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New York State Education Department:
Local Education Agency {LEA) 1003(g) School Improvement Grant Application
Under 1003(g) of the Elementary and Secondary Education Act of 1965

New York State Education Department DO NOT WRITE IN THIS SPACE
Application Cover Sheet Log Number Date Received
School Improvement Grant (SIG) 1003(g]
DERCE (LR L o g T SR "LEA Beds Code:
Buffalo City School District 140600010000
Lead Contact (First Name, Last Name)
Diane Cart
 Title Telephone Fax Number E-mail Address

Director of Grants (716) 816-3625 | (716) 851-3554

BPSGrants@buffaloschools.org

| Legal School Name for the Priority School Identified in this Application

School Beds Code

#003 D’Youville Porter Campus 14060001 0003
Grade Levels Served by the Priority School Identified in this Application School NCES #
PK-8 3605850 00318

_‘Total Number of Students Served by the Priority School Identified in this Application

School Address (Street, City, Zip Code) Al

701

255 Porter Avenue
Buffalo, NY 14201-1098

School Model Proposed to be Implemented in the Priority School Identified in this Application

Restart

[]

Turnaround

L]

X

Transformation

Closure

]

Certification and Approval

I hereby certify that | am the applicant’s Chief Administrative Officer, and that the information contained in this application is, to
the best of my knowledge, complete and accurate. | further certify, to the best of my knowledge, that any ensuing program and
activity will be conducted in accordance with all applicable application guidelines and instructions, and that the requested budget
amounts are necessary for the implementation of this project. | understand that this application constitutes an offer and, if
accepted by the NYSED or renegotiated to acceptance, will form a binding agreement. | also agree that immediate written notice
will be provided to NYSED if at any time | learn that this certification was erroneous when submitted, or has become erroneous by

reason of changedcircumstances.

CHIEF ADMINISTRATIVE OFFICER

Signai‘w (%\(\)

Type or print the name and title of the Ch'ief Administrative Officer
Dr. Pamela C. Brown, Superintendent of Schools

. DO NOT WRITE IN THIS SPACE




New York State Education Department:

Local Education Agency (LEA) 1003(g) School Improvement Grant Application

Under 1003(g) of the Elementary and Secondary Education Act of 1965

SIG SUBMISSION CHECKLIST - Turnaround, Restart, and Transformation Models

Documents for Submission

Checked -SED

Checked — applicant

Application Cover Sheet
(with original signatures in blue ink)

Y [l

Proposal Narrative

(Including District-level Plan, School-level Plan)

Attachment A
Consultation and Collaboration Form

Attachment B

School-level Baseline Data and Target Setting Chart

Attachment C
Evidence of Partner Effectiveness Chart

Attachment D
Budget Summary Chart

10 available here:
http://www.oms.nysed.gov/cafe/forms/

FS-10 Form for Year-One Implementation Period. FS-

Budget Narrative

Memorandum of Understanding
{only if proposing a Restart model)

M X I KKK K
e s I ) L S O MR

[]

M/WBE Documents Package (containing original signatures)
[ ] Full Participation [ ] Request Partial Waiver

D Request Total Waiver

Type of Form

Full Request Partial | Request Total
Participation Waiver Waiver

M/WBE Cover Letter

[]

M/WBE 100 Utilization Plan

L]

M/WBE 102 Notice of Intent to Participate

L]

EEO 100 Staffing Plan and Instructions

L]

M/WBE 105 Contractor’s Good Faith Efforts

N/A

M/WBE 101 Request for Waiver Form and
Instructions

Oododod
OO0 $ §0

N/A

SED Comments:

Revlewer: -

Has the applltant submitted all of the documents Iisted above? ['_"] m D No

3 Date:

Buffalo City School District ~#3 D’Youville Porter Campus -SIG Cohort 5 - RFP #TA-14
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I. District Level Transformation Plan — Buffalo City School District
A. District Overview —

i Theory of Action and Key District Strategies

ii. District Approach
Provide a clear and cogent district approach and set of actions in supporting the turnaround of it’s
lowest achieving schools and its desired impact on priority schools

iii. District Readiness
Describe evidence of district readiness to build upon its current strengths and identify opportunities
for system wide improvement in its Priority Schools

When Superintendent Pamela Brown joined the Buffalo City School District (BCSD) team, this
district was at a critical point in its evolution. The number of Priority schools had grown
exponentially, resulting in the designation of BCSD as a focus district with more than 45 percent
of its schools in Priority status. Deteriorating union relationships and the lack of an annual
professional performance review and signed memorandum of understanding prevented the
district from receiving millions of dollars in state and federal funds. This situation prevented
much-needed resources from flowing to the schools and students most in need.

Much progress has been made in the 18 months since Dr. Brown assumed leadership of this
district.

At the conclusion of her first year as superintendent of BCSD, Dr. Brown shared the results of a
collaborative community engagement process that produced a strategic plan for the district. This
plan embodies Superintendent Brown’s vision for BCSD, which is guided by the commitment to
a world-class education for every child. Through the strategic planning process, the BCSD
community articulated commitments and core beliefs that now guide the district’s supports to
Priority schools and its accountability processes. See Attachment D1 for the strategic plan.

While the district strategic plan was being finalized, the superintendent also was finalizing a
central office reorganization. A key component of this reorganization was the establishment of
the Office of School Leadership to serve as a one-stop shop to support and monitor the progress
of Priority schools.

Dr. Brown knows that dramatic change results from a laser focus on key strategies that will have
an impact on instruction and learning. Working with the chiefs of school leadership, she
identified “Three Big Rocks” to govern the work of the Office of School Leadership. These
strategies are rooted in observing instruction, using data, and collaborating. As this grant
application details, leadership and instructional capacity are being built through a series of
training sessions and job-embedded coaching as well as through site visits for progress
monitoring and improvement.

The district is not just ready to engage, it is moving full steam ahead. In addition to the
reorganization of the Office of School Leadership, critical improvements have occurred in the
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Office of Curriculum, Assessment and Instruction; Office of Strategic Alignment and
Innovation; Office of Talent Management; and Office of Finance and Operations. For the first
time, there is a districtwide curriculum, coupled with common formative assessments to support
the implementation of the Common Core Learning Standards (CCLS). Through the Office of
Strategic Alignment and Innovation, the district continues to implement the Diagnostic Tool for
School and District Effectiveness (DTSDE) and provide supports for data-driven instruction. As
the application details, the Office of Talent Management’s services have been restructured to
provide more support to schools and school leaders are empowered to be more active in their
staff selections. The Office of Finance and Operations rolled out a new school-based budgeting
process to provide schools with more autonomy in the management of their resources.

At the start of the 201415 school year, BCSD was operating with a new structure designed to
deliver the supports, resources, and systems that schools need to provide all students with a
world-class education.
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B. Operational Autonomies

i.  Operational Autonomies

Describe the operational autonomies the LEA has created for the Priority School in this application. Articulate
how these autonomies are different and unique from those of the other schools within the district and what
accountability measures the district has put in place in exchange for these autonomies.

ii. Adopted BOE Policies

Provide as evidence, formally adopted Board of Education policies and/or procedures for providing the school
the appropriate autonomy, operating flexibility, resources, and support to reduce barriers and overly
burdensome compliance requirements.

iii. Labor Management

Submit as additional evidence, supporting fabor-management documentation such as formally executed thin-
contracts or election-to-work agreements, or school-based options, that state the conditions for work that
match the design needs of Priority School.

During the past year, BCSD made significant progress in creating more autonomies for all of its
schools. This progress was driven by Superintendent Brown’s belief that there are important
differences in school communities and needs that require differentiated support by the central
office. As a result, school budgeting and staffing processes were restructured to provide more
autonomies for school leaders and centralized supports and monitoring of schools under the
Office of School Leadership.

Staffing: For years, principals had little involvement in the selection of staff for their schools.
Staffing needs would be communicated to central office, and content directors would screen and
assign staff to schools. The function of the Office of Human Resources (now Talent
Management) was simply to process paperwork. A new, comprehensive approach to hiring is in
place that gives the responsibility for screening and selecting staff to the school principal. To
support principals through this transition, American Institutes for Research (AIR) provided
training to all principals in August 2013 on turnaround competencies for teachers, based on the
work of Public Impact.

School-Based Budgeting: Also in the past year, BCSD implemented a new school-based
budgeting system rooted in the belief that school funding and other resources should be
differentiated based on students’ needs. In addition to collaborating with other district offices,
the Chief Financial Officer formed a Staffing/Student Funding Committee to provide advice and
guidance during this process. The committee met on the following dates: November 19, 2012,
January 7 and 28, 2013, and February 11 and 22, 2013. The committee continues to meet
monthly during the 2013—14 school year. This collaborative process trickled down to the school
level as well. Part of the budgeting process involves the principals engaging with the Site Based
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Management Teams for each school. These teams include a cross-section of the school
community including parents and students.

The central office allocates differentiated school funding based on the following key factors:
projected student enrollment, special education student population, English language learner
(ELL) student population, school configuration (elementary, K-8 model, middle, or high school),
teacher-student ratios by grade configurations, and specialty school or program status. According
to state mandates and the collective bargaining agreement, certain statfing levels must be
adhered to; these are described in the attached School Based Budget Development Guide
(Attachment D2).

The 2013-14 budget year was the first of a three-year phase-in process for site-based budgeting.
Year 1 will bring transparency and equity to the process with greater central office support.
School autonomy will be earned in later phases and in higher performing tiers as capacity and
data systems are implemented. In February and March 2013, the district held transition meetings
with principals and a voluntary tutorial was offered. Schools also received resources to help them
develop their budgets. In April and May, each principal met with the community superintendent
(now chief of school leadership), the director of staffing for budget, and the subject-area
directors to review their budgets and school data to support their decisions. A survey was
conducted to inform continued improvements to this process, and the results are being addressed.

Use of Time During and After School

The superintendent intends to build on the success of the district’s afterschool programs and is
actively exploring options to improve the use of instructional time during the school day. With
respect to afterschool programs, the district’s model includes an academic focus (intervention
and enrichment) and an emphasis on strategies that support a whole-child approach to learning.
BCSD is currently seeking to hire a director of extended learning to coordinate the delivery of
high-quality, curriculum-based afterschool educational activities that are aligned with the CCLS
and that support college and career readiness. (See Attachment D3 for details.)

During the grant-writing process, school leaders expressed a desire to improve upon the use of
instructional time but were frustrated with union requirements and their own inexperience. This
provides an excellent illustration of the type of support that the district can provide through the
Office of School Leadership. Three specific options are in development or are already available.

First, early-start schools can request to move to a late start. Under this model, teachers continue
to arrive at the earlier time and can be compensated for that extra time. Cost savings from the
change in the transportation schedule would offset the increased expense of paying teachers for
the extra time worked. Currently, one of the seven schools in SIG Cohort 5 is actively
investigating this option and engaged in conversations with the teachers union. The other six
schools in Cohort 5 are already late-start schools. This model can provide time for meaningful
professional development and team collaboration. Students also may directly benefit through
extended learning opportunities for remediation prior to the official start of the school day.

The second option is rooted in research that finds common planning time can have a dramatic
impact on improving instruction. The district will engage with teachers and union representatives
on a proposal that gives teachers the option to combine their preparation time during the school
day into a longer common planning time. Through this combination of time, teachers would have

Page 7 of 347 Buffalo CSD #03 Buffaio City School District — SIG Cohort 5 — RFP #TA-14



District-level Plan: 8. Operational Autonomiesn | Pg. 3

60 minutes per cycle. The increase in time will allow for the implementation of meaningful
discussions, data review, professional development, planning, and reflection. Teachers would be
compensated for their preparation period as this time is a part of their contract. SIG funds would
cover this additional expense of one half-hour block per week.

The third approach under consideration is to hire an expert to support school leaders in
developing a master schedule that has a more positive impact on instruction and learning.
Research is clear that the master schedule is a critical component of student learning. However,
principals and district staff often approach master schedule planning from a student-centered
perspective that focuses on students’ coursework needs. Experts with school leaders to take a
more balanced approach that, with small changes, can have a big impact. Optimizing the use of
master scheduling, schools will learn to use the hours within an instructional day more
effectively. The expert will take Priority schools through a yearlong process of developing,
implementing, and revising a master schedule based on progress monitoring data.

Program Selection: Because instructional programming is fundamental to every school’s
success, the district will retain a lead role in determining the core instructional programs at each
school. BCSD selected Journeys/Senderos as its core curricular program for English language
arts (ELA) in Grades K-6. However, with SIG funding, schools will have resources to secure
materials for supplemental programs in order to realize their unique visions. Schools indicated
that they need assistance in identifying appropriate partners, and the district is responding to that
request for support. As a first step, during planning meetings to support schools in developing
their school-level plans, district staff shared information available from the state on nationally
recognized vendors. In addition, through an external-provider screening process, BCSD is
creating its own approved provider list that is aligned to schools’ strategic plans.

Educational-Partner Selection: School leaders have the autonomy to select their own partners,
and the district is supporting them by establishing a vetting process to create a list of approved
providers. In fall 2013, the district released a request for proposals (RFP) to identify external
providers interested in partnering with Priority schools on professional development and school
improvement services. The process of creating an approved provider list is a response to schools’
requests for assistance with selecting appropriate partners. Representatives from each Priority
school in SIG Cohorts 4 and 5 were asked to participate in the review process. After the
proposals were reviewed and scored, a final list of approved vendors was identified. It is
important to note that vendors were not required to be full solution providers for all categories,
therefore the district took into account vendor’s primary area of expertise to be fair and
equitable. On January 21, 22, 30, and 31, 2014, the district hosted vendor demonstration days to
give Priority school leaders an opportunity to learn more about each vendor. Upon award and
finalization of contracts, vendors will be required to attend a partner collaboration meeting led by
their school principal with the support of their leadership coach. This event will establish
program coherence between all parties to ensure lines of communication are formulated and
expectations are clearly defined.
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Supporting Labor Management Document

The Buffalo City School District’s application does not require the Labor
Management Document as the proposed plan is allowable under the Collective

Bargaining Agreement.
The District assures BTF that all terms and conditions of the Collective Bargaining

Agreement and provisions of the Taylor Law will be adhered to and that any changes

must be agreed to by the BTF in writing.
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C. District Accountabilitx and Support

i.  Senior Leadership

Identify specific senior leadership that will direct and coordinate district’s turnaround efforts and submit
an organizational chart (or charts) identifying the management structures at the district-level that are
responsible for providing oversight and support to the LEA’s lowest achieving schools.

ii.  Accountability and Support

Describe in detail how the structures identified in “i” of this section function in a coordinated manner, to
provide high quality accountability and support. Describe and discuss the specific cycle of planning, action,
evaluation, and feedback, and adaptation between the district and the school leadership. This response
should be very specific about the type, nature, and frequency of interaction between the district
personnel with school leadership and identified external partner organizations in this specific Priority
School application.

iii. Timeframe
For each planned interaction, provide a timeframe and identify the specific person responsible for delivery

Senior Leadership

BCSD is a focus district, and Superintendent Brown has taken steps to enhance support to
schools while holding instructional leaders accountable for results. A key part of her recent
restructuring strategy is the establishment of the Office of School Leadership to serve as a one-
stop shop for schools. Through this office, Superintendent Brown is building a talented and
committed leadership team to partner with her in moving BCSD toward the ambitious goal of
preparing all students for success. Principals call one number to have questions answered or
receive support across a variety of district functions (e.g., curriculum and instruction,
professional development, operations, facilities, technology, human resources, and finance). The
chiefs of school leadership also coordinate closely with the Offices of Curriculum, Assessment
and Instruction and Strategic Alignment and Innovation. (See Attachment D4.)

Chiefs of School Leadership: The chiefs of school leadership play a crucial role in ensuring that
BCSD realizes it mission of college and career readiness for all students in Buffalo. Each chief
supervises and supports approximately 15 schools, evaluating the principals and overseeing and
supporting all school improvement activities. The chiefs of school leadership serve as strategic
partners to the superintendent and other senior leaders in reimagining BCSD as a service-
oriented team providing support to schools as the primary unit of change.

The chiefs of school leadership are a primary focus of the district’s transition to an earned-
autonomy model for schools. This model is being phased in during the next three years, with the
goal of providing schools with the flexibility necessary to serve their students effectively. The
chiefs oversee a team of professionals that serve as a one-stop shop for school principals. The
supervising principals and directors of school leadership (see the following sections) play a key
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role in supporting the chiefs in the execution of the responsibilities of this office, as embodied by
the district’s Three Big Rocks of Instructional Leadership (further detailed in Attachment D5):

=  Observing Instruction: Visiting classrooms daily to monitor CCLS instruction and
providing descriptive feedback.

= Use of Data: Using the Data Driven Instruction process to drive instructional planning and
re-teaching.

= Collaboration: Fostering collaboration through grade level meetings, common planning time
and instructional leadership meetings.

Supervising Principals: Each supervising principal works collaboratively with a chief of school
leadership and staff in the Offices of Curriculum, Assessment and Instruction and Strategic
Alignment and Innovation to support approximately 15 school principals. This position
represents one of the district’s key levers for turning around the lowest performing schools with
responsibilities focused on improving instructional practices in schools. Instructional supports
include but are not limited to support in any core curriculum area, grade-level meetings, common
planning time, master scheduling, use of data, curriculum, teacher supervision, documentation,
and instructional rounds. Supervising principals will supervise academic and instructional
coaches that support 15 to 20 schools and will coordinate with instructional coaches in the Office
of Curriculum, Assessment and Instruction.

Director of School Leadership: The director of school leadership is a strategic partner to the
chiefs in reimagining BCSD as a service-oriented team providing support to schools as the
primary unit of change. Operational support includes but is not limited to issues concerning child
abuse in the educational setting, extra help substitutes, budgeting, staffing, finances, daily
operations management, and supplies.

Supports for Priority Schools

The Office of School Leadership coordinates the following activities to support and monitor
Priority schools:

» The supervising principal makes weekly on-site school visits to build school capacity and
support for the school’s principal and restructuring team.

= Monthly Priority school principals meetings provide topic-specific supports, based on data,
and offer principals a forum in which to share successes and challenges. The agenda for these
meetings includes standing items from the Office of Curriculum, Assessment and Instruction.
The Office of Strategic Alignment and Innovation also contributes to the agenda with topics
related to the implementation of the DTSDE.

» The Office of School Leadership coordinated a yearlong support system created in
partnership with AIR, with SIG Cohorts 3 and 4, to develop leadership capacity through the
district’s Transformation Leadership Learning Network (TLLN). The objective of the TLLN
is to enhance the turnaround competencies of building leaders and leadership teams as they
work to transform their respective schools. Through the Systemic Supports for District and
School Turnaround grant, AIR developed and vetted training on tools and processes that
foster habits and institutionalize practices that form the building blocks of successful school
turnaround strategies and lead to sustained improvement. The TLLN comprises the following
supports:
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e A kickoff meeting that focuses on the building blocks of school turnaround for
district and school leaders

e Quarterly leadership workshops, designed to build Jeadership team capacity and to
provide “just-in-time” support to meet school leaders’ pressing needs

e Monthly individualized non-evaluative coaching visits (1 onsite and 2 virtual
sessions) with turnaround principals, focused on implementing the school plan and
addressing school-specific issues. For Cohort 5 coaching will be provided by
turnaround leadership partner Evans Newton Inc.

Additional supports are provided by the Office of Curriculum, Assessment and Instruction
through team learning walks that provide coaching and support for teachers around content and
instructional practices. This office also coordinates the delivery of targeted instructional
coaching supports to Priority schools through practicum visits facilitated by a district
instructional specialist. These visits occur after weekly professional learning community (PLC)
sessions to ensure that new learning is operationalized back in the teachers’ classrooms.

The Office of Strategic Alignment and Innovation coordinates the district’s participation in the
New York State Education Department (NYSED) DTSDE certification program. This team
includes administrators from the Office of Curriculum, Assessment and Instruction; Office of
School Leadership; and Office of Strategic Alignment and Innovation. To support this work,
staff created a district capacity plan that includes the a website, monthly newsletters, and
professional development on the DTSDE process. The capacity plan also includes checking in
with schools to ensure that they are utilizing the reports to drive school initiatives. Site visits help
schools prepare for their reviews.

Research for Better Teaching (RBT) provided initial training to staff in the Office of Strategic
Alignment and Innovation to strengthen administrators” and teachers’ capacities to use data to
inform instruction. District staff are continuing those trainings. Through ongoing “Skillful Data
Use” professional development, teachers learn how to implement a structured process of
collaborative inquiry that increases their ability to use data. Schools data teams work to: (1) build
a foundation for collaboration around student performance data, (2) identify student learning
problems, (3) verify causes of student learning problems, (4) generate and monitor solutions, and
(5) ensure an increase in student achievement. School-based data teams also learn how to lead
collaborative inquiry in order to influence the culture of their schools to become places in which
data are used continuously, collaboratively, and effectively to improve teaching and learning.

Accountability

BCSD is basing its cycle of planning, action, evaluation, and feedback on the Plan, Do, Study,
Act model of continuous improvement. Schools will implement their plans with support from the
Office of School Leadership. AIR is collaborating with district leadership to create a formal
monitoring system focused on holding schools accountable for results. This process is currently
being implemented on a quarterly basis. It is informed through weekly visits with schools that
provide just-in-time supports for and serve as informal monitoring activities.

As the district implements the new structure and system, formal quarterly progress monitoring
sessions will be held with each school. Once tools and processes have been adopted and
implemented, in the 2014-15 school year, the district intends to move from quarterly to monthly

Page 12 of 347 Buffalo CSD #03 Buffalo City School District - SIG Cohort 5 — RFP #TA-14




District-level Plan; C. District Accountability and Support | Pg. 4

formal monitoring sessions with schools. These sessions seek to provide school leadership teams
with guidance in making data-based school improvement decisions grounded in the DTSDE and
School Comprehensive Educational Plans. The quarterly progress monitoring sessions are
organized around four essential elements:

. Data: Gaining a clear picture of progress against benchmarks, annual targets, and goals
. Questions: Drilling down to root causes and issues influencing student performance

) Action items: Developing action items that address root causes

= Follow-up: Tracking progress on action items

During the quarterly review sessions, principals meet with their chief of school leadership to
monitor school strategies and implementation metrics and to problem-solve common challenges.
These meetings focus on core strategies for improving student outcomes, as indicated in School
Comprehensive Educational Plans or SIG applications. Although the key participants in the
sessions are the chief of school leadership and the principal, either may request the participation
of other Office of School Leadership staff or additional school leadership team members. (See
Attachment D6 for more information.)

Please see Attachment D7 for a detailed explanation of the timeframe and individuals
responsible for each planned interaction.
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D. District Teacher Leader Pipeline

i.  Recruitment Goals and Strategies

ldentify and describe recruitment goals and strategies for high poverty and high minority schools to ensure that
students in those schools have equal access to high-quality leaders and teachers.

ii.  Hiring Process
Describe the district processes for altering hiring procedures and budget timelines to ensure that the appropriate

number and types of teachers and principals can be recruited and hired in time to bring schools through dramatic
change,

ili. Leadership Training

Identify and describe any district-wide training programs designed to build the capacity of leaders to be successful
in feading dramatic change in low-achieving schools. In addition, describe how these programs are aligned to the
specific implementation of the model chosen {Turnaround, Restart, or Transformation). Provide a history of these
or similarly purposed programs in the district, how they are or have been funded, and identify whether the school
principals chosen to lead the new school designs proposed in this application have emerged as a direct result of
these programs. Please identify the goals in terms of quantity and quality of effective leader development.®

iv.  Teacher Training

Identify and describe any district-wide training programs designed to build the capacity of teachers to be effective
specifically in low-achieving schools. Provide a history of these programs in the district, how they are or have been
funded, and identify whether the instructional staff chosen for the new school designs proposed in this application

have emerged as a direct result of these programs. If the programs are newly proposed, please identify the goals in
terms of quantity and quality of effective teacher development.*

v.  District Training

Identify in chart form, the district-offered training events for items “iii & iv” above, scheduled during the year-one
implementation period (September 1, 2013 to August 31, 2014). For each planned event, identify the specific
agent/organization responsible for delivery, the desired measurable outcomes, and the methad by which

outcomes will be analyzed and reported. Provide a rationale for each planned event and why it will be critical to
the successful implementation of the SIG plan.

*The district-wide training and professional development programs to be identified in this section are those
that are offered by the district to a group or cluster of like schools (Turnaround, Restart, Transformation)
and/or to cohorts of teachers and leaders who will serve in them (e.g., training for turnaround leaders;
training for teachers who need to accelerate learning in Priority Schools where students are several levels
below proficiency; training for school climate and culture in Priority Schools, etc.). School-specific and
embedded training and professional-development should be detailed in Section {1 1.

Recruitment

During the past year, BCSD restructured its Office of Talent Management. Staff are now
implementing new recruitment strategies to attract leaders and teachers for high-poverty and
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high-minority schools. Table 1 identifies specific goals to help the district meet this need and
strategies that are currently in use or under consideration.

Table 1. Recruitment Goals and Strategies

Increase capacity
of the Office of
Talent
Management.

The district hired a staffing manager responsible for maintaining the
candidate pool for all subject areas, resulting in an increase in the total
number of available candidates and minority candidates. Previously,
recruitment, screening, and selection of candidates was a lower Priority
for this office; it is now a major focus.

The department was restructured to create teams that focus on specific
groups of schools. This mirrors the structure of the one-stop shop,
providing support to each chief and his or her schools.

The office eliminated some lower level positions to allow for hiring of
more skilled employees.

The district hired additional staff to support recruiting efforts and to
oversee the implementation of other strategies.

Strengthen
partnerships with
local colleges,
universities, and
other teacher
preparation
programs that
have candidates

One of the restructured positions, the director of recruitment and
employment services, is now responsible for strengthening partnerships.
The position has been occupied by Karen Marchese for over six months.
She has conducted outreach to develop stronger partnerships and build
opportunities to speak to students. These relationships have led to on-
campus recruitment opportunities beyond traditional student job fairs, as
well as referrals from the career office. When students visit the career
office, staff are more knowledgeable about district opportunities and

who meet BCSD better equipped to identify appropriate matches for students.

needs. e On December 11, 2013, the Buffalo School Board voted to approve a
partnership with Teach for America to recruit candidates for positions
that the district typically struggles to fill. M&T Bank has agreed to
cover the fees for the first group of Teach For America teachers in
2014-15.

Provide The Teachers of Tomorrow grant provides a recruitment incentive of up to

recruitment $3,400 per year, for a maximum of four years.

incentives.

Refine the BCSD The district recently implemented a digitized hiring and interview

interview process process.

to better identify L The district’s restructured hiring process places responsibility for

candidates for interviewing and selecting staff squarely with the school principal. To

high-need equip principals for this new responsibility, AIR conducted two trainings

schools. based on Public Impact’s work on turnaround competencies. Talent

Management staff received training to assess principals’ interviewing
techniques. Principals received training to help them with the hiring of
teachers.
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Broaden the e The Talent Management department has increased its advertising budget

geographic reach by $10,000 in order to post a large number of available positions
of advertised job nationally. Available positions were posted on Indeed, Simply Hired,
openings. Education Week TopSchoolJobs, the National Alliance of Black School

Educators website, and other sites.

e The Office of Talent Management is proactive in reaching out to other
Jocal districts to hire staff who have been laid off.

e In spring 2013, 39 applications were received to fill principal vacancies
at six schools. Three of those positions were filled by out-of-state
candidates. Applications were received from Arkansas, California (2),
Georgia, Missouri, Nevada, Texas, and Virginia as well as various
districts in New York State (Rochester, Syosset, Somers, Bolton,
Pittsford, Elba, and Irvington).

District-wide Training and Support

One of the first steps in supporting Priority school principals during the change process involves
providing tools, training, and strategies to focus the majority of their time on instructional
leadership. As described in Section C of this narrative, newly hired principals and other school
leaders receive intense support from the Office of School Leadership through weekly school
visits and monthly Priority school principals meetings. This will also include new principals
from the cohort attending a 3 week summer institute at the New York City Leadership Academy
as another learning opportunity to prepare them to take on a new priority school. This training is
made possible through the recent award of the Leadership STEM grant secured by the Chief of
Curriculum Assessment and Instruction. In addition, AIR partnered with BCSD the creation of
the TLLN. This included quarterly training sessions and monthly on-site leadership coaching
focused on implementing the school plan and addressing site-specific issues and concerns. This
approach employs a gradual release model, whereby the frequency and duration of coaching
supports are more intense at the outset and in Year 1 and gradually lessened in Year 2. In Year 3
—2014/15, the Office of School Leadership will assume full responsibility for the management
of the TLLN. SIG Cohort 5 principals will receive additional differentiated leadership coaching
support from turnaround leadership partner Evans Newton Inc.

The Office of School Leadership began its new support system for schools in fall 2013, and the
TLLN was launched in August 2013 with SIG Cohort 3 and Cohort 4 schools. The attached
evaluations (Attachment D8) indicate that the principals believe the support they are receiving is
helpful. Following the midyear reality check meeting, leadership coaches reported the following:
e Participants realized their responsibility for implementing and monitoring SIG
components.
e Leadership teams gained a better understanding of why all initiatives cannot be
implemented at the same time and that initiatives need to be phased in.
e Participants were able to review data and “discover” areas that were not fully on track,
where they needed to do something different.
e Participants saw the power in continuing “quick wins” and how ongoing celebrations can
motivate further progress.
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At the district level, training programs for teachers focused on building capacity to do the
following:

¢ Shape teacher leadership skills.

e Strengthen teacher content knowledge and technological skills to support implementation
of CCLS.

e Master processes to improve the knowledge and skills required for DDI. This year, the
district is providing ongoing training for teachers and coaches in Priority schools to build
teachers’ capacity—knowledge and skills, as well as courage and conviction—to promote
learning and increase achievement.

The Office of Curriculum, Assessment and Instruction provides training and supports to teachers
and leaders to implement the CCLS for ELA and mathematics, social studies state standards, the
current and upcoming Next Generation Science Standards, visual and performing arts standards,
and health and wellness standards. As mentioned in Section C, the Office of Strategic Alignment
and Innovation provides ongoing professional development to support DDI. In addition,
Teachers of Tomorrow grants provide up to $4,000 in tuition reimbursement for science,
mathematics, and bilingual education and $10,000 per year for a master teacher program.

CCLS implementation training occurs through the delivery of training for the Journeys/Senderos
K—6 curriculum as well as for the state’s curriculum modules for ELA (Grades 7-12) and
mathematics (kindergarten through algebra) through EngageNY.org. Any required funding for
CCLS work has been provided from a variety of sources, including Title I, Title Ila, Race to the
Top, and SIG 1003(a) and 1003(g) grants. In 2012, SIG 1003(a) grants provided opportunities
for identified schools to conduct additional summer training, during which teachers were able to
participate in courses on implementation of CCLS for ELA and mathematics, along with an
eight-hour course on implementation of school-based inquiry teams (SBITs) and DDI teams.

The district will provide ongoing training for teachers in writing and setting targets for student
learning objectives, as required under New York State law 3012-c. These efforts have been
funded by Race to the Top. When these funds expire at the end of this year, the district will
continue support in this area.

Every BCSD school has a trained SBIT, consisting of the principal, school counselors,
attendance teacher, coaches, and classroom teachers. The team receives ongoing professional
development in a structured process of collaborative inquiry to increase professional community,
effective uses of data, and student achievement. The approach focuses on development of the
SBIT and guides the data teams through a process of building a foundation, identifying student
learning problems, verifying causes of student learning problems, generating and monitoring
solutions, and achieving results. Through this program, school-based data teams learn how to
lead a process of collaborative inquiry and to influence school culture to be one in which data are
used continuously, collaboratively, and effectively to improve teaching and learning. During and
after completion of the course, school teams are supported by on-site coaching visits as needed.

See the required chart for details of district-offered training events for Priority Schools.
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District-Offered Training Events Chart

Office of

On-site school Weekly A liaison will attend the school’s
visits to enhance leadership team meeting and tour the School
principals’ school with the principal, using an Leadership staff
observation and observation tool based on a state tool. A
feedback skills debrief with the principal will follow.
This activity will enable principals to
request specific support and liaisons to
identify feedback.
Data coach Weekly Teachers and administrators will Office of
meetings continue to receive support for DDI Strategic
practices. Impact will be analyzed Alignment and
through the progress-monitoring cycle. | Innovation
Curriculum
Assessment and
Instruction
Praticums occurs after weekly PLC IStatf £, ?.IStml:t
Instructional sessions focused on Curriculum, Sns rw:xc] .10tna
Coach PLC and Weekly Instruction and Data to ensure that new 1 P icxa tl.s nal
Practicums learning is operationalized in SIG 1{1 > ;‘luc 11 ona
School PLC and classrooms. O?f- NOl0gY.
ice of
Strategic
Alignment and
Innovation
Learning walks Monthly All content directors and supervisors Office of
will stagger visits throughout the Curriculum,
month, support leadership teams with Assessment and
feedback to teachers, establish action Instruction
tasks, and follow up.
Priorityschool Monthly, These meetings offer support and a Office of
principals meetings | 2014-15 forum for Priorityschool principals. School
Professional development will be Leadership;
tailored to provide just-in-time supports. | Office of
Examples include support for Curriculum,
developing and analyzing data from Assessment and
common formative assessments and Instruction;
training on the DTSDE process. Office of
Strategic
Alignment and
[nnovation
TLLN Ongoing See Section C for a description of Chiefs of school
strategies to build leadership capacity. | leadership and
assistant
superintendent
of curriculum,

assessment and
instruction; SIG
principals and
leadership teams
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Progress Quarterly,on | These meetings provide school BCSD central
monitoring a rolling leadership teams with guidance in office and
meetings basis for making data-based school improvement | school teams
schools decisions. A data tool will inform
progress.
DTSDE training Ongoing This includes professional development | Office of
on all aspects of the DTSDE process. Strategic
Alignment and
Innovation
Training and Ongoing The district will provide Office of
support for implementation support for teachers and | Curriculum,
standards school leaders. Assessment and
implementation Instruction
Target setting for | Ongoing Teachers will receive ongoing support | Office of Talent
student learning in writing and setting targets for student | Management
objectives learning objectives. Office of
Strategic
Alignment and
Innovation
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E. District External Partner Recruitment, Screening, and Matching

i.  Selection Process
Describe the rigorous process and formal LEA mechanisms for identifying, screening, selecting, matching, and
evaluating external partner organizations that are providing support to this Priority school.

ii. Budget Timelines
Describe the LEA processes for procurement and budget timelines {or any modifications to standard
processes) that will ensure this Priority School will have access to effective external partner support prior to or
directly at the start of the year-one implementation period.

jiii.  District and Principal Roles
Describe the role of the district and the role of the school principal in terms of identifying, screening, selecting,
matching, and evaluating partner organizations supporting this school. Describe the level of choice that the
school principal has in terms of the educational partners avaitable and how those options are accessible in a
timelinie that matches the preparation and start-up of the new school year.

During previous planning processes for SIG grants, schools indicated that they needed assistance
in selecting effective service providers. In response to this need, the district established a list of
providers that offer necessary services. Priority schools are required to select providers from this
list. We refined the system by including more stakeholders in the review process and expanding
the number of providers. Representatives from Priority schools in SIG Cohorts 4 and 5 were
asked to participate in the reviews.

To establish effective turnaround partnerships, BCSD released an RFP on September 12, 2013
(responses due on October 15), and again on November 22, 2013 (responses due on December
11), to attract bids for several types of instructional services. (See Table 2 for a detailed
timetable.) District personnel and principals provided suggestions for potential partners or
providers. In some cases, potential partners had a previous or current relationship with a school.
Twenty proposals were received in response to the RFPs. A rubric and rating sheet were
developed, and reviewers represented a cross-section of district stakeholders, including district
personnel, principals, and community leaders. (See Attachment D8)

Prior to reviewing proposals, reviewers were given the opportunity to examine the RFP and a
chart that outlined the submissions. The reviewers also received an explanation of how to use the
rubric and what to look for while reviewing. The completed rubrics were collected and tabulated.
A final list of the twenty providers is attached (Attachment D9). On January 21, 22, 30, and 31,
2014, the district hosted vendor demonstration days so that Priority school leaders would have an
opportunity to learn more about each vendor. The RFP process will be repeated so that the
vendor list evolves and schools can find partners that fit their changing needs.

Page 36 of 347 Buffalo CSD #03 Buffalo City School District — SIG Cohort 5 — RFP #TA-14



District-level Plan: E. External Partner Recruitment, Screening, and Matching to Priority Schools | Pg. 2

Table 2. Timetable of Partner Recruitment, Screening, and Matching for the
2014-15 School Year

September 12, 2013 ljFPPwas released: .
(REP closed October osted on website
15, 2013) ¢ Distributed through normal RFP channels
’ e Shared directly by schools with potential partners
November 15 and Schools in Cohorts 4 and 5 were invited to review and rate
November 18, 2013 submitted proposals.
November 22, 2013 Neg RFg was regeased:
: ’ e Posted on website
(11}1212) Ocllg)s ed December e Distributed through normal RFP channels
’ e Shared directly by schools with potential partners
e Schools in Cohorts 4 and 5 were invited to review and rate
submitted proposals.
January 2014 e Materials on providers shared with Priority Schools.
e Vendor Demonstration days held on January 21, 22, 30, and
31, 2014 for schools to meet vendors.
February 2014 Distr_ict and sqhool staff meet with approved providers and
finalize selections.
March 2014 Schools finalize scope of work and proposed budgets.
April 2014 Partners’ budgets and scopes of work reviewed by district staff.
May 2014 Partners’ budgets and scopes of work are submitted to the school
board for approval.
June 2014 Contracts are finalized with partners.
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F. District Enrollment and Retention Policies, Practices, and Strategies

i.  Enrollment Similarities and Differences
identify and describe similarities and differences in the school enroliment of SWDs, Eils, and students performing
below proficiency in this Priority School as compared with other schools within the district. Discuss the reasons

why these similarities and differences exist.

ii. Policies and Practices
Describe the district policies and practices that help to ensure SWDs, ELLs, and students performing below

proficiency have increasing access to diverse and high quality school programs across the district.

iii.  Priority School Enrollment
Describe specific strategies employed by the district to ensure that Priority schools in the district are not receiving
or incentivized to receive disproportionately high numbers of SWDs, EtLs, and students performing below

proficiency.

Enrollment

As shown in Table 3, enrollment of students with disabilities (SWDs) at Priority schools for the
Cohort 5 SIG application hover around the district average of 19 percent. Twenty-eight schools
in BCSD have percentages of students with disabilities that are lower than the district average.
Thirteen schools (five of which are Priority schools) have the same percentage or higher. Each
school follows the District’s continuum of services to ensure that students with disabilities are in
the least restrictive environment possible in their respective schools.

Table 3. School Enrollment Characteristics

P Percentage P
Priority ercentage Percentage Below ercentage Below

Enrollment of ELL : Proficiency in

School S of SWDs | Proficiency in g
tudents ELA Mathematics

3 700 28.9% 15.5% 93.1% 96.2%

17 412 0.5% 28.2% 93.0% 90.3%

30 792 38.1% 18.9% 92.7% 95.7 %

74 506 0.8% 21.9% 97.4% 98.4%

94 831 31.8% 17.2% 95.2% 94.7%

97 461 0.0% 24.5% 96.2% 96.2%

99 756 11.8% 21.8% 96.2% 96.6%

Students with limited English proficiency represent 13 percent of BCSD’s total enrollment.
However, freestanding English as a second language (ESL) and bilingual programs are
consolidated in select district elementary schools to provide program continuity and monitoring
and to facilitate the provision of professional development, extended learning opportunities, and
native-language supports for students and families. Having an ESL team in a school building
allows for more collaborative planning and teaching and allows schools to implement a “push in”
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rather than a “pull out” model of instruction to students who speak a language other than
English. In order to expand staff expertise in ESL services, district leaders are working in
partnership with Niagara University under a Teacher and Leader Quality Partnership grant to
help teachers obtain a second certification in ESL.

The district average for students performing below proficiency is 72.2 percent in ELA and 76.3
percent in mathematics. For the Priority schools identified in Table 6, these percentages exceed
the district average by between 5 and 15 percentage points.

Policies and Practices Ensuring School Access

Students with disabilities who need RR/CT/ICT services have school choice, as do all other
district students. Special education students, with the exception of New York State Alternate
Assessment students, are accessing the general curriculum. All students with disabilities have the
opportunity to take the entrance examinations for criteria-based schools and may attend if they
meet the criteria. Each school in BCSD offers some level of service for students with disabilities.
Students in Grades K-8 have access to response to intervention programming.

The district ELL policy outlines BCSD’s commitment to ensuring equitable educational
opportunities for ELLs, beginning with appropriate identification and placement. In addition,
BCSD’s CR Part 154 plan outlines its assurances with regard to the education of ELLs. BCSD
concentrates bilingual and freestanding ESL programs in a limited number of elementary schools
to maintain program quality; provide continuity from grade to grade; and target supports such as
professional development, extended-day programs, and native-language supports. However,
ELLs have access to all district high school programs. ESL services are provided at all district
high schools with enrolled ELLs. (City Honors does not have any ELLs enrolled.)

Strategies to Address Disproportionality

Because more than 45 percent of BCSD schools are Priority schools, we must broaden and
differentiate our approach to serving them. We know that in a district of this size, it is critical for
schools to have the supports they need to implement their plans effectively while meeting
district, state, and federal requirements. As part of a strategic planning process, the district
superintendent is working to coordinate the strategies set forth in the Race to the Top systemic
supports grant, SIG plans, and other plans, to ensure that all grants and programs operating in
BCSD focus on increasing access to diverse and high-quality school programs for the district’s
lowest performing students.

Two years ago, the associate superintendent for educational services, Dr. Will Keresztes,
designed and implemented a plan for enrollment equity. The two schools with the highest
percentage of SWDs were targeted to reduce that percentage, and the three schools with the
lowest percentage were targeted for an increase. This has been successful in four of the five
schools. In addition, this plan requires that consideration always be given to the percentage of
students with disabilities when opening or closing classrooms. The placement office and special
education administrators carefully consider the continuums in each building. Students with
disabilities are encouraged to take entrance examinations for criteria-based schools regardless of
their current level of service. There are no incentives in BCSD for taking SWDs.

With respect to ELLs, BCSD has formed a Multilingual Principal’s Task Force, which has been
engaged in a strategic planning process that will be incorporated into the overall district strategic
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plan. In addition, the director of multilingual education and her staff are participating in a
statewide ELL leadership team that is working with the NYSED associate commissioner for
ELLs to address issues that affect ELL populations throughout the state.

Student placement also is a Priority area for the district’s Multilingual Education Advisory
Committee plan. The plan includes action items related to student placement, including the
development of an algorithm that will close out ELL enrollments when enrollment reaches an
established percentage in all ELL program sites. Non-Priority schools are being identified for
expansion of ESL programs.
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G. District Level Labor and Management Consultation and Collaboration

i.  Consultation and Collaboration

Describe in detail the steps that have occurred to consult and collaborate in the development of the district and
school-level implementation plans.

ii. Form
Please see Consultation and Collaboration Form

The BCSD process to develop plans for each Priority school emphasizes consultation and
collaboration with school leadership and teachers.

On October 15, 2013, and October 22, 2013, letters were sent home to families notifying them of
community meetings scheduled for October 28 and 29 to discuss the SIG application process.
Meetings with school staff were held first, followed by separate meetings for community
members. The meetings were jointly led by district staff and school leaders. See Attachment
D11.

The development of the school-level plans kicked off on November 1, 2013, with a planning
session facilitated by AIR and district leadership was attended by teams of leaders and teachers
from each school as well as Dennis Licherelli and Deana Fox from the Buffalo Teachers
Federation (BTF) and Crystal Boling-Barton of the Buffalo Council of Supervisors and
Administrators. In addition, each team at this session included a parent representative.

During the months of November, December, and January, AIR representatives worked with
school teams and district staff to develop school-level SIG plans. On Monday, January 27,
district staff asked principals to schedule two meetings with stakeholders to review the draft
plans. The purpose of the first meeting is for stakeholders to provide feedback on the draft school
plans. The purpose of the second meeting is to allow stakeholders to review the final drafts. The
meeting schedule appears in Table 4.

Table 4. Meeting Schedule for Review of School Plans

School | Meeting — Draft of Plan Meeting — Final Plan

#3 February 13,2014 5-7 PM February 26, 2014 @ 8:30 AM
17 February 11,2014 3:45 PM (faculty meeting) February 26, 2014 @ 4:30 PM

February 12, 2014 3:45 PM (community meeting)

30 February 13, 2014 @ 4:00 PM February 24, 2014 @ 5:30 PM
74 February 13™, 2014 @ 6:15 PM February 25, 2014 @ 5:00 PM
94 February 13", 2014 @ 5-7 PM February 25, 2014 @ 4-6 PM
97 February 13%, 2014 @ 10:00 AM February 25, 2014 @ 3:45 PM
99 February 13", 2014 @ 4:30 PM February 24, 2014 @ 4:30 PM

On Friday, February 7, first drafts of school plans were delivered for review by district and
school staff and other stakeholders. On Monday, February 10, 2014, district staff delivered
updated school narratives to each principal and informed principals that BTF President Phil
Rumore asked for copies to be provided to the BTF delegate chairs for review. Principals were
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specifically asked to share the draft with them. On Tuesday, February 11, follow-up e-mails were
sent, asking each school principal to obtain appropriate signatures on the Parent Group
President/Lead form.
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A. School Overview
i. Mission, Vision, and Goals

The mission of D’ Youville Porter Campus (School 3) is to establish a culture of excellence that
incorporates rigorous instruction, accountability, and parent and community partnerships that
ensure every student will have the confidence, knowledge, thinking skills, character, and hope to
assume responsibility for his or her life and contribute to the lives of others. Using data-driven
planning to recruit, develop, and equip faculty and staff to thrive, D’ Youville Porter Campus
School will be transformed.

In response to the Diagnostic Tool for School and District Effectiveness (DTSDE)
recommendations (May 2013), the above mission statement was developed by the staff in August
2013. D’ Youville Porter Campus leaders and teachers envision a high-performing school with a
student-centered environment that embodies the following core beliefs:

e All students have the ability to learn.
Strong instructional leadership is fundamental.
A safe and supportive learning environment is essential.
Rigorous instruction is required to create college- and career-ready students.
Data informs our instructional practices.
Establishing meaningful partnerships is crucial to building a strong community.

Leadership at D’ Youville Porter will be responsible for organizing the entire school around this
shared vision of high expectations for student learning and creating a school where teachers are
supported to ensure success for all students. This grant will provide structure and support to
dramatically impact the pace of reform and create lasting change.

In alignment with the in-depth diagnostic school review, the following three goals were
identified to be achieved at the end of three years of implementation of this transformation plan:

1. Implement effective, student-centered and engaging instructional strategies with fidelity
across all grades with a tight focus on English language learners (ELLs).

2. Provide job-embedded, building-level, evidence-based professional development and
professional learning communities for all teachers.

3. Promote, facilitate, and enhance parent and community involvement to support student
achievement.

ii. Key Design Elements, Core Strategies, and Key Partnerships

Building on the rich cultural heritage of our students, D*Youville Porter will achieve the above
vision, mission, and goals by leveraging high-quality and rigorous instruction, effective
professional development, and parent and family engagement to cultivate and advance biliteracy
and bilingualism. In alignment with all three of the identified goals, the following key design
elements and core strategies will lead to dramatic improvement in student learning outcomes:
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¢ An instructional program focused on the intellectual, social, and emotional
development of the whole child. D’Youville Porter will concentrate on the development
of critical thinking skills and work habits necessary for rigorous intellectual productivity.
In alignment with Goal 1, there will be an emphasis on (a) embedding literacy and
numeracy simultaneously across the curriculum to meet the differentiated needs of all
students, with a close focus on ELLs, and (b) ensuring that all students develop strong
comprehension skills in all subject areas. Student achievement will be assessed using
multiple measures to ensure that learning and progress are captured for all students.

e Creation of a multicultural ecology that celebrates biliteracy and multiculturalism
and supports the transition to a dual Janguage program. Research shows that students
who participate in programs that allow them to learn a second language demonstrate
higher levels of language proficiency, achievement, critical thinking, and self-concept.
This is true for English-proficient students and ELLs. Dual language is the most effective
model for bilingual education that enables all students to thrive in a global society. In
alignment with Goals 1 and 2, D’Youville will phase in a dual language program and
engage teachers in professional development to develop biliteracy and multiculturalism.

o Systemic, integrated, and sustainable engagement of parent, family, and community
support for student achievement. Redefined as the shared responsibility of families,
schools, and community to ensure student success, systemic engagement will build
meaningful bridges between home and school learning. Comprehensive supports will
include an assessment of parent/family needs, training on second language learning,
translation services, and access to community resources. In alignment with Goal 3,
D’Youville Porter will develop a consistent and unified approach to parent and
community engagement that reaches all parents and families and develops home-school
relationships that support high expectations for all students.

. A key partnership with WestEd to support critical elements of the transformation
plan. This partnership will provide D*Youville Porter leaders and teachers, as well as
district leaders, with technical assistance and on-the-ground experts skilled in facilitating
lasting change. A successful turnaround partner, WestEd provides research-based
strategies and promising practices that challenge all students, particularly ELLs, and
engage the whole school in culturally and linguistically responsive strategies. In
alignment with all three goals, the selection of WestEd as a key partner will yield
significant and rapid school improvement.

This plan symbolizes the D’ Youville staff’s commitment to dramatically transform the culture of

teaching and learning and ensure that all students develop the skills of problem solving, critical
thinking, and communication necessary to succeed academically, professionally, and socially.
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B. Assessing the Needs of the School Systems, Structures, Policies, and Students

i.  School-Level Baseline Data and Target-Setting Chart
Please see Attachment B for the School-Level Baseline Data and Target-Setting Chart.

ii. Student Population

D’Youville Porter Campus School serves 693 students in Grades PK-8. The limited-English-
proficient student population is 26.3 percent, and the students-with-disabilities population is 14.9
percent. The racial composition of D’Youville Porter is as follows: 0.7 percent American
Indian/Alaska Native, 20.5 percent black/African American, 64.7 percent Hispanic/Latino, 4.4
percent Asian/Native Hawaiian, 7.2 percent white, and 2.4 percent multiracial. In addition, 87.4
percent of the student body receives free or reduced-price lunch.

During the 201213 school year, 6.9 percent of D’ Youville Porter students achieved proficiency
or above on the New York State Testing Program in English language arts (ELA), and 3.75
percent did so in mathematics. The following table shows a summary of student performance.

) Percentage of Students Percentage of Students ]
Student Population Who Achieved Who Achieved
(All Grades) Proficiency or Above in Proficiency or Above in

ELA Mathematics

All students 6.9 3.75
Hispanic/Latino 2.55 1.75
Special education 0.25 0
Low income 6.1 3
Black/African American 23 1.5
Limited English proficient 0.25 0

Over the last three years, the school’s attendance rate has increased from 86 percent during the
2010-11 school year to 94.02 percent in 2012—13. In addition, the 2012—13 suspension rates
decreased from 142 to 60 short-term suspensions and from 16 to 7 long-term suspensions.

Also over the past three years, D’ Youville Porter has experienced a lack of support for ELLs
who transition to monolingual classes in Grades 7—8. There is no bilingual program in Grades 7—
8. Students transition from a known cohort to all new content-area classes. A lack of native
language support, as well as the need for culturally responsive teaching, impacts student
comprehension and often leads to frustration and behavioral issues. Supports also are needed for
the bilingual special education population.

iii. Diagnostic School Review Process
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The systemic, in-depth diagnostic school review of D' Youville Porter was conducted using the
Diagnostic Tool for School and District Effectiveness (DTSDE). This on-site review compares a
school and district’s practices to the optimal conditions of learning, as defined by the DTSDE
rubric, and provides an evaluative understanding of how the entire school community is
functioning to address student achievement. The district led the DTSDE review process with
support from outside education experts.

D’Youville Porter fully participated in the DTSDE process in May 2013. The review process
focused on three tenets of DTSDE: School Leader Practices and Decisions, Curriculum
Development and Support, and Teacher Practices and Decisions. All findings and specific
recommendations from the review were shared with the school staff. DTSDE recommendations
are being used to guide the professional development and curriculum goals for the current year.

In addition, a team of school leaders from D’ Youville Porter reviewed and discussed school
review data at the Buffalo City School District School Improvement Grants (SIG) meeting on
November 1, 2013. Facilitated by American Institutes for Research (AIR), this team worked
together to assess the strengths and systemic needs that emerged from review data in two areas:
(a) Student Social and Emotional Developmental Health and (b) Family and Community
Engagement. This meeting also included a facilitated session during which the team began to
articulate a shared vision for D’ Youville Porter and how it will look at the end of the SIG
implementation period in 2017.

As aresult of this diagnostic review, the school community gained a thorough understanding of
the critical strengths, needs, and system gaps that were used to drive the development of this
transformation plan and will lead to dramatic improvement in student achievement.

iv.  Existing School Capacity, Strengths, and Needs

The following strengths and existing capacity, as well as the systemic gaps and needs, were
reported in the DTSDE School Final Report and identified during the district SIG meeting:

School Leader Practices and Decisions

The school leaders are engaged in the processes and leadership practices designed to establish
a culture of high expectations, embed research-based best practices, and increase staff
accountabilities. Data-Driven Inquiry (DDI) is being utilized as a primary vehicle for
accomplishing higher levels of student achievement. Although there are examples of
instructional best practices within certain classrooms, greater school-wide results are hampered
due to a lack of full school implementation of these instructional practices across classrooms.
(DTSDE, May 2013, p. 6)

Curriculum Development and Support

School 3 is in the process of integrating the CCLS into the curriculum and instruction.
Professional development is occurring through grade level teams utilizing a turnkey model after
selected staff members receive PD in CCLS and through staff attendance at district and school-
sponsored workshops. The amount of time available for grade level meetings (once every six
days), limited extended opportunities during the regular day and school year, and a more
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succinct model for delivering CCLS with accountabilities for follow-through, are hindering
progress. (DTSDE, May 2013,p.9)

Teacher Practices and Decisions

Most grade level teams are effectively using their meeting time {0 discuss data and plan
instructional strategies, with the exception of grades seven and eight. There are varied levels of
effective classroom instruction. Inconsistencies in the fidelity of lesson plans that support rigor,
a lack of explicit instruction and absence of complex, rigorous and meaningful activities that
cognitively engage students, impact the school. This creates a gap in this school’s capacity to
achieve greater outcomes for students, school-wide as well as within the subgroups. (DTSDE,
May 2013, p. 13)

Student Social and Emotional Developmental Health

The Positive Behavioral Interventions and Supports (PBIS) program is fully in place and in Year
3 of implementation. PBIS data are collected and analyzed, and significant declines in short- and
long-term suspensions as well as the number of discipline referrals have been noted. “Lunch
bunch” groups for at-risk students are in place, but more interventions, both social-emotional and
academic, are needed for Tier 2 and Tier 3 students. A robust transition plan 1s needed for ELLs
entering monolingual classrooms in Grades 7—8. Bilingual students are isolated within the
school, and relevant curricular materials for bilingual students are lacking. Professional
development is available, but implementation is often inconsistent. Job-embedded supports and
feedback loops are needed for rigorous instructional strategies for ELL and special education
students.

Family and Community Engagement

In addition to the school’s website, a parent facilitator has initiated efforts to engage D’Youville
Porter families in school life. Parent attendance remains low at both parent-teacher conferences
and school events and celebrations. Multiple avenues are needed to engage parents and families
in two-way communication, particularly the parents of ELLs. Parent needs and expectations need
to be assessed. An increased use of technology to engage parents is desired. Translation services
are also needed to facilitate communication with families whose first language is not English.

v. How the School and District Will Prioritize Identified Needs During Implementation

The systematic school review enabled the school to identify connections between systems gaps
and student achievement and prioritize critical needs that, when addressed, will accelerate
student performance and growth. Using a consensus-decision-making process that values all
voices and requires the team to come to full agreement, the team identified the following priority
needs:

1. A common set of instructional strategies that develop critical thinking skills and
work habits necessary for rigorous intellectual productivity. Effective strategies that
stimulate deep levels of thinking and allow for the full implementation of the Common
Core Learning Standards (CCLS) will be implemented across all grades and provide
multiple points of access and support and extensions for all students to achieve targeted
goals. A consistent set of strategies also will be developed through the dual language
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program and Sheltered Instruction Observation Protocol (SIOP) model that engage
English-proficient and ELLs in biliteracy and bilingualism.

2. Dedicated time for job-embedded professional development. In partnership with
WestEd, job-embedded supports will build continuous feedback cycles between training
outcomes and the implementation of strategies, including effective strategies for ELL and
students with disabilities, instructional shifts aligned to the CCLS, culturally and
linguistically responsive teaching, SIOP, and cognitive engagement. Highly structured
professional learning communities (PLCs) and grade-level teams with protocols for data
analysis and data-driven instruction, among others, will drive this transformation plan.

3. Systemic, integrated, and sustainable engagement of parent, family, and community
support for student achievement. Redefined as the shared responsibility of families,
schools, and community to ensure student success, systemic engagement will build
meaningful bridges between home and school learning. Comprehensive supports will
include an assessment of parent/family needs, training on second language learning,
translation services, and access to community resources.

These priority needs are reflected in the goals for the SIG period. To realize the vision of this
transformation plan, D’ Youville Porter will maintain a tight focus on these three priorities. All
members of the school community understand these core development areas and are invested in
the change that must occur.
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New York State Education Department:
Local Education Agency (LEA) 1003(g) School Improvement Grant Application
Under 1003(g) of the Elementary and Secondary Education Act of 1965

Attachment A — Consultation and Collaboration Documentation Form

The U.S. Department of Education School Improvement Grant guidelines, under Section 1003 (g) require LEAs to consult and/or collaborate with various groups in the
development of this SIG application. This form must be completed and submitted to NYSED as a part of this complete SIG application in order to document that appropriate
consultation/collaboration has occurred or was attempted with constituency groups as follows:

H,xmuﬁmmmzagmmo*nczngm:n«\maceiso&m:%mﬁo_‘:‘ ::am::m::mam\gﬂ_mmqmmmmﬂam:mﬁ:m;cnﬂon:mﬂmno:m:_ﬁmmo::mmonn::mn_,j.:m.ﬂm:mﬁcqmqomm:oﬁ S&nmﬁm
agreement). :

2. For representatives or constituency groups who have consulted with the LEA but whose signatures are unobtainable, supporting documentation providing evidence of
consultation and collaboration efforts (e.g., meeting agendas, minutes and attendance rosters, etc.) must be maintained by the LEA and a summary of such documentation
must be completed in the “Summary Documentation” box and submitted to NYSED on this form.

Principals Union President / Lead : ; Summary Documentation if Signature is Unobtainable
fu- LR i : > ~ {f the signature of the constituent identified above is unobtainable, provide a summary and description of the
R " supporting documentation that provides evidence of consultation and collaboration on the Priority School

‘ ” ) : identified in this SIG application. g i : i

Date

|

Type or u::mmm_‘mmg .
Crystal Barton

Teachers Union President / Lead Summary Documentation if Signature is Unobtainable
If the signature of the constituent identified above is unobtainable, provide a summary and description of the
supporting documentation that provides evidence of consultation and collaboration on the Priority School
identified in this SIG application.

Plense refer to affached supporing

Signature (in blue ink)

Type or print name ﬁw D @w%%.ﬁi&w*, 1y -

Philip Rumore

,,Wmmmr’,,me:,w,?ubMMMm\ Lead Summary Documentation if Signature is Unobtainable

If the signature of the constituent identified above is unobtainable, provide a summary and description of the
supporting documentation that provides evidence of consultation and collaboration on the Priority School
identified in this SIG application.

#3 D’Youville Porter Campus



New York State Education Department:
Local Education Agency (LEA) 1003(g) School Improvement Grant Application
Under 1003(g) of the Elementary and Secondary Education Act of 1965

Attachment A — Consultation and Collaboration Documentation Form

The U.S. Department of Education school improvement Grant guidelines, under Section 1003 (g} require LEAs to consult and/or collaborate with various groups in the
development of this SIG application. This form must be completed and submitted to NYSED as a part of this complete SIG application in order to document that appropriate
consultation/collaboration has occurred or was attempted with constituency groups as follows:

1. Representatives of constituency groups who sign the form under their name/title are affirming that appropriate consultation has occurred. (The signature does not indicate
agreement).

2. For representatives or constituency groups who have consulted with the LEA but whose signatures are unobtainable, supporting documentation providing evidence of
consultation and collaboration efforts {e.g., meeting agendas, minutes and attendance rosters, etc.) must be maintained by the LEA and a summary of such documentation
must be completed in the “Summary Documentation” box and submitted to NYSED on this form.

Principals Union President / Lead Summary Documentation if Signature is Unobtainable
=§§3&§3§~§=§§W=§3r. uﬁﬁouu:ag-:a%&ﬂx
gg%a?%%&%ﬂgi%g?gﬂﬁ%

identified in this SIG application.
Signature (in blue ink) Date
Type or print name
Crystal Barton |
Teachers Union President / Lead Summary Documentation if Signature is Unobtainable

a&giﬁngggw%%-%i%&?
g%uﬁ%%ﬂ%&l&%sggg

identified in this SIG application.
Signature (in blue ink) Date
Type or print name
Philip Rumore
“Parent Group President / Lead we Summary Documentation if Signature is Unobtainable
£ 1R S =?§R§§§§w§§-§i§ig
¥ N /T ..n..;f Y\ %%gu%%l%iggsgg
=~ \ identified in this SIG application.
MWM\:: blue ink) Date
, ;6»;,72%@% v:@ﬁl
N LR P ” t

Type or printname

(e R alie

¥
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Attachment A
Supporting Documentation for Consultation and Collaboration

School #3 SIG Staff Communication /Timeline

Month Evidence of SIG progress & communication
October o 10/29 SBMT: overview of SIG process presentation
e 10/30 Stakeholder and staff meeting (posted on staff daily bulletin)
November e 11/1 SIG leadership team attend training with AIR and BTF delegate chair — Peter Brancato
e 11/4 SIG leadership team meets to review process and begin initial planning of informing staff
¢ 11/7 Email sent to staff asking for suggestions and recommendations to start the process.
e 11/7-11/13 Posters/charts (4) outside main office & in faculty room to collect ideas and
suggestions. ‘
e 11/6-11/13- Daily bulletin announced recruitment for any staff member interested in working on
the SIG draft.
. m;;fggy_ux_m_egg_gg SIG Draft with feedback from initial AIR meeting, discussion on selection
of key design element.
e 11/19- Repost on daily bulletin: the need for additional staff members if interested in being part of
the SIG writing process
e 11/20- SIG leadership team meets afterschool to review suggested modifications from Karen (AIR).
e 11/24- SBMT SIG draft presentation (information provided, feedback and shared decision making
on daily schedule)
e Leadership team lead send email to Tammy Alsace for bilingual programmatic support in
preparation for Karen (AIR) visit on December
December e 12/5-AIR meets with SIG leadership team to identify key design element based on school feedback
from November.
o 12/11- Faculty meeting- SIG updates specific to key design element still not decided on and
reaching out to multilingual for additional support in helping us to identify SIG leadership team
talks about the process on Dec. 5t (reflective dialogue) .
e 12/16- SBMT —SIG updates minimal as still awaiting decision on key design element and the delay
in the draft process district-wide as stated in 12/17 email from Karen Skaliltzky (AIR)
e 12/17- AIR informs SIG School #3 lead teacher via email that there is a delay in the draft writing
process and no new information at this point.
January e 1/3- Tammy Alsace meets with two members of SIG leadership team to identify a creative and

original key design element that enhances bilingual program: multicuitural ecology is established
with dual language immersion program. Member advised by Tammy Alsace not to share out yet
with staff until she can assist with sharing info.

1/7- email sent to staff regarding the draft process and more info. Will be forthcoming.
1/15-Faculty meeting- SIG updates shared regarding: funding is cut drastically, embedded PD in
the morning presented to staff as an option, reminded about being held accountable regardless of
grant to turnaround school, discussion regarding key design element, questions asked, state
released RFPs info. Regarding delay: due date for draft tentative of February 24

1/27- SBMT SIG Draft review shared by school lead: discussion centered around shared decision
making regarding parental involvement.

1/29- new BTF delegate chair emailed information on SIG and invited to continue the involvement
at the prior BTF delegate chair. (as evidenced in email)

1/29 -SIG leadership team meets afterschoo! to review components of the key design element and
the dual language program (Q &A session), the need to select a vendor (West Ed. ) to support the




Attachment A
Supporting Documentation for Consultation and Collaboration

implementation of the program.
1/30- SIG lead and AP attend vendor sessions BPTDC . Website sent via email for West Ed
Organization to leadership team for review.

February

Awaiting Final SIG Draft from AIR to share with all stakeholders
2/3 —Karen (AIR) is on-site to complete SIG draft and requests only an admin, and two teachers to
present during this process (sent in writing in email)
2/4- Danielle Schwanekamp reports to building to develop PD plan for the SIG draft. All SIG
leadership team including BTF delegate chair emailed and invited to attend.
2/4-SIG lead & instructional coach directed to write draft the entire day.
2/6 Receive a REVISED draft budget from D. Schwanekamp and told to disregard previous draft.
2/10— Receive correspondence via email from D. Cart to provide narrative (just completed Friday)
to BTF del. Chair per P. Rumore for review in order to get signature,
2/10- SIG overview provided to teachers in mailboxes in preparation for faculty meeting on
Wednesday (Q &A).
2/12- Faculty meeting; SIG current Daft/narrative overview PPT (Q &A session)
2/12 ~Stakeholder meeting 5:30pm in AUD —present Draft to parents and stakeholders.
2/14 FRIDAY 6:12pm: Receive FINAL DRAFT from AIR and advised that this VERSION can be shared
with staff.
2/17-21 staff winter break
2/23- email staff & put on daily bulletin about Tuesday 2/25 voluntary review session afterschool
for faculty and the SBMT will offer an overview Of SIG as well.
2/24- SBMT Offer additional SIG Draft review and questions(open to all staff)
2/23- SIG overview emailed to all staff for a second time.
Email stating to all staff to provide an opportunity to ask questions from SIG leadership team or
admin. ,
2/26- Teacher vote (closed at 9:30 a.m.):
16 voted Yes
18 voted no
3 Abstained 3
7 voted that there was not enough time to make a decision s

*Two were at other schools, emailed after 9:30 a.m. that they would have voted yesf One
SIG writing member did not get to vote.




School-level Baseline Data and Target-Setting Chart

I. Leading Indicators

d.

Number of minutes in the school
year

min

Student participation in State ELA
assessment

%

Student participation in State Math
assessment

%

Drop-out rate

%

Student average daily attendance®

%

Student completion of advanced
coursework

Suspension rate”

%

=

Number of discipline referrals °

num

Truancy rate

%

—

Teacher attendance rate

%

Teachers rated as “effective” and
“highly effective”

%

Hours of professional development
to improve teacher performance

num

. Hours of professional development

to improve leadership and
governance

num

Hours of professional development
in the implementation of high
quality interim assessments and
data-driven action

num

. Academic Indicators

ELA performance index

P1

Math performance index

Pl

alo|o

Student scoring “proficient” or
higher on ELA assessment

%

Students scoring “proficient” or
higher on Math assessment

%

Average SAT score

score

Students taking PSAT

num

Students receiving Regents diploma
with advanced designation

%

High school graduation rate

%

w. Ninth graders being retained

%

High school graduates accepted into
two or four year colleges

%

Attachment B

New York State Education Department:
Local Education Agency (LEA) 1003{g) School Improvement Grant Application
Under 1003{g) of the Elementary and Secondary Education Act of 1965

63991~ 66960 75960 75960 75960
96~ 99 100 100 100
974 99.5 100 100 100

8* N/A N/A N/A N/A
90.31 92.8 934 94 94.6
248 N/A N/A N/A N/A
20* 9.4 8.9 8.4 7.9
6635* 506 454 422 401
9.96 N/A N/A N/A N/A

88.95~ 87" 91 92 93

N
/A 66 100 100 100
1439.5*+ | 1543.25 | 1697.25 | 1816.05 | 1906.55
37.7%* 154 169 177 186
946.4** 215.5 237 248 261
56~ 49~ 56 64 74
49~ 37~ 43 50 58
11.5~ 7» 16 25 32
9.6" a4 14 22 30
n/a n/a n/a n/a n/a
n/a n/a n/a n/a n/a
n/a n/a n/a n/a n/a
n/a n/a n/a n/a n/a
n/a n/a n/a n/a n/a
n/a n/a n/a n/a n/a

provided By school; * 2010-11; ** 2011-12; ~ 2012-13
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C. School Model Selection and Rationale
i, Rationale for Transformation Model, Key Design Elements, and New School Design

Upon reviewing the required elements, the transformation model was selected as the model for
D’ Youville Porter because it is believed that this model best positions the school to dramatically
improve student achievement. The theory of action of the transformation model states that the
existing configuration of leadership and instructional personnel has not created a learning
environment in which students are succeeding. To dramatically change the environment for

the benefit of the children currently enrolled in the school, the adults must change. Under
transformation, change entails change of leadership as well as behavioral change by instructional
personnel. These changes required by the transformation model are addressed by Buffalo City

School District’s (BCSD) “Three Big Rocks” for school and district improvement:

e Instructional Leadership: specifically, the observation of instruction and effective
feedback to nurture the best possible teaching in every classroom

e Data-Driven Instruction: using data to continuously improve teaching

e Fostering Collaboration through the effective facilitation of professional learning
communities focused on student achievement

As mentioned in the District Overview, these Three Big Rocks were adopted to address common
needs across the district’s lowest performing schools. However, when operationalized at the
school level in concert with the key design elements, they address the specific needs of the
students and school community as identified during the needs assessment.

Effective visionary leadership from the principal is almost always present when a reform effort
is successful. BCSD’s Three Big Rocks provide a framework for priority management for
principals as they focus on what truly makes a difference in school leadership. For the principal,
the following are the highest priority activities for bringing all students to high levels of
achievement:

e Make daily time in classrooms a priority.

e Clearly articulate and recognize the instructional shifts in practice, and provide feedback
to teachers on instructional practices more aligned with the CCLS, including a close
focus on the needs of ELLs as defined by the Bilingual Common Core Progressions.

e Create time for grade-level teams/content areas to ground their work in the anchor
standards.

e Guide the management of school schedule, teacher professional development, and school
culture to ensure interim benchmark assessments, teacher test/task-in-hand analysis
meetings, and teachers thoughtfully reteaching and adjusting practice on the basis of
analysis of student progress.

Furthermore, the staff at D’ Youville Porter remains motivated to improve practice. The
transformation model will allow the school more time to see progress resulting from newly
implemented supports, such as an instructional coach, recently adopted curricular programs, and
other initiatives. The adoption of the Three Big Rocks provides not only a framework for
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improved and focused leadership, but a structure that supports the improvement of teaching
practice as well. The transformation model and key design elements allow current staff members
to remain in place while building their capacity to improve student achievement through a
coordinated set of supports. Through the transformation model, teachers will be provided with
ongoing, job-embedded professional development designed to build their skills and capacity.
This includes observation of teaching practices with specific, actionable feedback. Teachers will
(a) use a variety of data sources including screening, interim monitoring, and progress
monitoring to inform lesson planning based on students’ strengths and needs; (b) conduct
test/task-in-hand analysis; and (¢) reteach and adjust their teaching practice on the basis of

analysis of student progress against the CCLS.

As cited in the DTSDE report, D’ Youville Porter has need for classroom instruction that
supports rigor and provides complex, meaningful activities that cognitively engage students,
particularly ELLs. The CCLS have not been implemented with fidelity across all classrooms.
The DTSDE report also described the school’s use of data and the need for whole school
implementation of data to inform instructional practices, including adaptations in daily lessons
and differentiated instruction that meets the needs of all learners. Interventions also are needed
to meet students’ academic and social needs and to help remove all barriers to learning and
academic achievement. The need for teacher collaboration, job-embedded professional
development, and effective feedback were highlighted. Engaging families in school life and

strategies for culturally and linguistically responsive teaching also were highlighted.

To effectively respond to these critical needs and build upon existing strengths, school leaders
and key stakeholders identified the key design elements as high-leverage actions that D’ Youville
Porter needs to take in order to achieve its mission and vision and dramatically impact student
achievement. The key design elements include an intense focus on the development of critical
thinking skills and work habits necessary for rigorous intellectual productivity for all students,
particularly ELLSs; the transition to a dual language program that promotes biliteracy and
bilingualism; the engagement of teachers in job-embedded professional development to
implement highly effective instructional strategies; and the creation of a systemic, integrated, and
sustainable approach to engaging families and the community in supporting high expectations for
all students. The selection of WestEd as a key partner will provide on-the-ground technical
assistance to guide the transformation process and ensure the full implementation of research-
based practices that positively impact the whole school community. With new leadership,
committed teachers, and a strong partner, D’Youville Porter will fulfill its mission and vision and
produce significant and rapid improvement in student achievement.

ii. Process by Which Model Was Chosen

The district began its model-selection process by developing a school profile that included the
characteristics of D’ Youville Porter and its students, leader background and core competencies,
and instructional staff profiles. The district then conducted an assessment of the supply of
external partners or providers available to lead the effort. BCSD gave additional consideration to
district policies and collective bargaining agreements that currently address, limit, create barriers,
and provide support for each of the intervention models.
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BCSD then sought to identify the improvement strategy that would yield the most immediate and
substantial gains in learning and school success for students now attending this school. Our
evaluation was based on findings of the school review that was conducted by an integrated
intervention team and on the needs assessment that was conducted in conjunction with a school-
based management team. The following questions guided the selection of the intervention model:

1. How will the district support the school leader in making and sustaining strategic staff
replacements?

2. What is the district’s own capacity to support the transformation, including the
implementation of required, recommended, and diagnostically determined strategies?

3. What changes in decision-making policies and mechanisms (including greater school-
level flexibility in budgeting, staffing, and scheduling) must accompany the transformation?

4. How will the district support the new leader in determining the changes in operational
practice (including classroom instruction) that must accompany the transformation, and
how will these changes be brought about and sustained?

Based on recommendations from the state-appointed distinguished educator Judy Elliot, BCSD
developed a district-level strategic plan that fully supports the requirements of the transformation
model, including the following:

e Recruiting and hiring school leaders with the experience, training, and skills needed for
dramatic school improvement

e Selecting and implementing an instructional model based on student needs

e Implementing districtwide and schoolwide systems to ensure the continuous use of data
to inform and differentiate instruction

e Providing sufficient operational flexibility, including moving toward a decentralized,
school-based system of professional development and budgeting

e Conducting monthly principal meetings for priority school principals in order to build
skill and capacity to use data to drive instructional decisions and to create opportunities
for schools to break out by level (elementary, middle, high school)

e Building autonomy and authority for principals to make on-site, data-based decisions to
accelerate improved student outcomes

e Reorganizing the district and implementing a district-level systemic supports grant to
ensure ongoing technical assistance
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D. School Leadership
i, Characteristics and Core Competencies of the School Principal

To ensure that D’Youville Porter will be transformed into a culture of learning and high student
success, BCSD has identified specific leadership competencies for turnaround principals to
successfully produce dramatic gains in student achievement. These competencies are outlined in
School Turnaround Leaders: Competencies for Success' and address four major categories:

e Driving for Results Cluster. This cluster of competencies is concerned with the
turnaround leader’s strong desire to achieve outstanding results and the task-oriented
actions required for success. Competencies in this cluster are as follows:

= Achievement

= [nitiative and persistence

» Monitoring and directiveness
= Planning ahead

« Influencing for Results Cluster. This cluster of competencies is concerned with
motivating others and influencing their thinking and behavior to obtain results.
Turnaround leaders cannot accomplish change alone but instead must rely on the work
of others. The following competencies are in this cluster:

= Impact and influence
= Team leadership
» Developing others

o Problem-Solving Cluster. This cluster of competencies is concerned with a turnaround
leader’s thinking applied to organizational goals and challenges. It includes data analysis
to inform decisions, making clear logical plans that people can follow, and ensuring a
strong connection between school learning goals and classroom activity. There are two
competencies in this cluster:

= Analytical thinking
= Conceptual thinking

¢ Showing Confidence to Lead. This competency, essentially the public display of self-
confidence, stands alone and is concerned with staying visibly focused, committed, and
self-assured despite the barrage of personal and professional attacks common during
turnarounds. The competency in this cluster is:

x  Self-confidence

In addition to the competencies that have been proven to cause principals to be successtul, the
principal must zero in on the highest priority activities that in turn lead to better outcomes. The

! Public Impact. (2008). School turnaround leaders: Competencies for success. Chapel Hill, NC: Author. Retrieved
from http://www.publicimpact.com/publications/Tumaround Leader_Competencies.pdf
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district has identified Three Big Rocks, or actions, that will lead to high levels of achievement

for all students: Instruction Leadership, Data-Driven Instruction and Inquiry, and Collaboration.

Instructional Leadership. In order to meet the needs of the school and produce dramatic gains
in student achievement, the principal must nurture the best possible teaching in every classroom
through a cycle of observation and feedback. The principal must make daily time in classrooms
a priority by spending one to three hours per day in classrooms collecting evidence and sharing
evidence-based feedback with teachers on daily instructional practices to more closely align with
the CCLS, including a close focus on the needs of ELLs as defined by the Bilingual Common
Core Progressions.

Data-Driven Instruction/Inquiry. The principal will use data to continuously improve teaching.
This includes using end-goal tests, common formative assessments, progress-monitoring data,
and other data to guide the management of the school schedule, teacher professional
development, and school culture. The principal also will ensure that teachers and staff conduct
test-in-hand analysis meetings, and reteach/adjust teaching practice on the basis of analysis of
student progress against the CCLS.

Collaboration. The principal will foster constant sharing of ideas and resources by ensuring that
teacher collaboration within and across grades and subjects exists to enable students to have
access to a robust curriculum. The principal will create and protect time for grade-level
teams/content areas to ground their work in the anchor standards.

jii. Leadership Recruitment and Selection

BCSD is continuously refining its approach to the recruitment, selection, and development of
principals uniquely competent to serve in the role of principal of a transformation school. The
process, articulated below, is multiphased and builds on the work of Public Impact and its
research on consistent cross-sector findings of turnaround leadership actions.

The principal selection process for this cohort of priority schools will be rooted in these core
competencies. Given the new superintendent’s successful tenure as a turnaround principal in
Charlotte-Mecklenburg, North Carolina (2002-06), the BCSD is in a strong position to identify
and select new principals. Advertisements were placed on several educational websites including
but not limited to Education Week-TopSchooljobs.org, American Association of School
Administrators, School Administrators of New York, National Society of Black School
Educators, and several other educational websites and print media (local and national).

After prescreening for other requirements, the district can assess candidate competencies using
these steps:

1. Conduct behavior event interview. Understand in detail how candidates perform
various aspects of their work. To do this, the interviewer asks candidates to recall past
events when they have felt successful or have dealt with specific situations at work. The
candidate will spend 15 minutes or more describing the incident in great detail, with the
interviewer probing insistently for the information needed to understand exactly what a
person was thinking or doing at the time.
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2. Rate candidate’s competency levels. The interview team then closely reviews the
candidate’s responses and notes any examples that are valid for scoring against the
competencies. The team compares responses against the competency-level descriptions
and rates the candidates on each competency.

3. Make hiring decision. After each candidate has been rated on the competencies, hirers
compare the strengths (and weaknesses) of the candidates who meet all or most
competency thresholds to determine whom to hire.

iii. Supporting Leadership Positions—Job Descriptions and Duties
See attachment S2- Assistant Principal Job Description and Duties
jv. Current Supporting Leadership Profile

The current school leadership profile of D*Youville Porter is one principal and one assistant
principal. As noted in the DTSDE, school leaders are working to establish a culture of high
expectations and raise staff accountabilities. A more focused approach to classroom observations
and regular feedback loops is needed. Isolated examples of best practices exist within certain
classrooms, but they are not fully implemented across the school.

The assistant principal will remain at the school during the SIG period and be responsible for
curriculum, instruction, and assessment as well as the supervision of student behavior. The
assistant principal is expected to provide direction and support that is conducive to student
Jearning at the highest possible level; manage day-to-day operations, transportation, and security;
and communicate with parents, guardians, community leaders, and educational partners.
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E. Instructional Staff
i. Effectiveness Ratings of Staff

D’Youville Porter employs 61 instructional staff members: 16 general education classroom
teachers in Grades PK—6; seven bilingual general education classroom teachers in Grades K—-6;
four full-time content area teachers in Grades 7-8 (ELA, math, science, social studies); tive
English-as-a-second-language (ESL) teachers; two building reading teachers; two buildng
mathematics teachers; eight special education teachers; one special education bilingual teacher;

At D’Youville Porter, 98 percent of teachers are certified, and 5 percent of the teaching staff has
less than three years of experience. In the 2012—13 school year, no core classes were taught by
highly qualified teachers. The following table displays the distribution of teachers based on the
school’s approved APPR system.

Number of Instructional Staff identified as Highly Effective 17
Number of Instructional Staff identified as Effective 17
Number of Instructional Staff identified as Developing 2
Number of Instructional Staff identified as Ineffective 2
Number of Instructional Staff not identified 17
Number of Instructional Staff not covered under 3012¢ 7
Total Number of Instructional Staff 61

ii. Current School Staffing Profile

As identified during the systematic in-depth diagnostic school review, teacher practices at
D’Youville Porter reveal that teachers engage in practices that are aligned to CCLS with varied
levels of effective classroom instruction. Inconsistencies in the fidelity of lesson plans that
support rigor; alack of explicit instruction; and absence of complex, rigorous, and meaningful
activities that cognitively engage students impact the school. The review indicated a gap in the
school’s capacity to achieve greater outcomes for students, schoolwide aswell as within the
subgroups. Although there are examples of instructional best practices within certain classrooms,
greater schoolwide results are hampered by a lack of full school implementation of these
instructional practices across classrooms. Delivering instruction aligned with CCLS coupled with
accountability for follow-through is also needed as D’ Youville Porter teachers do not promote
the critical thinking skills necessary for rigorous intellectual productivity.

In order to meet the needs of our student population and SIG period goals, teachers must
demonstrate knowledge of effective instructional practices and strategies organized around
annual, unit, and daily lesson plans and promote high levels of student engagement and higher-
order thinking. Teachers must provide coherent, appropriately aligned CCLS-based instruction
that leads to multiple points of access, providing supports and extensions for all students to
achieve targeted goals. Teachers must collaborate with colleagues in grade-levelcontent-area
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meetings to ground their work in the anchor standards of the CCLS. Our teachers also must use
istructional strategies that stimulate deep levels of thinking and questioning In students through
the use of materials that contain high levels of text and content complexity and multiple
strategies to provide a wide variety of ways to engage n learning. Our teachers must be able to
conduct test/task-in-hand analysis and create a plan to reteach/adjust instruction on the basis of
that analysis of student progress. Teachers must have the skills to create a safe environment that
is responsive to students’ varied experiences, is tailored to the strengths and needs of all students,
and promotes high levels of student engagement. All staff must be able to use a variety of data
sources including screening, interim monitoring, and progress monitoring to inform lesson
planning, develop explicit teacher plans, and foster student participation.

iii. Characteristics and Core Compete ncies of Key Instructional Staff

Individual teachers have the largest single school effecton student performance. Documented
experience also indicates that individual teachers can effect rapid and dramatic student learning
improvements within their own classrooms. As BCSD transfers, recruits, and hires teachers, the
district will search for and develop teachers with unique characteristics and competencies
identified by Public Impact’s School Turnaround Teachers: Competencies for Success.' The four
competency clusters represent a consistent pattern of thinking, feeling, acting, and speaking that
are essential to teachers’ success in turning around DY ouville Porter, as follows:

e Driving for Results. This competency cluster is concerned with the teacher’s strong desire to
achieve outstanding student learning results and the task-oriented actions required for
success. Major actions include setting high goals for oneself and one’s students; making
persistent, well-planned efforts to achieve these goals despite barriers and resistance;
holding others accountable for doing their part to achieve success; and putting in extra

effort to ensure success when others fall short.

o Influencing for Results. This cluster is concerned with motivating others—students,
other school staff, and parents—and influencing their thinking and behavior to obtain
student learning results. Teachers in school improvement environments will use a variety
of influencing tactics—such as inspiring students who have become resistant and
apathetic from repeated failure, grasping and responding to unspoken student needs and
motivations, and simultaneously supporting and prodding colleagues to collaborate on the
path to schoolwide success—as the situation requires. The relationships teachers form are
for the purpose of influencing others to enhance student learning, not for the purpose of
personal bonding.

e Problem Solving. This cluster is concerned with a teacher’s approach to planning,
organizing, and delivering instruction. It includes analyzing data to determine student
learning needs and next steps; considering alternatives for materials, methods, and levels
of instruction; making clear, logical, step-by-step plans that both the teacher and students
can follow; and clarifying the connection between school learning goals and classroom

activity.

e Personal Effectiveness. This cluster is concerned with the teacher’s self-management of
emotions and personal beliefs that affect student learning. Major elements include

! public Impact. (2008). School turnaround teachers: Competencies forsuccess. Chapel Hill, NC: Author. Retrieved
from hitp://www.publicimpact.cony nublications/Turnaround_Teacher Competencies.pdf
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exhbiting self-control when faced with stressful, uncomfortable, and unfamiliar
situations; maintaining confidence in oneself and a willingness to keep improving despite
the many small failures that are likely to accompary such a challenging role; actively
embracing the constant changes needed to ensure student learning in a high-challenge,
high-change situation; and holding and maintaining a strong belief in the human potential
for learning and improvement, despite significant pressure to settle for less.

iv. Process for Hiring and Placing New Staff

Teachers selected as educators in a school improvement environment will demonstrate evidence
of maintaining a model classroom and will have knowledge and experience in using data to
inform instruction, planning instruction aligned with standards, and working with students from
diverse backgrounds.

Teachers who wish to transfer from another BCSD schoolto a school implementing a transformation
model within this SIG cohort will follow BCSD’s “Guidelines for Teacher Transfer and
Staffing.” This process is as follows: (1) the teacher submits a letter of voluntary transfer to the
chief academic officer, which results in Human Resources placing the teacher’s name on the
senjority list; (2) the supervisor or director notifies the teacher of the vacancy; (3) the school
principal consults the teacher’s personnel file (optional step); (4) the principal accepts or declines
the teacher. After the voluntary transfer process is complete, the principal will have the ability to
hire for positions that are still vacant based on transformation school needs.

BCSD follows established recruitment and hiring guidelines for instructional staff. Opportunities
to work with BCSD are posted on the district website, announced in local and national
publications, and advertised at recruitment fairs. From these efforts, a pool of qualified
candidates is created that is shared with school administrators when vacancies occur. Principals
and their teams have the opportunity to interview and recommend candidates who demonstrate
turnaround competencies. Additional notes about BCSD hiring guidelines include the followmng:

e The voluntary transfer process allows a teacher to pursue an override to a principal’s
decision not to accept him or her to fill a vacancy.

o Involuntary transfers are difficult unless documentation in the teacher’s file indicates that
the teacher’s performance is not a good fit for the school’s needs. The principal needs to
be clear and explicit about expectations for instructional staff at the school when the
principal and the teacher are engaged in the transfer conversation.
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F. Partnerships
i. Implementation Partners and Their Roles

To successfully implement this transformation plan, D’ Youville Porter has selected WestEd to
be the key partner and significantly bolster the school’s capacity to drive dramatic
transformation. As a transformation partner, WestEd team will work directly with the school
leadership and staff to identify, guide, organize, and ensure the successful implementation of
this plan so that all change efforts will be guided by research-based strategies shown to
significantly impact school improvement. WestEd staff work within the culture and context of
each school and district to leverage existing assets and address specific challenges.

The school selected WestEd for its demonstrated performance in impacting student achievement,
particularly ELLs and students with disabilities; implementing effective dual language programs;
teaching teachers how to engage students in more rigorous, cognitively demanding instruction;
guiding the full implementation of CCLS; targeting the needs of subgroups and removing any
barriers to learning; and providing effective professional development to teachers on engaging
parents and families. As identified by the systematic in-depth diagnostic school review, WestEd
will partner with D”Youville Porter to support the following:

Design and implementation of dual language program

Full implementation of CCLS and instructional shifts across all grades

Effective teaching strategies for ELLs and students with disabilities

Delivery of instruction at levels of cognitive demand

Unified approach to parent and family engagement

Customized, on-site instructional coaching

Higher expectations and results for all students

In addition to WestEd, D’ Youville Porter seeks to maximize existing local area Buffalo
partnerships. The following partners have existing relationships with the district and provide
services that are in alignment with the identified needs of D’Youville Porter:

e Say Yes Buffalo. Say Yes Buffalo is a collaborative effort that unites local Buffalo-area
nonprofits, corporations, colleges and universities, BCSD, and Say Yes to Education Inc.
in providing holistic, year-round support to all K-12 Buffalo school district students. In
support of Goal 3, the Say Yes facilitator partners with the parent facilitator to establish
an inviting Parent Room, inform and educate parents about the Parent Portal, and connect
families to community-based resources.

o Buffalo State University, D’Youville College, Canisius College, Medaille College.
D’ Youville Porter receives and supports preservice teachers from these Buffalo-area
colleges and universities. These partnerships provide an avenue for securing highly
effective teachers who are already knowledgeable of the needs of the school community.

e Kaledia Health. Facilitated by the school nurse and parent facilitator, Kaledia Health
offers dental and health referrals for D*Youville Porter students and families. As the
largest health care provider in Western New York, Kaledia services Buffalo and all of
Erie County.
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e Compeer. As detailed in the Needs Assessment, social-emotional supports are needed for
Tier 2 and 3 students and middle school bilingual students transitioning to monolingual
classrooms. D’ Youville Porter seeks to partner with Compeer, a volunteer service
organization that recruits, screens, and matches trained mentors with at-risk youth.
Mentoring programs are proven to have a positive impact on all youth, including
increases in student attendance and a decline in high school drop-out rates.

ii. Evidence of Partner Effectiveness
Please see Attachment C for the Evidence of Partner Effectiveness Chart.
iii. How External Partners Will Be Held Accountable for Performance

With the support of the Office of School Leadership and the Office of Strategic Alignment,
D’Youville Porter will develop and implement a monitoring and evaluation plan to ensure that
the external partner, school, and district all implement the key design elements of the SIG plan
with fidelity, work together, equally contribute to the partnership, meet goals, and build capacity.
The primary goal for this evaluation is to foster an environment of continuous improvement. The
data made available through evaluation will be used by the school, district, and provider to
review and renew—on an ongoing basis—the approaches used to improve student learning. The
primary question of the evaluation will be the following: Is adopting this provider’s services
helping the school make progress toward its goals, especially regarding student learning
outcomes? The formal and structured evaluation processes follow.

Project Plan. The school, district leadership, and partner(s) will work together to ensure that
their contractual agreements serve as effective vehicles to purchase and anchor partner services.
This process will focus on ensuring that the school’s needs are clearly articulated and that
services being requested from the provider are clearly defined. D’ Youville Porter also will work
with BCSD and the partner to create a project plan that outlines goals and objectives, expected
outcomes, activities, roles and responsibilities, timeline, and budget.

Measurable Outcomes. Accountability of our external partners is based on measurable
outcomes that lead to student achievement. The evaluation of the success of a provider’s services
will be embedded in, or aligned with, the accountability targets set forth in Attachment B.
Together, the school and partners will identify measurable outcomes that define success. These
will be the events, occurrences, or changes in conditions, behavior, or attitudes that indicate
progress toward intended goals. Outcomes are not activity based, such as “conduct five training
workshops.” In order to develop outcomes, the school and partner will work together to identify
what results are expected from partner activities.

Monitoring Meetings/Reports. Evaluation of a provider’s services should be ongoing, not
simply a once-a-year assessment of measurable outcomes. Ongoing evaluation and ongoing
communication regarding this evaluation are vital to ensuring that implementation and outcomes
are kept on track. This ongoing approach will prevent D*Youville Porter, the district, and our
provider(s) from potentially being surprised by a final evaluation that denotes unmet goals or
unsatisfactory services. Regular monitoring meetings and reports, provide an opportunity for all
parties to do the following:
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e Document and discuss the degree to which the planned services were delivered and
assess any variation to the implementation timeline, activities, and budget.

¢ Reflect on implementation successes and challenges, upcoming priorities, and impact.

e Conduct an analysis of relevant leading and lagging indicators from Attachment B for
which the services were intended to impact.

e Review supporting documentation to show additional evidence of progress.

e Determine course corrections if necessary.

In addition to these formal and structured processes for ensuring effective management of
provider services, D’ Youville Porter will use informal and organic methods to ensure effective
oversight of provider services. School-based oversight also may include assessing the timeliness
and accuracy of verbal and written communications with the provider, observing provider
service delivery techniques, and assessing the effectiveness and efficiency of work sessions and
meetings held with the provider. The school leader also will solicit informal feedback from
teachers, students, and families who have received services from the provider. The school will
make every effort to furnish the provider with feedback throughout the period of performance, so
that minor issues can be resolved and the risks of significant issues can be minimized.

District Contract Management and Oversight. Additional contract management and oversight
will be provided by BCSD. The district will designate one representative who will act as the
primary contact for this project. The representative will be responsible for ensuring clear and
effective communication among all parties, creating and managing contract documentation,
collaborating with the district Finance Office, and ensuring that all procurement rules and
regulations are followed. Throughout the course of the contract, the BCSD representative will
also be responsible for conferring with any and all parties as necessary to resolve unanticipated
issues or requirements that might occur during the course of the request for proposals. Each
district-level representative will create an end-of-year report that summarizes the provider
performance and documents any issues or areas for improvement. District and school leadership
will review these end-of-year reports and use this information to make decisions about extending
provider contracts.
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G. Organizational Plan
i. Management and Team Structures
Please see School-Level Organizational Chart
ii. Day-to-Day Operations

All adults are vital to the academic, personal, and social growth of students at D’ Youville Porter.
All voices should be heard, and all staff should contribute ideas regarding policy and whole-
school practices to create a productive school climate and culture. Decisions about policy and
practice are most effectively implemented when they are reached by consensus, rather than by
authority, compromise, or a traditional win-lose voting system. At the same time, it is not
efficient for all staff members to discuss every issue. For this reason, governance at school is
delegated and distributed. Smaller groups are responsible for different aspects of school
operations and improvement.

Administrative Team. The D*Youville Porter administrative team collaborates on whole-school
concerns and planning. In the 201415 school year, this team will include the principal and two
assistant principals. D Youville Porter leadership will be focused on the creation and support of a
professional learning community that concentrates on curriculum, instruction, and assessment as
the primary vehicles for improving student achievement and school culture. The administrative
team meets formally once per week, and informally every day. These meetings are used to
analyze and respond to student performance data and plan schoolwide interventions, monitor and
coordinate activities of all school teams, and monitor the implementation and effectiveness of the
SIG plan.

e Principal. The school principal is responsible for daily decision making; modeling and
monitoring the school’s mission and vision; and overseeing professional development,
curriculum, instruction, and data analysis. Major decisions will be made by the school
principal after considering recommendations of the school leadership team and then
implemented by instructional leaders. Recommendations from the school leadership team
to the school-based management team (SBMT) will be made by the school principal.

o Assistant Principal. The person in this position is responsible for curriculum, instruction,
and assessment, including teacher evaluations, professional development plans, teacher
improvement plans, team meetings, data analysis, and intervention planning. The
assistant principal also will oversee all behavior management and discipline concerns.

School Leadership Team. This team leads the development, implementation, and monitoring of
the school plan to improve the educational performance of all students through collaborative
participation in decision making. This team meets biweekly to review the leading indicators of
school improvement and to monitor progress toward targets set forth in Attachment B. The
responsibilities of the school leadership team include the following:

e Monitor the reform, progress, and implementation of the school’s vision.
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e Keep the lines of communication open between all sectors of the school, including staff,
students, families, the SBMT, and the larger community.

e Help to disseminate information throughout the building.

e Make recommendations to the principal for the major decisions of the school (i.e.,
culture, curriculum, data development, parental engagement, and professional
development).

Student Support Team. Members of this team include the guidance counselor, social worker,
psychologist, and Say Yes facilitator. Teachers and other staff may join on an ad hoc basis. This
team meets once per six-day cycle to review behavior, attendance, and progress-monitoring data.
Student support team responsibilities include the following:
e Provide families the appropriate services when students encounter academic, personal,
and social dilemmas.
Utilize the pre-referral process with an outside agency (e.g., for shelter, therapy).
Oversee the referral process for special education.
Write and implement individualized education programs (IEPs).
Monitor and regulate compliance.
Provide professional development/information to faculty that addresses the needs of the
special education population.
Develop and plan the social-emotional curricutum.
¢ Analyze student progress, and create intervention plans to meet students’ academic and
social-emotional needs.

e o o o o

Grade-Level Teams. Teachers of the same subject area or grade will meet twice per six-day
cycle, usually with an instructional coach. Meetings are led by the grade-level team leader.
Integrated co-teachers as well as ESL staft also are involved to ensure integrated instructional
strategies that meet all student needs. These teams will use data from common formative
assessments, student work, daily checks for understanding, and district benchmarks. The
responsibilities of grade-level teams include the following:

o Use protocols for discussion and peer observations.
e Develop curriculum within content area from grade to grade.

e Problem-solve around specific student issues that affect the success of the students in the
grade or share among pedagogues.

e Engage in lesson planning, lesson study, and map school curriculum within the content
area.

o Identify best practices within the content area.

Lead Multicultural Team. The lead multicultural team includes D*Youville Porter’s dual
language, bilingual, and ESL teachers; monolingual and special area teachers; instructional
coaches; support staff; school administrator; and a district representative from the Multilingual
Education Department. Supported by WestEd as the key partner, this team is tasked with
championing the improvement and refinement of instructional, environmental, and
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organizational factors related to a supportive multicultural learning environment that advances
biliteracy and bilingualism.

The team will focus on developing a plan for the creation of a multilingual ecology, including
the implementation of a dual language program and effective use of biliteracy strategies in the
classroom and throughout the school. A schedule of yearlong projects and activities will be
produced. Specitic responsibilities include the following:

* Developing an implementation plan to phase in dual language beginning in kindergarten
and Grade 1.

e Holding community meetings to inform and educate parents about dual language.
e Working to ensure appropriate placement of students.
¢ Promoting schoolwide events that promote multiculturalism.

e Meeting with appropriate grade-level teams one time per six-day cycle.
iii. APPR Plan

Under Education Law 3012-c, all probationary and contract teachers will be observed by the
principal or assistant principal who has been certified as a lead evaluator. Each teacher will be
observed a minimum of twice during the year, consisting of one unannounced classroom
observation and one announced observation, which will include a preconference and post-
conference. The observation plan and calendar will be developed to make sure all teachers are
receiving the right proportion of teacher observations and supports according to their needs. At
the start of the year, each principal will assign the assistant principal the teachers he or she will
be responsible for observing and evaluating.

Consistent with the New York State Metrics and Expectations, principals and other school
leaders will ensure that teachers implement the approved APPR to ensure that teachers have a
deep, reliable knowledge of how they are evaluated under the district’s APPR plan. Principals
will continue to develop their knowledge of the NYSUT Teacher Practice Rubric. The district’s
Three Big Rocks provide a leadership landscape whereby instructional leaders will be able to
effectively use all measures of student learning, observations, and other evidence to constantly
cultivate changes in teacher practice and develop schoolwide instructional strategies aligned to
key design elements of the school improvement plan.

No later than 10 days after the start of the school year, any teacher who received a composite
effectiveness score that results in a rating of Developing or Ineffective will be placed on a teacher
improvement plan. The teacher improvement plan is used to assist teachers in meeting district
expectations in one, but no more than three, of the annual professional performance review
criteria, which are aligned with the NYSUT Teacher Practice Rubric. The teacher improvement
plan will be jointly developed by the teacher and the principal.

Together, members of the administrative team will develop a weekly-monthly-yearly observation

calendar to guide the daily schedule. Administrators will systematically track action steps and
hold teachers accountable to implement recommendations. Specific goals for teacher success will
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be set, and progress toward the goals will be tracked. This will allow the principal and the chief
of school leadership, who evaluates the principal, to see trends in teacher strengths, challenges,
and recommendations throughout the year.

All teacher observations, student learning objectives approvals, and teacher improvement plans
will be housed in BCSD’s Professional Growth Data System. Teachers and building
administrators will use this collection of data as another platform for communication and
feedback between face-to-face sessions.

All principal observations and 60 points of other measure are based on the Interstate School
Leaders Licensure Consortium standards through multiple school visits by the chief of school
leadership, who have been certified in accordance with Commissioner Regulation 30-2.9. The
visits will include a structured review process of school documents and classroom visits. One of
the visits will be unannounced. The chief of school leadership also will keep a weekly-monthly-
yearly observation calendar, using a process similar to the principal’s calendar.

iv. Calendar of Events to Support APPR Implementation

Please see Full Calendar Schedule of Events for 2014-2015.
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H. Educational Plan
i. Curriculum

D’Youville Porter is committed to developing and implementing a highly engaging and rigorous
curriculum that challenges all students and increases instructional learning opportunities. BCSD
provides curriculum guides and supplements that are aligned to CCLS as well as CCLS
curricular exemplars and grade-specific instructional frameworks. These documents are intended
to guide teachers in Grades PK-8 as they plan, prepare, think, and reflect on instruction.

Although the district provides theses curricular materials, it is understood that D’Youville Porter
school leaders and teachers will be engaged in ongoing planning at a more granular level,
addressing the needs of the students in front of them. Knowing that Tier 1 core instruction must
be rigorous and aligned to CCLS, teachers will consider how to engage students in intellectually
demanding tasks and scaftold instruction using a gradual release of responsibility model.
Teachers also will differentiate during core instruction, targeting identified skills with flexible
groups of students.

As noted in the Needs Assessment, curricular materials for ELLs are lacking. To ensure that all
students have access to a rigorous curriculum and learning experiences that will adequately
prepare them for academic success, D’ Youville Porter will take the following steps:

e Provide time and support (i.c., materials, training, and guidance) for teachers to engage
in unit and lesson development this spring and summer. ESL and bilingual teachers will
align ESL, ELA, and native language arts (NLA) instruction to ensure that strong
literacy skills are developed in both English and Spanish.

e Determine a common format for guiding curricular documents, and ensure that these
address the following elements:

= CCLS content and skills to be addressed

= Alignment to the instructional shifts

= Time frames for instructional delivery

» Scaffolding strategies

« Differentiated instructional materials and methods to meet all students’ learning
needs, as well as modifications and adaptations to meet the needs of diverse
learners

« Formative and summative assessment tools

«  Consideration of Universal Design for Learning principles

« “Bridging” strategies for positive transfer of skills between the home language
and English

» Teaching for biliteracy

e Ensure alignment of interventions to CCLS and student learning needs within the
response to intervention (RTI) framework.

e Provide structured ongoing professional development for teachers and instructional staff
to inform their planning. This will include using regular meeting time to reflect on the
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effectiveness of curriculum delivery, monitoring data relevant to curriculum delivery,
and providing support and feedback to teachers.

e Provide time this summer for teams of teachers, specialists, and instructional leaders to
review the documents and to identify gaps and overlaps in coverage across grade levels
and within subject areas. This team will review student data and create intervention and
enrichment groups for ELA, NLA, and mathematics.

This development process will increase the availability of a consistent curriculum and associated
instructional programs, and will build teacher capacity to develop and implement CCLS-aligned
lessons that will develop students’ skills, concepts, and abilities across all grades.

Literacy/English Language Arts/ESL/Native Language Arts. D’Youville Porter will continue
to use EngageNY ELA modules that are aligned to CCLS, address the instructional shifts, and
allow for adaptation by teachers to be responsive to student learning needs. All ELA modules
include authentic reading materials. The FngageNY ELA modules will be supplemented by the
following:

e Grades K—6. Houghton Mifflin Harcourt’s Journeys Common Core. This program builds
a knowledge base to read increasingly complex text and uses cuiting-edge digital learning
tools. Senderos is the Spanish reading counterpart to Journeys. Senderos celebrates the
diversity all over Latin America and uses multicultural literature throughout the program.
As a parallel program to Journeys, it respects the Spanish language and leads the way
toward bilingualism.

e Grades 7-8. McDougal Littel’s The Language of Literature. Units of study are outlined
with the following components: Big Ideas, Required Readings, Suggested Readings, and
Supplemental Resources. All units of study include corresponding reading, writing, and
Jlanguage (vocabulary, grammar, usage and mechanics) strands. In addition, suggestions
for access for ELLs, interventions, and accelerations are clearly outlined.

o Grades 7-8 Native Language Arts. Santillana’s Siglo XXI. This authentic literature series
in Spanish will be supplemented with units of study aligned to CCLS and the bilingual
home language progressions.

e Grades K-8. Step Up to Writing will be the core writing curriculum. Step Up to Writing
provides research-validated, hands-on, multisensory writing strategies that build all
students® proficiency in multiple genres, including informational/expository, narrative,
personal narrative, and opinion. It is designed to meet the needs of ELLs and to support
the development of critical thinking, reading comprehension, listening, and speaking
skills. Implementing Step Up to Writing in Grades K-8 will create a common language
across grade levels and content areas.

Mathematics. D’ Youville Porter will continue to use EngageNY mathematics modules that are
aligned to CCLS, address the instructional shifts, and allow for adaptation by teachers to be
responsive to student learning needs. All mathematics modules offer an in-depth focus and high
expectations for mastery. The EngageNY modules in mathematics will be supplemented by the
following:
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o Grades K-5. Investigations. Supported by the New York State Common Core modules to
fill identified gaps, Investigations supports all children in understanding the fundamental
ideas of number and operations, geometry, data, measurement, and early algebra.
Investigations curriculum units focus on an area of content, in depth, providing 2 to 5%
weeks for students to develop and practice ideas across a variety of activities and contexts
that build on each other. The units are designed to engage all students, including
members of diverse cultural and language groups as well as students with a wide variety
of strengths, needs, and interests.

e Grades 6-8. Connected Mathematics 2 (CMP2). CMP2 provides students with an
investigative approach to learning mathematics by utilizing engaging interactive
problems. Because CMP?2 is problem based, the context will help students make sense of
mathematics, including the symbols and rules that capture the main ideas and strategies.
All students benefit from the workshop model where student discourse gives students a
deeper understanding of the main ideas and provides relevancy to the problem being
solved.

Current mathematics modules are available in English only. As a result, mathematics will be
taught in English in the bilingual program, with L1 (Spanish) used to support learning (i.e.,
preview/review).

English Language Learners. The dual language model provides instruction in two languages,
English and the “target language” (Spanish), to students who are native speakers of one of the
two languages. The goal of the dual language program is to develop full bilingual competency
(listening, speaking, reading, and writing) in both the limited-English-proficient/ELL students
and the English-proficient students. In addition, this program promotes positive cross-cultural
attitudes, behaviors, and skills that will enable all students to function in a global society. It is
considered to be the most effective model of bilingual education, according to researchers in the
field. Research reveals that dual language programs, when implemented in accordance with
research-based strategies and state guidelines, produce high levels of academic achievement,
biliteracy, bilingualism, and multicultural understandings.

In response to the Needs Assessment and in alignment with Goals 1 and 3, D’Youville Porter
will phase in a dual language program as part of the key design element. Following the modified
approach, the school will incorporate instruction in both languages per the grade-level
distributions shown in the following table. In partnership with WestEd, D’ Youville Porter will
develop a transition plan that addresses the specific needs of the school’s student population. As
such, D’Youville Porter will implement dual language in Pre-Kindergarten and Kindergarten in
the 2014—15 school year. Each year thereafter, another grade will be added to ensure program
efficacy and high levels of achievement for all students. Instruction in English will be 50 percent
and Spanish will be 50 percent. This will accelerate the biliteracy and bilingualism of young
ELLs. Research shows that providing a high-quality education for children before they turn age 5
yields significant long-term benefits. In alignment with Goals 1 and 3, the phase-in of dual
language will honor students’ pride for the language of their parents, sustain their cultural
heritage, and build meaningful bridges between home and school learning.

Percentage of English and Spanish Instruction by Grade Level
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50% Spanish 50% Spanish 50% Ssh 50% Spanish 50% Spanish

50% English 50% English 50% English 50% English 50% English

Dual language programs have three key components: instruction, family engagement, and
professional development. As the key partner, WestEd will provide professional development to
D’ Youville Porter staff this summer that addresses best practices in the phase-in of a dual
language program, effective instructional strategies for ELLs, and tools for collaborating with
both English- and Spanish-speaking families to boost student performance. The lead
multicultural team also will be created and include D’ Youville Porter’s dual language, bilingual
and ESL teachers, monolingual and special area teachers, instructional coach, support staff,
administrator, and a representative from the district Multilingual Education Department.
Supported by WestEd, this team will focus on developing a plan for the creation of a
multilingual ecology, including the implementation of a dual language program, effective use of
biliteracy strategies in the classroom and throughout the school, and a yearlong schedule of
projects and activities that engage all students in the celebration of cultures.

A focus on Sheltered Instruction Observation Protocol (SIOP) strategies in Grades 2-8 will
support ELLs as the dual language program is phased in throughout the school. Research shows
that when teachers fully implement the SIOP model, academic performance improves for ELLs
as well as all students. The SIOP model is a research-based and validated model of sheltered
instruction. In addition, D’ Youville Porter will develop project-based learning units of study in
the middle school curriculum as a means to assimilate both cultures and engage students in
meaningful, rigorous activities and to support STOP by building background knowledge.
Research shows that ELLs thrive in project-based learning experiences because projects offer
them new opportunities to collaborate with others, develop academic vocabularies through
conversation, use their cultural strengths, and accelerate their language acquisition through an
authentic presentation of understanding in either oral or written language. These projects also
add relevance to school curricula and build meaningful bridges from home learning to school
learning, a need identified in the D’ Youville Porter Needs Assessment.

Additional professional development in biliteracy and the creation of a multilingual ecology will
be sought through a partnership with the City University of New York—-New York State Initiative
on Emergent Bilinguals (CUNY-NYSIEB). D’Youville Porter has initiated the process to apply
for this grant. Visits to other dual language schools and book studies will further support these
efforts.

ii. Instruction

As identified during the systematic in-depth diagnostic school review, teacher practices at
D’Youville Porter do not promote the critical thinking skills necessary for rigorous intellectual
productivity as defined in CCLS. In partnership with WestEd, our goal is to improve instruction
to reflect the shifts required by CCLS and provide explicit instruction. The following core
actions will be used to guide planning and observable instructional practice:

e Focus each lesson on a high-quality text (or multiple texts).
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e Spend the majority of lessons reading, speaking, listening, and/or writing about a text or
texts.

Employ questions and tasks that are text dependent and text specific.

Sequence questions to guide students in delving deeper into text and graphics.

Provide all students with opportunities to engage in the work of the lesson.

Provide students with opportunities for student conversations and tasks where they are

encouraged to talk about each other’s thinking.

e Ensure that instruction and materials explicitly and systematically provide all students
with the opportunity to master foundational skills in ELA, or content of the lesson in
mathematics.

e Use explanations, representations, and/or examples to make the mathematics of the
lesson explicit.

e Provide time for students to work with and practice grade-level problems and exercises
(mathematics).

e Provide all students with opportunities to exhibit mathematical practices in connection

with the content of the lesson.

e © & @

Teachers will purposefully incorporate these strategies into daily lesson plans, receiving timely
and actionable feedback from instructional leaders to optimize usage. Teachers also will be
supported in this endeavor by instructional coaches.

Sheltered Instruction Observation Protocol (SIOP) Model. Research shows that when
teachers fully implement the SIOP model, academic performance improves for ELLs as well as
all students. The SIOP model consists of eight interrelated components: lesson preparation,
building background, comprehensible input, strategies, interaction, practice/application, lesson
delivery, and review/assessment. SIOP includes specitic lesson planning and instructional
delivery suggestions and teacher observation protocols. The SIOP lesson plan components that
will guide our instructional sequence are as follows:

Motivation, preknowledge activation

Modeling of new content

Practices scaffolded from intense to minimal guidance

Review of content by students

Postlesson assessment of objectives

Extension/homework

o o o @ o O

English as a Second Language (ESL). The ESL teacher’s primary responsibility is to develop
literacy skills in listening, speaking, reading, and writing, following the New York State CCLS.
We will provide students with maximum exposure to the core curriculum. Grouping students by
proficiency levels within a grade allows for the ESL teacher to push-in during the literacy block
to provide added supports and modifications through ESL and sheltered English techniques.
While the classroom teacher focuses on the content objective, the ESL teacher focuses on the
language objective. Although New York does not require ELA instruction for limited-English-
proficient and ELL students until they reach the advanced level of proficiency, research and best
practice reveal that the sooner they are engaged in the general curriculum, the greater chance

they have to succeed. In addition, the home language will be used strategically to enhance
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second language learning by building on the language skills students possess and promoting
biliteracy.

ESL instruction will use a push-in model of instructional support. All ESL teachers will work
within the classrooms during literacy and/or content instruction and will work with small groups
to develop foundational skills as needed during the differentiated periods.

Pull-out for targeted skills instruction, acculturation, and supplementing the general curriculum
will be done during the differentiated periods of the literacy block. Ideally, the ESL teacher will
work with no more than two classrooms, spending half the morning with one and half with the
other. The afternoon will be similarly divided. Scheduling will be done with the needs of the
students in mind, so that literacy blocks are staggered to facilitate the ESL teacher working with
more than one class and to maximize the availability of support staff.

The ESL programs will be used as a supplement to enhance skill development in listening,
speaking, reading, and writing in English. ESL is a Tier 1 instructional program in the RTI
model. District literacy interventions will not replace ESL instruction.

iii.  Use of Time
See attachment S3- Sample Daily Class Schedule

Use of time is balanced among four priorities: making every minute of the school day count,
more time for teachers to collaborate to improve instruction and address student learning needs,
individualized learning time and instruction focused on specific student needs, and academic and
global enrichment programming before and after school and during the summer.

Making Every Minute Count. To successfully increase time for high-quality academic
instruction, D’ Youville Porter will maximize time for learning and eliminate unproductive time
in the schedule. All teachers will develop and implement classroom management plans that
articulate routines and procedures, including passing out and collecting papers, dividing into
groups, entering and exiting the classroom, and other such procedures intended to create a
classroom environment conducive to learning while ensuring students remain on task.
Observations and walk-throughs will monitor whole-school implementation.

More Time for Teachers to Collaborate to Improve Instruction and Address Student
Learning Needs. Building teacher skills takes time; the hard work of refining lesson plans,
analyzing student data to identify areas of need, and sharing instructional strategies requires that
teachers and instructional leaders have sufficient time to meet and work together. D’ Youville
Porter grade-level teams will meet twice per six-day cycle and one hour before school twice per
six-day cycle, which is voluntary and compensated. Faculty will review weekly formative,
summative, and benchmark assessment data to identify students who need additional support.
Faculty also will meet with intervention staff to work to solve problems around how to support
struggling students, strengthen and tailor instruction to student needs, plan small-group lessons,
or assign afterschool supports. In alignment with Goal 1, middle school teachers will also use
this time to develop and refine project-based learning units and strategies.

Individualized Learning Time and Instruction Focused on Specific Student Needs.
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Small-group ELA and mathematics groups will be added to the weekly schedule in all grades.
These groups will target specific skills for which students need additional support. Students will
be grouped with peers who have similar needs based on formative, summative, and benchmark
assessments. This strategic schedule enables teachers to move students into or out of academic
interventions easily, based on how they perform at any time during the year. Students excelling
in ELA or mathematics will be provided with enrichment during small-group instruction.

Academic and Global Enrichment Programming Before and After School and During the
Summer. D’ Youville Porter will restructure the afterschool programming to ensure targeted
interventions are in place for all students as identified by formative and summative assessments.
In addition, a designated curriculum aligned to CCLS will be followed for both small-group
interventions and enrichment programming.

Summer School. D’Youville Porter will implement an engaging summer school program that
builds essential academic knowledge and skills in morning sessions and provides high-interest
recreation and enrichment activities in the afternoon. Summer school is not currently offered to
D’ Youville Porter students. The use of the SIG grant funds will allow D’ Youville Porter to
provide a cohesive expanded school year to all of its students using the following strategies:

e Increase the duration, intensity, and scope of the traditional summer school model to a
comprehensive, research-based model that makes summer an essential component of the
school improvement strategy.

e Change the focus from narrow remediation and test preparation to a blended approach
of both academic learning and enrichment activities that provide hands-on, engaging
programming that fosters critical 21st century skills, including collaboration, innovation,
creativity, communication, and data analysis, and a focus on study skills and time
management for Grades 7-8.

e D’Youville Porter will extend the best practices of our literacy and mathematics
programs, so the summer program aligns to what we believe works best for struggling
students. Both reading and mathematics will use a number of resources including
educational technology.

e Assessment data will be used to track and measure our impact.

e Strengthen and expand partnerships with community-based organizations and public
agencies that provide summer activities to align and leverage existing resources,
identify and meet gaps in service, improve program quality, and develop shared outcomes
for summer success.

e Include strategies to improve student attendance and engagement by providing healthy
food, field trips, recreation, electives, attendance policies, and comprehensive supports.

e Target key transition periods such as the summers before kindergarten, middle school,
and high school to ensure students are prepared for success in new environments.
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iv.  Data-Driven Instruction and Inquiry

D’Youville Porter is committed to employing an approach to data use that is comprehensive,
timely, cyclical, and student centered. As noted in the Needs Assessment, to more fully integrate
CCLS, D’Youville Porter teachers must have effective systems to track students’ prior
knowledge, emerging understanding, misunderstandings, and accomplishments. Teachers and
students will need to broaden their skill sets in assessment in order to shift from assessment
systems that rely solely on summative assessments, questions with single answers, and multiple-
choice questions to those that emphasize learning as conceptual, dynamic, and embedded in
context. This change in approach is a high-leverage competency of focus.

D’Youville Porter is currently in the initial stages of implementing data-driven instructional
processes. A data room offers resources and training binders for teachers and serves as the
location for all grade-level meetings to ensure data is foremost in the dialogue. Through this
transformation plan, D’Youville Porter teachers will grow increasingly more effective in
analyzing assessment data to monitor student progress and in making timely adjustments to their
instructional plans to increase learning.

To guide this process, D’ Youville Porter School 3 utilizes The Data Coach’s Guide to Improving
Learning for All Students: Unleashing the Power of Collaborative Inquiry (2008). The model
includes the following four phases: Predict, Go Visual, Observe, and Infer/Question. Through
this structured data analysis process, teachers will create a plan for addressing the standards and
skills not mastered by the whole class, groups of students, and individual students. This plan will
delineate the standards and skills that must be retaught to the whole class, the skills that will be
addressed through small-group instruction, and the individual students who require placement in
intervention programs, as outlined in the schoolwide RTI framework. An annual review of
student data will occur in June, and proposed intervention groups will be developed in the
summer. Data for ELLs will include data points currently used for monolingual students and
additional data from Supera, NYSITELL, NYSESLAT, IDEL, and HMH Senderos progress
monitoring.

Common interim assessments, based on CCLS and aligned to the curriculum, will be developed
and implemented by D’Youville Porter teachers. Through the ongoing analysis of these
assessment results, teachers will identify strengths, weaknesses, and gaps by standard and skill.
Deep analysis will require that teachers identify not only what students did not learn but why
they did not learn it. Structured and protected time will be used by grade-level teams to review
data, develop responsive instructional plans and interventions, and create ongoing feedback
loops. See S4-Schedule for Administering Common Interim Assessments.

i. Student Support

D’Youville Porter’s schoolwide framework for providing academic, social-emotional, and
student support to the whole school population includes the following components:
e The use of a schoolwide (universal) screening assessment to identify students at risk for
poor learning outcomes
e A multitier intervention program and strategies that increase in levels of intensity
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» Frequent and ongoing progress monitoring to determine student progress and program
efficacy

e A team structure to organize and analyze student performance using progress-monitoring
data

Student support teams (SSTs) and grade-level professional learning community teams serve as
the major systems for the identification of students at risk for academic failure, disengagement or
dropout, and health issues. Working together, grade-level teachers analyze data and identify
groups of students and individual students who are not meeting benchmark goals. Students are
placed into intervention programs designed to address skill deficits in both ELA and math.

Currently, the SST uses disaggregated behavior and discipline data from the Student Monitoring
Systems to identify students not responding to universal schoolwide behavior supports and
assigns them to group or individualized supports. Check In Check Out is used as the secondary
support. The tertiary level of support begins with a functional behavior assessment and concludes
with an individualized behavior plan.

Because the effectiveness of past interventions is unclear, moving forward, all intervention data
will be tracked and monitored. Student academic and PBIS data will be analyzed regularly to
monitor student progress, reassign students to appropriate groups, determine the effectiveness of
the interventions, and provide feedback to instructional staff. In so doing, D’ Youville Porter will
ensure that students receive the supports they need to sustain both personal and academic
achievement.

ii. School Climate and Discipline

D’ Youville Porter is committed to ensuring a safe and supportive learning environment. As
noted in the Needs Assessment, the suspension rates in 2012-1 3 decreased from 142 short-term
suspensions to 60, and long-term suspensions decreased from 16 to 7. PBIS is in place
schoolwide, and Check In Check Out and “lunch bunch” groups have been implemented for Tier
7 students. The SST, when it is fully staffed, also will play a more effective role in providing
secondary and tertiary supports to students for whom universal supports are not sufficient.

Although these efforts are moving D’ Youville Porter in the right direction, the school
understands that building a supportive learning environment is not only about disciplining
students, but also building relationships with and setting high expectations for them and taking
fair and consistent action. All schoolwide positive behavior and intervention programs will
include the following:

e An instructional component for teaching students self-control and social-skill strategies

e Links between individual classroom management strategies and the schoolwide
behavioral support system

e Regular and systematic collection and use of data regarding discipline and school climate
to guide decision making
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e Deliberate professional development that builds adult capacity to facilitate learning

experiences and to manage classrooms in a way that results in a safe and healthy
environment conducive to learning

Of importance, students with disabilities and ELLs will be held to the same universal behavior
expectations. Too often, schools lower standards and expectations for students rather than
applying individualized and tiered supports designed to address behaviors that may be a
manifestation of a student’s disability. In addition, as noted in the Needs Assessment, a robust
transition program will be developed to support ELLs in the middle grades. D”Youville Porter
will partner with Compeer, a national mentorship program local to Buffalo, to provide

community mentors for students in Grades 6-—8. Community mentors will support ELLs during
this critical time and help ease the transition to middle school, and later to high school.

Students who do not respond to universal programs and supports will receive a functional
behavioral assessment to identify the antecedent, behavior, and consequences that may impede
response to expectations. Individualized behavior plans will be developed. Teachers will use
effective universal classroom management practices for all students and then determine which
students need additional support and more individualized interventions that incorporate
strategies, modifications, and needs for a student’s individualized education program.

iii. Parent and Community Engagement

In alignment with Goal 3, D’Youville Porter will develop a consistent and unified approach to
family involvement through an organized and deliberate effort to reach all parents and families
and to encourage them to engage with the school in ways that meet their needs and support high
expectations for all students. Sustainable parent and community involvement is an integral part

of increasing students’ personal and academic success.

National trends suggest that ELLs and families experience increasing isolation, separated by
language, ethnicity, and socioeconomic status. Far too often, a lack of parental involvement is
assumed to mean that ELL families do not value education. D”Youville Porter teachers and staff
want to connect with families, partner with cultural leaders in the community, and build
meaningful bridges between home and school learning.

In partnership with WestEd, D’ Youville Porter teachers will engage in professional development
that supports them in engaging parents in the educational process. Best practices for family and
community engagement in high-functioning schools that yielded significant gains in student
achievement will be shared and implemented. As noted in the Needs Assessment, understanding
the paradigm shift in family engagement practices from fundraising, volunteering, and “random
acts of involvement” to a shared responsibility for student achievement is essential.

D’ Youville Porter will prioritize the following high-leverage strategies to overcome isolation,
honor cultural differences, and increase shared responsibility between family, school, and
community:

e Survey parents at the beginning of the school year to determine the best way to
disseminate information to them, to receive their feedback, and to determine how the
school can assist them so that they can better support their children.
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e Use varied forms of communication, including increasing the use of technology to keep
parents and families informed about the school community and their children’s progress.

e Further develop and enhance the Parent Room, to offer weekly activities, facilitated by
the parent facilitator, that provide multiple opportunities and access points for parents to
interface with the instructional program and to provide feedback to the school.

e Provide staff or services that can communicate with parents in native languages that may

be spoken by parents at the school, and provide written communication in major
Janguages.

e Bilingual Say Yes Facilitator. In partnership with Say Yes to Education Inc., the on-site
D’ Youville Porter bilingual Say Yes facilitator serves as a liaison between school and
families, offering access to heaith, social«emotional, legal, and financial services.

e Engage more parents in the Parent Teacher Organization (PTO). Commiitted to helping
parent leaders make schools successful, an expanded PTO will focus on D’Youville
Porter’s communication processes, shared decision making, and recruitment of new
families to the PTO.

e Host activities that meet the needs of students, parents, families, and the community at
large. Activities may include academic or social celebrations, literacy or mathematics
events, or training for parents and community members by a partner organization (€.g.,
parenting classes, extracurricular activities, or job and skills training). Identifying and
inviting cultural leaders and role models in the community to participate will further
these efforts. Collaboration with D*Youville College also will lead to more engaging and
participatory Mathematics and Literacy Nights.

e Professional development with building and sustaining parent partnerships. D’Youville
Porter will contract district staff to offer professional development with building
sustainable parent partnerships. Parents also will be invited into classrooms to volunteer
and observe students to model the relationship and partnership between teacher and
parent. This will serve to reinforce appropriate student behaviors and support academic
achievement.
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1. Training, Support, and Professional Development
i. School Involvement in Development of Plan

In alignment with Goal 2 of this transformation plan, D’ Youville Porter teachers are committed
to continuously learning and growing through job-embedded, building-level, and evidence-based
professional development. A team of D’ Youville Porter leaders and district staff collaborated to
develop a building-level plan. In alignment with Goal 2, D’ Youville Porter selected WestEd as
its key partner. After multiple vendors presented to SIG schools in January 2014, WestEd was
chosen for its demonstrated performance in impacting student achievement, particularly ELLs
and students with disabilities; implementing effective dual language programs; teaching teachers
how to engage students in more rigorous, cognitively demanding instruction; guiding the full

implementation of CCLS; targeting the needs of subgroups and removing barriers to learning;

and providing cffective professional development to teachers on engaging parents and families.

D’Youville Porter’s professional development plan demonstrates the commitment of both the
school and the district to ensure that every teacher experiences high-quality professional learning
so that every student achieves his or her highest potential. Professional development is the
pathway to exemplary teacher and student learning.

ii. Implementation Period
See Implementation Period Chart

Schools will build their capacity to design and deliver professional development at the school
site, based on their unique needs. This will include observing other teachers teaching, being
observed and receiving feedback, examining student data, planning lessons with colleagues,
being coached by a WestEd or school-based instructional coach, and/or reading journals and
educational articles. In alignment with Goal 2, various organizations will provide support to

D’ Youville Porter during the grant’s implementation period. These organizations have a proven
track record of building the capacity of district- and school-level staff to improve instructional

practices, systems, and operational structures, as well as student learning outcomes.

WestEd. As a transformation partner, WestEd will work directly with D’Youville Porter
leadership and staff to provide research-based strategies shown to significantly impact school
improvement. Supported by the WestEd National Center on School Turnaround, a research and
dissemination center funded by the U.S. Department of Education, WestEd staff members offer
combined experience as practitioners and action researchers who have a strong understanding of
what works in schools. Together with school leaders and staff, the WestEd team will bridge the
gap between research and practice. As identified by the systematic in-depth diagnostic school
review, WestEd will partner with D’ Youville Porter to support the following:

e Design and implementation of dual language program
Full implementation of CCLS and instructional shifts across all grades
Effective teaching strategies for ELLs and students with disabilities
Delivery of instruction at levels of cognitive demand
Culturally and linguistically responsive teaching strategies

e o o o
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o Customized on-site instructional coaching
e Higher expectations and results for all students

SIOP Model. The SIOP model is a research-based and validated instructional model that has
been proven effective in addressing the academic needs of English learners throughout the
United States and the cognitive engagement of all learners. The SIOP team works closely with
teachers, instructional coaches, school leaders, and paraprofessionals or teacher aides as they
learn to plan, implement, and support instruction using the SIOP model. In a series of workshops
throughout the year, all teachers and staff will learn about and practice the eight components of
the SIOP model by engaging in a variety of instructional activities. They will plan and
implement lessons, reflect on their experiences, and refine their instructional practices using the
SIOP model. Instructional coaches will develop their knowledge of the SIOP model and learn
ways to guide and support others who are developing SIOP expertise.

Sopris Learning. As part of the Cambium Learning Group, Sopris Learning offers professional
development for Step Up to Writing, the writing curriculum for Grades K-8. Step Up to Writing
is a research-validated, hands-on, multisensory writing program that builds students’ proficiency
in multiple genres, including informational/expository, narrative, personal narrative, and opinion.
The Step Up to Writing strategies also foster the development of essential skills in critical
thinking, reading comprehension, listening, speaking, and content-area learning. Professional
development will deepen schoolwide implementation, help to build a common language across
grade levels and content areas, and provide modeling and coaching support.

Professional Learning Communities (PLCs). PLCs at School 3 will collaborate to analyze
their practice and discuss new strategies and tactics, testing them in the classroom and reporting
the results to each other. PLCs support instructional improvement, systematic data use, and a
school culture focused on continuous improvement. In so doing, PLCs redress teacher isolation,
create shared teacher responsibility for all students, and expose teachers to instructional

strategies or knowledge they did not have access to previously.

Instructional Coaching. Instructional coaching will be the main vehicle for developing the
proficiency of all teachers in a set of high-leverage instructional and classroom management
skills and supporting and sustaining these skills through focused observations, actionable
feedback, and differentiated follow-up and support activities such as co-planning and modeling
of lessons. The instructional coach observes and coaches targeted groups of teachers and also
facilitates grade-level teams, common planning time, and ongoing professional development.

iii. Evaluation Plan

Evaluation planning will be an integral part of professional development planning. In
collaboration with BCSD staff, school leaders, and professional development providers, the
principal will ensure that professional development, training, and support are closely aligned to
the school improvement goals and strategies. Specific professional learning outcomes and related
indicators, along with the expected outcomes in student learning and related indicators, will be
identified prior to each professional learning activity. Interim outcomes, indicators, and
benchmarks include the following: teacher perception, new knowledge and skills, changes in
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school organization and culture, and changes in student learning. Evaluations of training,
support, and professional development will focus on the following three questions:

¢ Did the professional development take place as planned?
e What were teachers’ perceptions of the professional development?

e Did the professional development achieve the intended outcomes?

D’Youville Porter will analyze professional development outcome data, reflect on
implementation fidelity, and determine necessary midcourse corrections to ensure that
professional development is on track to supporting identified school improvement goals. Each
month the school will reflect on the SIG plan goals and objectives alongside relevant, up-to-date
school data. Rigorous, ongoing evaluations will help refine training, support, and professional
development programs in several ways:
In order to adequately assess the effectiveness of the planned training, support, and professional
development, data collected on professional learning implementation will include careful record
keeping and the following quantitative and qualitative data sources:
e Sign-in sheets to track teacher participation
e Activity logs to track follow-up support for individual teachers and groups of teachers
e Activity logs noting the frequency and the duration of weekly observations and feedback
on the classroom application of new instructional strategies, as well as their substantive
focus
e Surveys and evaluation forms to gauge teacher perception and whether teachers are likely
to apply new knowledge and skills in their professional practice
e An analysis of benchmark assessments, common formative assessments, daily formative
assessments, and student work

Page 86 of 347 Buffalo CSD #03




£0# (SO oleyng L¥e Jo /g8 obed

BAI1BULIC) UOUHLIOD ‘SIUBWISSISSE
yJeulyouaq Jo sishjeue uy

92132¢e4d |euoissajoud

H13YI Ul S|iYS pue a3paimouy mau
Aidde 03 Aj9y| 24e si8ydeal taylsum
pue uolidadiad Jaydealadned

03 SULI0} uoj3en|eas pue sAaains

SNJ04 SAIURISGNS 118
SE {jam se ‘$31391.J1S |BUOIIONLISY
Mau Jo uotiedldde woousse|

331 UO YIBgpaa) pue SUOIIBAIDSCO
AP@3m Jo uoneinp ay3 pue
Aouanbauy ay3 Buiiou s80] AJAIDY

Jo uotiejuswaidw pue uol3d3|as-
si19yoeas Suowe

WISI931UDSqE JO S91.1 JIOMO| pue ‘Bjeiow
Jay 381y ‘uoiIdeSIeS JBYdeal 3o -
sdnoJ3qgns Juapnis

uaamiaqsdes JUaLWBABIYIE 13)jBILIS-
suied ojwapede pasealdu|-
Wisiaa]udsqe JUSPN1s JO S91ed JaMOT-
sisAjeue eiep 8uiloayal

sue|d SUDSS3| ‘SIUBWISSISSE DAIIBUIO)
UOWILIOD JO UOIIBJISIUILUPE SUIMO||0f
sue|d uorjoe {asn elep paseatdu|-
9400 UowWwWo) ay3 o) uswusdie

pUR SIUBWINJOP JBjNJLIIND SUIpino-

|edioutid

jedidulld JueISISSY

yoeo)
|EUO1IONIISU| PASEq-[00YdS

SaIUUNWIWO)
Suiusea jeuoissajoud

¥4OM JUBPNIS PUB ‘SIUBISSISSE
BAI3BUWLIOJ AjlBD ‘SIUDLLISSISSE
SAI3BULIO} UOLULIOD ‘SIUDWISSISSE
¥Jewyouaq Jo sisAjeue uy

a2130e4d jeuoissajoud

J13Y31 Ul sipis pue a8pajmouy mau
Aldde 03 Ajayi a4e saaydeal Jaylaym
pue uoizdadiad saydeal adnes

01 SULI0J UOi1eN|eAd pue sABAINS

SNJ04 DAIIUEISANS 41943
SE ||2M SB ‘s31891841S |BeUDIONIISUI
Ma3U Jo uoiiedljdde woousse|d

3Y1 UO ¥Oeqpas) pue SUo11eAIas|o
Apj2am JO uoljeinp ay3 pue
Aduanbayy ayl Supzou s80j AUAIOY

a2130e4d Buiyoesl syl jo soadse

jje uj Asejdwaxa awo29q Jaydea |-
‘looyos 8yl

Ul SI3UIED] ||B JO S||DiS puUE 28pajmouy
ay1 Suidojanap Ag sduewloyiad

[00Y3s panoidll $910W0.d-

s1ayoeay

[|B 40} 8ouspuadapul jaydeal 3jowo.d-

2€0)) |RUOIIONIISU| PIISIM

yoeo)
|BUOI1IMNIISU} |2AB]-1211151Q

yoeo)
|euoI1oNIISU| Paseq-jooyds

Suilyoeo) jeuoizoniisul

sjuaAzjuawdojanag
pauodai pue pazAjeue ag Asaniaq 104 9|qisuodsay |EUOISSaj0id pue
[I!m sawo23InQ YaIym Aq poyisin aWwoNQ 3| qelnseajp palisag uonezjuedig/iuady oynads | Jioddns ‘Bujuies) pauueld

juswdojaAa(] |euoIssa 0.d pue ‘boddng ‘Sujules] — Jey) porad uonejuswajdwi-g |0oyas




£0# ASO ofeyng L¥e Jo 88 abed

s4ayaea} Jo sdnosd
pue siayaea} |enplalpul 1o} yoddns
dn-mojjo} ey 01 80| AHAIDY

uonediied
13yoea}NIRI] 03 5I33YS U-UBIS

sishjeue eyep Su13a|4d4

suejd SUOSS3| ‘SIUBUWISSISSE DAIIBLLIOY
UOWWIOD JO UOI3eISIuiWLpE SUIMOYIO}
suejd uoioe (3sn elep paseasoul-
3107 UOWIWIOD 3Y3 01 JudWu e

pUE SIU3WNJ0P Je[Ndiind 3ulping-

Suniim o1 dn dais

Suiusea suidos

IOM JUIPNIS PUB ‘SJUDWISSISSE
aAeULIO AjlBP ‘SIUDWISSBSSE
3AI}BULIO) UOWILIOD ‘SIUDWSSasse
»1eWYDUG JO SisAjeue Uy

aa130e4d |euoissajoid

213Y31 Ul S}{{s pue 28pa|mouy mau
Aidde 03 Ajay)j aJe s1aydealayiaym
pue uoiidadsad Jayseal a3ne3

01 SW.O0J UOI}EN|BAD pUB SABAINS

SND0J BAIIUEISONS J1aYl
se |jom se ‘sa13a1ells |euoldonaisul
Mau jo uoledjdde WooJssepd

U3 UO 30BgPaI3} PUE SUOIIBAISS]O
Apjaam jo uoneinp ayi pue
Aouanbauy ay3 Buniou s80] ANAIDY

sJayoeal Jo sdnoud

Sujuiea| JUapNIS Ul saBueYd

pue a2110e4d Jayde3] Ul SaZueyd-

sjeod Buiuaes)

JO1BINP3 PUE JUSPNIS 3As1YdE 0}
5913918435 PasSed-3dUSPIAd 91eudosdde
j0 uojjejuaWR|dwl pue UOoI3d3|3s-
spaau adendue|

uapnis pue sisAjeue eiep undsyal

|020304d UONBAIBSAO
uoIPNIISU| PRISYBYS

puesiaydesl {ENPIAIpU} 1O} poddns mcm_n_ U055 [SIUBLISSISSE aAllBuLIO) yoeo)
dn-mojjo}3oesy 01 530] ANAIDY UOWIWIOD JO UOIRIISIUILIPE BUIMO]|04 |BUOIIONLISU| [9A3]-3014351]
suejd uoj1oe 3sn elep paseaoul-
sdoysyiom 4O1S Ul uoledidiyied
Asanijap pue Bujuueld uossa| o syoadse yoeo)
19yoea}}IRI} 01 5333YS U-UBIS
jle utAJejdwaxe awodag s43ydea | - |BuUOI3INIISU| PAseq-jooyds
sjeod Buiuies|
}JOM JUIPNIS PUB ‘SIUBLISSASSE 1032INPO PUB JUIPNIS dABIYIE 03
2A11BLLIOY Ajlep ‘SIUDWISSISSE s91891R115 PIsSRY-IIUIPIAS ojeldosdde
sjuaAzjuawdojanaqg
payodas pue pazAjeueaq Asanyaq 10} 3jqisuodsay |BUOISS3)0id pue

1M $3W02IN0 YAIYM Aq POYIAN

awo731n0 3|qeinseay palisag uonyeziuediQ/iuady ayads | 4oddng ‘Sujuies) pauueld

juawdojaAl( |euolISSajo.id pue ‘yoddng

‘Sujues ] — YY) POLIag uoieIuAWR| dw| -E|00YIS



£0# 4SO Oleyng e J0 68 abed

Siipfs pue a3pamouy
sJayoea} jo sdnoJss
M3U P3J21SBW SI3YDEd] J3YISUM- salpgesiq yum
puesiayoea} (enpialpul Joj oddns
dn-mojjoy ey 03 $50] AU pauueid Sjuapn3s pue siaulea
o se aoe|d 001S311AIE B JOYIBYM- a8enSueq ysy8u3 Jo4
uotiedpiyied sayAlloe Suiuies) uopngsulpased-ylieasay
Jayoeaddel} 03 5193ys ul-udis |euoISSaj04d YUM UOIIOR)SIIES JaYOR | - PIISOM
HJOM JUBPNIS PUB ‘SIUBWSSISSE
aAIIBULIOJ Ajlep ‘SluBLUSSasSe
SAIIBULIOS UOWIWIOD ‘STUBLISSasse Sujues] JUBPN3s Ul saBuERYD
Yewiyouaq 4o sishieue uy pue do130e4d Jayoeay ui sagueyd-
9o11oesd jeuolssajoud ainyno [euoiieziuedlo Ui sagueyd-
11343 Ul S||DiS pue 23pajmouy mau S|ipfs pue a3pajmouy
Ajdde 031 Ajoy1| a1 s13yoea1 JayIaym MU paJalisew siaydeal Jaylaym-
pue uoiydadiad Jayoeal agnes pauuejd anyisujasensuejeng
01 SULI0} UolIen|RAS pue SABAINS se aoejd 4001 Sal1IAII0E BY] JBYISUM-
sallAioe Sujuaes)
s18y2e3} JO sdno.J3 {euolssajo.d YIM UOIIOR)SIIES Jayded] -
puesJaydea} [enpiaipul Joj 1oddns
dn-mojjo}yaeJ3 01 $30] AUANDY ABojooa jeunanonu
uisiayoeal g-) ||k jo uonedidijied pue
uotiedpipted 1-) Suiuuigaq uies8oad 98enBuej jenp
13yoea1)}oerI} 015193ys ul-usis Jo ui aseyd Joy uejd uoyejuawaldu- P3I1SOM
%JOM JUBPNIS PUB ‘SIUBLISSISSE
BAIIBULIOY AjlEp ‘SIUBUUSSISSE
SAI3BULIOS UOWILUIOD ‘SIUDLLISSISSE
YBWLUB] JO SisAjeUE UY gujuies| yuapnis uy sadueyd
ao130e4d |RUOISSj0Ld pue ao13oeud Jayoeal Ui sadueyd-
J12Y3 Ul S|iDis pue 98pajmou mau s|ec8 Suiuies)
Ajdde 01 Ajoyy| aJe siaydealssylaym JO1EDONPS pUe JUSPNIS 9A3IYIE 0)
pue uondadiad Jayoearasnesd $91891e.1S Paseq-aouapIAs ajelidosdde
03 SW.0j UOIIEN{EAS PUB SAAINS o uolleluswa|duil pue Uoi1I93S-
sjuaAjjuawdojanag
payodal pue pazAjeue aq Alanjaq Joj3qisuodsay |euoissajoid pue
[iIM sawo23nQ YAIym Aq poyisin 2Wo23INQ A|qeinsesy palisag uopeziuedip/auady sydads | oddng ‘Gujules| pauueld

juawdojanaq jeuolssajoid pue ‘woddng ‘Sututel | —Jey) poliad uonejuawajdw)-g jooyas



£0# 4SO Oleyng LE 10 06 abed

Ajdde 01 Ajyji| sie s1ayoeallaylaym
pue uondadiad ssysesl adnes
03 SW.J0} UDIIBN|BAS pUE SASAING

SNJ04 BAIIURISONS J1BY3

se |aMm se ‘sa1891e.41s |euoiIdNIisul
Mmau 4o uojiedijdde Wwooisse|d

343 U0 XYOBgPI3J PUB SUOIIRAIISGO
Ap{2am jo uoneunp ayi pue
Asuanbauy ay3 Sunou s8oj AuAiDY

sJayoea} Jo sdnois
puesIaYIL] |ENPIAIPUI JO} 1I0ddNs
dn-moJj0} 3oes1 03 530} ALIAIDY

uoljedioiied
13Yoea1yoer} 03 5199Ys ul-udis

Sujuaea| uapnis ul sadueyd

pue adoeld sayoes) ul sadueyd-
ainyno|euoleziuedio ui sadueyd-
SIS pue s3pajmouy

M3U P3JIDISEW S134dE3] JBYIBYM-
pauue|d

se aoe|d 40015811A110E BY] JBUYIBYM-
sa1pAoe Suluies)

{eUOISS340.4d 4UM UOIYORJSIIeS JaYded ] -
5107 UOWIWIOY) 3yl 0} Juswudie

pue SIUBLNJOP JBJNLLIND BuUlpinD-

PIISOM

puewag
aaiu8o) e uoIdNIISU|

jo Asanyag pue S100
Jo uopejuawajdwyi find

%JOM JUDPNIS PUB ‘SIUBLISSISSE
JAIjRWLIOY AJIED ‘SIUBWISSISSE
SAIIRULIO} UOWIWOD ‘SIUBLUSSISSE
¥Jewyouaq 40 SIsAjeue uy

ao13oe.d |euoissajoud

JBU1 Ul S)pis pue 28pasjmouy mau
Ajdde 03 Ajayi| 9Je S134OEI} IBYIBYM
pue uojydadsad sayoeal adnes

01 SLLLIO} UOJIBN|BAS pue SABAINS

SNJ04 SAIIUBISONS J1BY3
SE ||am 5B ‘$91391RJ1S [RUOIIINIISUI
Ma3U Jo uojedtjdde wooussse|d

3Y3 UO 2egpad) PUe SUOIIRAIBSHO
Apjoam Jo uonjeinp ayl pue
Aduanbauy ayy Buijou s8oj Ajnloy

Suruies| yuapnis ut sadueyd
pue adi3oead 4ayoeay ul sadueyd-
aJnjna [euoiieziueduo ul sasueyd-

payodai pue pazAjeue aq
[I™ $2W023IN0 YA YM Ag POYIBN

3w o2InQ 3|qeinseajy paisaqg

Aanjaq ioyaiqisuodsay
uopjezjuedig/yuady ayads

sjuan3juswdojanag

|euoissajold pue
“4Joddns ‘Suiuies] pauueld

juawdojanaq jeuolssajoid pue ‘poddng ‘Suiulel | - weyd pouad uoljejuawajdwy-g jooyds



£0# SO ofeUng Lpg 40 16 abed

YIOM JUBPNIS PUB ‘SIUBLISSISSE
SAewWw IO Ajlep ‘SjuauIssasse
SAIIBLUIO} UOWWIOD ‘SIUBLISSISSE
NJewyouaq o sisAjeue uy

9o130e4d |euoisssjoud

H13Y1 Ul SIS pue aSpaimouy mau
Aidde 01 Ajoyi] aae suaydeal} 19YIaym
pue uolldasiad Jayoeay asnesd

01 SWII0} UOIIBN]BAS pue sAaAINg

SNJ0J SA[IURISGNS J19U3

se |[am se ‘sa18a1e.3s jRUDIIONIISU]
Mmau jo uoiiediidde woousse|d

3Y1 UO X2egpaay) PUL SUOIIBAIDSCO
Ap{@am JO uoiielnp ayi pue
Asuanbaiy ay3 Bunou s8o) ANAlDY

$J9yoea} Jo sdnosd
puUeSI3YILI] |enpiAlpul Joj Joddns
dn-mojjo4 ¥oed1 01 s30] AlANDY

uoniedoiyled
J9Ydea1e.) 03 5199ys u-udis

ain3nd jeuorieziuedio uj sagueyd-
S|j1js pue 28pajmouy

MBU P3J31SeU SI9YIRI] JaYIDUM-
pauueid

se aoejd Y001 Sai1AIIe BYI JaYIBUM-
Sa1uAI30e Sujulea)

|BUOISS®J0.d YUM UOIIORISIIES JaYDRI | -
Buluaes| uapnis ul sadueyd

pue 3o130e4d 13yoea) ui sadueyd-
S|eo3 Suiuaes)

Jojeanpa pue Juapnis aAliyde 01
$31893843S paseq-9ouapiag ajeldosdde
JO uotiejuawWajdw pue UoI3I3|as -

P31soM

sa1da1ens Suiyoeay
anisuodsay AjjeairsinSuyy
pue Ajjeanyjny

NJOM JUBPNIS PUR ‘SIUBLUSSISSE
AIILWIOY Ajlep ‘SIUBWISSISSE
SAJ1BULIOJ UOWIWOD ‘SIUBUISSISSe
3}Iewyduag jo sishjeue uy

92110eud |euoissajo.d
J19Y1 Uy SIS pue a8pajmouy mau

payodal pue pazAjeueaq
1M S3W02IN0 YIAYM Aq poyiaiy

awoInQ 3jqeinseay paJisaq

Aanyaq 1oy 3jqisuodsay
uopjeziuediQ/iuady oynads

SjuaAzjuawdolanag

|euoissajoid pue
‘Joddng ‘Sujuies) pauueld

juawdojanaq jeuoissajold pue ‘uoddng ‘Suiuie. | — ey poliad uopejuawajdut -€ [0oYIS




J. Communication and Stakeholder Involvement/Engagement
i.  Regular and Systematic Updates to Stakeholders

One of the core beliefs driving D’ Youville Porter’s transformation plan is the districtwide and
schoolwide understanding that school staff, parents, and community members are partners in

the change process. School improvement and turnaround present an especially difficult
communications challenge because of the intense emotions that surface and because they involve
such dramatic change for so many people. There is no formula that will make them easy or
trouble free. However, both the district and D’ Youville Porter are committed to ensuring that

all parents, community members, and other stakeholders are well informed regarding
implementation of the SIG plan. In alignment with Goal 3, D’Youville Porter’s leaders will focus
on three major areas to effectively communicate about SIG implementation:

* Concentrate on Big, Fast Payoffs. Successful turnarounds first concentrate on a very
limited number of changes to achieve early, visible wins for the school. School leadership
does this to achieve success in an iImportant area, to motivate staff for further change, and
to reduce the resistance from those who oppose change.

¢ Communicate a Positive Vision. Turnaround leaders motivate others inside and outside
the organization by communicating a compelling case and sense of urgency for student
achievement, and a clear picture of success. It is critical that a consistent message of high
expectations is received across the school community.

® Measure and Report Progress Frequently. Turnaround leaders set up systems to
measure and report interim results often. This enables the rapid discard of failed tactics
and the increase of successful tactics essential for fast results.

The school leadership team is the mechanism through which the principal will distribute
leadership and cultivate buy-in around the vision for the school. In response to the Needs
Assessment, the school leadership team will serve as the primary mechanism for regularly and
systematically updating parents, families, and other stakeholders on the implementation of the
SIG plan. Consistent communication and unwavering focus on D’ Youville Porter’s vision will
serve as a framework for messaging. Each member of the leadership team will serve as a primary
point of contact for each grade level and/or subject to ensure a consistent message. D’ Youville
Porter will develop a plan for regular and systematic communication. The communication plan
(see also the following table) will be developed to include systems and structures to achieve the
following:

9

Parents Parents’ first concern is with the experience Quarterly formal

of their own children, and then with how stakeholder meetings
their school measures up. * Monthly informal school

* Balance reporting that includes strengths meetings (Parent Room)
and weaknesses accompanied by what the e Parent activities (e.g., PTO,
school is doing to improve. Open House, “Coffee with

* Provide concrete examples of what is the principal,” etc.)
changing or what is new that appeals to o Weekly newsletters (digital
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parent audiences.

available)
School website

Teachers .

Teachers want to know how their own
students are doing, whether their change
efforts are paying off, and even how they
measure up.

Teachers who see no change need evidence
that the change has positive results.
Teachers who eagerly embrace change seek
validation for their efforts.

Descriptive, nonjudgmental findings
supported by measures internal and external
to the school and evidence of the
relationships between activities and
outcomes can help teachers.

Quarterly formal
stakeholder meetings

Monthly informal school
meetings

Faculty and grade-level
team meetings

PLCs

Data meetings following
benchmark assessments

Data wall

Weekly newsletters (digital
available)

School website

Community | e

Political audiences, the board of education,
the press, and community members who do
not have students at the school are less
interested in the details.

Message must be both important and
credible.

These audiences are likely to want
explanations and recommendations
supported by data.

Quarterly formal
stakeholder meetings
Monthly informal school
meetings

Quarterly Progress Review
sessions with the Office of
School Leadership

Weekly newsletters (digital
available)

School website
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K. Project Plan and Timeline
i.  Year 1 Implementation Period—Goals and Key Strategies

See attachment S5- Year | Implementation Period- Goals and Key Strategies Chart
ii. Early Wins

Successful turnaround leaders identify a few high-priority goals that will yield visible results and
serve to motivate and engage all stakeholders in the change process. These early wins must be
targeted, based on a review of data, and directly impact student learning outcomes. The early
wins for D’ Youville Porter include the following:

* First-quarter gains in targeted grades as measured by common formative assessments

* Lesson plans and unit plans that reflect the shifts required by CCLS

* The use of high-impact teaching strategies and increased student engagement as

measured by classroom observations and instructional walk-throughs

* Increased parent participation in Open School night

* Increase in communications to families in native languages

* Existence of a plan, including turnaround success actions

iii. Leading Indicators

items to address issues or concerns. In addition, the principal will meet with the chief of school
leadership to discuss school strategies, implementation, and key metrics as well as to problem-
solve common challenges. These meetings will be focused on core strategies for improving
student outcomes as indicated in SIG application.

Data analysis and questions to identify the root causes are essential components; at the same
time, reflection, problem solving, and common planning must lead to action. During each
meeting, action steps or new ideas for how to better implement the strategy will be discussed and

These meetings will be driven by the leading indicators of success outlined below. D’ Youville
Porter will maintain a constant vigil on the leading indicators and closely monitor the fidelity and
effectiveness of chosen programs and interventions outlined in the project plan—while creating a

Buffalo City School District Transformation Plan for D’Youville Porter Campus—1
1279 02/14
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culture of continuous learning and action, an

d focused on improving student outcomes through
systematically turning data and mformatlo

n into insight and action.

Buffalo City School District Transformation Plan for D’Youville Porter Campus—2
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1. INTRODUCTION

Welcome to the 2013-14 Fiscal Year Budget Development Guide. This guide is intended to provide school administrators
with useful information about how resources are allocated to their schools
budgets, outlines central office program requirements, provides instructions on the use of fund types, and describes the
process for completing the budget template during the budget process.

The 2013-14 Budget Process will be the first year of a three year phase in of site based budgeting. Year 1 is intended to
bring transparency and equity to the budget process with greater central office support. School autonomy will be
earned in later phases and in higher performing tiers as capacity and data systems are built to facilitate the process.

The Guide will explain how allotments of positions and dollars are determined for each school, and what latitude schools
have to make decisions about how these resources are used. This document distinguishes between two major school
budget categories: resources that are provided to schools, which they then make decisions about how to budget and
use; and resources whose use and allocation is budgeted centrally, even though the resources are deployed in schools.

The major budget components in each of these categories are explained in more detail in subsequent sections of this
document.

2. FUNDING SOURCES
The District has two major funds that support school operations:

1. The General Fund, often referred to as “Operations and Maintenance” or “O&M” is the primary fund of the
District and supports the general day to day operations of the District. 80% of the revenues in the General Fund
come in the form of state aid. It is intended to provide basic and mandated services to schools.

Within the General Fund are set-aside funds such as Contract for Excellence (“C4E”) and Magnet (“Mag”). Set-
aside funds are included in the overail General Fund budget but may have restrictions on what they can be spent
on.

2. The Special Projects Fund is more commonly known as the Grants Fund and includes several grants from state,
federal and local sources that are intended to be supplemental in nature and are provided for specific types of
expenditures. The grants allocated to most schools include Title I, Title Il and School Improvement Grants.

Funding sources and relevant spending restrictions are discussed in the specific budget sections later in the Guide.
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3. BASELINE STAFF ING

Occupational and Vocational programs, English Language Learners and Related Services for Special Education students

as outlined in section Four. Depending on available funding, schools will be allocated additional “flexible” general fund
dollars to staff and support their schools based on plans approved by the Community Superintendents. The process for
submission and approval of school budgets are discussed in section Five.

R ——
Pre-K—4" grade

re-K-8" grade

Guidance Counselors

K~8"grade
9-12"grade

School Configuration Teacher : Student Ratio
K~-6"grade

Page 174 of 347 Buffalo CSD #03




Library Media Specialist

Minimum 0.5

School Configuration Enrollment Base-Line Allocation
All Schools 0.5
7-12" grade 501-700 0.8
701 and above 1.0
School Clerical Minimum 1.0
Enrollment Clerk Typist
All Schools 1-499 1.0 0.0
500-699 1.0 0.5
700-999 1.0 1.0
1,000 and above 1.0 2.0

Special Area Requirements

Grade Subject Classes Per Cycle % of School Year

K-3"grade Art 1.0 All Year
Music 1.0 All Year
Physical Education 1.0 All Year

4 -6" grade Art 2.0 All Year
Music 2.0 All Year
Physical Education 2.0 All Year

7" grade Art 3.0 Half Year
Music 3.0 Half Year
Physical Education 3.0 All Year
Health 3.0 All Year
Home & Careers 3.0 All Year
Technology 3.0 All Year

8" grade Art 3.0 Half Year
Music 3.0 Half Year
Physical Education 3.0 All Year
LOTE 6.0 All Year
Home & Careers 3.0 All Year
Technology 3.0 All Year
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FTE Equivalents r-
FTE Periods Per Day Days Per Cycle
0 | e
PR E——— || em——
MM_B_EE__ ROt — = £ 50! o —
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 ———— o T a2 L\\GT__\
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Typically a 0.6 FTE is sent in the mornings and a2 0.4 is sent in the afternoons. J

Secondary FTE Calculation (Grades 7~ 12)

1 # Secondary Students 96
2 Class Size 30
3 # Classes per Period #1 divided by #2

4 Periods per Day (Excluding Lunch) 8
5 # Classes per Day #3 multiplied by #4 32
6 Teaching Period Load 5
7 Secondary FTEs #5 divided by #6 6.4
8 # of Secondary Self Contained Classes 1
9 0.5 FTE per Self Contained Class #8 multiplied by 0.5 0.5
10 Total FTEs Needed #7 added to #9 6.9

Special education classroom teachers will be assigned by the Special Education Department based on students Individual
Education Plans (IEP’s) in the baseline staffing process.

3A. EXPLAINING THE INPUTS IN THE BASELINE STAFFING

These include:

* Projected Student Enrollment
* Special Education Student Population
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English Language Learner (ELL) Student Population

* School Configuration (Elementary School, K-8 Model School, Middle School, or High School)
¢ Teacher-to-Student Ratios by Grade Configurations

* Specialty School/Program Status

Each one of these factors determines the initial budget allocation for your school. These different factors are highlighted
below. Explanations for each factor can be found later in the guide.

Enrollment Projections

4. CENTRALLY ASSIGNED INSTRUCTIONAL STAFF

Departments, in collaboration with Principals and Community Superintendents will allocate staff for Occupational and
Vocational programs, English Language Learners, Related Services for Special Education students and Student Support
Teams in accordance with the procedures described below.

4A. OCCUPATIONAL AND VOCATIONAL PROGRAMS

The programs will be staffed using different staffing ratios for: Trades, Business and Differentiated programs.

Certified Programs of Study require that the students take a minimum of 6 courses and the required NYSED Career &
Financial Management (CFM) Course. These programs of study lead to Industry certification and Regents with advance
designation. Once a student’ cohort starts a program the district is obligated to allow for that cohort to complete the

Page 177 of 347 Buffalo CSD #03




4B.  ENGLISH LANGUAGE LEARNERS

Teachers for ELL will be assigned based on the units of service required under Commissioner’s Regulations Part 154 and
in consideration of best practices for English language development programs.

English Grades: Grades:
Proficiency Kindergarten to 8 Grades 9 - 12

Levels Based

on LAB-R or Units Units Units Units Units Units
NYSESLAT of ESL of ELA | of NLA | of ESL of ELA of NLA
Beginning 2 0 1 3 0 1
Intermediate 2 0 1 2 0 1
Advance 1 1 1 1 1 1

4C. RELATED SERVICES FOR SPECIAL EDUCATION

Related Service personnel for students with disabilities include teachers of the Speech and Hearing Handicapped or
Teachers of the Speech and Language Delayed, Occupational Therapists, Physical Therapists, Teachers of the Hearing
Impaired/Deaf, and Teachers of the Visually Impaired/Blind. Individualized Education Plans (IEPs) mandated counseling
is the responsibility of the Social Worker assigned to the building Student Support Team. Staff is assigned to schools

based on services mandated on the students IEP. FTE count is adjusted throughout the year as mandated services
increase or decrease.

4D. STUDENT SUPPORT TEAMS
Student Support Teams (SST's) generally consist of a Chairperson, a Psychologist, a Social Worker, a School Counselor
and a clerk. Since 2007, the department has articulated the district goal of providing a full time SST in every school. At

the point that this is accomplished, addition of staff beyond a full time team will be considered based upon the unique
needs of a particular building.

4E. EXPLAINING THE INPUTS IN THE CENTRALLY ASSIGNED STAFF

Occupational and Vocational Education Population

Business:
Certified Programs of Study — minimum 6 classes taken over 4 years w/ CFM

Electives: individual courses taught for credit but not leading to Industry certification

Trades:
All Trade programs are Certified Programs of Study — minimum 6 classes taken over 4 years w/ CFM

Differentiated: 12:1:1 or 15:1:1 co-taught with a CTE teacher and Special Education teacher
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acher o gy ;
Trade 6 (2 period Block scheduled) 72
Business 30 5 150
Differentiated 12to 15 6 — trade or 5- business 72/90 or 60/75
CFM A& B 24-trade or 30- business 6 — trade or 5- business 150

*If a trade teacher has a 3 period block max load could be 72 to 96

Special Circumstances:

Work experience Coordinators: Each school should allow for a minimum of 1 period a day for a CTE teacher with a Work
based Coordinator Extension on their license to place students in work related experience as required by NYSED and
NYSDOL.

Programs with special focus or community involvement will require additional staff. For example: Emerson —
Restaurant, McKinley ~ House project requires 2 senior carpentry teachers & McKinley Horticulture due to the size of
the facility requires 2 teachers and others as needed.

English Language Learner Student Population

Similarly to Special Education student population, English Language Learner (ELL) student population support needs are
determined by a review of the number of ELL students currently enrolled and their level of English proficiency (Beginner,
Intermediate, Advanced). Staffing for ELL students is guided by the Department of Multilingual Education (DME) staffing
ratios, program design, and best practices. The student-teacher ratio is approximately 40:1. Base funds are allocated
according to the given ratio, then adjustments are made based on program design and grade span. Other adjustments
are made to accommodate for co-teaching, the most effective model of service delivery.

For example, if a school has 40 students across grades kindergarten through grade 1, the school will receive funds for
one full-time ESL teacher. A school with 40 students across grades K-8 may require more teachers due to scheduling
capacity. Schools with larger ELL populations generally have one teacher across one or two grade levels, while schools
with under 10 students may have a part-time daily teacher or itinerant teacher who provides services on alternating
days in the six-day cycle.

Adjustments to ESL services may be necessary during the year as students populations change.
Schools are not permitted to repurpose funds designed to support ELL needs.

Special Education Student Population

Staffing for the Special Education student population is determined by a review of all current IEPs. Staffing to meet IEP
needs is mandated by the Regulations of the Commissioner of Education, Part 200 staffing ratios and teacher caseload
requirements as well as current best practices.

The department annually audits teacher caseloads assuring that FTE are assigned in the most efficient, cost effective
way possible. If necessary, the department will make recommendations to principals which result in revisions to the

school master schedule. In this way, the maximum number of students can be assigned to a teacher caseload.

Staffing adjustments may occur during the year as student needs increase/decrease. Schools are not able to repurpose
funds designed to support Special Education needs.
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5. STAFFING AND SCHOOL BUDGET PROCESS

Staff for grades 7 through 12 schools will be allocated as a total number of FTE’s to cover their student enrollment for
every period of the day. Staffing requests and scheduling must comply with subject area courses mandated by the State
Education Department (SED) first. The remaining allocated FTE’s can be chosen by the Principal in consultation with and
approval by their Community Superintendent. Principals should complete their School Budget Worksheet (a sample is at
Appendix B) and submit it electronically to the Office of School Performance (Attention Lori Repman) and Keith
Robertson, Director of Staffing for Budget by April 15th.

The process for submission and approval is as follows:

¢ Principals will work with their School Based Management Team (SBMT) to make decisions on the use of their
school-based budgets.

o Principals will lead the process of completing the School-Based Budget Form.
o Each budget expenditure request must include a correlating SCEP citation, supporting data and a rationale
for the request written into the free write box on the form.
* Each principal and their select team members of no more than four (4) individuals will present their budget requests
at a meeting with the community superintendents, Director of Staffing for Budget and subject area directors.
* The community superintendents will make a decision on the budget requests:
o Approve the Full Budget Request
o More Information Required for Approval
o Disapprove select ltems ~ Principal must select another expenditure for consideration

NOTE:
High School courses shall be closed if enroliment is less than 20 for grades 11 and 12 and 25 for grades 9 through 12.

PROGRAM ADDITION AND REMOVAL:

To add or remove a program from their school (e.g., CTE program), a principal must complete the following steps:

¢ Principals will work with their School Based Management Team (SBMT) to make recommendations to remove or
add a program.

o Principals will lead the process of completing the Program Addition or Removal Form (see Appendices C and
D)

o The form will be emailed to their community superintendent

* Each principal and their select team members of no more than four (4) individuals will present their request at a
meeting with the community superintendents and relevant subject area director.

¢ The community superintendents will confer with the Chief Academic Officer to make a decision and communicate
with the principal.

NON-NEGOTIABLE STAFFING LEVELS:

Based on state mandates and the collective bargaining agreement, certain staffing levels must be adhered to. The table
on the subsequent two pages outlines the non-negotiable staffing levels.
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6. FLEXIBLE CONTRACT FOR EXCELLENCE FUND BUDGETS

Schools that do not receive supplemental funding via School Improvement Grants (SIG) will receive supplemental
funding via the Contract for Excellence set aside. Schools will receive a per pupil allocation for students with Level |
and Il English Language Arts (ELA) and Math scores. Per pupil allocations will also be provided for students who are
ELL, in grades K-3 or Grades 10-12. A student can be counted twice. Additionally, schools whose SIG funds expire in
2012-13 will receive transitional funding. For 2013-14, the amounts will be as follows:

Level 1 Level 2 ELL Students | Students SIG
ELA & ELA& in in Transition
Math Math Grades Grades
K-3 10-12
Allocations per pupil $200 $100 $50 $50 $50
Lump sum allocation $250,000

Flexible funds can be spent on the allowable expenditures listed below, after submission of the School Budget
Worksheet and approval of the Community Superintendent as outlined in section Five.

6A. EXPLAINING THE INPUTS IN THE FLEXIBLE CONTRACT FOR EXCELLENCE FUNDING

For the 2013-14 school budgets, the number of Level | and If students in ELA and Math was obtained from the Office of
Shared Accountability January 25, 2013 and represent the students currently enrolled in schools with the previous year’s
assessment results.

Enrollment for ELL, grades K-3 and 10-12 represents 2012 BEDS and was obtained from the Office of Shared
Accountability.

Due to the availability of data, prior year enrollment data will be used for school budgets.
6B. STATE GUIDELINES FOR CONTRACT FOR EXCELLENCE ALLOCATIONS

The Contract for Excellence (C4E) is a set aside of the District’s Foundation Aid as prescribed and adjusted in Education
Law, section 211-d. The annual contract amount shall be used in accordance with allowable programs and activities and
affirm that such programs shall predominately benefit students with the greatest educational needs including, but not
limited to:

Limited English proficient students and students who are English language learners;

Students in poverty;

Students with disabilities; and

Students with low academic achievement

a0 ocw
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Allowable programs and activities:
a. Student time on task
i. Guidance counselors
ii. Attendance teacher
iii. Academic Intervention Services — Science or Social Studies Teacher
iv. Building Math or Reading Teacher

b. Teacher and principal quality initiatives

i. Instructional coaches shall provide teachers with support in content areas and may provide
professional development to teachers in pedagogy and/or classroom management, to
improve student attainment of State learning standards

¢. Expansion or replication of effective model programs for students with limited English proficiency, in
accordance with the following:
i. English as a Second Lanquage Teacher
ii. English as Second Language Coach for Teachers
iii. Materials in native language
iv. Translation services
v. Translation equipment/supplies

Public process

Each school shall develop their plan for their portion of the C4E funds in consultation with their School Based
Management Team.

7. SUPPLEMENTAL FUND BUDGETS
7A. TITLE I ALLOCATIONS AND SPENDING (STAFFING AND SUPPLIES)

Title 1 schools choose how to use their Title | school allocations based on the following guidelines.

Supplement Not Supplant

Title 1 funds may be used for a variety of services and programs, with a special focus on instruction in reading and
mathematics. Title | funds must be used to supplement funds that are made available from non-federal sources and not
to supplant funds from the O&M budget. This is true of all federal funds. Most schools will use Title | allocations largely
to choose supplemental school staff. Staff supplanting is most evident when federal funds are used to support a
position that a district is legally mandated to provide, or to support a position that was funded by O&M in the prior year.

12
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Targeted Assistance v. Schoolwide Programming

A Title | school runs either a Targeted Assistance program or a Schoolwide program. In a Targeted Assistance program,
funding is targeted for students who show evidence of the greatest academic need. Title I school allocation funds for a
Targeted Assistance school should be spent on servicing only the targeted population. Schools determined to have a
population that is at least 40% economically disadvantaged and that have completed a prescribed planning process can
run a Schoolwide program, in which the use of Title | funds is not so restricted. A school does not simply have the option
to choose which type of program it will run; the Schoolwide planning process must be completed for a school to run a
Schoolwide program. In 2012-13, 40 of the 55 Title I schools ran a Schoolwide program. Each Title | school should know
which type of program it runs and consider how selected staff will interact with the school population.

Title I Allocations — School Allocations and Parent Involvement Allocations

The count of economically disadvantaged students in a school has a direct impact on the amount of “Title funds” that
the school receives in its school budget allocation. This count is determined through the use of “direct certification”
information collected by the government, including Temporary Assistance to Needy Families (TANF)/Food Stamps and
other data that indicate student need for free meals. The district’s overall 2013-14 Title | allocation is first reduced by
set-aside amounts, including totals for Title | Administration, Focus District School Improvement, and other efforts. The
remaining amount is then divided by the total number of economically disadvantaged students to generate a Per Pupil
Allocation (PPA). The PPA is multiplied by the number of such students in a school to determine that school’s allocation.

A school can use its school allocation to select supplemental full-time staff and instructional supplies. The following staff
titles are available: Title | Teacher Assistant, Guidance Counselor, Reading/Math Support Teacher (elementary), and AIS
ELA/Math Teacher (secondary). Each title is assigned a dollar value, regardless of the employee filling the title. Using
the School Budget Worksheet, a school may budget any number of such titles that fit within its allocation. The Principal
will work with the Director of Staffing and the Office of School Performance as needed to ensure that partial FTEs are
matched to create whole positions. The school should devote the remainder of its allocation to instructional supplies,
which should align with programming to improve academic achievement of all students in Schoolwide programs and
identified students in Targeted Assistance programs. The Office of School Performance will review school plans for the
use of Title | allocations." This will allow OSP to check the reasonableness of e.g. a school request to devote a large
portion of its resources to supplies

Some staff are not part of school allocations. Pre-K staff and Instructional Coaches are part of set-asides that are
allocated by the district.

Again, Title I is supplemental school programming. Any Title | budgeted staff are in addition to a school’s baseline staff,
as determined by Finance and Human Resources. To avoid supplanting, Title | staff are also in addition to a school’s
prior year O&M staff: if School A has 1.0 0&M Guidance Counselors in 12-13 and has a baseline of 0.5 in 13-14, that
school may not budget any Title | Guidance Counselors without first budgeting another 0.5 from 0&M to match the prior
year’s O&M staff. Staff must strictly adhere to their posted job duties and the additional guidance that subject area
directors provide regarding positions that are funded by Title I. All supplies must be used in programming to improve
the academic achievement of students at risk of failure to meet academic standards.

In addition to Title | School Allocations, schools receive Title | Parent Involvement allocations. Parent Involvement is a
set-aside portion of the Title | budget that is divided among schools based on each school’s portion of the total district

count of economically disadvantaged students. A school may use these funds to afford a variety of resources, including
training, meeting, and supply items, that explicitly align with its parent involvement planning.

13
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7B. TITLE HI ALLOCATIONS AND SPENDING (ENGLISH LANGUAGE LEARNER PROGRAMS)

There are two Title Ill grants: Title lll Limited English Proficient and Title Ill Immigrant. Schools choose how they will
most effectively serve their English Language Learner and Newcomer Immigrant populations based on the following
guidelines.

As with Title I, each Title Ill grant has a total allocation that is partially budgeted for off-the-top, district-wide expenses,
in these cases for Multilingual Department efforts, notably Jumpstart programming. The remaining budget amounts are
divided among schools, again through the use of PPA calculations. The Title Il LEP total allocation is based on ELLs
enrolled in the previous year; Title Ill Immigrant, on Newcomer Immigrants — ELLs who have arrived in the last 3 years.
School allocations are based on 2012 BEDS Day ELL and current active Newcomer enroliments.

Title Il LEP School Allocations
¢ Schools with 30+ ELLs receive a Per Pupil Allocation
o Schools with fewer ELLs are part of a pool that receives services through remaining funds

Title Ill Immigrant School Allocations
s Schools with 25+ active Immigrant students receive a Per Pupil Allocation
e Schools with fewer are part of a pool that receives services through remaining funds

Title Il funds can only be used to provide supplementary services to ELLs and Immigrant students.
Priority areas for the use of Title Ill funds are as follows:
o Developing new and/or enhancing programs for newcomers
Developing new and/or enhancing transitional bilingual education programs
Developing new and/or enhancing dual language programs
Developing new and/or enhancing programs for students with interrupted formal education (SIFE) and
long-term ELLs
Improving teaching and learning in core subject areas
Improving native language and English teaching and learning
Enriching parent engagement activities and securing appropriate translation and interpretation services
Providing students with supplemental guidance
Implementing strong student supports to increase graduation rates
Integrating ELLs in secondary school reforms

o ¢ O

O o0 0 0 0O ©°

ALL Title ill supplemental services must include all of the following three components:

1. Direct Instruction: activities must be used to support language development, English and native language
instruction, high academic achievement in math, and/or core academic areas.
o The Title lil supplemental instructional services must be based on student need
¢ These supplemental services should complement core bilingual and ESL services required under CR Part
154
o Direct supplemental services should be provided for before school, after school, and/or Saturday
programs
e Teachers providing the services must be certified bilingual education and/or ESL teachers
2. High quality professional development that is of sufficient intensity and duration to have a positive and lasting
impact on the teachers’ performance in classrooms

14
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o Professional development activities should be well-planned, ongoing events rather than one-day or
short-term workshops
3. Parent engagement and supports must ensure that there are appropriate translation and interpretation services
to meet community needs.
o These are in addition to mandated activities, such as parent orientation during ELL identification process

Examples of Allowable Services:

Direct Instruction:
o After School Program
o Saturday Academy
o Instructional Supplies to support extended learning opportunities
o Technology solutions

Professional Development:
o Professional learning opportunities (teacher as student, discussion leader, etc.)
Teacher Aide/ Assistant Training
SIOP Training
Step Up to Writing
Contract services
Instructional Supplies to support professional learning
o Teacher resource materials
Parent Engagement:
o Parent workshops
o PTO materials in multiple languages
o Instructional supplies (e.g. take-home learning materials)
o Translation/interpreting services

O ©C O 0 ©

Examples of services that are NOT allowable:
e Travel
s Office supplies
¢ Food supplies
e Awards, prizes
e Any materials and services provided to all students through the O & M budget, or to other students through
Title I or other funding. '

Please be advised that each program budget must account for the following ancillary costs:
s Instructional supplies
s Teacher/ administrator pay as student
¢ Discussion leader pay
e Custodial/ engineer costs
e Substitute costs
¢ Administrative costs

All programs and supplemental services are contingent upon the approval of the Community Superintendents in
collaboration with the Director of Multilingual Education.

15
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8. SPECIALTY SCHOOLS AND PROGRAMS

There are currently seven schools within BPS that require specialty funds to support their programs. Non-formula funds
are included in the initial school budget allocations for these programs.

School No. School Name Program Name Expenditures Related To Amount
Montessori Training &
32 Montessori Montessori Supplies $40,000
Ancillary time for
Gifted & psychologist admission
64 Olmsted Talented testing, testing supplies $40,000
IB Dues, Training, Supplies,
99 Makowski Early Years IB Coordinator $150,000
Visual and Ancillary time, contracts,
Performing equipment and supplies for
187 Performing Arts Arts performances, Coordinator $130,000
Middle Years IB Dues, Training, Supplies,
195 City Honors and Diploma IB Tests, Coordinator $250,000
College
212 DaVinci Partnership College Tuition $160,000
Early Middle College Textbooks and
335 Middle College College Tuition, student interviews $560,000
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9. SUPPLY ENHANCEMENT ALLOCATION INFORMATION

Instructional supplies and materials are allocated to the schools in a number of different ways; by number of teachers in
a particular subject area, by number of students assigned to a school building, type of school and by the number of new
classrooms or courses. For the purposes of this section, Elementary students are in grades K through 8; High School
students are in grades 9 through 12; Vocational Schools provide programming for high school students which integrate
rigorous academics with relevant career and technical skills, as well as, workplace attitudes and behaviors and Specialty
Schools include Occupational Training Center, School #84 and Western New York Day Treatment Center.

9A. SCHOOL ALLOCATIONS
1. Instructional Material Allocations based on Number of Students in a School Building

Each school is allocated funds based on the BEDS number of the prior year. The allocation for postage and petty cash is
adjusted in January and reflects the new October BEDS information. Each school will receive an allocation for petty
cash, postage, subscriptions, library, supplies and textbooks.

A. Petty Cash and Postage

Petty cash and postage will be allocated in two instaliments; the first installment in July and the second
in January, after the adjusted BEDS information has been entered.

“ Teacher Princial Elementary Seconfiry
Total Allocation | $5.00 $1.00 $1.25 $2.00
1* Installment $3.00 .75 .75 $1.50
2" Installment | $2.00 .25 .50 .50

B. Subscriptions, Library Materials, Supplies, Textbooks

Subscription, library, supply and textbook allocations are entered in MUNIS and available as of July 1% of
the current school year.

’AII 1 Specnal
Elementary | Secondary | Schools | Elementary | Secondary | School All Schools
Allocation .50 $1.00 $6.25 $20.00 $33.00 $60.00 $15.00
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2. Ordering procedures and deadlines

A. Ordering Procedures

ALL REQUISITIONS must be prepared online; if you do not have access to MUNIS, please contact the Purchase
Department as soon as possible. When preparing requisitions to purchase supplies and materials, please use the
following account information:

ACCOUNT KEY EXAMPLE: A3074D21 ‘481 , EXMPT,

Org Object Project

A3074D21 481 EXMPT A FUND (A = General Fund)
A3074D21 481 EXMPT 307 LOCATION (307 = East High School)
A3074D21 481 EXMPT 4D COST CENTER/DEPARTMENT (4D = Regular Instruction)
A3074D21 481 EXMPT 21 1% two figures of FUNCTION, (e.g. 2110)
A3074D21 481 EXMPT 481 OBJECT (481 = Textbooks - Secondary)
A3074D21 481 EXMPT EXMPT | PROJECT (EXMPT = General Fund Exempt Expense)
B. Textbook Requisitions

Schools should use the following account information with their three digit school location filled into the

blanks:
Elementary Schools A ___4D21 480 EXMPT
Secondary Schools A_ _ _4D21481 EXMPT
Vocational High Schools A___4D21482 EXMPT
C. Other Requisitions

Schools should use the following account information with their three digit school location filled into the

blanks:

Instructional Supplies A___4D21500
Instructional Equipment A__ _4D21200
Office Equipment A___4D21208
Library Materials A___7H26 525
Subscriptions A___7H26523

Requisitions with incorrect Fund numbers will be rejected. You can check your available balance in MUNIS at any time
by running a GL Inquiry or Year to Date Budget Report. If you have problems checking your balances, please contact the
18
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Budget Department. If you have questions or concerns regarding the status of your requisitions, please contact the
Purchase Department.

If you need to place an equipment order (object code in the 200 range), please submit a budget transfer request to
move funds from your 500 account prior to submitting the requisition.
Math Investigation materials will be ordered by the Math Department as in the past, however, the cost of these

materials will not come from your schools allocation.

D. Deadlines

Requisition Deadlines
Textbooks 1* Monday in February
Al other materials April 15"

Sometimes it’s not always clear what a textbook is and what's considered a supply. Hopefully the following information
will help you make that determination.

E. Guidance on Textbooks versus Supplies

The District must follow guidelines established by the New York State Education Department when charging textbooks and
supplies to accounts. A textbook is any book or book substitute which a pupil is required to use as a text or a text substitute in a
particular class or program as a primary source of study material intended to implement a major part of a State or local
curriculum,

Specific types of Textbooks are:

Hard-covered

Paperback books

Manuals

Courseware or other content-based instructional materials in electronic format

Workbooks designed to be written in and used up

Newspapers or news magazines (which have a general circulation, are printed and distributed at least biweekly,
have a paid circulation within the school district, are entered with the U.S. Postal Service as second-class matter, are
available to schools on the date of publication at a discount of not less than 33 1/3 percent from the regular price, and
are accompanied by study guides on a regular basis from the publisher at no extra charge to the school district.)

o ¢ o o

Specific types of Supplies are:

* Teachers' editions of textbooks

¢ Review books

* Tests & testing materials

* Reference materials (such as encyclopedias, almanacs, atlases and general or special

19
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dictionaries (except the dictionaries individually assigned to all pupils in a particular class or program as a textbook
substitute are considered as textbooks)

¢ Supplementary textbooks, fiction, novels, magazines, newspapers (except as provided above, and audiovisual
materials normally housed in the school library or instructional materials center for short-term use by pupils)

¢  Materials in kit/set form

¢ Internet on-line service
e Books or materials advocating or supporting a religious belief

Additional information can be found at — http://stateaid.nysed.gov/tsl/html docs/txtbk03.htm

9B. CENTRAL ALLOCATIONS

The following types of allocations are handled by subject area Supervisors and Directors:

1. Teacher Supply Allocations

Teachers in the areas of Art, Music, Home & Careers, Technology, Science Labs, Physical Education and Special Education
are allocated supplies appropriate to their program. Please contact the subject area director or supervisor for the
procedures on how to use this appropriation. The allocations are as follows:

B
Art $300
Music $200
Science Lab $200
Physical Education $200
Home & Careers $1,350
Technology $1,350
Special Education $150

2. New classroom or course

A new classroom is any elementary classroom {K-6), special education classroom or any new course in a core area that
was approved during the staffing process for the current school year. (Art, Music and Physical Education are not
considered new classrooms)

Department Directors and Supervisors are responsible for ordering new classroom textbooks and supplies. Please
contact the appropriate departments during the month of June with your textbook and supply requests.

20
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APPENDIX A ~CONTACT NAMES AND NUMBERS

ISSUE CONTACT NAME CONTACT NUMBER CONTACT EMAIL
Student Projections, Keith Robertson 816-3614 krobertson@buffaloschools.org
Staffing Ratios, School
Budget Worksheet
Title I and Il Allocations Richard Thompson 816-3966 rathompson@buffaloschools.org
Supply Enhancement Deborah L. Washington 816-3680 dlwashington@buffaloschools.org
Allocations, Specialty
Schools and Programs
Specific questions on School’s individual 816-3703 mboorady@buffaloschools.org
school programs, Community Superintendent charrington@buffaloschools.org
allowable menu items, and dmauricio@buffaloschools.org
budget approval
Centrally Assigned Staff:
Occupational/Vocational Kathy Heinle 816-3700 kheinle@buffaloschools.org

Education

English Language Learners

Dr. Tamara Alsace

816-3048 x8760

toalsace@buffaloschools.org

Related Services and
Student Support Teams

Kim Curtin

816-4746

kcurtin@buffaloschools.org
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APPENDIX B ~ SCHOOL BUDGET WORKSHEET TEMPLATE

TEMPLATE SCHOOL -0

SCHOOL BUDGET WORKSHEET - SCHOOL YEAR 2013-2014

Priority

Grade Level

Elementary

Total Allocations: Per Pupit & For School $ 3,978 § 2,617,640

Baseling Staffing

NON-SELF CONTAINED STUDENTS

SELF CONTAINED STUDENTS.

# of #of SC
m?mm \l\ﬂi?\ Actual as of Teachers Actual as of 13/14 Teachers
SR BEDS 2/8/13 | T3/r4Students | Needed 2/8/13 Students| Needed
PRE K 35 36 36 B T -
KINDERGARTEN 72 70 36 Bl [Soteines clussest - (6 s
1 78 76 70 | R - e
2 82 79 761 3 - - |RAe
3 72 71 79 | 0 - - ey
4 72 76 71! (=3 - - PN
5 77 78 76 | 3 - - P
6 65 65 B 3 - - [ErAEga
7 69 65 65 3 o TR
8 55 54 65 - 6 [
9 - - - - " —
10 - - - - - -
i1 - & & & & -
12 - - - - -1 -
Ungraded =
677 670 652 23 3 6 1
. THES nummber is Basehine
-Total Projected :‘w"’“m for School
Students
Secondary FTE Formula 658 MmN | PK-&
# Secondary Students 130 Asst. Principal(s) 0.50 | 1.00 \
Class Size 30 Guidance Counselor{y 0.50 ; 0.50
# Classes per Period Librarian 0.50 0.50 3.50 ]School Wwide
Periods per Day 8 Clerk 1.00 : 1.00 /
# Classes per Day 40 Typists | 0.50
Teaching Period Load 5 Prep Teacher Asst. | 1.20
Secondary FTEs Art K-6 1.00
_Self Cont Adjustment | : Music {Vocal) K-6 1.00 3.00&!(—6
7th -12 grade FTEs Needed| 8.50 Physical £d K-6 1.00|
This number is Baseling This number Is Basafine
FTE Budget for 7th - 12th FTE Budget for K - 6
grades
# of Class Periods Asst. Principal 1.00 § 85,500 S 85,500
# of Lunch Periods Clerical 150 § 57,600 $ 38,400
Aide/Assistant 1.20 s 24,000 $ 20,000
Teachers 3550 § 1,996,875 $ 56,250
Self Cont Teachers 1.00 $ 56,250 S 56,250
S 2,220,225
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Basoline Staff for O&M Staff

CLASSROOMS . 16.00 swmcusm 7.00 jsmrcowiameo 100 suweum - |
PRE-KINDERGARTEN TEACHER 2.00 K - _JELITCHR 1.00 je:1:a vomr [__ -]
KINDERGARTEN TEACHER 2.00 X 1.00 16:1:2 TCHR -

GRADE 1 TEACHER N 2.00 1 1.00 |6:1+3:1 TCHR -

GRADE 2 TEACHER 2.00 2 1.00 |8:1:1 TCHR - |aU1TCHR -
'GRADE 3 TEACHER 2.00 3 1.00 [1z1:17CHR < mvivesm e
GRADE 4 TEACHER 2.00 4 1.00 12102 TCHR -

GRADE § TEACHER 2.00 5 1.00 {12:1+3:1 TCHR -

GRADE 6 TEACHER 2.00 [ 1.00 |15:1 1CHR - 15:1 TCHR l -

QOther FTE Grand
Funds Total

15667 FTEs for Prncipals to
£ allocate in yellow section

Baseline FTE Budget
Baseline Allocated FTEs
Unallocated Baseline FTEs

Assistant Prinicipal 1.00 : C100 Y. 100
Guidance Counselor 0.50 el osc REREREME syl
Library Media Specialist 0.50 950 B 8.50 |
School Clerk 1.00 : ey o B
Typist - 0.50 9.50 | 0.5

English Teacher 120) . 10 120
English Teacher Bilingual R P oy ‘ -
Home & Careers Teacher g70f . a7g i__’_ﬁ_h oo
Math Teacher 8ilingual AR, g et =
Music Teacher (Instrumental) i BT o=t s - .4

Music Teacher (Vocal) ; | 1.00 013| \ 1,13 [ 1,13
Health Teacher 020 e c20Ee Y
Physical Ed Teacher i 1.00 050 | 150 (NS L 150
Science Teacher 0.80 080 BESIENE Q.80
Science Teacher Bilingual o L= . == 5 -
Social Studies Teacher : - - R $ -
Social Studies Teacher Bilingual , 0.0 | e o
Spanish Native Language Arts el - . At
Technology Teacher A

Chinese Teacher e DR

French Teacher o
talian Teacher P - . j -
Latin Teacher T - PN
Spanish Teacher ;

2.55  Remaining FTEs to be Allocated
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Flexible C4E Allocation ELA Level | 69 ELALevell 150
s o 8?,2{}0/./03'2_; S Allocation Per 5 200 $ Allocation Per I8 100
(Includes ELL Students} Math Level | 79 Math Levet [ 167
$ Alfocation Per S 200 $ Allocation Per 5 100
K- Grade 3 304 Grade 10-12 ‘
$ Allocation Per 5 50 § Allocation Per 50
{ustification for Requests: {Principals complete]
SCEP Reference {identify Detaifs from SCEP):
Time on Task: I FTEor § l {Salary Only}
Guidance Counselor s 56,500.00
Attendance Teacher 3 62,275.00
AlS Teacher - Science s 55,620.00
AlS Teacher - Social Studies 5 54,800.00
Building Math Teacher 1'$ $5,000.00 {Supporting Data:
Building Reading Teacher S 55,000.00
Instructional Coach $ 56,500.00
Model programs for ELL students:
ELL Students 1945 sa0000]
$ Mlocationper | 50!
ESL Teacher $ 78,410.00 |Rationale for Request;
ESL Coach 3 80,487.00

Materials in native language
Translation services
Translation equipment/supplies

is _87,200.00 {Amount remaining

SIG Transition
S S

Rationale for Request:

Assistant Principal-SAM Only 1$ 86,500.00
Instructional Coach $ 56,500.00
Contract - Hillside ;
[S = __[Amount remaining

Was the CAE request prepared in consultation with the SBMT and Parents as required?

Student, Teacher and Principal Allocations

Par Pupil  Allocation Elementary  Secondary Special
Textbooks $ 15.00 5
Supplies | — $20.00 $33.00 $60.00
Postage f §1.25 §2.00
Library Materials
Subscriptions $0.50 $1.00
Teacher Petty Cash 5 00 5 3xnge
Principal Petty Cash 5 1005 542
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TLE | ALLOCATION {Calculation) Free & Reduced

S 1T6I55.00 | $ Allocation Per & 5
[ FEors | (salarywBenefits) | Rationale for Request:
Teacher Assistant o8 se1ma00
Reading Teacher {Building for ES, AlS for HS) - ) I 77,782.00
Math Teacher (Building for £5, AIS for HS) s 78,410.00
Guidance Counselor s 80,487.00
Instructionat Coach-additional .8 80,657.00

instructional Supplies
Approved Contract (e.g. Hillside}

Amount remaining

Central Title | Allocation
Instructional Coach | 1.00 | $ 80,657.00

Parent Involvement Allocation
s ) - 524368

Discussion Leader - Teacher  — N Rationale for Request;

$

Discussion Leader - Administrator s

Parent Stipends $40/day $
Meeting Expense S

Postage i S

'S

$

5

Incentives
Instructional Supplies
Contract Services - specify

mount remaining

TITLE 1M LEP ALLOCATION (Calcuiation} ELL Students
. . 15,102,001 § Allocation Par

Teacher/Student - Teacher Rationuale for Request;

Discussion Leader - Teacher

Curriculum Committee Member - Teacher
Curriculum Comimittee Chair - Administrator
Administrator Afterschool

Teacher Afterschool

Custodian Afterschool

Instructional Supplies (Bilingual Glossaries}

Transiation Contract

mount remaining

TITLE HE IMMIGRANT ALLOCATION {Calculation) SIFE Students
b ) : . $ Allocation Per

:

Teacher/Student - Teacher Rationale for Request:

Discussion Leader - Teacher ;
Curricufum Committee Member - Teacher
Curricutum Committee Chair - Administrator
Adrinistrator Afterschool

Teacher Afterschool

Custodian Afterschool , ;
Instructional Supplies (Bilingual Glossaries}

Translation Contract

ARG LN LY LY ST ARV TS
'

Amount remaining
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APPENDIX C - PROGRAM/COURSE ADDITION REQUEST FORM

BUFFALO PUBLIC SCHOOLS
Program/Course Addition Request Form

School Date
Person Completing Form Title

Title of program/course being requested for consideration

Timeline:

¢ Proposals for the upcoming school year must be submitted to Community Superintendent by April 8

e Community Superintendent reviews the proposal with CAO and content director or supervisor with
recommendations

Description of the proposal:
¢ School or department will submit a 5-10 page summary of the program aligned to the SCEP and include the
following:
o Section 1: Purpose of the program
o Section 2: Relevant data the including the SCEP targets that were used to determine the need for the
program
o Section 3: Identify 3-5 *S.M.A.R.T. Goals for the program
«  Specific, Measureable, Attainable, Realistic and Timely
*For more information search SMART Goals on the internet
o Section 4: Identify students who will be enrolled in the program (include number of students, academic
achievement levels, sub-groups, pre-requisites needed, etc.)
Section 5: Identify staffing required to implement the program
o Section 6: Expected Outcomes of the program that will be used to evaluate the effectiveness of the
program
=  Must be aligned to the SMART Goals above, CCLS, District initiatives
=  Must include information as to how the following variables will be evaluated {Academic
Achievement, Attendance, Suspension, parent involvement, etc.)
o Section 7- Other relevant information (if available)

Program Review and Decision: IF APPROVED, BOARD RECOMMENDATION MUST BE PREPARED ???

Reviewed By: Title Date Supporting Evidence Attached Decision
{(Must include data)
Community __Approved
Superintendent __Not Approved
Department Head __Approved
__Not Approved
Chief Academic __Approved
Officer __Not Approved
CFO Date Superintendent Date
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APPENDIX D ~ PROGRAM/COURSE DELTION REQUEST FORM

BUFFALO PUBLIC SCHOOLS
Program/Course Deletion Request Form

School Date
Person Completing Form Title
Title of program/course being requested for Deletion

Timeline:

e Proposals for the upcoming school year must be submitted to Community Superintendent by February 1*

e Community Superintendent reviews proposal with CAO and content director or supervisor with
recommendations

Description of the proposal
¢ School or department will submit a 2 - 5 page summary of the program aligned to the SCEP and include the
following:

o Section 1: Purpose of the program

o Section 2: Identify whether the goals and expected outcomes based on SCEP targets were met

o Section 3: Relevant data that was used to determine the rationale for deletion

= (Academic Achievement, Attendance, Suspension, parent involvement, etc.)

o Section 4: Identify students who were enrolled in the program (include number of students, academic
achievement levels, sub-groups, etc.) and the impact of the deletion on their course work and graduation
requirements

o Section 5: ldentify Staffing that was connected to the program.

= Note: FTEs will be eliminated if the deletion of the program is approved.
o Section 6: Other relevant information (if available)

Program Review and Decision:

Reviewed By: Title Date Supporting Evidence Attached Decision
{Must include data)
Community __Approved
Superintendent __Not Approved
Content Director __Approved
or Supervisor __Not Approved
Chief Academic __Approved
Officer __Not Approved
CFO Date Superintendent Date
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D3- Job Posting for Director of Extended Learning Time
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' BOARD OF EDUCATION
DEPARTMENT OF HUMAN RESOURCES
BUFFALO, NEW YORK 14202

RECRUITMENT BULLETIN DIRECTOR OF EXTENDED LEARNING
OCTOBER 7, 2013

NOTICE OF POSITION

POSITION: The Superintendent of Schools, Pamela C. Brown, Ed.D., is interested in receiving
applications from qualified candidates for the position of:

DIRECTOR OF EXTENDED LEARNING

APPLICATION: Candidates interested in applying must complete an online application on the district
web site at: www.buffaloschools.org

QUALIFICATIONS: Candidates must have a Master's degree, and a New York State School District
Administrator (SDA), or School District Leader (SDL) certificate by the time of
appointment.

Candidates must have a minimum of five (5) years combined certificated teaching and
supervisory experience, with a minimum of one (1) year at the Supervisory level.
Candidates with prior experience in an urban school district with a large racially and
ethnically diverse population are preferred.

DUTIES: Directs all general education summer and extended day programming, including:

¢ The incumbent is responsible for the development and implementation of the
District’s Extended Leaming program for students in elementary, middle and high
school.

* She/he is responsible for overseeing the delivery of high quality, curriculum-based,
after-school educational activities that are aligned with the Common Core learning
standards and support college and career ready students.

*  The successtul candidate will design extended-day learning opportunities (o assist
struggling schools. She/he is also responsible for supervising and providing
strategic leadership to Site Managers in the implementation and daily operation of
ihe Extended Learning Time program (ELT), developing strategies to ensure ELT
program statt are well-qualified to provide engaging and innovative learning
opportunities that improve the performance of students district-wide.

* The Director is a strong leader and team-builder. working collaboratively with

principals, teachers, parents, along with all internal departments impacting the
Extended Learning programs. The Director will also be the district liaison with
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APPOINTMENT:

SALARY:
FUNDING:

FINAL DATE
FOR FILING:

several Community Based Organizations and SAY YES Buffalo to ensure high
quality after-school programs are in all Buffalo Public Schools.

¢ She/he should be knowledgeable and committed to the role of extended learning in
helping students stay on track to graduate from high school and succeed in college.

s She/he has overall accountability for the quality and success of Extended Learning
Programs and their alignment with the mission of the Buffalo Public Schools.

* Provides professional development to principals and teachers on Federal mandates.

* Monitors and assists in the evaluation of programs that provide intervention to
students District-wide,

e Prepares reports based on data analysis of the District’s Extended Learning Time
programs.

* Other duties and responsibilities assigned by the Division Chief.

Appointment will be made by the Superintendent following assessment of training, experience,
credentials and evaluation of service. Personal interviews shall be scheduled where appropriate.

Administrator’s schedule based on BCSA contract,

Pending funding

OCTOBER XX, 2013 ( (35 2)

PAMELA C. BROWN, ED.D
SUPERINTENDENT OF SCHOOLS
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D4- Chiefs of School Leadership One Stop Shop Chart
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D5-Transforming Schools Document for School Leaders-Three Big Rocks
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The Quarterly and Monthly review processes will utilize the available and current district data
and reporting processes, and will include collaborative planning, training, and guided
implementation, beginning with 11 SIG Priority schools (Phase I). This will extend to include
remaining Priority schools in March 2014 (Phase II). Transition planning for 2014-151s a
priority work for May-June, when AIR will gradually release responsibility for the monitoring
system to the Office of School Leadership (OSL)

The Chiefs of School Leadership will implement and sustain the quarterly review process with
training from the American Institutes for Research. Chiefs and their selected team members will
review the data that was gathered during the DTSDE interview. Quarterly visits will include data
related to the actions, strategies, recommendations in a schools SIG plan or School
Comprehensive Educational Plan (SCEP) gathered through classroom observations, observations
of teacher team meetings, Student Support Team meetings, School Leadership Team meetings,
and/or a review of relevant qualitative (lesson plans, guiding curriculum documents, team
meeting protocols, etc.) and quantitative data (CFA and other achievement, attendance,
discipline incidents, etc.).

Site Based
Monitoring

On-going

All Priority and Focus schools receive a comprehensive review
conducted by the Chiefs of School Leadership using the DTSDE
protocol and tools to aid the in:

o Identifying strengths & weaknesses
e Creating recommendations for improvement

Schools use this information to develop strategies, objectives,
and performance measures for improvement.

Quarterly
Monitoring

Rolling basis —
school monitoring
occurs four times

a year starting

with Cohorts 3

and 4 and
eventually
extending to all
schools

Teams from the Office of School Leadership (OSL) visit Priority
School, beginning with the eleven Priority Schools in Cohorts 3
and 4, to assess the implementation of recommendations from
the annual visit. OSL Teams will meet with principal and school
leadership teams to review “charting the course-type” data: CFA
and other student proficiency and performance data by grade
level content, teacher, and reporting sub groups, attendance and
discipline by grade, and other performance measures to
determine progress toward proficiency targets.

Interventions will be reported by school teams, adjustments and
new interventions recommended; action plan for next steps will
be created and monitored by the school team with progress
reported at next monthly review.
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Attachment D7. Support and Accountability for Priority Schools

Preimplementation
{gﬁ:';’: Frequency/Timing Purpose/Description Personnel
These organizational
meetings with the school’s
restructuring team provide S 3
Planning April-Jul an opportunity to identify District IS taft,dSIG
meetings pri-=iuly roles and responsibilities, {mnmp as 20
o eadership teams
map out a timeline for
updating the school plan,
and finalize the plan.
This meeting led by the
school principal with SIG Principal,
support from their Superintendent,
leadership coach will bring | Chiefs of School
Partner all partners of respective Leadership, Chief of
Kickoff Summer school to the table to Curriculum
Meeting establish program Assessment and
coherence between all Instruction, Office of
parties to ensure lines of Shared
communication and Accountability
expectations are clear.
Chiefs of School
Leadership and
assistant
superintendent of
Cohort 5 This team will build curriculum,
TLLN kickoft | Summer competencies in school assessment and
(planning) turnaround. instruction; SIG
principals and
leadership teams,
turnaround specialist
partner
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&

A liaison will attend the
school’s leadership team
meeting and tour the school
with the principal, using an
observation tool based on a

On-site school Weekl state tool. A debrief with Office of School
visits y the principal will follow. Leadership staff
This activity will enable
the principal to request
specific support and the
liaison to identify
feedback.
Teachers and .
Data coach W administrators will Office of Strategic
. eekly . . Alignment and
meetings continue to receive support Innevation
for DDI practices.
Curriculum
Praticums occurs after Assessment and
weekly PLC sessions Instruction Staff,
Instructional focused on Curriculum, District Instructional
C Instruction and Data to Specialist,
oach PLC Weekly o .
and Practicums ensure that new }earnmg is | Instructional
operationalized in SIG Technology, Office
School PLC and of Strategic
classrooms. Alignment and
Innovation
All content directors and
supervisors will stagger
visits throughout the 8fﬁ<_:e of
Learning walks | Monthl month, support leadershi urriculum,

g S y » SUPP P | Assessment and
teams with feedback to Instruction
teachers, establish action
tasks, and follow up.

Office of School
Leadership; Office
of Curriculum,

Priority school
principals
meetings

Monthly, 2014-15

These will provide support
and a forum for Priority
school principals.

Assessment and
Instruction; Office
of Strategic
Alignment and
Innovation
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Year 1 Implementation - Support and A

2 S e

ose/L

ccountability for Priority Schools

e - BCSD staff: SIG
Ledotstin | Quarly, 201415 | Thete Loy orkabobs - prncipls
P ' p | leadership teams
These sessions seek to
p provide school leadership
rogrtess Quarterly, on a rolling | teams with guidance in BCSD central office;
monitoring basis for schools making data-based school | school teams
meetings improvement decisions.
The district will provide .
DTSDE . professional development Office of Strategic
. Ongoing Alignment and
training on all aspects of the Innovation
DTSDE process.
This midyear meeting is an | BCSD staff; SIG
Reality check | January 2015 opportunity to assess principals and
progress and readjust. leadership teams
End-of-year At the end-of-year meeting, | ry;ouiet and school
check y June 2015 schools will assess progress | (...
and finalize a Year 2 plan.
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D8- Evaluations of Transformation Leadership Learning Network Meetings
A. TLLN Administrators’ Conference Evaluation Report
B. TLLN First Quarterly Training Workshop Summary

C. TLLN January Reality Check Summary of Evaluations
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Buffalo Public Schools’ Transformation
Leadership Training Network:

AIR Summary
of Participant Evaluations:
June 26-27 and August 27-28, 2013

October 2013

DISTRICT & SCHOOL
IMPROVEMENT Center

at American Institutes for Research 8

1000 Thomas Jefferson Street NW
Washington, DC 20007-3835
202-403-5000 | TTY: 877-334-3499
www.revivingschools.org

Copyright © 2013 American Institutes for Research. All rights reserved.

AAIR

AMERICAN INSTITUTES POR RESCARCHY ; wwww.air.org 3189 10/13
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Executive Summary of Transformation Leadership
Training Network Summer Session

Purpose of the Summer Sessions

American Institutes for Research (AIR) launched the Transformation Leadership Learning
Network (TLLN) in summer 2013. The attendees of the first session held in June were the
leadership teams from each invited school. Administrators from all Buffalo Public Schools and
central office staff attended the second session held in August in conjunction with the
Administrator’s Leadership Conference.

The objective of TLLN is to enhance the turnaround competencies of building leaders and
leadership teams as they work to transform their respective schools. The June and August
sessions focused on the building blocks for success: a 30-60-90 day implementation plan with
quick wins, the crucial elements for successfully implementing a school’s plan, and school
leadership team structure and operations. In addition to training workshops for school leaders,
AIR also provided training for district staff focused on the New York State Diagnostic Tool for
School and District Effectiveness (DTSDE). This session was delivered in conjunction with the
August Administrators’ Leadership Conference.

Evaluation Method

All participants in each session were asked to complete evaluation forms. Each evaluation form
contained common scaled and open-ended questions related to the overarching objectives as well
as unique scaled questions related to specific session objectives. When common scaled questions
were posed in multiple sessions, the responses were calculated first for each separate session and
then averaged across sessions. Any response greater than 75 percent favorable was deemed as
“met.” Any response less than 75 percent favorable was deemed as “partially met.” Responses
with less than 50 percent favorable ratings were deemed as “not met”; however, there are no
results meeting this criterion. Overall, the AIR workshops have met the intended objectives.
Table 1 provides the percentages of favorable ratings on selected objectives from each training
session. Table 2 describes and summarizes the open-ended responses for each workshop.

Snapshot of the Responses

The response rates for each workshop ranged from 53 percent to 74 percent, as shown in Table 1.
The response ratings from participants regarding sessions that focused on building school plans
and leadership teams and implementing the work were consistently well received by the
participants, with favorable ratings in the upper 80 to 90 percentiles. Although not an official
TLLN component, the DTSDE training was included during the conference. Critical feedback
related to the district DTSDE training session indicates that more work with district staff is
necessary to build understanding of this new monitoring and reporting system.

American Institutes for Research Buffalo Public Schools’ Transformation Leadership Training Network
AIR Summary of Participant Responses—3
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Table 1. Training Session Attendance and Response Rates

1 (2-day
session)

Transformation Leadership Learning Network Kick-off (June)

65 74%

Increasing District Effectiveness: A Learning Session on the
New York State Diagnostic Tool for School and District 1 54 68%
Effectiveness (August)

Discover the Stages of Implementation (August) 5 177 71%
Build an Effective School Leadership Team (August) 5 142 73%
Understand the Role of the Building Leader in Instructional

X 5 163 53%
Coaching (dugust)
Unpack Your Improvement Plan: Moving from Compliance to 1 78 64%

Quality Implementation (August; TLLN cohort schools only)

American Institutes for Research Buffalo Public Schools’ Transformation Leadership Training Network
AIR Summary of Participant Responses—4
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Summary of Responses and Analysis

Table 2. Feedback on Selected Objectives for the June and August Training Sessions

the steps for implementing their plans.
(Unpack Your Improvement Plan)

ks Met An average of 93% of the participants agreed or
create an effective professional community strongly agreed that—through the conference—
for school leaders. (A1l sessions) they felt part of a professional community.
AIR seeks to develop trainings that support Met An average of 90% of the participants agreed or
school and district reform initiatives. (44 strongly agreed that the training related directly to
sessions) their reform initiatives.
AIR seeks to build skills that principals and | Met An average of 90% of the participants agreed or
school leaders need to be effective. (4// strongly agreed that the training was helping them
SesSions) build their skills.
AIR seeks to help school leaders establisha | Met Most of the participants (88%) agreed or strongly
clear vision, roles, and responsibilities of agreed that their team has a clear vision and
leadership teams. (June session) understands their roles and responsibilities.
AIR seeks to help school leaders better under | Partially Most of the participants (65%) agreed or strongly
the DTSDE tenets. (Increasing District met agreed that the training helped them better
Effectiveness) understand the DTSDE tenets.
AIR seeks to help school leaders identify Met Most of the participants (84%) agreed or strongly
action steps to move higher on the DTSDE agreed that the training helped them develop action
scoring rubric. (Increasing District steps to score higher on the DTSDE rubric.
Effectiveness)
AIR seeks to help school leaders identify Met An average of 93% of the participants agreed or
specific steps that support the high-quality strongly agreed that they are able to identify
implementation of improvement plans. specific steps that support the high-quality
(Discover the Stages of Implementation) implementation of improvement plans.
AIR seeks to help principals identify actions | Met An average of 91% of the participants agreed or
they can take to build effective leadership strongly agreed that they were able to identify two
teams. (Build an Effective School Leadership steps they could take to build effective leadership
Team) teams.
AIR seeks to help principals identify the Met An average of 87% of the participants agreed or
strengths of their leadership teams. (Build an strongly agreed that the training helped them
Effective School Leadership Team) identify the strengths of their leadership team.
AIR seeks to help principals understand the | Met Most of the participants (95%) agreed or strongly
elements of instructional coaching and the agreed that they are able to explain the essential
coaching process. (Understand the Role of elements of instructional coaching and the
the Building Leader in Instructional coaching process.
Coaching)
AIR seeks to create tools that school leaders | Met Most of the participants (94%}) agreed or strongly
can and will use. (Unpack Your Improvement agreed that they will use the tools provided during
Plan) the training.
AIR seeks to help school leaders understand | Met Most of the participants (89%) agreed or strongly

agreed that the training helped them understand the
steps to implement their plans.

*Responses less than 75 percent favorable = partially met objective. Responses greater than 75 percent favorable =

met objective.

American Institutes for Research

Page 220 of 347 Buffalo CSD #03

Buffalo Public Schools’ Transformation Leadership Training Network

AIR Summary of Participant Responses—S5




In-depth Analysis and Feedback on Individual Sessions

Transformation Leadership Learning Network Kickoff Event

The June workshop took place over two days and was attended by leadership teams and
principals appointed to the schools at that time. Several schools were undergoing transitions in
leadership; some leadership team members attended and actively participated despite principal
vacancies in their respective buildings. A few newly appointed principals were able to attend on
Day 2. Forty-seven of the 48 participants provided responses to the open-ended questions on the
evaluation. The objectives of the two-day workshop focused on fostering effective and trusting
team dynamics; defining the purpose, roles, and responsibilities of the leadership team;
understanding turnaround leadership competencies; understanding the change process and phases
of implementation; and unpacking the School Improvement Grant (SIG). Table 3 presents the
scaled responses for this session.

Table 3. Scaled Reponses for the June Session

o S SRR s M S

Most of the participants (88%) agreed or
strongly agreed that their leadership team has a
clear vision and understanding of their roles and
responsibilities.

AIR seeks to help school leaders
establish a clear vision, roles, and
responsibilities of leadership teams.

Key Highlights

A total of 47 participants provided responses to the open-ended questions for this session.

»  When asked which activities were most helpful, 38 percent of the participants stated that
the team-building activities and the opportunity to get to know each other’s strengths
were the most helpful.

= Thirty-eight percent of the participants also cited unpacking the SIG application as the
most helpful aspect of the training. However, seven of the 48 participants felt confused
by the unpacking activity and were unsure how to align SIG with DTSDE tenets.

= About 15 percent of the participants felt that learning about implementation and working
with the AIR coaches was most helpful.

= Twenty percent of the participants indicated concern about rolling out the SIG plan, and
nearly one third expressed a desire for more time to plan with the team or AIR coaches.

» Twenty-five percent of the participants stated that, in general, the information shared was
very helpful and informative.

The following are some representative quotes about what the participants found most helpful:
= “The Color [team-building] activity was extremely eye-opening and can be easily used
again in the future.”
»  “Group discussion regarding implementing new ideas and programs within our school.”
= I really enjoyed unpacking the SIG and aligning with the tenets. This gave me the time
to understand and make sense of everything.”

American Institutes for Research Buffalo Public Schools’ Transformation Leadership Training Network
AIR Summary of Participant Responses—6
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August Session 1: Increasing District Effectiveness: A Learning Session on the
New York State Diagnostic Tool for School and District Effectiveness

This session was presented during the Buffalo Administrators’ Leadership Conference. In this
workshop, central office staff members engaged in activities designed to increase their
understanding of the comprehensive district DTSDE rubric. The participants engaged in
reflective discussions with fellow district staff and identified actions and supports needed to
attain effective and highly effective performance levels. Table 4 presents the scaled responses for
this session.

Table 4. Scaled Reponses for August Session 1

AIR secks to help scool leaders Partially met Most of he participants (65 A)) agreed or
better under the DTSDE tenets. strongly agreed that the training helped them
better understand the DTSDE tenets.
AIR seeks to help school leaders Met Most of the participants (84%) agreed or
identify action steps to move higher strongly agreed that the training helped them
on the DTSDE scoring rubric. develop action steps to score higher on the
DTSDE rubric.
Key Highlights

A total of 37 participants provided responses to the open-ended questions for this session.

= Seventy-three percent of the participants indicated that the opportunity to discuss district
work related to the DTSDE tenets and statements of practice with district colleagues was
helpful for making connections across district offices, as well as identifying areas of
deficiency and potential action steps.

= A few of the participants stated that the session was a good refresher on DTSDE because
they had worked with it previously. However, twice as many participants noted that this
was their first introduction to DTSDE and appreciated the opportunity to gain familiarity
with the instrument.

» Approximately 20 percent of the participants indicated they wanted more time to work
with the tool and needed more information about the DTSDE tenets and professional
development to support improvement.

The following are some representative comments about what the participants found most helpful:

= “I found the roundtable discussions very valuable; listening to the goals of my colleagues
was eye opening.”

* “Ienjoyed the share out, which helped to see links between departments.”

= “Ireally enjoyed the sharing out. It gives everyone an opportunity to learn the needs of
other tenets, not just your own.”

American Institutes for Research Buffalo Public Schools’ Transformation Leadership Training Network
AIR Summary of Participant Responses—7
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August Session 2: Discover the Stages of Implementation

This session was delivered during the Buffalo Administrators’ Leadership Conference and was
grounded in research by Fixsen, Naoom, Blase, Friedman, and Wallace (2005). It aimed to
provide participants with an understanding of implementation science, the stages of
implementation, and the core components needed to deepen the quality of implementation in
current practice. Principals, assistant principals, and central office staff engaged with a
professional reading and used a current example of practice to ground discussions about the
stages of implementation. Table 5 presents the scaled responses for this session.

Table 5. Summary of Scaled Reponses for August Session 2

AIR seeks to help school leaders Met An average of 93% of the participants agreed or
identify specific steps that support the strongly agreed that they are able to identify
high-quality implementation of specific steps that support the high-quality
improvement plans. implementation of improvement plans.

Key Highlights

A total of 135 participants provided responses to the open-ended questions for this session.

»  Although a small handful of the participants felt they were not familiar enough with
Data-driven instruction (DDI) to contribute examples to the activity, nearly 60 percent of
the participants stated that the session provided them with insight about the process of
effective implementation, and the discussion with fellow administrators was helpful.

* A few the participants noted that more time for discussion and more detail about each
implementation stage would have been helpful.

= Several participants indicated a desire for assistance and support to address roadblocks to
implementation, in particular roadblocks that emerge from fear and uncertainty that can
emerge from change initiatives.
The following are some representative comments about what the participants found most helpful:

= “Going through the five stages really helped to see how to adopt a new initiative or
program.”

= “Proper steps before the implementation of a new program”
= “The posters were helpful because they provided visual and action steps.”

= “Having time to converse with other administrators on the process”

American Institutes for Research Buffalo Public Schools” Transformation Leadership Training Network
AIR Summary of Participant Responses—8
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August Session 3: Build an Effective School Leadership Team

In this session delivered during the Buffalo Administrators’ Leadership Conference, the
participants learned how a school leadership team (SLT) can be an effective driver of school
improvement. Principals could reflect on the status and work of the SLT in their buildings and
compare and contrast SLTs with other school teams. The participants left the session with tools,
strategies, and action steps for building an effective leadership team in their buildings. Table 6
presents the scaled responses for this session.

Table 6. Summary of Scaled Reponses for August Session 3

3

AIR seek to help prinmpas

Met

An average of 91% of the participants agreed or strongly

identify the strengths of their
leadership teams.

identify actions they can take to agreed that they were able to identify two steps they
build effective leadership teams. could take to build effective leadership teams.
AIR seeks to help principals Met An average of 87% of the participants agreed or strongly

agreed that the training helped them identify the
strengths of their leadership team.

Key Highlights

A total of 104 participants provided responses to the open-ended questions for this session.

=  Approximately 33 percent of the participants indicated that the session was helpful for
them to achieve clarity about the purpose and the roles of an SLT as well as organize the
SLT’s work for the upcoming school year.

= Nearly 20 percent of the participants stated that time for discussion and collaborating
with their administrative teams was helpful.

» Fourteen participants stated that the materials were useful in helping to organize SLTs,
and seven participants specifically noted the presenters’ examples from practice and
experience as being helpful insights about SLTs.

= About 10 percent of the participants suggested that more time to discuss and plan for
their SLTs was needed. Fifteen percent of the participants stated that additional guidance
and support in fostering effective SLTs is an area of need. Several of these participants
suggested that observing a high-functioning SLT would be helpful.

The following are some representative comments about what the participants found most helpful:

= “The difference in the roles of SBMT [site-based management team and SLT were
helpful and validating. The worksheets provided valuable insights into improving our

current team.”

»  “Ibelieve you covered the foundation of what we need to create an effective SLT.”

= “Well done. Forcing us to nail down particulars of SLT was very helpful and useful.”

= “] enjoyed listening to material that will be used immediately.”

American Institutes for Research
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August Session 4: Understand the Role of the Building Leader
in Instructional Coaching

Delivered during the Buffalo Administrators’ Leadership Conference, this session focused on the
role of the building leader in supporting an instructional coaching program in their schools. The
participants were introduced to the essential elements of an instructional coaching program and
the coaching process. They then defined the roles and the responsibilities related to instructional
coaching and observed a demonstration of a data collection tool for monitoring the impact of
coaching interactions. Table 7 presents the scaled responses for this session.

Table 7. Summary of Scaled Reponses for August Session 4

5 ‘}} P2 SR B
P 3 i : & (RARY ESEERAG A

B SRESARIA SR 5 e R i s
AIR seeks to help principals Met Most of the participants (95%) agreed or strongly
understand the essential elements of agreed that they are able to explain the essential
instructional coaching and the elements of instructional coaching and the coaching
coaching process. process.
Key Highlights

Sixty-five participants provided comments on the open-ended questions to this session.

»  About 60 percent of the participants stated that gaining insight about a framework for
effective instructional coaching practices and the opportunity to discuss plans in their
buildings with other principals was helpful.

*  Fifteen percent of the participants specifically mentioned that the tools introduced in the
training were helpful—most notably the 30-day plan and the AIR online coaching
tracking tool.

= Slightly more than 20 percent of the participants expressed a desire for more time to
discuss specifics and obtain examples and exemplars from practice.

= Several participants indicated a need to acquire greater clarity about the role of
instructional coaching in their buildings, noting that the role has changed.

* A handful of administrators expressed concern about contractual agreements and
grievances around instructional coaching.

The following are some representative comments about what the participants found most helpful:
=  “I now have a good understanding of what is a good/great coach!”
= “Coaches: This information opened my eyes and confirmed the urgency to support staff.”

»  “I love that this workshop is completely relevant.”

American Institutes for Research Buffalo Public Schools’ Transformation Leadership Training Network
AIR Summary of Participant Responses—10
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August Session 5: Unpack Your Improvement Plan:
Moving from Compliance to Quality Implementation

This session was delivered during the Buffalo Administrators” Leadership Conference and was
attended by principals and assistant principals in the TL.LN cohort of schools. It aimed to equip
principals and assistant principals with knowledge, tools, and processes for the effective rollout
of improvement plans. Facilitators modeled a process for unpacking the SIG into a manageable
30-60-90 day implementation plan that can be replicated and continued with SLTs. The
participants also were introduced to the research-based practice of quick-wins to gain momentum
for effective transformation. Table 8 presents the scaled responses for this session.

Table 8. Summary of Scaled Reponses for August Session 5

RS R T

AIR seeks to help school leaders Met Most of the participants (89%) agreed or
understand the necessary steps for strongly agreed that the training helped them
implementing their improvement plans. gain an understanding of the steps to implement

their plans.

Key Highlights

Sixteen of 28 participants provided comments on the open-ended questions to this session.

»  When asked what activities in this planning session were helpful, nearly 70 percent of the
participants indicated that having time to become familiar with the SIG, engaging in
implementation planning, and identifying quick wins for the start of the school year were
most helpful.

» Twenty-one percent of the participants noted that time to collaborate with fellow
administrators and the AIR leadership coaches was helpful.

= Approximately 40 percent of the participants stated that the planning tools and resources
as well as the guidance on writing SMART (specific, measurable, action-oriented,
relevant, time-bound goals were helpful.

= Responses about aspects of the session that were not helpful focused on the noise level in
the room (too loud) and the desire for more time to work on SIG planning.

» Two participants specifically noted that they would need support (from the AIR
leadership coach or elsewhere) to identify priorities to focus improvement efforts.

American Institutes for Research Buffalo Public Schools’ Transformation Leadership Training Network
AIR Summary of Participant Responses—11
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American Institutes for Research Buffalo Public Schools’ Transformation Leadership Training Network
AIR Summary of Participant Responses—12
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Appendix. Survey Responses—All Sessions

American Institutes for Research Buffalo Public Schools’ Transformation Leadership Training Network
AIR Summary of Participant Responses—13
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Open-Ended Responses

1. What activities/discussions/presentations today were helpful in understanding the process

and your role in leading school transformation?

«  “Activities that provided team skills; receiving information in the SIG grant”

«  “Mini activities—color game and string game: understanding that everyone
represents a color, and we all need one another to succeed”

+  “Unpacking the SIG grant; reading/creating a visual for carrying out the plan”

+  “Close read of tenets of reform”

»  “Unpacking the SIG”

»  “Identify individual and team strengths”

»  “Discussions with Ursula”

«  “Team building for laughs and individual conversations regarding our building
specifically”

+  “Individual conversations with the AIR representatives”

«  “Discussion on understanding the population we are going to be working with”

«  “Color activity and the tangled shoestring activity”

«  “Team building is crucial in moving forward.”

«  “Colors, roles of team members, unpacking the grant”

«  “The color activity was extremely eye-opening and can be easily used again in the
future.”

«  “Getting perspective, i.e., the steps to full implementation”

« “Beginning to get a handle on the SIG and SCEP”

« “Liked the beginning group activities—use towards staff development”

«  “Dissecting the SIG; still need to look more in-depth into”

« “Breaking down our SIG grant more”

«  “The color activity was an interesting team building activity that will help us as we
move forward.”

«  “Color activity! Knowing where people are grounded and comfortable is key to
working effectively together”

+  “Ilove the opening team-building exercise on Day 2. I enjoyed the training and felt it
was very informative.”

+  “The Phases of Implementation discussion (presentation) was great!”

«  “We were able to break down the plan.”

+  “Unpacking the SIG grant”

«  “The aligning of the tenets with the domains 6 stages—identify where we are ‘stuck’;
aligning SIG to NYSED SQR and SCEP tenets”

+ “Implementation”

+  “Everything worked together”

+  “The phase of implementation”

+  “All of them”

s “Color activity”

«  “Giving us time to work together as a team on the initial phase of our SCEP”

«  “Ilearned a LOT! All the information was great!”

. “Group discussion regarding implementing new ideas and programs within our
school. I thought breaking down the six steps was useful.”

American Institutes for Research Buffalo Public Schools’ Transformation Leadership Training Network
AIR Summary of Participant Responses—135
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+ “Unpacking the SIG”

+  “Define roles and responsibilities for school leadership teams. Identify areas of
priority.”

¢ “Team time after lunch”

«  “Looking at SIG with respect to the tenets”

+ “Jigsaw of the article; unpacking the tenets based on the SIG”

+  “Loved the color theme; great idea using posters to present”

«  “I really enjoyed unpacking the SIG and aligning with tenets. This gave me the time
to understand and make sense of everything. Also, I won’t be spending time in
school.”

*  “Show true color”

+  “Team building with AIR members and admin staff”

2. Were any parts of today’s training less helpful?

+  “Talked at us too much; directives not clear with SIG papers”

« “Training was extremely supportive and informative; trainers were honest and
presented interesting information.”

- “N099

+  “Parts of unpacking SIG grant unclear”

+  “We needed a little more structure working independently.”

+ “No”

+ “No”

+  “Group activity was tough—only focusing on one part; I think we should have read
the entire article and then broke up into groups.”

+  “Less team building, more planning for next year”

« “Transferring SIG into SCEP. We wanted to have more discussion since this was the
first time diving into the SIG since the rewrite.”

+  “Unpacking the SIG needed more detailed instructions.”

* “Nope”

«  “Unclear direction”

¢ “Unclear directions”

+ “The article on phases of implementation”

+  “All was helpful in its own right.”

. G&N/A”
s “The article on phases of implementation”
. CCNone!’

+ “Teamwork --> Plan --> Sidebar conversation”
+  “Not really”

+ “No”

«  “All useful”

» “The shoelace activity”

» “Iliked small groups with our own school best.”
» “The shoelace activity”

+  “Ijust wanted to get into the planning process for our school.”
+ “No”

+ “No”

+  “No. It was very beneficial.”

American Institutes for Research Buffalo Public Schools’ Transformation Leadership Training Network
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.

“Too much time is spent on the SIG plan without enough guided instructions.”
“Too loud to fully concentrate”

“I cannot think of any.”

“I felt at a disadvantage because [ was asked to join the team in May. Most of the
work had been done already (proposal).”

“Nothing; good info”

3. What questions, confusions, or needs do you have? What additional information would
be helpful?

L

“Questions would be around implementation”

“A lot of unknowns”

“Is there future training after this? Is it school based or will it be like our training
today?”

“SIG grant, when will it be carried out—components of the grants, specifics?”
“How will reform be rolled out?”

“Big picture—how will it be implemented?”

“How do we get the staff we need for September when our grant is not approved
yet?”

“Questions that I have cannot be answered.”

“What is the time frame for getting SIG accepted? When will the new principal be
determined?”

“How/what to roll out in September”

“Still not sure how to get the plan going. What specifically do we have to do to get
things up and rolling? I know it might be coming, but it is nerve-wracking!”
“More time with my team! We need more time.”

“Structured, planned AIR lead time that can really get us on track for September”
“What is our plan for the first 30 days and so forth? Will we be ready for this fall?”
“Planning so we are ready for September”

6(‘7)3

“How/where some of the SIG fits into the SCEP”

“We have a lot of unanswered issues in our building; we need to get together prior to
opening day.”

“I just hope the district follows through with implementation and provides the
resources necessary.”

“When will we have more time to work with you?”

“How do we move forward with this process over the next few months? Need a
dashboard to track implementation from data sources.”

“Where and how do I fit into the picture as a turnaround leader who is not the
‘leader?””

“How to prioritize goods”

“N/A”

“Still learning”

“None”

“Worried about developing solid implementation plan with funding still up in the air”
“We need to get together as a team to keep the momentum going!”

66N07,

“None”

American Institutes for Research Buffalo Public Schools® Transformation Leadership Training Network

AIR Summary of Participant Responses—17

Page 232 of 347 Buffalo CSD #03



o “We will let you know.”

«  “Strategies used in other turnaround schools to improve specific areas of weakness,
i.e., attendance; additional support when editing SCEP.”

«  “If this is to be implemented in September, we need more time and guidance before
then.”

«  “More explicit directions on how to do the unpacking. Examples of what might fit
best in each of the boxes.”

. “Still a lot of questions as to what will happen in the summer.”

« “N/A”

. “Having PPT [PowerPoint presentation] e-mailed to us.”

4. Any specific comment on today’s training?

“Really feel supported by AIR”

«  “Very nice presentation, knowledgeable”

«  “Great team building; the facilitators did an excellent job.”

+ “Nice flow”

- “Great presenters/organization”

«  “Would have been more helpful to come up with plan we are using at the school
level.”

«  “Thank you for the time to read our own SIG. Receiving the SIG first day, copies for
all, would have helped us with today.”

«  “These trainings have to do a better job of ‘taking the temperature’ of the
environment and current events.”

“The trainers were fantastic.”

«  “There needs to be more funding available this summer so that teams can meet again
to plan.”

«  “More funding needs to be available to meet over the summer. Not enough times to
do the work.”

+  “Thank you!”

s “Thank you!”

+  “It was refreshing to build specific plans.”

° “NO”
* “NO”
- CbNone77
. “NO”
. Q‘NO”
+  “Thank you!”
American Institutes for Research Buffalo Public Schools’ Transformation Leadership Training Network
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Open-Ended Responses

1. What activities/discussions/presentations today were helpful in understanding the process

and your role in supporting high-quality implementation of improvement initiatives?

- “Actual examples from her experience”

«  “Going through the planning process and constructing our team”

+  “Talking about SLT and planning SLT”

. “Give SLT members all dates for meetings for the year!”

«  “An opportunity to work in a school team on the specifics of the SLT with a rubric
provided”

«  “The difference in the roles of SBMT and SLT were helpful and validating.”

«  “The worksheets provided valuable insights into improving our current team.”

«  “Good presentation; content is applicable.”

« “Learned the difference between leadership team and SBMT.”

«  “The group discussion and personal experiences shared by presenter were beneficial.”

«  “Time with Leadership (Admin) Team”

«  “Determining when to meet and reinforcing focus of agenda”

« “Presentation-group discussion by facilitator; facilitators’ real-world experience and
problem-solving skills”

«  “Planning with admin team was helpful. We are a new team and are working to
restructure our school leadership team.”

+ “Renewing and discussion composition/roles of SL'T”

«  “The idea of establishing particular roles and goals for SLT”

. “Was able to receive pertinent information and then PLAN with my admin team.”

«  “Time allotted to plan and organize the structure of the SLT was very helpful.”

«  “PPT and conversations were wonderful.”

«  “Defining what the role of the members are and setting the course for the year”

«  “Admin Team’ meeting was most helpful in being able to streamline the committee”

+  “Designing a meeting schedule for all SLT meetings”

«  “Having time to discuss who should be on the team. This was valuable.”

+ “Ienjoyed the process and utilizing structures to narrow our focus.”

« “Taking time to actually plan.”

«  “Ifound it helpful to have time to discuss with our administrative team.”

«  “I enjoyed the presentation to reinforce the time being critical to incorporate student
achievement.”

+  “Group time with admin team, bulleted PPT data—good information”

« “Discussion of SLT agenda, roles, team membership”

«  “The discussion about making sure to not include parents/community members in the
SLT team”

« “Focus on how to create an SLT”

«  “Meeting with team members to discuss SLT”

. “This session was very helpful in having the opportunity to discuss who would be the
team, etc.”

+  “Worksheet”

« “Planning time and conversation”

«  “The WHO—as in, who is really part of the Leadership Team.”

American Institutes for Research Buffalo Public Schools’ Transformation Leadership Training Network
AIR Summary of Participant Responses—20
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+  “Vision and strategies for Leadership Team”

+  “Working to complete the handout to maintain focus”

« “Handouts”

« “All of the various parts of the presentation were useful.”

«  “How to organize school leadership teams”

«  “Defining the role of the SL'T”

«  “The graphic organizer was very helpful. It guided us through a step-by-step
process.”

« “Clarified our role on the team”

«  “All of them; we need the presentations.”

«  “Meeting as an administrative team and discussing our needs and action steps”

+  “Great small-group discussion”

«  “Digging deeper into SLT and what does it look like”

»  “Filling out school leadership form”

o “All”

«  “Time with AP [assistant principal to complete handout what, where, when”

« “Interesting presenter—°lived’ it”

»  “Examples you gave”

+  “The handout was helpful.”

«  “How to set up the team, the suggestion”

«  “Nice presentation”

«  “The SLT guide was and is helpful. I hope to share the PPT with our SLT.”

+  “Roles of SLT, agenda topics”

+  “Role/purpose of SLT”

+ “Planning meeting”

+  “Great PPT and handouts”

«  “Nice review that we are on target”

. “Not interactive—presenter did give concrete, explicit examples, had audience
guessing!”

»  “School leadership tea”

»  “m was helpful”

« “Parameters of SLT”

« “Clarity in what SLT should be”

« “Reaffirmation of our standing SLT”

+  “Good Powerpoint”

«  “The interactive discussions were great.”

«  “Complete form for school year”

+ “Delivery and focus”

+  “Great information”

«  “All activities were effective.”

+  “Informational powerpoint.”

« “This was the best session so far!”

«  “The ‘what’ to discuss portion”

American Institutes for Research Buffalo Public Schools’ Transformation Leadership Training Network
AIR Summary of Participant Responses—21
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2. Were any parts of today’s training less helpful?

“More clear info about who should be member of SLT”

“N/A”

“No”

“NO”

“N/A”

“Review of school leadership team with role and focus”

“All parts helpful”

“Nothing comes to mind”

“N/A”

“No”

“No”

“No; it was great.”

“N/A”

“Not enough time to process and share out”

“None”

“NO”

“Yes, I need to let APs lead team members.”

“None”

“Share out after each section (who, what, where, etc.)”

“I may be in transition from AP at one building to principal at another building—hard
to focus on the SLT in current building because I am thinking of future SLT.”
“No, would like a bibliography”

“Selecting team members”

“Strategies for implementing the SLT with central office support”
“No”

“Felt this was geared toward building level but not so much for Central Office”
‘CNO”

“Needed more time to talk with our partners”

“Not a lot of time for discussion”

“NO”

“NO”

“1 like the meeting time schedule”

“None—all of these ‘ideas’ have been established over the summer—not helpful for
our school”

“No”

“Yes”

“More talk time needed”

“The presenter spent too much time lecturing.”

“NO”

“Applied only to school teams”

“Yes”

3. What questions/confusions/needs do you have? What additional information would be
helpful?

“Sample agendas and topics would have been nice; more talk on current school
practices”

American Institutes for Research Buffalo Public Schools’ Transformation Leadership Training Network
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«  “Dr. Hill was very knowledgeable and passionate.”

«  “Thanks”

« “None; training was thorough.”

¢ “An electronic version of handouts and templates used in the presentation”

«  “A digital copy of the presentation (or some form thereof) would be helpful to share
portions with my SLT.

+  “Ideas for team mission, goals, etc.”

+  “To observe a high functioning leadership team meeting”

« “Agendas/focus areas for leadership teams”

+  “None”

*  “Building an effective SLT in conjunction with our SCEP”

+  “More information on books, websites, resources used to present this training”

«  “Will be checking ‘Wise Ways!™”

«  “I believe that you covered the foundation of what we need to create an effective
SLT.”

+ “None”

»  “Leveraging teachers to change”

»  “Need a clear purpose for the team”

+  “I'would like to have seen an exemplar [eadership team in action.”

+  “None”

+  “It would be helpful to know more about specific duties of the SLT members that are
not evaluative.”

+ “None”

*  “What is the work of this team—provide specific examples?”

+  “How to structure team activities”

«  “Support in making SLT effective and purposeful”

» “Presentation was a little loose; needed more organization.”

+ “No”

» “How often does the team need to meet to be effective?”

*  “Would like to continue discussion”

+  “None——Will have some at later date, not today”

+ “More examples of exactly what people put on agendas”

* “More assistance in planning for SLT”

e  “The time for planning”

+ “No”

*  “Nothing”

+  “E-mail powerpoint”

*  “Powerpoints!”

+  “None”

*  “None—all lecture style—not enough collaboration with peers”

*  “A copy of the PowerPoint”

¢ “Allclear”

+  “None”

*  “Would like to explore research on SL.Ts”

+  “Will use; how to set up our team”

American Institutes for Research Buftalo Public Schools’ Transformation Leadership Training Network
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4. Any specific comment on today’s training?

-

“Well spoken and very engaging presenter”

“Presenter’s style was refreshing and relevant. I felt she understood my daily work as
a building admin.”

“The discussion of a difference between SLT and SBMT was most helpful. I really
enjoyed it.”

“Very Good Presenter”

“N/A”

“Excellent presenter”

“Review of implementation practices”

“Presenter was energetic and entertaining; gave insightful information based on
experience.”

“Informative presenter”

“Well done. Forcing us to nail down particulars of SLT was very helpful and useful.”
“Nice to have an energetic and knowledgeable trainer”

“Very real! Much appreciated! Admin Teams need more of you!”

“I enjoyed listening to material that will be used immediately”

“It was very helpful to have the presenter’s ‘open’ matter-of-fact level of
communication. She said things that needed to be said and in the way that it needed to
be said.”

“Best session yet”

“Excellent and very helpful”

“Ursula is an outstanding and motivating presenter.”

“Would be helpful to have more time and to share out on each section”
“Presenter was energetic and organized.”

“Enjoyed the humor and candor”

“Great!”

“Thank you!”

“The presenter is awesome!”

“Made this relevant”

“Ursula has the perfect personality for a presenter.”

“Well-informed presenter”

“A lot of interaction”

“Dr. Hill was very engaging.”

“Presenter was very lively and to the point.”

“We learned a great deal from the AIR presenters.”

“Very informative”

“Great presenter”

“NO”

“Very well prepared trainer”

“Dynamic Presenter!”

“It was valuable.”

“Nice job, good ideas, great presenter”

+  “Well Done”
«  “It was great; it helped in guiding.”
» “Great Nancy”
American Institutes for Research Buffalo Public Schools® Transformation Leadership Training Network
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P’

«  “We have already completed this work

«  “This was not helpful to me as a school leader; already have this in place—SLTs”

»  “Best/most relevant session so far”

«  “The presenter was enthusiastic, a great amount of energy; topic was relevant to all
participants, central office, and budding principals.”

«  “Enjoying the time to plan, get started, jog ideas”

s “Good group work”

+  “Well spent session”

s “Organized, concise”

«  “Well organized and delivered”

«  “It was good training but not enough time to converse with our teams.”

+  “Thank you”

“Something particular to central office should have been planned. There are many
needs at the district level that need to be addressed.”

«  “Asa central office member, I felt completely alienated from the moment I walked in
the door. Being asked to go to the back of the room felt insulting. The core of the
session focused only on school level. It could have easily been adapted. Please be
mindful of prejudices that carry. If the presenter separates us, how do you think the
building administrators view us?”

American Institutes for Research Buffalo Public Schools’ Transformation Leadership Training Network
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Open-Ended Responses

5. What activities/discussions/presentations today were helpful in understanding the process
and your role in supporting high-quality implementation of improvement initiatives?

“Explaining the five key steps in implementation”

“Developing the stages of Implementation graphic organizer”

“Enjoyed Jigsaw”

“Group work”

“Group work-—pictures, words”

“Providing a solid framework for program/ implementation/evaluation”
“Group presentations”

“Jigsawing the article; listening to colleagues to hear their thoughts”
“The visuals”

“The discussion and the activity”

“Presenting the stages of implementation”

“Groups—explanations of each SOP [standard operating procedure]”
“The entire stages of implementation process”

“Reaffirmation of transformational framework”

“Break down of article”

“Data-driven decisions, implementation, and persistence key to change”
“Use graphic org”

“Discussion/activity”

“The group discussion and chart creation was engaging. | actually enjoyed it.”
“Dialogue about innovation implementation”

“Going through the five stages really helped to see how to adopt a new initiative or
program.”

“Proper steps before the implementation of new programs”’

“The draw and steps to explain”

“Active participating made it engaging.”

“It was great going through all five steps.”

“The jigsaw was good.”

“Very good; good discussion of implementation”

“The artistic expression of stages of implementation”

“Going through process of implementation”

“How to sustain implementation”

“All materials”

“Good energy; information and presenter OK”

“Role of building leader—discover stages of implementation”

“Group presentations were valuable.”

“Nice job”

“Breakdown of five steps of implementation”

“Listening to the jigsaw”

“All: Jigsaw activity was particularly helpful in digging down into this process. The
group work, discussions, and presentations from the presenter and peers were very
helpful and effective.”

“Jigsaw; stages of implementation”

American Institutes for Research Buffalo Public Schools® Transformation Leadership Training Network
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e “Working with groups to focus on implementation stage”
+ “Interaction with staff to analyze a process”

*  “Good information”

¢ “The stages of the implementation process activity”

«  “The article”

+  “Focusing on DDI”

«  “The group activity clarified the process.”

«  “Activity”
»  “Using a sample common to all for the stages since I was at the same training in
June!”

+  “Share out of six steps”

+  “Discussion groups”

*  “The posters were helpful because they provided visual and action steps.”

»  “The powerpoint and discussion of feedback process”

» “Interesting take on innovation and sustainability”

+  “The small-group activity”

+  “The group work”

+ “Sharing by groups; Jigsaw”

+  “The article jigsaw was helpful in understanding the process of implementation.”

»  “Administrators’ presentation of the stages of implementation of DDI”

« “Discussing the stages for implementing a program that is relevant to our needs”

» “Same stuff, different year!”

»  “Dialogue with colleagues”

e “The activity we engaged in to help us understand the stages of implementation”

*  “Sharing and comments after all groups shared”

¢ “The discussions to hear what other admins are doing and how they perceive the
change process”

«  “The stages of implementation were highly productive.”

+  “Love the article.”

« “Having time to converse with other administrators on the process”

« “Stages of implementation sheets that were posted on the walls, which were
completed by groups”

¢ “The Jigsaw”

+  “Group work was great.”

» “Learning the steps for full operation”

« “Information was relevant but activity was a bit long-winded. Maybe a different
approach could be helpful.”

»  “Going through implementation process and jigsaw”

¢ “The activity supported the kids.”

+ “Liked the jigsaw activity”

+  “Whole group work”™

» “Defining the coaches role”

« “Beginning to understand coaching”

¢ “Planning for the first 30 days; communication with staff and coach about
expectations”

American Institutes for Research Buffalo Public Schools’ Transformation Leadership Training Network
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6. Were any parts of today’s training less helpful?

“How do we get past the Day 1 ‘here’s some great thoughts about what isn’t working
in the district’ and get to the IMPLEMENTATION?”

“Confirmed prior learning”

“Yes”

“N/A”

$6N0’7

“N/A”

“The group work; visual explanations”

“Article was interesting.”

“No”

“Yes”

“Good info”

“NO”

“Not having enough time to delve deeper in to the topic”

“N/A”

“Visual representation”

“Looking at the different aspects of the implementation stage”

“No”

“Not a fan of process used”

‘KOK”

“No”

“I do not think everyone was too familiar with DDI to make it a relevant example.”
“Well done; nice blend of lecture, discussion, and activities”

“See above”

“N/A”

“Most of it”

$6N09?

GGNA”

“No”

“The breakdown of the implementation process. I'd prefer to read the whole article. I
get that time was a factor, though.”

“N/A”

“The jigsaw”

“NO”

“NO”

“No”

“Some of the discussions were confusing. Presenter could restate or clarify salient
points after presentation.”

“Just brief overview”

“NO”

“Presentation at the beginning seemed to lack enthusiasm and organization.”
“I like the jigsaw activity.”

“Yes”

“No! All good”

“NO”
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*

6(N071

“Would have been nice to go more in depth on stages of implementation and how it
applies to DDI, especially for new administrators”

“I found all parts to be meaningful.”

“None”

“Just tip of the iceberg and more time”

“Planning and discussion”

7. What questions/confusions/needs do you have? What additional information would be
helpful?

“How do we support high-quality implementation when those in charge have no
patience with the process?”

“None”

“I’m interested in how to go from exploration and adoption to implementation
smoothly.”

“None”

“How does culture fit into this? I saw it mentioned; however, it was not discussed,
and I think it is integral to sustainable change.”

“None”

“No”

“Collaborative work between School and District administration; resistance as we go
through the process”

“More time to discuss”

CCOK”

“Keep the in-service alive”

“OK—presenter did a good job.”

“None”

“What supports Central Office will provide with implementation”

“Have not received DDI training, so some of that would help.”

“Not at this time”

“More time to dig deeper”

“None”

“Perhaps diving a bit deeper”

GCNA”

“None”

“Who will help us with roadblocks of implementation?”

“More about Fixsen”

“None”

“More in-depth resources and support with this process™

“We, as a school and leadership team. need to plan and prepare for DDL.”

“NO”

“Flowchart”

“Where I can get the book Driven by Data”

«I would have liked to see more examples of implementation process in the reading.”
“None”

“DDI training; Driven by Data book”

“N/A”
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“None”
“None”
“None”
“More in-depth work; this is critical”

8. Any specific comment on today’s training?

L

“Nice job”

“The method of presentation”

“Thank you”

“Information”

“Thought provoking”

“More detailed info needed”

“This was good.”

“Good article; I will read it in entirety.”

“Jigsaw activity of the article”

“Tossing out the old and making ways for the new”

“N/A”

“It was very valuable, thank you.”

“Reinforces data decision making”

“No, send PPT please”

“Noise level inhibited group discussion.”

“Good reminder of increased understanding of purpose implementation”
“The presenter was supportive and informative. Very practical.”
“Great job”

“Great”

“Good info; it was great—very real and informative.”

“Great interaction”

“Open discussion in a nonthreatening environment”
“Appreciated Collaborative Jigsaw”

‘6N039

“OK—the presenter was very good; we should have been given topic choices.”
“None”

“None”

“Today’s training was very informative.”

“Well prepared and knowledgeable”

“Thank you!”

“More time needed”

“Felt it was a waste of time”

“Very good”

“Enjoyed group work”

“Instructor knew the process”

“Good”

“The process takes at least 3—5 years.”

“It was interesting to see the different stages at various points.”
«] like the interactive nature of the activities. It helps participants understand what
was read much better.”

“Need to go deeper”
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«  “Trainer was not well prepared.”

. 6‘G00d”

+  “I enjoyed the training.”
» “NO”

» (‘N/A”

«  “Too hot, room too small, not enough chairs.”
«  “The trainer was very personable.”

«  “None”

+ “Excellent presentation”

«  “Knowledgeable presenter”

+  “Thank you”

+  “Not enough time”

American Institutes for Research Buffalo Public Schools’ Transformation Leadership Training Network
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Open-Ended Responses

9. What activities/discussions/presentations today were helpful in understanding the process
and your role in supporting high-quality implementation of improvement initiatives?

-

-

.

“Our department deals with the diagnostic tool regularly; this was very helpful.”
“Taking a deeper look at the diagnostic tool”

“I found the roundtable discussions very valuable; listening to the goals of my
colleagues was eye opening.”

“Working in small group with similar departments to discuss the areas we are
focusing on within the tenets to improve”

“Talking and dialoguing about improving effectiveness”

“Review and highlighting of SOPs”

“Listening to all colleagues”

“Share out”

“Looking at SOP as a group”

“Work within our department”

“I enjoyed the share out, which helped to see links between departments; I enjoyed
knowing what the K—12 side of this district is working on, so that we can support
them in adult ed.”

“Good to hear other departments and their ideas”

“Discussion with department staff re: what we plan to do to address areas of
deficiency”

“Looking at Tenets Big Ideas; comparing highly effective to where departments
actually are”

“The small-group activity; discussing ineffective areas and developing a plan to bring
them to developing or effective”

“Bullet #2”

“Team work on various tenets”

“Report outs for each group; better idea of where people/departments are”

“Group work”

“Discussion in groups regarding improving work; discussion with colleagues about
action steps”

“I found the activity that asked us to identify the tenet that we feel our department
needs to improve on.”

“Communicating was great between other Central Office Departments; process was
good; allowing for specific areas gave same momentum to resolving concerns”

10. Were any parts of today’s training less helpful?

“NO”

“Sometimes directions were confusing.”

“Too much material-—not enough time to break down topics more”

“No”

“I was already versed in tenets.”

“N/A”

“Tenet Big Ideas; first time anyone has seen it.”

“We aren’t sure we fit into this K—~12 training because we aren’t marked on the same
rubric and benchmarks.”

American Institutes for Research Buffalo Public Schools’ Transformation Leadership Training Network
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¢ “No”

+  “No, all were very helpful”

¢+ “No”

+  “Being trained already; I felt this was a refresher.”

«  “Will it lead to change?”

«  “A thorough evaluation of each area or expectations to the district needs to take
place.”

11. What questions, confusions, or needs do you have? What additional information would

be helpful?

« “N/A”

«  “More time for discussion”

« “Further dissemination of tenets; more time”

. “District/school collaboration (in a room dialoguing together)”

«  “A concise overview of the process introduced first”

+  “More time”

«  “Lots of content in short time frame”

«  “With restructuring incomplete, it was hard for some to identify which department
they belonged within group activities.”

«  “Central Office Administrators should have been split into two groups. Teaching and
learning administrators participated in this work throughout the school year.”

.  “Presenter didn’t know audience; very confused for the first half as to what we were
supposed to do.”

«  “More training in DTSDE—first | had seen document”

. G‘None”

«  “Be a part at school and district review of all tenets, especially ones relative to my
department.”

. 66N0’9

«  “Will there be additional PD [professional development] on this?”
«  “How will these rubrics and plans directly impact us?”

12. Any specific comment on today’s training?
« “N/A”

“Well facilitated”

+  “Continued PD and support to improve situation”

«  “Not enough time”

« “More time needed”

+  “Explicit, even though time was short”

+ “Hearing from depts.—non-curricular-and how they work with DTSDE”

o <] felt that I already did this previously.”

+ “Loved the honesty.”

« “Effective trainer”

+ “Training was interesting.”

+  “Many of us in Central Office do not deal with day-to-day academic curriculum.”

+  “Thought provoking”

«  “Very insightful view of the district DTSDE”

+  “I really enjoyed the sharing out. It gives everyone an opportunity to learn the needs
of other tenets, not just your own.”

L d
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« A little confusion on tenets; out of order in documents”

¢ “Nice start!”

+  “Notenough time”

+  “Directions were unclear.”

«  “Anoverview of the DTSDE would have been more appropriate.”
« “] found the exposure to the DTSDE helpful.”

¢ “Good start”

American Institutes for Research Buffalo Public Schools’ Transformation Leadership Training Network
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Open-Ended Responses

13. What activities/discussions/presentations today were helpful in understanding the process
and your role in supporting high-quality implementation of improvement initiatives?

“Role of Instructional Coach”

« “Excellent job of explaining important elements”

«  “Specifying role of the IC [instructional coach]”

“Group discussion re: problems and solutions about trust”

s “Process”

. “QF+A”

«  “Brainstorming with small-group vision for use of coach”

«  “Understanding coaching process; all”

«  “Yes, the presenter did a good job.”

+  “Great presenter; activity describing what does an instructional coach do was good”

+  “Discussion, small group”

«  “The presentation and discussions were very helpful.”

+  “Questions and answers”

»  “The Four Essential Elements”

« “All discussions were needed. Elements of process helpful.”

+  “Role of the I. Coach”

«  “Model coaching schedule for school process”

+  “Using the coaches in different roles”

« “ID role of IC; collaborating with other admin”

. “More detailed description of what elements of coaching looks like”

« “Discussing the coaches’ role in instructional coaching”

»  “Tracking tool info”

+  “All were helpful.”

+  “Defining roles of coach”

+  “The teamwork/poster about coaches was great.”

«  “Framework and coaches tracker”

e Al

+  “Purpose of a coach.”

«  “Time to plan with admin team for coaches. I love that this workshop is completely
relevant.”

»  “Discussion of coach”

«  “Coaches: This information opened my eyes and confirmed the urgency to support
staff.”

«  “All of it was helpful.”

«  “Plan the first 30 days for our instructional coaches.”

+  “PPT Presentation”

+ “Defined roles of the instructional coach”

»  “Coaching tool”

»  “Working with team to ensure we all hear same message, able to process info with
colleagues”

+  “Working with teams”

« “Discussing the role of the instructional coach”

American Institutes for Research Buffalo Public Schools’ Transformation Leadership Training Network
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«  “30-day roll out”

s “30-day plan”

+  “Sharing across schools”

+  “The discussion of Quick Wins”

s “30-Day Plan”

+ “Developing plans to use *

«  “IC to improve student achievement”

+  “PPT and group work”

«  “Clarity on roles and responsibilities of coach”
“Coaching tracking tool”

14. Were any parts of today’s training less helpful?
«  “Unsure of the qualifications of instructional coach”

s “No”

+ “No”

«  “No; [ felt that everything presented was very important.”
e+ “No”

«  “Excellent”

« “N/A”

»  “Background re: AIR”

«  “The chief wanted to put opinion about the presentation; missed the points of the
presentation.”

« “Roles with an instructional coach”

+  “None”

+ “Info about AIR”

+  “All parts were valuable.”

» “Not really”

s “None”

«  “The inability to talk to admin of like buildings”
+ “No”

« “Foundations of instructional coaching”

+ “No”

» “The presentation was very informative.”

+ “No”

+  “Was just an overview...”

+  “No—all good!”

+ “Introduction and roles too long”

. “NO”

+ “Providing more specific examples”

. “More info would have been helpful instead of broad strokes; go deeper into

coaching”
° “NO”
« “Developing an understanding on the importance of identifying key roles for coach”
" C‘N/A”

. “Yes; the suggestions were quite helpful.”
«  “All was fine”
- (6N09)
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15. What questions, confusions, or needs do you have? What additional information would
be helpful?
«  “Informal observation piece/scripting issues”

“Clarify elements (essential) more discussion”

« “No”

o “Good”

«  “More in-depth look at Web-based coaching tracking tool”

«  “I'm sure I will have many once we begin but now, none.”

«  “None”

«  “Would love to access coach data entry tool”

+  “PowerPoint will be helptul.”

«  “She clarified the coaches’ role; not the same as in the past”

. “More time needed to discuss roles/responsibilities”

.  “In Buffalo, coaches must be invited into the room by teachers.”

«  “Training that is more in-depth for admin.”

«  “How do I get my coaches screened?”

«  “Can we please be provided with the powerpoints via e-mail?”

«  “Presentation is too general; we need more specifics—identification of coaches,
model and PD schedule”

+  “Need more information”

«  “QOverview was fine!”

. “Make this a day or two for principals so that they can lead the learning.”

+  “More time”

«  “Good points presented.”

«  “How to get around teachers filing grievances about coaches coming in”

s “None”

«  “Information pertaining to the data collected in the coaching process”

«  “N/A—PPT”

+  “When will our IC be chosen?”

«  “More info on the tracking tool would have been helpful.”

16. Any specific comment on today’s training?
« “Excellent presentation”

“Copies of the PPT during the session would have been helpful”

«  “Very well prepared; need much more time. Need time to discuss process with
literacy coach more.”

«  “Suggestion: Do not read slides to people.”

« “Great training, very useful”

+ “Good”

+ “Instruction was well prepared.”

«  “Ms. Newell knew her material and kept session flowing well :)”

+  “Nice job”

«  “Bxciting—very happy that this coach supports all teachers (specials, etc.)”

» “Great training”

e “More time needed”

. “Highlighted all parts of coach and admin teams' responsibilities for coaches”
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«  “Very good—clear explanation of coaches’ role, esp. focus of IC on ‘proficients’ and
‘efficients’ first”

+  “The presentation was helpful, but additional support will be needed.”

+  “PPT Please”

«  “Great idea for creating a 30-day plan”

. “It is evident that instructional coaches will need training to be successful.”

. “Would like to have had time to plan and share specific uses of IC.”

. “Great beginning—helped to ask in conversations about what this will look like in
our building”

s “N/A”

« “Effective presenter”

. “I now have a good understanding of what is a good/great coach!”

«  “Thank you! Very clear!”

«  “Excellent”

« “Experienced school leaders sharing specific strategies”

+ “Coaching tool—excellent!”

. “Good—I think it needs to be reiterated that coaching needs to be confidential and
non-evaluative.”

+ “Great presentation”

«  “More time needed”

«  “It would have been helpful to have the PPT.”

«  “More time with instructors needed”

«  “Thank you leaders/ladies for a presentation well done. Your real-life experiences

were worthwhile.”
+ “Notyet:)”
s “Great”

« “Hopeful and guiding”
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Open-Ended Responses

17. What activities/discussions/presentations today were helpful in understanding the process
and your role in supporting high-quality implementation of improvement initiatives?

.

“Getting a clear perspective on how the SMART goals are implemented into the
SCEP and brainstorming for the first day of school”

“Video and resource for later use”

“Do what works...”

“Types of ‘quick wins.””

“Explanation of grant”

“Talking with AIR coach and having time to read S1G plan”

“[ have got to get my SMART goals and Gantt chart done.”

“The activities were highly helpful and engaging.”

“Creating a plan will help us to get on same page with goals”

“Time to collaborate as a team”

“Have a work session and working with our coach”

“Quick Win ideas, pull out of nuts and bolts of SIG; pinpointing our planning!”
“The implementation sheet and Gantt calendar”

“Quick wins”

“Setting goals from SIG plan”

“Planning templates”

18. Were any parts of today’s training less helpful?

.

“N/A”

“NO”

“No. Everything was helpful!”

G‘NO)'!

“The room was noisy and crowded.”
“It was hard to concentrate.”

“N099

“Time—not enough”

“N/A”

“Too loud and if we knew more ahead of time what we were doing, we could have
used time well.”

“Yes”

“NO”

“Not everyone followed directives”

19. What questions, confusions or needs do you have? What additional information would be
helpful?

-

GGN/A”
“Nothing at this moment”
“I will need help from coach identifying priorities.”

. “NO”
«  “Nice to have collaboration”
+  “Prioritizing”
. 46N0ne39
American Institutes for Research Buffalo Public Schools’ Transformation Leadership Training Network

AIR Summary of Participant Responses—43
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+  “None”

20. Any specific comment on today’s training?
+ “Having access to a training color is very helpful.”
+ “Nancy was great!”
»  “Very informative. Nancy was/is great!”
»  “Thank you for your support.”
+ “No”
« “Just need more time with focus on one or two things over the days in the
workshops.”
+  “More relevant to our needs”

American Institutes for Research Buffalo Public Schools’ Transformation Leadership Training Network
AIR Summary of Participant Responses—44
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ABOUT AMERICAN INSTITUTES FOR RESEARCH

Established in 1946, with headquarters in Washington, D.C.,
American Institutes for Research (AIR) is an independent,
nonpartisan, not-for-profit organization that conducts behavioral
and soclal science research and delivers technical assistance
both domestically and internationally. As one of the largest
behavioral and social science research organizations in the world,
AIR is committed to empowering communities and institutions with
innovative solutions to the most critical challenges in education,

health, workforce, and international development.
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Domestic
Washington, D.’C.
Atlanta, GA
Baltimore, MD
Chapel Hill, NC
Chicago, IL
Columbus, OH
Frederick, MD
Honolulu, Hi
Indianapolis, IN
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New York, NY
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Sacramento, CA
San Mateo, CA
Silver Spring, MD

Waltham, MA

International
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= The breakout session in the afternoon helped to make our objectives more defined and
measurable

» Being able to plan together

= [ liked writing SMART goals and setting dates with my leadership team
» Organizing initiative/plans/goals

= QGreat day

» Having time to discuss with whole team

»  Working on the Big Rocks, group discussion with other schools

Were any parts of today’s training less helpful?

= No

»  Crowded, noisy room
= N/A

= pone

= Too much talking

= No

= No

= N/A

= There is a lot of paperwork!

= Could not read smart board—did not have some handouts/forms

» There were so many handouts that it was a little confusing

= How to implement new strategies without raising the stress level

= No

»  The amount of time spent on quick wins

=  When we shared quick wins

= No

= No

» Focusing on the three initiatives

» Learned more about how important the leadership team is to my school
= Notatall

= Notatall

= [t all had importance

= [ read the required article (and loved it!) and training today did not address it @
= N/A

American Institutes for Research TLLN Quarterly Training: Summary of Participant Evaluations—b6
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»  Working time—talking to other schools

= All was helpful

= N/A
What questions, confusions, or needs do you have? What additional information would
be helpful?

«  More time to meet with team and become more familiar with SIG plan

= More information needed on specific information the state is looking for in progress
reporting

= none

=  All questions were clarified

=« None

»  Videos of plans/meetings in action

»  Mapping out our plan of what we needed to do in 30 days—how are we going to get
there?

= Need of more work time

= More input from district leadership
= N/A

= Copy of agenda

« Implementing these new initiatives with positive reception from teachers

= Not now
» Not now
= N/A

Any specific comment on today’s training?
= Thank you!
»  Great working with our AIR coach
= None
s ] am new to this process
= Good use of time to collaborate and share quick wins with other wins
= Excellent
» It was great to work with the team to talk about and establish initiatives
»  Why did we bring laptops? Why did we read the very long article?
= [ thought we would be working on our SCEP document
» Can be very helpful if utilized on actual

American Institutes for Research TLLN Quarterly Training: Summary of Participant Evaluations—7
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= It was very eye opening to what planning and implementing we need to do
=  Great work. Always values our time.

= Day moved quickly

= Qreat!

= Very useful and helpful

» Ursula was great! Very helpful!

= It would be helpful to have the worksheets ahead of time and to have the PowerPoint
made available. The print of the sample worksheets was too small

» Thank you!
*»  Thank you!
» ©

»  Wonderful time to collaborate and plan

American Institutes for Research TLLN Quarterly Training: Summary of Participant Evaluations—38
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Executive Summary of the Transformation Leadership
Learning Network Reality Check

Purpose of Session

American Institutes for Research (AIR) facilitated a series of training sessions (referred to as a
“Reality Check™) from January 28 through January 31, 2014, for the school leadership teams
(SLTs) of 11 Priority Schools in Buffalo Public Schools (BPS). This training session was the
second of four quarterly trainings for school leaders and allowed each of the SLTs a full day to
reflect on the progress they have made so far, as well as time to consider what improvements
could be made in the remainder of the school year.

The objectives of the Reality Check were as follows:
* To analyze the implementation of selected improvement goals and initiatives
= To answer guiding questions related to the quality, depth, and fidelity of implementation

* To determine next steps to develop a 30-day course correction plan

Participants were given time to reflect on and discuss topics related to implementation of
improvement initiatives and the district’s “Big Rock” priorities: observation and feedback,
common planning time, and data-driven instruction. Participants also were given time to develop
a course correction plan that would enable them to implement initiatives related to BPS goals
and to their SIG plans.

Evaluation Method

All of the participants were asked to complete evaluation forms. Each evaluation form contained
common scaled and open-ended questions related to the overarching objectives as well as unique
scaled questions related to the specific session objectives. Any response greater than 75 percent
favorable would be deemed “met.” Responses less than 75 percent favorable would be deemed
“partially met” and any responses less than 50 percent favorable would be deemed “not met”;
however, these less favorable resposes did not occur. Overall, this training met all of the intended
objectives. Table 1 provides the percentage of favorable ratings on selected objectives from the
training. A description and a summary of the open-ended responses for the training follows.

In addition to the participant evaluations, this report contains a summary of the foci for the
resulting 30-day course correction action plans. The summary appears in the Appeddix Table
A.2. Principals were asked to send the completed 30-day course correciton action plans to their
AlIR leaderhsip coach by February 14.

Snapshot of Responses

The response rate for this session was 82 percent, with 70 of the 85 participants completing the
evaluation forms. Feedback from the training indicated that the training was well received, with
participants noting that they valued the time with their teams, felt the training was productive,
and valued the input of the AIR presenters. Participants also requested digital copies of the

American Institutes for Research Instructional Coaching Training Session Two: Summary of Evaluations—!
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materials used, so that they could have easy access to the materials. All in all, they found the
Reality Check to be quite useful and look forward to putting their plans into action.

American Institutes for Research Instructional Coaching Training Session Two: Summary of Evaluations—2
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Summary of Responses and Analysis

Table 1. Feedback on Objectives for the TLLN Reality Check

AIR seeks to help Buffalo Public Schools MET All (100 percent) of the respondents agreed
(BPS) create an effective professional that the training helped them create an
community for school leaders. effective professional community for school
leaders.
AIR seeks to supply BPS with relevant and | MET Ninety-nine percent of the respondents
meaningful information and knowledge agreed that the training supplied them with
about planning, implementing, and relevant and meaningful information and
monitoring improvement initiatives. knowledge about planning, implementing,
and monitoring improvement initiatives.
AIR seeks to provide school leadership MET Ninety-nine percent of the respondents
teams (SLTs) with the chance to practice agreed that the training gave them the
needed skills related to effective planning. chance to practice needed skills.
AlR seeks to provide BPS with trainings MET All (100 percent) of the respondents agreed
that support district and school reform that the training supported district and
initiatives. school reform initiatives.
AIR seeks to help SLTs be more effective in | MET Ninety-seven percent of the respondents
leading school transformation. agreed that the training enabled them to be
more effective in leading school
transformation. '
AR seeks to help SLTs gain a thorough MET Ninety-seven percent of the respondents
understanding of the necessary steps to agreed that the training enabled them to gain
implement their school’s improvement plan. a thorough understanding of the necessary
steps to implement their school’s
improvement plan,
AIR seeks to provide SLTs with tools and MET Ninety-eight percent of the respondents
documents that enable them to implement agreed that the training provided them with
their school’s improvement plan. tools and documents that enable them to
implement their school’s improvement plan.

American Institutes for Research Instructional Coaching Training Session Two: Summary of Evaluations—3
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In-Depth Analysis and Feedback on Transformation
Leadership Learning Network Reality Check

The TLLN Reality Check took place from January 28 through January 31, 2014, and

was attended by the SLTs of 11 BPS Priority Schools, who have been working with TLLN
throughout the course of the school year. Seventy of the 85 participants responded to the open-
ended questions on the evaluation. The objectives of this training focused on the analysis of
progress with regard to the implementation of both School Improvement Grant (SIG) and BPS
initiatives throughout the school year, as well as allowing leadership teams the opportunity to
correct their course. Comments from participants show that they found the training to be quite
useful and that they look forward to putting their plans into action.

Key Highlights

A total of 82 percent of the participants responded to the open-ended questions for this session:

= When asked what they found most helpful, 16 percent of participants noted that they
found creating the action plan to be most helpful, while another 10 percent found the
“Barriers and Bridges” activity to be most helpful.

» Sixteen percent of participants noted that they found the presence of AIR facilitators to be
quite helpful in keeping conversations on track and facilitating discussion.

= Nine percent of participants requested electronic copies of the materials, noting that it
would be easier to access them on an ongoing basis in digital form.

Representative quotes from the participants’ feedback are as follows:

*  “Looking at the barriers and bridges allowed us to focus [on] what specific actions to
take to meet initiatives.”’

*  “The Reality Check worksheet really helped me visualize what we said we would do and
its effectiveness.”

*  “Having an AIR rep as our facilitator was EXTREMELY helpful in guiding our
discussions and completing the charts to help us realize our needs and next steps.’

’

*  “The activity that took us through action planning was very strategic and step by step
[and] helped us determine how we would complete the action. Our coach is terrific and
she guided us through the process so it wasn’t so overwhelming.”’

s “It would have been helpful to have had an administrator at our table to hear our ideas
about the action plan.”

American Institutes for Research Instructional Coaching Training Session Two: Summary of Evaluations—4
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Open-Ended Responses

Day 1: Tuesday, January 28, Responses

What actlvities/discussions/presentations today were helpful In understanding the
process and your role in supporting high-quality implementation of Improvement
initiatlves?

* The entire day was very helpful. Facilitators provided so much information and ideas!!

* The breaking down of each initiative and discussing every detail to see what is really
working and what needs to be fixed

e PBIS review of data

¢ The action plan; going through evidence
e (Participant did not answer)

e Action plan for the next 30 days

¢ Discussing where we stand on initiatives; going through the action plan writing process
so that we could continue on our own

¢ Actually digging into our initiatives and having time to make plans

e Breaking down goals

e Beginning action plan

¢ Our next steps for our school plan and initiatives

¢ The action plan tool; the process of identifying barriers

* Discussing the process of our action plan; making sure we had a full action plan in place
* The time to work and discuss initiatives and plans with [the] SLT

¢ To look at where we are with our initiatives

Were any parts of today’s training less helpful?
e Nope ©
e Nope!
e Not really

* Ithink that the facilitators did a wonderful job, answered all of our questions, and
provided assistance.

e Yes
e N/A
e Not really
e No
American Institutes for Research Instructional Coaching Training Session Two: Summary of Evaluations—8
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Wish we would have time to analyze our five initiatives

What questions, confuslons, or needs do you have? What additional information would
be helpful?

Not at this time

More time with our leadership coaches to help us really build capacity in our building
More time

None

None

The forms are helpful but would be easier to use digitally.

Sorting initiatives

Another Reality Check

How does all of this fit together into a master document?

All the resources are great and very helpful.

Any specific comment on today’s training?

Loved working with the facilitators
Nope!

It was helpful—a great guide to where I need to go with PBIS [Positive Behavioral
Interventions and& Supports] coach.

['think that they did a great job. It was helpful to pull everything apart.
The training was helpful.

Useful!

Very organized and useful

Great to be able to prioritize our work and think it through

Very helpful in monitoring our plans

Very helpful and much needed!

Nancy did a great job working with us and supporting our initiatives.

American Institutes for Research Instructional Coaching Training Session Two: Summary of Evaluations—9
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Day 2: Wednesday, January 29, Responses

What activities/discussions/presentations today were helpful In understanding the
process and your role in supporting high-quality implementation of improvement
initiatives?

¢ Nice to have facilitators as part of our table team

e The table facilitators, the probing questions made the team think deeper.

¢ I enjoyed the personalized aspect of having trainers at our table.

¢ Filling in the templates; asking tough questions about goals

e Creating bridges/action steps

e Discussing “Barriers and Bridges”

e All the group work

e Action plan layout and presentation

e “Barriers/Bridges,” then to the organization sheet

e “Barriers and Bridges” discussion was very helpful.

e Taking initiatives and drilling down to workable pieces to evaluate and take steps to fill
gaps

e Reality Check worksheet got me focused.

e Action planning

e The planning process was awesome.

e Starting with the goal in mind, identifying barriers, creating action plan

e The organization of implementation process provides a reflection for things that may be
missing or that otherwise require further attention.

Were any parts of today’s training less helpful?

e None

e  We summarized an awful lot.

e N/A

e Many side-bars

e At some points, it was hard to understand over the discussions of other groups.

¢ No
e No
* No
¢ No
American Institutes for Research Instructional Coaching Training Session Two: Summary of Evaluations—10
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o None

* Some of the conversations had already taken place. We also talked about a 30-day plan;
however, there was no mention or connection to the long-range goal.

What questions, confusions, or needs do you have? What addltional Information would

be helpful?
o N/A
e N/A
¢ N/A
e (reat calendar-filling
e N/A

¢ My questions were answered.

* The district leaders were absent. Do you talk to them later, so that our plans are not
altered by their needs?

Any specific comment on today’s training?
e Great work time!
* Our AIR coaches were great! Why is 1 the highest of your scale?
e Well organized and helpful
e Very helpful in developing future action plans
¢ Perhaps, next time, have breakout rooms for discussions?

¢ It was nice to have the time to delve deeper in specific action steps to take back to our
various teams at the school.

* Mood—Tliked the time to work and discuss the action plan. Our AIR persons were great,
helpful, and motivated.

¢ Advisors at each table were very knowledgeable and helpful.
e Thank you!
¢ Great work day

¢ [llike it. It serves an extremely important function to our school. WE have a need for
documentation for all initiatives.
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Day 3: Thursday, January 30, Responses

What actlvitles/discusslons/presentations today were helpful in understanding the
process and your role In supporting high-quality Implementation of improvement
inltiatlves?

[

I really liked the way the graphic organizers helped us to prioritize and guide our
questions and discussions.

Looking at the barriers and bridges allowed us to focus [on] what specific actions to take
to meet initiatives.

Thirty-day plan, the WHY, and bringing to data
Looking/clarifying issues/problems with our initiatives
Using large chart paper to list barriers and bridges to our three initiatives

I found that all of the activities were very useful. [ was able to say things in a safe
environment that I might not have at school. This was very productive.

Studying the data and creating the action plan
Big picture overall plan and how it creates initiatives

The Reality Check worksheet really helped me visualize what we said we would do and
its effectiveness.

Having an AIR rep as our facilitator was EXTREMELY helpful in guiding our
discussions and completing the charts to help us realize our needs and next steps.

Having time to work with our team
Discussing messaging
The entire process was very helpful.

Time to discuss honestly and openly about [the] status of initiatives at our school, help
monitoring, and ideas from facilitators

To be reminded to keep it small; action planning
30-day action plan

The entire training. There are times though for work in the school but in a different
capacity, [I] feel that some initiatives don’t pertain to you; however, through this training,
I have an understanding as to how they apply to my particular discipline.

Were any parts of today’s training less helpful?

Topics within initiatives went off on some tangents rather than focus on improvement.

Review of artifact-data, a lot of copies and collection; energy spent; need more data,
actual-less paper

N/A
No

American Institutes for Research Instructional Coaching Training Session Two: Summary of Evaluations—12

Page 279 of 347 Buffalo CSD #03



e  Would be more helpful if we were at our own school

¢ None
e No

e No

¢ N/A
¢ No

e There were times that it would have been good to have less input from facilitators and
more time to talk amongst ourselves.

¢ Lunch out ® > Stay in and work ©

e No, it was part of precept.

e N/A
What questions, confusions, or needs do you have? What additional Information would
be helpful?

e This ability to discuss and communicate was very beneficial.

e None

e None

e None—Ms. Mealing has been extremely helpful in clarifying everything for us!
¢ N/A

¢ None

e The time was great! More time would be even better!

e N/A

Any specific comment on today's training?
e Great collaborative work to frame

e I am very excited to put our plan into place and share data to support how our initiatives

are working.
e Thank you!
e N/A

e Carla and Traci kept us on track. We were able to get more in-depth conversation/work
accomplished. Helped admin to realize we needed to focus on fewer things and do them
well before moving on to others (this has been a frustration among teachers at our
school).

¢ Focus on specific initiatives and what is lacking to show progress

e Very eye-opening!
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It was great to have mostly team time to work through everything.
Our facilitators were extremely helpful.

Very professional

Thank you!

Carla and Traci kept us on track and everyone engaged. I was not aware that [ would be
analyzing my part in a PLC [professional learning community] or presenting—I would
have brought in more artifacts (for next AIR Reality Check).

Thank you to all for clarification!

Day 4: Friday January 31, Responses

What activitles/discusslons/presentations today were helpful in understanding the
process and your role In supporting high-quality implementation of Improvement
initiatives?

View of the temp

The rating of our initiatives, which led to our breaking down whether we have truly done
it and re-rating was eye opening and informative on what we still had to do.

The activities and worksheets completed helped to focus our efforts toward improving
our DDI.[data driven instruction]

Having an AIR facilitator leading discussion—the process, worksheet

Everything! The worksheets were especially helpful. They keep me organized and
hopefully timely. Time to plan this was also an amazing gift.

The activity that took us through action planning was very strategic and step by step
helped us determine how we would complete the action. Our coach is terrific and she
guided us through the process so it wasn’t so overwhelming.

The development of the action plan

Working with the facilitator to define the “problems” in the school and determine the
necessary steps to take to correct them

All the activities throughout the day were very helpful.
The last step—actually planning how we will go back and monitor the progress
Collaborating with classroom teachers to find out their needs

I'understood how important an ILT [Instructional Leadership Team] is not only to me but
my colleagues as well. It’s part of my job to help them carry out the improvement
initiatives.

Reflection and our implementation plan-level 4-most level [sic]?

Look at where we are and where we are going

Brainstorming—organizing ideas and plans with facilitator
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Discussing the descriptions/definitions of CPT [common planning time] across the whole
building. I realized that for CPT we were pretty much in a bubble by content area.

Working through the school improvement initiative and creating an action plan

Discussing what everyone thought CPT meant was very eye-opening since we all had
very different expectations.

It was helpful to hear other people’s perceptions of what goes on at Common Planning. It
was nice to hear from other grade-level teachers and coaches.

It was informative to be involved in the process of creating, implementing, and assessing
practices that are and are not working at our building.

Were any parts of today’s training less helpful?

Working with the team; needed to mix team CPT and ILT so that we see different
perspectives

Process of the action plan

No

No

No!

N/A

I can’t think of any.

N/A

Too much information

The issues with “teacher trust” were not a big issue for my department/staff.
N/A

All was helpful.

Yes, all of it.

None

N/A; all of what we discussed and or elaborated was very helpful.
N/A

All parts were useful.

All discussion was very helpful.

N/A
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What questions, confuslons, or needs do you have? What additional information would
be helpful?

N/A

None, very clear

Electronic versions of these templates—on websites?

Nothing at this time. ©

Would love template of the action plan.

A copy of the booklet and the elements of turnaround

More time to create an action plan with the facilitator

Just more time

Some follow-up with AIR reps is always welcome.

N/A

Having the PowerPoint

No questions

Our table leader was really helpful. All questions were answered.
How can an ILT increase and promote positive teacher moral?

It would have been helpful to have had an administrator at our table to hear our ideas
about the action plan.

If our action plans will go into effect; if the other professionals that aren’t here will agree
with what we discussed as a group

N/A

Any specific comment on today’s training?

Went well; give us the templates digital—"“save a tree”

I feel eager to get back to work and plan and then implement.
No

Very useful! Lots of help while we were working; time

I’m not just quickly trying to do the survey. This was one of the most legitimately
amazing useful, helpful trainings.

Really was helpful and knowledgeable in the process to improve our school
Wonderful, challenging
N/A

Our group facilitator helped us to stay on task and keep our end goal in mind, which can
be difficult for our group to do.
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¢ Good, open conversations

¢ Great job! ©

e Trainers were very insightful; looking forward to next meeting
¢ Intense, a lot in one day

e Implementation, implementation!! Evidence, evidence!

e The facilitator assigned to our group asked the probing questions and encouraged us to
dig deep into coming up with an action plan to improve current practices in our school.

e Table facilitator kept us on track and asked probing questions to make us analyze our
situation.

o 1 think today was very helpful. I was able to voice my concerns and get feedback from
other professionals.

¢ Wonderful and eye-opening
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Buffalo Public Schools — Response to RFP for External Providers

List of RFP Reviewers

Name Location Title

Diane Central Office | Instructional Specialist in the Office Strategic Alignment
Andreana and Innovation

Faye Walton | Central Office | Director in the Office Strategic Alignment and Innovation
Marianne Central Office | Supervisor in the Office Strategic Alignment and
Dixon Innovation

Ann Central Office | Instructional Specialist

Fitzgerald

Heidi Schaab | Central Office | Supervisor of Special Education

Michelle Central Office | Supervisor of Art

Agosto

Crystal Central Office | Instructional Specialist in Staff Development
Benton

Name Location Title Cohort
David Hills School 95 Principal Cohort 4
Catherine Paolini School 95 Assistant Principal Cohort 4
Janell Cartoni School 95 Teacher Cohort 4
Chris Stephens School 95 Teacher Cohort 4
Heather Short- School 31 Principal Cohort 4
English

Jon Veenis School 31 Assistant Principal Cohort 4
Michelle Hope School 91 Principal Cohort 4
Marquita Bryant School 91 Assistant Principal Cohort 4
James Helmicki School 91 Assistant Principal Cohort 4
Contann Dabney School 17 Principal Cohort 5
Mary Oexle School 17 Teacher Cohort 5
Linda Cole School 17 Parent Facilitator Cohort 5
Kathryn Foy School 76 Principal Cohort 4
Carol Smith School 76 Assistant Principal Cohort 4
Marlon Lee School 76 Assistant Principal Cohort 4
Rafael Perez School 76 Assistant Principal Cohort 4
Carlos Alverez School 198 Principal Cohort 4
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Generation Ready

Amplify

Cambium

Pearson

Turn Around Solutions
Research for Better Teaching
Project Lee

Evans Newton

. Scholastic

10. National Urban Alliance
11.Erie 1 BOCES

12. West Ed

13. Magic Penny

14. Huntington Learning Centers
15. Young Audiences

16. Cradle Beach

17.EPIC

18. The Efficacy Institute

19. The SUPES Academy

20. Helping Families and Children of America

NN E N

O
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RFP # 13-14-054

Academic Supports Partner for
School Turnaround
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RFP to be opened Craig Koeppel
At: 11:00 AM local time Director of Purchase
Oon: 12/11/2013 816 City Hall

65 Niagara Square

Buffalo, New York 14202

ADVERTISE: WEBSITE
BUFFALO NEWS -
BUFFALO CRITERION -

BUFFALO ROCKET -
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RFP TERMS AND CONDITIONS

Default — Failure of the supplier to comply with any of these provisions may be considered
reason for rejection of proposal.

1.

The issuance of this Request for Proposals (RFP) constitutes only an invitation to
submit a response to the Buffalo Public Schools (District). It is not to be construed
as an official and customary invitation to bid, but as a means by which the District
can facilitate the acquisition of information related to the purchase or implementation
of services.

Any and all information presented herein, including drawings, specifications,
instructions, policies, engineering guides, questionnaires, methodologies, etc., which
is a part of this RFP package, or disclosed during the selection process, is the
property of the District, and shall not be duplicated or disclosed except to those
employees of the recipient who have a need to know in order to prepare the
response.

The District neither makes nor assumes any contractual obligations by issuing this
RFP, receiving and evaluating supplier response, or making preliminary supplier
selection. Providing a response as provided herein shall neither obligate nor entitle a
Responder to enter into a contract with the District.

This RFP does not commit the District either to award a contract or to pay for any
costs incurred in the preparation of a submission. Responders shall bear all costs
associated with submission preparation, submission and attendance at presentation
interviews, or any other activity associated with this RFP or otherwise.

The District reserves the right to determine, in its sole and absolute discretion,
whether any aspect of the submission satisfactorily meets the criteria established in
this RFP, the right to seek clarification from any Responder (s), and the right to
cancel and/or amend, in part or entirely, the RFP, at any time prior to a written
contract.

Responses should be directed to The Bureau of Purchase, Room 816 City Hall, 65
Niagara Square, Buffalo, New York 14202 no later than the time and date stated on
the cover of this RFP with the title and RFP number clearly marked on envelope.

The District is not obligated to respond to any submission submitted nor is it legally
bound in any manner whatsoever by the submission of a response.

Upon submission, all responses become the property of the District. The District
reserves the right to use the information and any ideas presented in any submission
in response to this RFP, whether or not the submission is accepted.
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RFP REQUEST
Academic Supports for District and School Turnaround
1.0 Introduction

In order to fully develop a robust and coherent system of education for the students of New
York State, the New York State Education Department (NYSED) is committed to dramatically
improving the State’s chronically underperforming schools and creating new, innovative, high-
quality education opportunities for all students. In December of 2009, the New York State
Board of Regents approved a bold reform agenda to meet these goals. This grant application,
funded through New York State’s School Improvement Grants and School Innovation fund
Grants will contribute to the following components of the Regents’ reform agenda:

1. Provide every student with a world-class curriculum that synthesizes rigorous content and skills
to prepare students for college, the global economy, 21st century citizenship, and lifelong
learning;

2. Work with school districts to implement strategies for improving chronically underperforming
schools in order to dramatically improve student outcomes; and

3. Raise graduation rates for at-risk student populations (particularly English language learners,
students with disabilities, low-income students, African-American and Latino students).

The Buffalo City School District (BCSD) through the Office of Strategic Alignment and
Innovation, as part of its requirement to implement the provisions of the School Improvement
Grant (SIG) 1003g and the School Innovation Fund Grant is soliciting written proposals from
potential service providers for professional development/school improvement services.

If you or your agency has submitted a proposal to RFP 13-14-020 which closed October 16,
2013 you do not need to submit a proposal for this RFP.

2.0 Purpose

Buffalo Public Schools Office of School Strategic Alignment & innovation and is seeking
proposals from qualified entities to serve as a partner/support organizations to provide
opportunities to:

e Replicate prior experiences of documented and demonstrated school turnaround success with
schools or districts.

o Build supportive district-level operating structures, and re-frame district systems to both support
schools in improving student academic performance and holding them accountable for needed gains
in performance.

o Build the capacity of district and school leaders to co-design and implement school turnaround plans
that ensure dramatic gains in student academic performance through the effective implementation
of the Common Core State Standards systems for teacher and leader effectiveness, and a cycle of
data-driven instruction {(DD})/inquiry and action.

e Coordinate and streamline an LEA’s existing school turnaround efforts {through existing
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implementation of School Improvement Grant {1003g), Race to the Top Scope of Work plans,
Comprehensive Education Plans (CEP), and Consolidated Applications, etc.) and School Innovation
fund Grant into one integrated approach to school turnaround.

3.0 Length of Service
The selected organization(s) will partner with the (BCSD) during the 2014-2015 school term, and upon

satisfactory evaluation of the provided services, be extended to include the 2015-2016 and 2016-2017
school terms. Vendors may elect to submit proposals for a portion of the requested services; however,

preference will be given to the vendor who proposes a comprehensive professional development
package.

4.0 Project Overview

The intent of this proposal is to continue the job embedded professional development and on-site
consultation that has been provided to teachers and administrators. Professional development
activities must be specifically designed to increase academic success of all sub-groups of students as
measured by the annual NYS Assessments and Regents Examinations. In addition to professional
development and consultation, extended learning time and student support services are also requested.
These services shall be provided to the BCSD.

BCSD Office of Strategic Alignment and Innovation will recruit, screen and select partner organization(s)
that can work collaboratively with the district and school building leadership teams to build sustainable
capacity to turnaround chronically underperforming schools in seven (7) separate capacity-building
program opportunities:

1. Leading the implementation of CCSS in ELA and Math in chronically underperforming
schools;

a. Alignment of classroom instruction with NYS Curriculum, NYS Assessments, Regents
examinations, depth of knowledge and performance indicators.
b. Model research- based instructional strategies.
c. Designing formative and summative assessments mirroring the rigor embodied in the CCSS,
NYS Assessments and Regents examinations.
d. Differentiated instructional strategies.

2. Instructional/ teacher coaching and training in the following areas
a. Assessment
b. instructional delivery
¢. Technology Integration
d. Literacy
e. Establishing and sustaining professional learning communities to build capacity and drive
change.
f. Inclusion/co-teaching

3. Instructional leadership coaching to support principal and school leaders in school-wide

improvement initiatives including but not limited to the foilowing:
a. Developing data plans to impact differentiated instruction for all students

Page 292 of 347 Buffalo CSD #03



b. Analyzing data and using multiple data points to correlate student achievement to teacher
effectiveness

¢. Monitoring alignment between curriculum, instruction and assessment through a
comprehensive planning process

d. Integrating data systems and instructional programs to ensure student engagement and
ongoing improvement.

e. Making recommendations on procedural matters such as school safety, organizational
planning and scheduling which will enhance the academic achievement of all students.

4, Embedding a system of data-driven planning and instruction (DDI)/inquiry in the instructional
cycle of chronically underperforming schools.
a. Data coaching, analysis and interpretation to assist with implementation of program resources
and targeted student interventions.

5. Extended Learning Time Component — Both academic tutoring and enrichment activities

{Excerpt from the SIG)- The major goals of the extended learning time component are to improve student
academic performance, provide an opportunity for students to use their out-of-school time safely and
productively, provide an opportunity for youth to develop positive relationships with peers and adults,
and provide students athletic and cultural experiences to enrich their lives.

{Required per the NYSED ESEA Waiver)The key elements of the Extended Learning Time component for
priority schools implementing a School Improvement Grant or a whole school reform model incorporating
the ESEA waiver turnaround principles are that schools must: set as a goal serving 50 percent of eligible
students; ensure the integration of academics, enrichment, and skill development through hands-on
experiences that make learning relevant and engaging; and must have instruction in any core academic
subject delivered under the supervision of a teacher who is NYS certified in that particular content area. If
the program is intended to count towards a Focused District meeting its set aside requirement for Priority
Schools then the program must expand learning time by a minimum of 200 student contact hours per

year.

The Extended Learning Time enrichment period will be led by selected community partners with expertise
and leverage the skills and expertise of teachers by designing a program based on student interest and
need.

6. Student Support. Schools would like to partner with organizations that are able to support
student academic, behavior and social emotional well being. Specific areas identified include

. Curriculum-based programs to enhance social and emotional learning
. School-wide program to prevent alcohol, tobacco or drug use

. parent education regarding student social/emotional development
. Restorative measures {e.g. peer counseling)

. School-wide social skilis curriculum program

. School-wide program to prevent violence

. Before/After school social/emotional learning opportunities

. Staff development around social/emotional learning

. Character education

. Family support services

® Mentor Programs

. Mental Health screenings

. Individua! and group counseling
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7. Family Engagement. Historically, family engagement has revolved around and been measured
by attendance at school events and dissemination of information from the school to homes and
family members. However children whose families are new to the country, struggling with
poverty, and who may themselves have had difficulties in public schools require a more
comprehensive approach. Specifically, an approach that serves to build positive relationships,
and fosters partnerships with families so that there is support in the home for education.

s Training and on-going support for school-based staff to implement asset-based approaches to

family engagement

e Training and on-going support for school-based staff to grow partnerships with families and

strengthen support in the home for education

8. Other training as identified by observations or by Superintendent’s request.

5.0 SCOPE OF WORK

All programs/services must address the following criteria:

The service provider’s record of success as evidenced in improved academic outcome
Alignment between research and program design;

Alignment with proposal overview/ goals;

Connection to Common Core State Standards and District’s instructional goals;
Defined monitoring process relative to achieving proposal outcomes;
Communication with school and district;

Flexible services to meet the unique needs of each school;

Comprehensive approach to school wide focus;

Ability to build and sustain capacity;

T Tm e a0 T

to the proposed services;

s for students;

Highly qualified professional staff possessing applicable licensing/certification requirements specific

k. Compliance with Federal, State, and Local laws, policies, regulation codes and ordinances.

Entities eligible to apply to provide the requested educational services may include:
e Private educational companies
¢ Institutions of higher learning

Locations for Professional Development
Office of Strategic Alignment and Innovation Buffalo Professional Development & Technology Center
701 City Hall, Buffalo, New York 14202 150 Lower Terrace, 4™ Floor, Buffalo, NY 14202
#3 D"Youville-Porter Campus School #94 West Hertel Academy
255 porter Avenue, Buffalo, New York 14201 489 Hertel Avenue, Buffalo, New York 14207
#17 Early Childhood Center #97 Harvey Austin School
1045 W. Delavan Avenue, Buffalo, New York 14201 1405 Sycamore Avenue, Buffalo, New York 14211
430 Frank A. Sedita Academy School #99 Stanley Makowski Early Childhood Center
21 Lowell Street, Buffalo, New York 14213 1095 Jefferson Avenue, Buffalo, New York 14208
#74 Hamlin Park Academy #305 McKinley High School
120 Donaldson Avenue, Buffalo, New York 14208 1500 ElImwood Avenue

Buffalo, NY 14207

Schools in School Improvement Grant Cohorts 3 and 4 may also seek professional

development.
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Cohort 3 schools are as follows; Bilingual Center, #33, Marva Daniels Futures’ Preparatory
Academy, #37, Dr. Charles R. Drew Magnet School, #59.

Cohort 4 schools are as follows; Harriet Tubman School #31, North Park Middle School, #66
Herman Badillo Bilingual School, #76, Lydia T. Wright School, #89, BUILD Academy, #91,
Waterfront School #95 and International Preparatory School, #198.

6.0 Accountability:
Vendor will be required to submit quarterly written reports to the Office of Strategic Alignment and
Innovation regarding the implementation of the program/service.
Vendor should be able to analyze the following products from the professional development;
e student work products {writing responses)
e common formative assessments
e summative assessments

Management Responsibilities:
The BCSD will designate one representative who will act as the primary contact for this project. The

representative will be responsible for conferring with any and all parties necessary to resolve
unanticipated issues or requirements that might occur during the course of the RFP. All questions
should be submitted in writing to:

Marianne Dixon, Supervisor

Office of Strategic Alignment & Innovation
Buffalo City School District
701 City Hall
Buffalo, New York 14202
Phone: 716.816.3574
Email: mdixon@buffaloschools.org

All questions and answers will be posted on the BCSD Department of Purchase website at
http://www.buffaloschools.org/PurchaseDept.cfm?subpage=3566.

7.0 REQUIREMENTS
Minimum Staff Requirements
In every case, trainers, coaches and professional development providers must, at a minimum:

« Have a history of successfully raising the achievement of struggling learners that includes demonstrated
and documented evidence of school turnaround efforts in priority schools;

« Have experience leading district administrators, principals, coaches, and teachers in the technical
component of the assigned strand;

« Have earned a degree in a Special Education specialty or in General Education, with a Master’s or
Doctorate degree preferred;

o Have experience at the school level as a teacher and/or coach;
« If working with administrators, have experience working with administrators at the district level;
« Be an experienced presenter with excellent evaluations and references;

« Participate in ongoing professional development to continually hone skills;
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If the organization is currently providing said services elsewhere or has provided the BCSD with said
services in the recent past, attach summary listing:
¢ Number of schools/participants served
School districts served
Grade levels served
Unique school themes or models in the organization’s portfolio
Type of schools served

e o ¢ o

8.0 Format Procedures for Delivery of Proposal

Submit one original, two paper copies and one electronic copy of the proposal in pdf format on a USB
drive clearly labeled with the vendor’s name. Proposal must be received on or before 11:00 AM EST
12/11/2013.

The proposal must consist of four parts (attachments A, B, C, D). Vendors may elect to submit proposals
for a portion of the requested services.

Part - Proposal Cover Page

Part lI- Basic Program Description (Include an overview of the programs and support services proposed, which
will allow the district to determine the quality of services provided.)

Part Il- Cost (provide a specific description of your pricing structure)

Part IV- Assurances and Signature Form

Procedure for Delivery of Proposals
SUBMIT RFP TO: Craig Koeppel, Director of Purchasing, 816 City Hall, Buffalo NY 14202.

Proposals received after the due date and time will NOT be considered. Incomplete proposals will not be
accepted and will not be returned for revisions. No faxed copies will be accepted. The proposal must be signed
by an authorized official to bind the offer or to the proposal provisions.

9.0 Criteria and Evaluation of Proposals
Proposals must address and will be evaluated on the following criteria:

e size, capacity and experience that includes demonstrated and documented evidence of school turnaround
efforts in priority schools and ability to complete the work within the specified timeframe;

¢ experience in delivering timely, high-quality pre-K through 12 educational products and services;
experience working with the Buffalo Public Schools is preferred;

e specific expertise in research-based instruction, professional development, coaching and demonstrated
understanding of NYS Learning Standards and Common Core Learning Standards in the identified content

area(s);

* familiarity with New York State regulations on Limited English Proficient students and Students with
Disabilities.
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Each proposal will be evaluated using the selection criteria indicated below.
Maximum points for each criterion are as follows:

EVALUATION CRITERION MAXIMUM
POINTS
I. Project Description
A. Alignment Between Proposal Overview/Goals/Research 10
B. Connection to State Academic Standards and District’s Instructional Programs 10
C. Defined Monitoring Process Relative to Achieving Proposal Outcomes 5
D. Communication with Schools and Districts 5

Il. Organizational Experience
A. Proven Record of Success as Evidenced in Improved Academic outcomes for | 10

Students
B. Highly Qualified Professional Staff 5
C. Compliance with Federal, State, and Local Policies 5
lil. Program Operations
A. Proximity to School District 10
B. Adequacy of resources, including personnel, equipment, financial stability, and 10
other related factors.
C. Comprehensive Proposal of Requested Services 10
V. Cost
A. Total Cost of Proposed Services 10
B. Services and Support costs. 10

10.0 TIMELINE

RFP Advertised: 11/15/2013
Questions: 12/03/2013

Answers posted to website: 12/04/2013

Proposals Due: 12/11/2013
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11.0 Responsibilities of an Approved Provider

Approved supplemental educational services providers are required to do the following:
- Ensure that the professional development/consultative services provided and the content used
by the provider are consistent with those of the school district and State and are aligned with
the NYSED CCSS.

- Enter into an agreement with the district that includes:
. Statement of specific goals.
. Description of the services to be provided.
. Description of how the progress will be measured.
. Qualifications of staff responsible for the delivery of the services.
. Timetable for implementing services.
. Initiation date, frequency, and duration of services to be provided.
. Written reports to the superintendent, building level administrator, and specified district level
administrators following each day of service.
. Quarterly, on-site briefings with the superintendent and appropriate district level personnel.

. Payment provisions based on services provided.

10
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Attachment A- Proposal Cover Page

RFP # 13-14-054

Academic Supports Partner for

oY

RFP to be opened
At: 11:00 AM local time

On: Wednesday, December 11, 2013

Name of Bidder:

77 1

5ol Turnaround

Craig Koeppel

Director of Purchase

816 City Hall

65 Niagara Square
Buffalo, New York 14202

Address:

Contact Person:

Phone Number:

Fax Number:

e-mail:
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Attachment B

i, Basic Program Description

1.

Provide evidence that your program has a positive impact on student
achievement as demonstrated by state, district and/or other independent
student performance assessments, particularly for low-income, under achieving
students.

Provide letters of reference from previous clients that specifically relate to the
School Improvement services of your organization. Provide contact information
for each reference. (Submit a minimum of three (3) letters and/or references)

Explain how the key instructional practices and major design elements of your

proposal are (1) high quality, (2) based on research and (3) specifically designed
to increase student academic achievement.

Describe your program’s connection to specific benchmarks in the CCSS for
English Language Arts and Mathematics.

Describe the specific process you would use to evaluate and monitor progress
toward achieving proposal objectives.

Describe the qualifications of your employees who would be providing
professional development/consultative services to teachers and administrators.

Describe your capacity to deliver quality services over time to the identified
population.

12
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Attachment C

Budget/Cost Summary

13
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Attachment D

Assurances and Signature Form

In submitting this proposal certify that:

The organization will comply with applicable federal, state and local policies and procedures.

Services will be provided under the supervision of highly qualified professional staff.

The organization will maintain professionalism and confidentiality.

The organization is fiscally sound and will be able to complete services to the local education agency

(LEA).

5. The organization will ensure that the services provided are aligned to the Common Core State
Standards (CCSS) and scientifically research based.

6. The organization will comply with applicable federal, state and local health, safety and civil rights

W

laws.

The undersigned herby certifies that | am an individual authorized to act on behalf of the organization in
submitting this proposal. 1 certify that all of the information provided herein is true and accurate, to the best of
my knowledge. | understand that the discovery of deliberately misrepresented information contained herein may
constitute grounds for denying the applicant’s request for approval.

Name of Organization

Printed Name and Title of Authorized Representative

Signature of Authorized Representative

Date Signed

14
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NON-COLLUSIVE BIDDING CERTIFICATION

By submission of this bid, each Bidder and each person signing on behalf of any Bidder
certifies, under penalty of perjury, that to the best of his knowledge and belief:

1. The prices in this bid have been arrived at independently without collusion,
consultation, communication, or agreement, for the purpose of restricting
competition as to any matter relating to such prices with any other Bidder or with
any competitor; and

2. Unless otherwise required by law, the prices which have been quoted in this bid
have not been knowingly disclosed by the Bidder and will not knowingly be
disclosed by the Bidder prior to opening directly or indirectly, to any Bidder or to
any competitor; and

3. No attempt has been made or will be made by the Bidder to induce any other
person, partnership, or corporation to submit or not to submit a bid for the
purpose of restricting competition.

This proposal is made without any connection with any person making any proposal for the
material herein listed and it is in all respects fair and without collusion or fraud, and also, that no
Office or Member of the Buffalo Board of Education, City of Buffalo, is directly interested therein,
or in the supplies to which it relates, or any portion of the profits thereof.

If the Bidder is a corporation, the execution of the non-collusive certification on the form of
proposal shall be deemed to have been authorized by the Board of Directors of the Bidder and
such authorization shall be deemed to include the signing and submission of the bid and the
inclusion therein of the certificate as to non-collusion as the act and deed of the corporation.

No bid shall be considered for an award nor shall any award be made to a Bidder where the
proposal does not include the statements as to non-collusion as set forth in the form of proposal
herein; provided however, that if in any case the Bidder cannot make the foregoing certification,
the Bidder shall so state and shall furnish with the bid a signed statement which sets forth in
detail the reason.

15
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NON-COLLUSIVE BIDDING CERTIFICATION (cont.)

No award shall be made unless the Buffalo Board of Education determines that such disclosure
was not made for the purpose of restricting competition. It should be noted that the fact that a
Bidder has published price lists, rates or tariffs covering items being procured or has informed
prospective customers of the proposed or pending publication of new or revised price lists for
such items, or has sold the same items to other customers at the same price as being bid, does
not constitute, without more, a disclosure to any other Bidder or to any competitor within the
meaning of the non-collusive certification included in the form of proposal.

Respectfully submitted,

BY

(signature)

(print)

TITLE

DATE

FIRM NAME

ADDRESS

16
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RFP #

Systemic andﬁAcgdemjc(Supports Partner
for District and S hgol Turnaround

§T

RFP to be opened Craig Koeppel
At: 11:00 AM local time Director of Purchase
On: TBD 816 City Hall

65 Niagara Square

Buffalo, New York 14202

Name of Bidder:

Address:

Contact Person:

Phone Number:

Fax Number:

e-mail:

ADVERTISE:
WEBSITE
BUFFALO NEWS -

BUFFALO CRITERION -

8.24.13 (M. Dixon)
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BUFFALO ROCKET -
RFP TERMS AND CONDITIONS

Default — Failure of the supplier to comply with any of these provisions may be considered
reason for rejection of proposal.

1. The issuance of this Request for Proposals (RFP) constitutes only an invitation to
submit a response to the Buffalo Public Schools (District). It is not to be construed
as an official and customary invitation to bid, but as a means by which the District
can facilitate the acquisition of information related to the purchase or implementation
of services.

2. Any and all information presented herein, including drawings, specifications,
instructions, policies, engineering guides, questionnaires, methodologies, etc., which
is a part of this RFP package, or disclosed during the selection process, is the
property of the District, and shall not be duplicated or disclosed except to those
employees of the recipient who have a need to know in order to prepare the
response.

3. The District neither makes nor assumes any contractual obligations by issuing this
‘ RFP, receiving and evaluating supplier response, or making preliminary supplier
selection. Providing a response as provided herein shall neither obligate nor entitle a
Responder to enter into a contract with the District.

4, This RFP does not commit the District either to award a contract or to pay for any
costs incurred in the preparation of a submission. Responders shall bear all costs
associated with submission preparation, submission and attendance at presentation
interviews, or any other activity associated with this RFP or otherwise.

5. The District reserves the right to determine, in its sole and absolute discretion,
whether any aspect of the submission satisfactorily meets the criteria established in
this RFP, the right to seek clarification from any Responder (s), and the right to
cancel and/or amend, in part or entirely, the RFP, at any time prior to a written
contract.

6. Responses should be directed to The Bureau of Purchase, Room 816 City Hall, 65
Niagara Square, Buffalo, New York 14202 no later than the time and date stated on
the cover of this RFP with the title and RFP number clearly marked on envelope.

7. The District is not obligated to respond to any submission submitted nor is it legally
bound in any manner whatsoever by the submission of a response.

8. Upon submission, all responses become the property of the District. The District
reserves the right to use the information and any ideas presented in any submission
in response to this RFP, whether or not the submission is accepted.

8.24.13 (M. Dixon)
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RFP REQUEST
Academic Supports for District and School turnaround
1.0 Introduction

In order to fully develop a robust and coherent system of education for the students of New
York State, the New York State Education Department (NYSED) is committed to dramatically
improving the State’s chronically underperforming schools and creating new, innovative, high-
quality education opportunities for all students. In December of 2009, the New York State
Board of Regents approved a bold reform agenda to meet these goals. This grant application,
funded through New York State’s School Improvement Grants will contribute to the following
components of the Regents’ reform agenda:

1. Provide every student with a world-class curriculum that synthesizes rigorous content and skills
to prepare students for college, the global economy, 21st century citizenship, and lifelong
learning;

2. Work with school districts to implement strategies for improving chronically underperforming
schools in order to dramatically improve student outcomes; and

3. Raise graduation rates for at-risk student populations (particularly English language learners
students with disabilities, low-income students, African-American and Latino students).

’

The Buffalo City School District (BCSD) through the Office of School Innovation and Turnaround,
as part of its requirement to implement the provisions of the School Improvement Grant (SIG)
1003g is soliciting written proposals from potential service providers for professional
development/school improvement services.

2.0 Purpose

Buffalo Public Schools Office of School Strategic Planning and is seeking proposals from
qualified entities to serve as a partner/support organizations to provide opportunities to:

¢ Replicate prior experiences of documented and demonstrated school turnaround success
with schools or districts.

e Build supportive district-level operating structures, and re-frame district systems to both
support schools in improving student academic performance and holding them accountable for
needed gains in performance.

¢ Build the capacity of district and school leaders to co-design and implement school turnaround
plans that ensure dramatic gains in student academic performance through the effective
implementation of the Common Core State Standards systems for teacher and leader
effectiveness, and a cycle of data-driven instruction {DDI)/inquiry and action.

e [0O00OO0OOCoordinate and streamline an LEA’s existing school turnaround efforts (through
existing implementation of School Improvement Grant (1003g), Race to the Top Scope of Work
plans, Comprehensive Education Plans (CEP), and Consolidated Applications, etc.) into one
integrated approach to school turnaround.

8.24.13 (M. Dixon)
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3.0 Length of Service
The selected organization(s) will partner with the (BCSD) during the 2013-2014 school term, and upon

satisfactory evaluation of the provided services, be extended to include the 2014-2015 and 2015-2016
school terms. Vendors may elect to submit proposals for a portion of the requested services; however,
preference will be given to the vendor who proposes a comprehensive professional development
package.

4.0 Project Overview

The intent of this proposal is to continue the job embedded professional development and on-site
consultation that has been provided to teachers and administrators. Professionai development
activities must be specifically designed to increase academic success of all sub-groups of students as
measured by the annual NYS Assessments and Regents Examinations. In addition to professional
development and consultation, extended learning time and student support services are also requested.
These services shall be provided to the BCSD.

BCSD Office of Strategic Planning and Innovation will recruit, screen and select partner organization(s)
that can work collaboratively with the district and school building leadership teams to build sustainable
capacity to turnaround chronically underperforming schools in eight (8) separate capacity-building
program opportunities:

1. District systems and structures (required of any application);
2. Leading the implementation of CCSS in ELA and Math in chronically underperforming
schools;

a. Alignment of classroom instruction with NYS Curriculum, NYS Assessments, Regents
examinations, depth of knowledge and performance indicators.

b. Model research- based instructional strategies.

¢. Designing formative and summative assessments mirroring the rigor embodied in the CCSS,
NYS Assessments and Regents examinations.

d. Differentiated instructional strategies.

3. Instructional/ teacher coaching and training in the following areas
a. Assessment
b. Instructional delivery
c. Technology Integration
d. Literacy
e. Establishing and sustaining professional learning communities to build capacity and drive
change.
f. Inclusion/co-teaching

4. Instructional leadership coaching to support principal and school leaders in school-wide
improvement initiatives including but not limited to the following:
a. Developing data plans to impact differentiated instruction for all students
b. Analyzing data and using multiple data points to correlate student achievement to teacher
effectiveness
¢. Monitoring alignment between curriculum, instruction and assessment through a
comprehensive planning process

8.24.13 (M. Dixon)
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d. Integrating data systems and instructional programs to ensure student engagement and
ongoing improvement.

e. Making recommendations on procedural matters such as school safety, organizational
planning and scheduling which will enhance the academic achievement of all students.

5. Embedding a system of data-driven planning and instruction (DD1)/inquiry in the instructional
cycle of chronically underperforming schools.
a. Data coaching, analysis and interpretation to assist with implementation of program resources
and targeted student interventions.

6. Extended Learning Time Component — Both academic tutoring and enrichment activities

{Excerpt from the SIG)- The major goals of the extended learning time component are to improve student
academic performance, provide an opportunity for students to use their out-of-school time safely and
productively, provide an opportunity for youth to develop positive relationships with peers and adults,
and provide students athletic and cultural experiences to enrich their lives.

{(Required per the NYSED ESEA Waiver)The key elements of the Extended Learning Time component for
priority schools implementing a School Improvement Grant or a whole school reform model incorporating
the ESEA waiver turnaround principles are that schools must: set as a goal serving 50 percent of eligible
students; ensure the integration of academics, enrichment, and skill development through hands-on
experiences that make learning relevant and engaging; and must have instruction in any core academic
subject delivered under the supervision of a teacher who is NYS certified in that particular content area. If
the program is intended to count towards a Focused District meeting its set aside requirement for Priority
Schools then the program must expand learning time by a minimum of 200 student contact hours per
year.

The Extended Learning Time enrichment period will be led by selected community partners with expertise
and leverage the skills and expertise of teachers by designing a program based on student interest and
need.

7. Student Support. Schools would like to partner with organizations that are able to support
student academic, behavior and social emotional well being. Specific areas identified include

Curriculum-based programs to enhance social and emotional learning
School-wide program to prevent alcohol, tobacco or drug use

Parent education regarding student social/emotional development
Restorative measures (e.g. peer counseling)

School-wide social skills curriculum program

School-wide program to prevent violence

Before/After school social/emotional learning opportunities

Staff development around social/emotional learning

. Character education

. Family support services

. Mentor Programs
[ ]

L ]

® & o o

Mental Health screenings
Individual and group counseling

8. Family Engagement. Historically, family engagement has revolved around and been measured by
attendance at school events and dissemination of information from the school to homes and family
members. However children whose families are new to the country, struggling with poverty, and
who may themselves have had difficulties in public schools require a more comprehensive
approach. Specifically, an approach that serves to build positive relationships, and fosters
partnerships with families so that there is support in the home for education.

8.24.13 {M. Dixon)
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e Training and on-going support for school-based staff to implement asset-based approaches to

family engagement

e Training and on-going support for school-based staff to grow partnerships with families and
strengthen support in the home for education

9. Other training as identified by observations or by Superintendent’s request.

5.0 SCOPE OF WORK

All programs/services must address the following criteria:
a. The service provider’s record of success as evidenced in improved academic outcomes for students;

S TR the a0 T

to the proposed services;

=

Alignment between research and program design;

Alignment with proposal overview/ goals;

Connection to Common Core State Standards and District’s instructional goals;

Defined monitoring process relative to achieving proposal outcomes;

Communication with school and district;

Flexible services to meet the unique needs of each school;

Comprehensive approach to school wide focus;

Ability to build and sustain capacity;

Highly qualified professional staff possessing applicable licensing/certification requirements specific

Compliance with Federal, State, and Local laws, policies, regulation codes and ordinances.

Entities eligible to apply to provide the requested educational services may include:

e Private educational companies

¢ Institutions of higher learning

Locations for Professional Development

Office of Strategic Planning and Innovation
701 City Hall, Buffalo, New York 14202

Buffalo Professional Development & Technology Center
150 Lower Terrace, 4™ Floor, Buffalo, NY 14202

#31 Harriet Ross Tubman School
212 Stanton Street, Buffalo, New York 14215

#33 Bilingual Center
157 Elk Street, Buffalo, New York 14210

#37 Futures Academy
295Carlton Street, Buffalo, New York 14204

#59 Charles R. Drew Science Magnet School @ #11
(temporary location)
100 Poplar Avenue, Buffalo, New York 14211

#66 North Park Middle School
780 Parkside Avenue, Buffalo, New York 14216

#76 Herman Badillo Bilingual Academy
300 S. Elmwood Avenue, Buffalo, New York 14201

#89 Dr. Lydia T. Wright Schoo! of Excellence
106 Appenheimer St., Buffalo, New York 14214

#91 BUILD Academy
340 Fougeron St., Buffalo, New York 14211

#95 Waterfront Elementary School
95 Fourth Street, Buffalo, New York 14202

#198 International Prep
110 Fourteenth Street
Buffalo, NY 14216

8.24.13 (M. Dixon)
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6.0 Accountability:
Vendor will be required to submit quarterly written reports to the Office of Strategic Planning and
Innovation regarding the implementation of the program/service.
Vendor should be able to analyze the following products from the professionai development;
* student work products (writing responses)
¢ common formative assessments
. summative assessments

Management Responsibilities:

The BCSD will designate one representative who will act as the primary contact for this project. The
representative will be responsible for conferring with any and all parties necessary to resolve
unanticipated issues or requirements that might occur during the course of the RFP. All questions
should be submitted in writing to:

Marianne Dixon, Supervisor
Office of Strategic Planning & Innovation
Buffalo City School District
701 City Hall
Buffalo, New York 14202
Phone: 716. 816.3574
Email: mdixon@buffaloschools.org

All questions and answers will be posted on the BCSD Department of Purchase website at
(Insert website here)

7.0 REQUIREMENTS

Minimum Staff Requirements
In every case, trainers, coaches and professional development providers must, at a minimum:

* Have a history of successfully raising the achievement of struggling learners that includes demonstrated
and documented evidence of school turnaround efforts in priority schools;

»  Have experience leading district administrators, principals, coaches, and teachers in the technical
component of the assigned strand;

» Have earned a degree in a Special Education specialty or in General Education, with a Master’s or
Doctorate degree preferred;

*  Have experience at the school level as a teacher and/or coach;

+  if working with administrators, have experience working with administrators at the district level;
» Bean experienced presenter with excellent evaluations and references;

» Participate in ongoing professional development to continually hone skills;

if the organization is currently providing said services elsewhere or has provided the BPS with said
services in the recent past, attach summary listing:

* Number of schools/participants served

¢ School districts served

¢ Grade levels served

¢ Unigue school themes or models in the organization’s portfolio

s Type of schools served

8.24.13 (M. Dixon)

Page 311 of 347 Buffalo CSD #03




8.0 Format Procedures for Delivery of Proposal

Submit one original, two paper copies and one electronic copy of the proposal in pdf format on a USB
drive. Proposal must be received on or before (insert date)

The proposal must consist of four parts (attachments A, B, C, D). Vendors may elect to submit proposals
for a portion of the requested services.

Part i- Proposal Cover Page

Part lI- Basic Program Description (Include an overview of the programs and support services proposed, which
will allow the district to determine the quality of services provided.)

Part Ill- Cost (provide a specific description of your pricing structure)

Part IV- Assurances and Signature Form

Procedure for Delivery of Proposals
SUBMIT RFP TO: Craig Koeppel, Director of Purchasing, 816 City Hall, Buffalo NY

Proposals received after the due date and time will NOT be considered. Incomplete proposals will not be
accepted and will not be returned for revisions. No faxed copies will be accepted. The proposal must be signed
by an authorized official to bind the offer or to the proposal provisions,

9.0 Criteria and Evaluation of Proposals
Proposals must address and will be evaluated on the following criteria:

® size, capacity and experience that includes demonstrated and documented evidence of school turnaround
efforts in priority schools and ability to complete the work within the specified timeframe;

* experience in delivering timely, high-quality pre-K through 12 educational products and services;
experience working with the Buffalo Public Schools is preferred;

* specific expertise in research-based instruction, professional development, coaching and demonstrated
understanding of NYS Learning Standards and Common Core Learning Standards in the identified content
area(s);

¢ familiarity with New York State regulations on Limited English Proficient students and Students with
Disabilities.
Each proposal will be evaluated using the selection criteria indicated below.
Maximum points for each criterion are as follows:

EVALUATION CRITERION MAXIMUI\ﬂ
POINTS
I. Project Description
A. Alignment Between Proposal Overview/Goals/Research 10
B. Connection to State Academic Standards and District’s Instructional Programs 10
C. Defined Monitoring Process Relative to Achieving Proposal Outcomes 5
D. Communication with Schools and Districts 5

Il. Organizational Experience
A. Proven Record of Success as Evidenced in Improved Academic outcomes for | 10

Students
B. Highly Qualified Professional Staff 5
C. Compliance with Federal, State, and Local Policies 5
lll. Program QOperations
A. Proximity to School District 10

8.24.13 (M. Dixon)

Page 312 of 347 Buffalo CSD #03




B. Adequacy of resources, including personnel, equipment, financial stability, and 10
other related factors.

C. Comprehensive Proposal of Requested Services 10
IV. Cost

A. Total Cost of Proposed Services 10

B. Services and Support costs. 10

10.0 TIMELINE

RFP Advertised:

Proposals Due:

Questions:

Answers posted to website:
Proposals reviewed:

Award of Contract

Work completed per contract

11.0 Responsibilities of an Approved Provider

Approved supplemental educational services providers are required to do the following:

- Ensure that the professional development/consultative services provided and the content used
by the provider are consistent with those of the school district and State and are aligned with
the NYSED CCSS.

- Enter into an agreement with the district that includes:

Statement of specific goals.

Description of the services to be provided.

Description of how the progress will be measured.

Qualifications of staff responsible for the delivery of the services.

Timetable for implementing services.

Initiation date, frequency, and duration of services to be provided.

Written reports to the superintendent, building level administrator, and specified district level
administrators following each day of service.

. Quarterly, on-site briefings with the superintendent and appropriate district level personnel.

. Payment provisions based on services provided.

¢ & & & &

School Improvement Grant plans can be viewed at the following web address:
http://www.buffaloschools.org/Turnaround.cfm?subpage=77369

8.24.13 (M. Dixon)
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Attachment A- Proposal Cover Page

RFP #

Systemic and Academic Supports Partner

IS);

RFP to be opened
At: 11:00 AM local time

On: TBD

Name of Bidder:

Craig Koeppel

Director of Purchase

816 City Hall

65 Niagara Square
Buffalo, New York 14202

Address:

Contact Person:

Phone Number:

Fax Number:

e-mail:
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Attachment B

i Basic Program Description

1.

Provide evidence that your program has a positive impact on student
achievement as demonstrated by state, district and/or other independent
student performance assessments, particularly for low-income, under achieving
students.

Provide letters of reference from previous clients that specifically relate to the
School Improvement services of your organization. Provide contact information
for each reference. (Submit a minimum of three (3) letters and/or references)

Explain how the key instructional practices and major design elements of your

proposal are (1) high quality, (2) based on research and (3) specifically designed
to increase student academic achievement.

Describe your program’s connection to specific benchmarks in the CCSS for
English Language Arts and Mathematics.

Describe the specific process you would use to evaluate and monitor progress
toward achieving proposal objectives.

Describe the qualifications of your employees who would be providing
professional development/consultative services to teachers and administrators.

Describe your capacity to deliver quality services over time to the identified
population.

11
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Attachment C

Budget/Cost Summary

12
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Attachment D

Assurances and Signature Form
In submitting this application | certify that:

The organization will comply with‘.applicable federal, state and local policies and procedures.

Services will be provided under the supervision of highly qualified professional staff.

The organization will maintain professionalism and confidentiality.

The organization is fiscally sound and will be able to complete services to the local education agency

(LEA).

5. The organization will ensure that the services provided are aligned to the Common Core State
Standards {(CCSS) and scientifically research based.

6. The organization will comply with applicable federal, state and local health, safety and civil rights

AW

laws.

The undersigned herby certifies that | am an individual authorized to act on behalf of the organization in
submitting this application and assurances. | certify that all of the information provided herein is true and
accurate, to the best of my knowledge. | understand that the discovery of deliberately misrepresented
information contained herein may constitute grounds for denying the applicant’s request for approval.

Name of Organization

Printed Name and Title of Authorized Representative

Signature of Authorized Representative

Date Signed

13
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NON-COLLUSIVE BIDDING CERTIFICATION

By submission of this bid, each Bidder and each person sighing on behalf of any Bidder
certifies, under penalty of perjury, that to the best of his knowledge and belief:

1. The prices in this bid have been arrived at independently without collusion,
consultation, communication, or agreement, for the purpose of restricting
competition as to any matter relating to such prices with any other Bidder or with
any competitor; and

2. Unless otherwise required by law, the prices which have been quoted in this bid
have not been knowingly disclosed by the Bidder and will not knowingly be
disclosed by the Bidder prior to opening directly or indirectly, to any Bidder or to
any competitor; and

3. No attempt has been made or will be made by the Bidder to induce any other
person, partnership, or corporation to submit or not to submit a bid for the
purpose of restricting competition.

This proposal is made without any connection with any person making any proposal for the
material herein listed and it is in all respects fair and without collusion or fraud, and also, that no
Office or Member of the Buffalo Board of Education, City of Buffalo, is directly interested therein,
or in the supplies to which it relates, or any portion of the profits thereof.

If the Bidder is a corporation, the execution of the non-collusive certification on the form of
proposal shall be deemed to have been authorized by the Board of Directors of the Bidder and
such authorization shall be deemed to include the signing and submission of the bid and the
inclusion therein of the certificate as to non-collusion as the act and deed of the corporation.

No bid shall be considered for an award nor shall any award be made to a Bidder where the
proposal does not include the statements as to non-collusion as set forth in the form of proposal
herein; provided however, that if in any case the Bidder cannot make the foregoing certification,
the Bidder shall so state and shall furnish with the bid a signed statement which sets forth in
detail the reason.

14
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NON-COLLUSIVE BIDDING CERTIFICATION (cont.)

No award shall be made unless the Buffalo Board of Education determines that such disclosure
was not made for the purpose of restricting competition. It should be noted that the fact that a
Bidder has published price lists, rates or tariffs covering items being procured or has informed
prospective customers of the proposed or pending publication of new or revised price lists for
such items, or has sold the same items to other customers at the same price as being bid, does
not constitute, without more, a disclosure to any other Bidder or to any competitor within the
meaning of the non-collusive certification included in the form of proposal.

Respectfully submitted,

BY

(signature)

(print)

TITLE

FIRM NAME

ADDRESS

DATE PHONE

15
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Name of Reviewer

RFP Review for Turnaround Partner

Date

Company Full or Partial Services
Evaluation Criterion H E D I | Comments:
(10) | (5) | (2) | (0)

1. Introduction:

Provide students with a world-class curriculum
Implement strategies for improving
underperforming school to improve student
outcomes

Raise graduation rates for at-risk students

2. Purpose:

Builds supportive district-level operating
structures

Build capacity of district and school leaders to co-
design and implement school turnaround plans
Coordinate and streamline an LEA’s existing
school turnaround efforts

3. Project Overview:

The intent of the program is providing job
embedded professional development and on-site
consultations to teachers and administrators.

a.) Leading the implementation of CCLS in ELA and

Math

b.) Instructional/teacher coaching and training
c.) Instructional leadership coaching to support

principal and school leaders

d.) Embedding a system of data

e.) Extended Learning Time Component
f) Student Support

g.) Family Engagement

4. Scope of Work:

Record of success

Alignment between research and program design
Alignment with proposal overviews and goals
Connection to the CCLS

Define monitoring process relative to achieving
proposal

Communication with school and district

Ability to build and sustain capacity

Highly qualified professional staff

Total
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Results from RFP review

November 2013
Vendor Rater 1 Rater 2 | Rater 3 | Average
Generation Ready 22 20 20 20 out of
40
Amplify 17 20 17 18 out of
40
Cambium 30 30 20 25 out of
40
Pearson 35 30 30 31 out of
40
Turn Around 32 30 30 30 out of
Solutions 40
Research for Better 22 22 19 21 out of
Teaching 40
Project Lee 8 8 2 6 out of
40
Evans Newton 22 22 20 21 out of
40
Scholastic 30 30 25 28 out of
40
National Urban 30 40 35 35 out of
Alliance 40
Erie 1 BOCES 20 25 36 27 out of
40
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Results from RFP Review

December 2013
Vendor Rater 1 Rater 2 Rater 3 Average
West Ed. 40 40 40 40 out of 40
Pearson
Magic Penny 9 16 4 9.7 out of 40
Scholastic
Huntington 12 12 17 13.7 out of 40
Young Audiences 12 6 12 10 out of 40
Cradle Beach 6 6 6 6 out of 40
EPIC 9 9 6 8 out of 40
The Efficacy 30 30 35 31.6 out of 40
Center
The SUPES 4 4 4 4 out of 40
Academy
Helping Families 2 2 2 2 put of 40
and Children of
America
(Incomplete
Application)
Turn Around
Solutions
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D11-SIG Stakeholder Meetings Info
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School Improvement Grant (SIG) Stakeholder Meetings

Purpose: To provide opportunities for staff and stakeholders to review requirements of the
SIG application and provide feedback for consideration in the writing of the school turnaround

plan.
~ Dates and School Locations
Monday, October 28" Tuesday, October 29" Wednesday, October 30™
 Schools #17, #74, #99, #305* | Schools 130, #94, #97 "~ School 13

*McKinley Faculty Meeting only to be held on Thursday October 24

Two Meetings to be held at each site:

Time: 2:45pm - 3:45pm_Early schools Time: 3:45pm - 4:45pm Late schools
Meeting for staff Meeting for staff

Time: 5:30pm - 6:30pm_All Schools
Meeting for parents/community members

Wednesday, October 30"
17 Faith Alexander 30 | David Mauricio 3 David Mauricio
Diane Andreana Faye Walton Faye Walton
74 Casandra Wright 94 | Faith Alexander
Marianne Dixon Diane Andreana
99 Peggy Boorady 97 | Casandra Harrington
Diane Andreana Marianne Dixon
305 Debra Sykes
Maianne Dixon
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S2. Assistant Principal Job Description
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Assistant Principal(s)

Qualifications. Candidates must hold a master’s degree and one of the following certificates by
the time of the appointment: New York State School Administrator, New York State School
Supervisor, School District Leader, or School Building Leader. Candidates must have a
minimum of five years of certificated teaching or supervisory experience. Candidates with prior
assistant principal or administrative experience in an urban school district or in a district with a
large urban population are preferred.

Responsibilities. The assistant principal will assist the principal in carrying out the following
responsibilities:

Instructional Leadership

Create and communicate a comprehensive education plan aligned with the SIG plan and
the district’s vision and goals to turnaround a persistently lowest achieving school.

Conduct classroom observations and evaluations of teachers that lead to positive changes
in teacher practices and increased student outcomes.

Assess the strengths and areas in need of improvement of faculty and staff based on a
sound knowledge base.

Communicate schoolwide changes and anticipated actions with the support of data.

Work to develop and maintain clear lines of communication and collaboration between
staff, administrators, students, and parents for the purpose of increasing student
outcomes.

Monitor and review all Race to the Top (RttT) deliverables and metrics as defined by the
state and district.

Meet daily with the principal to schedule instructional leadership time, reflect on impact,
and develop a first-responder structure in the school.

Teaching and Learning

Establish priority areas for instructional focus and make necessary changes in those areas
to strengthen teaching and improve student learning.

Ensure that all school leaders and instructional staff monitor progress regularly and
systematically make adjustments to strengthen teaching and student learning.

Curriculum

Collaboratively conduct a comprehensive curriculum review to ensure that the curriculum
aligns with state and local standards and meets the needs of all students in the school,
including students with disabilities and ELLs.

Rigorously monitor the alignment of the written, taught, and assessed curriculum using
scope and sequence documents and pacing calendars.
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Collection, Analysis, and Utilization of Data

e Establish a schoolwide data team that sets the tone for ongoing data use to do the
following:

s Define critical teaching and learning concepts.
= Develop a written plan that articulates activities, roles, and responsibilities.
* Provide ongoing data leadership.

¢ Provide supports that foster a data-driven culture within the school to do the following:
= Designate a school-based facilitator who meets with teacher teams to discuss data.
= Dedicate structured time for staff collaboration.

= Provide targeted professional development regularly.

Infrastructure for Student Success

e Enthusiastically recruit highly qualified staff members who have the needed specialized
skills and competencies for positions in the school.

e Consider common goals for quick wins, such as changing the school’s use of time and
improving access to resources and the physical facilities.

e Foster a positive school climate where student discipline concerns are addressed in a
manner that promotes student responsibility and mutual respect.

Professional Development

e Arrange for targeted professional development based on analyses of achievement and
instruction and differentiated according to teacher needs and the subject areas targeted for
instructional improvement.
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S3. Sample Daily Class Schedule
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Daily Schedule for PS 3 D’Youville Porter Campus School

School Calendar — September 4, 2014 - June 26, 2015
Daily Hours — 7:55 a.m.
Core Courses — Grades K-

—2:35 p.m. (6 hours and 30 minu
3: 120 minutes ELA and 90 minutes mathematics; Grades 4-6: 60

(186 days, tentative)
tes for teachers and students)

minutes ELA and 70 minutes Math; Grades 7-8: 50 minutes ELA and mathematics
Elective Courses — 45 minutes
Afterschool/Enrichment — Grades K-8: 120 minutes

Grades K-3 Grades 4-6 Grades 7-8
8:00 - 8:20 Arrival/Breakfast Arrival/Breakfast Arrival/Breakfast
8:20-9:50 ELA Block ELA Block Specials
9:50 — 10:50 Differentiated Differentiated ELA
Instruction Instruction
10:50 -11:20 | Special/Differentiated Special/Differentiated Specials
instruction Instruction
11:20 - 12:10 | Lunch/Recess Lunch/Recess RT!
12:10 - 1:30 Math Math Math
1:30- 2:00 Science/Social Studies Science Lunch
2:30-4:30 After school Program Social Studies Specials
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S4- Schedule for Administering Common Interim Assessments
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S5- Year 1 Implementation Period- Goals and Key Strategies Chart
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The following table outlines the specific, measurable, and time-phased actions on the part of
district leadership, D’ Youville Porter school leadership, the key partner, and other stakeholders
to support the key strategies in the implementation period.

Implementation Period Actions and Timeline for D’Youville Porter Transformation Plan

Goal 1: Implement effective, student-centered and engaging instructional strategies with fidelity across
all grades with a tight focus on English language learners (ELLS).

classrooms and supported
by instructional coaching.

Focus Area Strategies Indicators of Success Time Lines | Responsibility
Instruction SIOP Model The suggested SIOP September— | Administration
instructional strategies October Instructional Coach
will be utilized to address e
the needs of all students,
especially ELLs.
Curriculum Curriculum maps will be | June 2014— | Administration
Mapping and implemented, monitored, | June 2015 Instructional Coach
Backward Planning | and revised as needed
throughout the school
year.
CCLS Mathematics | Teachers will be fully June 2014~ | Administration
and ELA implementing the CCLS June 2015 WestEd
Implementation— | in math and ELA at level Teachers
WestEd of cognitive demand. Instructional Coach
Multicultural Lead | Develop and assist with June 2014— | Administration
Team implementation of the June 2015 WestEd
dual language program Teachers
and multicultural activities Instructional Coach
throughout the year. Multilingual
Department
Inclusive and Co- Effective strategies for September | Administration
Teaching Model— | SWDs will be 2014~ WestEd
WestEd implemented across all June 2015 RTI Coach

Instructional Coach
Teachers

Goal 2: Provide

job-embedded, building-level, evidence-based professional development and

_professional learning communities for all teachers.

Focus Area | Strategies | Indicators of Success Time Lines | Responsibility
Professional | Training for the Dual language will be Summer Administration
Development | Dual Language successfully implemented | 2014 WestEd
Program—WestEd | in Grades K-1. All K-8 Institute Teachers
teachers will be trained in | Sept 2014— | Instructional Coach
the model and relevant June 2015
strategies.
‘Culturally and Teachers will implement | August WestEd
linguistically culturally and 2014- Administration
responsive teaching | linguistically responsive | June 2015 | Teachers
strategies—WestEd | teaching strategies as
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evidenced by classroom
observations.

March 2015 |

Step Up_to W?ztzn_g_ Teachers will utilize S;tep Teachers
training Up to Writing strategies Administration
during instruction. Instructional coach
Instructional Teachers will be reflecting | Sept 2014 | Teachers
Coaching and modifying their June 2015 WestEd
lessons to improve Administration
instruction. | Instructional Coach
Facilitated Grade Identify best practices and | Sept 2014— | Administration
Levels, PLCs, and | effective instructional June 2015 RTI Coach

Common Planning
during school

strategies; analyze data to
impact lesson design and
delivery.

Instructional Coach
Teachers

achievement.

Goal 3: Promole,

facilitate. and enhance parent and community involvement to support student

activities

Focus Area Strategies Indicators of Success Time Lines | Responsibility
Parent and Survey parents at Parent needs will be September— Administration
Community the beginning of identified, and the school | October Teachers
Engagement | the school year will be able to better assist | 2014 Say Yes Facilitator
parents and better support Parent Facilitator
their children. PTO
Academic Parent | Staff will build September— | Administration
Teacher Teams relationships with family | October Teachers
(APTT) will be members to increase 2014 WestEd
implemented— parent involvement. Say Yes Facilitator
WestEd. Parent Facilitator
PTO
Hold parent Increased number of October Administration
information parents involved in our 2014~ Teachers
sessions weekly— | building June 2015 Say Yes Facilitator
one grade level per Parent Facilitator
week. PTO
Training for Parents will have an November | Administration
teachers on the additional place of 2014~ Teachers
creation of a reference (o access June 2015
teacher webpage information on the child’s
weekly progress.
Communicating Increase of parent September | Administration
with parents in engagement and 2014- Say Yes Facilitator
native languages participation in school June 2015
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" The University of the State of New York
THE STATE EDUCATION DEPARTMENT
(see instructions for mailing address)

1

PROPOSED BUDGET FOR A
FEDERAL OR STATE PROJECT
FS-10 (01/05)

Funding Source;

Local Agency Information

School Improvement Grant - Cohort 5 - D'Youville Porter Campus #3-Year 1

Report Prepared By: Diane Cart/

T3 pnIOD

Agency Name: Buffalo City School District

é:;:z Viviil AL

Mailing Address: 419 City Hall

Street
Buffalo NY 14202
City State Zip
Telephone #: (716) 816 - 3625 Erie
County
E-Mail Address: BPSgrants@buffaloschools.org
Project Operation Dates: From: 6 [ 1 |/ 14 To: &€ [/ 30 [ 15
REVIEWED 7 RECOVMERDED-
INSTRUCTIONS -

Kt S ireoms 2o

Submit the original budget and the required number of copies along with the completed application directly

A) is required for:

a unit value of $5,000 or more, number and type
g a unit value of $1,000 or more, number and type

, travel, etc.) by more tha%

I}.J

n Department office indicated on the g

+
to the appropriate State Education Department office as indicated in the application instructions for the grant
program for which you are applying. DO NOT submit this form to the Grants Finance Unit.

+ Enter whole dollar amounts only.

+ Prior approval by means of an approved budget (FS-10) or budget amendment (FS-10-

¢ Personnel positions, number and type

® Beginning with the 2005-2006 budgets, equipment items having

¢ Budgets for 2004-2005 and earlier years equipment items havin

® Minor remodeling

® Any increase in a budget subtotal (professional salaries, purchased services
10 percent or $1,000, whichever is greater

® Any increase in the total budget amount.

+ Certification on page 8 must be signed by Chief Administrative Officer or designee.

+ High quality computer generated reproductions of this form may be used.

+ For changes in agency or payee address contact the State Educatio
application instructions for the grant program for which you are applying

+ For further information on budgeting, please refer to the Fiscal Guid

elines for Federal and State Aided

Grants which may be accessed at www.oms.hysed.gov/cafe/ or call

Grants Finance at (518) 474-4815.
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FS-10 Page 2 of 7

SALARIES FOR PROFESSIONAL STAFF: Code 15

v r—

Include only staff that are employees of the agency. Do not include consultants or per diem staff. Do not inciude central
administrative staff that are considered to be indirect cost, e.g. business office staff. One full-time equivalent (FTE)
equals one person working an entire week each week of the project. Express partial FTE's in decimals, e.g. a teacher
working one day per week equals .2 FTE.

Specific Position Tite | Full-Time | Annualized Rate .~ [~ Project
°Pe O e Equivalent | ofPay | Salary
District
Chief of Strategic Alignment & 0.01] $ 133,000 | $ 1,330
Turnaround
Director of School Review 0.02{ $ 955571 % 1,912
Supervisor School Turnaround 0.03( $ 81,950 | $ 2,459
Instructional Specialist | 0.03] $ 86,435 | $ 2,594
Project Administrator - Grants 0.02| $ 70,695 [ $ 1,414
Supervising Principal 0.02| $ 97654 | $ 1,954
Instructional Coach 0.09] $ 60,500 | $ 5,445
$ 17,108
Subtotal - Code 15 addendum

SALARIES FOR SUPPORT STAFF: Code 16

Include salaries for teacher aides, secretarial and clerical assistance, and for personnel in pupil transportation and
building operation and maintenance. Do not include central administrative staff that are considered to be indirect costs,
e.g. account clerks.

Specific Position Title Fufllr-Time | Annualized Rate | Project
Equivalent of Pay | Salary
District

Senior Account Clerk Typist 0.05| $ 39,379 | $ 1,969
Administrative Secretary 0.01] $ 443721 $ 444
Research Aide 0.02( $ 49,634 | $ 993
Budget Examiner 0.02| $ 57553 $ 1,152
Human Resource Specialist 0.02| $ 592121 $ 1,185
$ 5,743
Subtotal - Code 16 addendum
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SALARIES FOR PROFESSIONAL STAFF: Code 15

Include only staff that are employees of the agency. Do not include consultants or per diem staff. Do not include central
administrative staff that are considered to be indirect cost, e.g. business office staff. One full-time equivalent (FTE) equals
one person working an entire week each week of the project. Express partial FTE's in decimals, €.g. a teacher working one
day per week equals .2 FTE.

. - . Full-Time Annualized Rate Project
Specific Position Title :
Equivalent of Pay Salary
D'Youville Porter Campus #3
Substitutes 2 subs x 186 days x $112/day | $ 41,664
Teacher/Student - PD 65 teachrs x 10 hrs x $18.59/hr | $ 12,084
Curr Comm Member - teacher 65 teachers x 10.5 hrs x $26.01 | $ 17,752
Teacher Ancillary - Dual Language Institute 6 teachers x 4 days x $300/day | $ 7,200
Admin Ancillary - Summer School 1 admin x $2,000 | $ 2,000
Teacher Ancillary - Summer School 18 tchrs x 20 days x 3.5 hrs x $27.84/hr $ 35,079
Teacher Ancillary - After School ELT 18 tchrs x 4 days x 2 hrs x
20 wks x $27.84/hr | $ 80,180
Admin Ancillary - After School ELT 1 admin x 2 hrs x 4 days x
20 wks x $35.86/hr | $ 5,738
$ 201,697
Subtotal - Code 15[ $ 218,805

SALARIES FOR SUPPORT STAFF: Code 16

Include salaries for teacher aides, secretarial and clerical assistance, and for personnel in pupil transportation and building
operation and maintenance. Do not include central administrative staff that are considered to be indirect costs, e.g. account
clerks.

. i . Full-Time Annualized Rate Project
Specific Position Title .
Equivalent of Pay Salary
Clerical Overtime 1 hriwk x 20 weeks x $30.93/hr | $ 619
$ 619
Subtotal - Code 16| $ 6,362
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PURCHASED SERVICES: Code 40

Include consultants (indicate per diem rate), rentals, tuition, and other contractual services, Copies of contracts may be
requested by the State Education Department. Purchased Services from a BOCES, if other than applicant agency,

should be budgeted under Purchased Services with BOCES, Code 49.

Description of Item Provider of Calculation Proposed
P Services of Cost Expenditure
District
Contract Services
Software/Educational Solutions Niagara IT $1,500] $ 1,500
Consuitant
Leadership Turnaround Coaching Evans Newton Inc. $10,000! $ 10,000
$ 11,500
Subtotal - Code 40 addendum

SUPPLIES AND MATERIALS: Code 45

Beginning with the 2005-06 year include computer software, library books and equipment items under $5,000 per unit.

For earlier years include computer software, library books and equipment items under $1,000 per unit.

Description of Item Quantity Unit Cost E’;’; Oeazsiti(:e
$ -
Subtotal - Code 45 addendum
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PURCHASED SERVICES: Code 40

Include consultants (indicate per diem rate), rentals, tuition, and other contractual services. Copies of contracts may be
requested by the State Education Department. Purchased Services from a BOCES, if other than applicant agency,

should be budgeted under Purchased Services with BOCES, Code 49.

Description of ltem Provider of Calculation Proposed
P Services of Cost Expenditure
D'Youville Porter Campus #3
Contract Services:
Turnaround Partner West Ed 128,369 | $ 128,369
$ 128,369
Subtotal - Code 40| $ 139,869

SUPPLIES AND MATERIALS: Code 45

Beginning with the 2005-06 year include computer software, library books and equipment items under $5,000 per unit.

For earlier years include computer software, library books and equipment items under $1,000 per unit.

Description of Item

Quantity

Unit Cost

Proposed
Expenditure

Subtotal - Code 45

© H




Include pupil transportation, conference costs
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TRAVEL EXPENSES: Code 46

mileage rate for travel by personal car or school-owned vehicle.

and travel of staff between instructional si

tes. Specify agency approved

" Destination .
Position of Traveler t Caleulation of Cost Proposed
and Purpose
District
PLO/Conference Travel:
1 Administrator Turnaround Leadership $800/person x 1 person| $ 800
Meetings Albany, NY
1 Administrator Council of Great City 1 admin x $1,653/person| $ 1,653
Schools Conf
$ 2,453
Subtotal - Code 46 addendum

EMPLOYEE BENEFITS: Code 80

Rates used for project personnel must be the same as those used for other agency personnel.

Benefit Proposed Expenditure
Social Security 0.0765 $ 17,226
New York State Teachers 0.1625 $ 35,556
Retirement New York State Employe 0.205 ) 1,305
Other

Teachers 0.09 3 1,134
Health Insurance Administrators 0.12 3 1,726
Exempt 0.01 $ 454
Civil Service 0.12 $ 1,512

Teacher Assistan 0 $ -
Worker's Compensation Insurance 0.0315 $ 7,093
Unemployment Insurance 0.0065 ) 1,464
NYS Tchrs 3 48
Supplemental Benefits NYS Administrators $530 3 64
Exempt $ 55

Teacher Assistants- $ -
Buffalo Civil Service 3 69
Life Insurance $19.80 0.34 $ 7
Subtotal - Code 80 $ 67,713
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TRAVEL EXPENSES: Code 46

include pupil transportation, conference costs and travel of staff between instructional sites. Specify agency approved
mileage rate for travel by personal car or schoolowned vehicle.

Position of Traveler Destination Calculation of Cost Proposed
and Purpose
D'Youville Porter Campus #3
Student Transportation Summer Program $ 52500 $ 52,500
$ 52,500
Subtotal - Code 46| $ 54,953

EMPLOYEE BENEFITS: Code 80

Rates used for project personnel must be the same as those used for other agency personnel.

Benefit Proposed Expenditure
Social Security 0.0765
New York State Teachers
Retirement New York State Employe: 0.205
Other
Teachers
Health Insurance Administrators
Exempt
Civil Service
Teacher Aides
Worker's Compensation Insurance 0.0315
Unemployment Insurance 0.0065
NYS Tchrs
Supplemental Benefits NYS Administrators $530
Exempt
Teacher Assistants
Buffalo Civil Service
Life Insurance $19.80
Subtotal - Code 80 $ -
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INDIRECT COST: Code 90

A.  Modified Direct Cost Base - Sum of all preceding subtotals (codes 15, 16, 40, $ 384,333 |(A)
45, 46 and 80 and excludes the portion of each subcontract exceeding $25,000
and any flow-through funds.)

B. Approved Restricted Indirect Cost Rate 3.20%(B)

C. (A)x(B)=Total Indirect Cost Subtotal - Code 90 | $ 12,298 [(C)

PURCHASED SERVICES WITH BOCES: Code 49

Description of Services Name of BOCES Calculation Proposed
of Cost Expenditure

Subtotal - Code 49 | $ -

MINOR REMODELING: Code 30

Allowable costs include salaries, associated employee benefits, purchased services, and supplies
and materials related to alterations to existing sites.

Description of Work Calculation of Proposed
To be Performed Cost Expenditure

Subtotal - Code 30| $ -
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EQUIPMENT: Code 20

Beginning with the 2005-06 year all equipment to be purchased in support of this project with a unit cost of $5,000
or more should be itemized in this category. Equipment items under $5,000 should be budgeted nder Supplies
and Materials, Code 45. Repairs of equipment should be budgeted under Purchased Services, Code 40.

For earlier years the threshold for reporting equipment purchases was $1,000 or more. Equipment items under
$1,000 should be budgeted under Supplies and Materials.

Proposed

Description of ltem | Quantity Unit Cost Expenditure

Subtotal - Code 20| $ -
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