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Recommending and Administering “Tests Read” 
 
The accommodation of “tests read” allows students with disabilities that limit their 

ability to decode print the opportunity to demonstrate content knowledge in all subject 
areas by mitigating the effects of a reading or print disability. “Tests read” should be a 
low-incidence accommodation, as it is not effective or appropriate for many students with 
disabilities. Providing read-aloud accommodations for students who do not need them 
may have a negative effect on such students’ test performance.  

 
Accommodating students with disabilities through auditory presentation of tests 

does not replace high-quality, specially designed reading instruction by appropriately 
certified and qualified teachers for such students, nor does it eliminate the need for 
schools to conduct ongoing assessments1 of the individual reading skills of such students, 
and provide continued instruction on specific reading skills. Students with disabilities who 
are provided the accommodation of “tests read” on the Grades 3-8 ELA Assessments 
must still be considered, as appropriate, for academic intervention services (AIS). 
Evaluative and instructional information that supports the student’s need for the 
accommodation “tests read” may be considered as a part of the multiple measures of 
student performance that inform decisions regarding AIS for individual students. 
Additional guidance on the use of research-based instructional practices in reading for 
students with disabilities may be found in NYSED’s Quality Indicator Review and Resource 
Guides for Literacy (http://www.p12.nysed.gov/specialed/techassist/literacyQI-
August2014.pdf).  

 
Providing the “tests read” accommodation on tests primarily assessing reading 

comprehension (e.g., the Grades 3-8 ELA Tests or the Reading sections of the 
NYSESLAT) may not be appropriate for students with moderate reading disabilities who 
may be provided the “tests read” accommodation in other content areas (e.g., social 
studies, math, or science). If “tests read” is recommended by a student’s CSE/504 
Committee as a testing accommodation for a student with a disability in Grades 3 through 
8, the student’s IEP/504 plan must indicate whether it is appropriate to provide this 
accommodation on all tests (which would include tests of reading comprehension, such 
as the Grades 3-8 ELA Tests or the Reading sections of the NYSESLAT). Recommending 
“tests read” on all tests for students in the elementary or intermediate grade levels may 
be appropriate when the student’s disability-related issues preclude or severely limit 
decoding skills or print access, even with the use of other testing accommodations. 
Testing accommodations, including “tests read,” should not be recommended in a test-
specific manner, but should describe the conditions and types of tests for which an 
accommodation must or must not be provided. As with all IEP/504 plan 
recommendations, testing accommodations must be reviewed at least annually and 
revised as necessary to meet the changing needs of each student. It is critical that a 

                                            
1 For local assessments, screenings, or individual evaluations designed to measure specific reading skills 
for the purposes of determining eligibility for services or informing reading instruction, reading such 
assessments to students may not yield valid results and may affect the student’s identification for 
appropriate services. 

http://www.p12.nysed.gov/specialed/%20techassist/literacyQI-August2014.pdf
http://www.p12.nysed.gov/specialed/%20techassist/literacyQI-August2014.pdf
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student’s testing accommodations are recommended based on current information 
related to his or her present levels of performance.  

Sample profiles of students with disabilities in the elementary or 
intermediate grades that severely limit or preclude the ability to decode 
print*: 
 
Sample #1: Amaya is a student with a learning disability. She is in 5th grade and has been 
consistently receiving research-based, specially designed reading instruction by appropriately 
certified and qualified teachers. Although she has made slow progress since kindergarten, as 
evidenced by progress monitoring within a Response to Intervention framework and reports on 
IEP goals and objectives, recent evaluation results indicate that her decoding and fluency skills 
are significantly below average, at more than two standard deviations below the mean. Amaya 
prefers to read with the accommodation of color overlays, but even with the use of such 
accommodations, classroom reading assessments indicate that her instructional reading level is 
consistent with skills shown by students in first grade. However, when provided auditory 
accommodations in class, she is able to demonstrate grade-level comprehension and content 
knowledge. 
 
Sample #2: Ben is a 3rd grade student who is blind. He has been identified as a student with a 
disability and is receiving instruction in braille by appropriately trained and qualified teachers. 
However, he is not yet proficient in braille, as his blindness resulted from an accident he 
experienced over the summer. He requires auditory accommodations in order to participate in 
instruction and assessments involving print.  
 
Sample #3: Chava is a 6th grade student who has been identified as having a disability due to 
“other health impairment.” When she was 9 years old, Chava had a stroke which impaired some 
skills related to reading, writing, speech, and language. Her writing skills have improved since her 
stroke, but reading and oral word retrieval remain significant challenges. Chava receives 
research-based, specially designed reading instruction by appropriately certified and qualified 
teachers, as well as related services. She has made progress in functional reading skills; 
however, her decoding skills are still significantly below average, as evidenced by recent 
evaluation results. Although evaluation results show that her auditory comprehension is slightly 
below average, auditory accommodations in class allow her to meaningfully participate and 
progress in grade-level activities and assessments involving text.  
 
*The profiles above are fictional.  Any resemblance to actual persons or events is purely coincidental.  
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SAMPLE DOCUMENTATION  
 
Testing conditions appropriate for a student with a disability that severely limits or 
precludes the ability to decode print who would receive the “tests read” accommodation 
on the Grades 3-8 ELA Assessments or Reading Section of the NYSESLAT: 
 

Testing Accommodations Testing Conditions 
Implementation 
Specifications 

Tests Read For all State and local tests, 
including tests of reading 
comprehension 

Text-to-speech software may 
be used to provide this 
accommodation 

 

Testing Accommodations Testing Conditions 
Implementation 
Specifications 

Tests Read For all State and local tests Human reader 
 
Testing conditions appropriate for a student with a disability that moderately impacts the 
ability to decode print who would not receive the “tests read” accommodation on the 
Grades 3-8 ELA Assessments or Reading Section of the NYSESLAT: 
 

Testing Accommodations Testing Conditions 
Implementation 
Specifications 

Tests Read For all State and local tests, 
except tests of reading 
comprehension 

Text-to-speech software may 
be used to provide this 
accommodation 
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Testing Accommodation Decision-Making Tool for “Tests Read” 
 
The chart below may be used by school personnel to facilitate collaborative decision-making related to the recommendation of “tests read” 
(via human reader or technology) as a testing accommodation for students with disabilities in grades 3 through 8.  The questions in this 
tool should be considered each time a student’s individualized education program (IEP) or Section 504 Accommodations Plan (504 plan) 
is reviewed to determine the appropriateness of this accommodation. After completing the chart, check the box below indicating the 
recommended testing accommodation for the Committee on Special Education (CSE) or Section 504 Committee to review and consider 
when developing the student’s IEP/504 plan. This tool is for local use, only.  Do not submit this form to the New York State Education 
Department (NYSED). 
 
Student:                                                                                                    Date:        
 
Persons Involved in Decision-Making:        

Questions YES NO N/A Comments/Evidence 
Is there evaluative information indicating that, even after 
explicit and systematic reading instruction, the student’s 
disability precludes or severely limits the student’s ability 
to decode print? 

☐ ☐ ☐ 

      

Has the student been provided systematic, explicit, research-
based reading intervention(s) to improve decoding skills? ☐ ☐ ☐       

If the student is blind or visually impaired, is he or she 
learning to read braille? ☐ ☐ ☐ 

      

If the student is blind or visually impaired, has it been 
determined that his or her disability precludes or severely 
limits the ability to access and/or develop proficiency in 
braille? 

☐ ☐ ☐ 

      

If the student is deaf or hard of hearing, is there evidence 
demonstrating that the student’s disability precludes or 
severely limits his or her ability to decode printed text 
(possibly due to other co-occurring disabilities or long-term 
language deprivation in early childhood)?*  

☐ ☐ ☐ 

      

Is there evidence that the student’s access to and/or 
performance on print-based tasks improves when 
information is presented to the student in auditory formats 
(by way of human reader or the use of assistive technology)? 

☐ ☐ ☐ 

      

Does the student use read-aloud accommodations during 
instruction and/or classroom testing (by way of human reader 
or the use of assistive technology)? 

☐ ☐ ☐ 
      

Is the student provided instructional materials in auditory 
formats? ☐ ☐ ☐       

Has the student provided input to inform specific 
recommendations related to the “tests read” testing 
accommodation? 

☐ ☐ ☐ 
      

Are there additional considerations for recommending “tests read” for this student, specific to his or her unique disability-
related needs?  If so, explain in the space below: 
      
 

*If the answer to this question is “YES”, and the student also understands sign language, the CSE may consider recommending a sign 
language interpreter to translate text if appropriate to the needs and skills of the student.  
 
Check the recommendation that is most appropriate in meeting the needs of this student: 
☐ “Tests read” is not an appropriate testing accommodation for this student.** 
☐ “Tests read” should be recommended for this student on State and local tests, except tests of reading comprehension.** 
☐ “Tests read” should be recommended for this student on all State and local tests, including tests of reading 

comprehension. 
 
**These recommendations indicate that the Grades 3-8 ELA Assessments will not be read to the student. 
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Procedures for Administering “Tests Read” on State Assessments 
 
 The testing accommodation of “tests read” may be provided to students with 
disabilities by way of human reader or technology. When a proctor is reading State 
assessments and examinations aloud to a student(s), the test must be read in a neutral 
manner, without intonation or emphasis, and without otherwise drawing attention to key 
words or phrases. Passages and questions must be read word for word, without any 
clarification or explanation. If the stem of the question and/or the answer choices make 
reference to part of a reading passage solely as line numbers or paragraph numbers, the 
reader should re-read the specified part(s) of the passage to the student. The principal 
should provide the test proctor with an exam booklet no earlier than one hour in advance 
of the required starting time, so that the proctor can become familiar with the exam before 
reading it aloud to the student. When reading a mathematics test question to a student 
who has this accommodation, all numbers and mathematics symbols, along with words, 
should be spoken by the proctor to the student. For example, the symbol < should be 
read as “less than,” and 1,211 should be read as “one thousand, two hundred, eleven.” 
Please refer to the guide provided in the next section on reading mathematics symbols to 
students.  
 
 State assessments provided through computer-based testing have text-to-speech 
capabilities embedded in the testing platform.  If a student’s IEP/504 plan specifies “text-
to-speech” as a testing accommodation (or an implementation specification for the “tests 
read” accommodation), the testing coordinator for that school must be contacted to 
activate this feature for that student. In situations where a paper copy of a State 
assessment must be scanned onto a school-sanctioned device, in order to be provided 
this accommodation in accordance with specifications in an IEP/504 plan, this 
accommodation would be considered “revised format.” For State assessments, any 
reproduction and/or reformatting of test booklets requires the advance written permission 
of the Office of State Assessment. A request to open the test earlier to make these 
changes needs to be submitted to the Office of State Assessment. The request must be 
submitted by the principal and must indicate that, based on the student’s IEP/504 plan, 
permission is needed to revise the format. Such requests may be faxed to the Office of 
State Assessment at 518-474-1989.  
 
 Audio playback devices may also be used to provide read-aloud testing 
accommodations for students with disabilities in accordance with the specifications in the 
IEP/504 plan. In this manner of implementation, a student would listen to the test being 
read through an audio playback device, rather than through human reader or text-to-
speech software.  This would require an exam proctor to read the exam in its entirety, 
following the above procedures, just prior to the administration of the exam. If the testing 
accommodation is to be provided in this manner, and the proctor will not be able to 
prepare the recording within one hour of the starting time for the exam, the school must 
request written permission from the Office of State Assessment to open the exam early 
in order to provide this accommodation. These requests must be submitted by the 
principal via fax to 518-474-1989. Under no circumstances, however, is it permissible for 
State tests to be opened prior to the date of general administration. The device used for 
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audio playback must be a school-sanctioned device, and the proctor’s recording must be 
deleted after the student has submitted his or her exam materials.  
 
 Any other features that a text-to-speech software program or audio playback 
device might have that would provide the student with information or assistance not 
permitted on State assessments (such as a dictionary, thesaurus, or website) must be 
disabled if the program is to be used for State assessments.   
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Guide to Reading Mathematics Symbols 
 
When providing the testing accommodation of “tests read” to students taking a 
mathematics test, math symbols should be read by the appropriate name.  If a student is 
provided “tests read” on math tests through the use of text-to-speech software, the 
program should be able to “read” math symbols correctly.  The following chart, although 
not exhaustive, may be used as a guide to reading math symbols. 

Math Symbol Name 
+ plus, positive 
- minus, negative 
x times (or a variable “x”) 

÷ or / divided by 
= equals, is equal to 
≠ is not equal to 

 is congruent to 
 is similar to 
∞ infinity 
< is less than 
> is greater than 
≤ is less than or equal to 
≥ is greater than or equal to 
≈ is approximately equal to 

 Pi 
± plus or minus 
ǁ is parallel to 
┴ is perpendicular to 
 

AB line segment AB 

 
AB line AB 

 
AB ray AB 

√ the square root of 
 angle 

m BAC measure of angle BAC 
 1 3  1  
 2, 4, 16 one half, three fourths, one sixteenth 

1,203 one thousand two hundred three 

(21 x 3) ÷ ___ = 7 The quantity, twenty-one times three, 
divided by blank, equals seven. 

7.234 seven point two three four 
 

0.36 
 

zero point three six repeating 
10³ ten cubed OR ten to the third power 

𝑥𝑥 =
−𝑏𝑏 ± √𝑏𝑏2 − 4𝑎𝑎𝑎𝑎

2𝑎𝑎
 

“’X’ equals negative ‘b’ plus or minus the 
square root of ‘b’ squared minus 4 ‘a’ ‘c’ 

divided by 2 ‘a’” 
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