manhattan’s average and more than 50% larger than CSD 5 and CSD 4. 

When compared to Manhattan, NYC and NYS, CSD 6 performance was significantly low: 

Manhattan’s 5-year average on ELA exam was 36.8% for all students, 12.5% for SWD, 7.1% for 

ELL and 25.4% for EDS; for Math it was 36.8%, 16.9%, 9.2% and 16.9%, respectively.38 For 

NYC, ELA proficiency rates were 39.3%, 10%, 6.8% and 32%, respectively; and for Math they 

were 40.5%, 15%, 17.2% and 33.7%. For NYS, ELA achievement was 38% for all students, 8.5% 

for SWD, 6.4% for ELL and 28.2% EDS; and for Math NYS was 42.8%, 14%, 14% and 30.9%, 

respectively.39 CSD 6 proficiency rates were consistently below Manhattan, NYC and NYS rates, 

and about half, respectively. Families in CSD 6 have limited access to quality education options. 

32 https://www.census.gov/data.html
 
33 http://www.nyc.gov/html/mancb12/downloads/pdf/CB__12_M_Statement_of_District_Needs_2016-Revised.pdf
 
34 NYC DOE Bilingual education Programs, Division of English Language Learners and Student Support.
 
35 Authors calculations for individual school’s self-reporting to authors, for a total average of 4.63 years of exam data. 

36 NYSED, (2017), Charter School Results 2013 to 2017, https://data.nysed.gov/
 
37 New York City Charter School Center (2017). New York City Charter Schools 2017-2018 Enrollment Lottery Estimates
 
38 NYCDOE, http://schools.nyc.gov, we report 6-year averages for demographic and 5-year averages for exams data.
 
39 https://data.nysed.gov/
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3. Our target student population: From NYC DOE (NYC) 6-year demographic data, in CSD 6 

89% of students are Economically Disadvantaged (EDS), 16% Students with Disabilities (SWD) 

and 35% English Language Learners (ELL), of whom 87% are Latino Heritage, 7.4% are African-

American, 4% are White, and 1.2% are Asian.40 We estimate that 49.3% of CSD 6 students 

reported speaking a language other than English at home on the Home Language Identification 

Survey, as compared to the 42% for NYC. Our target student populations are all students from 

CSD 6 and PB12M, with especial attention to ELL and Language Minority Students. 

4. The needs of the community: EULCS will meet the educational needs of the community, first 

and foremost, by offering a high-quality alternative educational option to CSD 6. Our approach is 

based on an inclusive, supportive and diverse learning campus that holds paramount academic 

rigor and the interests of our community and students. EULCS blends best practices from several 

successful pedagogical models of instruction: Dual Language Immersion (DIP), Inquiry-Project 

Based Learning (IPBL) and Universal Design for Learning (UDL). Using multiple modalities, our 

approach allows multiple entry points for information, so that students of all learning styles will 

absorb content and succeed. As discussed above in §I.C.2, CSD 6 is a persistently low performance 

district for all students and especially for ELLs. EULCS will address these community needs 

through our innovative curriculum which combines Dual-Immersion with STEM education. 

In keeping with our 21st century whole child approach, students will be taught in a dual-

immersion environment while receiving a cross-curricular STEM education approach in core 

content areas. We have established a partnership with the Department of Astrophysics at the 

American Museum of Natural History and the Hayden Planetarium, The Center for K-12 STEM 

Education, NYU Tandon School of Engineering, The Dalton School in NYC and Hunter College, 

Department of Math Education. These partnerships will enable us to create an exceptional STEM 

education curriculum with activity based, hands-on experimental learning, beginning in 

Kindergarten and fully incorporated into our curriculum. Our curriculum will be aligned to 

Cambridge Primary (CP) and fully aligned with NYSLS. We are dedicated to having students 

become inclusive and tolerant and therefore we include Teaching Tolerance (TT) an anti-bias K

12 curriculum developed by the Southern Poverty Law Center. Our students will become actively 

engaged global, democratic citizens. In addition to rigorous content aspects of our curriculum, two 

additional features will meet the needs of the community, as detailed in §I.A.2, §I.B.2 and §I.E.3. 

EULCS will have an extended school year and extended day, a broadly expressed recommendation 

of families in CSD 6, and will provide an inclusive education setting. For the community this means, 

schools that are economically, racially diverse, free of bullying and which invest in the “greater 

community life.” We achieve inclusion by modeling “inclusion:” every aspect of our pedagogical 

and curriculum design is inclusive, designed with multiple modalities and multiple entry points for 

information so that all student can learn; Teaching Tolerance defines our commitment to democratic 

and just education; our dual-immersion, multiple languages, invites the broadest inclusion of 

language speakers and mono-linguals into our education community; above all, we open our doors 

and invite parents to participate and help with the education of our children. The full spectrum of 

inclusion is obtained - racial, ethnic, linguistic, economic and students of all learning styles. 

5. Our rationale for selecting CSD 6: we believe that we can provide a much-needed value 

added educational experience to the instructional quality and the over-crowding that CSD 6 

struggles to manage. District 6 possesses the right combination of community ingredients that 

40 NYCDOE, http://schools.nyc.gov, we report 6-year averages for demographic and 5-year averages for exams data. 
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makes it fertile ground for success. We have received an exceptional reception from parents of all 

backgrounds, who are interested in EULCS and desire to see it open in the community. As per 

below and §I.E. parents and community stakeholders have been supportive and receptive to 

EULCS. From an operational, instructional and population perspective, we believe CSD 6 provides 

a wealth of opportunity. As we analyzed in §I.C.1 and §I.C.2, parents are sensitive and responding 

to school district quality. Dissatisfaction with CSD 6 schools was reflected in aggregate enrollment 

data through our variable Choice, §I.C.1. Parents expressed discontent through their feet with CSD 

6 quality.41 This is confirmed by the low achievement performance in CSD 6, §I.A.3 and §I.C.2. 

Our analysis of CSD 6 and PB12M provides strong numerical evidence for why CSD 6 parents in 

CSD 6 are searching for better alternatives and our rationale for why we believe EULCS can 

provide a high quality alternative educational option to this district. 

While high proportion of dissatisfied parents of CSD 6 does not provide sufficient evidence 

for demand for our school, as explained above, cross-tabulating a series of key demographic 

characteristics revealed that there was a substantial young and well-educated population of women 

who are starting families in PB12M, see §I.C.1. This group of women was the fastest growing part 

of the population giving birth between 2012 and 2016. We looked at diversity – language and 

race/ethnicity - and discovered that PB12M was one of the most diverse planning boards in 

Manhattan, with a supermajority of Latino and Chinese families speaking their respective 

languages at home. Based on these facts, §I.C.1 and §I.C.2, we conclude there is a sufficient 

number of diverse families in CSD 6 to support and sustain our proposed school. By implication, 

and to further support our rationale for CSD 6, we observe the following: In 2016, 45% of PB12M 

were foreign-born, with a majority of Latino and Chinese being foreign-born. In these groups, 88% 

and 73%, respectively speak their heritage languages at home. While 35% of CSD 6 students were 

ELL, only 3.3% achieved proficiency. This disconnect between the PB12M demographic and the 

language policy and practices in CSD 6, are unresponsive to the needs of families and community. 

6. EULCS will enhance and expand educational options in CSD 6, by providing high quality 

dual-immersion STEM focused education, see §I.A.3 and §I.B.2. We further enhance educational 

options through the use of rigorous Cambridge Primary (CP) curriculum. We will model best 

practices for Dual Language Immersion (DIP), Inquiry-Project Based Learning (IPBL) and 

Universal Design for Learning (UDL). Lastly, we will incorporate Orton-Gillingham and Reading 

Recovery into our Language Arts instruction for grades K and 1st grade to mitigate against students’ 

falling behind. As part of the EULCS commitment to inclusion, we will provide PD that will be 

open to community schools and parents. To our knowledge, EULCS is the only school that is 

enriching educational options by combining these successful pedagogical models of instruction. 

EULCS will expand education options in CSD 6 in three ways: offering a Mandarin dual-

immersion program; dual-immersion focusing on STEM education; and Teaching Tolerance as a 

core component of instructional content. To our knowledge, we are the only school in CSD 6 which 

will offer Mandarin dual-immersion program, STEM focused dual-immersion program, and include 

anti-bias, democratic curriculum as a fundamental component to our content area, for all grades. 

7. Our Community support is strong, §I.E. Through our relationship with Holyrood Church, 

we are developing a network among various religious and community-based organizations. To date, 

41 Hanushek, Eric A. & Kain, John F. & Rivkin, Steven G., 2004. "Disruption versus Tiebout improvement: the costs and benefits of 

switching schools," Journal of Public Economics, Elsevier, vol. 88(9-10), pages 1721-1746. 

13 

https://ideas.repec.org/a/eee/pubeco/v88y2004i9-10p1721-1746.html
https://ideas.repec.org/a/eee/pubeco/v88y2004i9-10p1721-1746.html
https://ideas.repec.org/s/eee/pubeco.html
http:quality.41


  

          

          

               

            

  

 

  

     

  

          

        

            

           

          

             

          

         

              

       

        

         

      

  

      

        

          

          

           

          

         

          

         

       

           

       

         

         

      

             

        

    

    

        

        

we have collected over 231 parent signatures of those wishing to enroll their children in our school. 

We have acquired letters of endorsement from key community stakeholders and elected officials. 

Our community network is ready to support EULCS, if we met opposition. The opposition, to date, 

has been minimal; thus far, the only opposition we have faced, has been philosophical. For example, 

after presenting to Community Education Council 6, a board member expressed the following: 

“No matter how good a charter program is or could be, we cannot support any 

charter school. Your Board is competent, and your program is well developed and 

planned, it is too bad you’re not a public school. We just can’t support a charter 
school” (CEC6 board member, April 19, 2018). 

While CEC6 is unwilling to write a letter support EULCS as an alternative option for CSD 6, they 

expressed their willingness to write an endorsement letter to the Chancellor, NYC DOE, see 

attachment 2d. At our various parent meetings, the majority of questions have been positive and 

focused on aspects of our program, such as, will we have a library, school/grade field trips, provide 

lunch and require uniforms. Only once did an individual audience member express opposition, 

“how can we [EULCS] ask the community to support charter schools, when charters are bad.” 

After presenting CSD 6 achievement data, §I.A.3 and §I.C.2, audience members in our public 

meetings all agreed that a different, better school is needed, and a higher quality alternative must 

be made available to families in CSD 6. Community assets will be leveraged to ensure that if, at 

any point, we experience opposition, we can mobilize. Within our partnering community network, 

we are developing a cross-community education committee, to provide multi-way information 

flow between EULCS, organizations and community groups. Collectively, we have a network that 

can reach over 2000 families to overcome any opposition. 

D. Applicant Group & Capacity 

The EULCS Application Group (AG) consists of our proposed Board of Trustees (BOT), 

proposed School Leader (CLS) and one AG member. Each member, through their own experience 

believes that high-quality education can be inclusive, diverse and teach rigorous content along with 

global democratic values. Each member has high capacity for supporting our application: 9 of 12 

AG members are speakers of Spanish or Mandarin, we have linguistic capacity, are uniquely 

qualified to promote our School concept and recruit linguistically diverse students. Seven of our 

AG members have experience developing and implementing projects with complex budget and 

fiscal responsibilities; we have the experience and capacity to develop a fiscally sound school 

budget for the life of the charter term. Eight AG members have worked with students or programs 

for at-risk students and understand the scholastic and emotional support that needs to be included 

in an inclusive and academically rigorous school. Four AG members have experience providing 

PD to teachers and staff and understand what staff development and supports need to be included 

to create a health, professional and academically challenging school environment. EULCS AG 

provides a caliber of management and educational planning that has the capacity to implement our 

mission, goals and objectives for a STEM focused Mandarin and Spanish dual-immersion school. 

We believe it is feasible to implement two dual-immersion programs side-by-side in one 

school. During our listening campaign, §I.E, there has been great interest among parents for both 

Mandarin and Spanish programs. Based on our experience, EULCS BOT members have capacity 

and resources to develop outstanding programs. We can advance the frontier of public education. 

1. Description of BOT members & AG: Proposed EULCS Charter School Leader (CSL) Susana 

DeJesús has been educating our children for over 30 years: from beginning her career as an ESL 
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JHS teacher in 1970, teaching for 5 years in Puerto Rico, a George Washington HS teacher, NYC 

DOE staff developer, to professor at University of Puerto Rico, Rio Piedras and Bank Street 

College, to Director of Bilingual Education in Newark NJ and now Scholar in Residence and 

Supervisor in Department of Teaching and Learning, New York University. As Director of 

Bilingual Education in Newark, she developed the budget and dealt with the regulatory 

requirements of allocating federal and local revenues to operational needs for over 4,000 ELLs. 

Dr. DeJesús, has breadth of experience, knowledge and unique capacity to design and implement 

quality education from the classroom to professional development and policy. Over her career, she 

has consulted on implementing several successful language immersion programs, including two 

successful Spanish-English Dual language programs in New Jersey and a four-language public 

school in Aruba. She is bilingual in Spanish. 

David López, our proposed BOT chair, has 30 years working in Intra-governmental Affairs. 

Dr. López, was a former Deputy Administrative Director of HRA under Mayor Dinkins, and 

Interim Director of Aspira of NYC. He spent his career handling administrative responsibilities 

and developing policies, practices and budgets in government agencies, CBOs, Head Start, 

Goddard-Riverside Community Center, Trabajamos Early Childhood Program and The Puerto 

Rican Family Institute. He brings a tremendous amount of capability for administering and 

managing an effective BOT. He is bilingual in Spanish. 

LiLi Lin, proposed BOT member, is one of the most sought-after Mandarin educators and 

Mandarin immersion practitioners in the U.S., an ETS Mandarin AP evaluator and Member of the 

College Board team to select Chinese exchange teachers. She brings to the Board a depth of 

knowledge and expertise of implementing effective Mandarin immersion programs in public and 

private schools and LEAs, with 25 years of implementing Mandarin immersion programs in New 

Jersey and Delaware. She is a native speaker of Mandarin, graduate from universities in China. 

Clarence Joffrion, proposed BOT member, is an Accountant and Supervisor of Internal 

Audit for NJDOE. He brings years of experience auditing hundreds of public and charter schools 

in NJ and has previous experience in school business administration and management, accounting, 

education school budget, expenses management and the legal and financial requirements of school 

funding. He brings to the BOT a wealth of knowledge and understanding on how budgets impact 

educational services, and the fiduciary responsibilities of charters schools on implementing their 

mission, goals and objectives. He is former U.S. Army. 

Josephine Díaz, proposed BOT member, is a clinical psychologist who worked for more 

than 30 years in Head Start, public and private community organizations and schools to 

successfully help children and families cope with complex issues facing today’s youth. Dr. Díaz 

brings to our BOT a knowledge base of how to help students manage stress, mental health and 

issues of marginalization, especially for underrepresented students, such as students of color, 

language learners, students with learning disabilities and girls. She is bilingual in Spanish. 

Bill Gallagher, proposed BOT member, lives in CSD 6. He brings a unique blend of 

knowledge and experience from physical therapy, Tai Chi, Qigong and therapeutic yoga. With 

over 20 years as Master Clinician in Integrative Techniques at Mt Sinai and Director of the East 

West Rehabilitation Institute. He brings experience in developing physical programs and 

movement for children of all physical abilities, and training staff. He is proficient in Spanish. 

Denise Prince, proposed BOT member, has been Director of the Early Childhood Leadership 

Program at Bank Street College for almost 20 years. She is one of the top Early Childhood experts 
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and Professional Developers in NYC today. Her sensitivity to developing social, emotional and 

cognitive growth in all children, especially children of color, and teachers, is unparalleled. She 

brings a depth of experience in early intervention, designing programs for SWD and AIDS babies, 

and has a nuanced understanding of teacher development. 

Iván DeJesús, proposed BOT member, brings to the board a deep understanding of the 

relationship between economics, education policy and development.  He spent the last eight years 

consulting with charter and district schools and consulting firms in New Jersey, assessing 

efficiency of school operations, developing data management and monitoring protocol, along with 

evaluating program effectiveness. His experience in strategic planning, program development, 

evaluation and in analysis is an important skill-set for the EULCS BOT. He brings a depth of 

understanding on how to organize and develop support staff to meet the mission, goals and 

objectives while operationalizing effective education. His skill set is vital to a successful Board. 

Susan Ho, proposed BOT member, is a high school Math Special Education teacher in the 

Bronx for NYC DOE. She is an IEP and Special Education Compliance Liaison, HS Testing 

Coordinator, P/SAT school day initiative supervisor, and assists in programing. Her experience 

in teaching math to high-needs and at-risk students along with a logistical understanding of school 

administration and scheduling, and Special Education compliance is invaluable to EULCS BOT 

operations. She is bilingual in Mandarin, Cantonese, Taiwanese and conversational in Spanish. 

Samson Oshunrinde, proposed BOT member, is an Architect working for Columbia 

University as Project Manager. With over 20 years in architectural design and urban planning, Mr. 

Oshunrinde understands the complex budgeting and financing process of facilities and operational 

projects. Some of his professional experience includes working with NYC School Construction 

Authority, NYC Dept. of Design and Construction and working with NYC DOE Universal Pre-K 

guidelines. He provides the BOT knowledge and experience pertaining to facilities, space planning 

and design to provide a safely designed learning environment. He is bilingual in Yoruba. 

Yusimi B. Diaz, AG member has been Head Teacher of Spanish in a Dual-Immersion 

Program, for 7 years, holds a NJ Early Childhood teacher license, PreK-3rd and NJ Teacher of 

Spanish, K-12. A native speaker of Spanish, she was educated in Cuba, taught elementary school 

7 years in Cienfuegos, Cuba. In addition, she holds the degree of Attorney at Law, from Central 

University Santa Clara, Cuba, and was a Municipal Civil Court Judge in Cuba. 

Gabriel Prieto-Cogliolo, proposed BOT member, is Vice President of Project Finance, for 

Mitsubishi UFG Financial Group, Latin America, for renewable energy infrastructure. Mr. Prieto 

has actively participated in deal structuring, project budget and financing and negotiation. He has 

participated in closing 18 transactions since July 2010, yielding more than $7.5 billion. He 

oversees the creation of client presentations, financing proposals, and coordinates the work of 

internal and external parties. He is a native Spanish speaker, bilingual in Portuguese and French. 

2. Describe Formation of EULCS AG: proposed School Leader Susana DeJesús and proposed 

BOT member Iván DeJesús convened the EULCS AG committee in April 2017. Thereafter, the 

EULCS AG began to reach out to their individual networks to invite persons they felt believed in 

the philosophy and purpose of this proposed charter school and who had expertise in critical areas 

necessary for a high-functioning board. Between April 2017 and July 2017, EULCS AG spoke 

with various potential AG or BOT members to assess their levels of interest. In July 2017, we 

received commitments from Susan Ho, Clarence Joffrion, David López, LiLi Lin, Josephine Díaz, 

Denise Prince and Yusimi B. Diaz. On September 6, 2017 EULCS produced its first public 
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document, our Executive Summary. On October 6th and 7th, our proposed CSL Susana DeJesús 

and BOT members Clarence Joffrion, David López, Josephine Díaz and Iván DeJesús participated 

in the NYC Charter School Center Apply Right Program. In December 2017, Bill Gallagher agreed 

to join the proposed EULCS BOT. In February 2018, Samson Oshunrinde and Gabriel Prieto-

Cogliolo joined the proposed EULCS BOT. 

a. Preexisting History: The proposed BOT members Clarence Joffrion, David López, 

Josephine Díaz, Denise Prince, Bill Gallagher and Yusimi B. Diaz know proposed CSL Dr. 

DeJesús, professionally. The following proposed BOT members LiLi Lin and Susan Ho, know 

proposed BOT member Iván DeJesús, professionally. Proposed BOT members Samson 

Oshunrinde and Gabriel Prieto-Cogliolo know proposed BOT member Iván DeJesús, personally. 

b. School Design and Application: Every BOT member had opportunities to provide feedback 

and guidance on crafting our school design, were asked to support developing the application based 

on their areas of expertise, as well as to provide general feedback on school design. 

c. Public Outreach Conducted: Throughout the application process AG members participated 

in a variety of outreach activities in PB12M. These efforts included creating and translating all 

relevant documents into Chinese and Spanish, respectively; attending community action events; 

hosting community outreach, organizing meetings, and giving presentations to CEC 6 public 

Board Meeting and PB12M Youth and Education Public Committee Meeting. The majority of our 

public outreach has been conducted through community meetings, in which CBOs, Day Care 

Centers and churches have supported our efforts by providing meeting space and logistical support. 

3. The primary authors of EULCS application are proposed school leader, Susana DeJesús, and 

proposed BOT members Susan Ho and Iván DeJesús. BOT members supported the writing of the 

application by reading, editing and supplying information. Simeon Stolzberg was hired as a 

consultant to review and provide feedback on the LOI and EULCS application. 

E. Public Outreach: 

1. AG Participation in Public Outreach: Throughout the application process AG members 

participated in supporting EULCS outreach efforts: LiLi Lin and Yusimi B. Díaz were responsible 

for translating all documents into the target languages; Josephine Díaz, Yusimi B. Díaz, Susana 

DeJesús, Denise Prince, Susan Ho, and Iván DeJesús have participated in community outreach. To 

date, most of our public outreach has been conducted through community meetings, and CBOs, 

early childhood centers and churches have supported our efforts by provide meeting space. While 

canvasing we spoke with local business owners and received permission to post flyer in and around 

stores. Holyrood members have volunteered to hand out flyers at community businesses they 

frequent, e.g., nail and hair salons, travel agencies, restaurants, barber-shops, and shoe stores. 

2. Summary of Outreach: One of our highest priorities is to create a school that mirrors the 

linguistic, social, economic and cultural diversity of CSD 6. Public outreach, Table 2, indicates 

that since early 2017 we have been engaging parents and community members. EULCS has been 

publicizing our plan for a rigorous, inclusive and diverse charter school on our website, at 

churches, on flyers and with petitions. Members of our AG team have attended community events, 

such as CEC6 public meeting, PB12M; Youth and Education Committee meetings, as well as 

having met with elected officials, stakeholders, schools, daycares, CBOs and religious leaders. 

There has been widespread interest among stakeholders to have a high-quality school reflecting 

community diversity, which confirms our community and parental demand analysis, see §I.C.1. 
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As analyzed in §I.C.1, PB12M has sufficient language diverse families to support our multi

lingual school. We will dedicate substantial outreach effort to connect with all corners of the 

community by providing outreach information in Spanish, Mandarin and English, attachment 2a. 

Given our language capacity, §I.D, we are able and will continue to promote and provide 

information in all three languages throughout our application and pre-opening stages in order to 

fully and deliberately reach all racial, ethnic and linguistic groups in CSD 6 about our school. 

Our overall efforts have been fruitful. We have received letters of support from the following 

elected officials: Gale A. Brewer, Manhattan Borough President; and NYC City Council Member 

Ydanis Rodríguez. We have received letters from key community leaders: Father Luis Barrios, 

Holyrood Church; Rabbi Jeffrey Gale, Hebrew Tabernacle of Washington Heights; Rosita 

Romano, Executive Director of Dominican Women’s Development Center (DWDC); Executive 

Director Maria Lizardo, Northern Manhattan Improvement Corp. (NMIC). We have support for 

our STEM program, curriculum and instruction from Astrophysicist and Senior Scientist and 

Education Manager at the American Museum of Natural History and Hayden Planetarium, The 

Dalton School and the Center for K12 STEM Education, NYU Tandon School of Engineering. 

Since Feb 8, 2018, EULCS has met with stakeholders in the community. We presented our 

proposed charter school to the Community Education Council District 6 (CEC6) on April 19, 2018 

at their public meeting. We presented at PB12M youth and Education meeting on May 14, 2018. 

We submitted several requests to meet with the Community School District 6 (CSD 6) 

Superintendent, Manuel Ramirez and are still awaiting his reply. 

We assess that demand for EULCS is strong: (1) Our target minimum threshold for enrollment 

capacity is 244 signatures, which is 52% above our target enrollment. After six meetings we 

received 231 signatures of parents wishing to enroll their children in EULCS, which is 94.7% of 

our overall target signatures. At this rate, we can achieve 500 interested enrolling parents by 

admission time in April 2019. This would equal a 3:1 applicant to available seat ratio, which is 

larger than 2017 ratio in CSD 6 for other charter schools;42 (2) We have had continued increases 

in the percentage of signatures at each meeting: between Oct 20th and March 3rd our overall 

signature response rate was 76.3% (24/50, 71/90, 50/50). Since March it has increased to 92.7% 

(25/26, 16/18, 86/93), giving an overall positive signatures response rate of 84.5% from our 

community outreach. 

3. Notable Public Input: Recently at public meetings, Feb 4th and March 4th, parents expressed 

strong desire to have EULCS expand the number of enrollment seats and to extend the school day 

even later. In response to community feedback: we included Teaching Tolerance, as part of our 

curriculum, FIRST® LEGO® League Jr, the American Museum of Natural History as well as 

adjusting our initial enrollment projection, where feasible, see §I.F, and we extended our school 

day to end at 4:30 pm and year to 192 days. The community liked our combined focus on STEM 

and languages. We received high approval from parents for our dual-immersion school teaching 

three languages. Many parents were excited to see Mandarin as an option. Through our outreach 

efforts, we have identified individuals who expressed interest in part-time work in the enrichment 

areas of music, art, dance, theater and sports, and have volunteered to help recruit potential teachers 

in these areas. Proposed BOT member Mr. Gallagher and CLS have identified several specialists 

who will help recruit and/or train people in techniques to be used in our structured gym. 

F. Enrollment and Retention: EULCS’s enrollment and retention plan are specifically sensitive 

42 NYC Charter School Center, (2017). New York City Charter Schools 2017-2018 Enrollment Lottery Estimates, PDF. 
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to all special population families – ELL, SWD and EDS. Our plan is designed to be inclusive, 

support retention of at-risk students and to enable them to succeed at EULCS. 

1. Projected Enrollment Table: EULCS proposes to enroll students form Community School 

District 6 (CSD 6) over the 5-year charter term as follow: 

G. Chart 1: Projected Grades, Ages and Enrollment, Year 1 to Year 5 

Grades Ages 
Year 1 

2019-2020 

Year 2 

2020-2021 

Year 3 

2021-2022 

Year 4 

2022-2023 

Year 5 

2023-2024 

Kg 4-6 80 96 120 120 120 

1 5-7 80 76 120 120 120 

2 6-8 76 74 114 114 

3 7-9 74 74 114 

4 8-10 74 74 

5 9-11 74 

Total 160 248 388 504 616 

2. The Enrollment Plan Rationale: EULCS will grow into a Kg-5 grade school, starting with 

160 Kg and 1st grade students in year 1 and ending with 616 Kg -5th grade students in year 5. 

Enrollment will occur in Kg and 1st grades in all years of the charter term, with backfilling as 

needed, and we assume a 5% attrition rate in Kg – 2nd grade. Backfilling will be used only in Kg 

and 1st grade. This is due to the language development requirements in upper grades. Our projected 

student growth is designed to ensure that school administration and faculty have appropriate 

experience with our school model before enrollment reaches full capacity at 5th grade. EULCS’s 

5-year projected size and grade configuration aligns with other district schools within CSD 6 and 

other charter schools. Each non-ICT classroom is designed to accommodate 30 students with 2 

adults, and one push-in STEM instructor, each day, see §II.H and §III.C. 

3. The Student recruitment Plan utilizes a variety of communication strategies, such as print, 

web-based media and personal presentations, to create awareness and demand for our school. So 

far, our strategy has been effective. EULCS actively engages CSD 6 neighborhoods to attract and 

recruit a diverse and inclusive student body. Further, we are sensitive to the issues of at-risk 

students, and are in negotiation with various churches, CBOs and local business to set up 

Enrollment Stations at these strategic key locations. While our discussions are preliminary, the 

premise is simple: at-risk families may not have access to resources assumed in the recruitment 

and application process, i.e. internet. These enrollment stations can provide families the ability to 

receive access and/or help in enrolling their children. We expect six stations throughout CSD 6. 

4. Evidence of interest and demand as discussed in §I.C.1, §I.E.2, and attachment 2c: EULCS 

believes demand for our school is strong and is likely to increase. As of July, we have received 

231 signatures of parents wishing to enroll their child in EULCS, which is 95% of our overall 

target goal of 244 signatures, and an overall signature response rate of 84.5% since we began. 

5. Proposed Application and admissions: EUCLS will employ recruiting strategies and services 

to attract and retain our students. Future efforts will be employed to meet target enrollment 

numbers, determined by the Regents for at-risk students – SWD, ELL, and EDS, as detailed below, 

and conducted in accordance with our Admissions Policy and Procedures, see attachment 1. 
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6. Identify and explain enrollment preferences: EULCS is open to all eligible students. Given 

CSD 6 demographic composition, overall low achievement of ELLs (§I.A and §I.C) and our school 

model, EULCS will give a lottery preference to ELLs. EULCS will give enrollment priorities to 

matriculating students, residents of CSD 6, siblings of enrolled students, and children of school staff. 

Enrollment priorities will include required statutory preferences, and may include, but not limited 

to the use of lottery, absolute and weighted preferences, in accordance with Education Law 

2854(2)(a) and (b) and NYSED guideline.43 Enrollment will be conducted in accordance with 

EULCS Admissions Policy and Procedures, see attachment 1. 

7. Vacancies Seats: Any seat vacancies in Kg and 1st grades will be filled through 2/3rd of the 

school year, using our waitlist, generated from the current year’s lottery. Thereafter, vacancies will 

not be filled for that year. Backfilling will be used when necessary to fill vacant seats in Kg and 

1st grade between years, to maintain our target enrollment and retention numbers. 

8. Enrollment and Retention Targets Table: Our enrollment and retention targets are based on 

CSD 6 population, determined by NYSED guidelines: 

Enrollment and Retention Targets 

Enrollment 

# / % 

Retention 

# / % 

Economically Disadvantaged 551.9 / 89.2% 517.2 / 93.7% 

Students with Disabilities 93.7 / 15.1% 94.5 / 88.6% 

English language learners 225.9/ 36.5% 212.5/ 94.2% 

9. Enrollment and Retention of At-Risk Students: 

a. Enrollment: In addition to the enrollment stations, §I.F.3, we will: 

ELL: Our enrollment strategy will use English, Spanish and Mandarin languages on flyers, 

application materials, website, as well as using local newspapers and periodicals in other 

languages. As discussed in §I.D, most of our AG is bilingual and able to communicate in one of 

the targeted languages, eliminating many communication barriers during the application processes. 

As discussed in §I.C.7, we are developing a network with CBOs, religious groups, and women’s 

centers, such as Dominican Women’s Development Center, Northern Manhattan Improvement 

Corp (NMIC), Hebrew Tabernacle of Washington Heights and Holyrood Church, which serves 

Asian and Latino immigrants to help with recruitment and enrollment. As discussed in §III.C 

school staff will be bilingual and will be able to help families with the application process. 

SWD: EULCS is engaged with local experts on learning disabilities and special needs, such 

as New York Center for Child Development, WorkLife at Columbia University, and National 

Center for Learning Disabilities. One member of our board is dyslexic, diagnosed in 3rd grade and 

now holds a master’s degree. His experience and understanding of challenges faced by SWD will 

inform our policy approach and the support network we will provide to students and parents. We 

will offer multiple info-sessions to inform parents about our support services and address their 

concerns. To encourage parents to enroll their children in our school, workshops will model 

instructional strategies, promoting student engagement and strategies that support SWDs. We will 

continue to develop relationships with organizations so that we can provide a full range of supports. 

43NYSED Weighted Lottery, PDF; Charter School Lottery, website. 
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EDS: Two Bilingual licensed Social Workers are on our AG and will help design and insure 

that our outreach is sensitive and supportive to the diverse needs of ED families, such as explaining 

procedures for enrollment and, at various community events, encouraging parents to apply. We 

will work closely with Northern Manhattan Improvement Corp. (NMIC), the Dominican Woman’s 

Development Center, Hebrew Tabernacle and Holyrood Church to distribute flyers and encourage 

families to enroll children. In addition, we will set up informational tables near shopping, bus 

stops, subways, clinics and public-housing community rooms, where ED families will see them. 

b. Retention: EULCS Committee on At-Risk Students and Special Education Population 

(CARSEP) comprised of special education administrator, counselor, teachers and parents will 

monitor the progress of all at-risk students, using the Response to Intervention protocols and 

second language strategies. CARSEP will work with teachers to ensure that the RTI process is 

understood and followed, IEPs are up to date and reflect student’s current needs. CARSEP will 

help teachers provide support through in-class scaffolding, differentiated instruction and after-

school tutoring. This assures that at-risk students and families have the tools needed to participate 

fully in the curriculum. We will actively support teachers in obtaining their Bilingual and Special 

Education certifications, with on-site after school courses in collaboration with universities. Our 

academic program will use Orton-Gillingham and Reading Recovery to support struggling readers. 

ELL: EULCS draws and retains students by being the only dual-immersion program CSD 6 

that offers content in three languages. Research has shown that ELLs reach proficiency in ELA 

and Math at higher rates in dual language programs, than in any other bilingual option.44 Our 

2ndcommitment to helping families preserve the home language and culture in 1st, and 3rd 

generations is strengthened by CARSEP and our bilingual, dual language and immersion 

specialists, who will monitor and maintain the academic growth and achievement of students and 

will provide tutoring and support as needed. 

SWD: CARSEP focuses on ensuring that meaningful instruction and support, including 

individual attention, scaffolding and tutoring, is offered to students. We will have ICT classes for 

each grade. Depending on IEPs, on-site/off-site related and specialized services will be used. Our 

three content-block design builds-in extra time for differentiated instruction and scaffolding, which 

offers additional support to at-risk students and SWD. Structured gym and transitions between 

content blocks allow additional movement throughout the day, which can help students develop 

replacement behavior strategies, without fear of reproach. 

EDS: CARSEP will support ED students and families through a welcoming, holistic school 

environment. Our Family School Association (FSA) and dedicated staff will help all parents, 

including ED parents, provide support for families and help resolve issues. The three content 

blocks design builds-in extra time for differentiated instruction and scaffolding, which offers 

additional support to at-risk students and EDS. Our extended day and tutoring will help to ensure 

that no student falls behind academically. Working with CBOs serving ED families, enables us to 

provide resources and referrals as a “safety net” when needed.  

G. Programmatic and Fiscal Impact: 

1. Projected impact on School District: In the Sept 2019, we anticipate enrolling 160 students. 

Using the 2018-19 education data, we anticipate per pupil tuition to be $15,300, and estimates 

44 Collier, V.P. & Thomas, W.P., (2002), The Astonishing effectiveness of Dual Language Education for All, PDF. 
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our Year 1 of NY State funding to be $2,448,000.45 This corresponds to .009% of NYC DOE 

$28.3bn in educational budget.46 We assume per pupil tuition to be constant over the charter term 

and estimate EULCS’s fiscal impact on NYC DOE to negligible. In year 5, when EULCS has 

reached full enrollment our total per pupil cost will be 0.033% of NYC DOE educational budget.47 

Projected Fiscal Impact upon NYC DOE 

Year 

(SY) 

No. of 

Students 

Per Pupil 

Tuition 

Total Charter 

School per 

pupil cost to 

district 

Est. 

added 

Cost to 

District 

Total 

Projected 

Funding 

from 

District` 

NYC DOE 

Budget 

(in $1,000) 

Impact 

on NYC 

DOE 

Budget 

19-20 160 $15,300 $2,448,000 $0.0 $2448,000 $28,396,948 0.009% 

20-21 248 $15,300 $3,794,400 $0.0 $3,794,400 $28,396,948 0.013% 

21-22 388 $15,300 $5,936,400 $0.0 $5,936,400 $28,396,948 0.21% 

22-23 502 $15,300 $7,680,600 $0.0 $7,680,600 $28,396,948 0.027% 

23-24 616 $15,300 $9,424,800 $0.0 $9,424,800 $28,396,948 0.033% 

2. Projected Impact on Public and Nonpublic School within the District: We assess the 

impact of EULCS on Private schools to be negligible. Based on New York State Association of 

Independent Schools, there are no secular private schools in CSD 6. NYS nonpublic database 

indicates eight parochial schools in PB12M. Due to the religious nature of these schools, it is 

unlikely EULCS’s entrance into CSD 6 will affect parental preference for a religious type 

education. There will be no fiscal impact on CSD 6 schools. Detailed in §I.C.2, we acknowledge 

the possibility of a positive impact on CSD 6 regarding the alleviating of over-crowded schools. 

II. Education Plan 

A. Education Philosophy 

1. Our educational philosophy is based on several principles developed from our experience 

in education, and our analysis of the literature, it constitutes our theory to practice: (1) in an 

educational environment that supports the “whole child” their cognitive and socio-emotional 

learning needs. When the whole child is educated, the student can reach their potential, and can 

often achieve well beyond traditional expectations; (2) bilingual language development carries 

cognitive and intellectual benefits for all children – ELLs, children from language diverse homes, 

or English only homes. The cognitive benefits of bilingualism provide a solid intellectual 

foundation for academic achievement and are benefits that endure into adulthood; (3) since literacy 

is the foundation of education, oral language development (listening and speaking), reading and 

writing must be incorporated into all content areas. Academic literacy drives academic 

performance. Therefore, literacy development should be cross-curricular. (4) many strategies that 

support SWD, ELLs and at-risk populations, such as providing more time on task, individual 

tutoring, or scaffolding, as part of traditional RTI protocol, are also beneficial to the general 

45 http://www.nyccharterschools.org/sites/default/files/resources/Sector-Memo-2017-State-Budget.pdf 
46https://www.nycenet.edu/offices/d_chanc_oper/budget/exp01/y2015_2016/function.asp?grandgo=Systemwide&district=06&search=&LCMS= 

M10306Dos+Puentes+Elementary+School&GRANT=NO&cr1=All&cr2=All&cr3=All&cr4=All&R=5&prior=district 
47 Assuming NYC DOE budget remains at $28.3 billion. 
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education student. Small group learning centers provide intuitive ways to introduce inquiry 

project-based learning (IPBL), scaffolded and differentiated instruction, benefitting everyone; (5) 

children learn best through direct experience by constructing meaning through projects, 

experiments, exploration and discovery, using an inquiry methodology, see §II.B, §II.D and §II.E. 

Once a deep well of experiential knowledge is developed, children, will be better able to absorb 

abstract concepts; (6) positive, interactive relationships between student and teacher help the 

student extend learning and move from the current developmental level to higher levels of thinking 

and deeper levels of understanding. Not only does this help with social-emotion development, it 

also helps to build the child’s self-confidence, focus, perseverance and determination, important 

elements of good study habits, and will enhance a student’s self-regulating “habits of mind”. 

By supporting the language development of all children – in the native language (L1) and the 

second language (L2) both languages are enhanced and deepened. While the Dual Language 

methodology is specifically designed to support the learning needs of ELLs, the benefits of 

bilingualism accrue to all of our students: in our DIP all children are both learners in their native 

language, and learners of a second language, at different times of the day or week. Therefore, all 

EULCS children will experience the many significant cognitive and intellectual benefits of 

becoming bilingual. These language benefits are exponentially increased by incorporating 

listening, speaking, reading and writing into every subject and content area throughout the day. 

Our core belief that children learn best through experience leads us to schedule our day in three 

major content blocks, Math, LAL and Science. This structure provides the necessary extended time 

for developing integrated thematic units, involving projects, explorations, experiments and 

observations. This format also provides sufficient time for creating a supportive immersion 

learning environment that enables children to internalize a second language, naturally. Most 

importantly, it provides multiple opportunities throughout the day for children who need extra help 

to receive different levels of interventions – individual support, more time-on-task, tutoring and 

scaffolding.48 In addition, inquiry project-based learning strategies and integrated lessons provide 

multiple entry points of information for all students, including special populations. 

2. Research that substantiate of philosophy: Collier and Thomas and Lindholm-Leary, for 

over 30 years, have researched and documented the volume of data and information that 

demonstrates the positive benefits of the dual language instruction.49 The Collier and Thomas 

chart, see §I.B, based on over 1 million student records, nationally, compares different bilingual 

options, showing that only the DL model brings ELLs to proficiency level or above.  

Cummins’ language acquisition theory, Common Underlying Proficiency (CUP), explains 

that appropriately developed knowledge and skills learned in one language can transfer into 

another language.50 For example, if a child learns how to do multiplication in Spanish, she/he does 

not need to learn the concept of multiplication again, in English. Krashen also proposes a second 

language acquisition hypothesis of comprehensible input: language learners, when immersed in a 

new language, will pick up the new language if exposed to meaningful comprehensible input.51 In 

EULCS teachers will be provided PD to learn second language acquisition strategies and 

techniques, for making information comprehensible to their students, without resorting to 

48 NYC DOE, Family Guide to Special Education Services for School-age Children: A shared path to Success, PDF; IES, 2009, Assisting
 
Students Struggling with Reading: Response to Interventions (RTI) and Multi-Tier Interventions n the Primary Grades, PDF.
 
49 Collier, V.P., & Thomas, W.P., (2017), Validating the power of bilingual schooling: Thirty-two years of large-scale, longitudinal research. 

Annual Review of Applied Linguistics, PDF; Lindholm-Leary, K.J. (2001) Dual Language Education, website;
 
50 Cummins, J. (1979). Linguistic Interdependence and the Educational Development of Bilingual Children, website;
 
51 Krashen, S., (1989),  Principles and Practices, in Second Language Acquisition, PDF. 
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translation. Cummins was first to document that it takes about 5 years for a child to develop 

academic proficiency, and he proposed the famous BICS and CALP distinction of second language 

development.52 In EULCS we provide 6 years of language exposure, beginning in Kindergarten. 

Therefore, based on the research by 5th grade we expect our children will be language proficient: 

ELLs by 5th grade will achieve proficiency in English and English dominant children will be 

proficient in target language, see §I.A. Bialystok, comparing bilingual and monolingual children, 

documents differences which she identifies as the “bilingual advantage”53. These advantages 

enhance executive function, such as better focus, working memory, an improved ability to ignore 

distractions, as well as greater attention control. These bilingual cognitive benefits may be 

particularly helpful to those with learning disabilities such as ADHD and will help all students. 

Dewey’s seminal work on experiential approaches to learning, curriculum and how concrete 

experience helps students absorb knowledge and construct meaning, is the underpinning of our 

inquiry project-based learning “cycle” method. In his treatise “Logic: The Theory of Inquiry” 

Dewey introduces his concept of “habits of mind” and constructs hypotheses of the inquiry 

process: logical thinking, quantitative analysis, deductive reasoning, proper questioning and the 

reliance on sound evidence.54 He further argues that mental characteristics [higher order critical 

thinking] are the result of inquiry: hands-on tasks that require inferential thinking. Our students 

will internalize these habits of inquiry through 6 years of hands-on learning exposure, experiments, 

and discoveries, especially in the areas of STEM. As part of the overall progressive era thinking, 

Dewey links habits of mind as hallmarks of an educated democratic society. We agree with this 

view and believe that curriculum must be inclusive and tolerant to be democratic. Our use of 

Teaching Tolerance will further promote a whole child approach to 21st century education. 

Vygotsky developed the socio-linguistic concept of Zone of Proximal Development (ZPD), 

showing that positive, guiding interaction from a supportive teacher, can enhance and bring up a 

student’s comprehension and understanding level, well beyond what the child could do on his/her 

own.55 In EULCS we will employ the concept of ZPD. Teachers will be given PD on how to 

develop this kind of supportive learning environment that allows students to construct independent 

meaning and progress to higher order critical thinking, while providing guided support. All 

students will receive small group instruction that is designed to provide support while the student 

constructs and makes meaning. Vygotsky never used the word scaffolding, but Bruner, following 

Vygotsky’s work articulated and describe the support children need to construct meaning.56 While 

we think of scaffolding as applying to students at risk of academic failure, it is a strategy that 

benefits all children at different level. It is an instructional strategy that will be used in all of our 

classrooms. In the area of second language instruction, scaffolding has been applied to provide 

contextual support: multi-sensory inputs from comprehensible language, teacher modeling, print 

rich environment, to hands-on learning.57 It is one of the main instructional strategies used to create 

comprehensible input for ELLs. The kind of educational environment that will be created in 

EULCS, will support the cognitive and learning needs of all children. 

52 Cummins, J. (1979.) Linguistic interdependence and the educational development of bilingual children. website;
 
53 Bialystok, E, (2011), Coordination of executive functions in monolingual and bilingual children. website.
 
54 Dewey, J. (1938) Logic: The theory of Inquiry. PDF; Dewey J. (1938), Experience and Education, PDF;
 
55 Vygotsky, L. S. (1930/1978). Mind in society: The development of higher psychological processes. Massachusetts: Harvard Univ. Press;
 
Vygotsky, (1934/1986). Thought and Language. Cambridge, MA: MIT Press.
 
56 Wood, D., Bruner, J., & Ross, G. (1976). The role of tutoring in problem solving, website; Bruner, J. (1985), Actual Minds, Possible Worlds,
 
website.
 
57 Ovando, C. J., Collier, V. P., & Combs, M. C. (2003). Bilingual and ESL classrooms: Teaching in multicultural contexts, 3rd Ed. McGraw- Hill.
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B. Curriculum 

1. Selection Curriculum: EULCS will implement Cambridge Primary (CP) Curriculum as it 

has global recognition of setting high academic standards aligned to New York State Learning 

Standards (NYSLS). In additional to the sound foundation of CP, we incorporate our (DIP) to 

further support language acquisition of the diverse demographics of CSD 6. We build our 

curriculum around the idea that all students have the ability to learn and aim to educate the whole 

child to ensure that our students are prepared with a full set of skills that will serve them in middle 

school, high school and university. At EULCS, we believe that all students can thrive in an 

environment that is rich with meaningful themes across core content areas, Language Arts Literacy 

(LAL) which develops reading, writing, speaking and covers social studies; and STEM (math and 

science) for horizontal alignment. Physical Education is a key component as movement and 

physical health is integral to the learning process.  As we want to engender a community of global 

citizens EULCS also incorporates Teaching Tolerance to develop students who respect all, despite 

differences in language, religion, culture and identity. We aim to foster active learning, student 

and parental engagement and to prepare for college and career readiness as we build our 

community of future leaders. As our proposed curriculum is aligned horizontally across all content 

areas, our scholars will progress as they meet end of year benchmarks each year through grade 5, 

aligning curriculum to NYSLS to fulfil exit requirements.       

2. Horizonal and Vertical Curriculum Alignment: A key component of EULCS education 

plan is to provide instruction in core content blocks. Every day, students will have LAL, math, 

science and physical education. As we believe that inquiry project-based learning (IPBL) is the 

best way to introduce and teach content, we will use thematic unit structures to help maximize 

exposure and provide opportunities for students to explore and learn. This provides a systematic 

way of imbedding supports for students of different levels and learning styles, and an entry point 

for the material. IPBL is a key component of CP curricular designs which will allow all students 

to build metacognition. CP also uses IPBL as a delivery system to encourage and engage students 

in learning to learn rather than rote memorization. This is a great added layer of support for students 

below grade level, SWDs and ELLs. EULCS ensures horizontal alignment to our curriculum as 

we deliver CP in themes that we carry across content areas. Executive Director of Instruction 

Curriculum and Teaching (EDICT) will create a document with Cambridge Primary Framework 

standards to assist in curriculum development, while ensuring that units and lessons are aligned to 

NYSLS so that all instruction across grades can be vertically aligned.   

3. Curriculum Organization & Creation: In order to sustain our intricate curricular design, 

EULCS develops teachers, supports staff and provides ample opportunities for professional 

development, observations, post-ops, and common planning time (CPT) for teacher teams. During 

Summer Institute, Charter School Leader (CSL) will provide professional development and 

guidance for teachers to plan curricular units following the backwards design of UbD framework. 

EDICT and the Department of Curriculum, Instruction and Teaching (CIT) supervisor team 

(CITT) will work with teacher teams, grade teams and department teams to set goals (student and 

teacher), develop curriculum maps and scope and sequences based on CP curricular materials and 

resource guides. Teachers develop unit plans and corresponding lesson plans for each content area 

aligned to NYSLS using UbD planning templates. Unit plans will show cross curricular 

sequencing and lesson plans will note specific activities, transition times, grouping and 

differentiation (supports for ELLs, SWDs and Gifted). Unit plans and lesson plans will be 

submitted to Dept CIT to ensure that instructional plans are horizontally and vertically aligned. 
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EULCS believes in using data driven instructional practices: to activate students in engaging 

lessons and develop higher order thinking; to aide students of different levels in building the skills; 

and to develop the fortitude necessary for being successful as content becomes more challenging. 

As curricular units progress, teacher teams will use student data collected from observations, 

formative, interim and summative assessments, as well as student conferences in each inquiry 

cycle to determine how to further develop and revise curriculum. This allows for refined 

differentiated instruction (i.e. more challenging projects for advanced learners) and scaffolding for 

those who require it to access the content.  At the end of every academic year, teachers will revisit 

and revise their curricular maps to identify gaps that still remain and align with strategies and 

approaches to address and close the gaps.   

curricular 

materials 

developed by… purpose of resource When 

Curriculum 

Mapping 

EDICT, DSRS, 

CSL 

Horizontal + vertical alignment, plan for identifying 

and addressing specific gaps in instruction. 

Pre-opening, 

ongoing 

Scope and 

Sequence 

EDICT, DSRS, 

CSL 

Organize units and the sequencing the units will be 

used to help teacher teams stay on track. 

Pre-opening, 

ongoing 

Unit Plan Teacher Teams Summary of concepts, includes learning 

goals/outcomes of learning, essential questions, 

standards, skills, themes across content blocks 

Summer Institute, 

weekly PD, daily 

prep + CPT 

Lesson 

Plans 

Teacher Teams Detailed instructional plans – included aim, learning 

goal(s), transitions, stations, grouping, scaffolds, 

differentiation and checks for understandings. 

Summer Institute, 

weekly PD, daily 

prep + CPT 

4. Material for delivering Curriculum: EULCS will use Cambridge Primary (CP) 

Frameworks for our core instruction and will provide professional development to ensure that all 

instructional staff is aware of and adept at following progressions of strands and sub-strands for 

planning instruction.  Teachers will use CP Frameworks for English, Math and Science resources 

to build lessons, deliver curriculum and develop our students. As another key design of our school 

is dual language immersion, EDICT and CITT will work with teacher teams to deliver targeted 

instruction to support students in meeting language acquisition targets in both languages. The goal 

is to design instruction to support development of learners who are confident, responsible, 

reflective, innovative and engaged.  The CP Frameworks and materials are aligned to NYSLS and 

will help guide teachers, so instruction continues to be horizontally aligned. Teacher created 

activities, supports and projects will be aligned to the CP Frameworks, which will be submitted to 

EDIT for approval. Revisions may occur after implementation for the purpose of re-engagement 

and revisiting lessons. All curricular materials are chosen/approved by EDICT and CSL. In 

addition, to further emphasize our STEM math and science, we are working with a Professor of 

Mathematics at Hunter College School of Education who teaches STEM to early childhood 

teachers, see attachment 2c. During the Summer Institute teachers will receive professional 

development in STEM. As part of our inquiry project-based STEM learning, EULCS will sign up 

for resources offered by The New York City Center for Aerospace and Applied Mathematics 

(NYCCAAM).58 Hands-on activities allow students to use concepts they learned in the classroom 

to solve real-world problems in NASA’s Aerospace Education Laboratory, which offers: 

• Single-day class visits for students in grades K-8, during and after-school. 

• Week-long camps over spring and summer break. 

• Extended in-school and after-school programs in aviation, engineering, and robotics. 

• Professional development and resources for educators. 

58 https://www.schools.nyc.gov/school-life/learning/experiential-learning/nyc-center-for-aerospace-and-applied-mathematics 
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5. Unique and innovative curriculum: CP Curriculum is focused on providing a balanced 

curriculum to children. CP believes education works best when curriculum, teaching, learning and 

assessments are closely aligned.  This stems from knowing the end goal for our students, having a 

mechanism for collection of evidence to show that learning has occurred and support of teachers 

with strategies for instruction. CP is aligned with EULCS inquiry project based (IPBL) philosophy, 

it promotes active learning and is data driven. CP supports teachers with resources, PD and an 

Assessment for Learning (AFL) approach. CP uses assessments to prove what students are learning 

and suggest how understandings and skills can be improved. When implemented correctly, AFL 

connects assessment and teaching objective to provide clear focus for teaching and learning 

strategies, which research has shown improves learner achievement.59 At EULCS, our DIP delivers 

LAL (including Social Studies) and STEM instruction using small group learning centers to 

facilitate project-based learning. Our core content block design provides structure and 

opportunities for students to rotate between learning centers. 

6. Research that supports curriculum: Cambridge Primary (CP) is a research-based 

curriculum that is aligned to NYSLS. Active Learning and Inferential Projects, ample time for 

projects and small group learning centers – key component of our instructional design – have been 

shown to be highly effect with CP curriculum.60 

7. Curriculum support meeting Benchmark 1: CP will enable us to meet benchmark 1, by: 

Content Block Summary of Curriculum Sources of curricular resources 

Language Arts 

Literacy 

Learning Centers – stations for learning 

reading, writing and speaking skills; aligned 

to NYSLS.  Social Studies curriculum 
taught through literacy – in both languages. 

ELA from Cambridge Primary Framework 

The Dalton School, Engage NY 

Math & Science 

- STEM 

STEM framework developed through 

collaboration of EDICT, Hunter and NYU 

STEM.  Will deliver using learning centers 

and project portfolios. 

Cambridge Framework, The Dalton School, 

NYU Tandon STEM, CUNY Hunter STEM, 

Engage Ny, AMNH & Hayden Planetarium 

Physical 

Education 

Incorporating movement into daily 

instruction, builds sound physical health and 

state of mind through Tai Chi, Yoga 

Tai Chi and yoga master, Clinician at Mt 

Sinai & Columbia – certified PT, CMT and 

CYT 

Respect for All Socioemotional development through 

building SEL program, cultural competency 

and acceptance of all using Teaching 

Tolerance Curriculum.  Zero acceptance for 

bullying and violence.  

Teaching Tolerance, DASA, Respect for All, 

CASEL SEL competency clusters. 

Interventions Academic – OG and RR.  Behavioral 

Management needs/strategies, FBA/BIP in 

accordance of IEP and 504 plans. 

Orton Gillingham, Reading Recovery, IEPs 

Enrichment Every Wednesday and during key parts of 

the school year we build language, cultural 

awareness. 

AMNH & Hayden Planetarium, NYCCAAM 

EULCS has established partnerships with local colleges and universities to hire high quality 

teachers and instructional staff, see attachment 2c.  We have incorporated in our educational plan 

significant time for staff development to train and retain high quality teachers. Academically 

rigorous instruction combined with quality teachers, will ensure we meet Benchmark 1.  

59 Hattie, J. (2009) Visible Learning: A Synthesis of Over 800 Meta-Analyses Relating to Achievement, website; 

60 Ibid; Polesel, J., et. al., (2012), The Experience of Education: The Impacts of High-Stakes Testing on School Students and Their Families. PDF.
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8. Supplemental curriculum for intervention: In keeping with EULCS philosophy and 

mission, all students will be educated with their peers in an inclusive environment. EULCS 

believes in developing teachers using best practices to deliver instruction to all students using 

scaffolding and differentiated instruction as needed, if students are performing below expectations. 

Teachers will use supports that have been scheduled for all students daily, like Orton-Gillingham. 

In keeping with EULCS mission, we will develop the whole child, including socio-emotional 

learning (SEL). CSD 6 has a diverse population. According to our retention table, §1.F, EULCS 

expects to have enrollment of 89.2% EDS, 15.1% SWDs and 36.5% ELLS.  In order to set up our 

students for success, EULCS also needs to equip them with SEL. Research shows that 

implementing SEL in younger grades promotes academic achievement, reduces behavioral 

problems, improves social interactions and reduces emotional distress. Overall, SEL in early 

grades produces positive, long term benefits to students that prepares them for college and beyond. 

EULCS will build a SEL program for our students based on the five SEL competency clusters as 

defined by the Collaborative for Academic, Social and Emotional Learning (CASEL).61 

C. Instruction 

1. Instructional strategies used to deliver the curriculum: EULCS will proudly meet the 

educational needs of all students, including those at-risk of academically failing, by employing the 

following innovative strategies and practices, listed here, and described in detail below: 

•	 Dual Immersion Program (DIP): The EULCS program will provide language learning support 

to all students, create two completely separate immersion environments, one English, one in 

the target language (Spanish or Mandarin) following the axioms: Every subject or topic is 

taught in both languages; there is never translation; never repetition of content or material. 

•	 Common Planning Time (CPT) is essential in order to correctly carry out the precision DIP 

protocol, above. EULCS schedules 4 days a week a brief, half hour meeting. One day a week 

there is a 3-hour block of time dedicated to planning and PD. 

•	 Supervision and Coaching to assist teachers in carrying out the DIP protocol. CSL and 

Supervisors will visit classrooms, several times a month, to provide immediate feedback, 

coaching and support to guide teachers in DIP strategies and PD learned in workshops. 

•	 Cambridge Primary (CP) a research based, active learning approach to instruction, provides 

content aligned to assessment, which is aligned to NYSLS and international TIMSS exam. It 

includes a PD component with on-line workshops, and an Administrator’s Guide. 

•	 Proactive Support Strategies for special population students are built into general education 

classroom to mitigate the risk of academic failure. 

•	 A Balanced Literacy approach will be carried out in all classrooms and all content areas, with 

a 100% literacy – L, S, R, W – in every content area design. 

•	 Inquiry Project-based learning (IPBL), through experiential learning, projects, experiments, 

and hands-on activities will be the instructional approach in Math, Science and LAL. 

2.	 Innovative aspects of our pedagogical approach: In our whole child approach to education 

we		use the strengths of the child’s cognitive and learning needs to find the best way to 

61 Dusenbury, L., & Weissberg, R. P. (2017). “Social Emotional Learning in Elementary School: Preparation for Success.”, website. 
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communicate and educate. We have identified instructional strategies that are effective for ELLs, 

SWD and at-risk children, and have applied them broadly in the general education environment. 

Dual Immersion Program (DIP) is the only model shown to bring ELLs to proficiency level 

(see §I.B, §II.A, §II.B and §II.E) because it embodies a basic principle of language acquisition: 

content learned in one language can be transferred into the second language and expressed, as soon 

as new vocabulary and syntax are developed. By creating two completely separate language 

immersion environments, teaching the same topics, without repeating content, the child will 

understand information in the language he or she best understands, and then will learn to use it and 

communicate in the second language. The child is exposed to the full range of vocabulary and 

syntax in both languages. In other words, we teach ELLs content in the language they understand, 

and then continue teaching ongoing content and information in both the native language and the 

second language, to extend and develop the child’s understanding of information they have already 

internalized. DIP strategy directly meets the needs of ELLs because it effectively teaches content 

and both languages. The child becomes increasingly bilingual: by 5th grade the child will be 

academically proficient in both languages. Benefits of becoming bilingual, see §II.A, indicates that 

DIP is extremely effective for ELLs, and other students. These benefits can be especially helpful 

for SWDs. Teacher Teams (pairs and/or triples), in EULCS, every classroom will have two adults, 

one or two teachers (if ICT is needed), and one PAT, providing one of the most effective 

instructional strategies for delivering curriculum to special population students. 

Common planning Time: CPT: To maintain this high level of skillful intervention and instruction, 

CPT has been built into our schedule, providing 5-6 hours a week of planning and PD. 

Complementing CPT, Supervision and Coaching will be provided by the Dept. CIT supervisory 

team (CITT), which will observe classrooms approximately 16 time as year, to provide coaching, 

feedback and technical assistance on curriculum, instruction, classroom climate and culture. 

Continuing professional support will enable teachers to skillfully provide proactive high-quality 

engaging lessons to all students. 

Cambridge Primary is an active learning, research-based curriculum which utilizes IPBL 

approaches for all students in all content areas. For this reason, the curriculum is particularly suited 

to EULCS’ educational philosophy for educating and supporting the whole child, in the manner 

that best serves her or his cognitive, linguistic and learning needs. 

Cambridge Primary (CP), as discussed in §I.B, offers a complete package of curriculum, fully 

aligned to assessments. CP is also aligned to NYSLS, as well as the rigorous TIMSS exam. It 

includes a research-based PD component, which provides workshops and teacher support. EULCS 

will begin the Cambridge Professional Development program during our planning year and require 

teachers to fulfil the requirements and become Cambridge certified professionals. 

Proactive support strategies, associated with traditional RTI protocol supports, have been 

embedded into our general education classroom. We proactively carry out strategies similar to 

traditional RTI protocol for every child, regardless of whether or not the child has been identified 

as having special needs. To further a whole child philosophy, in beginning reading instruction, for 

K and 1st grade, Orton-Gillingham, (O-G) a multi-sensory, language based, fun phonics program 

will be used 20 minutes a day. Reading Recovery, a respected intervention, will be employed for 

any child who starts to fall behind. Our instructional strategy focused on supporting the linguistic 

cognitive and learning needs of our children, as early as possible, is innovative and effective. To 
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our knowledge no other program includes components of an RTI-type design in the general 

classroom, for all students even before some have been identified as needing support services. 

Balanced literacy (BL) approach will incorporate listening, speaking, reading and writing in 

all classrooms and all content areas. In K and 1st grades, when the child is learning to read and 

write, BL includes reading aloud, shared reading, guided reading, word walls, anchor charts, 

individual reading for pleasure using classroom libraries, the introduction of all genres such as 

fiction, poetry, non-fiction and songs, as well as all aspects of Reading Process and Writing 

Process, from story books (K-2) to chapter books (3-5), compositions and research. BL includes 

word problems in Math and Science and lab journals. Literacy means that reading and writing will 

be done every day, in every content area, reading about animals, weather and doing research, 

reports, writing and compositions on math, science or integrated curriculum topics. 

IPBL will allow children to engage in active learning, which naturally lends itself to learning 

centers and activities for individuals, small groups and a full classroom. In EULCS a learning 

center-oriented classroom will be employed on all grades, in all content areas. Learning centers 

lend themselves to differentiated instruction. In this environment, focused activities, targeted 

tutoring, scaffolding and differentiated instruction can be easily given to children in need of extra 

support, with minimal disruption to the student or classroom. IPBL has been demonstrated as an 

effective approach for general education populations – in EULCS, it is also adapted to SWDs, who 

receive the support they need in a least restrictive environment where all children are actively 

engaged in different tasks and projects. This enables the teacher to provide targeted input without 

singling out the SWD child or causing embarrassment by being treated in a manner different from 

the rest of the class, thereby be sensitive to the emotional needs of the child. 

These innovative aspects of EULCS align with our educational philosophy and will allow us 

to deliver high-quality curriculum to all students. Our seven key design elements utilize these 

instructional methods, which provide a powerful synergistic effect and are aligned to our 

educational philosophy (§II.A) our goals, §I.A, and will allow us to deliver high quality curriculum 

to all student in a least restrictive environment, bring out the best in each child, and achieving 

proficiency in LAL, Math, Science and two languages. 

3. Rigorous and engaging instruction: As detailed above, our DIP approach, coupled with 

using inquiry strategies in two languages, will promote rigor and student engagement. To be 

rigorous, instruction has to be aligned to NYSLS. To be engaging it has to be delivered in a manner 

that students will find interesting, that captures their attention, and provokes them to wonder and 

develop curiosity. When students become engrossed in their projects, they naturally develop 

critical thinking skills as they figure things out, construct meaning from classroom experiences, 

draw inferences, conclusions and generalizations. Under the guidance of caring, well-trained 

teachers, students will take the next steps, to understand their work more deeply. This approach 

reflects Vygotsky’s ZPD for helping children bring their cognitive and linguistic understanding to 

higher levels. Students will describe and evaluate their work, present to others in the class, explain, 

defend conclusions and judgements, using higher order thinking skills of Bloom’s Taxonomy. 

Rigor develops in an environment with a high-quality curriculum, excellent engaged teachers, 

who develop interesting activities which encourage students to critically thinking. Our plan for 

promoting rigorous and engaging instruction relies on three components: (1) emphasis on high 

quality weekly PD and planning opportunities for teachers, which will teach them how to focus on 

students’ learning and create interesting thematic units and activities; (2) using high quality 
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curriculum, such as Cambridge Primary (CP), to advance student learning; (3) hands-on supportive 

supervision and coaching that will create a professional growth model for teachers, enabling them 

to develop challenging and engaging instruction that brings students to higher levels of thinking 

and analysis. We are confident that we will be able to create this environment and achieve this 

level of rigor and academic quality for our students. 

4. Research Supporting our Instructional Method: Our approach is supported by research: 

•	 Observationally, in DIP that included IPBL and proactive early intervention, there was higher 

incidence of SWDs, ELL and EDS who reached proficiency, than in traditional general and 

bilingual classrooms.62 When DIP was implemented on state levels, the evidence indicated 

that DIP was extremely effective for all students ELLs, SWDs, EDS.63 30 years of research 

indicates that DIP has the highest potential to bring ELLs and other at-risk students to 

proficiency, thereby to reduce or eliminate Achievement Gaps.64 And, benefits of 

bilingualism, have been observed beginning in Kindergarten which last into adulthood.65 

•	 Cambridge Primary is supported by research on active learning, based on work by Hattie 

(2009), who quantified active learning strategies and developed a system of understanding 

what activities ought to be involved in the development of high quality instruction, and Polesel 

(2012), who studied student centered learning to identify key elements.66 

•	 Instructional planning, development and design will follow the approach of McTighe and 

Wiggins, and the work of Tomlinson & McTighe67 which identifies the goal and objectives 

the teacher wants to accomplish, and then backward plans, develops and design lessons, 

activities and units to bring students to accomplish those goals. 

•	 We have integrated the findings of many scholars and educational theorists into our school 

design and instructional plan: Dewey’s work on experiential learning and “Habits of Mind”; 

Vygotsky’s work on the zone of proximal development (ZPD) and the important role adults 

play in helping students move to the next levels of linguistic and cognitive understanding; and 

Bruner’s work on scaffolding, to support student’s learning and the Spiral Curriculum. 

D. Special Student Populations and Related Services 

EULCS is committed to fulfilling its mission by serving all students. Our belief is that all students 

have the ability to learn, and all students should have access to quality education. Due to the 

diverse population of CDS 6, we anticipate that our student population will comprise of 15.1% 

Students with Disabilities (SWDs) and 36.5% English Language Learners (ELLs), with 89.2% 

students coming from Economically Disadvantaged households; enrollment and retention targets 

are based on CSD 6 population, determined by NYSED guidelines. 

62 DeJesús, S. (2008) An Astounding Treasure: Dual Language Education in a Public School Setting, website; DeJesús, S. & DeJesús, I.A., 

(2015), Early Childhood Language Acquisition: Young Bilinguals need L1 Support, Manuscript submitted for publication.
 
63 Collier, V.P., & Thomas, W.P. (2017). Validating the power of bilingual schooling: Thirty-two years of large-scale, longitudinal research, PDF; 

Thomas, W. & V. Collier, (2012), Dual Language Education for a Transformed World, Albuquerque NM: Fuente Press. 

64 Thomas, W.P., & Collier, V.P. (2002). A national study of school effectiveness for language minority students' long-term academic
 
achievement, PDF; Collier, V.P., & Thomas, W.P. (2004). The astounding effectiveness of dual language education for all. PDF; Lindholm-

Leary, K.J. (2001) Dual Language Education, website; Lindholm-Leary, K. (2014). Bilingual and biliteracy skills in young Spanish-speaking
 
low-SES children: impact of instructional language and primary language proficiency, website; 

65 Bialystok, E, (2011), Coordination of executive functions in monolingual and bilingual children. website.
 
66 Hattie, J. (2009) Visible Learning: A Synthesis of Over 800 Meta-Analyses Relating to Achievement, website; Polesel, J., et. al., (2012), The
 
Experience of Education: The Impacts of High-Stakes Testing on School Students and Their Families. PDF.
 
67 McTighe, J. & Wiggins, g., (2013), Essential Questions: Opening Doors to Student Understanding, ASCD press. website; Tomlinson, C. A., &
 
McTighe, J. (2006). Integrating differentiated instruction & understanding by design: Connecting content and kids. website.
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1. Process for servicing special population students: At EULCS, we aim to educate all 

students. Our instructional staff and Charter School Leader (CSL) are trained to identify students 

who may need academic interventions, socio-emotional or other supports to be successful. Our 

general education curriculum can be accessed by all students as our goal is to reduce the 

Achievement Gap for students at-risk of academic failure. We do so, by providing meaningful and 

rigorous instruction, addressing socio-emotional needs in an inclusive environment. To ensure 

academic success across all student populations, we extend both school day and school year. Our 

school day adds 2 additional hours daily, as compared to CSD 6.68 Further, we extended the 

calendar year by 12 additional days. In doing so, we have added 60 additional days of instruction. 

EULCS will implement the highly regarded Cambridge Primary Curriculum (CP) as we firmly 

believe in providing rigorous instruction to all students. We blend best practices such as DIP, and 

IPBL, which are research driven approaches to address diverse learning needs. 

In keeping with our mission, we take seriously meeting the needs of special populations. An 

innovative feature, we built in supports such as Orton-Gillingham (OG) instruction and Reading 

Recovery (RR) outlined in §II.C, to serve all student populations. We have multiple opportunities 

for providing interventions, for students who are struggling academically and at risk of academic 

failure. All classrooms have either one teacher and one PAT or two teachers and a PAT to support 

all diverse learners and special populations.               

EULCS provides SWDs with Free and Appropriate Public Education (FAPE) where all have 

access to the general education curriculum and extracurricular activities complying with all 

regulations and legislation including ADA and IDEA. EULCS will educate all students in the 

Least Restrictive Environment (LRE) following program recommendations, management needs 

and accommodations as written in IEPs and 504 plans. SWDs will be programmed accordingly 

and provided related services as per mandates of their IEP. Our teachers are well trained and have 

ongoing PDs on best practices for identifying students who need additional support, beyond O-G 

and RR, and will refer such students to Department of Student Support and Related Services (SRS) 

for review, while starting Response to Intervention (RTI) process. We align curriculum design 

and instruction of SWDs with that of our whole school, as we will not simplifying curriculum for 

special populations. Curriculum will include multiple entry points with scaffolds. Teachers will 

work to differentiate instruction after assessing student progress, in each inquiry cycle. 

At EULCS, our RTI process is the first part of our Multi-tier System of Supports (MTSS). Our 

teachers involve Dept SRS in case the student needs additional interventions, such as behavioral, 

social and emotional. RTI is the first three tiers of our MTSS and is systematically employed to 

collect data and track student progress using formative and formal assessments conducted during 

each inquiry cycle, as they move through tier 1 (whole class differentiated instruction), tier 2 (small 

group) and tier 3 (intensive interventions). The Dept SRS will support teachers by providing 

feedback from observations and synthesizing data from assessments to measure student progress 

prior to recommending initial evaluation for the IEP process. Based on the NYSED enrollment 

and retention target table, §I.F, we anticipate that we will have 10 students in Kindergarten and 11 

students in grade 1. EULCS budget reflects our plan for SWDs as we have set aside $222,100 to 

cover the cost of educating students with certified special education teachers, see attachment 9.   

Referrals to the CSE: If there is no improvement in the student’s areas of concern following 

implementation of RTI and/or MTSS, an official meeting will be called with the family and a 

68 PB12M 2016 Fiscal report indicates the average school in CSD 6 ends their day at 2:30pm. 
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referral may be developed. The referral is made in writing to the local district CSE for an individual 

evaluation and determination of eligibility for special education programs and services. A copy of 

the referral will be sent to the student’s parents or legal guardian. Referrals include test results, 

records, or reports upon which the referral is based; describe attempts to remediate the student's 

performance prior to referral, including supplementary aids or support services or reasons why no 

such attempts were made; and describe the extent of parental contact or involvement prior to the 

referral. Initial evaluations, re-evaluations, and revisions of IEPs are the responsibility of the CSE. 

EULCS will implement the IEP developed by the CSE and will cooperate with the district of 

residence to ensure that services recommended in the IEP are provided. EULCS will follow IEP 

mandates for related services and has budgeted for outsourcing services. As required by the IDEA, 

the general education teacher will be involved in the development and implementation of the IEP. 

Identification of ELLs occurs with the administration of the Home Language Identification 

Survey and administration of the NYSITELL.  In keeping with our mission, ELLs will participate 

fully in the general education curriculum and will not be pulled out of the classroom. EULCS 

supports ELLs by offering two side-by-side Dual-Immersion Programs (DIP), English-Spanish 

and English-Mandarin, each based on a 50/50 model. Fifty percent of instruction will be in 

English, and 50% of the time in the target language (Spanish or Mandarin). Students rotate 

between teacher teams for specified instruction, all in English, and then switch to the other teacher, 

where instruction is provided in the target language (taught by a qualified, bilingual licensed 

teacher). Students with existing IEPs will be put in ICT setting so the teacher team “pairs” become 

a teacher team “triplets” where the certified Special Education teacher rotates with students, to 

provide support in both classrooms, to maintain compliance. All classrooms have either one 

teacher and one PAT or two teachers and a PAT to support all diverse learners and special 

populations. CP has an English as a Second Language component to support ELLs through 

developing speaking, listening, reading and writing. Each week, teachers will have common 

planning time (CPT) so instruction can be carefully planned by teams (pairs or triplets) to 

differentiate lessons and scaffold instruction. CPT will be coordinated so that instruction in each 

target language becomes a continuation of the previous instruction in the other target language. In 

this way, students will learn all material equally in both languages: they will develop skills and 

will understand information as a continuous flow of learning with each language exposure 

supporting the other language. Every year, we will administer the NYS English as a Second 

Language Achievement Test (NYSESLAT) to measure growth, progress of language acquisition 

and proficiency. Our program design meets CR Part 154 Requirements for ELLs, K to 8th grade.69 

We will identify gifted and advanced students though analyzing data from baseline 

assessments. As we will be implementing Cambridge Primary (CP), EULCS sets high standards 

and levels of academic rigor for all students. We further support gifted and advanced learners with 

our STEM focused curriculum and IPBL to support problem solving and higher-level thinking.     

2. Rationale for approaches: The mission of EULCS is to provide an emotionally and 

intellectually supportive K-5th dual-immersion, STEM focused learning environment, dedicated to 

student achievement by cultivating the best in each child. We believe that our education policy 

can be attained by all student populations.  CDS 6 has a very diverse student population providing 

ideal students for our school. All components of our key design (i) Instructional Content Blocks; 

(ii) STEM; (iii) DIP; (iv) CP; (v) Teaching Tolerance; (vi) Physical Education; (vii) Parental 

69 NYC DOE Division of ELLs and Student Support, ELL Policy and Reference Guide 2017-18, PDF 
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Involvement are aligned to our mission and guide our students to meeting our high standards and 

goals.  EULCS believes that students of different levels of academic and language proficiency can 

work and learn together. In general students will not be pulled out unless they are scheduled for 

related service appointments or individualized targeted intervention as part of MTSS. Our 21st 

century whole child model of education allows all students to flourish as they engage in a tactile, 

active, rigorous and creative curriculum that encourages problem solving and cultural competency. 

3. Research supporting our approach to serving special populations: As outlined in §I.B, 

Cambridge was chosen as it has a strong global presence and is known for supporting teachers and 

schools in providing high quality, rigorous academic programs. Assessments are also important 

to the learning process as they provide data to teachers and students on academic performance, 

strengths and areas to improve upon. CPs approach is Assessment for Learning (AFL) which 

connects teaching and assessment objectives across curriculum frameworks helping teacher teams 

plan and provide scaffolding when needed. 

DIP is empirically shown as one of the most effective instructional approaches serving ELLs. 

EULCS aims to support our prospective ELL population with multiple tiers of research driven 

strategies for language acquisition, providing meaningful instruction while drawing upon prior 

knowledge. For ELL students, Collier and Thomas (2002) national study shows that they can 

make remarkable process. It is also extremely effective for at-risk students (C&T 2009). Rand 

Corporation 2017 reports that students randomly assigned to Dual-Language immersion programs 

out-performed their peers by 13% of a standard deviation in 5th grade and 22% by 8th grade.70 

Our use of Teaching Tolerance will address the direct and indirect prejudice, bullying and bias 

that our students may face throughout their education and lives. The anti-bias curriculum approach 

encourages students to challenge prejudice, learn how to have agency in their own life, and feel 

confident being an active participant in a diverse democracy. Teaching Tolerance has been 

endorsed by American Federation of Teachers for combatting all types of bullying.71 

Our focus on three cross-curricular content blocks will support STEM education, our principle 

approach to teaching math and science. Research has shown the importance of thematic project-

based learning (active learning) as well as content specific literacy development in Math and 

Science to help students develop academic proficiency.72 

4. Staff responsible for meeting the needs of special populations: The Director of Special 

Education and Related Services (DSRS) is the department head of Special Education, IEP 

coordinator and oversees Dept Student Support and Related Services (SRS).  DSRS is certified in 

special education and has extensive experience conducting IEP meetings and documenting in 

SESIS and record keeping. DSRS involvement provides oversight to ensure compliance with all 

NYS regulations and legislation to students with existing IEPS.  After RTI/MTSS process, once a 

student is identified as needing an initial evaluation, DST will inform parents and send referrals to 

CSE. For students with existing IEPs, DST will ensure that all parties involved in educating and 

supporting the student will have appropriate access to documents following education law. DSRS 

will keep in a secure document cabinet, hard copies of IEPs and supporting documents and make 

70 Thomas, W.P., & Collier, V.P., see fn 2; Rand Corp (2017), PDF; Cummins, J., (2017), Teaching Minoritized Students: Are Additive 

Approaches Legitimate?; CAL (2018) Guiding Principles for Dual Language Education; DeJesus, S.C., (2008), An Astounding Treasure: Dual 

Language Education in a Public School; Lindholm-Leary (2001) Dual Language Education, Multilingual Matters. 
71 https://www.aft.org/ae/winter2016-2017/tools 
72 Cotabish, A., Dailey D., Robinson A. & Hughes G., (2013). The Effects of a STEM Intervention on Elementary Students' Science Knowledge 

and Skills, website; Tutita M. C., Evens K., Firmender, J.M & Colonnese, M. W. (2017), Why Should Students Write in Math Class, website; 
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available to teacher teams and school personnel who require access. Under Chapter 408 

requirements, DSRS will ensure that school personnel sign appropriate form(s) and keep on file. 

Dept SRS is the domain of counselors, related service providers, and the following committees: 

CSE, FSA and CARSEP. This department ensures that students and families are informed about 

progress and plans so they have agency. Teachers are also supported as they implement education 

plans to address and support the diverse learning needs. SRS also facilitates related services 

students may require, e.g., counseling, speech and language, as mandated by IEPs.  

CSE comprised of DST, counselors, lead teachers and special education teachers work together at 

the school level to ensure that pre-existing IEP mandates are followed, relevant instructional 

strategies are employed, and annual goals are met. If a student has FBA/BIP, CSE will ensure all 

stages are followed and all requirements met providing observations as needed in the process.  

5. Coordination of special populations with general education instruction: In keeping with 

our mission, all instruction, differentiation and scaffolding at EULCS will be provided in the 

classroom. ELLs will obtain their services as instruction will be provided by certified bilingual 

instructors in classroom with another staff member, either Parent Assistant Teacher or Special 

Education teacher in the case of ICT. Teacher Teams will meet weekly and collaborate during 

common planning time to employ the best instructional strategies to meet the needs of the students 

in the classroom. The supports provided will ensure that students get their services, meeting the 

CR Part 154 Requirements for ELLs, grades K-8. SWDs will be taught in ICT settings where 

there will be a general education and special education teacher providing instruction in the general 

education room. EULCS believes in providing students of different levels with multiple entry 

points to the material thereby providing challenging instruction to all while providing scaffolds to 

those who need extra supports. As our students explore STEM activities which will incorporate 

use of technology, IPBL provides a platform for different learners to access the lessons.  

Economically Disadvantaged Students (EDS): CARSEP will support ED students and families 

through a welcoming, holistic school environment. Our Family School Association (FSA) and 

dedicated staff will help all parents, including ED parents, provide support for families and help 

resolve issues. The three content-block design builds in extra time for differentiated instruction 

and scaffolding, which offers additional support to at-risk students and EDS. Our extended day 

and tutoring will help to ensure that no student falls behind academically. Working with CBOs 

serving ED families, enables us to provide resources and referrals as a “safety net” when needed.  

6. Describe any ancillary and support services: DSRS committees, Family School Associating 

(FSA) and Committee on At Risk and Special Education Population (CARSEP) provide additional 

supports to students and families.  Given the diverse population of CSD 6, we understand that our 

students and families may have a myriad of needs. FSA is our parent association to encourage 

parental involvement, provide support to school for parental outreach and overall allow for a 

mechanism for parental and student voice. EULCS has developed relationships with CBOs in 

CSD 6 such as Northern Manhattan Improvement Corp, religious organizations such as Hebrew 

Tabernacle of Washington Heights and Holyrood Church, women support groups (such as 

Dominican Women’s Development Center and Mama Tingo early childhood center. FSA will 

help families connect with community organizations as need or want is determined. 

Committee on At Risk and Special Education Population (CARSEP) is responsible for monitoring 

the progress of all at-risk students, using the Response to Intervention protocols and second 

language strategies. This team is comprised of (1) a special education administrator responsible 
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for ensuring that education plans follows all legislation and regulations; (2) teachers – general 

education and bi-lingual teacher responsible for planning and coordinating instruction and targeted 

interventions; (3) counselors to provide socioemotional support services and guidance; and (4) 

parents to aid in monitoring progress, behavior and aid in parental outreach. CARSEP will work 

with teachers to ensure that the RTI process is understood and followed, IEPs are up to date and 

reflect student’s current needs. 

7. Evaluation of special population support services: EULCS’s Vision is a 21st century whole 

child model of education fostering Language Arts Literacy, Numeracy and Math Literacy, 

Scientific Literacy, Computer literacy, Cultural and Civic Literacy, and where students are 

encouraged to be curious, creative and critical thinkers. Our Goal is to reduce the Achievement 

Gap for at-risk students by providing a scholastically rigorous, emotionally, intellectually and 

inclusive school. Our Objective is every student will become Language Diverse, regardless of 

initial home language, by the end of 5th grade. We accomplish this using a backwards design 

process for mapping curriculum so that all instruction is horizontally and vertically aligned. 

DSRS and Executive Director of Instruction and Teaching (EDICT) with the support of Charter 

School Leader will assess the efficacy of our supports for special populations by monitoring 

student academic growth.  As per section 3E, we have a multilevel system for evaluating student-

teacher grade performance to ensure academic success. As per section 3D, our education plan puts 

a significant emphasis on staff development, monitoring and implementation of high quality 

curriculum, instruction and assessment. We include O-G and RR in general instruction to address 

any potential deficits before implementation of RTI process, to ensure that all students have 

planned literacy supports throughout the school day. 

EULCS has a hands-on approach to developing teachers and students.  In every class, student data 

is carefully collected to drive instruction. Data from teacher observations, student work product, 

projects, formative and interim assessments provide evidence of student progress, mastery and 

areas to work on. Teacher teams have weekly professional development and check-ins with 

Department of Curriculum, Instruction and Teaching. These weekly interactions provide teacher 

teams with meaningful, actionable feedback to be incorporated into unit/lesson plans/revisions. 

This is also when teacher teams will report on student progress using data trackers and share 

rationale for revisions made in instruction.  Teacher teams also have daily common planning time 

to effectively insert planned supports to target and address learning needs, as they arise.    

Each year at Summer Institute we collaboratively set goals for both teachers and students. EDICT 

will assess the efficacy of the instructional approaches and programs implemented for all student 

populations based on student growth, achievement, assessments and classroom observations. 

DSRS will assess the efficacy of programmatic decisions of support services and interventions 

provided to special populations by measuring student’s growth in both academic and socio-

emotional achievement. Teachers teams report progress towards meeting IEP annual goals and 

provide rationale for adjusting or updating goals, as students’ progress. For grades K-2, growth 

will be measured by comparing beginning of year exam scores to end of year and NYSESLAT for 

ELLs. For grades 3-5, growth will be measured by comparing beginning of year exam scores to 

end of year and NYSESLAT for ELLs. Achievement will be based on performance on NY State 

Exams.  Refer to section 1A for programmatic goals and 2E for Assessments. 
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E. Assessment System 

1. EULCS’ diagnostic protocols are an important part of meeting our ambitious goals, §I.A. 

Based on Dewey’s principles of Inquiry Cycle, and Wiggins and McTighe Understand by Design, 

we implement an intuitive protocol between instruction and assessment. Our active learning 

Inquiry Cycle approach is supported by research from National Academies Press.73 We selected 

Cambridge Primary because it integrates norm-referenced, content-based performance 

assessments with its curriculum: it provides content aligned guidance for teachers to develop 

formative assessments; its Progression Tests, are interim assessment designed to evaluate 

student’s progress within each Strand (module); and Checkpoints, are summative assessment at 

the end of each strand.74 We include, TerraNova and Supera Complete battery with Language 

(TN&S), for baseline (BOYE) and end of year (EOYE) summative normed-referenced 

assessments.75 We augment our performance diagnostics with an Inquiry Project-Based Learning 

(IPBL) Assessment (IPA) between Fall and Spring semesters, to provide a balanced whole child 

approach to testing and evaluation. The generated data from these assessments will be analyzed 

multiple times a year to: (a) ensure academic progress of our students, (b) inform and recalibrate 

individualized student supports when necessary and (c) inform parents of student progress. The 

data will be used to measure: (1) within-year academic growth: between BOYE and EOYE; and 

within the curriculum, between formative, interim, and summative assessments. From which (2) 

across-group comparisons and (3) absolute performance can be measured. In grades 3-5, students 

will take the NYS Achievement Exams, as per NYS education law and testing programs. 

2. Assessment selection and creation: CSL will make all final determination of 3rd party 

assessments. Cambridge primary was selected because it links normed-refence assessment with 

content. TN&S was selected by CLS for its national normed-reference quality, validity and 

reliability in measuring student achievement. During the charter term, the CSL and Executive 

Director of Instruction, Curriculum and Teaching (EDICT) will annually review and make 

assessment determination based on an internal review process. This review will be supported by 

teachers and supervisor’s evaluation of the reliability and appropriateness of current assessments. 

If adjustments are needed, a proposal with recommendations will be submitted to BOT. 

During our planning year and first semester, the IPA will be developed by CSL and the 

Director of Student Supports and Related Supports (DSRS).76 Thereafter, an Interim Project Team 

(IPT) will develop appropriate student benchmark goals, monitor and assess the IPA projects to 

insure quality. The IPT will consist of DSRS, supervisor, teacher and a counselor and will report 

to EDICT. Formative assessment will be developed by teacher-teams, monitored and supported by 

the Curriculum Instruction Teacher Team (CITT). 

3. Annual assessment calendar for our first year is shown in Table II.E.1. Within each Strand 

(modules), consisting of inquiry cycle(s), teacher-teams will administer weekly formative 

assessments to monitor student progress per lesson(s). Strands include an interim assessment and 

culminate in a summative exam. This schedule generates sufficient performance data to monitor, 

assess and analysis student progress. 

73 Wiggins, G. and McTighe, J. (2005), Understand by Design, 2nd Ed. ASCD Press, website; National Research Council, (2000), Inquiry and the
 
National Science Education Standards: A Guide for Teaching and Learning, website.
 
74 Cambridge Primary, website; and has conducted a curriculum mapping of Cambridge Primary to TIMSS exam, PDF. 

75 http://terranova3.com/
 
76 In year 1 and 2, CSL will function as EDICT. DSRS will be one of the first position to be filed, after charter authorization.
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Table II.E.1: Assessment Calendar Year 1 

Assessment Cycle Administer Date Exam Type Proctors 

Baseline: Aug 12 – Aug 23 TN&S; NYSITELL Teachers 

Teachers; quizzes; 

Formative Daily, weekly questions; analysis of Teachers 

student work 

Interim 1: Sept 23 -Sept 27 Cambridge Primary Teachers 

Strand Summative 1 Oct 14 – Oct 18 Cambridge Primary Teachers 

Interim 2 Nov 11 -Nov 15 Cambridge Primary Teacher 

Strand Summative 2 Dec 9 – Dec 13 Cambridge Primary Teachers 

Inquiry Project Assessment Jan 7 – Jan 10 Teachers Teachers 

Interim 3 Jan 20 – Jan 24 Cambridge Primary Teachers 

Strand Summative 3 Feb 18 – Feb 21 Cambridge Primary Teachers 

Interim 4 Mar 16 -Mar 20 Cambridge Teachers 

Strand Summative 4 Apr 6 – Apr 9 Cambridge Primary Teachers 

Interim 5 Apr 27 – May 1 Cambridge Primary Teachers 

Strand Summative 5 May 26 – May 29 Cambridge Primary Teachers 

End of Years: Jun 8 – Jun 19 TN&S; NSESLAT Teachers 

4. Ensuring the Validity and Reliability of Assessment: as stated in our mission, §I.A, 

academic proficiency is paramount at EULCS. Therefore, we use third party normed-reference 

exams, TN&S and CP, as well as NYS exams to insure validity and reliability of assessments. 

5. Administering Assessments: Our annual assessment is shown in table II.E.1. The Department 

of Student Supports and Related Services (SRS) led by its director, will be responsible for all 

testing coordination and administration, including schedules and exam PD. Within the department, 

a secure exam vault will be established for ensuring exam security. As part of our testing PD, all 

staff will be informed on appropriate active proctoring protocols. Assessment Collecting and 

Storing:  For formative assessment, teacher-teams will collaborate on creating these assessments, 

under the supervision of Curriculum Instruction Teaching Team (CITT) to ensure assessments are 

aligned with the overall education plan. Formative assessment will be submitted to CITT for final 

approval, then secured in designated locked storage. Upon grading and collecting these 

assessments, teachers will input results in dashboard to be shared with CITT for post-observation 
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feedback. For all other exams, we will follow testing administration protocols as per exams. In 

general, EULCS’ testing protocols are as follow: 

•	 Upon receiving testing materials, Testing Coordinator (TC) will inventory and secure exams. 

•	 Will maintain exam security, by distributing exams to proctors at a set time prior to exam 

administration, as per exam requirements; 

•	 All administered exams will have uniform start and end time, adjusting when necessary for 

IEP and ELL student testing accommodations; 

•	 Will monitor and ensure active proctoring, record and report any testing abnormalities; 

•	 Upon exam completion, proctors will return unused and used material to testing coordinator, 

who will sort exams, scan answer sheets and package constructed responses for grading; 

•	 Will store scan documents, student exam booklets and unused material in exam vault; 

•	 Will comply with protocols for return restricted materials and documents required by vendor. 

Analyzing Assessments: As detailed, in §I.A, §III.C, §III.D, and §III.E, regular analysis of 

performance is a cornerstone or our organizational and educational plan. Teacher, CITT, EDICT 

and CSL will all analyze assessment, as an integral part of our diagnostics practices and protocols. 

As shown if figure II.E.1, our assessments will be designed to evaluate the three levels of 

understanding. Teachers will analyze assessments to determine appropriate adjustments for 

instruction (e.g. re-engagement of material or to provide extra time to explore a topic in more 

detail) and to monitor student achievement and growth as it progresses through these increasingly 

complex levels of understanding. Supervisors will analyze assessments to monitor alignment of 

instructional strands, units and lessons to our overall curriculum and educational plan. Supervisors 

will also analyze with a focus on necessary topics for staff development and support as teachers 

are designing their next sets of lesson plans.  This intermediate focus provides support to teachers 

as they focus on day-to-day planning and evaluating. Data used by teacher teams and CITT will 

drive decisions to revision instruction, to create scaffold and differentiated instruction so that all 

students can deepen their understanding of content to accomplish and surpass their goals. 

Administrators focus of analysis is on strategic decision-making for planning and implementation. 

This focus on assessment analysis at the macro level, ensures that all special population students 

are supported, that overall achievement and growth is aligned to school goals, to educational plans 

and that month-to-month and semester-to-semester adjustment maintain alignment to our mission. 

Figure II.E.1: Curricular Priorities and Assessments 

Source: adapted from Wiggins and McTighe, (2005) Understanding by Design 
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6. Stakeholders will use data to drive EUCLS educational decision-making processes. Each 

level of operations will provide a critical role in ensuring that data usage is horizontally and 

vertically aligned to our educational plan. Teachers: will collect data on student learning, 

following an Understanding by Design77 and the Cambridge Assessment For Learning (AFL)78, 

see §II.B, approach to classroom assessment, consisting of informal checks for understanding 

through Observations and Dialogue: as teachers work with students throughout the day, in small 

groups at learning centers, students will be asked questions and work will be reviewed in order to 

informally evaluate and support students understanding through the three levels of understanding. 

Student data collected from formative assessment will inform teachers-teams in developing 

scaffolding and differentiated instruction to support students’ enduring understandings. 

Teacher-teams will use progressively higher order questioning as student demonstrate 

understanding to build, challenge and develop critical thinking. These higher order questions will 

support teacher-teams’ development of quizzes and test that prepare students for Interim 

Assessments: assessment to measure students’ progress towards meeting strand goals. Assessment 

types will be aligned to curricular priorities to measure and evaluate student mastery of content, as 

shown in figure II.E.2. 

Figure II.E.2: Assessment for Learning 

Source: Cambridge International, Professional Development 

Data from our inquiry cycles over the academic year will provide a complete picture of student 

progress and achievement. Teachers-teams will review and analyze student progress within and 

across inquiry cycles, to adjust units and lessons within strands and to provide necessary 

scaffolding and differentiated instruction, ensuring all students are able to meet and exceed 

achievement goals. Classroom level data offers invaluable information to instructional staff in their 

efforts to evaluate, coordinate and plan a rigorous and high-quality education plan. 

Administrators: The Department of Curriculum, Instruction and Teacher supervisory team 

(CITT), will analyze the data generated during the various inquiry cycles to drive their staff 

planning and support during weekly PD workshops and observations. The data generated in the 

classroom and the “real-time” reporting and response of both teachers and supervisory is a 

component of vertical and horizontal integration, active monitoring and verifying alignment to our 

mission, goals and objectives. The integrity of our staff planning, and development is built into 

the teacher day and week, see §II.H. Our supervisors will assess whether or not teachers are 

77 Wiggins, G. and McTighe, J. (2005), Understand by Design, 2nd Ed. ASCD Press, website. 
78 Cambridge, Assessment For Learning, website 
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correctly implementing our inquiry cycle design. The data generated for classrooms will provide 

metrics that verify student growth and achievement. The combination of these two administrative 

assessment approaches will provide a panoramic view of learning in the classroom. The Charter 

School Leader’s (CSL) use of performance data, will help with monitoring departmental progress 

toward annual and long-term achievement goals. Student achievement and progress is a 

cornerstone of all strategic planning and key decision-making. These academic metrics as well as 

attendance, discipline and emotional well-being will provide the CSL a macro-view of the overall 

school performance, which will allow for robust analysis and informed decision-making. 

Board: Data generated at the various school levels will be reviewed and evaluated to 

determine that BOT governance policies are effectively supporting day-day operations and to 

ensure that implementation of policies are correctly aligned to EULCS mission, goals and 

objectives. Families and Students: communicating accurately and transparently is necessary part 

of creating a healthy family-school-student partnership. Assessment reporting plays a vital rule in 

these lines of communication. Families and students will be provided progress reports, summative 

assessment reports and annual growth reports. Thereby, providing parents with meaningful reports 

ensuring engagement, committed and investment in student achievement. 

7. Assessment results will be used: to guide decision-making and quality control of our 

education plan. Both TN&S and Cambridge provide extensive feedback to support our strategic 

decisions. TN&S provides feedback report on Reading, Language, Social Studies, Math and 

Science. The Complete Battery with language provides detailed diagnostic information, precise 

norm-referenced achievement scores, a full complement of criterion-referenced objective mastery 

scores, and performance-level information, as well as a reading scale and a language scale for 

Grades K–5. Because of the non-content specific nature of TN&S, these scores will be used as 

overall general measures of student achievement and progress. Cambridge’s feedback reports will 

enable EULCS to analyze content-based performance at individual, cohort and subgroup, grade 

and school wide levels. At the Teacher level, results will be used to: (a) tailor individual student 

learning; (b) monitor group(s) and individual student performance (c) compare the performance of 

all students taking tests within different sessions; and (d) analyze performance within and across 

grades in EULCS. 

Individual student level feedback measures performance in relation to: (a) the curriculum 

framework with focus on individual learning; (b) their teaching group (class, cohort and 

subgroups); (c) previous years’ students; (d) a score for the whole subject; (e) a score for each 

main topic/skill; (e) identification of questions (sub-topics/skills) where the student’s performance 

was particularly strong or particularly weak; (f) overall statement of achievement, as it related to 

the Cambridge framework. At the school level, reports on teaching group (classes, and teams) 

give: (a) an average score for the whole subject; (b) an average score for each main topic/skill; (c) 

a list of sub-topics/skills with comments on the performance of the group; (d) scores of each 

student on the subject and on each main topic/skill; (e) marked scores by each student on each 

question; (f) an average score for the whole subject; (g) an average score for each main topic/skill; 

and (h) a list of sub-topics/skills with comments on student performance. 

8. Student Goal Setting: At the beginning of the year, based on teacher and CITT review, families 

and student will be given a set of goals for the semester, e.g. reading 30 minutes every night, 

constructing simple sentences, etc. These student goals will be monitored by parents and teachers. 

As the semester and student progresses, these goals will be adjusted based on data generated during 

the various strands, see above. Teacher Goal Setting: will use BOYE achievement data to set 
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annual classroom and student goals for EOYE levels. At the beginning for each strand, teachers 

will set inquiry cycle goals for classroom and students, which will be compared to end of strand 

performance. Teachers will use these strand-connected goals, based on formative and interim 

assessments, to monitor week-to-week progress, adjust up as student surpass goals and provide 

support as need, for students and the class. Administrators Goal-Setting: The CITT and CSL will 

use student, cohort, group and class achievement data to establish performance goals aligned to 

EULCS performance goals, see §I.A. Based on baseline assessments, CITT and CSL will 

backwards plan to set minimum, realistic and ambitious goals (growth and absolute) for each 

student, cohort, group and classroom. Goals will be monitored, ensuring student progress. 

9. Informing families and students is a critical part of our family involvement philosophy.  We 

do so in several ways: Progress reports, will provide midterm and end of semester performance 

analysis. These reports will include teacher’s analysis of student’s content specific performance – 

strengths, area for improvement, areas of growth, and next steps to meet or exceed individual 

annual achievement goals, during inquiry cycles. Summative Assessment reports of Cambridge 

Primary Strands (modules), will all be included in these progress reports.79 Annual Growth reports 

based on Beginning of Year Exam (BOYE) and End of Year Exams (EOYE) will provide parents 

with a comprehensive achievement analysis that reflects where their child began and ended 

academically within the year. These assessment reports will be linked with parent teacher night 

and other forms of teacher-parent outreach to ensure that parents and students are fully informed 

about their educational progress. School and grade level reporting of academic progress will be 

communicated through our newsletter and website so that families and students can be informed 

on their child and on how overall school academic achievement is progressing. 

F. Performance, Promotion, And Graduation Standards 

1. Policies and standards for grade promotion: EULCS Performance, Promotion and 

Graduation standards are aligned with its mission, goals, educational program and assessments. 

EULCS mission is to provide and emotionally and intellectually supportive Dual-immersion 

learning environment for K-5th grade students, focused on student achievement while cultivating 

the best in each child. Each student will have meaningful instruction that caters to the whole child 

immersing them in the content, while supporting target languages. We will ensure that our students 

are supported with a myriad of scaffolds by presenting core and target language content while 

activating prior knowledge, presenting in formats that provide multiple entry points. EULCS 

incorporates in classroom instruction interventions such as Orton-Gillingham, a multisensory 

approach to teaching reading and decoding and Reading Recovery. We set high standards for all 

student populations. This means we aim for mastery of all subject areas. In order to be promoted 

to the next grade level, our students must: 

•	 Pass the following classes: LAL, Math, Science, and Target Language with 75% or higher 

cumulative average for each subject area (unless student has an IEP and we will follow any 

modified standards, as per their individual plans).  

•	 Show growth in reading and math levels – as seen by comparing end of term assessments with 

benchmark scores, see §I.A. 

•	 Students must also meet attendance requirements and may not have more than 15 unexcused 

absences during the school year. 

79 Our proposed annual schedule has been designed so that all strands conclude within either a midterm or final progress report. 
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2. Not meeting grade promotion: If a student does not pass one or more core subjects, teacher 

teams will develop a plan to target the needs of the student.  We will involve student and parent in 

developing these plans so that the student takes ownership of the work and will have support both 

in and outside of school. At EULCS, our teachers have a weekly time slot dedicated to parental 

outreach, so the student and the parents are aware of progress, area(s) of improvement as well as 

plans of action if the student is in danger of failing. Teachers (with support of CARSEP) will keep 

parents informed of student progress to RTI and other supports. If it becomes clear that the student 

is still not meeting requirements, then teachers will report to DSRS, who will submit referral to 

CSE for initial evaluation and will inform parents. 

All students at EULCS have many built in supports to ensure that they meet benchmark 

requirements for promotion to the next grade. However, those who are identified at the lowest 

25% of the school, who may potentially be in the “promotion in doubt” category will have more 

tiers of intervention. CARSEP will evaluate these students and will employ additional supports as 

needed, including but not limited to Reading Recovery and Portfolio Based Assessment. Our 

mission at EULCS has a strong focus on community, so we will involve parents as much as we 

can to ensure the success of our student population. 

G. School Culture and Climate80 

1. EULCS School Culture: At the heart of EULCS school culture is a philosophical and 

pedagogical methodology that believes in a whole child approach to education. Philosophically, 

we believe our attitudes and values reflect who we want our students to become and what we them 

to know. We believe in excellence, diversity individuality and community. A 21st century 

education is balanced in scholastic excellence and emotional wellness. We believe in cultivating 

and developing respect for self, for others and the environment. It is for this reason we will 

explicitly include Teaching Tolerance and we will use project-based activities, such as 

FIRST® LEGO® League Jr., to teach students, by experience, about team-work, collaboration and 

inclusion. By design, our multiple target languages encourage diversity; Parent Assistant Teachers 

provide an authentic native language culture to the classroom, promoting global awareness and 

competence, as well as teaching respect for the assets and abilities of the community members; 

structured gym provides a supportive environment for students to discover their own strength, self-

regulation, concentration and mindfulness. These features are designed to provide students with 

everyday experiences that reinforce inclusion and respect in our school culture and climate. By 

design, our faculty and staff will teach by example, creating our school culture and climate. 

Inherent in our culture is a commitment to involving families regularly to address challenges that 

arise. Family-school solutions is the key to ensuring consistent, fair discipline that is educational 

and corrective as the student learns to be a positive and productive member of our community. 

Pedagogically, we are a rigorous high-quality educational program. From the first day, students 

will be exposed to a whole child approach, active leaning, and a multiple modalities education. The 

goals of Cambridge Primary are to (a) develop academic success; (b) fulfill the potential of every 

learner, (c) provide knowledge and understanding that is relevant for today and prepare students for 

a global tomorrow. We believe it is our job to prepare the leaders of tomorrow. Our pedagogical 

design is inclusive: small group learning centers with differentiated and scaffolded instruction so 

that all students can succeed in a general education classroom. Our Dual-Immersion Program (DIP) 

80 We would like to thank Hebrew Public Charter Schools for Global Citizens for their help and guidance as we developed this section. Our 

disciplinary policy and code is adapted from theirs. 
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promotes language diversity and inclusion, regardless of a student’s language background. 

Students exceed expectation when they feel safe and when teachers believe all students can learn. 

This occurs when instructional strategies are based on thoughtful interaction between student and 

teacher enabling students to move smoothly from their current developmental level, to a deeper 

understanding and higher level of critical thinking. When this happens, students are free to explore 

and learn, and achievement is limitless. 

2. Research on School Culture: As discussed in §I.B, §III.I, family involvement plays an 

important role in school culture and in promoting student emotional well-being. Other research 

has shown the importance of non-cognitive skills, such as self-regulation, empathy, and 

collaboration, in achieving academic success.81 Thus, we focus on developing students’ social-

emotional well-being.82 Following research-based approaches, EULCS will set clear and explicit 

school-wide norms for appropriate behavior in and outside of the classroom that creates a 

consistent, not overly punitive, but positive reinforcement environment. Teaching Tolerance, will 

be a core component of our social-emotional curriculum, taught in every class. It has been 

designated as an anti-bullying curriculum by the UFT.83 Teaching Tolerance complements and 

complies with NYS DASA Act. 

3. Responsibility of School Culture and Discipline: Every employee is responsible for 

maintaining, monitoring and supporting our school culture and disciple, but our DASA coordinator 

and dean of discipline will have primary responsibly, supported in these duties by Charter 

Leadership Team (CLT). This way, discipline is addressed through a safe-space that is restorative 

and fair, reinforcing positive behavior and providing consequences for inappropriate behaviors. 

4. Strategies and Staff to sustain school culture: We believe discipline and class management 

are best addressed through preventive action. Our curriculum and environment – Cambridge, 

Teaching Tolerance and PATs, provide a space in which students are engaged, their social-

emotional needs are included, and everyone is investing in their wellbeing.   We define discipline 

as helping children develop self-control, self-awareness, self-motivation, and empathy in a school 

community that is safe for all. To this end, positive behavioral interventions and supports, and a 

problem-solving model to prevent inappropriate behavior through teaching and reinforcing 

appropriate behaviors will be used to sustain our school culture. Implicit in our whole child 

approach is the belief that all children can be exceptional. By design, at the start of the school year, 

Beginning of the Year Exams (BOYE) are administered to every student to provide baseline 

scores. These baseline scores will allow EULCS to pair students within each classroom.84 Students 

will then be grouped (no more than 6 per group) by their pairing. These match-pairs and match-

groups will be used by teachers for various group activities (e.g. small-group and moderate-group), 

in addition to full-class activities and student-selected learning centers. This ex-anti approach to 

cooperative learning implies and reinforces equality and inclusion of all students in the classroom. 

5. Safe School Environment: EULCS has developed a series of rules, Discipline Code, that 

addresses proper student behavior, maintenance of order, and code of conduct. During our summer 

institute, staff will receive PD discipline code, expectations and training on how to effectively 

81 Urban Education Institute, (2017), The Role of Noncognitive Factors in Shaping School Performance, PDF; DiPrete, T.A. and Jennings J. L., 

(2012), social and behavioral skills and the gender gap in early educational achievement, website.
 
82 School wide approach to behavior, website;  Northwest Regional Educational Laboratory, (2002), Creating School wide Prevention and 

Intervention Strategies, PDF;  NYC DOE Citywide Behavioral Expectations: to support student learning, PDF.
 
83 AFT launches National ‘See a Bully, Stop a Bully: Making a Difference’ Campaign, Press Release, American Federation of Teachers, website.
 
84 Student classroom assignment will be determine during lottery admission. 
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implement our policies. Parents and students will be informed of these policies during orientation 

to ensure clear expectations of student conduct. 

6. Social-emotional development of students: We establish expectations by setting school-wide 

routines and systems that are well defined, consistently implemented across the school and 

designed to create and sustain a climate of engagement, fun and joyful work, with minimal 

distraction. Learning takes place in an environment that is physically, psychologically, and 

emotionally safe for all students. School-wide routines and systems including explicit norms 

relating to attendance, timeliness, dress-code, student conduct in class and common areas, 

language used, and students’ interactions with peers and teachers, are designed to provide a safe 

and inclusive achievement-oriented environment. All systems and routines will be designed and 

implemented to teach, self-awareness, positive values and healthy habits, important for long-term 

success. Our core values of integrity, excellence, curiosity, empathy, resilience, diversity, 

individuality and community will be modeled and upheld by every member of our community. 

These values are modeled in every aspect of our culture – including the high expectations we set, 

the language we use, the aesthetic choices we make, and the school-wide systems we implement. 

We will assess the degree to which our core values are being embodied by students in every class 

through our classroom observations conducted by CITT. These core values will be included in our 

classroom observation framework and are part of our staff evaluation process. Aligning our core 

values to staff performance, monitored by significantly more classroom observation per year, will 

ensure that everyone at EULCS is working together for the development of our students. 

7. Managing Discipline: is a process of teaching appropriate behavior to students. We believe 

infractions must be addressed immediately, consistently, proportionally and fairly. Students will 

learn to understand that words and actions have consequence. Infractions are addressed 

individually with an established set of consequences. The first step in any disciplinary action is to 

restore a sense of safety, calm and student’s self-control. Multi-directional communication with 

the student(s) is critical to ensure a productive process for resolution. The outcome of the 

consequences should reinforce positive behavior, repercussions of inappropriate behavior, 

fairness, and teaching what is unacceptable. Attachment 4, includes rules and procedures for 

student disciplinary action, including but not limited expulsion or suspension. Our policies are 

consistent with the requirements of due process and federal state and local laws and regulations 

regarding the placement of SWD and Dignity for All Students Act. Attachment 4 considers NYC 

DOE Citywide Behavioral Expectations to support student learning, and will be finalized by 

EULCS CLS and BOT, reviewed by legal counsel, and ratified thereof.  Disciplinary code will be 

distributed beginning every school year to parents and staff. Infractions are grouped into 5 levels, 

from insubordinate behaviors to seriously dangerous or violent ones and provide a corresponding 

range of possible disciplinary actions. Whenever possible, interventions begin with the lowest 

level of disciplinary response. This Code provides graduated penalties for repeated misbehaviors. 

8. Monitoring and Evaluating Culture and Discipline: Faculty and staff will receive extensive 

PD on Teaching Tolerance (TT) and its function in reinforcing our school culture. Instructional 

staff will systemically include TT in our unit and lesson plans. CITT will monitor through 

classroom observations, the implementation of our school culture. EULCS will evaluate the 

efficacy of our school climate annually through Staff, Family and Student surveys. A key 

component of each survey will be questions on school climate and culture. EULCS’ CLT will 

analyze the surveys and report results in our annual review (internal and external), will comply 

with VADIR data collection requirements and disciplinary data reporting to NYSED, and our 
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counselors (DASA coordinator) will keep records of all student disciplinary incidents. We will use 

this data to regularly analyze across teachers, grades, subgroups and school-wide, to identify topics 

for PD workshops and monitor overall school culture, climate and well-being.  Key in our review 

will be issues of bullying, including but not limited to gender, ethnicity, language, orientations and 

identity, and family social-services85 to look for patterns and signs of disparate impact, and 

evaluate the school environment to ensure it is safe, supportive and conducive to all learning needs. 

H. School Schedule and Calendar 

1. EULCS School Calendar reflects our key design elements and whole child approach to 

learning. It is designed to carry out our mission and achieve our goals and objectives. EULCS 

extends the calendar year by 12 days and the day by two hours, providing eight hours of instruction, 

ending the at 4:30pm. This extended day and year, equates to 60 additional instructional days over 

CSD 6 schools, annually. Our calendar is designed around semesters and includes a summer 

institute and weekly PD for facility and staff, see attachments 4(a)(b)(c). 

2. Our daily schedule is designed to meet the needs of all students, use a least restrictive 

environment. Kindergarten daily schedule for three student perspectives, is shown in Figure II.H.1. 

Figure II.H.1: Instructional Day – Three Student Perspectives – Kindergarten Daily Schedule 

Content Below Grade Level At Grade Level Above Grade Level 

Math 1 

All students: Morning Math 

routines Understands activity 

All students: Morning Math 

Routines, Understands 

activity, Answers simple 

questions 

All students: Morning Math 

Routines, Understands, Answers 

complex questions, Asks Simple 

Questions 

Math 2 

Matched Pairs/Small Group 

Math Centers work with  

math manipulatives and tasks 

Matched Pairs/Small Group 

Math Centers, works with 

manipulatives, solves simple 

problems 

Student Selected: Math Centers, 

works with manipulatives, solves 

problems develops Math questions 

PE1 
Whole Group. All students 

Participate in PE 

Whole Group. All students 

Participate in PE 

Whole Group. All students 

Participate in PE 

LAL 1 

Whole Group:  Understands 

Morning Message, answers 

simple questions OG 20 min 

Whole Group: Understands 

Morning Message, answers 

simple questions, asks simple 

questions.  OG 20 min 

Whole Group:  Understands 

Morning Message, answers complex 

question, asks simple & complex 

questions. OG 20 min 

LAL2 

Matched Pairs/Small Group 

Guided Reading Activity by 

reading level 

Matched Pairs/Small Group 

Guided Reading Activity by 

reading level 

Matched Pairs/Small Group Guided 

Reading Activity by reading level 

LAL 3 

Whole Group: Read Aloud. 

After, all Students select 

books from class library, takes 

turns telling story to group 

Whole Group: Read Aloud. 

After, all Students select 

books from class library, takes 

turns telling story to group 

Whole Group: Read Aloud. After, all 

Students select books from class 

library, takes turns telling story to 

group 

LAL 4 

Matched Pairs/Small Group 

Writing Workshop Journal. 

Students write stories, using 

pictures to tell story 

Matched Pairs/Small Group 

Writing Workshop Journal. 

Students write stories, using 

pictures, lines representing 

words to tell story 

Matched Pairs/Small Group Writing 

Workshop Journal. Students write 

stories using pictures, lines and 

invented spelling based on words 

posted on walls 

PE2 
Whole Group: All students 

Participate in PE 

Whole Group: All students 

Participate in PE 

Whole Group: All students 

Participate in PE 

85 Economic research on peer effects finds compelling evidence that a variety of non-achievement outcomes can have significant impact on 

achievement outcomes. For example, more girls in a classroom can reduce disruptive behavior, Lavey and Schlosser (2011), and the impact of 

domestic violence in the home can have a negative impact on individual students and classroom achievement scores, Carrell and Koekstra (2011) 
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Sci 1 

Whole Group. Students 

Understand Science Message 

and mini-lesson 

Students select science 

centers, asks and answers 

questions depending on level. 

Whole Group. Understands 

Science Message and mini-

lesson. 

Students select science 

centers, asks and answers 

questions depending on level 

Whole Group. Understands Science 

Message and mini-lesson, Students 

select science centers, ask and 

answers questions depending on 

interest and on student’s level. 

Sci 2 

Student Pairs work in Science 

Centers doing projects, 

making observations, drawing 

pictures in Lab book to record 

data.  

Student Pairs work in Science 

Centers making observations 

in Lab book using pictures and 

words to record data. 

Student Pairs work in Science 

Centers making observations in Lab 

book using pictures and words to 

record data. Student pairs formulate 

1 or 2 follow-up questions for next 

steps, what they would like to know 

3. The Students Day: begins at 7:30am with breakfast, instructional starts at 8am and ends at 

4:30pm. Students receive 95 minutes of Math and Science and 120 minutes of LAL four times a 

week (Monday, Tuesday, Thursday, Friday). On Wednesday students receive 75 minutes of LAL, 

Math and Science and 3 hours of enrichment, attachment 4(a). Wednesday enrichment may include 

activities such gardening, dance, music and arts. Student are instructed by a teacher (language 

domain) weekly. Language rotation (teacher rotation) occurs once a week between teacher-teams. 

This schedule reflects our teacher-team model, in which language exposure is treated as two 

domains and all content is taught with the language domain assigned to classroom (teacher). Our 

general (bilingual) education classrooms are designed around small group, differentiated and 

scaffolded instruction, that includes 20 minutes a day of Orton-Gillingham for every student. One 

period a day, each classroom will receive additional instructional support from our STEM teacher 

– allowing for more focused cross-curricular and small group instruction. 

4. The Teachers Day begins at 7:30am with school assignments, instruction starts at 8am and 

ends at 4:30pm. Teacher-teams will have an informal end of day “check-in” from 4:30 to 5pm to 

ensure both members are informed of what occurred in the others’ classroom. Teachers schedules 

have significant PD and planning time, daily/weekly: with at least 3 hours a week of common 

planning time (CPT), two of PD and one personal prep per day, attachment 4(b). Throughout the 

day, based on a rotating schedule, teachers will have a school-based assignment (SBA), such as 

(e.g. Breakfast, lunch coverage, PE cover, end of day dismissal). When not scheduled for SBA, 

this time can be used for individual prep, CPT, or post observation feedback. Every Wednesday, 

from 1pm to 4:15pm is PD and CPT. Parent Assistant Teachers (PAT) will provide support to their 

teacher (teacher-teams) following the same SBA/Prep schedule as the teacher (teacher-team). PD 

and Summer Institute (SI): Rigorous high-quality instruction only occurs when teachers are 

properly supported through staff development. Our SI is designed to provide a two-week intense 

PD to get the faculty and staff situated with our educational plan and philosophy, collaborating 

with teacher-team, grade-teams, language-teams and school-wide services. In addition to PD, SI 

is used for prepping classrooms and administering baseline assessments to student. Response to 

Intervention (RTI): As part of our educational plan, our general (bilingual) classrooms are 

designed around small group, differentiated, scaffolded instruction, and use Orton-Gillingham 

daily.86 For student who do not enter with an IEP, if these students fall behind in reading, targeted 

Reading Recovery intervention will begin, on a one-on-one basis. This instruction will be provided 

by either, CIT supervisors or through related-services. 

86 We introduce reading recovery intervention when student begin showing sign of difficulty with reading. 
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5. Research-Based Calendar Design: Research has shown the benefits of an extended school 

calendar.87 As discussed in §II.B, §II.C, §II.E and §III.D, our school design is research-based 

III. Organizational and Fiscal Plan
 

A. Organizational Structure 

1. EULCS organizational charts, shows the staffing structure with direct lines of reporting, 

where solid lines indicate hierarchical relationship within EULCS and dash-lines are with 

external entities. Our staffing plan aligns with our mission, goals and key design elements. 

Figure III.A.1: Organizational Chart Year 1 

<<Blank Space>> 

Figure III.A.2: Organizational Chart Year 3-5 

87 NYSAN, 2012,The Role of Expanded Learning Opportunities in New York State School Reform, PDF; NEA, Closing the Gap through 

Extended Learning Opportunities, PDF; Rhonda Present, (Oct, 2011), Why Longer School Days Work for Families, website. 
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2. The rationale for our organizational structure stems from our innovative approach to 

curriculum, instruction and pedagogy. As both figures indicate, the Board of Trustee (BOT) is the 

highest level of decision-making within EULCS and is accountable to the authorizer NYSED 

(Board of Regents). The BOT will hire the Charter School Leader (CSL) to implement EULCS 

mission, goals and objectives. The CSL will head the school’s leadership team (CLT), consisting 

of CSL, the Executive Director of Instruction, Curriculum and Teaching (EDICT), Charter 

Operations Director (COB) and Director of Student Support and Related Services (DSRS). During 

the first two years, while the student population is sufficiently small, operational tasks will be 

combined for efficiency purposes. The CSL will function both as Executive Director and as 

EDICT, and DSRS will head the department and function as SpEd supervisor. This will ensure 

that our mission is implemented correctly, and the faculty are properly supported with staff 

development. Our CSL has extensive experience with staff development, see §III.C and §III.D. 

In year 3, EULCS will begin separating organizational tasks formally into four departments: 

Executive Office/Charter School Leader; Department Curriculum Instruction and Teaching (CIT); 

Department of Student Support & Related Services (SRS); and Department of Operations, 

Facilities and Business (OFB). Each department will be supported by office assistants (secretary) 

and aides. The Executive Office Administrator, working out of the Office of the Charter School 

Leader will manage and supervise the administrative assistants and aides. This division of labor 

is designed to ensure that personnel are operating within their areas of expertise and are not 

overwhelmed with responsibilities that are outside of their purview, while allowing the EULCS to 

operate efficiently during our incubation years.88 

In year 3, CSL and EDICT will formally separate into two position: where CSL will function 

as Executive Director of EULCS and EDICT will be the senior positions in Dept. CIT. Under 

EDICT, supervisors, teachers, and PATs, respectively.89 Reporting to EDICT our supervisors will 

provide coaching support, observation and feedback to teachers in implementing our Dual-

immersion program (DIP) and working with Dept SRS to provide related services to ELL and 

SpEd students. These positions constitute the senior administrative staff for Dept. CIT and are the 

CIT staff development team (CITT). Below these CITT positions are teachers, and parent assistant 

teachers (PAT). The CITT will work closely with faculty and PAT to implement our instructional 

model and ensure high quality teacher support. 

DSRS will manage Dept SRS, which is staff by Counselors and Nurse(s). The Committee on 

At-Risk and Special Education Population (CARSEP) and Family School Association (FSA) will 

operate through the Dept SRS. This provides a formal partnership between EULCS and family and 

student support groups, which aligns to our mission, goals and key design elements, see §I.B. All 

business, purchases, record-keeping, compliance (Data analysis and NYS reporting) will be 

managed by COB in Dept. OFB, supported by office assistants and in coordination with CSL. As 

operational responsibilities increase, Dept. OFB will add two position, Facilities and Data 

Reporting & Analysis, to guarantee proper operational support to EULCS and compliance with 

NYS Regents requirements. As EULCS grows, this organizational restructuring guarantees 

operationally we are aligned to our mission, goals and objectives. This expansion will offer 

opportunities for professional growth among Faculty and staff. Talent recruitment and 

88 OECD (2008), Improving School Leadership, website; MA DOE, (unknown), Interactive Guide for Distributed Leadership, PDF; Leithwood, 
K. et.al, (2004), How Leadership influences Student Learning, PDF.
 
89 In early years, CSL will function as EDICT. We begin with two Bilingual supervisor and DST, adding STEM and SpEd supervisors in later
 
years.
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development is an important operational function at EULCS. We have established relationships 

with NYU, Barnard College, Hunter College and University of Puerto Rico to help recruit qualified 

teachers, see attachment 2c. 

B.	 Board of Trustees and Governance 

1. Roles and Responsibilities: Upon New York State Board of Regents (Regent) 

authorization, the charter will be granted to the EULCS Board of Trustees (BOT), the governing 

body of the school, and will act in accordance with NYS law and EULCS by-laws, see attachment 

5b. The BOT will be accountable to the Regents, and will provide all organizational data, as 

requested. The BOT fiduciary responsibility is to the Regents and parents: to act legally, ethically, 

and fiscally responsible, in accordance with laws and by-laws to ensure the academics and 

educational plan fulfill the EULCS mission, and that the school operates in legal and regulatory 

compliance with all federal, state, and local laws. The BOT, and/or its designees, will provide 

oversight to: establish, review and amend policies, allocate resources, approve and modify the 

annual budget, review monthly financial reports, and ensure the sound financial stability of 

EULCS. The BOT will regularly evaluate its own function and hold monthly public meetings. The 

BOT will hire and evaluate the charter school leader (CSL), using evaluation criteria as aligned to 

our mission, see §I.A and §III.E. The CSL will be the only employee to report directly to the BOT. 

The CSL will implement and delegate all day-to-day management. 

2.	 The Board’s governance practices, as per attachments 5b and 5c, will include: 

•	 Board Size: between five (5) and ten (10). 

•	 Board Qualifications: A person at least 21 years of age, agrees to uphold, preserve, promote 

and protect EULCS mission and philosophy; professional expertise in areas of Education, 

Social Work, Psychology, Research, Business, Local, State and Federal Governance, Law, 

Real Estate, Human Resources, Arts, Fundraising and/or other areas beneficial to the school; 

professionalism to fully uphold all governance responsibilities in accordance with by-laws and 

to participate in public meetings, community outreach, support recruitment of students, faculty 

and staff, fundraising and other operational and governance efforts on behalf of the school; 

understanding of charter school and public school law; and openness to leverage professional 

and personal networks on behalf of the school. 

•	 Recruitment and Selection: Current and former BOT and ex-officio members may submit 

nominees for consideration to the current BOT. Nominees will be interviewed by the Board or 

its designee, and a recommendation will be submitted to the full Board. The BOT shall elect 

new members to the Board from a list of nominees, by a two-thirds (2/3) vote of members. 

•	 Board member appointment or elections: A BOT member may remain on the Board after the 

end of the member’s term if he/she received a 2/3 vote of the members serving. If a member 

steps down, the vacant seat will be filled by the BOT electing a nominee from a list of nominees 

(compiled by the Board) by a 2/3 vote of the members serving. 

•	 Member terms: The term of each member of the BOT shall be at minimum three (3) years. A 

member may be elected to serve 4 consecutive terms. Terms of members shall be staggered. 

•	 Ex officio and/or representative positions: The CSL will be ex-officio, non-voting member 

of the BOT. The BOT may elect by a 2/3 vote to appoint additional ex-officio members. Ex-

officio terms shall be for one and half years (18 months). There are no term limits for ex-

officio. In Year 3, the Chairperson of the Family School Association (FSA), will hold a seat 

on the Board, see Attachment 5b, will annually be selected by the FSA and will have voting 
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rights. All code of conduct rules of the BOT will apply. 

•	 Board Structure: The BOT will elect four Board members to serve as officers: President, Vice 

President, Treasurer, and Secretary in accordance with our by-laws. Each officer will serve a 

one-year term and will be confirmed at the annual meeting by a full Board 2/3 vote. Should an 

officer position vacancy occur, the full Board will vote by 2/3 to fill the vacancy. The BOT, 

by resolution, may designate one or more committees, such as Financial, Accounting, 

Governance, and as appointed by the President of the Board. 

•	 Conduct of board and committee meetings: BOT members shall conduct themselves in a 

professional, ethnical, legally and appropriate manner and adhere to Open Meetings Law. 

•	 Parental and staff involvement: In-school governance can occur through a number of ways. 

For parents: The Family School Association (FSA) is an important entry point in which 

parents can participate in school governance. FSA functions to keep a finger on the pulse of 

the socio-well-being of all families, with special awareness of EDS, ELL and SWD. In year 

3, FSA will expand and the Parent Coordinator position will hold a seat on the Board, see 

above; The Parent Assistant Teacher positions, see §I.B, to hire qualified parents to model 

native language in classrooms, in the school, and provide aid throughout the day. Both parents 

and facility can participate on the Committee on At-Risk Students and Special Education 

Population (CARSEP), see §I.F, comprised of a special education administrator, teachers and 

parents. These various channels are important entry points through which parents can 

participate in school governance. In addition, The Parent & Student Survey is another way for 

households to engage in school governance. For faculty: through their various responsibilities 

they will have opportunities to provide input on school governance. EULCS will also conduct 

a Teacher Survey to gauge and understand the working environment. All monthly board 

meeting will be open to the public. A portion of time during each meeting will be for public 

comments. Parents and faculty can participate during the monthly meetings. 

•	 Adherence to Open Meetings Law: EULCS Board of Trustees and its subcommittees and 

designee(s) shall adhere to §104 of Open Meetings Law, and publicly post Board (committee) 

meeting dates and times at least one week prior to any meetings. In accordance with §106, 

committees will take minutes at all meetings and post minutes following each meeting. 

•	 Board training and development: The proposed BOT participated in multiple meetings during 

the application process. The proposed BOT is scheduled during Fall 2018 to attend the Board 

meetings of NY French American Charter School to further develop our governance capacity; 

to participate in authorizer and state-sponsored governance trainings; to make site visits to 

“best practice” programs to further develop our educational planning; and participate in PD to 

strength EULCS school design. Annually, BOT members will reaffirm their commitment to 

EULCS by reviewing the By-Laws, Code of Ethics and sign our Conflict of Interest Policy to 

ensure every member is up-to-date on BOT standards and expectations. New members will be 

required to review and sign By-Laws, Code of Ethics, appropriate Local and State Education 

Laws, and sign the Conflict of Interest Agreement. A Trustee will support new members, via 

review of application and BOT policies, documents and current topics under BOT 

consideration, at least two weeks before new members first meeting. 

3. The expertise and background of the proposed BOT members are detailed in §I.D, and in 

Attachment 5a: We are 10 individuals with expertise in finance, human resources, accounting, 

education, governmental affairs, non-profit management board service and architecture. 

Collectively, we have over 200 years of experience in education and the private sector. Our 

proposed BOT has the capacity to effectively govern EULCS. Each member, through their own 
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experience, believes that high-quality education can be inclusive, diverse and teach quality content. 

Individually, each member has high capacity for supporting the implementation of an excellent 

charter school: 6 of 10 BOT members are speakers of Spanish or Mandarin; 6 members have 

experience developing and implementing projects with complex budgeting and fiscal 

responsibilities; 6 members have worked in programs for at-risk students; 3 members have 

experience providing PD to teachers, including topics related to at-risk students; 2 are licensed 

Social Workers; 1 is a Licensed School Psychologist. Thus, the proposed BOT offers a caliber of 

educational management with the capacity to implement our mission, goals and objectives. We are 

in discussion with a lawyer to join the BOT, who is awaiting confirmation from his firm regarding 

potential conflict of interest and approval. He has given verbal confirmation that if he is unable to 

join, he will help find an appropriate nominee for the Board.  

Dr. David López, our proposed BOT chair, CEO, of DL Associates Inc.; LiLi Lin, proposed BOT 

member, is a Chinese Instructional Specialist, World Language Immersion Programs, Delaware 

Department of Education; Clarence Joffrion, proposed BOT Treasurer is a Supervisor of Internal 

Audit, NJDOE; Dr. Josephine Díaz, proposed BOT is a clinical Licensed School Psychologist; 

Bill Gallagher, proposed BOT member lives in CSD 6. He is a Master Clinician in Integrative 

techniques at Mt Sinai, and Director of the East West Rehabilitation Institute; Denise Prince, 

proposed BOT member is Director of Early Childhood Leadership Program, Bank Street College; 

Iván DeJesús, proposed BOT member, Independent Consultant at EdAnalytics Ltd; Susan Ho, 

proposed BOT member is a HS Math Special Education teacher in the Bronx for NYC DOE; 

Samson Oshunrinde, proposed BOT member is an Architect working for Columbia University, 

as Project Manager; Gabriel Prieto-Cogliolo, proposed BOT member works for Mitsubishi UFG 

Financial Group, Vice President of Project Finance, for Latin America; 

4. Board authority and delegation: The BOT will retain authority over policy oversight, 

including but not limited to, strategic planning, governance and financial management. It will have 

superseding authority to hire and terminate employees and/or positions. The BOT may delegate 

such powers to officers of the Board and/or School Administrator, as necessary, and will delegate 

day-to-day management, decision-making, and implementation of BOT policies to the CSL. 

5. The BOT will hold School Management accountable: The BOT will hire and evaluate the 

CSL to manage all day-to-day, decision-making, and implementation of BOT policies. 

Operationally, within the guidelines set forth by the BOT, the CSL will have sufficient autonomy 

and authority to carry out EULCS’s mission, goals and objectives. As detailed in §I.A and §III.E, 

the BOT will review the CSL’s performance using evaluation criteria aligned to our mission; the 

senior administrators will evaluate each other; the CSL and CLT will review and evaluate faculty. 

In addition to faculty and staff evaluations, annual teacher and family surveys will be used and 

will be included in the review process of the CSL, see §III.E. and §III.I. 

C. Management and Staffing 

1. Staffing table of all positions employed over the first charter term: 

Table III.C Staffing Chart 

Positions 
Avg. 

Starting 

Salary 

FTE 

Year 

1 

Year 

2 

Year 

3 

Year 

4 

Year 

5 
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Charter School Leader $100,000 1 1 1 1 1 

Dir. Operation Facilities and Business $90,000 1 1 1 1 1 

Executive Dir. of Instruction & 

Teaching 
$90,000 0 0 1 1 1 

Dir. Student Support and Related 

Services 
$90,000 1 1 1 1 1 

Supervisor: ELL, STEM & Related 

Services 
$65,000 2 2 3 3 4 

Teachers (GE, SpEd, & DIP) $65,000 8 12 16 20 24 

Computer Science / STEM Teacher $65,000 1 1 2 3 4 

Instructional Specialist: Part time 

Enrichment Teachers 
$30,000 2 2 4 6 8 

Parent Assistant Teacher $30,000 4 8 16 20 24 

Executive Office Administrator $45,000 1 1 1 1 1 

Secretary $32,000 2 2 4 4 5 

Janitor $30,000 1 1 1 2 2 

Security $30,000 1 1 2 2 3 

Nurse $66,440 .6 .6 1 1 1 

Guidance /Counselor: DASA 

Coordinator & Discipline 
$59,000 .5 1 1 2 2 

Substitute Teacher $30,000 1.2 1.2 1.2 1.2 1.2 

Aids $25,600 0 1 3 4 5 

Facilities $70,000 0 0 .5 .7 1 

Data Analysis & NYS Reporting $70,000 .5 .5 .7 1 1 

EULCS has organized the school in an innovative way in order to facilitate teacher teams and have 

two adults in every classroom, when possible. In Year 1, when student population is lowest, we 

rely on part-time staff to support teachers.90 Beginning in year two, and when appropriate, we shift 

to full-time staffing in order to provide the greatest amount of non-instructional support to our 

faculty, thereby, reducing the non-instructional administrative burden that is traditionally placed 

on faculty. In Year 1, we anticipate 19 full-time and 6 part-time employees for 160 students. By 

year 5, the only part-time position will be substitute teacher and instructional specialist (dance, art, 

music). By end of the charter term, we anticipate 640 students, with 86 employees, of which 62 

are instructional staff, 7 are non-instructional administrative support and 13 are operational. 

2. EULCS staffing plan and rationale is designed to provide a high-quality level of instruction 

as we are transitioning and growing. Our organizational structure, see §III.A, is aligned to our 

mission, goals and objectives, and allows for the most efficient organizational development. In 

year 1 and 2 EULCS charter leadership team (CLT) consists of Charter School Leader (CSL), 

Director of Operations and Business (COB) and Director of Special Education and Testing (DST).  

They will co-share various responsibilities during the first two years. Beginning in year 3, EULCS 

will start transitioning, distributing leadership responsibilities and formalizing our organizational 

structure into four divisions: Executive Office of the Charter School Leader; Department 

90 During our Community Campaign, we have retired residents who have expressed interest in part-time work at our school. 
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Curriculum Instruction and Teaching (CIT); Department of Student, Support & Related Services 

(SRS); and Department of Operations, Facilities and Business (OFB). Our Staffing plan is 

designed to maximize teaching and instructional support. In order to facilitate our instructional 

approach, we will organize EULCS as follows, beginning in year 3: 

a. The Executive Office: Office of the Charter School Leader, supported by Executive Office 

Administrator (Exec. Admin) and an Aide, will support daily operations and the school leadership 

based on BOT policies. The Exec. Admin will supervise all secretarial and aide staff. The CSL 

will oversee all departments to ensure communication and implementation. Dr. Susana DeJesús, 

proposed CSL has years of experience in program development, training teachers and running 

departmental offices, §I.D and attachment 8b. 

b. Department of Curriculum Instruction and Teaching (CIT): The most senior position in 

Dept. CIT is the Executive Director of Instruction, Curriculum and Teaching (EDICT), who will 

oversee the implementation of EULCS’ educational plan. During the first two years, CLS will 

function in this capacity. Below EDICT are the supervisors (ELL, SpEd, STEM). Years 1 and 2, 

supervisors will be Spanish and Mandarin, and DSRS will function as the third supervisor, 

providing instructional and coaching support, to teachers and Parent Assistant Teachers (PAT). 

Beginning in year 3, instructional support will be conducted by EDICT, Supervisors (Spanish, 

Mandarin and SpEd). This overlap of teacher observational support allows for significantly more 

classroom observation-feedback than in traditional school settings. As part of our instructional 

design, see §II.C, each classroom, will consist of a Teacher and a PAT.  PATs will assist teachers 

in the classroom and provide native language exposure to students. As part of our commitment to 

families and community, we plan on supporting PATs pursuing qualifications for DOE Lead 

Teacher Assistant certification, by the end of the charter term, see §III.I. Teachers will be paired 

(or tripling see §II.D), in the DIP teacher-teams design, where Lead Teacher (LT) will be the most 

senior person of the team (based on EULCS experience). As we expand, new teachers will always 

be paired with an experienced LT. From a staff development perspective, LTs provide an 

additional layer of instructional support – mentoring as the new teacher becomes familiar with our 

innovative instructional model, see §II.C and §II.H. This multi-tiered design to staff development 

is aligned with our mission and goals. Dept. CIT will be supported by two secretaries, one 

Mandarin and one Spanish speaker, as well as two school aides. 

c. Department of Student Support and Related Services (SRS): The emotional health and 

welfare of our students is as important to us as their scholastic development. Director of SRS, our 

Director Special Education and Testing, will manage the department, which includes Counselors 

and Nursing, and ex-officio members support from the CSL and COB. DST co-departmental 

responsibilities means that SRS will be vertically and horizontally integrated into the instructional 

side of student support. This direct line of communication and awareness will facilitate faster 

response as student’s needs develop, especially when we convene our Committee on Special 

Education (CSE). A Counselor in SRS will be DASA coordinator and responsible for discipline. 

An important component to overall student success is the family-school relationship, see §I.B and 

§III.I, therefore, the Committee on At Risk and Special Education Populations (CARSEP) and 

Family School Association (FSA), will operate out of and receive operational support from SRS. 

This creates a formal place for CARSEP and FSA within our organizational structure and provides 

overlap when addressing the emotional-scholastic welfare of students. SRS will be 

administratively supported by one secretary and one school aide. 

d. Department of Operations, Facilities & Business (OF&B): Department of Operations will 

54 



  

        

           

           

   

    

           

         

    

          

    

              

          

 

            

          

        

     

          

     

     

     

         

      

            

             

        

        

   

      

       

            

    

        

  

            

        

           

          

               

           

     

      

        

           

           

provide the necessary support for the above-mentioned offices to function. Director of Operation 

and Business (COB) will work closely with CSL to ensure the educational plan and operational 

plan are being executed in line with BOT policies and aligned to EULCS mission, goals and 

objectives. In years 1 and 2, COB will be the second senior position in the EULCS organizational 

hierarchy. In the first two years, Pupil Data Account (PDA) and Faculty Data Accounting (FDA), 

along with COB will work full-time and be supported by a part-time Data Analysis and NYS 

Reporting (DAR) position. As the school grows, DAR, will evolve into a full-time position in 

OFB. In year 3, a facilities position will be introduced, focused on building management, repairs, 

and physical capacity expansion. This position will transition from part-time (year 3) to full-time 

(year 5). Aides will also be added to provide additional office support. 

3. The roles and responsibilities of the CSL will be to carry out EULCS’ mission, goals and 

objectives, manage and supervise all day-to-day aspects of operation and organization – assuring 

that fiscal and legal responsibilities are carried out, including all reporting to NYSED, set school-

wide priorities and report directly to the BOT. In managing daily affairs, the CSL may suitably 

delegate logistics and operations, but will oversee and be responsible for all tasks, including hiring, 

supervising, evaluating, and if necessary terminating staff. The categories of responsibility are: 

(a) Strategic Planning, Performance & Operations: to provide coherent plans for the State of The 

School, a path for realizing EULCS’s mission goals and objectives, and to manage and monitor 

school systems and operations, ensuring EULCS is conforming with Charter, NYC DOE, NYSED 

and State and Federal laws. The primary responsibility of CLS is to ensure that EULCS is better-

off tomorrow than it is today; (b) Talent management: the recruitment, development and retention 

of high-quality faculty and staff; (c) Professional Leadership and Growth: actions CLS takes to 

demonstrate effective leadership through self-reflection, change management and productive 

communication, to create a supportive, professional school climate and culture; (d) School Culture 

and Family Engagement: actions CLS takes to foster a whole child approach with a goal of high 

achievement, supported by a culture of high expectations and family engagement; (e) Learning 

and Teaching: actions CLS takes to drive student achievement, and generate achievement growth, 

though the development and support of effective teaching and staff development. 

The CSL qualifications are: significant knowledge and experience on education, educational 

systems, management, finances, curriculum and instruction, at least an MA in a field relating to 

education. The CSL must be conscientious, with high level of integrity and commitment to support 

students academically, socially and emotionally. CLS must be an independent and self-motivated 

professional, with strong communication skills; must be an organized strategic thinker, able to 

work with diverse groups of people, to work within a team environment as well as autonomously. 

4. Proposed School Leader: If authorized, the EULCS BOT expects to hire Dr. Susana 

DeJesús, as Charter School Leader. Dr. DeJesús, attachment 8b, has an extensive professional 

career: as a teacher in NYC DOE schools, a teacher in Puerto Rico, to Staff Developer, to Director 

of Bilingual Education, to consultant and to Professor at Bank Street College and the University 

of Puerto Rico. She earned a MA from NYU in TESOL and doctorate from Teachers College in 

Education Policy and Administration. As practitioner she has NYS licenses as ESL K-12 and 

reading teacher, NYC licenses as Principal, Assistant Principal, Educational Administrator, 

Teacher of English, and basic certification in Special Education. As an educational consultant, she 

created and implemented a highly successful Dual-Immersion program in NJ, has worked with 

Spanish and Mandarin Dual-Immersion schools and programs in NY and NJ, helped develop a 

four-language K-6th grade public school program in Aruba, was USDOE consultant with FIPSE, 
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OBEMLA, a Federal Monitor for Head Start/Early Head Start, and she consulted with government 

and school officials in China. She has publications and has given numerous presentations at 

national conferences on Second Language acquisition, Dual Language instruction, and education 

policy for multi-lingual learners. 

5. Key Administrator management roles: The CSL will build and cultivate a knowledgeable 

and effective administrative team for managing the educational program, operations and financing 

of EULCS. As detailed in §III.A and §III.C, CSL will work with the charter leadership team (CLT): 

Director of Operations and Business (COB) to oversee financial operations and facilities, with 

accounting practices contracted to an external specialized firm and supervised by OFB; Executive 

Director of Instruction, Curriculum and Teaching (EDICT) to oversee operations and 

implementation of the educational plan in CIT; Director of Special Education and Testing (DST), 

to head the SRS, and a second senior position in CIT. CLT will assist the CLS with educational 

planning, logistics, operations, finance, data management and data reporting. Using a distributed 

leadership design, each key administrative position will focus on respective areas of expertise, 

while receiving overlapping support from other administrators. 

6. Management Serving SWD and ELL: As discussed in §III.A and above in §III.C.2(b), 

Director of Student Supports and Related Services (DSRS) will be a Special Education and Testing 

specialist, and in year 1 and 2 will function as SpEd supervisor in Dept CIT. Detailed in §I.B §I.F, 

and §II.D, our school is designed to provide tremendous support to SWD and ELLs within the 

classroom. Our DIP design is one of the most effective instructional programs for supporting ELLs 

see §I.B. All of our faculty and staff will receive extensive PD on First and Second Language 

acquisition, ESL/ENL strategies, see §III.L and as §II.C, §II.D and §III.D indicated, all faculty 

and staff will receive PD on how to identify and support ELLs and SWDs. Orton-Gillingham and 

Reading Recovery will be incorporated into our Language Arts Literacy (LAL) instruction for all 

students, beginning K and 1st grade, and will function as an early mediation and precursor to any 

RTI intervention, §II.C and §II.D. EULCS schedule, and all classrooms are designed to provide 

scaffolding, differentiated and small group instruction, with at least two adults in the room, 

independent of our ICT classroom settings, see §II.C and §II.D. This relationship ensures that both 

departments are efficiently communicating regarding at-risk student needs, with special attention 

to SWDs and ELLs. Within SRS, the Committee on At Risk and Special Education Populations 

(CARSEP) and Family School Association (FSA) have formal functions and will operate to ensure 

a whole child approach to supporting students’ related services. 

D. Staff Supervision and Development 

1. EULCS instructional leadership will be responsible for teacher supervision, support and PD 

as implemented through EULCS educational plan. The Department of Curriculum and Instruction 

team (CITT) led by EDICT will supervise, coach, provide actionable feedback of classroom 

observations, organize and structure PD workshops, and oversee unit and lesson plan development 

of our curriculum, see §II.C, §III.A and §III.C, to ensure the highest quality in our curriculum and 

instruction. Critical to EULCS philosophy is our culture surrounding teaching and staff 

development. Based on CSL’s years of experience as an educator and consultant, EULCS will 

implement CSL’s staff development model – PD-Observation-Planning-PD, that she initially 

developed working as a Staff Development Manager in NYCDOE Communication Arts Unit. 

Staff Development is an on-going year-round process: PD begins with our Summer Institute during 

August and continues with our weekly PD sessions, see §II.C, §II.H and §III.D. PD combines core 

sequence of specific topics necessary for implementing a STEM focused DIP design, with topics 
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based on observation-feedback of classroom visits and teacher requests. Classroom Observations: 

periodic classroom observation, one-on-one, post-observation feedback, along with write-ups and 

goal-setting has been designed to provide optimal classroom support. Common Planning Time: 

We created designated CPT for our teams (pairs and/or tripling) to formally meet for at least four 

hours each week to plan and coordinate units and lessons. Informally these teams will also check-

in at the end of each day to update one another about classroom daily progress, see §II.A and §II.H. 

2. EULCS PD plan: As discussed above, based on CSL’s staff development model, PD and 

planning (PD&P) workshops will occur weekly, providing faculty and staff sufficient time to 

collaborate, see §II.H. The weekly PDP will consist of topics that are critical for our educational 

model, topics designed to enhance teacher created units and lessons, topics to provide technical 

support, and topics that arise from the CITT classroom observations. As part of our school culture 

there will be sufficient flexibility in PD and opportunity for input from teachers, administrators, 

parents and staff so that everyone is invested in the on-going development of the school. About 

half the workshop time will be devoted to PD and the other half will be co-teacher planning. The 

CITT will be trained by the CSL and mentored on how to conduct classroom observations, how to 

identify areas of strength and areas requiring additional support. Eventually they will become fully 

knowledgeable and skilled in PD techniques, curriculum and the instructional strategies needed to 

effectively implement our educational plan. 

3. Professional development will be delivered and developed by CSL, EDICT, and CITT and 

as necessary outside consultants. The development and adjustment of PD topics and supplemental 

technical support is a critical part of the EDICT’s managerial responsibilities. Weekly PDP 

workshops will be planned in such a way to provide (a) general whole group sessions for teachers 

of varying skills, background and content areas. Within these PD sessions small groups will be 

utilized to allow differentiated instruction for teachers, and more experienced teachers to support 

the learning of newer teachers; (b) Targeted PD for specific groups of teachers who need certain 

topics (or additional support) because of level of expertise, or content area, can come together, 

while others receive small group PD on other topics. This flexibility will allow PDP to be focused 

and to help new and experienced teachers grow appropriately. This design will also allow small 

groups based on targeted language needs, thereby addressing individual diverse needs of teachers. 

4. PD will be implemented and evaluated in two ways. A periodic questionnaire will be given 

to participants in order to obtain their feedback and suggestions on successful or unsuccessful 

topics and recommendations for future workshops. Written evaluations of PD workshops will be 

a requirement for every EULCS participant and will help build a culture of professionalism and 

responsiveness among all levels of the organizational structure. The questionnaires will provide 

our Curriculum, Instruction and Teaching team (CITT) the ability to address teacher needs during 

classroom observations and to give feedback on staff development. The second type of evaluation 

will be part of the observation and supervision responsibilities of the CITT, which will occur 

during classroom visits. From day one, teachers will understand that part of their responsibility is 

to implement topics, strategies, techniques and approaches presented during the weekly PD&P 

sessions. The CIT team will expect to see these PD concepts and strategies used in the classroom. 

When they are either absent, not employed well or incorrectly, the CITT will have the opportunity 

to help “fine-tune” knowledge and technique, to model instructional strategies in the classroom or 

during PD workshops. The evaluation process, whether written feedback, verbal actionable one

on-one, or observation of classroom practices will be part of EULCS professional culture and 

process for establishing high quality instruction. A professional climate, purposeful and skilled 
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teaching, that will benefit students and provide satisfaction and a professional sense of 

accomplishment to all faculty and staff will develop through this multi-level approach to staff 

development. 

5. EULCS will establish a professional climate: As discussed in §III.C, a leading cause of low 

retention rates and poor professional climate among teachers is a lack of faculty development and 

support from administrators. EULCS will address this by building a professional culture which 

creates and fosters responsive school leadership, leading by example to provide necessary support 

to faculty to be professionals in their jobs. We sustain this culture by setting clear professional 

expectations, being transparent, fair and measured, by modelling our expectations through our 

actions, being receptive and responsive to feedback, proactive in seeking out solutions and creating 

a culture where feedback is shared on every level, through formal and informal processes. 

6. Formal opportunities for planning and collaborating: As discussed in §II.C, §III.E, 

teachers will work in teams (pairs or tripling) in which one team member will be lead teacher (LT). 

These teams will plan, collaborate and coordinate unit and lesson plans, as per our educational 

design. A daily check-in of teacher teams will provide these teams an informal way of up-dating 

one another regarding classroom events and student progress. In addition to teacher teams, EULCS 

PDP workshop design formally provides teachers time to plan and collaborate. It begins with our 

Summer Institute, see §II.C and §III.E, during which teachers will have sufficient time to plan and 

collaborate. Our PD&P extends our summer institute into on-going, weekly and year-long 

workshops, in which half of the time faculty and staff will co-teacher plan and collaborate. Our 

vertical alignment is monitored by our supervisors and curriculum. Horizonal alignment is 

integrated through teacher-teams and CPT. As discussed in §II.E, the interim assessment, designed 

and graded by faculty, will provide another opportunity for vertical and horizontal planning and 

collaboration throughout the entire school. 

7. Recruitment and retention of talent: Development and retention of high quality talent is a 

critical operational feature at EULCS. Recruitment: To find qualified teachers, we have 

established relationships with the University of Puerto Rico, NYU, Hunter College and Barnard 

College, see attachment 2c. During the charter term, we anticipate expanding our recruitment 

partnerships to include more institutions of higher education. Retention: Much research shows that 

poor working conditions and lack of on-the-job training and support are root causes of low 

retention rates, see.91 EULCS will provide substantial faculty support in: weekly PD, co-teacher 

planning see §II.H and §III.D; observation-feedback coaching and day-to-day lead teacher support 

§II.C and §III.D; an additional adult, and PAT or ICT tripling as part of teacher team designs to 

offer a rich collaborative, supportive working environment, see §II.C and §III.D. EULCS gives 

ample time and support for teacher collaboration and professional growth. Our teachers will be 

treated with the highest level of professionalism, commensurate with their role in achieving our 

mission, goals and objectives. Finally, our faculty evaluation process is fair and transparent. It is 

designed to provide meaningful feedback to help each teacher grow professionally and become a 

more effective teacher, see §III.E. Compensation: Talk with any economist, and they will tell you 

that compensation indicates how the employer values the employee. From a pecuniary point of 

view, EULCS salary schedule is competitive within the NYC education market. Average starting 

91 Education Commission of the States, (2005), Eight Questions on Teacher Recruitment and Retention: what does the research say?, PDF; Johnson, 
S. M., (2005), Who Stays in Teaching and Why, PDF; Johnson, S.M., et.al., (2012), How Context Matters in High-Need Schools: The Effects of 

Teachers’ Working Conditions on Their Professional Satisfaction and Their Students’ Achievement, website; Loeb, S. et.al., (2005), How Teaching 

Conditions Predict Teacher Turnover in California Schools, website. 
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salary for teachers will be $65,000 and will increase to $70,000 by the end of the charter term. 

From a non-pecuniary or “in-kind” perspective, the staff development and curriculum 

development support system we have built into our education plan provides teachers with the 

professional space to focus on “teaching through experience” and “teaching the child” rather than 

“teaching the subject”. To our knowledge, the EULCS salary schedule is one of the most 

competitive schedules in the NYC education market.92 

E. Evaluation 

1. EULCS evaluation process for stakeholders is a procedure that is designed for excellence 

by setting high and rigorous standards for our staff, focused on student achievement in order to 

meet or exceed charter school performance benchmark 2 and thereby benchmark 1. In order to 

attain our goals, we regularly monitor the performance of students and staff, along with supporting 

the continuous improvement of our Board of Trustees (BOT), school leadership and management 

teams. This is achieved through creating multiple channels of communication, both formal and 

informal. Performance of the BOT, school leadership, faculty and staff, along with our educational 

plan will be monitored through internal and external evaluations and audits, in compliance with 

Education Law §2851(2)(f). All goals are aligned with the EULCS mission, goals and objectives; 

baselines are established at the start of each academic school year, to guide our within-year goal-

setting benchmarks, and will be reported to the NYS Education Department (Board of Regents) 

by August 1. In addition to reporting to the Regents, our annual report will be shared with all 

stakeholders, and be posted on our website. The CSL and CLT, with support for all departments, 

will work closely assembling the annual progress report. At the beginning of each year, faculty 

and staff will receive PD on the evaluation process: how faculty is evaluated, individually and 

collectively, how each program is evaluated, how the school is evaluated as a whole, and 

expectations for performance benchmarks and the use of our various rubrics. 

a. BOT and individual members: The BOT and its members will assess themselves each 

year to ensure that goals are met, to identify areas of improvement, and evaluate their ability to 

meet annual and long-term goals during the charter term. The BOT will also annually evaluate 

their governing efficacy: self-assessment of members based on roles for each officer position and 

BOT member responsibilities; assess the quality of policies as aligned to mission goals and 

objectives, including departmental reports and reviews conducted during the academic year. The 

purpose of BOT evaluation is to obtain measurable understanding of EULCS progress towards our 

mission, goals and objectives. During the year, approximately three interim reviews will be 

submitted to the BOT by CSL, designed to provide a quick summary of the current state of affairs 

and to provide opportunity to make any adjustments, as necessary. 

b. School Leader: The CSL will be evaluated by the BOT once a year to ensure that the 

mission, objectives and goals of ELUCS are being met. CSL annual evaluation will be based on 

an accumulation of reports from the academic year: departmental and interim reports on aspects 

related to EULCS operations and effective implementation of our mission, goals and objectives. 

At the start of each academic year the CSL, with departmental heads, will generate current yearly 

goals based on current yearly budget and baseline assessments. These annual goal-oriented 

92 Using UFT salary schedules, website, and salary schedules from several NYC private schools, we offer a salary package that is highly 

completive within the NYC education market for teachers with 5 years of experience or less. 
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benchmarks will reflect necessary adjustments to ensure student progress is aligned to our mission 

and charter benchmark levels. End of each year, BOT will evaluate CLS on EULCS performance. 

c. Management Staff: EULCS management staff will be evaluated by their respective 

department heads. Department heads will be evaluated by CSL. For each position, a BOT approved 

rubric adapted from NYS frameworks will be used to evaluate performance.93 Each position will 

be evaluated based on the individual’s ability to perform their tasks and responsibilities and their 

contribution to ensuring that the mission, goals and objectives are met. In addition to performance-

based measures, management will be evaluated on their professionalism and ability to work 

cohesively with other team members within and across departments for the benefit of students, and 

the betterment of EULCS.  All evaluations will be submitted to CSL for final determination and 

will be included in BOT reports. Management evaluations will take place twice a year, one per 

semester, and one informal evaluation will be conducted, to provide actionable feedback, 

transparency, well-defined expectations and clear lines of communication. 

d. Teachers: As detailed in §II.C and §III.D, EULCS education plan provides a significant 

amount of teacher observation and support, to ensure the highest level of staff development, 

instructional quality and provide actionable feedback during observation and post-observation 

meetings. EULCS will develop its own rubric, a modified system using TED94 and the Center for 

Applied Linguistic (CAL) Frameworks95 to ensure that classrooms are student driven, achievement 

focused, core content aligned, ELL appropriate for language acquisition support, and aligned with 

our target language development goals. Rubric frameworks will be aligned to NYS Learning 

Standards for core subject areas. Teachers’ evaluation will be conducted by the CSL and Dept CIT 

team (CITT) see §III.C. Teachers will be observed formally and informally every month (at least 

16 times over the academic year)96 to obtain an accurate snap shot of classroom culture and teacher 

effectiveness. During post-observation meetings, teachers will debrief with the CITT, analyze 

lesson plans, identify lesson targets and evidence of student learning, see §III.D. At these meeting, 

actionable feedback will be shared with teacher(s) and next steps established, outlined and planned. 

Teachers will have ample time each week to meet as grade teams, by departments and teacher 

teams during PD days for co-planning, setting student goals, and to discuss student needs. Our 

staff development design allows for vertical and horizontal integration and communication 

between teachers and CIT team, insuring high quality instruction.   

e. Non-academic staff: CLT will evaluate non-academic staff twice a year, once per semester. 

Non-academic staff will be assessed based on their ability to perform tasks and responsibilities as 

outlined in job descriptions, and their contribution to ensuring that the mission, objectives and 

goals of ELUCS are met, as well as how well they meet the EULCS standards of professionalism, 

cohesively partnering with other staff, parents and community stakeholders. 

2. Teacher Accountability: Dept CIT staff will work closely to ensure the highest quality of 

instruction and accountability. CITT will communicate and coordinate to ensure each team 

member is up-to-date on all observations. Teachers and supervisors will work closely to ensure 

93 Our Proposed BOT and CSL has experience working with The Reeves Leadership Performance Matrix, and we will evaluated management
 
based on NYS approved Principal Practice Rubrics, website. 

94 NYSUT, Teacher Evaluation and Development (TED) Handbook, PDF.
 
95 Dr. DeJesús attended a CAL event International Mother Language Day, website. Based on recommendations from Dr. José Medina, we will
 
adapt from Sheltered Instruction Observation Protocol (SIOP; Echevarría, Vogt, & Short, 2008), SIOP for two-way immersion programs
 
(Howard, Sugarman, & Coburn, 2006), and the Guiding Principles for Dual Language Education 3rd Ed. (Howard, E.R.  et al., 2018) our DIP
 
observation framework, PDF..
 
96 This 3 time the required amount of classroom observations in CSD 6.
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unit and lesson are of the highest quality. Teachers are evaluated using EULCS rubrics, and a 

“whole child” student growth model for achievement, see §I.A, §II.G, §III.C and §III.E.1(d). Each 

year, EULCS will administer a beginning of the year exams (BOYE) and an end of the year exam 

(EOYE), to each student in order to obtain within-year student growth. From the BOYE, within-

year benchmarks will be established, aligned to our goals, within context of charter performance 

benchmarks, see §I.A.3. Cambridge Primary (CP) curriculum includes formative, interim and 

summative assessments; EULCS will use these measures of student progress and achievement in 

evaluating teachers. These growth measures and classroom observation data (§III.D) will be used 

in assessing teacher accountability. 

3. Operational effectiveness is the sum of all tasks at EULCS. Each year, the CLS will submit 

to the BOT a Strategic Report of the CSL, which will provide the administration’s view of the state 

of the school, and the plan for realizing EULCS mission, goals and objectives. Included in this 

report will be sufficient analysis of the previous year performance, and other key metrics to provide 

insights into EULCS strength and opportunities for improvement. Fiscal Soundness, as detailed 

in §III.J, will determine the financial health of EULCS. Each year financial audits will be 

conducted, in accordance with all Regents requirements and GAAS standards. Our independent 

auditor will have full access to EULCS financial records and documents. Once the audit is 

complete, the BOTwill review findings and, if necessary, develop a corrective action plan to ensure 

efficient financial practices that meet the needs of our school and students. A copy of the audit 

report and the auditor’s management letter will be provided to the full BOT and Regents, in 

accordance with its rules and guidelines, and published with the Annual Report. 

4. Programmatic Audits: The Charter Leadership Team (CLT) of EULCS, which consists of 

the CSL, EDICT, DSRS and COB, will conduct a programmatic audit at the end of each year as 

part of EULCS annual review report. The objective of the audit will be to evaluate academic 

progress and implementation of the educational plan. This audit will consist of two analyses, a 

qualitative review of teaching, curriculum, staff development and instruction, as well as a 

statistical review and regressions to evaluate determinates and characteristics that explain progress. 

CLT will evaluate the school using Regents performance framework benchmark standards – 

academics, operations and governance – in accordance with charter law. Within the Regents 

performance framework, CLT will identify strengths and weaknesses of ELA, Math, Science, DIP, 

SWD, EDS, ELL, staff support and development. As noted in §III.E.1, every year PD will be 

scheduled to train staff on understanding the benchmarks, how individuals, teacher teams and the 

collective will be evaluated and next steps for best practices. Should the CSL and/or CLT 

determine the need for additional supports, e.g., outside consultants, the CSL will hire 

consultant(s), following BOT guidelines, see §III.J. This audit will be submitted to CSL for use 

in the Strategic Report of the CSL (§III.E.3) and for EULCS annual report to the Regents in 

accordance with Education Law §2857(2). 

5. Monitoring Progress: As detailed in §I.A, §II.E, §III.C, §III.D, and §III.J monitoring EULCS 

academic, operational and fiscal plans is a cornerstone of our school design, and an important part 

of supporting the highest quality of student achievement and alignment to our mission, goals and 

objectives. These elements built into our overall monitoring system, create a balanced ecology 

between instruction, student performance and staff development. Our review process of 

management, teachers and leadership, and governance are aligned to Charter School Performance 

Benchmarks and are conducted at several levels within the organization. While we anticipate small 

adjustments year-to-year, which reflect the natural variation in entering students, we also know 
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that these fluctuations should occur within a relatively well-define bandwidth of expected 

performance. As detailed in §I.D, our BOT members have a tremendous amount of professional 

experience in education, and working with failing schools, low performing schools and high needs 

communities. Not Meeting Expectations: If EULCS finds itself not meeting expectations, we will 

take the following steps for implementing a Corrective Action Plan (CAP): 

a.	 BOT will convene an emergency meeting with CSL to discuss and identify underlying causes 

of not meeting expectations. 

b.	 CLT will collect information for CAP. Included in data collection will be: (1) what has been 

working; (2) what are known weakness; (3) what are known unknowns; (4) where are the 

opportunities for improvement; and (5) what are the opportunities for corrective action. 

c.	 CLT will review the current budget, prepare any necessary document for submitting budget 

amendments to the BOT, as implied by CAP. 

d.	 CLT will elicit feedback from faculty and parents regarding breakdown in communication: 

• Parents: Discussion and survey of parents to understand their concerns, expectations and their 

perception of faculty, CSL, CLT; 

• Faculty: Each faculty will write their own analysis and submit it to CLT: (i) What works; (ii) 

Known weakness; (iii) Known unknowns; and (iv) What additional support they (teachers) 

need to increase student outcomes, i.e., PD, materials and/or technical support. Then, 

teacher teams will write an analysis, answering the same four questions, to be submitted to 

CLT. Lead Teachers (LT) will provide an analysis of junior teacher’s performance and 

identify where the LT’s leadership could have been improved. The same four questions will 

be answers by the grade-team and submitted to the CLT; each supervisor will provide their 

own debriefing, addressing the same four questions, along with an analysis of strengths and 

weakness of individual LTs and grade-teams. 

e.	 CLT and CLS will analyze the four levels of debriefing reports, finalize CAP priorities, and 

present a CAP with corrections for: Classrooms, Teacher-Teams, Grades, School, and identify 

appropriate PD and technical support for teachers. They may propose hiring of consultants, 

purchasing of materials, including, but not limited to, a change in assessment materials. They 

will identify specific students, individuals or subgroups that need additional support and re-

assess all students, across all content domains, for establishing a new baseline under CAP. 

f.	 We will present CAP to stakeholders, will include: (i) BOT tentative approval; (ii) final faculty 

input and approval; parent approval; final BOT approval; and if necessary submitting CAP to 

Regent and Regent approval; 

g.	 Implement CAP. From start to implementation of CAP should take approximately 30 days. 

EULCS takes seriously the implication of needing to enact a CAP. 

6. Family Satisfaction: EULCS will administer Family and Student Surveys to gauge 

satisfaction – whether or not we have met expectations, and if opportunities for improvement exist 

§III.I. The survey, in English, Spanish and Mandarin, will allow parents to rate their satisfaction 

of the school, educational program, teachers, quality of communication and parental outreach, and 

will have room for parents to make suggestions for improvements and report areas of concern. 

Student Surveys will be administered to students orally by guidance and other non-academic staff, 

in the child’s choice of language. The results from these surveys will be collected and the data 
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will be used in EULCS analysis for monitoring school progress, with recommendations to the 

BOT, shared publicly with community and stakeholders, and included in our Annual Report. 

7. EULCS will evaluate family and community involvement: EULCS will monitor family 

and community involvement and develop a comprehensive set of metrics for evaluating their 

support and involvement, which are aligned to our mission, goals and objectives, see §III.I. In 

addition to the formal metrics, FSA will develop its own rubric for family involvement. Each year 

FSA will submit its reviews and recommendation to CLS, to be included in the annual report. 

F. Facilities 

1. Facilities Requirements: 

Table F.1: EULCS Facility Usage, 5-year Charter Term 

Year 

1 

Year 

2 

Year 

3 

Year 

4 

Year 

5 

Number of Students 160 248 388 502 616 

General Education Classrooms 4 rooms 

per grade, (adding 4 rooms each year) 
8 12 16 20 24 

Main Office 1 1 1 1 1 

Senior Administrator Offices 2 2 3 3 3 

Director of Special Education & Testing 

Coordinator 
1 1 1 1 1 

Supervisors and Related Services 2 3 4 4 6 

Counseling and Guidance 1 1 1 1 1 

Nurse’s Office 1 1 1 1 1 

Cafeteria/Gymnasium (multipurpose) 1 1 1 1 1 

Conference & Faculty Room 

(multipurpose) 
1 1 2 2 2 

Rooftop playground and garden 0 1 1 1 1 

Library with Computer Lab 0 0 1 1 1 

EULCS proposes to locate in Community School District 6 (CSD6) NYC. We will request to be 

co-located in a NYC public school and will submit a written request for co-location in a Public-

School Building in CSD 6 to the NYC DOE following the NYSED application process and 

timeline. However, we fully understand that CSD 6 is extremely overcrowded, as indicated by 

Planning Board 12 (PB12M) and documented in our LOI.97 Since alleviating the overcrowding of 

schools is a top priority for PB12M and community, we realize co-location may not be possible. 

Therefore, we have begun to identify appropriate private spaces. Based on our initial research, we 

believe we can find appropriate and affordable private facilities for school usage. 

2. Facility Needs Over Charter Term: In year 1, when EULCS opens, we will need 8 

classrooms, a main office, a nurse’s office, a multipurpose space to be used as a cafeteria-gym

auditorium, two Student Related Service offices to be shared, a multipurpose conference and 

faculty-room, as well as shared executive office space. In year 2, we allocate $145,000 for a library 

with computer lab and a playground. Each year we will expand by 8 classrooms, and various shared 

office spaces. By year 5, we will need a total 24 classrooms, 1 main office, 3 senior administrators 

offices, 1 office for director of SpEd and Testing, 6 offices for student related services, 1 shared 

97 Planning Board 12, Manhattan, Fiscal Report 2016, PDF. 
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administrative office space for counselors, 2 multipurpose conference rooms, 1 nurse’s office, 1 

library, 1 playground and 1 multipurpose cafeteria-gym and auditorium. 

3. Identified Locations: EULCS has identified 9 potential locations within CSD 6 and we are 

in discussion with two realtors regarding feasible options. Over the application year we began to 

explore rental locations in the community. Three of these locations are viable options: Location 

A: approximately 161st and Broadway, is a 99-year lease lot, a four story 20,000 square foot space 

zoned for government, education and parking usage priced at $2.5 per sq. ft. Our proposed BOT 

member, Mr. Oshunrinde, who is an Architect, has indicated that that Location A roof is most 

likely strong enough to be used as a playground space. Location B, off of Dykeman and Broadway 

is also on a 99-year lease lot and is zoned for office, government, and education and is a 4 story 

65,000 sq. ft. space, 16,250 sq. ft. per floor, priced at $2.85 per sq. ft. Location C is a three story 

50,000 sq. ft., former dance theater, on Broadway and 145th St. If we use NYC DOE guidelines 

of 50 sq. ft. per student, then location A allows three years and locations B and C provide more 

than enough space for our full charter term.98 If we used 80 sq. ft. per student, then location A is 

an excellent incubation space, Location B, provides 13,800 sq. ft. more than required, and Location 

C is 1,000 sq. ft. less than what is required in year 5. 

4. Determining a Location: While we are planning for the likelihood of private rental and 

renovation costs, we are also continuing our efforts to find suitable location by exploring access 

to NYC owned buildings that are not schools – not co-locations – as well as talking with religious 

centers, to determine if any have school space available for leasing. We will comply with all 

NYSED requirements, and all NYCDOE and NYC regulations and requirements.  Upon approval 

of our Charter School application, we will immediately begin negotiation for a lease, assess the 

condition of the facility, develop a work plan and make renovations, if necessary. We will obtain 

occupancy permits and will have all necessary facility inspections so that our location will be ready 

for approval by the CSO, and ready by August 1, 2019 for school use. One BOT member will 

manage this project to ensure its completion on time, see §III.L Pre-Opening Plan and Attachment 

9 Budget and Cash Flow Template. As described in §III.L, we will have our facility selected and 

finalized by approximately March 2018, will be ready to sign the lease and obtain insurance by 

approximately January 2019, and will allow 9 months or more, from approximately January 2019 

to September 2019 for renovations before EULCS opens to students. Location A and B have 

elevators, making them accessible to everyone. For all eventual locations, we will build into our 

facility renovation plan Universal Design features, so that our school will be accessible to all 

students and/or community members with special needs or mobility requirements. 

5. Funding Plans for Facility: Location A and location B per sq. ft prices, $2.5 and $2.85, 

respectively, cost less than the rental assistance eligible amount at 30% of per pupil tuition. Since 

we have not secured a location yet, we assume a lease price equal to the rental assistance amount, 

see Attachment 9. As per our pre-opening plan, §III.L, we proposed to use CSP Grant funds to 

help off-set the cost of setting-up our first 8 classrooms and offices. CSP grant will not be used for 

construction or renovations. In Table III.F.1 we provide our projected minimum room 

requirements for the term of the charter contract. We have allocated monies in each year for build-

out: $73,400 in 1st year; $145,000 in 2nd year; $203,000 3rd year; 243,600 in 4th year; and $250,000 

in 5th year.99 The above funds are independent from repairs and maintenance line items, which we 

98 http://www.p12.nysed.gov/facplan/publicat/building_aid_guidelines_072804.html 
99 We used NYC Charter Schools Center’s fixtures, furniture and equipment list, for approximate pricing costs. 
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allocate $1.3 million, over the charter term. We believe this provides EULCS with sufficient initial 

capital funds for facilities projects over the course of our charter. Facility Related Conflicts of 

Interest: There are no proposed BOT members or members of the AG who are associated in any 

way with the facilities we are exploring. If in the future, a conflict of interest or the appearance of 

one develops, NYSED will be immediately informed and we will remedy the situation. 

G. Insurance 

1. Insurance Coverage: Based on EULCS operational design, we anticipate coverage, reflected 

in the table below, and have allocated additional money to ensure that we have appropriate monies 

for insurance. BOT members and our proposed CSL have received insurance quotes from brokers 

experienced with NYS charter schools. We will secure insurance with appropriate coverage, prior 

to beginning operations, and will meet all applicable requirements. 

2. Type of Insurance: Below is a proposed minimum amount of insurance coverage. EULCS 

has allocated in our proposed budget approximately $190 per student, attachment 9, for insurance 

in each year of the charter term. Our allocated amount is more than the amount that typical charter 

schools in NYC are paying for insurance:100 

Table III.G.1: Insurance Quote 

Coverage Limits 

General Liability 
$1,000,000 Occurrence 

$3,000,000 aggregate 

Worker’s Compensation $1,000,000 

Employee Benefits Liability Included in general liability 

Automobile/Bus Liability $1,000,000 

Umbrella/Excess Liability (above primary program) $10,000,000 

Employment Practices Liability $1,000,000 

Excess Education Legal Liability $10,000,000 

Director and Officers $1,000,000 

Sexual Misconduct Liability 
$1,000,000 Occurrence 

$3,000,000 aggregate 

Crime/Fidelity Coverage (Bonds) $275,000 to $350,000 

Property Building/Equip/Lease & Boiler Machinery 

Coverage 
$280,000 

Student Accident Coverage $75,000 Occurrence 

Catastrophic Student Accident Coverage $1,000,000 

The named insured will be the Education Unlimited Lyceum Charter School. The landlord of the 

school location will be named as additional insured. Other parties, such as contractors or vendors, 

will be required to either obtain bonding and insurance compliant with NYS law or may be named 

as additional insured, as needed. EULCS will maintain insurance coverage in adequate amounts 

100 Author’s calculation based on the 2017 and 2016 approved Charters, average per student cost was $158. The 

initial insurance quote we receive for year one was $155 per student.  
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whenever operations warrant such insurance. EULCS and our insurance provider will notify the 

Department of Education of any policy cancellation within 10 days.  Coverage will be maintained 

at recommended levels and approved by the BOT, but at no less than the amount stipulated or 

required by NYSED. Coverage will be reviewed biannually and adjusted as necessary. 

H. Non-Academic Operations 

1. Health Services: EULCS will comply with all health and safety laws applicable to charter 

schools under Education Law §2853(4)(a), §912 and §917, NYS State Social Services Law §413 

and §421. Staff will be appropriately trained and certified by The American Red Cross and other 

first responders to provide first response and first-aid care. As a school, we will provide on-site 

services. If we secure co-location in a NYC DOE building, we will share the cost of services with 

the building’s school(s). If we are in a private facility, EULCS with assure that all appropriate 

services are provided to students, either with in-house staffing or with outsource services. We 

have allocated for a part-time nurse in first two years and full-time thereafter, see attachment 9. 

We have also budgeted for renovation costs to ensure the nurse’s office is private, secure and 

meets all code requirement, see §III.K and attachment 9.  As per NYS law, EULCS requires that 

each student entering will have all immunization paper work submitted no later than the first day 

of school; parents may request an immunization waiver, in consultation with NY Health 

Department(s), EULCS will make determination. Health Safety and Risk: Upon determining our 

final location, EULCS will establish Health, Safety, and Emergency (HSE) Policy guidelines, 

which will be distributed to parents and staff. Including but not limited to the HSE will have 

protocols for accidents, allergic reactions, contamination spills, administration of prescription 

drugs and medications, child-abuse and other acts, as mandated reporters under Federal, State 

and Local laws. In addition, HSE will include police department procedures for responding to 

natural disasters, fire, flood, gas-leaks, and armed intruders.  With support from first responders, 

our parents, students and staff will receive training for these emergencies. We will comply with 

all health, safety regulations and laws that apply to charter and non-charter public schools, 

including auxiliary services (food services, transportation, custodial services, hazardous 

materials, and pests). 

2. Food Services: EULCS understands that when children are hungry, they have tremendous 

difficulty focusing and learning. We anticipate that over 90% of our students will qualify for free 

or reduced lunch (FRL). We will provide breakfast, lunch, and snacks each day. We have 

budgeted free meals for every child regardless of income status. We will encourage all families 

to complete the FRL forms regardless of presumed eligibility with the goal of 100% completion. 

The Pupil Data Account (PDA) staffer and COB, with support of Teachers and Parent 

Coordinator, will manage this process. Food costs have been included in our budget, §III.K, 

regardless of FRL form completion. Our food service budget assumes no reimbursement from 

NSLP. We budgeted $1,100 per student annually including administrative costs, slightly over the 

projected NSLP reimbursement amount of $1,062 for schools with over 90% FRL recipients. 

Regardless of co-location, we will outsource our food services and select a vender based on 

competitive bids. Proposed BOT member Ms. Susan Ho formally worked for Momofuku Milkbar 

and has extensive experience building-out and pricing food services and catering. We are 

currently considering Community Supported Agriculture (CSA) as a means to maintain high 

nutritional value, support local farms and introduction part of our cross-curricular enrichment 
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approach to Science content, see §II.B and §II.C. All food services will comply with NYS, NYC 

DOE health codes and standards. We also plan on becoming a Local School Food Authority. 

3. Transportation: In accordance with Education Law §2853(4)(b) and §3635 and all Office 

of Pupil Transportation (OPT) requirements, students shall receive transportation services for 

which they are eligible. We will provide yellow bus service through NYC DOE (OPT) and secure 

yellow bus services for our students in accordance with OPT’s guidelines and procedures.101 We 

will meet the needs of individual students requiring transportation services as part of their IEP 

and/or Part 504 plans, including door-to-door transportation, and will secure the necessary 

documentation from the Committee on Special Education (CSE). We have budgeted the cost of 

yellow bus service for all days in which EULCS is open and DOE schools are closed, attachment 

9. A bus route will be determined to meet the needs of our students. Student information will be 

entered into ATS accurately, on-time and appropriately. In accordance with the McKinney-Vento 

Homeless Assistance Act, we will ensure that all homeless students have access to the bus service 

every school day.102 In addition to yellow bus service, CSD 6 is served by multiple public 

transportation lines, the A, C, 1, B and D subway lines and approximately 10 MTA buses. 

4. Other Non-academic operations: EULCS will use passcode and password protection to 

secure all confidential and sensitive records §III.J and will comply with FERPA and HIPA 

regulations, and education laws regarding preservation and confidentiality of student records. 

Management of records will be overseen by COB, maintained by PDA and back-office support 

by our out-source services. Every individual who will handle records will receive comprehensive 

training regarding securing and operating private, confidential and sensitive records. Personnel 

files and payroll records will be maintained in accordance with the Fair Information Practices Act 

and access will be limited. Supplies, materials, and equipment purchased will follow guidelines 

detailed in §III.J, managed by CSL, COB or a BOT approved designee. In our budget we have 

accounted for the management of non-academic operations, see attachment 9, under a no co-

location assumption. If we co-locate, EULCS will work with the school(s) to share space, cost 

and responsibilities. We budget for basic in-house maintenance, repairs and custodial services, 

and have included funds for security services, cameras, guards and data network services (DNS), 

see and attachment 9. In the first two years, oversight and management of these operational tasks 

will be co-shared. In year 3 EULCS will staff personnel for specific responsibilities. 

I. Family and Community Involvement 

1. Community and Family Involvement will continue throughout EULCS pre-opening phase. 

We will continue to meet with community stakeholders to get their feedback as we finalize and 

roll-out our school. From our current outreach efforts, we have developed a working relationship 

with families and various organization that service families in the community. EULCS will 

conduct community outreach: distribute flyers and information, use media, give presentations at 

community meetings, and continue to provide info-sessions at key locations where we have 

established a working relationship. These key locations include two places of worship, offices of 

CBOs Northern Manhattan Improvement Center (NMIC) and Dominican Woman’s Development 

Center (CWDC). We will seek out other public spaces for community meetings such as Public 

Libraries. Through these outreach activities we will further identify families and interested 

community members so that they may participate at EULCS and will use these outreach meetings 

101 Requesting OPT Transportation Services. NYC Department of Education Office of Pupil Transportation, 2017, PDF. 
102 McKinney-Vento Homeless Assistance Act S. McKinney-Vento Homeless Assistance Act S, NYC DOE. 
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to: (a) continue to publicize and disseminate our school information and educational plans, as part 

of student recruitment and general outreach; (b) allow the larger community to understand our 

school plan and become involved, such as identifying additional CBOs and community 

stakeholders, including volunteers; (c) continue to get community input and feedback as we roll 

out our education plan; (d) continue to identify key families and community members who can 

participate with us during our planning phase; (e) identify parents and community members who 

may be interested in working with us as Aides, Parent Assistant Teacher or Substitute Teachers; 

and (f) community members who may wish to volunteer. As we progress from approval to pre

opening to our first day, we will continue to provide information, application information and 

support, enrollment and waiting list information at public hearings and community meetings, as 

well as student and family handbook, dress-code, immunization and health documents. In July 

2019, we will host Family Open-House and orientation sessions to provide families with the 

information they need to successfully begin the school year. For EULCS, the pre-opening phase 

is our opportunity to build a strong foundation within the community, identify areas of support and 

interest, and further develop networks with other schools and stakeholders. 

2. Communication with enrolled families: As discussed in §I.F, §II.G and §III.E, our 

education plan includes significant opportunities for continuous communication with parents 

throughout the school year, by: (a) Orientation sessions; (b) Meet-and-Greet and Parent Teacher 

Nights (PTN); (c) Midterm report cards parent conferences; (d) parent surveys; (e) family 

workshops designed to help parents foster “best practices” in home learning, develop healthy 

reading habits and support target language in the home; (f) EULCS supports communication with 

parents through FSA and CARSEP activities organized through our Department of Student 

Support and Related Services (SRS). FSA activities will provide an informal way for families to 

meet and network with each other, and (g) develop a School Newsletter, which will include 

information and topics for parents. 

3. Parental Involvement at EULCS: Research has shown the important positive impact of 

family-school interaction on student’s academic success, see §I.B. A high priority for EULCS and 

a responsibility for every teacher will be to develop a strong, positive relationship between parents 

and teacher, and by extension our school. Parent involvement will play a key role in developing 

the school environment. The Family School Association (FSA) has two primary functions: to 

support and assist at-risk families and students, through informal and formal (CARSEP) channels, 

and to foster active parent involvement at EULCS. As detailed in §III.B, the parent coordinator of 

FSA has a liaison position on the Board of Trustees (BOT). EULCS directly involves parents 

through our Parent Assistant Teacher (PAT) position as well as through school aides. EULCS will 

encourage and support parent participation in our enrichment activities and at our monthly public 

board meetings. As part of our long-term goals for family-school involvement, we plan on 

providing support for qualified parents to pursue certification for Lead Teacher Assistant.103 

4. Supporting families helping their children grow: EULCS believes in a 21st century whole 

child approach to learning. As part of our philosophy, §II.A, informal learning environments are 

as important as formal ones. EULCS will help parents and develop healthy supportive 

relationships, see §III.I.3. EULCS will strongly encourage all families to participate in our social 

activities. Our faculty, administration and staff, will follow up, provide personal invitations to 

activities, and reach out to all families so that no family loses contact with the EULCS community. 

103 CUNY in the Heights offers courses in Teacher Assistant Certificate, PDF; Manhattan College’s Comino Program, website. 
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5. Plan for community involvement: As part of our pre-opening community engagement, we 

will continue to develop our network, in order to leverage community support. In addition to 

mobilizing against opposition, see, §III.C.7, our community support is ready to mobilize to get-

the-word-out and help with recruitment. Several places of worship and CBOs104 have agreed to 

help with advertising, student recruitment, and setting up enrollment stations, see §I.F, the use of 

public space for events and meetings, help with signing up volunteers and child-care during our 

events. Businesses have offered to help by posting flyers and signs, allowing our enrollment 

stations, providing food at a reduced cost, and use of space for events; Individuals have expressed 

interest in volunteering. We have begun to compile a volunteers list of PB12M members who are 

interested in helping the school in various ways, e.g., an artist who has studios in New York, Puerto 

Rico and Rio de Janeiro; a retired Physicist who worked at Los Alamos National Laboratory in 

New Mexico; a mathematician who worked at Bell Laboratory; and former Vogue España editor. 

6. Research supporting our parental involvement policies: As we discuss in §I.B, research 

indicates that when parents are involved, teacher-parent relationships improve, and race, linguistic 

and cultural differences are overcome, resulting in improved school environment, which increases 

student achievement. Research also indicates that a school’s parent involvement policy drives the 

available access of parents, and impacts student performance. Turjillo (2005) finds that parental 

access to participate can be limited by Principal, School, District, and policies positions. For 

example, language policies in his analysis reflect the day-to-day implementation and practices by 

teachers, principals and district administrators, which can impact significantly the participation of 

marginalized families. Rivera-Batiz (2008) finds that while Latinos tend to have high participation 

rates among other groups, this participation tends to be limited to PTA attendance and school level 

social functions (e.g. bake-sales, supporting sports teams and chaperoning), as compared to other 

race/ethnic groups. Sebastian et.al (2016), finds that of typical types of parental involvement, 

parental-initiated and parental-volunteering, were the best predictors of between-school difference 

in student achievement. Alanis & Rodriguez (2008) find that when a school’s administrative 

leadership help bilingual parents to be ‘active parent-home collaborators’, all students experience 

increases in exam performance, with ELLs having the greatest gains. Cummins (1986, 2017), 

analyzes previous attempts of educational reform(s) in minority students' schools. The relative lack 

of success of these efforts, he argues, is a result of not explicitly addressing racial and linguistic 

ideologies and thereby not having significantly altered the relationships between educators and 

minority students, and between schools and minority communities. Portes & Rumbaut (2001) 

study the much larger questions of language, community, inter-generational links, an individual’s 

self-value and schooling on influencing and shaping a person’s identity. They find that school 

policies, explicit and implicit, shape and impact all of these channels of student success along with 

family and community involvement. These studies indicate that EULCS language and parental 

involvement policies will have important direct and indirect impact on our students’ overall 

achievement. These studies support our policy position, that the school should be a community 

focal point, parents should have transparent access to participate on multiple dimensions and that 

parental involvement is a necessary part of a whole child approach to educating our students.105 

104 Such as, NMIC, DWDC, Holyrood Church, Hebrew Tabernacle, 

105 From §I.B: Comer, J. (1984), Home-school relationships as they affect the academic success of children, website; Darder, A. (1991). Culture
 
and Power in the Classroom: A Critical Foundation for Bicultural Education, website; Panferov, S. (2010), Increasing ELL Parental Involvement
 
in Our Schools: Learning From the Parents, PDF; Wilder, S. (2013), Effects of parental involvement on academic achievement: a meta-synthesis, 

website; Portes, A., & Rumbaut, R. G. (2001). Legacies: The Story of the Immigrant Second Generation, website; Rivera-Batiz, 2008, 

Educational Inequality and the Latino Population of the US. PDF; Sebastian, J., Jeong-Mi M. & Cunningham, M., (2016), The relationship of
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7. Partnering with CSD 6 schools: we are in discussion with several CSD 6 schools to identify 

mutual interest and determine opportunities for partnership, such as collaboration on PD and site 

visits; we will continue to engage CSD 6 schools in an effort to find meaningful opportunities. 

J. Financial Management 

1. EULCS Annual Budgeting Process: The EULCS proposed Board (BOT) and CSL will 

actively and diligently monitor and develop the annual budget. Led by our proposed BOT member 

Clarence Joffrion, Accountant and Supervisor of Internal Audit, NJ DOE, see attachment 5a, the 

BOT will work closely with the CSL, Director of Operations (COB), bookkeeper, and other 

support staff to ensure that EULCS is operating within the scope of the school’s mission, goals 

and objectives, along with meeting all fiduciary responsibilities. The annual budget process will 

be an on-going responsibility during the academic year. 

At the end of the admission process, described in §I.F and attachment 1, the senior officers of 

EULCS will develop and propose an annual budget for the BOT to review. The BOT and senior 

officers will agree upon and finalize the budget by end of June. Thereafter, during the academic 

year, between the end of the October BEDS count and the end of the following admission process 

(June), CSL will provide the board with biannual fiscal reports. These reports will compile and 

analyze our monthly expenditures and will be submitted to the BOT on or around the end of each 

semester. Approximately, our annual budget schedule will be: 

•	 CSL and COB submit First Draft of Budget (FDB) to BOT, expected by May 1st; 

•	 BOT returns FDB for modification and/or reconciliation by May 15th; 

•	 CSL and COB will provide additional modification by June 1st; 

•	 BOT reviews and reconciles proposed budget, by June 15th; 

•	 Full BOT reviews and votes on proposed budget by June 30th. 

2. Policies and procedures for managing school finances: The BOT will adopt financial 

policies and procedures to guide school staff and protect school resources and finances. During the 

school year, the CSL will have authority over purchases based on an approved budget by the BOT. 

Clear protocols will be established to safeguard all receipts, invoices and expenditures and 

purchase orders in our accounting records system. In accordance with BOT policies, daily, 

monthly and periodic monitoring and reporting of EULCS finances will be carried out by our 

Bookkeeper and/or out-sourced financial management firm. As per above, the BOT will receive 

biannual reports generated from the monthly status and expenditure reports of CSL and COB to 

ensure proper compliance and oversight. To provide CSL with enough autonomy and maintaining 

appropriate accountably, EULCS proposes the following guidelines for discretionary purchases: 

•	 CSL, COB Bookkeeper, and BOT treasurer, will process purchase orders; 

•	 Weekly financial update reports, reviewed, with comments, by BOT, CSL and COL will be made 

available through our intra-data network system (DNS); 

•	 End of month reconciling reports, BOT, CSL and COB for Review in DNS; 

•	 Purchases above $3,500 will require two signatures, CSL and COB, DNS reporting; 

•	 Purchases equal to or greater than $7,000, will require two signatures, CSL and COB plus notification 

to the BOT within 48 hours; 

•	 Purchases between $17,000 and $29,999 will require approval by BOT President or treasurer; 

school-based parental involvement with student achievement: a comparison of principal and parent survey reports from PISA 2012,  website; 

Trujillo, A. (2005), Politics, School Philosophy and Language Policy: the Case of Crystal City Schools, website; 
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• Purchases $30,000 or above will require a competitive bid or sole-source justification, demonstrating a 

vendor’s unique qualifications, and approval from BOT (designee) or BOT vote. 

3. Financial Management System: EULCS will out-source financial management systems to 

Charter School Business Managers (CSBM) or a similar entity for the duration of our charter term. 

CSBM has an extensive and flexible financial management system that can be tailored to EULCS 

needs. During our planning stage, EULCS BOT members and key personnel will participate in 

CSBM PD training to establish appropriate protocols to set up and maintain accounting systems, 

safeguard confidential and sensitive student and financial records. EULCS takes seriously the 

importance and necessity of ensuring that student, staff and financial records are kept in a locked, 

safe and secure location, appropriately confidential. The BOT expects to hire a qualified person 

for Bookkeeping to work with CSL and COB to maintain account records. Table III.J lists the 

services CSBM provides: 

Table III.J: CSBM Financial Management services 

Payroll 

• Set up payroll system using ADP 

• Process payroll per pay schedule 

• Post payroll expenses in accounting system 

• Complete quarterly payroll reconciliations 

• Review/distribute W-2 and prepare/distribute 1099 forms 

• File payroll related documents 

Human Resources 

• Handle the administration of HR filing 

• Support developing HR policies and procedures 

• Reconcile HR and payroll documentation and filling 

Financial & Accounting 

• Set up Financial Accounting System FAS 

• Advise & create FPP manual 

• Coordinate grant reporting & Compliance 

• Reconcile monthly bank statements in FAS 

• Mange Monthly quarterly and annual fiscal reporting to NYSED, BOT and CSL 

• File all financial documents in CSBM’s binder system 

Audit Preparation 

• PD for EULCS on potential audit risks 

• Support completion of the 990 by auditors 

• Provide support with completion of the initial statement of financial controls 

• Prepare for on-site testing by auditors 

• Close books for fiscal year 

• Prepare all requested schedules & analysis, work audits during review 

• Support preparation of Financial statement and management letters 

4. Staff responsible for financial management: As detailed in §I.D, EULCS BOT members, in 

their various professional capacities, have experience developing, monitoring, managing and 

executing complex budgets. Dr. Susana DeJesús, proposed CSL, was Director of Bilingual/Title 

III services in Newark Public School District, NJ, and dealt with education budgeting and the 

regulatory requirements for allocating federal and local revenues to operational needs. Mr. 

Clarence Joffrion, an Accountant and Supervisor of Internal Audit, NJ DOE, and Mr. Samson 

Oshunrinde, Project Manager of the Planning and Capital Project Management for Columbia 
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University Facilities and Operations, are experienced in developing facilities and capital projects 

that must be planned and managed around the academic needs of students and school operations. 

As described in §III.C, the key personnel responsible for daily management of finance and budget 

will be the COB and bookkeeper. While CSL will have authority over budget decisions, COB and 

bookkeeper will be responsible for managing and maintaining record keeping, in accordance with 

the contracted Financial Management System. Such overlap ensures awareness and accountability 

of budget decision-making. The COB will work closely with the CSL, BOT and bookkeeper to 

coordinate communications and budget related information. 

5. Student and financial Records: Access to sensitive confidential records will be limited to 

BOT approved personnel. Records will be secured with either individual designated password 

protection and/or individual designated combination code lock.106 

6. Fiscal Audits: COB, with BOT oversight, will be responsible for managing and supervising 

the annual fiscal audit. EULCS will hire an outside Independent Auditor to perform the fiscal audit 

and prepare necessary documents, performed in accordance with Generally Accepted Auditing 

Standards (GAAS). The first audit will cover the planning stage through end of the first fiscal year. 

Thereafter, audits will review the fiscal year, ending June 30th of the corresponding year. Upon 

completion of the audit, the BOT will review findings and meet with the Independent Auditor. 

Depending on findings, if necessary, a corrective action plan will be formulated by the BOT, in 

consultation with Independent Auditor and voted upon by BOT. Appropriate funds have been 

allocated for yearly audit reports in our proposed five-year budget, see attachment 9. Four main 

schedules contained in the annual audit will be done using NYSED mandatory audit templates. A 

copy of the audit report and auditor’s management letter will be provided to BOT and NYSED in 

accordance with NYSED rules and guidelines and published with the EULCS Annual Report. 

K. Budget and Cash Flow 

1. Proposed Budget: In developing our proposed pre-opening and 5-year budget, EULCS made 

three conservative assumptions regarding revenue stream: (a) the only sources of revenue are from 

reasonable State and Federal streams: Per pupil tuition is $15,300; $550,000 from CSP grant; 

SWD are less than 60% services; Free and reduce lunch is 75% of student population, not 89%, as 

determined in §I.E. We assume no other revenue streams during the charter term. Our budget is 

designed with surplus at the end of each year. We assume it can be rolled over into the following 

year; (b) Each annual budget is “self-contained” within current year per pupil revenue stream. 

While we roll-over funds, they are not added to next year’s revenue, but instead the rolled-over 

funds are added to the budget after all current yearly expenses are deducted from current yearly 

revenues. This means each contemporaneous budget does not rely on roll-over surplus; (c) only 

80% of surplus is carried over into the following year, with 20% used for unanticipated “random” 

events. Lastly, based on NYSED Enrollment and Retention Target Table107, we budgeted to 

provide support to IEP students, by setting aside all Special Education Revenue from NYS to fund 

IEP support (attachment 9). Classroom design is sufficiently flexible to accommodate IEP students 

and “convert” classrooms into ICT settings, if SWD enrollment is larger than anticipated. 

106 This will allow us to monitor each person’s accessing of these records. For approximately $600 we can install 

both the TRILOGY T2 DL2700, digital commercial keypad lock, which can accommodate up to 100 individual 

passcodes, and MasterLock digital lock box for physical keys can be programed for temporary and permanent 

accessing to monitor and securing sensitive and confidential records.  
107 Enrollment and Retention Target Table website. 
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EULCS proposed budget is based solely on reliable sources of revenue and has budgeted 

revenue in a conservative manner, but will still allow us to fulfill our mission, goals and objectives. 

Conversely, on expenditures, we included all possible costs supporting our educational, fiscal and 

operational needs, budgeting generously for expenses to ensure that high-quality instruction, 

operational and organizational needs are sustained. Summary of Revenues and Expenditures are: 

a.	 Per Pupil Tuition: we assume $15,300 is constant for all 5 years of the charter term; 

b.	 CSP Grant: $550,000. $250,000 will be spent in planning year and the remainder in 1st year. 

c. Staff Compensation: Based on our internal evaluation of NYC education market - Private, 

Charter and District - we believe our salary schedule is competitive.108 Average starting teacher 

salaries are $65,000 raising to an average salary of $70,000 in our 5th year. 

•	 Payroll Taxes: We estimate the total cost to be 20% of staff salaries, which would cover Social 

Security, Medicare, Unemployment Insurance and State and Federal taxes. 

•	 Benefits: We plan on providing 5% matching 403B benefits. Other benefits will be added 

based on BOT’s determination of feasibility. 

d. Instruction and Curriculum Costs: we allocated substantial funds to ensure that teachers 

receive ample PD and students receive high-quality Instruction. In our expenditure structure, we 

allocated approximately $1,300 per student Year 1 and Year 2, and $1,600 in the remaining years. 

Funds are allocated, on a per student rate, to the following areas of Curriculum and Instruction: 

•	 $625 for textbook and consumables; 

•	 $92 for testing and assessment; 

•	 $1,000 for new student computers; 

•	 $300 for instructional and equipment supplies; 

•	 $65 for professional development 

e. Operational Expenditures: As part of our commitment to provide CSD 6 the highest-quality 

education, we allocated at least $5,000 a year to student recruitment. We also budgeted $140,000 

in year 1 of CSBM costs and each increase, in year 5, we allocated $157,571 for CSBM. We budget 

for classroom and school expansion, as we grow over the charter term, specifically: 

•	 $36,000 a year for the expansion of four classrooms per grade; 

•	 $60,000 for a library with Computer Lab; 

•	 $45,000 for our playground. 

In addition to these physical capital projects, we assume $950 per student in building service costs. 

We allocated approximately $55,000 to our Data network and record keeping. We set aside, per 

year, in escrow $22,000 for dissolution expenses. 

2. The proposed budget supports implementation of our key design elements, by providing 

substantial resources to PD. The PD budget grows by 60% during the charter term. We also 

dedicated significant revenue to curriculum development and educational materials. We anticipate 

using all of the CSP grant money during the pre-opening and year 1 of the charter term. EULCS 

proposed budget allocates $250,000 to PD, Faculty and Staff, and curriculum development, with 

approximately $300,000 for purchasing testing materials, PD for parents, educational materials, 

and office and classroom furniture and equipment. In this budget, as reflected in our mission, 

curriculum, teaching, instruction and teacher compensation are paramount. We designed the 

108 Using UFT salary schedules, website, and salary schedules from several NYC private schools, we offer a salary package that is highly 

completive within the NYC education market for teachers with 5 years of experience or less. 
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budget to ensure the highest quality inputs to achieve the greatest outputs in student achievement. 

3. EULCS’ contingency plan: As per above, our budget makes conservative assumptions 

regarding revenue flows, and is generous on the cost of expenditures. However, if we face cash 

flow challenges, EULCS will do one or more of the follow cost saving measures: renegotiate 

and/or change input prices; increase granting and fellowship writing efforts – four of our BOT 

members are experienced in grant writing; increase fundraising efforts; increase class size and 

expand grades within school. We would also renegotiate and/or change school location, reduce 

hours and consolidate administrative responsibilities; in an extreme case, reduce size of operational 

expenditures, e.g. eliminate non-instructional roles or delay hiring, to fit new budget constraints.  

L. Pre-Opening Plan: See Attachment 11 

M. Dissolution Plan: In the event of closure or dissolution of Education Unlimited Lyceum 

Charter School (EULCS), the Board of Trustees (BOT) and Charter School Leader (CSL) will 

manage the dissolution process in accordance with Education Law § 2851(2(t) and the school’s 

closure plan, as outlined by the Regents and specified in Attachment 12. 

74 



 

     
       

      

 

 

 

     

           

        

          

          

         

     

           

       

         

               

             

           

          

         

  

  

 

 

 
  

         

             

           

           

             

         

          

            

              

        

              

    

 

       

     

   

Education Unlimited Lyceum Charter School 
Creating Capable and Talented Language Diverse Students 

STEM ◆ Dual- Immersion ◆ Teaching Tolerance 

Admission Policy
 

Education Unlimited Lyceum Charter School (EULCS) shall not discriminate against or limit 

the admission of any student on the basis of race, ethnicity, national origin, gender, disability, 

intellectual ability, sexual orientation, citizenship of parent, or on any other basis that would be 

unlawful for a public school. This includes discriminating or limiting the admission of a student 

on the basis of measures of achievement or aptitude, athletic ability, race, creed, gender, national 

origin, religion or ancestry. EULCS may not require any action by a student or family (such as an 

admissions test, interview, essay, attendance at an information session, etc.) in order for an 

applicant to receive or to submit an application for admission to our school. EULCS provides an 

academic program specifically designed for English Language Learners (ELL) and Language 

Minority Students. These preferences have been approved by the school’s authorizer and are 

permissible. The school shall be open to any child who is eligible under the laws of New York 

State for admission to a public school, and the school shall ensure compliance with all applicable 

anti-discrimination laws governing public schools, including Title VI of the Civil Rights Act and 

§2854(2) of the New York Education Law, governing admission to a charter school. New students 

will be admitted each year without regard to prior measures of achievement or aptitude, athletic 

ability, disability, ethnicity, race, creed, gender, national origin, religion, ancestry, sexual 

orientation, or any other grounds that would be unlawful. 

Admission Procedure 

General Overview 

A household may request an application packet, by phone, mail, in person or through our website. 

Applications will be available in languages of instruction and will be made available in other 

languages as needed. There are no fees associated with filing an application and staff members 

will be available to assist applicants. In accordance with Public Officers Law §104, the date, time, 

and location of the enrollment selection (standard or lottery) will be made known to the public, 

with sufficient advance notification. All families that have submitted an application by the 

enrollment deadline will be notified of the date, time, and location of the enrollment selection. 

While families are welcome to attend, this is not a requirement and will jeopardize enrollment 

chances if families do not attend the enrollment selection. Starting January 1st of each year families 

may begin submitting EULCS applications through mail or online. All fully completed application 

must be received by April 1st of year by 11:59 pm. Any application received thereafter, will not 

qualify for consideration in that current EULCS admission cycle. 

New Student Selection 

New students will be selected in either one of two methods. If the total number of applications 

is fewer than total new seats, then EULCS will follow our standard admission process. If total 

new applications exceeds total available seats, a lottery will be used to select new enrollment. 



       

 
 

 

 

   

      

   

    

    

  

 

       

 

      

   

    

     

 

 

    

   

   

    

      

 

          

     

       

   

  

   

          

   

    

   

  

  

   

    

  

    

   

    

    

Creating Capable and Talented Language Diverse EULCS 
Students 

Standard Admission 

EULCS will use the following requirements for evaluating new enrollment: 

•	 Entering Kindergarten or 1st grade or equivalent age; 

•	 Resident of Community School District 6 (CSD6); 

• Residents outside of CSD6.
 
In the event that new applicants exceed the number of available seats, EULCS will use a
 
lottery selection process to determine new enrollees. 


Lottery Admission 

In the event of a lottery, the EULCS process will adhere to rules and guidelines set forth by 

NYSED Board of Regents.  Enrollment requirements for evaluating new applicants: 

•	 Entering Kindergarten or 1st grade or equivalent age; 

•	 Resident of Community School District 6; 

• Residents outside of CSD6. 

Acceptance letter (emails) will be sent-out no later than approximately two weeks after final 

selection. 

Preference Criteria 

EULCS enrollment preferences may be applied to new applicants: 

•	 Resident of Community School District 6; 

•	 Sibling of currently enrolled student; 

•	 Multilingual & English Language Learners; 

•	 Children of staff at EULCS. 

Acceptance 

Households that receive an official acceptance notification, will have 15 days from the date on 

letter (email) to inform EULCS of their acceptance decision. Non-replies will be viewed as 

declining the offered seat. Before the start of the academic year, Fall Semester, all students 

must have on record with EULCS’ registrar office the following items: 

1.	 Student Information 

A.	 Proof of Students Age: Birth certificate, passport, Baptism, or notarized letter explaining 

the circumstance for why information is not available, and the process being followed to 

acquire the necessary documents. 

B.	 Proof of legal guardianship of child. 

C.	 Immunization Record, up-to-date. 

D.	 CH205 form (Child Adolescent Health Examination Form) 

E.	 Student Records 

1.	 Most recent transcript and report card, where applicable 

2.	 Students most recent IEP and evaluation documents, where applicable 

2.	 Household Information 

A. Two Proof-of-Residence documents, among those listed below: 

1.	 Lease agreement, deed, or mortgage statement for the residence; 

2.	 A residential utility bill (gas or electric) in the resident’s name issued by a utility 

company (e.g., Con Edison); must be dated within the past 60 days; 



       

 
 

 

         

    

      

   

  

   

  

    

    

    

    

      

    

     

   

   

       

  

     

 
      

        

  

    

 

    

   

    

  

       

  

 

        

    

    

   

 

       

    

  

 

Creating Capable and Talented Language Diverse EULCS 
Students 

3.	 A cable/television bill of services provided to the residence; must include the name of 

the parent, the address of the residence and must be dated within the past 60 days; 

4.	 Documentation or letter on letterhead from a federal, state, or local government agency, 

including the IRS, the City Housing Authority, the Federal Office of Refugee 

Resettlement, the Human Resources Administration, the Administration for Children’s 

Services (ACS), or an ACS subcontractor, indicating the resident’s name and address; 

must be dated within the past 60 days; 

5.	 A current property tax bill for the residence; 

6.	 A water bill for the residence; must be dated within the past 90 days; 

7.	 Rent receipt including name and residence address; dated within the past 60 days; 

8.	 State, city, or other government issued identification (including an IDNYC card), which 

has not expired, and which includes the address of residence; 

9.	 Income tax form for the last calendar year; 

10. Official NYS Driver’s License or learner’s permit, which has not expired; 

11. Official payroll documentation from an employer issued within the past 60 days such as 

a paystub with home address, a form submitted for tax withholding purposes, or payroll 

receipt (a letter on the employer’s letterhead is not adequate); these documents must 

include home address and be dated within the past 60 days; 

12. Voter registration documents, including name of the parent and the address of residence; 

13. Unexpired membership documents based upon residency (e.g., neighborhood residents’ 

association), which include the name of the parent and the address of residence; 

14. Evidence of custody of the child, including but not limited to judicial custody orders or 

guardianship papers; documents must have been issued within the past 60 days and 

include name of student and address of residence. 

Decline 

Households declining an offered enrollment seat, must do so by: 

•	 Letter or email written to Admission; 

•	 Online system that will be linked to EULCS website; 

• In person. 

If a household wishes to reapply after declining an admission seat, EULCS may place the 

child at the end of the waitlist. 

Waitlisted 

EULCS will establish a waitlist of students from the list of new applicants who were not 

offered a seat from the selection process. The waitlist will expire at the end of the academic 

year. Students on the waitlist will automatically be put into the application pool for the 

following school year, subject to being in appropriate enrollment grades and/or age. 

Matriculating Students 

Households of enrolled students will need to inform EULCS’s registrar of their intent to 

matriculate by April 1, of current academic year. Households will be provided matriculation 

documents during the Spring semester and before the April 1st deadline. 

Student Withdrawal 



       

 
 

 

    

     

     

     

        

   

Creating Capable and Talented Language Diverse EULCS 
Students 

Education Unlimited Lyceum Charter School is a free public school of choice. At any time, a 

parent or guardian may withdraw or transfer their child from EULCS. A parent or guardian 

wishing to withdraw their child from EULCS will be asked to compete the Withdrawal 

Notification Form, which includes relevant contact information such as the student’s name, 

parent/guardian name and contact information, and the name and address of the school to 

which the student will be transferring as well as a questionnaire. 



 
 

 

Table 2: Public Outreach Information 
Dates of 
Outreach 

Description of 
Outreach 

Location 
of Outreach 

Target 
Stakeholder Group 

Feedback 
Obtained 

Action Taken 
on Feedback 

Number 
Attended 

11 .10.18 BOT Meeting(s) Columbia University, 
118th St Amsterdam Ave 

BOT Members Discuss Documents TBD TBD 

11.7.18 Community Meeting, 
Parents, Stakeholders 

179th & Fort Washington 
Conference Room, 6 pm 

Parents and community members, 
key stakeholders 

Inform Parents and 
Community on Charter 

Application 
TBD TBD 

10.8.18 BOT Meeting(s) Columbia University, 
118th St Amsterdam Ave 

BOT Members Discuss Documents TBD TBD 

Oct TBD Community Meeting, 
Parents, Stakeholders 

179th & Fort Washington 
Conference Room, 6 pm 

Parents and community members, 
key stakeholders 

Provide Information 
Seek parent signatures TBD TBD 

Sept/Oct 
TBD 

Meeting: The Dalton 
School, Director First 

Program, K-3 
108 E 89th St, New York, 

NY 10128 

Discuss support for EULCS, use 
of Curriculum Guides, Student 

Interns for STEM program 

Seek to Discuss next 
steps TBD TBD 

Sept TBD 
Community Meeting NMIC 

Northern Manhattan 
Improvement Center 

45 Wadsworth Ave bet 
175th and 176th Streets 

Parents and Community 
Members, Stakeholders 

Provide Information 
Seek parent signatures TBD TBD 

Sept TBD Community Meeting, 
Parents, Stakeholders 

179th & Fort Washington 
Conference Room, 6 pm 

Parents and community members, 
key stakeholders 

Provide Information 
Seek parent signatures TBD TBD 

9.16.18 BOT Meeting Columbia University, 
118th St Amsterdam Ave 

Finalize Logistics for Capacity 
Interview 

Pre-view BOT 
Documents TBD TBD 

9.11.18 BOT Meeting check-in Columbia University, 
118th St Amsterdam Ave 

update, prepare for Capacity 
interview 

Pre-view BOT 
Documents TBD TBD 

9.5.18 Parent meeting Mamá 
Tingó Community Center 

2346 Amsterdam Ave 
@176th St 

Simona Santos, Director parents, 
community members 

Provide Information 
Seek parent signatures TBD TBD 

8.22.18 Parent meeting Mamá 
Tingó Community Center 

2346 Amsterdam Ave 
@176th St 

In-coming Parent Meeting for 
Orientation 

Provide Information 
Seek parent signatures TBD TBD 

8.21.18 BOT Meeting Columbia University, 
118th St Amsterdam Ave 

BOT provide update, prepare for 
Capacity interview 

Pre-view BOT 
Documents TBD TBD 

TBA 
August 

Meeting Columbia Univ. 
STEM Office School of Engineering Support for STEM program, and 

Technical Assistance 
Letter of Support, 
Technical Assist. TBD TBD 



 

 

 

TBA 
Meeting Elected officials, 

key community 
stakeholders 

715 Fort Washington Av 
Conference Room 2030 

5 Elected officials and key 
Community stakeholders 

Seek support and parent 
signatures TBD TBD 

TBD 
August 

Meeting with Barnard 
College Education 

President’s Office, 118th 

Street and Broadway 
President’s staff, Education 
Department, Education Staff 

Letter of Support, 
Technical Assist. TBD TBD 

TBA Birch Family Services of 
Washington Heights 

Meeting, Director Karen 
Hasel, 12:30 or 2:30 

Meeting with parents of their 
program, Support for EULCS, Seek Letter of Support TBD TBD 

Aug 6 CEC 6 Meeting – Business 
Meeting Check location CEC Board and community 

stakeholders, parents, attendees 
Anticipate approval 
letter to Chancellor TBD TBD 

7.31.18 Meeting with Hunter 
College Math Professor 

Hunter College Prof 
STEM 

Education K-5 

Hunter College K-5 STEM 
Education Expert Support for our program, Consulting 

Services 3 

7.30.18 NY French American CS Marc Maurice Charter School Administration Technical Assistance Obtained 3 
7.26.18 NYSED Webinar 10:30 Information to Round 2 Detailed information for RFP Informative participated N/A 

7.25.18 Birch Family Services of 
Washington Heights 

Meeting, Director Karen 
Hasel, 12:30 or 2:30 

Meeting with parents of their 
program, Support for EULCS, 

Meeting cancelled 
Director’s emergency NA NA 

7.19.18 Ben Esner, Director NYU 
Stem, Engineering School 

6 MetroTech Building, 
Brooklyn (A-Jay St) 2:00 

Support for STEM program and 
Technical Assistance 

Seek Letter of Support, 
Assist. 

Seek letter and 
Support TBD 

7.18.18 Hebrew Public 2:30 555 8th Ave, 1703 @38th President, CEO John Rosenberg Seek Letter of Support Provide 
Information 3 

7.14.18 
Fe Florimón, Chair CB12 

Youth and Education 
Comm. 

190th St Nicholas, 10:30 
am Provide Data, Seek Letter Letter, Data Provide 

Information 2 

7.12.18 
Meeting, Dr. Jackie 

Faherty, Astrophysicist, 
Hayden Planetarium, NY 

American Museum 
Natural History, Central 

Park West and 79th St 

Support and Technical Assistance 
for STEM program Seek Letter of Support Letter 

Received 5 

7.12.18 New York French 
American CS 

311 W 120th St, Manh Av Director Mr. Marc Maurice Seek letter of support Letter 
obtained 4 

7.11.18 NY French American CS 311 W 12t0h St, Manh Av Parent Coordinator Mamadou Seek support, Meeting 
with Director 

Set up 
Meeting 

7.10.18 Johanna Garcia CEC-6 Telephone and Email President, CEC-6, Manhattan Seek Letter from CEC6 Received 
email 2 



 

 

 

 

 

7.8.18 Parent Community Meeting 715 Fort Washington Av 
Conference Room 

Parents and community members, 
key stakeholders 

Signatures, High Parent 
interest 

Plan more 
Outreach 90 

6.28.18 Meeting Padre Luis Barrios 
@3:00 pm 

715 Fort Washington Av 
Conference Room 

Stakeholders and members of 
EULCS BOT 

Seek Support, discuss 
strategy 

Plan Follow-
up 5 

6.27.18 Follow-up with District 6 
Superintendent Ramirez 

Emails and Phone calls. 
Emails were Feb 22, 26 

and June 27, 2018 

District School 6 Superintendent; 
Seek meeting, sent information 

RE: new district data, sent 
EULCS packet 2.26.28 

Requested meeting with 
District 6 

Superintendent; sent 
information 

No meeting to 
date 2 

6.26.18 Meeting Assemblyman Al 
Taylor’s Staff 

2030 Adam Clayton 
Powell Blvd Assemblyman, District 71 Discussed Letter of 

Support 

Schedule 
Follow-up 
meeting 

4 

6.25.18 Meeting with NYS Senator 
Marisol Alcántara 

5030 Broadway, District 
Office @4:00 

Elected Official, COS discuss 
letter of support and new data 

Senator will consider 
Letter 

Follow-up 
Senator 3 

6.23.18 Meeting Fe Floríman, Chair 
PB #12 Youth & Education 530 W. 166th Street Planning Board, discuss 

community data, support 
Discussed new data, PB 

support 
Follow-up 
meeting 2 

6.21.18 Meeting NYS Senator 
Marisol Alcántara’s COS 

5030 Broadway at District 
Office 

Elected official’s COS, to discuss 
letter and CEC6 data 

Discussed Letter of 
Support 

Follow-up 
meeting 3 

6.13.18 Parent Meeting Mamá 
Tingó Community Center 

2346 Amsterdam Av @ 
176th St 

Presentation to Parents, Simona 
Santos, Director, community 

Signatures, High Parent 
interest 

Plan Aug 
meeting 18 

6.13.18 Meeting Upper Manhattan 
Clergy Alliance, 10 AM 

551 Fort Washington Ave, 
185th Street 

12 Clergy from Churches and 
Synagogues in area 

Seek Letter of Support 
& Presentations TBD 15 

6.5.18 Gale Brewer, Manhattan 
Borough President, Staff 431 W. 125th St, 10 am Jessica Mates, COS & Patrick 

Joseph, Education Analyst 
To Present new 
Manhattan data 

follow-up in 
August 4 

63.18 NY Assemblywoman, 
Carmen De La Rosa 

UP Heights NY Café 1604 
St Nicholas 191st, 12-2 

Parents, Elected officials, 
Community members Feedback by Wed 6.6.18 Expect letter 100 

6.1.18 2nd Annual SOL Summit on 
Latino/a Conference 8-5pm 

Hunter College School of 
Social Work 2180 3rd Av, 

Latino stakeholders, elected 
Officials, community members 

Networking Very 
Interested in EULCS 

Follow-up 
contacts 300 

5.31.18 Community Meeting on 
EULCS program 

NMIC 45 Wadsworth 
Ave, near 175th St 

Parents, Community members 
and stakeholders 

Public Meeting on 
EULCS 

Schedule Aug 
meeting 21 

5.30.18 Meeting Orlando Osalles 
COS, Carmen De la Rosa 

Assemblywoman Dist 72 
201Sherman Ave 

Elected Official, networking and 
sharing data on District 6 Will contact us ASAP expects to 

provide letter 3 



  

 

 

 

 

5.30.18 Rita Gomez, Juan Pastor, 
NY Councilman’s staff 

Gregorio Luperon HS 
501 W. 165th St 

Elected Officials and parents, 
community groups 

Very interested in 
EULCS 

Outreach to 
parents 31 

5.21.18 Meeting w Rabbi 
Tabernacle 

515 Ft Washington Ave @ 
5:30 185th St Temple staff, BOT members Discuss locations Check further 5 

5.19.18 Youth & Police Partnership 
Resource Fair 

GWHS Field 192nd St 549 
Audubon Av, outreach 

Community Parent Event – Set 
Resource Information Table 

Very Interested in 
EUCLS 

Outreach to 
parents 50 

5.18.18 Women Supporting 
Women, Community event 

Brown Sugar 7-9 
5060 B’way @215th St 

Marisol Alcantara, Carmen De La 
Rosa, CBOs, community 

Networking very 
interested EULCS 

Outreach to 
parents 100 

5.14.18 PB12 Youth Ed Comm. 
Presentation to Board 

530 W 166 St, 6:30 pm 
6floor 212-568-8500 

Planning Board, Parents 
Stakeholders 

Presentation well 
received 

Very 
interested 50 

5.12.18 Rabbi Jeffrey Gale, 
Meeting discuss EULCS 

Hebrew Tabernacle 551 
Fort Washington Av 

Upper Manhattan Interfaith 
Leaders Coalition Very Interested Will inform 

Congregation 15 

5.10.18 Assemblyman Al Taylor 
District 71 meeting 

2541 Adam Clayton 
Powell @148th St, 12 noon 

Elected Officials, community and 
parents Very Interested Will meet 

again July 3 

5.10.18 
Community Event Carmen 
De La Rosa NYS Assembly 

Dist 72 

Castro, 104 Dyckman 
Street, Nagle Ave 6-8 pm 

Parents, Community members 
Assemblywoman’s supporters 

Very Interested in 
school and project 

Will consider 
letter 100 

4.30.18 
Symposium Panel on 

Sanctuary Issue, Hebrew 
Tabernacle 

551 Fort Washington 
@185th, NYC 10033 

Community members, CBOs 
Rabbi Jeffrey Gale, Hebrew 

Tabernacle 

Very Interested in 
school 

Set up 
meeting with 

Rabbi 
200 

4.27.18 Meeting COC office of 
NYS Senator Alcántara 

2030 Broadway at 213th 

Street 
Follow up discussion on CEC 

meeting and report Follow up letter Will speak to 
Senator 3 

4.26.18 
Community Event for 
special services, and 

parents 

Gregorio Luperone HS 
165th St, Amsterdam Ave 

Community stakeholders, elected 
officials, parents 

Attendees were Very 
Interested in School 

Discuss 
options next 

meeting 
55 

4.20.18 to 
6.27.18 

President Johanna Garcia, 
CEC-6, follow-up after 

CEC meeting offer to share 
information 

Emails and phone calls: 
4.20, 5.29, 6.6, 6.14, 6.19, 

6.27 

CEC leadership, District 6 
Administration, Request meeting 

with Dist 6 Superintendent 

Follow-up meeting 
discuss important school 

district data 

To Date No 
meeting with 

Superintenden 
t 

2 

4.19.18 
CEC-6 Community 
Education Meeting, 
Presentation to CEC 

PS 153, 1750 Amsterdam 
Av, 7-10 pm 

CEC, Dist 6, Assistant 
Superintendent, Education 

Brennan Ward from NY 
State Senator’s Office 

was interested 
EULCS on 
Agenda to 25 



 

  

 

 

Leaders, Parents, Brennan Ward 
Sen. Alcántara’s office 

present to 
CEC 6 Board 

4.12.18 
Meeting w COS office of 

NYS Senator Alcántara and 
NMEIC office 

2030 Broadway at 213th 

Street 

Update school development for 
Senator Alcántara; outreach to 

NMEIC Angela Fernandez 

Very interested in 
School 

Will send staff 
person to 

CEC6 
3 

4.10.18 
NY Senator Marisol 
Alcántara meeting on 
Health Care Coverage 

593 Columbus Ave at 88th 

Street 
Networking meeting, Woman, 
Community Members, Parents 

Senator’s staff is very 
interested 

Indicated that 
Senator will 
give support 

50 

4.9.18 PB12 Youth &Ed 
Committee 

530 W 166 St. Changed 
216 Ft Wash Bet 168-9 

Community members, Parents Very Interested in 
School 

On Agenda 
next meeting 18 

3.29.18 Health Job Fair: NMIC; IDI 
M. Polanko, PB #12 

715 Fort Washington Ave 
and 179th 

Experts Health, Community 
outreach, Learning Disabilities 

Very Interested in 
School 

Will Set up 
meetings 10 

3.28.18 Ydanis Rodriguez: 
Constituents Service Night 

Alianza Dominicana 
Cultural Center, 530 W 

166th St, NYC 

Community Residents, 
Stakeholders, Parents, CBOs Very Interested Outreach to 

community 40 

3.23.18 
Women’s History 

Celebration, sponsored by 
Marisol Alcántara 

173 Ft Washington& 165th 

St in Riverview Terrace 

Women, Parents, CBOs 
Community Residents, 

Stakeholders 

Many interested 
attendees 

Will set up 
meeting 200 

3.22.18 CEC6 General 7-10 pm PS/MS 278 Re-zoning on Agenda Networking Next meeting 13 

3.20.18 General Meeting PB#12 
rezoning, are construction 505W 218 St & B’way District stakeholders, parents, 

community members 
Networking, Community 

i 
Want more 
information 50 

3.16.18 Carmen De La Rosa 
Woman’s History event 515 Audubon Ave Community members, 

stakeholders, elected officials 
Networking with 
Assemblywoman 

Support letter 
promised 300 

3.16.18 Fe Floríman, Chair Youth 
& Education committee 

Phone and email 
Follow up 

Follow up request to be on next 
Agenda of Committee Interested in school Next Agenda 2 

3.8.18 

Community Forum, 
Dyslexia (Plus) Task Force 
and CCNY, City College 

Partnership 

Shephard Hall, Rm 95 
140Th Street and Convent 

Ave 

Child-Mind Institute, Experts on 
Dyslexia, Parents & Community 

Stakeholders 

Child-Mind and 
Dyslexiaville.org are 
interested in EULCS 

Send packet to 
Child-Mind 
outreach to 

other 
attendees 

50 



 

 

 

3.6.18 Budget Meeting with BOT FIEL Rest check log for 
details 

Accountant, EULCS team, 
Community Stakeholders, 

Budget & Planning are 
appropriate 

Develop 
EULCS 
Budget 

8 

3.4.18 
Meeting Dominican 

Celebration, 174 years of 
Independence 

715 W 179th St 
Community members, parents, 

stakeholders, Distributed Info sheet, 
petitions signed 

Receptive. Set 
up additional 

meetings 
100 

3.2.18 

Community Meeting, New 
Sanctuary Coalition, Ravi 
Ragbir, and NYC Council 
Member Ydanis Rodríguez 

715 W 179th St 

Community Members parents, 
stakeholders, and elected 

officials, church members, and 
CBOs on Sanctuary issues. 

Presented EULCS 
packet, school program, 

signatures. 

Promised 
Letter of 

Support from 
Councilman 

48 

2.27.18 Meeting with Chair of 
CEC, Johanna Garcia W 145th St, CCNY Meeting on EULCS to discuss 

CEC and next steps 

Presentation, EULCS on 
agenda for April CEC 6 

meeting 

Letter of 
Interest in 
EULCS 

discussed 
3 

2.27.18 PB12M General Meeting Isabella Center Audubon 
Ave 

Planning Board members, 
community and parents, 

Discuss EULCS packet 
and FAQ sheet with 

Attendees 

Members 
Interested, 
need more 

information 
80 

2.22.18 to 
2.26.18 

Emails and Phone calls to 
Superintendent Ramirez Email and Phone exchange Administration Community 

School District 6 Requested meetings 

Email 
response but 
no meeting 
was set up 

2 

2.18.18 Meeting w Padre Luis of 
Church 715 W 179th St 

Meeting to discuss contacts with 
Officials and to identify key 

community members 

Very interested in school 
project 

Agreed to set 
up meetings in 

near future 
3 

2.16.18 
Columbia Architect 

Samson Oshunrinde & Ivan 
DeJesús meeting 

Columbia University 
campus office 

Architect, Engineer and 
Buildings, Project Management 

Provided presentation 
very interested 

Agreed, to 
participate in 
EULCS and 

join BOT 
2 

2.16.18 Follow up NMIC phone 
call to NMIC Phone call CBO Exec Director, Parents, 

Community To Follow up 
Set up 

meeting in 
NMIC office 

2 



  

 
 

 

2.15.18 

Second call to Joanna 
Garcia, President CEC6; 
Called Superintendent 

Office for meeting. 

Follow-up calls emails, 
conversation with CEC 

receptionist 

Chair of CEC6 2nd phone call. 
Spoke to Porfirio receptionist, 2nd 

time. Sent emails. 

He gave message to 
Garcia; I’m on “call 

back list”. 

Waiting for 
CEC6 meeting 

and District 
Superintenden 

t 

2 

2.12.18 
Follow up calls to Gale 
Brewer’s Office, Phone 

calls to President of CEC6 
Phone calls and emails Elected Officials, Set up meeting 

with CEC 6 Chairperson 

Message for COS; 
Joanna Garcia’s 

receptionist to get 
appointment 

Expect Letter 
of Support 
from Gale 
Brewer’s 

office (Chief 
of Staff, J. 

Mates) 

2 

2.12.18 PB12M Youth and 
Education Comm. 530 W 166th St 

Parents and Community 
Leadership, Education 

Stakeholders 

Agenda from 
rescheduled meeting on 

Land use, Re-Zoning 

Discussion on 
Re-Zoning 

superseded all 
other items. 

30 

2.4.18 
Stakeholder Leaders 
Meeting, following 

Community Meeting 
715 W 179th St Community Leadership 

Very interested, Church 
and DWIC leaders will 

support 

Holyrood and 
DWIC will 

send letters of 
support 

7 

2.4.18 
Public Meeting with 

Parents, Community and 
Stakeholders 

715 W 179th St, CSL, BOT 
member and AG member 

Parents and Community and 
Educational Stakeholders 

Strong support for 
EULCS, parents signed 

petition 

71 Interested 
Parents signed 
petition out of 
90 attendees 

90 

2.2.18 
Gale Brewer’s office 
Manhattan Borough 
President, Meeting 

Municipal Building 
City Hall 

Meeting with Jessica Mates, 
Chief of Staff and Patrick Joseph 

Education Staff 

COS and Senior 
Education staff liked 
EULCS will provide 
letter, said we have 
capacity 

Will provide 
letter 3 



 

  
 

 

 

   

Table 2: Continued 
Dates of Description of Location Target Feedback Action Taken on Number 
Outreach Outreach of Outreach Stakeholder Group Obtained Feedback Attendees 

1. 23.18 Planning Bd. #12 
General Meeting 

Isabella Center 
Audubon Ave 

On Agenda for 
full Planning 
Board approval 

Agenda changed 
due to emergency 
school closure. 

Presentation will be 
rescheduled 

Agenda 
Changed 

1.15 to Announcements Public Flyer Community and Very interested Distribution of Public Distributed 
2-3.18 distributed for distribution Parents members indicated Meeting flyer 500 flyers 

Public Meeting, they would attend 
Feb 4, 2018 Public Meetings 

1.8.18 Planning Bd#12 
Youth Education 
Committee, on 
closing of HS for 
Health Careers 
and Science 

GWHS, 549 
Audubon Av @ 
192 at 6pm 
10pm 

PB12 Meeting 
GWHS parents, 
community, key 
stakeholders, 
Ydanis speaks on 
closure 

Agenda was 
changed due to 
school closure 
emergency 

Our Presentation will 
be rescheduled. We 
listened to issues 
pertaining to closure, 
spoke to parents and 
community 

Regular 
agenda was 
postponed to 
next Meeting 

1.6.18 3 Kings Day (Dia 
de los Reyes) 
Celebration 

715 W 179th and 
vicinity 

Parents and 
Community 
members 

High interest, good 
reception, Parents, 
community liked 
changes made in 
EULCS design 

Agreement with 
changes, additions, 
parents were very 
supportive, showed 
interest in school 

100 

1.4. 2018 Public 715 W 179th St Parents and Meeting Cancelled CB12M closed all Meeting was 
Community Community due to Snow Storm meetings cancelled cancelled due 
Meeting to Snow 

12.11.17 Planning Bd. 530 W 166 St PB Members, On Agenda for Schedule for future 35 
(PB12) Youth& Parents January meeting CB#12 Presentation 
Ed Comm. Community 



 

  

  
  

Table 2: Continued 
Dates of 
Outreach 

Description of 
Outreach 

Location 
of Outreach 

Target 
Stakeholder Group 

Feedback 
Obtained 

Action Taken on 
Feedback 

Number 
Attendees 

12.10.17 Holyrood Church 715 W 179 St Community, 
Parents 

Very interested Plan for presentation 25 

12.2.17 Planning Bd. 
(PB12) Youth & 
Ed Comm. 

Isabella Center 
Audubon Ave 

PB Members, 
Parents 
Community 

Interested will 
continue 

Plan for next meeting 14 

11.29.17 Asian Community 
Meeting Yi Yang 

5030 
Broadway 

Mandarin speakers Very Interested Plan for next meeting 8 

11.28.17 General Meeting, 
(PB12) 

Isabella Center 
Audubon Ave 

PB Members, and 
Community 

Interested will 
continue 

Future Meetings 50 

11.20.17 Asian Community 
Meeting 

5030 
Broadway 

Mandarin speakers Very Interested Plan for next meeting 70 

11.19.17 Meeting Padre 
Luis 

715 W 179 St Community, 
CBOs, Parents 

Very Interested Planned Follow-up w 
parents & community 

100 

11.18.17 Teachers College 
Stem Conference 

120 W 120th St STEM Educators Developed 
Contacts, Support 

Follow-up contacts 200 



 

  

 

  

 

 

Table 2: Continued 

Dates of 
Outreach Description of Outreach Location of 

Outreach 

Target 
Stakeholder 

Group 
Feedback Obtain Action Taken on 

Feedback 
Number of 
Attendees 

11.14.17 Conversation Chair PB 
Committee 

530 W 166th St PB Member 
input 

Very Interested Follow-up 
meeting 

4 

11.13.17 Planning Bd. (PB12) 
Youth& Ed Comm. 

530 W 166 PB Members, 
Parents 
Community 

Interested, want 
more information 

Follow-up 
meeting 

20 

11.10.17 Meeting Padre Luis 715 W179 Church 
leaders 

Planning follow-
up meetings 

Continue 
outreach 

15 

10.30.17 Yi Yang Chinese Family 
Event 

5030 Broadway Chinese 
family Input 

Planning follow-
up meetings 

Next steps 
meeting 

20 

10.25.17 Shuyue Huang Chinese 
Family Event 

5030 Broadway Chinese 
family Input 

Planning follow-
up meetings 

Next steps 
meeting 

12 

10.24.17 Sue Taylor, Principal 
(Ret.) 

Discussion, 
Phone contact 

Administrative 
Input 

Very Interested in 
EULCS 

Will provide 
technical support 

2 

10.20.17 Presentation to Ydanis 
Rodriguez, City Council 
member, parents and 
Community members 

715 W 179 St City Council 
#10 Elected 
Official and 
parents 

Suggestions on 
Robotics, STEM, 
Community and 
School design 

24 of 50 parents 
sign to enroll 
their student in 
EULCS 

50 parents, 4 
community 
leaders 

10.15.17 BOT Meeting Columbia 
@1:30 Col Univ Gate 

Enter 117th St 
and Amsterdam 

Board skype 
& in person 

10.19.17 Planning meeting with 
Padre Luis, Pastor Reyes 

715 W 179 St Religious 
Leaders 

Discuss meeting 
City Councilman 

Discussed Next 
Steps 

2 

10.13.17 Rev Pastor Reyes & 
Padre Luis 

715 W 179 St Religious 
Leaders 

Very Interested Plan another 
meeting 

2 

10.11.17 Maria Lizardo, Executive 
Director NMIC Northern 

45 Wadsworth 
Ave 

NMIC Parents 
and 

Maria Lizardo 
agrees to have 

Agrees to let us 
use facilities and 

5 



 

 
 

  

  
 

 

 
 

 

Manhattan Improvement 
Corporation 

Community 
members 

Public Meetings 
in NMIC 

recruit from 
organization 

Table 2: Continued 

Dates of 
Outreach Description of Outreach Location of 

Outreach 

Target 
Stakeholder 

Group 
Feedback Obtain Action Taken on 

Feedback 
Number of 
Attendees 

10.10.17 CB12 Y& Ed 
Committee 

530 W 166 Parents, 
Community 

Interested, need 
information 

Very Interested 35 

10.6 & 7 Training NYCCS 
“Apply-Right” 
workshop 

111 Broadway 
NYC 

BOT training 
and Technical 
Assistance 

2 Day workshop 
on how to apply 
for CS 

6 Board members 
participated in 
Tarining 

6 BOT 
members 

10.5.17 Director EC Leadership 
in Education 

Bank St College Educators Very Interested 
will support 

Discussed next 
steps 

5 

10.2.17 Gen PB#12 meeting 
members 

530 W 166 St. Community 
Parents 

Interested need 
information 

Discussed next 
steps 

35 

10.1.17 BOT meeting Josie’s 382 CPW 6D 
9.29.17 Meeting with Carmen 

De La Rosa, Assembly 
Member, NYS dist. 72 

210 Sherman Ave Elected Official 
and parents 

Parents express 
concerns about 
Dist. 6 schools 

Agree to set up 
future meetings 

15 

9.26.17 Gen PB#12 meeting 530 W 166 Community, 
Parents 

Meeting 
cancelled 

Next meeting 2 

9.21.17 State Senator Marisol 
Alcantara District #31 

5030 Broadway Elected Official 
& Chief of Staff 

Interested gave 
suggestions 

Discussed next 
steps, contacts 

4 

9.20.17 Rosita Romero, Ex Dir 
Dominican Woman’s 
Development Center 

519 W 189 St Exec Dir. CBO, 
and Community 
programs 

Very interested 
in EULCS idea, 
gave suggestions 

Provided contact 
information for 
CBOs 

15 

9.17.17 Isabel Almanzar, & Dr. 
José Castillo Guardián 

715 W 179 Community 
Members 

Very interested 
will follow up 

Additional 
Contacts given 

10 



9.13.17 Councilman Ydanis Phone and Emails J. Louis Interested will Will set up future 2 
Rodriguez District #10 to Councilman’s Espiritusanto, discuss with meeting 

Chief of Staff Chief of Staff Councilman 
9.12.17 Election Day Election locations Distribute flyers Very positive Positive response 50 constituents 

Canvassing Ydanis Rodriguez to Voters reaction from community 



 

 
 

 

 

 

 

 

Table 2: Continued 

Dates of 
Outreach Description of Outreach Location of 

Outreach 

Target 
Stakeholder 

Group 

Feedback 
Obtain 

Action Taken on 
Feedback 

Number of 
Attendees 

9.11.17 Dr. Loida Martinez, 
Associate Dean 
Education 

University of 
Puerto Rico Río 
Piedras 

Recruitment of 
Staff 

Very interested, 
will participate 

Suggest Contacts 
& next Steps 

2 

9.11.17 A. Gudelo, Staff member 
NYS Senator Marisol 
Alcantara 

Phone and email Staff Member 
Elected Official 

Interested Will set up 
meeting 

2 

9.8.17 Staff NYS Assembly #72 
Orlando Ovalles 

Phone and email Chief of Staff Interested Will set up 
meeting 

2 

9.7.17 David Baily, Deputy 
Chief of Staff, US 
Congressman Adriano 
Espaillat’s Office 

Phone and email Deputy Chief of 
Staff 

Follow up with 
additional 
contacts 

Will email 
contacts to 
introduce 

2 

9.6.17 Jennifer Mates, Gale 
Brewer Manhattan 
Borough Pres. 

Phone and email Chief of Staff Discuss next 
steps 

Will set up 
meeting 

2 

9.5.17 J. Louis Espiritusanto, 
City Councilman 
Rodriguez office 

Phone and email Chief of Staff Discuss next 
steps 

Will set up 
meeting 

2 

8.28.17 Sanctuary Event, 
community, Ydanis 
Rodriguez, Gale Brewer, 
Carmen de la Rosa, 
Rosita Romero 

715 W 179th 

Street Church 
Event 

Elected officials 
and community 
members and 
parents 

Very interested Will contact 
Elected officials 
and CBOs 

300 participants 

8.28.17 David Baily, staff, US 
Representative Adriano 
Espaillat’s office 

125th Street, 
State Office 
Building 

Deputy Chief of 
Staff 

Very interested Provided 
numerous 
contacts, support 

2 



 

 
 

  

 

 

 

 

Table 2: Continued 

Dates of 
Outreach 

Description of 
Outreach 

Location of 
Outreach 

Target 
Stakeholder 

Group 
Feedback Obtain Action Taken on 

Feedback 
Number of 
Attendees 

8.24.17 Dr. Jose Medina, 
Center for Applied 
Linguistics CAL 

Washington DC Professional 
Support, 
Contacts 

Very interested Will provide 
support, 
information 

2 

8.19.17 Zui Yu Hu, Esq., 
Lawyer 
Chinese Community 

Trenton, New 
Jersey 

Chinese Parent 
Organization 

Very Interested Will provide 
information and 
support 

5 

8.16.17 GWB Market protest 
sponsored by elected 
officials, community 

179th and 
Broadway 

Community 
Event 

Very Interested Parent response Spoke to 150 
people at event 

8.12.17 Dominican Day 
Parade 

Broadway Community Very Interested Want more info Spoke to 150 
attendees 

8.3.17 Spencer Foundation Phone Funding, 
grants 

Very Interested Want more info Project 
Manager 

7.21.17 Dominican Film 
Festival 

AMC Theaters 
Flor de Azucar 

Community 
and Parents 

Very Interested Want more info 100 attendees 

7.19.17 Fund Raising Event 
for Ydanis Rodriguez 

401 W 34th St City 
Councilman 
Elected 
Official 

Very Interested Intro to Chief of 
Staff 

75 attendees 

7.11.17 Congressman Adriano 
Espaillat’s Event 

Yeshiva Univ. 
Auditorium 

Elected 
Officials 
Community 

Very Interested Chief of Staff and 
Community 

Spoke to 15 
attendees 

7.7.17 Stephanie Miliano 
Ydanis Rodriguez’ 
Staff member 

250 Broadway Elected 
Officials 

Very Interested Wants more Info 3 



 

 

  

 

Table 2: Continued 

Dates of 
Outreach 

Description of 
Outreach 

Location of 
Outreach 

Target 
Stakeholder 

Group 

Feedback 
Obtain 

Action Taken on 
Feedback 

Number of 
Attendees 

6.23.17 Director Early 
Childhood Leadership 

Bank Street 
College, 112th St 

Educational 
Support 

Very Interested Will participate 
on CS project 

2 

6.5.17 Town Hall Meeting 
Congressman Adriano 
Espaillat’s office 

State Office 
Building, 125th St 

Elected 
Officials and 
Community 

Very Interested Follow up Next 
Steps 

Spoke to 35 
attendees 

6.1.17 SOL Conference, 
Hunter College 

119th Street and 
3rd Ave 

Elected 
Officials and 
Community 

Met Ydanis 
Rodriguez, long 
conversation 

Very Interested 
will have Chief 
of Staff call me 

Spoke to 20 
attendees 

4.5.17 Jan Atwell, New York 
City Council 

250 Broadway Contact with 
Elected 
Officials 

Very Interested Provided 
feedback 
suggestions 

2 



 
    

        

   
 

 

 

 

   
 

  

 
   

  
  
     
   

  
   

   
 

             

            

          

       

 

             

                

 

         

 

          

            

           

             

          

           

 

        

           

            

                

               

             

          

        

 

 

            

              

            

              

            

           

          

          

       

          

 

CEC 6 
4360 Broadway, Rm 430 

New York, NY 10033 

(917) 521-3793 x4301 

Calendar Meeting Minutes/Notes Record 

Date:  April 19th, 2018 – Vote on Vacancy for CEC Seat 

Time:  7pm 
Location (if different from above): PS 153, Adam Clayton Powell School, 1750 Amsterdam Ave. NY 
Meeting Call to Order/Time:    7:13pm 
Approval of Agenda: Yes 
Approval of Minutes: Yes, Minutes of 3/22/18 Calendar Meeting Passed Unanimously @7:22pm 
# Members Present at Roll Call: 7 
# Members Late: 1 
# Members Absent: 2 (Both Medically Excused) 
Adjournment: 10:05pm 

Following Roll Call, Johanna Garcia, and President explained the process of a Calendar Meeting and the difference from the 

Special Meeting held prior to the recess. She also read the entire agenda out loud to insure everyone was aware of the 

evening’s proceedings to include thanking and presenting Rosa Argelia Arredondo the Deputy Superintendent-PLF as the 

Community District Superintendent had been called away due to a private emergency. 

An announcement/motion to amend the agenda by allowing the request for Mr. Scott Ackerman to present on an issue 

pertaining to PS 153 was raised and approved and tabled to follow Susana DeJesus and the EULCS under New Business. 

7:19 – Minutes from 3/22/18 Calendar Meeting Passed Unanimously @7:22pm 

7:23 – Treasurer’s Report by Lisandra Sanchez followed with a budget snapshot to include budget deadlines and FY17-18 

year ending dates. Johanna Garcia asked that the minutes reflect (let the record show) that $1,000 dollars had been moved 

from the Supplies-General 198 series to accommodate the deadline of 4/20/18 and transferred to the 179 series onto the P-

card thereby extending the use of the funds for general supplies through 6/4/18, that being the final budget deadline date. 

Porfirio clarified that a vote wasn’t necessary by the CEC to make that transfer, as the transfer was within the allotted series 

and within DOE/FAMIS guidelines, with knowledge of the fact known by the treasurer, president and members. 7:27pm 

The Vice President had prepared a special report on citywide meetings but was excuse for medical reasons. Johanna Garcia 

gave the highlights and explained how in addition to the Community Education Council (CEC) there were also City-wide 

Councils that met for High Schools, Language Needs, Special Needs, and District 75. All of them meet independently to 

further discuss city wide groups and policies of the DOE. They further discuss how information is funneled and affects the 

various groups and schools. They often meet on Saturdays and have become effective and a great place to voice matters on 

the bigger picture. Due to their popularity, they have further divided into Sub Committees of Diversity/Equity, Funding, 

and Curriculum. It is a great democratic process within the council’s systems. Major projects have come out of this process 

recently that of initiatives by the DOE on: Testing, Diversity and Funding. 

Presidents Report: 

JG mentioned she had attended a meeting at Tweed to have an opportunity to meet the New Chancellor Carranza.
 
It had been attended by several CEC Presidents and the questions presented to him had been pre-screened. 

What she came away with was that he was consistent on his belief that class size matters in education and teaching.
 
She recalled what Farina’s thoughts had been on class size. Her position being that large classes did not matter or make a 

difference. The New Chancellor clearly feels class size absolutely makes a difference in a child’s education.
	
Asked about what he felt on Charter Schools, he said that every student was his to include those in charter schools.
 
The responsibility was all his but that his heart has been and is, in public schools.
 
He does not support “kill drill” vs. interactive experiences. He is a supporter of English Language learners and not as a 

program but a service and believes all should be given their needs.
 
An opportunity was available to meet the Chancellor Saturday April 21st at Tweed in a non-scripted environment.
 



 
    

        

   
 

 

 

           

            

            

               

     

 

             

           

 

                 

    

 

   

            

            

      

       

 

 

         

          

        

        

         

        

       

        

        

 

            

                

               

      

 

          

 

 

      

        

       

       

       

       

      

       

       

 

            

                

           

             

 

 

CEC 6 
4360 Broadway, Rm 430 

New York, NY 10033 

(917) 521-3793 x4301 

Activities in the District. Next day April 20th would be CCNY supports Students against Gun Violence. It was also the 

anniversary of the Columbine Massacre. The event was to be student centered to include middle schools and up with HS 

and elected officials speaking and coming together with hopes of continuing the dialogue against gun violence. 

In addition Washington Square Park had an event at Noon and Johanna’s daughter had shared her school had a 

Social Activism Club that would participate in some way. 

May 25th – The 4th Annual United at the Palace with united voices in the district 6 schools and community will showcase and 

celebrate the arts and diversity of our district. Everyone is invited and it’s free. 

June 9th – The Tech Fair in the Heights in District 6. Opportunities in STEM careers and employers with opportunities in the 

technological fields at IS 52 in Inwood. 

New Business: 

Elections. Vote in New CEC Member. 3 Candidates: SF: Sal Fragoso, BH: Beck Hickey, and JB: Joseph Biehl.
 
Members – JG: Johanna Garcia, FS: Francisco Santiago, EF: Eileen Fuentes, LC: Luis Camilo, VF: Victoria Frye,
 
LS: Lisandra Sanchez, CR: Carmen Robles, LC’: Laura Canela (arrived on time to vote).
 
Medical Excused Absence: (Angela Garces, Vice President and Hilda Martinez both Absent.)
 

7:42pm
 
Roll called on Vote 1st time: Roll called on Vote 2nd time:
 
LC – JB LC – JB
 
VF – JB VF – JB
 
EF – BH EF – BH
 
LC’ – JB LC’ – JB
 
JG – JB JG – JB
 
CR – BH CR – BH
 
LS – JB LS – JB
 
FS – BH FS – BH
 

The Council deferred to Janya Tagat, FACE about what the ruling was, as the second vote had resulted exactly the same.
 
She shared that the CEC had the option of going into Executive Session to discuss the matter and reasons why each member
 
felt the way they did… The CEC chose to go into Executive Session for 10 minutes and left the room so the members could
	
discuss and plead their case/choice of candidate.
 

After 10 minute Executive Session, the CEC returned with the motion to have the vote called again.
 

7:50pm
 
Roll called on Vote 13rd time: 

LC – JB
 
VF – JB
 
EF – JB
 
LC’ – JB
 
JG – JB
 
CR – BH
 
LS – JB
 
FS – JB
 

Results: (7 Votes for Joseph Biehl and 1 for Beck Hickey) April 19th, 2018 

Joseph Biehl Voted In as New Member on the Community Education Council of District 6 and Oath Taken by 

Notary: Scott D. Ackerman, license number#: 01AC6249339 qualified New York County Commission ex: 10.3.19 

JB was immediately given a folder with the CEC Manual and information on NY State Education Law 2590. 



 
    

        

   
 

 

 

           

           

             

            

 

      

           

                

             

              

            

              

 

        

       

          

           

           

           

           

 

      

       

 

  

       

 

           

           

       

 

        

 

          

        

 

               

             

            

             

              

             

              

              

 

            

        

 

 

 

 

 

 

CEC 6 
4360 Broadway, Rm 430 

New York, NY 10033 

(917) 521-3793 x4301 

Following the welcoming of Joseph Biehl as the new CEC Member, Johanna Garcia announced that Manhattan Borough 

President appointee Eileen Fuentes would be leaving her seat after the June 21st Calendar Meeting, ending her tenure on the 

council. She urged the other two candidates (Sal Fragoso and Beck Hickey) to continue their involvement in civic duty and 

invited them to consider the upcoming vacancy that would be available through the Manhattan Borough President’s Office. 

8:08pm – Education Unlimited Lyceum Charter School Presentation: www.eulcs.org 

By Dr. Susana DeJesús and EULCS Leadership Team from the EULCS – STEM, Dual-Immersion,
 
Teaching Tolerance – Education for All. She introduced Lili Lin, head of the Board and Mandarin immersion practitioner.
 
Dr. DeJesus continued and spoke about parents wanting to be successful and how she believed the EULCS – STEM,
 
Dual-Immersion, Teaching Tolerance – Education for All, was a better way to achieve educational success and how full 

reading proficiency by 5th grade was possible and could be achieved via this program. She went through her presentation
 
(Available on request via the CEC office) and then had various testimonials by various entirely bi-lingual board.
 

Highlights of her presentation included: Dual-Immersion: Native language exposure in Spanish and Mandarin content, 

Cambridge Primary: The primary grade curriculum (K-5) of the world Renowned Cambridge International, STEM 

Education: Cooperative and team learning through active and project-based activities, Teaching tolerance: A K-5 anti-bias 

curriculum, Extended Day and Year, Cross Curricular Instruction: language arts-mathematics, science, gardening, etc…,
	
Parent & Community Involvement, 100% literacy, Physical Education, and their Vision: A rigorous and high caliber program
 
for every K-12 child through a language campus, with after-school, summer-school and sports programs.
 
She stressed they were looking for an independent location. Dr. Susana DeJesus can be reached at: 
 

The floor was opened to the members to ask questions: Members – JG: Johanna Garcia, FS: Francisco Santiago, EF: 

Eileen Fuentes, LC: Luis Camilo, VF: Victoria Frye, LS: Lisandra Sanchez, CR: Carmen Robles, LC’: Laura Canela. 

CR: What about Special Ed data?
 
SDJ: Someone on our Board is Dyslexic, so we support those needs.
 

LS: The money in public education just isn’t there…we want to help our schools, communities, parents, students. We do not 

want to cream off the top to put into charter schools, what about Special Ed Kids? 

SDJ: In 5 years our Special Ed kids outperformed. 

Comment: Identifying Special Ed and Meeting needs is necessary. 

VF: Charter Schools take our public money. We are committed to Public Education and Charter Schools just pit against 

Public Schools by funneling money away. It’s a reality. 

JG: In full disclosure we had a chance to meet and at our meeting it was obvious your team is devoted, but our CEC are the 

gatekeeper of the last vestige of Public Schools and Public Education. Charters are still a move to privatization of 

education. It’s difficult to speak about MOM & Pop Charter schools as the Big-Monster but negotiations create co-

locations as the needs to grow happen. It also creates issues with workers’ rights as the extended work hours get 

longer. Your concept is great, and it’s sad the DOE did not give you the opportunity. Had they considered it, 

It would have possibly been the program to thrive within the DOE. I have 1 last question: 

With present funding, what is your projected opening? And any particular neighborhood you are looking in? 

SDJ: We can be ready 2019 or 2020 and we are looking in District 6 pending lease and our outside funding. 

JG: I want to acknowledge that we gave you an hour to present and we thank you for presenting, 

But we do have to move on with our agenda. 

http://www.eulcs.org/


 
    

        

   
 

 

 

              

               

             

     

             

          

             

             

            

        

 

    

                

             

         

 

   

        

         

            

 

 

            

            

                   

 

          

              

   

 

              

              

               

 

 

    

              

               

 

 

          

       

              

    

 

           

              

           

 

        

 

 

 

 

CEC 6 
4360 Broadway, Rm 430 

New York, NY 10033 

(917) 521-3793 x4301 

9:00pm – Floor given to Scott D. Ackerman as per previous motion to add him to the agenda following presentation. 

Scott, 1st Parent: I represent parents of 1st and 2nd grade here from PS 153 who want to bring to the table issues about the 

administrations bullying and the very concerted efforts on the part of this schools administration to: 

1- Discourage involvement of the parents in the school. 

2- The lack of Recess and other issues which have been brought to the attention of: Ms. Pratt, Ms. Santiago, Ms. 

Alicea, 2 CEC meetings, to Community District Superintendent Manuel Ramirez, to Councilman Ydanis 

Rodriquez, to Councilman Mark Levine, and the Manhattan Borough President’s Office of Gale Brewer. 

3- In addition, two meetings requested of Deputy Superintendent-PLF Rosa Argelia Arredondo having been canceled 

on the matter regarding Principal Karen Bailey bullying a teacher and parents that complained on the issue of the 

GNT Programs teacher leaving, which left our kids devastated. 

2nd Parent spoke at 9:05 – 
Teachers are not allowed to talk to each other and there is no support by the administration. There is no dedication to 

understanding the complaints on bullying and the principal retaliating when complaints come in. the GNT Program has been 

destroyed by Principal Bailey and Ramirez has done nothing. That is a disgrace. 

3rd Parent – 
You hear everyone say: “Oh, It’s that principal.” What is going to happen?
	
I want my son in public school, but here is something rotten here in this school. 

All of this started because there was no recess. The co-located school uses the yard and our kids watch TV at recess.
 

Scott, 1st Parent: When we brought the matter up, the Principal was only concerned with her own reputation.
 
The Principal and Vice Principal came after the parents. They harassed out a teacher! Its bullying and harassment.
 
They wanted to meet alone with 2 parents when an SLT meeting requires a 7-8 quorum. Our next 2nd Tuesday is our SLT.
 

Comments from VF CEC Member:  it’s happened before. That incompetent people are being protected. Ousting a principal is
 
very difficult it’s a 2-3 year battle. I ask for an explanation from the deputy Superintendent representing the administration
 
tonight. This is jeopardizing.
 

JG, President: I’m also concerned and want to hear what the Superintendent has to say. Maybe Ms. Arredondo can speak of 

the process? The principal will call the cops on you in front of the child and I’m referring to the incident of calling the cops 

on a parent giving out flyers. Bullying is victimizing the next generation of parents. And the system prevents us from taking 

action. 

9:21pm- Deputy Superintendent-PLF Rosa Argelia Arredondo
 
She would have Rebecca Alicea follow up. Ms. Arredondo apologized for what had happened and further would follow up
 
with Superintendent Ramirez and ask what was going on with this matter. Whatever is unethical should be corrected for the 

future.
 

JG: when parents are concerned about bullying from the Administration, who does the parent go to? Is there concrete 

evidence needed? Is there something tangible to legitimize their concerns?
 
RAA: there is a process. An allegation that is formally made goes to the SCI and OSI to file as a complaint. Then it is looked 

into, and they make the assessment.
 

Parents Comment: Superintendent Ramirez said I needed documentation. He lied that he would meet with the parents. He
 
lied that he would protect the teacher. He lied about looking into the retaliation. A teacher leaving was not worth giving a
 
minute to parents or us as the representatives – so he collaborated with Bailey!
 

VF: I’m interested in the OSI investigation. You need the documentation. 



 
    

        

   
 

 

 

                

                 

               

      

 

      

             

          

              

 

       

                 

       

          

  

 

        

   

 

   

               

   

 

                  

 

   

              

         

             

 

         

 

    

 

 

 

 

 
  

   

    

      

     

  

 

 
  

 

 

CEC 6 
4360 Broadway, Rm 430 

New York, NY 10033 

(917) 521-3793 x4301 

FS: I’m President of this PTA and Chairman of the Schools leadership Team. I hear she is hostile and discourages parent
 
involvement. I hear no recess and only watch TV but I have to state: this is not what I have witnessed. I am not being biased, 

I’m sorry you left. I do encourage you to continue to get involved. I do not want your experience to discourage your
 
involvement. I’m saddened. I’m not siding with anyone.
	

JG: Addressed the Deputy Superintendent to please follow up.
 
Cimary Hernandez took the emails and information of all 3 parents for the District Superintendents follow up.
 
She then addressed the parents and asked them to report an update at the next meeting.
 
We are bringing this matter to our next Business Meeting. She asked for the emails on the matter of the Teacher.
 

9:38pm Superintendents Report: (Given by Deputy Superintendent-PLF Rosa Argelia Arredondo)
 
She introduced herself and briefly discussed her 23 history in District 6 as she was new to the position as of January 2018.
 
She presented on behalf of the Community District Superintendent Manuel Ramirez.
 
A full copy of the report is available from either the CEC Office or the District Superintendents Office from Cimary
 
Hernandez 
 

Report Highlights included: Joint Public Meetings, Learning Standards NGLS, Every Student Succeeds Act (ESSA),
 
Opt Out data, City Wide Initiatives.
 

Floor to Questions:
 
VF: Commented there was more needed on data because it seemed unclear. So if the option of Opt-Out is taken is there less
 
chance of data?
 

JG: Policy is not fair to our kids. When is the DOE going to step up and protect our kids from policies?
 

10:03pm – Resolution: 

To Support Uptown United Platform – NMN4S (Northern Manhattan is Not for Sale) Against Rezoning of Inwood and
 
Upper Manhattan due to the negative impact it would have on District 6 and the Community.
 
Passed by unanimously by all present, 3 absent (Laura Canela left at end of New Business.)
 

Motion to Table and Move Sub Committee Reports to Next Meeting, Passed Unanimously.
 

10:05pm – Meeting Adjourned 

Minutes Documented by: Porfirio Figueroa 

Porfirio Figueroa 

Administrative Assistant to the 

Community Education Council of District 6 

4360 Broadway, 4th Flr. Rm #403 

New York, NY 10033 

917.521.3793 x4301 

CEC6@schools.nyc.gov 

Our Motto: 
“Educate a Whole Child” 

mailto:CEC6@schools.nyc.gov


 

 

 

 
  

 

  
 

      

      

  

        

       

     
      

 
 

            
 

 
    

 

       
      

          
      

 
        

             
         

    
         

       
            

            
      

   
     
     
     
     
   
   
    
     

Public Meeting of the CB12M’s 

Youth and Education Committee Meeting 

Meeting Minutes 
Meeting #5 

Monday, May 14, 2018 

Location: The Armory Foundation: 216 Ft. Washington Ave, 1st Floor, New York, NY 10032 

Committee Members Present: Fe Florimon, Chair; Maria Luna; Ayisha Oglivie; Derek Peralta 

Committee Member(s) Excused: 

Committee Member(s) Absent: Luis Tapia; Glennis Aquino; 

Guests: Dr. Susana De Jesus, Director of EULCS; Ryan DuBois, Associate Human Rights 

Community Members: David Lopez, Preventative for EULCS; Olga Perez, Founder, MVP Lifeguards; H 
Paul J. Hintersteiner; Josephine Diaz, Roberto Ayala; Outreach Coordinator for ACD Beacon Program; 

Joel Yoffie. 
, 

The meeting was called by Fe Florimon, Chair	 7:10pm 

Discussion that took place as indicated below: 

1. Dr. Susana De Jesus, Director, Education Unlimited Lyceum Charter School (EULCS), 
made presentation about the pending proposal for the new Charter School EULCS in the School 
District 6. Dr. De Jesus has been an Educator for over 30 years, serving is different capacities and 
school grade levels. She provided a detailed summary of the school proposal as follow: 

 EULCS’ team is comprised of twelve professional educators in their respectively field, of 
which four of them were present at the meeting. The school’s mission is to facilitate: 
“rigorous and high caliber program for every K-12 child, through a language campus, with 
after-school, summer-school and sports programs.” 

 Some of the areas in which the schools are proposing to concentrate include: “Dual-
Immersion, Teaching Torelerance, 100% Literacy, Cambridge Primary, STEM Education, 
Extended Day, Parent and Community Involvement “ and ample details were provided 
on each of these areas. The present also discussed the urgent education and economic 
needs in the school community of District 6, such as: 

 Over-crowded Schools 
 Demand for UPK Out Pacing Supply 
 Only One G&T Program in the district 
 Public Schoo9ls Finish at 2:30pm 
 Insufficient After and Summer School Programs 
 Low Students Achievement 
 High Poverty 21.2% 
 High Unemployment Rate 10.3% 
 High Displaced Labor Force 33.6% 



 

 

 

       
    

     
    

         

       

            

   

 

            

    

         

       

  

  

           

 

   

            
 

         

     

 

Public Meeting of the CB12M’s 

Youth and Education Committee Meeting 

 31.5% of working Adults do not have HS Diploma 
 High Rate of Crime 

Presentation materials were provided for committee’s members containing well 
elaborated report for the school’s proposal. 

2.	 Ryan DuBois, Associate Human Rights Specialist – Manhattan, NYC Commission on 

Human Rights made a presentation address the topic Human Rights Law 101. Presented 

provided an overview of the NYC Human Rights agency’s mission and also discussed at 

length the following: 

 How and where to file a complaint and the time frame involved to file the report. 

 Commission’s services are provided free of change 

 Appointment can be scheduled via telephone at either 311 or (718) 722-3131 

 Illegal areas of discrimination were discussed among the subject of employment, 

housing, public accommodations, discriminatory harassment, bias-based profiling by law 

enforcement, lending practices, and retaliation. 

 Presenter also discussed available resources provided by the NYC Human Right 

3.	 New/Old Business discussion 

3rd Annual Youth and Police Partnership Walk & Resourced Fair – Saturday, May 19, 2018 

The meeting was adjourned at 9:23pm 



 

       

 
         

 
       

   
          

         
 

         
   

 
    

 
    

 
 

  
 

    
 
  

      
     

 
   

 
 

 
 

 

 
 

 

 
 

 

 

 

 

 
 
 

 
 

    
       

     
   

   
 

 
 

 
 

Shahbuddeen Ally-Chair 
Ebenezer  Smith, Dist. Manager 

COMMUNITY BOARD 12M 

Washington Heights & Inwood 
530 West 166th Street, 6th floor – 

New York, NY 10032 
Phone (212) 568-8500 

Fax (212) 740-8197 

Emails:ebsmith@cb.nyc.gov 
Website:www.nyc.gov/mcb12 

CB12M 
Address 

Youth and Education Committee 

Meeting #5 

Agenda 

Monday,May 14,2018 

Meeting Location: CB12M 530 West 166th Street, 6th Floor, New York, NY 10032 

7:00pm-9:00pm 
Meeting Call to Order by: Fe Florimon, Chair 

Part I. Welcome and Introduction:
 

Part II. " EULCS: STEM, Dual-Immersion and Teaching Tolerance -Education for All Presented "
 
by: Dr. Susana De Jesus, Director and the EULCS Team 

Part III. Human Rights Law 101, by: Ryan DuBois, Associate Human Rights Specialist –
 
Manhattan, NYC Commission on Human Rights
 

Part III. Old Business / New Business
 

Part IV. Adjourment:
 

NOTE:
 

Next meetings: Date and Location
 

Saturday, June 2, 2018 - TBD 
Monday, June 11, 2018 Board Office 

THANK YOU! 

mailto:ebsmith@cb.nyc.gov
http://www.cb12manhattan.com/


 

     

 
 

       
 

   
 

         
        

 
      

   
 

   
      

 
   

 
 

 
   

 
  
    

 
 
 

 
 

 
 

 

 
 

 

 

   

 
 

 

   

 

 
 
 

 
 

    
     

  
     

   
   

 
 
 

 
 

Shahbuddeen Ally-Chair 

COMMUNITY BOARD 12M 

Washington Heights & Inwood 
530 West 166th Street, 6th 

floor – 
New York, NY 10032 

Phone (212) 568-8500 
Fax (212) 740-8197 

Emails:ebsmith@cb.nyc.gov 
Website:www.nyc.gov/mcb12 

CB12M 
Address 

Comité de la Juventud y Educacion 

Reunion #5 
Ebenezer  Smith, Dist. Manager Agenda 

Lunes,14 de Mayo del 2018 

Lugar de Reunion: CB12M 530 Avenida Audubon, 6to Piso, New York, NY 10032 

Llamada al Orden de la Reunion por: Fe Florimon, Presidenta 7:00pm-9:00pm 

Part I. Bienvenida e Introducción 

Part II. EULCS: STEM " Doble inmersión y tolerancia de la enseñanza -Educación para todos 
Presentado " por: Dra. Susana De Jesus, Directora y elquipo de EULCS 

Part III. Ley de Derechos Humanos 101, por: Ryan DuBois, Especialista Asociado en Derechos 
Humanos, Manhattan, NYC Comisión de Derechos Humanos 

Asuntos Pendientes /Nuevos  

Part IV. Aplazamiento de reunion: 


NOTA:
 

Proxima Reuniones: Fecha y Lugar
 

Sabado, 2 de junio, 2018 -Pending 
Lunes, 11 junio de, 2018 - CB12M 530 Avenida Audubon, 6to Piso, New York, NY 10032 

GRACIAS! 

mailto:ebsmith@cb.nyc.gov
http://www.cb12manhattan.com/










 

   

 

 

  

DeJesus, Ivan

Form Submission  New Form  Una pregunta? 
2 messages 

Square  Sat, Jul 14, 2018 at 12:18 PM 
ReplyT
To: iad2


 

Email Address: 

mailto:ortizorlando96@gmail.com
https://www.eulcs.org/
mailto:ortizorlando96@gmail.com
mailto:iad2101@tc.columbia.edu


DeJesus, Ivan

Form Submission  New Form  How to enroll my child in your school
2 messages

Squaresp Tue, Jun 5, 2018 at 1:34 PM
ReplyTo: 
To: iad210

Name: 

Email Address: 

Subject: How to enroll my child in your school

Message: Good afternoon, 
I attended your presentation at NMIC the other day. where ms dejesus spoke. I like your school alot and want to enroll 
two sons and nice. when can I enroll them? what the bast way?  
Thanks and have a blessed day 
J

(Sent via Education Unlimited Lyceum)

Wed, Jun 6, 2018 at 1:53 PMDeJesus
Reply-To

Good afternoon 
Thank your for your interest in our School. I'm so happy that you had a chance to hear Dr. DeJesus presentation at NMIC 
on May 31st. 
We are still in the applying to open our school. If we are approved to open, it will be for Sept 2019, and you can apply 
around 15th Dec 2018. We are more than happy to add you to our listserv so that you will know when to apply and other 
events that we are having in the community between now and then.
We look forward to seeing you at our other events. Please tell your friends and your neighbors.
Regards
Ivan

[Quoted text hidden]

https://www.eulcs.org/


DeJesus, Ivan <

Form Submission  New Form  How long is your school day?
2 messages

Squares Fri, May 4, 2018 at 10:26 AM
ReplyTo:
To: iad21

Name: 

Email Address:

Subject: How long is your school day?

Message: Goodmorning 
how long is your school day and year. Do you require uniforms 
Thank you 
J 
Sent from iPhone

(Sent via Education Unlimited Lyceum)

Sun, May 6, 2018 at 1:35 PMDeJesus,
Reply-To: 

Good Afternoon  ,
Our school day will start with 7:30a breakfast and 8a classes begin. The school day will go until 4:30pm. We do not 
require uniforms. We will have a dress code. 
Please continue to check out our website, and please remember to tell you friends and neighbors about our exciting new 
school.
Regards
Ivan
[Quoted text hidden]
 

https://www.eulcs.org/


DeJesus, Ivan 

Form Submission  New Form  I really like your school!!!!!
2 messages

Squar > Sat, Apr 21, 2018 at 10:01 AM
Reply
To: iad

Name: 

Email Address: 

Subject: I really like your school!!!!!

 
 
d 
 

d 

(Sent via Education Unlimited Lyceum)

Ivan

[Quoted text hidden]
  

https://www.eulcs.org/


DeJesus, Ivan 

Form Submission  New Form  Languages offered at school
2 messages

Squaresp Thu, Apr 19, 2018 at 2:12 PM
ReplyTo:
To: iad21

Name: 

Email Address: 

Subject: Languages offered at school

Message: Hello, 
My wife and I recently move to  we are looking for school in the area and your school was recommend
by a colleague. My daughter is about to enter  and my wife and I are very interested in having our daughter learn
Chinese, since my wife's family is from China. I grew up in Southern Cali and can speak Spanish. we would love to have
our daughter learn both Chinese and Spanish languages. Is this possible? 
Thank you for your time 
Henry

(Sent via Education Unlimited Lyceum)

Sat, Apr 21, 2018 at 9:16 AMDeJesus
Reply-To

Good morning and welcome to the neighborhood!
We are currently submitting our application to open Sept 2019, with grades Kg and 1st. Right now, our current school
design is for two programs a SpanishEnglish and a MandarinEnglish. This is what we are proposing to NYS Ed Dept.,
the authorizer of our Charter School. 
If we receive enough interest in offering all three languages, we would be happy to explore this possible option. Please
understand, that we are still in the application phase and have not receive approve to open. Community feedback and
involvement is importance to us at EULCS and an important part of the application process.  If there is enough interest,
we can explore these option with NYS Ed Dept.

Thank you for your interest in our school, we are here to help with any questions you may have and we look forward to
speaking with you in the future. We Hope to see you at our upcoming community events. And please remember to tell you
friends and neighbors about our exciting new school.    
Regards,
Ivan
[Quoted text hidden]
  

Iván A. De Jesús  
Dept. Education Policy and Social Analysis 

https://www.eulcs.org/


DeJesus, Ivan 

Form Submission  New Form  Enrolling at your school
2 messages

Square Mon, Mar 5, 2018 at 10:47 PM
ReplyT
To: iad2

Name: 

Email Address: 

Subject: Enrolling at your school

Message: Good evening 
A friend recommended that I check out your website. I like that you are a STEM for girls type of school. My wife and I
would like to know more about enrollment and how I select the language options. Do our children have to speak Mandarin
and Spanish to attend your school. We went to visit some school in the neighborhood and thought they were awful. A
friend recommended The neighborhood charter school  . I attended  , and loved it,
but we don't like how little diverse there is at the school. We were considering the  , but were told its only for
children who already speak Spanish.  
Thank you 
Jordan

(Sent via Education Unlimited Lyceum)

Wed, Mar 7, 2018 at 11:11 AMDeJesus, Ivan   

Good Morning
Thank you for your interest in our school. We know how important finding the right school for your girl is, and am sorry that 
you have been disappointed so far with the available options. Right Now we are still in the application phase, and are 
submitting our charter school application August 16th to open Sept 2019. At our school, you absolutely do not have to 
speak either Mandarin or Spanish to attend the school. Our goal is to create language diverse students, academically 
proficient to two languages regardless of the child's language background. We are a STEM driving Dual language 
Immersion program for all students.  

As for enrollment, the following answer is subject to NYS Ed Dept approval after we submit our application Aug 16, 2018. 
We will have an enrollment link on our website, or you can apply by paper (instruction will be available closer to Nov 
2018). As part of our enrollment process we ask that you indicated which program you prefer, and if you would like to be 
consider for both programs. there will be other questions about age, and grade, that is basically it. Our selection process 
will occur some time in Apr 2019, to be determine. We will keep all applicants informed by email (prefer form of 
communication) and on our website.  I hope this answer your question, and we look forward speaking with you in the 
future.

Please continue to visit our website, and we will be more than happy to keep you informed of our upcoming events. And 
please remember to tell your friends and neighbors about our exciting new school. 
Have a wonderful day
Regards 
Ivan
[Quoted text hidden]

https://www.eulcs.org/


 
 
 
 

 March 8, 2018 

 

To: Dr. Susana De Jesus 

 

RE: Proposed Education Unlimited Lyceum Charter School (EULCS) 

 

Dear Dr. De Jesus: 

 

This is to acknowledge that we met regarding your proposed Education Unlimited Lyceum 

Charter School. Your presentation was detailed and thorough. You and your team have some 

impressive ideas about Dual-Immersion, language development, STEM and Physical Education 

every day.  

 

We liked your desire to interact with District 6 schools in the neighborhood and with the CEC 6. 

We understand that you have already met with the Chairperson of the CEC, and a full 

presentation to the entire committee is scheduled.  

 

We know you are sincere, experienced and committed to opening a high-quality school that 

would serve the needs of the under-represented children of the community.  

 

Overall, we found your proposal very interesting. It is my belief that you and the EULCS 

leadership have the knowledge and capacity to implement your vision.  

 

 

 

 Sincerely, 

  
 

 Gale A. Brewer 

 Manhattan Borough President 

 

 

 



 

 

 

 

 

 

 

 

 

         

 

 

To:  New York State Education Department 

Charter School Office   

 

From: New York City Council Representative Ydanis Rodríguez 

 

Re: Support for proposed Education Unlimited Lyceum Charter School (EULCS) 

 

Date: March 2, 2018 

 

 

The EULCS leadership has presented to me their program and school design and informed me of 

their desire to open the school in Washington Heights/Inwood, Community School District 6.  

 

I find their proposal very interesting, and I can see that the leadership group is sincere in their 

commitment to open a high-quality school that would serve the needs of our under-represented 

children and families.  

 

It is my belief that the EULCS leadership has the capacity and is fully capable of implementing 

their vision. Such a school in this district would be highly beneficial and attractive to families in 

the community. 

 

I fully support this endeavor and wish them the best of luck.  

 

 

 

  

New York City Councilman Ydanis Rodríguez 

Council District # 10 

 

 

 
 

 

DISTRICT OFFICE 

618 WEST 177
TH 

STREET 

NEW YORK, NY 10033 

(917) 521-2616 

FAX: (917) 521-1293 

 
CITY HALL OFFICE 

250 BROADWAY, ROOM 1763 

NEW YORK, NY 10007 

(212) 788-7053 

FAX: (212) 227-1215 

 
http://council.nyc.gov/d10/html/members/home.shtml 

THE COUNCIL  

OF 

THE CITY OF NEW YORK 

YDANIS RODRIGUEZ 
COUNCIL MEMBER, 10

TH 
DISTRICT, MANHATTAN 

CHAIR 

TRANSPORTATION COMMITTEE 

COMMITTEES 

CIVIL RIGHTS AND HUMAN RIGHTS 
 

EDUCATION 
 

FOR-HIRE VEHICLES 
 

GOVERNMENTAL OPERATIONS 
 

HIGHER EDUCATION 
 

PUBLIC SAFETY 
 

STATE AND FEDERAL LEGISLATION 
 



To:  New York State Department of Education, Charter School Office 

Date:  March 5, 2018 

RE: Support for the Education Unlimited Lyceum Charter School (EULCS)  

 

During my tenure as the Chief Executive for Finance and Administrative Operations for the 

Newark Public Schools, I worked with Dr. Susana DeJesús, Director, Title III Bilingual/ESL 

Education, on matters related to budget and funding for English Language learners, state 

accountability, student eligibility and enrollment. Dr. DeJesús is a hardworking, intelligent, 

educational leader truly dedicated to improving the education of all students. 

Dr. DeJesús understands the relationship between policy and governance as it applies to 

public education and is knowledgeable on regulations for compliance under Federal and state law. 

She promoted many improvements in Bilingual programs and services and introduced a more 

accurate method for identifying English Language learners. As a school leader, Dr. DeJesús also 

brought a high level of professionalism and integrity to her Department and her interactions with 

Principals and other administrators.  Because of her thorough knowledge of Bilingual education, 

literacy, curriculum and instruction, she was able to assist school principals who were interested in 

having more effective programs, and to provide them with the necessary support and services.   

A former professor at the University of Puerto Rico, and the Bank Street College of 

Education, Dr. DeJesús possesses a unique blend of expertise and experience.  She has a practical, 

working knowledge of public educational practice including Bilingual education and literacy for at-

risk students, supported by an understanding of the theory and research on School Improvement and 

closing the Achievement Gap.  

Dr. DeJesús clearly brings with her outstanding credentials in both policy and 

implementation.  As importantly, if not more so, is the passion Dr. DeJesús brings to her work.  She 

persevered through the bureaucratic and political environment surrounding school district work to do 

what is right for the students, particularly the most disadvantaged.  She has an excellent work ethic 

and sincere commitment to providing the most effective programs for children and families. 

I highly recommend Dr. Susana DeJesús as someone with the expertise in education and the 

passionate commitment to our city’s students needed to establish a school such as The Education 

Unlimited Lyceum Charter School. Please feel free to contact me should you require further 

information. 

 

Sincerely, 

P. Anagnostopoulos 

 





 
 

DOMINICAN WOMEN’S DEVELOPMENT CENTER  
519 West 189th Street, Ground Floor ∙ New York, New York 10040 

t. 212.994.6060 ∙ f. 212.994.6065 ∙ rromero@dwdc.org 
 

 
 

~ Empowering women and their families today, for a better tomorrow ~ 

Junta Directiva 

Board of Directors 
 
Rita Mella 
Chairperson/Presidenta 

 
Esmeralda Gaton 
Treasurer/Tesorera 
 
Joanny Ruiz 
Secretary/Secretaria 
 
Laura Sterling 

 
Andel Nicasio 
 
Luz Bermudez 
 
Karina Aybar-Jacobs 
 
Marina Batista 

 
Julie Ramos 
 
Sully Bonnelly 
Honorary Member 
 
 
Rosita M. Romero 

Directora Ejecutiva 
Executive Director 

 

From: Rosita Romero, Executive Director, DWDC 

Dominican Woman’s Development Center (dwdc.org) 

 

Re: Education Unlimited Lyceum Charter School (EULCS) 

 

Date: April 18, 2018   

 

To Whom It May Concern: 

 

As a Community Based Organization in the Washington Heights/Inwood community, we 

support the needs of children and families, especially immigrant families, women who are 

survivors of domestic abuse, and members of the LGBT community who suffer 

discrimination.  

 

I have met with Dr. Susana DeJesús and other members of the Education Unlimited 

Lyceum Charter School (EULCS) team. I have heard their presentation and have discussed 

their plans. I believe that their school would make a great contribution to the children and 

families of this community, especially the immigrant families and working parents who are 

struggling to educate and protect their children, and who want their children to prosper, in 

the future.    

 

For this reason, I endorse the EULCS program, and I hope they will be able to open a 

school in our community. 

 

Thank you,  

 
Rosita Romero, MSW 

Executive Director 
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Jacqueline	K	Faherty	
Department	of	Astrophysics	
American	Museum	of	Natural	History		
Senior	Scientist		
Date: July 23, 2018 

RE: Support for EULCS – Proposed STEM Oriented Charter School in District 6 

 

To: NYSED Charter School Office 

I spoke with Dr. Susana DeJesús, and read documents outlining the plan for Education 
Unlimited Lyceum Charter School (EULCS). I support this Charter application, and hope 
it is granted.  This project is of great interest to me and colleagues at the AMNH. The 
EULCS program is thorough and well-thought out. It will provide a high quality 
alternative educational option to under-served children of District 6.  

We strongly encourage rigorous STEM education, starting at an early age, for all children, 
especially girls and those who come from under-performing schools and districts.  

Dr. DeJesús and her team seem to have the capacity and determination to implement this 
school and bring it to fruition. She has received support from educational and cultural 
institutions, elected officials, stakeholders and most importantly, from many parents who 
are interested in this school. 

Upon their receiving a NYSED Charter, our teams at the Museum and Planetarium will 
determine our next steps. We may be able to support their STEM educational program, 
perhaps provide professional development during their planning year, and when the 
school is open. We will definitely encourage regular field-trips to the Museum and 
Planetarium.  

Thank you for your attention to this matter,  

Sincerely,  

 

 

Dr. Jackie Faherty 

Astrophysicist, Senior Scientist, and Senior Education Manager 

American Museum of Natural History and Hayden Planetarium 
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To: Dr. Susana DeJesús 

 

From:  Dr. Fabienne Doucet, Associate Professor of Early Childhood and Urban Education 

 

Re: Finding or helping to locate qualified teachers 

 

Date: July 19, 2018 

 

 

As a faculty member in the Department of Teaching & Learning at NYU, I would be happy to 

help you identify and possibly recruit qualified teachers. 

 

When the time comes, I will circulate your project information to students and colleagues, in 

order to help “get the word out.”  

 

Your information may be helpful to my students and to others in my network. 

Thanks for letting me know about this opportunity for students.  

 

Sincerely, 

 

 

 

Fabienne Doucet, Ph.D. 

Associate Professor, Early Childhood and Urban Education 



6 MetroTech Center – Brooklyn, NY 11201 
 

 
 
 

 

 

July 31, 2018 

 
 
New York State Department of Educatioln  
Charter School Office 
 
RE: Support for EULCS – Proposed STEM Oriented Charter School in District 6 
 
 
To Whom it May Concern: 
 
My staff and I recently met with Dr. Susana DeJesús, who presented the plan for 
Education Unlimited Lyceum Charter School (EULCS) and its Board’s aspiration to 
emphasize innovative STEM studies in its curriculum—both as the school begins its 
development and throughout its planned growth through higher grades.   
 
As a Center for K12 STEM education we strongly encourage the incorporation of 
rigorous STEM components in classrooms and curricula, starting at an early age, for all 
children, especially children from under-performing school districts.  As such, we 
support this Charter application. 
 
If EULCS receives a charter, we look forward to discussing next steps with their 
leadership that may include our Center’s involvement in furthering the school’s STEM 
mission.  Depending on the resources available for a collaboration, these steps could 
include, as examples, technical assistance for developing their STEM program and/or 
helping EULCS recruit qualified STEM interns or teachers.   
 
Thank you for your attention to this matter,  
 
 
Sincerely, 

 
 

 
Ben Esner, Director 
Center for K12 STEM Education 
NYU Tandon School of Engineering 
 



Equal Employment Opportunity Employer M/W/V/H 

UNIVERSITY OF PUERTO RICO 

RIO PIEDRAS CAMPUS 

COLLEGE OF HUMANITIES 

DEPARTMENT OF ENGLISH 

13 Ave Universidad Suite 1301 

San Juan, PR 00931 

 

 

21 July 2018 

 

To:  New York State Education Department 

Charter School Office 

 

From:  Prof. Dr. Nicholas Faraclas 

 English Department 

 University of Puerto Rico, Rio Piedras, PUERTO RICO 

 

ENDORSEMENT OF EDUCATION UNLIMITED LYCEUM CHARTER SCHOOL 

 

It is my pleasure to write this letter of endorsement for the Education Unlimited Lyceum 

Charter School (EULCS) project being developed by Dr. Susana DeJesús and her team.  I am 

also confirming that I will support the school by helping to recruit graduate students from the 

University of Puerto Rico (UPR) who are native speakers of Spanish, and who would like the 

opportunity to become teachers in New York City, working with her at EULCS. I will distribute 

information about the opportunity to teach at EULCS to my students and colleagues at the UPR, 

as well as to members of my networks at other universities in Puerto Rico and the Caribbean. 

I know Dr. DeJesús from her years at the Faculty of Education here at University of 

Puerto Rico in Rio Piedras, and from the collaborative work that she carried out with myself and 

other linguists and education specialists in the Department of English at the same institution. We 

successfully completed many projects together, including a research project focused on language 

and education where she studied children from the Dominican Republic in the public schools on 

the island of St. Croix, and another project involving consulting and technical assistance to a 

group of schools in Aruba, resulting in the successful development of the innovative Multilingual 

School (Scol Multilingual) model, designed to develop full informal and academic competence 

in all 4 of the main languages used on the island (English, Spanish, Dutch and Papiamento) for 

all public school children over the course of their primary and secondary education.  The recently 

conducted evaluation of the work of these pilot schools yielded such encouraging results, that the 

model is now in the process of being extended to the rest of the Aruban public school system. 

Dr. DeJesús is hard-working, intelligent, knowledgeable and highly creative in her 

approach to education. I have read the LOI and other documents pertaining to EULCS and I am 

sure the school will become a model of educational innovation, with its incorporation of a Dual-

Immersion program in English, Spanish and Mandarin, the development of a rigorous STEM 

curriculum, the implementation of the anti-bias Teaching Tolerance curriculum designed by the 



Equal Employment Opportunity Employer M/W/V/H 

Southern Poverty Law Center, and the creation of exciting academic partnerships with the 

Department of Astrophysics of the American Museum of Natural History and Hayden 

Planetarium, the Dalton School and other New York City institutions.  

I have no doubt whatsoever that Dr DeJesús and her team have the capacity, 

commitment, energy and drive to successfully implement this exciting project, which will prove 

to be a high quality, alternative, educational option for under-served children from the presently 

underperforming New York City District 6.   

 

Yours sincerely, 

 

Prof. Dr. Nicholas Faraclas 

University of Puerto Rico, Rio Piedras 

 

 



Ivan DeJesus 

Fwd: A Request
1 messages

Susana DeJesu 8 at 5:31 PM
To: Ivan DeJesu

 Forwar
From: LISA ED
Date: Fri, Aug 
Subject: Re: A 
To: Susana De
Cc: Patricia Ar

  
Lisa Edstrom. Ed.D. 
Lecturer/Certification Officer 
Barnard Education Program 

 
 

 
  

Fri, Aug 10, 2018 at 5:45 PM

Dear Susana, 

While we continue to discuss potential ways to collaborate, I would be happy to disseminate information about job 
opportunities at your school to our alumni network as jobs become available. Please send job postings to myself and 
Patricia Argueta   

Best, 
Lisa 

http://calendly.com/ledstrom








 
 

CUMC Black Bldg, 650 W 168th St. 
CUMC Hammer Health Sci Bldg, 701 W 168th St. 
CUMC Mailman School of Public Hlth, 722 w 168th St.  
Hilltop Perk - Deli 83 Haven Avenue 
 
 

To:  New York State Education Department, Charter School Office  
From:  Daniel Tran, Manager 
Re:  Letter of Support for Application of EULCS, Education Unlimited Lyceum Charter School 
Date:  May 18, 2018 
 
We are writing this letter in support of the EULCS application for a NYSED Charter School, 
which proposes to open a campus in Community School District 6, servicing Washington 
Heights, Hamilton Heights and Inwood neighborhoods. 
 
Hilltop Perk is a collection of cafes located in buildings at the Columbia University Medical 
Center.  We offer fresh sandwiches, salads, soups and sushi and brought in Stumptown Coffee, 
direct trade third wave coffee to Washington Heights.  We also have a stand alone deli that has a 
commercial kitchen.  
 
Susan Ho presented their school design and curriculum and explained that she needed support 
from local businesses.  Although I do not live in the area, many of my employees do and would 
love to have such a wonderful school in the neighborhood.  We are always looking for part time 
staff so would like to offer our support in interviewing parents of EULCS students for open 
positions and will hire if they are qualified for the position(s).  Hilltop will offer catering 
discounts to EULCS and will discuss contracted use of our kitchen for food prep.  We will 
continue conversations about installing enrollment stations at our locations.  
 
We fully endorse EULCS application for opening a Charter School in our community, 
September 2019.  We look forward to working with EULCS and welcoming them to our 
community.  
 
Sincerely,  
 
 
Daniel Tran  
 
 



 
NYSPI Kolb Research Center  

40 Haven Avenue  
Cafe in lobby 

  
 
To:  New York State Education Department, Charter School Office  

From:  Milton Mao, partner 

Re:  Letter of Support for Application of EULCS, Education Unlimited Lyceum Charter School 

Date:  May 22, 2018 

 
We are writing this letter in support of the EULCS application for a NYSED Charter School, 
which proposes to open a campus in Community School District 6, servicing Washington 
Heights, Hamilton Heights and Inwood neighborhoods. 
 
Riverside is a food establishment located at the New York State Psychiatric Institute.  Susan Ho 
presented their school design and curriculum and explained that she needed support from local 
businesses.  We believe in fresh and local and would love to support the Washington Heights 
community by endorsing such an wonderful school concept.  Ms. Ho mentioned that one way we 
could help is to set up an information and registration station at our cafe.  Since we are located in 
a public space, we need permission so I have sent a request to NYSPI for approval and will keep 
EULCS informed about installing an enrollment station.  Finally, around the holidays, we are 
always looking for seasonal staff so will send EULCS job postings and hopefully set up 
interviews with candidates.  
 
We fully endorse EULCS application for opening a Charter School in our community, 
September 2019.  We look forward to working with EULCS and welcoming them to our 
community.  
 
Sincerely,  
 
 
Milton Mao  
 
 



Ivan DeJesus 

Fwd: Letter Johanna Garcia (letter to Chancellor Re: EULCS)
1 message

Susana DeJesus  at 4:51 PM
To: Ivan DeJesus 

 Forwarded message  
From: johanna Garcia   
Date: Mon, Jul 9, 2018 at 5:13 PM 
Subject: Re: Proposed letter EULCS 

Hi Susana,

I still agree that your proposal is well thought out with a thorough quality design. As I mentioned at the CEC meeting, I find 
it unfortunate the DoE did not provide you with the option of pursuing this as a public school. Perhaps with a new 
Chancellor, who presents as a more progressive education leader than his predecessor, EULCS may have a new 
opportunity to make its case.

While it is every parent's right to choose the best option for their own child's education, CEC 6 is committed to defending 
public schools from any threat of privatization. Any charter in our district recruiting public school families will lead to less 
funding for our neighborhood schools and place some at risk of closing. As such, I can not support any charter school as 
an "alternative educational option for Community District 6", particularly in a climate where our schools are severely 
starved of resources from NYS. Nor can I, in good conscience, signal to the state that CEC 6 is okay with
siphoning funding from our public schools to support a charter school, an option that however high quality, leads to the 
privatization of a system that should be serving all students. 

I, along with the rest of my colleagues on the CEC, strongly believe that provided with the billions of dollars owed in 
funding under the Campaign for Fiscal Equity, adherence to the Contracts for Excellence, and full support of family and 
community engagement, ALL public schools can serve as a highquality option for its students. As a product of a bilingual 
public school education and CEC President, I must take the tough stance of focusing on fixing our public education 
system before straying to support or create an alternative one. I hope to engage many like you in this mighty fight.

Please let the CEC 6 know if you would like a letter asking the Department of Education to reconsider your original
proposal to pursue this as a public school model. If so, I would be more than happy to encourage my colleagues to
support the venture.

Best,

Johanna   

Johanna Garcia

President, District 6 Community Education Council
President, Uptown Community Democrats
Deacon, Fort Washington Collegiate Church

"If something needs fixing, then lace up your shoes and do some organizing."  President Barack Obama

On Mon, Jul 9, 2018 at 2:11 PM, Susana DeJesus   wrote: 



Ivan DeJesus 

Fwd: Letter to Chancellor
2 messages

Susana DeJesu t 5:14 PM
To: Ivan DeJesu

 Forwarded message  
From: Susana DeJesus <  
Date: Mon, Jul 16, 2018 at 12:04 PM 
Su
To
Cc

Hola Johanna,

Thank you for your clear and detailed email. I do understand the complications of the situation, and I
appreciate your agreement that our proposal is well thought out, with a thorough quality design, even though
I know you have other concerns.  

Yes, I would very much appreciate your writing a letter to the Chancellor asking if the DOE would
reconsider our proposal. We hope that the CEC6 will discuss and approve such a letter to the Chancellor at
the next meeting August 4, 2018. 

As I mentioned before, we also have data that we feel is important, and we would like the opportunity to
share it with you. I agree that fiscal equity is urgent, and I support every attempt to address this wrong. It is
also true that there is urgent need in CEC6 for having additional schools and more highquality programs.
Our data indicates that there are other factors leading to less funding for CEC6 neighborhood schools and the
issue of quality programs is already having a significant fiscal impact on the district. We would like the
chance to show you this data. 

Thank you again. I look forward to hearing from you regarding a letter to the new Chancellor. 
Best regards,
Susana DeJesús

Susana DeJesu  at 5:15 PM
To: Ivan DeJesus

On Tue, Jul 17, 2018 at 9:06 AM, Figueroa Porfirio  wrote: 

Dear Susana,

Thank you for your call yesterday.

I will make sure a copy of this letter gets to Johanna, although I’m sure she has seen it.

She was away and needs a few days to catch up.

Regards to you,

Porfirio Figueroa



Attachment 3:  EULCS COURSE DESCRIPTIONS 
 
EULCS uses Cambridge Primary (CP) Curriculum for core subject such as ELA (in our school 
for Language Arts Literacy), Science and Math as CP is aligned to NYSLS.  CP was chosen 
because their educational philosophy is aligned to ours and aims to educate students using 
inquiry-based instruction.  DIP also another driving force of our educational plan as we plan on 
improving language acquisition, supporting multiple language learners and close the 
achievement gap.      
 
Cambridge Primary Frameworks are included as part of this attachment, see below - Strands and 
sub-strands align to NYSLS and stages represent grades.    

• stage 1 = k 
• stage 2 = grade 1 
• stage 3 = grade 2 
• stage 4 = grade 3 
• stage 5 = grade 4 
• stage 6 = grade 5 

 
Content Block Sources of curricular resources  
Language Arts Literacy 
(includes Social Studies) 

Cambridge Primary Framework for ELA (and Social Studies), The 
Dalton School, Engage Ny  

Math - STEM Cambridge Framework, The Dalton School, NYU Tandon STEM, 
CUNY Hunter STEM, Engage Ny, AMNH & Hayden Planetarium  

Science - STEM Cambridge Framework, The Dalton School, NYU Tandon STEM, 
CUNY Hunter STEM, Engage Ny, AMNH & Hayden Planetarium  

Physical Education  Tai Chi, yoga, NYC DOE School Wellness and PE Move to 
Improve 

Respect for All Teaching Tolerance, DASA, Respect for All, SEL - CASEL  
Interventions  Orton Gillingham, Reading Recovery 
Enrichment AMNH & Hayden Planetarium, NYCCAAM, Hour of Code  

 
 
Learning Centers – teaching core concepts such as literacy, language, math and science, using 
cross curricular themes in stations to provide active, hands on and experiential learning. 
 
Learning 
Centers 

Grades Format Description  

Reading  K-5 small 
groups/stations 
or whole class 

Each classroom has a library to facilitate reading 
through guided small groups and individual or self-
guided exploration.  We read aloud every day to 
model reading and build comprehension.  Teacher 
reads while pointing at images and words to make 
connections between visual representation, spoken 
word and word in print.  Structural components 
such as vocabulary and phonics are not taught in 
isolation rather through the different themes, station 



activities and routines.  During k-1, while the 
students are still learning to read, we have more 
picture book options.  Students are encouraged to 
explore poems, stories and charts diagraming the 
life cycle of butterflies and compare butterflies in 
each type of text.  Younger students (k-1) are 
encouraged to make inferenced and are guided 
through the process of making comparisons.  Older 
student (grade 2-3) are encouraged to find evidence 
within the texts.  Students grade 4 and 5 can seek 
additional research.         

Writing  K-5 small 
groups/stations 
or whole class 

Different learning centers aide the process of 
communicating through the written word.  Many 
students are familiar with text messaging and 
emails as well as letters, magazines and books.  
Authentic journaling and free writing happen when 
students don’t feel like writing is a chore.  
Structural lessons, such as learning letters and 
handwriting also occurs but not in isolation.  We 
start by telling a story all about me (or something 
else that is meaningful such as my abuela, my tio), 
visual representations (photos, drawings) for the 
younger group; grades 2-3 students can write, 
poems, drawings with descriptor words; grades 4-5 
students can write stories with structure, time lines, 
etc.  Writing at EULCS is a cross-curricular effort 
and is linked to ALL content areas.            

Speaking 
and 
Listening  

K-5 small 
groups/stations 
or whole class 

Speaking and Listening both informal and formal 
are part of every activity and apply to every content 
area.  We build these skills into our daily routines: 
start of the day, teachers take attendance, students 
help by listening to make sure everyone is corrected 
marked present or absent.  Teacher discusses the 
weather, it’s April, leaves are starting to show, and 
some trees have pink and white flowers on them.  
Also, it’s raining like it was yesterday but it’s not 
cold like it is when it rains in January.  Quick class  
discussion, do they like the rain? Is it different now 
as compared to winter?  Opening routines transition 
into math where we compare numbers 
(temperatures over the course of the week), we 
identify patterns (after spring rain, flowers & tress 
come alive), we document the tulips growing in the 
yard & measure every day to see how much they 
grow.  We engage students during show and tell.  



Speaking & Listening are developed in target 
languages across contents.  

Orton 
Gillingham  

K-5 whole class Each class in each grade level will be provided with 
OG instruction as built in interventions to support 
students who are at risk of academic failure.  We 
align with educational philosophy by providing OG 
approach to support literacy center lesson.  Funky 
Monkey slicing through syllables game to practice 
syllabication.      

Reading 
Recovery 

K-5 One on one  Targeted reading intervention to serve as remediate 
for students who are behind.  Serves as first step of 
RTI.  Planned during tutoring time at the end of the 
school day.  Also, can be taken home where parent 
can help with a mini lesson and practice strategy. 

Math 
Exploration 

K-5 small 
groups/stations 
or whole class 

Math is in everything we do.  Everyone can “do 
math” we are not born as experts, we have to work, 
experience and practice. We build up to using 
academic vocabulary.  Like the other curricular 
areas, math also is literacy and IPBL based.  We 
build number sense.  When we read the Five Little 
Monkeys book we discuss what is happening as the 
story progresses, how many monkeys are on the 
bed to start? 5; then how many fell down and 
bumped his head? 1; now how many monkeys are 
on the bed? 4…as we discuss the story, the pattern 
is that one keeps on falling off, making the group of 
monkeys on the bed smaller each time.  Some 
students shut off when we try to teach them 
subtraction: 5-1=4, connecting Five Little Monkeys 
is an approachable way to learning the concept of 
subtraction, difference and decreasing by 1.    

Science 
Center 

K-5 small 
groups/stations 
or whole class 

Science is also literacy based.  We teach scientific 
methods using IPBL, so students can explore, 
observe, conduct experiments.  Students grade k-1, 
observe and make predictions after tracking 
changes, ie tracking the daily growth of pea plants, 
once they have sprouted will they grow faster in 
sunlight on the bright window sill or in the dark 
closet?  Students grades 2-3, set up and perform the 
pea plant experiments over the course of 2 seasons 
to see if temperature and other environmental 
factors change the outcomes.   Students grades 4 
and 5 can initiate research to collect data, make 
interpretations of data and experiment with 
different ph levels in soil to see id acid affects 
growth of pea plants. 



Imagination 
Station 

K-5 small 
groups/stations 

Pretend Play, activating imagination is important to 
developing creative, critical thinkers.  This learning 
center provides tangible activities to learn about 
different historical figures (using craft corner to 
make dioramas of pilgrims first thanksgiving where 
there are different roles and character dialog.  
Students can make costumes of Abraham Lincoln 
and make speeches while in character.  Students 
can explore different careers and dress up as 
doctors and police officers.      

Blended 
Learning -
Computer 
Science & 
Technology 

K-5 small 
groups/stations 

Technology is a big part of our lives and can be 
used in many ways to deliver instruction and 
engage students.  Children of all ages are familiar 
with electronic devices and spend much time 
playing games, facetiming steaming music and 
videos.   STEM plays a big role in our curriculum 
and we want to incorporate computer science in all 
grades.  Each classroom has access to technology, 
laptops and tablets and we will also use unplugged 
activities to teach cross curricular themes.  For 
example – from Kodable, has a lesson that touches 
on conditional statements (cause and effect), 
weather, and algorithms.  It teaches pre-reader ages 
groups how to determine the effect of a condition 
being true, connects real world conditions with “if 
statements” in programming and ends with students 
being able to create “if statements” to describe real 
world cause and effect.  This further links to DIP as 
we can teach conditional statements and vocabular 
in target languages.  Resources: code.org, kodable 
and tynker.    

Social 
Emotional 
Learning  

K-5 Whole class Benefits of SEL include positive social behaviors, 
fewer conduct problems, less emotional distress 
and improved test scores.  CASELs Five SEL 
Competency Clusters:  self-awareness, self-
management, social awareness, relationship skills, 
responsible decision-making are used in 
conjunction with building literacy:  reading, 
writing, speaking and listening skills.  SEL will be 
connected with each grade as the students’ progress 
to build a foundation for our future college 
graduates and professionals.   

Teaching 
Tolerance  

K-5 Whole class EULCS respects all cultures, religions, race and 
ethnicities, academic and physical ability, class, 
gender and sexual identity.  We are anti bullying 
and bias and are pro rights and activism.  It is 



important to open a pathway to understanding and 
acceptance to teach anti-bias as the students learn 
and develop.  Themes from the frameworks will be 
woven into literacy centers, teaching history and 
social justice.  Students will create art, write poems, 
write letters to elected officials.  Students will 
present at assemblies and at parent night.          

Physical 
Education  

K-5 Whole class  Movement is important to incorporate into a school 
day.  Movement helps in transitioning from one 
activity to another, teaches students replacement 
behaviors and raises endorphins.  According to 
NYC DOE Wellness, PE can improve academic 
achievement, increase attention spans, improve 
behavior, school climate and attendance.  In 
addition to recess we schedule 2, 30-minute periods 
daily of gym (tai chi, yoga) to enhance calm and 
build strength in body and mind.  We will align to 
NYC DOE standards.  Will provide students who 
may require adapted physical education (per IEP) 
an alternative to our program.  We will work with 
our teachers in providing training to incorporate 
Move-to-Improve activities in our classrooms 
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Note on codes

Each learning objective has a unique curriculum framework code, e.g. 
5Rw3. These codes appear in the teacher guide, schemes of work and 
other published resources. The curriculum framework codes include 
the reporting codes that appear in the feedback reports for the tests, 
i.e. Rx, Ri, Rw, Rv, Wa, Wt, Wp and Ws.

Introduction

The Cambridge Primary English Curriculum Framework promotes an 
enquiry-based approach to learning to develop learners’ confi dence, 
creativity and intellectual engagement. Designed to be successful in any 
culture and to promote cross-cultural understanding, this curriculum will 
enable learners to acquire fi rst language competency in English.

The curriculum framework provides a comprehensive set of progressive 
learning objectives for English. The learning objectives detail what 
a learner should know, understand and be able to do in each year 
of primary education. The Cambridge Primary English Curriculum 
Framework provides a solid foundation from which learners can work 
towards study at lower secondary.

Divided into six stages, the curriculum framework covers knowledge, 
skills and understanding in the three strands, Reading, Writing and 
Speaking and listening. 

Within Reading and Writing learning objectives are grouped in 
sub-strands which have a direct relationship with the reporting 
sub-strands of the Checkpoint tests, allowing teachers to link feedback 
from the tests to teaching. Where applicable, in each sub-strand, learning 
objectives that relate to only fi ction are placed before those relating to 
non-fi ction. 

Facilitating skills that have broad application within Reading and Writing 
are included as learning objectives in the sub-strands Develop broad 
reading skills or Develop broad writing skills. These skills are best 
assessed through teacher-, peer- and self-assessment and are not 
directly assessed in the Checkpoint tests. 

The world-class Cambridge Primary Curriculum is based on international 
best practice in schools. The curriculum is dedicated to developing 
learners who are confi dent, responsible, refl ective, innovative and 
engaged. Each curriculum framework for English, mathematics and 
science is designed to engage learners in an active and creative learning 
journey.

Contents
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Stage 1

The following genres and text types are recommended at Stage 1:

Fiction and poetry: real-life stories, traditional tales from different 
cultures, fantasy stories, poetry.

Non-fi ction: non-chronological reports, simple recounts, instructions, 
dictionaries.

Reading

Develop broad reading skills

• 1Ro1 Hear, read and write initial letter sounds. 

• 1Ro2 Know the name of and most common sound associated with 
every letter in the English alphabet.

• 1Ro3 Identify separate sounds (phonemes) within words, which may 
be represented by more than one letter, e.g. ‘th’, ‘ch’, ‘sh’.

• 1Ro4 Use knowledge of sounds to read and write single syllable 
words with short vowels.

• 1Ro5 Blend to read, and segment to spell, words with fi nal and initial 
adjacent consonants, e.g. b-l, n-d.

• 1Ro6 Use phonic knowledge to read decodable words and to 
attempt to sound out some elements of unfamiliar words. 

• 1Ro7 Demonstrate an understanding that one spoken word 
corresponds with one written word.

• 1Ro8 Join in with reading familiar, simple stories and poems.

• 1Ro9 Know that in English, print is read from left to right and top to 
bottom.

• 1Ro10 Read a range of common words on sight.

• 1Ro11 Enjoy reading and listening to a range of books, drawing on 
background information and vocabulary provided. 

• 1Ro12 Make links to own experiences.

• 1Ro13 Retell stories, with some appropriate use of story language.

• 1Ro14 Learn and recite simple poems.

• 1Ro15 Join in and extend rhymes and refrains, playing with language 
patterns.

• 1Ro16 Read aloud independently from simple books.

• 1Ro17 Pause at full stops when reading.

• 1Ro18 Identify sentences in a text.

Demonstrate understanding of explicit meaning in texts 

• 1Rx1 Read labels, lists and captions to fi nd information.

Demonstrate understanding of implicit meaning in texts 

• 1Ri1 Anticipate what happens next in a story.

• 1Ri2 Talk about events in a story and make simple inferences about 
characters and events to show understanding.
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Stage 1

S
tage 1

Explain, comment on and analyse the way writers use stylistic and 
other features of language and structure in texts 

• 1Rw1 Talk about signifi cant aspects of a story’s language, e.g. 
repetitive refrain, rhyme, patterned language.

• 1Rw2 Recognise story elements, e.g. beginning, middle and end.

Recognise conventions and evaluate viewpoint, purpose, themes 
and ideas in texts 

• 1Rv1 Show awareness that texts for different purposes look 
different, e.g. use of photographs, diagrams.

• 1Rv2 Know the parts of a book, e.g. title page, contents.

Writing

Develop broad writing skills

• 1Wo1 Develop a comfortable and effi cient pencil grip.

• 1Wo2 Form letters correctly.

• 1Wo3 Know that a capital letter is used for I, for proper nouns and for 
the start of a sentence.

• 1Wo4 Use knowledge of sounds to write simple regular words, and 
to attempt other words including when writing simple sentences 
dictated by the teacher from memory.

• 1Wo5 Read own writing aloud and talk about it.

• 1Wo6 Develop strategies to build vocabulary.

Select and develop content and use register and language 
appropriate to genre, purpose and audience

• 1Wa1 Write simple storybooks with sentences to caption pictures.

• 1Wa2 Use relevant vocabulary.

• 1Wa3 Record answers to questions, e.g. as lists, charts.

• 1Wa4 Begin to use some formulaic language, e.g. Once upon a time.

• 1Wa5 Write for a purpose using some basic features of text type.

• 1Wa6 Write simple information texts with labels, captions, lists, 
questions and instructions for a purpose.

Structure and organise ideas coherently using sections or 
paragraphs

• 1Wt1 Write a sequence of sentences retelling a familiar story or 
recounting an experience.

Use a range of sentence structures and punctuation accurately to 
convey meaning and create particular effects

• 1Wp1 Mark some sentence endings with a full stop.

• 1Wp2 Compose and write a simple sentence with a capital letter and 
a full stop.
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• 1Wp3 Write sentence-like structures which may be joined by and.

Use accurate spelling

• 1Ws1 Begin to learn common spellings of long vowel phonemes, 
e.g. ‘ee’, ‘ai’, ‘oo’.

• 1Ws2 Spell familiar common words accurately, drawing on sight 
vocabulary.

• 1Ws3 Use rhyme and relate this to spelling patterns.

• 1Ws4 Recognise common word endings, e.g. -s, -ed and -ing.

Speaking and listening

• 1SL1 Speak clearly and choose words carefully to express feelings 
and ideas when speaking of matters of immediate interest.

• 1SL2 Converse audibly with friends, teachers and other adults.

• 1SL3 Show some awareness of the listener through non-verbal 
communication.

• 1SL4 Answer questions and explain further when asked.

• 1SL5 Speak confi dently to a group to share an experience.

• 1SL6 Take turns in speaking.

• 1SL7 Listen to others and respond appropriately.

• 1SL8 Listen carefully to questions and instructions.

• 1SL9 Engage in imaginative play, enacting simple characters or 
situations.

• 1SL10 Understand that people speak in different ways for different 
purposes and meanings.
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The following genres and text types are recommended at Stage 2:

Fiction and poetry: real-life stories, traditional tales from different 
cultures, different stories by the same author, longer stories, poetry.

Non-fi ction: non-chronological reports, instructions, explanations, 
dictionaries.

Reading

Develop broad reading skills

• 2Ro1 Learn the different ways in which vowels can be pronounced, 
e.g. how, low, apple, apron.

• 2Ro2 Use phonics as the main method of tackling unfamiliar words.

• 2Ro3 Identify syllables and split familiar compound words into parts.

• 2Ro4 Extend the range of common words recognised on sight.

• 2Ro5 Begin to develop likes and dislikes in reading and listening to 
stories drawing on background information and vocabulary provided.

• 2Ro6 Read aloud with increased accuracy, fl uency and expression.

• 2Ro7 Begin to read with fl uency and expression, taking some notice 
of punctuation, including speech marks.

• 2Ro8 Explore a variety of non-fi ction texts on screen.

• 2Ro9 Locate words by initial letter in simple dictionaries, glossaries 
and indexes.

• 2Ro10 Discuss the meaning of unfamiliar words encountered in 
reading.

Demonstrate understanding of explicit meaning in texts 

• 2Rx1 Read and respond to question words, e.g. what, where, when, 
who, why.

• 2Rx2 Read and follow simple instructions, e.g. in a recipe.

• 2Rx3 Find answers to questions by reading a section of text.

• 2Rx4 Find factual information from different formats, e.g. charts, 
labelled diagrams.

Demonstrate understanding of implicit meaning in texts 

• 2Ri1 Predict story endings.

• 2Ri2 Identify and describe story settings and characters, recognising 
that they may be from different times and places.

• 2Ri3 Make simple inferences from the words on the page, e.g. about 
feelings.
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Explain, comment on and analyse the way writers use stylistic and 
other features of language and structure in texts 

• 2Rw1 Comment on some vocabulary choices, e.g. adjectives.

• 2Rw2 Talk about what happens at the beginning, in the middle or at 
the end of a story.

• 2Rw3 Read poems and comment on words and sounds, rhyme and 
rhythm.

Recognise conventions and evaluate viewpoint, purpose, themes 
and ideas in texts 

• 2Rv1 Show some awareness that texts have different purposes.

• 2Rv2 Identify general features of known text types.

Writing

Develop broad writing skills

• 2Wo1 Form letters correctly and consistently.

• 2Wo2 Practise handwriting patterns and the joining of letters.

• 2Wo3 Begin to re-read own writing aloud to check for sense and 
accuracy.

• 2Wo4 Use simple non-fi ction texts as a model for writing.

• 2Wo5 Use the structures of familiar poems and stories in developing 
own writing.

• 2Wo6 Plan writing through discussion or by speaking aloud.

• 2Wo7 Make simple notes from a selection of non-fi ction texts, e.g. 
listing key words.

Select and develop content and use register and language 
appropriate to genre, purpose and audience

• 2Wa1 Develop stories with a setting, characters and a sequence of 
events.

• 2Wa2 Choose interesting words and phrases, e.g. in describing 
people and places.

• 2Wa3 Build and use collections of interesting and signifi cant words.

• 2Wa4 Begin to use dialogue in stories.

• 2Wa5 Use features of chosen text type.

• 2Wa6 Write instructions and recount events and experiences.

• 2Wa7 Write simple evaluations of books read.

Structure and organise ideas coherently using sections or paragraphs

• 2Wt1 Structure a story with a beginning, middle and end.

• 2Wt2 Use the language of time, e.g. suddenly, after that.

• 2Wt3 Link ideas in sections, grouped by content.

• 2Wt4 Use a variety of simple organisational devices in non-fi ction, 
e.g. headings, captions.
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Use a range of sentence structures and punctuation accurately to 
convey meaning and create particular effects

• 2Wp1 Write in clear sentences using capital letters, full stops and 
question marks.

• 2Wp2 Find alternatives to and/then in developing a narrative and 
connecting ideas.

• 2Wp3 Use mainly simple and compound sentences, with and/but 
to connect ideas. Because may begin to be used in a complex 
sentence.

• 2Wp4 Use the past and present tenses accurately (if not always 
consistently).

• 2Wp5 Begin to vary sentence openings, e.g. with simple adverbs. 

• 2Wp6 Write using a variety of sentence types.

Use accurate spelling

• 2Ws1 Learn the different common spellings of long vowel 
phonemes.

• 2Ws2 Apply knowledge of phonemes and spelling patterns in writing 
independently as well as when writing sentences dictated by the 
teacher from memory.

• 2Ws3 Secure the spelling of high frequency words and common 
irregular words.

• 2Ws4 Spell words with common prefi xes and suffi xes, e.g. un-, dis-, 
-ful, -ly.

Speaking and listening

• 2SL1 Recount experiences and explore possibilities.

• 2SL2 Explain plans and ideas, extending them in the light of 
discussion.

• 2SL3 Articulate clearly so that others can hear.

• 2SL4 Vary talk and expression to gain and hold the listener’s 
attention.

• 2SL5 Show awareness of the listener by including relevant details.

• 2SL6 Attempt to express ideas precisely, using a growing vocabulary.

• 2SL7 Listen carefully and respond appropriately, asking questions of 
others.

• 2SL8 Demonstrate ‘attentive listening’ and engage with another 
speaker.

• 2SL9 Extend experiences and ideas through role-play.

• 2SL10 Begin to be aware of ways in which speakers vary talk, e.g. 
the use of more formal vocabulary and tone of voice.

• 2SL11 Show awareness that speakers use a variety of ways 
of speaking in different situations and try out different ways of 
speaking.
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Stage 3

*Broad reading skills are not assessed in the tests.

The following genres and text types are recommended at Stage 3:

Fiction and poetry: real life stories, myths and legends, adventure 
stories, poetry, plays.

Non-fi ction: letters, non-chronological reports, instructions.

Reading

Develop broad reading skills*

• 3Ro1 Use effective strategies to tackle blending unfamiliar words to 
read, including sounding out, separating into syllables, using analogy, 
identifying known suffi xes and prefi xes, using context.

• 3Ro2 Read a range of story, poetry and information books and begin 
to make links between them.

• 3Ro3 Read and comment on different books by the same author.

• 3Ro4 Practise learning and reciting poems.

• 3Ro5 Read aloud with expression to engage the listener.

• 3Ro6 Sustain the reading of 48–64 page books, noting how a text is 
organised into sections or chapters.

• 3Ro7 Use knowledge of punctuation and grammar to read age-
appropriate texts with fl uency, understanding and expression.

• 3Ro8 Locate information in a non-fi ction text using a contents page 
and index.

• 3Ro9 Use IT sources to locate simple information.

• 3Ro10 Read and follow instructions to carry out an activity.

• 3Ro11 Locate books by classifi cation.

• 3Ro12 Read playscripts and dialogue, with awareness of different 
voices.

Demonstrate understanding of explicit meaning in texts 

• 3Rx1 Answer questions with some reference to single points in a 
text.

• 3Rx2 Scan a passage to fi nd specifi c information and answer 
questions.

• 3Rx3 Identify the main points or gist of a text.

Demonstrate understanding of implicit meaning in texts 

• 3Ri1 Begin to infer meanings beyond the literal, e.g. about motives 
and character.

• 3Ri2 Infer the meaning of unknown words from their context.
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*Broad writing skills are not assessed in the tests.

Explain, comment on and analyse the way writers use stylistic and 
other features of language and structure in texts 

• 3Rw1 Consider how choice of words can heighten meaning.

• 3Rw2 Consider words that make an impact, e.g. adjectives and 
powerful verbs.

• 3Rw3 Consider ways that information is set out on a page and on a 
screen, e.g. lists, charts, bullet points.

Recognise conventions and evaluate viewpoint, purpose, themes 
and ideas in texts 

• 3Rv1 Identify the main purpose of a text.

• 3Rv2 Understand and use the terms ‘fact’, ‘fi ction’ and ‘non-fi ction’.

• 3Rv3 Identify different types of stories and typical story themes.

Writing

Develop broad writing skills*

• 3Wo1 Ensure consistency in the size and proportion of letters and 
the spacing of words.

• 3Wo2 Practise joining letters in handwriting.

• 3Wo3 Build up handwriting speed, fl uency and legibility.

• 3Wo4 Use IT to write, edit and present work.

• 3Wo5 Identify misspelt words in own writing and keep individual 
spelling logs.

• 3Wo6 Use reading as a model for writing dialogue.

• 3Wo7 Write simple sentences, dictated by the teacher, from 
memory.

• 3Wo8 Write simple playscripts based on reading.

• 3Wo9 Use a dictionary or electronic means to fi nd the spelling and 
meaning of words.

• 3Wo10 Make a record of information drawn from a text, e.g. by 
completing a chart.

Select and develop content and use register and language 
appropriate to genre, purpose and audience

• 3Wa1 Develop descriptions of settings in stories.

• 3Wa2 Write portraits of characters.

• 3Wa3 Choose and compare words to strengthen the impact of 
writing, including noun phrases.

• 3Wa4 Explore vocabulary for introducing and concluding dialogue, 
e.g. said, asked.

• 3Wa5 Generate synonyms for high frequency words, e.g. big, little, 
good.

• 3Wa6 Establish purpose for writing, using features and style based 
on model texts.
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• 3Wa7 Write fi rst-person accounts and descriptions based on 
observation.

• 3Wa8 Write book reviews summarising what a book is about.

• 3Wa9 Write and perform poems, attending to the sound of words.

• 3Wa10 Write letters, notes and messages.

Structure and organise ideas coherently using sections or 
paragraphs

• 3Wt1 Develop a range of adverbials to signal the relationship 
between events.

• 3Wt2 Begin to organise writing in sections or paragraphs in extended 
stories.

• 3Wt3 Plan main points as a structure for story writing.

Use a range of sentence structures and punctuation accurately to 
convey meaning and create particular effects

• 3Wp1 Maintain accurate use of capital letters and full stops in 
showing sentences and check by reading own writing aloud.

• 3Wp2 Use a wider variety of sentence types including simple, 
compound and some complex sentences.

• 3Wp3 Continue to improve consistency in the use of tenses.

• 3Wp4 Vary sentence openings, e.g. with adverbials.

• 3Wp5 Recognise the use of the apostrophe to mark omission in 
shortened words, e.g. can’t, don’t.

• 3Wp6 Learn the basic conventions of speech punctuation and begin 
to use speech marks.

• 3Wp7 Use question marks, exclamation marks and commas in lists.

• 3Wp8 Collect examples of nouns, verbs and adjectives, and use the 
terms appropriately.

• 3Wp9 Identify pronouns and understand their function in a sentence.

• 3Wp10 Understand that verbs are necessary for meaning in a 
sentence.

• 3Wp11 Understand pluralisation and use the terms ‘singular’ and 
‘plural’.

• 3Wp12 Know irregular forms of common verbs.

• 3Wp13 Ensure grammatical agreement of pronouns and verbs in 
using standard English.

Use accurate spelling

• 3Ws1 Use effective strategies to tackle segmenting unfamiliar words 
to spell, including segmenting into individual sounds, separating into 
syllables, using analogy, identifying known suffi xes and prefi xes, 
applying known spelling rules, visual memory, mnemonics.

• 3Ws2 Explore words that have the same spelling but different 
meanings (homonyms), e.g. form, wave.
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*Speaking and listening skills are not assessed in the tests.

• 3Ws3 Learn rules for adding -ing, -ed, -s to verbs.

• 3Ws4 Extend earlier work on prefi xes and suffi xes.

• 3Ws5 Use and spell compound words.

• 3Ws6 Organise words or information alphabetically using fi rst two 
letters.

Speaking and listening*

• 3SL1 Speak clearly and confi dently in a range of contexts, including 
longer speaking turns.

• 3SL2 Adapt tone of voice, use of vocabulary and non-verbal features 
for different audiences.

• 3SL3 Take turns in discussion, building on what others have said.

• 3SL4 Listen and respond appropriately to others’ views and opinions.

• 3SL5 Listen and remember a sequence of instructions.

• 3SL6 Practise to improve performance when reading aloud.

• 3SL7 Begin to adapt movement to create a character in drama.

• 3SL8 Develop sensitivity to ways that others express meaning in 
their talk and non-verbal communication.
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*Broad reading skills are not assessed in the tests.

The following genres and text types are recommended at Stage 4:

Fiction and poetry, including examples from other cultures: historical 
stories, stories set in imaginary worlds, real life stories about issues/
dilemmas, poetry including imagery, plays.

Non-fi ction: newspapers and magazines, non-chronological reports, 
explanations, persuasive texts (including advertisements).

Reading

Develop broad reading skills*

• 4Ro1 Extend the range of reading.

• 4Ro2 Explore the different processes of reading silently and reading 
aloud.

• 4Ro3 Read further stories or poems by a favourite writer, and 
compare them.

• 4Ro4 Use knowledge of punctuation and grammar to read with 
fl uency, understanding and expression.

• 4Ro5 Identify all the punctuation marks and respond to them when 
reading.

• 4Ro6 Apply phonic/spelling, graphic, grammatical and contextual 
knowledge in reading unfamiliar words.

• 4Ro7 Read and perform playscripts, exploring how scenes are 
built up.

• 4Ro8 Express a personal response to a text, and link characters and 
settings to personal experience.

Demonstrate understanding of explicit meaning in texts 

• 4Rx1 Retell or paraphrase events from the text in response to 
questions.

• 4Rx2 Note key words and phrases to identify the main points in a 
passage.

• 4Rx3 Distinguish between fact and opinion in print and IT sources.

• 4Rx4 Explore explicit meanings in a text.

Demonstrate understanding of implicit meaning in texts 

• 4Ri1 Investigate how settings and characters are built up from details 
and identify key words and phrases.

• 4Ri2 Explore implicit meanings in a text.

Explain, comment on and analyse the way writers use stylistic and 
other features of language and structure in texts 

• 4Rw1 Recognise meaning in fi gurative language.

• 4Rw2 Understand the impact of imagery and fi gurative language in 
poetry, including alliteration and simile, e.g. as ... as a ... .

• 4Rw3 Understand how expressive and descriptive language creates 
mood.

• 4Rw4 Identify adverbs and their impact on meaning.
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*Broad writing skills are not assessed in the tests.

• 4Rw5 Understand the use of connectives to structure an argument, 
e.g. if, although.

• 4Rw6 Understand how points are ordered to make a coherent 
argument.

• 4Rw7 Understand the main stages in a story from introduction to 
resolution.

• 4Rw8 Explore narrative order and the focus on signifi cant events.

• 4Rw9 Understand how paragraphs and chapters are used to 
organise ideas.

• 4Rw10 Compare and contrast poems and investigate poetic features.

• 4Rw11 Investigate the grammar of different sentences: statements, 
questions and orders.

Recognise conventions and evaluate viewpoint, purpose, themes 
and ideas in texts 

• 4Rv1 Identify different types of non-fi ction text and their known key 
features.

• 4Rv2 Read newspaper reports and consider how they engage the 
reader.

• 4Rv3 Understand how persuasive writing is used to convince a 
reader.

Writing

Develop broad writing skills*

• 4Wo1 Identify syllabic patterns in multisyllabic words.

• 4Wo2 Explore the layout and presentation of writing, in the context 
of helping it to fi t its purpose.

• 4Wo3 Use joined-up handwriting in all writing.

• 4Wo4 Look for alternatives for overused words and expressions.

• 4Wo5 Make short notes from a text and use these to aid writing.

• 4Wo6 Collect and present information from non-fi ction texts.

• 4Wo7 Re-read own writing aloud to check punctuation and 
grammatical sense.

• 4Wo8 Write sentences, dictated by the teacher, from memory.

Select and develop content and use register and language 
appropriate to genre, purpose and audience

• 4Wa1 Write character profi les, using detail to capture the reader’s 
imagination.

• 4Wa2 Adopt a viewpoint as a writer, expressing opinions about 
characters or places.

• 4Wa3 Choose and compare words to strengthen the impact of 
writing, including some powerful verbs.

• 4Wa4 Use more powerful verbs, e.g. rushed instead of went.
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• 4Wa5 Explore degrees of intensity in adjectives, e.g. cold, tepid, 
warm, hot.

• 4Wa6 Elaborate on basic information with some detail.

• 4Wa7 Write newspaper-style reports, instructions and non-
chronological reports.

• 4Wa8 Show awareness of the reader by adopting an appropriate 
style or viewpoint.

• 4Wa9 Present an explanation or a point of view in ordered points, 
e.g. in a letter.

• 4Wa10 Explore alternative openings and endings for stories.

• 4Wa11 Summarise a sentence or a paragraph in a limited number 
of words.

Structure and organise ideas coherently using sections or 
paragraphs

• 4Wt1 Explore different ways of planning stories, and write longer 
stories from plans.

• 4Wt2 Begin to use paragraphs more consistently to organise and 
sequence ideas.

Use a range of sentence structures and punctuation accurately to 
convey meaning and create particular effects

• 4Wp1 Use a wider variety of connectives in an increasing range of 
sentences.

• 4Wp2 Use commas to mark meaning within sentences.

• 4Wp3 Experiment with varying tenses in texts, e.g. in dialogue.

• 4Wp4 Understand past and present tenses and future forms of 
verbs.

• 4Wp5 Understand all parts of the verb to be and know when to use 
each one.

• 4Wp6 Use a range of end-of-sentence punctuation with accuracy.

• 4Wp7 Use speech marks and begin to use other associated 
punctuation.

• 4Wp8 Learn the use of the apostrophe to show possession, 
e.g. girl’s, girls’.

Use accurate spelling

• 4Ws1 Extend knowledge and use of spelling patterns, e.g. vowel 
phonemes, double consonants, silent letters, common prefi xes and 
suffi xes.

• 4Ws2 Investigate spelling patterns; generate and test rules that 
govern them.
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*Speaking and listening skills are not assessed in the tests.

• 4Ws3 Check and correct spellings and identify words that need to be 
learned.

• 4Ws4 Spell words with common letter strings but different 
pronunciations, e.g. tough, through, trough, plough.

• 4Ws5 Revise rules for spelling words with common infl ections, 
e.g. -ing, -ed, -s.

• 4Ws6 Extend earlier work on prefi xes and suffi xes.

• 4Ws7 Match spelling to meaning when words sound the same 
(homophones), e.g. to/two/too, right/write.

• 4Ws8 Use all the letters in sequence for alphabetical ordering.

• 4Ws9 Build words from other words with similar meanings, 
e.g. medical, medicine.

• 4Ws10 Collect and classify words with common roots, e.g. invent, 
prevent.

Speaking and listening*

• 4SL1 Organise ideas in a longer speaking turn to help the listener.

• 4SL2 Vary use of vocabulary and level of detail according to purpose.

• 4SL3 Understand the gist of an account or the signifi cant points and 
respond to main ideas with relevant suggestions and comments.

• 4SL4 Deal politely with opposing points of view.

• 4SL5 Listen carefully in discussion, contributing relevant comments 
and questions.

• 4SL6 Adapt the pace and loudness of speaking appropriately when 
performing or reading aloud.

• 4SL7 Adapt speech and gesture to create a character in drama.

• 4SL8 Comment on different ways that meaning can be expressed in 
own and others’ talk.
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*Broad reading skills are not assessed in the tests.

The following genres and text types are recommended at Stage 5:

Fiction and poetry: novels and longer stories, fables, myths and 
legends, stories from other cultures, older literature including 
traditional tales, poetry, plays including fi lm narrative and dramatic 
conventions.

Non-fi ction: non-chronological reports, explanations, recounts 
(including biography), persuasive texts.

Reading

Develop broad reading skills*

• 5Ro1 Skim read to gain an overall sense of a text and scan for 
specifi c information.

• 5Ro2 Compare and evaluate the print and fi lm versions of a novel 
or play.

• 5Ro3 Compare dialogue and dramatic conventions in fi lm narrative.

• 5Ro4 Read and perform narrative poems.

• 5Ro5 Read poems by signifi cant poets and compare style, forms and 
themes.

• 5Ro6 Investigate the origin and appropriate use of idiomatic phrases.

Demonstrate understanding of explicit meaning in texts 

• 5Rx1 Look for information in non-fi ction texts to build on what is 
already known.

• 5Rx2 Extract key points and group and link ideas.

• 5Rx3 Locate information confi dently and effi ciently from different 
sources.

Demonstrate understanding of implicit meaning in texts 

• 5Ri1 Provide accurate textual reference from more than one point in 
a story to support answers to questions.

• 5Ri2 Identify the point of view from which a story is told.

Explain, comment on and analyse the way writers use stylistic and 
other features of language and structure in texts 

• 5Rw1 Comment on a writer’s use of language and explain reasons 
for the writer’s choices.

• 5Rw2 Begin to interpret imagery and techniques, e.g. metaphor, 
personifi cation, simile, adding to understanding beyond the literal.

• 5Rw3 Discuss metaphorical expressions and fi gures of speech.

• 5Rw4 Understand clauses within sentences and how they are 
connected.

• 5Rw5 Compare the structure of different stories.
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*Broad writing skills are not assessed in the tests.

• 5Rw6 Understand the difference between direct and reported 
speech.

• 5Rw7 Learn how dialogue is set out and punctuated.

• 5Rw8 Identify unfamiliar words, explore defi nitions and use new 
words in context.

• 5Rw9 Understand the use of impersonal style in explanatory texts.

• 5Rw10 Understand conventions of standard English, e.g. agreement 
of verbs.

Recognise conventions and evaluate viewpoint, purpose, themes 
and ideas in texts 

• 5Rv1 Read and evaluate non-fi ction texts for purpose, style, clarity 
and organisation.

• 5Rv2 Explore the features of texts which are about events and 
experiences, e.g. diaries.

• 5Rv3 Compare writing that informs and persuades.

• 5Rv4 Note the use of persuasive devices, words and phrases in print 
and other media.

• 5Rv5 Read and identify characteristics of myths, legends and fables.

• 5Rv6 Read widely and explore the features of different fi ction 
genres.

• 5Rv7 Consider how a writer expresses their own point of view, e.g. 
how characters are presented.

Writing

Develop broad writing skills*

• 5Wo1 Recognise a range of less common letter strings in words 
which may be pronounced differently.

• 5Wo2 Evaluate own and others’ writing.

• 5Wo3 Use dictionaries effi ciently and carry out IT spell checks.

• 5Wo4 Make notes for different purposes, using simple abbreviations 
and writing ‘in your own words’. 

• 5Wo5 Practise fast, fl uent and legible handwriting styles for different 
purposes. 

Select and develop content and use register and language 
appropriate to genre, purpose and audience

• 5Wa1 Use imagery and fi gurative language to evoke imaginative 
response.

• 5Wa2 Maintain a consistent viewpoint when writing.

• 5Wa3 Use a more specialised vocabulary to match the topic.

• 5Wa4 Choose words and phrases carefully to convey feeling and 
atmosphere.

• 5Wa5 Collect synonyms and opposites and investigate shades of 
meaning.

• 5Wa6 Use a thesaurus to extend vocabulary and choice of words.
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• 5Wa7 Write non-chronological reports and explanations.

• 5Wa8 Write new scenes or characters into a story, or write from 
another viewpoint.

• 5Wa9 Draft and write letters for real purposes.

• 5Wa10 Write own versions of legends, myths and fables, using 
structures from reading.

• 5Wa11 Write a playscript, including production notes to guide 
performance.

• 5Wa12 Write a commentary on an issue, setting out and justifying a 
personal view.

• 5Wa13 Record ideas, refl ections and predictions about books, e.g. in 
a reading log.

• 5Wa14 Practise proofreading and editing own writing for clarity and 
correctness.

• 5Wa15 Review, revise and edit writing in order to improve it, using IT 
as appropriate.

Structure and organise ideas coherently using sections or 
paragraphs

• 5Wt1 Map out writing to plan structure, e.g. paragraphs, sections, 
chapters.

• 5Wt2 Use pronouns, making clear to what or to whom they refer.

• 5Wt3 Begin to establish links between paragraphs using adverbials.

Use a range of sentence structures and punctuation accurately to 
convey meaning and create particular effects

• 5Wp1 Use an increasing range of subordinating connectives.

• 5Wp2 Combine simple sentences and re-order clauses to make 
compound and complex sentences.

• 5Wp3 Begin to use the comma to separate clauses within sentences 
and clarify meaning in complex sentences.

• 5Wp4 Begin to set out dialogue appropriately, using a range of 
punctuation.

• 5Wp5 Identify prepositions and use the term preposition.

• 5Wp6 Extend understanding of the use of adverbs to qualify verbs, 
e.g. in dialogue.

• 5Wp7 Use apostrophes for both possession and shortened forms.

• 5Wp8 Spell and make correct use of possessive pronouns, e.g. their, 
theirs, my, mine.
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*Speaking and listening skills are not assessed in the tests.

Use accurate spelling

• 5Ws1 Investigate the spelling of word-fi nal unstressed vowels, e.g. 
the unstressed ‘er’ at the end of butter and unstressed ‘ee’ at the 
end of city.

• 5Ws2 Learn spelling rules for words ending in -e and -y, e.g. take/
taking, try/tries.

• 5Ws3 Know rules for doubling consonants and investigate patterns in 
the use of single and double consonants, e.g. -full/-ful.

• 5Ws4 Use known spellings to work out the spelling of related words.

• 5Ws5 Use effective strategies for learning new spellings and 
misspelt words.

• 5Ws6 Identify ‘silent’ vowels in polysyllabic words, e.g. library, 
interest.

• 5Ws7 Investigate spelling patterns for pluralisation, e.g. -s, -es, 
-y/-ies, -f/-ves.

• 5Ws8 Extend earlier work on prefi xes and suffi xes, recognising that 
different spelling rules apply for suffi xes which begin with vowels and 
those that begin with consonants.

• 5Ws9 Understand ways of creating opposites, e.g. un-, im- and 
comparatives, e.g. -er, -est.

• 5Ws10 Understand grammatical homophones, e.g. they’re, their, 
there.

• 5Ws11 Identify word roots and derivations to support spelling and 
vocabulary, e.g. sign, signal, signature.

Speaking and listening*

• 5SL1 Shape and organise ideas clearly when speaking to aid the 
listener.

• 5SL2 Prepare and present an argument to persuade others to adopt 
a point of view.

• 5SL3 Talk confi dently in extended turns and listen purposefully in a 
range of contexts, responding to guidance about, and feedback on, 
the quality of contributions.

• 5SL4 Begin to adapt non-verbal gestures and vocabulary to suit 
content and audience. 

• 5SL5 Describe events and convey opinions with increasing clarity 
and detail.

• 5SL6 Recall and discuss important features of a talk, possibly 
contributing new ideas.

• 5SL7 Ask questions to develop ideas and extend understanding.

• 5SL8 Report back to a group, using notes to present fi ndings about a 
topic studied. Evaluate what is heard and give reasons for agreement 
or disagreement.

• 5SL9 Take different roles and responsibilities within a group.

• 5SL10 Convey ideas about characters in drama through deliberate 
choice of speech, gesture and movement.

• 5SL11 Begin to discuss how and why language choices vary in 
different situations.
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*Broad reading skills are not assessed in the tests.

The following genres and text types are recommended at Stage 6:

Fiction: various genres including science fi ction, extended narratives, 
stories with fl ashbacks, poetry including imagery, plays.

Non-fi ction: a range of forms and impersonal writing including 
recounts (biography, autobiography, diaries), non-chronological 
reports (journalistic writing), explanations, arguments, discussions.

Reading

Develop broad reading skills*

• 6Ro1 Articulate personal responses to reading, with close reference 
to the text.

• 6Ro2 Understand different word classes.

• 6Ro3 Develop familiarity with the work of established authors and 
poets, identifying features which are common to more than one text.

Demonstrate understanding of explicit meaning in texts 

• 6Rx1 Distinguish between fact and opinion in a range of texts and 
other media.

• 6Rx2 Paraphrase explicit meanings based on information from more 
than one point in the text.

Demonstrate understanding of implicit meaning in texts 

• 6Ri1 Consider how the author manipulates the reaction of the reader, 
e.g. how characters and settings are presented.

• 6Ri2 Look for implicit meanings, and make plausible inferences from 
more than one point in the text.

Explain, comment on and analyse the way writers use stylistic and 
other features of language and structure in texts 

• 6Rw1 Comment on a writer’s use of language, demonstrating 
awareness of its impact on the reader.

• 6Rw2 Explore proverbs, sayings and fi gurative expressions.

• 6Rw3 Analyse the success of writing in evoking particular moods, 
e.g. suspense.

• 6Rw4 Begin to show awareness of the impact of a writer’s choices 
of sentence length and structure.

• 6Rw5 Understand the use of conditionals, e.g. to express possibility. 

• 6Rw6 Discuss and express preferences in terms of language, style 
and themes.

• 6Rw7 Understand aspects of narrative structure, e.g. the handling 
of time.

• 6Rw8 Analyse how paragraphs and chapters are structured and 
linked.
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*Broad writing skills are not assessed in the tests.

• 6Rw9 Read and interpret poems in which meanings are implied or 
multi-layered.

• 6Rw10 Explore the how poets manipulate and play with words and 
their sounds.

• 6Rw11 Explore the use of active and passive verbs within a 
sentence.

• 6Rw12 Understand changes over time in words and expressions and 
their use.

• 6Rw13 Identify uses of the colon, semi-colon, parenthetic commas, 
dashes and brackets.

Recognise conventions and evaluate viewpoint, purpose, themes 
and ideas in texts 

• 6Rv1 Recognise key characteristics of a range of non-fi ction text 
types.

• 6Rv2 Understand the conventions of standard English usage in 
different forms of writing.

• 6Rv3 Understand language conventions and grammatical features of 
different types of text.

• 6Rv4 Compare the language, style and impact of a range of non-
fi ction writing.

• 6Rv5 Explore autobiography and biography, and fi rst and third person 
narration.

• 6Rv6 Identify features of balanced written arguments.

• 6Rv7 Take account of viewpoint in a novel, and distinguish voice of 
author from that of narrator.

• 6Rv8 Begin to develop awareness that the context for which the 
writer is writing and the context in which the reader is reading can 
impact on how the text is understood.

Writing

Develop broad writing skills*

• 6Wo1 Continue to learn words, apply patterns and improve accuracy 
in spelling.

• 6Wo2 Use handwriting and IT effectively, making appropriate choices 
of presentation, to prepare writing for publication.

• 6Wo3 Develop a personal handwriting style to write legibly, fl uently 
and with increasing speed, choosing the writing implement that is 
best suited for a task.

Select and develop content and use register and language 
appropriate to genre, purpose and audience

• 6Wa1 Establish and maintain a clear viewpoint, with some 
elaboration of personal voice.

• 6Wa2 Develop some imaginative detail through careful use of 
vocabulary and style.

• 6Wa3 Explore defi nitions and shades of meaning and use new words 
in context.
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• 6Wa4 Use the styles and conventions of journalism to write reports 
on events.

• 6Wa5 Write a balanced report of a controversial issue.

• 6Wa6 Develop skills of writing biography and autobiography.

• 6Wa7 Adapt the conventions of a text type for a particular purpose.

• 6Wa8 Select appropriate non-fi ction style and form to suit specifi c 
purposes.

• 6Wa9 Write non-chronological reports linked to work in other 
subjects.

• 6Wa10 Summarise a passage, chapter or text in a given number of 
words.

• 6Wa11 Argue a case in writing, developing points logically and 
convincingly.

• 6Wa12 Use different genres as models for writing.

Structure and organise ideas coherently using sections or 
paragraphs

• 6Wt1 Plan plot, characters and structure effectively in writing an 
extended story.

• 6Wt2 Use paragraphs, sequencing and linking them appropriately to 
support overall development of the text.

• 6Wt3 Manage the development of an idea throughout a piece of 
writing, e.g. link the end to the beginning.

• 6Wt4 Use a range of devices to support cohesion within paragraphs.

• 6Wt5 Use connectives to structure an argument or discussion.

Use a range of sentence structures and punctuation accurately to 
convey meaning and create particular effects

• 6Wp1 Use a wide range of connectives to clarify relationships 
between ideas, e.g. however, therefore, although.

• 6Wp2 Develop grammatical control of complex sentences, 
manipulating them for effect.

• 6Wp3 Distinguish the main clause and other clauses in a complex 
sentence.

• 6Wp4 Develop increasing accuracy in using punctuation effectively to 
mark out the meaning in complex sentences.

• 6Wp5 Punctuate speech and use apostrophes accurately.

Use accurate spelling

• 6Ws1 Learn word endings with different spellings but the same 
pronunciation, e.g. -tion, -cian, -sion, -ssion; -ance, -ence.

• 6Ws2 Use correct choices when representing consonants, e.g. 
‘ck’/’k’/’ke’/’que’/’ch’; ‘ch’/’tch’; ‘j’/’dj’/’dje’.

• 6Ws3 Further investigate spelling rules and exceptions, including 
representing unstressed vowels.
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*Speaking and listening skills are not assessed in the tests.

• 6Ws4 Develop knowledge of word roots, prefi xes and suffi xes, 
including recognising variations, e.g. im, in, ir, il; ad, ap, af, al and 
knowing when to use double consonants.

• 6Ws5 Know how to transform meaning with prefi xes and suffi xes.

• 6Ws6 Explore word origins and derivations and the use of words 
from other languages.

• 6Ws7 Investigate meanings and spellings of connectives.

Speaking and listening*

• 6SL1 Express and explain ideas clearly, making meaning explicit 
and respond to guidance about, and feedback on, the quality of 
contributions.

• 6SL2 Use spoken language well to persuade, instruct or make a 
case, e.g. in a debate.

• 6SL3 Vary vocabulary, expression and tone of voice to engage the 
listener and suit the audience, purpose and context.

• 6SL4 Structure talk to aid a listener’s understanding and 
engagement.

• 6SL5 Speak confi dently in formal and informal contexts.

• 6SL6 Pay close attention in discussion to what others say, asking and 
answering questions to introduce new ideas.

• 6SL7 Help to move group discussion forward, e.g. by clarifying, 
summarising.

• 6SL8 Prepare, practise and improve a spoken presentation or 
performance.

• 6SL9 Convey ideas about characters in drama in different roles 
and scenarios through deliberate choice of speech, gesture and 
movement.

• 6SL10 Refl ect on variations in speech, and appropriate use of 
standard English.
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Note on codes

Each learning objective has a unique curriculum framework code, e.g. 
1Nn1. These codes appear in the Cambridge Teacher Guide, schemes 
of work and other published resources. Each sub-strand has a blue 
reporting code, e.g. Nn. These codes appear in Checkpoint feedback 
reports. Stages 1 and 2 are not assessed and so do not have reporting 
codes. Similarly, Problem solving is not assessed separately and does 
not have a reporting code.

Introduction

Welcome to the Cambridge Primary Mathematics curriculum framework.

This framework provides a comprehensive set of progressive learning 
objectives for mathematics.  The objectives detail what the Iearner 
should know or what they should be able to do in each year of primary 
education.  The learning objectives provide a structure for teaching and 
learning and a reference against which learners’ ability and understanding 
can be checked.

The Cambridge Primary Mathematics curriculum is presented in five 
content areas: Number, Geometry, Measure, Handling data and Problem 
solving.  The first four content areas are all underpinned by Problem 
solving, which describes using techniques and skills and the application 
of understanding and strategies in solving problems.  Mental strategies 
are also a key part of the Number content.  This curriculum focuses 
on principles, patterns, systems, functions and relationships so that 
learners can apply their mathematical knowledge and develop a holistic 
understanding of the subject.  The Cambridge Primary Mathematics 
curriculum framework provides a solid foundation upon which the later 
stages of education can be built.

The Cambridge Curriculum is founded on the values of the University 
of Cambridge and best practice in schools.  The curriculum is dedicated 
to developing learners who are confident, responsible, innovative and 
engaged.  Each curriculum framework for English, mathematics and 
science is designed to engage learners in an active and creative learning 
journey.

Contents
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Number

Numbers and the number system

• 1Nn1 Recite numbers in order (forwards from 1 to 100, backwards 
from 20 to 0).

• 1Nn2 Read and write numerals from 0 to 20.

• 1Nn3 Count objects up to 20, recognising conservation of number.

• 1Nn4 Count on in tens from zero or a single-digit number to 100 or 
just over.

• 1Nn5 Count on in twos, beginning to recognise odd/even numbers 
to 20 as ‘every other number’.

• 1Nn6 Begin partitioning two-digit numbers into tens and ones and 
reverse.

• 1Nn7 Within the range 0 to 30, say the number that is 1 or 10 more 
or less than any given number.

• 1Nn8 Use more or less to compare two numbers, and give a number 
which lies between them. 

• 1Nn9 Order numbers to at least 20 positioning on a number track; 
use ordinal numbers. 

• 1Nn10 Use the = sign to represent equality.

• 1Nn11 Give a sensible estimate of some objects that can be checked 
by counting, e.g. to 30.

• 1Nn12 Find halves of small numbers and shapes by folding, and 
recognise which shapes are halved.

Calculation

Mental strategies

• 1Nc1 Know all number pairs to 10 and record the related addition/
subtraction facts.

• 1Nc2 Begin to know number pairs to 6, 7, 8, 9 and 10.

• 1Nc3 Add more than two small numbers, spotting pairs to 10, 
e.g. 4 + 3 + 6 = 10 + 3.

• 1Nc4 Begin using pairs to 10 to bridge 10 when adding/subtracting, 
e.g. 8 + 3, add 2, then 1.  

• 1Nc5 Know doubles to at least double 5.

• 1Nc6 Find near doubles using doubles already known, e.g. 5 + 6. 

• 1Nc7 Begin to recognise multiples of 2 and 10.

Stage 1
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Stage 1

Number (continued)

Calculation (continued) 

Addition and subtraction

• 1Nc8 Understand addition as counting on and combining two sets; 
record related addition sentences.

• 1Nc9 Understand subtraction as counting back and ‘take away’; 
record related subtraction sentences. 

• 1Nc10 Understand difference as ‘how many more to make?’

• 1Nc11 Add/subtract a single-digit number by counting on/back.

• 1Nc12 Find two more or less than a number to 20, recording the 
jumps on a number line.

• 1Nc13 Relate counting on and back in tens to finding 10 more/less 
than a number (< 100).

• 1Nc14 Begin to use the +, – and = signs to record calculations in 
number sentences. 

• 1Nc15 Understand that changing the order of addition does not 
change the total.

• 1Nc16 Add a pair of numbers by putting the larger number first and 
counting on.

• 1Nc17 Recognise the use of a sign such as  to represent an 
unknown, e.g. 6 +  = 10.

• 1Nc18 Begin to add single- and two-digit numbers. 

Multiplication and division

• 1Nc19 Double any single-digit number.

• 1Nc20 Find halves of even numbers of objects up to 10.

• 1Nc21 Try to share numbers to 10 to find which are even and which 
are odd.

• 1Nc22 Share objects into two equal groups in a context. 

Geometry

Shapes and geometric reasoning

• 1Gs1 Name and sort common 2D shapes (e.g. circles, squares, 
rectangles and triangles) using features such as number of sides, 
curved or straight.  Use them to make patterns and models. 

• 1Gs2 Name and sort common 3D shapes (e.g. cube, cuboid, 
cylinder, cone and sphere) using features such as number of faces, 
flat or curved faces.  Use them to make patterns and models. 

• 1Gs3 Recognise basic line symmetry.

Position and movement

• 1Gp1 Use everyday language of direction and distance to describe 
movement of objects.

S
tage 1



Cambridge Primary Mathematics Curriculum Framework (with codes) 3

Stage 1

Measure

Money

• 1Mm1 Recognise all coins and work out how to pay an exact sum 
using smaller coins.

Length, mass and capacity 

• 1Ml1 Compare lengths and weights by direct comparison, then by 
using uniform non-standard units. 

• 1Ml2 Estimate and compare capacities by direct comparison, then by 
using uniform non-standard units.

• 1Ml3 Use comparative language, e.g. longer, shorter, heavier, lighter.

Time

• 1Mt1 Begin to understand and use some units of time, e.g. minutes, 
hours, days, weeks, months and years.

• 1Mt2 Read the time to the hour (o’clock) and know key times of day 
to the nearest hour.

• 1Mt3 Order the days of the week and other familiar events.

Handling data

Organising, categorising and representing data

• 1Dh1 Answer a question by sorting and organising data or objects in 
a variety of ways, e.g.

–   using block graphs and pictograms with practical resources; 
discussing the results

–   in lists and tables with practical resources; discussing the results

–   in Venn or Carroll diagrams giving different criteria for grouping the 
same objects

S
ta
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 1
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Problem solving

Using techniques and skills in solving mathematical problems

• 1Pt1 Choose appropriate strategies to carry out calculations, 
explaining working out.

• 1Pt2 Explore number problems and puzzles.

• 1Pt3 Find many combinations, e.g. combinations of three pieces of 
different coloured clothing.

• 1Pt4 Decide to add or subtract to solve a simple word problem (oral), 
and represent it with objects.

• 1Pt5 Check the answer to an addition by adding the numbers in a 
different order. 

• 1Pt6 Check the answer to a subtraction by adding the answer to the 
smaller number in the question. 

• 1Pt7 Describe and continue patterns such as count on and back in 
tens, e.g. 90, 80, 70.

• 1Pt8 Identify simple relationships between numbers and shapes, 
e.g. this number is ten bigger than that number.

• 1Pt9 Make a sensible estimate of a calculation, and consider 
whether an answer is reasonable.

S
tage 1

Stage 1
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Number

Numbers and the number system

• 2Nn1 Count, read and write numbers to at least 100 and back again.

• 2Nn2 Count up to 100 objects, e.g. beads on a bead bar.

• 2Nn3 Count on in ones and tens from single- and two-digit numbers 
and back again. 

• 2Nn4 Count in twos, fives and tens, and use grouping in twos, fives 
or tens to count larger groups of objects.

• 2Nn5 Begin to count on in small constant steps such as threes and 
fours.

• 2Nn6 Know what each digit represents in two-digit numbers; 
partition into tens and ones.

• 2Nn7 Find 1 or 10 more/less than any two-digit number.

• 2Nn8 Round two-digit numbers to the nearest multiple of 10.

• 2Nn9 Say a number between any given neighbouring pairs of 
multiples of 10, e.g. 40 and 50.

• 2Nn10 Place a two-digit number on a number line marked off in 
multiples of ten. 

• 2Nn11 Recognise and use ordinal numbers up to at least the 10th 
number and beyond.

• 2Nn12 Order numbers to 100; compare two numbers using the 
> and < signs.

• 2Nn13 Give a sensible estimate of up to 100 objects, e.g. choosing 
from 10, 20, 50 or 100.

• 2Nn14 Understand even and odd numbers and recognise these up 
to at least 20.

• 2Nn15 Sort numbers, e.g. odd/even, multiples of 2, 5 and 10. 

• 2Nn16 Recognise that we write one half 2
1 , one quarter 4

1  and three 
quarters 4

3 .

• 2Nn17 Recognise that 2
2  or 4

4  make a whole and 2
1  and 4

2  are 
equivalent.

• 2Nn18 Recognise which shapes are divided in halves or quarters and 
which are not.

• 2Nn19 Find halves and quarters of shapes and small numbers of 
objects.

Calculation

Mental strategies

• 2Nc1 Find and learn by heart all number pairs to 10 and pairs with a 
total of 20.

• 2Nc2 Partition all numbers to 20 into pairs and record the related 
addition and subtraction facts.

• 2Nc3 Find all pairs of multiples of 10 with a total of 100 and record 
the related addition and subtraction facts.

• 2Nc4 Learn and recognise multiples of 2, 5 and 10 and derive the 
related division facts. 

• 2Nc5 Find and learn doubles for all numbers up to 10 and also 15, 20, 
25 and 50. 

Stage 2
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Number (continued)

Calculation (continued)

Addition and subtraction

• 2Nc6 Relate counting on/back in tens to finding 10 more/less than 
any two-digit number and then to adding and subtracting other 
multiples of 10, e.g. 75 – 30.

• 2Nc7 Use the = sign to represent equality, e.g. 16 + 4 = 17 + 3.

• 2Nc8 Add four or five small numbers together.

• 2Nc9 Recognise the use of a symbol such as  or ∆ to represent an 
unknown, e.g. ∆ +  = 10.

• 2Nc10 Solve number sentences such as 27 +  = 30.

• 2Nc11 Add and subtract a single digit to and from a two-digit 
number.

• 2Nc12 Add pairs of two-digit numbers. 

• 2Nc13 Find a small difference between pairs of two-digit numbers. 

• 2Nc14 Understand that addition can be done in any order, but 
subtraction cannot. 

• 2Nc15 Understand subtraction as both difference and take away.

Multiplication and division

• 2Nc16 Understand multiplication as repeated addition and use the × 
sign.

• 2Nc17 Understand multiplication as describing an array.

Stage 2

• 2Nc18 Understand division as grouping and use the ÷ sign.

• 2Nc19 Use counting in twos, fives or tens to solve practical 
problems involving repeated addition.

• 2Nc20 Find doubles of multiples of 5 up to double 50 and 
corresponding halves.

• 2Nc21 Double two-digit numbers. 

• 2Nc22 Work out multiplication and division facts for the 3x and 4x 
tables. 

• 2Nc23 Understand that division can leave some left over.

Geometry

Shapes and geometric reasoning

• 2Gs1 Sort, name, describe, visualise and draw 2D shapes (e.g. 
squares, rectangles, circles, regular and irregular pentagons and 
hexagons) referring to their properties; recognise common 2D 
shapes in different positions and orientations.

• 2Gs2 Sort, name, describe and make 3D shapes (e.g. cubes, 
cuboids, cones, cylinders, spheres and pyramids) referring to their 
properties; recognise 2D drawings of 3D shapes.

• 2Gs3 Identify reflective symmetry in patterns and 2D shapes; draw 
lines of symmetry.

• 2Gs4 Find examples of 2D and 3D shape and symmetry in the 
environment.

S
tage 2
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Geometry (continued)

Position and movement

• 2Gp1 Follow and give instructions involving position, direction and 
movement.

• 2Gp2 Recognise whole, half and quarter turns, both clockwise and 
anti-clockwise. 

• 2Gp3 Recognise that a right angle is a quarter turn.

Measure

Money

• 2Mm1 Recognise all coins and notes.

• 2Mm2 Use money notation.

• 2Mm3 Find totals and the coins and notes required to pay a given 
amount; work out change.

Length, mass and capacity 

• 2Ml1 Estimate, measure and compare lengths, weights and 
capacities, choosing and using suitable uniform non-standard and 
standard units and appropriate measuring instruments.

• 2Ml2 Compare lengths, weights and capacities using the standard 
units: centimetre, metre, 100 g, kilogram, and litre.

Time

• 2Mt1 Know the units of time (seconds, minutes, hours, days, weeks, 
months and years). 

• 2Mt2 Know the relationships between consecutive units of time.

• 2Mt3 Read the time to the half hour on digital and analogue clocks.  

• 2Mt4 Measure activities using seconds and minutes.   

• 2Mt5 Know and order the days of the week and the months of the 
year.

Handling data

Organising, categorising and representing data

• 2Dh1 Answer a question by collecting and recording data in lists and 
tables, and representing it as block graphs and pictograms to show 
results.

• 2Dh2 Use Carroll and Venn diagrams to sort numbers or objects 
using one criterion; begin to sort numbers and objects using two 
criteria; explain choices using appropriate language, including ‘not’.

Stage 2
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Problem solving

Using techniques and skills in solving mathematical problems

• 2Pt1 Choose appropriate mental strategies to carry out calculations 
and explain how they worked out the answer.

• 2Pt2 Explain methods and reasoning orally.

• 2Pt3 Explore number problems and puzzles. 

• 2Pt4 Make sense of simple word problems (single and easy two-
step), decide what operations (addition or subtraction, simple 
multiplication or division) are needed to solve them and, with help, 
represent them, with objects or drawings or on a number line.

• 2Pt5 Make up a number story to go with a calculation, including in 
the context of money.

• 2Pt6 Check the answer to an addition by adding the numbers in a 
different order or by using a different strategy, e.g. 35 + 19 by adding 
20 to 35 and subtracting 1, and by adding 30 + 10 and 5 + 9.

• 2Pt7 Check a subtraction by adding the answer to the smaller 
number in the original subtraction.  

• 2Pt8 Describe and continue patterns which count on in twos, threes, 
fours or fives to 30 or more. 

• 2Pt9 Identify simple relationships between numbers and shapes, 
e.g. this number is double ...; these shapes all have ... sides.

• 2Pt10 Make a sensible estimate for the answer to a calculation.

• 2Pt11 Consider whether an answer is reasonable.

Stage 2

S
tage 2
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N  Number

Nn Numbers and the number system

• 3Nn1 Recite numbers 100 to 200 and beyond.

• 3Nn2 Read and write numbers to at least 1000.

• 3Nn3 Count on and back in ones, tens and hundreds from two- and 
three-digit numbers. 

• 3Nn4 Count on and back in steps of 2, 3, 4 and 5 to at least 50.

• 3Nn5 Understand what each digit represents in three-digit numbers 
and partition into hundreds, tens and units.

• 3Nn6 Find 1, 10, 100 more/less than two- and three-digit numbers.

• 3Nn7 Multiply two-digit numbers by 10 and understand the effect.

• 3Nn8 Round two-digit numbers to the nearest 10 and round three-
digit numbers to the nearest 100.

• 3Nn9 Place a three-digit number on a number line marked off in 
multiples of 100.

• 3Nn10 Place a three-digit number on a number line marked off in 
multiples of 10.

• 3Nn11 Compare three-digit numbers, use < and > signs, and find a 
number in between.

• 3Nn12 Order two- and three-digit numbers.

• 3Nn13 Give a sensible estimate of a number as a range (e.g. 30 to 
50) by grouping in tens.

• 3Nn14 Find half of odd and even numbers to 40, using notation such 
as 13 2

1 .

• 3Nn15 Understand and use fraction notation recognising that 
fractions are several parts of one whole, e.g. 4

3  is three quarters and 

3
2  is two thirds. 

• 3Nn16 Recognise equivalence between 2
1 , 4

2 , 8
4  and 10

5  using 
diagrams.

• 3Nn17 Recognise simple mixed fractions, e.g. 1 2
1  and 2 4

1 .

• 3Nn18 Order simple or mixed fractions on a number line, e.g. using 
the knowledge that 2

1  comes half way between 4
1  and 4

3 , and that 
1 2

1  comes half way between 1 and 2.

• 3Nn19 Begin to relate finding fractions to division. 

• 3Nn20 Find halves, thirds, quarters and tenths of shapes and 
numbers (whole number answers).

Stage 3
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N  Number (continued)

Nc Calculation

Mental strategies

• 3Nc1 Know addition and subtraction facts for all numbers to 20.

• 3Nc2 Know the following addition and subtraction facts: 

–  multiples of 100 with a total of 1000

–  multiples of 5 with a total of 100

• 3Nc3 Know multiplication/division facts for 2×, 3×, 5×, and 10× 
tables.

• 3Nc4 Begin to know 4× table.

• 3Nc5 Recognise two- and three-digit multiples of 2, 5 and 10.

• 3Nc6 Work out quickly the doubles of numbers 1 to 20 and derive 
the related halves.

• 3Nc7 Work out quickly the doubles of multiples of 5 (< 100) and 
derive the related halves.

• 3Nc8 Work out quickly the doubles of multiples of 50 to 500.

Addition and subtraction 

• 3Nc9 Add and subtract 10 and multiples of 10 to and from two- and 
three-digit numbers.

• 3Nc10 Add 100 and multiples of 100 to three-digit numbers.

• 3Nc11 Use the = sign to represent equality, e.g. 75 + 25 = 95 + 5.

• 3Nc12 Add several small numbers.

• 3Nc13 Find complements to 100, solving number equations such as 
78 +  = 100.

• 3Nc14 Add and subtract pairs of two-digit numbers.  

• 3Nc15 Add three-digit and two-digit numbers using notes to support.

• 3Nc16 Re-order an addition to help with the calculation, e.g. 41 + 54, 
by adding 40 to 54, then 1.

• 3Nc17 Add/subtract single-digit numbers to/from three-digit 
numbers. 

• 3Nc18 Find 20, 30, … 90, 100, 200, 300 more/less than three-digit 
numbers.

Multiplication and division

• 3Nc19 Understand the relationship between halving and doubling.

• 3Nc20 Understand the effect of multiplying two-digit numbers by 10.

• 3Nc21 Multiply single-digit numbers and divide two-digit numbers by 
2, 3, 4, 5, 6, 9 and 10.

• 3Nc22 Multiply teens numbers by 3 and 5. 

• 3Nc23 Begin to divide two-digit numbers just beyond 10× tables, 
e.g. 60 ÷ 5, 33 ÷ 3.

• 3Nc24 Understand that division can leave a remainder (initially as 
‘some left over’).

• 3Nc25 Understand and apply the idea that multiplication is 
commutative.

• 3Nc26 Understand the relationship between multiplication and 
division and write connected facts.

Stage 3

S
tage 3
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G  Geometry

Gs Shapes and geometric reasoning

• 3Gs1 Identify, describe and draw regular and irregular 2D shapes 
including pentagons, hexagons, octagons and semi-circles.

• 3Gs2 Classify 2D shapes according to the number of sides, vertices 
and right angles.

• 3Gs3 Identify, describe and make 3D shapes including pyramids and 
prisms; investigate which nets will make a cube.

• 3Gs4 Classify 3D shapes according to the number and shape of 
faces, number of vertices and edges.

• 3Gs5 Draw and complete 2D shapes with reflective symmetry and 
draw reflections of shapes (mirror line along one side).

• 3Gs6 Relate 2D shapes and 3D solids to drawings of them.

• 3Gs7 Identify 2D and 3D shapes, lines of symmetry and right angles 
in the environment.

• 3Gs8 Identify right angles in 2D shapes. 

Gp Position and movement

• 3Gp1 Use the language of position, direction and movement, 
including clockwise and anti-clockwise.

• 3Gp2 Find and describe the position of a square on a grid of squares 
where the rows and columns are labelled.

• 3Gp3 Use a set square to draw right angles.

• 3Gp4 Compare angles with a right angle and recognise that a 
straight line is equivalent to two right angles.

G  Measure

Gm Money

3Gm1 • 3Mm1 Consolidate using money notation.

3Gm2 • 3Mm2 Use addition and subtraction facts with a total of 100 to 
find change.

Gl Length, mass and capacity 

3Gl1 • 3Ml1 Choose and use appropriate units and equipment to 
estimate, measure and record measurements. 

3Gl2 • 3Ml2 Know the relationship between kilometres and metres, 
metres and centimetres, kilograms and grams, litres and 
millilitres.

3Gl3 • 3Ml3 Read to the nearest division or half division, use scales 
that are numbered or partially numbered.

3Gl4 • 3Ml4 Use a ruler to draw and measure lines to the nearest 
centimetre.

3Gl5 • 3Ml5 Solve word problems involving measures.

Stage 3

S
ta

ge
 3



12 Cambridge Primary Mathematics Curriculum Framework (with codes)

G  Measure (continued)

Gt Time

3Gt1 • 3Mt1 Suggest and use suitable units to measure time and 
know the relationships between them (second, minute, hour, 
day, week, month, year).

3Gt2 • 3Mt2 Read the time on analogue and digital clocks, to the 
nearest 5 minutes on an analogue clock and to the nearest 
minute on a digital clock.

3Gt3 • 3Mt3 Begin to calculate simple time intervals in hours and 
minutes.

3Gt4 • 3Mt4 Read a calendar and calculate time intervals in weeks or 
days.

D  Handling data

Dh Organising, categorising and representing data

• 3Dh1 Answer a real-life question by collecting, organising and 
interpreting data, e.g. investigating the population of mini-beasts in 
different environments.

• 3Dh2 Use tally charts, frequency tables, pictograms (symbol 
representing one or two units) and bar charts (intervals labelled in 
ones or twos).

• 3Dh3 Use Venn or Carroll diagrams to sort data and objects using 
two criteria.

Problem solving

Using techniques and skills in solving mathematical problems

• 3Pt1 Choose appropriate mental strategies to carry out calculations. 

• 3Pt2 Begin to understand everyday systems of measurement in 
length, weight, capacity and time and use these to make 
measurements as appropriate.

• 3Pt3 Make sense of and solve word problems, single (all four 
operations) and two-step (addition and subtraction), and begin to 
represent them, e.g. with drawings or on a number line.

• 3Pt4 Check the results of adding two numbers using subtraction, 
and several numbers by adding in a different order.

• 3Pt5 Check subtraction by adding the answer to the smaller number 
in the original calculation.

• 3Pt6 Check multiplication by reversing the order, e.g. checking that 
6 × 4 = 24 by doing 4 × 6. 

• 3Pt7 Check a division using multiplication, e.g. check 12 ÷ 4 = 3 by 
doing 4 × 3. 

• 3Pt8 Recognise the relationships between different 2D shapes.

• 3Pt9 Identify the differences and similarities between different 3D 
shapes. 

• 3Pt10 Estimate and approximate when calculating, and check 
working.

• 3Pt11 Make a sensible estimate for the answer to a calculation, e.g. 
using rounding. 

• 3Pt12 Consider whether an answer is reasonable.

Stage 3

S
tage 3
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Problem solving (continued)

Using understanding and strategies in solving problems

• 3Ps1 Make up a number story to go with a calculation, including in 
the context of money.

• 3Ps2 Explain a choice of calculation strategy and show how the 
answer was worked out.

• 3Ps3 Explore and solve number problems and puzzles, e.g. logic 
problems.

• 3Ps4 Use ordered lists and tables to help to solve problems 
systematically. 

• 3Ps5 Describe and continue patterns which count on or back in steps 
of 2, 3, 4, 5, 10, or 100. 

• 3Ps6 Identify simple relationships between numbers, e.g. each 
number is three more than the number before it.

• 3Ps7 Identify simple relationships between shapes, e.g. these 
shapes all have the same number of lines of symmetry.

• 3Ps8 Investigate a simple general statement by finding examples 
which do or do not satisfy it, e.g. when adding 10 to a number, the 
first digit remains the same.

• 3Ps9 Explain methods and reasoning orally, including initial thoughts 
about possible answers to a problem.

Stage 3
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N  Number

Nn Numbers and the number system

• 4Nn1 Read and write numbers up to 10 000.

• 4Nn2 Count on and back in ones, tens, hundreds and thousands 
from four-digit numbers. 

• 4Nn3 Understand what each digit represents in a three- or four-digit 
number and partition into thousands, hundreds, tens and units.

• 4Nn4 Use decimal notation and place value for tenths and 
hundredths in context, e.g. order amounts of money; convert a sum 
of money such as $13.25 to cents, or a length such as 125 cm to 
metres; round a sum of money to the nearest pound.

• 4Nn5 Understand decimal notation for tenths and hundredths in 
context, e.g. length. 

• 4Nn6 Find multiples of 10, 100, 1000 more/less than numbers of up 
to four digits, e.g. 3407 + 20 = 3427.

• 4Nn7 Multiply and divide three-digit numbers by 10 (whole number 
answers) and understand the effect; begin to multiply numbers by 
100 and perform related divisions.

• 4Nn8 Recognise multiples of 5, 10 and 100 up to 1000.

• 4Nn9 Round three- and four-digit numbers to the nearest 10 or 100.

• 4Nn10 Position accurately numbers up to 1000 on an empty number 
line or line marked off in multiples of 10 or 100. 

• 4Nn11 Estimate where three- and four-digit numbers lie on empty 
0–1000 or 0–10 000 lines. 

• 4Nn12 Compare pairs of three-digit or four-digit numbers, using the 
> and < signs, and find a number in between each pair.

• 4Nn13 Use negative numbers in context, e.g. temperature.

• 4Nn14 Recognise and extend number sequences formed by 
counting in steps of constant size, extending beyond zero when 
counting back.

• 4Nn15 Recognise odd and even numbers. 

• 4Nn16 Make general statements about the sums and differences of 
odd and even numbers.

• 4Nn17 Order and compare two or more fractions with the same 
denominator (halves, quarters, thirds, fifths, eighths or tenths). 

• 4Nn18 Recognise the equivalence between: 2
1 , 8

4  and 10
5 ; 4

1  and 8
2 ; 

5
1  and 10

2 .

• 4Nn19 Use equivalence to help order fractions, e.g. 10
7  and 4

3 .

• 4Nn20 Understand the equivalence between one-place decimals and 
fractions in tenths.

• 4Nn21 Understand that 2
1  is equivalent to 0.5 and also to 10

5 .

• 4Nn22 Recognise the equivalence between the decimal fraction and 
vulgar fraction forms of halves, quarters, tenths and hundredths.

• 4Nn23 Recognise mixed numbers, e.g. 5 4
3 , and order these on a 

number line. 

• 4Nn24 Relate finding fractions to division.

• 4Nn25 Find halves, quarters, thirds, fifths, eighths and tenths of 
shapes and numbers.

Stage 4
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N  Number (continued)

Nc Calculation

Mental strategies

• 4Nc1 Derive quickly pairs of two-digit numbers with a total of 100, 
e.g. 72 +  = 100.

• 4Nc2 Derive quickly pairs of multiples of 50 with a total of 1000, 
e.g. 850 +  = 1000.

• 4Nc3 Identify simple fractions with a total of 1, e.g. 4
1  +  = 1.

• 4Nc4 Know multiplication for 2×, 3×, 4×, 5×, 6×, 9× and 10× tables 
and derive division facts.

• 4Nc5 Recognise and begin to know multiples of 2, 3, 4, 5 and 10, up 
to the tenth multiple.

• 4Nc6 Add three or four small numbers, finding pairs that equal 10 or 
20.

• 4Nc7 Add three two-digit multiples of 10, e.g. 40 + 70 + 50.

• 4Nc8 Add and subtract near multiples of 10 or 100 to or from three-
digit numbers, e.g. 367 – 198 or 278 + 49. 

• 4Nc9 Add any pair of two-digit numbers, choosing an appropriate 
strategy. 

• 4Nc10 Subtract any pair of two-digit numbers, choosing an 
appropriate strategy. 

• 4Nc11 Find a difference between near multiples of 100, e.g. 304 – 
296. 

• 4Nc12 Subtract a small number crossing 100, e.g. 304 – 8.

• 4Nc13 Multiply any pair of single-digit numbers together.

• 4Nc14 Use knowledge of commutativity to find the easier way to 
multiply.

• 4Nc15 Understand the effect of multiplying and dividing three-digit 
numbers by 10.

• 4Nc16 Derive quickly doubles of all whole numbers to 50, doubles of 
multiples of 10 to 500, doubles of multiples of 100 to 5000, and 
corresponding halves.

Addition and subtraction

• 4Nc17 Add pairs of three-digit numbers.

• 4Nc18 Subtract a two-digit number from a three-digit number.

• 4Nc19 Subtract pairs of three-digit numbers.

Multiplication and division

• 4Nc20 Double any two-digit number.

• 4Nc21 Multiply multiples of 10 to 90 by a single-digit number.

• 4Nc22 Multiply a two-digit number by a single-digit number.

• 4Nc23 Divide two-digit numbers by single digit-numbers (answers no 
greater than 20).

• 4Nc24 Decide whether to round up or down after division to give an 
answer to a problem.

• 4Nc25 Understand that multiplication and division are the inverse 
function of each other.

• 4Nc26 Begin to understand simple ideas of ratio and proportion, e.g. 
a picture is one fifth the size of the real dog.  It is 25 cm long in the 
picture, so it is 5 × 25 cm long in real life.

Stage 4
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G  Geometry

Gs Shapes and geometric reasoning

• 4Gs1 Identify, describe, visualise, draw and make a wider range of 
2D and 3D shapes including a range of quadrilaterals, the heptagon 
and tetrahedron; use pinboards to create a range of polygons.  Use 
spotty paper to record results.

• 4Gs2 Classify polygons (including a range of quadrilaterals) using 
criteria such as the number of right angles, whether or not they are 
regular and their symmetrical properties.

• 4Gs3 Identify and sketch lines of symmetry in 2D shapes and 
patterns. 

• 4Gs4 Visualise 3D objects from 2D nets and drawings and make 
nets of common solids.

• 4Gs5 Find examples of shapes and symmetry in the environment 
and in art.

Gp Position and movement

• 4Gp1 Describe and identify the position of a square on a grid of 
squares where rows and columns are numbered and/or lettered.

• 4Gp2 Know that angles are measured in degrees and that one whole 
turn is 360° or four right angles; compare and order angles less than 
180°.

• 4Gp3 Devise the directions to give to follow a given path.

G  Measure

Gl Length, mass and capacity 

4Gl1 • 4Ml1 Choose and use standard metric units and their 
abbreviations (km, m, cm, mm, kg, g, l and ml ) when 
estimating, measuring and recording length, weight and 
capacity.

4Gl2 • 4Ml2 Know and use the relationships between familiar units of 
length, mass and capacity; know the meaning of ‘kilo’, ‘centi’ 
and ‘milli’.

4Gl3 • 4Ml3 Where appropriate, use decimal notation to record 
measurements, e.g. 1.3 m, 0.6 kg, 1.2 l.  

4Gl4 • 4Ml4 Interpret intervals/divisions on partially numbered scales 
and record readings accurately.

Gt Time

4Gt1 • 4Mt1 Read and tell the time to nearest minute on 12-hour 
digital and analogue clocks.

4Gt2 • 4Mt2 Use am, pm and 12-hour digital clock notation. 

4Gt3 • 4Mt3 Read simple timetables and use a calendar.

4Gt4 • 4Mt4 Choose units of time to measure time intervals.

Ga Area and perimeter

4Ga1 • 4Ma1 Draw rectangles, and measure and calculate their 
perimeters. 

4Ga2 • 4Ma2 Understand that area is measured in square units, e.g. 
cm2.

4Ga3 • 4Ma3 Find the area of rectilinear shapes drawn on a square 
grid by counting squares.

Stage 4
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D  Handling data

Dh Organising, categorising and representing data

• 4Dh1 Answer a question by identifying what data to collect, 
organising, presenting and interpreting data in tables, diagrams, tally 
charts, frequency tables, pictograms (symbol representing 2, 5, 10 or 
20 units) and bar charts (intervals labelled in twos, fives, tens or 
twenties).  

• 4Dh2 Compare the impact of representations where scales have 
different intervals.  

• 4Dh3 Use Venn diagrams or Carroll diagrams to sort data and objects 
using two or three criteria.

Problem solving

Using techniques and skills in solving mathematical problems

• 4Pt1 Choose appropriate mental or written strategies to carry out 
calculations involving addition or subtraction.

• 4Pt2 Understand everyday systems of measurement in length, 
weight, capacity and time and use these to solve simple problems as 
appropriate.

• 4Pt3 Check the results of adding numbers by adding them in a 
different order or by subtracting one number from the total.

• 4Pt4 Check subtraction by adding the answer to the smaller number 
in the original calculation.

• 4Pt5 Check multiplication using a different technique, e.g. check 
6 × 8 = 48 by doing 6 × 4 and doubling. 

• 4Pt6 Check the result of a division using multiplication, e.g. multiply 
4 by 12 to check 48 ÷ 4.

• 4Pt7 Recognise the relationships between 2D shapes and identify 
the differences and similarities between 3D shapes. 

• 4Pt8 Estimate and approximate when calculating, and check 
working.

Using understanding and strategies in solving problems

• 4Ps1 Make up a number story for a calculation, including in the 
context of measures.

• 4Ps2 Explain reasons for a choice of strategy when multiplying or 
dividing.

• 4Ps3 Choose strategies to find answers to addition or subtraction 
problems; explain and show working.  

• 4Ps4 Explore and solve number problems and puzzles, e.g. logic 
problems.

• 4Ps5 Use ordered lists and tables to help to solve problems 
systematically.

• 4Ps6 Describe and continue number sequences, e.g. 7, 4, 1, –2 ... 
identifying the relationship between each number. 

• 4Ps7 Identify simple relationships between shapes, e.g. these 
polygons are all regular because ...

• 4Ps8 Investigate a simple general statement by finding examples 
which do or do not satisfy it.

• 4Ps9 Explain methods and reasoning orally and in writing; make 
hypotheses and test them out.

Stage 4
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It is important that learners become confident users of calculators.  
They need to recognise that the calculator is a tool of which they are 
in control and to understand how it can help them to develop their 
mathematics.  Learners can be taught how to use a calculator 
effectively and to recognise how and when it is appropriate to do so; 
by first deciding if mental and pencil-and-paper methods are quicker or 
more reliable.  Note that to use a calculator effectively requires a 
secure knowledge of number, which has to be the prime aim.

N  Number

Nn Numbers and the number system

• 5Nn1 Count on and back in steps of constant size, extending beyond 
zero.

• 5Nn2 Know what each digit represents in five- and six-digit numbers.

• 5Nn3 Partition any number up to one million into thousands, 
hundreds, tens and units.

• 5Nn4 Use decimal notation for tenths and hundredths and 
understand what each digit represents.

• 5Nn5 Multiply and divide any number from 1 to 10 000 by 10 or 100 
and understand the effect.

• 5Nn6 Round four-digit numbers to the nearest 10, 100 or 1000.

• 5Nn7 Round a number with one or two decimal places to the 
nearest whole number.

• 5Nn8 Order and compare numbers up to a million using the > and < 
signs.

• 5Nn9 Order and compare negative and positive numbers on a 
number line and temperature scale.

• 5Nn10 Calculate a rise or fall in temperature.

• 5Nn11 Order numbers with one or two decimal places and compare 
using the > and < signs.

• 5Nn12 Recognise and extend number sequences. 

• 5Nn13 Recognise odd and even numbers and multiples of 5, 10, 25, 
50 and 100 up to 1000.

• 5Nn14 Make general statements about sums, differences and 
multiples of odd and even numbers.

• 5Nn15 Recognise equivalence between: 2
1 , 4

1  and 8
1 ; 3

1  and 6
1 ; 5

1  
and 10

1 .

• 5Nn16 Recognise equivalence between the decimal and fraction 
forms of halves, tenths and hundredths and use this to help order 
fractions, e.g. 0.6 is more than 50% and less than 10

7 .

• 5Nn17 Change an improper fraction to a mixed number, e.g. 4
7  to 1

4
3 ; order mixed numbers and place between whole numbers on a 
number line.

• 5Nn18 Relate finding fractions to division and use to find simple 
fractions of quantities.

• 5Nn19 Understand percentage as the number of parts in every 100 
and find simple percentages of quantities. 

• 5Nn20 Express halves, tenths and hundredths as percentages.

Stage 5
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N  Number (continued)

Nn Numbers and the number system (continued)

• 5Nn21 Use fractions to describe and estimate a simple proportion, 
e.g. 5

1  of the beads are yellow. 

• 5Nn22 Use ratio to solve problems, e.g. to adapt a recipe for 6 
people to one for 3 or 12 people.

Nc Calculation

Mental strategies

• 5Nc1 Know by heart pairs of one-place decimals with a total of 1, 
e.g. 0.8 + 0.2.

• 5Nc2 Derive quickly pairs of decimals with a total of 10, and with a 
total of 1. 

• 5Nc3 Know multiplication and division facts for the 2× to 10× tables.

• 5Nc4 Know and apply tests of divisibility by 2, 5, 10 and 100.

• 5Nc5 Recognise multiples of 6, 7, 8 and 9 up to the 10th multiple.

• 5Nc6 Know squares of all numbers to 10 × 10.

• 5Nc7 Find factors of two-digit numbers.

• 5Nc8 Count on or back in thousands, hundreds, tens and ones to add 
or subtract. 

• 5Nc9 Add or subtract near multiples of 10 or 100, e.g. 4387 – 299. 

• 5Nc10 Use appropriate strategies to add or subtract pairs of two- and 
three-digit numbers and numbers with one decimal place, using 
jottings where necessary.

• 5Nc11 Calculate differences between near multiples of 1000, 
e.g. 5026 – 4998, or near multiples of 1, e.g. 3.2 – 2.6.

• 5Nc12 Multiply multiples of 10 to 90, and multiples of 100 to 900, by 
a single-digit number.

• 5Nc13 Multiply by 19 or 21 by multiplying by 20 and adjusting.

• 5Nc14 Multiply by 25 by multiplying by 100 and dividing by 4.

• 5Nc15 Use factors to multiply, e.g. multiply by 3, then double to 
multiply by 6.  

• 5Nc16 Double any number up to 100 and halve even numbers to 200 
and use this to double and halve numbers with one or two decimal 
places, e.g. double 3.4 and half of 8.6.

• 5Nc17 Double multiples of 10 to 1000 and multiples of 100 to 10 000, 
e.g. double 360 or double 3600, and derive the corresponding halves.

Addition and subtraction

• 5Nc18 Find the total of more than three two- or three-digit numbers 
using a written method.

• 5Nc19 Add or subtract any pair of three- and/or four-digit numbers, 
with the same number of decimal places, including amounts of 
money.

Stage 5
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N  Number (continued)

Nc Calculation (continued)

Multiplication and division

• 5Nc20 Multiply or divide three-digit numbers by single-digit numbers.

• 5Nc21 Multiply two-digit numbers by two-digit numbers.

• 5Nc22 Multiply two-digit numbers with one decimal place by single-
digit numbers, e.g. 3.6 × 7.

• 5Nc23 Divide three-digit numbers by single-digit numbers, including 
those with a remainder (answers no greater than 30).

• 5Nc24 Start expressing remainders as a fraction of the divisor when 
dividing two-digit numbers by single-digit numbers.

• 5Nc25 Decide whether to group (using multiplication facts and 
multiples of the divisor) or to share (halving and quartering) to solve 
divisions.

• 5Nc26 Decide whether to round an answer up or down after division, 
depending on the context.

• 5Nc27 Begin to use brackets to order operations and understand the 
relationship between the four operations and how the laws of 
arithmetic apply to multiplication.

G  Geometry

Gs Shapes and geometric reasoning

• 5Gs1 Identify and describe properties of triangles and classify as 
isosceles, equilateral or scalene. 

• 5Gs2 Recognise reflective and rotational symmetry in regular 
polygons.

• 5Gs3 Create patterns with two lines of symmetry, e.g. on a 
pegboard or squared paper.   

• 5Gs4 Visualise 3D shapes from 2D drawings and nets, e.g. different 
nets of an open or closed cube.

• 5Gs5 Recognise perpendicular and parallel lines in 2D shapes, 
drawings and the environment.

• 5Gs6 Understand and use angle measure in degrees; measure 
angles to the nearest 5°; identify, describe and estimate the size of 
angles and classify them as acute, right or obtuse. 

• 5Gs7 Calculate angles in a straight line.

Gp Position and movement

• 5Gp1 Read and plot co-ordinates in the first quadrant. 

• 5Gp2 Predict where a polygon will be after reflection where the 
mirror line is parallel to one of the sides, including where the line is 
oblique.

• 5Gp3 Understand translation as movement along a straight line, 
identify where polygons will be after a translation and give 
instructions for translating shapes.

Stage 5
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G  Measure

Gl Length, mass and capacity 

5Gl1 • 5Ml1 Read, choose, use and record standard units to estimate 
and measure length, mass and capacity to a suitable degree of 
accuracy.

5Gl2 • 5Ml2 Convert larger to smaller metric units (decimals to one 
place), e.g. change 2.6 kg to 2600 g.

5Gl3 • 5Ml3 Order measurements in mixed units.

5Gl4 • 5Ml4 Round measurements to the nearest whole unit.

5Gl5 • 5Ml5 Interpret a reading that lies between two unnumbered 
divisions on a scale.

5Gl6 • 5Ml6 Compare readings on different scales.

5Gl7 • 5Ml7 Draw and measure lines to the nearest centimetre and 
millimetre.

Gt Time

5Gt1 • 5Mt1 Recognise and use the units for time (seconds, minutes, 
hours, days, months and years).

5Gt2 • 5Mt2 Tell and compare the time using digital and analogue 
clocks using the 24-hour clock.

5Gt3 • 5Mt3 Read timetables using the 24-hour clock.

5Gt4 • 5Mt4 Calculate time intervals in seconds, minutes and hours 
using digital or analogue formats.

5Gt5 • 5Mt5 Use a calendar to calculate time intervals in days and 
weeks (using knowledge of days in calendar months).

5Gt6 • 5Mt6 Calculate time intervals in months or years.

Ga Area and perimeter

5Ga1 • 5Ma1 Measure and calculate the perimeter of regular and 
irregular polygons.

5Ga2 • 5Ma2 Understand area measured in square centimetres (cm2).

5Ga3 • 5Ma3 Use the formula for the area of a rectangle to calculate 
the rectangle’s area.

Stage 5
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D  Handling data

Dh Organising, categorising and representing data

• 5Dh1 Answer a set of related questions by collecting, selecting and 
organising relevant data; draw conclusions from their own and 
others’ data and identify further questions to ask.

• 5Dh2 Draw and interpret frequency tables, pictograms and bar line 
charts, with the vertical axis labelled for example in twos, fives, tens, 
twenties or hundreds.  Consider the effect of changing the scale on 
the vertical axis.

• 5Dh3 Construct simple line graphs, e.g. to show changes in 
temperature over time.

• 5Dh4 Understand where intermediate points have and do not have 
meaning, e.g. comparing a line graph of temperature against time 
with a graph of class attendance for each day of the week. 

• 5Dh5 Find and interpret the mode of a set of data.

Db Probability

• 5Db1 Describe the occurrence of familiar events using the language 
of chance or likelihood.

Problem solving

Using techniques and skills in solving mathematical problems

• 5Pt1 Understand everyday systems of measurement in length, 
weight, capacity, temperature and time and use these to perform 
simple calculations.

• 5Pt2 Solve single and multi-step word problems (all four operations); 
represent them, e.g. with diagrams or a number line. 

• 5Pt3 Check with a different order when adding several numbers or 
by using the inverse when adding or subtracting a pair of numbers.

• 5Pt4 Use multiplication to check the result of a division, e.g. multiply 
3.7 × 8 to check 29.6 ÷ 8. 

• 5Pt5 Recognise the relationships between different 2D and 3D 
shapes, e.g. a face of a cube is a square.

• 5Pt6 Estimate and approximate when calculating, e.g. using 
rounding, and check working.

• 5Pt7 Consider whether an answer is reasonable in the context of a 
problem. 

Stage 5
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Problem solving (continued)

Using understanding and strategies in solving problems

• 5Ps1 Understand everyday systems of measurement in length, 
weight, capacity, temperature and time and use these to perform 
simple calculations.

• 5Ps2 Choose an appropriate strategy for a calculation and explain 
how they worked out the answer.

• 5Ps3 Explore and solve number problems and puzzles, e.g. logic 
problems.

• 5Ps4 Deduce new information from existing information to solve 
problems.

• 5Ps5 Use ordered lists and tables to help to solve problems 
systematically.

• 5Ps6 Describe and continue number sequences, e.g. –30, –27, , , 
–18...; identify the relationships between numbers. 

• 5Ps7 Identify simple relationships between shapes, e.g. these 
triangles are all isosceles because ...

• 5Ps8 Investigate a simple general statement by finding examples 
which do or do not satisfy it, e.g. the sum of three consecutive 
whole numbers is always a multiple of three. 

• 5Ps9 Explain methods and justify reasoning orally and in writing; 
make hypotheses and test them out.

• 5Ps10 Solve a larger problem by breaking it down into sub-problems 
or represent it using diagrams.

Stage 5
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As in Stage 5, it is important that learners become confident users of 
calculators.  They need to recognise that the calculator is a tool of 
which they are in control and to understand how it can help them to 
develop their mathematics.  Learners can be taught how to use a 
calculator effectively and to recognise how and when it is appropriate 
to do so; by first deciding if mental and pencil-and-paper methods are 
quicker or more reliable.  Note that to use a calculator effectively 
requires a secure knowledge of number, which has to be the prime 
aim.

N  Number

Nn Numbers and the number system

• 6Nn1 Count on and back in fractions and decimals, e.g. 3
1 s, 0.1s, 

and repeated steps of whole numbers (and through zero).

• 6Nn2 Know what each digit represents in whole numbers up to a 
million.

• 6Nn3 Know what each digit represents in one- and two-place 
decimal numbers.

• 6Nn4 Multiply and divide any whole number from 1 to 10 000 by 10, 
100 or 1000 and explain the effect.

• 6Nn5 Multiply and divide decimals by 10 or 100 (answers up to two 
decimal places for division).

• 6Nn6 Find factors of two-digit numbers.

• 6Nn7 Find some common multiples, e.g. for 4 and 5.

• 6Nn8 Round whole numbers to the nearest 10, 100 or 1000.

• 6Nn9 Round a number with two decimal places to the nearest tenth 
or to the nearest whole number.

• 6Nn10 Make and justify estimates and approximations of large 
numbers. 

• 6Nn11 Order and compare positive numbers to one million, and 
negative integers to an appropriate level. 

• 6Nn12 Use the >, < and = signs correctly.

• 6Nn13 Estimate where four-digit numbers lie on an empty 0   –10 000 
line.

• 6Nn14 Order numbers with up to two decimal places (including 
different numbers of places).

• 6Nn15 Recognise and extend number sequences.

• 6Nn16 Recognise and use decimals with up to three places in the 
context of measurement.

• 6Nn17 Recognise odd and even numbers and multiples of 5, 10, 25, 
50 and 100 up to 1000.

• 6Nn18 Make general statements about sums, differences and 
multiples of odd and even numbers. 

• 6Nn19 Recognise prime numbers up to 20 and find all prime 
numbers less than 100.

• 6Nn20 Recognise the historical origins of our number system and 
begin to understand how it developed.

• 6Nn21 Compare fractions with the same denominator and related 
denominators, e.g. 4

3  with 8
7 .

Stage 6
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N  Number (continued)

Nn Numbers and the number system (continued) 

• 6Nn22 Recognise equivalence between fractions, e.g. between 

100
1 s, 10

1 s and 2
1 s.

• 6Nn23 Recognise and use the equivalence between decimal and 
fraction forms.

• 6Nn24 Order mixed numbers and place between whole numbers on 
a number line.

• 6Nn25 Change an improper fraction to a mixed number, e.g. 8
17  to 

2 8
1 .

• 6Nn26 Reduce fractions to their simplest form, where this is 4
1 , 2

1 , 

4
3  or a number of fifths or tenths. 

• 6Nn27 Begin to convert a vulgar fraction to a decimal fraction using 
division. 

• 6Nn28 Understand percentage as parts in every 100 and express 2
1 , 

4
1 , 3

1 , 10
1 , 100

1  as percentages.

• 6Nn29 Find simple percentages of shapes and whole numbers.

• 6Nn30 Solve simple problems involving ratio and direct proportion.

Nc Calculation

Mental strategies

• 6Nc1 Recall addition and subtraction facts for numbers to 20 and 
pairs of one-place decimals with a total of 1, e.g. 0.4 + 0.6.

• 6Nc2 Derive quickly pairs of one-place decimals totalling 10, e.g. 7.8 
and 2.2, and two-place decimals totalling 1, e.g. 0.78 + 0.22.

• 6Nc3 Know and apply tests of divisibility by 2, 4, 5, 10, 25 and 100. 

• 6Nc4 Use place value and number facts to add or subtract two-digit 
whole numbers and to add or subtract three-digit multiples of 10 and 
pairs of decimals, e.g. 560 + 270; 2.6 + 2.7; 0.78 + 0.23.

• 6Nc5 Add/subtract near multiples of one when adding numbers with 
one decimal place, e.g. 5.6 + 2.9; 13.5 – 2.1.

• 6Nc6 Add/subtract a near multiple of 10, 100 or 1000, or a near 
whole unit of money, and adjust, e.g. 3127 + 4998; 5678 – 1996.

• 6Nc7 Use place value and multiplication facts to multiply/divide 
mentally, e.g. 0.8 × 7; 4.8 ÷ 6.

• 6Nc8 Multiply pairs of multiples of 10, e.g. 30 × 40, or multiples of 
10 and 100, e.g. 600 × 40.

• 6Nc9 Double quickly any two-digit number, e.g. 78, 7.8, 0.78 and 
derive the corresponding halves.

• 6Nc10 Divide two-digit numbers by single-digit numbers, including 
leaving a remainder.

Addition and subtraction

• 6Nc11 Add two- and three-digit numbers with the same or different 
numbers of digits/decimal places. 

• 6Nc12 Add or subtract numbers with the same and different 
numbers of decimal places, including amounts of money.

• 6Nc13 Find the difference between a positive and negative integer, 
and between two negative integers in a context such as temperature 
or on a number line.
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N  Number (continued)

Nc Calculation (continued)

Multiplication and division

• 6Nc14 Multiply pairs of multiples of 10, e.g. 30 × 40, or multiples of 
10 and 100, e.g. 600 × 40.

• 6Nc15 Multiply near multiples of 10 by multiplying by the multiple of 
10 and adjusting.

• 6Nc16 Multiply by halving one number and doubling the other, e.g. 
calculate 35 × 16 with 70 × 8.

• 6Nc17 Use number facts to generate new multiplication facts, e.g. 
the 17× table from 10× + 7× tables.

• 6Nc18 Multiply two-, three- or four-digit numbers (including sums of 
money) by a single-digit number and two- or three-digit numbers by 
two-digit numbers.

• 6Nc19 Divide three-digit numbers by single-digit numbers, including 
those leaving a remainder and divide three-digit numbers by two-digit 
numbers (no remainder) including sums of money.

• 6Nc20 Give an answer to division as a mixed number, and a decimal 
(with divisors of 2, 4, 5, 10 or 100). 

• 6Nc21 Relate finding fractions to division and use them as operators 
to find fractions including several tenths and hundredths of 
quantities.

• 6Nc22 Know and apply the arithmetic laws as they apply to 
multiplication (without necessarily using the terms commutative, 
associative or distributive).

G  Geometry

Gs Shapes and geometric reasoning

• 6Gs1 Classify different polygons and understand whether a 2D 
shape is a polygon or not.

• 6Gs2 Visualise and describe the properties of 3D shapes, e.g. faces, 
edges and vertices.

• 6Gs3 Identify and describe properties of quadrilaterals (including the 
parallelogram, rhombus and trapezium), and classify using parallel 
sides, equal sides, equal angles.

• 6Gs4 Recognise and make 2D representations of 3D shapes 
including nets.

• 6Gs5 Estimate, recognise and draw acute and obtuse angles and use 
a protractor to measure to the nearest degree.

• 6Gs6 Check that the sum of the angles in a triangle is 180°, for 
example, by measuring or paper folding; calculate angles in a triangle 
or around a point. 

Gp Position and movement

• 6Gp1 Read and plot co-ordinates in all four quadrants.

• 6Gp2 Predict where a polygon will be after one reflection, where the 
sides of the shape are not parallel or perpendicular to the mirror line, 
after one translation or after a rotation through 90° about one of its 
vertices.

Stage 6
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G  Measure

Gl Length, mass and capacity

6Gl1 • 6Ml1 Select and use standard units of measure.  Read and 
write to two or three decimal places.

6Gl2 • 6Ml2 Convert between units of measurement (kg and g, l and 
ml, km, m, cm and mm), using decimals to three places, e.g. 
recognising that 1.245 m is 1 m 24.5 cm.

6Gl3 • 6Ml3 Interpret readings on different scales, using a range of 
measuring instruments.

6Gl4 • 6Ml4 Draw and measure lines to the nearest centimetre and 
millimetre.

6Gl5 • 6Ml5 Know imperial units still in common use, e.g. the mile, 
and approximate metric equivalents.

Gt Time

6Gt1 • 6Mt1 Recognise and understand the units for measuring time 
(seconds, minutes, hours, days, weeks, months, years, 
decades and centuries); convert one unit of time into another.

6Gt2 • 6Mt2 Tell the time using digital and analogue clocks using the 
24-hour clock.

6Gt3 • 6Mt3 Compare times on digital and analogue clocks, e.g. 
realise quarter to four is later than 3:40.

6Gt4 • 6Mt4 Read and use timetables using the 24-hour clock.

6Gt5 • 6Mt5 Calculate time intervals using digital and analogue times.

6Gt6 • 6Mt6 Use a calendar to calculate time intervals in days, weeks 
or months.

6Gt7 • 6Mt7 Calculate time intervals in days, months or years. 

6Gt8 • 6Mt8 Appreciate how the time is different in different time 
zones around the world.

Ga Area and perimeter

6Ga1 • 6Ma1 Measure and calculate the perimeter and area of 
rectilinear shapes.

6Ga2 • 6Ma2 Estimate the area of an irregular shape by counting 
squares.

6Ga3 • 6Ma3 Calculate perimeter and area of simple compound 
shapes that can be split into rectangles.

D  Handling data

Dh Organising, categorising and representing data

• 6Dh1 Solve a problem by representing, extracting and interpreting 
data in tables, graphs, charts and diagrams, e.g. line graphs for 
distance and time; a price ‘ready-reckoner’ for currency conversion; 
frequency tables and bar charts with grouped discrete data.

• 6Dh2 Find the mode and range of a set of data from relevant 
situations, e.g. scientific experiments.

• 6Dh3 Begin to find the median and mean of a set of data.

• 6Dh4 Explore how statistics are used in everyday life. 

Stage 6
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D  Handling data (continued)

Db Probability

• 6Db1 Use the language associated with probability to discuss 
events, to assess likelihood and risk, including those with equally 
likely outcomes.

Problem solving

Using techniques and skills in solving mathematical problems

• 6Pt1 Choose appropriate and efficient mental or written strategies to 
carry out a calculation involving addition, subtraction, multiplication or 
division.

• 6Pt2 Understand everyday systems of measurement in length, 
weight, capacity, temperature and time and use these to perform 
simple calculations.

• 6Pt3 Check addition with a different order when adding a long list of 
numbers; check when subtracting by using the inverse.

• 6Pt4 Recognise 2D and 3D shapes and their relationships, e.g. a 
cuboid has a rectangular cross-section. 

• 6Pt5 Estimate and approximate when calculating, e.g. use rounding, 
and check working.

Using understanding and strategies in solving problems

• 6Ps1 Explain why they chose a particular method to perform a 
calculation and show working. 

• 6Ps2 Deduce new information from existing information and realise 
the effect that one piece of information has on another. 

• 6Ps3 Use logical reasoning to explore and solve number problems 
and mathematical puzzles.

• 6Ps4 Use ordered lists or tables to help solve problems 
systematically.

• 6Ps5 Identify relationships between numbers and make generalised 
statements using words, then symbols and letters, e.g. the second 
number is twice the first number plus 5 (n, 2n + 5); all the numbers 
are multiples of 3 minus 1 (3n – 1); the sum of angles in a triangle is 
180°.

• 6Ps6 Make sense of and solve word problems, single and multi-step 
(all four operations), and represent them, e.g. with diagrams or on a 
number line; use brackets to show the series of calculations 
necessary.

• 6Ps7 Solve simple word problems involving ratio and direct 
proportion.

• 6Ps8 Solve simple word problems involving percentages, e.g. find 
discounted prices.

• 6Ps9 Make, test and refine hypotheses, explain and justify methods, 
reasoning, strategies, results or conclusions orally.

Stage 6
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Note on codes

Each learning objective has a unique curriculum framework code, e.g. 
1Ep1. These codes appear in the Cambridge Teacher Guide, schemes 
of work and other published resources. Each sub-strand has a blue 
reporting code, e.g. Ep. These codes appear in Checkpoint feedback 
reports. Please note that the Ep reporting code covers both the Ideas 
and evidence and the Plan investigative work sub-strands. The Eo 
reporting code covers both the Obtain and present evidence and the 
Consider evidence and approach sub-strands. Stages 1 and 2 are not 
assessed and so do not have reporting codes. 

Introduction

Welcome to the Cambridge Primary Science curriculum framework.

This framework provides a comprehensive set of progressive learning 
objectives for science. The objectives detail what the learner should 
know or what they should be able to do in science in each year of 
primary education. They provide a structure for teaching and learning 
and a reference against which learners’ ability and understanding can be 
checked.

The Cambridge Primary Science curriculum is presented in four content 
areas: Scientific enquiry, Biology, Chemistry and Physics. Scientific 
enquiry is about considering ideas, evaluating evidence, planning 
investigative work and recording and analysing data. The Scientific 
enquiry objectives underpin Biology, Chemistry and Physics, which are 
focused on developing confidence and interest in scientific knowledge. 
Environmental awareness and some history of science are also 
incorporated. The Cambridge Primary Science curriculum framework 
provides a solid foundation upon which the later stages of education can 
be built.

The Cambridge Curriculum is founded on the values of the University 
of Cambridge and best practice in schools. The curriculum is dedicated 
to developing learners who are confident, responsible, innovative and 
engaged. Each curriculum framework for English, mathematics and 
science is designed to engage learners in an active and creative learning 
journey.

Contents
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Scientific enquiry

Ideas and evidence 

• 1Ep1 Try to answer questions by collecting evidence through 
observation.

Plan investigative work 

• 1Ep2 Ask questions and contribute to discussions about how to seek 
answers.

• 1Ep3 Make predictions.

• 1Ep4 Decide what to do to try to answer a science question.

Obtain and present evidence 

• 1Eo1 Explore and observe in order to collect evidence 
(measurements and observations) to answer questions. 

• 1Eo2 Suggest ideas and follow instructions.

• 1Eo3 Record stages in work.

Consider evidence and approach 

• 1Eo4 Make comparisons.

• 1Eo5 Compare what happened with predictions.

• 1Eo6 Model and communicate ideas in order to share, explain and 
develop them.

Biology

Plants

• 1Bp1 Know that plants are living things.

• 1Bp2 Know that there are living things and things that have never 
been alive.

• 1Bp3 Explore ways that different animals and plants inhabit local 
environments.

• 1Bp4 Name the major parts of a plant, looking at real plants and 
models. 

• 1Bp5 Know that plants need light and water to grow.

• 1Bp6 Explore how seeds grow into flowering plants.

Humans and animals

• 1Bh1 Recognise the similarities and differences between each other. 

• 1Bh2 Recognise and name the main external parts of the body. 

• 1Bh3 Know about the need for a healthy diet, including the right 
types of food and water.

• 1Bh4 Explore how senses enable humans and animals to be aware 
of the world around them.

• 1Bh5 Know that humans and animals produce offspring which grow 
into adults.

Stage 1
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Stage 1

Chemistry

Material properties

• 1Cp1 Use senses to explore and talk about different materials.

• 1Cp2 Identify the characteristics of different materials.

• 1Cp3 Recognise and name common materials.

• 1Cp4 Sort objects into groups based on the properties of their 
materials.

Physics

Forces

• 1Pf1 Explore, talk about and describe the movement of familiar 
things.

• 1Pf2 Recognise that both pushes and pulls are forces.

• 1Pf3 Recognise that when things speed up, slow down or change 
direction there is a cause.

Sound

• 1Ps1 Identify many sources of sound. 

• 1Ps2 Know that we hear when sound enters our ear.

• 1Ps3 Recognise that as sound travels from a source it becomes 
fainter.

S
tage 1
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Stage 2

Scientific enquiry

Ideas and evidence 

• 2Ep1 Collect evidence by making observations when trying to 
answer a science question.

• 2Ep2 Use first hand experience, e.g. observe melting ice.

• 2Ep3 Use simple information sources.

Plan investigative work

• 2Ep4 Ask questions and suggest ways to answer them.

• 2Ep5 Predict what will happen before deciding what to do.

• 2Ep6 Recognise that a test or comparison may be unfair.

Obtain and present evidence 

• 2Eo1 Make suggestions for collecting evidence.

• 2Eo2 Talk about risks and how to avoid danger.

• 2Eo3 Make and record observations.

• 2Eo4 Take simple measurements.

• 2Eo5 Use a variety of ways to tell others what happened.

Consider evidence and approach 

• 2Eo6 Make comparisons.

• 2Eo7 Identify simple patterns and associations.

• 2Eo8 Talk about predictions (orally and in text), the outcome and why 
this happened.

• 2Eo9 Review and explain what happened.

Biology

Living things in their environment

• 2Be1 Identify similarities and differences between local 
environments and know about some of the ways in which these 
affect the animals and plants that are found there. 

• 2Be2 Understand ways to care for the environment.  Secondary 
sources can be used. 

• 2Be3 Observe and talk about their observation of the weather, 
recording reports of weather data.
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Chemistry

Material properties

• 2Cp1 Recognise some types of rocks and the uses of different rocks.

• 2Cp2 Know that some materials occur naturally and others are 
man-made.

Material changes

• 2Cc1 Know how the shapes of some materials can be changed by 
squashing, bending, twisting and/or stretching.

• 2Cc2 Explore and describe the way some everyday materials change 
when they are heated or cooled. 

• 2Cc3 Recognise that some materials can dissolve in water.

Physics

Light and dark

• 2Pl1 Identify different light sources including the sun.

• 2Pl2 Know that darkness is the absence of light.

• 2Pl3 Be able to identify shadows.

Electricity

• 2Pm1 Recognise the components of simple circuits involving cells 
(batteries).

Stage 2

• 2Pm2 Know how a switch can be used to break a circuit.

The Earth and beyond

• 2Pb1 Explore how the sun appears to move during the day and how 
shadows change. 

• 2Pb2 Model how the spin of the Earth leads to day and night, e.g. 
with different sized balls and a torch.

S
tage 2
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E  Scientific enquiry

Ep Ideas and evidence 

• 3Ep1 Collect evidence in a variety of contexts to answer questions or 
test ideas.

Ep Plan investigative work

• 3Ep2 Suggest ideas, make predictions and communicate these. 

• 3Ep3 With help, think about collecting evidence and planning fair 
tests.

Eo Obtain and present evidence 

• 3Eo1 Observe and compare objects, living things and events.

• 3Eo2 Measure using simple equipment and record observations in a 
variety of ways. 

• 3Eo3 Present results in drawings, bar charts and tables. 

Eo Consider evidence and approach 

• 3Eo4 Draw conclusions from results and begin to use scientific 
knowledge to suggest explanations. 

• 3Eo5 Make generalisations and begin to identify simple patterns in 
results.

B  Biology

Bp Plants 

• 3Bp1 Know that plants have roots, leaves, stems and flowers. 

• 3Bp2 Explain observations that plants need water and light to grow.

• 3Bp3 Know that water is taken in through the roots and transported 
through the stem. 

• 3Bp4 Know that plants need healthy roots, leaves and stems to grow 
well.

• 3Bp5 Know that plant growth is affected by temperature.

Bh Humans and animals

• 3Bh1 Know life processes common to humans and animals include 
nutrition (water and food), movement, growth and reproduction. 

• 3Bh2 Describe differences between living and non-living things using 
knowledge of life processes. 

• 3Bh3 Explore and research exercise and the adequate, varied diet 
needed to keep healthy.

• 3Bh4 Know that some foods can be damaging to health, e.g. very 
sweet and fatty foods.

• 3Bh5 Explore human senses and the ways we use them to learn 
about our world.

• 3Bh6 Sort living things into groups, using simple features and 
describe rationale for groupings. 

Stage 3
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6 Cambridge Primary Science Curriculum Framework (with codes)

C  Chemistry

Cp Material properties

• 3Cp1 Know that every material has specific properties, e.g. hard, 
soft, shiny.

• 3Cp2 Sort materials according to their properties.

• 3Cp3 Explore how some materials are magnetic but many are not.

• 3Cp4 Discuss why materials are chosen for specific purposes on the 
basis of their properties.

P  Physics

Pf Forces and motion 

• 3Pf1 Know that pushes and pulls are examples of forces and that 
they can be measured with forcemeters.

• 3Pf2 Explore how forces can make objects start or stop moving.

• 3Pf3 Explore how forces can change the shape of objects. 

• 3Pf4 Explore how forces, including friction, can make objects move 
faster or slower or change direction.

Stage 3
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Cambridge Primary Science Curriculum Framework (with codes) 7

E  Scientific enquiry

Ep Ideas and evidence 

• 4Ep1 Collect evidence in a variety of contexts. 

• 4Ep2 Test an idea or prediction based on scientific knowledge and 
understanding. 

Ep Plan investigative work 

• 4Ep3 Suggest questions that can be tested and make predictions; 
communicate these. 

• 4Ep4 Design a fair test and plan how to collect sufficient evidence. 

• 4Ep5 Choose apparatus and decide what to measure. 

Eo Obtain and present evidence 

• 4Eo1 Make relevant observations and comparisons in a variety of 
contexts.

• 4Eo2 Measure temperature, time, force and length. 

• 4Eo3 Begin to think about the need for repeated measurements of, 
for example, length. 

• 4Eo4 Present results in drawings, bar charts and tables.

Eo Consider evidence and approach 

• 4Eo5 Identify simple trends and patterns in results and suggest 
explanations for some of these. 

• 4Eo6 Explain what the evidence shows and whether it supports 
predictions.  Communicate this clearly to others.

• 4Eo7 Link evidence to scientific knowledge and understanding in 
some contexts.

B  Biology

Bh Humans and animals

• 4Bh1 Know that humans (and some animals) have bony skeletons 
inside their bodies.

• 4Bh2 Know how skeletons grow as humans grow, support and 
protect the body.

• 4Bh3 Know that animals with skeletons have muscles attached to 
the bones. 

• 4Bh4 Know how a muscle has to contract (shorten) to make a bone 
move and muscles act in pairs. 

• 4Bh5 Explain the role of drugs as medicines.

Stage 4
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8 Cambridge Primary Science Curriculum Framework (with codes)

B  Biology (continued)

Be Living things in their environment 

• 4Be1 Investigate how different animals are found in different habitats 
and are suited to the environment in which they are found.

• 4Be2 Use simple identification keys.

• 4Be3 Recognise ways that human activity affects the environment 
e.g. river pollution, recycling waste.

C  Chemistry

Cs States of matter 

• 4Cs1 Know that matter can be solid, liquid or gas. 

• 4Cs2 Investigate how materials change when they are heated and 
cooled. 

• 4Cs3 Know that melting is when a solid turns into a liquid and is the 
reverse of freezing. 

• 4Cs4 Observe how water turns into steam when it is heated but on 
cooling the steam turns back into water.

P  Physics

Ps Sound 

• 4Ps1 Explore how sounds are made when objects, materials or air 
vibrate and learn to measure the volume of sound in decibels with a 
sound level meter. 

• 4Ps2 Investigate how sound travels through different materials to the 
ear. 

• 4Ps3 Investigate how some materials are effective in preventing 
sound from travelling through them.

• 4Ps4 Investigate the way pitch describes how high or low a sound is 
and that high and low sounds can be loud or soft.  Secondary 
sources can be used.

• 4Ps5 Explore how pitch can be changed in musical instruments in a 
range of ways.

Pm Electricity and magnetism 

• 4Pm1 Construct complete circuits using switch, cell (battery), wire 
and lamps.

• 4Pm2 Explore how an electrical device will not work if there is a 
break in the circuit. 

• 4Pm3 Know that electrical current flows and that models can 
describe this flow, e.g. particles travelling around a circuit.

• 4Pm4 Explore the forces between magnets and know that magnets 
can attract or repel each other.

• 4Pm5 Know that magnets attract some metals but not others.

Stage 4
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Cambridge Primary Science Curriculum Framework (with codes) 9

E  Scientific enquiry

Ep Ideas and evidence 

• 5Ep1 Know that scientists have combined evidence with creative 
thinking to suggest new ideas and explanations for phenomena.

• 5Ep2 Use observation and measurement to test predictions and 
make links.

Ep Plan investigative work 

• 5Ep3 Make predictions of what will happen based on scientific 
knowledge and understanding, and suggest and communicate how 
to test these. 

• 5Ep4 Use knowledge and understanding to plan how to carry out a 
fair test.

• 5Ep5 Collect sufficient evidence to test an idea. 

• 5Ep6 Identify factors that need to be taken into account in different 
contexts.

Eo Obtain and present evidence 

• 5Eo1 Make relevant observations. 

• 5Eo2 Measure volume, temperature, time, length and force. 

• 5Eo3 Discuss the need for repeated observations and 
measurements.

• 5Eo4 Present results in bar charts and line graphs. 

Eo Consider evidence and approach 

• 5Eo5 Decide whether results support predictions.

• 5Eo6 Begin to evaluate repeated results. 

• 5Eo7 Recognise and make predictions from patterns in data and 
suggest explanations using scientific knowledge and understanding.

• 5Eo8 Interpret data and think about whether it is sufficient to draw 
conclusions.

B  Biology

Bp Plants 

• 5Bp1 Know that plants need energy from light for growth.

• 5Bp2 Know that plants reproduce.

• 5Bp3 Observe how seeds can be dispersed in a variety of ways. 

• 5Bp4 Investigate how seeds need water and warmth for 
germination, but not light.

• 5Bp5 Know that insects pollinate some flowers. 

• 5Bp6 Observe that plants produce flowers which have male and 
female organs; seeds are formed when pollen from the male organ 
fertilises the ovum (female). 

• 5Bp7 Recognise that flowering plants have a life cycle including 
pollination, fertilisation, seed production, seed dispersal and 
germination.

Stage 5
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10 Cambridge Primary Science Curriculum Framework (with codes)

C  Chemistry

Cs States of matter 

• 5Cs1 Know that evaporation occurs when a liquid turns into a gas. 

• 5Cs2 Know that condensation occurs when a gas turns into a liquid 
and that it is the reverse of evaporation. 

• 5Cs3 Know that air contains water vapour and when this meets a 
cold surface it may condense. 

• 5Cs4 Know that the boiling point of water is 100°C and the melting 
point of ice is 0°C. 

• 5Cs5 Know that when a liquid evaporates from a solution the solid is 
left behind.

P  Physics

Pl Light 

• 5Pl1 Observe that shadows are formed when light travelling from a 
source is blocked.

• 5Pl2 Investigate how the size of a shadow is affected by the position 
of the object. 

• 5Pl3 Observe that shadows change in length and position throughout 
the day.

• 5Pl4 Know that light intensity can be measured.

• 5Pl5 Explore how opaque materials do not let light through and 
transparent materials let a lot of light through. 

• 5Pl6 Know that we see light sources because light from the source 
enters our eyes. 

• 5Pl7 Know that beams/rays of light can be reflected by surfaces 
including mirrors, and when reflected light enters our eyes we see 
the object.

• 5Pl8 Explore why a beam of light changes direction when it is 
reflected from a surface. 

Stage 5
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Cambridge Primary Science Curriculum Framework (with codes) 11

P  Physics (continued)

Pb The Earth and beyond

• 5Pb1 Explore, through modeling, that the sun does not move; its 
apparent movement is caused by the Earth spinning on its axis.

• 5Pb2 Know that the Earth spins on its axis once in every 24 hours. 

• 5Pb3 Know that the Earth takes a year to orbit the sun, spinning as it 
goes.

• 5Pb4 Research the lives and discoveries of scientists who explored 
the solar system and stars.

Stage 5
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12 Cambridge Primary Science Curriculum Framework (with codes)

E  Scientific enquiry

Ep Ideas and evidence 

• 6Ep1 Consider how scientists have combined evidence from 
observation and measurement with creative thinking to suggest new 
ideas and explanations for phenomena.

• 6Ep2 Collect evidence and data to test ideas including predictions.

Ep Plan investigative work 

• 6Ep3 Discuss how to turn ideas into a form that can be tested.

• 6Ep4 Make predictions using scientific knowledge and 
understanding.

• 6Ep5 Choose what evidence to collect to investigate a question, 
ensuring that the evidence is sufficient.

• 6Ep6 Identify factors that are relevant to a particular situation.

• 6Ep7 Choose which equipment to use. 

Eo Obtain and present evidence 

• 6Eo1 Make a variety of relevant observations and measurements 
using simple apparatus correctly. 

• 6Eo2 Decide when observations and measurements need to be 
checked by repeating to give more reliable data.

• 6Eo3 Use tables, bar charts and line graphs to present results.

Eo Consider evidence and approach 

• 6Eo4 Make comparisons. 

• 6Eo5 Evaluate repeated results. 

• 6Eo6 Identify patterns in results and results that do not appear to fit 
the pattern. 

• 6Eo7 Use results to draw conclusions and to make further 
predictions. 

• 6Eo8 Suggest and evaluate explanations for predictions using 
scientific knowledge and understanding and communicate these 
clearly to others.

• 6Eo9 Say if and how evidence supports any prediction made.

Stage 6

S
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Cambridge Primary Science Curriculum Framework (with codes) 13

B  Biology

Bh Humans and animals

• 6Bh1 Use scientific names for some major organs of body systems. 

• 6Bh2 Identify the position of major organs in the body. 

• 6Bh3 Describe the main functions of the major organs of the body. 

• 6Bh4 Explain how the functions of the major organs are essential. 

Be Living things in their environment

• 6Be1 Explore how humans have positive and negative effects on the 
environment, e.g. loss of species, protection of habitats. 

• 6Be2 Explore a number of ways of caring for the environment, 
e.g. recycling, reducing waste, reducing energy consumption, 
not littering, encouraging others to care for the environment.

• 6Be3 Know how food chains can be used to represent feeding 
relationships in a habitat and present these in text and diagrams. 

• 6Be4 Know that food chains begin with a plant (the producer), which 
uses energy from the sun. 

• 6Be5 Understand the terms producer, consumer, predator and prey. 

• 6Be6 Explore and construct food chains in a particular habitat.

C  Chemistry

Cc Material changes 

• 6Cc1 Distinguish between reversible and irreversible changes.

• 6Cc2 Explore how solids can be mixed and how it is often possible to 
separate them again.

• 6Cc3 Observe, describe, record and begin to explain changes that 
occur when some solids are added to water.

• 6Cc4 Explore how, when solids do not dissolve or react with water, 
they can be separated by filtering, which is similar to sieving. 

• 6Cc5 Explore how some solids dissolve in water to form solutions 
and, although the solid cannot be seen, the substance is still present.

Stage 6
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14 Cambridge Primary Science Curriculum Framework (with codes)

P  Physics

Pf Forces and motion 

• 6Pf1 Distinguish between mass measured in kilograms (kg) and 
weight measured in newtons, noting that kilograms are used in 
everyday life.

• 6Pf2 Recognise and use units of force, mass and weight and identify 
the direction in which forces act.

• 6Pf3 Understand the notion of energy in movement. 

• 6Pf4 Recognise friction (including air resistance) as a force which can 
affect the speed at which objects move and which sometimes stops 
things moving.

Pm Electricity and magnetism 

• 6Pm1 Investigate how some materials are better conductors of 
electricity than others.

• 6Pm2 Investigate how some metals are good conductors of 
electricity while most other materials are not.

• 6Pm3 Know why metals are used for cables and wires and why 
plastics are used to cover wires and as covers for plugs and 
switches.

• 6Pm4 Predict and test the effects of making changes to circuits, 
including length or thickness of wire and the number and type of 
components. 

• 6Pm5 Represent series circuits with drawings and conventional 
symbols.

Stage 6

S
tage 6



Safety issues

An essential part of this programme is that learners develop skills 
in scientific enquiry. This includes the collection of primary data 
by experiment.  Scientific experiments are engaging and provide 
opportunities for first hand exploration.  However, they must, at all 
times, be conducted with the utmost respect for safety, specifically:

• It is the responsibility of the teacher in charge to adhere and 
conform to any national, regional and school regulation in place 
with respect to safety of scientific experimentation.

• It is the responsibility of the teacher in charge to make a risk 
assessment of the hazards involved with any particular class or 
individual when undertaking a scientific experiment that conforms 
to these regulations.

Cambridge takes no responsibility for the management of safety for 
individual published experiments or for the management of safety 
for the undertaking of practical experiments in any given location.  
Cambridge only endorses support material in relation to curriculum 
content and is not responsible for the safety of activities contained 
within it.  The responsibility for the safety of all activities and 
experiments remains with the school.
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Attachment 3: A Day in the Life an EULCS Student 

 

7:30 – School Arrival, Breakfast: Maria, a Kindergarten girl, is brought to EULCS by Abuela, 

who she kisses at the door, and then runs into school. As she enters the building, Mr. Ma smiles 

and says “Ni Hao, Maria.” She waves back smiles and says Ni Hao to him. At the breakfast line 

Ms. Bueno smiles and says ¡Buenos Días! Ms. Bueno always speaks Spanish and Mr. Ma speaks 

Mandarin. Maria likes it that people speak many languages at school. 8:00 – 8:10: Classroom 

Arrival: Mr. Ray comes to the cafeteria to pick up the class. He greets the children as they enter 

the room. Ms. Goode, the parent aid is in the room. She helps the children with the attendance 

chart, take their name tag, and put it into the “in-basket.” The children go to different tables 

where Mr. Ray has put out warm-up activities. Maria selects a puzzle. There are always 2 

activities as well as paper, crayons and pencil, so a child can start off the day writing a story if 

they want. While children are arriving and doing warm-up activities, Mr. Ray is preparing the 

Math Morning Message. 8:10 -8:39: Morning Math Routines: Mr. Ray puts on the transition 

music that calls everyone to the rug to sit in a circle. He says to the children, “Remember on 

Friday last week there were two people absent, let’s look at today’s attendance and see if it is the 

same or different.” Every morning he reminds the children about the previous work. On Monday, 

it’s especially important because last week instruction was in Spanish, with Ms. Bueno, and this 

week it is in English with Mr. Ray. The children look at the attendance chart. Maria notices a 

pattern and raises her hand: the highest attendance days are Tuesday and Wed. Mr. Ray asks the 

children why it is important to come to school every day, unless you are sick. Maria understands. 

She loves school especially “Math in the Morning” because it involves counting, different ways 

to make a tally, graph and charts for attendance, days of the week, weather and surveys. Today’s 

survey is “what’s your favorite ice cream?” Maria says, “Vanilla.” Later, at their centers, they 

will make concrete representations of the survey question with math manipulatives. The Math 

Message includes a simple Math problem that Mr. Ray reads with the children. They practice 

their (emergent) reading skills, and at the same time, are exposed to a Math word problem. Math, 

problem solving, school expectations, reading, and writing are integrated into Morning Math. 

8:39 – 9:39: Math Centers: Mr. Ray assigns children to Math Centers to work in small groups, 

figure out answers to the Morning Math problem and to make a concrete survey representation of 

the question. Maria takes snap blocks and with her group makes a “bar graph” in different colors 

for each of the different ice cream flavors that kids like. While most of the children are working 

at Math centers, Mr. Ray works individually with a child who needs extra help and Ms. Goode 

circulates around the room to help at Math centers. At 9:15 they return to the rug to discuss how 

they “solved” the math problem, talk about different strategies that find the same answer, and 

look at how different groups showed the math survey, using manipulatives. Maria shows the 

children the bar graph she and her group have made. Then Mr. Ray selects a Math read aloud, a 

book involving numbers, or a mathematical concept and they talk about the story. 9:40- 10:09 

Bath room Break, structured PE. Mr. Ray and Ms. Goode take the children to the bathroom 

and then to the common space where they have Tai Chi or Yoga for about 20 minutes. Ms. 

Bueno’s class is already there. While the children are doing exercises, Mr. Ray and Ms. Goode 

go to the Spanish classroom to speak with Ms. Bueno and her assistant to be sure there are no 

unexpected changes to the weekly plans they made last Wednesday, during the block planning 

time. They check in briefly every day when the children are in PE or after school. When PE is 

over, Ms. Goode comes to pick up the class. When they return to the room, Mr. Ray is ready 

with Language Arts Morning message and new vocabulary chart. 10:10-10:50 LAL-1 starts. Mr. 
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Ray reads the Morning Message using it to remind them about what they learned last week in 

Spanish LAL and tell them what activities they will do today. After the Message there is a short 

mini-lesson on today’s topic – finding details. Mr. Ray explains the concept. He is going to read 

a book that he says is a classic children’s literature story, but first he writes 3 words on the new 

vocabulary chart and gives a sentence for each word. After a few pages he asks the class, what 

details they remember, going back to the mini-lesson to remind them. The children go to their 

tables, take out their Writing Journals and write their own stories using a lot of details. Maria’s 

story is about her new sneakers. She has pictures with the details and wavy lines for sentences 

with a few letters she remembers from the beginning sounds. After Journals, they return to the 

rug. Mr. Ray asks Maria to sit in the Author’s Chair and read her story. The children ask 

questions about the new sneakers and details, and discuss her story, using the positive discussion 

techniques they learned through the Teaching Tolerance activities. After Journals it is time to 

begin O-G. 10:50-11:09 LAL/Orton-Gillingham Mr. Ray reviews the letters and sounds they 

learned last week, and introduces today’s letter and sound “M”. Maria knows that one, M is for 

Maria. He asks the children what other words they know with M. Mama, Macaroni, Morning 

Message, Math. The children know a lot of M words. They practice the words and sounds and he 

explains they will paste dry macaroni on to papers in the shape of M. Maria likes this because M 

is for her name. After they complete the activity, Mr. Ray reviews the words and M sound, and 

selects a book to read aloud, using words with the sound of M. 11:10-12:55 Lunch, Recess, 

Nap: Ms. Goode and Mr. Ray bring the children to the cafeteria for lunch and after, the children 

go into the yard for 40 minutes of free play/recess. Other people from the school are in the 

cafeteria and yard while Mr. Ray and Ms. Goode go to their lunch. At 12:10 Mr. Ray comes to 

pick up the children. When they return to the room, Ms. Goode has already put out their mats for 

a nap (K & 1st grade) 1:00-1:59: LAL 2: After nap Maria and a small group of children go to 

guided reading groups to work with Fontis and Pinnell books. The books have short sentences or 

single words and pictures and are slightly more challenging than the children’s independent 

reading levels. Some children work alone and Mr. Ray and Ms. Goode work with a group. After 

a while they rotate. Everyone gets to work with an adult or work alone each day. When guided 

reading is finished, Mr. Ray calls the children to the rug for another mini-lesson and a story from 

Teaching Tolerance, part of social studies. Mr. Ray selects lessons that reflect issues he noticed 

in the class and uses the stories to make the point. He asks the children to give details. Following 

the discussion, they go to centers. After the activity centers, they sing a favorite song from 

different countries and cultures. The words of the song are on charts on the classroom walls. 

Since Maria knows the words of the song, she can find a few words on the chart. 2:00-2:29 

Bathroom Break and structured PM. Ms. Goode brings the children to the bathroom, and then 

to the common room where Ms. Du is waiting with children from other classes to teach a dance. 

After 20 minutes Ms. Goode comes to get the children for science. 2:30-3:59 Science Mr. Ray 

starts with a Message that explains the experiment they will do today and gives new vocabulary. 

He explains they will cut open apples and see what’s inside, and then describe what they see in 

their Lab Notebooks.  The children begin their experiments in groups, while Mr. Ray and Ms. 

Goode sit with a small group, or an individual child for extra help. 4:00-4:14 Science Read 

Aloud. Mr. Ray selects a non-Fiction book on Johnny Appleseed, a real man who gave people 

apple seeds. Mr. Ray reads some of the story and says they will continue tomorrow. He and Ms. 

Goode hand out homework folders, with Reading Logs that keep track of the nightly reading at 

home, and information for parents. At 4:15 children pack their book bags. Maria is glad when 

Abuela arrives to pick her up, so she can tell Abuela all about her day at school.   
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Attachment 3a: Day in the Life of an EULCS Teacher  

7:30 – Arrival: Mr. Ray teaches Kindergarten, in English at EULCS, arrives early, by 7:30 to 

get all materials, and books in place, ready for the children’s arrival. He wrote the Math Morning 

Message and organized most of the materials yesterday. Sometimes there are last-minute 

additions that he works on at home. Ms. Bueno, his Spanish teaching partner in the Dual 

program has already arrived, and they briefly check in with each other in case there is any 

information to be shared. After touching base with her, he returns to his room, sets up the 

Morning Message chart and puts out the warm-up materials on three tables to start Math in the 

Morning. He always has two activities and a table with paper, pencils and crayons because he is 

very conscious of including reading and writing into every lesson. 7:55 – Student Arrival: Mr. 

Ray goes to the student cafeteria to greet his class and escort them upstairs to the classroom. As 

they enter the room he smiles and greets each child, making a friendly comment. 8:00 Morning 

Warm-up: As the children are settling in and doing the morning warm-up activities, Mr. Ray 

quickly checks his morning message, goes over his notes and gets ready to begin. Ms. Goode, the 

Parent Teacher Aid who works with him is already in the room and helps the children. 8:10 Mr. 

Ray starts the morning music that signals to the children to put away the warm-up materials and 

come to the rug for Morning Math Routines. He is very pleased that in EULCS they do Math 

every morning from 8:00-9:30 for several reasons: first the daily routines involving counting and 

tallies are an excellent lead-in to Math instruction. Second, early in the morning, children are 

alert and Math, which in many schools is somewhat neglected, can be a focal point for bright and 

early instruction. Mr. Ray has prepared a simple Math word problem, which is in the Morning 

Math Message. While the children are practicing their beginning reading skills, they are also 

being introduced to Math word problems. After going over the Message, he assigns children to 

centers to solve the word problem in cooperative groups and to do a concrete example of today’s 

survey question. He and Ms. Goode circulate around the room. There are a few students who 

need extra help and support. He is always mindful of them, and when one or more of them seem 

to be floundering, he will pull them aside, individually or in a group, to give extra support or 

explanation. When most of the children seem finished, he calls them to the rug again to compare 

answers and show the math manipulatives they constructed. 9:40 to 10:09 bathroom break, and 

the morning PE. Mr. Ray loves the schedule that gives children a PE break twice a day. Little 

children are restless, especially if they have special needs. This way, instead of acting out and 

getting fidgety, they move around and put that energy to positive use.  The 20-minute PE activity 

is enough, and when children get back to the room they are ready to focus and work. While the 

children are in PE he checks in with his partner teacher, Ms. Bueno who works on the Spanish 

side of the Dual-Immersion model, to be sure nothing has changed from their joint planning. 

10:10 LAL Mr. Ray again starts off with a Morning Message, this time reinforcing the literacy 

skills he taught previously and the skills Ms. Bueno taught in Spanish last week. He introduces 

today’s work in a brief mini-lesson about using details in telling a story, and tells the children the 

story they will hear, and the activities they will do in centers. After listening to the story, hearing 

the details and experiencing how using details makes the story more vivid and interesting, he will 

have the children write a story in their Journals using details. Part of the writing process is the 

chance for children to “read” or tell their story, sitting in the “Author’s Chair”. At this stage, the 

children use pictures, invented spelling, and wiggly lines to indicate sentences. This is a 

developmentally appropriate step toward literacy. By telling their story in the “Author’s Chair” 

the children are practicing their listening and speaking skills. Today, they are doing it in English. 
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Last week and next week it will be in Spanish, improving listening and speaking skills in the 

native language and target language. After Journal writing, Mr. Ray and Ms. Goode begin the 

Orton-Gillingham daily activity to teach the sound-symbol correspondence. This is designed to 

teach the sound-symbol correspondence, through concrete and tactile experiences, in place of 

conventional “phonics” instruction. It especially helps second language learners or children who 

may have Special Education needs. After the O-G lesson, focused on a letter and sound, Mr. Ray 

will read a story that highlights words using that letter and sound. 11:10 we are ready for another 

bathroom break, lunch, free play recess outside, and a nap. At 1:00 the second part of LAL will 

continue with guided reading, using Fontis and Pinnell program. Children work in groups based 

on their reading levels. While some children work alone, Mr. Ray and Ms. Goode circulate 

around the room, working with each group for some time, and some children who have special 

needs individually. After he has worked with each group, Mr. Ray brings the children to the rug 

again, and begins a Teaching Tolerance lesson, incorporating social studies in a read aloud story, 

that highlights desirable behaviors. Finally, he puts on music again, and the children sing a song.  

The words to the songs are displayed on wall charts. Since children know the song, they can 

learn to recognize the words. 2:00 another bathroom break, and Mr. Ray takes the children to a 

PE session with the other class, in a shared space. During these 20 minutes, he and Ms. Goode 

put out the science materials and set up the experiments the children will be doing, when they 

return. Again, he starts with a Science Message on a chart paper, explains that today they will 

open up apples to see what is inside. As the children begin working in their Science centers. Mr. 

Ray and Ms. Goode circulate around the room, helping individuals who especially need support, 

because they may have IEPs or may be language learners. He always works with small groups, 

especially those at risk of falling behind, to provide some extra tutoring or scaffolding as needed. 

When the tasks and experiments are finished, children take out their Science Journals, and write 

about their Science observations, drawing pictures to describe what they saw. At 4:00 Mr. Ray 

gathers the children again at the rug for a Science Read Aloud. Today, he will read them a non-

fiction story about Johnny Appleseed, on the same theme “Apples.” Every day he reads them a 

non-fiction science book on nature, animals, plants, weather or space, as related to the lesson. 

Mr. Ray and Ms. Goode then distribute homework folders, which include parent information and 

the nightly reading log to keep track of reading done at home. It is important for parents to make 

sure that if they cannot read to their children, then an older sibling or grandparent can. They can 

read in Spanish or English, it doesn’t matter. Reading is reading. The children get their bookbags 

set up and get ready for dismissal 4:15 to 4:30, when parents and family come to pick them up. 

Mr. Ray then takes his lesson plan book and goes to meet Ms. Bueno, so they can compare notes, 

and make any additions or adjustments in their instructional plan, as they go through the week. 
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Attachment 3c: 5th Grade Exit Standards 
English Language Arts 

RL.5.1: Quote accurately from text, explain what the text says explicitly and when drawing inferences from text. 
RL.5.2: Determine a theme of a story, drama, or poem from details in the text, including how characters in a story or drama respond to 
challenges or how the speaker in a poem reflects upon a topic; summarize the text. 
RL.5.3: Compare and contrast two or more characters, settings, or events in a story or drama, drawing on specific details in the text. 
RL.5.4: Determine the meaning of words and phrases as they are used in a text, including figurative language (ie metaphors and similes). 
RL.5.5: Explain how a series of chapters, scenes, or stanzas fits together to provide the overall structure of a story, drama, or poem. 
RL.5.6: Describe how a narrator's or speaker's point of view influences how events are described. 
RL.5.7: Analyze how visual & multimedia contribute to the meaning, tone, or beauty of a text  
RL.5.9: Compare and contrast stories in the same genre (e.g., mysteries & adventure stories) on their approaches to similar themes/topics. 
RL.5.10: By the end of the year, read and comprehend literature, including stories, dramas, and poetry, at the high end of the grades 4-5 
text complexity band independently and proficiently. 
RI.5.1: Quote accurately from text when explaining what the text says explicitly & when drawing inferences from text. 
RI.5.2: Determine two or more main ideas of a text & explain how they are supported by key details; summarize text. 
RI.5.3: Explain the relationships or interactions between two or more individuals, events, ideas, or concepts in a historical, scientific, or 
technical text based on specific information in the text.  
RI.5.4: Determine the meaning of general academic and domain-specific words and phrases in a text; grade 5 topic or subject area. 
RI.5.5: Compare and contrast the overall structure (e.g., cause/effect) of events, ideas, concepts, or information in two or more texts. 
RI.5.6: Analyze multiple accounts of the same event/topic, noting important similarities and differences in the point of view they represent. 
RI.5.7: Draw on information from multiple print or digital sources, demonstrating the ability to locate an answer to a question quickly or to 
solve a problem efficiently. 
RI.5.8: Explain how authors use reasons & evidence to support points in text, identifying which reasons & evidence support which point(s). 
RI.5.9: Integrate information from several texts on the same topic in order to write or speak about the subject knowledgeably. 
RI.5.10: By the end of the year, read and comprehend informational texts, including history/social studies, science, and technical texts, at 
the high end of the grades 4-5 text complexity band independently and proficiently.  
RF.5.3: Know and apply phonics and word analysis skills in decoding words. RF.5.3.A:Use knowledge of all letter-sound correspondences, 
syllabication patterns, and morphology (e.g., roots and affixes) to read accurately unfamiliar multisyllabic words in and out of context.  
RF.5.4: Read with sufficient accuracy and fluency to support comprehension.  
RF.5.4.A: Read grade-level text with purpose & understanding. 4.B: Read grade-level prose & poetry orally with accuracy, appropriate rate, 
& expression on successive readings. 4.C: Use context to confirm or self-correct word recognition & understanding, rereading as necessary.  
W.5.1 : Write opinion pieces on topics or texts, supporting a point of view with reasons and information.  
W.5.2 : Write informative/explanatory texts to examine a topic and convey ideas and information clearly.  
W.5.3 : Write narratives to develop real/imagined experiences/events using technique, descriptive details, clear event sequences.  
W.5.4 : Produce clear and coherent writing in which the development and organization are appropriate to task, purpose, and audience.  
W.5.5 : With guidance/support from peers/adults, develop & strengthen writing by, revising, editing, rewriting, or trying a new approach.  
W.5.6 : With some guidance/support from adults, use technology, including the Internet, to produce and publish writing as well as to 
interact and collaborate with others; demonstrate sufficient command of keyboarding skills to type a min of two pages in a single sitting.  
W.5.7: Conduct short research projects that use several sources to build knowledge through investigation of different aspects of a topic.  
W.5.8 : Recall relevant information from experiences or gather relevant information from print and digital sources; summarize or 
paraphrase information in notes and finished work and provide a list of sources.  
W.5.9 : Draw evidence from literary or informational texts to support analysis, reflection, and research.  
W.5.10 : Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting 
or a day or two) for a range of discipline-specific tasks, purposes, and audiences.  
SL.5.1: Engage effectively in a range of collaborative discussions  
SL.5.2: Summarize written text read aloud or information presented in diverse media and formats, including visually, quantitatively, orally.  
SL.5.3: Summarize the points a speaker makes and explain how each claim is supported by reasons and evidence.  
SL.5.4: Report on a topic or text or present an opinion, sequencing ideas logically and using appropriate facts and relevant, descriptive 
details to support main ideas or themes; speak clearly at an understandable pace 
SL.5.5: Include multimedia (e.g., graphics, sound) and visual displays when appropriate to enhance development of main ideas or themes. 
SL.5.6: Adapt speech to a variety of contexts and tasks, using formal English when appropriate to task and situation. 
L.5.1 : Demonstrate command of the conventions of standard English grammar and usage when writing or speaking. 
L.5.2 : Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing. 
L.5.3 : Use knowledge of language and its conventions when writing, speaking, reading, or listening. 
L.5.4 : Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade 5 reading and content, 
choosing flexibly from a range of strategies. 
L.5.5 : Demonstrate understanding of figurative language, word relationships, and nuances in word meanings. 
L.5.6 : Use grade-appropriate general & domain-specific words & phrases, those that signal contrast, addition, & logical relationships 
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Mathematics 
5.OA.A.1: Use parentheses, brackets, or braces in numerical expressions, and evaluate expressions with these symbols. 
5.OA.A.2: Write simple expressions that record calculations with numbers and interpret numerical expressions without evaluating them. 
5.OA.B.3: Generate two numerical patterns using two given rules. Identify apparent relationships between corresponding terms. Form 
ordered pairs consisting of corresponding terms from the two patterns and graph the ordered pairs on a coordinate plane. 
5.NBT.A.1: Recognize that in a multi-digit number, a digit in one place represents 10 times as much as it represents in the place to its right 
and 1/10 of what it represents in the place to its left. 
5.NBT.A.2: Explain patterns in the number of zeros of the product when multiplying a number by powers of 10. Explain patterns in the 
placement of the decimal point when multiplied or divided by a power of 10. Use whole-number exponents to denote powers of 10.  
5.NBT.A.3: Read, write, and compare decimals to thousandths. 
5.NBT.A.3.A: Read & write decimals to thousandths using base-ten numerals, number names, & expanded form. 3.B: Compare decimals 
to thousandths based on meanings of digits in each place, using >, =, < symbols to record the results of comparisons. 
5.NBT.A.4: Use place value understanding to round decimals to any place. 
5.NBT.B.5: Fluently multiply multi-digit whole numbers using the standard algorithm.  
5.NBT.B.6 Find whole-number quotients of whole numbers with up to four-digit dividends and two-digit divisors, using strategies based on 
place value, the properties of operations, and/or the relationship between multiplication and division. Illustrate and explain the calculation 
by using equations, rectangular arrays, and/or area models. 
5.NBT.B.7: Add, subtract, multiply, and divide decimals to hundredths, using concrete models 
or drawings and strategies based on place value, properties of operations, and/or the relationship between addition and subtraction; relate 
the strategy to a written method and explain the reasoning used. 
5.MD.A.1: Convert among different-sized standard measurement units within a given measurement system (e.g., convert 5 cm to 0.05 m), 
and use these conversions in solving multi- step, real world problems. 
5.MD.B.2: Make a line plot to display a data set of measurements in fractions of a unit (1/2, 1/4, 1/8). Use operations on fractions for this 
grade to solve problems involving information presented in line plots. 
5.MD.C.3: Recognize volume as an attribute of solid figures and understand concepts of volume measurement. 
5.MD.C.3.A: A cube w/side length 1 unit, called a "unit cube," is said to have "1 cubic unit" of volume, and can be used to measure volume. 
5.MD.C.3.B: A solid figure which can be packed without gaps or overlaps using n unit cubes is said to have a volume of n cubic units. 
5.MD.C.4: Measure volumes by counting unit cubes, using cubic cm, cubic in, cubic ft, and improvised units. 
5.MD.C.5: Relate volume to the operations of multiplication and addition and solve real world & mathematical problems involving volume. 
5.MD.C.5.A: Find the volume of a right rectangular prism with whole-number side lengths by packing it with unit cubes and show that the 
volume is the same as would be found by multiplying the edge lengths, equivalently by multiplying the height by the area of the base. 
Represent threefold whole-number products as volumes, e.g., to represent the associative property of multiplication. 
5.MD.C.5.B: Apply the formulas V = l × w × h and V = b × h for rectangular prisms to find volumes of right rectangular prisms with whole-
number edge lengths in the context of solving real world and mathematical problems. 
5.MD.C.5.C: Recognize volume as additive. Find volumes of solid figures composed of two non-overlapping right rectangular prisms by 
adding the volumes of the non-overlapping parts, apply this technique to real world problems. 
5.G.A.1: Use a pair of perpendicular number lines, called axes, to define a coordinate system, with the intersection of the lines (the origin) 
arranged to coincide with the 0 on each line and a given point in the plane located by using an ordered pair of numbers, called its coordinates. 
Understand that the first number indicates how far to travel from the origin in the direction of one axis, and the second number indicates 
how far to travel in the direction of the second axis, with the convention that the names of the two axes and the coordinates correspond 
5.G.A. 2: Represent real world and mathematical problems by graphing points in the first quadrant of the coordinate plane and interpret 
coordinate values of points in the context of the situation. 
5.G.B. 3: Understand that attributes belonging to a category of two-dimensional figures also belong to all subcategories of that category. 
For example, all rectangles have four right angles and squares are rectangles, so all squares have four right angles. 
5.G.C. 5.G.B.4: Classify two-dimensional figures in a hierarchy based on properties. 

Science 
5-PS3-1: Use models to describe that energy in animals’ food (used for body repair, growth, and motion and to maintain body warmth) was 
once energy from the sun. 
5-LS1-1: Support an argument that plants get the materials they need for growth chiefly from air and water. 
5-LS2-1: Develop a model to describe the movement of matter among plants, animals, decomposers, & environment. 
5-PS1-1: Develop a model to describe that matter is made up of particles too small to be seen. 5-PS2-1: Support an argument that the 
gravitational force exerted by Earth on objects is directed down. 
5-PS1-2: Measure and graph quantities to provide evidence that regardless of the type of change that occurs when heating, cooling, or 
mixing substances, the total weight of matter is conserved. 
5-PS1-3: Make observations and measurements to identify materials based on their properties. 5-PS1-4: Conduct an investigation to 
determine whether the mixing of two or more substances results in new substances. 
5-ESS2-1: Develop a model using an example to describe ways the geosphere, biosphere, hydrosphere, and/or atmosphere interact. 
5-ESS2-2: Describe & graph amounts of saltwater & freshwater in reservoirs to provide evidence about distribution of water on Earth 
5-ESS3-1: Obtain & combine information about ways communities use science ideas to protect Earth’s resources & environment. 
5-ETS1-1: Define a simple problem reflecting need or want that includes specified criteria for success & constraints on materials, time, cost. 
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Attachment 4: Student Discipline Policies & Code of Conduct 

A. Discipline Overview 

We work hard to ensure that the School is a place where all students can learn and teachers can teach in a 

safe, secure and orderly environment. We define “discipline” as helping children develop self-control and 

self- motivation in a safe school community. We have developed a framework that addresses student 

behavior and its causes, and the maintenance of order within the school and while people are engaged in 

school activities. The Discipline Policy sets forth the policy of the School regarding how students are 

expected to behave when participating in school activities, on and off school grounds, and how the School 

will respond when students fail to behave in accordance with these rules. Responses to student behavior 

may include those focused on: 

Reflection: helping the student or students involved to reflect on the incident and on their behavior 

• Restoration: restorative practices focused on repairing the harm caused to the School community, 

classroom, or individual student relationships 

• Exploration: for example, diagnosing the potential causes of behavior, and partnering with family 

and community resources to address them 

• Loss of privileges 

• Exclusion: for example, short-term or long-term suspension 

In looking at the School’s Code of Conduct, parents will notice that there is a wide range of potential 

consequences for certain behaviors.  In determining the proper consequence, school personnel will 

keep in mind a student’s age and developmental level, the context in which the incident occurred, 

and any relevant extenuating or exacerbating circumstances.  

We will also strive for an understanding of the causes of a student’s behavior, and where possible take 

steps to help the student to develop a more appropriate set of behaviors. 

In all disciplinary matters, students will be given notice and will have the opportunity to present their 

version of the facts and circumstances leading to the imposition of disciplinary sanctions to the staff 

member imposing such sanctions. 

B. Code of Conduct 

The School has adopted a Code of Conduct that is summarized below. It includes four levels of violations, 

and a range of potential consequences per levels. Please note this list of violations is reasonably 

comprehensive, it is not exhaustive. We reserves the right to address under this Code student misbehavior 

that is of a level of seriousness equivalent to those in the Code, even where not specifically listed. 

Disciplinary violations can be addressed under the School’s Code of Conduct while the student: 

• is at school and/or on school grounds 

• is participating in school-sponsored activities 

• is walking to or from school or a school-sponsored activity 

• is walking to or from or waiting for school transportation 

• is riding on school transportation (for example, the school bus) 

• is riding on public transportation while on the way to or from school or to or from a school-

sponsored activity. 

The School may also impose consequences under this Code of Conduct for student behavior that, while 

occurring outside of school, has a substantial impact on other students or on staff or members of the school 

community. 

Level 1 Behavior Violations 

• Unexcused lateness to school. 

• Bringing prohibited equipment to school without authorization (e.g. toys or electronic devices) 
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• Violating the School’s student cell phone policy. 

• Failing to be in one’s assigned place on school premises (for example, staying within your classroom 

or in your assigned spot). 

• Disrupting the education process (e.g. making excessive noise, singing when inappropriate, etc.)  

• Engaging in verbally rude or disrespectful behavior (to both teachers and peers: talking back etc.)  

• Wearing clothing or other items that are unsafe or disruptive to the educational process. 

• Using school computers, faxes, telephones, or other equipment without permission. 

• Using or touching other people’s property without permission (teachers’ and peers’ property, etc.)  

 

Level 2 Behavior Violations 

• Harassment, bullying, put-downs, inappropriate behavior, inappropriate photos on cell phones, 

electronic devices, email and social media 

• Congregating in bathrooms with other students without permission. 

• Being insubordinate; defying or disobeying school personnel or school safety agents. 

• Using profane, obscene, vulgar, lewd, or abusive, language or gestures. 

• Lying, or giving false information to school personnel. 

• Misusing property belonging to others (including breaking, destroying, ripping, etc.). 

• Engaging in or causing disruptive behavior on the school bus. (See bus policy). 

• Engaging in inappropriate or unwanted physical contract of a minor nature, such as poking pinching, 

tapping, and throwing of non-harmful objects. 

• Violating the School’s Internet use policy, e.g., use of internet for non-educational purposes 

• Violating Honor Code: Engaging in scholastic dishonesty which includes: cheating, plagiarizing, 

colluding, copying, and related behaviors. For these purposes, plagiarizing refers to using someone 

else’s work as one’s own for credit without required citation and attribution. Colluding refers to 

partnering with another person in preparing written work for credit without permission from the 

teacher. Student grades and credit will also be affected by incidents of scholastic dishonesty. 

• Engaging in a pattern of persistent Level 1 behavior. 

Level 3 Behavior Violations 

• Being seriously insubordinate: defying or disobeying school personnel or school safety agents in 

ways that potentially create danger or that seriously disrupt school instruction or operations. 

• Using slurs based upon race, ethnicity, color, national origin, religion, gender, sexual orientation, or 

disability. 

• Fighting or engaging in physically aggressive behavior. 

• Bringing unauthorized visitors to school or allowing unauthorized visitors to enter school in 

violation of written school rules. 

• Engaging in theft or knowingly possessing property belongings to another without permission. 

• Engaging in inappropriate or unwanted physical contact. 

• Tampering with, changing or altering a record or document of a school by any method, including, 

but not limited to, computer access or any electronic means. 

• Posting or distributing libelous or defamatory material or literature or material containing a threat of 

violence, injury or harm. 

• Engaging in vandalism or other intentional damage to school property, staff property, or others; 

including student bathrooms. 

• Engaging in gang related behavior (e.g., wearing gang apparel, writing graffiti, making gang-related 

gestures or signs) 

• Engaging in a pattern of persistent Level 2 behavior 
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Level 4 Behavior Violations 

• Engaging in intimidation, coercion or extortion or threatening violence, injury, harm or retaliation to 

another or others. 

• Falsely activating a fire alarm or other disaster alarm or making a bomb threat. 

• Engaging in behavior that creates a substantial risk of serious injury or that results in serious injury. 

• Engaging in serious intimidating and bullying behavior- threatening, stalking or seeking to coerce or 

compel a student or staff member to do something; engaging in verbal or physical conduct that 

threatens another with harm, including intimidation through the use of epithets or slurs involving 

race, ethnicity, national origin, religion, religious practice, gender, sexual orientation or disability. 

• Engaging in sexual harassment (to peers or school staff). 

• Possessing, using, or selling illegal drugs, alcohol of controlled substances. 

• Engaging in threatening, dangerous or violent behavior that is gang-related. 

• Participating in an incident of serious group violence. 

• Threatening to use any instrument that appears capable of causing physical injury. 

• Engaging in behavior on the school bus that creates a substantial risk of injury or results in injury. 

• Engaging in physical sexual aggression/compelling or forcing another to engage in sexual activity. 

• Committing arson. 

• Inciting/causing a riot. 

• Possessing a weapon or an item intended to be used as a weapon (for example, a broken bottle). 

• Using any weapon to attempt to inflict injury upon school personnel, students or others. 

• Possessing or using a firearm 

• Inflicting or attempting to inflict serious injury against another person. 

• Engaging in a pattern of persistent Level 3 behavior 

Consequences 

Level 1 Violations Range of Consequences 

1. Admonishment or reprimand by school staff 

2. Student/teacher  conference 

3. Parent/guardian conference 

4. Exclusion from in-school activity (e.g. extracurricular activities, recess, etc)  

5. Removal from the classroom by teacher 

Level 2 Violations Range of Consequences 

1. Any of the consequences listed in Level 1, above 

2. Restitution 

3. Short-term out-of-school suspension (1-5 days in length) 

Level 3 Violations Range of Consequences 

1. Any of the consequences listed in Levels 1 and 2, above 

2. Long-term out-of-school suspension (more than 5 days in length) 

Level 4 Violations Range of Consequences 

1. Any of the consequences listed in Levels 1 through 3, above. 

2. Expulsion. 

 

Please note: that behavior violations in Levels 3 and 4 typically involve serious incidents of misbehavior 

on the part of students, and are therefore much more likely to result in more severe consequences such as 

suspension. Level 4 violations are particularly serious, and will typically result in long-term suspension 

or expulsion.  In addition, please note that school officials will report student behavior to law enforcement 

authorities wherever they are required to do so by law or to maintain the safety and security of the School 

and its students and staff. 
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Free Gun Act:  EULCS adheres to the Gun-Free Schools Act, which requires a student who is determined 

to have brought a firearm to school, or possessed a firearm at school, to be suspended for no less than one 

year. The school and/or BOT may modify such suspension requirement on a case-by-case basis.  

• If a student brings a firearm (firearm is defined in 18 U.S.C. § 921(a)) to school, the student will 

receive a suspension for at least one full calendar year if it is determined.  

• Students receive a due process hearing.  

Short-Term Suspension: A short-term suspension is a suspension equal to or fewer than 5 school days. 

Before imposing a short-term suspension, or other, less serious discipline, the Head of School shall provide 

notice to inform the student of the charges against him or her, and if the student denies the charges, an 

explanation of the evidence against the student. A chance to present the student’s version of events shall 

also be provided. Before imposing a short-term suspension, the CSL shall notify the parents or guardian in 

writing that the student may be suspended from school. Written notice of the decision to impose suspension 

shall be provided by personal delivery or express mail delivery within 24 hours at the last known address(s) 

of the parents or guardian. Where possible, notification also shall be provided by telephone. Such notice 
shall provide a description of the incident(s) for which suspension is proposed and shall inform the parents 

or guardian of their right to request an immediate informal conference with the CSL. Such notice and 

informal conference shall be in the dominant language or mode of communication used by the parents or 

guardian. We intend for all informal hearings to occur prior to the suspension, unless the student poses a 

threat to students or to the learning environment. If this is the case, the student is granted an opportunity for 

the informal conference as soon as possible. The CSL  must attend all informal hearings. 

Long-term Suspension: A long-term suspension refers to the removal of a student from school for disciplinary 

reasons for a period of more than five days. Expulsion refers to the permanent removal of a student from school for 

disciplinary reasons. The CSL may impose a long-term suspension. Such a suspension may be imposed only 

after the student has been found guilty at a formal suspension hearing. In extreme circumstances, the CSL 

may expel the student from EULCS. Upon determining that a student’s action warrants a possible long-

term suspension, the CSL shall verbally inform the student that he/she is being suspended and is being 

considered for a long-term suspension (or expulsion) and state the reasons for such actions. The CSL also 

shall immediately notify the student’s parent(s) or guardian(s) in writing. Written notice shall be provided 

by personal delivery, express mail delivery, or equivalent means reasonably calculated to assure receipt of 

such notice within 24 hours of suspension at the last known address. Where possible, notification also shall 

be provided by telephone, if possible. Such notice shall provide a description of the incident or incidents 

that resulted in the suspension and shall indicate that a formal hearing will be held on the matter that may 

result in a long-term suspension (or expulsion). The notification provided shall be in the dominant language 

used by the parent(s) or guardian(s). At the formal hearing, the student shall have the right to be represented 

by counsel, question witnesses, and present evidence. If the CSL initiates the suspension proceeding, he/she 

shall personally hear and determine the proceeding or may, in his/her discretion, designate a hearing officer 

to conduct the hearing. The hearing officer’s report shall be advisory only and the CSL may accept or reject 

all or part of it. The CSL’s decision to impose a long-term suspension or expulsion may be challenged by 

the parent or guardian through an appeal to the Board of Trustees. NOTE: In any instance where the CSL 

is directly involved in the instance(s) at issue for a suspension or expulsion, the CSL shall appoint a designee 

to handle any investigation, hearing and determination. 

Student Disciplinary Records: EULCS will maintain written records of all suspensions and expulsions 

including the name of the student, a description of the behavior, the disciplinary action taken, and a record 

of the number of days a student has been suspended or removed for disciplinary reasons. EULCS will 

comply with the NYS Dept. of Education’s data collection requirements for disciplinary data and submit 

that information to NYSED by required deadlines. Charter schools are subject to the federal Family 

Education Rights and Privacy Act of 1974 (FERPA) that requires a school to protect a student’s privacy. 

EULCS will not disclose any information from the student’s permanent records except as authorized 

pursuant to FERPA, or in response to a subpoena, as required by law. The parent(s) or guardian(s) of a 
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student under 18 years of age, or a student 18 years of age or older, is entitled to access to the student's 

school records by submitting a written request to the CSL. Further information concerning the disclosure 

of student information and limitations on such disclosure may be found in FERPA and EULCS’ FERPA 

policy. 

Students with Disabilities: EULCS will provide methods and Strategies for serving students with 

disabilities in compliance with all federal and NYS laws and regulations relating thereto” Education Law 

§2851(2)(s). We expect for all EULCS students, including students with disabilities, to follow our school 

culture expectations and code of conduct, with the understanding that violations will have consequences, 

causing the school to respond with relevant discipline procedures. EULCS will adhere to all federal and 

state policies and regulations regarding students with disabilities as noted in Education Law §2854(1)(b) 

and IDEA, and will discipline students with behavior plans in accordance with those plans. 

Suspension Policies for Students with Disabilities: If the student is being suspended for less than or equal 

to 10 consecutive or cumulative days, the student is subject to the same due process requirements as short-

term suspension (see above). If, however, a student with a disability is receiving a suspension for longer 

than 10 cumulative days throughout the school year, EULCS must make a determination as to whether a 

pattern of removal exists constituting a change of placement. If we determine that there is a pattern of 

removal, a Manifestation Determination Review is required. As the Local Education Agency (LEA) for 

special education students in charter schools, NYC DOE must send a representative from the Committee 

of Special Education (CSE) to get involved and review the situation. 

Provision of Services during Removal: The School will ensure that alternative educational services 

are provided to a student who has been suspended or removed to help that child progress in the 

school’s general curriculum. For a student who has been suspended, alternative instruction will be 

provided to the extent required by applicable law. For a student who has been expelled, alternative 

instruction will be provided in like manner as a suspended student until the student enrolls in 

another school for a reasonable period thereafter or until the end of the school year. 

Policies Against Harassment, Sexual, Bullying, and Discrimination: EULCS is committed to creating a 

safe space for all students and will abide by the NYS Dignity for All Students Act (DASA): Definition of 

Harassment, Bullying, and Discrimination: ‘Harassment’ and ‘Bullying’” are the creation of a hostile 

environment by conduct or by threats, intimidation sexual or abuse, including cyberbullying, that: (a) has 

or would have the effect of unreasonably and substantially interfering with a student's educational 

performance, opportunities or benefits, or mental, emotional or physical well-being fear for own safety. 

Response to Harassment, Bullying, and Discrimination: If harassment, bullying, or discrimination are 

reported to any teacher, we will respond accordingly: (a) All relevant information will be passed to the 

DASA Coordinator; (b) The DASA Coordinator will conduct an investigation and inform all students and 

their parents that they are part of a case regarding harassment, bullying, and/or discrimination. (c) Once the 

investigation is complete, The DASA Coordinator will assign a consequence to the student(s) accused of 

the harassment, bullying, and/or discrimination: which will depend on the behavior and The DASA 

Coordinator discretion and CSL; If the consequence is to exceed a 5 day suspension, longer term suspension 

rules apply; The accused student(s) may not return to school until a parent conference with The DASA 

Coordinator have occurred and a written apology to the wronged has been submitted; The incident will be 

documented follow school policy and may be shared with the local Police Precinct. Student/Parent 

Harassment, Bullying, and/or Discrimination Report. EULCS encourages any student or parent to report 

harassment, bullying, and/or discrimination their child is facing at school. EULCS take all accusations 

seriously and investigate accordingly. Harassment, Bullying, and/or Discrimination Retaliation Policy: 

EULCS will not tolerate any form of retaliation in response to a student/parent who has filed a harassment, 

bullying and/or discrimination report. “Interference with, intimidation of, and/or retaliation against any 

individual, including a student, parent, or guardian, for filing a complaint will lead to additional 

consequence as determined by the DASA Coordinator, CSL and/or Board of Trustee.  



Attachment 4a: Student Calendar

Bell Start Bell End Monday Tuesday Wednesday Thursday Friday
7:30 AM 8:55AM Breakfast Breakfast Breakfast Breakfast Breakfast
8:00 AM 8:10 AM Start Start Start Start Start

4:20 PM 4:30 PM Dismissal Dismissal Dismissal Dismissal Dismissal

Math 2Sci 2 Math 2 Sci 2

Lunch       
12:00p - 12:45

Nap        
12:50p - 1:20

Nap

PE

LAL 3

LAL 4

Math1

LAL 3

LAL 4

PE

Sci 1

Recess

11:15 AM 11:54 AM

11:10 AM10:45 AM

10:44 AM10:15 AM

3:30 PM 4:15 PM

12:00 PM 12:30 PM

12:35 PM 12:55 PM

1:00 PM 1:29 PM

1:30 PM 1:59 PM

2:05 PM 2:35 PM

2:40 PM 3:29 PM

LAL 2

LAL 1

LAL 2

Lunch

Math 1

Lunch Lunch

Nap

Lunch

Recess

Sci 1

Sci 2

PE

LAL 1

LAL 2

LAL           
8:10a - 9:25

Math          
9:25a - 10:40

Sci           
10:40a - 11:55

PE

LAL 1

Math 1

Math 2

PE

LAL 2

Enrichment 
1:30p - 4:15

LAL 3

LAL 4

PE

Sci 1

LAL 3

LAL 4

PE

Math 1

Recess

Nap

Recess

Nap

Education Unlimited: Lyceum Charter School

School Year: 2019-2020

Math 2

PE

LAL 1

Sci 1

Sci 2

10:10 AM9:40 AM

9:35 AM8:50 AM

8:49 AM8:10 AM



Attachment 4b Teacher Calendar

Bell Start Bell End Monday Tuesday Wednesday Thursday Friday
7:30 AM 8:55AM SBA SBA SBA SBA SBA
8:00 AM 8:10 AM Start Start Start Start Start

4:20 PM 4:30 PM Dismissal Dismissal Dismissal Dismissal Dismissal
4:30 PM 5:00 PM EODC EODC EODC EODC

Education Unlimited: Lyceum Charter School

School Year: 2019-2020

Prep,  POF or 
SBA

Prep,  POF or 
SBA

Math 1 Sci 1

Math 2 Math 2 Sci 2

LAL 2 LAL 2

Lunch

LAL 4 LAL 4

Sci 1 Math 1

8:50 AM 9:35 AM Math 2 Sci 2 Sci 2 Math 2

Math            
9:25a - 10:40

9:40 AM

LAL 1

8:10 AM 8:49 AM Math 1 Sci 1
LAL              

8:10a - 9:25

10:10 AM Prep Prep Prep Prep

10:15 AM 10:44 AM LAL 1 LAL 1 LAL 1

10:45 AM 11:10 AM LAL 2 LAL 2
Sci             

10:40a - 11:55
11:15 AM 11:55 AM Lunch Lunch Lunch

12:00 PM 12:30 PM
Prep,  POF or 

SBA
Prep,  POF or 

SBA Lunch       
12:00p - 12:45

Prep,  POF or 
SBA

Prep,  POF or 
SBA

12:35 PM 12:55 PM
Prep,  POF or 

SBA
Prep,  POF or 

SBA
Prep,  POF or 

SBA
Prep,  POF or 

SBA
Prep,  POF or 

SBA1:00 PM 1:29 PM LAL 3 LAL 3 LAL 3 LAL 3

LAL 4

PD & CPT   
1:30p - 4:15

2:05 PM 2:35 PM
Prep,  POF or 

SBA
Prep,  POF or 

SBA

2:40 PM 3:29 PM Sci 1 Math 1

3:30 PM 4:15 PM Sci 2

School Based Assignment (SBA)
Post Obsersvation feedback (POF)
End of Day Check-in (EODC)

1:30 PM 1:59 PM LAL 4



Attachment 4c: Annual Calendar

Su M Tu W Th F Sa Su M Tu W Th F Sa Su M Tu W Th F Sa
1 2 3 4 5 6 1 2 3 1 2 3 4 5 6 7

7 8 9 10 11 12 13 4 5 6 7 8 9 10 8 9 10 11 12 13 14
14 15 16 17 18 19 20 11 12 13 14 15 16 17 15 16 17 18 19 20 21
21 22 23 24 25 26 27 18 19 20 21 22 23 24 22 23 24 25 26 27 28
28 29 30 31 25 26 27 28 29 30 31 29 30

Su M Tu W Th F Sa Su M Tu W Th F Sa Su M Tu W Th F Sa
1 2 3 4 5 1 2 1 2 3 4 5 6 7

6 7 8 9 10 11 12 3 4 5 6 7 8 9 8 9 10 11 12 13 14
13 14 15 16 17 18 19 10 11 12 13 14 15 16 15 16 17 18 19 20 21
20 21 22 23 24 25 26 17 18 19 20 21 22 23 22 23 24 25 26 27 28
27 28 29 30 31 24 25 26 27 28 29 30 29 30 31

Su M Tu W Th F Sa Su M Tu W Th F Sa Su M Tu W Th F Sa
1 2 3 4 1 1 2 3 4 5 6 7

5 6 7 8 9 10 11 2 3 4 5 6 7 8 8 9 10 11 12 13 14
12 13 14 15 16 17 18 9 10 11 12 13 14 15 15 16 17 18 19 20 21
19 20 21 22 23 24 25 16 17 18 19 20 21 22 22 23 24 25 26 27 28
26 27 28 29 30 31 23 24 25 26 27 28 29 29 30 31

Su M Tu W Th F Sa Su M Tu W Th F Sa Su M Tu W Th F Sa
1 2 3 4 1 2 1 2 3 4 5 6

5 6 7 8 9 10 11 3 4 5 6 7 8 9 7 8 9 10 11 12 13
12 13 14 15 16 17 18 10 11 12 13 14 15 16 14 15 16 17 18 19 20
19 20 21 22 23 24 25 17 18 19 20 21 22 23 21 22 23 24 25 26 27
26 27 28 29 30 24 25 26 27 28 29 30 28 29 30

31

Frist Day of Semester PD   Employee Planning (no students) Last Day of Semester
  Enrichment Day RC   Report Cards Examination Days
  Hoilday - No School   Parent Teacher Conference Enrich  & Staff Day

April 2020 May 2020

Education Unlimited: Lyceum Charter School

2019-2020 School Calendar
September 2019

December 2019

March 2020

June 2020

July 2019 August 2019

October 2019 November 2019

January 2020 February 2020



Jul 29 - Aug 9 Planning & PD Days - Teachers only Jan 6 Frist Day of Spring Semester & ED
Aug 12 -  23 Student Testing Jan 20 Hoilday - Martin Luthor King Jr. 
Aug 26 - 30 No Classes Jan 24 ED - Lunar New Year
Sep 2 Hoilday - Labor Day Feb 14 Enrichment Day
Sep 3 First Day of School for students Feb 17 Hoilday - Presidents Day
Spet 30 Enrichment Day Feb 18 Enrichment Day
Nov 1 ED - Rosh Hashana Mar 20 Enrichment Day
Nov 9 ED - Yom Kippur Mar 23 Enrichment Day
Oct 25 Report Card Mar 24 Report Card
Oct 28 - 29 Parent Teacher Conference Mar 25 - 26 Parent Teacher Conference
Nov 5 Enrich Day - Election Day Apr 9 Enrichment Day
Nov 26 Enrichment Day Apr 10 - 17 Hoilday - Spring Break
Nov 27 - 29 Hoilday - Thanksgiving May 22 Enrichment Day
Dec 20 Last Day of Semester & Report Cards May 25 Hoilday - Memorial Day
Dec 23 - Jan 3 Winter Recess June 8 - 19 Exams English and Target Languages

Jun 22 - 23 Enrich Day & Staff Day
Jun 24 Report Card
Jun 25 - 26 Parent Teacher Conference
Jun 26 Last Day of Semester - RC & ED

Fall Semester: 16 weeks, 76 Instructional Days Spring  Semester: 25 weeks, 116 Instructional Days
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Table	1:	Applicant	Group	Additions	and	Deletions
Last	updated:	08/16/2018

Have	you	made	any	changes
(additions	or	deletions)	to	the
applicant	group	after	the
submission	of	the	LOI?

No

Changes	to	Applicant	Group	Information

Name/Phone/
Email
Address

Current
Employment

Relevant
Experience/S
kills	and	Role
on	Applicant
Group

Proposed
Role	in
School	(e.g.,
trustee,
employee,
none)

Proposed
Position	on
Board
(Officer,
Trustee,
Constituent
Rep)

Change	(Add
or	Remove?)

1

2

3

4

5

6

7

8

9

10

11

12

13

14

15
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New	Applicant	Group	Member	History

Has	the	newly	added	member(s)	of	the	current	applicant	group	ever	applied	to	this	or	another	charter
entity	to	open	this	proposed	school	or	another	charter	school,	either	in	New	York	State	or	outside	of	New
York	State.	Indicate	the	date	on	which	the	application(s)	was/were	submitted	and	to	which	charter	entity;
briefly	describe	the	outcome	of	the	charter	entity’s	decision;	and	provide	a	concise	description	of
significant	modifications	made	in	this	application	(if	applicable).
(No	response)
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Proposed Bylaws of Education Unlimited Lyceum Charter School (EULCS) 

ARTICLE I - NAME 

This organization shall be called the Education Unlimited Lyceum Charter School (“EULCS”). 

ARTICLE II - FORM OF CORPORATION 

The EULCS is organized as a non-profit, non-stock, education corporation. Education Unlimited Lyceum 

Charter School is a New York State Charter School under the provisions of the State Board of Education. 

EULCS is committed to preparing a diverse cross section of New York children for success as students, 

workers and citizens by providing them with a high-quality education at prevailing public-school costs. 

ARTICLE III - OFFICES 

Section 1. Principal Office. The principal office of the corporation shall be located in New York City.  

Section 2. Registered Office. The registered office of the corporation shall be located in New York City, 

the same location as the principal office of the corporation. It must be located in the State of New York. 

 

ARTICLE IV - BOARD OF TRUSTEES; MEETINGS, FISCAL YEAR 

 

Section 1. General Powers. The business, property and affairs of the corporation shall be managed 

by its Board of Trustees. The Board of Trustees may exercise any and all of the powers granted to it under 

the Article 56 of the New York State Education Law. The Board of Trustees shall be considered a public 

employer for purposes of tort liability under M.G.L. c.258. The board may delegate such powers to the 

officers of the board and/or School Administrator, as it deems necessary. If the School plans to materially 

change its program or governance, the Board shall submit in writing to the Charter School Office of the 

New York State Department of Education, a request to amend its charter. Material changes requiring a 

charter amendment include, but are not limited to, change in membership of the Board, school calendar, 

admission process, governance structure, by-laws, code of conduct, enrollment capacity, school location. 

 

Section 2.a. Method of Selection. The Charter School Board of Trustees shall be the individuals 

named in the NYS Charter and Articles of Incorporation. Subsequently, Charter School Nominating and 

Board Development Committee shall nominate a list of potential members of Board of Trustees of the 

corporation. 

 

Section 2.b. Method of Election. The Charter School Planning Board of Trustees shall elect 

members to the Board of Trustees of the corporation from the list of nominees, pursuant to section 2.a. of 

this article, by a two-thirds (2/3) vote of the members serving. A Board member may remain on the Board 

after the end of the member’s term if he/she received a two-thirds majority vote of the members serving. If 

the member steps down, the vacant seat will be filled by the Board electing a nominee from a list of 

nominees (compiled by the Board) by a two-thirds vote of the members serving. 

 

Section 3. Length of Term. The term of each member of the Board of Trustees shall be at 

minimum three (3) years. A member may be elected to serve 4 consecutive terms. The terms shall be 
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staggered. The term of the board member shall commence with the first meeting of the Board of Trustees, 

but the first year will not be deemed to commence until the first annual meeting for the purposes of 

calculating length of term. The term of office will commence on July 1 to coincide with the fiscal year. 

 

Section 4. Number of Trustees. The initial number of members shall be a range of five  

(5) to seven (7). The number of members shall never be fewer than five (5) nor more than twenty-one 

(21). 

 

Section 5. Qualifications. The Board members of the corporation should, if possible, include: i) at 

least one educator with at least 3 years of experience in the classroom and/or an administrator leadership 

position; ii) at least one parent, guardian of a child attending the school, or resident of the community; iii) 

a business person with at least 3 years’ experience in business, economics, management, accounting or 

evaluation in a school system, a CBO or not-for-profit, or in the private sector or equivalent experience; iv) 

at least one person who has worked with youth for at least 3 years either in a government agency or in the 

not-for-profit sector or the private sector or in a school; and v) any individual over the age of 21 who can 

demonstrate knowledge of educational issues affecting the community in which the Charter School is 

located. The Charter School Nominating and Board Development Committee shall be responsible for Board 

orientation, development, training and evaluation of members of the board. 

 

Section 6. Oath. All members of the Board of Trustees of the Corporation must file acceptance of 

office with the School, all required documents with the New York State Department of Education and must 

agree to undergo a criminal background check via a fingerprint scan, arranged by the New York State 

Education Department.  

 

Section 7. Tenure. Each Trustee shall hold office until the Trustee’s replacement, resignation, 

removal, death or until the expiration of the term, whichever occurs first. 

 

Section 8. Removal. Any Trustee may be removed with cause by two-thirds (2/3) vote of the Board 

of Trustees of the corporation. 

 

Section 9. Resignation. Any Trustee may resign at any time by providing written notice to the 

corporation. Notice of resignation will be effective upon receipt or at a subsequent time designated in the 

notice. A successor shall be elected as provided in Section 2 of this Article. 

 

Section 10. Annual and Regular Meetings. The Board of Trustees shall hold an annual meeting in 

August each year, and monthly, public meetings. The Board of Trustees may provide, by resolution, the 

time and place, within New York City, for the holding of regular meetings. Meetings shall convene 

monthly, but in specific circumstances, to attend to business, the Board may agree, by 2/3 vote to meet 

more often. The corporation shall provide notice of the annual and all regular meetings as required by the 

Open Meetings Law. The Board sets up to fifteen minutes of time aside near the beginning of each regular 

meeting agenda to receive comments from the public, who have notified the Board in advance, on subjects 

appropriate for presentation to the Board. Speakers are asked to refrain from criticisms of individual staff 

members or comments related to particular parents, students or other individuals. When the number of 

people wishing to address the Board warrants, the Chairperson may ask those wishing to address the Board 
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to place their names on a Speakers List. The Chairperson may also establish a time limit for each speaker 

so that all who wish to address the Board will have an opportunity do so. The Chairperson may, with 

agreement from other Board members, defer some speakers or group of speakers to speak at the next 

month’s regular meeting. 

 

Section 11. Special Meetings. Special meetings of the Board of Trustees may be called by or at the 

request of the President or any Trustee. The person or persons authorized to call special meetings of the 

Board of Trustees may fix the place within New York City for holding any special meeting or the principal 

business office of the Charter School. The Board shall provide notice of all special meetings as required by 

the Open Meetings Law. 

 

Section 12. Notice; Waiver. Notice of any special meeting shall be given in accordance with the 

notice provisions of the Open Meetings Law. Such notice shall be in writing, stating the time and place of 

the meeting, delivered personally, emailed or mailed or sent by facsimile to each member of the Board of 

Trustee at the Trustee’s designated address. 

 

Section 13. Quorum. A majority of the Trustees of the Board then serving constitutes a quorum for 

the transaction of business at any meeting of the Board of Trustees. Members of the Board can participate, 

and be considered present, by computer or SKYPE, or other similar digital mechanism. If fewer than a 

majority is present at a meeting, and there is no quorum, a majority of those Trustees present may adjourn 

the meeting. Also, if there is no quorum, those Board of Trustees present, may vote to continue the 

discussion informally, but no official business can be conducted nor, can official votes be taken on policies 

or other business matters, without a quorum of the Board of Trustees present.   

 

Section 14. Manner of Acting. The act of the majority of the Trustees present at a meeting at which 

a quorum is present shall be the act of the Board of Trustees. 

 

Section 15. Open Meeting Law. All meetings of the Charter School Board, including committee 

meetings shall at all times be in compliance with Board policies and the Open Meetings Law. 

 

Section 16. Board Vacancies. Any vacancy shall be filled as provided in Section 2 of this Article. 

 

Section 17. Compensation. A Trustee of the corporation shall serve as a volunteer Trustee. By 

resolution of the Board of Trustees, the Trustees may be paid their expenses, if any, of attendance at 

meetings of the Board of Trustees. 

 

Section 18. Presumption of Assent. A Trustee who is present at a meeting of the Board of Trustees 

at which action on any matter is taken shall be presumed to have assented to the action taken unless that 

Trustee’s dissent or abstention shall be counted and entered in the minutes of the meeting by the person 

acting as the Secretary before the adjournment thereof.  

 

Section 19. Committees. The Board of Trustees, by resolution, may designate one or more 

committees, consisting of two or more Trustees or other members of the school or community, as appointed 

by the President. Subject to the Open Meetings Law, each committee shall fix its own rules governing the 
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conduct of its activities and shall make as many regular reports to the Board of Trustees of its activities as 

the Board of Trustees may request. 

 

Section 20. Fiscal Year, Budget and Accounting. The fiscal year of the Corporation shall begin on 

the first day of July in each year and end on the last day of June in the following year. The Board of Trustees 

shall prepare and publish an annual budget for the review of any interested parties. 

 

ARTICLE V - OFFICERS OF THE BOARD 

 

Section 1. Number. The officers of the Board of Trustees shall be Chairperson, Vice-Chairperson,  

Secretary, Treasurer, and such Assistant Treasurer and Assistant Secretaries or other officers as may be 

elected by the Board of Trustees. The Charter School Leader shall serve as an ex-officio non-voting member 

of the Board. 

 

Section 2. Election and Term of Office. The Charter School Planning Board of Trustees shall elect 

the initial officers of the Board of Trustees of the corporation at a duly noted meeting, prior to the start of 

the school year, or in August prior to the opening of school. Thereafter, the officers of the corporation shall 

be elected annually by the Board of Trustees at an annual meeting of the board of Trustees. If the election 

of officers is not held at that meeting, the election shall be held as soon thereafter as may be convenient. 

Each officer shall hold office while qualified or until the officer resigns or is removed in the manner 

provided in Section 3 of this Article. 

 

Section 3. Removal. Any officer or agent elected or appointed by the Board of Trustees may be 

removed by the Board of Trustees whenever, in its judgment, the best interest of the Charter School would 

be served thereby. 

 

Section 4. Vacancies. A vacancy in any office shall be filled by appointment by the Board of 

Trustees for the unexpired portion of the term. 

 

Section 5. President. The President of the Board, or Board Chair, shall be a member of the Board 

of Trustees. The President shall preside at all meetings of the Board of Trustees enacting the approved 

agenda and shall be responsible for tracking and expediting the work of the Board and its committees. The 

President shall call special meetings on his/her own initiative. If there is not a President, or if the President 

is absent, then the Vice-President shall preside. If the Vice-President is absent, then a temporary chair, 

chosen by the members of the Board of Trustees attending the meeting shall preside. The President shall 

appoint the Chairperson(s) of all committees. The President and the Charter School Leader shall be the 

official spokespersons for the Board and the School. The President shall, in general, perform all duties 

incident to the office of President of the Board or Chair, as may be prescribed by the Board.  

 

Section 6. Vice-President. The Vice-President shall be a member of the Board of Trustees. In the 

absence of the President or in the event of the President’s death, inability to preside or refusal to act, the 

Vice-President shall perform the duties of President or Chair, and when so acting, shall have the powers of 

and be subject to all the restrictions upon the President or Chair of the Board. The Vice-President shall 
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perform such other duties from time to time as may be assigned to the Vice-President by the President or 

Chair or by the Board of Trustees. 

 

Section 7. Secretary. The Secretary shall be a member of the Board of Trustees. The Secretary 

shall: (a) keep the minutes of the Board of Trustees meetings in one or more books provided for that 

purpose; (b) see to it that all notices, including those notices required under the Open Meetings Law, are 

duly given in accordance with the provisions of these By-laws or as required by New York State regulation 

or law; (c) be custodian of the corporate records and of the seal of the corporation, and see that the seal of 

the corporation is affixed to all authorized documents; (d) keep a register of the post office residential 

address, business address, email(s) and phone(s) of each Trustee; and (e) perform all duties incident to the 

office of Secretary and other duties assigned by the President or the Board. 

 

Section 8. Treasurer. The Treasurer shall be a member of the Board of Trustees. The Treasurer 

shall: (a) have charge and custody of and be responsible for all funds and securities of the corporation; (b) 

keep accurate books and records of corporate receipts and disbursements; (c) deposit all moneys and 

securities received by the corporation in such banks, trust companies, or other depositories as shall be 

selected by the Board; (d) complete all required corporate filing; (e) assure that the responsibilities of the 

fiscal agent of the Charter School corporation are properly carried out; and (f) in general, perform all of the 

duties incident to the office of Treasurer and such other duties as from time to time may be assigned by the 

President or Chair or by the Board of Trustees. 

 

Section 10. Salaries. Officers of the Board, as Trustees of the corporation, may not be compensated 

for their services. They may, however, receive traveling and other expenses. 

 

Section 11. Filling More Than One Office. Subject to the statute, any two offices of the Board of 

Trustees, except those of President and Vice-President may be held by the same person, but no officer shall 

execute, acknowledge, or verify any instrument in more than one capacity. 

 

ARTICLE VI - CONTRACTS, LOANS, CHECKS AND DEPOSITS; SPECIAL CORPORATE ACTS 

 

Section 1. Contracts. The Board of Trustees may authorize any officer or officers, agent or agents, 

to enter into any contract, to execute and deliver any instrument, or to acknowledge any instrument required 

by law to be acknowledged in the name of and on behalf of the Charter School corporation. 

 

Section 2. Loans. No loans shall be contracted on behalf of the corporation and no evidence of 

indebtedness shall be issued in its name unless authorized by a resolution of the Board of Trustees, and in 

accordance with New York State law. Such authority may be general or confined to specific instances, no 

loan, advance, overdraft or withdrawal by an officer or Trustee of the corporation, other than in the ordinary 

and usual course of the business of the corporation, shall be made or permitted. 

 

Section 3. Checks, Drafts, etc. All checks, drafts, or other orders for the payment of money, notes, 

or other evidences of indebtedness issued in the name of the Charter School corporation shall be signed by 

such officer or officers, agent or agents of the corporation and in such manner as shall from time to time be 

determined by resolution of the Board of Trustees. 
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Section 4. Deposits. All funds of the corporation not otherwise employed shall be deposited from 

time to time to the credit of the corporation in such banks, trust companies, or other depositories as the 

Board of Trustees may select, provided that such financial institution is eligible to be a depository of funds 

per statute. 

 

Section 5. Conflict of Interest. The trustees shall exercise the utmost good faith in all transactions 

touching upon their duties to the organization and its property. In their dealing with and on behalf of the 

Charter School, they are held to a strict rule of honest and fair dealing between themselves and the 

organization. They shall not use their positions as trustees, or knowledge gained there from, so that a conflict 

might arise between the School’s interest and that of any trustee.  

 

NOTE: A Trustee may have a relative on the Board of Trustees or on staff as long as their relationship is 

brought before the Board prior to their selection and the Trustee, or employee will refrain from voting on 

any matter in which the Trustee or employee is involved.  In addition, married staff, staff related to each 

other or relatives will be allowed as long as they both report to the Board of Trustees, and/or they are 

employed in different departments, and/or they do not supervise each other, and/or they do not report to the 

same supervisor. 

 

Each trustee will sign a Conflict of Interest Statement at each annual meeting. 

 

Section 6. Contracts Between Corporation and Related Persons. Any contract or other transaction 

between this corporation and one or more of its Trustees, or between these corporations and any firm of 

which one or more of this corporation’s Trustees are members or employees, or in which one or more of 

this corporation’s Trustees are interested, shall be valid for all purposes: notwithstanding the presence of 

such Trustee or Trustees at the meeting at which the Board of Trustees of the corporation acts upon, or 

acts in reference to, such contract or transaction, and notwithstanding the participation of the Trustee or 

Trustees in such action. If the fact of such interest shall be disclosed or known to the Board and the Board 

of Trustees shall, nevertheless, authorize, approve, and ratify such contract or transaction by a vote of the 

majority of the Trustees present, such interest Trustee or Trustees will not be counted in determining 

whether a quorum is present, and will not be counted as voting upon the matter or in calculating the 

majority of such quorum necessary to carry such vote. This Section shall not be construed to invalidate 

any contract or other transaction that would otherwise be valid under the common and statutory law 

applicable thereto. 

 

Any Trustee, officer, or employee of the School who enters into a contract with the School shall comply 

with all public disclosure requirements. Public disclosure of the contract means as follows:  

 

(i) Prompt disclosure of any pecuniary interest in a contract with the corporation. This 

disclosure shall be made a matter of corporate record at a regular or special meeting. 

(ii) The contract is approved by a vote of not less than 2/3 of the Trustees of the 

corporation at a regular or special meeting. If applicable, the vote shall be without the vote of the 

Trustee making the disclosure.  

(iii) The corporation discloses the following summary information in board minutes: 

(a)  The name of each party involved in the contract; 
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(b)  The terms of the contract including duration, financial consideration 

between parties, facilities or services of the corporation included in the 

contract, and the nature and degree of assignment of corporation 

employees for fulfillment of the contract; and 

(c)  The nature of any pecuniary interest. 

 

ARTICLE VII - COMPLIANCE WITH THE FREEDOM OF INFORMATION ACT 

 

The Board shall promulgate rules and regulations in conformity with the Freedom of Information 

Law and applicable New York State rules and regulations pertaining to the availability of records and 

procedures to be followed. The Board will finalize policies regarding access to the school’s records and for 

the provision of public documents before the School is officially open. 

 

ARTICLE VIII - INDEMNIFICATION 

 

Each person who is or was a Trustee, officer, member of a committee of the Board or employee of 

the Board, shall not be personally liable for any debt, liability or obligation of the School. The corporation 

may purchase and maintain insurance on behalf of any such person against any liability asserted against or 

incurred by such person in any such capacity or arising out of her or his or status as such. All persons, 

corporations or other entities extending credit to, contracting with, or having any claim against the School 

may look only to the funds and property of the School for payment of any such contract or claim, or for the 

payment of any debt, damages, judgment or decree, or for any money that may otherwise become due or 

payable to them from the School. 

 

ARTICLE IX - AMENDMENTS 

 

These By-laws may be altered, amended or repealed and new By-laws may be adopted by obtaining 

the affirmative vote of a majority of the Board of Trustees at any regular or special meeting of the Board 

of Trustees, if a notice setting forth the terms of the proposal have been given in accordance with the notice 

requirements for special meetings. Amendments to these By-laws take effect only after they have been 

approved by the Charter School Board of Trustees and the Authorizer NYSED. 

 

If any Article or Section of these By-Laws is declared unconstitutional or illegal by any court, or 

is disapproved by any state authority having jurisdiction, the validity of the remaining provisions of these 

By-Laws shall not be affected. 

 

 

These By-laws were adopted as the By-laws of Education Unlimited Lyceum Charter School 

(EULCS) at a duly noticed open meeting by the Board of Trustees on ______________, 2018 and were 

forwarded to the New York State Education Department Charter School Office, for approval. 

 

Signed: _____________________________________ 

Secretary, Board of Trustees, EULCS 
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ATTACHMENT 5c: Code of Ethics: Submit a draft of a Proposed Code of Ethics for the charter 

school. 

CODE OF ETHICS 

The Education Unlimited Lyceum Charter School (EULCS) Board of Trustees (BOT) desires to 

operate in the most ethical and conscientious manner possible and to that end the BOT adopts 

this Code of Ethics and each member of the board agrees that he or she will: 

 

A. Governance Structure 

 

1. Recognize that the authority of the board rests only with the Board as a whole and not 

with individual members and will act accordingly. 

2. Support the delegation of authority for the day-to-day administration of the charter school 

to the charter school leader and will act accordingly. 

3. Honor the chain of command and refer problems or complaints consistent with the chain 

of command, By-laws and all laws, rules and regulations. 

4. Recognize that the charter school leader should be present at all meetings of the Board except 

when his or her contract, salary or performance is under consideration. 

5. Not undermine the authority of the charter school leader or school administration. 

6. Use reasonable efforts to keep the charter school leader informed of concerns or specific 

recommendations that any member of the board may bring to the Board. 

 

B. Strategic Planning 

1. Reflect through actions that his or her first and foremost concern is for the educational 

welfare of children attending the charter school. 

2. Participate in all planning activities to develop the vision and goals of the Board. 

3. Work with the Board and the charter school leader to ensure prudent and accountable uses of 

the resources of the charter school. 

4. Render all decisions based on available facts and his or her independent judgment and 

refuse to surrender his or her judgment to individuals or special interest groups. 

5. Uphold and enforce all applicable laws, all rules and guidelines of the State Board of 

Education and the board. 

 

C. Board and Community Relations 

1. Seek regular and systemic communications among the board and students, staff, and the 

community. 

2. Communicate to the board and the charter school leader expressions of public reaction to the 

board policies and charter school programs. 
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D. Policy Development 

1. Work with other board members to establish effective policies for the charter school. 

2. Make decisions on policy matters only after full discussion at publicly held board 

meetings. 

3. Periodically review and evaluate the effectiveness of policies on charter school programs 

and performance. 

 

E. Board Meetings 

1. Attend and participate in monthly, public, regularly scheduled-and-called board meetings. 

2. Be informed and prepared to discuss issues to be considered on the board agenda. 

3. Work with other board members in a spirit of harmony and cooperation in spite of 

differences of opinion that may arise during the discussion and resolution of issues at 

board meetings. 

4. Vote for a closed executive session of the Board only when applicable law or when board 

policy requires consideration of a matter in executive session. 

5. Maintain the confidentiality of all discussions and other matters pertaining to the Board 

and the charter school, during executive session of the Board. 

6. Make decisions in accordance with the interests of the charter school as a whole and not 

any particular agreement thereof. 

7. Express opinions before votes are cast, but after the Board vote, abide by and support all 

majority decisions of the Board. 

 

F. Personnel 

1. Consider the employment of personnel only after receiving and considering the 

recommendation of the charter school leader. 

2. Support the employment of persons best qualified to serve as employees of the 

charter school and insist on regular and impartial evaluations of charter school staff. 

3. Comply with all applicable laws, rules, regulations, and all board policies regarding 

employment of staff, including possible employment of family members. 

 

G. Financial Governance 

1. Refrain from using the position of board member for personal or partisan gain or to 

benefit any person or entity over the interest of the charter school. 
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H. Conduct as a Board Member 

1. Devote sufficient time, thought and study to the performance of the duties and 

responsibilities of a member of the Board. 

2. Become informed about current educational issues by individual study and through 

participation in professional development programs providing needed education and training. 

3. Communicate in a respectful professional manner with and about fellow board members. 

4. Take no private action that will compromise the board or charter school administration. 

5. Participate in all required training programs developed for board members by the Board, the 

NYC Charter School Center, NYSED Charter School Office or New York State Education 

Department. 

6. In the Annual Report, and other required reports submitted to the NYS Education Department, 

disclose the status of board member compliance with the Code of Ethics. 

 

I. Conflicts of Interest 

1. Announce potential conflicts of interest before board action is taken. 

2. Comply with the conflicts of interest policy of the board, all applicable NYS and Federal laws 

and NY State Board of Education Standards, Rules, Policies and Guidelines. 

3. Upon a motion supported by a two-thirds (2/3) vote, the board may choose to conduct a 

hearing concerning a possible violation of this Code of Ethics by a member of the board. The 

board member accused of violating this Code of Ethics will have thirty (30) days’ notice prior to 

a hearing on the matter. The accused board member may bring witnesses on his or her behalf to 

the hearing and the board may elect to call witnesses to inquire into the matter. If found by a 

vote of two-thirds of all the members of the Board that the accused board member has violated 

this Code of Ethics, the Board shall determine an appropriate sanction. A board member subject 

to sanction may, within thirty (30) days of such sanction vote, appeal such decision to the State 

Board of Education in accordance with the rules and regulations of the State Board of Education. 

A record of the decision of the Board to sanction a board member for a violation of this Code of 

Ethics shall be placed in the permanent minutes of the board. 
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Attachment 8a: Hiring and Personnel Policies and Procedures 

I. HIRING PROCESS:  The hiring process of Education Unlimited Lyceum Charter School (EULCS) 

is rigorous and competitive. We believe that getting the best people to educate students is the most important 

decision our leadership face. We believe EULCS is going to push the frontier of urban education and we 

take seriously the task of putting together the best team available for the students who have entrusted their 

futures to us. Candidates should be highly motivated, critical thinkers who can work both independently 

and in a dynamic team environment. A candidate’s portfolio should provide a complete picture of who they 

are. The portfolio will be used to evaluate a candidate’s a) philosophy towards educations; b) who they are; 

c) what they have accomplished; d) how they deal with obstacles; e) and how they problem-solve. Listed 

below are the general steps in our hiring process:  

• Applicant Screening: Each applicant will submit a portfolio for evaluation, which will include a cover 

letter, resume, transcript(s), documentation of professional experience and a personal statement 

addressing what was the candidate’s most challenging obstacle and how it was resolved. This stage is 

designed to assess how well the candidate will fit with our mission; academic quality; their professional 

and general writing ability; their problem-solving ability; and their fortitude. 

• Written Responses: Candidates who pass the first stage will be invited to provide 3 written 

documents1: Each candidate will write-up 1) a detailed, approximately 45 minute math lesson with 

transitions, and attached work product, for a grade and context that EULCS will specify; 2) one essay 

on their education philosophy, including educational beliefs and how they think “children learn”; and 

3) an analysis of their own education experience, including aspects that were positive, negative, what 

they would have done differently, and what they would repeat, if they had the chance. Each candidate 

will be given the same amount of time for completing and submitting their 2nd stage written response. 

When reviewing written responses, we are looking for: 1) a fit to our mission, especially a belief in a 

whole child approach to learning for all students; 2) analytical, creative and critical thinking. We will 

evaluate the quality of writing and the Candidate’s general ability to articulate clear, cohesive and 

supported ideas. We will also evaluate how well the Candidate can relate to the students, their 

commitment to developing and supporting others, and their being inclusive. All staff must demonstrate 

cultural competency and sensitivity with diverse populations. 

• Individual Interviews: The third stage of our application process is an interview, approximately two 

hours long, in which the Charter Application Team will ask the candidate questions, and elicit 

thoughtful answers, beyond surface level responses, based on the submitted written work. During the 

interview, the applicant will be given a case study scenario and 30 minutes to outline a solution(s). We 

will evaluate the applicant’s overall professionalism, ability to think in a dynamic and fast paced 

environment, to assess, infer and to critically think.  For each open position, applicants will be ranked 

and placed into three groups, Job Offered, Not Offered or at the Margin. If an applicant is determined 

to be at the margin the application team will conduct a second interview (or a teacher demo lesson) to 

acquire additional information for making a final determination.  

                                                 
1 Applicants who are not teachers will not need to submit a lesson plan. 

http://www.eulcs.org/
mailto:info@eulcs.org
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• Job Offer: A conditional job offer will be made to candidates pending a background check. Upon 

passing the background check, the Charter School Leader will make a formal job offer. If accepted, the 

Director of Operations will follow up with the EULCS new employee packet.   

II. JOB DESCRIPTION: EULCS is dedicated to supporting the highest quality and caliber of 

professional staff and faculty. Our faculty and staff are committed to upholding our mission, goals and 

objectives and value a whole child approach to education.  

Charter School Leader (CSL): 

Description: The roles and responsibilities of the CSL will be to carry out EULCS mission, goals and 

objectives and to establish procedures and priorities to achieve these goals and objectives. CSL will manage 

and supervise all day-to-day aspects of operation and organization, will set school-wide priorities, 

implement and manage school’s strategic plan and be final arbiter of school decision-making.  The CSL 

must be conscientious, must truly believe in a whole child approach, have a high level of integrity and 

commitment to support students academically, socially and emotionally. Qualifications: Significant 

knowledge and experience on education, educational systems, management, finances, curriculum and 

instruction. At minimum a MA in an education field, or related to education or application of economics, 

management, operations, finance in education. At least three years of departmental management and 

supervision; the CSL must be able to demonstrate ability to work independently, and must be a highly self-

motivated professional, with strong verbal and written communication skills, who is organized, able to 

multitask and must be a strategic thinker. The CSL must be able to demonstrate an ability to work with a 

diverse group of stakeholders, be able to work within a diverse team environment, and lead by example. 

Responsibility: The primary responsibility of CLS is to ensure that EULCS is better-off tomorrow than it 

is today.  To develop Strategic Planning, Performance & Operations, which provides a coherent plan for 

the state of the school, a path for realizing EULCS’s mission goals and objectives; Manage monitor and 

oversee school systems and operations; Talent Management, the recruitment, development and retention of 

high-quality faculty and staff; Professional Leadership and Growth, actions and policies the CSL takes to 

demonstrate effective leadership through; School Culture and Family Engagement, actions and policies 

CLS takes to foster a whole child approach with a goal of high achievement, supported by a culture of high 

expectations and family engagement; and  Learning and Teaching, actions and policies CSL takes to drive 

student achievement, and generate achievement growth, though the development and support of effective 

teaching and staff development; ability to compile internal and NYSED performance review reports. 

Executive Director of Instruction, Curriculum and Teaching (EDICT):  

Description: EDICT, works closely with the CSL2, is responsible for the overall direction, coordination 

and implementation of establishing and maintaining a high-quality, whole child approach to education, and 

a STEM focused Dual Immersion Program (DIP), through an achievement-oriented educational plan. 

Oversee and supervise the Department of Curriculum, Instruction and Teaching. Qualifications: At least a 

Master’s degree in Education, and relevant certifications; Minimum of five years in Education working 

with urban and with at-risk populations; three years in a leadership position (Teacher Coach, Staff 

Supervisor, Professional Development, Assistant Principal, and Principal) or equivalent; three years of 

experience in Bilingual (Dual Language, preferred) and Special Education programs; to be Bilingual in at 

least one of the two target languages; have Strong verbal and written communication skills; Ability to 

multitask effectively, prioritize and balance short-term and long-term objectives. Excellent leadership 

abilities, able to work in a dynamic and diverse team environment. A creative problem solver and a solution 

driven decision-maker; able to use data effectively, assess trends and patterns, and use information to make 

strategic educational decisions; must have a strong commitment to EULCS mission and philosophy, to 

                                                 
2 In years 1 and 2 CSL and EDICT are positions occupied by one person. Beginning In year 3, EDICT and CSL will 

be two separate positions occupied by two individuals.  
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equal academic development in all languages and STEM for all students. Strong knowledge and 

understanding of NYS Learning Standards in all relevant grades. Responsibilities: Works with CSL and 

Departmental staff to continuously develop and improve curricular materials and maintain rigorous high 

quality academic standards; to create a clear and effective evaluation standard and protocols for all 

instructional staff; create and lead staff development and staff supports, including assessments and 

curricular materials that are aligned to NYS Learning Standards in all content areas; develop PD workshops; 

manage Supervisors and Teachers, and lead by example. Must be able to use student, teacher and classroom 

data to analyze achievement performance and growth to support educational strategies and decision-

making; work with families and stakeholders to foster an inclusive, supportive and nurturing learning 

environment; support CSL in compiling departmental documents for internal and NYSED performance 

review. 

Director of Operations (COB):  

Description. The Director of Operations (COB) is responsible for the overall direction, coordination, 

implementation, execution, control and completion of projects of the Department of Operations, Facilities 

& Business (OFB) and its staff.  The Director ensures that financial data and operations are synchronized 

and/or reconciled with Financial Management System (FMS), vendor contracts, payroll portal and 

coordinate with out-sourced HR management services. Ensures that operational initiatives are consistent 

with EULCS’ mission, goals and objectives; Ensures that operational strategies are aligned with budgetary 

objectives and projects are fiscally feasible.  Qualifications. Strong commitment and belief in our mission, 

goals and objectives. At minimum, a bachelor’s degree, in finance, accounting, economics, operations 

and/or related field; Minimum of three years of experience in managing operations, finance or large 

operational projects; Proficiency or advanced knowledge in Microsoft Excel and Access, Quick Books and 

other financial management and human resources software (preferred); Knowledge of school finance, 

budgetary planning, and accounting principles (preferred); Experience in school finance, governance, and 

fundraising (preferred); Strong verbal and written communication skills, technical writing and 

organizational skills required. Excellent data management and reporting abilities. Excellent ability to 

multitask effectively and prioritize strategically; Ability to work in a dynamic and diverse team 

environment; Creative problem solving and solution driven decision-making; Can lead by example. 

Responsibilities. Establishes and maintains contracts with all outside vendors and oversees food, health, 

and transportation services. Ensures up-to-date financial statements and record keeping in compliance with 

GAAP with our HR back-office management service. Supervise and oversee non-instructional operational 

staff; Ensure facilities are clean, organized, and well maintained; Work with the Leadership Team to create 

staff schedules and employment contracts including benefits. Manage, Supervise and support OFB staff; 

Establish, manage, and monitor facility operation systems and processes of procurements; Develop, manage 

and oversee school-wide data collection and reporting systems for students and personnel. Perform related 

work. Ex-officio Member of Charter Leadership Team and in a support capacity to work with Departments 

of Student Related Support and Curriculum, Instruction and Teaching. Support the CSL in compiling 

departmental documents for internal and NYSED performance review. 

Director of Student Support and Related Services and Testing (SRST):  

Description: The SRST is responsible for the overall direction, coordination and implementation of the 

Department of Student Supports and Related Services (SRS) and its staff.3 The Director supervises and 

manages the implementation of support services and policies for students at-risk of academic failure; 

Response to Intervention system, management of IEP and 504 plans, assures that Chapter 4 regulations are 

met; oversees all contracted student support services and transportation. Will oversee and manage all testing 

                                                 
3 In year 1 and 2 SRST will co-function between CIT and SRS. Beginning in year 3, SRST will be responsible solely 

for  managing SRS department.  
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protocols and administration. As testing director, SRST will develop, coordinate, plan exam scheduling, 

and supervise SRS team implementation of testing protocols.  Qualifications: Strong commitment and 

belief in a whole child approach to education, alignment with EULCS mission, goals and objects as well as 

a belief that all SWDs can achieve and engage fully in the general education curriculum. Minimum a 

master’s degree, with NYS certification in special education; Familiarity with NYS special education 

requirements and procedures (preferred). Experience working in an urban and high-need setting; 

Experience in coordinating the execution of evaluations and the creation of Individualized Education 

Programs (IEPs) or 504 plans; Experience compiling and managing special education reporting data; Strong 

organizational and multitasking skills. Excellent verbal and writing communication skills; strong ability to 

communicate IEP contents in an accessible way to multiple audiences; Ability to work in a diverse team 

environment; Experience in analyzing data and using data to inform instruction and decision-making. 

Responsibilities: Assists Charter Leadership Team (CLT) in creation and execution of comprehensive 

systems for monitoring all student progress; work closely with EDICT and CSL; Collaborates with CSL 

and EDICT to establish and set special education and RTI system; oversees implementation of RTI process. 

Works with CIT Supervisor to ensure units and lessons support all special needs students; Supervise SRS 

staff placement of qualified students to appropriate special services; manages departmental weekly 

meetings and student progress; Supervises testing of all students who may be eligible for special education; 

Monitors that IEP and 504 plans are supported in classroom setting, with supports and services as required; 

Serves as liaison with Committee on Special Education (CSE), IEP coordinator, oversees distribution of 

IEP case load and maintains compliance with federal and NYS special education regulations and laws. 

Works with EDICT to develop PD for all staff regarding support for special student populations.  

Supervises, manages and coordinates SRS staff implementation of pre/post testing procedures, protocols 

and administration. Testing responsibilities: Oversees SRS staff in implementing testing protocols; is adept 

at programing in ATS & STARS; attends NYC Charter Testing meetings; can turn key testing information 

to EUCLS department heads; oversees Pre/Post testing protocols; orders exams and materials; maintains 

exam security pre and post testing; creates proctoring schedule; provides proctors with testing admin 

handbook: coordinates with EDICT and CSL to provide proctoring PD for EULCS staff to ensure that 

everyone is aware of active proctoring protocols and testing abnormalities; ensure Special Populations 

receive their mandated testing accommodations. Support CSL in compiling departmental documents for 

internal and NYSED performance review. 

Supervisors:4 

Description: Supervisors will work closely with EDICT and as a team, will be responsible for coordinating, 

supervising, coaching and guiding classroom instructional staff on implementing EULCS educational plan, 

with specific focus on individual areas of expertise. Progress monitoring of classroom and student 

achievement and performance and perform related work. Qualifications: At least a MA in Education or 

related fields; Minimum of five years in Education working with urban and at-risk populations; Proven 

track as classroom teacher with a rating of “Effective” or better; at least one certification in Bilingual, 

Special Education and STEM, with multiple certifications preferred; Bilingual in at least one of the target 

languages; Willingness to learn new instructional strategies, theories and approaches and incorporate into 

coaching for teachers; ability to engage Progress Monitoring of classroom and achievement assessing of 

students. Strong verbal and written communication skills; Ability to communicate complex ideas to diverse 

audiences; Ability to multitask effectively, prioritize and balance short-term and long-term objectives. 

Strong leadership abilities; Ability to work in a dynamic and diverse team environment; creative problem 

solving and solution driven decision-making; ability to use data effectively, assess trends and patterns, and 

use information to make strategic educational decisions. Strong commitment to school mission and 

                                                 
4 In year 1 and 2 Supervisors we be ELL specialists, Spanish had Mandarin. Beginning in Year 3 SpEd will be added 

and in year 5 STEM will be added.  
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philosophy, to equal academic development of both languages in all content areas and STEM for all 

students. Strong knowledge and understanding of NYS Learning Standards. Responsibilities: To work with 

EDICT and Instructional Staff to continuously develop, improve and implement, curricular materials and 

maintain rigorous high quality academic standards; create clear and effective evaluation standards and 

protocols for all instructional staff; create and lead staff development and supports; build and develop PD 

workshops; work with supervisors, staff development, including PD, guiding unit and lesson plan 

development, aligning  assessments and curricular materials to NYS Learning Standards in all content areas. 

Monitor and ensure classroom implementation of IEP and ELL accommodations and supports.  Use student, 

teacher and classroom data to analyze achievement performance and growth, as well as to support 

educational strategies and decision-making. Work with families and parent organizations to foster inclusive, 

supportive and nurturing learning environment. Support EDICT in compiling departmental documents for 

CSL internal and NYSED performance review. 

General Education Teachers: 

Description: Teachers assume responsibility for the highest quality of academic unit and lesson planning 

and to promote the best in every child in the classroom. Teachers have a strong commitment to EULCS 

mission and belief in a whole child approach to learning; are creative, passionate and optimistic about 

student learning; works within teacher teams, developing units and lesson plans in both language domains, 

fully inclusive of IEP and ELL needs and present levels of performance. Works with Special Education and 

Bilingual Teachers to ensure special population and testing accommodation needs are met. Works with 

Parents and School staff to build an inclusive active learning classroom.  Qualifications:  Minimum of a 

bachelor’s degree and NYS certified; Special Education, ESL and/or STEM certifications preferred; 

Excellent verbal and written communication skills; Strong organizational skills. Self-motivated 

independent worker who can thrive in diverse, dynamic team environment; Openness to feedback, strong 

desire for personal professional development; Able to build sustaining teacher-family partnerships; Able to 

analyze data to inform decisions and instruction. Strong preference for: Bilingual in Spanish or Mandarin; 

Natural Science background; Art, Dance and/or Musically inclined. Responsibilities: Develop creative, 

rigorous, exciting and engaging lessons that support all students in meeting scholastic goals of student and 

school. Works within teacher teams, developing continuous units and lesson plans in both language 

domains as per IEP and ELL needs, to build instruction around student’s present levels of performance and 

to reach and exceed annual goals; Ensures adequate growth for students, to provide a safe, inviting and 

inclusive active learning classroom. Performs related work. 

Special Education Teachers: 

Description: Teachers assume responsibility for the highest quality of academic unit and lesson planning 

to promote the best in every child in the classroom. Teachers have a strong commitment to EULCS mission 

and belief in a whole child approach to learning; Are creative, passionate and optimistic about student 

learning. Works within teacher teams, developing units and lesson plans in both language domains, fully 

inclusive of IEP and ELL needs and present levels of performance. Works with General and Bilingual 

teachers to ensure special population and testing accommodation needs are met. Works with Parents and 

School staff to build an inclusive active learning classroom.  Qualifications: Minimum of a bachelor’s 

degree; NYS certified in special education; ESL, bilingual and STEM certifications preferred. Excellent 

verbal and written communication skills; Strong organizational skills. Self-motivated independent worker 

who can thrive in diverse dynamic team environment; Openness to feedback, strong desire for personal 

professional development; Able to build sustaining teacher-family partnerships; Able to analyze data and 

results to inform decisions and instruction. Strong preference for: Bilingual in Spanish, Mandarin; Natural 

Science Background; Art, Dance and/or Musically inclined.  Responsibilities: Develop a creative, rigorous, 

exciting and engaging lessons that support all students in meeting and exceeding their IEP goals. Works 

within teacher teams, developing continuous units and lesson plans in both language domains, to build 
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instruction around student’s present levels of performance management need and testing accommodation, 

as per IEP.  Ensures adequate growth for all students with special education needs as outlined on student's 

IEPs in compliance with special education laws; Provide a safe, inviting and inclusive active learning 

classroom. Perform related works. 

Bilingual Education Teacher: 

Description: Teachers assumes responsibility for the highest quality of academic unit and lesson planning 

and to promote the best in every child in the classroom. Teachers have a strong commitment to EULCS 

mission and belief in a whole child approach to learning; Are creative, passionate and optimistic about 

student learning. Works within teacher teams, developing units and lesson plans in both language domains, 

fully inclusive of IEP and ELL needs and present levels of performance. Works with General and Bilingual 

teachers to ensure special population and testing accommodation needs are met. Works with Parents and 

School staff to build an inclusive active learning classroom. Qualifications:  Minimum of a bachelor’s 

degree and NYS bilingual certified; Special Education, ESL, and/or STEM certifications preferred; 

Excellent verbal and written communication skills; Strong organizational skills. Self-motivated 

independent worker who can thrive in diverse dynamic team environment; Openness to feedback, strong 

desire for personal professional development; Able to build sustaining teacher-family partnerships; Able to 

analyze data and results to inform decisions and instruction. Strong preference for: Bilingual in Spanish, 

Mandarin; Natural Science background; Art, Dance and/or Musically inclined. Responsibilities: Develop a 

creative, rigorous, exciting and engaging lessons that support all students in meeting scholastic goals of 

student and school. Works within teacher teams, developing continuous unit and lesson plans in both 

language domains as per IEP and ELL needs, to build instruction around student’s present levels of 

performance and to reach and exceed annual goals; Ensures adequate growth for students, to provide a safe, 

inviting and inclusive active learning classroom. Performs related work. 

 

STEM Teacher: 

Description: Work with teacher teams to provide cross-curricular project-based active learning STEM 

instruction daily. Provides technological supports in classrooms and school to support fully interactive 

STEM learning. Works closely with CSL, EDICT and SRST to develop rigorous, thematic, cross-content 

block, project-based curriculum for all grades. Teachers assumes responsibility for the highest quality of 

academic unit and lesson planning, and to promote the best in every child in the classroom. Teachers have 

a strong commitment to mission and belief in a whole child approach to learning. Are creative, passionate 

and optimistic about student learning. Works with Parents and School staff to build an inclusive active 

learning classroom for all students. Qualifications:  Minimum of a bachelor’s degree and STEM 

certification; Special Education, ESL, and/or Bilingual certifications preferred; Excellent verbal and written 

communication skills; Strong organizational skills. Self-motivated independent worker who can thrive in 

diverse dynamic team environment; Openness to feedback, strong desire for personal professional 

development; Able to build sustaining teacher-family partnerships; Able to analyze data to inform decisions 

and instruction. Strong preference for: Bilingual in Spanish, Mandarin; Natural Science background; Art, 

Dance and/or Musically inclined. Responsibilities: Develop a creative, rigorous, exciting and engaging 

lessons that support all students in meeting scholastic goals of student and school. Works with teacher 

teams, developing continuous unit and lesson plans in both language domains as per IEP and ELL needs, 

to build instruction around student’s present levels of performance and to reach and exceed annual goals; 

Support overall math and science content block instruction. Ensure adequate growth for all students, 

provide a safe, inviting and inclusive active learning classroom. Provides technology support in classrooms, 

ensure technology needs of facilities are met, including infrastructure and hardware. Performs related work. 

Executive Office Administrator (EOA): 
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Description: Under supervision of the CSL, EOA provides general office support by implementing 

administrative systems, procedures, and policies, and, with latitude for independent initiative and judgment, 

performs responsible work in communication and coordination with community programs on behalf of the 

CSL. EOA provides point of contact for parents and visitors at EULCS. The EOA provides information, 

assistance, and appropriate referrals to the general public. EOA will coordinate and supervise the EULCS 

office administrative staff in performing daily duties. Performs related work. Qualifications: Excellent 

interpersonal skills in working with education and non-education personnel internal and external to school; 

Strong communication skills and ability to organize facts and present information and figures in a clear, 

concise, and logical manner. Attentive to detail and well-organized; Ability to learn quickly and be 

responsive to feedback. Ability to proactively and strategically work and troubleshoot to meet short- and 

long-term CLS and EULCS goals. Ability to thrive in a fast-paced work environment with changing 

deadlines. Well-developed strategic-thinking and planning skills. Highly motivated, self-directed team 

player. Ability to accurately input, track, and document information in databases. Knowledge of NYSED 

policy and procedures and the ability to interpret and apply policies effectively. Experience with 

procurement and familiar with NYSED systems (FAMIS). Familiarity with Microsoft Office Applications, 

including Outlook, Word, and Excel. Ability to work effectively as part of a team. Ability to lead 

administrative team in supporting EULCS mission, goals and objectives. Bilingual in Spanish and/or 

Mandarin preferred. Responsibilities: Work with the CSL, CLT and departmental heads to address 

community and parent concerns. Communicate with schools, parents/guardians, other DOE offices, City 

agencies, community organizations, and community representatives regarding CLS initiatives and events. 

Schedule and organize meetings with various schools, parent and community constituencies. Perform 

related office tasks in support of the EULCS such as data entry, filing, recordkeeping, and word processing; 

address all telephone inquiries. Greet and interact with the public, directing visitors to the appropriate 

person or office. Perform other EULCS oriented duties as assigned by the CLS. Supervise and coordinate 

other junior office Administrator in their daily activities.  

Office Administrators:5  

Description:  Administrators will help ensure that EULCS offices run smoothly and efficiently by providing 

clerical, secretarial and support to office personnel to optimize workflow. Administrators need to be 

comfortable being the primary point of contact for all manner of inquiries and requests. Able to prioritize 

tasks and can complete work with minimal supervision. Other responsibilities will include organizing and 

maintaining files, supplies, and equipment. Performs related work. Because responsibilities in a small 

school setting are dynamic and complex, serious consideration will be given to applicants who demonstrate 

willingness to commit to EULCS mission, goals and objective; willing to take on new responsibilities as 

needed; have a strong commitment to our core beliefs and become involved in these essential aspects of 

our school culture. Qualifications: hardworking; willingness to learn new tasks and responsibilities; work 

independently and in diverse dynamic team environments; Professional demeanor and positive attitude; 

Trustworthy, able to assure confidentiality of student and personnel files; familiarity with office 

organization techniques; Capable of multitasking; strong time management; well-organized, detail-

oriented; proficient writing ability and excellent verbal communication. Competent with computers, 

especially MS Office word and excel; competent with data entry and various Google Apps; typing at 50+ 

words per minute preferred. At minimum High school diploma or equivalent; Past secretarial experience 

preferred; Dependable; Bilingual in Mandarin and/or Spanish strongly preferred. Responsibilities: Perform 

School administrative tasks to support EULCS community.  Assist relevant personnel with clerical tasks 

such as updating calendar, making appointments, sending and receiving correspondence. Perform all 

functions of human services support, and faculty accounting and bookkeeping, as they pertain to the role 

                                                 
5 EULCS will begin with 2 office Administrator in year 1 and 2 and expand to 5 in year 5. For Brevity we describe 

the job generally not office or department specific.  
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of school secretary, including payroll and employment processing. Perform all functions of pupil 

accounting, including but not limited to enrollment services, registration, attendance, transportation, free 

lunch program, transfers, maintaining required documentation of all enrolled students in various NYS, DOE 

and EULCS database systems. Collaborating with all staff members to support EULCS school community. 

Able to engage and interact with staff, parents, students, and the greater school community in a positive 

and professional manner. Ability to efficiently use FAMIS, ATS, EIS, BEDS and other NYS education 

systems to perform general office management tasks.  Ability to maintain student and faculty records and 

schedules and coordinate all purchases of school supplies. Ability and/or willingness to utilize office 

equipment, software as well as accounting and inventory programs. Ability to implement the appropriate 

procedures regarding student and employee records in keeping with DOE regulations for confidential and 

sensitive files. Knowledge of NYS and other LEA policies regarding student and employee records. 

Willingness to learn new skills and participate in professional development activities. Ability to effectively 

communicate verbally and in writing with colleagues, parents, students, and the community. Ability to work 

in a fast-paced, multifaceted new school environment, including ability to multi-task. Preform related work. 

Parent Assistant Teachers (PAT): 

Description: To support and assist classroom teacher and teacher-teams with instruction; provide native 

language enrichment in classroom; work collaborative with EULCS staff to support a native language-rich 

community and support school assignments throughout the day. Performs related work. Qualifications: 

Because responsibilities in a small school setting are dynamic and complex, serious consideration will be 

given to applicants who demonstrate willingness to commit to EULCS mission, goals and objective; 

willingness to take on new responsibilities as needed; a strong commitment to our core beliefs, our whole 

child approach to learning and be involved in the greater school and cultural community. Native language 

proficiency in Spanish and/or Mandarin. Minimum an associated degree or equivalent, bachelor’s or above 

preferred. Must be willing to learn new things, work in a team environment, friendly, nurturing and 

supportive to all children. Responsibilities: Within classroom and supervised by teacher-teams, will support 

classroom instruction, provide native language-rich learning environment, support classroom small group 

learning centers and support creating culturally relevant classroom environment. Perform related work. 

School Counselors:  

Description: To provide students with knowledge, skills and emotional support to be effective learners and 

positive contributing members of EULCS community. To provide space for open dialog with families and 

community stakeholders; To provide support to teachers and supervisors to develop emotionally responsive 

school routines and culture. To assist SRST with administration and preparation of all exams. Perform 

related work. Qualifications: Minimum of a master’s degree and NYS certification; bilingual in Mandarin 

or Spanish; experience working with urban and at-risk student populations; ability to offer leadership to 

staff and teachers around the social and emotional development of students; ability to demonstrate 

familiarity with professional literature and best practice in social and emotional intelligences, children and 

adolescent development, and restorative practices. A Commitment to developing professional goals and 

objectives in collaboration with the administration that will monitor progress and assess effectiveness in 

enhancing student development and achievement. Ability to successfully work collaboratively with 

colleagues, parents, caregivers and partners; Proficiency using all NYS data systems (e.g., STARS, SESIS, 

OORS). Proficient in rules, procedures and regulations of AIS (Academic Intervention Services); Strong 

written and verbal communication skills; Strong ability to communicate to diverse audiences.   

Responsibilities: Maintaining regular and open communication with families and caregivers; Collaborating 

with teachers and providing expertise on socio-emotional aspects of learning to develop a curriculum for 

emotionally responsive school routines, and interactions; Designing and providing orientations, workshops, 

and other community events; Assisting with the design of student schedules to ensure fulfillment of all NYS 

graduation requirements; Facilitating active student recruitment and conducting new student intake; 
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Building partnerships and connecting students and families to resources and services outside our school to 

improve the emotional, social and academic well-being of our students and their families. Work with SRST 

in pre/post testing administration, securing exam integrity, devising proctoring schedules, ensure active 

proctoring, and ensure IEP and ELL student accommodation are provided.   
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III. PERSONNEL POLICIES AND PROCEDURES: The policies contained within apply to all 

employees. EULCS seeks to be an agent of change to families and is also committed to creating and 

maintaining a work environment in which each staff member is able to realize his/her maximum potential 

in order to contribute to the efficiency and success of our school. EULCS retains the right to make decisions 

involving employment as needed in order to conduct its work in a manner that is beneficial to employees, 

school and program.  Furthermore, EULCS, in its sole and absolute discretion, may at any time create, 

amend, supplement, modify, or rescind, in whole or in part, any policy, procedure, benefit, or provision set 

fourth, as it deems appropriate, with or without notice. 

1. EQUAL EMPLOYMENT OPPORTUNITY: EULCS provides equal employment opportunities to 

all employees and applicants for employment without regard to race, creed, color, national origin, 

nationality, ancestry, age, marital status, sex, pregnancy, religion, sexual preference or orientation, gender 

identity or expression, disability, citizenship, genetic information, veteran status, familial status, domestic 
violence victim status, or any other category protected by applicable federal, state, and local laws, in 

compliance with Title IX of the Education Amendments of 1972, 20 USC §1641 and 34 CFR § 106.9. This 

policy applies to all terms and conditions of employment, including, but not limited to, hiring, placement, 

promotion, termination, layoff, recall, and transfer, leaves of absence, compensation, and training.  

2. NON-DISCRIMINATION AND ANTI-HARASSMENT POLICY: EULCS is firmly committed 

to providing a workplace where everyone is treated with dignity and respect, in an environment free of all 

forms of unlawful discrimination and harassment, including sexual harassment and other forms of unlawful 

harassment. It is EULCS policy to prohibit discrimination and harassment on the basis of any factor 

prohibited by applicable federal state and local laws. Accordingly, EULCS has adopted a policy of “zero 

tolerance” with respect to discrimination and unlawful harassment, whether committed by supervisors, non-

supervisory employees, vendors, customers, clients, or others.  This policy also applies to incidents that 

occur off-premises or off-hours. Conduct in violation of this policy will result in corrective action in 

accordance with EULCS policy, up to and including an unpaid suspension or termination of employment. 

Sexual Harassment: consists of unwelcome sexual advances, requests for sexual favors, or other verbal or 

physical conduct of a sexual nature where: (1) Submission to such conduct is an explicit or implicit term or 

condition of employment; (2) Employment decisions are based on an employee’s submission to or rejection 

of such conduct; (3) Such conduct unreasonably interferes with an individual’s work performance or creates 

an intimidating, hostile, or offensive working environment. Individuals With Disabilities: EULCS 

complies with the Americans With Disabilities Act and applicable Federal, State and Local laws providing 

for nondiscrimination in employment opportunity for employees and job applicants with disabilities. 

EULCS provides reasonable accommodation to job applicants and employees with disabilities in 

accordance with applicable law, except where doing so would create an undue hardship for EULCS.  

3. PERSONNEL RECORDS AND REFERNCES: Personnel records will be maintained, containing 

information on each employee, to meet federal, state and local legal requirements and to assure efficient 

personnel administration.  EULCS has a neutral reference policy.  Upon request, only dates of employment 

and job title will be provided.  Salary information will be provided in accordance with applicable law.  

4. STANDARDS OF CONDUCT: To ensure orderly operations and provide the best possible work 

environment, EULCS expects employees to behave in a professional and appropriate manner that reflects 

well on EULCS and protects the interests and safety of all employees, students and EULCS. The following 

is a list of infractions that may result in immediate suspension/termination of employment for a first offense:  

(a) Striking or abusing a child, humiliating a child, endangering the life of a child, or withholding food from 

a child as punishment; b) Malicious or willful destruction or damage to EULCS property or supplies, or to 

the property of another employee, parent, child, or visitor; c) Stealing or removing without permission 

EULCS property or property of another employee, parent, child, or visitor; d) Obtaining your job by lying 

or giving false or misleading information; falsifying any employment documents or records, including your 
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or a coworker’s time records; and other acts of dishonesty; e) Bringing or possessing firearms, weapons, or 

other hazardous or dangerous devices or substances onto EULCS property without proper authorization; f) 

Possession, use, or sale of alcoholic beverages or illegal drugs on EULCS property, or reporting for duty 

under the influence of alcohol or illegal drugs; g) Insubordination, including refusal to perform tasks 

assigned by a supervisor; h) Violating EULCS policies prohibiting unlawful discrimination and harassment; 

i) Failure to follow EULCS procedures for maintaining the confidentiality of EULCS proprietary 

information; j) Violating the Communications or Computer Security Policy; k) Failure to follow established 

safety rules; l) Commission of any crime or unlawful act on EULCS property; m) Unauthorized use of the 

facility after hours without permission from the CSL in writing; n) Working unauthorized overtime or 

leaving work early without permission; o) Use of abusive, patently offensive, threatening, profane, obscene 

or vulgar language; p) Carelessness or negligence in doing your job. All employees are mandated to report 

suspicions or allegations of child abuse, maltreatment and/or neglect.  Appearance & Dress: EULCS is a 

professional organization with a high level of visibility in the community and expects employees’ 

appearance and dress to reflect our level of professionalism. Since our offices may be visited by guests and 

parents, employees should maintain proper taste and decorum in their dress and behavior at all times.  

5. EMPLOYMENT CLASSIFICATIONS: All employees of EULCS will be classified as either full-

time or part-time, and either exempt or non-exempt. We may also hire consultants and/or temporary 

employees. Full-Time Employees: Full time employees are individuals who work the full-academic year 

and no fewer than 40 hours per week. All full-time employees are eligible to participate in the school’s 

benefits program. Part-Time Employees: Part time employees are those who work fewer than 30 hours per 

week. Part-time employees are not eligible to participate in the school’s benefits program. Exempt: EULCS 

will abide by the Fair Labor Standards Act (FLSA) in determining whether an employee is exempt or non-

exempt. Employees classified as exempt are not eligible to receive overtime pay, those classified as non-

exempt are eligible to receive overtime pay. Temporary Employee: Temporary employees are those 

employees whose employment with EULCS is for a limited period, generally not exceeding two academic 

semesters, or 7 months, whichever is greater. Temporary employees are not entitled to participate in the 

School’s benefits program. Consultant: Consultants are independent contractors who work under a 

consultancy agreement. Consultants have no employee status and are not eligible for benefits.  

6. EMPLOYMENT AT WILL: An employee’s relationship with EULCS is an at will agreement. 

Employees of the School are considered at will, and therefore either the employee or the School may 

terminate the employment relationship under the policies set forth in this document. In the absence of a 

specific policy the employment relationship may be terminated at any time without notice, with or without 

cause. It is the responsibility of the Board of Trustees to oversee school policies and operations. No person 

other than the Charter School Leader has authority to enter into any employment agreement for any 

specified period of time and all such agreements must be in writing.  Employee Separation: Should an 

employee voluntarily decide to leave for any reason, EULCS asks that the employee provide notification 

of his/her plans to leave at least four (4) weeks in advance of the last day of employment for supervisors, 

teaching staff, and family workers, and three (3) weeks for all other employee.  Notification should be in 

the form of a letter of resignation to the CSL.   

7. CRIMINAL BACKGROUND CHECKS: As a condition of employment, all applicants are 

required to be fingerprinted and to pass a criminal background check. Any volunteer or consultant working 

in the school will be subject to the same criminal and fingerprint background check, including parent 

volunteers who spend a significant amount of time in the building around students. In compliance with the 

New York State Charter School Act and federal and state laws and regulations, no employee will be exempt 

from criminal background checks or fingerprinting.  

8. SCHEDULES, COMPENSATION TERMINATION: Hours Of Operation: EULCS is generally 

open from 7:00 AM to 6:00 PM, from September to June.  Employees should endeavor to schedule parent 
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meetings during these hours of operation.  Attendance: All employees are expected to work as many hours 

each day as needed to contribute fully to the fulfillment of the EULCS mission and completion of tasks and 

responsibilities. Punctuality: Unless otherwise determined, all staff are expected to arrive at school at 

7:15am and no later than 7:55am and remain in school until 4:30. Staff are expected to participate in special 
events that may occur during the evening or weekends, in which case staff may need to stay later. Staff are 

expected to report to work regularly and to be ready to perform their assigned duties at the beginning of 

each work day.  Excessive and/or unexcused tardiness or absences will result in disciplinary action, up to 

and including termination of employment. Recording Work Hours: Non-exempt employees are required 

to accurately record time worked on a daily basis, time they begin and end or departure from work for 

personal reasons. Every non-exempt employee is required to punch/swipe in and out on EULCS’ time clock. 

Pay Schedule: All employees are paid semi-monthly, on alternating Tuesdays for EULCS employees and 

Thursdays for Inclusion employees, following the end of each pay period the preceding Friday. All requisite 

contributions to benefits will be split evenly between the monthly pay periods. There are twenty-four (24) 

pay periods every year.  

9. HOLIDAYS AND VACATION TIME: Except for personal days, see below, and school holidays, 

teachers do not receive vacation time. For any current year, unless otherwise determined, instructional 

staff’s contacted period approximately begins August 15 and ends June 30. Administrators and staff work 

year-round and will receive two weeks of paid vacation during the summer as well as EULCS calendar 

holidays. EULCS observes all Federal holidays, and provides additional holidays as noted in EULCS annual 

calendar. Time Away from Work: Every individual employee has been hired to positively impact and 

contribute to EULCS. We operate a small school, which makes attendance of every employee crucial for 

reaching our mission. We recognize that there are times throughout the year when employees must miss 

work. Sick/Personal Days Every full-time employee is entitled to ten (10) paid personal/sick days per 

school year. If an employee is not able to report to work because of sickness, or sickness of someone 

dependent on them for care such as parent, spouse, partner, or child, it is expected that the employee will 

contact the CLS with as much advance notice as possible, allowing enough time for the CLS to find 

appropriate coverage. Personal days will not roll over from year to year. 

10. TIME-OFF AND LEAVE POLICIES: Jury Duty: Employees summoned for jury duty will be 

allowed the necessary time off from work to perform their civic responsibility.  EULCS will pay an 

employee's normal earnings during jury service.   A copy of the summons for jury duty must be submitted 

promptly upon receipt and no later than two (2) days prior to the first day of jury service.  Proof of actual 

service must be submitted no later than one (1) week following service, and you must return to work when 

your civic duty is completed.  Any payment received for service as a juror must be remitted to EULCS less 

travel expenses.  Should business needs dictate, EULCS may ask that you request a postponement of jury 

duty.   Voting Leave: Employees will be allowed “sufficient” time off from work to vote, unless such time 

exists during nonworking hours.  Four (4) consecutive nonworking hours while polls are open is generally 

deemed “sufficient.”  Time off from work to vote will be paid for up to two (2) hours.  The remainder will 

be unpaid.  The time off to vote must be taken at the beginning or end of the workday, unless mutually 

agreed upon, otherwise.  If you would like to take time off from work to vote, you must request such time 

off at least two (2), but no more than ten (10), work days prior to election day. Bereavement & Family 

Care: Realizing that many difficult decisions are required in this time of emotional stress, it is EULCS 

policy to allow employees the time required to take care of necessary arrangements of funeral services, 

surgery, home, hospital and hospice care.  Full-time employees will be granted up to five (5) days off with 

pay for the death or illness of a member of the immediate family. If additional time is needed, it may be 

taken without pay upon the prior approval of CLS. Immediate family member is defined as a parent, 

guardian, step-parent, spouse, domestic partner, child (including foster child or step-child), sibling, 

grandparent, grandchild, in-law, or relative residing in the same household. Parental Leave: EULCS will 

provide parents (mothers, fathers, and nonbirth parent or legal guardians) 2 months (8 weeks) of full pay, 
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after two and half years (25 months) of full-employment. Working Mother Accommodation: EULCS 

complies with all applicable laws regarding reasonable accommodations due to pregnancy, childbirth, 

and/or breastfeeding. In consideration to working mothers who may be lactating, EULCS will provide a 

reasonable amount of break time to accommodate an employee desiring to express breast milk for the 

employee’s infant child and will make reasonable efforts to provide a private room or location to express 

milk. Military Duty Leave:  EULCS is committed to protecting the job rights of employees in the uniformed 

services. EULCS grants military duty leave in accordance with the requirements of the Uniformed Services 

Employment and Reemployment Rights Act of 1994 (“USERRA”) and any applicable state and local laws. 

Family Military Leave: Employees are entitled to take up to ten (10) days of unpaid Family Military Leave 

when their military spouse is on leave from deployment during a time of military conflict.  To be eligible, 

an employee must work for EULCS an average of at least twenty (20) hours per week, and be the spouse 

or registered domestic partner of a member of either: (a) United States Armed Forces who has been 

deployed during a period of military conflict to an area designated as a combat theater or combat zone by 

the President of the United States; or (b) National Guard or Reserves who has been deployed during a period 

of military conflict.  

11. GROUP HEALTH AND RELATED EMPLOYEE BENEFITS: This section is intended as a 

summary explanation and description of EULCS employee benefits to which eligible employees (and their 

eligible dependents) may be entitled.  This general explanation is not intended to provide and does not 

provide all details of these benefits, including eligibility and benefit restrictions.  To the extent that any of 

the information contained herein (or other summary information distributed by EULCS) is inconsistent with 

the official plan documents, the official plan documents will govern in all cases and supersede this policy 

and procedures and other summary information.  Notwithstanding anything to the contrary, EULCS has the 

right, in its sole discretion, to amend, modify, discontinue or otherwise terminate, in whole or in part, any 

or all of the benefit plans described within this Personnel Policy and Procedures, including any health or 

retirement benefits. Group Medical Insurance: All permanent full-time employees who work at least 

thirty-five (35) hours per week will be eligible to purchase health and dental care coverage through EULCS 

for individuals, families and domestic partners.  Life Insurance: All permanent full-time employees who 

work at least thirty-five hours (35) per week may be eligible for life insurance coverage.  Retirement Plan: 

EULCS will offer a 5% match to any full-time staff member’s 403(b) retirement plan, after one (1) year of 

continuous full-time employment.  Social Security: EULCS participates in the provisions of the Social 

Security, Unemployment, Medicare and Medicaid programs.  In accordance with the Federal Social 

Security Act, EULCS is required to take deductions from your paycheck for deposit into your Social 

Security account.  In addition, EULCS contributes an amount equal to your payroll deduction to your Social 

Security account. New York State Disability Benefits Law: If you are disabled, you may be eligible for 

partial wage replacement through the New York state disability benefit program. Workers’ Compensation: 

EULCS employees are covered by Workers’ Compensation Insurance for job-related illnesses or Injuries. 

12. PERFORMANCE EVALUATION:  In order to develop, maintain and grow a high-quality work 

environment, educational plan and school operations, employees at EULCS must continuously reflect upon, 

appraise and work to improve their knowledge, skills and mastery in their areas of expertise.  Evaluations, 

both informal and formal, will be an integral part of every staff member’s professional development.  

Performance evaluations will take place in a formal setting, scheduled in advance, and will occur at various 

times throughout the year. Evaluations will be based on rubrics consisting of both general and specific 

terms and conditions identified in the job description, and/or actual contract, letter of agreement, or 

confirmation letter. Performance evaluations may be used to determine professional development 

opportunities, promotions, contract renewal or termination, as well as resolution of other contractually 

related issues, terms and/or conditions.  The Board of Trustees: Will annually self-evaluate, its overall 

performance and each member.  The Board will self-assess to identify areas of improvement and evaluate 

their ability to meet annual and long-term goals and its governing efficacy and quality of polices as aligned 
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to mission goals and objectives. The purpose of Board’s evaluation is to obtain measurable understanding 

of EULCS progress towards our mission, goals and objectives and its effectiveness in governance.  Charter 

School Leader (CSL): The Board of Trustees will conduct an annual review of the CSL, which will be 

based on an accumulation of reports from the academic year: departmental, interim student and fiscal 

performance reports, budget reports, the Strategic Report of the CSL and EULCS annual performance 

report. Based on these various reports and EULCS leadership school performance rubric, the Board will 

evaluate CSL overall performance. Management Staff:  EULCS management staff will be evaluated by 

their respective department heads and the Department heads will be evaluated by CSL. Each position will 

be evaluated based on the individual’s ability to perform their tasks and responsibilities and their 

contribution to ensuring that the mission, goals and objectives are met. Along with performance-based 

measures, management will be evaluated on their professionalism, ability to work cohesively with other 

team members within and across departments for the benefit of students, and the betterment of EULCS.  

Classroom Instructional Staff: EULCS education plan provides a significant amount of classroom 

observation and support, to ensure the highest level of staff development, instructional quality and to 

provide actionable feedback. Teachers and Assistants will be observed formally and informally every 

month, approximately 15 times over the academic year to obtain an accurate evaluation of classroom culture 

and instructional effectiveness.  Non-academic staff: will be evaluated twice a year, once per semester. 

Non-academic staff will be assessed based on their ability to perform tasks and responsibilities as outlined 

in job descriptions, and their contribution to ensuring that the mission, objectives and goals of ELUCS are 

met, as well as how well they meet the EULCS standards of professionalism, cohesively partnering with 

other staff, parents and community stakeholders. 
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New York State Education Department
 Request for Proposals to Establish Charter Schools Authorized by the Board of Regents

Budget and Cash Flow Templates for the 2018 New Charter Applications 

General Instructions and Notes for New Application Budgets and Cash Flows Templates

1. - Complete ALL SIX tabs in BLUE

2. - Enter information into the GRAY cells

3. - Cells labeled in ORANGE contained guidance pertaining to that tab

4. - Cells containing RED triangles in the upper right corner in columns B thru G contain guidance on
   that particular line item

5.  - Funding by School District information for all NYS School districts is located on the State Aid website at
State Aid--https://stateaid.nysed.gov/charter/  Refer to this website for per-pupil tuition funding for all school districts. 
   Rows may be inserted in the worksheet to accommodate additional districts if necessary. 

6.  - Assumptions column should be completed for all revenue and expense items unless the item is 
   self-explanatory. Where applicable, please reference the page number or section in the application 
   narrative that indicate the assumption being made. For instance, student enrollment would reference
   the applicable page number in Section I, C of the application narrative. 

https://stateaid.nysed.gov/charter/


New York State Education Department
Request for Proposals to Establish Charter Schools 
Authorized by the Board of Regents

New Application Budget(s) & Cash Flow(s) Templates

Education Unlimited Lyceum Charter School (EULCS)
Contact Name: Susana DeJesus
Contact Email:
Contact Phone:
District of Location CSD 6

Examples
Pre-Opening Period Start: 6/7/2019 End 8/30/2019 
Operational Year ONE Start: 9/2/2019 End 6/30/2020 





Education Unlimited Lyceum Charter School (EULCS)
PROJECTED BUDGET / OPERATING PLAN FOR PRE-OPENING PERIOD

Start: 6/7/2019 End 8/30/2019 
 Assumptions

Please Note: The student enrollment data is entered below
in the Enrollment Section beginning in row 148. This will
populate the data in row 10.

DESCRIPTION OF ASSUMPTIONS - Please reference section/page number in application if
applicable. For example, student enrollment would reference the page in the application that

states enrollment targets.
Total Revenue 250,000
Total Expenses 249,701
Net Income 299
Actual Student Enrollment -
Total Paid Student Enrollment -

START-UP
PERIOD

REVENUE
REVENUES FROM STATE SOURCES

Per Pupil Revenue CY Per Pupil Rate
District of Location -
School District 2 (Enter Name) - -
School District 3 (Enter Name) - -
School District 4 (Enter Name) - -
School District 5 (Enter Name) - -

-
Special Education Revenue
Grants

Stimulus -
Other -

Other -
TOTAL REVENUE FROM STATE SOURCES -

REVENUE FROM FEDERAL FUNDING
IDEA Special Needs
Title I
Title Funding - Other -
School Food Service (Free Lunch) -
Grants

Charter School Program (CSP) Planning & Implementation 250,000 First installment of $550,000 CSP grant
Other -

Other -
TOTAL REVENUE FROM FEDERAL SOURCES 250,000

LOCAL and OTHER REVENUE
Contributions and Donations, Fundraising -
Erate Reimbursement -
Interest Income, Earnings on Investments, -
NYC-DYCD (Department of Youth and Community Developmt.) -
Food Service (Income from meals) -
Text Book -
OTHER -

TOTAL REVENUE FROM LOCAL and OTHER SOURCES -

TOTAL REVENUE 250,000

EXPENSES

ADMINISTRATIVE STAFF PERSONNEL COSTS
No. of Positions

List exact titles included in the position category, if different from description, and staff FTE"s
( Full time eqiuilivalent)

Executive Management 0.40 36,000 School Leader part time for 12 month
Instructional Management - -



Deans, Directors & Coordinators 0.45 36,000 Special Ed & Testing Dir., part time for 12 month
CFO / Director of Finance - -
Operation / Business Manager 0.45 36,000 Dir. of Operation: part time for 12 month
Administrative Staff - - 1 Exc. Office Admin / 2 Secretaries

TOTAL ADMINISTRATIVE STAFF 1.30 108,000

INSTRUCTIONAL PERSONNEL COSTS
Teachers - Regular 0.80 40,000 develop adjust and align curiculum: part time for
Teachers - SPED - -
Substitute Teachers - -
Teaching Assistants - -
Specialty Teachers - -
Aides - -
Therapists & Counselors - -
Other 0.80 40,000 translator: to translate materials

TOTAL INSTRUCTIONAL 1.60 80,000

NON-INSTRUCTIONAL PERSONNEL COSTS
Nurse - -
Librarian - -
Custodian - -
Security - -
Other - -

TOTAL NON-INSTRUCTIONAL - -

SUBTOTAL PERSONNEL SERVICE COSTS 2.90 188,000

PAYROLL TAXES AND BENEFITS
Payroll Taxes 18,800 assumes 10% of salary for taxes
Fringe / Employee Benefits 18,800 assumes 10% of salary for benefits
Retirement / Pension -

TOTAL PAYROLL TAXES AND BENEFITS 37,600

TOTAL PERSONNEL SERVICE COSTS 2.90 225,600

CONTRACTED SERVICES
Accounting / Audit 3,000 initial audit review
Legal 5,000 start-up cost, general counsel, authorizer compliance issues, not-for-profit compliance; BOT goverance, polices

and practice procedures
Management Company Fee -
Nurse Services -
Food Service / School Lunch -
Payroll Services -
Special Ed Services -
Titlement Services (i.e. Title I) -
Other Purchased / Professional / Consulting -

TOTAL CONTRACTED SERVICES 8,000

SCHOOL OPERATIONS
Board Expenses 1,000 meeting expenses and board training
Classroom / Teaching Supplies & Materials -
Special Ed Supplies & Materials -
Textbooks / Workbooks -
Supplies & Materials other -
Equipment / Furniture -
Telephone -
Technology -
Student Testing & Assessment -
Field Trips -
Transportation (student) -
Student Services - other -
Office Expense -
Staff Development -
Staff Recruitment 2,500



Student Recruitment / Marketing 3,000
School Meals / Lunch -
Travel (Staff) -
Fundraising -
Other 4,800 Data, Network, Record Keeping & Equipment

TOTAL SCHOOL OPERATIONS 11,300

FACILITY OPERATION & MAINTENANCE
Insurance 4,801 D&O/ General Insurance
Janitorial -
Building and Land Rent / Lease -
Repairs & Maintenance -
Equipment / Furniture -
Security -
Utilities -

TOTAL FACILITY OPERATION & MAINTENANCE 4,801

DEPRECIATION & AMORTIZATION
DISSOLUTION ESCROW & RESERVES / CONTIGENCY -

TOTAL EXPENSES 249,701

NET INCOME 299.04

ENROLLMENT - *School Districts Are Linked To Above Entries*
District of Location -
School District 2 (Enter Name) -
School District 3 (Enter Name) -
School District 4 (Enter Name) -
School District 5 (Enter Name) -

TOTAL ENROLLMENT -

REVENUE PER PUPIL -

EXPENSES PER PUPIL -



Education Unlimited Lyceum Charter School (EULCS)
PROJECTED CASH FLOW FOR PRE-OPENING PERIOD PROJECTED CASH FLOW FOR DISCRETIONARY PLANNING YEAR *

Start: 6/7/2019 End 8/30/2019 Start: 6/7/2019 End 8/30/2019 
* This section should be left blank unless and/or until the charter agreement is duly modified to include a planning year 

Total Revenue 100,000 - 100,000 - 50,000 - 250,000 - - -
Total Expenses 41,617 41,617 41,617 41,617 41,617 41,617 249,701 - - -
Net Income 58,383 (41,617) 58,383 (41,617) 8,383 (41,617) 299 - - -
Cash Flow Adjustments - - - - - - - - - -
Beginning Cash Balance - 58,383 16,766 75,150 33,533 41,916 - - - -
Net Income 58,383 16,766 75,150 33,533 41,916 299 299 - - -

January February March April May June TOTAL July August September

REVENUE
REVENUES FROM STATE SOURCES

Per Pupil Revenue
District of Location - - - - - - - - - -
School District 2 (Enter Name) - - - - - - - - - -
School District 3 (Enter Name) - - - - - - - - - -
School District 4 (Enter Name) - - - - - - - - - -
School District 5 (Enter Name) - - - - - - - - - -

- - - - - - - - - -
Grants

Stimulus - - - - - - - - - -
Other - - - - - - - - - -

Other - - - - - - - - - -
TOTAL REVENUE FROM STATE SOURCES - - - - - - - - - -

REVENUE FROM FEDERAL FUNDING
IDEA Special Needs - - - - - - - - - -
Title I - - - - - - - - - -
Title Funding - Other - - - - - - - - - -
School Food Service (Free Lunch) - - - - - - - - - -
Grants

Charter School Program (CSP) Planning & Implementation 100,000 - 100,000 - 50,000 - 250,000 - - -
Other - - - - - - - - - -

Other - - - - - - - - - -
TOTAL REVENUE FROM FEDERAL SOURCES 100,000 - 100,000 - 50,000 - 250,000 - - -

LOCAL and OTHER REVENUE
Contributions and Donations, Fundraising - - - - - - - - - -
Fundraising - - - - - - - - - -
Erate Reimbursement - - - - - - - - - -
Interest Income, Earnings on Investments, - - - - - - - - - -
NYC-DYCD (Department of Youth and Community Developmt.) - - - - - - - - - -
Food Service (Income from meals) - - - - - - - - - -
Text Book - - - - - - - - - -
OTHER - - - - - - - - - -

TOTAL REVENUE FROM LOCAL and OTHER SOURCES - - - - - - - - - -

TOTAL REVENUE 100,000 - 100,000 - 50,000 - 250,000 - - -

EXPENSES
ADMINISTRATIVE STAFF PERSONNEL COSTS No. of

Positions
Executive Management 6,000 6,000 6,000 6,000 6,000 6,000 36,000 - - -
Instructional Management - - - - - - - - - - -
Deans, Directors & Coordinators - 6,000 6,000 6,000 6,000 6,000 6,000 36,000 - - -
CFO / Director of Finance - - - - - - - - - - -
Operation / Business Manager - 6,000 6,000 6,000 6,000 6,000 6,000 36,000 - - -
Administrative Staff - - - - - - - - - - -

TOTAL ADMINISTRATIVE STAFF - 18,000 18,000 18,000 18,000 18,000 18,000 108,000 - - -



INSTRUCTIONAL PERSONNEL COSTS
Teachers - Regular - 6,667 6,667 6,667 6,667 6,667 6,667 40,000 - - -
Teachers - SPED - - - - - - - - - - -
Substitute Teachers - - - - - - - - - - -
Teaching Assistants - - - - - - - - - - -
Specialty Teachers - - - - - - - - - - -
Aides - - - - - - - - - - -
Therapists & Counselors - - - - - - - - - - -
Other - 6,667 6,667 6,667 6,667 6,667 6,667 40,000 - - -

TOTAL INSTRUCTIONAL - 13,333 13,333 13,333 13,333 13,333 13,333 80,000 - - -

NON-INSTRUCTIONAL PERSONNEL COSTS
Nurse - - - - - - - - - - -
Librarian - - - - - - - - - - -
Custodian - - - - - - - - - - -
Security - - - - - - - - - - -
Other - - - - - - - - - - -

TOTAL NON-INSTRUCTIONAL - - - - - - - - - - -

SUBTOTAL PERSONNEL SERVICE COSTS - 31,333 31,333 31,333 31,333 31,333 31,333 188,000 - - -

PAYROLL TAXES AND BENEFITS
Payroll Taxes 3,133 3,133 3,133 3,133 3,133 3,133 18,800 - - -
Fringe / Employee Benefits 3,133 3,133 3,133 3,133 3,133 3,133 18,800 - - -
Retirement / Pension - - - - - - - - - -

TOTAL PAYROLL TAXES AND BENEFITS 6,267 6,267 6,267 6,267 6,267 6,267 37,600 - - -

TOTAL PERSONNEL SERVICE COSTS - 37,600 37,600 37,600 37,600 37,600 37,600 225,600 - - -

CONTRACTED SERVICES
Accounting / Audit 500 500 500 500 500 500 3,000 - - -
Legal 833 833 833 833 833 833 5,000 - - -
Management Company Fee - - - - - - - - - -
Nurse Services - - - - - - - - - -
Food Service / School Lunch - - - - - - - - - -
Payroll Services - - - - - - - - - -
Special Ed Services - - - - - - - - - -
Titlement Services (i.e. Title I) - - - - - - - - - -
Other Purchased / Professional / Consulting - - - - - - - - - -

TOTAL CONTRACTED SERVICES 1,333 1,333 1,333 1,333 1,333 1,333 8,000 - - -

SCHOOL OPERATIONS
Board Expenses 167 167 167 167 167 167 1,000 - - -
Classroom / Teaching Supplies & Materials - - - - - - - - - -
Special Ed Supplies & Materials - - - - - - - - - -
Textbooks / Workbooks - - - - - - - - - -
Supplies & Materials other - - - - - - - - - -
Equipment / Furniture - - - - - - - - - -
Telephone - - - - - - - - - -
Technology - - - - - - - - - -
Student Testing & Assessment - - - - - - - - - -
Field Trips - - - - - - - - - -
Transportation (student) - - - - - - - - - -
Student Services - other - - - - - - - - - -
Office Expense - - - - - - - - - -
Staff Development - - - - - - - - - -
Staff Recruitment 417 417 417 417 417 417 2,500 - - -
Student Recruitment / Marketing 500 500 500 500 500 500 3,000 - - -
School Meals / Lunch - - - - - - - - - -
Travel (Staff) - - - - - - - - - -
Fundraising - - - - - - - - - -
Other 800 800 800 800 800 800 4,800 - - -

TOTAL SCHOOL OPERATIONS 1,883 1,883 1,883 1,883 1,883 1,883 11,300 - - -

FACILITY OPERATION & MAINTENANCE



Insurance 800 800 800 800 800 800 4,801 - - -
Janitorial - - - - - - - - - -
Building and Land Rent / Lease - - - - - - - - - -
Repairs & Maintenance - - - - - - - - - -
Equipment / Furniture - - - - - - - - - -
Security - - - - - - - - - -
Utilities - - - - - - - - - -

TOTAL FACILITY OPERATION & MAINTENANCE 800 800 800 800 800 800 4,801 - - -

DEPRECIATION & AMORTIZATION - - - - - - - - - -
DISSOLUTION ESCROW & RESERVES / CONTIGENCY - - - - - - - - - -

TOTAL EXPENSES 41,617 41,617 41,617 41,617 41,617 41,617 249,701 - - -

NET INCOME 58,383 (41,617) 58,383 (41,617) 8,383 (41,617) 299 - - -

CASH FLOW ADJUSTMENTS
OPERATING ACTIVITIES

Example - Add Back Depreciation - - - - - - - - - -
Other - - - - - - - - - -

Total Operating Activities - - - - - - - - - -
INVESTMENT ACTIVITIES

Example - Subtract Property and Equipment Expenditures - - - - - - - - - -
Other - - - - - - - - - -

Total Investment Activities - - - - - - - - - -
FINANCING ACTIVITIES

 Add Expected Proceeds from a Loan or Line of Credit - - - - - - - - - -
Other - - - - - - - - - -

Total Financing Activities - - - - - - - - - -

Total Cash Flow Adjustments - - - - - - - - - -

NET INCOME 58,383 (41,617) 58,383 (41,617) 8,383 (41,617) 299 - - -

Beginning Cash Balance - 58,383 16,766 75,150 33,533 41,916 - - - -

ENDING CASH BALANCE 58,383 16,766 75,150 33,533 41,916 299 299 - - -



- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -

October November December January February March April May June TOTAL

- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -

- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -

- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -

- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -

- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -

- - - - - - - - - -

- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -

PROJECTED CASH FLOW FOR DISCRETIONARY PLANNING YEAR *
Start: 6/7/2019 End 8/30/2019 

* This section should be left blank unless and/or until the charter agreement is duly modified to include a planning year 



- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -

- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -

- - - - - - - - - -

- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -

- - - - - - - - - -

- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -

- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -



- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -

- - - - - - - - - -
- - - - - - - - - -

- - - - - - - - - -

- - - - - - - - - -

- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -

- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -

- - - - - - - - - -
- - - - - - - - - -
- - - - - - - - - -

- - - - - - - - - -

- - - - - - - - - -

- - - - - - - - - -

- - - - - - - - - -



Education Unlimited Lyceum Charter School (EULCS)
PROJECTED BUDGET / OPERATING PLAN FOR YEAR ONE

Start: 9/2/2019 End 6/30/2020 
Please Note: The student enrollment data is entered below
in the Enrollment Section beginning in row 147. This will
populate the data in row 9.

Total Revenue 2,441,944 222,887 - - 1,123,854 3,788,685.30
Total Expenses 709,560 329,200 - - 2,450,715 3,476,125.00
Net Income 1,732,384 (106,313) - - (1,326,861) 312,560.30
Actual Student Enrollment 160 - 160.00
Total Paid Student Enrollment 155 - 155.00

PROGRAM SERVICES SUPPORT SERVICES

REGULAR
EDUCATION

SPECIAL
EDUCATION OTHER FUNDRAISING

MANAGEMENT
& GENERAL TOTAL

REVENUE
REVENUES FROM STATE SOURCES

Per Pupil Revenue CY Per Pupil Rate
District of Location 15,300 2,371,500 - - - 2,371,500.00
School District 2 (Enter Name) - - - - - -
School District 3 (Enter Name) - - - - - -
School District 4 (Enter Name) - - - - - -
School District 5 (Enter Name) - - - - - -

2,371,500 - - - - 2,371,500.00
Special Education Revenue - 220,097 - - - 220,096.90
Grants

Stimulus - - - - - -
Other - - - - - -

Other - - - - 711,450 711,450.00
TOTAL REVENUE FROM STATE SOURCES 2,371,500 220,097 - - 711,450 3,303,046.90

REVENUE FROM FEDERAL FUNDING
IDEA Special Needs - 2,790 - - - 2,790.00
Title I 58,125 - - - - 58,125.00
Title Funding - Other - - - - - -
School Food Service (Free Lunch) - - - - - -
Grants

Charter School Program (CSP) Planning & Implementation - - - - 300,000 300,000.00
Other - - - - 799 799.00

Other - - - - - -
TOTAL REVENUE FROM FEDERAL SOURCES 58,125 2,790 - - 300,799 361,714.00

LOCAL and OTHER REVENUE
Contributions and Donations, Fundraising - - - - - -
Erate Reimbursement - - - - - -
Interest Income, Earnings on Investments, - - - - - -
NYC-DYCD (Department of Youth and Community Developmt.) - - - 111,605 111,605.00
Food Service (Income from meals) - - - - - -
Text Book 12,319.40 - - - - 12,319.40
OTHER - - - - - -

TOTAL REVENUE FROM LOCAL and OTHER SOURCES 12,319 - - - 111,605 123,924.40

TOTAL REVENUE 2,441,944 222,887 - - 1,123,854 3,788,685.30

EXPENSES
ADMINISTRATIVE STAFF PERSONNEL COSTS No. of Positions

Executive Management 1.00 - - - - 110,000 110,000.00
Instructional Management 1.00 - - - - 90,000 90,000.00
Deans, Directors & Coordinators 2.00 - - - - 130,000 130,000.00



CFO / Director of Finance - - - - - - -
Operation / Business Manager 1.00 - - - - 90,000 90,000.00
Administrative Staff 3.00 - - - - 109,000 109,000.00

TOTAL ADMINISTRATIVE STAFF 8.00 - - - - 529,000 529,000.00

INSTRUCTIONAL PERSONNEL COSTS
Teachers - Regular 5.00 325,000 - - - - 325,000.00
Teachers - SPED 4.00 - 260,000 - - - 260,000.00
Substitute Teachers 3.00 36,000 - - - - 36,000.00
Teaching Assistants 8.00 90,000 - - - - 90,000.00

Specialty Teachers 2.00 30,000 - - - - 30,000.00
Aides - - - - -
Therapists & Counselors 1.00 - 50,000 - - - 50,000.00
Other - - - - - - -

TOTAL INSTRUCTIONAL 23.00 481,000 310,000 - - - 791,000.00

NON-INSTRUCTIONAL PERSONNEL COSTS
Nurse 1.00 - - - 31,500 31,500.00
Librarian - - - - - - -
Custodian 1.00 - - - - 30,000 30,000.00
Security 1.00 - - - - 30,000 30,000.00
Other - - - - - - -

TOTAL NON-INSTRUCTIONAL 3.00 - - - - 91,500 91,500.00

SUBTOTAL PERSONNEL SERVICE COSTS 34.00 481,000 310,000 - - 620,500 1,411,500.00

PAYROLL TAXES AND BENEFITS
Payroll Taxes - - - - 141,150 141,150.00
Fringe / Employee Benefits - - - - 141,150 141,150.00
Retirement / Pension - - - - 70,575 70,575.00

TOTAL PAYROLL TAXES AND BENEFITS - - - - 352,875 352,875.00

TOTAL PERSONNEL SERVICE COSTS 34.00 481,000 310,000 - - 973,375 1,764,375.00

CONTRACTED SERVICES
Accounting / Audit - - - - 23,000 23,000.00
Legal - - - - 10,000 10,000.00
Management Company Fee - - - - - -
Nurse Services - - - - - -
Food Service / School Lunch - - - - 176,000 176,000.00
Payroll Services - - - - 5,940 5,940.00
Special Ed Services - - - - 19,200 19,200.00
Titlement Services (i.e. Title I) - - - - - -
Other Purchased / Professional / Consulting - - - - 140,000 140,000.00

TOTAL CONTRACTED SERVICES - - - - 374,140 374,140.00

SCHOOL OPERATIONS
Board Expenses - - - - 6,000 6,000.00
Classroom / Teaching Supplies & Materials 56,000 - - - - 56,000.00
Special Ed Supplies & Materials - 19,200 - - - 19,200.00
Textbooks / Workbooks 80,000 - - - - 80,000.00
Supplies & Materials other 15,000 - - - - 15,000.00
Equipment / Furniture - - - - 20,000 20,000.00
Telephone - - - - 6,000 6,000.00
Technology 41,720 - - - - 41,720.00
Student Testing & Assessment 29,440 - - - - 29,440.00
Field Trips 6,400 - - - - 6,400.00
Transportation (student) - - - - - 9,600.00
Student Services - other - - - - - -
Office Expense - - - - 12,400 12,400.00
Staff Development - - - - 10,000 10,000.00
Staff Recruitment - - - - 5,000 5,000.00
Student Recruitment / Marketing - - - - 5,000 5,000.00
School Meals / Lunch - - - - - -



Travel (Staff) - - - - - -
Fundraising - - - - - -
Other - - - - 15,000 15,000.00

TOTAL SCHOOL OPERATIONS 228,560 19,200 - - 79,400 336,760.00

FACILITY OPERATION & MAINTENANCE
Insurance - - - - 30,400 30,400.00
Janitorial - - - - 1,600 1,600.00
Building and Land Rent / Lease - - - - 734,400 711,450.00
Repairs & Maintenance - - - - 105,760 105,760.00
Equipment / Furniture - - - - 73,400 73,400.00
Security - - - - 10,000 10,000.00
Utilities - - - - 46,240 46,240.00

TOTAL FACILITY OPERATION & MAINTENANCE - - - - 1,001,800 978,850.00

DEPRECIATION & AMORTIZATION - - - - - -
DISSOLUTION ESCROW & RESERVES / CONTIGENCY - - - 22,000 22,000.00

TOTAL EXPENSES 709,560 329,200 - - 2,450,715 3,476,125.00

NET INCOME 1,732,384 (106,313) - - (1,326,861) 312,560.30

ENROLLMENT - *School Districts Are Linked To Above Entries* REGULAR
EDUCATION

SPECIAL
EDUCATION

District of Location 160 160.00
School District 2 (Enter Name) -
School District 3 (Enter Name) -
School District 4 (Enter Name) -
School District 5 (Enter Name) -

TOTAL ENROLLMENT 160 - - 160.00

REVENUE PER PUPIL 15,262 - - 23,679.28

EXPENSES PER PUPIL 4,435 - - 21,725.78



 Assumptions
DESCRIPTION OF ASSUMPTIONS - Please reference section/page number in application if applicable. For example, student

enrollment would reference the page in the application that states enrollment targets.

assumes 95% actual enrollment

$10,390 for SWDs receiving 20-60% services; $19,049 for SWDs receiving >60%

set equal to lease cost, which is less than 30% of per pupil

$900 per SWD receiving >60% services
Assumes $500 per FRL student @ 75% FRL

Second installment of $550,000 CSP grant
pre-plan rolled-over

$51,000 base, plus $391 per K-5 student

Based on NYSTL at $58.25 per student, NYSSL at $14.98 per student, NYSLIB at $6.25 per student

List exact titles included in the position category, if different
from description, and staff FTE"s ( Full time eqiuilivalent)

School Leader
Dir. of Special Ed & Testing
Supervisors: ELL and Related Service Providers

3,788,685.30
3,476,125.00

312,560.30
160.00



Dir. of Operation
3 office admin staff

starting salary $65,000
starting salary $65,000
To be used if Supervisor are unable to provide coverage. We assume one in each langauge, 2 days a week for all grades coverage

Parent Teaching Assistants (PTA) will assist in homeroom teachers in respective classroom. Also help with coverage during lunch, and dismisal

Related Arts teacher, 8 hours a week per grade in one area such as Dance, Music, Art

part time in year 1

Assumes 10% of salaries
Assumes 10% of salaries
5% match for retirement fund

annual independent audit
Legal fees

$1000 per student
$180 per staff member
Speech/PT/OT

CSBM, IT, annual programmatic audit

meeting expenses and board training
equipment, Furniture & Supplies per classroom: $7k per classroom
$1000 per SWD
text books and consumables
Cambridge Primary Curriculum
Office furniture;

iPads and MacAir
testing in multiple languages

OPT estimate day when DOE schools are closed

Cambridge Specific PD &  General PD



Data, Network, Record Keeping & Equipment

$10/student for janitorial supplies
assumes $2.50 per SF

security alarm, camera, buzzer system

$20,000 for dissolution fund and 3% of per pupil as contingency fund

23,679.28

21,725.78



Education Unlimited Lyceum Charter School (EULCS)
PROJECTED CASH FLOW FOR YEAR ONE OF OPERATIONS

July 1, 2019 to June 30, 2020

Total Revenue 311,605.00 554,332.82 3,079.85 654,332.82 15,228.75 557,412.67 15,228.75 554,332.82 18,308.60 554,332.82

Total Expenses 257,473.37 252,698.48 271,885.18 283,742.68 320,435.18 294,555.98 272,885.18 285,742.68 321,435.18 284,742.68

Net Income 54,131.63 301,634.33 -268,805.33 370,590.13 -305,206.43 262,856.68 -257,656.43 268,590.13 -303,126.58 269,590.13

Cash Flow Adjustments 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00

Beginning Cash Balance 299.04 54,430.67 356,065.01 87,259.67 457,849.80 152,643.37 415,500.05 157,843.61 426,433.75 123,307.16

Net Income 54,430.67 356,065.01 87,259.67 457,849.80 152,643.37 415,500.05 157,843.61 426,433.75 123,307.16 392,897.29

July August September October November December January February March April

REVENUE * Total Column (Column U) for all lines other than Cash Flow Adjustments should equal the Total Column (Column N) on tab '4.) Year Budget &
Assumptions'.REVENUES FROM STATE SOURCES

Per Pupil Revenue CY Per Pupil Rate

District of Location 0.00 0.00 395,250.00 0.00 395,250.00 0.00 395,250.00 0.00 395,250.00 0.00 395,250.00

School District 2 (Enter Name) 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00

School District 3 (Enter Name) 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00

School District 4 (Enter Name) 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00

School District 5 (Enter Name) 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00

0.00 395,250.00 0.00 395,250.00 0.00 395,250.00 0.00 395,250.00 0.00 395,250.00

Special Education Revenue 0.00 36,682.82 0.00 36,682.82 0.00 36,682.82 0.00 36,682.82 0.00 36,682.82

Grants

Stimulus 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00

Other 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00

Other 0.00 122,400.00 0.00 122,400.00 0.00 122,400.00 0.00 122,400.00 0.00 122,400.00

TOTAL REVENUE FROM STATE SOURCES 0.00 554,332.82 0.00 554,332.82 0.00 554,332.82 0.00 554,332.82 0.00 554,332.82

REVENUE FROM FEDERAL FUNDING

IDEA Special Needs 0.00 0.00 0.00 0.00 697.50 0.00 697.50 0.00 697.50 0.00

Title I 0.00 0.00 0.00 0.00 14,531.25 0.00 14,531.25 14,531.25

Title Funding - Other 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00

School Food Service (Free Lunch) 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00

Grants



Charter School Program (CSP) Planning & Implementation 200,000.00 0.00 0.00 100,000.00 0.00 0.00 0.00 0.00 0.00

Other 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00

Other 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00

TOTAL REVENUE FROM FEDERAL SOURCES 200,000.00 0.00 0.00 100,000.00 15,228.75 0.00 15,228.75 0.00 15,228.75 0.00

LOCAL and OTHER REVENUE

Contributions and Donations, Fundraising 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00

Erate Reimbursement 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00

Interest Income, Earnings on Investments, 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00

NYC-DYCD (Department of Youth and Community Developmt.) 111,605.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00

Food Service (Income from meals) 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00

Text Book 0.00 0.00 3,079.85 0.00 0.00 3,079.85 0.00 0.00 3,079.85 0.00

OTHER 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00

TOTAL REVENUE FROM LOCAL and OTHER SOURCES 111,605.00 0.00 3,079.85 0.00 0.00 3,079.85 0.00 0.00 3,079.85 0.00

TOTAL REVENUE 311,605.00 554,332.82 3,079.85 654,332.82 15,228.75 557,412.67 15,228.75 554,332.82 18,308.60 554,332.82

EXPENSES

ADMINISTRATIVE STAFF PERSONNEL COSTS No. of Positions
Executive Management 0.00 9,166.67 9,166.67 9,166.67 9,166.67 9,166.67 9,166.67 9,166.67 9,166.67 9,166.67 9,166.67

Instructional Management 0.00 7,500.00 7,500.00 7,500.00 7,500.00 7,500.00 7,500.00 7,500.00 7,500.00 7,500.00 7,500.00

Deans, Directors & Coordinators 0.00 10,833.33 10,833.33 10,833.33 10,833.33 10,833.33 10,833.33 10,833.33 10,833.33 10,833.33 10,833.33

CFO / Director of Finance 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00

Operation / Business Manager 0.00 7,500.00 7,500.00 7,500.00 7,500.00 7,500.00 7,500.00 7,500.00 7,500.00 7,500.00 7,500.00

Administrative Staff 0.00 9,083.33 9,083.33 9,083.33 9,083.33 9,083.33 9,083.33 9,083.33 9,083.33 9,083.33 9,083.33

TOTAL ADMINISTRATIVE STAFF 0.00 44,083.33 44,083.33 44,083.33 44,083.33 44,083.33 44,083.33 44,083.33 44,083.33 44,083.33 44,083.33

INSTRUCTIONAL PERSONNEL COSTS

Teachers - Regular 0.00 0.00 29,545.45 29,545.45 29,545.45 29,545.45 29,545.45 29,545.45 29,545.45 29,545.45 29,545.45

Teachers - SPED 0.00 0.00 23,636.36 23,636.36 23,636.36 23,636.36 23,636.36 23,636.36 23,636.36 23,636.36 23,636.36

Substitute Teachers 0.00 0.00 0.00 3,600.00 3,600.00 3,600.00 3,600.00 3,600.00 3,600.00 3,600.00 3,600.00

Teaching Assistants 0.00 0.00 0.00 9,000.00 9,000.00 9,000.00 9,000.00 9,000.00 9,000.00 9,000.00 9,000.00

Specialty Teachers 0.00 0.00 2,727.27 2,727.27 2,727.27 2,727.27 2,727.27 2,727.27 2,727.27 2,727.27 2,727.27

Aides 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00



Therapists & Counselors 0.00 0.00 4,545.45 4,545.45 4,545.45 4,545.45 4,545.45 4,545.45 4,545.45 4,545.45 4,545.45

Other 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00

TOTAL INSTRUCTIONAL 0.00 0.00 60,454.55 73,054.55 73,054.55 73,054.55 73,054.55 73,054.55 73,054.55 73,054.55 73,054.55

NON-INSTRUCTIONAL PERSONNEL COSTS

Nurse 0.00 0.00 0.00 3,780.00 3,780.00 3,780.00 3,780.00 3,780.00 3,780.00 3,780.00 3,780.00

Librarian 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00

Custodian 0.00 0.00 2,727.27 2,727.27 2,727.27 2,727.27 2,727.27 2,727.27 2,727.27 2,727.27 2,727.27

Security 0.00 0.00 0.00 3,000.00 3,000.00 3,000.00 3,000.00 3,000.00 3,000.00 3,000.00 3,000.00

Other 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00

TOTAL NON-INSTRUCTIONAL 0.00 0.00 2,727.27 9,507.27 9,507.27 9,507.27 9,507.27 9,507.27 9,507.27 9,507.27 9,507.27

SUBTOTAL PERSONNEL SERVICE COSTS 0.00 44,083.33 107,265.15 126,645.15 126,645.15 126,645.15 126,645.15 126,645.15 126,645.15 126,645.15 126,645.15

PAYROLL TAXES AND BENEFITS

Payroll Taxes 11,762.50 11,762.50 11,762.50 11,762.50 11,762.50 11,762.50 11,762.50 11,762.50 11,762.50 11,762.50

Fringe / Employee Benefits 11,762.50 11,762.50 11,762.50 11,762.50 11,762.50 11,762.50 11,762.50 11,762.50 11,762.50 11,762.50

Retirement / Pension

TOTAL PAYROLL TAXES AND BENEFITS 23,525.00 23,525.00 23,525.00 23,525.00 23,525.00 23,525.00 23,525.00 23,525.00 23,525.00 23,525.00

TOTAL PERSONNEL SERVICE COSTS 0.00 67,608.33 130,790.15 150,170.15 150,170.15 150,170.15 150,170.15 150,170.15 150,170.15 150,170.15 150,170.15

CONTRACTED SERVICES

Accounting / Audit 0.00 11,500.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00

Legal 833.33 833.33 833.33 833.33 833.33 833.33 833.33 833.33 833.33 833.33

Management Company Fee 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00

Nurse Services 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00

Food Service / School Lunch 0.00 0.00 17,600.00 17,600.00 17,600.00 17,600.00 17,600.00 17,600.00 17,600.00 17,600.00

Payroll Services 495.00 495.00 495.00 495.00 495.00 495.00 495.00 495.00 495.00 495.00

Special Ed Services 0.00 0.00 1,920.00 1,920.00 1,920.00 1,920.00 1,920.00 1,920.00 1,920.00 1,920.00

Titlement Services (i.e. Title I) 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00

Other Purchased / Professional / Consulting 11,666.67 11,666.67 11,666.67 11,666.67 11,666.67 11,666.67 11,666.67 11,666.67 11,666.67 11,666.67

TOTAL CONTRACTED SERVICES 12,995.00 24,495.00 32,515.00 32,515.00 32,515.00 32,515.00 32,515.00 32,515.00 32,515.00 32,515.00

SCHOOL OPERATIONS



Board Expenses 500.00 500.00 500.00 500.00 500.00 500.00 500.00 500.00 500.00 500.00

Classroom / Teaching Supplies & Materials 14,000.00 0.00 0.00 0.00 14,000.00 0.00 0.00 14,000.00 0.00

Special Ed Supplies & Materials 4,800.00 0.00 0.00 0.00 4,800.00 0.00 0.00 4,800.00 0.00

Textbooks / Workbooks 20,000.00 0.00 0.00 0.00 20,000.00 0.00 0.00 20,000.00 0.00

Supplies & Materials other 3,750.00 0.00 0.00 0.00 3,750.00 0.00 0.00 3,750.00 0.00

Equipment / Furniture 5,000.00 0.00 0.00 0.00 5,000.00 0.00 0.00 0.00 5,000.00 0.00

Telephone 500.00 500.00 500.00 500.00 500.00 500.00 500.00 500.00 500.00 500.00

Technology 41,720.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00

Student Testing & Assessment 0.00 9,813.30 0.00 0.00 0.00 9,813.30 0.00 0.00 0.00 0.00

Field Trips 0.00 0.00 640.00 640.00 640.00 640.00 640.00 640.00 640.00 640.00

Transportation (student) 0.00 0.00 960.00 960.00 960.00 960.00 960.00 960.00 960.00 960.00

Student Services - other 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00

Office Expense 1,033.33 1,033.33 1,033.33 1,033.33 1,033.33 1,033.33 1,033.33 1,033.33 1,033.33 1,033.33

Staff Development 833.33 833.33 833.33 833.33 833.33 833.33 833.33 833.33 833.33 833.33

Staff Recruitment 0.00 0.00 0.00 0.00 1,000.00 1,000.00 1,000.00

Student Recruitment / Marketing 0.00 0.00 0.00 0.00 1,000.00 1,000.00 1,000.00 1,000.00 1,000.00 0.00

School Meals / Lunch 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00

Travel (Staff) 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00

Fundraising 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00

Other 1,250.00 1,250.00 1,250.00 1,250.00 1,250.00 1,250.00 1,250.00 1,250.00 1,250.00 1,250.00

TOTAL SCHOOL OPERATIONS 93,386.67 13,929.97 5,716.67 5,716.67 54,266.67 16,529.97 6,716.67 7,716.67 55,266.67 6,716.67

FACILITY OPERATION & MAINTENANCE

Insurance 2,533.33 2,533.33 2,533.33 2,533.33 2,533.33 2,533.33 2,533.33 2,533.33 2,533.33 2,533.33

Janitorial 133.33 133.33 133.33 133.33 133.33 133.33 133.33 133.33 133.33 133.33

Building and Land Rent / Lease 61,200.00 61,200.00 61,200.00 61,200.00 61,200.00 61,200.00 61,200.00 61,200.00 61,200.00 61,200.00

Repairs & Maintenance 8,813.33 8,813.33 8,813.33 8,813.33 8,813.33 8,813.33 8,813.33 8,813.33 8,813.33 8,813.33

Equipment / Furniture 6,116.70 6,116.70 6,116.70 6,116.70 6,116.70 6,116.70 6,116.70 6,116.70 6,116.70 6,116.70

Security 833.33 833.33 833.33 833.33 833.33 833.33 833.33 833.33 833.33 833.33

Utilities 3,853.33 3,853.33 3,853.33 3,853.33 3,853.33 3,853.33 3,853.33 3,853.33 3,853.33 3,853.33

TOTAL FACILITY OPERATION & MAINTENANCE 83,483.37 83,483.37 83,483.37 83,483.37 83,483.37 83,483.37 83,483.37 83,483.37 83,483.37 83,483.37

DEPRECIATION & AMORTIZATION 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00

DISSOLUTION ESCROW & RESERVES / CONTIGENCY 0.00 0.00 11,857.50 11,857.50 11,857.50 11,857.50



TOTAL EXPENSES 257,473.37 252,698.48 271,885.18 283,742.68 320,435.18 294,555.98 272,885.18 285,742.68 321,435.18 284,742.68

NET INCOME 54,131.63 301,634.33 -268,805.33 370,590.13 -305,206.43 262,856.68 -257,656.43 268,590.13 -303,126.58 269,590.13

CASH FLOW ADJUSTMENTS
OPERATING ACTIVITIES

Example - Add Back Depreciation 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00

Other 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00

Total Operating Activities 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00

INVESTMENT ACTIVITIES

Example - Subtract Property and Equipment Expenditures 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00

Other 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00

Total Investment Activities 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00

FINANCING ACTIVITIES

Example - Add Expected Proceeds from a Loan or Line of Credit 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00

Other 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00

Total Financing Activities 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00

Total Cash Flow Adjustments 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00

NET INCOME 54,131.63 301,634.33 -268,805.33 370,590.13 -305,206.43 262,856.68 -257,656.43 268,590.13 -303,126.58 269,590.13

Beginning Cash Balance 299.04 54,430.67 356,065.01 87,259.67 457,849.80 152,643.37 415,500.05 157,843.61 426,433.75 123,307.16

ENDING CASH BALANCE 54,430.67 356,065.01 87,259.67 457,849.80 152,643.37 415,500.05 157,843.61 426,433.75 123,307.16 392,897.29



15,228.75 557,412.67 3,810,836.30

282,698.48 434,367.68 3,562,662.80

-267,469.73 123,044.98 248,173.50

0.00 0.00 0.00

392,897.29 125,427.56 299.04

125,427.56 248,472.54 248,472.54

May June TOTAL

0.00 395,250.00 2,371,500.00

0.00 0.00 0.00

0.00 0.00 0.00

0.00 0.00 0.00

0.00 0.00 0.00

0.00 395,250.00 2,371,500.00

0.00 36,682.82 220,096.90

0.00 0.00 0.00

0.00 0.00 0.00

0.00 122,400.00 734,400.00

0.00 554,332.82 3,325,996.90

697.50 0.00 2,790.00

14,531.25 0.00 58,125.00

0.00 0.00 0.00

0.00 0.00 0.00

Education Unlimited Lyceum Charter School (EULCS)
PROJECTED CASH FLOW FOR YEAR ONE OF OPERATIONS

July 1, 2019 to June 30, 2020

* Total Column (Column U) for all lines other than Cash Flow Adjustments should equal the Total Column (Column N) on tab '4.) Year Budget &
Assumptions'.



0.00 0.00 300,000.00

0.00 0.00 0.00

0.00 0.00 0.00

15,228.75 0.00 360,915.00

0.00 0.00 0.00

0.00 0.00 0.00

0.00 0.00 0.00

0.00 0.00 111,605.00

0.00 0.00 0.00

0.00 3,079.85 12,319.40

0.00 0.00 0.00

0.00 3,079.85 123,924.40

15,228.75 557,412.67 3,810,836.30

9,166.67 9,166.67 110,000.00

7,500.00 7,500.00 90,000.00

10,833.33 10,833.33 130,000.00

0.00 0.00 0.00

7,500.00 7,500.00 90,000.00

9,083.33 9,083.33 109,000.00

44,083.33 44,083.33 529,000.00

29,545.45 29,545.45 325,000.00

23,636.36 23,636.36 260,000.00

3,600.00 3,600.00 36,000.00

9,000.00 9,000.00 90,000.00

2,727.27 2,727.27 30,000.00

0.00 0.00 0.00



4,545.45 4,545.45 50,000.00

0.00 0.00 0.00

73,054.55 73,054.55 791,000.00

3,780.00 3,780.00 37,800.00

0.00 0.00 0.00

2,727.27 2,727.27 30,000.00

3,000.00 3,000.00 30,000.00

0.00 0.00 0.00

9,507.27 9,507.27 97,800.00

126,645.15 126,645.15 1,417,800.00

11,762.50 11,762.50 141,150.00

11,762.50 11,762.50 141,150.00

70,575.00 70,575.00

23,525.00 94,100.00 352,875.00

150,170.15 220,745.15 1,770,675.00

0.00 11,500.00 23,000.00

833.33 833.33 10,000.00

0.00 0.00 0.00

0.00 0.00 0.00

17,600.00 17,600.00 176,000.00

495.00 495.00 5,940.00

1,920.00 1,920.00 19,200.00

0.00 0.00 0.00

11,666.67 11,666.67 140,000.00

32,515.00 44,015.00 374,140.00



500.00 500.00 6,000.00

0.00 14,000.00 56,000.00

0.00 4,800.00 19,200.00

0.00 20,000.00 80,000.00

0.00 3,750.00 15,000.00

0.00 5,000.00 20,000.00

500.00 500.00 6,000.00

0.00 0.00 41,720.00

9,813.30 0.00 29,439.90

640.00 640.00 6,400.00

960.00 960.00 9,600.00

0.00 0.00 0.00

1,033.33 1,033.33 12,400.00

833.33 833.33 10,000.00

1,000.00 1,000.00 5,000.00

0.00 0.00 5,000.00

0.00 0.00 0.00

0.00 0.00 0.00

0.00 0.00 0.00

1,250.00 1,250.00 15,000.00

16,529.97 54,266.67 336,759.90

2,533.33 2,533.33 30,400.00

133.33 133.33 1,600.00

61,200.00 61,200.00 734,400.00

8,813.33 8,813.33 105,760.00

6,116.70 6,116.70 73,400.40

833.33 833.33 10,000.00

3,853.33 3,853.33 46,240.00

83,483.37 83,483.37 1,001,800.40

0.00 0.00 0.00

0.00 31,857.50 79,287.50



282,698.48 434,367.68 3,562,662.80

-267,469.73 123,044.98 248,173.50

0.00 0.00 0.00

0.00 0.00 0.00

0.00 0.00 0.00

0.00 0.00 0.00

0.00 0.00 0.00

0.00 0.00 0.00

0.00 0.00 0.00

0.00 0.00 0.00

0.00 0.00 0.00

0.00 0.00 0.00

-267,469.73 123,044.98 248,173.50

392,897.29 125,427.56 299.04

125,427.56 248,472.54 248,472.54



Education Unlimited Lyceum Charter School (EULCS)
PROJECTED BUDGET / OPERATING PLAN FOR INITIAL CHARTER PERIOD

*NOTE: If a Planning Year is Taken in the Beginning of the Charter, the Charter Will Be Extended to Encompass Five Years of Operation.
Projected Five Year Budget on this Tab Should Be For the First Five Years of Actual Operations.

Please Note: The student enrollment data
is entered below in the Enrollment
Section beginning in row 148. This will
populate the data in row 10.

Total Revenue 3,810,836 5,195,741 8,369,135 10,879,875 13,390,616
Total Expenses 3,499,075.00 4,758,528.00 7,611,364.20 9,769,575.68 11,997,058.66
Net Income (Before Cash Flow Adjustments) 311,761.30 437,212.56 757,770.60 1,110,299.56 1,393,557.02
Actual Student Enrollment 160.00 248.00 400.00 520.00 640.00
Total Paid Student Enrollment 155.00 236.00 380.00 494.00 608.00

Year 1 Year 2 Year 3 Year 4 Year 5
2,019.00 2,020.00 2,021.00 2,022.00 2,023.00

*Year 1 should tie to Totals for Year 1 on Tabs 4 and 5
REVENUE Per Pupil Revenue Percentage Increase

REVENUES FROM STATE SOURCES - - - - -
Per Pupil Revenue CY Per Pupil Rate

District of Location 15,300 2,371,500.00 3,610,800.00 5,814,000.00 7,558,200.00 9,302,400.00
School District 2 (Enter Name) - - - - - -
School District 3 (Enter Name) - - - - - -
School District 4 (Enter Name) - - - - - -
School District 5 (Enter Name) - - - - - -

2,371,500.00 3,610,800.00 5,814,000.00 7,558,200.00 9,302,400.00
Special Education Revenue 220,096.90 335,115.28 539,592.40 701,470.12 863,347.84
Grants

Stimulus - - - - -
Other - - - - -

Other 734,400.00 1,138,320.00 1,836,000.00 2,386,800.00 2,937,600.00
TOTAL REVENUE FROM STATE SOURCES 3,325,996.90 5,084,235.28 8,189,592.40 10,646,470.12 13,103,347.84

REVENUE FROM FEDERAL FUNDING
IDEA Special Needs 2,790.00 4,248.00 6,840.00 8,892.00 10,944.00
Title I 58,125.00 88,500.00 142,500.00 185,250.00 228,000.00
Title Funding - Other - - - - -
School Food Service (Free Lunch) - - - - -
Grants

Charter School Program (CSP) Planning & Implementation 300,000.00 - - - -
Other - - - - -

Other - - - - -
TOTAL REVENUE FROM FEDERAL SOURCES 360,915.00 92,748.00 149,340.00 194,142.00 238,944.00

LOCAL and OTHER REVENUE
Contributions and Donations, Fundraising - - - - -
Erate Reimbursement - - - - -
Interest Income, Earnings on Investments, - - - - -
NYC-DYCD (Department of Youth and Community Developmt.) 111,605.00 - - - -
Food Service (Income from meals) - - - - -
Text Book 12,319.40 18,757.28 30,202.40 39,263.12 48,323.84
OTHER - - - - -

TOTAL REVENUE FROM LOCAL and OTHER SOURCES 123,924.40 18,757.28 30,202.40 39,263.12 48,323.84

TOTAL REVENUE 3,810,836.30 5,195,740.56 8,369,134.80 10,879,875.24 13,390,615.68

EXPENSES



ADMINISTRATIVE STAFF PERSONNEL COSTS No. of
Positio

ns
Executive Management 1.00 110,000.00 110,000.00 120,000.00 127,500.00 132,500.00
Instructional Management 1.00 90,000.00 93,000.00 206,000.00 226,000.00 240,000.00
Deans, Directors & Coordinators 2.00 130,000.00 132,000.00 201,000.00 204,000.00 280,000.00
CFO / Director of Finance - - - - - -
Operation / Business Manager 1.00 90,000.00 93,000.00 103,000.00 113,000.00 120,000.00
Administrative Staff 3.00 109,000.00 112,000.00 187,000.00 200,600.00 290,000.00

TOTAL ADMINISTRATIVE STAFF 8.00 529,000.00 540,000.00 817,000.00 871,100.00 1,062,500.00

INSTRUCTIONAL PERSONNEL COSTS No. of
Positio

ns
Teachers - Regular 5.00 325,000.00 462,000.00 670,000.00 884,000.00 1,050,000.00
Teachers - SPED 4.00 260,000.00 396,000.00 536,000.00 680,000.00 910,000.00
Substitute Teachers - 36,000.00 36,000.00 38,400.00 39,600.00 46,800.00

Teaching Assistants 8.00 90,000.00 204,800.00 544,000.00 720,000.00 960,000.00

Specialty Teachers 2.00 30,000.00 51,200.00 108,800.00 144,000.00 192,000.00
Aides - - 25,600.00 76,800.00 102,400.00 136,000.00
Therapists & Counselors 1.00 50,000.00 52,000.00 54,000.00 112,000.00 145,000.00
Other -

TOTAL INSTRUCTIONAL 20.00 791,000.00 1,227,600.00 2,028,000.00 2,682,000.00 3,439,800.00

NON-INSTRUCTIONAL PERSONNEL COSTS No. of
Positio

ns
Nurse 1.00 31,500.00 32,000.00 69,000.00 71,000.00 72,000.00
Librarian - - - 60,000.00 62,000.00 66,000.00
Custodian 1.00 30,000.00 30,000.00 34,000.00 72,000.00 76,000.00
Security 1.00 30,000.00 30,000.00 34,000.00 108,000.00 114,000.00
Other - - - 84,000.00 119,000.00 145,000.00

TOTAL NON-INSTRUCTIONAL 3.00 91,500.00 92,000.00 281,000.00 432,000.00 473,000.00

SUBTOTAL PERSONNEL SERVICE COSTS 31.00 1,411,500.00 1,859,600.00 3,126,000.00 3,985,100.00 4,975,300.00

PAYROLL TAXES AND BENEFITS
Payroll Taxes 141,150.00 185,960.00 312,600.00 398,510.00 497,550.00
Fringe / Employee Benefits 141,150.00 185,960.00 312,600.00 398,510.00 497,550.00
Retirement / Pension 70,575.00 92,980.00 171,930.00 219,181.00 273,653.00

TOTAL PAYROLL TAXES AND BENEFITS 352,875.00 464,900.00 797,130.00 1,016,201.00 1,268,753.00

TOTAL PERSONNEL SERVICE COSTS 31.00 1,764,375.00 2,324,500.00 3,923,130.00 5,001,301.00 6,244,053.00

CONTRACTED SERVICES
Accounting / Audit 23,000.00 23,690.00 24,400.70 25,132.72 25,886.70
Legal 10,000.00 10,300.00 10,609.00 10,927.27 11,255.09
Management Company Fee - - - - -
Nurse Services - - - - -
Food Service / School Lunch 176,000.00 272,000.00 400,000.00 572,000.00 704,000.00
Payroll Services 5,940.00 7,740.00 12,273.00 15,703.00 17,640.00
Special Ed Services 19,200.00 29,760.00 48,000.00 62,400.00 76,800.00
Titlement Services (i.e. Title I) - - - - -
Other Purchased / Professional / Consulting 140,000.00 144,200.00 148,526.00 152,981.78 157,571.23

TOTAL CONTRACTED SERVICES 374,140.00 487,690.00 643,808.70 839,144.77 993,153.03

SCHOOL OPERATIONS
Board Expenses 6,000.00 6,180.00 6,365.00 6,556.00 6,753.00
Classroom / Teaching Supplies & Materials 56,000.00 28,000.00 28,840.00 29,705.00 30,596.00
Special Ed Supplies & Materials 19,200.00 35,400.00 58,710.00 76,323.00 93,936.00
Textbooks / Workbooks 80,000.00 118,000.00 195,000.00 267,800.00 329,600.00
Supplies & Materials other 15,000.00 15,450.00 15,913.50 16,390.90 16,882.63
Equipment / Furniture 20,000.00 4,150.00 4,275.00 4,403.00 4,535.00
Telephone 6,000.00 8,400.00 9,394.00 10,239.00 11,263.00
Technology 41,720.00 20,860.00 21,486.00 22,130.00 22,794.00
Student Testing & Assessment 29,440.00 43,424.00 69,920.00 92,259.00 116,906.00
Field Trips 6,400.00 9,582.00 15,200.00 19,760.00 25,414.00
Transportation (student) 9,600.00 14,880.00 24,000.00 31,200.00 38,400.00
Student Services - other - - - - -
Office Expense 12,400.00 18,290.00 32,484.00 42,232.00 55,006.00



Staff Development 10,000.00 11,000.00 12,000.00 14,000.00 15,000.00
Staff Recruitment 5,000.00 5,150.00 5,305.00 5,464.00 5,628.00
Student Recruitment / Marketing 5,000.00 5,150.00 5,305.00 5,464.00 5,628.00
School Meals / Lunch - - - - -
Travel (Staff) - - - - -
Fundraising - - - - -
Other 15,000.00 13,390.00 13,792.00 14,205.00 14,632.00

TOTAL SCHOOL OPERATIONS 336,760.00 357,306.00 517,989.50 658,130.91 792,973.63

FACILITY OPERATION & MAINTENANCE
Insurance 30,400.00 48,534.00 78,280.00 98,800.00 118,656.00
Janitorial 1,600.00 2,360.00 3,914.00 5,356.00 6,592.00
Building and Land Rent / Lease 734,400.00 1,138,320.00 1,836,000.00 2,386,800.00 2,937,600.00
Repairs & Maintenance 105,760.00 155,996.00 258,715.00 354,032.00 435,731.00
Equipment / Furniture 73,400.00 145,000.00 203,000.00 243,600.00 250,000.00
Security 10,000.00 5,150.00 5,459.00 5,623.00 5,791.00
Utilities 46,240.00 71,672.00 119,068.00 154,788.00 190,509.00

TOTAL FACILITY OPERATION & MAINTENANCE 1,001,800.00 1,567,032.00 2,504,436.00 3,248,999.00 3,944,879.00

DEPRECIATION & AMORTIZATION - - - - -
DISSOLUTION ESCROW & RESERVES / CONTIGENCY 22,000.00 22,000.00 22,000.00 22,000.00 22,000.00

TOTAL EXPENSES 3,499,075.00 4,758,528.00 7,611,364.20 9,769,575.68 11,997,058.66

NET INCOME 311,761.30 437,212.56 757,770.60 1,110,299.56 1,393,557.02

ENROLLMENT - *School Districts Are Linked To Above Entries*
District of Location 160.00 248.00 388.00 502.00 616.00
School District 2 (Enter Name) - - - - -
School District 3 (Enter Name) - - - - -
School District 4 (Enter Name) - - - - -
School District 5 (Enter Name) - - - - -

TOTAL ENROLLMENT 160.00 248.00 388.00 502.00 616.00

REVENUE PER PUPIL 23,817.73 20,950.57 21,569.94 21,673.06 21,738.01

EXPENSES PER PUPIL 21,869.22 19,187.61 19,616.92 19,461.31 19,475.74

CASH FLOW ADJUSTMENTS
OPERATING ACTIVITIES

Example - Add Back Depreciation - - - - -
Other - - - - -

Total Operating Activities - - - - -
INVESTMENT ACTIVITIES

Example - Subtract Property and Equipment Expenditures - - - - -
Other - - - - -

Total Investment Activities - - - - -
FINANCING ACTIVITIES

Example - Add Expected Proceeds from a Loan or Line of Credit - - - - -
Other - - - - -

Total Financing Activities - - - - -

Total Cash Flow Adjustments - - - - -

NET INCOME 311,761.30 437,212.56 757,770.60 1,110,299.56 1,393,557.02

Beginning Cash Balance 299.04 249,648.27 549,488.67 1,045,807.41 1,724,885.58

ENDING CASH BALANCE 312,060.34 686,860.83 1,307,259.27 2,156,106.98 3,118,442.60



 Assumptions
DESCRIPTION OF ASSUMPTIONS - Please reference section/page number in application if applicable. For

example, student enrollment would reference the page in the application that states enrollment targets.

assumes 95% actual enrollment

14,527

$10,390 for SWDs receiving 20-60% services; $19,049 for SWDs receiving >60%

set equal to lease cost, which is less than 30% of per pupil

$900 per SWD receiving >60% services
Assumes $500 per FRL student @ 75% FRL

$250,000 spent during planning year

$51,000 base, plus $391 per K-5 student

List exact titles included in the position category, if different from description,
and staff FTE"s ( Full time eqiuilivalent)



 State number of postions for years 2 thru 5 in assumptions if differ from year 1.
School Leader
Dir. of Special Ed & Testing
Coordinators: ELL - Spanish & Mandarin, Related Service Providers, STEM: 2 in year 1-3; 3 in year 4; 4 in year 5

Dir. of Operation
1 Exc. Office Admin / 2 Secretaries

starting salary $65,000; rises to $76,000 in Year 5; increase from 5 in year 1 to 15 in year 5
starting salary $65,000; rises to $76,000 in Year 5; increase from 4 in year 1 to 13 in year 5
To be used if Supervisor are unable to provide coverage. We assume one in each langauge, 2 days a week for all grades coverage
Parent Teaching Assistants (PTA) will assist in homeroom teachers in respective classroom. Also help with coverage during lunch, and
dismisal.  Increase from 8 in year 1 to 24 in year 5
Related Arts teacher, 8 hrs a week per grade in Dance, Music, Art for year 1 to year 5; increases from 2 in year 1 to 12 year 5
0 in year 1; 2 in 2yr; 3 in 3yr; 4 in 4yr; 5 in 5yr
Counselor: 1 in Years 1-3; 2 in Years 4-5

PT in Years 1-2; FT in Years 3-5

1 in Years 1-4; 2 in Years 5
1 in Years 1-2; 2 in 3yr; 3 in 4yr & 5yr
Facilities; Data Analysis & NYS Reporting

Assumes 10% of salaries
Assumes 10% of salaries
5% match for retirement fund

annual independent audits
contracts, policy review

$1100 per student
$180 per staff member
Speech/PT/OT

CSBM, IT, annual independent programmatic evaluation/audit

meeting expenses and board training
equipment, Furniture & Supplies per classroom: $7k per classroom
$1000 per SWD
text books and consumables
Cambridge Primary Curriculum
Office furniture;

iPads and Tablets



Cambridge Specific PD &  General PD

Data, Network, Record Keeping & Equipment

%3 inflation
$10/student for janitorial supplies
assumes $2.50 per SF, based on property listing

security alarm, camera, buzzer system

$22,000 for dissolution fund

ending cash balance less 20%
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Attachment 11: Pre-Opening Plan: 

Dates span from September 2018 through September 2019. 

Board of Trustees (BOT); Charter School Leader (CSL); Charter Leadership Team (CLT), 

Community Volunteer & helpers (CHV) and faculty and/or staff (EULCS).  
Task Duty Time Frame 

Students 

Enrollment Packets, Form & Ad Campaign 

Recruitment Informational Packet: design, translate & post information on 

website and community 
BOT Nov 7 – Nov 23 

Enrollment paper forms: Design, translate, print BOT Nov 7 – Nov 23 

Ad Campaign: Initiate Flyers, local stores, newspapers, signage  BOT Nov 7 – Nov 23 

Registration & Welcome Packet BOT Nov 7 – Nov 23 

Ad Campaign goes to press BOT Nov 24 - 30 

Lottery  

Create digital template for paper enrollment forms BOT Nov 24 – Nov 27 

Register with NYC charter school common application BOT Nov 12 

Establish enrollment link on site BOT Nov 12 

Finalize Set-up of Enrollment station BOT Nov 12 - 16 

Recruitment, Open-house & Information Sessions 

Finalize dates & locations: CSD6 pre-k, head-start, churches, libraries, CBO, 

transition fairs, early childhood center 
CLT Nov 13 - ASAP 

Enrollment Station CHV Dec 1 – Mar 31 

Finalize BOT & volunteers for community canvassing BOT Nov 7 – Nov 30 

Enrollment Presentation at various locations CSL  Dec 10 – Mar 29 

Roll-out Ad Campaign CLT Dec 2 

Roll-out Enrollment Station CLT Dec 2 

Admissions Lottery and Enrollment 

Collect enrollment forms through final enrollment day CSL Dec 2 – Apr 1 

Confirm lottery date & time at Holyrood Church  CLT Nov 7 

Lottery Announcement: Date, Time & Location on website and in flyers  CSL Dec 3 

Practice lottery protocol EULCS Mar-15, Mar 16 

Conduct admission lottery EULCS Apr 1 

Notify families of status (15 days from notification) CLT Apr 2 

Establish waitlist CLT Apr 2 

Receive 1st round of acceptances CLT Apr 16 

2nd & 3rd rounds acceptance from waitlist as needed; each round 15 days CLT Apr 17 – Jun 1 

Send NYC DOE Enrollment Report CSL Jun 3 

Send out registration & Welcome Packets CLT Jun 7 

Handbooks ready to be distributed to students EULCS Aug 31 

Request and receive student records initiate  CSL Apr 16 – Sept 2 

School Culture and Climate 

Establish school wide system and routines CLT July 1 – Aug 30 

Codify daily schedule, discipline policy and annual academic calendar CLT July 1 – July 30 

Codify dress code policy CLT July 1 – July 30 

http://www.eulcs.org/
mailto:info@eulcs.org
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Crating Classroom & Hallway print rich materials: reading, sci, math & art CLT Jan 1 – Aug 30 

<<Blank Space>> 
Task Duty Time Frame 

Curriculum & Teaching  

Instruction  

Meet with Dalton Lower: Site-visit (fall 2018) CLT Sept 10 

Codify partnership with Dalton CSL Sept 10 – Oct 5 

Site visit of key best practices project-based programming  CLT Sept 10 - ongoing 

Codify Partnership with American Museum of Natural History CLT Sept 10 – Oct 5 

Finalize Curriculum Timeline  CLT Oct 1 – Dec 31 

Scope & Sequence: horizontal and vertical integration CLT Jan 1 – Jun 14 

Curriculum Maps: Three Content Blocks CLT Jan 1 – Jun 14 

Translate relevant instructional, teaching materials CLT ongoing 

Create organizational system for unit and lesion plans CLT Jan 1 – Aug 9 

Assessment 

Codify Protocols for Assessment collection and Monitoring CSL July 8 – July 12 

Purchase of exams CSL July 22 – July 26 

All Students: NYSITELL and BOYE  EULCS Aug 19 – Aug 23 

Special Populations 

Identify and secure specific texts and materials CLT Apr 16 – Aug 30 

Consult with the district administrator in charge of SpEd & ENL services CLT May 1 -May 31 

Identify population of students with disabilities & ELL CLT Apr 16 - ongoing 

Acquire student records CLT Apr 16 – Aug 30 

Collaborate with CSE on IEP review and ENL on ELL review CLT Apr 16 – Aug 30 

Define service requirement for SpEd and ELL students CLT Apr 16 – Aug 30 

Professional Development Institute 

PD Education Plan: STEM, DIP Teaching Tolerance EULCS July 29 – Aug 9 

PD Topics (PDT): Special Ed Modifications and Accommodations EULCS July 29 – Aug 9 

PDT: ELL modification and Accommodations EULCS July 29 – Aug 9 

PDT: 1st & 2nd language acquisition theory EULCS July 29 – Aug 9 

PDT: teacher team planning of units and lesson plans EULCS July 29 – Aug 9 

PDT: Classroom Management EULCS July 29 – Aug 9 

PDT: Orton-Gillingham and Reading Recovery  EULCS July 29 – Aug 9 

PDT: digital grade book; IT, smart board, School; culture, expectations & 

safety, discipline, grading, HW,  
EULCS July 29 – Aug 9 

PDT: Exam Proctoring,  EULCS July 29 – Aug 9 

Codify Planning and creating PD course Packet EULCS Jun 15 -July 22 

PD course packet to press CLT July 22 -July 29 

   

<<Blank Space>> 
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<<Blank Space>> 
Task Duty Time Frame 

Board of Trustee & Governance  

Proposed Board Transition to Board of Trustees: ratify governance rules 

Ratify governance rules: By-laws, Code of ethics, Officers, Trustee Positions, 

Nominate BOT members, BOT structure, approve & finalize Pre-opening plan 
BOT Nov 10 – Nov 11 

Vote: communications and decision-making process, develop BOT Calendar BOT Nov 10 – Nov 11 

Set-up BOT liability BOT Nov 10 – Nov 11 

Apply for Tax exemption, 501c3 BOT Nov 10 – Nov 11 

Contract with back-office provider CSMB & set-up payroll process BOT Nov 10 – Nov 11 

Articles of incorporation BOT Nov 10 – Nov 11 

Send Trustee information to DOE for each trustee - trustee financial 

disclosures, trustee information form, and resume. BOT Nov 12 

Codify policies defining relationship between school leader and BOT BOT Nov 10 – Nov 11 

BOT monthly meeting schedule; post following NY open meeting law BOT Nov 10 – Nov 11 

Board meeting format, agenda setting rules, record keeping, critical task list, 

official policy binder,  BOT Nov 10 – Nov 11 

Comprehensive Policy list to be created before school opens BOT Nov 10 – Nov 11 

Develop BOT “New BOT Packet” and orientation information BOT Nov 10 – Nov 11 

Codify and policies and procedures for evaluation of staff  BOT Nov 10 – Nov 11 

Create Charter School Leader Position BOT Nov 10 – Nov 11 

Vote: CSL authority & hire CSL BOT Nov 10 – Nov 11 

Finalize CSL Performance Benchmarks and process for Evaluation BOT Aug BOT meeting 

Fiscal Management 

Codify the fiscal and financial controls policies that the school will follow BOT Nov 10 – Nov 11 

Identify who signs and writes checks and finalize signature policies BOT Nov 10 – Nov 11 

Codify financial reporting templates (budget vs. actual) and policies BOT Nov 10 – Nov 11 

Codify processing forms (purchase & expense forms) and policies BOT Nov 10 – Nov 11 

Develop segregation of funds policy (public/private) BOT Nov 10 – Nov 11 

Develop schedule of Board financial reviews BOT Nov 10 – Nov 11 

Codify accounting ledgers: revenue, expenses, assets, liabilities, cash flows BOT Nov 10 – Nov 11 

Set up bank accounts BOT Nov 10 – Nov 11 

Finalize cash flow plan BOT Nov 10 – Nov 11 

   

   

   

   

<<Blank Space>> 
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<<Blank Space>> 
Task Duty Time Frame 

Family, Community & Students 

Community Partnership CLT Ongoing 

Legal review of handbooks CSL Jun 30 

Parent Survey: finalize measures, database and monitoring  protocols CSL Aug 1 

Parent Handbook: create, translate,  CLT Aug 1 

Student Handbook: finalized and translated CLT Aug 1 

Handbooks go to press CLT Aug 19 – Aug 23 

Facilities 

Send letter to NYC DOE requesting co-location space CLS Sept 30 

Receive co-location response from NYC DOE BOT Oct 1 – Jan 31 

If no co-location, begin private space process BOT Feb 1 

Finalize site: review, approve and sign lease BOT Feb 1 – ASAP 

Renovations: determined based on final location BOT Completed by June 

Lawyer approval: building code, fire code all paper work BOT Feb 1 – July 1 

Secure Certificate of Occupancy from landlord BOT Feb 1- July 1 

Obtain property insurance required by lease BOT ASAP 

Pass final inspection and receive occupancy certificate BOT Completed by July 

Staffing and Personnel 

Finalize Job descriptions and announcement, post job  BOT Sept 1 – Jan 1 

Coordinate payroll, benefit enrollment with CSMB CSL Sep-18 – May 19 

Interview Staff and Faculty: Teacher, Staff, Admin, Janitor, Security, etc. CLT Jan 1 – unit filled 

Hiring employees: Back ground checks for all proposed employees BOT Nov 

Set-up: Classrooms, related service provides, student support  EULCS Aug 12 – Aug 30 

Staff and Faculty Handbook:  edit and translate handbook content CLT Aug-18 

Secure legal review of handbook BOT Aug-18 

Board approval of handbook BOT Aug-18 

Print and distribute final copies to staff members CLS Jul-19 – Aug-19 

Administration 

Data management & Protocols 

Pupil & Staff Account: create secure filing system for academic discipline, 

HR, medical & Health, IEP, 
CLS May 1 – Aug 9 

Set-up database for student reporting and attendance (ATS) CLT May 1 – Aug 9 

Set-up dashboard and digital grade book system: attendance, discipline, 

academics, assessments, logs of parental outreach, HW assignments, 

instructional supports 

CLT May 1 – Aug 9 

Set-up: intra/internet, phone system, email, CLS May 1 – Aug 9 

Set-up procedure for tracking & monitor visitors entering the building  CLT May 1 – Aug 9 

Set-up Nonprofit mailing status with postal services CLS May 1 – Aug 9 

Work with graphic designer to update website for approved school CLS Ongoing 

   

   

   

<<Blank Space>> 
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<<Blank Space>> 
Task Duty Time Frame 

Purchases & Procurement 

Create a comprehensive purchasing list CSL Ongoing 

Purchase classroom & office equipment and furniture, lease postage meter CSL May-19 – Jul-19 

Purchase: cleaning & restroom supplies; office, medical, security, signage, 

furniture, asset tracking system, data security system 
CLT Jun-19 

Purchase classroom supplies: classroom libraries, CLT July 5 – Aug 12 

Technology: teacher, staff & student computers, smart boards, projectors  CSL July 5 – Aug 12 

RFP for IT support:  CLT Nov 13 – Apr 30 

Contract with IT support CSL May 15 

Health and Safety 

Identify nursing resources and first aid resources CSL May 1 - Aug 30 

Develop policy for non-compliance by parents CLS May 1 - Aug 30 

Acquire medical forms CLS May 1 - Aug 30 

Undergo fire and building inspection  CSL May 1 - Aug 30 

Contact Board of Health CSL May 1 - Aug 30 

Develop fire drill policy, schedule, route and School Safety Plan CSL May 1 - Aug 30 

CPR and AED training; Purchase and install AED CSL May 1 - Aug 30 

Set-up procedure for tracking & monitor visitors entering the building CSL May 1 - Aug 30 

Transportation 

Determine need, routes, schedules and emergency procedures, CSL Apr-16 – Jun 30 

Submit transportation request form to NYC Office of Pupil Transportation CSL Apr 20 – Jun 30 

Codify transportation: routes, schedules and emergency procedures CSL May 1 – Jun 30 

Food Service 

Issue RFP for 3rd party food vendor CLT Nov 15 

Codify food requirement: # of students, any religious & dietary restrictions, 

estimate free & reduce lunch students 
CLT May-19 

Finalize food service arrangement with BOT approval  CLT Feb 2 - Mar 1 

Develop food service plan CLT Mar 1 – Jun 30 

Complete FRL forms CLT July 1 – Sept 10 
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Attachment 12: Dissolution Plan  

EULCS understands the significant the significance dissolution will have on stakeholder. In 

the event of closure or dissolution of Education Unlimited Lyceum Charter School (EULCS), the 

Board of Trustees (BOT) and Charter School Leader (CSL) will manage the dissolution process 

in accordance with Education Law § 2851(2(t) and the school’s closure plan, as outlined by the 

Regent and specified here within.1 The BOT may designate one or more trustees and/or school 

employees to assist with tasks related to the closure of the school as needed.  The BOT and CSL 

shall provide notification to households of students enrolled at EULCS of the schools’ pending 

immediate closure. The BOT will provide parents with appropriate information on the school’s 

closure, school transfer processes and transfer school options, begin within 48 of Regent closure 

vote. In addition, EULCS will communicate and coordinate with the local district, send a list of 

attending students, manage the process of transferring student records to the district and providing 

parents with a copy of their student’s records. The BOT and CSL of EULCS will manage the 

process of transferring the school’s fixed assets to the school district.  In accordance with NYSED 

requirements, each of the charter term, EULCS will set aside at least $20,000 in an escrow account 

for dissolution expenses, including legal cost, final audit expenses, fixed asset transportation, and 

other expenses. These funds will be set aside in perpetuity and will only be used in the event of 

dissolution, specifically to pay for the expenses associated with dissolution, along with any debts 

or unmet financial obligations. 

a. Within 24 hours of Regent vote: EULCS will establish a transition team (Team) made up 

of at least Regent staff member, 2 BOT member, CSL, two teachers and Parent Coordinator; 

distribute our Press Release, including history of the school; Regent closure policies; 

reason(s) for school closure; outline of support for students, parents, and staff; and contact 

information for the Regent and school. The BOT President may solicit the assistance of 

external partners to fulfill all responsibilities associated with dissolution. 

b. Within 48 hours of Regent vote: The Team will establish an action plan (AP), delegate and 

assign responsibilities, set calendar for meetings and completion date of AP. The Team will 

establish a Student Transition Plan, which will provide parents with appropriate information 

on the school’s closure, school transfer processes, transfer school options and contact 

information for Regent and BOT closure coordinator. Student Transition Plan will not be 

considered complete until every student engaging in transitional services has been enrolled in 

a new school. All information regarding timeline and process will be distributed to faculty, 

staff, and parents. 

                                                      

1 Closing Procedures Guide and Checklist for New York State Charter Schools Authorized by the Board of Regents. 
New York State Education Department, 2012, www.p12.nysed.gov/psc/documents/nysed-charter-school-closing-
procedures.pdf. 

http://www.eulcs.org/
mailto:info@eulcs.org
http://www.p12.nysed.gov/psc/documents/nysed-charter-school-closing-procedures.pdf
http://www.p12.nysed.gov/psc/documents/nysed-charter-school-closing-procedures.pdf
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c. Within 72 hours of Regent: A closure letter will be sent to state and local stakeholder, 

including the local school district, including: notification materials distributed to parents, 

faculty, and staff; SED decision materials; a copy of any termination agreements (if 

applicable); and a copy of local public-school districts. The Team will also create talking 

points for parents, faculty, community members, and the press. The BOT, CSL Team member 

will secure all student records and all financial records. 

d. Within one 7 days of Regent vote: The Team will create a parent contact list and faculty 

contact list and provide copies of both to Regent. The Team will also hold a parent closure 

meeting and a faculty/staff closure meeting. 

e. Within 10 days of Regent vote to close the school: BOT President and CSL will send a 

parent/guardian closure transition letter that provides detailed guidance regarding the 

transition plan, including but not limited to: date of last day of instruction, notification of 

mandatory enrollment under New York State law, contact and enrollment information of 

other schools, and information on obtaining student records pursuant to the New York State 

Freedom of Information Law. The BOT President and CSL will also send a staff/faculty 

closure transition letter that outlines plans and timelines for staff. Both letters and any 

accompanying materials will be submitted to Regent. BOT President and CSL will also ensure 

the school satisfies Regent’s statutory and regulatory obligation to ensure a smooth transition 

for students by notifying relevant agencies and organizational partners.  

f. Within 15 days of Regent vote to close the school: The Financial Lead formulate a list of 

creditors and debtors and any amounts accrued and unpaid with respect to such creditor or 

debtor. The Financial Lead will also formulate a list of all contractors with contracts in effect 

and notify them of the school closure and cessation of operations.   

g. Within 30 days of Regent vote to close the school: The BOT shall engage, by a vote of the 

Board, an independent auditor to conduct a final close-out audit of the school. The BOT 

President and The Financial Lead will take the necessary steps to maintain 501(c)(3) status 

with the IRS. The Financial Lead will also solicit from each creditor a final accounting of the 

school’s accrued and unpaid debt and negotiate a settlement of debts. This information will 

be provided to Regent. The Financial Lead will also contact all debtors and demand payment 

and submit this activity to Regent. The Financial Lead will also perform a Uniform 

Commercial Code (UCC) search to determine if there are any perfected security interests and 

to what assets security interests are attached. This activity will be provided to Regent. 

h. Within 45 days of Regent vote: The BOT President and The Financial Lead will establish 

an employee termination date and notify all employees, benefit providers, payroll processor, 

and vendors of pending termination. These activities will be provided to Regent. The 

Financial Lead will create a fixed asset list segregating NYS and federal dollars, note source 

codes for funds and price for each purchase, and establish a fair market value for all fixed 

assets, and provide materials to Regent. The Financial Lead will also develop a plan for the 

disposition of all assets, property, and inventory, including assets purchased with federal 

funds. The BOT is required to petition the supreme court in the judicial district where the 

principal office of the corporation is located, directing the disposition of all property 

belonging to the school This petition will be sent to Regent and the NYS Attorney General at 

least 10 days prior to submission. The Financial Lead and Regent staff member will ensure 
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that the school prioritizes a payment strategy considering NYS and local requirements and 

will provide Regent with a copy of all materials associated with this action.  

i. Ongoing activities after Regent vote: and until end of classes as designated in Regent 

resolution, EULCS will:  

• Continue Instruction: The CSL will ensure instruction continues at the school;  

• Board Communication: BOT President will provide advance copies of all meeting 

agendas, minutes, financials, and all other documents outlined by Regent. 

• Establish use of the closure reserve funds. 

• Maintain location and communication: Throughout the closing procedures, the school 

must remain in its current facility and maintain operational telephone service. 

• Maintain Insurance: for all EULCS assets and assets belonging to any 3rd party and 

negotiate facility insurance with entities that my take possession of location. 

• Report on Financial Condition: The school will submit to SED a current balance sheet, 

current income statement, grant reports, and month-to-month cash flow documents. 

j. Within 30 days of the last day of instruction: The Financial Lead will review, prepare, and 

make available itemized financial documents. The CSL will generate a list of all payroll 

reports including taxes and retirement or adjustments on employee contracts, as well as 

employment verification reports, and provide these to each employee, as well as to Regent. 

The CSL and Team will, in accordance with NYS statute, transfer all student records, 

including special education records, to the students’ new school, new school district, and 

NYC DOE. The BOT President and CSL will ensure that written documentation of the 

transfer of records accompanies the transfer of all student materials. These materials will be 

provided to Regent.  

k. Within 45 days of the last day of instruction: The Financial Lead will ensure that Federal 

Expenditure Reports and Annual Performance reports are completed and provided to Regent.  

l. Within 60 days of the last day of instruction: The Financial Lead will ensure the final 

distribution of assets and will document the disposition and transfer of corporate records.  

m. Within 120 days of the last day of instruction: The Financial Lead will submit a final 

closeout audit, documenting disposition of all liabilities. A copy will be provided to Regent.  

n. One week after the last day of instruction: The CSL will ensure that final report cards and 

student records are up to date and sent home to parents/guardians and provided to Regent. 

The CSL will transfer all testing materials in accordance with NYS regulations regarding 

disposition of NYS Assessment materials. The Financial Lead will file Federal form 269 or 

269a if the school was receiving funds directly from the U.S. Department of Education. 
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2018	PHASE	I:	Letter	of	Intent
Last	updated:	07/03/2018

Basic	Contact	and	Application	Information

New	Applicant	groups	and	Existing	Education	Corporations	interested	in	submitting
an	application	to	establish	Regents-authorized	charter	schools	are	asked	to	complete
this	brief	information	sheet.	The	Department	will	use	this	information	to	plan	and
coordinate	peer	review	panels	with	appropriate	expertise	to	evaluate	all	application
materials.

Please	indicate	whether	a	New	Operator	Applicant	Group	(which	does	not	operate	a
Regents-authorized	charter	school	or	does	not	operate	any	schools	currently)	or	an
Existing	Education	Corporation	(which	operates	one	or	more	Regents-authorized
charter	schools)	is	submitting	this	Round	1	Letter	of	Intent.

New	Operator	Applicant	Group	(operating	no	charter	schools	at	all	or	in	New	York	or	not	operating
Regents-authorized	charter	schools)

Proposed	Charter	School	Name
(Please	write	out	the	full	name	of	the	proposed	new	charter	school,	and	include	the	words
"charter"	and	"school"	in	the	naming).

Proposed	School	Name Education	Unlimited	Lyceum	Charter	School

Grades	Served	(K-5,	.6-8,	9-12,	etc.)
During	Initial	5	year	Term k-5

Max	Number	of	Students	During	Initial	5
year	Term 640

Proposed	or	Current	Board	Chair	and	Public	Contact	information,	including	mailing
address,	phone	number,	and	email	address.
(The	entire	chart	may	not	be	visible	on	your	screen.	Use	the	"tab"	key	to	move	from	column	to
column.	The	first	column	will	remain	static	as	you	do	so).

First	and	Last	Name Best	Phone	Number
(###-###-####)

Email	Address

Proposed/Current
Board	Chair Dr.	David	Lopez

Public/Media
Contact	Person Dr.	Susana	C	DeJesus
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If	available,	please	provide	the
URL	to	the	website	established
for	the	proposed	school	or
existing	education	corporation.

www.eulcs.org

List	of	Key	Design	Elements
List	the	key	design	elements	which	are	those	features	of	the	school	that	are	innovative	or
unique	to	the	school’s	mission	and	goals,	are	core	to	the	school’s	overall	design,	and	critical	or
integral	to	its	success.	The	design	elements	may	include	a	specific	content	area	focus;	unique
student	populations	to	be	served;	specific	educational	programs	or	pedagogical	approaches;
unique	calendar,	schedule,	or	configurations	of	students	and	staff;	and/or	innovative
organizational	structures	and	systems.	Approved	schools	will	be	accountable	for	implementation
of	the	key	design	elements	included	in	their	charter.

1 Dual-Immersion

2 Cambridge	Primary

3 STEM	education

4 Teaching	Tolerance

5 Three	Content	Block

6 Structured	Physical	Education

7 Parental	Involvement

Proposed	Management	and/or	Partner	Organization(s),	such	as	a	charter	or
educational	management	company	or	a	university,	academic	program	partner,	or
whole	school	change	partner.
(Refer	to	the	application	kit	for	definitions	and	guidance	as	only	"substantial"	partnerships
should	be	listed	here).

Proposed	Management	Company (No	response)

Partner	Organization	1 (No	response)

Partner	Organization	2 (No	response)

http://www.eulcs.org/
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Date 2018/07/03

Proposed	Board	Chair	Signature

(Internet	Explorer	may	not	support	this	feature.	Open	the	portal	using	Google	Chrome,	Firefox,	or	Safari).

Thank	you	for	completing	this	form.	
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I. Applicant Group Information  

a. Applicant Group Members:  Proposed Board and Employee, see Table 1.
b. Public Contact: Website: www.eulcs.org; Emai   
c. Application History: We withdrew our round 1 full application and resubmitted in round 2.

II. Proposed Charter School Information
a. Proposed school name: Education Unlimited Lyceum Charter School (EULCS).

b. Proposed school mission statement: EULCS’s mission is to provide an emotionally and 
intellectually supportive dual-immersion learning environment for K-5th grade students, focused 
on student achievement by cultivating the best in each child. The majority of students will reach 
proficiency in Math, Science and in two languages by end of elementary school. 

c. Proposed school location: We propose to locate in Community School District 6 (CSD6), 
NYC, and request to be co-located in a NYC public school. However, we fully understand that 
CSD6 is extremely overcrowded, as indicated by Planning Board 12 (PB12M).1 Since 
alleviating the overcrowding of schools is a top PB12M priority, we realize co-location may not 
be possible. We are exploring rental options, have identified several viable private locations in 
the area, have contacted a realtor, and we are beginning to visit potential sites, including a four 
story, 20,000 square foot space. We understand that there will be rental and possibly renovation 
costs. In addition, we are exploring access to NYC owned buildings. We will comply with all 
NYSED requirements, and all NYCDOE and NYC regulations and requirements. 

d. Target population/community served: EULCS’s target population is in Washington Heights 
in PB12M and receives educational services through CSD6. Based on American Community 
Survey (ACS) 2016 population estimates, there are 272,304 persons living in PB12M, with 
57,411 residents under age 20, making it the most populated Manhattan planning board with the 
highest concentration of school age people. Foreign born people comprise 45.3% of PB12M, 
with 55.5% who are not citizens, 21.2% impoverished, of which 33.5% are under 18 years old.

Urgent educational need was determined by PB12M in their most recent Fiscal Year (FY) 
2016 report. Between FY2015 and FY2016, the community experienced a 25% increase in 
school age residents, and a 5.9% increase in persons under age 5, ranking PB12M as the fastest 
growing district in Manhattan. 29,550 persons utilize educational facilities. Over 50% of CSD6 
students are in K - 8th grades, with the majority of school programs ending at 2:30pm. 

According to NYC DOE data, CSD6 schools are demographically comprised of 98% 
Economically Disadvantage (ED), 16% Students with Disabilities (SWD), 30% English 
Language Learners (ELL), and an overall population of 87% Latino Heritage, 7.4% African-
American, 4% White, and 1.2% Asian. 42% of NYC students report speaking a language other 
than English at home on the Home Language Identification Survey. We estimate 13,298 
students in CSD6 speak a language other than English at home.  On the NY State ELA exam, 
20.6% of all CSD6 students reached proficiency, 17.8% of ED, 5.8% of SWD and 3.3% of 
current ELL students, respectively. On the NY State Math exam, 24.7% of all students reached 
proficiency, 9.8% of ED, 9.8% of SWD and 7.7% current ELL, respectively. 2

1 http://www.nyc.gov/html/mancb12/downloads/pdf/CB__12_M_Statement_of_District_Needs_2016-Revised.pdf 
2 NYC DOE, http://schools.nyc.gov, we report 6-year averages for demographic and 5-year averages for exams 
data.

http://www.eulcs.org
http://www.nyc.gov/html/mancb12/downloads/pdf/CB__12_M_Statement_of_District_Needs_2016-Revised.pdf
http://schools.nyc.gov
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e. Planned ages, grades and enrollment for each year of the initial charter term; 

Chart 1: Projected Grades, Ages and Enrollment, Year 1 to Year 5

Grades Ages Year 1

2019-2020

Year 2

2020-2021

Year 3

2021-2022

Year 4

2022-2023

Year 5

2023-2024

Kg 4-6 80 88 120 120 120

1 5-7 80 80 120 120 120

2 6-8 80 80 120 120

3 7-9 80 80 120

4 8-10 80 80

5 9-11 80

Total 160 248 400 520 640

f. Proposed management and/or partner organization(s):  Not Applicable

g. Replication: Not Applicable

h. School overview: Based on our proposed school leader’s experience in (a) implementing a 
4-language program in Aruba, (b) developing a highly successful English-Spanish DL program 
in NJ (c) consulting for public and private schools implementing both Mandarin and Spanish 
dual language programs, and (d) a BOT member’s experience of over 25 years of implementing 
Mandarin immersion programs in NJ and DE, the board has the capacity to implement both 
Mandarin and Spanish dual-immersion programs (see table 1). 

We believe it is feasible to implement two dual-immersion programs in one school. During 
our listening campaign, there was great interest among parents for a Mandarin program – with its 
global and economic implications - as well as strong support for a Spanish program. Comparable 
to Lashon Charter School in L.A., which faced public objection to offering Hebrew in an 
overwhelmingly Latino community, after one year 65% of their students were Latino. Research 
shows that learning any second language improves cognition, focus and executive function. 
There is tremendous benefit for students to become fully bilingual and biliterate, including 
monolingual students. Further, to be inclusive, having Mandarin and Spanish, side by side, 
changes the image, culture and perceptions of language development programs. We have the 
capacity and the resources to develop outstanding programs, and in doing so, we can advance the 
frontier of public education.

EULCS blends best practices from several successful pedagogical models of instruction: 
Dual Language Immersion (DIP), Inquiry-Project Based Learning (IPBL) and Universal Design 
for Learning (UDL). Our approach is based on an inclusive, supportive and diverse learning 
campus that holds paramount academic rigor and quality and supports the interests of our 
community. Through our curriculum, instruction and scheduling, children will develop global 
competence and flourish.
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Our school is defined by three core approaches: the DIP model will focus on teaching 
English-Spanish and English-Mandarin through two immersion programs, using a 50/50 
language model – 50% of the time students will be instructed in each language. In this manner, 
students become bi-literate and bi-cultural, creating language diverse students from all 
backgrounds, in 1st, 2nd and 3rd generations. IPBL is an approach that adapts well to an 
immersion model. Using age appropriate hands-on learning activities starting in Kindergarten, 
students will have empirical experiences that allow them to discover meaning. This experiential 
approach simulates the scientific method and develops creative, inferential thinking. Student 
research, from the earliest grades, will emphasize STEM. Listening, speaking, reading and 
writing will be incorporated into all content areas through portfolios, journals and lab books.3 
UDL refers to designing environments, which can be used by all people, and developing 
activities that include everyone. UDL practices will be embedded in our instruction for all 
students. Using multiple modalities, UDL allows multiple entry points for information. Students 
of all learning styles will absorb content and succeed. Through our staff development, teachers 
will be taught how to differentiate instruction, take into account multiple intelligences and 
provide the necessary scaffolding and support for all children. Since many students are 
identified as visual or kinesthetic learners, teachers will employ instruction using manipulatives, 
while providing structure, so all students will develop a deep foundation.

Our curriculum and teaching practice will be aligned to Cambridge Internationals. 
Cambridge Primary (CP) for ages 5 – 11, is a rigorous high-performance curriculum from 
Cambridge University, UK, which is used in Asia, South America and many countries.  The 
goals of Cambridge Primary are to (a) develop academic success; (b) fulfill the potential of 
every learner, (c) provide knowledge and understanding that is relevant for today and prepare 
students for a global tomorrow. In addition to English, Math, Science and the Arts, CP includes 
Information and Communications Technology (ICT). ICT is designed to provide learners the 
key applications they need to achieve computer literacy and understand the impact of 
technology on our everyday living. The flexibility of the Cambridge approach means our 
students can work towards Cambridge qualifications, while learning content here in NY through 
English and Spanish or Mandarin. In addition to the CP curriculum, we are dedicated to having 
students become inclusive and tolerant and will include Teaching Tolerance (TT), an anti-bias 
K-12 curriculum developed by the Southern Poverty Law Center. Our students will become 
actively engaged global, democratic citizens. In our school, STEM is a key component of 
instruction for all grades, not just an enrichment. We are developing partnerships with Columbia 
University, School of Engineering and Teachers College, which have a “K-12 Student and 
Educators” program designed to “encourage sustainable long-term partnerships with local 
schools, especially those that serve underrepresented students.” Other partnerships that will 
enhance our curriculum and instruction are student centered K-12 STEM programs, offering 
activity based, hands-on experimental learning, such as FIRST LEGO® League Jr., American 
Museum of Natural History and STEM Kids NYC.  

The School and Classroom Schedule plays an important role in our design. EULCS 
proposes an extended instructional day, from 8:00 am to 4:30 pm, and an extended school year 
of 190 instructional days. The daily schedule will be organized around three blocks of cross-
curricular instruction, (a) Language Arts Literacy (LAL), (b) Mathematics and (c) Science, 

3 Vicki, Urquhart, 2009, Using Writing in Mathematics to Deepen Student Learning, Mid-continent Research for 
Education and Learning (McREL), Denver Co. 

http://www.cambridgeinternational.org/
https://www.tolerance.org/
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including computers and robotics. Each content block is designed around integrated themes, 
building on our core philosophy: “students in grades K-5 learn complex ideas through concrete 
and applied experiences.” As part of our commitment to serve the community, we plan on hiring 
parents to help in classrooms as models of native language speakers. Our students will receive 
30-minutes of structured gym, twice a day, involving age appropriate cardio, Tai Chi or Yoga. 

Professional Development (PD) for teachers and leaders is an essential part of our 
program. In addition to our in-house PD workshops and coaching, both CP and TT offer staff 
development on topics such as: Active Learning, Language Awareness, Special Education, and 
Dual Language, which our teachers and staff will participate in, both on-line and in workshops. 
Our alliance with CP will provide on-going, dependable PD structure to help maintain rigorous 
curriculum, and a well-trained, informed and capable staff. In our PD supervision model, the PD 
team will regularly visit classrooms to observe student-teacher interaction, instruction and 
curriculum. We will emphasize literacy and STEM in early math and science and will support 
teachers in developing integrated themes for all content blocks. 

III. Enrollment and Retention Strategies.
a. Enrollment: The EULCS enrollment outreach plan utilizes a variety of communication 
strategies, such as print, web-based media and personal presentations, to create awareness and 
demand for our school. EULCS actively engages CSD6 neighborhoods to attract and recruit a 
diverse and inclusive student body. Further, we are sensitive to the issues of at-risk students. 

ELL: Our enrollment strategy will use English, Spanish and Mandarin languages on flyers, 
application materials, website, as well as recruiting using local newspapers and periodicals in 
other languages. Most of our Board is bilingual and able to communicate in one of the targeted 
languages, eliminating many communication barriers. We have engaged CBOs, religious groups, 
and women’s centers such as Dominican Women’s Development Center, Northern Manhattan 
Improvement Corp (NMIC), and Holyrood Church, which serves Asian and Latino immigrants. 

SWD: EULCS is engaged with local experts on learning disabilities and special needs, such 
as New York Center for Child Development, WorkLife at Columbia University, and National 
Center for Learning Disabilities. One member of our board is dyslexic, diagnosed in 3rd grade 
and now holds a master’s degree. His experience and understanding of challenges faced by SWD 
will inform our approach and the support network we will provide to students and parents. We 
will offer multiple info-sessions to inform parents about our support services and address their 
concerns. To encourage parents to enroll their children in our school, workshops will model 
instructional strategies, promoting student engagement and strategies that support SWDs.

ED: Two licensed Social Workers and a licensed psychologist are on our Board, and will 
help design outreach to ED families, explaining procedures for enrollment and encouraging 
parents to apply. We will work closely with Northern Manhattan Improvement Corp. (NMIC), 
the Dominican Woman’s Development Center, Northern Manhattan Collation for Immigrant 
Rights (NMCIR), the Holyrood Church to distribute flyers and encourage families to enroll 
children. Also, we will set up informational tables near shopping areas, bus stops, subways, 
clinics and public-housing community rooms, where ED families will see them. 

a. Retention: EULCS’s Committee on At-Risk Students and Special Education Population 
(CARSEP) comprised of a special education administrator, teachers and parents will monitor the 
progress of all at-risk students, using the Response to Intervention protocols and second language 
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strategies. CARSEP will work with teachers to ensure that the RTI process is understood and 
followed, IEPs are up to date and reflect student’s current needs. CARSEP will help teachers 
provide support through in-class scaffolding, differentiated instruction and after school tutoring. 
This assures that at-risk students and families have the tools needed to participate fully in the 
curriculum. We will actively support our teachers in obtaining their Bilingual and Special 
Education certifications, with on-site after school courses in collaboration with Universities.  

ELL: EULCS draws and retains students by being the only dual-immersion program in 
CSD6 that offers content in three languages. Research has shown that ELLs reach proficiency in 
ELA and Math at higher rates in dual language programs, than in any other bilingual option.4 
Our commitment to helping families preserve the home language and culture in 1st, 2nd and 3rd 
generations is strengthened by CARSEP and our bilingual, dual language and immersion 
specialists, who will monitor and maintain the academic growth and achievement of students and 
will provide tutoring and support as needed. 

SWD: CARSEP focuses on ensuring that meaningful instruction and support, including 
individual attention, scaffolding and tutoring, is offered to students. We will use ICT classes for 
each grade. Depending on IEPs, on-site/off-site related and specialized services will be used. Our 
three content-block design builds in extra time for differentiated instruction and scaffolding, 
which offers additional support to at-risk students and SWD.  In addition to our structured gym, 
transitions between content blocks allow for additional movement throughout the day. The use 
of transitions and structured gym can help students develop replacement behavior strategies, 
without fear of reproach. Student will have a choice of activities through our classroom learning 
center design, which provides ownership over actions and develops self-advocacy.

ED: CARSEP will support ED students and families through a welcoming, holistic school 
environment. Our Family School Association (FSA) and dedicated staff will help all parents, 
including ED parents, and will support families and help resolve issues. The three content blocks 
design builds in extra time for differentiated instruction and scaffolding, which offers additional 
support to at-risk students and ED. Our extended day and tutoring will help to ensure that no 
student falls behind academically. Working with CBOs serving ED families, enables us to 
provide resources and referrals as a “safety net” when needed.  

IV. Public Outreach and Community Support
a. Public Outreach Conducted: Since early 2017 (table 2), we have been conducting parent and 
community public outreach. We have been publicizing our plan for a rigorous, inclusive and 
diverse charter school on our website, at churches, on flyers and with petitions. Members of our 
planning team have attended community events, such as PB12M and PB12M Youth and 
Education Committee meetings, and have met with elected officials, stakeholders, schools, 
daycares, CBOs and religious leaders. We learned that there is widespread interest among 
stakeholders to have a high-quality school reflecting community diversity. 

One of our highest priorities is to create a school that mirrors the linguistic, social, economic 
and cultural diversity of CSD6. For this reason, during the first months, we engaged in a 
Listening Campaign, attended events, and listened to community residents about their 
experiences with schools. It was evident from our listening campaign and outreach that the 

4 Collier and Thomas (2002), The Astonishing effectiveness of Dual Language Education for All, 
http://hillcrest.wacoisd.org/UserFiles/Servers/Server_345/File/Publications/ELL/Dual%20language%20survey.pdf
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community is weary of failing education programs. During our Sept 29, 2017 meeting, 
concerned parents indicated that public schools were not responsive to community needs and 
were resistant to parental involvement. On Oct 20, 2017, we participated in a meeting with 
stakeholders and concerned parents to hear “what the community had to say” and to answer 
questions. Families expressed worry regarding bullying, including the Trump administration’s 
anti-poor, racist, xenophobic and misogynistic values. A parent expressed anger that a school did 
not participate in the “LEGO® Robotic Challenge” and another asked why they “never go to 
Museums.” We incorporated the feedback and suggestions to reflect community desires. Elected 
officials and community stakeholders expressed a strong desire for Robotics and engineering.

In response to the community feedback we refined our program to reflect these interests: we 
incorporated Teaching Tolerance, an anti-bias K-12 national curriculum, into Social Studies, and 
FIRST® LEGO® League Jr, the American Museum of Natural History and increased our round 1 
student enrollment numbers. The community liked our combined focus on STEM and languages. 
We received high approval from parents for our dual-immersion school teaching three languages. 
Many parents were excited to see Mandarin as an option. We have held 5 public meetings in 
2018, have presented our proposal and have answered parent and community questions. 

b. Initial Assessment: We assess that demand for EULCS is strong: (1) Our target 
minimum threshold for enrollment capacity is 244 signatures, which is 52% above our target 
enrollment. After 6 meetings we received 225 signatures of wishing to enroll in EULCS, which 
is 92.4% of our overall target. All things being equal, at this rate, we can achieve 500 interested 
enrolling parents by admission time in April 2019; (2) We have had continued increases in the 
percentage of signatures at each meeting - at our Oct 20th meeting we received 24 out of 50 
parent signatures, on Feb 4th, 71 out of 90 and on March 3rd 50 out of 50 signatures. Since March 
we have had a positive response rate of 94%, 80 out 85 parent signatures from our community 
outreach; (3) As a result of our outreach campaign and our responsiveness to community 
feedback, we have received support from stakeholders and CBOs representing many members. 
These groups will allow us to hold meetings and recruit from their facilities. We have received 
letters of support from the following elected officials: Gale A. Brewer, Manhattan Borough 
President and City Council Member Ydanis Rodríguez. We have also received letters from key 
community leaders: Father Luis Barrios, the Holyrood Church; Rabbi Jeffrey Gale, Hebrew 
Tabernacle of Washington Heights; Rosita Romano, Executive Director of the Dominican 
Women’s Development Center (DWDC) and Executive Director Maria Lizardo, Northern 
Manhattan Improvement Corp. (NMIC). We are expecting letters of support from other New 
York State elected officials and CBOs. With these endorsements, we expect parents to be 
encouraged to enroll their children. 

V. Proposed Board Chair Signature and Date
Dr. David Lopez    July 3, 2018
Name                                       Date
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Table	1:	Applicant	Group	Information
Last	updated:	07/03/2018

Must	include	a	minimum	of	5	members	proposed	as	Trustees

Applicant	Group	Information

Name/Phone/Em
ail	Address

Current
Employment

Relevant
Experience/Skills
and	Role	on
Applicant	Group

Proposed	Role	in
School	(e.g.,
trustee,
employee,	none)

Proposed
Position	on
Board	(Officer,
Trustee,
Constituent	Rep)

1

Dr.	Susana
DeJesús

New	York
University,
Scholar	in
Residence.
Supervisor
TESOL	MA
Practicum,	NYU
Department,
Teaching	and
Learning.

Former	Professor
of	Education,
University	of
Puerto	Rico;
Director	of	Title
III,	Bilingual	ESL,
Newark,	NJ;
Graduate
Faculty,	Bank
Street	College	of
Education,
Bilingual
Department,
Early	Childhood
Bilingual
Consultant;
Consultant
Bilingual,	ESL
and	Literacy;
Teacher	NYC
public	schools
and	Puerto	Rico;
Administrator,
NYC	and	NJ;
Head	Start,	Early
Head	Start,	in
Curriculum,
Instruction;
Assessment.
Bilingual:
Spanish.

Application
Group

Proposed
Educational
Leader

Former	Exec.
Deputy
Administrator,
NYC	Human
Resource
Administration
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2
Dr.	David	López

CEO,	DL
Associates,	Inc.

(HRA)	Mayor
Dinkins;	Former
Interim	Director
Aspira	of	New
York;	Evaluation,
Strategic
Planning,
Organizational
Development;
Consultant,
Head	Start	in
Governance	and
Parent
Involvement;
Licensed	Social
Worker.
Bilingual:
Spanish.

Trustee Board
Chairperson

3
Clarence	Joffrion Supervisor,

State	of	New
Jersey,	DOE,
Department	of
Internal	Audit

Senior
Accountant;
Senior	Financial
Analyst;	New
Jersey	DOE,
Internal	Auditor
for	Public
Schools	and
Charter	Schools;
Former	School
Business
Administrator.
United	States
Army.

Trustee Member

4
Yusimí	B.	Díaz	 Head	Teacher,

Spanish,	Dual
Language
Immersion
Program

Licensed
Teacher	NJ	PreK-
3rd	Grade;
Licensed	NJ
Teacher	of
Spanish	(K-12).
Early	Childhood
teacher/substitu
te	teacher	in	the
USA	(9	years).
Teacher	of
Spanish	and
Literature,
Elementary
School,
Cienfuegos,
Cuba	(7	years).
Judge,	Municipal
Civil	Court,

Application
Group Member
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Cienfuegos,
Cuba	(6	years).
Attorney	at	Law,
Graduate,
Central
University,
Santa	Clara,
Cuba.	Native
Speaker	of
Spanish.

5
LiLi	Lin

Chinese
Instructional
Specialist,	World
Language
Immersion
Programs,
Delaware
Department	of
Education,
Dover,	DE

Evaluator	of
Mandarin	for	AP
Exams,	ETS,
New	Jersey;	ETS
Team	to	select
Chinese
Exchange
Teachers;
Supervisor,
Mandarin
Instruction,
Teachers
College,
Columbia
University;
Instructor	of
Chinese,	The
World	School,
NYC;	Director	of
Mandarin
Program,
Englewood,	NJ;
Instructor	of
Chinese,	New
Jersey	districts;
BA	&	MA
Chinese
Literature,
Zhenghou
University.
Native	Speaker,
Mandarin.

Trustee Member

6
Denise	Prince

Bank	Street
College	of
Education,
Director,	Early
Childhood
Leadership
Program.

Chairperson	NYC
Department	of
Mental	Health,
Early
Intervention;
CDA	Trainer	for
National	Head
Start	Certificate
and	Programs.

Trustee Member
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7

William
Gallagher,	MSPT,
CMT,	CYT

Master	Clinician
in	Integrative
Physical
Therapy,	Mount
Sinai	Hospital,
NYC.

Instructor	of
Clinical	Physical
Therapy,
Columbia
University;
Director,	East
West
Rehabilitation
Institute,	NYC.
Tai	Chi,	Yoga,
Qigong	Master.
Proficient	in
Spanish.

Trustee Member

8

Dr.	Josephine
Díaz The	Dalton

School,	NYC,
Clinical
Psychologist

Licensed	Clinical
Psychologist,
Licensed	Social
Worker,
Consultant	Head
Start,
Psychological
Services;	Private
Practice:	Women
and	Girls;	Board
Member	Mental
Health
Professional
Organizations.
Bilingual:
Spanish.

Trustee Member

9
Iván	A.	DeJesús,	 EdAnalytics,

Ltd.,
Independent
Consultant

School	Finance,
Strategic
Planning	and
Program
Evaluation;	M.A.
Columbia
University,
Economics	and
Education	Policy

Trustee Member

10
Susan	Ho

New	York	City
DOE,	Special
Education	HS
Math	Teacher;
Testing
Coordinator

NYC	DOE	HS
Math	Special
Education
teacher,	IEP
Coordinator	and
Special
Education
Compliance.	HS
Testing
Coordinator.
Bilingual:
Mandarin,
Cantonese,

Trustee Member



5	/	6

Taiwanese.

11

Samson
Oshunrinde

Architect,	Project
Management,
Columbia
University,	NYC.
Exterior	Historic
Preservation	and
Capital
Management,
Office	of
Facilities	and
Operations

Architect	and
LEED	AP,	Design
and	Urban
Planning.	He	has
worked	with	NYC
Department	of
Design	and
Construction	on
Universal	Pre-K
sites,	and	with
the	NYC	School
Construction
Authority	on
projects
involving
Design,
Facilities,
Planning	and
Effective	use	of
Space	in
Educational
settings,	for	all
ages.

Trustee Member

12

Gabriel	Prieto-
Cogliolo

Vice	President,
Project	Finance,
Latin	America
Team,	Mitsubishi
UFG	Financial
Group

Worked	on
renewable
energy
infrastructure	in
Latin	America,
actively
participated	in
structuring
project	budgets
and	financing,
yielding	more
than	$7.5	billion.
Oversees	client
presentations,
coordinates
internal/external
projects	and
financing
proposals.

Trustee Member

13

14

15

16
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17

18

19

20

21

22

23

24

25

Application	History

Identify	whether	any	member	of	the	current	applicant	group	has	ever	applied	to	this	or	another	charter
entity	to	open	this	proposed	school	or	another	charter	school,	either	in	New	York	State	or	outside	of	New
York	State.	Indicate	the	date	on	which	the	application(s)	was/were	submitted	and	to	which	charter	entity;
briefly	describe	the	outcome	of	the	charter	entity’s	decision;	and	provide	a	concise	description	of
significant	modifications	made	in	this	application	(if	applicable).

We	EULCS	withdrew	our	2018	round	1	full	application	to	NYSED,	and	are	resubmitted	for	round	2.



Table 2: Public Outreach Information 

Dates of 
Outreach

Description of 
Outreach

Location 
of Outreach

Target 
Stakeholder Group

Feedback 
Obtained

Action 
Taken on 
Feedback

Number
Attended

TBA in 
Aug

Meeting: The Dalton School, 
Director First Program, K-3

108 E 89th St, New 
York, NY 10128

Discuss next steps for support 
for our program and STEM

Seek to Discuss 
next steps

TBD TBD

TBA in 
Aug

Community Meeting NMIC 
Northern Manhattan Improvement Cr 

45 Wadsworth Ave, bet 
175th and 176th Streets

Parents and Community 
Members, Stakeholders

Seek additional 
parent signatures

TBD TBD

TBA in 
Aug

Yuby Hernandez, Parent and 
Community meeting

United Palace, 4140 
Broadway

Community members, parents, 
stakeholders

Seek additional 
parent signatures

TBD TBD

8.21.18 Parent meeting Mamá Tingó 
Community Center

2346 Amsterdam Ave 
@176th St

Simona Santos, Director 
parents, community members

Seek additional 
parent signatures

TBD TBD

8.8.18 Community Meeting, Parents 
Stakeholders, 6pm 

179th & Fort Washington 
Conference Room

Parents and community 
members, key stakeholders

Seek additional 
parent signatures

TBD TBD

TBA July Meeting at Columbia STEM 
Office

School of Engineering Support for STEM program, 
and Technical Assistance 

Seek Letter of 
Support, Assist.

TBD TBD

TBA in 
July 

Meeting Elected officials, 
key community stakeholders 

715 Fort Washington Av 
Conference Room 

5 Elected officials and key 
Community stakeholders 

Seek support and 
parent signatures 

TBD TBD

7.19.18 Ben Esner, Director NYU 
Stem, Engineering School

6 MetroTech Building, 
Brooklyn (A-Jay St)

Support for STEM program 
and Technical Assistance

Seek Letter of 
Support, Assist.

TBD TBD

7.17.18 Assemblyman Al Taylor 2030 Adam Clayton 
Powell Blvd

NY Assemblyman, District 71 Seek Letter of 
Support

TBD TBD

7.12 Meeting, Dr. Jackie Faherty, 
Astrophysics, Planetarium 

American Museum 
Natural History W.79th St

Support and Technical 
Assistance for STEM program

Seek Letter of 
Support

TBD TBD

7.8.18 Parent Community Meeting 715 Fort Washington Av 
Conference Room

Parents and community 
members, key stakeholders

Signatures, High 
Parent interest

Plan 
Outreach to 
parents 

90

6.28.18 Meeting Padre Luis Barrios 
@3:00 pm

715 Fort Washington Av 
Conference Room

Stakeholders and members of 
EULCS BOT

Seek Support, 
discuss strategy

Plan 
Follow-up 
meetings

5



Dates of 
Outreach

Description of 
Outreach

Location 
of Outreach

Target 
Stakeholder Group

Feedback 
Obtained

Action 
Taken on 
Feedback

Number
Attended

6.27.18 Follow-up with District 6 
Superintendent Ramirez

Emails and Phone calls. 
Emails were Feb 22, 26 
and June 27, 2018

District School 6 
Superintendent; Seek meeting, 
Sent information RE: new 
district data, sent EULCS 
packet 2.26.28 

Requested 
meeting with 
District 6 
Superintendent; 
sent information 

No meeting 
scheduled, 
to date

2

6.26.18 Meeting Assemblyman Al 
Taylor’s Staff 

2030 Adam Clayton 
Powell Blvd

Assemblyman, District 71 Discussed Letter 
of Support

July Follow-
up meeting

4

6.25.18 Meeting with NYS Senator 
Marisol Alcántara 

5030 Broadway, District 
Office @4:00

Elected Official, COS discuss 
letter of support and new data

Senator will 
consider Letter 

Follow-up 
Senator

3

6.23.18 Meeting Fe Floríman, Chair 
PB #12 Youth & Education 

530 W. 166th Street Planning Board, discuss 
community data, support

Discussed new 
data, PB support

Follow-up 
meeting 

2

6.21.18 Meeting NYS Senator 
Marisol Alcántara’s COS 

5030 Broadway at 
District Office

Elected official’s COS, to 
discuss letter and CEC6 data

Discussed Letter 
of Support

Follow-up 
meeting 

3

6.13.18 Parent Meeting Mamá Tingó 
Community Center

2346 Amsterdam Av @ 
176th St

Simona Santos, parents and 
community members

Signatures, High 
Parent interest

Schedule 
Aug 
meeting 

18

6.13.18 Meeting Upper Manhattan 
Clergy Alliance, 10 AM

551 Fort Washington 
Ave, 10 am

12 Clergy from Churches and 
Synagogues in area

Letter of Support 
& Presentations

Present to 
congregatio
ns 

15

6-5-18 Gale Brewer, Manhattan 
Borough President meeting

431 W. 125th St, 10 am Jessica Mates, COS & Patrick 
Joseph, Education Analyst

To Present new 
Manhattan data 

follow-up in 
August

4

6-3-18 NY Assemblywoman, Meet 
& Greet Carmen De La Rosa

UP Heights NY Café 1604 
St Nicholas 191st, 12-2

Parents, Elected officials, 
Community members

Feedback by 
Wed 6.6.18

Expect to 
receive 
letter

100

6.1.18 2nd Annual SOL Summit on 
Latino/as Conference Hunter 
School of Social Work

2180 3rd Av, 119th St, 
8am to 6pm 

Latino stakeholders, elected 
Officials, Ydanis & CDLR and 
community members

Networking 
Very Interested 
in EULCS

Follow-up 
with key 
contacts

300



Dates of 
Outreach

Description of 
Outreach

Location 
of Outreach

Target 
Stakeholder Group

Feedback 
Obtained

Action 
Taken on 
Feedback

Number
Attended

5.31.18 Community Meeting on 
EULCS school and program

NMIC 45 Wadsworth 
Ave, near 175th St

Parents, Community members 
and stakeholders

Public Meeting 
on EULCS

Schedule an 
Aug 
meeting

21

5.30.18 Meeting Orlando Osalles 
COS, Carmen De la Rosa

Assemblywoman Dist 72 
201Sherman Ave

Elected Official, networking 
and sharing data on District 6

Will contact us 
ASAP 

He expects 
to provide 
letter

3

5.30.18 Rita Gomez, Juan Pastor, NY 
Councilman’s staff, parents 

Gregorio Luperon HS 
501 W. 165th St 

Elected Officials and parents, 
community groups 

Very interested 
in EULCS 

Outreach to 
parents

31

5.21.18 Meeting w Rabbi @ 5:30 515 Ft Washington Ave Temple staff, BOT members Discuss locations Check 
further 

5

5.19.18 Youth & Police Partnership 
Resource Fair

GWHS Field 192nd St 
549 Audubon Av

Community Parent Event – Set 
Resource Information Table

Very Interested 
in EUCLS

Outreach to 
parents

50

5.18.18 
Fri

Women Supporting Women, 
Community event

Brown Sugar 7-9 
5060 B’way @215th St 

Marisol Alcantara, Carmen De 
La Rosa, CBOs, community 

Networking very 
interested EULCS 

Outreach to 
parents, 
flyers 

100

5.14.18 PB12 Youth Ed Comm.
Presentation to Board

530 W 166 St, 6:30 pm
6floor 212-568-8500

Planning Board, Parents 
Stakeholders

Presentation well 
received

Very 
interested

50

5.12.18 Rabbi Jeffrey Gale,  
Meeting to discuss EULCS

Hebrew Tabernacle 551 
Fort Washington Av

Upper Manhattan Interfaith 
Leaders Coalition 

Very Interested Will inform 
Congregatio
ns

15

5.10.18 Assemblyman Al Taylor 
District 71 meeting@ noon

2541 Adam Clayton 
Powell @148th St

Elected Officials, community 
and parents

Very Interested Will meet 
again in 
July

3

5.10.18 Community Event 6-8 pm 
Carmen De La Rosa NYS 
Assembly member Dist 72

Castro, 104 Dyckman 
Street, Nagle Ave 6-8 pm

Parents, Community members 
Assemblywoman’s supporters

Very Interested 
in school 

CDLR Will 
consider 
letter of 
support

100



Dates of 
Outreach

Description of 
Outreach

Location 
of Outreach

Target 
Stakeholder Group

Feedback 
Obtained

Action 
Taken on 
Feedback

Number
Attended

4.30.18 Symposium Panel on 
Sanctuary Issue, Hebrew 
Tabernacle 

551 Fort Washington 
@185th, NYC 10033

Community members, CBOs 
Rabbi Jeffrey Gale, Hebrew 
Tabernacle

Very Interested 
in school 

Set up 
future 
meeting 
with Rabbi

200

4.27.18 Meeting COC office of NYS 
Senator Alcántara

2030 Broadway at 213th 
Street 

Follow up discussion on CEC 
meeting and report

Follow up letter Will speak 
to Senator

3

4.26.18 Community Event for special 
services, and parents

Gregorio Luperone HS 
165th St, Amsterdam Ave 

Community stakeholders, 
elected officials, parents

Attendees were 
Very Interested 
in School 

Will discuss 
options at 
next 
meeting

55

4.20.18 
to 
6.27.18

President Johanna Garcia, 
CEC-6, follow-up after CEC 
meeting offer to share new 
information on district

Emails and phone calls:
4.20, 5.29, 6.6, 6.14, 
6.19, 6.27

CEC leadership, District 6 
Administration

Follow-up 
meeting, discuss 
important school 
district data

No meeting 
has been set 
up, to date 

2

4.19.18 CEC-6 Community 
Education Meeting, 
Presentation to CEC  

PS 153, 1750 Amsterdam 
Av, 7-10 pm

CEC, Dist 6, Assistant 
Superintendent, Education 
Leaders, Parents, Brennan 
Ward Sen. Alcántara’s office 

Brennan Ward 
from NY State 
Senator’s Office 
was interested 

EULCS on 
Agenda to 
present to 
CEC 6 
Board 

25

4.12.18 Meeting w COS office of 
NYS Senator Alcántara and 
NMEIC office

2030 Broadway at 213th 
Street

Update school development for 
Senator Alcántara; outreach to 
NMEIC Angela Fernandez

Very interested 
in School 

Will send 
staff person 
to CEC6 

3

4.10.18 NY Senator Marisol 
Alcántara meeting on Health 
Care Coverage

593 Columbus Ave at 
88th Street

Networking meeting, Woman, 
Community Members, Parents

Senator’s staff is 
very interested

Indicated 
that Senator 
will give 
support

50



Dates of 
Outreach

Description of 
Outreach

Location 
of Outreach

Target 
Stakeholder Group

Feedback 
Obtained

Action 
Taken on 
Feedback

Number
Attended

4.9.18 PB12 Youth &Ed Committee
Eva DeJesús ENL@GWHS

530 W 166 St. Changed
216 Ft Wash Bet 168-9

Community members, Parents Very Interested 
in School

On Agenda 
next 
meeting

18

3.29.18 Health Job Fair: NMIC; IDI 
Maritza Polanko, PB #12

715 Fort Washington 
Ave and 179th 

Experts Health, Community 
outreach, Learning Disabilities

Very Interested 
in School

Will Set up 
meetings

10

3.28.18 Ydanis Rodriguez: 
Constituents Service Night

Alianza Dominicana 
Cultural Center, 530 W 
166th St, NYC

Community Residents, 
Stakeholders, Parents, CBOs

Very Interested Outreach to 
community 

40

3.23.18 Women’s History 
Celebration, sponsored by 
Marisol Alcántara

173 Ft Washington& 
165th St in Riverview 
Terrace

Women, Parents, CBOs 
Community Residents, 
Stakeholders

Many interested 
attendees

Will set up 
meeting

200

3.22.18 CEC6 General 7-10 pm PS/MS 278 Re-zoning on Agenda Networking Next 
meeting

13

3.20.18 General Meeting PB#12 
rezoning, are construction 

505W 218 St & B’way District stakeholders, parents, 
community members

Networking, 
Community i

Want more 
information

50

3.16.18 Carmen De La Rosa 
Woman’s History event 

515 Audubon Ave  Community members, 
stakeholders, elected officials

Networking with 
Assemblywoman 

Support 
letter 
promised

300

3.16.18 Fe Floríman, Chair Youth & 
Education committee

Phone and email
Follow up

Follow up request to be on 
next Agenda of Committee

Interested in 
school

Next 
Agenda 

2

3.8.18 Community Forum, Dyslexia 
(Plus) Task Force and 
CCNY, City College 
Partnership

Shephard Hall, Rm 95 
140Th Street and Convent 
Ave

Child-Mind Institute, Experts 
on Dyslexia, Parents & 
Community Stakeholders

Child-Mind and 
Dyslexiaville.org 
are interested in 
EULCS

Send packet 
to Child-
Mind 
outreach to 
other 
attendees

50



Dates of 
Outreach

Description of 
Outreach

Location 
of Outreach

Target 
Stakeholder Group

Feedback 
Obtained

Action 
Taken on 
Feedback

Number
Attended

3.6.18 Budget Meeting with BOT 
and community members

Columbia University Accountant, EULCS team, 
Community Stakeholders,

Budget & 
Planning are 
appropriate

develop 
EULCS 
Budget 
documents 

8

3.4.18 Meeting Dominican 
Celebration, 174 years of 
Independence 

715 W 179th St Community members, parents, 
stakeholders, 

Distributed Info 
sheet, petitions 
signed

Receptive. 
Set up 
additional 
meetings 

100

3.2.18  Community Meeting, New 
Sanctuary Coalition, Ravi 
Ragbir, and NYC Council 
Member Ydanis Rodríguez

715 W 179th St Community Members parents, 
stakeholders, and elected 
officials, church members, and 
CBOs on Sanctuary issues. 

Presented 
EULCS packet, 
school program, 
signatures. 

Promised 
Letter of 
Support 
from 
Councilman

48

2.27.18 Meeting with Chair of CEC, 
Johanna Garcia

W 145th St, CCNY Meeting on EULCS to discuss 
CEC and next steps

Presentation, 
EULCS on 
agenda for April 
CEC 6 meeting

Letter of 
Interest in 
EULCS 
discussed 

3

2.27.18 PB12M General Meeting Isabella Center Audubon 
Ave

Planning Board members, 
community and parents, 

Discuss EULCS 
packet and FAQ 
sheet with 
Attendees

Members 
Interested, 
need more 
information 

80

2.22.18 
to 
2.26.18

Emails and Phone calls to 
Superintendent Ramirez

Email and Phone 
exchange

Administration Community 
School District 6

Requested 
meetings

Email 
response but 
no meeting 
was set up

2

2.18.18 Meeting w Padre Luis of 
Church

715 W 179th St Meeting to discuss contacts 
with Officials and to identify 
key community members

Very interested 
in school project 

Agreed to 
set up future 
meeting

3



Dates of 
Outreach

Description of 
Outreach

Location 
of Outreach

Target 
Stakeholder Group

Feedback 
Obtained

Action 
Taken on 
Feedback

Number
Attended

2.16.18 Columbia Architect Samson 
Oshunrinde & Ivan DeJesús 
meeting

Columbia University 
campus office

Architect, Engineer and 
Buildings, Project 
Management

Provided 
presentation very 
interested 

Agreed, to 
participate 
in EULCS 
and join 
BOT

2

2.16.18 Follow up NMIC phone call 
to NMIC

Phone call CBO Exec Director, Parents, 
Community

To Follow up Set up 
meeting in 
NMIC 
office

2

2.15.18 Second call to Joanna 
Garcia, President CEC6; 
Called Superintendent Office 
for meeting. 

Follow-up calls emails, 
conversation with CEC 
receptionist

Chair of CEC6 2nd phone call. 
Spoke to Porfirio receptionist, 
2nd time. Sent emails.  

He gave message 
to Garcia; I’m on 
“call back list”.

Waiting for 
CEC6 
meeting and 
District 
Superintend
ent

2

2.12.18 Follow up calls to Gale 
Brewer’s Office, Phone calls 
to President of CEC6

Phone calls and emails Elected Officials, Set up 
meeting with CEC 6 
Chairperson 

Message for 
COS; Joanna 
Garcia’s 
receptionist to 
get appointment 

Expect 
Letter of 
Support 
from Gale 
Brewer’s 
office 
(Chief of 
Staff, J. 
Mates)

2

2.12.18 PB12M Youth and 
Education Comm. 

530 W 166th St Parents and Community 
Leadership, Education 
Stakeholders 

Agenda from 
rescheduled 
meeting on Land 
use, Re-Zoning 

topic of Re-
Zoning 
superseded 
all other 
items. 

30



Dates of 
Outreach

Description of 
Outreach

Location 
of 

Outreach

Target 
Stakeholder Group

Feedback 
Obtained

Action Taken on 
Feedback

Number
Attendees

2.4.18 Stakeholder 
Leaders Meeting, 
following 
Community 
Meeting

715 W 
179th St

Community Leadership Very interested, Church and 
DWIC leaders will support

Holyrood and 
DWIC will send 
letters of support

7

2.4.18 Public Meeting 
with Parents, 
Community and 
Stakeholders 

715 W 
179th St

Parents and Community 
and Educational 
Stakeholders

Strong support for EULCS, 
parents signed petition 

71 Interested 
Parents signed 
petition out of 90 
attendees

90

2.2.18 Gale Brewer’s 
office Manhattan 
Borough President, 
Meeting

Municipal 
Building
City Hall

Meeting with Jessica 
Mates, Chief of Staff and 
Patrick Joseph Education 
Staff

COS and Education staff 
liked EULCS concept, 
wished us good luck

Will provide 
letter. Said we 
have capacity to 
implement 
school, vision 

3

1. 23.18 Planning Bd. #12
General Meeting

Isabella 
Center 
Audubon 
Ave

On Agenda for full 
Planning Board approval

Agenda changed due to 
emergency school closure.

Presentation will 
be rescheduled

Agenda
Changed

1.15 to 
2-3.18

Announcement, 
Public Meeting, 
Feb 4, 2018

Public 
Flyer 
distributio
n

Community and Parents Very interested members 
indicated they would attend 
Public Meetings 

Distribution of 
Public Meeting 
flyer

Distributed 
500 flyers

1.8.18 Planning Bd#12
Youth Education 
Committee 

GWHS, 
549 
Audubon
@ 192 at 
6pm 

Presentation to PB #12 & 
Community 

Agenda was changed due to 
school emergency 

Presentation will 
be rescheduled 

Meeting was 
cancelled



Dates of 
Outreach

Description of 
Outreach

Location 
of 

Outreach

Target 
Stakeholder Group

Feedback 
Obtained

Action Taken on 
Feedback

Number
Attendees

1.6.18 3 Kings Day (Dia 
de los Reyes) 
Celebration

715 W 
179th and 
vicinity

Parents and Community 
members

High interest, good 
reception, Parents, 
community liked changes 
made in EULCS design

Agreement with 
changes, 
additions, parents 
were very 
supportive, 
showed interest in 
school

100

1.4. 2018 Public Community 
Meeting

715 W 
179th St

Parents and Community Meeting Cancelled due to 
Snow Storm

CB12M closed all 
meetings 
cancelled

Meeting was 
cancelled due 
to Snow

12.11.17 Planning Bd. 
(PB12) Youth& Ed 
Comm. 

530 W 
166 St

PB Members, Parents 
Community

On Agenda for January 
meeting

Schedule for 
future CB#12 
Presentation 

35

12.10.17 Holyrood Church 715 W 
179 St

Community, Parents Very interested Plan for 
presentation

25

12.2.17 Planning Bd. 
(PB12) Youth & 
Ed Comm.

Isabella 
Center 
Audubon 
Ave

PB Members, Parents 
Community 

Interested will continue Plan for next 
meeting

14

11.29.17 Asian Community 
Meeting Yi Yang

5030 
Broadway

Mandarin speakers Very Interested Plan for next 
meeting

8

11.28.17 General Meeting, 
(PB12)

Isabella 
Center 
Audubon 
Ave

PB Members, and 
Community

Interested will continue Future Meetings 50

11.20.17 Asian Community 
Meeting  

5030 
Broadway

Mandarin speakers Very Interested Plan for next 
meeting

70



Table 2: Continued 

Dates of 
Outreach

Description of 
Outreach

Location 
of 

Outreach

Target 
Stakeholder Group

Feedback 
Obtained

Action Taken on 
Feedback

Number
Attendees

11.19.17 Meeting Padre Luis 715 W 
179 St

Community, CBOs, 
Parents

Very Interested Planned Follow-
up w parents & 
community 

100

11.18.17 Teachers College 
Stem Conference 

120 W 
120th St

STEM Educators Developed Contacts, Support Follow-up 
contacts

200

11.14.17 Conversation Chair 
PB Committee

530 W 
166th St

PB Member input Very Interested Follow-up 
meeting

4

11.13.17 Planning Bd. 
(PB12) Youth& Ed 
Comm.

530 W 
166

PB Members, Parents 
Community

Interested, want more 
information

Follow-up 
meeting

20

11.10.17 Meeting Padre Luis 715 W179 Church leaders Planning follow-up meetings Continue 
outreach

15

10.30.17 Yi Yang Chinese 
Family Event

5030 
Broadway

Chinese family Input Planning follow-up meetings Next steps 
meeting

20

10.25.17 Shuyue Huang 
Chinese Family 
Event

5030 
Broadway

Chinese family Input Planning follow-up meetings Next steps 
meeting

12

10.24.17 Sue Taylor, 
Principal (Ret.) 

Discussio
n, Phone 
contact

Administrative Input Very Interested in EULCS Will provide 
technical support

2

10.20.17 Presentation to 
Ydanis Rodriguez, 
City Council 
member, parents 
and Community 
members

715 W 
179 St

City Council #10 Elected 
Official and parents

Suggestions on Robotics, 
STEM, Community and 
School design 

24 of 50 parents 
sign to enroll 
their student in 
EULCS 

50 parents, 4 
community 
leaders



Table 2: Continued 

Dates of 
Outreach

Description of 
Outreach

Location of 
Outreach

Target 
Stakeholder 

Group
Feedback Obtain Action Taken on 

Feedback
Number of 
Attendees

10.19.17 Planning meeting with 
Padre Luis, Pastor 
Reyes

715 W 179 St Religious 
Leaders

Discuss meeting City 
Councilman

Discussed Next 
Steps

2

10.13.17 Rev Pastor Reyes & 
Padre Luis

715 W 179 St Religious 
Leaders

Very Interested Plan another 
meeting

2

10.11.17 Maria Lizardo, 
Executive Director 
NMIC Northern 
Manhattan 
Improvement 
Corporation

45 Wadsworth
Ave

NMIC 
Parents and 
Community 
members

Maria Lizardo agrees to 
have Public Meetings in 
NMIC 

Agrees to let us 
use facilities and 
recruit from 
organization

5

10.10.17 CB12 Y& Ed 
Committee

530 W 166 Parents, 
Community

Interested, need 
information

Very Interested 35

10.5.17 Director EC 
Leadership in 
Education

Bank St College Educators Very Interested will 
support

Discussed next 
steps

5

10.2.17 Gen PB#12 meeting 
members

530 W 166 St. Community 
Parents

Interested need 
information

Discussed next 
steps 

35

9.29.17 Meeting with Carmen 
De La Rosa, 
Assembly Member, 
NYS dist. 72 

210 Sherman 
Ave

Elected 
Official and 
parents

Parents express concerns 
about Dist. 6 schools 

Agree to set up 
future meetings 

15

9.26.17 Gen PB#12 meeting 530 W 166 Community, 
Parents

Meeting cancelled Next meeting 2

9.21.17 State Senator Marisol 
Alcantara District #31 

5030 Broadway Elected 
Official & 
Chief of Staff

Interested gave 
suggestions

Discussed next 
steps, contacts

4



Table 2: Continued 

Dates of 
Outreach Description of Outreach Location of 

Outreach

Target 
Stakeholder 

Group

Feedback 
Obtain

Action Taken on 
Feedback

Number of 
Attendees

9.20.17 Rosita Romero, Ex Dir 
Dominican Woman’s 
Development Center

519 W 189 St Exec Dir. CBO, 
and Community 
programs

Very interested 
in EULCS idea, 
gave 
suggestions

Provided contact 
information for 
CBOs 

15

9.17.17 Isabel Almanzar, & Dr. 
José Castillo Guardián

715 W 179 Community 
Members

Very interested 
will follow up 

Additional 
Contacts given 

10

9.13.17 Councilman Ydanis 
Rodriguez District #10

Phone and 
Emails to 
Councilman’s 
Chief of Staff 

J. Louis 
Espiritusanto, 
Chief of Staff

Interested will 
discuss with 
Councilman

Will set up future 
meeting

2

9.12.17 Election Day 
Canvassing 

Election 
locations 
Ydanis 
Rodriguez

Distribute flyers 
to Voters 

Very positive 
reaction

Positive response 
from community

50 constituents

9.11.17 Dr. Loida Martinez, 
Associate Dean 
Education

University of 
Puerto Rico Río 
Piedras

Recruitment of 
Staff

Very 
interested, will 
participate

Suggest Contacts 
& next Steps

2

9.11.17 A. Gudelo, Staff member 
NYS Senator Marisol 
Alcantara

Phone and email Staff Member 
Elected Official

Interested Will set up 
meeting

2

9.8.17 Staff NYS Assembly 
#72 Orlando Ovalles

Phone and email Chief of Staff Interested Will set up 
meeting

2

9.7.17 David Baily, Deputy 
Chief of Staff, US 
Congressman Adriano 
Espaillat’s Office

Phone and email Deputy Chief of 
Staff

Follow up with 
additional 
contacts

Will email 
contacts to 
introduce 

2

Table 2: Continued 



Dates of 
Outreach

Description of 
Outreach

Location of 
Outreach

Target 
Stakeholder 

Group
Feedback Obtain Action Taken on 

Feedback
Number of 
Attendees

9.6.17 Jennifer Mates, Gale 
Brewer Manhattan 
Borough Pres.

Phone and email Chief of Staff Discuss next 
steps

Will set up 
meeting

2

9.5.17 J. Louis Espiritusanto, 
City Councilman 
Rodriguez office

Phone and email Chief of Staff Discuss next 
steps

Will set up 
meeting

2

8.28.17 Sanctuary Event, 
community, Ydanis 
Rodriguez, Gale Brewer, 
Carmen de la Rosa, 
Rosita Romero

715 W 179th 
Street Church 
Event

Elected 
officials and 
community 
members and 
parents

Very interested Will contact 
Elected officials 
and CBOs

300 participants

8.28.17 David Baily, staff, US 
Representative Adriano 
Espaillat’s office

125th Street, 
State Office 
Building

Deputy Chief 
of Staff

Very interested Provided 
numerous 
contacts, support

2

8.24.17 Dr. Jose Medina, 
Center for Applied 
Linguistics CAL

Washington DC Professional 
Support, 
Contacts

Very interested Will provide 
support, 
information

2

8.19.17 Zui Yu Hu, Esq., 
Lawyer
Chinese Community

Trenton, New 
Jersey

Chinese Parent 
Organization

Very Interested Will provide 
information and 
support

5

8.16.17 GWB Market protest 
sponsored by elected 
officials, community

179th and 
Broadway

Community 
Event

Very Interested Parent response Spoke to 150 
people at event

8.12.17 Dominican Day 
Parade

Broadway Community Very Interested Want more info Spoke to 150 
attendees

8.3.17 Spencer Foundation Phone Funding, 
grants

Very Interested Want more info Project Manager

Table 2: Continued 



Dates of 
Outreach

Description of 
Outreach

Location of 
Outreach

Target 
Stakeholder 

Group

Feedback 
Obtain

Action Taken on 
Feedback

Number of 
Attendees

7.21.17 Dominican Film 
Festival 

AMC Theaters
Flor de Azucar

Community and 
Parents

Very Interested Want more info 100 attendees

7.19.17 Fund Raising Event 
for Ydanis Rodriguez

401 W 34th St City Councilman
Elected Official

Very Interested Intro to Chief of 
Staff

75 attendees

7.11.17 Congressman Adriano 
Espaillat’s Event

Yeshiva Univ. 
Auditorium

Elected Officials 
Community

Very Interested Chief of Staff and 
Community

Spoke to 15 
attendees

7.7.17 Stephanie Miliano 
Ydanis Rodriguez’ 
Staff member

250 Broadway Elected Officials Very Interested Wants more Info 3

6.23.17 Director Early 
Childhood Leadership

Bank Street 
College, 112th 
St

Educational 
Support

Very Interested Will participate 
on CS project

2

6.5.17 Town Hall Meeting 
Congressman Adriano 
Espaillat’s office

State Office 
Building, 125th 
St

Elected Officials 
and Community 

Very Interested Follow up Next 
Steps

Spoke to 35 
attendees

6.1.17 SOL Conference, 
Hunter College

119th Street and 
3rd Ave

Elected Officials 
and Community

Met Ydanis 
Rodriguez, 
long 
conversation

Very Interested 
will have Chief of 
Staff call me

Spoke to 20 
attendees

4.5.17 Jan Atwell, New York 
City Council

250 Broadway Contact with 
Elected Officials

Very Interested Provided 
feedback 
suggestions 

2



 

 

Attachment 2a Narrative of Initial Samples of Public Outreach Documentation  

1. The group has informed the community about the proposed charter school, including the 

intended location, the target student population, the grades to be served, and a description of 

the educational program(s) to be offered;  

Summary: As per Table 2, since April 2017, we have been conducting public outreach, 

informing the community about our proposed Charter School. In these meetings and events, we 

informed the community of our plans, including the intended location, target student population, 

the grades to be served, and a description of the educational program to be offered. We 

distributed our EULCS Executive Summary which had our website address and contact 

information.   

Evidence 1: Executive Summary.  

2. Stakeholders in the community were given the opportunity to provide input into the design of 

the proposed charter school;  

Summary: On October 20, 2017, we participated in a meeting with various community 

stakeholders, in total 54 people attended.  

Evidence 2: Minutes from October 20, 2017. 

3. At least one public meeting with stakeholders in the community in the school district in which 

the proposed charter school is to be located. Reasonable public notice should be provided to 

community stakeholders.  

Summary: On January 6, 2018 we began distributing a flyer containing our key design elements 

which reflected our incorporation of community feedback. On January 15, 2018 we began 

distributing announcement of a forthcoming meeting for February 4, 2018. On February 4, we 

held our public meeting with stakeholders, presented our proposed charter school, distributed key 

design element flyer and obtained signature supporting our charter school. 

Evidence 3: Key design element flyer, Announcement for February 4, 2018 Public Meeting 

Flyer and Flyer for February 4th meeting, and top sheet of signatures from February 4th meeting.  

1



Education Unlimited Lyceum Charter School 
Executive Summary,  
September 6, 2017 
For Public Distribution 

© 2017, Education Unlimited Lyceum Charter School (EULCS), all rights reserved 
 

 
Our Motto: Creating capable and talented language diverse students 
   
  We are seeking your support in our effort to open a K – 5th grade, Spanish, Mandarin and 
English Dual Language/Immersion School in which our students will become equally competent in 
Language, Math and Science. Using “Best Practices” from Early Childhood Education, Dual 
Language/Immersion, the Inquiry Process, Science and Math education, our school will implement 
effective education so that our children have global competence, will flourish and succeed.  
 Our Mission: The Education Unlimited Lyceum Charter School will provide an emotionally 
and intellectually supportive learning environment, focused on improving student achievement by 
cultivating the best in each child, teaching them to speak, read and write in two languages, and to think 
scientifically, clearly, critically and creatively. Through collaborating with parents, families and 
teachers, we will foster a strong and trusting community, focused on ensuring that our children are 
scholastically able to reach their full potential in High School and beyond. 
 Our Method: is based on our successful 12-year pilot dual language program in New Jersey, 
enhanced by advancements in Curriculum and Instructional methodologies. Through instruction in two 
languages, we will provide an educational approach that is strong in math and science, and focused on 
active learning – projects, experiments, research and writing. Using The Creative Curriculum, our 
children will develop academically, socially and emotionally. We have developed a unified thematic 
connection between Day School and After-School to provide a seamless educational experience to 
benefit all children and support working families. Children will enter in K, following charter school 
procedures. Preference will be given to families who live in the community.  
 Our Organization: Our Board of Directors represents more than 200 years of experience 
working in education at the School, District, State, and Universities levels. Our leadership team 
believes that academic success occurs when students are offered high quality education that is 
interesting and challenging, when teachers have continuous access to professional development and 
are supported to innovate and build upon instructional advances. As part of our commitment to 
recruiting exemplary teachers, we will cultivate student-teacher relationships with NYC colleges to 
develop future staff and to provide two adults in our early childhood classrooms.  
 Our Vision is a K through 12th grade learning environment that reimagines the LAB school. 
We envision a learning campus that makes the school a focal point for students, families and 
community.  In an effort to support English as a New Language (ENL) and multilingual students in 
NYC, we envision our school to model Best Practices for a Dual/Immersion. Through innovative 
public and private partnerships, services that are critical to a balanced whole child approach can be 
provided. Pushing the frontier of what urban education can be, we will encourage others to join our 
network. In keeping with our whole child approach, we are planning a fully developed sports 
component, a community center and library, and a partnership with Farm-to-Table community 
supported agriculture (CSA) and Farmers’ Markets, as well as many other wonderful innovations. 
 Thank you for your time and your consideration. We look forward to hearing from you and 
working to develop this Education Unlimited Lyceum Charter School to the benefit of our children and 
community. 
 
 
Dr. Susana DeJesus  
Founder, School Leader 
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EULCS.org - Creating Capable and Talented Language Diverse Students 
A Better Way to Educate! 

Minutes: Meetings and Outreach 
 

 

 

Date: Friday, October 20, 2017 

Location: Holyrood Meeting Room, 715 W 179th Street, NYC 10033 

Attendees: Padre Luis Barrios, Hosted the meeting, Prist of the Holyrood Church; 

City Councilman Ydanis Rodriguez, District #10; Juan Reyes Pastor and 

community leader; Rosita Romero, Executive Director of the Dominican 

Women’s Development Center Women’s, which also runs two Daycare 

centers; EULCS members Blanca Díaz, Iván DeJesús, and Dr. Susana DeJesús; 

and 50 Parents and Holyrood parishioners.  

Re: Summary of Community Meeting with attendees 

Agenda: Presentation of EULCS Concept and Proposal, and Feedback from 

community stakeholder and participants 

Summary: 

1. Dr. DeJesús, the founder and proposed Educational leader, gave a 10 

summary of the EULCS proposal. As part of her summary: 

a. her background, highlighting her experience as a Bilingual teacher at 

GWHS in District 6, an Assistant Professor, on the Faculty of 

Education at University of Puerto Rico, and Consultant for setting up 

a Four-Language public school in Aruba. She was also the Director of 

Title III Bilingual/ESL in Newark, NJ, where she developed a model 

Dual Language (Spanish-English) program, that was exceptionally 

successful for 12 years.   

b. EULCS summarized proposed Location and Target population: We 

propose to open an innovative Charter School, EULCS, in the 

Washington Heights/Inwood community and CSD 6 area. Students 

will enter at Kindergarten and first grade level, and eventually the 
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EULCS.org - Creating Capable and Talented Language Diverse Students 
A Better Way to Educate! 

Minutes: Meetings and Outreach 
 

 

school will encompass K-5th grades. We will recruit students from the 

CSD6 Washington Heights community, welcoming all children, 

including at-risk students (English Language learners, Special Ed 

students, and children from Economically disadvantaged families).  

c. EULCS summarized Key School Design Elements: Our school will 

offer a Dual Language-Immersion program, teaching language and 

content in Spanish-English and in Mandarin-English, in order for 

students to develop proficiency in two languages. We will emphasize 

STEM - Math and Science – and will include music, art, and health. 

The school will have an extended day 8am to 4:15 pm and 195 days of 

instruction. Our vision is to offer sports program, a school-based 

community library, and La Placita - a Farm-to-Table CSA farmers 

market.  

2. Stakeholders Comments: 

a. Padre Luis, very much liked our proposed Charter School design and 

indicated support. He particularly liked the idea of instruction in 

Mandarin as well as Spanish and said that Mandarin was definitely a 

language for the future. He also express that many of his Asian 

parishioners were Mandarin speaking immigrants.   

b. Pastor Juan Reyes also expressed approval for our EULCS and 

wanted ESL classes for parents and community members to be 

included at some point.   

c. Councilman Ydanis Rodríguez also supported our project design but 

made suggestions. He felt that a CS should include something unique 

that students could not get in CSD6 schools. His specific suggestions 

were as follows: 
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EULCS.org - Creating Capable and Talented Language Diverse Students 
A Better Way to Educate! 

Minutes: Meetings and Outreach 

• He suggested we should include Robotics and Engineering

instruction, just as a recent CS (WIMM) had included Music on all

grade levels.

• He also spoke of the importance economic and educational uplifting

the community, and wanted a high caliber curriculum and

instructional program that would make the children competitive for

gaining access to the best colleges in the US, such as “Those that

we live next door to”. He went on to say that its important that

education provide preparation for the most desirable jobs and

opportunities in the future.

• Lastly, to support a charter school, it had to have a clear community

based component, and not just provide lip service.

d. Rosita Romero, supported our  proposed school. Here feedback was:

• She wanted it to be a pipeline from the various daycare and head

start school in the community.

• Spanish instruction through the elementary grade level.

• Needed to have some type of afterschool component to

accommodate working parents

• And would like to see a summer school program associated with

language instruction

3. The discussion was open to meeting participants:

a. Many asked basic questions about our proposed school, such as:

• Will be serve lunch

• Will we have buses

• Will they have to buy uniforms
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• Will they have to buy books 

• Will school work all be online with computers, what about people 

who don’t have computers 

b. Other parents made more general comments: 

• One parent particularly agreed with including Robotics instruction. 

He said a relative of his has a child who participated in the Lego Jr 

Competition, in a school in NJ. When he asked his son’s PS to join 

the Lego competition, they said there wasn’t funding and it wasn’t a 

requirement.  

• Another parent expressed dismay at what she characterized as the 

low level of instruction.  She said  My daughter goes everyday and 

works hard. I asked where’s your homework, and she said mommy 

they don’t give homework. And then asked EULCS “How can she 

learn when they don’t give homework, will you give homework?”  

• Many parents agreed and expressed weariness with poor performing 

schools, students not  reaching grade-level reading, writing and 

math, and that parents are not welcome in the schools. They said this 

was extremely unfair and when they complain to principals did 

nothing.  

• One parent pointed out that we have many residents in Washington 

Heights who are immigrants, and do not have documents. And many 

are afraid. She express concern with Trump’s administration and 

comments being anti-immigrant, xenophobic and racist. She was 

concerned that this would affect the school environment and her son 
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was terrified, and the schools are doing nothing to relieve their fears, 

or make them feel more protected.  

4. Those of us representing EULCS thanked the community members for their 

candid and sincere comment and suggestions. We agreed to seriously 

consider all of these fine ideas, evaluate the feasibility, and to schedule more 

Parent-Stakeholder meetings as soon as possible. We agreed to stay in touch 

with Council member Rodriguez, with Padre Luis, Rosita Romero, Pastor 

Juan Reyes and parents to keep everyone up to date on our deliberations. 

5. At the end of the meet was asked “if they like the proposed charter school 

and will like to enroll their child”, please sign our petition to support our 

school.  

6. 24 out of 50 signed our petition.  

7. The meeting was adjourned at 3:00 pm.   
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EDUCATION UNLIMITED
Lyceum Charter School

www.eulcs.org

NMIC Office
45 Wadsworth Ave, 

NYC, 10033 (bet. 175 - 176th St)
Date: May 31, 2018 Time: 6:00p – 8:00p

© 2018, Education Unlimited Lyceum Charter School (EUCLS), all rights reserved. 
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Dual-Immersion

100% Literacy

Parent and Community 
Involvement

STEM Education

Our Vision

Extended DayTeaching Tolerance

Instruction

Physical Education

Native language exposure 
in Spanish and Mandarin 

content, without translation or 
repetition, creating bi-literate 
language diverse students.

Listening, speaking, reading 
and writing, through math 

journals, science lab books and 
portfolios, in all content areas.

Cambridge Primary

The primary grade curriculum 
(K - 5) of the world renown 

Cambridge International will 
be used as our syllabus.

We are part of the community 
and meaningful partnerships 

empower everyone. 

Hiring parents to model 
native language in 

classrooms and school;

Supporting the training and 
hiring of community teachers.

Cooperative and team learning 
through active and Project-

Based activities, in partnership 
with American Museum of 
Natural History, Columbia 

University, FIRST® LEGO® 
League Jr., and STEM Kids NYC. 

A rigorous and high caliber 
program for every K-12 child, 
through a language campus, 
with after-school, summer-

school and sports programs.

8:00 am - 4:15 pm and 
extended year 195 days.

A K-12 anti-bias curriculum 
by the Southern Poverty Law 
Center, that is inclusive and 

just, fostering global and 
democratic awareness

Content blocks of cross-
curricular instruction daily: 

Language Arts Literacy
reading, writing, social 

studies, and music;

Mathematics 
architecture, engineering and art

Science
computers, robotics, 

environmental conservation 
and gardening.

With language, twice daily, age 
appropriate cardio, yoga and Tai 
Chi, promotes natural language 

usage, health and wellness.

KEY DESIGN ELEMENTS

Education Unlimited 
Lyceum Charter School

Creating capable and talented 
language diverse students

www.eulcs.org
info@eulcs.org

© 2018, Lui335, EULCS. All rights reserved
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双语教学 剑桥课程

家长互动与社区参与

本校办学理念

教学课程说明

体育

本校教学内容朝向使用西班牙语
和汉语普通话作为母语的学生，
营造合适的双语环境，无需翻译
或重复，以培养双语文化之下的
多元化学生；

100％的读写能力

本校将通过数学期刊、科学实验
书籍和学生作品网页展示融贯所
有学科来培养每个学生的听，说，
读，写技能；

本校的 K – 5 教学大纲将采用国际
知名的剑桥小学课程作为主题；

我们作为当地社区的一部分，每
个人被赋予参与权投入到之于社
区有意义的合作当中。
我们将聘请以西班牙或中文作为

母语的家长走进课堂和校园，为
学生进行示范并参与互动；同样
的，我们会聘请并培训当地社区

居民作为语言教师；

STEM教育（模式）

本校将与美国自然历史博物馆 、
哥伦比亚大学、FIRST少年乐高
联赛和纽约儿童STEM教育组织
合作，在校学生将通过多种多样

的项目进行全方位的科学、工程、
技术、数学学习；

我们将通过课后辅导、夏令营及
体育教学活动贯彻语言环境培

训，为每个k-5学生提供高品质且
严谨的教学方案；

学习拓展（延长）日

每日上课时间为上午8:00 - 下午
4:30；每学年可拓展至195天;

宽容性教学制度

本校的K-12教学课程由美国南部
贫困法中心审核制定，具有反偏

向性、包容性和公平性教学理念，
旨在培养具有全球化视野和民主
意识的优秀学生；

本校学生每日综合课程内容包
括如下区块：语言与文学艺术素
养、阅读、写作、社会学、音乐；
建筑-空间数学、工程美术、计算
机科学、机械工学、环境保护研究
和园艺；

为保证学生的身体健康，本校会
于双语环境下每天两次为学生
提供年龄适当的有氧运动，瑜伽
和太极运动，并促进自然语言的
使用；

Education Unlimited 
Lyceum Charter School

核心办学理念
莱斯姆无限制教育（全面教育）特许学
校，培养多元化且优秀的不同语种的学生

www.eulcs.org
info@eulcs.org

© 2018, Lui335, EULCS. All rights reserved

中/英文海报对照
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Educación bilingüe:

100 % de Conocimiento 
Práctico

Programa de estudio de la 
Universidad de Cambridge 
para la educación primaria:

Coneccion Familia-
Comunidad-Escuela

Educación STEM

Nuestra Misión

Horario Extendido

Enseñando Tolerancia

Instrucción

Educación Física

Instrucción en Español 
y Mandarín nativos, sin 

traducciones ni repeticiones

escuchar, hablar, leer, escribir, 
diarios de matemáticas, 

laboratorios, libros y 
portafolios de ciencias en 
todas las áreas de estudio

programa internacional de 
Cambridge para grados 
de preescolar hasta 5to

como parte de la comunidad 
nuestra organización reconoce 
a cada miembro de la misma:

Contratacion de padres para 
modelar un lenguaje nativo de 

las aulas y la escuela Enfasis en 
la contratación y entrenamiento 
de maestros de la comunidad

un equipo de maestros que 
trabajara asociado al Museo 

Americano de Historia Natural, 
a la Universidad de Columbia, 
a la Liga “First Lego” y a STEM 
kids NYC, en cooperación para 
crear programas y actividades 

basados en proyectos de 
ciencias y tecnología

Un plan de estudios bilingüe, 
riguroso  y de alto calibre para 

cada estudiante, que incluye un 
horario extraescolar, programa 

de verano y programa deportivo

8:00 am to 4:15 pm y un 
año escolar de 195 días 

un programa de estudio para 
grados de pre-escolar a 12, 

contra-prejuicios del Centro de 
Leyes de la Pobreza del Sur 
basado en la enseñanza de 

justicia y en el fomento de una 
conciencia global y democrática

bloques alternos para 
la instrucción diaria: 

Lenguaje: 
lectura, escritura, estudios 

sociales, música
Matemáticas: 

arquitectura, ingeniería y arte
Ciencias: 

computación, robótica, 
conservación del medio 

ambiente y jardinería

con instrucción bilingüe 
dos veces por semana con 

ejercicios de cardio acordes 
a la edad, yoga, Tai Chai y 

promoción de un estilo de vida 
saludable y de bienestar 

Liceo de Educacion Ilimitada

Forjando estudiante bilingües, 
capaces y talentosos

ELEMENTOS CLAVES
 DE LA ESCUELA

© 2018, Lui335, EULCS. All rights reserved

www.eulcs.org
info@eulcs.org
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NEW YORK STATE EDUCATION DEPARTMENT  
CHARTER SCHOOL OFFICE 

 
ATTACHMENT 5a: NEW APPLICANT AND PROSPECTIVE  

SCHOOL TRUSTEE BACKGROUND INFORMATION SHEET 
(For New School Applications Only) 

 
Applicant Group Members (“AG”): The term Applicant Group is newly applied to include 
those individuals formerly identified as lead applicants and those participating in the planning of 
the application to establish the proposed charter school; those who will comprise the initial board 
of trustees; and those who will become school employees—anyone who is involved in the 
development of the Letter of Intent and the Full Application. All members, including prospective 
board members, must provide the background information where indicated for Applicant Group 
Members.  
 
Prospective BOT Members (“BOT”): Service on a public charter school board of trustees 
(“board”) is a position of great trust and responsibility. As a member of a public charter school’s 
board, you are charged with overseeing the education of all students enrolled in the school, as 
well as the expenditure of public monies directed to the charter school. To properly evaluate 
proposed board members, please provide full and complete background information where 
indicated for proposed board members.  
 
Note: Additionally, prospective members of the Board of Trustees are required to undergo a 
criminal background check via a fingerprint scan arranged by and at the expense of the State 
Education Department. The inability or unwillingness of any member of the applicant group to 
promptly undergo the required criminal background check via fingerprint scans within the 
timeframe requested in advance of the Board of Regents meeting shall be grounds for 
terminating an application or denying a charter recommendation. 
 
 

CONTACT INFORMATION FOR ALL APPLICANT GROUP MEMBERS 
 
Member Name: Gabriel Prieto -Cogliolo 
Proposed Charter School Name: Education Unlimited Lyceum Charter School (EULCS) 
E-Mail Ad
Home Tele
Home Add
Business T
Business A
 
Please note that this document is considered a public record and as such, may be made available 
to members of the public upon request under the Freedom of Information Law.  Personal contact 
information provided above will be redacted. 
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Background Information – All Applicant Group Members  
 

1. Please provide your educational and employment history. You may do so by attaching a 
résumé. Note: Individuals are not required to have any of the above referenced education 
credentials to serve on a charter school’s Board of Trustees. This documentation is for 
identify verification only.  
 

 Résumé Attached 
 

 Copy of Diploma, Transcript or Supporting Documentation Attached 
 

 If education credentials are not available, please submit a signed and notarized letter 
stating the highest level of education obtained and the reason why the documentation 
cannot be provided.  

 
2. Please indicate how you became aware of the opportunity to join the applicant group. 

 
I know BOT member Iván DeJesús from Oberlin College and through Columbia University, 
and was invited to join the BOT by him, based on shared values and attitude towards 
education, and my experience, professionalism and expertise. 
 

3. Please affirm that you have read Article 56 of the New York State Education Law and 
understand the relationship between a charter school and the authorized chartering entity as 
defined in that statute. 

 
 I affirm. 

 
4. Please affirm that you have read and understand the charter school application, the charter 

school board’s by-laws and all proposed policies. If your team has not yet submitted a full 
application, please affirm that you will commit to read and understand the charter school 
application, the charter school board’s by-laws and all proposed policies at the time of its 
submission for review. 
 

 I affirm. 

Statement of Intent—All Applicant Group Members 
 
5. Please provide a personal statement regarding the experience and skills that you bring to the 

table. 
 
Having been raised and educated in several countries, many different languages and some of 
the best schools and universities in the world, I belive I can contribute as a member of the 
BOT 
 

6. Please provide a personal statement regarding your role, responsibilities, and commitment in 
relation to the development and preparation of the application (as a member of the applicant 
group), and/or in relation to the operation of the charter school (if you are a member of the 
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Background Information—Proposed Board of Trustees Only 

8. Please affirm that you are or will be at least eighteen years old at the time of your 
appointment/election to the board.  
 

 I affirm. 
 
 
9. Please indicate whether you have ever been convicted of a misdemeanor and/or felony in 

state or federal court in any jurisdiction.  
 

 This does not apply to me.   Yes.  
 
If the answer to this question is yes, please provide the following details regarding your 
conviction(s): (1) the name of the criminal offense(s); (2) whether the criminal offense(s) 
was a misdemeanor or felony; (3) the facts and circumstances surrounding your 
conviction(s); (4) the date(s) of your conviction(s); and (5) the date(s) of disposition(s). 
 
 

10. Please indicate if you currently have any criminal charge(s) pending against you in state or 
federal court in any jurisdiction.  
 

 This does not apply to me.   Yes. If yes, please provide an explanation. 
 
 

11. What board position(s) and/or offices(s) will you hold? (e.g., member, parent representative, 
vice-president, Finance committee, etc.):  

Member of the Board of Trustees  

 
12. Please explain why you wish to serve on the board. 
 

I am very committed to the development and creation of a high-quality school in this 
community and a school that implements innovative approaches to education for all. I believe 
students in this community can flourish and, when given a strong foundation in Language, 
Math and Science, they can go on to achieve in Middle School, High School, College or 
Career.  

13. Please indicate whether you have previously served or are currently serving on a board of a 
school district, a non-public school or any not-for-profit corporation (to the extent not 
otherwise indicated in your response to Item 1, above).   In addition, please describe any 
other experience, knowledge or skills you feel is relevant to service on the charter school 
board. 
 

 This does not apply to me.  Yes. (Include description here):  
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Conflict of Interest - Proposed Board of Trustees Only 

 
14. Please indicate whether you, your spouse, or other family member knows any of the other 

prospective board members. 
 

 I / we do not know any such persons. 
 Yes. If your answer is yes, please indicate the precise nature of your relationship here: 

 
 
15. Please indicate whether you, your spouse, or other family member knows any person who is 

a proposed charter school employee. 
 
  I / we do not know any such persons. 

 Yes. If yes, please indicate the precise nature of your relationship here: 
 
 
16. Please indicate if you, your spouse, or other family member or any corporation, business or 

other entity in which you, your spouse or other family member serve as an employee, officer, 
or director or own a controlling interest in, plans to contract or do business with, the 
proposed charter school, including but not limited to, the lease of real or personal property to 
the proposed charter school. 

 
  No.  

 Yes. If yes, please describe the nature of the contract or business and, if applicable, the 
relationship of the person to the corporation, business or entity involved: 

 
 
17. If the charter school is partnered with an educational service provider (a management 

company, whether for-profit or not-for-profit), please indicate whether you, your spouse, or 
any family member knows any employees, officers, owners, directors or agents of that 
provider. If your answer is in the affirmative, please describe any such relationship. 

 
 Yes. 
 Not applicable because the School does not/will not contract with a management   
company or charter management organization. 

  I / we do not know any such persons. 
 
 
18. If the charter school is partnered with an educational service provider, please indicate 

whether you, your spouse or other family member has a direct or indirect ownership, 
employment, contractual or management interest in the provider.  For any interest indicated, 
please provide a detailed description.  
 

 Yes. 
 Not applicable because the School will not contract with a management company or 
charter management organization. 

 I / we have no such interest. 
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19. If the charter school is partnered with an educational services provider, please indicate if 
you, your spouse or other family member anticipates conducting, or is conducting, any 
business with the provider. If so, please indicate the precise nature of the business that will 
be conducted. 
 

 Yes. 
 Not applicable because the School will not contract with a management company or 
charter management organization. 

 I / we do not anticipate conducting any such business. 
 
 
20. Please indicate the potential ethical or legal conflicts of interests (if any) that would, or are 

likely to, exist should you be approved for service on the charter school’s board. 
 

  None   Yes 

The Charter School will have a rigorous Conflict of Interest Policy, and By-laws and Ethics 
Policies to protect against potential ethical or legal conflicts of interest. I affirm that I will 
abide by these policies.  

21. Please explain how you would handle a situation in which you believe one or more 
members of the charter school’s board are involved in working for their own benefit, or the 
benefit of their friends and family. 
 

We will have strict rules and professional standards under the By-Laws and Ethics Policies of 
the Charter School, which I commit to follow, and affirm that I will follow. If I believed, or if 
I were to be informed, that someone may be violating our by-laws, rules, policies, NY State 
or Federal law, I would proceed according to the by-laws and ethics policy, to inform the 
board, and initiate a grievance, if appropriate. As a member of the board, I would help 
review, investigate the problem, make a determination, and I affirm that I would abide by the 
board’s determination. If I were involved in the investigation, I would recuse myself, and I 
affirm that I would abide by the board’s final determination, regardless of its impact on me. I 
affirm that I will carry out all legal and fiduciary responsibilities, and I would see to it, to the 
best of my abilities, that all duties and obligations under the School Charter and NY State 
and Federal law are fully met 
 

22. Please indicate whether you, your spouse or other family member is a director, officer, 
employee, partner or member of, or is otherwise associated with, any organization which 
filed an application in conjunction with the charter school, i.e., is partnered with the charter 
school. To the extent you have provided this information in response to the previous items 
16-23, you may so indicate.  

 
 This does not apply to me, my spouse or other family members. 
 Yes. 

 
 

Educational Philosophy -Proposed Board of Trustees Only 
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23. Please explain your understanding of the charter school’s mission and/or philosophy. 
 

This mission of the EULCS is to create an emotionally and intellectually stimulating Dual-
Immersion educational program for children K-5th grade, emphasizing STEM and Language 
Acquisition, in an inclusive, diverse and supportive environment. Our goal is that the 
majority of students will reach proficiency in Math, Science and two languages by the end of 
elementary school. Thereby, students can flourish, achieve high academic outcomes, and 
reach their full potential. 

Our philosophy is that the attitudes, values and norms of the school should reflect who we 
want our students to become and what they should learn and know. A 21st century education 
should be well rounded in math, science, language/literacy, computers and global 
competence. It is important to cultivate and develop respect for self, for others and for the 
environment. Our job, is to prepare the leaders of tomorrow.  

24. Please explain your understanding of the educational program of the charter school. 

The EULCS program will emphasize language acquisition for all students, through a dual-
immersion approach (English-Spanish and English-Mandarin), STEM, and a rigorous 
academic curriculum.  

25. Please indicate what you believe to be the characteristics of a successful charter school.  
Please provide the specific steps you think the board of the charter school will need to take to 
ensure that this charter school is and remains successful. 

A successful charter school will fulfill its legal and financial responsibilities and will satisfy 
all conditions outlined in its Charter, as authorized by NYSED. The Charter School 
leadership and staff must be of excellent professional caliber and integrity and must create an 
environment that enables students to achieve high outcomes and reach their full potential. 
The steps that must be taken by the board to achieve this include, but are not limited to, 
assuring that: a) eligible students have access to application information, b) eligible students 
are enrolled through a fair and objective process, c) there will be hiring and supervising of 
qualified staff who will provide academic and intellectual support to students, d) teachers and 
staff will be provided with opportunities to develop themselves professionally, and e) the 
Board of Trustees and Charter School staff will carry out their academic, professional, legal 
and financial responsibilities with regard to students, staff, and community, as specified in 
the School Charter and by NY State and Federal law.  
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NEW YORK STATE EDUCATION DEPARTMENT  

CHARTER SCHOOL OFFICE 

 

ATTACHMENT 5a: NEW APPLICANT AND PROSPECTIVE  

SCHOOL TRUSTEE BACKGROUND INFORMATION SHEET 

(For New School Applications Only) 

 

Applicant Group Members (“AG”): The term Applicant Group is newly applied to include those 

individuals formerly identified as lead applicants and those participating in the planning of the 

application to establish the proposed charter school; those who will comprise the initial board of 

trustees; and those who will become school employees—anyone who is involved in the 

development of the Letter of Intent and the Full Application. All members, including prospective 

board members, must provide the background information where indicated for Applicant Group 

Members.  

 

Prospective BOT Members (“BOT”): Service on a public charter school board of trustees 

(“board”) is a position of great trust and responsibility. As a member of a public charter school’s 

board, you are charged with overseeing the education of all students enrolled in the school, as well 

as the expenditure of public monies directed to the charter school. To properly evaluate proposed 

board members, please provide full and complete background information where indicated for 

proposed board members.  

 

Note: Additionally, prospective members of the Board of Trustees are required to undergo a 

criminal background check via a fingerprint scan arranged by and at the expense of the State 

Education Department. The inability or unwillingness of any member of the applicant group to 

promptly undergo the required criminal background check via fingerprint scans within the 

timeframe requested in advance of the Board of Regents meeting shall be grounds for 

terminating an application or denying a charter recommendation. 

 

 

CONTACT INFORMATION FOR ALL APPLICANT GROUP MEMBERS 

 

Member Name: Samson Oshunrinde 

Proposed Charter School Name: Education Unlimited Lyceum Charter School (EULCS) 

E-Mail Addre

Home Teleph

Home Addres

Business Tele

Business Address: ___________________________________________________ 

 

Please note that this document is considered a public record and as such, may be made available 

to members of the public upon request under the Freedom of Information Law.  Personal contact 

information provided above will be redacted. 
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Background Information – All Applicant Group Members  

 

1. Please provide your educational and employment history. You may do so by attaching a 

résumé. Note: Individuals are not required to have any of the above referenced education 

credentials to serve on a charter school’s Board of Trustees. This documentation is for identify 

verification only.  

 

 Résumé Attached 

 

 Copy of Diploma, Transcript or Supporting Documentation Attached 

 

 If education credentials are not available, please submit a signed and notarized letter 

stating the highest level of education obtained and the reason why the documentation 

cannot be provided.  

 

2. Please indicate how you became aware of the opportunity to join the applicant group. 

 

I know BOT member Iván DeJesús through Columbia University, and was invited to join the 

BOT by him, based on shared values and attitude towards education, and my experience, 

professionalism and expertise. 

 

3. Please affirm that you have read Article 56 of the New York State Education Law and 

understand the relationship between a charter school and the authorized chartering entity as 

defined in that statute. 

 

 I affirm. 

 

4. Please affirm that you have read and understand the charter school application, the charter 

school board’s by-laws and all proposed policies. If your team has not yet submitted a full 

application, please affirm that you will commit to read and understand the charter school 

application, the charter school board’s by-laws and all proposed policies at the time of its 

submission for review. 

 

 I affirm. 

Statement of Intent—All Applicant Group Members 

 

5. Please provide a personal statement regarding the experience and skills that you bring to the 

table. 

As a design professional, with over 20 years in architectural design and urban planning, I hope 

to offer the full breadth of knowledge and experience gained in the profession to EULCS in 

matters pertaining to Facilities, Space Planning and design. Some of my professional 

experience include many years with the NYC Dept. of Design and Construction, working with 

DOE to verify sites being considered meet the Mayors guidelines during the development of 

Universal Pre-K initiative. I addition to the for mentioned, I’ve also spent more years with 

various private consultant practice working with the NYC School Construction Authority. I 

believe that this and my current position as a project Manager with Columbia University 
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Facilities and Operation will be of benefit EUCLS as they move forward with their intent and 

initiatives to provide a safely design learning environment for their program.  

 

6. Please provide a personal statement regarding your role, responsibilities, and commitment in 

relation to the development and preparation of the application (as a member of the applicant 

group), and/or in relation to the operation of the charter school (if you are a member of the 

proposed initial board of trustees). 

In the development of the Charter School Application, my role was to provide 

insights, information and suggestions, based on my professional knowledge and 

experience, as the application was being developed, and to review the various 

document as they were being written.  

7. Please provide any other information that you feel is pertinent to the Department’s review of 

your background. 

 

 

 

 

 

 

 

 

 

 

 

Samson Oshunrinde__________________________________________________ 

Printed Name 

 

_____________________________________________________________________ 

Signature 

 

 

March 3, 2018______ 

Date 
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Background Information—Proposed Board of Trustees Only 

8. Please affirm that you are or will be at least eighteen years old at the time of your 

appointment/election to the board.  

 

 I affirm. 

 

 

9. Please indicate whether you have ever been convicted of a misdemeanor and/or felony in state 

or federal court in any jurisdiction.  

 

 This does not apply to me.   Yes.  

 

If the answer to this question is yes, please provide the following details regarding your 

conviction(s): (1) the name of the criminal offense(s); (2) whether the criminal offense(s) was 

a misdemeanor or felony; (3) the facts and circumstances surrounding your conviction(s); (4) 

the date(s) of your conviction(s); and (5) the date(s) of disposition(s). 

 

 

10. Please indicate if you currently have any criminal charge(s) pending against you in state or 

federal court in any jurisdiction.  

 

 This does not apply to me.   Yes. If yes, please provide an explanation. 

 

 

11. What board position(s) and/or offices(s) will you hold? (e.g., member, parent representative, 

vice-president, Finance committee, etc.):  

Member of the Board of Trustees  

 

12. Please explain why you wish to serve on the board. 

 

I am very committed to the development and creation of a high-quality school in this 

community and a school that implements innovative approaches to education for all. I believe 

students in this community can flourish and, when given a strong foundation in Language, Math 

and Science, they can go on to achieve in Middle School, High School, College or Career.  

13. Please indicate whether you have previously served or are currently serving on a board of a 

school district, a non-public school or any not-for-profit corporation (to the extent not 

otherwise indicated in your response to Item 1, above).   In addition, please describe any other 

experience, knowledge or skills you feel is relevant to service on the charter school board. 

 

 This does not apply to me.  Yes. (Include description here):  
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Conflict of Interest - Proposed Board of Trustees Only 

 

14. Please indicate whether you, your spouse, or other family member knows any of the other 

prospective board members. 

 

 I / we do not know any such persons. 

 Yes. If your answer is yes, please indicate the precise nature of your relationship here: 

 

 

15. Please indicate whether you, your spouse, or other family member knows any person who is a 

proposed charter school employee. 

 

  I / we do not know any such persons. 

 Yes. If yes, please indicate the precise nature of your relationship here: 

 

 

16. Please indicate if you, your spouse, or other family member or any corporation, business or 

other entity in which you, your spouse or other family member serve as an employee, officer, 

or director or own a controlling interest in, plans to contract or do business with, the proposed 

charter school, including but not limited to, the lease of real or personal property to the 

proposed charter school. 

 

  No.  

 Yes. If yes, please describe the nature of the contract or business and, if applicable, the 

relationship of the person to the corporation, business or entity involved: 

 

 

17. If the charter school is partnered with an educational service provider (a management 

company, whether for-profit or not-for-profit), please indicate whether you, your spouse, or 

any family member knows any employees, officers, owners, directors or agents of that 

provider. If your answer is in the affirmative, please describe any such relationship. 

 

 Yes. 

 Not applicable because the School does not/will not contract with a management   company 

or charter management organization. 

  I / we do not know any such persons. 

 

 

18. If the charter school is partnered with an educational service provider, please indicate whether 

you, your spouse or other family member has a direct or indirect ownership, employment, 

contractual or management interest in the provider.  For any interest indicated, please provide 

a detailed description.  

 

 Yes. 

 Not applicable because the School will not contract with a management company or charter 

management organization. 

 I / we have no such interest. 
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19. If the charter school is partnered with an educational services provider, please indicate if you, 

your spouse or other family member anticipates conducting, or is conducting, any business 

with the provider. If so, please indicate the precise nature of the business that will be 

conducted. 

 

 Yes. 

 Not applicable because the School will not contract with a management company or 

charter management organization. 

 I / we do not anticipate conducting any such business. 

 

 

20. Please indicate the potential ethical or legal conflicts of interests (if any) that would, or are 

likely to, exist should you be approved for service on the charter school’s board. 

 

  None   Yes 

The Charter School will have a rigorous Conflict of Interest Policy, and By-laws and Ethics 

Policies to protect against potential ethical or legal conflicts of interest. I affirm that I will abide 

by these policies.  

21. Please explain how you would handle a situation in which you believe one or more members 

of the charter school’s board are involved in working for their own benefit, or the benefit of 

their friends and family. 

We will have strict rules and professional standards under the By-Laws and Ethics Policies of 

the Charter School, which I commit to follow, and affirm that I will follow. If I believed, or if I 

were to be informed, that someone may be violating our by-laws, rules, policies, NY State or 

Federal law, I would proceed according to the by-laws and ethics policy, to inform the board, 

and initiate a grievance, if appropriate. As a member of the board, I would help review, 

investigate the problem, make a determination, and I affirm that I would abide by the board’s 

determination. If I were involved in the investigation, I would recuse myself, and I affirm that I 

would abide by the board’s final determination, regardless of its impact on me. I affirm that I 

will carry out all legal and fiduciary responsibilities, and I would see to it, to the best of my 

abilities, that all duties and obligations under the School Charter and NY State and Federal law 

are fully met 

22. Please indicate whether you, your spouse or other family member is a director, officer, 

employee, partner or member of, or is otherwise associated with, any organization which filed 

an application in conjunction with the charter school, i.e., is partnered with the charter school. 

To the extent you have provided this information in response to the previous items 16-23, you 

may so indicate.  

 

 This does not apply to me, my spouse or other family members. 

 Yes. 
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Educational Philosophy -Proposed Board of Trustees Only 

 

23. Please explain your understanding of the charter school’s mission and/or philosophy. 

 

This mission of the EULCS is to create an emotionally and intellectually stimulating Dual-

Immersion educational program for children K-5th grade, emphasizing STEM and Language 

Acquisition, in an inclusive, diverse and supportive environment. Our goal is that the majority 

of students will reach proficiency in Math, Science and two languages by the end of elementary 

school. Thereby, students can flourish, achieve high academic outcomes, and reach their full 

potential. 

Our philosophy is that the attitudes, values and norms of the school should reflect who we want 

our students to become and what they should learn and know. A 21st century education should 

be well rounded in math, science, language/literacy, computers and global competence. It is 

important to cultivate and develop respect for self, for others and for the environment. Our job, 

is to prepare the leaders of tomorrow.  

24. Please explain your understanding of the educational program of the charter school. 

The EULCS program will emphasize language acquisition for all students, through a dual-

immersion approach (English-Spanish and English-Mandarin), STEM, and a rigorous academic 

curriculum.  

25. Please indicate what you believe to be the characteristics of a successful charter school.  Please 

provide the specific steps you think the board of the charter school will need to take to ensure 

that this charter school is and remains successful. 

A successful charter school will fulfill its legal and financial responsibilities and will satisfy all 

conditions outlined in its Charter, as authorized by NYSED. The Charter School leadership and 

staff must be of excellent professional caliber and integrity and must create an environment that 

enables students to achieve high outcomes and reach their full potential. The steps that must be 

taken by the board to achieve this include, but are not limited to, assuring that: a) eligible 

students have access to application information, b) eligible students are enrolled through a fair 

and objective process, c) there will be hiring and supervising of qualified staff who will provide 

academic and intellectual support to students, d) teachers and staff will be provided with 

opportunities to develop themselves professionally, and e) the Board of Trustees and Charter 

School staff will carry out their academic, professional, legal and financial responsibilities with 

regard to students, staff, and community, as specified in the School Charter and by NY State 

and Federal law.  
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STATEMENT OF ASSURANCE—PROPOSED TRUSTEES ONLY 

 

I, Samson Oshunrinde (name of proposed board member) state that I am the applicant for board 

member approval and I have read the questionnaire and any supporting documents and know the 

contents thereof; that the same is true to my knowledge except as to the matters therein stated to 

be alleged upon information and belief, and as to those matters I believe it to be true and further 

acknowledge that  I am aware of the fact that, pursuant to Penal Law §175.30, a person who 

knowingly offers a false instrument for filing to a public official or public servant is guilty of 

Offering a False Instrument for Filing in the 2nd Degree, a Class A Misdemeanor. 

 

 

 
 

 

March 3, 2018________ 

Date 
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NEW 
YORK STATE EDUCATION DEPARTMENT CHARTER SCHOOL OFFICE  

 

ATTACHMENT 5a: NEW APPLICANT AND PROSPECTIVE SCHOOL TRUSTEE BACKGROUND 
INFORMATION SHEET (For New School Applications Only)  

Applicant Group Members (“AG”): The term Applicant Group is newly applied to include those individuals 

formerly identified as lead applicants and those participating in the planning of the application to establish the 
proposed charter school; those who will comprise the initial board of trustees; and those who will become school 
employees— anyone who is involved in the development of the Letter of Intent and the Full Application. All members, 
including prospective board members, must provide the background information where indicated for Applicant Group 
Members.  

Prospective BOT Members (“BOT”): Service on a public charter school board of trustees (“board”) is a position 
of great trust and responsibility. As a member of a public charter school’s board, you are charged with overseeing the 
education of all students enrolled in the school, as well as the expenditure of public monies directed to the charter 
school. To properly evaluate proposed board members, please provide full and complete background information 
where indicated for proposed board members.  

Note: Additionally, prospective members of the Board of Trustees are required to undergo a criminal background 

check via a fingerprint scan arranged by and at the expense of the State Education Department. The inability or 
unwillingness of any member of the applicant group to promptly undergo the required criminal 
background check via fingerprint scans within the timeframe requested in advance of the Board of 
Regents meeting shall be grounds for terminating an application or denying a charter 
recommendation.  

CONTACT INFORMATION FOR ALL APPLICANT GROUP MEMBERS  

Member Name: ______Li Li Lin____________________________________________ 
Proposed Charter School Name:  Education Unlimited Lyceum Charter School (EULCS)  
E-Mail Address: _
Home Telephone:
Home Address: _
Business Telepho
 Business Addres
 

Please note that this document is considered a public record and as such, may be made available to members of the 
public upon request under the Freedom of Information Law. Personal contact information provided above will be 
redacted.  
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Background Information – All Applicant Group Members  
1. Please provide your educational and employment history. You may do so by attaching a 

résumé.  

 Résumé Attached 

2. Please provide a copy of Diploma or Transcript from your highest degree granting Institution. 
(If Diploma/Transcript is not available, submit a signed, notarized letter stating your highest 
degree, date and institution, and reason why document is not available.) 

 Copy of Diploma, Transcript or Supporting Documentation Attached 

3. Please indicate how you became aware of the opportunity to join the applicant group. 

I know Susana DeJesús professionally and was invited to join the BOT because of my 
experience, professionalism and expertise. 

4. Please affirm that you have read Article 56 of the New York State Education Law and 
understand the relationship between a charter school and the authorized chartering entity as 
defined in that statute.  

I affirm. 

5. Please affirm that you have read and understand the charter school application, the charter 
school board’s by-laws and all proposed policies. If your team has not yet submitted a full 
application, please affirm that you will commit to read and understand the charter school 
application, the charter school board’s by-laws and all proposed policies at the time of its 
submission for review.  

 I affirm,   
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Statement of Intent—All Applicant Group Members 
6. Please provide a personal statement regarding the experience and skills that you bring to the 

table. 
 
My over-decade classroom teaching experience in bilingual education plus my skills in 
administration of successful Chinese mandarin immersion programs from budget 
planning, curriculum development, teacher hiring, and designing Professional Learning 
for  instructional staff have prepare me to be a valuable member in the charter school 
application process. My bicultural background enriches and provides unique 
perspectives to the team in the development of strategic planning for the success of the 
carter school application.  
 

7. Please provide a personal statement regarding your role, responsibilities, and commitment in 
relation to the development and preparation of the application (as a member of the applicant 
group), and/or in relation to the operation of the charter school (if you are a member of the 
proposed initial board of trustees).  

In the development of the Charter School Application, my role was to review the application 
as it was being written, and provide insights and suggestions based on my professional 
knowledge and experience. 

8. Please provide any other information that you feel is pertinent to the Department’s review of 
your background.  

 

________________________Li Li Lin_______________________________ Printed Name  
 

_______   _____________________________________ Signature  
 
__________01/18/2018____________________________  
Date  
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Background Information—Proposed Board of Trustees Only  
9. Please affirm that you are or will be at least eighteen years old at the time of your 

appointment/election to the board.  

I affirm, I am at least 18 years of age at the time of BOT elections.  

10. Please indicate whether you have ever been convicted of a misdemeanor and/or felony in state 
or federal court in any jurisdiction.  

This does not apply to me. Yes.  

If the answer to this question is yes, please provide the following details regarding your 
conviction(s): (1) the name of the criminal offense(s); (2) whether the criminal offense(s) was 
a misdemeanor or felony; (3) the facts and circumstances surrounding your conviction(s); (4) 
the date(s) of your conviction(s); and (5) the date(s) of disposition(s).  

11. Please indicate if you currently have any criminal charge(s) pending against you in state or 
federal court in any jurisdiction.  

This does not apply to me. Yes. If yes, please provide an explanation.  

12. What board position(s) and/or offices(s) will you hold? (e.g., member, parent representative, 
vice-president, Finance committee, etc.):  

Member of the Board of Trustees  

13. Please explain why you wish to serve on the board.  

I believe in the mission of the school to provide high quality education in this community that 
will enable students to flourish and achieve in Middle School, High School, College or Career.  

14. Please indicate whether you have previously served or are currently serving on a board of a 
school district, a non-public school or any not-for-profit corporation (to the extent not otherwise 
indicated in your response to Item 1, above). In addition, please describe any other experience, 
knowledge or skills you feel is relevant to service on the charter school board.  

This does not apply to me. Yes. (Include description here):  
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Conflict of Interest - Proposed Board of Trustees Only 

15. Please indicate whether you, your spouse, or other family member knows any of the other 
prospective board members.   

 I / we do not know any such persons.  
Yes. If your answer is yes, please indicate the precise nature of your relationship here:  

I know Ivan DeJesús professionally. He worked in Englewood during the time I was the 
Director of Mandarin programs, and he was approved by the board as an outside 
evaluator to the district Mandarin program. I also know Susan Ho, who was doing 
research which not related to the Mandarin program in Englewood during that period of 
time.  
 

16. Please indicate whether you, your spouse, or other family member knows any person who 
is a proposed charter school employee.  

I / we do not know any such persons.  
Yes. If yes, please indicate the precise nature of your relationship here:  

I know Susana DeJesús professionally, who is the proposed Education Leader of the 
Charter School. 

17. Please indicate if you, your spouse, or other family member or any corporation, business 
or other entity in which you, your spouse or other family member serve as an employee, 
officer, or director or own a controlling interest in, plans to contract or do business with, the 
proposed charter school, including but not limited to, the lease of real or personal property 
to the proposed charter school.  
 

No. Yes. 
If yes, please describe the nature of the contract or business and, if applicable, the 
relationship of the person to the corporation, business or entity involved:  
 

18. If the charter school is partnered with an educational service provider (a management 
company, whether for-profit or not-for-profit), please indicate whether you, your spouse, or 
any family member knows any employees, officers, owners, directors or agents of that 
provider. If your answer is in the affirmative, please describe any such relationship. 

Yes.  
 Not applicable because the School does not/will not contract with a management 

company or charter management organization.  
 I / we do not know any such persons.  

 

19. If the charter school is partnered with an educational service provider, please indicate 
whether you, your spouse or other family member has a direct or indirect ownership, 
employment, contractual or management interest in the provider. For any interest indicated, 
please provide a detailed description. 

Yes.  
 Not applicable because the School does not/will not contract with a management 

company or charter management organization.  
 I / we do not know any such persons. 



 6 

  



 7 

20. If the charter school is partnered with an educational services provider, please indicate if 
you, your spouse or other family member anticipates conducting, or is conducting, any 
business with the provider. If so, please indicate the precise nature of the business that will 
be conducted.  

Yes.  
 Not applicable because the School does not/will not contract with a management 

company or charter management organization.  
 I / we do not know any such persons.  

21. Please indicate the potential ethical or legal conflicts of interests (if any) that would, or are 
likely to, exist should you be approved for service on the charter school’s board. 

 None  Yes  

22. Please explain how you would handle a situation in which you believe one or more 
members of the charter school’s board are involved in working for their own benefit, or the 
benefit of their friends and family. 

Rules and standards under the Charter School by-laws, and ethics policy are defined. If I 
believed, or if I were to be informed, that someone may be violating our rules, policies or 
NY State law, I would proceed according to the by-laws and ethics policy, to inform the 
board, and initiate a grievance, if appropriate. As a member of the board, I would help 
review, investigate the problem, and make a determination, and I affirm that I would abide 
by the board’s determination. If I were involved in the investigation, I would recuse myself, 
and I affirm that I would abide by the board’s final determination. I would carry out all 
legal and fiduciary responsibilities, and I would see to it that all duties and obligations 
under the School Charter and NY State law are fully met, to the best of my abilities.  

23. Please indicate whether you, your spouse or other family member is a director, officer, 
employee, partner or member of, or is otherwise associated with, any organization which 
filed an application in conjunction with the charter school, i.e., is partnered with the charter 
school. To the extent you have provided this information in response to the previous items 
16-23, you may so indicate. 

 This does not apply to me, my spouse or other family members.  
Yes.  
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Educational Philosophy -Proposed Board of Trustees Only 

24. Please explain your understanding of the charter school’s mission and/or philosophy.  

This mission of this Charter School is to create an emotionally and intellectually 
stimulating Dual Language/Immersion educational program for children K-5th grade, in an 
inclusive, diverse and supportive environment, which will enable students to flourish, 
achieve high academic outcomes, and reach their full potential. 

Our philosophy Is that the attitudes, values and norms of the school should reflect 
who we want our students to become and what they should know. A 21st century 
education should be well rounded in math, science, language/literacy and global 
competence. It is important to cultivate and develop respect for self, for others and 
for the environment. Our job, is to prepare the leaders of tomorrow.  

25. Please explain your understanding of the educational program of the charter school.  

The EULCS program will emphasize language acquisition for all students, through a Dual 
Language/Immersion approach (English-Spanish and English-Mandarin), STEM, and a 
rigorous academic curriculum.  

26. Please indicate what you believe to be the characteristics of a successful charter school. 
Please provide the specific steps you think the board of the charter school will need to take 
to ensure that this charter school is and remains successful.  

A successful charter school will fulfill its legal and financial responsibilities and will satisfy 
all conditions outlined in its Charter, as authorized by NYSED. The Charter School 
leadership and staff must be of high professional quality and integrity, and must create an 
environment that enables students to achieve high outcomes, and reach their full potential. 
The steps that must be taken by the board to achieve this include, but are not limited to, 
assuring that: a) eligible students have access to application information, b) eligible 
students are enrolled through a fair and objective process, c) the hiring and supervising of 
qualified staff who will provide academic and intellectual support to students, d) teachers 
and staff will be provided with opportunities to develop themselves professionally, and e) 
the Board of Trustees and Charter School staff will carry out their academic, professional, 
legal and financial responsibilities with regard to students, staff, and community, as 
specified in the School Charter and by NY State and Federal law.  

STATEMENT OF ASSURANCE—PROPOSED TRUSTEES ONLY 

I, ______Li Li Lin_______________________________________________________ 
(name of proposed board member) state that I am the applicant for board member approval and 
I have read the questionnaire and any supporting documents and know the contents thereof; 
that the same is true to my knowledge except as to the matters therein stated to be alleged 
upon information and belief, and as to those matters I believe it to be true and further 
acknowledge that I am aware of the fact that, pursuant to Penal Law §175.30, a person who 
knowingly offers a false instrument for filing to a public official or public servant is guilty of 
Offering a False Instrument for Filing in the 2nd Degree, a Class A Misdemeanor.  
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________ __________________________________ 
Signature 
 
____01/18/18______________________________________ 
Date 



	 1	

  
NEW YORK STATE EDUCATION DEPARTMENT CHARTER SCHOOL OFFICE  

 

ATTACHMENT 5a: NEW APPLICANT AND PROSPECTIVE SCHOOL TRUSTEE 
BACKGROUND INFORMATION SHEET (For New School Applications Only)  

Applicant Group Members (“AG”): The term Applicant Group is newly applied to include 
those individuals formerly identified as lead applicants and those participating in the planning of 
the application to establish the proposed charter school; those who will comprise the initial 
board of trustees; and those who will become school employees— anyone who is involved in 
the development of the Letter of Intent and the Full Application. All members, including 
prospective board members, must provide the background information where indicated for 
Applicant Group Members.  

Prospective BOT Members (“BOT”): Service on a public charter school board of trustees 
(“board”) is a position of great trust and responsibility. As a member of a public charter school’s 
board, you are charged with overseeing the education of all students enrolled in the school, as 
well as the expenditure of public monies directed to the charter school. To properly evaluate 
proposed board members, please provide full and complete background information where 
indicated for proposed board members.  

Note: Additionally, prospective members of the Board of Trustees are required to undergo a 
criminal background check via a fingerprint scan arranged by and at the expense of the State 
Education Department. The inability or unwillingness of any member of the applicant 
group to promptly undergo the required criminal background check via fingerprint scans 
within the timeframe requested in advance of the Board of Regents meeting shall be 
grounds for terminating an application or denying a charter recommendation.  

CONTACT INFORMATION FOR ALL APPLICANT GROUP MEMBERS  

Member Name: Susan Ho 
Proposed Charter School Name:  Education Unlimited Lyceum Charter School (EULCS)  
E-Mail Address
Home Telepho
Home Address
Business Telep
Business Addr
 

Please note that this document is considered a public record and as such, may be made 
available to members of the public upon request under the Freedom of Information Law. 
Personal contact information provided above will be redacted.  
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Background Information – All Applicant Group Members  
1. Please provide your educational and employment history. You may do so by attaching a 

résumé.  

 Résumé Attached 

2. Please provide a copy of Diploma or Transcript from your highest degree granting 
Institution. (If Diploma/Transcript is not available, submit a signed, notarized letter stating 
your highest degree, date and institution, and reason why document is not available.) 

 Copy of Diploma, Transcript or Supporting Documentation Attached 

3. Please indicate how you became aware of the opportunity to join the applicant group. 

I know Susana DeJesús professionally and was invited by her to join the BOT because of 
my experience, professionalism and expertise. 

4. Please affirm that you have read Article 56 of the New York State Education Law and 
understand the relationship between a charter school and the authorized chartering 
entity as defined in that statute.  

 I affirm. 

5. Please affirm that you have read and understand the charter school application, the 
charter school board’s by-laws and all proposed policies. If your team has not yet 
submitted a full application, please affirm that you will commit to read and understand 
the charter school application, the charter school board’s by-laws and all proposed 
policies at the time of its submission for review.  

 I affirm.   
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Statement of Intent—All Applicant Group Members 
6. Please provide a personal statement regarding the experience and skills that you bring 

to the table.  

I am currently a Special Education teacher at a New York City public school.  I teach in both 
Integrated Co-Taught and Self-Contained class settings.  As a Special Education teacher, I 
am up-to-date with current academic policies and how it applies to this special population to 
ensure that our school remains in compliance.  I was also the Special Education liason for 
our school one year to connect with our Affinity group from central and turnkey updates to 
policies to our department teachers.  I use SESIS on a regular basis to keep track of our 
students, help related service providers locate students to help with first attends.  I am also 
experienced in conducting annual reviews and writing IEPs.  I am also the testing 
coordinator for the school so I use STARS to program regents and ATS to access reports 
and print testing documents.  I also assist with programing student schedules (focusing on 
ENL and Special Education populations) each semester.   

7. Please provide a personal statement regarding your role, responsibilities, and 
commitment in relation to the development and preparation of the application (as a 
member of the applicant group), and/or in relation to the operation of the charter school 
(if you are a member of the proposed initial board of trustees).  

In the development of the Charter School Application, my role was to review the application 
as it was being written, and provide insights and suggestions based on my professional 
knowledge and experience. 

8. Please provide any other information that you feel is pertinent to the Department’s 
review of your background.  

_________________________________________________________________ Printed Name  
 
____________________________________________________________________ Signature  
 
______________________________________  
Date  
  

Susan Ho

2/2/2018
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Background Information—Proposed Board of Trustees Only  
9. Please affirm that you are or will be at least eighteen years old at the time of your 

appointment/election to the board.  

I affirm, I am at least 18 years of age at the time of BOT elections.  

10. Please indicate whether you have ever been convicted of a misdemeanor and/or felony in 
state or federal court in any jurisdiction.  

This does not apply to me. Yes.  

If the answer to this question is yes, please provide the following details regarding your 
conviction(s): (1) the name of the criminal offense(s); (2) whether the criminal offense(s) 
was a misdemeanor or felony; (3) the facts and circumstances surrounding your 
conviction(s); (4) the date(s) of your conviction(s); and (5) the date(s) of disposition(s).  

11. Please indicate if you currently have any criminal charge(s) pending against you in state or 
federal court in any jurisdiction.  

This does not apply to me. Yes. If yes, please provide an explanation.  

12. What board position(s) and/or offices(s) will you hold? (e.g., member, parent 
representative, vice-president, Finance committee, etc.):  

Member of the Board of Trustees  

13. Please explain why you wish to serve on the board.  

I believe in the mission of the school, which is to provide high quality education in this 
community, that will enable students to flourish and achieve in Middle School, High 
School, College or Career.  

14. Please indicate whether you have previously served or are currently serving on a board of 
a school district, a non-public school or any not-for-profit corporation (to the extent not 
otherwise indicated in your response to Item 1, above). In addition, please describe any 
other experience, knowledge or skills you feel is relevant to service on the charter school 
board.  

This does not apply to me.  
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Conflict of Interest - Proposed Board of Trustees Only 

15. Please indicate whether you, your spouse, or other family member knows any of the other 
prospective board members.   

 I / we do not know any such persons.  
Yes. If your answer is yes, please indicate the precise nature of your relationship here:  

I have a professional relationship with LiLi Lin and Ivan De Jesus when I conducted research in 
the Englewood school district. 

16. Please indicate whether you, your spouse, or other family member knows any person who 
is a proposed charter school employee.  

I / we do not know any such persons.  
Yes. If yes, please indicate the precise nature of your relationship here:  

I know Susana DeJesús professionally, who is the proposed Education Leader of the 
Charter School. 

17. Please indicate if you, your spouse, or other family member or any corporation, business 
or other entity in which you, your spouse or other family member serve as an employee, 
officer, or director or own a controlling interest in, plans to contract or do business with, the 
proposed charter school, including but not limited to, the lease of real or personal property 
to the proposed charter school.  
 

No. 
 

18. If the charter school is partnered with an educational service provider (a management 
company, whether for-profit or not-for-profit), please indicate whether you, your spouse, or 
any family member knows any employees, officers, owners, directors or agents of that 
provider. If your answer is in the affirmative, please describe any such relationship. 

 
 Not applicable because the School does not/will not contract with a 

management company or charter management organization.  
 

19. If the charter school is partnered with an educational service provider, please indicate 
whether you, your spouse or other family member has a direct or indirect ownership, 
employment, contractual or management interest in the provider. For any interest indicated, 
please provide a detailed description. 

 
 Not applicable because the School does not/will not contract with a management 

company or charter management organization.  
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20. If the charter school is partnered with an educational services provider, please indicate if 
you, your spouse or other family member anticipates conducting, or is conducting, any 
business with the provider. If so, please indicate the precise nature of the business that will 
be conducted.  

 Not applicable because the School does not/will not contract with a management 
company or charter management organization.  
 

21. Please indicate the potential ethical or legal conflicts of interests (if any) that would, or are 
likely to, exist should you be approved for service on the charter school’s board. 

 None  

22. Please explain how you would handle a situation in which you believe one or more 
members of the charter school’s board are involved in working for their own benefit, or the 
benefit of their friends and family. 

Rules and standards under the Charter School by-laws, and ethics policy are defined. If I 
believed, or if I were to be informed, that someone may be violating our rules, policies or 
NY State law, I would proceed according to the by-laws and ethics policy, to inform the 
board, and initiate a grievance, if appropriate. As a member of the board, I would help 
review, investigate the problem, and make a determination, and I affirm that I would abide 
by the board’s determination. If I were involved in the investigation, I would recuse myself, 
and I affirm that I would abide by the board’s final determination. I would carry out all legal 
and fiduciary responsibilities, and I would see to it that all duties and obligations under the 
School Charter and NY State law are fully met, to the best of my abilities.  

23. Please indicate whether you, your spouse or other family member is a director, officer, 
employee, partner or member of, or is otherwise associated with, any organization which 
filed an application in conjunction with the charter school, i.e., is partnered with the charter 
school. To the extent you have provided this information in response to the previous items 
16-23, you may so indicate. 

 This does not apply to me, my spouse or other family members.  
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Educational Philosophy -Proposed Board of Trustees Only 

24. Please explain your understanding of the charter school’s mission and/or philosophy.  

This mission of this Charter School is to create an emotionally and intellectually stimulating 
Dual Language/Immersion educational program for children K-5th grade, in an inclusive, 
diverse and supportive environment, which will enable students to flourish, achieve high 
academic outcomes, and reach their full potential. 

Our philosophy Is that the attitudes, values and norms of the school should reflect who we 
want our students to become and what they should know. A 21st century education should 
be well rounded in math, science, language/literacy and global competence. It is important 
to cultivate and develop respect for self, for others and for the environment. Our job, is to 
prepare the leaders of tomorrow.  

25. Please explain your understanding of the educational program of the charter school.  

The EULCS program will emphasize language acquisition for all students, through a Dual 
Language/Immersion approach (English-Spanish and English-Mandarin), STEM, and a 
rigorous academic curriculum.  

26. Please indicate what you believe to be the characteristics of a successful charter school. 
Please provide the specific steps you think the board of the charter school will need to take 
to ensure that this charter school is and remains successful.  

A successful charter school will fulfill its legal and financial responsibilities and will satisfy 
all conditions outlined in its Charter, as authorized by NYSED. The Charter School 
leadership and staff must be of high professional quality and integrity, and must create an 
environment that enables students to achieve high outcomes, and reach their full potential. 
The steps that must be taken by the board to achieve this include, but are not limited to, 
assuring that: a) eligible students have access to application information, b) eligible 
students are enrolled through a fair and objective process, c) the hiring and supervising of 
qualified staff who will provide academic and intellectual support to students, d) teachers 
and staff will be provided with opportunities to develop themselves professionally, and e) 
the Board of Trustees and Charter School staff will carry out their academic, professional, 
legal and financial responsibilities with regard to students, staff, and community, as 
specified in the School Charter and by NY State and Federal law.  

STATEMENT OF ASSURANCE—PROPOSED TRUSTEES ONLY 

I, Susan Ho (name of proposed board member) state that I am the applicant for board member 
approval and I have read the questionnaire and any supporting documents and know the 
contents thereof; that the same is true to my knowledge except as to the matters therein stated 
to be alleged upon information and belief, and as to those matters I believe it to be true and 
further acknowledge that I am aware of the fact that, pursuant to Penal Law §175.30, a person 
who knowingly offers a false instrument for filing to a public official or public servant is guilty of 
Offering a False Instrument for Filing in the 2nd Degree, a Class A Misdemeanor.  
 
________________________________________                             2/2/18 
Signature         Date 
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NEW YORK STATE EDUCATION DEPARTMENT CHARTER SCHOOL OFFICE  

 

ATTACHMENT 5a: NEW APPLICANT AND PROSPECTIVE SCHOOL TRUSTEE 

BACKGROUND INFORMATION SHEET (For New School Applications Only)  

Applicant Group Members (“AG”): The term Applicant Group is newly applied to include 

those individuals formerly identified as lead applicants and those participating in the planning of 

the application to establish the proposed charter school; those who will comprise the initial board 

of trustees; and those who will become school employees— anyone who is involved in the 

development of the Letter of Intent and the Full Application. All members, including prospective 

board members, must provide the background information where indicated for Applicant Group 

Members.  

Prospective BOT Members (“BOT”): Service on a public charter school board of trustees 

(“board”) is a position of great trust and responsibility. As a member of a public charter school’s 

board, you are charged with overseeing the education of all students enrolled in the school, as 

well as the expenditure of public monies directed to the charter school. To properly evaluate 

proposed board members, please provide full and complete background information where 

indicated for proposed board members.  

Note: Additionally, prospective members of the Board of Trustees are required to undergo a 

criminal background check via a fingerprint scan arranged by and at the expense of the State 

Education Department. The inability or unwillingness of any member of the applicant group to 

promptly undergo the required criminal background check via fingerprint scans within the 

timeframe requested in advance of the Board of Regents meeting shall be grounds for 

terminating an application or denying a charter recommendation.  

CONTACT INFORMATION FOR ALL APPLICANT GROUP MEMBERS  

Member Name: ______Dr. Susana C. DeJesús __________________________________ 

Proposed Charter School Name: Education Unlimited Lyceum Charter School (EULCS)  

E-Mail Address: _

Home Telephone:

Home Address: _

Business Telepho

Business Address:

 

Please note that this document is considered a public record and as such, may be made available 

to members of the public upon request under the Freedom of Information Law. Personal contact 

information provided above will be redacted.  
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Background Information – All Applicant Group Members  

1. Please provide your educational and employment history. You may do so by attaching a 

résumé.  

 Résumé Attached 

2. Please provide a copy of Diploma or Transcript from your highest degree granting 

Institution. (If Diploma/Transcript is not available, submit a signed, notarized letter 

stating your highest degree, date and institution, and reason why document is not 

available.) 

 Copy of Diploma, Transcript or Supporting Documentation Attached 

3. Please indicate how you became aware of the opportunity to join the applicant group. 

I developed the concept of a Charter School in 2016 and began to discuss the idea with 

colleagues. As it seemed to be feasible, I began to ascertain who could be potential BOT 

members, based on the experience, professionalism and expertise of colleagues, and started 

to invite them to join the board.  

4. Please affirm that you have read Article 56 of the New York State Education Law and 

understand the relationship between a charter school and the authorized chartering entity 

as defined in that statute.  

 I affirm. 

5. Please affirm that you have read and understand the charter school application, the 

charter school board’s by-laws and all proposed policies. If your team has not yet 

submitted a full application, please affirm that you will commit to read and understand 

the charter school application, the charter school board’s by-laws and all proposed 

policies at the time of its submission for review.  

  I affirm,   
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Statement of Intent—All Applicant Group Members 

 

6. Please provide a personal statement regarding the experience and skills that you bring to 

the table.  

As detailed in my CV, in 1998 I wrote a grant, and developed an innovative Dual Language 

Pilot program, in Newark, New Jersey, which had outstanding success for over 12 years. In 

addition, over the last 20 years, I have developed and implemented ESL, Dual Language and 

Language Acquisition programs: 1- As Professor on the Faculty of Education, University of 

Puerto Rico, I developed an ESL curriculum and was consultant to the government of Aruba 

for setting up a 4-language public school (K-5); As member of Graduate Faculty, Bank Street 

College of Education, I wrote the grant to implement a pilot Dual Language program K-4, 

and was Early Childhood Bilingual Consultant; as Director of Title III. Bilingual/ESL in 

Newark, NJ, I was in charge of Bilingual, ESL and Dual Language programs, and Staff 

Development for 350 Bilingual and ESL teachers; as Head Start/Early Head Start Federal 

Monitor for Curriculum and Instruction, I helped evaluate programs for EC bilingual students 

and ELLs; as Independent Consultant in Language Acquisition (Dual/Immersion, Bilingual 

Writing Process and Early Childhood) I was consultant to numerous school districts for 

developing effective programs for ELLs and other at-risk students; as Consultant to several 

private Spanish and Mandarin schools in NYC and NJ, I helped implement state-of-the art 

Dual Language-Immersion. My experience includes membership on NYSED and NJDOE 

education policy committees for Bilingual/Early Childhood. Based on this experience, I 

developed, with others, the concept of the EULCS and I am confident that my team and I can 

implement an excellent Dual Language Immersion program in Washington Heights/Inwood. 

7. Please provide a personal statement regarding your role, responsibilities, and 

commitment in relation to the development and preparation of the application (as a 

member of the applicant group), and/or in relation to the operation of the charter school 

(if you are a member of the proposed initial board of trustees).  

I was one of the writers of the LOI and the RFP Charter School application. Together with 

others, I planned, wrote and reviewed the documents as they were being written, provided 

insights and suggestions, based on my professional knowledge and experience. 

8. Please provide any other information that you feel is pertinent to the Department’s review 

of your background.  

I have also written articles about Dual Language, Immersion Programs, ESL and the teaching 

of English, Bilingual Education, and Language Acquisition. Please see my CV attached. 
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_________ Susana C. DeJesus ________________________________________________  

Printed 

_____________________________________________________________________  

Signature  

_________________January 27, 2018_________ 

Date 
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