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L. District Level Transformation Plan — Buffalo City School District
A. District Overview —

i. Theory of Action and Key District Strategies

ii. District Approach
Provide a clear and cogent district approach and set of actions in supporting the turnaround of it’s
lowest achieving schools and its desired impact on priority schools

iii. District Readiness
Describe evidence of district readiness to build upon its current strengths and identify opportunities
for system wide improvement in its Priority Schools

When Superintendent Pamela Brown joined the Buffalo City School District (BCSD) team, this
district was at a critical point in its evolution. The number of Priority schools had grown
exponentially, resulting in the designation of BCSD as a focus district with more than 45 percent
of its schools in Priority status. Deteriorating union relationships and the lack of an annual
professional performance review and signed memorandum of understanding prevented the
district from receiving millions of dollars in state and federal funds. This situation prevented
much-needed resources from flowing to the schools and students most in need.

Much progress has been made in the 18 months since Dr. Brown assumed leadership of this
district.

At the conclusion of her first year as superintendent of BCSD, Dr. Brown shared the results of a
collaborative community engagement process that produced a strategic plan for the district. This
plan embodies Superintendent Brown’s vision for BCSD, which is guided by the commitment to
a world-class education for every child. Through the strategic planning process, the BCSD
community articulated commitments and core beliefs that now guide the district’s supports to
Priority schools and its accountability processes. See Attachment D1 for the strategic plan.

While the district strategic plan was being finalized, the superintendent also was finalizing a
central office reorganization. A key component of this reorganization was the establishment of
the Office of School Leadership to serve as a one-stop shop to support and monitor the progress
of Priority schools.

Dr. Brown knows that dramatic change results from a laser focus on key strategies that will have
an impact on instruction and learning. Working with the chiefs of school leadership, she
identified “Three Big Rocks” to govern the work of the Office of School Leadership. These
strategies are rooted in observing instruction, using data, and collaborating. As this grant
application details, leadership and instructional capacity are being built through a series of
training sessions and job-embedded coaching as well as through site visits for progress
monitoring and improvement.

The district is not just ready to engage, it is moving full steam ahead. In addition to the
reorganization of the Office of School Leadership, critical improvements have occurred in the
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Office of Curriculum, Assessment and Instruction; Office of Strategic Alignment and
Innovation; Office of Talent Management; and Office of Finance and Operations. For the first
time, there is a districtwide curriculum, coupled with common formative assessments to support
the implementation of the Common Core Learning Standards (CCLS). Through the Office of
Strategic Alignment and Innovation, the district continues to implement the Diagnostic Tool for
School and District Effectiveness (DTSDE) and provide supports for data-driven instruction. As
the application details, the Office of Talent Management’s services have been restructured to
provide more support to schools and school leaders are empowered to be more active in their
staff selections. The Office of Finance and Operations rolled out a new school-based budgeting
process to provide schools with more autonomy in the management of their resources.

At the start of the 201415 school year, BCSD was operating with a new structure designed to
deliver the supports, resources, and systems that schools need to provide all students with a
world-class education.
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B. Operational Autonomies

i.  Operational Autonomies

Describe the operational autonomies the LEA has created for the Priority School in this application. Articulate
how these autonomies are different and unique from those of the other schools within the district and what
accountability measures the district has put in place in exchange for these autanomies,

ii.  Adopted BOE Policies

Provide as evidence, formally adopted Board of Education policies and/or procedures for providing the school
the appropriate autonomy, operating flexibility, resources, and support to reduce barriers and overly
burdensome compliance requirements.

iii.  Labor Management

Submit as additional evidence, supporting labor-management documentation such as formally executed thin-
contracts or election-to-work agreements, or school-based options, that state the conditions for work that
match the design needs of Priority School.

During the past year, BCSD made significant progress in creating more autonomies for all of its
schools. This progress was driven by Superintendent Brown’s belief that there are important
differences in school communities and needs that require differentiated support by the central
office. As a result, school budgeting and staffing processes were restructured to provide more
autonomies for school leaders and centralized supports and monitoring of schools under the
Office of School Leadership.

Staffing: For years, principals had little involvement in the selection of staff for their schools.
Staffing needs would be communicated to central office, and content directors would screen and
assign staff to schools. The function of the Office of Human Resources (now Talent
Management) was simply to process paperwork. A new, comprehensive approach to hiring is in
place that gives the responsibility for screening and selecting staff to the school principal. To
support principals through this transition, American Institutes for Research (AIR) provided
training to all principals in August 2013 on turnaround competencies for teachers, based on the
work of Public Impact.

School-Based Budgeting: Also in the past year, BCSD implemented a new school-based
budgeting system rooted in the belief that school funding and other resources should be
differentiated based on students’ needs. In addition to collaborating with other district offices,
the Chief Financial Officer formed a Staffing/Student Funding Committee to provide advice and
guidance during this process. The committee met on the following dates: November 19, 2012,
January 7 and 28, 2013, and February 11 and 22, 2013. The committee continues to meet
monthly during the 2013-14 school year. This collaborative process trickled down to the school
level as well. Part of the budgeting process involves the principals engaging with the Site Based
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Management Teams for each school. These teams include a cross-section of the school
community including parents and students.

The central office allocates differentiated school funding based on the following key factors:
projected student enrollment, special education student population, English language learner
(ELL) student population, school configuration (elementary, K-8 model, middle, or high school),
teacher-student ratios by grade configurations, and specialty school or program status. According
to state mandates and the collective bargaining agreement, certain staffing levels must be
adhered to; these are described in the attached School Based Budget Development Guide
(Attachment D2).

The 2013-14 budget year was the first of a three-year phase-in process for site-based budgeting.
Year | will bring transparency and equity to the process with greater central office support.
School autonomy will be earned in later phases and in higher performing tiers as capacity and
data systems are implemented. In February and March 2013, the district held transition meetings
with principals and a voluntary tutorial was offered. Schools also received resources to help them
develop their budgets. In April and May, each principal met with the community superintendent
(now chief of school leadership), the director of staffing for budget, and the subject-area
directors to review their budgets and school data to support their decisions. A survey was
conducted to inform continued improvements to this process, and the results are being addressed.

Use of Time During and After School

The superintendent intends to build on the success of the district’s afterschool programs and is
actively exploring options to improve the use of instructional time during the school day. With
respect to afterschool programs, the district’s model includes an academic focus (intervention
and enrichment) and an emphasis on strategies that support a whole-child approach to learning.
BCSD is currently seeking to hire a director of extended learning to coordinate the delivery of
high-quality, curriculum-based afterschool educational activities that are aligned with the CCLS
and that support college and career readiness. (See Attachment D3 for details.)

During the grant-writing process, school leaders expressed a desire to improve upon the use of
instructional time but were frustrated with union requirements and their own inexperience. This
provides an excellent illustration of the type of support that the district can provide through the
Office of School Leadership. Three specific options are in development or are already available.

First, early-start schools can request to move to a late start. Under this model, teachers continue
to arrive at the earlier time and can be compensated for that extra time. Cost savings from the
change in the transportation schedule would offset the increased expense of paying teachers for
the extra time worked. Currently, one of the seven schools in SIG Cohort 5 is actively
investigating this option and engaged in conversations with the teachers union. The other six
schools in Cohort 5 are already late-start schools. This model can provide time for meaningful
professional development and team collaboration. Students also may directly benefit through
extended learning opportunities for remediation prior to the official start of the school day.

The second option is rooted in research that finds common planning time can have a dramatic
impact on improving instruction. The district will engage with teachers and union representatives
on a proposal that gives teachers the option to combine their preparation time during the school
day into a longer common planning time. Through this combination of time, teachers would have
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60 minutes per cycle. The increase in time will allow for the implementation of meaningful
discussions, data review, professional development, planning, and reflection. Teachers would be
compensated for their preparation period as this time is a part of their contract. SIG funds would
cover this additional expense of one half-hour block per week.

The third approach under consideration is to hire an expert to support school leaders in
developing a master schedule that has a more positive impact on instruction and learning.
Research is clear that the master schedule is a critical component of student learning. However,
principals and district staff often approach master schedule planning from a student-centered
perspective that focuses on students’ coursework needs. Experts with school leaders to take a
more balanced approach that, with small changes, can have a big impact. Optimizing the use of
master scheduling, schools will learn to use the hours within an instructional day more
effectively. The expert will take Priority schools through a yearlong process of developing,
implementing, and revising a master schedule based on progress monitoring data.

Program Selection: Because instructional programming is fundamental to every school’s
success, the district will retain a lead role in determining the core instructional programs at each
school. BCSD selected Journeys/Senderos as its core curricular program for English language
arts (ELA) in Grades K-6. However, with SIG funding, schools will have resources to secure
materials for supplemental programs in order to realize their unique visions. Schools indicated
that they need assistance in identifying appropriate partners, and the district is responding to that
request for support. As a first step, during planning meetings to support schools in developing
their school-level plans, district staff shared information available from the state on nationally
recognized vendors. In addition, through an external-provider screening process, BCSD is
creating its own approved provider list that is aligned to schools’ strategic plans.

Educational-Partner Selection: School leaders have the autonomy to select their own partners,
and the district is supporting them by establishing a vetting process to create a list of approved
providers. In fall 2013, the district released a request for proposals (RFP) to identify external
providers interested in partnering with Priority schools on professional development and school
improvement services. The process of creating an approved provider list is a response to schools’
requests for assistance with selecting appropriate partners. Representatives from each Priority
school in SIG Cohorts 4 and 5 were asked to participate in the review process. After the
proposals were reviewed and scored, a final list of approved vendors was identified. It is
important to note that vendors were not required to be full solution providers for all categories,
therefore the district took into account vendor’s primary area of expertise to be fair and
equitable. On January 21, 22, 30, and 31, 2014, the district hosted vendor demonstration days to
give Priority school leaders an opportunity to learn more about each vendor. Upon award and
finalization of contracts, vendors will be required to attend a partner collaboration meeting led by
their school principal with the support of their leadership coach. This event will establish
program coherence between all parties to ensure lines of communication are formulated and
expectations are clearly defined.
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Supporting Labor Management Document

The Buffalo City School District’s application does not require the Labor
Management Document as the proposed plan is allowable under the Collective

Bargaining Agreement.

The District assures BTF that all terms and conditions of the Collective Bargaining
Agreement and provisions of the Taylor Law will be adhered to and that any changes

must be agreed to by the BTF in writing.
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C. District Accountability and Support

i.  Senior Leadership

Identify specific senior leadership that will direct and coordinate district’s turnaround efforts and submit
an organizational chart (or charts) identifying the management structures at the district-level that are
responsible for providing oversight and support to the LEA’s lowest achieving schools.

ii.  Accountability and Support

Describe in detail how the structures identified in “i” of thig section function in a coordinated manner, to
provide high quality accountability and support. Describe and discuss the specific cycle of planning, action,
evaluation, and feedback, and adaptation between the district and the school leadership. This response
should be very specific about the type, nature, and frequency of interaction between the district
personnel with school leadership and identified external partner organizations in this specific Priority
School application.

iii. Timeframe
For each planned interaction, provide a timeframe and identify the specific person responsible for delivery

Senior Leadership

BCSD is a focus district, and Superintendent Brown has taken steps to enhance support to
schools while holding instructional leaders accountable for results. A key part of her recent
restructuring strategy is the establishment of the Office of School Leadership to serve as a one-
stop shop for schools. Through this office, Superintendent Brown is building a talented and
committed leadership team to partner with her in moving BCSD toward the ambitious goal of
preparing all students for success. Principals call one number to have questions answered or
receive support across a variety of district functions (e.g., curriculum and instruction,
professional development, operations, facilities, technology, human resources, and finance). The
chiefs of school leadership also coordinate closely with the Offices of Curriculum, Assessment
and Instruction and Strategic Alignment and lnovation. (See Attachment D4.)

Chiefs of School Leadership: The chiefs of school leadership play a crucial role in ensuring that
BCSD realizes it mission of college and career readiness for all students in Buffalo, Each chief
supervises and supports approximately 15 schools, evaluating the principals and overseeing and
supporting all school improvement activities. The chiefs of school leadership serve as strategic
partners to the superintendent and other senior leaders in reimagining BCSD as a service-
oriented team providing support to schools as the primary unit of change.

The chiefs of school leadership are a primary focus of the district’s transition to an earned-
autonomy model for schools. This model is being phased in during the next three years, with the
goal of providing schools with the flexibility necessary to serve their students effectively. The
chiefs oversee a team of professionals that serve as a one-stop shop for school principals. The
supervising principals and directors of school leadership (see the following sections) play a key
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role in supporting the chiefs in the execution of the responsibilities of this office, as embodied by
the district’s Three Big Rocks of Instructional Leadership (further detailed in Attachment D5):

* Observing Instruction: Visiting classrooms daily to monitor CCLS instruction and
providing descriptive feedback.

* Use of Data: Using the Data Driven Instruction process to drive instructional planning and
re-teaching.

* Collaboration: Fostering collaboration through grade level meetings, common planning time
and instructional leadership meetings.

Supervising Principals: Each supervising principal works collaboratively with a chief of school
leadership and staff in the Offices of Curriculum, Assessment and Instruction and Strategic
Alignment and Innovation to support approximately 15 school principals. This position
represents one of the district’s key levers for turning around the lowest performing schools with
responsibilities focused on improving instructional practices in schools. Instructional supports
include but are not limited to support in any core curriculum area, grade-level meetings, common
planning time, master scheduling, use of data, curriculum, teacher supervision, documentation,
and instructional rounds. Supervising principals will supervise academic and instructional
coaches that support 15 to 20 schools and will coordinate with instructional coaches in the Office
of Curriculum, Assessment and Instruction.

Director of School Leadership: The director of school leadership is a strategic partner to the
chiefs in reimagining BCSD as a service-oriented team providing support to schools as the
primary unit of change. Operational support includes but is not limited to issues concerning child
abuse in the educational setting, extra help substitutes, budgeting, staffing, finances, daily
operations management, and supplies.

Supports for Priority Schools

The Office of School Leadership coordinates the following activities to support and monitor
Priority schools:

® The supervising principal makes weekly on-site school visits to build school capacity and
support for the school’s principal and restructuring team.

* Monthly Priority school principals meetings provide topic-specific supports, based on data,
and offer principals a forum in which to share successes and challenges. The agenda for these
meetings includes standing items from the Office of Curriculum, Assessment and Instruction.
The Office of Strategic Alignment and Innovation also contributes to the agenda with topics
related to the implementation of the DTSDE.

= The Office of School Leadership coordinated a yearlong support system created in
partnership with AIR, with SIG Cohorts 3 and 4, to develop leadership capacity through the
district’s Transformation Leadership Learning Network (TLLN). The objective of the TLLN
is to enhance the turnaround competencies of building leaders and leadership teams as they
work to transform their respective schools. Through the Systemic Supports for District and
School Turnaround grant, AIR developed and vetted training on tools and processes that
foster habits and institutionalize practices that form the building blocks of successful school
turnaround strategies and lead to sustained improvement. The TLLN comprises the following
supports:
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¢ A kickoff meeting that focuses on the building blocks of school turnaround for
district and school leaders

* Quarterly leadership workshops, designed to build leadership team capacity and to
provide “just-in-time” support to meet school leaders’ pressing needs

¢ Monthly individualized non-evaluative coaching visits (1 onsite and 2 virtual
sessions) with turnaround principals, focused on implementing the school plan and
addressing school-specific issues. For Cohort 5 coaching will be provided by
turnaround leadership partner Evans Newton Inc.

Additional supports are provided by the Office of Curriculum, Assessment and Instruction
through team learning walks that provide coaching and support for teachers around content and
instructional practices. This office also coordinates the delivery of targeted instructional
coaching supports to Priority schools through practicum visits facilitated by a district
instructional specialist. These visits occur after weekly professional learning community (PLC)
sessions to ensure that new learning is operationalized back in the teachers’ classrooms.

The Office of Strategic Alignment and Innovation coordinates the district’s participation in the
New York State Education Department (NYSED) DTSDE certification program. This team
includes administrators from the Office of Curriculum, Assessment and Instruction; Office of
School Leadership; and Office of Strategic Alignment and Innovation. To support this work,
staff created a district capacity plan that includes the a website, monthly newsletters, and
professional development on the DTSDE process. The capacity plan also includes checking in
with schools to ensure that they are utilizing the reports to drive school initiatives. Site visits help
schools prepare for their reviews.

Research for Better Teaching (RBT) provided initial training to staff in the Office of Strategic
Alignment and Innovation to strengthen administrators’ and teachers’ capacities to use data to
inform instruction. District staff are continuing those trainings. Through ongoing “Skillful Data
Use” professional development, teachers learn how to implement a structured process of
collaborative inquiry that increases their ability to use data. Schools data teams work to: (1) build
a foundation for collaboration around student performance data, (2) identify student learning
problems, (3) verify causes of student learning problems, (4) generate and monitor solutions, and
(5) ensure an increase in student achievement. School-based data teams also learn how to lead
collaborative inquiry in order to influence the culture of their schools to become places in which
data are used continuously, collaboratively, and effectively to improve teaching and learning.

Accountability

BCSD is basing its cycle of planning, action, evaluation, and feedback on the Plan, Do, Study,
Act model of continuous improvement. Schools will implement their plans with support from the
Office of School Leadership. AIR is collaborating with district leadership to create a formal
monitoring system focused on holding schools accountable for results. This process is currently
being implemented on a quarterly basis. It is informed through weekly visits with schools that
provide just-in-time supports for and serve as informal monitoring activities.

As the district implements the new structure and system, formal quarterly progress monitoring
sessions will be held with each school. Once tools and processes have been adopted and
implemented, in the 2014—15 school year, the district intends to move from quarterly to monthly

Page 12 of 353 Buffalo CSD #99 Buffalo City School District — SIG Cohort 5 - RFP #TA-14



District-level Plan: C. District Accountabliity and Support | Pg. 4

formal monitoring sessions with schools. These sessions seek to provide school leadership teams
with guidance in making data-based school improvement decisions grounded in the DTSDE and
School Comprehensive Educational Plans. The quarterly progress monitoring sessions are
organized around four essential elements:

. Data: Gaining a clear picture of progress against benchmarks, annual targets, and goals
" Questions: Drilling down to root causes and issues influencing student performance

w Action items: Developing action items that address root causes

= Follow-up: Tracking progress on action items

During the quarterly review sessions, principals meet with their chief of school leadership to
monitor school strategies and implementation metrics and to problem-solve common challenges.
These meetings focus on core strategies for improving student outcomes, as indicated in School
Comprehensive Educational Plans or SIG applications. Although the key participants in the
sessions are the chief of school leadership and the principal, either may request the participation
of other Office of School Leadership staff or additional school leadership team members. (See
Attachment D6 for more information.)

Please see Attachment D7 for a detailed explanation of the timeframe and individuals
responsible for each planned interaction.
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D. District Teacher Leader Pipeline

i.  Recruitment Goals and Strategies

identify and describe recruitment goals and strategies for high poverty and high minority schools to ensure that
students in those schools have equal access to high-quality leaders and teachers.

ii.  Hiring Process
Describe the district processes for altering hiring procedures and budget timelines to ensure that the appropriate
number and types of teachers and principals can be recruited and hired in time to bring schools through dramatic

change.

iii.  Leadership Training

Identify and describe any district-wide training programs designed to build the capacity of leaders to be successful
in leading dramatic change in low-achieving schools. In addition, describe how these programs are aligned to the
specific implementation of the model chosen (Turnaround, Restart, or Transformation). Provide a history of these
or similarly purposed programs in the district, how they are or have been funded, and identify whether the school
principals chosen to lead the new school designs proposed in this application have emerged as a direct result of
these programs. Please identify the goals in terms of guantity and quality of effective leader development. *

iv.  Teacher Training

ldentify and describe any district-wide training programs designed to build the capacity of teachers to be effective
specifically in low-achieving schools. Provide a history of these programs in the district, how they are or have been
funded, and identify whether the instructional staff chosen for the new school designs proposed in this application
have emerged as a direct result of these programs. If the programs are newly proposed, please identify the goals in
terms of quantity and quality of effective teacher development.*

v.  District Training

Identify in chart form, the district-offered training events for items “iii & iv” above, scheduled during the year-one
implementation period (September 1, 2013 to August 31, 2014). For each planned event, identify the specific
agent/organization responsible for delivery, the desired measurable outcomes, and the method by which
outcomes will be analyzed and reported. Provide a rationale for each planned event and why it will be critical to
the successful implementation of the SIG plan.

*The district-wide training and professional development programs to be identified in this section are those
that are offered by the district to a group or cluster of like schools {Turnaround, Restart, Transformation)
and/or to cohorts of teachers and leaders who will serve in them (e.g., training for turnaround leaders;
training for teachers who need to accelerate learning in Priority Schools where students are several levels
below proficiency; training for school climate and culture in Priority Schools, etc.). School-specific and
embedded training and professional-development should be detailed in Section 1. I.

Recruitment

During the past year, BCSD restructured its Office of Talent Management. Staff are now
implementing new recruitment strategies to attract leaders and teachers for high-poverty and
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high-minority schools. Table | identifies specific goals to help the district meet this need and
strategies that are currently in use or under consideration.

Table 1. Recruitment Goals and Strategies

Goals

Strategies

Increase capacity
of the Office of
Talent
Management.

* The district hired a staffing manager responsible for maintaining the
candidate pool for all subject areas, resulting in an increase in the total
number of available candidates and minority candidates. Previously,
recruitment, screening, and selection of candidates was a lower Priority
for this office; it is now a major focus.

¢ The department was restructured to create teams that focus on specific
groups of schools. This mirrors the structure of the one-stop shop,
providing support to each chief and his or her schools.

¢ The office eliminated some lower level positions to allow for hiring of
more skilled employees.

* The district hired additional staff to support recruiting efforts and to
oversee the implementation of other strategies.

Strengthen
partnerships with
local colleges,
universities, and

¢ One of the restructured positions, the director of recruitment and
employment services, is now responsible for strengthening partnerships.
The position has been occupied by Karen Marchese for over six months.
She has conducted outreach to develop stronger partnerships and build

other teacher opportunities to speak to students. These relationships have led to on-

preparation campus recruitment opportunities beyond traditional student job fairs, as

programs that well as referrals from the career office. When students visit the career

have candidates office, staff are more knowledgeable about district opportunities and

who meet BCSD better equipped to identify appropriate matches for students.

needs. ¢ On December 11, 2013, the Buffalo School Board voted to approve a
partnership with Teach for America to recruit candidates for positions
that the district typically struggles to fill. M&T Bank has agreed to
cover the fees for the first group of Teach For America teachers in
2014-15.

Provide The Teachers of Tomorrow grant provides a recruitment incentive of up to

recruitment $3,400 per year, for a maximum of four years.

incentives.

Refine the BCSD H- The district recently implemented a digitized hiring and interview

interview process process.

to better identify h- The district’s restructured hiring process places responsibility for

candidates for interviewing and selecting staff squarely with the school principal. To

high-need equip principals for this new responsibility, AIR conducted two trainings

schools. based on Public Impact’s work on turnaround competencies. Talent

Management staff received training to assess principals’ interviewing
techniques. Principals received training to help them with the hiring of
teachers.
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Goals Strategies
Broaden the * The Talent Management department has increased its advertising budget
geographic reach by $10,000 in order to post a large number of available positions
of advertised job nationally. Available positions were posted on Indeed, Simply Hired,
openings. Education Week TopSchoolJobs, the National Alliance of Black School

Educators website, and other sites.

* The Oftice of Talent Management is proactive in reaching out to other
local districts to hire staff who have been laid off.

* Inspring 2013, 39 applications were received to fill principal vacancies
at six schools. Three of those positions were filled by out-of-state
candidates. Applications were received from Arkansas, California (2),
Georgia, Missouri, Nevada, Texas, and Virginia as well as various
districts in New York State (Rochester, Syosset, Somers, Bolton,
Pittsford, Elba, and Irvington).

District-wide Training and Support

One of the first steps in supporting Priority school principals during the change process involves
providing tools, training, and strategies to focus the majority of their time on instructional
leadership. As described in Section C of this narrative, newly hired principals and other school
leaders receive intense support from the Office of School Leadership through weekly school
visits and monthly Priority school principals meetings. This will also include new principals
from the cohort attending a 3 week summer institute at the New York City Leadership Academy
as another learning opportunity to prepare them to take on a new priority school. This training is
made possible through the recent award of the Leadership STEM grant secured by the Chief of
Curriculum Assessment and Instruction. In addition, AIR partnered with BCSD the creation of
the TLLN. This included quarterly training sessions and monthly on-site leadership coaching
focused on implementing the school plan and addressing site-specific issues and concerns. This
approach employs a gradual release model, whereby the frequency and duration of coaching
supports are more intense at the outset and in Year 1 and gradually lessened in Year 2. In Year 3
—2014/15, the Office of School Leadership will assume full responsibility for the management
of the TLLN. SIG Cohort 5 principals will receive additional differentiated leadership coaching
support from turnaround leadership partner Evans Newton Inc.

The Office of School Leadership began its new support system for schools in fall 2013, and the
TLLN was launched in August 2013 with SIG Cohort 3 and Cohort 4 schools. The attached
evaluations (Attachment D8) indicate that the principals believe the support they are receiving is
helpful. Following the midyear reality check meeting, leadership coaches reported the following:
* Participants realized their responsibility for implementing and monitoring SIG
components.
* Leadership teams gained a better understanding of why all initiatives cannot be
implemented at the same time and that initiatives need to be phased in.
* Participants were able to review data and “discover” areas that were not fully on track,
where they needed to do something different.
e Participants saw the power in continuing “quick wins” and how ongoing celebrations can
motivate further progress.
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At the district level, training programs for teachers focused on building capacity to do the
following:
¢ Shape teacher leadership skills.
*» Strengthen teacher content knowledge and technological skills to support implementation
of CCLS.
¢ Master processes to improve the knowledge and skills required for DDI. This year, the
district is providing ongoing training for teachers and coaches in Priority schools to build
teachers’ capacity—knowledge and skills, as well as courage and conviction—to promote
learning and increase achievement.

The Office of Curriculum, Assessment and Instruction provides training and supports to teachers
and leaders to implement the CCLS for ELA and mathematics, social studies state standards, the
current and upcoming Next Generation Science Standards, visual and performing arts standards,
and health and wellness standards. As mentioned in Section C, the Office of Strategic Alignment
and Innovation provides ongoing professional development to support DDI. In addition,
Teachers of Tomorrow grants provide up to $4,000 in tuition reimbursement for science,
mathematics, and bilingual education and $10,000 per year for a master teacher program.

CCLS implementation training occurs through the delivery of training for the Journeys/Senderos
K~6 curriculum as well as for the state’s curriculum modules for ELA (Grades 7—12) and
mathematics (kindergarten through algebra) through EngageNY.org. Any required funding for
CCLS work has been provided from a variety of sources, including Title I, Title ITa, Race to the
Top, and SI1G 1003(a) and 1003(g) grants. In 2012, SIG 1003(a) grants provided opportunities
for identified schools to conduct additional summer training, during which teachers were able to
participate in courses on implementation of CCLS for ELA and mathematics, along with an
eight-hour course on implementation of school-based inquiry teams (SBITs) and DDI teams.

The district will provide ongoing training for teachers in writing and setting targets for student
learning objectives, as required under New York State law 3012-c. These efforts have been
funded by Race to the Top. When these funds expire at the end of this year, the district will
continue support in this area.

Every BCSD school has a trained SBIT, consisting of the principal, school counselors,
attendance teacher, coaches, and classroom teachers. The team receives ongoing professional
development in a structured process of collaborative inquiry to increase professional community,
effective uses of data, and student achievement. The approach focuses on development of the
SBIT and guides the data teams through a process of building a foundation, identifying student
learning problems, verifying causes of student learning problems, generating and monitoring
solutions, and achieving results. Through this program, school-based data teams learn how to
lead a process of collaborative inquiry and to influence school culture to be one in which data are
used continuously, collaboratively, and effectively to improve teaching and learning. During and
after completion of the course, school teams are supported by on-site coaching visits as needed.

See the required chart for details of district-offered training events for Priority Schools.
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i

e

Z S i Ga
A laison will attend the sc

Office of

On-site school Weekly hool’s
visits to enhance leadership team meeting and tour the School
principals’ school with the principal, using an Leadership staff
observation and observation tool based on a state tool. A
feedback skills debrief with the principal will follow.
This activity will enable principals to
request specific support and liaisons to
identify feedback.
Data coach Weekly Teachers and administrators will Office of
meetings continue to receive support for DDI Strategic
practices. Impact will be analyzed Alignment and
through the progress-monitoring cycle. | Innovation
Curriculum
Assessment and
Instruction
Praticums occurs after weekly PLC IS taff, District
Instructional sessions focused on Curriculum nstructional
. ’ Specialist
Coach PLC and Weekly Instruction and Data to ensure that new Instructional
Practicums learning is operationalized in SIG Technology
School PLC and classrooms. Office of
Strategic
Alignment and
Innovation
Learning walks Monthly All content directors and supervisors Office of
will stagger visits throughout the Curriculum,
month, support leadership teams with Assessment and
feedback to teachers, establish action Instruction
tasks, and follow up.
Priorityschool Monthly, These meetings offer support and a Office of
principals meetings | 2014-15 forum for Priorityschool principals. School
Professional development will be Leadership;
tailored to provide just-in-time supports. | Office of
Examples include support for Curriculum,
developing and analyzing data from Assessment and
common formative assessments and Instruction;
training on the DTSDE process. Office of
Strategic
Alignment and
Innovation
TLLN Ongoing See Section C for a description of Chiefs of school
strategies to build leadership capacity. | leadership and
assistant
superintendent
of curriculum,

assessment and
instruction; SIG
principals and
leadership teams
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Type of

Professional g‘l:et!uency! Purpose/Description Personnel
Development o] |
Progress Quarterly,on | These meetings provide school BCSD central
monitoring a rolling leadership teams with guidance in office and
meetings basis for making data-based school improvement | school teams
schools decisions. A data tool will inform
progress.
DTSDE training Ongoing This includes professional development | Office of
on all aspects of the DTSDE process. Strategic
Alignment and
Innovation
Training and Ongoing The district will provide Office of
support for implementation support for teachers and | Curriculum,
standards school leaders. Assessment and
implementation Instruction
Target setting for | Ongoing Teachers will receive ongoing support | Office of Talent
student learning in writing and setting targets for student | Management
objectives learning objectives. Office of
Strategic
Alignment and
Innovation

Page 35 of 353 Buffalo CSD #99

Buffalo City School District — SIG Cohort 5 — RFP #TA-14 | Pg. 2



District-leve! Plan: E. External Partner Recruitment, Screening, and Matching to Priority Schools | Pg. 1

E. District External Partner Recruitment, Screening, and Matching

i.  Selection Process
Describe the rigorous process and formal LEA mechanisms for identifying, screening, selecting, matching, and
evaluating external partner organizations that are providing support to this Priority school.

ii. Budget Timelines
Describe the LEA processes for procurement and budget timelines (or any modifications to standard
processes) that will ensure this Priority School will have access to effective external partner support prior to or
directly at the start of the year-one implementation period.

District and Principal Roles

Describe the role of the district and the role of the schoof principal in terms of identifying, screening, selecting,
matching, and evaluating partner organizations supporting this school. Describe the level of choice that the
school principal has in terms of the educational partners available and how those options are accessible in a
timeline that matches the preparation and start-up of the new school year.

pust o
j=
-
.

During previous planning processes for SIG grants, schools indicated that they needed assistance
in selecting effective service providers. In response to this need, the district established a list of
providers that offer necessary services. Priority schools are required to select providers from this
list. We refined the system by including more stakeholders in the review process and expanding
the number of providers. Representatives from Priority schools in SIG Cohorts 4 and 5 were
asked to participate in the reviews.

To establish effective turnaround partnerships, BCSD released an RFP on September 12, 2013
(responses due on October 15), and again on November 22, 2013 (responses due on December
11), to attract bids for several types of instructional services. (See Table 2 for a detailed
timetable.) District personnel and principals provided suggestions for potential partners or
providers. In some cases, potential partners had a previous or current relationship with a school.
Twenty proposals were received in response to the RFPs. A rubric and rating sheet were
developed, and reviewers represented a cross-section of district stakeholders, including district
personnel, principals, and community leaders. (See Attachment D8)

Prior to reviewing proposals, reviewers were given the opportunity to examine the RFP and a
chart that outlined the submissions. The reviewers also received an explanation of how to use the
rubric and what to look for while reviewing. The completed rubrics were collected and tabulated.
A final list of the twenty providers is attached (Attachment D9). On January 21, 22, 30, and 31,
2014, the district hosted vendor demonstration days so that Priority school leaders would have an
opportunity to learn more about each vendor. The RFP process will be repeated so that the
vendor list evolves and schools can find partners that fit their changing needs.
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Table 2. Timetable of Partner Recruitment, Screening, and Matching for the
2014-15 School Year

September 12, 2013 RFP was released: .
(RFP closed October * P(.)Ste.d on website
15, 2013) e Distributed through normal RFP channels
’ e Shared directly by schools with potential partners
November 15 and Schools in Cohorts 4 and 5 were invited to review and rate
November 18, 2013 submitted proposals.
November 22, 2013 New RFP was rele'ased:
(RFP closed December * Pgstgd on website
11, 2013) . DlStI‘lbutf?d through normal RFP chamels
» Shared directly by schools with potential partners
¢ Schools in Cohorts 4 and 5 were invited to review and rate
submitted proposals.
January 2014 ¢ Materials on providers shared with Priority Schools.
e Vendor Demonstration days held on January 21, 22, 30, and
31, 2014 for schools to meet vendors.
February 2014 Distr?ct and sghool staff meet with approved providers and
finalize selections.
March 2014 Schools finalize scope of work and proposed budgets.
April 2014 Partners’ budgets and scopes of work reviewed by district staff.
May 2014 Partners’ budgets and scopes of work are submitted to the school
board for approval.
June 2014 Contracts are finalized with partners.
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F. District Enrollment and Retention Policies, Practices, and Strategies

i.  Enrollment Similarities and Differences
Identify and describe similarities and differences in the school enroliment of SWDs, ELLs, and students performing
below proficiency in this Priority School as compared with other schools within the district. Discuss the reasons

why these similarities and differences exist.

ii.  Policies and Practices
Describe the district policies and practices that help to ensure SWDs, ELLs, and students performing below

proficiency have increasing access to diverse and high quality school programs across the district.

iii.  Priority School Enrollment
Describe specific strategies employed by the district to ensure that Priority schools in the district are not receiving
or incentivized to receive disproportionately high numbers of SWDs, ELLs, and students performing below

proficiency.

Enrollment

As shown in Table 3, enrollment of students with disabilities (SWDs) at Priority schools for the
Cohort 5 SIG application hover around the district average of 19 percent. Twenty-eight schools
in BCSD have percentages of students with disabilities that are lower than the district average.
Thirteen schools (five of which are Priority schools) have the same percentage or higher. Each
school follows the District’s continuum of services to ensure that students with disabilities are in
the least restrictive environment possible in their respective schools.

Table 3. School Enrollment Characteristics

Percentage
Priority Fercentage Percentage Below Terceniage Be.low
School Enrollment of ELL of SWDs | Proficiency in Proficiency in
Students ELA y Mathematics
3 700 28.9% 15.5% 93.1% 96.2%
17 412 0.5% 28.2% 93.0% 90.3%
30 792 38.1% 18.9% 92.7% 95.7%
74 506 0.8% 21.9% 97.4% 98.4%
94 831 31.8% 17.2% 95.2% 94.7%
97 461 0.0% 24.5% 96.2% 96.2%
99 756 11.8% 21.8% 96.2% 96.6%

Students with limited English proficiency represent 13 percent of BCSD’s total enrollment.
However, freestanding English as a second language (ESL) and bilingual programs are
consolidated in select district elementary schools to provide program continuity and monitoring
and to facilitate the provision of professional development, extended learning opportunities, and
native-language supports for students and families. Having an ESL team in a school building
allows for more collaborative planning and teaching and allows schools to implement a “push in”
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rather than a “pull out” model of instruction to students who speak a language other than
English. In order to expand staff expertise in ESL services, district leaders are working in
partnership with Niagara University under a Teacher and Leader Quality Partnership grant to
help teachers obtain a second certification in ESL.

The district average for students performing below proficiency is 72.2 percent in ELA and 76.3
percent in mathematics. For the Priority schools identified in Table 6, these percentages exceed
the district average by between 5 and 15 percentage points.

Policies and Practices Ensuring School Access

Students with disabilities who need RR/CT/ICT services have school choice, as do all other
district students. Special education students, with the exception of New York State Alternate
Assessment students, are accessing the general curriculum. All students with disabilities have the
opportunity to take the entrance examinations for criteria-based schools and may attend if they
meet the criteria. Each school in BCSD offers some level of service for students with disabilities.
Students in Grades K-8 have access to response to intervention programming.

The district ELL policy outlines BCSD’s commitment to ensuring equitable educational
opportunities for ELLs, beginning with appropriate identification and placement. In addition,
BCSD’s CR Part 154 plan outlines its assurances with regard to the education of ELLs. BCSD
concentrates bilingual and freestanding ESL programs in a limited number of elementary schools
to maintain program quality; provide continuity from grade to grade; and target supports such as
professional development, extended-day programs, and native-language supports. However,
ELLs have access to all district high school programs. ESL services are provided at all district
high schools with enrolled ELLs. (City Honors does not have any ELLs enrolled.)

Strategies to Address Disproportionality

Because more than 45 percent of BCSD schools are Priority schools, we must broaden and
differentiate our approach to serving them. We know that in a district of this size, it is critical for
schools to have the supports they need to implement their plans effectively while meeting
district, state, and federal requirements. As part of a strategic planning process, the district
superintendent is working to coordinate the strategies set forth in the Race to the Top systemic
supports grant, SIG plans, and other plans, to ensure that all grants and programs operating in
BCSD focus on increasing access to diverse and high-quality school programs for the district’s
lowest performing students.

Two years ago, the associate superintendent for educational services, Dr. Will Keresztes,
designed and implemented a plan for enrollment equity. The two schools with the highest
percentage of SWDs were targeted to reduce that percentage, and the three schools with the
lowest percentage were targeted for an increase. This has been successful in four of the five
schools. In addition, this plan requires that consideration always be given to the percentage of
students with disabilities when opening or closing classrooms. The placement office and special
education administrators carefully consider the continuums in each building. Students with
disabilities are encouraged to take entrance examinations for criteria-based schools regardless of
their current level of service. There are no incentives in BCSD for taking SWDs.

With respect to ELLs, BCSD has formed a Multilingual Principal’s Task Force, which has been
engaged in a strategic planning process that will be incorporated into the overall district strategic

Page 39 of 353 Buffalo CSD #99 Buffalo City School District — SIG Cohort 5 —- RFP #TA-14



District-level Plan: F. Enroliment and Retention Policies, Practices, and Strategies | Pg. 3

plan. In addition, the director of multilingual education and her staff are participating in a
statewide ELL leadership team that is working with the NYSED associate commissioner for
ELLs to address issues that affect ELL populations throughout the state.

Student placement also is a Priority area for the district’s Multilingual Education Advisory
Committee plan. The plan includes action items related to student placement, including the
development of an algorithm that will close out ELL enrollments when enrollment reaches an
established percentage in all ELL program sites. Non-Priority schools are being identified for
expansion of ESL programs.
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G. District Level Labor and Management Consultation and Collaboration

i.  Consultation and Collaboration
Describe in detail the steps that have occurred to consult and collaborate in the development of the district and
school-level implementation plans.

ii. Form
Please see Consultation and Collaboration Form

The BCSD process to develop plans for each Priority school emphasizes consultation and
collaboration with school leadership and teachers.

On October 15, 2013, and October 22, 2013, letters were sent home to families notifying them of
community meetings scheduled for October 28 and 29 to discuss the SIG application process.
Meetings with school staff were held first, followed by separate meetings for community
members. The meetings were jointly led by district staff and school leaders. See Attachment
DI11.

The development of the school-level plans kicked off on November 1, 2013, with a planning
session facilitated by AIR and district leadership was attended by teams of leaders and teachers
from each school as well as Dennis Licherelli and Deana Fox from the Buffalo Teachers
Federation (BTF) and Crystal Boling-Barton of the Buffalo Council of Supervisors and
Administrators. In addition, each team at this session included a parent representative.

During the months of November, December, and January, AIR representatives worked with
school teams and district staff to develop school-level SIG plans. On Monday, January 27,
district staff asked principals to schedule two meetings with stakeholders to review the draft
plans. The purpose of the first meeting is for stakeholders to provide feedback on the draft school
plans. The purpose of the second meeting is to allow stakeholders to review the final drafts. The
meeting schedule appears in Table 4.

Table 4. Meeting Schedule for Review of School Plans

School | Meeting — Draft of Plan Meeting — Final Plan

#3 February 13, 2014 5-7 PM February 26, 2014 @ 8:30 AM
17 February 117, 2014 3:45 PM (faculty meeting) February 26, 2014 @ 4:30 PM

February 12®, 2014 3:45 PM (community meeting)

30 February 13", 2014 @ 4:00 PM February 24, 2014 @ 5:30 PM
74 February 13", 2014 @ 6:15 PM February 25, 2014 @ 5:00 PM
94 February 13", 2014 @ 5-7 PM February 25, 2014 @ 4-6 PM
97 February 13", 2014 @ 10:00 AM February 25, 2014 @ 3:45 PM
99 February 13", 2014 @ 4:30 PM February 24, 2014 @ 4:30 PM

On Friday, February 7, first drafts of school plans were delivered for review by district and
school staff and other stakeholders. On Monday, February 10, 2014, district staff delivered
updated school narratives to each principal and informed principals that BTF President Phil
Rumore asked for copies to be provided to the BTF delegate chairs for review. Principals were
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specifically asked to share the draft with them. On Tuesday, February 11, follow-up e-mails were

sent, asking each school principal to obtain appropriate signatures on the Parent Group
President/Lead form.
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The U.S. Department of Education School Improvement Grant guidelines, under Section 1003 (g} require LEAs to consult and/or collaborate with various groups in the
development of this SIG application. This form must be completed and submitted to NYSED as a part of this complete SIG application in order to document that appropriate
consultation/collaboration has occurred or was attempted with constituency groups as follows:

1. Representatives of constituency groups who sign the form under their name/title are affirming that appropriate consultation has occurred. {The signature does not indicate
agreement).

2. For representatives or constituency groups who have consulted with the LEA but whose signatures are unobtainable, supporting documentation providing evidence of
consuitation and collaboration efforts {e.g., meeting agendas, minutes and attendance rosters, etc.) must be maintained by the LEA and a summary of such documentation
must be completed in the “Summary Documentation” box and submitted to NYSED on this form.

Principals Union President / tead AT v TS mmary Documentation if Signature is Unobtainable
M ; ;- e ~ If the signature of the constituent identified above is unobtainable, provide 3 summary and description of the

m:uvo:_awn_oc..inzﬁao:%mnu-csqmmm:&@:nao* nnamc_n_:o:msano__mcoqmzn:,o:ﬁ:m, Priority School
identified in this SIG application. ! STa . 5 :

Signature {in blueisk)
.\\\\\‘ \\I.! -
Type or print :mzxm\
Crystal Barton

| Teachers Union President / Lead

Summary Documentation if Signature is Unobtainable
If the signature of the constituent identified above is unobtainable, provide a summary and description of the
i supporting documentation that provides evidence of consultation and collaboration on the Priority School

| identified in this SIG application.
b L edTss

ink) Date

ivbvtl\ ,,,,, 224l sop,
Type or print name
Philip Rumore
Parent Group President /Lead =~ e entation if Signature is Unobtainable
M_ If the signature of the constituent identified above is unobtainable, provide a summary and description of the

! supporting documentation that provides evidence of consultation and collaboration on the Priority School
identified in this SIG application.

Signature (in blue

‘ Signature {in blue ink)
M Type or print name
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Philip Rumore
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i supporting documentation that provides evidence of consultation and collaboration on the Priority School
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derived from six subject areas, with a powerful emphasis on inquiry-based learning. The
PYP is flexible enough to accommodate the demands of the New York State curriculum
and provides the best preparation for students to engage in the IB Middle Years
Programme in secondary schools across the Buffalo City School District (BCSD).
Through full implementation of the PYP curriculum framework and approach to teaching
and learning, our students will inquire, make connections, develop conceptual
understanding, think critically, work collaboratively, consider multiple perspectives,
construct meaning, reflect, take action. The IB Program will be used to improve the rigor
of our curricula. Unlike traditional academic formats in which teachers lecture to
students, students at Stanley Makowski will constantly be involved in using critical
thinking skills. Fully adopting the PYP curriculum framework will support teaching and
learning that leads to improved student outcomes.

* Supporting and nurturing the whole child. School 99 will enhance a number of
support services already in place at our schools. We seek to be a place where academics,
health and social services, youth and community development, and community
engagement lead to improved student learning, stronger families, and healthier
communities. Through continued parterships with community organizations, we will
offer a range of supports and opportunities to students and families to ensure that students
attend school consistently, students are actively involved in learning, families are
increasingly involved with their children’s education, and our school is engaged with
families.

¢ Generation Ready. Generation Ready will work with the school principal, leaders, and
teachers to provide customized, job-embedded, targeted professional development using
evidence-based practices. Through this partnership, we will develop effective teachers in
every classroom. Our staff will learn to implement evidence-based instructional practices
through workshops, individualized coaching, and modeling of practices. Generation
Ready introduces new strategies for teaching, demonstrates how strategies work, supports
leaders and teachers as they practice the strategies, and observes teachers as they practice
independently.

* Teacher Collaboration. Teacher collaboration at School 99 will include regular
common planning time or grade-level team meetings for one hour per each six-day cycle.
This time will be used to ground teacher work in the anchor standards of the CCLS,
conduct test- or task-in-hand analysis of common formative assessments, and reflect on
and share instructional strategies reflective of the shifts required by the CCLS. With
targeted one-on-one and group support from the instructional coach and coaches from our
chosen partner, Generation Ready, teachers will use this time to develop their capacity to
use high-impact, engaging, and differentiated instructional practices to meet student
needs.

* Curriculum development and alignment. The instructional staff and leadership will
ensure that the taught curriculum (e.g., texts selected, instructional materials used, tasks
assigned) incorporates the CCLS and reflects the necessary instructional shifts. Teacher
teams will use a backward mapping process to develop guiding curricular documents
(e.g., curriculum maps, scope and sequence, units of study) that are horizontally aligned
to IB’s six transdisciplinary themes and vertically aligned from one grade to the next.
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B. Assessing the Needs of the School Systems, Structures, Policies, and Students
i. School-Level Baseline Data and Target-Setting Chart

Please see Attachment B for the School-Level Baseline Data and Target-Setting Chart.
ii. Student Population

Stanley Makowski Early Childhood Center has an approximate enrollment of 815 students in
Grades PK~4. Of these students, 92.1 percent qualify for free or reduced-price lunch. Our student
population includes 0.7 percent American Indian or Alaska Native, 76.7 percent black or African
American, 5.6 percent Hispanic or Latino, 8.7 percent Asian, 5.4 percent white, and 2.8 percent
multiracial students. Nearly 12 percent (11.8 percent) of students have limited English
proficiency. Students with disabilities make up 20.4 percent of the population. There are eight
special education classes and five integrated collaborative teaching classes.

Table 1 provides a detailed overview of student academic performance, as assessed by the New
York State Testing Program in English language arts (ELA), mathematics, and science. The table
below includes the percentage of students who were proficient or exceeded standards for their
grade; the table further breaks down student performance indicating the number of students in
each subgroup to meet or exceed grade-level and content area standards.

Total 5.6 % 6.1% 23 % 0.7%

4 6 0 1 53
Male

3 2 3 0 40
Female
American Indian 0 0 0 0 0
or Alaska Native
Black or African 6 7 2 1 80
American

0 0 0 0 2
Hispanic or Latino
Asian or Native 0 0 0 0 6
Hawaiian/ Other
Pacific Islander

1 1 1 0 2
‘White

0 0 0 0 3
Multiracial
Students with 0 1 0 0 18
disabilities
Limited English 0 0 0 0 6
proficient
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jif. Diagnostic School Review Process

The systemic, in-depth diagnostic school review of Stanley Makowski Early Childhood Center
was conducted using the Diagnostic Tool for School and District Effectiveness (DTSDE). This
on-site review compares a school and district’s practices to the optimal conditions for learning,
as defined by the DTSDE rubric, and provides an evaluative understanding of how the entire
school community is functioning to address student achievement. BCSD led the DTSDE review
process with support from outside educational experts.

School 99 fully participated in the DTSDE process in May 2013. The review process focused on
three tenets: school leader practices and decisions, curriculum development and support, and
teacher practices and decisions. All findings and specific recommendations from the review were
shared with the school staff. DTSDE recommendations are being used to guide the professional
development and curriculum goals for the current year.

In addition, a team of school leaders reviewed and discussed school review data at the BCSD
School Improvement Grants (SIG) meeting on November 1, 2013, facilitated by American
Institutes for Research. This team worked together to assess the strengths and systemic needs
that emerged from review data in the following areas: (1) student social and emotional
developmental health, and (2) family and community engagement. This meeting also included a
facilitated session during which the team began to articulate a shared vision for SIG schools and
how they will look at the end of the SIG implementation period in 2017.

As aresult of this diagnostic review, the school community gained a thorough understanding of
the critical strengths, needs, and system gaps that were used to drive the development of this
transformation plan and what steps will lead to dramatic improvement in student achievement.

iv. Existing School Capacity, Strengths, and Needs

The following strengths and existing capacity, as well as systemic gaps and needs, were reported
in the DTSDE School Final Report and identified during the district SIG meeting;

School Leader Practices and Decisions

A clear vision for student achievement, well-being and citizenship, grounded in the philosophy,
beliefs and practices of the International Baccalaureate program, is uniformly shared and
embraced by the school community. Structures and systems to support an environment of
continuous improvement toward this vision are evident throughout the school community. A
sense of ownership and pride in the mission of creating inquiring, knowledgeable and caring
world citizens is present in the school culture. (DTSDE, May 2013, p. 6)

Curriculum Development and Support

A rich International Baccalaureate philosophy and set of practices serve as the foundation for
the development of curriculum in the school. This curriculum, guided by the focus on inquiry,
questioning and student engagement in big ideas and authentic questions, requires students to
engage in the same deep-thinking identified in the CCLS. However, school-wide implementation
of rigorous CCLS units that emphasize deep reading, writing and mathematical practices are not
evident in the current curriculum. This impacts the teacher’s ability to immerse students in
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learning experiences with the necessary rigor and complexity to close achievement gaps and to
address modifications for subgroups that prepare all students to become college and career
ready. (DTSDE, May 2013, p. 9)

Teacher Practices and Decisions

Instructional practices in the classroom are aligned to standards and promote varying levels of
student engagement and learning. The gap between what students know and need to learn so that
all students succeed and become the inquirers, thinkers and global citizens the school strives Jor
in the International Baccalaureate program will require a more intentional focus on the reading,
writing and thinking skills identified in the CC Instructional Shifis in ELA/ Literacy and
mathematical practices. While team structures to promote the sharing of best practices, data-
driven analysis and professional learning to inform instructional practices are in place, teacher
practices that promote deep analysis, rigor of higher-level thinking and student engagement that
Joster college and career readiness are not sufficiently evident in observed classroom practices.

(DTSDE, May 2013, p. 12)

v. How the School and BCSD Will Prioritize Identified Needs During
Implementation

The systematic school review enabled School 99 to identify connections between systems gaps
and student achievement and to prioritize critical needs that, when addressed, will accelerate
student performance and growth. Using a consensus decision-making process that values all
voices and requires the team to come to full agreement, the team identified the following priority
needs:

* Vertical alignment and all-subject integration. There is a need for more focused and
structured opportunities for vertical planning, curriculum alignment, and interdisciplinary
focus across elementary grade levels and subject areas, including art, music, and physical
education.

* Writing. Teachers need targeted professional development for the purposes of increasing
instructional capacity and effectiveness with respect to teaching the writing process and
developing student writing skills and competencies that meet the CCLS.

® Monitoring impact and effectiveness of training and professional development. A
robust system is needed to monitor the effectiveness and overall impact of professional
development and instructional coaching at all levels. This must go beyond initial training
and include tools and strategies for effectively monitoring impact on individual teachers.

¢ Community partnerships. A thorough review of our existing partnerships must take
place, and decisions must be made to improve them. Potential new and beneficial
partnerships must be explored.

* Supports for English language learners (ELLs). English as a second language
resources need to be maximized for affected students, and all teachers need further
training in the Sheltered Instruction Observation Protocol.

* Parent and community engagement. The school needs to function as a resource for the
parents and community so that it can be a “one-stop shop” to address and meet the
academic, health, and emotional needs of all students and their families. The
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establishment of the early childhood center as an initial stepping stone to college and
career readiness is paramount.

These priority needs are reflected in the goals for the SIG period. To realize the vision of this
transformation plan, Stanley Makowski Early Childhood Center will maintain a tight focus on
these priority needs. All members of the school community understand the core development
areas and are invested in the changes that must occur.
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A. School Overview
i Mission, Vision, and Goals

At Stanley M. Makowski Early Childhood Center, our mission is to develop inquiring, caring,
and knowledgeable young people who become lifelong learners and help create a better, more
peaceful world. The commitment to our mission is reflected in the following essential beliefs:

e Every child deserves a safe, caring, and nurturing environment.
All children can learn, given the necessary resources and support.
Learners will flourish in an environment that recognizes, respects, and celebrates diversity.
Staff, families, and students are accountable for the success of all learners.
Continuous staff development in research-based practices is the basis for implementing
change in our instructional program.

It is our goal to establish a rigorous academic community where all learners feel supported. As
an International Baccalaureate (IB) school, Stanley Makowski has a vision of becoming a
community resource where all are enabled to learn through the establishment of an inquiry-based
and rigorous academic community, where all feel supported in the development of lifelong
learners who are prepared to have a positive impact on the international community.

Our vision for improvement is reflected in our commitment to alignment, achievement, action,
and innovation. The goals of our proposed model, to be achieved at the end of three years of
implementation, include the following:
e Develop a rigorous instructional program in all core courses that is aligned with the
Common Core Learning Standards (CCLS) and inquiry based.
¢ Implement a student-centered approach to academic, social-emotional, and
developmental support.
e Provide and engage in regular, job-embedded professional learning experiences designed
to improve teacher use of instructional practices that are reflective of the instructional
shifts required by the CCLS and that reflect differentiation for students based on data.

All of our IB and CCLS planning and instructional practices will be aligned so that all activities
are reflective of our work toward our achievement goals, mission, and essential beliefs. This
alignment also will be demonstrated by direct observation of teaching and learning and
measurable evidence. In addition, our inquiry philosophy must shift fully into action-oriented
strategies, activities, monitoring, and reflective practices. When we reach this level of capacity in
our teaching and leadership, then we truly become innovative and impactful.

ii. Key Design Elements, Core Strategies, and Key Partnerships

We have identified the following key design elements and core strategies to achieve our vision,
mission, and goals:

e IB Primary Years Programme. The Primary Years Programme (PYP) is a curriculum
framework designed for students ages 3 to 12. It focuses on the development of the whole
child as an inquirer, both in the classroom and in the world beyond. It is defined by six
transdisciplinary themes of global significance, explored using knowledge and skills
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get-Setting Chart

SCHOOL-LEVEL ST o [ Une [TNYSState | District | Baseline | Targetfor | Ta
BASELINE DATA AND TARGET ssmuacam Average | Average |  Data 2014-
i 2015
I. Leading Indicators
| a. Number of minutes in the school min 63991 | 66960 | 75960 | 75960 | 75960
year
b. Student participation in State ELA % 99* 96* 98 99 100 100
assessment
C. Student participation in State Math % 99* g7* 99 99 100 100
assessment
d. Drop-out rate % 8* <1% 0 0 0
e. Student average daily attendance % g3¥* 90.31 92.30 94 96 98
f.  Student completion of advanced 30.6* 248/ | Notappl. | Notappl. | Notappl. | Not appl.
coursework 15%~ to K-8 to K-8 to K-8 to K-8
g. Suspension rate** % Sk 20* 27%* 24 21 18
h. Number of discipline referrals num 134772** 6635* 409 329 250 170
i. Truancy rate % 9.69 7.70 7.2 6 5
j- Teacher attendance rate % 89.7 90 92 94 96
k. :I:e.achers rate'd a;s “effective” and % N/A o 100 0 e
highly effective
I. - Hours of professional development num 14395 2528 2600 2725 2800
to improve teacher performance
m. Hours of professional development num 37.7 118.5 125 150 175
to improve leadership and
governance
Nn. Hours of professional development num 946.4 231 250 270 290
in the implementation of high
quality interim assessments and
data-driven action
Il. Academic Indicators
0. ELA performance index P 145* 56 35 40 46 53
p. Math performance index P 157* 49 31 36 41 47
g. Student scoring “proficient” or % 31.1 11.5 4 20 28 35
higher on ELA assessment
r.  Students scoring “proficient” or % 31 9.6 3.5 20 28 35
higher on Math assessment
s. Average SAT score score 1488 1214.0 | na.toK-8 | na.toK-8 | na.toK-8 | n.a. toK8
t. Students taking PSAT num N/A N/A | na.toK-8 | na.tok-8 | n.a.toK-8 | n.a. to K8
u. Students receiving Regents diploma % 30.6* 12* [ na.toK-8 [ na.tok-8 | na.toK-8 | n.a. tok-8
with advanced designation
v. High school graduation rate % 74* 50* | n.a.toK-8 | na.tokK-8 | na.toK-8 | na. toK-8
w. Ninth graders being retained % 14 | n.a.t0K-8 | na.toK-8 | n.a.tok-8 | n.a. to K-8
X. High school graduates accepted into % 80** 80* | na.toK-8 | na.tok-8 | na.tok8 | na.toks8
two or four year colleges

*2007 cohort (2010-11)

**2006 cohort (2009-10)

A 2007 cohort (2010-11) ~ based on Advanced Designation Regents Diploma

Page 51 of 353 Buffalo CSD #99

Buffalo City Schaol District - #99 Stanley M. Makowski ECC - SIG Cohort 5 - RFP #TA-14



School-level Plan: C. School Mode! & Rationald | Pg. 1

C. School Model Selection and Rationale

i. Rationale for Transformation Model, Key Design Elements, and New School
Design

After reviewing the required elements, the district selected the transformation model for this
particular school community because it is believed that this model will best position School 99 to
succeed in dramatically improving student achievement. The theory of action of the
transformation model states that the existing configuration of leadership and instructional
personnel has not created a learning environment where students are succeeding. To dramatically
change the environment for the benefit of the children currently enrolled in the school, the adults
must change. Under the transformation model, change entails a change in leadership, as well as
behavioral changes by instructional personnel. These changes required by the transformation
model are addressed by BCSD’s “Three Big Rocks” for school and district improvement:

* Instructional leadership, specifically the observation of instruction and effective
feedback to nurture the best possible teaching in every classroom

¢ Data-driven instruction, or using data to continuously improve teaching

* Fostering collaboration through the effective facilitation of professional learning
communities (PLCs) focused on student achievement

As mentioned in the District Overview, these Three Big Rocks were adopted to address common
needs across the district’s lowest performing schools. However, when operationalized at the
school level in concert with the key design elements, they address the specific needs of the
students and school community at School 99, as identified during the needs assessment.

Effective visionary leadership from the principal is almost always present in successful reform
efforts. BCSD’s “Three Big Rocks” provide a framework for priority management for principals
as they focus on what truly makes a difference in school leadership. For the principal, the
following are the highest priority activities for bringing all students to high levels of
achievement:

* Make daily time in classrooms a priority.

e Clearly articulate and recognize the instructional shifts in practice, and provide feedback
to teachers on instructional practices that are more aligned with the CCLS, including a
close focus on the needs of ELLs as defined by the Bilingual Common Core
Progressions.

* Create time for grade-level and content-area teams to ground their work in the anchor
standards.

* Guide the management of school schedule, teacher professional development, and school
culture to ensure interim benchmark assessments, teacher test- and task-in-hand analysis
meetings, and teachers thoughtfully reteaching or adjusting practice based on analysis of
student progress.

Our systematic in-depth review process revealed a need for schoolwide implementation of
rigorous CCLS units that emphasize deep reading, writing, and mathematical practices, which
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are not evident in the current curriculum. This lack impacts teachers’ ability to immerse students
in learning experiences with the necessary rigor and complexity to close achievement gaps and to
address modifications for subgroups that prepare all students to become college and career ready.
In addition, although unit plans have been developed these unit plans do not reflect the criteria
for CCLS alignment identified in the Tri-State Rubric. Nor do they meet the expectations for
rigor, text complexity, evidence-based writing, and explicit teaching of mathematical practices
outlined in the CCLS.

Instructional practices in the classroom are aligned to standards and promote varying levels of
student engagement and learning. However, the gap between what students know and what they
need to learn so that all students succeed and become the inquirers, thinkers, and global citizens
will require 2 more intentional focus on the reading, writing, and thinking skills identified in the
Common Core instructional shifts in ELA/literacy and mathematical practices. Although team
structures to promote the sharing of best practices, data-driven analysis, and professional
learning to inform instructional practices are in place, teacher practices that promote deep
analysis, higher-order thinking skills, and student engagement to foster college and career
readiness are not sufficiently evident in observed classroom practices.

At the heart of our program rests our commitment to exemplary instruction as an IB World
School. After much consideration, School 99 leaders have chosen as a curricular guide the IB
PYP Program because these programs most accurately reflect the global focus that we seek in
our curriculum design. This program will further raise the level of academic responsibility for
our students and will serve as an important indicator of our students’ preparedness for success in
middle school, high school, college and the global workplace. The IB Program model supports
School 99°s commitment to meet our goals of developing a rigorous, inquiry-based instructional
program in all core courses; and implement a student-centered approach to academic, social-
emotional and developmental support. It will provide consistently rigorous learning experiences
from grade-to-grade. Second, it will provide a sustained school culture that will guide all aspects
of the school community.

The transformation model and key design elements will allow the school more time to see
progress from the newly implemented support of instructional coaches, recently adopted
curricular programs, and other initiatives. The adoption of the “Three Big Rocks” provides not
only a framework for improved and focused leadership but also a structure that supports the
improvement of teaching practice. Schools that have achieved the most success reveal what the
leaders of School 99 have long understood: that a group of high-quality educators given the
opportunity to work as a team can overcome a great many obstacles. Multiple studies have
shown that masterful teaching repeated year after year in a student’s development trumps the
disadvantages of socio-economic status and bridges racial achievement gaps. The transformation
model allows current staff to remain in place, while engaging in ongoing, job-embedded
professional development designed to build their skills and capacity. This includes observation
of teaching practices with specific, actionable feedback. Teachers will use a variety of data
sources, including screening, interim assessments, and progress monitoring, to inform lesson
planning based on students’ strengths and needs, conduct test- and task-in-hand analysis, and
reteach or adjust teaching practice based on analysis of student progress against the CCLS.
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ii. Process by Which Model Was Chosen

The district began its model-selection process by developing a school profile that included the
characteristics of Stanley Makowski and its students, leader background and core competencies,
and instructional staff profiles. The district then conducted an assessment of the supply of
external partners or providers available to lead the effort. BCSD gave additional consideration to
district policies and collective bargaining agreements that currently address, limit, create barriers,
and provide support for each of the intervention models.

BCSD then sought to identify the improvement strategy that would yield the most immediate and
substantial gains in learning and school success for students now attending this school. Our
evaluation was based on findings of the school review that was conducted by an integrated
intervention team and of the needs assessment that was conducted in conjunction with a school-
based management team.

The following questions guided the selection of the intervention model:

* How will the district support the school leader in making and sustaining strategic staff
replacements?

¢ What is the district’s own capacity to support the transformation, including the
implementation of required, recommended, and diagnostically determined strategies?

* What changes in decision-making policies and mechanisms (including greater school-
level flexibility in budgeting, staffing, and scheduling) must accompany the transformation?

» How will the district support the new leader in determining the changes in operational
practice (including classroom instruction) that must accompany the transformation, and
how will these changes be brought about and sustained?

Based on recommendations from the state-appointed distinguished educator Judy Elliot, BCSD
has developed a district-level strategic plan that fully supports the requirements of the
transformation model, including the following:
* Recruiting and hiring school leaders with the experience, training, and skills needed for
dramatic school improvement
» Selecting and implementing an instructional model based on student needs
¢ Implementing district- and schoolwide systems to ensure the continuous use of data to
inform and differentiate instruction
* Providing sufficient operational flexibility, including moving toward a decentralized,
school-based system of professional development and budgeting
* Conducting monthly principal meetings for Priority school principals in order to build
skill and capacity to use data to drive instructional decisions and to create opportunities
for schools to break out by level (elementary, middle, high school)
* Building autonomy and authority for principals to make on-site, data-based decisions to
accelerate improved student outcomes
* Reorganizing the district and implementing a district-level systemic supports grant to
ensure ongoing technical assistance
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D. School Leadership
i. Characteristics and Core Competencies of the School Principal

To ensure that School 99 will be transformed into a culture of learning and high student success,
BCSD has identified specific leadership competencies for turnaround principals to successfully
produce dramatic gains in student achievement. These competencies are outlined in School
Turnaround Leaders: Competencies for Success' and address four major categories:

* Driving for results cluster. This cluster of competencies is concerned with the
turnaround leader’s strong desire to achieve outstanding results and the task-oriented
actions required for success. Competencies in this cluster include:

= Achievement

* Initiative and persistence

* Monitoring and directiveness
= Planning ahead

¢ Influencing for results cluster. This cluster of competencies is concerned with
motivating others and influencing their thinking and behavior to obtain results.
Turnaround leaders cannot accomplish change alone but instead must rely on the work of
others. Competencies in this cluster include:

* Impact and influence
* Team leadership
* Developing others

¢ Problem-solving cluster. This cluster of competencies is concerned with a turnaround
leader’s thinking applied to organizational goals and challenges. It includes data analysis
to inform decisions, making clear logical plans that people can follow, and ensuring a
strong connection between school learning goals and classroom activity. Competencies in
this cluster include:

=  Analytical thinking
= Conceptual thinking

* Showing confidence to lead. This competency, essentially the public display of self-
confidence, stands alone and is concerned with staying visibly focused, committed, and
self-assured despite the barrage of personal and professional attacks common during
turnarounds.

In addition to the competencies that have been proven to cause principals to be successful, the
principal must zero in on the highest priority activities that in turn lead to better outcomes. The

* public Impact. (2008). School turnaround leaders: Competencies for success. Chapel Hill, NC: Author. Retrieved
from http://www.publicimpact.com/publications/Turnaround Leader Competencies.pdf
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district has identified “Three Big Rocks,” or actions that will lead to high levels of achievement
for all students:

* Instructional leadership. In order to meet the needs of the school and produce dramatic
gains in student achievement, the principal must nurture the best possible teaching in
every classroom through a cycle of observation and feedback. The principal must make
daily time in classrooms a priority by spending one to three hours per day in classrooms
collecting evidence and sharing evidence-based feedback with teachers on daily
instructional practices to more closely align with the CCLS, including a close focus on
the needs of ELLs as defined by the Bilingual Common Core Progressions.

* Data-driven instruction. The principal will use data to continuously improve teaching.
This includes using end-goal tests, common formative assessments, progress-monitoring
data, and other data to guide the management of the school schedule, teacher professional
development, and school culture. The principal also will ensure that teachers and staff
conduct test-in-hand analysis meetings and reteach or adjust teaching practice based on
analysis of student progress against the CCLS.

* Fostering collaboration. The principal will foster constant sharing of ideas and
resources through teacher collaboration within and across grades and subjects, to provide
all students with access to a robust curriculum. The principal will create and protect time
for grade-level and content-area teams to ground their work in the anchor standards.

ii. School Principal Biography

A native of Rochester, New York, William Boatwright received his B.A. in English with a minor
in secondary education from St. John Fisher College in Rochester. Upon graduation, Boatwright
was hired an English teacher at Thomas Jefferson Middle School in the Rochester City School
District. In 2000, he became a founding staff member at the Charter School of Science and
Technology. In 2002, he was promoted to his first administrative role, academy director,
supervising instruction and school operations for students in the primary and junior grades at the
Charter School of Science and Technology. In 2005, Boatwright earned his second degree, an
M.S. in educational administration. He was awarded a Distinguished Leadership Award for his
work in the graduate program.

From January 2005 to June 2006, Boatwright served as principal of Stepping Stone Academy
Charter School in Buffalo, New York, a school in academic jeopardy. Under his direction, the
school’s culture improved and student performance on state assessments increased during the
tinal portion of its charter.

In February of 2008, Boatwright joined BCSD as an assistant principal at Bennett High School.
In the summer of 2008, he was appointed principal of Harriet Ross Tubman School (PS 3 1),
where he served for five years. In the fall of 2009, the school was removed from the state’s list of
underperforming schools and was designated a school in good standing. In 2012 and 2013, the
school received recognition for significantly improving student attendance. After serving at
Tubman for five years, Boatwright assumed leadership at the Stanley Makowki Early Childhood
Center in August 2013,

Buffalo City School District ~ #99 Stanley M. Makowski Early Childhood Center —SIG Cohort 5 - RFP #TA-14
Page 56 of 353 Buffalo CSD #99



School-level Plan: D. School Leadership | Pg. 3

In addition to his principal work, Boatwright continues to stay active in the community and in
education circles, serving as a participant on various committees and regularly giving
presentations and workshops on various topics. His educational philosophy centers around two
principles: the moral responsibility to do what is right by students and the establishment of order
and structure to facilitate effective teaching and learning.

See Attachment S1- Up-to-date Resume

iii. Supporting Leadership Positions—Job Descriptions and Duties

See Attachment S2- Assistant Principal Job Description and Duties

iv. Current Supporting Leadership Profile

The supporting leadership at School 99 consists of an assistant principal, IB coordinator, and
instructional coach. The in-depth diagnostic review process revealed that leadership practices
and decisions at School 99 are effective. The supporting leadership supports the principal in
establishing a clear vision for student achievement, well-being, and citizenship, grounded in the
philosophy, beliefs, and practices of the IB program. The supporting leadership team has been
instrumental in creating structures and systems to support an environment of continuous
improvement toward the school’s vision. The building leadership team met during the summer to
review and analyze the New York State mathematics and ELA assessment data and Grades 1 and
2 Terra Nova data using the data-driven instruction protocol. This leadership team meets weekly
throughout the year to look at data and to establish school goals. In addition, this group shares
information about grade-level meetings and reflects on school decisions and plans. A new school
leader was hired this year, and a plan was developed to use two school leaders, each with a
different focus: One was assigned to oversee student support, attendance, and behavior
management; the other oversees curriculum and instruction to ensure a constant focus in this
area. The goal of this approach is to ensure that teachers receive the coaching and direction they
need to shape classroom practice.
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William Boatwright

23 St. Lucia Lane
Cheektowaga New York 14225
(585) 802-2816
Boatwright129@gmail.com

CAREER OBJECTIVE:

To successfully obtain a professionally engaging and challenging instructional leadership position that utilizes my
high quality experience, knowledge, work ethic, communication skills, organizational and leadership abilities.

QUALIFICATIONS:

¢ Seventeen years’ experience in leading, teaching, and mentoring in various academic environments from
grades K-12, and the collegiate level.

®  Strong communication, collaborative, and interpersonal skills with teachers, school staff, students, parents,
and community members.

¢ Consistently make key contributions to strengthening achievement, culture, and community in an academic
environment.

EDUCATION:
University of Buffalo, Buffalo, New York Enrolled: 9/11

Doctoral Candidate
Educational Leadership Program

St. John Fisher College, Rochester, New York
Masters of Science in Educational Administration Degree: 12/04
NYS School Administrator and Supervisor (SAS) Certification

Distinguished Leadership Award in Educational Administration

Bachelor of Arts in English Degree: 5/97
Minor: Secondary Education (7-12)

INSTRUCTIONAL LEADERSHIP & ADMINISTRATIVE EXPERIENCE:
Stanley Makowski Early Childhood Center #99, Buffalo, New York  8/13-present
Principal
*  Supervise teachers and staff in grades pre-K through 4™ in a building of approximately 800 students along
with all school operations and procedures.
*  Oversee aspects of the International Baccalaureate (IB) program including teacher planning units of inquiry
and student exhibition.
¢ Oversee and direct instructional support team responsible for school wide planning, monitoring of data

analysis, formative assessment and instructional coaching.
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¢ lead data analysis, data-driven dialogue and action planning with grade-level teams in order to
continuously improve student performance and curticulum implementation.

¢ Direct and manage components of School Comprehensive Educational (SCEP) plan which include ELA,
Math, Parental Involvement, and PBIS.

¢ Conduct regular formal and informal observations of teaching staff along with pre and post-observation
conferences according to district and NYS protocols.

¢ Maintain effective communication through daily bulletin, written memos, individual conferences, and

regular faculty and school based management team meetings,

Harriet Ross Tubman School #31, Buffalo, New York 8/08-8/13
Principal
®  Supervise teachers and staff in grades pre-K through 8 in a building of approximately 500 students along

with all school operations and procedures.

® Regularly conduct professional development, coaching, and feedback to teachers and grade level teams in
the primary areas of explicit instruction strategies, Common Core Learning -Standards, APPR, and SLO
implementation, along with individual teacher support based on student performance data and teaching

performance.

®  Lead data analysis, data-driven dialogue and action planning with grade-level teams in order to

continuously improve student performance and curriculum implementation.

¢  Monitor ongoing student performance data through DIBELS, curriculum assessments, and parallel/practice

assessments in order to drive and increase student achievement.

® Oversee and coordinate instructional support efforts of reading/math coaches, building reading and math

teachers as determined by teachers’ needs and as outlined in the district-wide student achievement plan.

®  Conduct regular formal and informal observations of teaching staff along with pre and post-observation

conferences.
®  Direct and support strategies for student support, discipline, and safety.

¢ Maintain effective communication through daily bulletin, written memos, individual conferences, and

regular faculty meetings.
®  Facilitate regular school based planning team meetings.

¢ Communicate with parents regularly along with coordinating family activities and events with parent

liaison and parent volunteers.

® Recognized two years in a row for increasing overall student attendance and daily attendance rate.

Bennett High School, Buffalo, New York
Assistant Principal 2/08-8/08
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¢ Supervised teachers and staff in a community of approximately 300 students, grades 9-12.

¢ Facilitated and directed activities in the Education & Arts learning community, one of three magnet

programs within the high school.

¢ Assisted teachers in the development and implementation of the inquiry-based and student advisory

learning initiative through the Institute for Student Achievement (ISA).

¢ Served as member of school administrative team in direct support of the building principal and also

responsible for regular site-based decisions and planning for effective school operation.
¢ Conducted formal and informal teacher observations along with providing instructional feedback.

® Maintained effective communication through written memos, individual meetings, and community

meetings.

Stepping Stone Academy Charter School, Buffalo, New York
Prineipal 1/05-8/06

¢ Led the turnaround and renewal effort of a K-8 charter school which had previously exhibited poor

academic performance over its first three years in operation.

® Reformed the teacher appraisal process, which included conducting regular formal observations, classroom

support visits, feedback meetings, and written performance appraisals for teachers and staff.

¢ Created and managed an Instructional Leadership Team that provided ongoing professional development
and support for new and developing teachers.

¢ Directed assessment preparation for staff and students along with providing resources and training for data
analysis.

®  Oversaw student achievement plan which led to significant improvement of scores on NYS assessments in
the final two years of the charter, with 4th graders posting an overall 44% gain in ELA and 53% gain in
Math, along with meeting several AYP goals.

®  Provided oversight of school systems and improved overall school efficiency, organization, student

support, discipline, safety, and emergency response.

¢  Prepared and presented monthly reports to Board of Trustees and regularly interfaced with school’s

management company and school oversight committee.

®  Successfully operated within the constraints of a school budget, monitored student enrollment, made

responsible decisions regarding staffing, resources, and services to the overall benefit of the school.
®  Worked successfully with families and planned events with Parent Advisory Council.

®  Successfully oversaw closure of school operations when the state made the decision to not renew the

school’s five-year charter at the end of 2006.
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Charter School of Science & Technology, Rochester, New York
Academy Director 10/02-12/04

® Served as member of school administrative team and responsible for regular site-based decisions and plans
directly affecting school operation.

®  Supervised teachers in grades K-3 & 6-8 academies.

¢ Conducted formal and informal teacher observations and provided feedback to teachers.

® Facilitated weekly academy meetings that focused on professional development, student support, and

assessment preparation.

¢ Designed and oversaw systems to maximize student transition, movement, and safety.

TEACHING EXPERIENCE:
Medaille College, Buffalo, New York
Visiting & Adjunct Instructor 8/06-12/10

¢ Taught graduate courses in the School of Education including core instructional practice, early field

experience, action research, and diversity.
¢  Chaired Teacher Education Accreditation Council (TEAC) Committee.

®  Advised graduate students and served as course leader for Core of Education class; monitored syllabus,

core, and common assignments.

Charter School of Science & Technology, Rochester, New York
English/Language Arts Teacher 8/00-2/03

®  Taught 7" & 8" Grade.
®  Successfully maintained a positive and structured learning environment.
®  Served as Lead Teacher for Junior Academy teachers in all subjects.

® Served as ELA Curriculum Coordinator; 8" grade scores increased 16% over the previous year.

Thomas Jefferson Middle School, Rochester, New York 9/97-8/00
English/Language Arts Teacher
® Taught 7" & 8™ grade; improved students’ basic skills and developed writing portfolios.

® Effectively managed the classroom and established effective rapport with students in a diverse setting.

®  Substituted for House Administrator on several occasions.

COMMUNITY LEADERSHIP & INVOLVEMENT:

Presenter & Speaker, Various Events 9/97-present
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e The Fisher Creed Keynote, St. John Fisher College, 8/00

®  Preparing for Student Teaching, Buffalo State College, 10/05

o Panelist, 2006 Think About Teaching Conference, Rochester, NY

& 2006 Trio Achievement Celebration Keynote, Medaille College

& 2006 Honors Convocation Keynote, Medaille College

®  Perfecting Qur Purpose, Community Action Organization-Buffalo, NY, 1/07
o Think Abowt Teaching Conference Keynote Presentation, Rochester, NY, 3/08

®  Panelist, 2013 NYS Senate Reform Committee of Education, 10/13

ADDITIONAL ACTIVITIES & TRAININGS:

Buffalo Council of Supervisors and Administrators’ Executive Committee & Professional Council

Data-Driven Dialogue, Collaborative Inquiry & Cultural Proficiency April *12-June 12
Observation & Analysis of Teaching Skills (OATS) October ’11-February ‘12
Instructional Leadership Development Academy-Buffalo Public Schools Spring "08 & "10-°11

Principal Leadership, Edison Schools, Inc., November 2005
Leadership Team & Student Achievement Planning, Edison Schools, Inc., July 2005 & July 2006
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E. Instructional Staff
i Effectiveness Ratings for Staff

Stanley Makowski Early Childhood Center is currently staffed with approximately 60 teachers,
97 percent of whom are fully certified. Approximately one quarter of the instructional staff have
master’s degrees plus 30 hours or a doctorate. In addition, 97 percent of the personnel are
teaching within their certification areas. Only 3 percent of the staff are teaching with fewer than
three years of experience. During the 201213 school year, the average teacher attendance rate
was 92 percent.

The table that follows describes the distribution of teachers based on the school’s approved
annual professional e;or;nancreview (APPR) system.

-
Highly effective

Effective 11
Developing 0
Ineffective 0
Not identified 17

ii. Current School Staffing Profile

As identified during the systematic in-depth diagnostic school review, teachers at School 99
utilize instructional practices in the classroom that are aligned to standards and promote varying
levels of student engagement and learning. Schoolwide implementation of rigorous CCLS units
that emphasize deep reading, writing, and mathematical practices are not evident in the current
curriculum. This impacts the teachers’ ability to immerse students in learning experiences with
the necessary rigor and complexity to close achievement gaps and to address modifications for
subgroups. The gap between what students know and what they need to learn so that all students
succeed and become the inquirers, thinkers, and global citizens the school strives for in the IB
program will require a more intentional focus on the reading, writing, and thinking skills
identified in the Common Core instructional shifts in ELA/literacy and mathematics. Although
team structures are in place to promote the sharing of best practices, data-driven analysis, and
professional learning to inform instructional practices, teacher practices that promote deep
analysis, rigor of higher-order thinking skills, and student engagement to foster college and
career readiness are not sufficiently evident in observed classroom practices.

In order to meet the needs of our student population and SIG goals, teachers must demonstrate
knowledge of effective instructional practices and strategies organized around annual, unit, and
daily lesson plans and promote high levels of student engagement and higher-order thinking.
Teachers must provide coherent, appropriately aligned, and CCLS-based instruction that leads to
multiple points of access, providing supports and extensions for all students to achieve targeted
goals. Teachers must collaborate with colleagues in grade-level and content-area meetings to
ground their work in the anchor standards of the CCLS. Our teachers also must use instructional

Buffalo City School District ~ #99 Stanley M. Makowski Early Childhood Center —SIG Cohort 5 — RFP #TA-14
Page 83 of 353 Buffalo CSD #99



School-level Plan: E. Instructional Staff | Pg. 2

strategies that stimulate deep levels of thinking and questioning in students through the use of
materials that contain high levels of text and content complexity and multiple strategies to
provide a wide variety of ways to engage in learning. Our teachers must be able to conduct test-
and task—in-hand analysis and create a plan to reteach or adjust instruction based on that analysis
of student progress. Teachers must have the skills to create a safe environment that is responsive
to students’ varied experiences, is tailored to the strengths and needs of all students, and
promotes high levels of student engagement. All staff must be able to use a variety of data
sources—including screening, interim assessment, and progress monitoring—to inform lesson
planning, develop explicit teacher plans, and foster student participation.

So that teachers may meet the needs of the student population, the school will work to deepen
teachers’ instructional capacity through regular common planning time and job-embedded
professional development in the form of coaching and modeling from the school-based
instructional coach and consultants from Generation Ready.

se

iii. Characteristics and Core Competencies of Key Instructional Staff

Individual teachers have the largest single school effect on student performance. Documented
experience also indicates that individual teachers can effect rapid and dramatic student learning
improvements within their own classrooms. As BCSD transfers, recruits, and hires teachers, the
district will search for and develop teachers with unique characteristics and competencies
identified by Public Impact’s School Turnaround Teachers: Competencies for Success.' The four
competency clusters represent a consistent pattern of thinking, feeling, acting, and speaking that
are essential to teachers’ success in turning around School 99:

e Driving for results cluster. This competency cluster is concerned with the teacher’s strong
desire to achieve outstanding student learning results and the task-oriented actions
required for success. Major actions include setting high goals for oneself and one’s
students; making persistent, well-planned efforts to achieve these goals despite barriers and
resistance; holding others accountable for doing their part to achieve success; and putting in
extra effort to ensure success when others fall short.

¢ Influencing for results cluster. This cluster is concerned with motivating others—
students, other school staff, and parents—and influencing their thinking and behavior to
improve student learning results. Teachers in school improvement environments will use
a variety of influencing tactics—such as inspiring students who have become resistant
and apathetic from repeated failure, grasping and responding to unspoken student needs
and motivations, and simultaneously supporting and prodding colleagues to collaborate
on the path to schoolwide success—as the situation requires. The relationships teachers
form are for the purpose of influencing others to enhance student learning, not for the
purpose of personal bonding.

e Problem-solving cluster. This cluster is concerned with a teacher’s approach to
planning, organizing, and delivering instruction. It includes analyzing data to determine
student learning needs and next steps; considering alternatives for materials, methods,
and levels of instruction; making clear, logical, step-by-step plans that both the teacher

! public Impact. (2008). School turnaround leaders: Competencies for success. Chapel Hill, NC: Author. Retrieved
from http://www.publicimpact.com/publications/Turnaround Leader Competencies.pdf
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and students can follow; and clarifying the connection between school learning goals and
classroom activity.

¢ Personal effectiveness cluster. This cluster is concerned with the teacher’s self-
management of emotions and personal beliefs that affect student learning. Major
elements include exhibiting self-control when faced with stressful, uncomfortable, and
unfamiliar situations; maintaining confidence in oneself and a willingness to keep
improving despite the many small failures that are likely to accompany such a
challenging role; actively embracing the constant changes needed to ensure student
learning in a high-challenge, high-change situation; and holding and maintaining a strong
belief in the human potential for learning and improvement, despite significant pressure
to settle for less.

iv. Process for Hiring and Placing New Staff

Teachers selected as turnaround educators will demonstrate evidence of maintaining a model
classroom and will have knowledge and experience in using data to inform instruction, planning
instruction aligned with standards, and working with students from diverse backgrounds.

Teachers who wish to transfer from another BCSD school to a school implementing a transformation
model within this SIG cohort will follow BCSD’s “Guideline for Teacher Transfer and Staffing.”
This process is as follows: (1) The teacher submits a letter of voluntary transfer to the chief
academic officer, which results in the teacher’s name being placed on the seniority list by Office
of Talent Management; (2) the teacher is notified by the supervisor or director of the vacancy;
(3) the school principal consults the teacher’s personnel file (this step is optional); (4) the
principal accepts or declines the teacher. After the voluntary transfer process is complete, the
principal will have the ability to hire for positions that are still vacant based on transformation
school needs.

BCSD follows established recruitment and hiring guidelines for instructional staff. Opportunities
to work with BCSD are posted on the website, announced in local and national publications, and
advertised at recruitment fairs. Through these efforts, a pool of qualified candidates is created
that is shared with school administrators when vacancies occur. Principals and their teams have
the opportunity to interview and recommend candidates for employment. Additional notes about
BCSD hiring guidelines include the following;

* The voluntary transfer process allows a teacher to pursue an override to a principal’s
decision not to accept him or her to fill a vacancy.

* Involuntary transfers are difficult unless documentation in the teacher’s file indicates that
the teacher’s performance is not a good fit for the school’s needs. The principal needs to
be clear and explicit about expectations for instructional staff at the school when the
principal and the teacher are engaged in the transfer conversation.
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F. Partnerships
i. Implementation Partners and Their Roles
Generation Ready

A partnership with Generation Ready is critical to successful implementation of the school
improvement plan and to the achievement of our SIG goals. This organization has 20 years of
experience in raising student achievement and building thriving learning environments. Through
our partnership with Generation Ready, we will be able to address one of our most pressing
needs, developing our teachers’ capacity to utilize instructional practices designed to address the
gaps between what students know and what they need to learn so that every single one of our
students experiences consistently high levels of engagement, thinking, and achievement. At
present, teaching at School 99 is still largely whole group and teacher centered. Although teacher
lesson plans reflect the use of data to differentiate instructional groups, classroom practices
reveal that instructional practices are not differentiated to meet student needs in those groups.

Generation Ready will work collaboratively with school principals, leaders, and teachers to
provide customized, job-embedded, and targeted professional development using evidence-based
best practices. The most powerful professional development is directly linked to the classroom.
Generation Ready will support our teachers in their daily practices, where it is most meaningful
and relevant, focusing on students and how to facilitate learning in the classroom. Generation
Ready will use a gradual release of responsibility model, in which coaches introduce new ideas
and strategies, demonstrate how these ideas and strategies work, guide teachers as they try for
themselves, and provide feedback on teachers’ independent attempts.

Kaleida Health School-Based Health Center

As an early childhood center, we seck to be a place where academics, health and social services,
youth and community development, and community engagement lead to improved student
learning, stronger families, and healthier communities. Through our partnership with Kaleida
Health, we will offer a range of supports and opportunities to students and families to ensure that
students attend school consistently, students are actively involved in learning, families are
increasingly involved with their children’s education, and our school is engaged with families.
Our school-based health center will provide primary care services, including comprehensive
health assessments; diagnosis and treatment of minor, acute, and chronic medical conditions; and
nutritional counseling. Mental health services include assessments, crisis intervention,
counseling, and referrals as needed. Services are provided by a multidisciplinary team that
includes a nurse practitioner, medical assistants, social workers, dietitians, a psychologist,
education counselors, and physicians.

The International Baccalaureate (IB)

IB is a nonprofit educational foundation that provides programs to help develop the intellectual,
personal, emotional, and social skills that children need to live, learn, and work in a rapidly
globalizing world. IB offers professional development that focuses on program delivery. This
professional development will emphasize assessment, teaching, and learning methodologies and
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will explore best practice in the classroom. The goals of IB’s workshops are to enhance the
understanding of the IB philosophy and program model and to improve the quality of program
delivery. An ongoing partnership with IB addresses the needs identified during the systematic,
in-depth diagnostic review. One of the goals of the SIG implementation period is to align the IB
curriculum with the CCLS to support more rigorous instruction. Currently, a rich IB philosophy
and set of practices serve as the foundation for the development of the curriculum; however,
schoolwide implementation of a rigorous curriculum and instruction that requires students to
engage in deep reading, writing, and mathematical practices is not evident. This partnership with
IB, along with the transformation model, allows us to continue to develop the capacity of our
teachers who already have a good understanding and practical experience in the [B PYP
curriculum,

ii. Evidence of Partner Effectiveness
Please see Attachment C for the Evidence of Partner Effectiveness Chart.
iii. How External Partners Will Be Held Accountable for Performance

Partner accountability is crucial to the successful implementation of the school improvement
plan. With the support of the Office of School Leadership and the Office of Strategic Alignment
and Innovation, our school will develop and implement a monitoring and evaluation plan to
ensure that the external partner, school, and district implement the key design elements of the
SIG plan with fidelity, work together, contribute equally to the partnership, meet goals, and build
capacity. The primary goal for this evaluation system is to foster an environment of continuous
improvement. The data made available through evaluation will be used by the school, district,
and provider to review and renew-—on an ongoing basis—the approaches used to improve
student learning. The primary question of the evaluation will be the following: Is adopting this
provider’s services helping the school make progress toward its goals, especially regarding
student learning outcomes?
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Project Plan The school, district leadership, and partner(s) will work together to ensure that the
school’s contractual agreements serve as effective vehicles to purchase and anchor partner
services. This process will focus on ensuring that the school’s needs are clearly expressed and
that services being requested from the provider are clearly defined. The school also will work
with BCSD and the external partner to develop a project plan that includes the following: goals
and objectives, expected outcomes, activities, roles and responsibilities, timeline, and budget.

Measurable Outcomes Accountability of our external partners is based on measurable outcomes
that lead to student achievement. The evaluation of the successes of a provider’s services will be
embedded in, or aligned with, the accountability targets set forth in Attachment B. Together, the
school and partners will identify measurable outcomes that define success. These will be the
events, occurrences, or changes in conditions, behavior, or attitudes that indicate progress toward
intended goals. Outcomes are not activity based, such as “conduct five training workshops.” In
order to develop outcomes, the school and partner will work together to identify what results are
expected from partner activities.

Monitoring Meetings and Reports- Evaluation of a provider’s services should be ongoing, not
simply a once-a-year assessment of measurable outcomes. Ongoing evaluation and
communication regarding this evaluation are vital to ensuring that implementation and outcomes
are kept on track. This approach will prevent the school, the district, and our provider(s) from
being surprised by a final evaluation that denotes unmet goals or unsatisfactory services. Regular
monitoring meetings and reports provide an opportunity for all parties to do the following:

* Document and discuss the degree to which the planned services were delivered, and
assess any variation to the implementation timeline, activities, and budget.

* Reflect on implementation successes and challenges, upcoming priorities, and impact.

¢ Conduct an analysis of relevant leading and lagging indicators from Attachment B that
the services were intended to impact.

* Review supporting documentation to show additional evidence of progress.

e Determine course corrections if necessary.

In addition to these formal and structured processes for ensuring effective management of
provider services, the school will use informal and organic methods to ensure effective oversight
of provider services. School-based oversight may include assessing the timeliness and accuracy
of verbal and written communications with the provider, observing provider service delivery
techniques, and assessing the effectiveness and efficiency of work sessions and meetings held
with the provider. The school leader also will solicit informal feedback from teachers, students,
and families who have received services from the provider. The school will make every effort to
offer the provider feedback throughout the period of performance so that minor issues can be
resolved and the risk of significant issues can be minimized.

Contract Management and Oversight Additional contract management and oversight will be
provided by BCSD. The district will designate one representative who will act as the primary
contact for this project. The representative will be responsible for ensuring clear and effective
communication among all parties, creating and managing contract documentation, collaborating
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with the district Office of Finance and Operations, and ensuring that all procurement rules and
regulations are followed. Throughout the course of the contract, the BCSD representative also
will be responsible for conferring with any and all parties as necessary to resolve unanticipated
issues or requirements that might occur during the course of the contract. Each district-level
representative will create an end-of-year report that summarizes the provider’s performance and
documents any issues or areas for improvement. District and school leadership will review these
end-of-year reports and use this information in making decisions about extending provider
contracts.
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G. Organizational Plan

i. Management and Team Structures
Please see School-Level organizational chart.

ii. Day-to-Day Operations

All adults at School 99 are vital to students’ academic, personal, and social growth. All voices
should be heard; decisions about policy and practice are most effectively implemented when they
are reached by consensus, rather than by authority, compromise, or a traditional win-lose voting
system. At the same time, it is not efficient for all staff members to discuss every issue. For this
reason, governance at school is delegated and distributed. Smaller groups are responsible for
different aspects of school operations and improvement.

Administration-The administrative team collaborates on whole-school concerns and planning. It
elevates the instructional core by increasing teacher capacity, student engagement, and the rigor
of student work. School leadership will be focused on the creation and support of a PLC that
focuses on curriculum, instruction, and assessment as the primary vehicles for improving student
achievement and school culture. The school’s current leadership structure includes the principal,
assistant principal, instructional coach, and IB coordinator. Their main role is to determine and
follow up on daily and weekly priorities, develop individual and schoolwide schedules, plan
instructional leadership activities, and provide teacher training, support, and professional
development. Team members’ specific roles include the following:

 Principal. The school principal will be responsible for day-to-day decision making;
modeling and monitoring the school’s mission and vision; and overseeing professional
development, curriculum, and data analysis. Major decisions will be made by the school
principal after considering recommendations by the instructional leaders and school
leadership team. Decisions that are made by the school principal with consultation and
recommendations from the leadership team will be implemented by the instructional
leaders. Recommendations from the leadership team to the school-based management
team will be communicated by the school principal.

* Assistant principal. The assistant principal is responsible for curriculum, instruction,
assessment, and operational systems and structures. This will include teacher evaluations,
professional development plans, teacher improvement plans, team meetings, data
analysis, and intervention planning.

o IB coordinator. The IB coordinator is a critical pedagogical leader of the PYP at School
99. He or she is responsible for the whole-school implementation and organization of the
program and acts as a data coach, instructional specialist, learning facilitator, and catalyst
for change. The coordinator will play a key role in enhancing student learning by
supporting instructional effectiveness through facilitation of teacher collaboration;
individual coaching; and planning, facilitation, and assessment of professional
development programs.
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* Instructional coach. The instructional coach is responsible for the ongoing support of
individual teachers and groups of teachers in implementing CCLS-aligned lessons and
units. The instructional coach will collaborate with building administrators to execute all
components of grade-level and common planning time meetings, including scheduling
and facilitating meetings, using data, and deciding on the focus of meetings. The
instructional coach will plan and lead ongoing job-embedded professional development
that is aligned to the goals and strategies outlined in the school improvement plan.

School Leadership Team The school leadership team meets weckly and leads the development,
implementation, and monitoring of the school improvement plan. The team will monitor the
school’s strategies using a variety of data, such as walkthrough data, student work (across grade
levels), common formative assessment data, leading indicators, and measurable outcomes
associated with intervention strategies. This team, through a cyclical process, defines and
implements school strategies in order to improve student outcomes. This team also is responsible
for communication between all school stakeholders regarding the status of SIG implementation,
progress, and success. Members include the principal, assistant principal, IB coordinator,
instructional coach, grade-level and content-area representatives, and other school-based staff
(e.g., social worker, psychologist, school-based health center coordinator). By creating a culture
of transparency and collaborative learning, the school leadership team sets the stage for
continuous improvement.

Student Support Team-This team includes the guidance counselor, social worker, school-based
health center coordinator, and psychologist. Teachers and other staff may join the team on an ad
hoc basis. This team is responsible for providing students and families with appropriate services
when students encounter academic, personal, and social dilemmas. This team meets once per six-
day cycle to identify students in need of behavioral and social-emotional interventions, assign
students to interventions, and monitor student progress. Data used to inform this team’s decision
making include attendance, office and discipline referrals, functional behavioral assessments,
and other data as needed.

Teacher Teams-Teachers of the same grade will meet at least once per six-day cycle and will
use protocols for discussions focused on student performance and progress. Teachers will
collaborate with colleagues in grade-level and content-area meetings to ground their work in the
anchor standards of the CCLS. The goal of these teams is to engage in lesson planning and
lesson study, map grade and content curriculum, and share best practices. Teacher teams will
monitor their instructional strategies and the effectiveness of the curriculum by examining data
from universal screening, common formative assessments, progress monitoring, and daily checks
for understanding. Individual teachers and teacher teams will develop plans to reteach or adjust
practice based on analysis of student progress against the CCLS.

iii. APPR Plan

Under Education Law 3012-c, all probationary and contract teachers will be observed by the
principal or an assistant principal who has been certified as a lead evaluator. Each teacher will be
observed a minimum of twice during the year, including one unannounced classroom
observation and one announced observation that includes a preconference and postconference
meeting. The observation plan and calendar will be developed to make sure that all teachers are

Buffalo City School District — #99 Stanley M. Makowski Early Childhood Center ~SIG Cohort 5 - RFP #TA-14
Page 72 of 353 Buffalo CSD #99



School-level Plan: G. Organizational Plan | Pg. 3

receiving the right proportion of observations and supports according to their needs. At the start
of the year, each principal will assign the assistant principal to the teachers whom he or she will
be responsible for observing and evaluating.

Consistent with the New York State Metrics and Expectations, principals and other school
leaders will ensure that teachers implement the approved APPR to ensure that teachers have a
deep, reliable knowledge of how they are evaluated under the district’s APPR plan. Principals
will continue to develop their knowledge of the New York State United Teachers (NYSUT)
Teacher Practice Rubric. The district’s “Three Big Rocks” provide a leadership landscape within
which instructional leaders will be able to effectively use all measures of student learning,
observation, and other evidence constantly to cultivate changes in teacher practice and develop
schoolwide instructional strategies aligned to key design elements of the school improvement
plan.

No later than 10 days after the start of the school year, any teacher who received a composite
effectiveness score that results in a rating of Developing or Ineffective will be placed on a
teacher improvement plan. The teacher improvement plan is used to assist teachers in meeting
district expectations in one, but no more than three, of the APPR criteria, which are aligned with
the NYSUT Teacher Practice Rubric. The teacher improvement plan will be jointly developed by
the teacher and the principal.

Together, the administrative team will develop a weekly-monthly-yearly observation calendar to
guide his or her daily schedule. Administrators will systematically track action steps and hold
teachers accountable to implement recommendations. Specific goals for teacher success will be
set, and progress toward these goals will be tracked. This will allow the principal and the chief of
school leadership, who evaluates the principal, to see trends in teacher strengths, challenges, and
recommendations throughout the year.

All teacher observations, approvals of student learning objectives, and teacher improvement
plans will be housed in BCSD’s Professional Growth Data System. Teachers and building
administrators will use this collection of data as another platform for communication and
feedback between face-to-face sessions.

All principal observations and 60 points of other measure are based on the Interstate School
Leaders Licensure Consortium standards and are conducted through multiple school visits by the
chiefs of school leadership, who have been certified in accordance with Commissioner
Regulation 30-2.9. The visits will include a structured process that includes a review of school
documents and classroom visits. One of the visits will be unannounced. The chiefs of school
leadership also will keep a weekly-monthly-yearly observation calendar, using a process similar
to the principal’s calendar.

iv. Calendar of Events to Support APPR Implementation

Please see Full Calendar Schedule of Events for 2014-2015
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Stanley M. Makowski Early Childhood Center #99

1B World School

I——— Principal
William Boatwright

Clerical Staff
School Clerk
Typist
Student Support Team Instructional Support Team
SST Chair School Leadership Team Instructional Coach (2)
Psychologist Building Reading Teacher (3)
Social Worker Building Math Teacher (2)
IB PYP Coordinator
Teacher Teams
Pre-Kindergarten
Kindergarten
Grade |
Grade 2
Grade 3
Grade 4
ESL Teachers
Specials
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H. Educational Plan
i. Curriculum

As described in the DTSDE review, schoolwide implementation of rigorous CCLS units that
emphasize deep reading, writing, and mathematical practices are not evident in the current
curriculum. This impacts our teachers’ ability to immerse students in learning experiences with
necessary rigor and complexity to close achievement gaps and address the needs of subgroups.
Furthermore, there is little evidence that students are routinely being exposed to units of study in
ELA and mathematics that integrate the CCLS for close reading, evidence-based writing,
academic vocabulary, and mathematical practices.

In order to ensure that the curriculum aligns with the New York State Learning Standards,
inclusive of the Common Core State Standards and the New York State testing program, the
instructional staff at Stanley Makowski will use a backward design process to develop ELA units
of study and lesson plans focused on close reading and evidence-based writing. The units of
study and lesson plans will align with the six transdisciplinary themes of the PYP program.
Furthermore, the unit and lesson plans will be developed to meet the Tri-State Rubric
expectations.

The 1B curriculum design provides multiple points of access and engagement for teachers,
administrators, and students that address the academic achievement of students with special
needs and other barriers for our target population. School 99’s implementation of the IB
curriculum model provides an integrative and comprehensive design across subject areas that
will provide inclusion and adaptation for multiple levels of learning, continuity between grades
that will provide for ease of academic transition for our students, and key principles that shape
and support the whole learner.

The PYP curriculum framework provides a balance between acquisition of essential knowledge
and skills, development of concept understanding, demonstration of positive attitudes, and
responsible action. One of the most significant and distinctive features of the IB PYP is the six
transdisciplinary themes. These themes provide School 99 with the opportunity to incorporate
local and global issues into the curriculum and effectively allow students to “step up” beyond the
confines of learning within subject areas. Our curriculum across all grade levels will be
organized around the following themes: who we are, where we are in place and time, how we
express ourselves, how the world works, how we organize ourselves, and sharing the planet.

Writing-Based on the needs identified in the systematic review process, School 99 will receive
explicit instruction in writing using Step Up to Writing. Step Up to Writing is a highly flexible
writing program that supports writing across the content areas and grades as students receive
explicit instruction, guided lessons, and independent practice. The program uses multisensory
writing strategies and writing activities that help students become proficient in the areas

of informational or explanatory writing, narrative writing and personal narrative, and opinion
pieces. These strategies also foster development of critical thinking, reading comprehension, and
listening and speaking skills, and they help establish writing as a process rather than as an end
product. This provides a common approach to teaching writing across all grades and content
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areas. In order for this new writing curriculum to be effective, professional development
opportunities must provide for solid implementation and a deep level of knowledge.

Literacy- The New York State ELA curriculum for Grades PK-2: the Listening and Learning
strand and Skills strand (from the Core Knowledge Language Arts, New York Edition) and
Guided Reading and Accountable Independent Reading will be used as the anchor literacy
programs at the school. For Grades 3 and 4, Journeys Common Core was selected because it
integrates the Common Core State Standards into every lesson, helping educators plan, engage,
teach, and assess students effectively and efficiently. The program builds a knowledge base for
reading complex text by focusing on repeated reading, developing academic vocabulary, and
close-reading skills. Student texts are designed to allow every student access to rigorous content.
Through the use of cutting-edge digital learning tools, such as interactive whiteboard lessons,
teachers maximize their effectiveness and get students engaged and excited about learning.

Mathematics School 99 will implement the New York State Mathematics Curriculum modules
for Grades PK-4. These standards-based mathematics modules focus on each area of content in
depth, providing time for students to develop and practice skills across a variety of activities and
contexts that build on each other. They integrate the CCLS, rigorous classroom reasoning,
extended classroom time devoted to practice and reflection through extensive problem sets, and
high expectations for mastery.

In order to implement curriculum modules and programs with fidelity, school leaders and
teachers will be engaged in ongoing curriculum planning to address student needs. Throughout
the grant period, school staff will take the following steps to ensure that robust curricular guiding
documents are developed and implemented schoolwide:

¢ Provide time and support (i.e., materials, training, and guidance) for teachers to engage in
unit and lesson development throughout the year.

* Provide ongoing professional development for teachers to inform their planning. This
professional development will include training on how to implement the instructional
shifts for literacy, such as how to plan for close reading of text, how to write text-based
questions, how to teach writing effectively, how to effectively train students to access
complex text through grammatical and syntactical analysis, and how to address academic
vocabulary. Instruction

ii. Instruction

As reflected in our core beliefs and vision for school improvement, we will engage in continuous
staff development in research-based practices as the basis for implementing change in our
instructional program. Current instruction is largely whole group and teacher centered; this was
identified as a priority need in the DTSDE review. There is little use of differentiation or explicit
instruction, and limited opportunities exist to extend and enrich learning for students. The
instructional shifts in ELA/literacy and mathematics are not systematically used across the
school. Through a coordinated set of professional learning opportunities, our teachers will
identify, practice, implement, and receive feedback on instructional practices that provide
explicit instruction and place students at the center of the learning experience.
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Through the implementation of the PYP curriculum framework and 1B approaches to learning,
we will use inquiry to shift our instruction from teacher centered to student centered. Inquiry is
defined as allowing students to be actively involved in their own learning and to take
responsibility for that learning. It is a process initiated by the student or the teacher that moves
the student from his or her current level of understanding to a new and deeper level of
understanding.

In addition, to improve instruction, reflect the shifts required by the CCLS, and provide more
explicit instruction, the following core actions will be used to guide planning and observable
instructional practice:

¢ Focus each lesson on a high-quality text (or multiple texts).

* Spend the majority of lessons reading, speaking, listening, or writing about a text (or

texts).

Employ questions and tasks that are text dependent and text specific.

Sequence questions to guide students in delving deeper into text and graphics.

Provide all students with opportunities to engage in the work of the lesson.

Provide students with opportunities for student conversations and tasks where students
are encouraged to talk about each other’s thinking.

* Ensure that instruction and materials explicitly and systematically provide all students
with the opportunity to master foundational skills in ELA or the content of the lesson in
mathematics.

¢ Use explanations, representations, or examples to make the mathematics of a lesson
explicit.

* Provide time for students to work with and practice grade-level mathematics problems
and exercises.

* Provide all students with opportunities to exhibit mathematical practices in connection
with lesson content.

In order to improve instruction, teachers will be supported by an instructional coach. The
instructional coach will promote improved school performance by developing the knowledge and
skills of all teachers in the school. The instructional coach will spend his or her time modeling
lessons, conducting learning walks, coplanning lessons and units with teachers, coteaching
lessons, leading PLCs, and collecting and analyzing data on teacher practice and student
learning. Therefore, the instructional coach is a key lever during the SIG period because he or
she works with teachers to help them reach their full capacity and become exemplary in all
aspects of teaching practice.

¢ & o o

iii. Use of Time
See Attachment S3-Sample Daily Class Schedule.

The school day will start at 9 a.m. and end at 3:30 p.m. This will allow for 6.5 hours of
instructional time. The core knowledge ELA program addresses literacy in two separate
instructional strands, each of which represents one hour of instruction daily. Students in Grades
K-3 require 150 minutes of instruction in ELA, whereas students in Grade 4 receive 120 minutes
of literacy instruction. Students in Grades K—4 will receive 70 minutes of mathematics
instruction; other students receive 80 minutes of instructional time in mathematics.
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The use of time is balanced among four priorities: making every minute of the school day count,
creating more time for teachers to collaborate to improve instruction and address student learning
needs, adding individualized learning time and instruction focused on specific student needs, and
including academic and global enrichment programming before and after school and during the
summer.

Time for Teacher Collaboration and Professional Learning

School 99 will devote significantly more time to teacher development during the SIG period. The
proposed schedule includes regular opportunities for teachers to meet with one another and with
coaches and instructional leaders. Collaboration time will include a coherent plan for effectively
using time allotted for professional learning activities to ensure relevance and focus on
instructional goals. Protocols will be created and implemented to support teachers in analyzing
student performance data and student work, and tools will be provided to improve teachers’
planning around data use.

Afterschool Program- The major goals of the afterschool program are to improve student
academic performance, provide an opportunity for students to use their out-of-school time safely
and productively, provide an opportunity for youth to develop positive relationships with peers and
adults, and provide students with athletic and cultural experiences to enrich their lives. Afterschool
programs will run from 3:30 p.m. to 5:30 p.m. each day. This will provide an additional 120
minutes of instruction every day, which translates into 360 more hours (or 15 additional days) of
instruction per year. One hour of the afterschool program will be dedicated to academic
remediation and acceleration. The second hour of the program will focus on enrichment activities.
The afterschool program will be led in conjunction with selected community organizations with
expertise and skills in youth development and academic enrichment. To ensure that the program
will be successtul, the school will develop a shared vision, identify goals and program components,
and determine how success will be evaluated. Programs and activities will be curriculum based and
will support the curriculum of common-branch subjects.

Summer School- Within the framework of expanded learning time, summer learning programs
are uniquely positioned to play a critical role in turning around Stanley Makowski Early
Childhood Center. They present an opportunity to prevent summer learning loss, accelerate
learning, improve student achievement, and eliminate the opportunity gap by exposing students
to things they would never have the chance to do on their own. School 99 will implement an
engaging summer school program that builds essential academic knowledge and skills in
morning sessions and provides high-interest recreation and enrichment activities in the afternoon.
SIG funds will allow School 99 to provide a cohesive expanded school year to all of its students
using the following strategies:

¢ Increase the duration, intensity, and scope of the traditional summer school model by
developing a comprehensive, research-based model that makes summer an essential
component of the school improvement strategy.

* Change the focus from narrow remediation and test preparation to a blended approach of
both academic learning and enrichment activities that provide hands-on, engaging
programming to foster critical 21st century skills, including collaboration, innovation,
creativity, communication, and data analysis.
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¢ Extend the best practices of our literacy and mathematics programs so that the summer
program aligns with what we believe works best for struggling students. Both reading and
mathematics programs will use a number of resources, including educational technology.

» Strengthen and expand partnerships with community-based organizations and public
agencies that provide summer activities to align and leverage existing resources, identify
and meet service gaps, improve program quality, and develop shared outcomes for
summer success.

* Include strategies to improve student attendance and engagement by providing healthy
food, field trips, recreation, electives, attendance policies, and comprehensive supports.

e Target key transition periods such as the summers before kindergarten, third grade, and
middle school to ensure that students are prepared for success in new environments.

iv. Data-Driven Instruction and Inquiry

The functional cycle of data-driven instruction and inquiry is a systematic approach to improving
student learning throughout the year. The inquiry cycle includes assessment, analysis, and action
and is the key framework for schoolwide support of all student success. All school staff, from the
principal and leadership team, to grade-level and content-area teams, to individual teachers, will
continuously ask:

* What is excellence? How proficient are we in our pursuit of excellence?

¢ Does what we say we are match up with observable evidence and our achievement
results?

* Ifnot, what are we prepared to do in order to live up to the expectations we have created
for ourselves?

Student performance on various assessments will show us what our students know and are able
to do and where the gaps are in their learning. Teachers will use formative assessments to check
for student understanding minute by minute, day by day. More formal testing will be conducted
quarterly, to check for student proficiency. As a school, we will use the data from assessments to
close identified gaps. Teachers will analyze interim assessment results, plan improvements, and
identify struggling students. Teachers will then rethink, reteach, and get extra help for students
who need it.

The Using Data Process of Collaborative Inquiry (Using Data Process) offers schools a
structured process for ongoing investigation of data, with the goal of improving teaching and
learning. Collaborative inquiry is a process through which teachers and administrators work
together in data teams to make sense of student-learning and other data and embrace and test
solutions through rigorous use of data and ongoing reflective dialogue. Through the Using Data
Process, data teams become vital centers of collaboration, meeting regularly to engage in data-
driven dialogue and using multiple data sources, including common and formative assessments,
to make critical, research-based instructional improvements and monitor their impact. These
improvements, and ongoing monitoring of student learning, are the final and necessary steps to
improve results for students.
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The instructional leadership team will facilitate data-analysis meetings after each interim
assessment and will maintain focus on the process throughout the year. F ollowing test-in-hand
analysis, teachers will plan new lessons based on data analysis; implement the plan to reteach
standards and implement specific strategies; and use ongoing, in-the-moment checks for
understanding to ensure progress.

Instructional leaders will develop schoolwide plans to address assessment results. These plans
will delineate the coaching, instructional support, and professional development needed to
address student learning needs. The instructional leaders will review and provide feedback on
lesson, unit, and action plans; conduct classroom observations; and identify, share, and
disseminate best practices, resources, and strategies as needed.

See Attachment $4- Schedule for Administering Common Interim Assessments
v. Student Support

School 99 will continue to refine its use of the data-driven instruction process at grade-level and
school-level meetings to identify students at risk for academic failure. The school is at the
beginning stages of its use of these protocols to analyze and use data effectively to inform
instruction in the classroom or identify trends in student performance. However, as indicated in
the DTSDE review, there is currently little impact on classroom instructional practice or
targeting of individual student needs. A universal reading screen will be used to efficiently
identify students at severe risk. The screening tool also will provide a benchmark for all students
and serve as a mechanism to monitor progress over time. Those students identified as struggling
readers will take a secondary diagnostic assessment to locate the specific areas of reading
challenge.

Student reading progress thrives in a school that sets aside time during the school day to offer
strategic tutoring to provide individualized reading support for each student. These periods are
scheduled into the school day so that students can be flexibly grouped based on their individual
reading needs. These periods will provide both intervention for struggling readers and support or
acceleration for students at, approaching, or above grade level. Students will practice the strategies
introduced in a literacy minilesson as they read texts at their independent reading level. In order to
support the whole school population, the school will use the gradual release of responsibility
model, where teachers scaffold learning to provide sufficient initial supports as students are
learning new knowledge or skills. Instruction will gradually remove the supports and transfer
responsibility to the learner so that the leaming process moves from the teacher (“I do™), to teacher
and students working together (“we do”), to students working independently (“you do”).

Many of the students at School 99 have limited access to comprehensive health services because
of financial, geographical and other barriers. Our school-based health center will improve access
to primary care. By bringing primary care services to our students, we can address critical health
problems that make it difficult for them to learn. Furthermore, this allows School 99 to realize
our goal of becoming a place where academics, health and social services, youth and community
development, and community engagement lead to improved student learning, stronger families,
and healthier communities. By providing this level of student support, we will achieve the
following objectives:
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Promote good physical and mental health.

Facilitate learning and improved school attendance.

Promote healthy living by providing school-based primary and preventive health care.
vi. School Climate and Discipline

During the 2012~13 school year, there were 60 short-term suspensions and two long-term
suspensions. Positive behavioral interventions and supports (PBIS) and response to intervention
programs are currently in place to address discipline, and we have refined our referral system for
students in need of Tier II interventions. However, the universal behavior program is not
effective, as evidenced by the number of short-term suspensions. Almost 50 percent of students
in Tier II continue to struggle to meet their goals. In order to realize our vision and support and
nurture the whole child, our teachers will develop positive relationships with each and every
child, reflected in a shared affect and enthusiasm about learning and spending time in the
classroom. Teachers will consistently respond to students and effectively address students’
questions, concerns, and needs (academically and socially); anticipate areas of difficulty; and
provide appropriate levels of support. Our goal is to help students see adults as a resource and
create an environment in which students feel safe and free to explore and learn. Moving away
from our previously teacher-centered instructional practices, we will place an emphasis on
students’ interests, motivations, and points of view: promote students’ autonomy; and encourage
students to talk and share their ideas.

In order to address the behaviors and climate of School 99, we believe we must ensure that
classroom systems, structures, and instruction are designed to meet individual student needs and
reflect best practices in early childhood education. We believe that students are most likely to
behave appropriately in the classroom when the following conditions are present:

* Rules and expectations are clearly and consistently communicated.
¢ Behavior management is proactive, rather than reactive.
* Students receive consistent praise for meeting expectations.

* Classrooms have clearly defined learning activities provided for students throughout the
day.

¢ Everyone knows what is expected of them and how to go about doing it.
* Transitions happen quickly and efficiently.

* Teachers provide interesting and stimulating materials and instruction.

» Teachers provide instruction using many modalities.

¢ Teaches look for opportunities to engage students actively.
vii.  Parent and Community Engagement

Parent and family engagement is critical to the success of School 99 during the SIG period.
Developing and supporting the whole child requires concerted efforts to engage parents in the
education of their children and in their schools by empowering families and providing them with
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a variety of supports. We will develop a consistent and unified approach to family involvement
through an organized and deliberate effort to reach all parents and families and to encourage
them to engage with the school in ways that meet their needs and support high expectations for
all students. This approach will include the following elements:

Develop a family-school compact. This document will delineate how parents and
teachers will share responsibility to build and develop a partnership that helps students
meet high standards. The compact will serve to engage parents, in collaboration with staff
and students, regarding strategies for increased student achievement.

Create a parent portal. Campus Portal is an online tool developed by Infinite Campus
that allows parents to access their students’ grades, attendance, calendar, and other items.
Parents also will be able to update their household’s contact information through the
portal and can designate how they would prefer to be contacted about absences and
grades.

Use parent facilitators. To help bridge the gap between schools and families, we will
continue to use parent volunteers, called parent facilitators, to assist in school-to-home
communication and parent advocacy. The parent facilitator will help school
administrators and teachers collect and disseminate information, facilitate parent
communication, recruit volunteers, and advocate for families.

Make the most of drop-off and pick-up activities. Even though these times can be
tumultuous, we will use them as opportunities to engage interested parents. We will greet
our parents with enthusiasm and, when possible, acknowledge their arrival in some
special way. For example, prompt the class by saying, "Look who's here! Let's say hello
to Sarah and Mr. Henry." This serves several purposes: It makes Sarah feel welcomed,
makes her dad feel more at ease about Sarah's being there, and teaches (and models) the
importance of greeting and acknowledging others.

Host a variety of special events. We will plan activities such as informal breakfasts,
picnics, class trips, and fairs featuring educational books and toys throughout the school
year. We will elicit ideas for these events from parents, which may encourage them to be
more involved in developing and planning activities.

Communicate frequently. Whether in person (parent-teacher conferences), through
printed materials (flyers, newsletters, school bulletin boards), or online (school websites,
group or individual e-mails), we will make frequent contact with parents. School 99 also
will ask parents whether the information being shared is useful and how it can be
improved, both in terms of content (e.g., about school activities, upcoming events) and
format.

Identify and make useful resources available to parents. Provide reassurance and
guidance about behavior management, academic expectations, motor skills, and language
development. Through our site-based health clinic, we will lead parents to these and other
types of resources, either through a lending library in the school, through local agencies,
or via helpful resources on the Web.

Buffalo City School District ~ #99 Stanley M. Makowski Early Childhood Center —SiG Cohort 5 — RFP #TA-14

Page 83 of 353 Buffalo CSD #99



School-level Plan: I. Training, Support, and Professional Development | Pg. 1

L. Training, Support, and Professional Development
i. School Involvement in Development of Plan

Our vision for professional development is a data-driven plan focused on improving student
achievement. Everyone on staff will be supported in their efforts to improve practice, using
student needs as a guide. Professional development will be generated, planned, and implemented
by the instructional leaders at the school. Professional development will occur in regularly
scheduled meetings, through individual and team coaching, and through consistent assessment
and analysis of student work and progress toward learning objectives, targets, and school
improvement goals.

ii. Implementation Period

The diagnostic needs assessment identified major areas of need for the students and teachers,
which are reflected in our SIG goals. Professional development during Year 1 of the SIG
implementation will support the goals of the transformation plan. Teacher collaboration at
School 99 will include regular common planning time or grade-level team meetings for one hour
per each stx-day cycle. This time will be used to ground teacher work in the anchor standards of
the CCLS, conduct test- and task-in-hand analysis of common formative assessments, and reflect
on and share instructional strategies reflective of the shifts required by the CCLS. With targeted
one-on-one and group support from the instructional coach and coaches from our chosen partner,
Generation Ready, teachers will use this time to develop their capacity to use high-impact,
engaging, and differentiated instructional practices to meet student needs.

Instructional Coaching- Instructional coaching at the school will be the main vehicle for
developing the proficiency of all teachers in a set of high-leverage instructional and classroom
management skills and for supporting and sustaining these skills through focused observations,
actionable feedback, and differentiated follow-up and support activities such as coplanning and
modeling of lessons. Observations made by the instructional coach are aligned to schoolwide
professional development goals, student learning benchmarks and targets, and school
improvement goals. Coaches will help plan professional development sessions around
schoolwide instructional goals and will work with individual teachers and teams of teachers in
defined areas of focus. These include but are not limited to establishing classroom rules and
procedures, defusing disruptive behavior, and embedding student-involved assessment practices
and instructional shifts in lesson and unit planning. The coach’s observations will help to
determine the professional development needs of the staff. The coach, in collaboration with the
instructional leadership, also analyzes curriculum to help determine critical content and skills to
preload with staff.

PLCs- A PLC is a collegial group of educators that is united in a commitment to student
learning. PLCs will meet regularly to examine teaching practices, analyze student performance,
and address achievement gaps. Learning takes place in the classroom, in the interactions between
teachers and students; to improve student learning, it is necessary to focus on improving the
quality of instruction in classrooms. PLCs are an important structure that supports instructional
improvement, systematic data use, and a school culture focused on continuous improvement. In
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addition to having benefits for students, PLCs positively affect the culture of a school by
focusing on student learning. In team or discipline meetings, teachers will look at the student
work in a particular discipline. Staff will use norms and protocols for looking at and talking
about student work, focusing and reflecting on important questions about teaching and learning.
The practice of reading, grading, and sharing teacher assignments and student work helps to
build interrater reliability among the staff, as well as to develop a common understanding of
rigorous coursework and high expectations.

Curriculum Development and Alignment- The instructional staff and leadership will ensure
that the taught curriculum (e.g., texts selected, instructional materials used, tasks assigned)
incorporates the CCLS and reflects the instructional shifts. Teacher teams will use a backward
mapping process to develop guiding curricular documents (e.g., curriculum maps, scope and
sequence, units of study) that are horizontally aligned to IB’s six transdisciplinary themes and
vertically aligned from one grade to the next.

Major Professional Development Partnerships

Generation Ready. Generation Ready will work with the school principal, leaders, and teachers
to provide customized, job-embedded, and targeted professional development using evidence-
based practices. Through this partnership, we will develop effective teachers in every classroom.
Our staff will learn to implement evidence-based instructional practices through workshops,
individualized coaching, and modeling of practices. Generation Ready introduces new strategies
for teaching, demonstrates how strategies work, supports leaders and teachers as they practice
the strategies, and observes teachers as they practice independently.

IB. IB provides PYP teachers with the chance to learn more about themselves and others as they
work together in school situations. Effective collaborative practices are explored through
analysis and sharing of flexible systems and structures; role play; practical, collaborative
learning experiences; and investigation of the use of technology to promote collaboration. The
collaborative process supports the transdisciplinary nature of the PYP. Collaborative planning in
the PYP is about learning to build positive professional relationships that lead to improved
student learning. In addition, IB training and professional development will focus on the “taught
curriculum” component of the PYP model and seek to provide some answers to the question,
“How will we learn best?” Participants are introduced to a variety of practical teaching strategies
that will assist in facilitating differentiated inquiry learning in their classrooms. The participants
will examine the links between an inquiry-driven curriculum, inquiry process models,
construction of meaning, and active, responsible learning. Areas covered include questioning
tactics, differentiation, and grouping and learning styles, underlined by the principles of
backward design and effective assessment for learning. Inquiry extends beyond asking and
answering questions. Teachers will develop an understanding of how mathematics and language
concepts can be taught in creative, playful, and meaning-making ways that allow children to
learn at their own rates. The written, taught, and assessed curriculum also is considered within
the context of young children.

See Implementation Period Chart
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ii. Evaluation Plan

Evaluation planning will be an integral part of professional development planning. In
collaboration with BCSD staff, school leaders, and professional development providers, the
principal will ensure that professional development, training, and support are closely aligned to
the school improvement goals and strategies. Specific professional learning outcomes and related
indicators, along with the expected outcomes in student learning and related indicators, will be
identified prior to each professional learning activity. Interim outcomes, indicators, and
benchmarks include the following: teacher perception, new knowledge and skills, changes in
school organization and culture, and changes in student learning. Evaluations of training,
support, and professional development will focus on the following three questions:

¢ Did the professional development take place as planned?
* What were teachers’ perceptions of the professional development?

e Did the professional development achieve the intended outcomes?

Schools will analyze professional development outcome data, reflect on implementation fidelity,
and determine necessary midcourse corrections to ensure that professional development is on
track to support identified school improvement goals. Monthly, the school will reflect on the SIG
plan goals and objectives alongside relevant, up-to-date school data. Rigorous, ongoing
evaluations will help refine training, support, and professional development programs in the
following ways:

e Formative evaluations (monthly) will gauge teacher satisfaction with professional
learning activities, whether the activities took place as planned, and whether teachers
mastered new knowledge and skills. Formative evaluations will help professional
development providers determine whether activities are on track or whether some
midcourse changes are necessary to achieve the intended outcomes.

o Sign-in sheets to track teacher participation

o Activity logs to track follow-up support for individual teachers and groups of
teachers

o Activity logs noting the frequency and duration of weekly observations and
feedback on the classroom application of new instructional strategies, as well as
their substantive focus

o Surveys and evaluation forms to gauge teacher perception and whether teachers
are likely to apply new knowledge and skills in their professional practice

¢ Ongoing evaluations (quarterly) will yield information about changes in school
organization and culture that may result from teacher training, support, and professional
development.

o An analysis of benchmark assessments, common formative assessments, daily
formative assessments, and student work

* Summative evaluations (annually) will focus on whether the professional development
achieved the intended outcomes as reflected in changes in teachers’ practice and changes
in student learning.
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o An analysis of end-goal assessments, NYS Testing Program.

o Review of teacher effectiveness ratings
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J. Communication and Stakeholder Involvement / Engagement
i Regular and Systematic Updates to Stakeholders

One of the core beliefs driving the transformation plan is the district- and schoolwide
understanding that school staff, parents, and community members are partners in the change
process. School improvement and turnaround present especially difficult communication
challenges because of the intense emotions that surface and because they involve such dramatic
change for so many people. There is no formula that will make these processes easy or trouble
free. However, the district and school are committed to ensuring that all parents, community
members, and other stakeholders are well informed regarding implementation of the SIG plan. In
order to communicate effectively about SIG implementation, the school leader will work on
three major areas:

e Concentrate on big, fast payoffs. Successful turnarounds first concentrate on a very
limited number of changes to achieve early, visible wins for the school. School leadership
does this to achieve success in an important area, motivate staff for further change, and
reduce resistance by those who oppose change.

¢ Communicate a positive vision. Turnaround leaders motivate others inside and outside
the organization by communicating a compelling case and sense of urgency for student
achievement and a clear picture of success. It is critical that a consistent message of high
expectations is received across the school community.

¢ Measure and report progress frequently. Turnaround leaders set up systems to
measure and report interim results often. This enables the rapid discard of failed tactics
and increase of successful tactics essential for fast results.

The school leadership team is the mechanism through which a school’s leaders distribute
leadership and cultivate buy-in around the vision for the school. The school leadership team will
serve as the primary mechanism for regularly and systematically updating parents, families, and
other stakeholders on the implementation of the SIG plan. Consistent communication and
unwavering focus on the school’s vision will serve as a framework for messaging. Each member
of the leadership team will serve as a primary point of contact for a particular grade level or
subject area, to ensure a consistent message.

School 99 will develop a communication plan that includes identifying each group of
stakeholders and strategies for regular and systematic communication. (See the table on the
following page.) The communication plan will be developed to include systems and structures
that achieve the following:

e Lay the groundwork by talking with parents, students, teachers, and community leaders
and residents early and often.

¢ Reach out to the community and establish a genuine two-way exchange of ideas about
improving the school and ramping up student learning.

¢ Provide information that is easily digestible about the school’s turnaround plans.
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e Present information in formats that invite people to ask questions, exchange views, and
make suggestions.

o Establish smaller, more informal discussions with key groups on a regular basis to help
build better communication and mutual respect (at least monthly).

e Develop a visual display of student progress toward benchmarks.

Parents

Their first concern is with the experience of
their own children, and then with how their
school measures up.

Balance reporting that includes strengths
and weaknesses with information about
what the school is doing to improve.
Provide concrete examples of what is
changing or what is new.

Quarterly formal
stakeholder meetings
Monthly informal school
meetings

Parent activities (e.g.,
coffee with the principal,
parent breakfasts)

Weekly newsletters (digital
available)

School website

Teachers

Teachers want to know how their own
students are doing, whether their change
efforts are paying off, and how they
measure up.

Teachers who see no change need evidence
that the change has positive results.
Teachers who eagerly embrace change seek
validation for their efforts.

Descriptive, nonjudgmental findings,
supported by measures that are internal and
external to the school and evidence of the
relationships between activities and
outcomes, can help teachers.

Quarterly formal
stakeholder meetings

Monthly informal school
meetings

Faculty and grade-level
team meetings

PLCs

Data meetings following
benchmark assessments

Data wall

Weekly newsletters (digital
available)

School website

Community

Political audiences, the board of education,
the press, and community members who do
not have students at the school are less
interested in the details.

Message must be both important and
credible.

These audiences are likely to want
explanations and recommendations
supported by data.

Quarterly formal
stakeholder meetings
Monthly informal school
meetings

Quarterly progress review

sessions with the Office of
School Leadership

Weekly newsletters (digital
available)

School website
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K. Project Plan and Timeline
i Year 1 Implementation Period—Goals and Key Strategies
See Attachment S5-Year 1 Implementation Period-Goals and Key Strategies Chart
ii. Early Wins

Successful turnaround leaders identify a few high-priority goals that will yield visible results and
serve to motivate and engage all stakeholders in the change process. These early wins must be
targeted, be based on a review of data, and directly impact student learning outcomes. The early
wins for School 99 will include the following:

e First-quarter gains in targeted grades, as measured by common formative assessments
¢ Lesson plans and unit plans that reflect the shifts required by the CCLS

e The use of high-impact teaching strategies and increased student engagement, as
measured by classroom observations and instructional walkthroughs

¢ Existence of a school improvement plan, that clearly outlines goals, objectives, actions,
measurable outcomes, and timelines

iii. Leading Indicators

b ANTY

Adapted from other school districts’ “charting the course” monthly meetings, School 99 will
conduct regular performance management meetings, designed to ensure that schools and district
staff work in concert to meet the needs of all students in a deliberate and impactful manner. At
least monthly, school leadership teams will follow a systematic meeting process to use their
limited time efficiently and effectively to gain an understanding of current performance (what
the data shows), uncover root causes (why the data shows it), and create action items to address
issues or concerns. In addition, the principal will meet with his chief of school leadership to
discuss school strategies, implementation, and key metrics, as well as to problem-solve common
challenges. These meetings will focus on core strategies for improving student outcomes, as
indicated in the SIG application.

Data analysis and questions to identify root causes are essential components of school
turnaround; however, reflection, problem solving, and common planning must lead to action.
During each meeting, the team will discuss and commiit to action steps or new ideas for how to
better implement the strategy. Action items should be done in stages, with a combination of
short-term and long-term actions. Recognizing quick successes on the short-term items will
create momentum for longer-term actions. Once an action item has been implemented, it is
important to evaluate ongoing progress in order to assess continuous improvement. Schools
should look at both short- and long-term indicators to gauge effectiveness.

These meetings will be driven by the leading indicators of success outlined in Attachment B.
School 99 will maintain a constant focus on the leading indicators and will closely monitor the
fidelity and effectiveness of chosen programs and interventions outlined in the project plan. We
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will create a culture of continuous learning and action—one that is focused on improving student
outcomes through systematically turning data and information into insight and action.

Buffalo City School District Transformation Plan for Stanley M. Makowski Early Childhood Center—2
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1. INTRODUCTION

Welcome to the 2013-14 Fiscal Year Budget Development Guide. This guide is intended to provide school administrators
with useful information about how resources are allocated to their schools’ and explains the development of school
budgets, outlines central office program requirements, provides instructions on the use of fund types, and describes the
process for completing the budget template during the budget process.

The 2013-14 Budget Process will be the first year of a three year phase in of site based budgeting. Year 1 is intended to
bring transparency and equity to the budget process with greater central office support. School autonomy will be
earned in later phases and in higher performing tiers as capacity and data systems are built to facilitate the process.

The Guide will explain how allotments of positions and dollars are determined for each school, and what latitude schools
have to make decisions about how these resources are used. This document distinguishes between two major school
budget categories: resources that are provided to schools, which they then make decisions about how to budget and
use; and resources whose use and allocation is budgeted centrally, even though the resources are deployed in schools.

The major budget components in each of these categories are explained in more detail in subsequent sections of this
document.

2. FUNDING SOURCES
The District has two major funds that support school operations:

1. The General Fund, often referred to as “Operations and Maintenance” or “O&M” is the primary fund of the
District and supports the general day to day operations of the District. 80% of the revenues in the General Fund
come in the form of state aid. It is intended to provide basic and mandated services to schools.

Within the General Fund are set-aside funds such as Contract for Excellence (“CAE”) and Magnet (“Mag”). Set-
aside funds are included in the overall General Fund budget but may have restrictions on what they can be spent
on.

2. The Special Projects Fund is more commonly known as the Grants Fund and includes several grants from state,
federal and local sources that are intended to be supplemental in nature and are provided for specific types of
expenditures. The grants allocated to most schools include Title i, Title Il and School improvement Grants.

Funding sources and relevant spending restrictions are discussed in the specific budget sections later in the Guide.
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3. BASELINE STAFFING

Baseline staff will be allocated to schools based on state mandates and contractual obligations according to the
following table. Departments, in collaboration with Principals and Community Superintendents will allocate staff for
Occupational and Vocational programs, English Language Learners and Related Services for Special Education students
as outlined in section Four. Depending on available funding, schools will be allocated additional “flexible” general fund
dollars to staff and support their schools based on plans approved by the Community Superintendents. The process for
submission and approval of school budgets are discussed in section Five.

Assistant Principals Minimum 0.5

School Configuration Enroliment Base-Line Allocation

Pre-K — 4" grade 1-449 0.5
450-749 1.0
750-1,050 2.0
1,051 and above 3.0

Pre-K - 8" grade 1-299 0.5
300-749 1.0
750-1,050 2.0
1,051 and above 3.0

5-12" grade 1-299 0.5
300-600 1.0
601-950 20
951 and above 3.0

Guidance Counselors Minimum 0.5

School Configuration

K~ 8" grade 0.5

9-12" grade 0.5 for every 150 students

Class Size

School Configuration Teacher : Student Ratio

Pre-K 1:18 and 1.0 Pre-K Assistant

K-6" grade 1:30

7 -8"grade 1:30

9-12" grade 1:30
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Library Media Specialist

Minimum 0.5

School Configuration Enroliment Base-Line Allocation
All Schools 0.5
7 - 12" grade 501-700 0.8
701 and above 1.0
School Clerical Minimum 1.0
Enroliment Clerk Typist
All Schools 1-499 1.0 0.0
500-699 1.0 0.5
700-999 1.0 1.0
1,000 and above 1.0 2.0
Special Area Requirements
Grade Subject Classes Per Cycle % of School Year
K —3"grade Art 1.0 All Year
Music 1.0 All Year
Physical Education 1.0 All Year
4 -6" grade Art 2.0 All Year
Music 2.0 All Year
Physical Education 2.0 All Year
7" grade Art 3.0 Half Year
Music 3.0 Half Year
Physical Education 3.0 All Year
Health 3.0 All Year
Home & Careers 3.0 All Year
Technology 3.0 All Year
8" grade Art 3.0 Half Year
Music 3.0 Half Year
Physical Education 3.0 All Year
LOTE 6.0 All Year
Home & Careers 3.0 All Year
Technology 3.0 All Year
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FTE Equivalents
FTE Periods Per Day Days Per Cycle
017 | - 1.0
0.2 1.0 B A o
e P—
04 o 2.0 i
oz e [ .
0.6 30 [ SR ]
0.67 4.0 -
0.8 4.0 P s R
0.84 5.0
1.0 5.0 6.0
Typically a 0.6 FTE is sent in the mornings and a 0.4 is sent in the afternoons.

Secondary FTE Calculation (Grades 7 — 12)

1 # Secondary Students 96
2 Class Size 30
3 # Classes per Period #1 divided by #2 : |
4 Periods per Day (Excluding Lunch) 8
5 # Classes per Day #3 multiplied by #4 32
6 Teaching Period Load 5
7 Secondary FTEs #5 divided by #6 6.4
8 # of Secondary Self Contained Classes 1
9 0.5 FTE per Seilf Contained Class #8 multiplied by 0.5 0.5
10 Total FTEs Needed #7 added to #9 6.9

Special education classroom teachers will be assigned by the Special Education Department based on students Individual
Education Plans (IEP’s) in the baseline staffing process.

3A. EXPLAINING THE INPUTS IN THE BASELINE STAFFING

There are a number of central factors that are accounted for when BCSD calculates initial school budget allocations.
These include:

* Projected Student Enrollment
® Special Education Student Population
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English Language Learner (ELL) Student Population

School Configuration (Elementary School, K-8 Model School, Middle School, or High School)
Teacher-to-Student Ratios by Grade Configurations

Specialty School/Program Status

¢« @& o @

Each one of these factors determines the initial budget allocation for your school. These different factors are highlighted
below. Explanations for each factor can be found later in the guide.

Enroliment Projections

The primary driver for your school’s initial budget aliocation is projected student enroliment. Projected student
enroliment is determined by analyzing the current year's enrollment data by school to estimate enrollment for the
upcoming school year. 2012-13 BEDS enrollment data was provided by the Office of Shared Accountability as of January
25, 2013. Principals provided updated enroliment data for the current fiscal year as of February 8, 2013.

2013-14 projections also take into account more nontraditional factors that can significantly affect enrollment, such as
school closures, school reconstruction, grade expansions or reductions. Individual school enrollments are totaled and
compared to the Districts overall trend over the past three years.

Principals will be asked to validate the projected enroliments during the Staffing Meetings held with the Community

Superintendents. Should a Principal believe the projected enroliments provided by the Director of Staffing for Budget
differ significantly from their projections, they should discuss the variances with their Community Superintendent and
bring supporting data to the Staffing/Budget Meetings. It should be understood that the total of individual school
enrollments should not be significantly different than the District’s overall enrollment trend — ie — significant enrollment
growth should not be projected without documentation and indication of where the students are transferring/enroiling
from. Staffing adjustments will be made based on actual enrollment as of 2013-14 BEDS day.

4. CENTRALLY ASSIGNED INSTRUCTIONAL STAFF

Departments, in collaboration with Principals and Community Superintendents will allocate staff for Occupational and
Vocational programs, English Language Learners, Related Services for Special Education students and Student Support
Teams in accordance with the procedures described below.

4A.  OCCUPATIONAL AND VOCATIONAL PROGRAMS

The programs will be staffed using different staffing ratios for: Trades, Business and Differentiated programs.

Certified Programs of Study require that the students take a minimum of 6 courses and the required NYSED Career &
Financial Management (CFM) Course. These programs of study lead to Industry certification and Regents with advance
designation. Once a student’ cohort starts a program the district is obligated to allow for that cohort to complete the
course of study before the program can be eliminated. All levels of instruction no matter the number of students
cannot be combined due to the discreet curriculum and safety concerns at each level. For CTE program to be added an
industry advisory committee is required to review the curriculum, facilities and equipment to ensure that they meet
industry standards and that the Career pathways has a positive employment outcome for students. If the district decides
to eliminate a program an advisory committee review is required as well; and the last enrolled cohort must have the
ability to complete the program of study.
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4B,  ENGLISH LANGUAGE LEARNERS

Teachers for ELL will be assigned based on the units of service required under Commissioner’s Regulations Part 154 and
in consideration of best practices for English language development programs.

English Grades: Grades:
Proficiency Kindergarten to 8 Grades 9-12

Levels Based

on LAB-Ror Units Units Units Units Units Units
NYSESLAT of ESL of ELA | of NLA of ESL of ELA of NLA
Beginning 2 0 1 3 0 1
intermediate 2 0 1 2 0 1
Advance 1 1 1 1 1 1

4C. RELATED SERVICES FOR SPECIAL EDUCATION

Related Service personnel for students with disabilities include teachers of the Speech and Hearing Handicapped or
Teachers of the Speech and Language Delayed, Occupational Therapists, Physical Therapists, Teachers of the Hearing
Impaired/Deaf, and Teachers of the Visually Impaired/Blind. Individualized Education Plans (IEPs) mandated counseling
is the responsibility of the Social Worker assigned to the building Student Support Team. Staff is assigned to schools

based on services mandated on the students IEP. FTE count is adjusted throughout the year as mandated services
increase or decrease.

4D. STUDENT SUPPORT TEAMS
Student Support Teams (SST's) generaily consist of a Chairperson, a Psychologist, a Social Worker, a School Counselor
and a clerk. Since 2007, the department has articulated the district goal of providing a full time SST in every school. At

the point that this is accomplished, addition of staff beyond a full time team will be considered based upon the unique
needs of a particular building.

4E. EXPLAINING THE INPUTS IN THE CENTRALLY ASSIGNED STAFF

Occupational and Vocational Education Population

Business:
Certified Programs of Study — minimum 6 classes taken over 4 years w/ CFM

Electives: individual courses taught for credit but not leading to Industry certification

Trades:
All Trade programs are Certified Programs of Study — minimum 6 classes taken over 4 years w/ CFM

Differentiated: 12:1:1 or 15:1:1 co-taught with a CTE teacher and Special Education teacher
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Trade 24 6 (2 period Block scheduled) 72
Business 30 5 150
Differentiated 12to 15 6 —trade or 5- business 72/90 or 60/75
CFMA&B 24-trade or 30- business 6 — trade or 5- business 150

*If a trade teacher has a 3 period block max load could be 72 to 96

Special Circumstances:

Work experience Coordinators: Each school should allow for a minimum of 1 period a day for a CTE teacher with a Work
based Coordinator Extension on their license to place students in work related experience as required by NYSED and
NYSDOL.

Programs with special focus or community involvement will require additional staff. For example: Emerson —
Restaurant, McKinley — House project requires 2 senior carpentry teachers & McKinley Horticulture due to the size of
the facility requires 2 teachers and others as needed.

English Language Learner Student Population

Similarly to Special Education student population, English Language Learner (ELL) student population support needs are
determined by a review of the number of ELL students currently enrolled and their level of English proficiency (Beginner,
Intermediate, Advanced). Staffing for ELL students is guided by the Department of Multilingual Education (DME) staffing
ratios, program design, and best practices. The student-teacher ratio is approximately 40:1. Base funds are allocated
according to the given ratio, then adjustments are made based on program design and grade span. Other adjustments
are made to accommodate for co-teaching, the most effective model of service delivery.

For example, if a school has 40 students across grades kindergarten through grade 1, the school will receive funds for
one full-time ESL teacher. A school with 40 students across grades K-8 may require more teachers due to scheduling
capacity. Schools with larger ELL populations generally have one teacher across one or two grade levels, while schools
with under 10 students may have a part-time daily teacher or itinerant teacher who provides services on alternating
days in the six-day cycle.

Adjustments to ESL services may be necessary during the year as students populations change.
Schools are not permitted to repurpose funds designed to support ELL needs.

Special Education Student Population

Staffing for the Special Education student population is determined by a review of all current IEPs. Staffing to meet IEP
needs is mandated by the Regulations of the Commissioner of Education, Part 200 staffing ratios and teacher caseload
requirements as well as current best practices.

The department annually audits teacher caseloads assuring that FTE are assigned in the most efficient, cost effective
way possible. If necessary, the department will make recommendations to principals which result in revisions to the

school master schedule. In this way, the maximum number of students can be assigned to a teacher caseload.

Staffing adjustments may occur during the year as student needs increase/decrease. Schools are not able to repurpose
funds designed to support Special Education needs.
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5.

STAFFING AND SCHOOL BUDGET PROCESS

Staff for grades 7 through 12 schools will be allocated as a total number of FTE’s to cover their student enrollment for
every period of the day. Staffing requests and scheduling must comply with subject area courses mandated by the State
Education Department (SED) first. The remaining allocated FTE’s can be chosen by the Principal in consultation with and
approval by their Community Superintendent. Principals should complete their School Budget Worksheet (a sample is at
Appendix B} and submit it electronically to the Office of School Performance (Attention Lori Repman) and Keith
Robertson, Director of Staffing for Budget by April 15th.

The process for submission and approval is as follows:

Principals will work with their School Based Management Team (SBMT) to make decisions on the use of their
school-based budgets.

o Principals will lead the process of completing the School-Based Budget Form.

o Each budget expenditure request must include a correlating SCEP citation, supporting data and a rationale

for the request written into the free write box on the form.

Each principal and their select team members of no more than four (4) individuals will present their budget requests
at a meeting with the community superintendents, Director of Staffing for Budget and subject area directors.
The community superintendents will make a decision on the budget requests:

o Approve the Full Budget Request

o More Information Required for Approval

o Disapprove select Items — Principal must select another expenditure for consideration

NOTE:
High School courses shall be closed if enrollment is less than 20 for grades 11 and 12 and 25 for grades 9 through 12.

PROGRAM ADDITION AND REMOVAL:
To add or remove a program from their school (e.g., CTE program), a principal must complete the following steps:

Principals will work with their School Based Management Team (SBMT) to make recommendations to remove or
add a program.

o Principals will lead the process of completing the Program Addition or Removal Form (see Appendices C and

D)

o The form will be emailed to their community superintendent
Each principal and their select team members of no more than four (4) individuals will present their request at a
meeting with the community superintendents and relevant subject area director.
The community superintendents will confer with the Chief Academic Officer to make a decision and communicate
with the principal.

NON-NEGOTIABLE STAFFING LEVELS:

Based on state mandates and the collective bargaining agreement, certain staffing levels must be adhered to. The table
on the subsequent two pages outlines the non-negotiable staffing levels.
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6. FLEXIBLE CONTRACT FOR EXCELLENCE FUND BUDGETS

Schools that do not receive supplemental funding via School tmprovement Grants (SIG) will receive su pplemental
funding via the Contract for Excellence set aside. Schools will receive a per pupil allocation for students with Level |
and Il English Language Arts (ELA) and Math scores. Per pupil allocations will also be provided for students who are
ELL, in grades K-3 or Grades 10-12. A student can be counted twice. Additionally, schools whose SIG funds expire in
2012-13 will receive transitional funding. For 2013-14, the amounts will be as follows:

Level 1 Level 2 ELL Students | Students SIG
ELA & ELA & in in Transition
Math Math Grades Grades
K-3 10-12
Allocations per pupil $200 $100 $50 $50 $50
Lump sum allocation $250,000

Flexible funds can be spent on the allowable expenditures listed below, after submission of the School Budget
Worksheet and approval of the Community Superintendent as outlined in section Five.

6A. EXPLAINING THE INPUTS IN THE FLEXIBLE CONTRACT FOR EXCELLENCE FUNDING

For the 2013-14 school budgets, the number of Level | and Il students in ELA and Math was obtained from the Office of
Shared Accountability January 25, 2013 and represent the students currently enrolled in schools with the previous year’s
assessment results.

Enroliment for ELL, grades K-3 and 10-12 represents 2012 BEDS and was obtained from the Office of Shared
Accountability.

Due to the availability of data, prior year enroliment data will be used for school budgets.
6B. STATE GUIDELINES FOR CONTRACT FOR EXCELLENCE ALLOCATIONS

The Contract for Excellence (C4E) is a set aside of the District’s Foundation Aid as prescribed and adjusted in Education
Law, section 211-d. The annual contract amount shall be used in accordance with allowable programs and activities and
affirm that such programs shall predominately benefit students with the greatest educational needs including, but not
limited to:

Limited English proficient students and students who are English language learners;

Students in poverty;

Students with disabilities; and

Students with low academic achievement

oe o
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Allowable programs and activities:
a. Student time on task
i. Guidance counselors
ii. Attendance teacher
iii. Academic Intervention Services - Science or Social Studies Teacher
Building Math or Reading Teacher

?.—

b. Teacher and principal quality initiatives

i Instructional coaches shall provide teachers with support in content areas and may provide
professional development to teachers in pedagogy and/or classroom management, to
improve student attainment of State learning standards

¢. Expansion or replication of effective model programs for students with limited English proficiency, in
accordance with the following:
i. English as a Second Lanquage Teacher
ii. English as Second Language Coach for Teachers
iii. Materials in native language
iv. Translation services
v. Translation equipment/supplies

Public process

Each school shall develop their plan for their portion of the C4E funds in consultation with their School Based
Management Team.

7. SUPPLEMENTAL FUND BUDGETS
7A. TITLE I ALLOCATIONS AND SPENDING (STAFFING AND SUPPLIES)

Title I schools choose how to use their Title | school allocations based on the following guidelines.

Supplement Not Supplant

Title | funds may be used for a variety of services and programs, with a special focus on instruction in reading and
mathematics. Title | funds must be used to supplement funds that are made available from non-federal sources and not
to supplant funds from the O&M budget. This is true of all federal funds. Most schools will use Title | allocations largely
to choose supplemental school staff. Staff su pplanting is most evident when federal funds are used to support a
Position that a district is legally mandated to provide, or to support a position that was funded by O&M in the prior year.

12
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Targeted Assistance v. Schoolwide Programming

A Title ! school runs either a Targeted Assistance program or a Schoolwide program. In a Targeted Assistance program,
funding is targeted for students who show evidence of the greatest academic need. Title | school allocation funds for a
Targeted Assistance school should be spent on servicing only the targeted population. Schools determined to have a
population that is at least 40% economically disadvantaged and that have completed a prescribed planning process can
run a Schoolwide program, in which the use of Title | funds is not so restricted. A school does not simply have the option
to choose which type of program it will run; the Schoolwide planning process must be completed for a schooltoruna
Schoolwide program. In 2012-13, 40 of the 55 Title | schools ran a Schoolwide program. Each Title | school should know
which type of program it runs and consider how selected staff will interact with the school population.

Title | Allocations ~ School Allocations and Parent Involvement Allocations

The count of economically disadvantaged students in a school has a direct impact on the amount of “Title funds” that
the school receives in its school budget allocation. This count is determined through the use of “direct certification”
information collected by the government, including Temporary Assistance to Needy Families (TANF)/Food Stamps and
other data that indicate student need for free meals. The district’s overall 2013-14 Title | allocation is first reduced by
set-aside amounts, including totals for Title | Administration, Focus District School Improvement, and other efforts. The
remaining amount is then divided by the total number of economically disadvantaged students to generate a Per Pupil
Allocation (PPA). The PPA is multiplied by the number of such students in a school to determine that school’s allocation.

A school can use its school allocation to select supplemental full-time staff and instructional supplies. The following staff
titles are available: Title | Teacher Assistant, Guidance Counselor, Reading/Math Support Teacher (elementary), and AIS
ELA/Math Teacher {secondary). Each title is assigned a dollar value, regardless of the employee filling the title. Using
the School Budget Worksheet, a school may budget any number of such titles that fit within its allocation. The Principal
will work with the Director of Staffing and the Office of School Performance as needed to ensure that partial FTEs are
matched to create whole positions. The school should devote the remainder of its allocation to instructional supplies,
which should align with programming to improve academic achievement of all students in Schoolwide programs and
identified students in Targeted Assistance programs. The Office of School Performance will review school plans for the
use of Title I allocations." This will allow OSP to check the reasonableness of e.g. a school request to devote a large
portion of its resources to supplies

Some staff are not part of school allocations. Pre-K staff and Instructional Coaches are part of set-asides that are
allocated by the district.

Again, Title | is supplemental school programming. Any Title | budgeted staff are in addition to a school’s baseline staff,
as determined by Finance and Human Resources. To avoid supplanting, Title | staff are also in addition to a school’s
prior year O&M staff: if School A has 1.0 O&M Guidance Counselors in 12-13 and has a baseline of 0.5 in 13-14, that
school may not budget any Title | Guidance Counselors without first budgeting another 0.5 from O&M to match the prior
year’'s O&M staff. Staff must strictly adhere to their posted job duties and the additional guidance that subject area
directors provide regarding positions that are funded by Title I. All supplies must be used in programming to improve
the academic achievement of students at risk of failure to meet academic standards.

In addition to Title | School Allocations, schools receive Title | Parent Involvement allocations. Parent Involvement is a
set-aside portion of the Title | budget that is divided among schools based on each school’s portion of the total district

count of economically disadvantaged students. A school may use these funds to afford a variety of resources, including
training, meeting, and supply items, that explicitly align with its parent involvement planning.

13
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78B. TITLE III ALLOCATIONS AND SPENDING (ENGLISH LANGUAGE LEARNER PROGRAMS)

There are two Title lll grants: Title Hll Limited English Proficient and Title Il immigrant. Schools choose how they will
most effectively serve their English Language Learner and Newcomer Immigrant populations based on the following
guidelines.

As with Title |, each Title Il grant has a total allocation that is partially budgeted for off-the-top, district-wide expenses,
in these cases for Multilingual Department efforts, notably Jumpstart programming. The remaining budget amounts are
divided among schools, again through the use of PPA calculations. The Title Hll LEP total allocation is based on ELLs
enrolled in the previous year; Title lil Immigrant, on Newcomer Immigrants — ELLs who have arrived in the last 3 years.
School allocations are based on 2012 BEDS Day ELL and current active Newcomer enroliments.

Title 1l LEP School Allocations
e Schools with 30+ ELLs receive a Per Pupil Allocation
e Schools with fewer ELLs are part of a pool that receives services through remaining funds

Title Il Immigrant School Allocations
e Schools with 25+ active Immigrant students receive a Per Pupil Allocation
¢ Schools with fewer are part of a pool that receives services through remaining funds

Title 11l funds can only be used to provide supplementary services to ELLs and Immigrant students.
Priority areas for the use of Title lil funds are as follows:
o Developing new and/or enhancing programs for newcomers
Developing new and/or enhancing transitional bilingual education programs
Developing new and/or enhancing dual language programs
Developing new and/or enhancing programs for students with interrupted formal education (SIFE) and
long-term ELLs
Improving teaching and learning in core subject areas
Improving native language and English teaching and learning
Enriching parent engagement activities and securing appropriate translation and interpretation services
Providing students with supplemental guidance
implementing strong student supports to increase graduation rates
Integrating ELLs in secondary school reforms

o 0 O

o 0 Q0 0 0 O

ALL Title [l supplemental services must include all of the following three components:

1. Direct Instruction: activities must be used to support language development, English and native language
instruction, high academic achievement in math, and/or core academic areas.
¢ The Title lll supplemental instructional services must be based on student need
¢ These supplemental services should complement core bilingual and ESL services required under CR Part
154
¢ Direct supplemental services should be provided for before school, after school, and/or Saturday
programs
¢ Teachers providing the services must be certified bilingual education and/or ESL teachers
2. High quality professional development that is of sufficient intensity and duration to have a positive and lasting
impact on the teachers’ performance in classrooms

14
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o

Professional development activities should be well-planned, ongoing events rather than one-day or
short-term workshops

3. Parent engagement and supports must ensure that there are appropriate translation and interpretation services
to meet community needs.

(¢]

These are in addition to mandated activities, such as parent orientation during ELL identification process

Examples of Allowable Services:

Direct Instruction:

O
o]
O
O

After School Program

Saturday Academy

Instructional Supplies to support extended learning opportunities
Technology solutions

Professional Development:

O 0 0 0 0 0

o]

Professional learning opportunities (teacher as student, discussion leader, etc.)
Teacher Aide/ Assistant Training

SIOP Training

Step Up to Writing

Contract services

Instructional Supplies to support professional learning

Teacher resource materials

Parent Engagement:

O

o]
o}
[¢]

Parent workshops

PTO materials in multiple languages

Instructional supplies (e.g. take-home learning materials)
Translation/interpreting services

Examples of services that are NOT allowable:

e Travel

¢ Office supplies

¢ Food supplies

e Awards, prizes

* Any materials and services provided to all students through the O & M budget, or to other students through
Title I or other funding.

Please be advised that each program budget must account for the following ancillary costs:
¢ Instructional supplies
e Teacher/ administrator pay as student
¢ Discussion leader pay
* Custodial/ engineer costs
s  Substitute costs
e Administrative costs

All programs and supplemental services are contingent upon the approval of the Community Superintendents in
collaboration with the Director of Multilingual Education.

15

Page 186 of 353 Buffalo CSD #99



8. SPECIALTY SCHOOLS AND PROGRAMS

There are currently seven schools within BPS that require specialty funds to support their programs. Non-formula funds

are included in the initial school budget allocations for these programs.

School No. School Name Program Name Expenditures Related To Amount
Montessori Training &
32 Montessori Montessori Supplies $40,000
Ancillary time for
Gifted & psychologist admission
64 Olmsted Talented testing, testing supplies $40,000
IB Dues, Training, Supplies,
99 Makowski Early Years IB Coordinator $150,000
Visual and Ancillary time, contracts,
Performing equipment and supplies for
187 Performing Arts Arts performances, Coordinator $130,000
Middle Years IB Dues, Training, Supplies,
195 City Honors and Diploma IB Tests, Coordinator $250,000
College
212 DaVinci Partnership College Tuition $160,000
Early Middle College Textbooks and
335 Middle College College Tuition, student interviews $560,000
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9. SUPPLY ENHANCEMENT ALLOCATION INFORMATION

Instructional supplies and materials are allocated to the schools in a number of different ways; by number of teachers in
a particular subject area, by number of students assigned to a school building, type of school and by the number of new
classrooms or courses. For the purposes of this section, Elementary students are in grades K through 8; High School
students are in grades 9 through 12; Vocational Schools provide programming for high school students which integrate
rigorous academics with relevant career and technical skills, as well as, workplace attitudes and behaviors and Specialty
Schools include Occupational Training Center, School #84 and Western New York Day Treatment Center.

9A. SCHOOL ALLOCATIONS
1. Instructional Material Allocations based on Number of Students in a School Building

Each school is allocated funds based on the BEDS number of the prior year. The allocation for postage and petty cash is
adjusted in January and reflects the new October BEDS information. Each school will receive an allocation for petty

cash, postage, subscriptions, library, supplies and textbooks.
A. Petty Cash and Postage

Petty cash and postage will be allocated in two installments; the first instaliment in July and the second
in January, after the adjusted BEDS information has been entered.

- Te .‘ Pnial Elemena Second
Total Allocation | $5.00 $1.00 $1.25 $2.00
1" Installment | $3.00 .75 .75 $1.50
2" Installment | $2.00 25 .50 .50

B. Subscriptions, Library Materials, Supplies, Textbooks

Subscription, library, supply and textbook allocations are entered in MUNIS and available as of July 1% of
the current school year.

Al Special
Elementary | Secondary | Schools | Elementary | Secondary | School All Schools
Allocation $1.00 $6.25 $20.00 $33.00 $60.00 $15.00
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2. Ordering procedures and deadlines

A. Ordering Procedures

ALL REQUISITIONS must be prepared online; if you do not have access to MUNIS, please contact the Purchase
Department as soon as possible. When preparing requisitions to purchase supplies and materials, please use the
following account information:

ACCOUNT KEY EXAMPLE: \ A3074D21, 481 | EXMPT,

Org Object Project

A3074D21 481 EXMPT A FUND (A = General Fund)
A3074D21 481 EXMPT 307 LOCATION (307 = East High School)
A3074D21 481 EXMPT 4D COST CENTER/DEPARTMENT (4D = Regular Instruction)
A3074D21 481 EXMPT 21 1™ two figures of FUNCTION, (e.g. 2110)
A3074D21 481 EXMPT 481 OBJECT (481 = Textbooks - Secondary)
A3074D21 481 EXMPT | EXMPT | PROJECT (EXMPT = General Fund Exempt Expense)
B. Textbook Requisitions

Schools should use the following account information with their three digit school location filled into the

blanks:
Elementary Schools A 4D21480 EXMPT
Secondary Schools A_4D21481 EXMPT
Vocational High Schools A___4D21482 EXMPT
C. Other Requisitions

Schools should use the following account information with their three digit school location filled into the
blanks:

Instructional Supplies A___4D21500
Instructional Equipment A___4D21200
Office Equipment A___4D21208
A
A

Library Materials ___7H26 525
Subscriptions ___7H26 523

Requisitions with incorrect Fund numbers will be rejected. You can check your available balance in MUNIS at any time

by running a GL Inquiry or Year to Date Budget Report. If you have problems checking your balances, please contact the
18
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Budget Department. If you have questions or concerns regarding the status of your requisitions, please contact the
Purchase Department.

If you need to place an equipment order (object code in the 200 range), please submit a budget transfer request to
move funds from your 500 account prior to submitting the requisition.
Math Investigation materials will be ordered by the Math Department as in the past, however, the cost of these

materials will not come from your schools allocation.

D. Deadlines

Requisition Deadlines
Textbooks 1* Monday in February
All other materials April 15%

Sometimes it’s not always clear what a textbook is and what’s considered a supply. Hopefully the following information
will help you make that determination.

E. Guidance on Textbooks versus Supplies

The District must follow guidelines established by the New York State Education Department when charging textbooks and
supplies to accounts. A textbook is any book or book substitute which a pupil is required to use as a text or a text substitute in a
particular class or program as a primary source of study material intended to implement a major part of a State or local
curriculum.

Specific types of Textbooks are:

¢ Hard-covered

s Paperback books

e Manuals

s Courseware or other content-based instructional materials in electronic format

¢ Workbooks designed to be written in and used up

* Newspapers or news magazines (which have a general circulation, are printed and distributed at least biweekly,
have a paid circulation within the school district, are entered with the U.S. Postal Service as second-class matter, are
available to schools on the date of publication at a discount of not less than 33 1/3 percent from the regular price, and
are accompanied by study guides on a regular basis from the publisher at no extra charge to the school district.)

Specific types of Supplies are:

¢ Teachers' editions of textbooks

e Review books

e Tests & testing materials

* Reference materials (such as encyclopedias, almanacs, atlases and general or special

19
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dictionaries (except the dictionaries individually assigned to all pupils in a particular class or program as a textbook
substitute are considered as textbooks)

* Supplementary textbooks, fiction, novels, magazines, newspapers (except as provided above, and audiovisual
materials normally housed in the school library or instructional materials center for short-term use by pupils)

¢ Materials in kit/set form
¢ Internet on-line service
s Books or materials advocating or supporting a religious belief

Additional information can be found at ~ http://stateaid.nysed.gov/tsl/html_docs/txtbk03.htm

9B. CENTRAL ALLOCATIONS
The following types of allocations are handled by subject area Supervisors and Directors:

1. Teacher Supply Allocations

Teachers in the areas of Art, Music, Home & Careers, Technology, Science Labs, Physical Education and Special Education
are allocated supplies appropriate to their program. Please contact the subject area director or supervisor for the
procedures on how to use this appropriation. The allocations are as follows:

Art $300
Music $200
Science Lab $200
Physical Education $200
Home & Careers $1,350
Technology $1,350
Special Education $150

2. New classroom or course

A new classroom is any elementary classroom (K-6), special education classroom or any new course in a core area that
was approved during the staffing process for the current school year. (Art, Music and Physical Education are not
considered new classrooms)

Department Directors and Supervisors are responsible for ordering new classroom textbooks and supplies. Please
contact the appropriate departments during the month of June with your textbook and supply requests.

20
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APPENDIX A ~CONTACT NAMES AND NUMBERS

ISSUE CONTACT NAME CONTACT NUMBER CONTACT EMAIL
Student Projections, Keith Robertson 816-3614 krobertson@buffaloschools.org
Staffing Ratios, School
Budget Worksheet
Title | and Ml Allocations Richard Thompson 816-3966 rathompson@buffaloschools.org
Supply Enhancement Deborah L. Washington 816-3680 dlwashington@buffaloschools.org
Allocations, Specialty
Schools and Programs
Specific questions on School’s individual 816-3703 mboorady@buffaloschools.org
school programs, Community Superintendent charrington@buffaloschools.org
allowable menu items, and dmauricio@buffaloschools.org
budget approval
Centrally Assigned Staff:
Occupational/Vocational Kathy Heinle 816-3700 kheinle@buffaloschools.org

Education

English Language Learners

Dr. Tamara Alsace

816-3048 x8760

toalsace@buffaloschools.org

Related Services and
Student Support Teams

Kim Curtin

816-4746

keurtin@buffaloschools.org
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APPENDIX B ~ SCHOOL BUDGET WORKSHEET TEMPLATE

TEMPLATE SCHOOL -0

SCHOOL BUDGET WORKSHEET - SCHOOL YEAR 2013-2014

Priority Grade Lavel| Elementary [votal Altocations: Per Pupil & For School § 3,978 § 2,617,640
Basaeline Statfing NON-SELF CONTAINED STUDENTS SELF CONTAINED STUDENTS
gl | T3/T3thetualas o] Te:c‘:;rs Actualasof | 13/14 T::cfhsecrs
M BEDS | 2/8/13 | T3/raStudents | Needed 2/8/13 | Students| Needed
PRE K 35 36 36 2 pmmma T -
KINDERGARTEN 72 70 36 | R [oorenined chasses] 2 .
1 78 76 70 3| [wdmam s - e
2 82 79 76 PR - -
3 72 71 79 [ - - -
4 72 76 71 [ . - -
5 77 78 76 | 3 e s -
6 65 65 78 3 - - -
7 69 65 65 3 - -
8 55 54 65 s 6 1
9 s - S 5 - -
10 - - - - - -
11 - - - - - -
12 - - - . i -
Ungraded e
677 670 652 23 3 6 1
Thia number s Basefine
Total Projected D
Students
Sacondary FTE Formula 658 MIN PK-8 ;
# Secondary Students 130 Asst. Principal(s} 0.50 1.00 \
Class Size 30 Guidance Counselor(y 0.50 0.50
# Classes per Period 5] Ubrarian 0.50 0.50 3.50]5chool Wide
Periods per Day 8 Clerk 1.00 1.00 /
# Classes per Day 40 Typists 0.50
Teaching Period Load 51 Prep Teacher Asst. 1.20
Secondary FTEs 8.00 Art K-6 1.00
Self Cont Adjustment ~0.50 Music (Vocal) K-6 1.00 3.00/|K-6
7th -12 grade FTEs Needed 8.50 | . Physical £d K-6 ! 1.00
(Tiis wamber i Baseline | This number Is Baseline
FTE Budget for 7th - 12th | [ FTE Budget for K- 6
grades
: Sala
# of Class Periods ; Asst. Principal 160 $ 85,500 $ 85500
# of Lunch Periods Clerical ! 150 § 57,600 $ 38,400
Aide/Assistant 1.20 $ 24,000 S 20,000
Teachers ! 3550 $ 1,996,875 $ 56,250
Self Cont Teachers 1.00 § 56,250 S 56,250
$ 2,220,225
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Basaline Staff for O&M Staff

CLASSROOMS st conTamen 1.00 samous - |
PRE-KINDERGARTEN TEACHER 2.00 (24 - 611 TOHR 1.00 jsa:1romun l -
KINDERGARTEN TEACHER 2.00 K 1.00 {5:1:2 TCHR -

GRADE 1 TEACHER 2.00 1 1.00 [6:1+3:1 TCHR -

GRADE 2 TEACHER 2.00 2 1.00 [8:1:1 TCHR - muiiceR -
GRADE 3 TEACHER 2.00 3 1.00 j12:1:1 TCHR - [muiTesR e
GRADE 4 TEACHER 2.00 4 1.00 {12:1:2 TCHR ~

GRADE 5 TEACHER 2.00 5 1.00 {12:1+3:1 TCHR g

GRADE 6 TEACHER 2.00 6 1.00 {151 YR - s IeHR f -

7.00

Baseline FTE Budget
Baseline Allocated FTEs
Unallocated Baseline FTEs

Assistant Prinicipal
Guidance Counselor
Library Media Specialist
School Clerk

Typist

Art Teacher
English Teacher

‘English Teacher Bilingual

Home & Careers Teacher

Math Teacher

Math Teacher Bilingual

Music Teacher {Instrumental)
Music Teacher (Vocal)

Health Teacher

Physical Ed Teacher

Science Teacher

Science Teacher Bilingual
Social Studies Teacher

Soclal Studies Teacher Bilingual
Spanish Native Language Arts
Technology Teacher

Chinese Teacher
French Teacher
itallan Teacher
Latin Teacher
Spanish Teacher

1.00

0.50

0.50

1.00

0.50

el

0.13

[ 1.00
| 1.00

0.80

0.80

1.20

Other
Funds

FTE Grand
Total

1506~

12.45

nufww»
aflocate in ysow section

2.55

0.50 o
0.50 e
1.00 )

113

0,70 0.70 |
. 0.80 B 0.80
_113 B 1
0.20 & _0.20
1.50 FSNSER 150 |
0.20 |

[ S j Remaining FTEs to be Allocated
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Flexibla CAE Allocation ELA Level | 69 elateeln | 10
=il T $ Allocation Per 'S 200 $§ Allocation Per $ 100!
{Includes ELL Students) Math Level | 79 Math Level It _ 167
S AllocationPer 1§ 200 S Allocation Per S 100
K-Grade 3 304 Grade 10-12 . -
~ § Allocation Per S 50 5 Allocation Per s 50
! ation for Requests: (Principals complets
SCEF Reference (Identify Details from SCEP):
Time on Task: l FTEor$ I {Salary Only)
Guidance Counselor e 56,500.00
Attendance Teacher 15 62,275.00
AlS Teacher - Sclence .8 55,620.00
AlS Teacher - Soclal Studies jE 54,800.00
Building Math Teacher $ $5,000.00 {Supporting Data:
Building Reading Teacher T 55,000.00
Instructional Coach 8 56,500.00
Model programs for ELL students:
ELL Students 1945 9,700«
$ Allocation Per 5 50

ESL Teacher

ESL Coach ‘
Materials in native language
Transiation services

Translation equipment/supplies

L
s

78,410.00 |Rationale for Request:

80,487.00

[s

_______ 87,200.00 | Amount remaining

SIG Transition Rationale for Request:
Assistant Principal-SAM Only s 86,500.00
Instructional Coach 1$ 56,500.00
Contract - Hillside ,
I_S = __|Amount remaining

Was the CAE request prepared in consultation with tha SBMT and Parents as required?

Student, Teachar and Principal Allocations

Per Pupil  Allocation Elementary  Secondary Spacial
Textbooks $ 15005 9630
Supplies —— 2,84¢ $20.00 $33.00 $60.00
Pastage | — 803 51.25 $2.00
Library Materials $ 6.25 013
Subscriptions [— 321 $0.50 $1.00
Teacher Petty Cash $ . 500 ¢ 3,210
Principal Petty Cash 5 1.00 | ¢

Page 195 of 353 Buffalo CSD #99




TITLE | ALLOCATION (Calculation)
376,755.00]

‘Teacher Assistant

Reading Teacher (Building for €5, AIS for Hs) .

Math Teacher (Building for ES, AlS for HS}
[Guldance Counselor o
Instructional Coach-additional
instructionat Supplies

Approved Contract {e.g. Hillside)

Free & Reduced
$ Allocation Per
| FTEorS | (salary wBenefits)
| S 3412600
% 77,782,060
8 78,410.00
5 soumreo
s 80,657.00

Contral Titlo | Allocation

Instructional Coach [

1.00 | $ 80,657.00

Parent Involvemmt Allocation

¢ |

524300

Discussion Leader - Teacher
Discussion Leader - Administrator
Parent Stipends

Meeting Expense

Postage

Incentives

Instructional Supplies
Contract Services - specify

$40/day

TITLE 1t LEP ALLOCATION (Calculation)
$ T 0000

Teacher/Student - Teacher
Discussion Leader - Teacher

Curriculum Committee Member - Teacher
Curriculum Committee Chair - Administrator

Administrator Afterschool
Teacher Afterschool
Custodian Afterschoo!

Instructional Supplles (Bilingual Glossaries}

“Translation Contract

ELL Students
$ Allocation Per

TITLE I IMMIGRANT ALLOCATION {Calcufation)
s - N ¢ 1

e 1

Teacher/Student - Teacher
Discussion Leader - Teacher

Curricufum Committee Member - Teacher
Curriculum Committee Chair - Administrator

Administrator Afterschool
Teacher Afterschool
Custodian Afterschool

Instructional Supplies (Bilinguai Glossaﬁes)

Translation Contract

SIFE Students
$ Allocation Per

$
5
$
3
$
$

Rationale for Request:

Amount remaining

_|Ratlonale for Request:

mount remaining

Rationale for Request;

Amount remaining

Ratlonale for Request:

mount remaining
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APPENDIX C — PROGRAM/COURSE ADDITION REQUEST FORM

BUFFALO PUBLIC SCHOOLS
Program/Course Addition Request Form

School Date
Person Completing Form Title
Title of program/course being requested for consideration

Timeline:

* Proposals for the upcoming school year must be submitted to Community Superintendent by April 8

¢ Community Superintendent reviews the proposal with CAO and content director or supervisor with
recommendations

Description of the proposal:
¢ School or department will submit a 5-10 page summary of the program aligned to the SCEP and include the
following:
o Section 1: Purpose of the program
o Section 2: Relevant data the including the SCEP targets that were used to determine the need for the
program
o  Section 3: Identify 3-5 *S.M.A.R.T. Goals for the program
* Specific, Measureable, Attainable, Realistic and Timely
*For more information search SMART Goals on the internet
o Section 4: Identify students who will be enrolled in the program (include number of students, academic
achievement levels, sub-groups, pre-requisites needed, etc.)
O Section 5: Identify staffing required to implement the program
O Section 6: Expected Outcomes of the program that will be used to evaluate the effectiveness of the
program
®  Must be aligned to the SMART Goals above, CCLS, District initiatives
*  Must include information as to how the following variables will be evaluated (Academic
Achievement, Attendance, Suspension, parent involvement, etc.)
o Section 7- Other relevant information (if available)

Program Review and Decision: IF APPROVED, BOARD RECOMMENDATION MUST BE PREPARED ?2?

Reviewed By: Title Date Supporting Evidence Attached Decision
(Must include data)
Community __Approved
Superintendent __Not Approved
Department Head __Approved
__Not Approved
Chief Academic __Approved
Officer __Not Approved
CFO Date Superintendent Date
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APPENDIX D - PROGRAM/COURSE DELTION REQUEST FORM

BUFFALO PUBLIC SCHOOLS

Program/Course Deletion Request Form

School Date
Person Completing Form Title
Title of program/course being requested for Deletion

Timeline:

¢ Proposals for the upcoming school year must be submitted to Community Superintendent by February 1%

*  Community Superintendent reviews proposal with CAO and content director or supervisor with
recommendations

Description of the proposal
& School or department will submita2-5 page summary of the program aligned to the SCEP and include the
following:
o Section 1: Purpose of the program
o Section 2: Identify whether the goals and expected outcomes based on SCEP targets were met
o Section 3: Relevant data that was used to determine the rationale for deletion
* (Academic Achievement, Attendance, Suspension, parent involvement, etc.)
©  Section 4: Identify students who were enrolled in the program (include number of students, academic
achievement levels, sub-groups, etc.) and the impact of the deletion on their course work and graduation
requirements
o Section 5: Identify Staffing that was connected to the program.
* Note: FTEs will be eliminated if the deletion of the program is approved.
O Section 6: Other relevant information (if available)

Program Review and Decision:

Reviewed By: Title Date Supporting Evidence Attached Decision
(Must include data)
Community __Approved
Superintendent __Not Approved
Content Director __Approved
or Supervisor __Not Approved
Chief Academic __Approved
Officer __Not Approved
CFO Date Superintendent Date
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D3- Job Posting for Director of Extended Learning Time
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' BOARD OF EDUCATION
DEPARTMENT OF HUMAN RESOURCES
BUFFALO, NEW YORK 14202

RECRUITMENT BULLETIN DIRECTOR OF EXTENDED LEARNING
OCTOBER 7, 2013

NOTICE OF POSITION
POSITION: The Superintendent of Schools, Pamela C. Brown, Ed.D., is interested in receiving

applications from qualified candidates for the position of:

DIRECTOR OF EXTENDED LEARNING

APPLICATION: Candidates interested in applying must complete an online application on the district
web site at: www buffaloschools.org

QUALIFICATIONS: Candidates must have a Master’s degree, and a New York State School District
Administrator (SDA), or School District Leader (SDL) certificate by the time of
appointment.

Candidates must have a minimum of five (5) years combined certificated teaching and
supervisory experience, with a minimum of one (1) year at the Supervisory level.
Candidates with prior experience in an urban school district with a large racially and
ethnically diverse population are preferred.

DUTIES: Directs all general education summer and extended day programming, including;

¢ The incumbent is responsible for the development and implementation of the
District’s Extended Learning program for students in elementary, middle and high
school.

* She/he is responsible for overseeing the delivery of high quality, curriculum-based,
after-school educational activities that are aligned with the Common Core learning
standards and support college and career ready students.

*  The successtul candidate will design extended-day learning opportunities to assist
struggling schools. She/he is also responsible for supervising and providing
strategic leadership to Site Managers in the implementation and daily operation of
the Extended Learning Time program (ELT), developing strategies o ensure ELT
program statf are well-qualified to provide engaging and innovative learning
opportunities that improve the performance of students district-wide.

¢ The Director is a strong leader and team-builder, working collaboratively with

principals, teachers, parents, along with all internal departments impacting the
Extended Learning programs. The Director will also be the district liaison with
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‘ several Community Based Organizations and SAY YES Buffalo to ensure high
quality after-school programs are in all Buffalo Public Schools.

* She/he should be knowledgeable and committed to the role of extended learning in
helping students stay on track to graduate from high school and succeed in college.

* She/he has overall accountability for the quality and success of Extended Learning
Programs and their alignment with the mission of the Buffalo Public Schools.

e Provides professional development to principals and teachers on Federal mandates.

¢ Monitors and assists in the evaluation of programs that provide intervention to
students District-wide.

® Prepares reports based on data analysis of the District’s Extended Learning Time
programs.

*  Other duties and responsibilities assigned by the Division Chief.

APPOINTMENT: Appointment will be made by the Superintendent following assessment of training, experience,
credentials and evaluation of service. Personal interviews shall be scheduled where appropriate.

SALARY: Administrator’s schedule based on BCSA contract.

FUNDING: Pending funding

FINAL DATE .
FOR FILING: OCTOBER XX, 2013 /)

PAMELA C. BROWN, ED.D
SUPERINTENDENT OF SCHOOLS
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D4- Chiefs of School Leadership One Stop Shop Chart
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D5-Transforming Schools Document for School Leaders-Three Big Rocks
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D6-Progress Monitoring
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The Quarterly and Monthly review processes will utilize the available and current district data
and reporting processes, and will include collaborative planning, training, and guided
implementation, beginning with 11 SIG Priority schools (Phase I). This will extend to include
remaining Priority schools in March 2014 (Phase II). Transition planning for 2014-15is a
priority work for May-June, when AIR will gradually release responsibility for the monitoring
system to the Office of School Leadership (OSL)

The Chiefs of School Leadership will implement and sustain the quarterly review process with
training from the American Institutes for Research. Chiefs and their selected team members will
review the data that was gathered during the DTSDE interview. Quarterly visits will include data
related to the actions, strategies, recommendations in a schools SIG plan or School
Comprehensive Educational Plan (SCEP) gathered through classroom observations, observations
of teacher team meetings, Student Support Team meetings, School Leadership Team meetings,
and/or a review of relevant qualitative (lesson plans, guiding curriculum documents, team
meeting protocols, etc.) and quantitative data (CFA and other achievement, attendance,
discipline incidents, etc.).

Site Based
Monitoring

On-going

All Priority and Focus schools receive a comprehensive review
conducted by the Chiefs of School Leadership using the DTSDE
protocol and tools to aid the in:

¢ Identifying strengths & weaknesses
¢ Creating recommendations for improvement

Schools use this information to develop strategies, objectives,
and performance measures for improvement.

Quarterly
Monitoring

Rolling basis —
school monitoring
occurs four times

a year starting

with Cohorts 3

and 4 and
eventually
extending to all
schools

Teams from the Office of School Leadership (OSL) visit Priority
School, beginning with the eleven Priority Schools in Cohorts 3
and 4, to assess the implementation of recommendations from
the annual visit. OSL Teams will meet with principal and school
leadership teams to review “charting the course-type” data: CFA
and other student proficiency and performance data by grade
level content, teacher, and reporting sub groups, attendance and
discipline by grade, and other performance measures to
determine progress toward proficiency targets.

Interventions will be reported by school teams, adjustments and
new interventions recommended; action plan for next steps will
be created and monitored by the school team with progress
reported at next monthly review.
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D7- Chart of Accountability and Supports
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Attachment D7. Support and Accountability for Priority Schools

Preimplementation
}{gﬁ:i?{ Frequency/Timing Purpose/Description Personnel
These organizational
meetings with the school’s
restructuring team provide pe 3
Planning . an opportunity to identify Dl LG
meetings April-Tuly roles and responsibilities principals and
g Sponstoilities, leadership teams
map out a timeline for
updating the school plan,
and finalize the plan.
This meeting led by the
school principal with SIG Principal,
support from their Superintendent,
leadership coach will bring | Chiefs of School
Partner all partners of respective Leadership, Chief of
Kickoff Summer school to the table to Curriculum
Meeting establish program Assessment and
coherence between all Instruction, Office of
parties to ensure lines of Shared
communication and Accountability
expectations are clear.
Chiefs of School
Leadership and
assistant
superintendent of
Cohort 5 This team will build curriculum,
TLLN kickoff | Summer competencies in school assessment and
(planning) turnaround. instruction; SIG
principals and
leadership teams,
turnaround specialist
partner
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Type of

Year 1 Implementation - Sup;;o_r;'a‘idid'.?{-cci‘nlnn‘(”aibili-l_v f::;"l’rio;'it;ﬂ" Schools

Activity Frequency/Timing Purpose/Description Personnel
A liaison will attend the
school’s leadership team
meeting and tour the school
with the principal, using an
observation tool based on a
On-site school Weekl state tool. A debrief with Office of School
visits Y the principal will follow. Leadership staff
This activity will enable
the principal to request
specific support and the
liaison to identify
feedback.
Teachers and . .
Data coach Weekl administrators will gfiﬁgfn%ifgﬁeglc
meetings y continue to receive support In ngvation
for DDI practices.
Curriculum
Praticums occurs after Assessment and
weekly PLC sessions Instruction Staff,
2 focused on Curriculum, District Instructional
gl e e Instruction and Data to Specialist,
oach PLC Weekly . e
and Practicums ensure that new learning is | Instructional
operationalized in SIG Technology, Office
School PLC and of Strategic
classrooms. Alignment and
Innovation
All content directors and
supervisors will stagger
visits throughout the 8&3&&11
Learning walks | Monthly month, support leadership A ’
teams with feedback to Sl
: . Instruction
teachers, establish action
tasks, and follow up.
Office of School
Leadership; Office
of Curriculum,

Priority school
principals
meetings

Monthly, 2014-15

These will provide support
and a forum for Priority
school principals.

Assessment and
Instruction; Office
of Strategic
Alignment and
Innovation
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) ‘iy’«cu;r_ 1 ilﬁp!tf_ltlt‘_lllﬂ{iﬁﬂ;S_l_l?!ﬁ!r‘_tjallld ‘)\céouh_t';biﬁy forMPriorit'y Schools
Type of Frequency/Timing Purpose/Description Personnel
Activity Sabs X
y BCSD staff; SIG
Leadership These full-day workshops Nl ’
workshops Quarterly, 2014-15 are for leadership teams. fgﬁfﬁ }Eﬁ; ?ggms
These sessions seek to
p provide school leadership
rog.ies"s Quarterly, on a rolling | teams with guidance in BCSD central office;
RORILITANE basis for schools making data-based school school teams
meetings improvement decisions.
The district will provide .
DTSDE Onzoin professional development ghfﬁ C;%gtsgr%eglc
training gomg on all aspects of the Inn%[\lfation
DTSDE process.
This midyear meeting is an | BCSD staff: SIG
Reality check | January 2015 opportunity to assess principals and
progress and readjust. leadership teams
At the end-of-year meeting, | . . .
Ehréc‘l:—li)f-year June 2015 schools will assess progress g gltlnct and school
¢ and finalize a Year 2 plan.
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D8- Evaluations of Transformation Leadership Learning Network Meetings
A. TLLN Administrators’ Conference Evaluation Report
B. TLLN First Quarterly Training Workshop Summary

C. TLLN January Reality Check Summary of Evaluations
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Buffalo Public Schools’ Transformation
Leadership Training Network:

AIR Summary
of Participant Evaluations:
June 26-27 and August 27-28, 2013

October 2013

DISTRICT & SCHOOL
IMPROVEMENT Center

at American Institutes for Research #&

1000 Thomas Jefferson Street NW
Washington, DC 20007-3835
202-403-5000 | TTY: 877-334-3499
www.revivingschools.org

Copyright © 2013 American Institutes for Research. All rights reserved.

AMERICAN [NSYTTUTES FOR RESEARCH® | WWWW. BT org

3189_10/13
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Executive Summary of Transformation Leadership
Training Network Summer Session

Purpose of the Summer Sessions

American Institutes for Research (AIR) launched the Transformation Leadership Learning
Network (TLLN) in summer 2013. The attendees of the first session held in June were the
leadership teams from each invited school. Administrators from all Buffalo Public Schools and
central office staff attended the second session held in August in conjunction with the
Administrator’s Leadership Conference.

The objective of TLLN is to enhance the turnaround competencies of building leaders and
leadership teams as they work to transform their respective schools. The June and August
sessions focused on the building blocks for success: a 30-60-90 day implementation plan with
quick wins, the crucial elements for successfully implementing a school’s plan, and school
leadership team structure and operations. In addition to training workshops for school leaders,
AIR also provided training for district staff focused on the New York State Diagnostic Tool for
School and District Effectiveness (DTSDE). This session was delivered in conjunction with the
August Administrators’ Leadership Conference.

Evaluation Method

All participants in each session were asked to complete evaluation forms. Each evaluation form
contained common scaled and open-ended questions related to the overarching objectives as well
as unique scaled questions related to specific session objectives. When common scaled questions
were posed in multiple sessions, the responses were calculated first for each separate session and
then averaged across sessions. Any response greater than 75 percent favorable was deemed as
“met.” Any response less than 75 percent favorable was deemed as “partially met.” Responses
with less than 50 percent favorable ratings were deemed as “not met”’; however, there are no
results meeting this criterion. Overall, the AIR workshops have met the intended objectives.
Table 1 provides the percentages of favorable ratings on selected objectives from each training
session. Table 2 describes and summarizes the open-ended responses for each workshop.

Snapshot of the Responses

The response rates for each workshop ranged from 53 percent to 74 percent, as shown in Table 1.
The response ratings from participants regarding sessions that focused on building school plans
and leadership teams and implementing the work were consistently well received by the
participants, with favorable ratings in the upper 80 to 90 percentiles. Although not an official
TLLN component, the DTSDE training was included during the conference. Critical feedback
related to the district DTSDE training session indicates that more work with district staff is
necessary to build understanding of this new monitoring and reporting system.

American Institutes for Research Buffalo Public Schools’ Transformation Leadership Training Network
AIR Summary of Participant Responses—3

Page 217 of 353 Buffalo CSD #99




Table 1. Training Session Attendance and Response Rates

B R R G R L S e e Number of
Session Title Sessions * | 2 | Response
ekl pt L SR z A e _Provided
Transformation Leadership Learning Network Kick-off (June) I (2-day 65 749
session) 0
Increasing District Effectiveness: A Learning Session on the
New York State Diagnostic Tool for School and District 1 54 68%
Effectiveness (dugust)
Discover the Stages of Implementation (dugusr) 5 177 71%
Build an Effective School Leadership Team (4ugus) 5 142 73%
Under§tand the Role of the Building Leader in Instructional 5 163 539,
Coaching (August)
Unpack Your Improvement Plan: Moving from Compliance to 1 28 64%
Quality Implementation (dugust; TLLN cohort schools only) ¢
American Institutes for Research Buffalo Public Schools’ Transformation Leadership Training Network
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Summary of Responses and Analysis

Table 2. Feedback on Selected Objectives for the June and August Training Sessions

AIR seeks to help Buffalo Public Schools
create an effective professional community
for school leaders. (4if sessions)

g o of the participants agreed or
strongly agreed that—through the conference—-
they felt part of a professional community.

the steps for implementing their plans.

(Unpack Your Improvement Plan)

AIR seeks to develop trainings that support | Met An average of 90% of the participants agreed or
school and district reform initiatives. (4// strongly agreed that the training related directly to
sessions) their reform initiatives.

AIR seeks to build skills that principals and | Met An average of 90% of the participants agreed or
school leaders need to be effective. (Al strongly agreed that the training was helping them
sessions) build their skills.

AR seeks to help school leaders establisha | Met Most of the participants (88%) agreed or strongly
clear vision, roles, and responsibilities of agreed that their team has a clear vision and
leadership teams. (June session) understands their roles and responsibilities.

AIR seeks to help school leaders better under Partially Most of the participants (65%) agreed or strongly
the DTSDE tenets. (Increasing District met agreed that the training helped them better
Effectiveness) understand the DTSDE tenets.

AIR seeks to help school leaders identify Met Most of the participants (84%) agreed or strongly
action steps to move higher on the DTSDE agreed that the training helped them develop action
scoring rubric. (Increasing District steps to score higher on the DTSDE rubric.
Effectiveness)

AIR seeks to help school leaders identify Met An average of 93% of the participants agreed or
specific steps that support the high-quality strongly agreed that they are able to identify
implementation of improvement plans. specific steps that support the high-quality
(Discover the Stages of Implementation) implementation of improvement plans.

AIR seeks to help principals identify actions | Met An average of 91% of the participants agreed or
they can take to build effective leadership strongly agreed that they were able to identify two
teams. (Build an Effective School Leadership steps they could take to build effective leadership
Team) teams.

AIR seeks to help principals identify the Met An average of 87% of the participants agreed or
strengths of their leadership teams. (Build an strongly agreed that the training helped them
Effective School Leadership Team) identify the strengths of their leadership team.
AR seeks to help principals understand the | Met Most of the participants (95%) agreed or strongly
elements of instructional coaching and the agreed that they are able to explain the essential
coaching process. (Understand the Role of elements of instructional coaching and the

the Building Leader in Instructional coaching process.

Coaching)

AIR seeks to create tools that school leaders | Met Most of the participants (94%) agreed or strongly
can and will use. (Unpack Your Improvement agreed that they will use the tools provided during
Plan) the training.

AR seeks to help school leaders understand | Met Most of the participants (89%) agreed or strongly

agreed that the training helped them understand the
steps to implement their plans.

*Responses less than 75 percent favorable = partially met objective. Responses greater than 75 percent favorable =

met objective.

American Institutes for Research
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In-depth Analysis and Feedback on Individual Sessions

Transformation Leadership Learning Network Kickoff Event

The June workshop took place over two days and was attended by leadership teams and
principals appointed to the schools at that time. Several schools were undergoing transitions in
leadership; some leadership team members attended and actively participated despite principal
vacancies in their respective buildings. A few newly appointed principals were able to attend on
Day 2. Forty-seven of the 48 participants provided responses to the open-ended questions on the
evaluation. The objectives of the two-day workshop focused on fostering effective and trusting
team dynamics; defining the purpose, roles, and responsibilities of the leadership team;
understanding turnaround leadership competencies; understanding the change process and phases
of implementation; and unpacking the School Improvement Grant (SIG). Table 3 presents the
scaled responses for this session.

Table 3. Scaled Reponses for the June Session

AlR seeks to help school leaders
establish a clear vision, roles, and
responsibilities of leadership teams.

Most of the participants (88%) agreed or
strongly agreed that their leadership team has a
clear vision and understanding of their roles and
responsibilities.

Key Highlights

A total of 47 participants provided responses to the open-ended questions for this session.

* When asked which activities were most helpful, 38 percent of the participants stated that
the team-building activities and the opportunity to get to know each other’s strengths
were the most helpful.

* Thirty-eight percent of the participants also cited unpacking the SIG application as the
most helpful aspect of the training. However, seven of the 48 participants felt confused
by the unpacking activity and were unsure how to align SIG with DTSDE tenets.

* About 15 percent of the participants felt that learning about implementation and working
with the AIR coaches was most helpful.

* Twenty percent of the participants indicated concern about rolling out the SIG plan, and
nearly one third expressed a desire for more time to plan with the team or AIR coaches.

* Twenty-five percent of the participants stated that, in general, the information shared was
very helpful and informative.

The following are some representative quotes about what the participants found most helpful:
= “The Color [team-building] activity was extremely eye-opening and can be easily used
again in the future.”
* “Group discussion regarding implementing new ideas and programs within our school.”
* “Ireally enjoyed unpacking the SIG and aligning with the tenets. This gave me the time
to understand and make sense of everything.”

American Institutes for Research Buffalo Public Schools’ Transformation Leadership Training Network
AIR Summary of Participant Responses——6
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August Session 1: Increasing District Effectiveness: A Learning Session on the
New York State Diagnostic Tool for School and District Effectiveness

This session was presented during the Buffalo Administrators’ Leadership Conference. In this
workshop, central office staff members engaged in activities designed to increase their
understanding of the comprehensive district DTSDE rubric. The participants engaged in
reflective discussions with fellow district staff and identified actions and supports needed to
attain effective and highly effective performance levels. Table 4 presents the scaled responses for
this session.

Table 4. Scaled Reponses for August Session 1

AIR seeks to help school leaders Partially met Most of the participants (65%) agreed or

better under the DTSDE tenets. strongly agreed that the training helped them
better understand the DTSDE tenets.

AIR seeks to help school leaders Met Most of the participants (84%) agreed or

identify action steps to move higher strongly agreed that the training helped them

on the DTSDE scoring rubric. develop action steps to score higher on the
DTSDE rubric.

Key Highlights

A total of 37 participants provided responses to the open-ended questions for this session.

* Seventy-three percent of the participants indicated that the opportunity to discuss district
work related to the DTSDE tenets and statements of practice with district colleagues was
helpful for making connections across district offices, as well as identifying areas of
deficiency and potential action steps.

* A few of the participants stated that the session was a good refresher on DTSDE because
they had worked with it previously. However, twice as many participants noted that this
was their first introduction to DTSDE and appreciated the opportunity to gain familiarity
with the instrument.

" Approximately 20 percent of the participants indicated they wanted more time to work
with the tool and needed more information about the DTSDE tenets and professional
development to support improvement.

The following are some representative comments about what the participants found most helpful:

* “I found the roundtable discussions very valuable; listening to the goals of my colleagues
was eye opening.”

* “Ienjoyed the share out, which helped to see links between departments.”

* “Ireally enjoyed the sharing out. It gives everyone an opportunity to learn the needs of
other tenets, not just your own.”

American Institutes for Research Buffalo Public Schools’ Transformation Leadership Training Network
AIR Summary of Participant Responses—7

Page 221 of 353 Buffalo CSD #99



August Session 2: Discover the Stages of Implementation

This session was delivered during the Buffalo Administrators’ Leadership Conference and was
grounded in research by Fixsen, Naoom, Blase, Friedman, and Wallace (2005). It aimed to
provide participants with an understanding of implementation science, the stages of
implementation, and the core components needed to deepen the quality of implementation in
current practice. Principals, assistant principals, and central office staff engaged with a
professional reading and used a current example of practice to ground discussions about the
stages of implementation. Table 5 presents the scaled responses for this session.

Table 5. Summary of Scaled Reponses for August Session 2

AIR seeks to help school leaders Met An average of 93% of the participants agreed or
identify specific steps that support the strongly agreed that they are able to identify
high-quality implementation of specific steps that support the high-quality
improvement plans. implementation of improvement plans.

Key Highlights

A total of 135 participants provided responses to the open-ended questions for this session.

* Although a small handful of the participants felt they were not familiar enough with
Data-driven instruction (DDI) to contribute examples to the activity, nearly 60 percent of
the participants stated that the session provided them with insight about the process of
effective implementation, and the discussion with fellow administrators was helpful.

= A few the participants noted that more time for discussion and more detail about each
implementation stage would have been helpful.

* Several participants indicated a desire for assistance and support to address roadblocks to
implementation, in particular roadblocks that emerge from fear and uncertainty that can
emerge from change initiatives.

The following are some representative comments about what the participants found most helpful:

* “Going through the five stages really helped to see how to adopt a new initiative or
program.”

* “Proper steps before the implementation of a new program”
= “The posters were helpful because they provided visual and action steps.”

* “Having time to converse with other administrators on the process”

American Institutes for Research Buffalo Public Schools’ Transformation Leadership Training Network
AIR Summary of Participant Responses—8
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August Session 3: Build an Effective School Leadership Team

In this session delivered during the Buffalo Administrators’ Leadership Conference, the
participants learned how a school leadership team (SLT) can be an effective driver of school
improvement. Principals could reflect on the status and work of the SLT in their buildings and
compare and contrast SLTs with other school teams. The participants left the session with tools,
strategies, and action steps for building an effective leadership team in their buildings. Table 6
presents the scaled responses for this session.

Table 6. Summary of Scaled Reponses for August Session 3

AR seeks to help principals Met An average of 91% of the participants agreed or strongly
identify actions they can take to agreed that they were able to identify two steps they
build effective leadership teams. could take to build effective leadership teams.

AlIR seeks to help principals Met An average of 87% of the participants agreed or strongly
identify the strengths of their agreed that the training helped them identify the
leadership teams, strengths of their leadership team.

Key Highlights

A total of 104 participants provided responses to the open-ended questions for this session.

* Approximately 33 percent of the participants indicated that the session was helpful for
them to achieve clarity about the purpose and the roles of an SLT as well as organize the
SLT’s work for the upcoming school year.

* Nearly 20 percent of the participants stated that time for discussion and collaborating
with their administrative teams was helpful.

* Fourteen participants stated that the materials were useful in helping to organize SLTs,
and seven participants specifically noted the presenters’ examples from practice and
experience as being helpful insights about SLTs.

= About 10 percent of the participants suggested that more time to discuss and plan for
their SLTs was needed. Fifteen percent of the participants stated that additional guidance
and support in fostering effective SLTs is an area of need. Several of these participants
suggested that observing a high-functioning SLT would be helpful.
The following are some representative comments about what the participants found most helpful:

* “The difference in the roles of SBMT [site-based management team and SLT were
helpful and validating. The worksheets provided valuable insights into improving our
current team.”

® “Ibelieve you covered the foundation of what we need to create an effective SLT.”
* “Well done. Forcing us to nail down particulars of SLT was very helpful and useful.”

* “Ienjoyed listening to material that will be used immediately.”

American Institutes for Research Buffalo Public Schools’ Transformation Leadership Training Network
AIR Summary of Participant Responses—9
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August Session 4: Understand the Role of the Building Leader
in Instructional Coaching

Delivered during the Buffalo Administrators’ Leadership Conference, this session focused on the
role of the building leader in supporting an instructional coaching program in their schools. The
participants were introduced to the essential elements of an instructional coaching program and
the coaching process. They then defined the roles and the responsibilities related to instructional
coaching and observed a demonstration of a data collection tool for monitoring the impact of
coaching interactions. Table 7 presents the scaled responses for this session.

Table 7. Summary of Scaled Reponses for August Session 4

Most of the participants (95%) agreed or strongly
agreed that they are able to explain the essential
elements of instructional coaching and the coaching
process.

AIR seeks to help principals
understand the essential elements of
instructional coaching and the
coaching process.

Key Highlights

Sixty-five participants provided comments on the open-ended questions to this session.

* About 60 percent of the participants stated that gaining insight about a framework for
effective instructional coaching practices and the opportunity to discuss plans in their
buildings with other principals was helpful.

= Fifteen percent of the participants specifically mentioned that the tools introduced in the
training were helpful—most notably the 30-day plan and the AIR online coaching
tracking tool.

= Slightly more than 20 percent of the participants expressed a desire for more time to
discuss specifics and obtain examples and exemplars from practice.

* Several participants indicated a need to acquire greater clarity about the role of
instructional coaching in their buildings, noting that the role has changed.

® A handful of administrators expressed concern about contractual agreements and
grievances around instructional coaching.
The following are some representative comments about what the participants found most helpful:
* “Inow have a good understanding of what is a good/great coach!”
* “Coaches: This information opened my eyes and confirmed the urgency to support staff.”

* “I'love that this workshop is completely relevant.”

American Institutes for Research Buffalo Public Schools’ Transformation Leadership Training Network
AIR Summary of Participant Responses—10

Page 224 of 353 Buffalo CSD #99




August Session 5: Unpack Your Improvement Plan:
Moving from Compliance to Quality Implementation

This session was delivered during the Buffalo Administrators’ Leadership Conference and was
attended by principals and assistant principals in the TLLN cohort of schools. It aimed to equip
principals and assistant principals with knowledge, tools, and processes for the effective rollout
of improvement plans. Facilitators modeled a process for unpacking the SIG into a manageable
30-60-90 day implementation plan that can be replicated and continued with SLTs. The
participants also were introduced to the research-based practice of quick-wins to gain momentum
for effective transformation. Table 8 presents the scaled responses for this session.

Table 8. Summary of Scaled Reponses for August Session 5

Most of the participants (89%) agreed or
strongly agreed that the training helped them
gain an understanding of the steps to implement
their plans.

AIR seeks to help school leaders
understand the necessary steps for
implementing their improvement plans.

Key Highlights

Sixteen of 28 participants provided comments on the open-ended questions to this session.

* When asked what activities in this planning session were helpful, nearly 70 percent of the
participants indicated that having time to become familiar with the SIG, engaging in
implementation planning, and identifying quick wins for the start of the school year were
most helpful.

* Twenty-one percent of the participants noted that time to collaborate with fellow
administrators and the AIR leadership coaches was helpful.

* Approximately 40 percent of the participants stated that the planning tools and resources
as well as the guidance on writing SMART (specific, measurable, action-oriented,
relevant, time-bound goals were helpful.

* Responses about aspects of the session that were not helpful focused on the noise level in
the room (too loud) and the desire for more time to work on SIG planning.

* Two participants specifically noted that they would need support (from the AIR
leadership coach or elsewhere) to identify priorities to focus improvement efforts.

American Institutes for Research Buffalo Public Schools’ Transformation Leadership Training Network
AIR Summary of Participant Responses—11
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Appendix. Survey Responses—All Sessions
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Open-Ended Responses

1. What activities/discussions/presentations today were helpful in understanding the process
and your role in leading school transformation?

[ 4

“Activities that provided team skills; receiving information in the SIG grant”
“Mini activities—color game and string game: understanding that everyone
represents a color, and we all need one another to succeed”

“Unpacking the SIG grant; reading/creating a visual for carrying out the plan”
“Close read of tenets of reform”

“Unpacking the SIG”

“Identify individual and team strengths”

“Discussions with Ursula”

“Team building for laughs and individual conversations regarding our building
specifically”

“Individual conversations with the AIR representatives”

“Discussion on understanding the population we are going to be working with”
“Color activity and the tangled shoestring activity”

“Team building is crucial in moving forward.”

“Colors, roles of team members, unpacking the grant”

“The color activity was extremely eye-opening and can be easily used again in the
future.”

“Getting perspective, i.e., the steps to full implementation”

“Beginning to get a handle on the SIG and SCEP”

“Liked the beginning group activities—use towards staff development”
“Dissecting the SIG; still need to look more in-depth into”

“Breaking down our SIG grant more”

“The color activity was an interesting team building activity that will help us as we
move forward.”

“Color activity! Knowing where people are grounded and comfortable is key to
working effectively together”

“I love the opening team-building exercise on Day 2. I enjoyed the training and felt it
was very informative.”

“The Phases of Implementation discussion (presentation) was great!”

“We were able to break down the plan.”

“Unpacking the SIG grant”

“The aligning of the tenets with the domains 6 stages—identify where we are ‘stuck’;
aligning SIG to NYSED SQR and SCEP tenets”

“Implementation”

“Everything worked together”

“The phase of implementation”

“All of them”

“Color activity”

“Giving us time to work together as a team on the initial phase of our SCEP”
“I learned a LOT! All the information was great!”

“Group discussion regarding implementing new ideas and programs within our
school. I thought breaking down the six steps was useful.”

American Institutes for Research Buffalo Public Schools’ Transformation Leadership Training Network
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“Unpacking the SIG”

“Define roles and responsibilities for school leadership teams. Identify areas of
priority.”

“Team time after lunch”

“Looking at SIG with respect to the tenets”

“Jigsaw of the article; unpacking the tenets based on the SIG”

“Loved the color theme; great idea using posters to present”

“Ireally enjoyed unpacking the SIG and aligning with tenets. This gave me the time
to understand and make sense of everything. Also, I won’t be spending time in
school.”

“Show true color”

“Team building with AIR members and admin staff’

2. Were any parts of today’s training less helpful?

-

“Talked at us too much; directives not clear with SIG papers”
“Training was extremely supportive and informative; trainers were honest and
presented interesting information.”

“NO”

“Parts of unpacking SIG grant unclear”

“We needed a little more structure working independently.”
6‘N07’

“NO”

“Group activity was tough—only focusing on one part; I think we should have read
the entire article and then broke up into groups.”

“Less team building, more planning for next year”
“Transferring SIG into SCEP. We wanted to have more discussion since this was the
first time diving into the SIG since the rewrite.”

“Unpacking the SIG needed more detailed instructions.”
“Nope”

“Unclear direction”

“Unclear directions”

“The article on phases of implementation”

“All was helpful in its own right.”

“N/A”

“The article on phases of implementation”

“None”

“Teamwork --> Plan --> Sidebar conversation”

“Not really”

6‘N099

“All useful”

“The shoelace activity”

“I liked small groups with our own school best.”

“The shoelace activity”

“I just wanted to get into the planning process for our school.”
“NO”

66N09$

“No. It was very beneficial.”

American Institutes for Research Buffalo Public Schools’ Transformation Leadership Training Network
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* “Too much time is spent on the SIG plan without enough guided instructions.”

¢ “Too loud to fully concentrate”

¢ “Icannot think of any.”

»  “Ifelt at a disadvantage because I was asked to join the team in May. Most of the
work had been done already (proposal).”

*  “Nothing; good info”

3. What questions, confusions, or needs do you have? What additional information would

be helpful?

*  “Questions would be around implementation”

*  “Alot of unknowns”

*  “Is there future training after this? Is it school based or will it be like our training
today?”

*  “SIG grant, when will it be carried out—components of the grants, specifics?”

+  “How will reform be rolled out?”

* “Big picture—how will it be implemented?”

* “How do we get the staff we need for September when our grant is not approved
yet?”

*  “Questions that I have cannot be answered.”

*  “What is the time frame for getting SIG accepted? When will the new principal be
determined?”

* “How/what to roll out in September”

*  “Still not sure how to get the plan going. What specifically do we have to do to get
things up and rolling? I know it might be coming, but it is nerve-wracking!”

*  “More time with my team! We need more time.”

* “Structured, planned AIR lead time that can really get us on track for September”

*  “What is our plan for the first 30 days and so forth? Will we be ready for this fall?”

* “Planning so we are ready for September”

. om

*  “How/where some of the SIG fits into the SCEP”

*  “We have a lot of unanswered issues in our building; we need to get together prior to
opening day.”

*  “Ijust hope the district follows through with implementation and provides the
resources necessary.”

*  “When will we have more time to work with you?”

*  “How do we move forward with this process over the next few months? Need a
dashboard to track implementation from data sources.”

*  “Where and how do I fit into the picture as a turnaround leader who is not the

‘leader?””
*  “How to prioritize goods”
. ‘6N/A’9
*  “Still learning”
P ‘CNOne’3

* “Worried about developing solid implementation plan with funding still up in the air”
*  “We need to get together as a team to keep the momentum going!”

. (‘N()’)
* C‘None’,
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*  “We will let you know.”

¢ “Strategies used in other turnaround schools to improve specific areas of weakness,
Le., attendance; additional support when editing SCEP.”

¢ “Ifthis is to be implemented in September, we need more time and guidance before
then.”

*  “More explicit directions on how to do the unpacking. Examples of what might fit
best in each of the boxes.”

*  “Still a lot of questions as to what will happen in the summer.”

« “N/A”

* “Having PPT [PowerPoint presentation] e-mailed to us.”

4. Any specific comment on today’s training?

*  “Really feel supported by AIR”

* “Very nice presentation, knowledgeable”

*  “Great team building; the facilitators did an excellent job.”

*  “Nice flow”

* “Great presenters/organization”

*  “Would have been more helpful to come up with plan we are using at the school
level.”

* “Thank you for the time to read our own SIG. Receiving the SIG first day, copies for
all, would have helped us with today.”

* “These trainings have to do a better job of ‘taking the temperature’ of the
environment and current events.”

*  “The trainers were fantastic.”

*  “There needs to be more funding available this summer so that teams can meet again
to plan.”

*  “More funding needs to be available to meet over the summer. Not enough times to
do the work.”

* “Thank you!”

¢ “Thank you!”
*  “It was refreshing to build specific plans.”
. “No”
* “No”
*  “None”
* “No”
.« “No”
*  “Thank you!”
American Institutes for Research Buffalo Public Schools” Transformation Leadership Training Network
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Open-Ended Responses

1. What activities/discussions/presentations today were helpful in understanding the process

and your role in supporting high-quality implementation of improvement initiatives?

*  “Actual examples from her experience”

*  “Going through the planning process and constructing our team”

* “Talking about SLT and planning SLT”

*  “Give SLT members all dates for meetings for the year!”

¢ “Anopportunity to work in a school team on the specifics of the SLT with a rubric
provided”

* “The difference in the roles of SBMT and SLT were helpful and validating.”

*  “The worksheets provided valuable insights into improving our current team.”

* “Good presentation; content is applicable.”

* “Learned the difference between leadership team and SBMT.”

*  “The group discussion and personal experiences shared by presenter were beneficial.”

* “Time with Leadership (Admin) Team”

*  “Determining when to meet and reinforcing focus of agenda”

* “Presentation-group discussion by facilitator; facilitators’ real-world experience and
problem-solving skills”

* “Planning with admin team was helpful. We are a new team and are working to
restructure our school leadership team.”

* “Renewing and discussion composition/roles of SLT”

* “The idea of establishing particular roles and goals for SLT”

*  “Was able to receive pertinent information and then PLAN with my admin team.”

+ “Time allotted to plan and organize the structure of the SLT was very helpful.”

* “PPT and conversations were wonderful.”

*  “Defining what the role of the members are and setting the course for the year”

* “"Admin Team’ meeting was most helpful in being able to streamline the committee”

*  “Designing a meeting schedule for all SLT meetings”

* “Having time to discuss who should be on the team. This was valuable.”

* “Ienjoyed the process and utilizing structures to narrow our focus.”

* “Taking time to actually plan.”

*  “I'found it helpful to have time to discuss with our administrative team.”

* “Ienjoyed the presentation to reinforce the time being critical to incorporate student
achievement.”

*  “Group time with admin team, bulleted PPT data—good information”

* “Discussion of SLT agenda, roles, team membership”

*  “The discussion about making sure to not include parents/community members in the
SLT team”

* “Focus on how to create an SLT”

*  “Meeting with team members to discuss SLT”

*  “This session was very helpful in having the opportunity to discuss who would be the
team, etc.”

*  “Worksheet”

¢ “Planning time and conversation”

*  “The WHO—as in, who is really part of the Leadership Team.”

American Institutes for Research Buffalo Public Schools® Transformation Leadership Training Network
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* “Vision and strategies for Leadership Team”

*  “Working to complete the handout to maintain focus”

* “Handouts”

« “All of the various parts of the presentation were useful.”

*  “How to organize school leadership teams”

* “Defining the role of the SLT”

*  “The graphic organizer was very helpful. It guided us through a step-by-step
process.”

+  “Clarified our role on the team”

+ “All of them; we need the presentations.”

*  “Meeting as an administrative team and discussing our needs and action steps”

*  “Great small-group discussion”

*  “Digging deeper into SLT and what does it look like”

* “Filling out school leadership form”

s CAll”

*  “Time with AP [assistant principal to complete handout what, where, when”

* “Interesting presenter—*lived’ it”

*  “Examples you gave”

* “The handout was helpful.”

*  “How to set up the team, the suggestion”

*  “Nice presentation”

*  “The SLT guide was and is helpful. I hope to share the PPT with our SLT.”

* “Roles of SLT, agenda topics”

*  “Role/purpose of SLT”

*  “Planning meeting”

* “Great PPT and handouts”

 “Nice review that we are on target”

* “Not interactive—presenter did give concrete, explicit examples, had audience
guessing!”

*  “School leadership tea”

*  “m was helpful”

*  “Parameters of SLT”

¢ “Clarity in what SLT should be”

* “Reaffirmation of our standing SLT”

*  “Good Powerpoint”

* “The interactive discussions were great.”

*  “Complete form for school year”

*  “Delivery and focus”

*  “Great information”

¢ “All activities were effective.”

* “Informational powerpoint.”

* “This was the best session so far!”

* “The ‘what’ to discuss portion”
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2. Were any parts of today’s training less helpful?
¢ “More clear info about who should be member of SLT”

. “N/A”
< “No”
.+ “No”
- “N/A”

*  “Review of school leadership team with role and focus”
«  “All parts helpful”
*  “Nothing comes to mind”

s “N/A”

. “NO”

. “NO”

¢ “No; it was great.”

+ “N/A”

*  “Not enough time to process and share out”
*  “None”

+ “No”

*  “Yes, I need to let APs lead team members.”
*  “None”

*  “Share out after each section (who, what, where, etc.)”

* “I'may be in transition from AP at one building to principal at another building—hard
to focus on the SLT in current building because I am thinking of future SLT.”

*  “No, would like a bibliography”

¢ “Selecting team members”

* “Strategies for implementing the SLT with central office support”

. “N075
*  “Felt this was geared toward building level but not so much for Central Office”
. “NO”

*  “Needed more time to talk with our partners”

*  “Nota lot of time for discussion”

P 6‘N0’7

. (6N093

*  “Ilike the meeting time schedule”

*  “None—all of these ‘ideas’ have been established over the summer—not helpful for

our school”
* “NO”
. CGYeS,5

*  “More talk time needed”
* “The presenter spent too much time lecturing.”

. 4‘N0’9
*  “Applied only to school teams”
N GGYeS’7
3. What questions/confusions/needs do you have? What additional information would be
helpful?
* “Sample agendas and topics would have been nice; more talk on current school
practices”
American Institutes for Research Buffalo Public Schools’ Transformation Leadership Training Network

AIR Summary of Participant Responses—22

Page 236 of 353 Buffalo CSD #99



* “Dr. Hill was very knowledgeable and passionate.”

+  “Thanks”

«  “None; training was thorough.”

*  “An electronic version of handouts and templates used in the presentation”

* “A digital copy of the presentation (or some form thereof) would be helpful to share
portions with my SLT.

* “Ideas for team mission, goals, etc.”

*  “To observe a high functioning leadership team meeting”

« “Agendas/focus areas for leadership teams”

*  “None”

*  “Building an effective SLT in conjunction with our SCEP”

*  “More information on books, websites, resources used to present this training”

«  “Will be checking ‘Wise Ways!’”

*  “Ibelieve that you covered the foundation of what we need to create an effective
SLT.”

*  “None”

* “Leveraging teachers to change”

¢ “Need a clear purpose for the team”

* “I'would like to have seen an exemplar leadership team in action.”

*+  “None”

*  “It would be helpful to know more about specific duties of the SLT members that are
not evaluative.”

*  “None”

*  “What is the work of this team—provide specific examples?”

¢ “How to structure team activities”

*  “Support in making SLT effective and purposeful”

* “Presentation was a little loose; needed more organization.”

. “NO”

*  “How often does the team need to meet to be effective?”

*  “Would like to continue discussion”

*  “None—Will have some at later date, not today”

*  “More examples of exactly what people put on agendas”

¢ “More assistance in planning for SLT”

* “The time for planning”

+ “No”

*  “Nothing”

*  “E-mail powerpoint”

*  “Powerpoints!”

*  “None”

*  “None—all lecture style—not enough collaboration with peers”

*  “A copy of the PowerPoint”

*  “All clear”

*  “None”

*  “Would like to explore research on SLTs”

+  “Will use; how to set up our team”
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4. Any specific comment on today’s training?

L ]

“Well spoken and very engaging presenter”

“Presenter's style was refreshing and relevant. I felt she understood my daily work as
a building admin.”

“The discussion of a difference between SLT and SBMT was most helpful. I really
enjoyed it.”

“Very Good Presenter”

66N/A”

“Excellent presenter”

“Review of implementation practices”

“Presenter was energetic and entertaining; gave insightful information based on
experience.”

“Informative presenter”

“Well done. Forcing us to nail down particulars of SLT was very helpful and useful.”
“Nice to have an energetic and knowledgeable trainer”

“Very real! Much appreciated! Admin Teams need more of you!”

“I enjoyed listening to material that will be used immediately”

“It was very helpful to have the presenter’s ‘open’ matter-of-fact level of
communication. She said things that needed to be said and in the way that it needed to
be said.”

“Best session yet”

“Excellent and very helpful”

“Ursula is an outstanding and motivating presenter.”

“Would be helpful to have more time and to share out on each section”
“Presenter was energetic and organized.”

“Enjoyed the humor and candor”

“QGreat!”

“Thank you!”

“The presenter is awesome!”

“Made this relevant”

“Ursula has the perfect personality for a presenter.”

“Well-informed presenter”

“A lot of interaction”

“Dr. Hill was very engaging.”

“Presenter was very lively and to the point.”

“We learned a great deal from the AIR presenters.”

“Very informative”

“Great presenter”

66N09$

“Very well prepared trainer”

“Dynamic Presenter!”

“It was valuable.”

“Nice job, good ideas, great presenter”

*  “Well Done”
* "It was great; it helped in guiding.”
*  “Great Nancy”
American Institutes for Research Buffalo Public Schools’ Transformation Leadership Training Network
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*  “We have already completed this work!”

*  “This was not helpful to me as a school leader; already have this in place—SLTs”

*  “Best/most relevant session so far”

* “The presenter was enthusiastic, a great amount of energy; topic was relevant to all
participants, central office, and budding principals.”

* “Enjoying the time to plan, get started, jog ideas”

*  “Good group work”

*  “Well spent session”

*  “Organized, concise”

*  “Well organized and delivered”

*  “It was good training but not enough time to converse with our teams.”

*  “Thank you”

*  “Something particular to central office should have been planned. There are many
needs at the district level that need to be addressed.”

« “As a central office member, I felt completely alienated from the moment I walked in
the door. Being asked to go to the back of the room felt insulting. The core of the
session focused only on school level. It could have easily been adapted. Please be
mindful of prejudices that carry. If the presenter separates us, how do you think the
building administrators view us?”
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Open-Ended Responses

5. What activities/discussions/presentations today were helpful in understanding the process
and your role in supporting high-quality implementation of improvement initiatives?
* “Explaining the five key steps in implementation”

* “Developing the stages of Implementation graphic organizer”

*  “Enjoyed Jigsaw”

*  “Group work”

*  “Group work—pictures, words”

¢ “Providing a solid framework for program/implementation/evaluation”

*  “Group presentations”

*  “Jigsawing the article; listening to colleagues to hear their thoughts”

*  “The visuals”

* “The discussion and the activity”

* “Presenting the stages of implementation”

*  “Groups—explanations of each SOP [standard operating procedure]”

¢ “The entire stages of implementation process”

* “Reaffirmation of transformational framework”

*  “Break down of article”

* “Data-driven decisions, implementation, and persistence key to change”

¢ “Use graphic org”

« “Discussion/activity”

« “The group discussion and chart creation was engaging. I actually enjoyed it.”

* “Dialogue about innovation implementation”

* “Going through the five stages really helped to see how to adopt a new initiative or
program.”

*  “Proper steps before the implementation of new programs”

* “The draw and steps to explain”

* “Active participating made it engaging.”

*  “It was great going through all five steps.”

¢ “The jigsaw was good.”

*  “Very good; good discussion of implementation”

*  “The artistic expression of stages of implementation”

*  “Going through process of implementation”

*  “How to sustain implementation”

*  “All materials”

*  “Good energy; information and presenter OK”

*  “Role of building leader—discover stages of implementation”

* “Group presentations were valuable.”

*  “Nice job”

* “Breakdown of five steps of implementation”

* “Listening to the jigsaw”

*  “All Jigsaw activity was particularly helpful in digging down into this process. The
group work, discussions, and presentations from the presenter and peers were very
helpful and effective.”

+  “Jigsaw; stages of implementation”

American Institutes for Research Buffalo Public Schools’ Transformation Leadership Training Network
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+  “Working with groups to focus on implementation stage”

¢ “Interaction with staff to analyze a process”

*  “Good information”

*  “The stages of the implementation process activity”

e “The article”

*  “Focusing on DDI”

«  “The group activity clarified the process.”

« “Activity”

*  “Using a sample common to all for the stages since I was at the same training in
June!”

*  “Share out of six steps”

¢ “Discussion groups”

*  “The posters were helpful because they provided visual and action steps.”

*+  “The powerpoint and discussion of feedback process”

*  “Interesting take on innovation and sustainability”

*  “The small-group activity”

*  “The group work”

« “Sharing by groups; Jigsaw”

* “The article jigsaw was helpful in understanding the process of implementation.”

*  “Administrators’ presentation of the stages of implementation of DDI”

*  “Discussing the stages for implementing a program that is relevant to our needs”

*  “Same stuff, different year!”

» “Dialogue with colleagues”

* “The activity we engaged in to help us understand the stages of implementation”

*  “Sharing and comments after all groups shared”

*  “The discussions to hear what other admins are doing and how they perceive the
change process”

*  “The stages of implementation were highly productive.”

*  “Love the article.”

¢ “Having time to converse with other administrators on the process”

* “Stages of implementation sheets that were posted on the walls, which were
completed by groups”

*  “The Jigsaw”

*  “Group work was great.”

* “Learning the steps for full operation”

* “Information was relevant but activity was a bit long-winded. Maybe a different
approach could be helpful.”

*  “Going through implementation process and jigsaw”

* “The activity supported the kids.”

* “Liked the jigsaw activity”

*  “Whole group work”

* “Defining the coaches role”

* “Beginning to understand coaching”

*  “Planning for the first 30 days; communication with staff and coach about
expectations™
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6. Were any parts of today’s training less helpful?
*  “How do we get past the Day 1 ‘here’s some great thoughts about what isn’t working
in the district’ and get to the IMPLEMENTATION?”
*  “Confirmed prior learning”

¢ “Yes”
. “N/A”
. “No”

. “N/A”

*  “The group work; visual explanations”
* “Article was interesting.”

+ “No”

* “Yes”

*  “Good info”

+ “No”

¢ “Not having enough time to delve deeper in to the topic”
+ “N/A”

*  “Visual representation”
*  “Looking at the different aspects of the implementation stage™

. “NO”

*  “Not a fan of process used”
. (COKﬂ’

» “NO”

* “Ido not think everyone was too familiar with DDI to make it a relevant example.”
*  “Well done; nice blend of lecture, discussion, and activities”
*  “Seeabove”

s “N/A”

+ “Mostofit”
*+ “No”

+ “NA”

+ “No”

* “The breakdown of the implementation process. I’d prefer to read the whole article. 1
get that time was a factor, though.”

. CGN/A”

*  “The jigsaw”
. “NO”

. “NO”

. “NO”

*  “Some of the discussions were confusing. Presenter could restate or clarify salient
points after presentation.”

*  “Just brief overview”

. “NO”

* “Presentation at the beginning seemed to lack enthusiasm and organization.”

+  “Ilike the jigsaw activity.”

. C‘Yes”
*  “No! All good”
. “NO”
American Institutes for Research Buffalo Public Schools’ Transformation Leadership Training Network
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. “NO”

*  “Would have been nice to go more in depth on stages of implementation and how it
applies to DDI, especially for new administrators”

*+ “I found all parts to be meaningful.”

*  “None”

*  “Just tip of the iceberg and more time”

* “Planning and discussion”

7. What questions/confusions/needs do you have? What additional information would be
helpful?
*  “How do we support high-quality implementation when those in charge have no
patience with the process?”

. GéNone”

* “P'minterested in how to go from exploration and adoption to implementation
smoothly.”

. GCNOne7’

+  “How does culture fit into this? [ saw it mentioned; however, it was not discussed,
and I think it is integral to sustainable change.”

. ((NOHCQ’

. “NO”

* “Collaborative work between School and District administration; resistance as we go
through the process”

*  “More time to discuss”

- “OK”

*  “Keep the in-service alive”

*  “OK—presenter did a good job.”

*  “None”

*  “What supports Central Office will provide with implementation”
* “Have not received DDI training, so some of that would help.”

*  “Not at this time”

¢ “More time to dig deeper”

Py 66N0n67’

*  “Perhaps diving a bit deeper”
. ‘GNA’)

. GENOneS?

* “Who will help us with roadblocks of implementation?”

*  “More about Fixsen”

*+  “None”

* “More in-depth resources and support with this process”

*  “We, as a school and leadership team. need to plan and prepare for DDI.”

+ “No”

*  “Flowchart”

*  “Where I can get the book Driven by Data”

* “Twould have liked to see more examples of implementation process in the reading.”

- (‘None”
* “DDlI training; Driven by Data book”
° G‘N/A”
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“None”
“None”
“None”
“More in-depth work; this is critical”

8. Any specific comment on today’s training?

L

“Nice job”

“The method of presentation”

“Thank you”

“Information”

“Thought provoking”

“More detailed info needed”

“This was good.”

“Good article; I will read it in entirety.”

“Jigsaw activity of the article”

“Tossing out the old and making ways for the new”

“N/A”

“It was very valuable, thank you.”

“Reinforces data decision making”

“No; send PPT please”

“Noise level inhibited group discussion.”

“Good reminder of increased understanding of purpose implementation”
“The presenter was supportive and informative. Very practical.”
“Great job”

“Great”

“Good info; it was great—very real and informative.”

“Great interaction”

“Open discussion in a nonthreatening environment”
“Appreciated Collaborative Jigsaw”

6‘N033

“OK~—the presenter was very good; we should have been given topic choices.”
“None”

“None”

“Today’s training was very informative.”

“Well prepared and knowledgeable”

“Thank you!”

“More time needed”

“Felt it was a waste of time”

“Very good”

“Enjoyed group work”

“Instructor knew the process”

“Good”

“The process takes at least 3-5 years.”

“It was interesting to see the different stages at various points.”
“Ilike the interactive nature of the activities. It helps participants understand what
was read much better.”

“Need to go deeper”
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AIR Summary of Participant Responses—31
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* “Trainer was not well prepared.”

. 66G00d57

* “I enjoyed the training.”
. (EN()’,

. ‘(N/A”

* “Too hot, room too small, not enough chairs.”
« “The trainer was very personable.”

*  “None”

+ “Excellent presentation”

*  “Knowledgeable presenter”

*  “Thank you”

*  “Notenough time”

American Institutes for Research Buffalo Public Schools’ Transformation Leadership Training Network
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Open-Ended Responses

9. What activities/discussions/presentations today were helpful in understanding the process
and your role in supporting high-quality implementation of improvement initiatives?

*  “Our department deals with the diagnostic tool regularly; this was very helpful.”

« “Taking a deeper look at the diagnostic tool”

* “I found the roundtable discussions very valuable; listening to the goals of my
colleagues was eye opening.”

*  “Working in small group with similar departments to discuss the areas we are
focusing on within the tenets to improve”

* “Talking and dialoguing about improving effectiveness”

*  “Review and highlighting of SOPs”

« “Listening to all colleagues”

+  “Share out”

*  “Looking at SOP as a group”

*  “Work within our department”

* “lenjoyed the share out, which helped to see links between departments; I enjoyed
knowing what the K~12 side of this district is working on, so that we can support
them in adult ed.”

¢ “Good to hear other departments and their ideas”

* “Discussion with department staff re: what we plan to do to address areas of
deficiency”

* “Looking at Tenets Big Ideas; comparing highly effective to where departments
actually are”

*  “The small-group activity; discussing ineffective areas and developing a plan to bring
them to developing or effective”

*  “Bullet #2”

* “Team work on various tenets”

* “Report outs for each group; better idea of where people/departments are”

*  “Group work”

¢ “Discussion in groups regarding improving work; discussion with colleagues about
action steps”

* “Ifound the activity that asked us to identify the tenet that we feel our department
needs to improve on.”

* “Communicating was great between other Central Office Departments; process was
good; allowing for specific areas gave same momentum to resolving concerns”

10. Were any parts of today’s training less helpful?
» “NO”
* “Sometimes directions were confusing.”
* “Too much material—not enough time to break down topics more”

. “NO”
* “I'was already versed in tenets.”
. E‘N/A”

* “Tenet Big Ideas; first time anyone has seen it.”
*  “Wearen’t sure we fit into this K~12 training because we aren’t marked on the same
rubric and benchmarks.”

American Institutes for Research Buffalo Public Schools® Transformation Leadership Training Network
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* “NO”

*  “No, all were very helpful”

. “NOH

* “Being trained already; I felt this was a refresher.”

«  “Will it lead to change?”

*  “A thorough evaluation of each area or expectations to the district needs to take
place.”

11. What questions, confusions, or needs do you have? What additional information would

be helpful?

« “N/A”

*  “More time for discussion”

*  “Further dissemination of tenets; more time”

« “District/school collaboration (in a room dialoguing together)”

* “A concise overview of the process introduced first”

*  “More time”

* “Lots of content in short time frame”

*  “With restructuring incomplete, it was hard for some to identify which department
they belonged within group activities.”

* “Central Office Administrators should have been split into two groups. Teaching and
learning administrators participated in this work throughout the school year.”

* “Presenter didn’t know audience; very confused for the first half as to what we were
supposed to do.”

*  “More training in DTSDE—first I had seen document”

. G(None?’

* “Beapart at school and district review of all tenets, especially ones relative to my
department.”

* 6‘N093

* “Will there be additional PD [professional development] on this?”
*  “How will these rubrics and plans directly impact us?”

12. Any specific comment on today’s training?
+ “N/A”

“Well facilitated”

* “Continued PD and support to improve situation”

*  “Not enough time”

¢ “More time needed”

* “Explicit, even though time was short”

*  “Hearing from depts.—non-curricular-and how they work with DTSDE”

+  “Ifelt that I already did this previously.”

*  “Loved the honesty.”

* “Effective trainer”

* “Training was interesting.”

* “Many of us in Central Office do not deal with day-to-day academic curriculum.”

* “Thought provoking”

*  “Very insightful view of the district DTSDE”

* “lreally enjoyed the sharing out. It gives everyone an opportunity to learn the needs
of other tenets, not just your own.”

American Institutes for Research Buffalo Public Schools’ Transformation Leadership Training Network
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+  “A little confusion on tenets; out of order in documents”

*  “Nice start!”

*  “Not enough time”

* “Directions were unclear.”

*  “Anoverview of the DTSDE would have been more appropriate.”
*  “I found the exposure to the DTSDE helpful.”

*  “Good start”

American Institutes for Research Buffalo Public Schools’ Transformation Leadership Training Network
AIR Summary of Participant Responses—a36
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Open-Ended Responses

13. What activities/discussions/presentations today were helpful in understanding the process
and your role in supporting high-quality implementation of improvement initiatives?
*  “Role of Instructional Coach”

*  “Excellent job of explaining important elements”

*  “Specifying role of the IC [instructional coach]”

*  “Group discussion re: problems and solutions about trust”

*  “Process”

o “QHA”

* “Brainstorming with small-group vision for use of coach”

* “Understanding coaching process; all”

*  “Yes, the presenter did a good job.”

* “Great presenter; activity describing what does an instructional coach do was good”

*  “Discussion, small group”

*  “The presentation and discussions were very helpful.”

¢ “Questions and answers”

* “The Four Essential Elements”

*  “All discussions were needed. Elements of process helpful.”

* “Role of the I. Coach”

*  “Model coaching schedule for school process”

« “Using the coaches in different roles”

* “ID role of IC; collaborating with other admin”

* “More detailed description of what elements of coaching looks like”

* “Discussing the coaches’ role in instructional coaching”

*  “Tracking tool info”

*  “All were helpful.”

*  “Defining roles of coach”

*  “The teamwork/poster about coaches was great.”

¢ “Framework and coaches tracker”

s CAll”

* “Purpose of a coach.”

* “Time to plan with admin team for coaches. I love that this workshop is completely
relevant.”

* “Discussion of coach”

* “Coaches: This information opened my eyes and confirmed the urgency to support
staff.”

*  “All of it was helpful.”

* “Plan the first 30 days for our instructional coaches.”

*  “PPT Presentation”

* “Defined roles of the instructional coach”

*  “Coaching tool”

*  “Working with team to ensure we all hear same message, able to process info with
colleagues”

*  “Working with teams”

* “Discussing the role of the instructional coach”

American Institutes for Research Buffalo Public Schools’ Transformation Leadership Training Network
AIR Summary of Participant Responses—38
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*  “30-day roll out”

*  “30-day plan”

* “Sharing across schools”

* “The discussion of Quick Wins”

¢ “30-Day Plan”

*  “Developing plans to use «

* “IC to improve student achievement”

¢ “PPT and group work”

*  “Clarity on roles and responsibilities of coach”
* “Coaching tracking tool”

14. Were any parts of today’s training less helpful?
* “Unsure of the qualifications of instructional coach”

+ “No”

+ “No”

* “No; I felt that everything presented was very important.”
+ “No”

+  “Excellent”

+ “N/A”

*  “Background re: AIR”

* “The chief wanted to put opinion about the presentation; missed the points of the
presentation.”

*  “Roles with an instructional coach”

*  “None”

* “Info about AIR”

*  “All parts were valuable.”

¢ “Notreally”

*  “None”

* “The inability to talk to admin of like buildings”
+ “No”

* “Foundations of instructional coaching”

*+ “No”

* “The presentation was very informative.”

* “No”

*  “Was just an overview...”

¢ “No—all good!”

* “Introduction and roles too long”

* 4‘N05’

*  “Providing more specific examples”

*  “More info would have been helpful instead of broad strokes; go deeper into

coaching”
. 66N035
*  “Developing an understanding on the importance of identifying key roles for coach”
. 4‘N/A’7

*  “Yes; the suggestions were quite helpful.”
*  “All was fine”
. “NO”

American Institutes for Research Buffalo Public Schools’ Transformation Leadership Training Network
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15. What questions, confusions, or needs do you have? What additional information would
be helpful?
* “Informal observation piece/scripting issues”
*  “Clarify elements (essential) more discussion”
+ “No”
*  “Good”
*  “More in-depth look at Web-based coaching tracking tool”
¢ “I'm sure I will have many once we begin but now, none.”
*  “None”
«  “Would love to access coach data entry tool”
* “PowerPoint will be helpful.”
+  “She clarified the coaches’ role; not the same as in the past”
*  “More time needed to discuss roles/responsibilities”
*  “In Buffalo, coaches must be invited into the room by teachers.”
+ “Training that is more in-depth for admin.”
«  “How do I get my coaches screened?”
* “Can we please be provided with the powerpoints via e-mail?”
* “Presentation is too general; we need more specifics—identification of coaches,
model and PD schedule”
* “Need more information”
*  “Overview was fine!”
*  “Make this a day or two for principals so that they can lead the learning.”
*  “More time”
*  “Good points presented.”
*  “How to get around teachers filing grievances about coaches coming in”
+  “None”
* “Information pertaining to the data collected in the coaching process”
+ “N/A—PPT”
*  “When will our IC be chosen?”
*  “More info on the tracking tool would have been helpful.”

16. Any specific comment on today’s training?
* “Excellent presentation”
¢ “Copies of the PPT during the session would have been helpful”
¢ “Very well prepared; need much more time. Need time to discuss process with
literacy coach more.”
*  “Suggestion: Do not read slides to people.”
¢ “QGreat training, very useful”
*  “Good”
* “Instruction was well prepared.”
*  “Ms. Newell knew her material and kept session flowing well D’
*  “Nice job”
*  “Exciting—very happy that this coach supports all teachers (specials, etc.)”
* “Great training”
¢ “More time needed”
*  “Highlighted all parts of coach and admin teams' responsibilities for coaches”

American Institutes for Research Buffalo Public Schools’ Transformation Leadership Training Network
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*  “Very good—clear explanation of coaches' role, esp. focus of IC on ‘proficients’ and
‘efficients’ first”

*  “The presentation was helpful, but additional support will be needed.”

+  “PPT Please”

* “Great idea for creating a 30-day plan”

* “Itis evident that instructional coaches will need training to be successful.”

*  “Would like to have had time to plan and share specific uses of IC.”

*+  “Great beginning—helped to ask in conversations about what this will look like in
our building”

+ “N/A”

» “Effective presenter”

* “Inow have a good understanding of what is a good/great coach!”

*  “Thank you! Very clear!”

+  “Excellent”

* “Experienced school leaders sharing specific strategies”

+  “Coaching tool—excellent!”

*  “Good—TI think it needs to be reiterated that coaching needs to be confidential and
non-evaluative.”

¢ “Creat presentation”

*  “More time needed”

* “It would have been helpful to have the PPT.”

*  “More time with instructors needed”

* “Thank you leaders/ladies for a presentation well done. Your real-life experiences
were worthwhile.”

* “Notyet:)”

*  “Great”

¢ “Hopeful and guiding”

American Institutes for Research Buffalo Public Schools’ Transformation Leadership Training Network
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Open-Ended Responses

17. What activities/discussions/presentations today were helpful in understanding the process
and your role in supporting high-quality implementation of improvement initiatives?
*  “Getting a clear perspective on how the SMART goals are implemented into the

SCEP and brainstorming for the first day of school”
*  “Video and resource for later use”
*  “Do what works...”
*  “Types of ‘quick wins.””
* “Explanation of grant”
*  “Talking with AIR coach and having time to read SIG plan™
*  “I'have got to get my SMART goals and Gantt chart done.”
* “The activities were highly helpful and engaging.”
*  “Creating a plan will help us to get on same page with goals”
« “Time to collaborate as a team”
* “Have a work session and working with our coach”
* “Quick Win ideas, pull out of nuts and bolts of SIG; pinpointing our planning!”
* “The implementation sheet and Gantt calendar”
s “Quick wins”
*  “Setting goals from SIG plan”
* “Planning templates”

18. Were any parts of today’s training less helpful?

. C‘N/A)’

M “NO”

*  “No. Everything was helpful!”
° “NO”

* “The room was noisy and crowded.”
*  “It was hard to concentrate.”

. 66N0’3
*  “Time—not enough”
. “N/A’S

*  “Too loud and if we knew more ahead of time what we were doing, we could have
used time well.”

* “Yes”

. £6N079

*  “Not everyone followed directives”

19. What questions, confusions or needs do you have? What additional information would be
helpful?
+ “N/A”
* “Nothing at this moment”
*  “Twill need help from coach identifying priorities.”
+ “No”
*  “Nice to have collaboration”
*  “Prioritizing”
+  “None”

American Institutes for Research Buffalo Public Schools’ Transformation Leadership Training Network
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. “None”

20. Any specific comment on today’s training?
* “Having access to a training color is very helpful.”
* “Nancy was great!”
*  “Very informative. Nancy was/is great!”
*  “Thank you for your support.”
+ “No”
*  “Just need more time with focus on one or two things over the days in the
workshops.”
*  “More relevant to our needs”

American Institutes for Research Buffalo Public Schools’ Transformation Leadership Training Network
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ABOUT AMERICAN INSTITUTES FOR RESEARCH

Established in 1946, with headquarters in Washington, D.C.,
American Institutes for Research {AIR) is an independent,
nonpartisan, not-for-profit organization that conducts behavioral
and social science research and delivers technical assistance
both domestically and internationally. As one of the largest
behavloral and social science research organizations in the world,
AIR is committed to empowering communities and institutions with
innovative solutions to the most critical challenges in education,

health, workforce, and international development.
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Silver Spring, MD
Waltham, MA

International
Egypt

Honduras

ivory Coast
Kenya
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* The breakout session in the afternoon helped to make our objectives more defined and
measurable

» Being able to plan together

® Iliked writing SMART goals and setting dates with my leadership team
* Organizing initiative/plans/goals

= Qreat day

* Having time to discuss with whole team

*  Working on the Big Rocks, group discussion with other schools

Were any parts of today’s training less helpful?

= No

* Crowded, noisy room
= N/A

*  none

* Too much talking

= No
= No
= N/A

» There is a lot of paperwork!

* Could not read smart board—did not have some handouts/forms

» There were so many handouts that it was a little confusing

= How to implement new strategies without raising the stress level

» No

* The amount of time spent on quick wins

=  When we shared quick wins

= No

= No

= Focusing on the three initiatives

» Learned more about how important the leadership team is to my school
= Notatall

= Notatall

= ]t all had importance

» Iread the required article (and loved it!) and training today did not address it ®
= N/A

American Institutes for Research TLLN Quarterly Training: Summary of Participant Evaluations—6
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Working time—talking to other schools
All was helpful
N/A

What questions, confusions, or needs do you have? What additional information would
be helpful?

More time to meet with team and become more familiar with SIG plan

More information needed on specific information the state is looking for in progress
reporting

none
All questions were clarified

None

Videos of plans/meetings in action

Mapping out our plan of what we needed to do in 30 days—how are we going to get
there?

Need of more work time

More input from district leadership

N/A

Copy of agenda

Implementing these new initiatives with positive reception from teachers
Not now

Not now

N/A

Any specific comment on today’s training?

Thank you!

Great working with our AIR coach

None

I'am new to this process

Good use of time to collaborate and share quick wins with other wins
Excellent

It was great to work with the team to talk about and establish initiatives
Why did we bring laptops? Why did we read the very long article?

I thought we would be working on our SCEP document

Can be very helpful if utilized on actual

American Institutes for Research TLLN Quarterly Training: Summary of Participant Evaluations—7
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" It was very eye opening to what planning and implementing we need to do
» Great work. Always values our time.

* Day moved quickly

= Qreat!

* Very useful and helpful

* Ursula was great! Very helpful!

* It would be helpful to have the worksheets ahead of time and to have the PowerPoint
made available. The print of the sample worksheets was too small

= Thank you!
*  Thank you!
. ©

* Wonderful time to collaborate and plan

American Institutes for Research TLLN Quarterly Training: Summary of Participant Evaluations—8
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Executive Summary of the Transformation Leadership
Learning Network Reality Check

Purpose of Session

American Institutes for Research (AIR) facilitated a series of training sessions (referred to as a
“Reality Check™) from January 28 through January 31, 2014, for the school leadership teams
(SLTs) of 11 Priority Schools in Buffalo Public Schools (BPS). This training session was the
second of four quarterly trainings for school leaders and allowed each of the SLTs a full day to
reflect on the progress they have made so far, as well as time to consider what improvements
could be made in the remainder of the school year.

The objectives of the Reality Check were as follows:
* To analyze the implementation of selected improvement goals and initiatives
* To answer guiding questions related to the quality, depth, and fidelity of implementation

* To determine next steps to develop a 30-day course correction plan

Participants were given time to reflect on and discuss topics related to implementation of
improvement initiatives and the district’s “Big Rock” priorities: observation and feedback,
common planning time, and data-driven instruction. Participants also were given time to develop
a course correction plan that would enable them to implement initiatives related to BPS goals
and to their SIG plans.

Evaluation Method

All of the participants were asked to complete evaluation forms. Each evaluation form contained
common scaled and open-ended questions related to the overarching objectives as well as unique
scaled questions related to the specific session objectives. Any response greater than 75 percent
favorable would be deemed “met.” Responses less than 75 percent favorable would be deemed
“partially met” and any responses less than 50 percent favorable would be deemed “not met”;
however, these less favorable resposes did not occur. Overall, this training met all of the intended
objectives. Table 1 provides the percentage of favorable ratings on selected objectives from the
training. A description and a summary of the open-ended responses for the training follows.

In addition to the participant evaluations, this report contains a summary of the foci for the
resulting 30-day course correction action plans. The summary appears in the Appeddix Table
A.2. Principals were asked to send the completed 30-day course correciton action plans to their
AIR leaderhsip coach by February 14.

Snapshot of Responses

The response rate for this session was 82 percent, with 70 of the 85 participants completing the
evaluation forms. Feedback from the training indicated that the training was well received, with
participants noting that they valued the time with their teams, felt the training was productive,
and valued the input of the AIR presenters. Participants also requested digital copies of the

American Institutes for Research Instructional Coaching Training Session Two: Summary of Evaluations—1
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materials used, so that they could have easy access to the materials. All in all, they found the
Reality Check to be quite useful and look forward to putting their plans into action.

American Institutes for Research Instructional Coaching Training Session Two: Summary of Evaluations—2
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Summary of Responses and Analysis

Table 1. Feedback on Objectives for the TLLN Reality Check

AlIR seeks to help Buffalo Public Schools MET All (100 percent) of the respondents agreed
(BPS) create an effective professional that the training helped them create an
community for school leaders. effective professional community for school
leaders.
AIR seeks to supply BPS with relevant and | MET Ninety-nine percent of the respondents
meaningful information and knowledge agreed that the training supplied them with
about planning, implementing, and relevant and meaningful information and
monitoring improvement initiatives. knowledge about planning, implementing,
and monitoring improvement initiatives.
AIR seeks to provide school leadership MET Ninety-nine percent of the respondents
teams (SLTs) with the chance to practice agreed that the training gave them the
needed skills related to effective planning, chance to practice needed skills.
AIR seeks to provide BPS with trainings MET All (100 percent) of the respondents agreed
that support district and school reform that the training supported district and
initiatives, school reform initiatives.
AR seeks to help SLTs be more effective in | MET Ninety-seven percent of the respondents
leading school transformation. agreed that the training enabled them to be
more effective in leading school
transformation.
AIR seeks to help SLTs gain a thorough MET Ninety-seven percent of the respondents
understanding of the necessary steps to agreed that the training enabled them to gain
implement their school’s improvement plan. a thorough understanding of the necessary
steps to implement their school’s
improvement plan.
AlIR seeks to provide SLTs with tools and MET Ninety-eight percent of the respondents
documents that enable them to implement agreed that the training provided them with
their school’s improvement plan. tools and documents that enable them to
implement their school’s improvement plan.

American Institutes for Research
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In-Depth Analysis and Feedback on Transformation
Leadership Learning Network Reality Check

The TLLN Reality Check took place from January 28 through January 31, 2014, and

was attended by the SLTs of 11 BPS Priority Schools, who have been working with TLLN
throughout the course of the school year. Seventy of the 85 participants responded to the open-
ended questions on the evaluation. The objectives of this training focused on the analysis of
progress with regard to the implementation of both School Improvement Grant (SIG) and BPS
initiatives throughout the school year, as well as allowing leadership teams the opportunity to
correct their course. Comments from participants show that they found the training to be quite
useful and that they look forward to putting their plans into action.

Key Highlights

A total of 82 percent of the participants responded to the open-ended questions for this session:

* When asked what they found most helpful, 16 percent of participants noted that they
found creating the action plan to be most helpful, while another 10 percent found the
“Barriers and Bridges” activity to be most helpful.

* Sixteen percent of participants noted that they found the presence of AIR facilitators to be
quite helpful in keeping conversations on track and facilitating discussion.

* Nine percent of participants requested electronic copies of the materials, noting that it
would be easier to access them on an ongoing basis in digital form.

Representative quotes from the participants’ feedback are as follows:

»  “Looking at the barriers and bridges allowed us to focus [ on] what specific actions to
take to meet initiatives.”

" “The Reality Check worksheet really helped me visualize what we said we would do and
its effectiveness.”

* “Having an AIR rep as our facilitator was EXTREMELY helpful in guiding our
discussions and completing the charts to help us realize our needs and next steps.”

" “The activity that took us through action planning was very strategic and step by step
[and] helped us determine how we would complete the action. Our coach is terrific and
she guided us through the process so it wasn’t so overwhelming.”

* "It would have been helpful to have had an administrator at our table to hear our ideas
about the action plan.”

American Institutes for Research Instructional Coaching Training Session Two: Summary of Evaluations—4
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Open-Ended Responses

Day 1: Tuesday, January 28, Responses

What activities/discusslons/presentations today were helipful In understanding the
process and your role in supporting high-quality Implementation of improvement
Initiatives?

The entire day was very helpful. Facilitators provided so much information and ideas!!

The breaking down of each initiative and discussing every detail to see what is really
working and what needs to be fixed

PBIS review of data

The action plan; going through evidence
(Participant did not answer)

Action plan for the next 30 days

Discussing where we stand on initiatives; going through the action plan writing process
so that we could continue on our own

Actually digging into our initiatives and having time to make plans

Breaking down goals

Beginning action plan

Our next steps for our school plan and initiatives

The action plan tool; the process of identifying barriers

Discussing the process of our action plan; making sure we had a full action plan in place
The time to work and discuss initiatives and plans with [the] SLT

To look at where we are with our initiatives

Were any parts of today’s training less helpful?

Nope ©
Nope!
Not really

I think that the facilitators did a wonderful job, answered all of our questions, and
provided assistance.

Yes

N/A

Not really
No

American Institutes for Research Instructional Coaching Training Session Two: Summary of Evaluations—=8
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Wish we would have time to analyze our five initiatives

What questions, confuslons, or needs do you have? What additional information would
be helpful?

*

Not at this time

More time with our leadership coaches to help us really build capacity in our building
More time

None

None

The forms are helpful but would be easier to use digitally.

Sorting initiatives

Another Reality Check

How does all of this fit together into a master document?

All the resources are great and very helpful.

Any specific comment on today’s tralning?

[ ]

Loved working with the facilitators
Nope!

It was helpful—a great guide to where I need to go with PBIS [Positive Behavioral
Interventions and& Supports] coach.

I think that they did a great job. It was helpful to pull everything apart.
The training was helpful.

Useful!

Very organized and useful

Great to be able to prioritize our work and think it through

Very helpful in monitoring our plans

Very helpful and much needed!

Nancy did a great job working with us and supporting our initiatives.

American Institutes for Research Instructional Coaching Training Session Two: Summary of Evaluations-~9
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Day 2: Wednesday, January 29, Responses

What activitles/discusslons/presentations today were helpful In understanding the
process and your role In supporting high-quality Implementation of improvement
Inltlatives?

Nice to have facilitators as part of our table team

The table facilitators, the probing questions made the team think deeper.
I enjoyed the personalized aspect of having trainers at our table.

Filling in the templates; asking tough questions about goals

Creating bridges/action steps

Discussing “Barriers and Bridges”

All the group work

Action plan layout and presentation

“Barriers/Bridges,” then to the organization sheet

“Barriers and Bridges” discussion was very helpful.

Taking initiatives and drilling down to workable pieces to evaluate and take steps to fill
gaps

Reality Check worksheet got me focused.

Action planning

The planning process was awesome.

Starting with the goal in mind, identifying barriers, creating action plan

The organization of implementation process provides a reflection for things that may be
missing or that otherwise require further attention.

Were any parts of today’s training less helpful?

None

We summarized an awful lot.

N/A

Many side-bars

At some points, it was hard to understand over the discussions of other groups.
No

No

No

No

American Institutes for Research Instructional Coaching Training Session Two: Summary of Evaluations—10

Page 276 of 353 Buffalo CSD #99




None

Some of the conversations had already taken place. We also talked about a 30-day plan;
however, there was no mention or connection to the long-range goal.

What questions, confusions, or needs do you have? What additional information would
be helpful?

*

N/A

N/A

N/A

Great calendar-filling

N/A

My questions were answered.

The district leaders were absent. Do you talk to them later, so that our plans are not
altered by their needs?

Any specific comment on today’s training?

L ]

Great work time!

Our AIR coaches were great! Why is 1 the highest of your scale?
Well organized and helpful

Very helpful in developing future action plans

Perhaps, next time, have breakout rooms for discussions?

It was nice to have the time to delve deeper in specific action steps to take back to our
various teams at the school.

Mood—liked the time to work and discuss the action plan. Our AIR persons were great,
helpful, and motivated.

Advisors at each table were very knowledgeable and helpful.
Thank you!
Great work day

I like it. It serves an extremely important function to our school. WE have a need for
documentation for all initiatives.

American Institutes for Research Instructional Coaching Training Session Two: Summary of Evaluations—11
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Day 3: Thursday, January 30, Responses

What activities/dIscussions/presentations today were helpful In understanding the
process and your role In supporting high-quality implementation of Improvement
Initlatives?

I really liked the way the graphic organizers helped us to prioritize and guide our
questions and discussions.

Looking at the barriers and bridges allowed us to focus [on] what specific actions to take
to meet initiatives,

Thirty-day plan, the WHY, and bringing to data
Looking/clarifying issues/problems with our initiatives
Using large chart paper to list barriers and bridges to our three initiatives

I found that all of the activities were very useful. I was able to say things in a safe
environment that I might not have at school. This was very productive.

Studying the data and creating the action plan
Big picture overall plan and how it creates initiatives

The Reality Check worksheet really helped me visualize what we said we would do and
its effectiveness.

Having an AIR rep as our facilitator was EXTREMELY helpful in guiding our
discussions and completing the charts to help us realize our needs and next steps.

Having time to work with our team
Discussing messaging
The entire process was very helpful.

Time to discuss honestly and openly about [the] status of initiatives at our school, help
monitoring, and ideas from facilitators

To be reminded to keep it small; action planning
30-day action plan

The entire training. There are times though for work in the school but in a different
capacity, [I] feel that some initiatives don’t pertain to you; however, through this training,
I bave an understanding as to how they apply to my particular discipline.

Were any parts of today’s training less helpful?

Topics within initiatives went off on some tangents rather than focus on improvement.

Review of artifact-data, a lot of copies and collection; energy spent; need more data,
actual-less paper

N/A
No

American Institutes for Research Instructional Coaching Training Session Two: Summary of Evaluations—12
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Would be more helpful if we were at our own school
None

No

No

N/A

No

There were times that it would have been good to have less input from facilitators and
more time to talk amongst ourselves.

Lunch out ® -> Stay in and work ©
No, it was part of precept.
N/A

What questlons, confuslons, or needs do you have? What additional information would
be helpful?

.

This ability to discuss and communicate was very beneficial.

None

None

None-—Ms. Mealing has been extremely helpful in clarifying everything for us!
N/A

None

The time was great! More time would be even better!

N/A

Any specific comment on today’s training?

Great collaborative work to frame

I'am very excited to put our plan into place and share data to support how our initiatives
are working.

Thank you!
N/A

Carla and Traci kept us on track. We were able to get more in-depth conversation/work
accomplished. Helped admin to realize we needed to focus on fewer things and do them
well before moving on to others (this has been a frustration among teachers at our
school).

Focus on specific initiatives and what is lacking to show progress

Very eye-opening!

American Institutes for Research Instructional Coaching Training Session Two: Summary of Evaluations—13
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It was great to have mostly team time to work through everything.
Our facilitators were extremely helpful.

Very professional

Thank you!

Carla and Traci kept us on track and everyone engaged. I was not aware that I would be
analyzing my part in a PLC [professional learning community] or presenting—I would
have brought in more artifacts (for next AIR Reality Check).

Thank you to all for clarification!

Day 4: Friday January 31, Responses

What activities/ discussions/presentations today were helpful In understanding the
process and your role in supporting high-quality Implementation of Improvement
initlatives?

View of the temp

The rating of our initiatives, which led to our breaking down whether we have truly done
it and re-rating was eye opening and informative on what we still had to do.

The activities and worksheets completed helped to focus our efforts toward improving
our DDI.[data driven instruction]

Having an AIR facilitator leading discussion—the process, worksheet

Everything! The worksheets were especially helpful. They keep me organized and
hopefully timely. Time to plan this was also an amazing gift.

The activity that took us through action planning was very strategic and step by step
helped us determine how we would complete the action. Our coach is terrific and she
guided us through the process so it wasn’t so overwhelming.

The development of the action plan

Working with the facilitator to define the “problems” in the school and determine the
necessary steps to take to correct them

All the activities throughout the day were very helpful.
The last step—actually planning how we will go back and monitor the progress
Collaborating with classroom teachers to find out their needs

I'understood how important an ILT [Instructional Leadership Team] is not only to me but
my colleagues as well. It’s part of my job to help them carry out the improvement
initiatives.

Reflection and our implementation plan-level 4-most level [sic]?
Look at where we are and where we are going

Brainstorming—organizing ideas and plans with facilitator

American Institutes for Research Instructional Coaching Training Session Two: Summary of Evaluations—14
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Discussing the descriptions/definitions of CPT [common planning time] across the whole
building. I realized that for CPT we were pretty much in a bubble by content area.

Working through the school improvement initiative and creating an action plan

Discussing what everyone thought CPT meant was very eye-opening since we all had
very different expectations.

It was helpful to hear other people’s perceptions of what goes on at Common Planning. It
was nice to hear from other grade-level teachers and coaches.

It was informative to be involved in the process of creating, implementing, and assessing
practices that are and are not working at our building.

Were any parts of today’s training less helpful?

Working with the team; needed to mix team CPT and ILT so that we see different
perspectives

Process of the action plan

No

No

No!

N/A

I can’t think of any.

N/A

Too much information

The issues with “teacher trust” were not a big issue for my department/staff.
N/A

All was helpful.

Yes, all of it.

None

N/A; all of what we discussed and or elaborated was very helpful.
N/A

All parts were useful.

All discussion was very helpful.

N/A

American Institutes for Research Instructional Coaching Training Session Two: Summary of Evaluations—15
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What questions, confuslons, or needs do you have? What addlitional information would
be helpful?

L ]

N/A

None, very clear

Electronic versions of these templates—on websites?

Nothing at this time. ©

Would love template of the action plan.

A copy of the booklet and the elements of turnaround

More time to create an action plan with the facilitator

Just more time

Some follow-up with AIR reps is always welcome.,

N/A

Having the PowerPoint

No questions

Our table leader was really helpful. All questions were answered.
How can an ILT increase and promote positive teacher moral?

It would have been helpful to have had an administrator at our table to hear our ideas
about the action plan.

If our action plans will go into effect; if the other professionals that aren’t here will agree
with what we discussed as a group

N/A

Any specific comment on today’s training?

Went well; give us the templates digital—“save a tree”

I feel eager to get back to work and plan and then implement.
No

Very useful! Lots of help while we were working; time

I’m not just quickly trying to do the survey. This was one of the most legitimately
amazing useful, helpful trainings.

Really was helpful and knowledgeable in the process to improve our school
Wonderful, challenging
N/A

Our group facilitator helped us to stay on task and keep our end goal in mind, which can
be difficult for our group to do.

American Institutes for Research Instructional Coaching Training Session Two: Summary of Evaluations—16
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¢ (ood, open conversations

¢ Great job! ©

* Trainers were very insightful; looking forward to next meeting
* Intense, a lot in one day

¢ Implementation, implementation!! Evidence, evidence!

¢ The facilitator assigned to our group asked the probing questions and encouraged us to
dig deep into coming up with an action plan to improve current practices in our school.

¢ Table facilitator kept us on track and asked probing questions to make us analyze our
situation.

* Ithink today was very helpful. [ was able to voice my concerns and get feedback from
other professionals.

* Wonderful and eye-opening

American Institutes for Research Instructional Coaching Training Session Two: Summary of Evaluations—17
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List of RFP Reviewers

Buffalo Public Schools — Response to REP for External Providers

Name Location Title

Diane Central Office | Instructional Specialist in the Office Strategic Alignment
Andreana and Innovation

Faye Walton | Central Office | Director in the Office Strategic Ali gnment and Innovation
Marianne Central Office | Supervisor in the Office Strategic Alignment and
Dixon Innovation

Ann Central Office | Instructional Specialist

Fitzgerald

Heidi Schaab | Central Office | Supervisor of Special Education

Michelle Central Office | Supervisor of Art

Agosto

Crystal Central Office | Instructional Specialist in Staff Development
Benton

Name Location Title Cohort
David Hills School 95 Principal Cohort 4
Catherine Paolini School 95 Assistant Principal Cohort 4
Janell Cartoni School 95 Teacher Cohort 4
Chris Stephens School 95 Teacher Cohort 4
Heather Short- School 31 Principal Cohort 4
English

Jon Veenis School 31 Assistant Principal Cohort 4
Michelle Hope School 91 Principal Cohort 4
Marquita Bryant School 91 Assistant Principal Cohort 4
James Helmicki School 91 Assistant Principal Cohort 4
Contann Dabney School 17 Principal Cohort 5
Mary Oexle School 17 Teacher Cohort 5
Linda Cole School 17 Parent Facilitator Cohort 5
Kathryn Foy School 76 Principal Cohort 4
Carol Smith School 76 Assistant Principal Cohort 4
Marlon Lee School 76 Assistant Principal Cohort 4
Rafael Perez School 76 Assistant Principal Cohort 4
Carlos Alverez School 198 Principal Cohort 4
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D10- Rated Providers, RFP, Rubric, Vendor Ratings
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Generation Ready

Amplify

Cambium

Pearson

Turn Around Solutions
Research for Better Teaching
Project Lee

Evans Newton

. Scholastic

10. National Urban Alliance
11.Erie 1 BOCES

12. West Ed

13. Magic Penny

14. Huntington Learning Centers
15. Young Audiences

16. Cradle Beach

17.EPIC

18. The Efficacy Institute

19. The SUPES Academy

20. Helping Families and Children of America

PN BN

Ns}

Page 287 of 353 Buffalo CSD #99



RFP # 13-14-054

Academic Supports Partner for
School Turnaround

RFP to be opened Craig Koeppel
At: 11:00 AM local time Director of Purchase
Oon: 12/11/2013 816 City Hall

65 Niagara Square

Buffalo, New York 14202

ADVERTISE: WEBSITE
BUFFALO NEWS -
BUFFALO CRITERION -

BUFFALO ROCKET -
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RFP TERMS AND CONDITIONS

Default — Failure of the supplier to comply with any of these provisions may be considered
reason for rejection of proposal.

1.

The issuance of this Request for Proposals (RFP) constitutes only an invitation to
submit a response to the Buffalo Public Schools (District). It is not to be construed
as an official and customary invitation to bid, but as a means by which the District
can facilitate the acquisition of information related to the purchase or implementation
of services.

Any and all information presented herein, including drawings, specifications,
instructions, policies, engineering guides, questionnaires, methodologies, etc., which
is a part of this RFP package, or disclosed during the selection process, is the
property of the District, and shall not be duplicated or disclosed except to those
employees of the recipient who have a need to know in order to prepare the
response.

The District neither makes nor assumes any contractual obligations by issuing this
RFP, receiving and evaluating supplier response, or making preliminary supplier
selection. Providing a response as provided herein shall neither obligate nor entitle a
Responder to enter into a contract with the District.

This RFP does not commit the District either to award a contract or to pay for any
costs incurred in the preparation of a submission. Responders shall bear all costs
associated with submission preparation, submission and attendance at presentation
interviews, or any other activity associated with this RFP or otherwise.

The District reserves the right to determine, in its sole and absolute discretion,
whether any aspect of the submission satisfactorily meets the criteria established in
this RFP, the right to seek clarification from any Responder (s), and the right to
cancel and/or amend, in part or entirely, the RFP, at any time prior to a written
conftract.

Responses should be directed to The Bureau of Purchase, Room 816 City Hall, 65
Niagara Square, Buffalo, New York 14202 no later than the time and date stated on
the cover of this RFP with the title and RFP number clearly marked on envelope.

The District is not obligated to respond to any submission submitted nor is it legally
bound in any manner whatsoever by the submission of a response.

Upon submission, all responses become the property of the District. The District
reserves the right to use the information and any ideas presented in any submission
in response to this RFP, whether or not the submission is accepted.
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RFP REQUEST
Academic Supports for District and School Turnaround
1.0 Introduction

In order to fully develop a robust and coherent system of education for the students of New
York State, the New York State Education Department (NYSED) is committed to dramatically
improving the State’s chronically underperforming schools and creating new, innovative, high-
quality education opportunities for all students. In December of 2009, the New York State
Board of Regents approved a bold reform agenda to meet these goals. This grant application,
funded through New York State’s School Improvement Grants and School Innovation fund
Grants will contribute to the following components of the Regents’ reform agenda:

1. Provide every student with a world-class curriculum that synthesizes rigorous content and skilis
to prepare students for college, the global economy, 21st century citizenship, and lifelong
learning;

2. Work with school districts to implement strategies for improving chronically underperforming
schools in order to dramatically improve student outcomes; and

3. Raise graduation rates for at-risk student populations (particularly English language learners,
students with disabilities, low-income students, African-American and Latino students).

The Buffalo City School District (BCSD) through the Office of Strategic Alignment and
Innovation, as part of its requirement to implement the provisions of the School Improvement
Grant (SIG) 1003g and the School Innovation Fund Grant is soliciting written proposals from
potential service providers for professional development/school improvement services.

If you or your agency has submitted a proposal to RFP 13-14-020 which closed October 16,
2013 you do not need to submit a proposal for this RFP.

2.0 Purpose

Buffalo Public Schools Office of School Strategic Alignment & innovation and is seeking
proposals from qualified entities to serve as a partner/support organizations to provide
opportunities to:

* Replicate prior experiences of documented and demonstrated school turnaround success with
schools or districts.

¢ Build supportive district-level operating structures, and re-frame district systems to both support
schools in improving student academic performance and holding them accountable for needed gains
in performance.

* Build the capacity of district and school leaders to co-design and implement school turnaround plans
that ensure dramatic gains in student academic performance through the effective implementation
of the Common Core State Standards systems for teacher and leader effectiveness, and a cycle of
data-driven instruction (DDI)/inquiry and action.

* Coordinate and streamline an LEA’s existing school turnaround efforts (through existing
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implementation of School Improvement Grant ( 1003g), Race to the Top Scope of Work plans,
Comprehensive Education Plans (CEP), and Consolidated Applications, etc.) and School Innovation
fund Grant into one integrated approach to school turnaround.

3.0 Length of Service

The selected organization{s) will partner with the (BCSD) during the 2014-2015 school term, and upon
satisfactory evaluation of the provided services, be extended to include the 2015-2016 and 2016-2017
school terms. Vendors may elect to submit proposals for a portion of the requested services; however,
preference will be given to the vendor who proposes a comprehensive professional development
package.

4.0 Project Overview

The intent of this proposal is to continue the job embedded professional development and on-site
consultation that has been provided to teachers and administrators. Professional development
activities must be specifically designed to increase academic success of all sub-groups of students as
measured by the annual NYS Assessments and Regents Examinations. In addition to professional
development and consultation, extended learning time and student support services are also requested.
These services shall be provided to the BCSD.

BCSD Office of Strategic Alignment and Innovation will recruit, screen and select partner organization(s)
that can work collaboratively with the district and school building leadership teams to build sustainable
capacity to turnaround chronically underperforming schools in seven (7) separate capacity-building
program opportunities:

1. Leading the implementation of CCSS in ELA and Math in chronically underperforming
schools;

a. Alignment of classroom instruction with NYS Curriculum, NYS Assessments, Regents
examinations, depth of knowledge and performance indicators.
b. Model research- based instructional strategies.
¢. Designing formative and summative assessments mirroring the rigor embodied in the CCss,
NYS Assessments and Regents examinations.
d. Differentiated instructional strategies.

2. Instructional/ teacher coaching and training in the following areas
a. Assessment
b. Instructional delivery
¢. Technology Integration
d. Literacy
e. Establishing and sustaining professional learning communities to build capacity and drive
change.
f. Inclusion/co-teaching

3. Instructional leadership coaching to support principal and school leaders in school-wide

improvement initiatives including but not limited to the following:
a.  Developing data plans to impact differentiated instruction for all students
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b. Analyzing data and using multiple data points to correlate student achievement to teacher
effectiveness

¢ Monitoring alignment between curriculum, instruction and assessment through a
comprehensive planning process

d. Integrating data systems and instructional programs to ensure student engagement and
ongoing improvement.

e.  Making recommendations on procedural matters such as school safety, organizational
planning and scheduling which will enhance the academic achievement of all students.

4, Embedding a system of data-driven planning and instruction (DDI)/inquiry in the instructional
cycle of chronically underperforming schools.
a. Data coaching, analysis and interpretation to assist with implementation of program resources
and targeted student interventions.

5. Extended Learning Time Component - Both academic tutoring and enrichment activities

{Excerpt from the SIG}- The major goals of the extended learning time component are to improve student
academic performance, provide an opportunity for students to use their out-of-school time safely and
productively, provide an opportunity for youth to develop positive relationships with peers and adults,
and provide students athletic and cultural experiences to enrich their lives.

(Required per the NYSED ESEA Waiver)The key elements of the Extended Learning Time component for
priority schools implementing a School Improvement Grant or a whole school reform model incorporating
the ESEA waiver turnaround principles are that schools must: set as a goal serving 50 percent of eligible
students; ensure the integration of academics, enrichment, and skill development through hands-on
experiences that make learning relevant and engaging; and must have instruction in any core academic
subject delivered under the supervision of a teacher who is NYS certified in that particular content area. If
the program is intended to count towards a Focused District meeting its set aside requirement for Priority
Schools then the program must expand learning time by a minimum of 200 student contact hours per
year.

The Extended Learning Time enrichment period will be led by selected community partners with expertise
and leverage the skills and expertise of teachers by designing a program based on student interest and
need.

6. Student Support. Schools would like to partner with organizations that are able to support
student academic, behavior and social emotional well being. Specific areas identified include

. Curriculum-based programs to enhance social and emotional learning
School-wide program to prevent alcohol, tobacco or drug use
Parent education regarding student social/emotional development
Restorative measures (e.g. peer counseling)

School-wide social skills curriculum program

School-wide program to prevent violence

Before/After school social/emotional learning opportunities

Staff development around social/emotional learning

Character education

Family support services

Mentor Programs

Mental Health screenings

Individual and group counseling

¢ & & o o * ¢ o o o
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7. Family Engagement. Historically, family engagement has revolved around and been measured
by attendance at school events and dissemination of information from the school to homes and
family members. However children whose families are new to the country, struggling with
poverty, and who may themselves have had difficulties in public schools require a more
comprehensive approach. Specifically, an approach that serves to build positive relationships,
and fosters partnerships with families so that there is support in the home for education.

[

Training and on-going support for school-based staff to implement asset-based approaches to
family engagement

Training and on-going support for school-based staff to grow partnerships with families and
strengthen support in the home for education

8. Other training as identified by observations or by Superintendent’s request.

5.0 SCOPE OF WORK

All programs/services must address the following criteria:

Tmmean o

—— —

The service provider’s record of success as evidenced in improved academic outcomes for students;
Alignment between research and program design;

Alignment with proposal overview/ goals;

Connection to Common Core State Standards and District’s instructional goals;

Defined monitoring process relative to achieving proposal outcomes;

Communication with school and district;

Flexible services to meet the unique needs of each school;

Comprehensive approach to schoo! wide focus;

Ability to build and sustain capacity;

Highly qualified professionai staff possessing applicable licensing/certification requirements specific
to the proposed services:

Compliance with Federal, State, and Local laws, policies, regulation codes and ordinances.

Entities eligible to apply to provide the requested educational services may include:

L]

Private educational companies
Institutions of higher learning

Locations for Professional Development

Office of Strategic Alignment and Innovation Buffalo Professional Development & Technology Center
701 City Hall, Buffalo, New York 14202 150 Lower Terrace, A Floor, Buffalo, NY 14202
#3 D”Youville-Porter Campus School #94 West Hertel Academy
255 Porter Avenue, Buffalo, New York 14201 489 Hertel Avenue, Buffalo, New York 14207
#17 Early Childhood Center #97 Harvey Austin School
1045 W. Delavan Avenue, Buffalo, New York 14201 1405 Sycamore Avenue, Buffalo, New York 14211
#30 Frank A, Sedita Academy School #99 Stanley Makowski Early Childhood Center
21 Lowell Street, Buffalo, New York 14213 1095 Jefferson Avenue, Buffalo, New York 14208
#74 Hamlin Park Academy #305 McKiniey High School
120 Donaldson Avenue, Buffalo, New York 14208 1500 Elmwood Avenue

Buffalo, NY 14207

Schools in School Improvement Grant Cohorts 3 and 4 may also seek professional
development.
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Cohort 3 schools are as follows; Bilingual Center, #33, Marva Daniels Futures’ Preparatory
Academy, #37, Dr. Charles R. Drew Magnet School, #59.

Cohort 4 schools are as follows; Harriet Tubman School #31, North Park Middle School, #66
Herman Badillo Bilingual School, #76, Lydia T. Wright School, #89, BUILD Academy, #91,
Waterfront School #95 and International Preparatory School, #198.

6.0 Accountability:
Vendor will be required to submit quarterly written reports to the Office of Strategic Alignment and
Innovation regarding the implementation of the program/service.
Vendor should be able to analyze the following products from the professional development;
¢ student work products {writing responses)
. common formative assessments
¢ summative assessments

Management Responsibilities:

The BCSD will designate one representative who will act as the primary contact for this project. The
representative will be responsible for conferring with any and all parties necessary to resolve
unanticipated issues or requirements that might occur during the course of the RFP. Ali questions
should be submitted in writing to:

Marianne Dixon, Supervisor

Office of Strategic Alignment & Innovation
Buffalo City School District
701 City Hall
Buffalo, New York 14202
Phone: 716. 816.3574
Email: mdixon@buffaloschools.org

All questions and answers will be posted on the BCSD Department of Purchase website at
http://www.buffaIoschooIs.org/PurchaseDept.cfm?subpage=3566.

7.0 REQUIREMENTS

Minimum Staff Requirements
In every case, trainers, coaches and professional development providers must, at a minimum:

«  Have a history of successfully raising the achievement of struggling learners that includes demonstrated
and documented evidence of school turnaround efforts in priority schools;

»  Have experience leading district administrators, principals, coaches, and teachers in the technical
component of the assigned strand;

+  Have earned a degree in a Special Education specialty or in General Education, with a Master’s or
Doctorate degree preferred;

« Have experience at the school level as a teacher and/or coach;

+  If working with administrators, have experience working with administrators at the district level;
¢ Be an experienced presenter with excellent evaluations and references;

»  Participate in ongoing professional development to continually hone skilis;
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If the organization is currently providing said services elsewhere or has provided the BCSD with said
services in the recent past, attach summary listing:
¢ Number of schools/participants served
School districts served
Grade levels served
Unique school themes or models in the organization’s portfolio
Type of schools served

.« & o o

8.0 Format Procedures for Delivery of Proposal

Submit one original, two paper copies and one electronic copy of the proposal in pdf format on a USB
drive clearly labeled with the vendor’s name. Proposal must be received on or before 11:00 AM EST
12/11/2013.

The proposal must consist of four parts (attachments A, B, C, D). Vendors may elect to submit proposals
for a portion of the requested services.

Part |- Proposal Cover Page

Part Il- Basic Program Description (Include an overview of the programs and support services proposed, which
will allow the district to determine the quality of services provided.)

Part lll- Cost (provide a specific description of your pricing structure)

Part IV- Assurances and Signature Form

Procedure for Delivery of Proposals
SUBMIT RFP TO: Craig Koeppel, Director of Purchasing, 816 City Hail, Buffalo NY 14202.

Proposals received after the due date and time will NOT be considered. Incomplete proposals will not be
accepted and will not be returned for revisions. No faxed copies will be accepted. The proposal must be signed
by an authorized official to bind the offer or to the proposal provisions.

9.0 Criteria and Evaluation of Proposals

Proposals must address and will be evaluated on the following criteria:
* size, capacity and experience that includes demonstrated and documented evidence of school turnaround
efforts in priority schools and ability to complete the work within the specified timeframe;

¢ experience in delivering timely, high-quality pre-K through 12 educational products and services;
experience working with the Buffalo Public Schools is preferred;

s specific expertise in research-based instruction, professional development, coaching and demonstrated
understanding of NYS Learning Standards and Common Core Learning Standards in the identified content

area(s);

¢ familiarity with New York State regulations on Limited English Proficient students and Students with
Disabilities.

Page 295 of 353 Buffalo CSD #99



Each proposal will be evaluated using the selection criteria indicated below.
Maximum points for each criterion are as follows:

EVALUATION CRITERION MAXIMUM
POINTS
I. Project Description
A. Alignment Between Proposal Overview/Goals/Research 10
B. Connection to State Academic Standards and District’s Instructional Programs 10
C. Defined Monitoring Process Relative to Achieving Proposal Outcomes 5
D. Communication with Schools and Districts 5

Il. Organizational Experience
A. Proven Record of Success as Evidenced in Improved Academic outcomes for | 10

Students
B. Highly Qualified Professional Staff 5
C. Compliance with Federal, State, and Local Policies 5
lIl. Program Operations
A. Proximity to School District 10
B. Adequacy of resources, including personnel, equipment, financial stability, and 10
other related factors.
C. Comprehensive Proposal of Requested Services 10
IV. Cost
A. Total Cost of Proposed Services 10
B. Services and Support costs. 10

10.0 TIMELINE

RFP Advertised: 11/15/2013
Questions: 12/03/2013
Answers posted to website: 12/04/2013

Proposals Due: 12/11/2013
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11.0 Responsibilities of an Approved Provider

Approved supplemental educational services providers are required to do the following:

- Ensure that the professional development/consultative services provided and the content used
by the provider are consistent with those of the school district and State and are aligned with
the NYSED CCSS.

- Enter into an agreement with the district that includes:

. Statement of specific goals.

. Description of the services to be provided.

. Description of how the progress will be measured.

. Qualifications of staff responsible for the delivery of the services.

. Timetable for implementing services.

. Initiation date, frequency, and duration of services to be provided.

. Written reports to the superintendent, building level administrator, and specified district level
administrators following each day of service.

. Quarterly, on-site briefings with the superintendent and appropriate district level personnel.

L Payment provisions based on services provided.

10
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Attachment A- Proposal Cover Page
RFP # 13-14-054

Academic Supports Partner for

i g} ;9 ‘\;@\f'wé\,‘g‘
District an St ool Turnaround
A yr

R oF
i

RFP to be opened Craig Koeppel

At: 11:00 AM local time Director of Purchase
On: Wednesday, December 11, 2013 816 City Hall

65 Niagara Square
Buffalo, New York 14202

Name of Bidder:

Address:

Contact Person:

Phone Number:

Fax Number:

e-mail:
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Attachment B

. Basic Program Description

1.

Provide evidence that your program has a positive impact on student
achievement as demonstrated by state, district and/or other independent
student performance assessments, particularly for low-income, under achieving
students.

Provide letters of reference from previous clients that specifically relate to the
School Improvement services of your organization. Provide contact information
for each reference. (Submit a minimum of three (3) letters and/or references)

Explain how the key instructional practices and major design elements of your

proposal are (1) high quality, (2) based on research and (3) specifically designed
to increase student academic achievement.

Describe your program’s connection to specific benchmarks in the CCSS for
English Language Arts and Mathematics.

Describe the specific process you would use to evaluate and monitor progress
toward achieving proposal objectives.

Describe the qualifications of your employees who would be providing
professional development/consultative services to teachers and administrators.

Describe your capacity to deliver quality services over time to the identified
population.

12
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Attachment C

Budget/Cost Summary

13
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Attachment D

Assurances and Signature Form

In submitting this proposal certify that:

The organization will comply with applicable federal, state and local policies and procedures.

Services will be provided under the supervision of highly qualified professional staff.

The organization will maintain professionalism and confidentiality.

The organization is fiscally sound and will be able to complete services to the local education agency

(LEA).

5. The organization will ensure that the services provided are aligned to the Common Core State
Standards (CCS$) and scientifically research based.

6.  The organization will comply with applicable federal, state and local health, safety and civil rights

faws.

W

The undersigned herby certifies that | am an individual authorized to act on behalf of the organization in
submitting this proposal. | certify that all of the information provided herein is true and accurate, to the best of
my knowledge. | understand that the discovery of deliberately misrepresented information contained herein may
constitute grounds for denying the applicant’s request for approval,

Name of Organization

Printed Name and Title of Authorized Representative

Signature of Authorized Representative

Date Signed

14
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NON-COLLUSIVE BIDDING CERTIFICATION

By submission of this bid, each Bidder and each person signing on behalf of any Bidder
certifies, under penalty of perjury, that to the best of his knowledge and belief:

1. The prices in this bid have been arrived at independently without collusion,
consultation, communication, or agreement, for the purpose of restricting
competition as to any matter relating to such prices with any other Bidder or with
any competitor; and

2. Unless otherwise required by law, the prices which have been quoted in this bid
have not been knowingly disclosed by the Bidder and will not knowingly be
disclosed by the Bidder prior to opening directly or indirectly, to any Bidder or to
any competitor; and

3. No attempt has been made or will be made by the Bidder to induce any other
person, partnership, or corporation to submit or not to submit a bid for the
purpose of restricting competition.

This proposal is made without any connection with any person making any proposal for the
material herein listed and it is in all respects fair and without collusion or fraud, and also, that no
Office or Member of the Buffalo Board of Education, City of Buffalo, is directly interested therein,
or in the supplies to which it relates, or any portion of the profits thereof.

If the Bidder is a corporation, the execution of the non-collusive certification on the form of
proposal shall be deemed to have been authorized by the Board of Directors of the Bidder and
such authorization shall be deemed to include the signing and submission of the bid and the
inclusion therein of the certificate as to non-coliusion as the act and deed of the corporation.

No bid shall be considered for an award nor shall any award be made to a Bidder where the
proposal does not include the statements as to non-collusion as set forth in the form of proposal
herein; provided however, that if in any case the Bidder cannot make the foregoing certification,
the Bidder shall so state and shall furnish with the bid a signed statement which sets forth in
detail the reason.

15
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NON-COLLUSIVE BIDDING CERTIFICATION (cont.)

No award shall be made unless the Buffalo Board of Education determines that such disclosure
was not made for the purpose of restricting competition. It should be noted that the fact that a
Bidder has published price lists, rates or tariffs covering items being procured or has informed
prospective customers of the proposed or pending publication of new or revised price lists for
such items, or has sold the same items to other customers at the same price as being bid, does
not constitute, without more, a disclosure to any other Bidder or to any competitor within the
meaning of the non-collusive certification included in the form of proposal.

Respectfully submitted,

BY

(signature)

(print)

TITLE

DATE

FIRM NAME

ADDRESS

16
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RFP #

Systemic and Academic Supports Partner

for District \Sif School Jurnaround
v DU 20 o %
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RFP to be opened ’ Craig Koeppel
At: 11:00 AM local time Director of Purchase
On: TBD 816 City Hall

65 Niagara Square

Buffalo, New York 14202

Name of Bidder:

Address:

Contact Person:

Phone Number:

Fax Number:

e-mail:

ADVERTISE:
WEBSITE
BUFFALO NEWS -

BUFFALO CRITERION -

8.24.13 (M. Dixon)
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BUFFALO ROCKET -
RFP TERMS AND CONDITIONS

Defauit — Failure of the supplier to comply with any of these provisions may be considered
reason for rejection of proposal.

1. The issuance of this Request for Proposals (RFP) constitutes only an invitation to
submit a response to the Buffalo Public Schools (District). It is not to be construed
as an official and customary invitation to bid, but as a means by which the District
can facilitate the acquisition of information related to the purchase or implementation
of services.

2. Any and all information presented herein, including drawings, specifications,
instructions, policies, engineering guides, questionnaires, methodologies, etc., which
is a part of this RFP package, or disclosed during the selection process, is the
property of the District, and shall not be duplicated or disclosed except to those
employees of the recipient who have a need to know in order to prepare the
response.

3. The District neither makes nor assumes any contractual obligations by issuing this
RFP, receiving and evaluating supplier response, or making preliminary supplier
selection. Providing a response as provided herein shall neither obligate nor entitle a
Responder to enter into a contract with the District.

4, This RFP does not commit the District either to award a contract or to pay for any
costs incurred in the preparation of a submission. Responders shall bear all costs
associated with submission preparation, submission and attendance at presentation
interviews, or any other activity associated with this RFP or otherwise.

5. The District reserves the right to determine, in its sole and absolute discretion,
whether any aspect of the submission satisfactorily meets the criteria established in
this RFP, the right to seek clarification from any Responder (s), and the right to
cancel and/or amend, in part or entirely, the RFP, at any time prior to a written
contract.

6. Responses should be directed to The Bureau of Purchase, Room 816 City Hall, 65
Niagara Square, Buffalo, New York 14202 no later than the time and date stated on
the cover of this RFP with the title and RFP number clearly marked on envelope.

7. The District is not obligated to respond to any submission submitted nor is it legally
bound in any manner whatsoever by the submission of a response.

8. Upon submission, all responses become the property of the District. The District
reserves the right to use the information and any ideas presented in any submission
in response to this RFP, whether or not the submission is accepted.

8.24.13 (M. Dixon)
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RFP REQUEST
Academic Supports for District and School turnaround
1.0 Introduction

In order to fully develop a robust and coherent system of education for the students of New
York State, the New York State Education Department (NYSED) is committed to dramatically
improving the State’s chronically underperforming schools and creating new, innovative, high-
quality education opportunities for all students. In December of 2009, the New York State
Board of Regents approved a bold reform agenda to meet these goals. This grant application,
funded through New York State’s School Improvement Grants will contribute to the following
components of the Regents’ reform agenda:

1. Provide every student with a world-class curriculum that synthesizes rigorous content and skills
to prepare students for college, the global economy, 21st century citizenship, and lifelong
learning;

2. Work with school districts to implement strategies for improving chronically underperforming
schools in order to dramatically improve student outcomes; and

3. Raise graduation rates for at-risk student populations (particularly English language learners,
students with disabilities, low-income students, African-American and Latino students).

The Buffalo City School District (BCSD) through the Office of School Innovation and Turnaround,
as part of its requirement to implement the provisions of the School Improvement Grant (SIG)
1003g is soliciting written proposals from potential service providers for professional
development/school improvement services.

2.0 Purpose

Buffalo Public Schools Office of School Strategic Planning and is seeking proposals from
qualified entities to serve as a partner/support organizations to provide opportunities to:

* Replicate prior experiences of documented and demonstrated school turnaround success
with schools or districts.

® Build supportive district-level operating structures, and re-frame district systems to both
support schools in improving student academic performance and holding them accountable for
needed gains in performance.

¢ Build the capacity of district and school leaders to co-design and implement school turnaround
plans that ensure dramatic gains in student academic performance through the effective
implementation of the Common Core State Standards systems for teacher and leader
effectiveness, and a cycle of data-driven instruction (DDI1)/inquiry and action.

o [JOOBOODOCoordinate and streamline an LEA's existing school turnaround efforts (through
existing implementation of School Improvement Grant (1003g), Race to the Top Scope of Work
plans, Comprehensive Education Plans (CEP), and Consolidated Applications, etc.) into one
integrated approach to school turnaround.

8.24.13 (M. Dixon)

Page 306 of 353 Buffalo CSD #99



3.0 Length of Service

The selected organization(s) will partner with the (BCSD) during the 2013-2014 school term, and upon
satisfactory evaluation of the provided services, be extended to include the 2014-2015 and 2015-2016
school terms. Vendors may elect to submit proposals for a portion of the requested services; however,
preference will be given to the vendor who proposes a comprehensive professional development
package.

4.0 Project Overview

The intent of this proposal is to continue the job embedded professional development and on-site
consultation that has been provided to teachers and administrators. Professional development
activities must be specifically designed to increase academic success of all sub-groups of students as
measured by the annual NYS Assessments and Regents Examinations. In addition to professional
development and consultation, extended learning time and student support services are also requested.
These services shall be provided to the BCSD.

BCSD Office of Strategic Planning and Innovation will recruit, screen and select partner organization(s)
that can work collaboratively with the district and school building leadership teams to build sustainable
capacity to turnaround chronically underperforming schools in eight (8) separate capacity-building
program opportunities:

1. District systems and structures (required of any application);
2, Leading the implementation of CCSS in ELA and Math in chronically underperforming
schools;

a. Alignment of classroom instruction with NYS Curriculum, NYS Assessments, Regents
examinations, depth of knowledge and performance indicators.

b. Model research- based instructional strategies.

c. Designing formative and summative assessments mirroring the rigor embodied in the CCSS,
NYS Assessments and Regents examinations.

d. Differentiated instructional strategies.

3. Instructional/ teacher coaching and training in the following areas
a. Assessment
b. Instructional delivery
c. Technology integration
d. Literacy
e. Establishing and sustaining professional learning communities to build capacity and drive
change.
f. Inclusion/co-teaching

4. Instructional leadership coaching to support principal and school leaders in school-wide
improvement initiatives including but not limited to the following:
a.  Developing data plans to impact differentiated instruction for all students
b. Analyzing data and using multiple data points to correlate student achievement to teacher
effectiveness
. Monitoring alignment between curriculum, instruction and assessment through a
comprehensive planning process

8.24.13 (M. Dixon)
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d. Integrating data systems and instructional programs to ensure student engagement and
ongoing improvement.

e. Making recommendations on procedural matters such as school safety, organizational
planning and scheduling which will enhance the academic achievement of ali students.

5. Embedding a system of data-driven planning and instruction (DD1)/inquiry in the instructional
cycle of chronically underperforming schools.
a. Data coaching, analysis and interpretation to assist with implementation of program resources
and targeted student interventions.

6. Extended Learning Time Component - Both academic tutoring and enrichment activities

{Excerpt from the SIG)- The major goals of the extended learning time component are to improve student
academic performance, provide an opportunity for students to use their out-of-school time safely and
productively, provide an opportunity for youth to develop paositive relationships with peers and adults,
and provide students athletic and cultural experiences to enrich their lives.

(Required per the NYSED ESEA Waiver)The key elements of the Extended Learning Time component for
priority schools implementing a School Improvement Grant or a whole school reform model incorporating
the ESEA waiver turnaround principles are that schools must: set as a goal serving 50 percent of eligible
students; ensure the integration of academics, enrichment, and skill development through hands-on
experiences that make learning relevant and engaging; and must have instruction in any core academic
subject delivered under the supervision of a teacher who is NYS certified in that particular content area. If
the program is intended to count towards a Focused District meeting its set aside requirement for Priority
Schools then the program must expand learning time by a minimum of 200 student contact hours per
year.

The Extended Learning Time enrichment period will be led by selected community partners with expertise
and leverage the skills and expertise of teachers by designing a program based on student interest and
need.

7. Student Support. Schools would like to partner with organizations that are able to support
student academic, behavior and social emotional weil being. Specific areas identified include

. Curriculum-based programs to enhance social and emotional learning
. School-wide program to prevent alcohol, tobacco or drug use

. Parent education regarding student social/emotional development

. Restorative measures (e.g. peer counseling)

. School-wide social skills curricutum program

School-wide program to prevent violence

Before/After school social/emotional learning opportunities
Staff development around social/emotional learning
Character education

Family support services

L Mentor Programs

Mental Health screenings

Individual and group counseling

8. Family Engagement. Historically, family engagement has revolved around and been measured by
attendance at school events and dissemination of information from the school to homes and family
members. However children whose families are new to the country, struggling with poverty, and
who may themselves have had difficulties in public schools require a more comprehensive
approach. Specifically, an approach that serves to build positive relationships, and fosters
partnerships with families so that there is support in the home for education.
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Training and on-going support for school-based staff to implement asset-based approaches to
family engagement

Training and on-going support for school-based staff to grow partnerships with families and
strengthen support in the home for education

9. Other training as identified by observations or by Superintendent’s request.

5.0 SCOPE OF WORK

All programs/services must address the following criteria:

a.
b
C
d
e.
f.
g
h
i
j.

k.

The service provider’s record of success as evidenced in improved academic outcomes for students;
Alignment between research and program design;

Alignment with proposal overview/ goals;

Connection to Common Core State Standards and District’s instructional goals;

Defined monitoring process relative to achieving proposal outcomes;

Communication with school and district;

Fiexible services to meet the unique needs of each school;

Comprehensive approach to school wide focus;

Ability to build and sustain capacity;

Highly qualified professional staff possessing applicable licensing/certification requirements specific
to the proposed services;

Compliance with Federal, State, and Local laws, policies, regulation codes and ordinances.

Entities eligible to apply to provide the requested educational services may include:

*

Private educational companies
Institutions of higher learning

Locations for Professional Development

Office of Strategic Planning and Innovation Buffalo Professional Development & Technology Center
701 City Hall, Buffalo, New York 14202 150 Lower Terrace, 4™ Floor, Buffalo, NY 14202

#31 Harriet Ross Tubman School #33 Bilingual Center

212 Stanton Street, Buffalo, New York 14215 157 Elk Street, Buffalo, New York 14210

#37 Futures Academy #59 Charles R. Drew Science Magnet School @ #11

295Carlton Street, Buffalo, New York 14204 (temporary location)

100 Poplar Avenue, Buffalo, New York 14211

#66 North Park Middle School #76 Herman Badillo Bilingual Academy

780 Parkside Avenue, Buffalo, New York 14216 300 S. Eimwood Avenue, Buffalo, New York 14201
#89 Dr. Lydia T. Wright School of Excellence #91 BUILD Academy

106 Appenheimer St., Buffalo, New York 14214 340 Fougeron St., Buffalo, New York 14211

#95 Waterfront Elementary School #198 International Prep

95 Fourth Street, Buffalo, New York 14202 110 Fourteenth Street

Buffalo, NY 14216
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6.0 Accountability:

Vendor will be required to submit quarterly written reports to the Office of Strategic Planning and
Innovation regarding the implementation of the program/service.
Vendor should be able to analyze the following products from the professional development;

* student work products (writing responses)

L4 common formative assessments

. summative assessments

Management Responsibilities:

The BCSD will designate one representative who will act as the primary contact for this project. The
representative will be responsible for conferring with any and all parties necessary to resolve
unanticipated issues or requirements that might occur during the course of the RFP. All questions
should be submitted in writing to:

Marianne Dixon, Supervisor

Office of Strategic Planning & Innovation
Buffalo City School District
701 City Hall
Buffalo, New York 14202
Phone: 716.816.3574
Email: mdixon@buffaloschools.org

All questions and answers will be posted on the BCSD Department of Purchase website at
{insert website here)

7.0 REQUIREMENTS

Minimum Staff Requirements
In every case, trainers, coaches and professional development providers must, at a minimum:

* Have a history of successfully raising the achievement of struggling learners that includes demonstrated
and documented evidence of school turnaround efforts in priority schools;

+  Have experience leading district administrators, principals, coaches, and teachers in the technical
component of the assigned strand;

¢ Have earned a degree in a Special Education specialty or in General Education, with a Master’s or
Doctorate degree preferred;

» Have experience at the school level as a teacher and/or coach;

+  Ifworking with administrators, have experience working with administrators at the district level;
+ Be an experienced presenter with excellent evaluations and references;

 Participate in ongoing professional development to contin ually hone skills;

If the organization is currently providing said services elsewhere or has provided the BPS with said
services in the recent past, attach summary listing:

¢ Number of schools/participants served

e School districts served

®  Grade levels served

* Unique school themes or models in the organization’s portfolio

e Type of schools served

8.24.13 (M. Dixon)
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8.0 Format Procedures for Delivery of Proposal

Submit one original, two paper copies and one electronic copy of the proposal in pdf format on a USB
drive. Proposal must be received on or before (insert date)

The proposal must consist of four parts (attachments A, B, C, D). Vendors may elect to submit proposals
for a portion of the requested services.

Part |- Proposal Cover Page

Part ll- Basic Program Description (Include an overview of the programs and support services proposed, which
will allow the district to determine the quality of services provided.)

Part ill- Cost (provide a specific description of your pricing structure)

Part IV- Assurances and Signature Form

Procedure for Delivery of Proposals
SUBMIT RFP TO: Craig Koeppel, Director of Purchasing, 816 City Hall, Buffalo NY

Proposals recelved after the due date and time will NOT be considered. Incomplete proposals will not be
accepted and wiil not be returned for revisions. No faxed copies will be accepted. The proposal must be signed
by an authorized officlal to bind the offer or to the proposal provisions.

9.0 Criteria and Evaluation of Proposals
Proposals must address and will be evaluated on the following criteria:

* size, capacity and experience that includes demonstrated and documented evidence of school turnaround
efforts in priority schools and ability to complete the work within the specified timeframe;

* experience in delivering timely, high-quality pre-K through 12 educational products and services;
experience working with the Buffalo Public Schools is preferred;

* specific expertise in research-based instruction, professional development, coaching and demonstrated
understanding of NYS Learning Standards and Common Core Learning Standards in the identified content
area(s);

o familiarity with New York State regulations on Limited English Proficient students and Students with
Disabilities.
Each proposal will be evaluated using the selection criteria indicated below.
Maximum points for each criterion are as follows:

EVALUATION CRITERION MAXIMUM
POINTS
l. Project Description
A. Alignment Between Proposal Overview/Goals/Research 10
B. Connection to State Academic Standards and District’s Instructional Programs 10
C. Defined Monitoring Process Relative to Achieving Proposal Outcomes 5
D. Communication with Schools and Districts 5

ll. Organizational Experience
A. Proven Record of Success as Evidenced in Improved Academic outcomes for | 10

Students
B. Highly Qualified Professional Staff S
C. Compliance with Federal, State, and Local Policies 5
NI. Program Operations
A. Proximity to School District 10

8.24.13 (M. Dixon)
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B. Adequacy of resources, including personnel, equipment, financial stability, and 10
other related factors.

C. Comprehensive Proposal of Requested Services 10
IV. Cost

A. Total Cost of Proposed Services 10

B. Services and Support costs. 10

10.0 TIMELINE

RFP Advertised:

Proposals Due:

Questions:

Answers posted to website:
Proposals reviewed:

Award of Contract

Work completed per contract

11.0 Responsibilities of an Approved Provider

Approved supplemental educational services providers are required to do the following:

- Ensure that the professional development/consultative services provided and the content used
by the provider are consistent with those of the school district and State and are aligned with
the NYSED CCSS.

- Enter into an agreement with the district that includes:

Statement of specific goals.

Description of the services to be provided.

Description of how the progress will be measured.

Qualifications of staff responsible for the delivery of the services.

Timetable for implementing services.

Initiation date, frequency, and duration of services to be provided.

Written reports to the superintendent, building level administrator, and specified district level
administrators following each day of service.

Quarterly, on-site briefings with the superintendent and appropriate district level personnel.

. Payment provisions based on services provided.

School Improvement Grant plans can be viewed at the following web address:
http://www.buffaloschools.org/Turnaround.cfm?subpage=77369
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Attachment A- Proposal Cover Page

RFP #

Systemic and Azcadem%icSupports Partner
for Dggr?c% Syﬁd’"fn{lurnaround
LB ? I—‘ Y s

ol

ARG

RFP to be opened ’ Craig Koeppel

At: 11:00 AM local time Director of Purchase
On: TBD 816 City Hall
65 Niagara Square

Buffalo, New York 14202

Name of Bidder:

Address:

Contact Person:

Phone Number:

Fax Number:

e-mail:

8.24.13 (M. Dixon)
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Attachment B
. Basic Program Description

1. Provide evidence that your program has a positive impact on student
achievement as demonstrated by state, district and/or other independent
student performance assessments, particularly for low-income, under achieving
students.

2. Provide letters of reference from previous clients that specifically relate to the
School Improvement services of your organization. Provide contact information
for each reference. (Submit a minimum of three (3) letters and/or references)

3. Explain how the key instructional practices and major design elements of your
proposal are (1) high quality, (2) based on research and (3) specifically designed
to increase student academic achievement.

4. Describe your program’s connection to specific benchmarks in the CCSS for
English Language Arts and Mathematics.

5. Describe the specific process you would use to evaluate and monitor progress
toward achieving proposal objectives.

6. Describe the qualifications of your employees who would be providing
professional development/consultative services to teachers and administrators.

7. Describe your capacity to deliver quality services over time to the identified
population.

11
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Attachment C

Budget/Cost Summary

12
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Attachment D

Assurances and Signature Form
In submitting this application I certify that:

The organization will comply with applicable federal, state and local policies and procedures.

Services will be provided under the supervision of highly qualified professional staff.

The organization will maintain professionalism and confidentiality.

The organization is fiscally sound and will be able to complete services to the local education agency

(LEA).

5.  The organization will ensure that the services provided are aligned to the Common Core State
Standards (CCSS) and scientifically research based.

6.  The organization will comply with applicable federal, state and local health, safety and civil rights

W

laws.

The undersigned herby certifies that | am an individual authorized to act on behalf of the organization in
submitting this application and assurances. | certify that all of the information provided herein is true and
accurate, to the best of my knowledge. | understand that the discovery of deliberately misrepresented
information contained herein may constitute grounds for denying the applicant’s request for approval.

Name of Organization

Printed Name and Title of Authorized Representative

Signature of Authorized Representative

Date Signed

13
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NON-COLLUSIVE BIDDING CERTIFICATION

By submission of this bid, each Bidder and each person signing on behalf of any Bidder
certifies, under penalty of perjury, that to the best of his knowledge and belief:

1. The prices in this bid have been arrived at independently without collusion,
consultation, communication, or agreement, for the purpose of restricting
competition as to any matter relating to such prices with any other Bidder or with
any competitor; and

2. Unless otherwise required by law, the prices which have been quoted in this bid
have not been knowingly disclosed by the Bidder and will not knowingly be
disclosed by the Bidder prior to opening directly or indirectly, to any Bidder or to
any competitor; and

3. No attempt has been made or will be made by the Bidder to induce any other
person, partnership, or corporation to submit or not to submit a bid for the
purpose of restricting competition.

This proposal is made without any connection with any person making any proposal for the
material herein listed and it is in all respects fair and without collusion or fraud, and also, that no
Office or Member of the Buffalo Board of Education, City of Buffalo, is directly interested therein,
or in the supplies to which it relates, or any portion of the profits thereof.

If the Bidder is a corporation, the execution of the non-collusive certification on the form of
proposal shall be deemed to have been authorized by the Board of Directors of the Bidder and
such authorization shall be deemed to include the signing and submission of the bid and the
inclusion therein of the certificate as to non-collusion as the act and deed of the corporation.

No bid shall be considered for an award nor shall any award be made to a Bidder where the
proposal does not include the statements as to non-collusion as set forth in the form of proposal
herein; provided however, that if in any case the Bidder cannot make the foregoing certification,
the Bidder shall so state and shall furnish with the bid a signed statement which sets forth in
detail the reason.

14
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NON-COLLUSIVE BIDDING CERTIFICATION (cont.)

No award shall be made unless the Buffalo Board of Education determines that such disclosure
was not made for the purpose of restricting competition. It should be noted that the fact that a
Bidder has published price lists, rates or tariffs covering items being procured or has informed
prospective customers of the proposed or pending publication of new or revised price lists for
such items, or has sold the same items to other customers at the same price as being bid, does
not constitute, without more, a disclosure to any other Bidder or to any competitor within the
meaning of the non-collusive certification included in the form of proposal.

Respectfully submitted,

BY

(signature)

(print)

TITLE

FIRM NAME

ADDRESS

DATE PHONE

15
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RFP Review for Turnaround Partner

Name of Reviewer Date
Company Full or Partial Services
Evaluation Criterion H E D I | Comments:
(10) | (5) | (2) | (0)

1. Introduction:
¢ Provide students with a world-class curriculum
e Implement strategies for improving
underperforming school to improve student

outcomes
¢ Raise graduation rates for at-risk students
2. Purpose:
e Builds supportive district-level operating
structures

¢ Build capacity of district and school leaders to co-
design and implement school turnaround plans

¢ Coordinate and streamline an LEA’s existing
school turnaround efforts

3. Project Overview:

e The intent of the program is providing job
embedded professional development and on-site
consultations to teachers and administrators.

a.) Leading the implementation of CCLS in ELA and
Math

b.) Instructional/teacher coaching and training

c.) Instructional leadership coaching to support
principal and school leaders

d.) Embedding a system of data

e.) Extended Learning Time Component

f) Student Support

g.) Family Engagement

4. Scope of Work:

e Record of success
Alignment between research and program design
Alignment with proposal overviews and goals
Connection to the CCLS
Define monitoring process relative to achieving
proposal
Communication with school and district
Ability to build and sustain capacity
e Highly qualified professional staff

® o e o

Total
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Results from RFP review

November 2013
Vendor Rater 1 Rater 2 | Rater 3 | Average
Generation Ready 22 20 20 20 out of
40
Amplify 17 20 17 18 out of
40
Cambium 30 30 20 25 out of
40
Pearson 35 30 30 31 out of
40
Turn Around 32 30 30 30 out of
Solutions 40
Research for Better 22 22 19 21 out of
Teaching 40
Project Lee 8 8 2 6 out of
40
Evans Newton 22 22 20 21 out of
40
Scholastic 30 30 25 28 out of
40
National Urban 30 40 35 35 out of
Alliance 40
Erie 1 BOCES 20 25 36 27 out of
40
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Results from RFP Review

December 2013
Vendor Rater 1 Rater 2 Rater 3 Average
West Ed. 40 40 40 40 out of 40
Pearson
Magic Penny 9 16 4 9.7 out of 40
Scholastic
Huntington 12 12 17 13.7 out of 40
Young Audiences 12 6 12 10 out of 40
Cradle Beach 6 6 6 6 out of 40
EPIC 9 9 6 8 out of 40
The Efficacy 30 30 35 31.6 out of 40
Center
The SUPES 4 4 4 4 out of 40
Academy
Helping Families 2 2 2 2 put of 40
and Children of
America
(Incomplete
Application)
Turn Around
Solutions
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School Improvement Grant (SIG) Stakeholder Meetings

Purpose: To provide opportunities for staff and stakeholders to review requirements of the
SIG application and provide feedback for consideration in the writing of the school turnaround
plan.

(TS PR - I Tong o o = DRI | R
) !i’jﬁﬁﬁﬁ ' > ?"?’t"““ $oe Lo
Monday, October 28" Tuesday, October 29" Wednesday, October 30"
bl (AL SBUS NeSS o LT AL A SIS0 e JNPll
Schools #17, #74, #99, #305* Schools #30, #94, #97 School #3

*McKinley Faculty Meeting only to be held on Thursday October 24

Two Meetings to be held at each site:

Time: 3:45pm - 4:45pm_Late schools
Meeting for staff

Time: 2:45pm - 3:45pm_Early schools
Meeting for staff

Time: 5:30pm - 6:30pm_All Schools
Meeting for parents/community members

e —

Monday, January 14" Tuesday, January 15" Wednesday, October 30™
17 Faith Alexander 30 | David Mauricio 3 David Mauricio
Diane Andreana Faye Walton Faye Walton
74 Casandra Wright 94 | Faith Alexander
Marianne Dixon Diane Andreana
99 Peggy Boorady 97 | Casandra Harrington
Diane Andreana Marianne Dixon
305 Debra Sykes
Maianne Dixon
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William Boatwright

CAREER OBJECTIVE:

To mccessfully obtam a professionally engagmg and challenping instructiona! Isadership position that wtilives my
high quality experience, knowledge, work ethic, conmnunication skills, organizational and leadership abilities.

QUALIFICATIONS:

& Seventeen years’ experisncs in leading, teaching, and mentoring in varioss academic environments fom
grades K-12, and the collegiate leval

¢ Stong commaunication, collaborative, and interpersonal skills with teachers, school staff, students, parents,
and commmmity members.

¢ Consistently make key coufibutions to strengthening achievement, enlture, and copununity in an academic
enviromment

EDUCATION:

Undversity of Buffalo, Buffalo, New York Eumolled: 9711
Doctoral Candidate

Educational Leadership Program

St. John Fisher College, Rochester, New York

Mdaxters of Science in Educational Administration Degree: 12/04
NYS School Adminisirator and Supervisor (SAS) Cestification

Distinguished Leadership Award in Educational Administration

Bachelor of Arts in Englich Degree: 5/97
Minor: Secondary BEducation (7-12)

INSTRUCTIONAL LEADERSHIP & ADMINISTRATIVE EXPERIENCE:
Stanley Makowski Early Childhood Center 499, Buf¥alo, New Yok 8/13-present
Principal
¢ Supervise teachers and staff in grades pre-K through 4% in a building of approximately 800 stadents along
with all schoo! operations and procedures.
*  Ovarsee aspects of the International Baccalaureate (IB) program inchuding teacher planning units of inquiry
and stodent sxinbrtion
¢ Owversee and direct instactional support team responsible for school wide plazming. monitoring of data
analysis, formative assessment aod instructional coaching.
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*  Lead dats analysis, data-driven dialogne and action planning with grade-level teams in order to
contimously improve shadent parformance and cumcalom implementation.

¢  Duect and manage components of School Comprehensive Educational (SCEP) plan which include ELA,
Math Parental lnvolvement, and PBIS.

+  Conduct regunlar formal and informal observations of teaching staff along with pre and post-observation
conferences according to district and NYS protocols.

+  Maintain effective communication twoagh daily bulletin, written , mdividual conferences, and
regulax faculty and school based T $ tman hng

Harriet Ross Tubman School #31, Buffalo, Wew York 8/08-8/13
Principal
®  Supervise teachers and staff in grades pre-K through 8 in x building of approzimately 500 studerts slong
with 2il school operations and procedures.
*  Regularly conduct professional develop t, coaching, and feedback to teachers and grade level teams in

the prirnary areas of explicit instruction strategies, Conmmon Core Leaming -Standards, APPR, and SLO
implementation, along with individual teacher support based on student performance data and teaching

pafonnance.

¢  Lead data analysis, data-driven dialogue and action planming with grade-level tears in order to
continnously imprave student perfor and curriexhon implementati

*  Monitor ongomng student performance data throngh DIBELS, icul ts, and parallel/practice

assecsments in order to drive and mevease student schievemant
*®  Oversee and coordinate instructional support efforts of reading/math coaches, building reading and math
teachers as determimed by teachers’ needs and as outlined in the district-wide student achievement plan
*  Conduct regular formal and mmformal observations of teaching staff along with pre and post-obssrvation
conferences.
*  Direct and support strategies for stadent support, discipline, and safety.
$  Maintain effective commmnication through datly bulletin, writien metsos, individual conferences, and
far faculty meetings.

& Facilitate regudar school based planniag team Hings
® Commuricate with parents repularly along with coordinating fapuly activitiss and events with parent
Yome, andr— A‘ ik S

*  Recogmized two years in a row for increasing overal] stodent attendance and daily attendance rate.

Bennett High School, Buffalo, New Yeork
Assistant Principal 2/08-8708

Page 330 of 353 Buffalo CSD #99



T ¥

Sapervised teachers and staff in 3 commumity of approximately 360 students, grades 9-12.

Facilitated and directed activities i the Education & Arts learming commmnity, one of three magsnet
programs within the high school.

Axssisted teachers in the develop and implementation of the inquiry-based and student advisory
learning imitiative through the Institate for Student Achisvement (ISA).

Served as ber of sehool admizistrative team in direct support of the building principal and ake
responsible for regular site-based decisions and plazning for effective school operation.
Conducted formal and informal teacher chasrvations along with providing instructional feedback.
Maintained effecthee communication through written memos, ndividual tings, and ity
meetings.

& Stone Acadenry Charter School, Buffalo, New York
Principal 1/035-8/06

Led the tonaround and renewal effort of 3 K-8 charter school which had previously exhibited poor
academic parfocmance over its fivst three years in operation.

Reformed the teacher appraisal process, which inchaded conducting regular formal observations, classroom
wpport visits, feedback meetings, and written performance appraisals for teachers and staff

Created and managed an Instructional Leadership Team that provided ongoing professioaal develop t
and support for new xod developing teachers,

i d t prep war for staff and stedents along with providing resources and taining for data
analysis.

Oversaw student achievement plan which led to significant improvement of scores on NYS assessments in
&eﬁmmoymdthm,ﬁﬁmmgmﬁnganmmﬂlﬂ%g;.iniaELAzndS?»%gainin
Math, along with meefing several AYP goals.

Provided oversight of school systems and imp d everall school efficiency, organization, stadest
Prepared and presented monthly reports to Board of Trustees and regularly interfaced with schaal’s
manag ¢t company and school oversight ¢ itiee.

Successfully operated within the constraints of 2 school budget, monitored student enrcllment, made
responsible decisions regarding staffing, resources, and services to the overall benefit of the school.
Worked successfully with famihes and pl d with Parent Advisory Council.

Successfally oversaw closare of school operations when the state made the decision to not renew the
school's five-year charter at the end of 2006.

Page 331 of 353 Buffalo CSD #99



Charter School of Science & Technology, Kochester, New York

Academy Director 10:02-12/04
¢ Served as membar of school administrative team and responsible for regular site-based decisions and plars
directly affecting school operation.

*  Supervised teachers in grades K-3 & 6-8 academies.
*  Conducted formal and informal teacher obsarvations and provided feedback to teachers.

*  Facilitated weekly academy meetings that focused on professional develop t, student support, and
asgesament preparation.
*  Designed and oversaw systems o imize student fransition, mo t, and safety.
TEACHING EXPERIENCE:
Medaille College, Buffalo, New York
Visiting & Adjunct Instractor 8/06-12/10

¢ Taught praduate courses in the School of Edncaticn inchading core instructional practice, early field
experience, action resexrch, and diversity. .

*  Chared Teacher Education Accreditation Council (TEAC) Committes.

*  Advimd graduate students and served as course leader fox Core of Education class; monitored syllabus,

core, and common 2isignments,

Chartex Schoeol of Sci & Technology, Rochester, New York

English/Langusge Artz Teacher 8/00-2/03
Taught 7 & §* Grade.
S fully maintained a positive and structured leaming environment,

Served as Lead Teacher for Jumor Academy teachers in all subjects.
Served as ELA Curriculum Coordinator; 8% grade scores increased 16% over the previous year.

Thomas Jeffarson Middle School, Rochester, New Yark 9/97-8/30

Esglish/Language Arts Teacher
Taught 7* & 8* grade; improved stadents’ basic ckills and developed writing portfolics.
Effectively manaped the clazsroom and establizhed effective rapport with students in a diverse settng.

COMMUNITY LEADERSHIP & INVOLVEMENT:

Presenter & Speaker, Various Events 9/97-present

*  The Fisher Cread Eeynots, 5t. Fohn Fisher Collape, 8/00
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®  Preparing for Student Teaching, Buffalo State College, 10405
®  Panelisy, 2000 Think About Taacking Confurence, Rochester, NY
* 20006 Trio Ackisveruant Celabration Keynote, Medaille College

* 2008 Honors Con ion Kaynore, Medulle College
*  Perfocting Our Purposs, Community Action Organization-Buffalo, NY, 107
*  Think About Teaching Confarsnce Kayrrore Pr. , Rochester, NY, 3/G8

*  Panelist, 2013 NYS Senate Reform Commitive of Education, 10/13

ADDITIONAL ACTIVITIES & TRAININGS:
Buffalo Council of Supervisors and Administrators’ Executive Conunittee & Professional Council

Data-Diriven DHalogue, Coliaborative huquiry & Culfural Proficiency April "12-Fame 12
Observation & Analyws of Teaching Skills (CATS) October *11-February 12
Instractional Leadesship Develop t Acad Buffalo Public Schools Spring "08 & "10-'11

Principat Leadership, Edison Schools, Inc., November 2005
Leadership Team & Student Achi t Planning, Edizon Schools, Inc., July 2005 & Fuly 2006
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S2- (D. School Leadership)
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Supporting Leadership Positions—Job Descriptions and Duties

Assistant Principal(s)

Qualifications. Candidates must hold a Master’s degree and one of the following certificates by
the time of the appointment: New York State School Administrator, New York State School
Supervisor, School District Leader, or School Building Leader. Candidates must have a
minimum of five years of certificated teaching or supervisory experience. Candidates with prior
assistant principal or administrative experience in an urban school district or in a district with a
large urban population are preferred.

Responsibilities. The assistant principal will assist the principal in carrying out the following
responsibilities:
Instructional leadership

Create and communicate a comprehensive education plan aligned with the SIG Plan
and the district’s vision and goals to turnaround a Persistently Lowest Achieving
school,;

Conduct classroom observations and evaluations of teachers that lead to positive
changes in teacher practices and increased student outcomes;

Assess the strengths and areas in need of improvement of faculty and staff based on a
sound knowledge base;

Communicate school-wide changes and anticipated actions with the support of data;
Work to develop and maintain clear lines of communication and collaboration
between staff, administrators, students, and parents for the purpose of increasing
student outcomes;

Monitor and review all RttT deliverables and metrics as defined by the state and
district.

Meet daily with the principal to schedule instructional leadership time, reflect on
impact, and develop a first responder structure in the school.

Teaching and learning

Establish priority areas for instructional focus and make necessary changes in those
areas to strengthen teaching and improve student learning.

Ensure that all school leaders and instructional staff monitor progress regularly and
systematically make adjustments to strengthen teaching and student learning.

Curriculum

Collaboratively conduct a comprehensive curriculum review to ensure that the
curriculum aligns with state and local standards and meets the needs of all students in
the school, including students with disabilities and English language learners.
Rigorously monitor the alignment of the written, taught, and assessed curriculum
using scope and sequence documents and pacing calendars.

Collection, Analysis, and Utilization of Data

Establish a schoolwide data team that sets the tone for ongoing data use to:

o Define critical teaching and learning concepts.

o Develop a written plan that articulates activities, roles, and responsibilities.

o Provide ongoing data leadership.

Provide supports that foster a data-driven culture within the school to:

o Designate a school-based facilitator who meets with teacher teams to discuss data.
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o Dedicate structured time for staff collaboration.
o Provide targeted professional development regularly.
Infrastructure for student success
* Enthusiastically recruit highly qualified staff members who have the needed
specialized skills and competencies for positions in the school.
» Consider common goals for quick wins, such as changing the school’s use of time
and improving access to resources and the physical facilities.
» Foster a positive school climate where student discipline concerns are addressed in a
manner that promotes student responsibility and mutual respect.
Professional development
* Arrange for targeted professional development based on analyses of achievement and
instruction and differentiated according to teacher needs and the subject areas
targeted for instructional improvement.
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S3- (H. Educational Plan)
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S3 Sample Daily Class Schedule

Time K 1 2 3 4
9:00- Breakfast Breakfast Breakfast Breakfast Breakfast
9:30
9:20- 10 minutes 10 minutes 10 minutes 10 minutes 10 minutes
9:30 recess/activity | recess/activity recess/activity recess/activity recess/activity
time time time time time
9:30- ELA Unit of Specials - ELA Unit of
10:00 Inquiry Art/Music/Gym | Inquiry
; | infusion/writing infusion/writing
5 min 90 Minutes N 120 Minutes
10:05- Specials — iz
10:35 Art/Musk:/Gym ; f{:
20
minutes
10:55- Specials —
11:25 Art/Music/
11:30- ELA Unit of Specials —
eZEL) Inquiry usic/Gym
infusion/writing &
S min 11:15-12:15
12:05- 120 Minutes Specials —
1239 Art/Music/Gym
or
5 min
12:40-
1:10
5 min ELA Unit of
1:15-1:45 Inquiry
infusion/writing
15 min
2:00-2:25 110 minutes  Fyriting/ Unit of
inquiry infusion
30 minutes
2:30 - Specials -
3:00 Art/Music/Gym
3:00- 10 minutes 10 minutes 10 minutes 10 minutes 10 minutes
3:10 recess/activity recess/activity recess/activity recess/activity recess/activity
time time time time time
3:10- Dismissal Dismissal Dismissal Dismissal Dismissal
3:35
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Attachment S4- (H. Educational Plan)
Schedule for Administering Common Interim Assessments
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Attachment S5- (K. Project Plan and Timeline)
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Year 1 Implementation Period Goals and Key Strategies

The table below outlines the specific, measurable, and time-phase actions that district leadership, school
leadership, and other stakeholders will take to support the key strategies during the Year 1 implementation
period.

inquiry based.

Focus area: Curriculum planning and instruction

Focus Area | Strategies Indicators of Success |  Time Lines |  Responsibility
Develop scope Grade-level and Spring— Administration,
and sequence content-area Summer instructional
(curriculum curriculum maps and 2014 coaches, teachers
map) for core pacing guides for all September
courses that core courses 2014~
sequence the Teacher collaboration June 2015
coverage of time focused on the
standards, anchor standards
content, and
skills for the
entire year.

Develop units of Units of study and September Administration,
study for core curricular materials 2014~ instructional
courses that are Teacher collaboration June 2015 coaches, teachers
aligned to the time focused on the

CCLS, inquiry anchor standards

Curriculum based, and Legsqr} plans and

. student centered activities that are

: : student centered and

mstructions ; .

inquiry based.
Implement a Instructional shifts September Administration,
common set of incorporated in all 2014 instructional
instructional core subject areas June 2015 coaches, teachers,
practices that PLCs
reflect the
instructional
shifts.
Align Intervention plans and September Administration,
curriculum to materials aligned to 2014~ instructional
student needs curriculum maps June 2015 coaches, student
based on student Lesson plans and support team,
goals, common supplemental teachers
formative resources
assessments,
and progress-
monitoring data.
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Student
support

Use the data- Universal screener Spring— Administration,
driven administered to all Summer instructional
instruction students 2014 coaches, teachers,
process at Secondary diagnostic September PLCs
grade-level and assessment 2014~

school-level administered to June 2015

meetings to students identified as

identify students being at severe risk

at risk for All students assigned

academic failure to strategic reading

and assign groups for

strategic individualized support

supports.

Increase Tier [ Use of the “I do, we September Administration,
supports within do, you do” format in 2014~ instructional
core instruction all lessons June 2015 coaches, teachers,
using the PLCs

gradual release

of responsibility

model.

Use data from All students assigned September Administration,
progress to strategic reading 2014~ instructional
monitoring, groups for June 2015 coaches, student
common individualized support support team,
formative Data analyzed during teachers
assessments, common planning

and daily checks time

for

understanding

to assign

students to

support groups.

Refine a PBIS program, September Principal, school
universal including Tier I and 2014— leadership team
approach to Tier 1I support June 2015

behavior that mechanisms

supports and

nurtures the

whole child.
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Goal 3: Provide and engage in regular, job-embedded professional learning experiences designed to
improve teachers’ use of instructional practices that reflect instructional shifts required by the CCLS
and differentiation for students based on data.

Training, support,
and professional
development

Agenda and protocols for
meetings

Student work and
assessment data reviewed
using protocol

Improved teacher practice

~ Strategies Indicators of Success Time Lines Responsibility
Facilitate Completed curriculum September Instructional coach,
curriculum maps for each content 2014~ assistant principal, IB
mapping. area June 2015 coordinator
Provide one-to-one | Coaching schedule September Instructional coach,
coaching and reflective of student 2014~ principal, Generation
support for outcome data June 2015 Ready
individual teachers | Modeling and coteaching
and team-based
coaching with small
groups of teachers.
Conduct targeted Cowalkthroughs in which | September Instructional coach,
instructional walks. | Generation Ready 2014~ principal, Generation
coaches and school June 2015 Ready
leaders coconduct
classroom observations
Collaborative planning to
help school leaders plan
and lead effective data
team meetings,
schoolwide PLC
meetings, and more
Develop PLCs. Common planning time September Instructional coach,
meetings scheduled for all | 2014— teachers, IB
grades and content areas | June 2015 coordinator
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The University of the State of New York PROPOSED BUDGET FOR A
THE STATE EDUCATION DEPARTMENT FEDERAL OR STATE PROJECT

(see instructions for mailing address) FS-10 (01/05)
Local Agency Information
Funding Source: School Improvement Grant - Cohort 5 - Stanley M. Makowski E.C.C. #99-Year
Report Prepared By: Diane Cart/ m
Agency Name: Buffalo City School District z:_) ORIG l AL
Mailing Address: 419 City Hall
Street
Buffalo NY 14202
City State Zip
Telephone #: (716) 816 - 3625 Erie
County
E-Mail Address: BPSgrants@ )buffaloschools.org
Project Operation Dates: From:; 6 /1 | 14 To: 6 [ 30 /| 15
TREVIEWED 7 RECOMNVENTED
INSTRUCTIONS

) /
Ko, Ry D)y
+ Submit the originai budget and the required number of copies along with the completed application directly

to the appropriate State Education Department office as indicated in the application instructions for the grant
program for which you are applying. DO NOT submit this form to the Grants Finance Unit.

+ Enter whole dollar amounts only.

+ Prior approval by means of an approved budget (FS-10) or budget amendment (FS-10-A) is required for:
® Personnel positions, number and type

Beginning with the 2005-2006 budgets, equipment items having a unit value of $5,000 or more, number and type

Budgets for 2004-2005 and earlier years equipment items having a unit value of $1,000 or more, number and type

Minor remodeling

Any increase in a budget subtotal (professional salaries, purchased services, travel, etc.) by more tham

10 percent or $1,000, whichever is greater =

® Any increase in the total budget amount.

+ Certification on page 8 must be signed by Chief Administrative Officer or designee. <:
+ High quality computer generated reproductions of this form may be used. jJ
+ For changes in agency or payee address contact the State Education Department office indicated on the w -

—

application instructions for the grant program for which you are applying

+ For further information on budgeting, please refer to the Fiscal Guidelines for Federal and State Aided
Grants which may be accessed at www.oms.nysed.gov/cafe/ or call Grants Finance at (518) 474-4815.
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FS-10 Page 2 of 7

SALARIES FOR PROFESSIONAL STAFF: Code 15

Include only staff that are employees of the agency. Do not include consultants or per diem staff. Do not include central
administrative staff that are considered to be indirect cost, e.g. business office staff. One full-time equivalent (FTE)
equals one person working an entire week each week of the project. Express partial FTE's in decimals, e.g. a teacher
working one day per week equals .2 FTE.

- " , Full-Time Annualized Rate Project
ific Position Titl .
Specific Positio € Equivalent of Pay Salary
District
Chief of Strategic Alignment & 0.01] $ 133,000 | $ 1,330
Turnaround
Director of School Review 0.02( $ 95557 | $ 1,912
Supervisor School Turnaround 0.03] $ 81,950 | $§ 2,459
Instructional Specialist | 0.03]| $ 86,435 | $ 2,594
Project Administrator - Grants 0.02( $ 70,695 | $ 1,414
Supervising Principal 0.02| $ 976541 $ 1,954
Instructional Coach 0.09( $ 60,500 [ $ 5,445
$ 17,108
Subtotal - Code 15 addendum

SALARIES FOR SUPPORT STAFF: Code 16

Include salaries for teacher aides, secretarial and clerical assistance, and for personnel in pupil transportation and
building operation and maintenance. Do not include central administrative staff that are considered to be indirect costs,
e.g. account clerks.

Specific Position Title F ull'-Time Annualized Rate Project
Equivalent of Pay Salary
District

Senior Account Clerk Typist 0.05| $ 39,3791 $ 1,969
Administrative Secretary 0.01| $ 44372 $ 444
Research Aide 0.02| % 49634 | $ 993
Budget Examiner 0.02| $ 57553 | $ 1,152
Human Resource Specialist 0.02| $ 592121 $ 1,185
$ 5,743
Subtotal - Code 16 addendum




SALARIES FOR PROFESSIONAL STAFF: Code 15

FS-10 Page 2(a) of 7

Include only staff that are employees of the agency. Do not include consultants or per diem staff. Do not include central
administrative staff that are considered to be indirect cost, e.g. business office staff. One full-time equivalent (FTE) equals
one person working an entire week each week of the

day per week equals .2 FTE.,

project. Express partial FTE's in decimals, e.g. a teacher working one

, . : Full-Time Annualized Rate Project
Specific Position Title .
Equivalent of Pay Salary
Stanley M. Makowski E.C.C. #99

Teacher Curriculum Members 80 tchrs x 3.5 hrs x 3 days
x$26.01/hr | $ 21,849
Tchr Ancillary - Summer institute 80 tchrs x 2 days x $320/day | $ 51,200

Teacher Ancillary - ELT program 20 tchrs x 2 hrs x 4 days/wk
x20 wks x $27.84/hr | $ 89,088

Admin Ancillary - ELT program 1 admin x 2 hrs x 4 days/wk x
20 wks x $35.86/hr | $ 5,738

Teacher Assistant - ELT program 1 asst x 2 hrs x 4 days/wk x
20 wks x $16.79/hr | § 2,687

Teacher Ancillary-Summer program 38 tchrs x 3.5 hrs x 20 days
x $27.84/hr | $ 74,055
Principal Stipend-Summer program 1 principal x $2,000 | $ 2,000

Teacher Assistant-Summer program 1 asst x 3.5 hrs x 20 days
x$16.79/hr | $ 1,176
$ 247,793
Subtotal - Code 15[ $ 264,901

SALARIES FOR SUPPORT STAFF: Code 16

Include salaries for teacher aides, secretarial and clerical assistance, and fo
operation and maintenance. Do not include central administrative s

r personnel in pupil transportation and building
taff that are considered to be indirect costs, e.g. account

clerks.
Specific Position Title FuII'-Tlme Annualized Rate Project
Equivalent of Pay Salary
Clerical overtime 1hr/wk x 20 wks x $30.93/hr | $ 619
$ 619
Subtotal - Code 16| $ 6,362




FS-10 Page 30of 7

PURCHASED SERVICES: Code 40

Include consultants (indicate per diem rate), rentals, tuition, and other contractual services. Copies of contracts may be
requested by the State Education Department. Purchased Services from a BOCES, if other than applicant agency,
should be budgeted under Purchased Services with BOCES, Code 49.

Description of Item Provider of Calculation Proposed
P Services of Cost Expenditure
District
Contract Services
Software/Educational Solutions Niagara IT $1,500] $ 1,500
Consuiltant
Leadership Turnaround Coaching Evans Newton Inc. $10,000 $ 10,000
$ 11,500
Subtotal - Code 40 addendum

SUPPLIES AND MATERIALS: Code 45

Beginning with the 2005-06 year include computer software, library books and equipment items under $5,000 per unit.

For earlier years include computer software, library books and equipment items under $1 ,000 per unit.

Proposed

ot it , :
Description of ltem Quantity Unit Cost Expenditure

$ _
Subtotal - Code 45 addendum




Include consultants (indicate per diem rate), rentals, tuition, and other contractual servi
requested by the State Education Department. Purchased Services from a BOCES,
should be budgeted under Purchased Services with BOCES, Code 49.

FS-10 Page 3(a) of 7

PURCHASED SERVICES: Code 40

ces. Copies of contracts may be
if other than applicant agency,

| Calcuiation- |

Stanley M. Makowski E.C.C. #99

Turnaround Partner

Generation Ready

52,140

$ 52,140

Subtotal - Code 40

SUPPLIES AND MATERIALS: Code 45

$ 52,140
$ 63,640

Beginning with the 2005-06 year include computer software, library books and equipment items under $5,000 per unit.

For earlier years include computer software, library books and equipment items under $1,000 per unit.

 Quanty |

Subtotal - Code 45

& A
[
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TRAVEL EXPENSES: Code 46

Include pupil transportation, conference costs and travel of staff between instructional sites. Specify agency approved
mileage rate for travel by personal car or school-owned vehicle.

. Destination . ,
Position of Traveler Calculation of Cost Proposed
and Purpose P
District
PLO/Conference Travel:
1 Administrator Turnaround Leadership $800/person x 1 person| $ 800
Meetings Albany, NY
1 Administrator Council of Great City 1 admin x $1,653/person| $ 1,653
Schools Conf
$ 2,453
Subtotal - Code 46 addendum

EMPLOYEE BENEFITS: Code 80

Rates used for project personnel must be the same as those used for other agency personnel.

Benefit Proposed Expenditure
Social Security 0.0765 $ 20,752
New York State Teachers 0.1625 $ 43,047
Retirement New York State Employes 0.205 $ 1,305
Other
Teachers 0.09 3 1,134
Health Insurance Administrators 0.12 $ 1,726
Exempt 0.01 3 454
Civil Service 0.12 $ 1,512
Teacher Assistan 0 ) -
Worker's Compensation insurance 0.0315 3 8,545
Unemployment Insurance 0.0065 3 1,764
NYS Tchrs $ 48
Supplemental Benefits NYS Administrators $530 $ 64
Exempt 3 55
Teacher Assistants $ -
Buffalo Civil Service 3 69
Life tnsurance $19.80 0.34 $ 7
Subtotal - Code 80 $ 80,482
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TRAVEL EXPENSES: Code 46

Include pupil transportation, conference costs and travel of staff between instructional sites. Specify agency approved
mileage rate for travel by personal car or school-owned vehicle.

Position of Traveler 3235133?;539 Calculation of Cost Proposed
Stanley M. Makowski E.C.C. #99
Buffalo CSD Student Transportation  |Summer program $ 67,500 | $ 67,500
$ 67,500
Subtotal - Code 46( $ 69,953
EMPLOYEE BENEFITS: Code 80
Rates used for project personnel must be the same as those used for other agency personnel.
Benefit Proposed Expenditure
Social Security 0.0765
New York State Teachers
Retirement New York State Employe: 0.205
Other
Teachers
Health Insurance Administrators
Exempt
Civil Service
Teacher Aides
Worker's Compensation Insurance 0.0315
Unemployment Insurance 0.0065
NYS Tchrs
Supplemental Benefits NYS Administrators $530
Exempt
Teacher Assistants
Buffalo Civil Service
Life Insurance $19.80
Subtotal - Code 80 $ -
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INDIRECT COST: Code 90

Modified Direct Cost Base - Sum of all preceding subtotals (codes 15, 16, 40,

458,198 |(A)

45, 46 and 80 and excludes the portion of each subcontract exceeding $25,000

and any flow-through funds.)

B. Approved Restricted Indirect Cost Rate

C. (A)x (B) = Total Indirect Cost

3.20%](B)

Subtotal - Code 90

$ 14,662 |(C)

PURCHASED SERVICES WITH BOCES: Code 49

Description of Services

Name of BOCES

Calculation
of Cost

Proposed
Expenditure

Subtotal - Code 49

MINOR REMODELING: Code 30

Allowable costs include salaries, associated employee benefits, purchased services, and supplies
and materials related to alterations to existing sites.

Description of Work Calcutation of Proposed
To be Performed Cost Expenditure
Subtotal - Code 30| $ -
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EQUIPMENT: Code 20

Beginning with the 2005-06 year all equipment to be purchased in support of this project with a unit cost of $5,000
or more should be itemized in this category. Equipment items under $5,000 should be budgeted nder Supplies
and Materials, Code 45. Repairs of equipment should be budgeted under Purchased Services, Code 40.

For earlier years the threshold for reporting equipment purchases was $1,000 or more. Equipment items under
$1,000 should be budgeted under Supplies and Materials.

Proposed

Description of Item Quantity Unit Cost Expenditure

Subtotal - Code 20| $ -
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