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L. District-level Plan - Turnaround, Restart, and Transformation Models
A. District Overview

i.  Describe the district motivation/intention as well as the theories of action guiding key district
strategies to support its lowest achieving schools and ensuring that all students graduate high
school ready for college and careers.

There is a deep sense of urgency to invest in the Syracuse City School District (SCSD’s)
underperforming schools because the SCSD’s student performance is among the lowest in the
state. The district has been identified as a “Focus™ district with 19 of our 31 schools being
identified as “Priority” schools. The SCSD is committed to turning around all of its schools by
accelerating student achievement, closing achievement gaps, and ensuring that all students
graduate high school with the skills and knowledge to prepare them for college and career
success.

Our commitment is evidenced by bold steps we have taken to accelerate this turnaround. Among
these steps is the hiring in July 2011 of Superintendent Sharon Contreras, who initiated
comprehensive external reviews by nationally-recognized experts in school and school district
reform to review the district practices, processes and systems, and to identify areas for systemic
improvement and transformation. The reviewers and their respective areas of expertise included:
Collier Educational Consulting, LLC (curriculum and instruction), Cross & Joftus, LLC (talent
management and special education), and Schoolhouse Partners, LLC (finance, budget, and
information technology). The specific priority areas identified for improvement included
organizational structure, curriculum development, recruitment, selection and deployment,
professional development, evaluation, retention, and promotion.

In March 2012, Superintendent Contreras engaged representatives from various stakeholder
groups in the development of a five-year Strategic Plan that contains a clear vision, mission, and
goals, objectives and strategies that supports our Theory of Action. The plan identifies a set of
core measures and milestones at critical moments of a student’s educational trajectory, and
establishes an educational community that graduates every student as responsible, active citizens,
prepared for success in college, careers and the global economy.

Our theory of action regarding turnaround is that “if the seven principles of school turnaround
(strong leadership, effective teachers, increased instructional time, rigorous instructional
programs, use of data to inform instruction, safe and healthy students, and family and community
engagement/school culture), are present and implemented in a systematic manner, and if we build
capacity and hold everyone accountable, , then schools will be turned around and students will
make dramatic achievement gains.

it Provide a clear and cogent district approach and set of actions in supporting the turnaround
of its lowest achieving schools and its desired impact on Priority Schools.

The SCSD is prepared to build upon its current initiatives, and has launched comprehensive
district-wide transformation strategies that are focused on four high impact levers that incorporate



the turnaround principles and will accomplish our desired goal of having all of our schools in
good standing within three years of the implementation of these initiatives.

1) Curriculum and Instructional Programs — Beginning in January 2012, teachers (K-12) were
involved in writing a new curriculum that is aligned to the Common Core State Standards. In
addition, we have established a strong program in professional development, which has allowed
us to provide our teachers K-12 with research-based instructional strategies in the areas of Data
Driven instruction, ELLA and Math. Through contract negotiations, we have been able to allow
for common planning time in our schools, hold monthly after-school professional development
sessions for all teachers, and provide quarterly day-long Saturday Academies on topics of
particular interest to teachers. This professional development is often delivered by nationally
recognized experts. (Strong Instructional Program, Using Data to Inform Instruction)

2) High Quality Teaching and Leadership - SCSD was among the very first cohort of districts
to have a state-approved APPR plan. The plan’s Teaching and Learning and Leadership
frameworks and rubrics provide a common language that defines expectations and links
performance with incentives. (Strong Leadership, Effective Teaching)

3) Innovation and District Structure - The SCSD is utilizing school year 2012-13 to plan for

and transition to full implementation of an Innovation Zone (iZone), which creates a protected

space within the district where low-performing schools are given the resources, autonomy,

flexibility, and support needed to produce our desired outcomes of rapid and sustainable gains in

student achievement. We will use these schools as the catalyst for broader, district-wide reform.
- (Redesigning the school day — additional time for student learning and collaboration)

4) Standards of Service and Systems of Support - District Central Offices have been
redesigned to provide more support to school administrators, staff, students and families by
increasing accountability and improving recruitment, hiring, supporting and retention
mechanisms. We have created an Office of School Transformation and Innovation (OSTI), to
provide oversight for our lowest performing schools. Leading the OSTI is the Executive Director
(ED) of Turnaround, who leads a highly specialized school support staff with three core
functions: streamlined support to pursue innovative and sustainable reform efforts; close
monitoring of performance and outcomes; and engagement of stakeholders in the school
transformation process. (Safe school environment, climate, culture and Mechanisms for Jamily
and community engagement)

iii  Describe the evidence of district readiness to build upon its current strengths and identify
opportunities for system-wide improvement in its Priority Schools.

Evidence of District Readiness to Build Upon Current Strengths and Opportunities
In alignment with the Regents Reform Agenda and the review findings of external experts,
significant initiatives were undertaken in the 2011-2012 school year to build upon current
strengths, provide us with opportunities to transform our teaching and learning systems and
establish a culture of high expectations and co-accountability. For example:



1)

*The Superintendent led in the development and adoption of a comprehensive five-year
strategic plan.

*The APPR plan, with frameworks and rebrics for Leadership and for Teaching & Learning,
was among the first approved by NYSED.

*The SCSD has provided extensive professional development during the 2011-12 school
year on implementation of the CCSS in English Language Arts and Math, and on the new
Teaching & Learning (T&L) Framework and Rubric.

*The SCSD has begun the important work of establishing a district-wide data-driven culture
through its participation in Network Team training; and turnkey training is currently
ongoing.

*The District is working to develop and support a comprehensive end-state Teacher and
Leader Effectiveness continuum, that will achieve a comprehensive systems approach to
recruitment, development, retention and equitable distribution of effective teachers and
school leaders.

*The SCSD is transitioning for implementation of an Innovation Zone (1Zone) to provide
models of educational excellence that will foster widespread educational reform throughout
the District. Overseen by the newly-created Office of School Transformation and Innovation
(OSTI) and with the expertise of external partners, the iZone will prioritize turnaround
strategies and supports for a cluster of chronically underperforming schools.

I B. Operational Autonomies

i Describe the operational autonomies the LEA has created for the Priority School in this
application. Articulate how these autonomies are different and unique from those of the other
schools within the district and what accountability measures the district has put in place in
exchange for these autonomies.

In exchange for greater accountability for performance results, the SCSD is providing at least
three operational autonomies to principals in a cluster of Priority schools. These schools, located
in the newly created Innovation Zone (iZone), will enjoy autonomies that are different and unique
from other schools throughout the SCSD.

Staffing — Firstly, school leaders in the iZone priority schools will have discretion over staffing.
The formalized Memorandum of Understanding between Syracuse Teachers Association (STA)
and the SCSD gives iZone principals the unique opportunity to review the quality of all staff and
to retain only those who have the ability to be successful in the turnaround effort. iZone principals
are also given responsibility to prevent ineffective teachers from transferring into their schools.
Furthermore, staffing in iZone schools will be by mutual consent, whereby both the principal and
the candidate mutually agree to the job placement. (In all other district schools, teachers are
assigned by central office staff based on certification vacancies created by such factors as
retirement, leaves of absence, resignation and seniority). Accountability measures in this area
include the fact that teachers electing to work in an iZone school must commit to and sign a year-



2)

3)

to-year Election-to-Work Agreement (EWA), which defines the school’s unique working
conditions (including but not limited to professional development requirements, curricular
program and length of the school day and/or school year). The principal will be given the
authority to enforce the EWA. Staff who do not follow the terms and conditions contained therein
may be required to transfer. Furthermore, principals will be held accountable for the quality and
effectiveness of their teaching staff.

Use of Time During and After School — The instructional day in each iZone school will be
extended by one hour beyond other schools with similar grade groupings (elementary, middle or
K-8) throughout the SCSD. Furthermore, the EWA will establish the requirement for additional
time to be dedicated to professional development. iZone school leaders will be given the
autonomy to make innovative decisions about flexible use of such time. Turnaround School
Teams (TSTs) will benefit from ongoing professional development, support and technical
assistance from the National Center on Time and Learning, authors of Time Well Spent: Eight
Powerful Practices of Successful Expanded-Time Schools. With their bolstered knowledge base,
TSTs will propose to restructure the school day and establish a schedule that meets both the
instructional needs of their students and the professional development needs of staff. For
accountability purposes, the Executive Director for Turnaround will review the proposed
schedule, make modifications as necessary, and advocate for the Superintendent’s approval in
time for the start of the 2013-2014 school year. The Executive Director and TST will conduct
ongoing monitoring to ensure that additional time is used in the most effective and appropriate
way possible to improve achievement for students and to support professional learning for staff.

Educational Partner Selection — External reviewers recommended focusing on doing a few
things well, because multiple initiatives driven by availability of funds had led to incoherence and
inconsistency across the district. A conscious decision to follow reviewer recommendations was
made and the Superintendent directed that programs and practices that were ineffective in
achieving desired results be abandoned. Having analyzed results of school reviews (e.g., JITs and
SQRs) District-level leadership noted a number of common findings and recommendations
among the iZone schools. Senior leadership identified potential partners to provide iZone-level
support and conducted a rigorous vetting process to assess for clarity and strength, experience,
evidence of success and capacity. The Chief Academic Office then met with Turnaround School
Teams in each iZone school and provided information on a wide range of partners and services
that had been so vetted. School teams, lead by the principals, keyed into and agreed upon the
partners that will provide support at the outset. Each Turnaround School Team has already begun
to identify additional or unique school-level needs that might best be addressed by other
organizations. With discretionary funding included in the SIG budget for external partnerships at
each school, the principal will submit recommendations for partner organizations to the Executive
Director for Turnaround. This process will ensure that each iZone school has access to proven,
research-based strategies, and discretion to choose appropriate partners to address those needs.
Partners and principals will agree upon the scope and sequence of service, and partners will be
held to these parameters. Following each professional development opportunity, staff will
complete evaluation surveys and the principal will observe to ensure that new knowledge and
skill is put into practice.



In exchange for the above referenced autonomies, principals in the targeted iZone schools will be
held accountable for ensuring that the redesign plan is implemented with fidelity, that student
achievement improves dramatically and that the school is removed from the Priority list by the
2015-16 school year. [f—after a reasonable amount of technical assistance and support—the
school fails to make progress, the leadership team in the school may be replaced.

i Provide as evidence formally adopted Board of Education policies and/or procedures for
providing the school the appropriate autonomy, operating flexibility, resources, and support
to reduce barriers and overly burdensome compliance requirements.

The Board of Education is committed to providing Frazer PreK-8 School and other schools in the
Innovation Zone (iZone) with the appropriate autonomies, operating flexibility, resources, and
support to reduce barriers and overly burdensome compliance requirements. As evidence of this
support, the Board of Education passed a resolution to approve a Memorandum of Understanding
between the Syracuse City School District and the Syracuse Teachers Association on January 23,
2013. This MOU assures that the iZone schools shall continue to follow state and federal laws and
regulations, however they shall be exempt from all Board Rules and District policies not directly
tied to state and federal laws and regulations. Innovation Schools will strive for a model of
collaboration and shared decision-making at the school site, embodying freedoms from locally
imposed constraints. Innovation Zone schools will be directly supported by the SCSD Office of
School Transformation and Innovation (OSTT), which is headed by the Executive Director of
School Turnaround. Unlike other executive directors in SCSD, who report to a Chief first and
then the Superintendent, the Executive Director of School Turnaround reports directly to
Superintendent Contreras. Directly reporting to the Superintendent reduces barriers and
compliance requirements that other schools in the district have to navigate. The OSTI will work
in collaboration with iZone school leadership and Turnaround School Teams to set the school
vision, create the annual school-specific Addenda to the iZone Election-to-Work Agreement,
coordinate the internal appeals process, draft aligned school reform/improvement goals and plans,
and monitor performance and progress. A copy of the MOU is attached with the additional
evidence that is being supplied for District-level Plan, Section B iii.

iii Submit as additional evidence, supporting labor-management documentation such as
Jormally executed thin-contracts or election-to-work agreements, or school-based options,
that state the conditions for work that match the design needs of Priority School.

Attached is a draft Election-to-Work Agreement (EWA) for Cohort 1 Innovation Schools. The
EWA will be signed by both the principal of the specified iZone school and the faculty member
who elects to work at the iZone school.

I C. District Accountability and Support

i Identify specific senior leadership that will direct and coordinate district’s turnaround efforts
and submit an organizational chart (or charts) identifying the management structures at the
district-level that are responsible for providing oversight and support to the LEA’s lowest
achieving schools.



it Describe in detail how the structures identified in “i” of this section function in a coordinated
manner, to provide high quality accountability and support. Describe and discuss the specific
cycle of planning, action, evaluation, and feedback, and adaptation between the district and
the school leadership. This response should be very specific about the type, nature, and
Jrequency of interaction between the district personnel with school leadership and identified
external partner organizations in this specific Priority School application.

iii. For each planned interaction, provide a timeframe and identify the specific person
responsible for delivery.

The Syracuse City School District is fortunate to have a visionary superintendent at the helm to
steer district and school turnaround efforts. Sharon L. Contreras, a 2010 graduate of the
prestigious Broad Superintendent’s Academy, attended Binghamton University where she earned
a Bachelor of Arts degree in English Literature. She has also earned a Master of Arts in Teaching;
a Master of Arts in English Literature and a Master of Science in Educational Administration
from the University of Wisconsin-Madison. She is currently completing her Ph.D. in Educational
Leadership and Policy Studies at the University of Wisconsin-Madison where she is a dissertator.

Ms. Contreras has served as a high school teacher, curriculum specialist, principal, area
supertintendent and assistant superintendent in Rockford, IL; the Chief Academic Officer of
Clayton County Public Schools in Jonesboro, Georgia, where she is credited for developing a
rigorous K-12 curriculum, expanding Advanced Placement and gifted programming, introducing
research-based interventions for struggling students, developing a research and evaluation
department and parent information/registration center, and significantly improving the high-
school graduation rate; and --just prior to her transition to Syracuse--the Chief Academic Officer
for Providence Public Schools, where she implemented an Aligned Instructional System,
improved the graduation rate, and rolled out a Pathways to Prosperity initiative to provide high
school students with greater access to college and careers.

In her first year-and-a-half in Syracuse, Ms. Contreras successfully led the SCSD in the
development and adoption of Great Expectations, Syracuse City School District’s Stragetic Plan
(2012-2017). With resounding support from the Board of Education, the five-year strategic plan
defines the important work the district must undertake to ensure the realization of its vision: “to
become the most improved urban school district in America.”

As can be seen in the attached organizational chart, SCSD’s Priority schools are overseen by the
Office of School Transformation and Innovation (“OSTI”), a streamlined, “lean” department
newly created in 2012 to provide efficient support to Frazer PreK-8 School and other Priority
schools identified for SCSD’s Innovation Zone (“iZone™). Reporting directly to Ms. Contreras is
the Executive Director of Turnaround, Zheadric Barbra, Ed.D., who is credited with leading the
successful turnaround of Carson Middle School in Greensboro, Georgia. Under his principalship,
Carson Middle School made AYP in 2010 for the first time in four years, decreased the
achievement gap between white and black subgroups to 6% in Math and 3% in ELA/Reading
from 2008 to 2010, increased writing proficiency on the Georgia Middle Grades Writing
Assessment from 58% in 2009 to 78% in 2011, decreased discipline referrals by 64% between



2008 to 2010, decreased the amount spent on substitute pay by over 70% between 2007 to 2010,
helped develop and implement a system-wide Standard Code of Dress for students, and launched
a 10-minute health/wellness break for all students after lunch daily. As a result, he was recognized
by the National Alliance of Black School Education as Principal of the Year in 2011.

Dr. Barbra leads a small, focused support staff to maintain an embedded presence in iZone
schools: an Operations Coordinator to ensure a direct line of response to physical plant, data, IT
and other operational needs; and a Community Outreach/Communications Coordinator to support
the principal and leadership team in engaging families, neighborhood organizations, and external
partners in aligned and proactive ways. Working together with the principals and leadership teams
in a small subset of the district’s schools, these individuals understand that their roles exist
specifically in order to focus on streamline support to the Priority schools for which they share
responsibility. They are or will be hired in part for key dispositional attributes: a get-it-done, no-
excuses attitude; relentless focus on the learning and well-being of all students; and the
willingness to individualize and differentiate supports offered in different buildings.

The school-based Turnaround Coach also plays a key role in offering unique support to teachers
in Frazer, above and beyond the outstanding coaching offered by ELA and Mathematics
Instructional Coaches. Every Turnaround Coach will be selected in part for his or her ability to
provide high quality, job-embedded professional development in key turnaround competencies
(e.g., positive classroom management techniques and engaging and culturally relevant
instruction).

The attached district-level organizational chart reflects the direct-line support to iZone/Priority
schools available from all departments of the SCSD, including Accountability, Operations,
Personnel/Talent Management, and Finance. Chief Officers are in the process of identifying
effective employees in each department who will serve as a cross-functional work team dedicated
to prioritizing key services to iZone/Priority schools. Both principals and the three OSTI staffers
who directly support them will be able to streamline bureaucratic processes, pick up their phones
and reach out directly to members of the cross-functional iZone work team. Lastly, it is vital that
iZone schools work in close alignment with the district’s Office of Teaching and Learning, to
ensure that all teachers benefit optimally from the outstanding initiatives underway to develop
both materials and capacity for rigorous Common Core instruction. To streamline
communications and ensure clarity and alignment, the Instructional and Turnaround Coaches
who support each school collaborate actively with their colleague coaches and content area
supervisors from across the district. The ED of Turnaround serves as the key liaison and support
for iZone school principals, attending requisite meetings and communicating key messages so that
school leaders can keep their attention focused relentlessly on their individual school buildings.

All structured interactions between district and iZone school leadership will be regularly
scheduled (per the table below) and guided by clear protocols to ensure time is well spent and that
meetings remain data-driven, results-oriented, and anchored in a Plan-Do-Study-Act cycle to
ensure continuous process improvement. As a recipient of NYSED’s grant for Systemic Supports
for District and School Turnaround, SCSD is actively supported in this important work by our
external partner, Mass Insight Education’s School Turnaround Group. We are also pleased to
serve as a pilot district for DataCation in the development and early implementation of an



adaptive data dashboard that will empower our OSTI and principals to monitor and assess school-
level change on a regular and ongoing basis.

Timeframe of Key Interactions and Persons Responsible

Interaction

Persons Reponsible

Timeframe

School-level Data
Dashboards (operational
and achievement data)

Conducted by ED of
Turnaround with school admin.
team (requires Accountability
support in timely generation)

Every two weeks through
12/2013; thereafter may be
extended by ED to every 3-4
weeks on a school- by-school
basis

1Zone Operations Action
meetings

OSTI Operations Coordinator
and members of district cross-
functional work team

Weekly, utilizing Action Steps
protocol created by Mass Insight
STG

Math Coach Academy,
Literacy Coach Academy,
Teaching & Learning
meetings

Organized by Chief Academic
Officer and Teaching &
Learning Supervisors, attended
by all school-level coaches

Staggered every two weeks and
organized by Chief Academic
Officer and Teaching &
Learning supervisors

OSTI School-Support
focus meetings

OSTI staff internal meeting led
by ED of Turnaround

Weekly, utilizing OSTI Action
protocol created by Mass Insight
STG

SCSD Senior Staff Organized by Superintendent or | Weekly Senior Staff
meetings Chief of Staff, attended by ED

of Turnaround
BOE updates and ED of Turnaround and other Quarterly or as requested by
workshops OSTI staff as appropriate Superintendent of Schools

Regular school-level
meetings with external
partners, including ANet,
STG, RIT/PLTW, AMLE
and Pearson

Principals and their School
Turnaround Teams

As determined by the Principal

I D. Teacher and Leader Pipeline

i.  Identify and describe recruitment goals and strategies for high poverty and high minority
schools to ensure that students in those schools have equal access to high-quality leaders and

teachers.

The SCSD seeks to recruit highly effective teachers and principals as early as possible. The
SCSD rubric to assess candidates on core competencies for hiring uses the Charlotte Danielson
Framework for Teaching (6-12) and the NYS-approved SCSD Teaching and Learning Framework
and rubric (K-5). The SCSD teaching and learning frameworks focus on teaching students of
color, SWDs, ELLs, and low-income students. Teacher hiring processes, screening tools and
scoring mechanisms are based around the core competencies they contain. The selection process
for leaders is similar. Stakeholder agreement was garnered on necessary core competencies for




teachers and leaders to ensure that all students have access to a high-quality education and the
highest possible student achievement outcomes.

Our immediate recruitment goal is to hire qualified teachers as early as possible through
aggressive recruitment starting January 1%, 2013 by partnering with local and regional institutions
of higher education (IHEs), actively seeking new sources of highly qualified teachers (e.g., TFA
or TNTP), widespread posting of job openings and attending job fairs.

Other goals include training staff on recruiting and selecting high-quality teachers and leaders;
implementing the Paperless Application Tracking System (PATS); increasing the number of job
postings to more than 30 locations; enhancing IHE partnerships for earlier identification of
qualified teacher and leader candidates; and diversifying the applicant pool to include out-of-area
candidates, candidates with a broader range of experience and qualifications, and candidates with
significant experience teaching ELLs, low-income students, and students of color.
Approximately 50 to 75 new teachers will be hired, all by August 15™. Timeline: December -
recruitment begins, PATS is released, and outreach ads are posted; January - paper screenings and
initial interviews take place; February - screening events begin, reference checks and school site
interviews occur; March 1% - first round of placement decisions are made. New principals for the
Transformation and Turnaround schools will be hired by March 15*.

Recruitment strategies: Strategies to maximize the candidate pool include building a strategic 3-
year recruitment plan, redesigning teacher and principal selection processes, and finalizing data
for new positions by March 1. SCSD is seeking to work with organizations that establish other
pipelines for recruitment. (e.g., TFA or TNTP) Once hired, teachers undergo training and are
assigned a mentor. SCSD has begun posting open positions, is working with SUNY and other
IHE:s to recruit high-quality teachers, and will attend many job fairs.

SCSD is endeavoring to identify qualified candidates within the district. Many of the recruitment
strategies for teachers are applied to leadership recruitment (e.g., principal training programs).
Professional recruiters have been hired as the District is enhancing its relationships with alumni
organizations, national organizations that train school leaders, and nationally recognized principal
training programs, especially programs that train candidates to lead turnaround schools in urban
districts. Between six and eight new leaders will be needed due to retirements and the school
Turnaround and Transformative models. The SIG funds will provide a $10,000 signing bonus to
new principals in the district’s Turnaround and Transformation schools.

ii. Describe the district processes for altering hiring procedures and budget timelines to ensure
that the appropriate number and types of teachers and principals can be recruited and hired
in time to bring schools through dramatic change

SCSD has hired Cross & Joftus consultants to redesign the hiring process which consists of: early
recruitment of highly effective candidates, paper screening, initial interview, screening event,
teaching demonstration/video, reference check, and school site interview. The SCSD online
application (PATS) went live December 20, 2012.



All hiring processes, screening tools and scoring mechanisms are based around a core
competency rubric that was created using state-, district- and union-approved rubrics-—the
Danielson (6-12) rubric and the SCSD (K-5) rubric. Best practices used at prestigious universities
as well as other high-performing traditional districts and charter management organizations are
also included. These new hiring rubrics are specifically focused on teaching students of color,
SWDs, ELLs, and low-income students.

A major change in the hiring process is the specific focus on both a review of teaching materials
and a teaching demonstration, which are evaluated and scored with the core competency rubric.
Candidates must also demonstrate knowledge of pedagogy and content areas. Candidates will be
required to complete performance tasks and role play scenarios. Staff involved in the hiring
process will be trained in using these tools. SCSD’s top teaching experts (e.g., “superstar” teacher
leaders, coaches, or department heads) will assist in the review of candidates. Most new teachers
will be hired by June 15™, ensuring they are fully prepared by the start of the school year.

The process for hiring new principals and leaders includes: early recruitment of highly effective
candidates, paper screen, initial phone screen, screening event, reference checks, selection
interview, and superintendent approval. A rubric will guide each step of the process. During the
application process, the candidates will create a vision for the school, which includes data-driven
decision-making. They will discuss their leadership and education philosophy; participate in role-
plays, and complete performance tasks. Turnaround and Transformation school principals will be
hired by March 15; all others by April 15.

The annual budget process is a crucial element to effectively and timely staff classrooms with
high-quality teachers. The SCSD budget is normally approved by the Board of Education in
March and finalized as late as May. Because the SCSD has faced a series of significant budget
reductions, positions have been reduced each year, creating a cascading effect as teachers with
most seniority in their tenure area are moved into remaining positions. Thus, the 2013-14 budget
will receive board approval in February. Such expediting will allow SCSD to recruit and secure
top talent for district classrooms, rather than waiting until the summer when the best candidates
have already accepted positions in other districts.

iii. Identify and describe any district-wide training programs designed to build the capacity of
leaders to be successful in leading dramatic change in low-achieving schools. In addition,
describe how these programs are aligned to the specific implementation of the model chosen
(Turnaround, Restart, or Transformation). Provide a history of these or similarly purposed
programs in the district, how they are or have been funded, and identify whether the school
principals chosen to lead the new school designs proposed in this application have emerged
as a direct result of these programs. Please identify the goals in terms of quantity and quality
of effective leader development.

Leaders selected to assume the role of principals and assistant principals in the iZone schools will
participate in a variety of district-wide training programs that have been newly developed for
schools in the iZone who are implementing turnaround and transformation models. The capacity
building leadership trainings are outlined in detail in the district-wide trainings chart that is
required for section [.D.v. Additionally, all iZone school leaders will participate in district-wide



training with non-iZone leaders. These trainings are also outlined in the chart. SCSD has
historically provided a Summer Leadership Institute and monthly Principal Leadership
Academies throughout the school year. These professional development initiatives have been
funded through the Title 1 1003 (a) ELA and STEM Enrichment, Professional Development in
Advanced Coursework and Leadership Academies grants and Title IIA funding. The Summer
Leadership Institutes and school-year Leadership Academies covered such topics as: Leadership
of the Common Core/CCSS Scope and Sequence, Five Pivotal Practices that Shape Instructional
Leadership, and Developing Shared Understanding of the new APPR Requirements. SCSD’s
goals of effective leader development include: 1) Leaders will develop skills on effective ways to
create, manage, and maintain an improvement mindset with their staff and school communities.
This skill development will be reflected in OSTI reviews, feedback from staff, students, and
parents. 2) Leaders will manage staff, data and school process in ways that foster school
improvement. This will be measured by: instructional staff adjusting teaching methods based on
review of data (administrative walk-throughs will observe changes in teaching methods), data
meeting schedules and meeting minutes, and improved school climate as observed in
administrative walk-throughs and OSTI observations, as well as student and parent feedback.

iv. Identify and describe any district-wide training programs designed to build the capacity of
teachers to be effective specifically in low-achieving schools. Provide a history of these
programs in the district, how they are or have been funded, and identify whether the
instructional staff chosen for the new school designs proposed in this application have
emerged as a direct result of these programs. If the programs are newly proposed, please
identify the goals in terms of quantity and quality of effective teacher development. *

High Quality training and support is crucial to build the capacity of teachers to effectively instruct
students in low-achieving schools. New, district-wide training program, have been specifically
designed to support teachers in the iZone schools and are outlined in detail in the district-wide
trainings chart that is required for section I.D.v. Additionally, all iZone school teachers will
participate in district-wide training with non-iZone teachers. These trainings are also outlined in
the chart. Historically, SCSD had provided district-wide training for teachers using Title IIA,
Title 111, and Title I 1003 (a) School Improvement Grant funding to cover the costs associated
with the trainings. During the 2011-2012 school year, teachers participated in trainings that
included such topics as: DDI, APPR, Instructional Framework, Curriculum Orientation, SIOP
training, Danielson/Teachscape training, and team building trainings. Instructional staff have not
yet been selected for the transformation and turnaround schools, therefore we cannot identify if
iZone school instructional staff emerged from trainings previously provided by the district. The
1Zone teacher training programs are new to the district and the goal is to dramatically improve
student academic achievement, which will be measured by performance on local and State
assessment tests.

v.  Identify in chart form, the district-offered training events for items “iii & iv” above,
scheduled during the pre-implementation period (April 1, 2013, to August 31, 2013) and year-
one implementation period (September 1, 2013 to August 31, 2014). For each planned event,
identify the specific agent/organization responsible for delivery, the desired measurable
outcomes, and the method by which outcomes will be analyzed and reported. Provide a



rationale for each planned event and why it will be critical to the successful implementation of
the SIG plan.

Attached is a chart reflecting district-offered training events for teachers and leaders to occur
during the pre-implementation and year-one implementation periods.

I E. External Partner Recruitment, Screening, and Matching

i.  Describe the rigorous process and formal LEA mechanisms for identifying, screening,
selecting, maiching, and evaluating external partner organizations that are providing support
to this Priority school.

The SCSD has a rigorous process for identifying, screening, selecting, matching and evaluating
partner organizations that will provide critical services in support of turnaround efforts in Priority
schools. Working with the identified schools, we assessed needs in light of findings from external
reviews. We then researched potential partners, by looking at other districts with similar needs
and student populations. We reviewed the What Works Clearinghouse and contacted external
experts on school turnaround to assist us in the identification of potential partners who could
address our identified needs.

Finally, we used a rubric to determine whether partners’ services were insufficient, met our
criteria, or exceeded those criteria. Criteria included; clarity and strength of the organization’s
model and whether it provides exceptional innovative approaches: 1) experience and ability to
replicate success in school turnaround including success of hired staff and supporting partners; 2)
evidence of sufficient research and theoretical base to support; 3) governance structure and
qualifications of key staff, including effectiveness; and 4) substantiation and explanation of the
costs of the scope of work.

Reviewing their record of success in addressing the identified needs of our schools, we consulted
with these partners for clarification on services they could provide. This information was shared
with the school leadership teams at the targeted priority schools who resoundingly agreed that the
recommended partners would suit their school-level needs. This school will use the same due
diligence process in determining other partnerships that may be necessary to support the school
redesign plan as it evolves.

i Describe the LEA processes for procurement and budget timelines (or any modifications to
standard processes) that will ensure this Priority School will have access to effective external
partner support prior to or directly at the start of the year-one implementation period
(September 1, 2013).

Inherent in the philosophy behind the iZone is the notion of reducing operational or bureaucratic
barriers. In that schools in the iZone represent the very lowest performing schools in the SCSD,
their needs will take precedence over other schools in the district. The Superintendent is
committed to ensuring that purchase requisitions, contracts and work orders for goods and
services needed to support targeted schools will be expedited. In some cases, identified



partnerships have already been formalized, and experts are actively working to support school
and district turnaround efforts. Mass Insight’s School Turnaround Group (STG), for example, has
been working closely with the Executive Director of School Turnaround and the principals in the
iZone schools to frame their whole-school redesign plans.

Moving forward, under the leadership of the Executive Director of School Turnaround, principals
in each iZone school will work with their Turnaround School Teams (TST) to identify and
prioritize additional needs, and to select additional partners or supporting organizations
accordingly. The Office of School Turnaround, with a direct reporting line to the Superintendent’s
Office, has already begun to streamline the procurement and budget timeline processes to ensure
that barriers and wait time are removed. Given notification of a SIG award in early March, we can
assure that all necessary processes for securing external partner support and for making purchases
(including MOAs, requisitions, contracts) will be completed in time for project implementation.

iii. Describe the role of the district and the role of the school principal in terms of identifying,
screening, selecting, matching, and evaluating partner organizations supporting this school.
Describe the level of choice that the school principal has in terms of the educational partners
available and how those options are accessible in a timeline that matches the preparation and
start-up of the new school year.

Having analyzed results of school reviews (e.g., JITs and SQRs) District-level leadership noted a
number of common findings and recommendations. Senior leadership identified potential partners
to provide iZone-level support and-—following the rigorous process described in E.i.—assessed
them for clarity and strength, experience, evidence of success and capacity. The Chief Academic
Office then met with each School Leadership Team and provided information on a wide range of
partners and services that had been so vetted. These teams, lead by the principals, keyed in and
agreed upon the partners that will provide support at the outset.

Each principal, in coordination with his/her Turnaround School Team, has already begun to
identify additional school-level needs that might best be addressed by other organizations. The
principal will submit recommendations for school-based partnership to the Executive Director of
School Turnaround. This process will ensure that each Priority school has access to proven,
research-based strategies and effective partners. The Office of School Transformation and
Innovation (OSTI) will ensure that any barriers to utilization of selected services are removed and
that partner services will be available during the pre-implementation phase and the start-up of the
new school year.

I'F. Enrollment and Retention Polices, Practices, and Strategies

i. Identify and describe similarities and differences in the school enrollment of SWDs, ELLs, and
students performing below proficiency in this Priority School as compared with other schools
within the district. Discuss the reasons why these similarities and differences exist.

Frazer PK-8 currently enrolls 863 students, of whom 24% are English language learners and
22% are students with disabilities. As reflected in the chart below, Frazer serves only a slightly



greater percentage of SWDs than the District’s 20%, but double the District’s rate of ELLs. As a
major resettlement area in NYS, our growing refugee and immigrant populations have fueled

growth in specific neighborhoods and led to increases in the ELL population in their
neighborhood schools (of which Frazer is one). Furthermore, Frazer is located on the City’s West
Side, which is home to the greatest concentration of Hispanics in Onondaga County.

% % Grade 3 Grade 4 Grade 5 Grade 6 Grade 7 Grade 8
SWDs|ELLs| % not % not % not % not % not % not
meeting meeting meeting meeting meeting meeting

standards standards standards standards standards standards

ELA Math | ELA | Math {ELA |Math |[ELA [Math [ELA | Math [ELA |Math

Frazer | 22.0 | 24.0 | 84.0 | 76.0 | 81.1 67.1 |1 829 | 740 | 750 | 783 | 803 | 734 | 859 | 92.4
SCSD 20,0 | 12.0 | 73.0 ) 70.7 | 71.6 | 64.7 | 76.4 | 71.8 | 75.0 | 76.9 | 79.4 | 76.3 | 80.3 | 79.4

Data Source: April 2012 NY State Grades 3-8 English Language Arts and Math Assessment results; not meeting the
standards is defined as scoring at levels | and 2. SWD and ELL data were derived from 2012-13 unofficial SCSD
enrollment figures, downloaded 12/29/12 from the NYS Student Information Repository System.

The percent of students who do not meet NYS standards in ELA and math exceeds the District
average on nearly every measure. Believing that this could in part be due to the need for strong
instructional leadership, the District replaced Frazer’s principal at the start of the 2012-2013
school year. It is expected that implementation of the proposed whole-school redesign efforts,
incorporating the requisite seven principles with a plan to meet the needs of Frazer’s significant
ELL population, will reverse student achievement trends and close the gap between Frazer and
other schools in the SCSD.

iil. Describe the district policies and practices that help to ensure SWDs, ELLs, and students
performing below proficiency have increasing access to diverse and high quality school
programs across the district.

SCSD serves more than 21,000 students of diverse racial, cultural and socio-economic
backgrounds in grades prek-12. Currently, 20% of SCSD students have been identified as having
special education needs, 12% are ELLs, and only 25% of SCSD students in grades 3-8
demonstrated proficiency on the 2012 ELA NYS assessments (28% for math). SCSD’s mission is
to ensure that each and every one of our students is provided with a high-quality education that
prepares them to graduate as responsible, active citizens ready for success in college and careers
and prepared to compete in a global economy.

Following comprehensive external diagnostic reviews of the district’s practices, processes and
systems, SCSD enacted a five-year Strategic Plan to serve as a framework to ensure that all
students have increasing access to diverse and high quality school programs through the
implementation of five reform-based goals. Pertaining specifically to SWDs and ELLs, Goal 3 of
the Strategic Plan calls for the development of an infrastructure to support student success. The
underlying strategies include changing the service-delivery model for ELLs to encourage
successful transition to English in accord with the research on second language acquisition and in
recognition of the academic and social benefits of bi-literacy; and initiating a multi-year process
to restructure the service-delivery model for SWDs, aligning special education services to the
Response to Intervention (RTI) model, and developing a streamlined identification process.



In addition, the Directors of Special Education and ELL/Bilingual & LOTE work closely with
each school and central office administration to ensure that the needs of SWDs and ELLs are met
across the educational spectrum. Special Education School Improvement Specialists (SESIS) and
ESL specialists (Director of ELL/Bilingual, ESL/Bilingual Instructional Specialist, and
representatives from the R-BERN) are an integral part of the comprehensive Joint Intervention
Team (JIT) and School Quality Review (SQR) review processes. Furthermore, Special Education
Quality Reviews are conducted by NYSED annually to assess the district’s performance in
ensuring SWDs’ access to the general education curriculum. Thorough reviews of SCSD ESL
programming are conducted annually by NYSED and SCSD administrators and throughout the
year by the SCSD ELL AMAO Corrective Action Plan Team. SWDs’ and ELLs’ access to
diverse and high-quality school programs across the district is further assured by the following:
the annual review process of student IEPs; district-wide professional development for all teachers
on the CCLS, Sheltered Instruction Observation Protocol (SIOP) and differentiating instruction;
provision of assistive technology, appropriate level curriculum materials, and native language
texts; and school/home communication translated into multiple languages to ensure broader
awareness and access to extracurricular opportunities and summer programs for students. SCSD
employs bilingual, bicultural Nationality Workers to assist with home/school communications.

iii. Describe specific strategies employed by the district to ensure that Priority schools in the
district are not receiving or incentivized to receive disproportionately high numbers of
SWDs, ELLs, and students performing below proficiency.

SCSD ensures that a full continuum of special education services and ESL programming is
equitably balanced and distributed across the District. The District utilizes a central registration
process with formalized procedures and protocols to ensure that students are appropriately placed
during the initial enrollment process. SCSD follows a neighborhood schools philosophy, whereby
placements are primarily based on a student’s residency. Consideration is also given to the
enrollment location of siblings, school capacity, and, in the case of SWDs, available services. It is
not SCSD policy to consider student proficiency levels in making enrollment decisions.

I G. District-level Labor and Management Consultation and Collaboration

I.  Describe in detail the steps that have occurred to consult and collaborate in the development
of the district and school-level implementation plans.

At the district level, all schools are guided by the goals and initiatives laid out in the five-year
strategic plan, Great Expectations 2012-2017, which also serves as the District Comprehensive
Improvement Plan (DCIP). The presidents of both STA and SAAS were members of the Core
Planning Team and participated actively in an intensive, collaborative process of drafting,
discussion, and community review between March and June of 2012. The strategic plan’s five
goals express a firm commitment to impacting all three components of the instructional core
(students, teachers, and content) as well as moving the district itself toward becoming a high-
performing organization with a true culture of accountability for student achievement.

Collaborative, constructive conversation between STA, SAAS, and SCSD has been a distinctive
hallmark of the district under the leadership of Superintendent Sharon Contreras, as evidenced by



the successful negotiation of an APPR agreement that was one of the first approved by NYSED in
2012. After additional months of negotiation, union and district leadership’s shared commitment
to the students of Syracuse has also allowed them to craft and agree upon a groundbreaking
Memorandum of Understanding that will allow flexible working conditions and innovative
staffing practices in SCSD’s targeted Priority schools, including utilization of an Election-to-
Work Agreement that underscores each teacher’s personal dedication to turning around Priority
schools such as Frazer.

Specific to the process of developing the proposed SIG implementation plan, the Director of
School Reform and Executive Director of Turnaround have provided professional development
and technical assistance to all Priority schools, assisting them in planning to implement
accountability mandates associated with New York State’s ESEA Waiver. Superintendent and
Chief Academic Officer met collectively with the principals of all targeted priority schools on
Thursday, January 3 to assess progress and offer technical assistance. Subsequent to this meeting,
the Chief Academic Officer and President of Syracuse Teachers’ Association met with the School
Leadership Team of Frazer on January 11, 2013, to ensure school-level consultation and
collaboration in the process. The proposed plan is a reflection of many months of collaborative
work among and between district, school and union leadership.

ii. Complete the Consultation and Collaboration Form and submit with this application
(Attachment A).

The Consultation and Collaboration Form is included in Attachment A.



II. School-level Plan — Turnaround, Restart, Transformation
A. School Overview

i. Provide and describe the clear vision, mission, and identify one to three goals of the proposed
model, to be achieved at the end of three years of implementation of this plan.

Frazer PreK-8 School is applying for SIG funding to implement the School Turnaround Model
to achieve dramatic school-level change. In alignment with the NYS Regents Reform Agenda
and SCSD’s five-year Strategic Plan, the mission of Frazer PreK-8 School is to create a rigorous
academic environment where instruction is data-driven and aligned to Common Core State
Standards for College and Career Readiness; by creating a sense of community with our ongoing
celebration of diversity and strong collaboration with parents and community partners, we will
challenge every student to reach their academic, socio-emotional and physical potential to
become life-long learners prepared to succeed in a competitive and global society. Our vision,
with the support of the entire school community, is to empower all students to achieve their
academic, emotional and physical potential.

The overarching goal of the proposed redesign plan is for Frazer School to be designated as a
“School in Good Standing” by the end of the three-year project period. To this end, the project’s
goals are: (1) To develop and implement a whole-school change plan aligned to the tenets of the
federally-established Turnaround Model; and (2) To realize dramatic school-level achievement
gains.

ii. Explain how the school plans to achieve its vision, mission, and goals by identifying and
describing its research-based key design elements, core strategies, and key partnership
organizations to assist in the plan implementation.

Frazer will achieve its vision, mission, and goals through the implementation of research-based
design elements, strategies and partnerships. The major research-based design elements and
strategies incorporate the seven principles of whole-school reform and include: 1) ensuring that
Frazer is led by a highly effective Principal and staffed by highly qualified teachers who are
determined to be effective and who are committed to the success of the turnaround effort; 2)
retaining national expert consultants to provide guidance in the turnaround of Frazer School;
areas of expertise will include school turnaround, building school-wide data-driven practice and
culture, optimizing time for student learning, ensuring the integration of a STEM-based CTE
curriculum, and enhancing teacher quality; 3) extending instructional learning time by one hour
every day and using such time in innovative ways to maximize instructional efficacy; 4)
providing autonomies to the school, including selection of partners, design of additional
instructional time, scheduling, and staffing by mutual consent and election-to-work agreements;
5) providing three dedicated full-time Instructional Coaches (Literacy, Mathematics, and STEM)
to deliver job-embedded instructional support and coaching in core content areas, DDI,
curriculum, and designing CCSS-aligned STEM-integrated lessons and units; 6) hiring and
employing a full-time School Turnaround Coach to provide high quality, job embedded
professional development in key turnaround competencies and who will address school safety
and discipline and the non-academic factors impacting student achievement; 7) providing job-



embedded, ongoing professional development informed by student data and the teacher
evaluation system and tied to teacher and student needs; 8) providing a more rigorous, research-
based instructional program that is aligned with CCSS; 9) contracting with the Association for
Middle Level Education to assess the middle school climate and provide professional
development grounded in advocating for safe, stimulating, and supportive learning environments
for young adolescents; 10) contracting with organizations that establish alternative pipelines for
recruitment (e.g., TFA or TNTP); and 11) deepening existing school-based partnerships to meet
the social, emotional, academic, health and mental health needs of our students.

Frazer’s reform efforts will receive additional sustained and high-quality support at the district-
level in the form of: a full-time Executive Director of Turnaround dedicated to overseeing
turnaround efforts in the nine iZone schools; the newly-formed Office of School Transformation
and Innovation (OSTI) will assist iZone schools in creating more flexible operating conditions,
additional capacity and expertise unique to school turnaround; a 1.0 FTE Community
Outreach/Communications Coordinator and a 1.0 FTE Operations and Facilities Coordinator to
be shared among the nine iZone schools; key partnerships with Mass Insight Education’s
School Turnaround Group, the Association of Middle Level Education, RIT/Project Lead the
Way, the Achievement Network and the National Center for Time & Learning for ongoing
strategic support, technical assistance and guidance; and in-depth embedded support from
Pearson curriculum consultants.

II B. Assessing the Needs of the School Systems, Structures, Policies, and Students
i.  Complete the School-level Baseline Data and Target-Setting Chart (Attachment B).
See completed Attachment B.

ii. Use statistics and descriptive language, to describe the population of students the school
serves, and the unique needs of sub-groups (e.g.. students with disabilities, English language
learners, students from households that are eligible for free or reduced lunch, first-
generation college-goers, and/or students traditionally underrepresented in college).

Frazer is a pre-K-8 school located on the City’s West Side, an area with a pronounced
concentration of high poverty neighborhoods. In the current year, Frazer serves 863 students in
grades pre-K-8, of whom 37% are African-American, 13.2% are Hispanic, 21.6% are
Asian/Pacific Islander, and 24.6% are Caucasian. More than 25% are English language learners,
21.3% have been identified as having a disability and 83% qualify for free/reduced price lunches,
greater than the District’s poverty rate of 73%. A significant percentage of the students and
families served by Frazer come from extreme poverty neighborhoods, where the compounding
risk factors of high unemployment, persistent and violent crime, struggling schools, incarceration
of family members, low graduation rates, teen pregnancy, illiteracy, food insecurity, and mental
health issues cause disproportionately negative outcomes for residents.

In Teaching with Poverty in Mind: What Being Poor Does to Kids’ Brains and What Schools
Can Do About It (ASCD, 2009), veteran educator and brain expert Eric Jensen details the most
significant risk factors that affect children living in poverty, which include but are not limited to:




emotional and social challenges; cognitive lags; and health issues. Emotional and social
challenges among any student population are often displayed through disruptive behavior.
Persistently disruptive behavior is a critical issue confronting Frazer’s staff and students. During
the 2011-2012 school year, Frazer had the second highest rate of disciplinary referrals in grades
K-8, resulting in 1,455 days of lost instruction (the third highest rate in grades K-8). Frazer has a

21.5% suspension rate for the current year, the highest rate among SCSD’s six K-8 schools.

Research also demonstrates a significant correlation between poverty, cognitive ability and
academic achievement. Poor student academic performance across all grade levels for all
subgroups indicates that Frazer needs significant support to improve academic achievement.
Asian/Pacific Islander students significantly outperformed their peers for all grades 3-8 in
meeting proficiency standards in both ELA and Math, while persistent gaps exist for SWDs,
ELLs and African American students in particular, as indicated in Figure 1. It is clear that all
subgroups are not on track for high school and college success. The vast majority of Frazer’s
exiting 8" graders attend Fowler ngh School, a PLA/Priority School that had a 40% dropout
rate and a 29.9% graduation rate in 2011-2012.

Figure 1 Student academic performance by subgroup at Frazer
Group Grade 3 Grade 4 Grade 5 Grade 6 Grade 7 Grade 8
% not % not % not % not % not % not
meeting meeting meeting meeting meeting meeting
standards standards standards standards standards standards
ELA | Math | ELA | Math | ELA | Math | ELA | Math | ELA | Math | ELA | Math
All students 840 | 76.0 | 81.1 | 67.1 | 829 | 740 | 75.0 | 783 | 80.3 | 734 | 859 | 924
African 923 | 84.0 | 889 | 82.1 | 100 | 852 | 786 | 833 | 86.7 | 84.1 | 97.7 | 978
American
American * %k * %k %k * ko ¥k K * %k * % K * %k ¥k * ¥k ¥k * kK * X K * Kk &k %k
Indian
Hispanic % %k %k * % % * K K * %K %k % ¥k ok * %k * Kk 100 %* % K * %k ¥ * %k
Asian/Pacific | 65.2 | 62.5 | 793 | 53.1 | 56.0 | 60.0 | 52.0 | 56.0 | 520 | 32.0 | 71.9 | 813
Islander
White 86.7 | 733 [ 70.6 | 66.7 | 100 | 68.8 | 86.7 | 86.7 | 80.0 | 824 | 824 | 972
Gen Ed 814 | 728 | 793 | 61.3 | 82.1 | 702 | 652 | 727 | 747 | 67.7 | 824 | 904
SWD 93.3 | 86.7 1933 | 100 ;882 | 824 | 100 | 92.3 | 96.4 | 92.6 100 100
LEP 91.7 | 76.0 | 875 | 704 | 950 | 85.0 | 92.6 | 889 | 100 | 91.3 | 963 | 96.7
Economically | 84.3 | 75.7 | 851 | 69.1 | 83.1 | 75.0 | 77.4 | 81.2 | 80.7 | 74.8 | 8.4 | 918
Disadvantaged

Data Source: April 2012 NY State Grades 3-8 English Language Arts and Math Assessment results; not meeting the
standards is defined as scoring at levels 1 and 2. The *** notation indicates data for a student subgroup of fewer than
15 students has been suppressed to protect student privacy.

iii. Describe the systematic in-depth diagnostic school review of the school conducted by the
district, a Joint Intervention Team (JIT), Integrated Intervention Team (ITT), or related
outside education experts to determine its existing capacity, strengths, and needs.

A JIT review was conducted in February 2012 to comprehensively assess Frazer’s education
program and guide school improvement efforts. The review team was comprised of an Outside
Educational Expert, SED review team representatives, SCSD senior administrators and content
area and subgroup specialists. The review process consisted of: a thorough review of student
performance data; classroom observations; interviews with staff, students, and parents; surveys;



focus groups; and extensive document review. JIT review findings and recommendations were
used extensively in designing Frazer’s Turnaround Plan. District-level comprehensive external
diagnostic reviews were conducted by nationally-recognized experts in school and school district
reform to assess curriculum and instruction, talent management, finance and budget, information
technology and special education. These findings, along with input from senior SCSD admini-
strators, were also considered in determining Frazer’s existing capacity, strengths and needs.

Additionally, the Integrated Intervention Team (IIT) is scheduled to perform their review of
Frazer in May 2013. The SCSD representatives for the IIT, which include the Director of School
Reform, the Director of ELL, Bilingual, & Foreign Language, the Director of Early Childhood
Education, the Coordinator for Student Support Services, and a Parent Advocate from the SCSD
Parent Partnership Network, as well as our Outside Educational Expert (OEE) from Insight
Education, have been attending the Diagnostic Tool for School and District Effectiveness
(DTSDE) trainings required by NYSED. DTSDE training is focused around these six tenets: 1)
District Leadership and Capacity, 2) School Leader Practices and Decisions, 3) Curriculum
Development and Support, 4) Teacher Practices and Decisions, 5) Student Social and Emotional
Developmental Health, and 6) Family and Community Engagement. It is important to note, that
in addition to the findings and recommendations from the JIT/SQR/ESCA, the DTSDE rubric
was used to frame the school's Comprehensive Educational Plan, and that the CEP was in turn
used to frame components of the proposed SIG plan. The SIG plan will of course be further
honed and solidified during the pre-implementation phase, at which time findings from the IIT's
external review will be available for review and consideration.

iv. Describe the results of this systematic school review, including the existing capacity,
strengths, and needs to dramatically improve student achievement.

Several key findings and recommendations were consistent among the JIT report and district-
level diagnostic reviews. SCSD’s pacing guide and curriculum maps don’t match the quarterly
benchmark assessments in either ELA or math; the school lacks a school-wide lesson plan
template with high quality instructional components; in some classes, there are few references to
NYS standards in lesson plans and during instruction; there is an overall lack of instructional
rigor, higher level questioning and student engagement; no evidence of data-driven instruction or
differentiated instruction based on subgroup and individual needs; the school lacks sufficient
technology; some classrooms lacked grade level texts and age-appropriate materials for teachers
of students with disabilities; scheduling of ELLs is based on ease of scheduling rather than
student needs; there has been a lack of opportunity for faculty, parents, and students to develop a
sense of community and to agree to a clear and shared vision; new teachers who were transferred
into the building didn’t receive any transition support or training; the school has a number of
teachers who should be on assistance plans; PBIS is implemented inconsistently; the AIS
Program is inadequate for the needs of the students; disruptive behavior is not adequately
handled; teachers need training in effectively using technology to promote active learning and
hands-on use by students; AVID instruction is not rigorous and middle level teachers are not
effectively trained to teach AVID; and parents report not feeling welcome in the building. While
not specifically stated in the JIT review, substantial changes in staffing and leadership occurred
at Frazer as a result of staffing changes in PLA schools in the 2010-2011 and 2011-2012 school
years, which had a particularly disruptive impact on Frazer. Frazer acquired a significant number



of low performing teachers who either opted not to stay at one of the seven PLA schools or were
required to transfer out.

Strengths identified in the JIT report include: the school facility is well-lit and designed to allow
for safe and orderly transitions; classroom sizes are ample and support flexible use of space; the
library is welcoming to children and well-stocked with a wide range of books and materials to
promote literacy; the consultant teacher program provides student supports from both general
education and special education teachers; and teaching assistants are assigned to provide
additional support to students. The current administrative leaders at Frazer identified additional
strengths, such as: a strong instrumental music program; growing membership in the PTSO; an
active STEM Club; a beautiful and well-kept school facility; a strong School Leadership Team; a
cohesive leadership team; and a diverse student body that coexists peacefully.

v. Discuss how the LEA/school will prioritize these identified needs in the implementation of the
SIG plan.

Frazer leadership will oversee the selection of a Turnaround School Team (TST) that will
function very similarly to the current School Leadership Team. The TST will be tasked to use the
aforementioned recommendations and findings, the SCSD Strategic Plan, student performance
data, and SIG and NYSED ESEA waiver documents to guide their prioritization of identified
needs and to finalize the design of a comprehensive SIG turnaround plan that will address
prioritized needs. Their efforts will be further guided by the iZone Executive Director of
Turnaround and expert consultants from Mass Insight Education’s School Turnaround Group to
ensure that Frazer’s Turnaround Plan will achieve dramatic school-level achievement gains and
that Frazer is prepared for long-term transformation into a high-performance organization.

11 C. School Model and Rationale

i. Describe the rationale for the selected model (Turnaround, Transformation, or Restart), the
research-based key design elements and other unique characteristics of the new school
design. The rationale should reference the identified needs, student population, core
challenges, and school capacity and strengths discussed above.

Under New York State and federal accountability guidelines, Frazer School has been placed in
improvement status since 2003 and has been in Corrective Action and/or Restructuring since
2005. Frazer was designated a Priority School for the 2012-2013 school year and is in the first
cohort of priority schools that must initiate a whole-school redesign model in the 2013-2014
school year. Improvement efforts over the years have focused on research-based strategies (such
as Reading First) but they have been piece-meal and have clearly not succeeded in removing the
school from accountability status. While school leadership has changed over the years, none of
the improvement efforts have included significant staffing changes, nor have they included
comprehensive, research-based APPR processes or sufficient district- and school-level
accountability measures.

A number of factors were taken into consideration when selecting the Turnaround Model for
Frazer. It is clear that the school requires a more dramatic and comprehensive approach to school



improvement. An abundance of research supports that teacher quality is one of the most
important school-based factors affecting student achievement. Many SCSD schools were
negatively impacted by staffing changes that accompanied the implementation of Transformation
Plans in seven of our PLA schools. Frazer was one of the most severely affected at both the
elementary and secondary level as the building received a large number of low-performing
teachers who either opted not to stay at one of the seven PLA schools or were required to transfer
out. Many of these teachers were disgruntled by the staffing changes and did not easily transition
to their new school. Implementing the Turnaround Model would provide an unprecedented
opportunity to ensure that the school is staffed by highly-qualified, trained and motivated
teachers who embrace the seven principles of whole school reform.

Furthermore, systemic school review findings and recommendations outlined a clear need for the
following design components: providing a more rigorous, research-based instructional program
aligned to the CCSS; expanding the school day to provide students with additional time to master
core content; creating a data-driven instructional culture that ensures that teachers analyze and
use data to appropriately differentiate and inform instruction; providing one-on-one coaching
support to assist teachers in improving their instructional practices and implementing research-
based strategies; increasing parent engagement; and providing targeted, high quality professional
development in the areas of instructional rigor, critical thinking, PBIS, cultural competencies,
differentiated instruction, classroom climate, student engagement, maintaining high expectations
for all students, and classroom/time management. We are confident that the proposed
Turnaround Plan, with greatly increased accountability at both the district and school levels, will
ensure that Frazer realizes dramatic school-level achievement gains and becomes a “School in
Good Standing” by the end of the three-year project period.

ii. Describe the process by which this model was chosen, including all steps taken to engage the
school staff, leadership, labor unions, and community stakeholders in the design and decision-
making processes for model selection and plan development.

All Syracuse City Schools are guided by the goals and initiatives laid out in the five-year
strategic plan, Great Expectations, which also serves as the District Comprehensive
Improvement Plan (DCIP). The presidents of both STA and SAAS were members of the Core
Planning Team and participated actively in an intensive, collaborative process of drafting,
discussion, and community review between March and June of 2012. The strategic plan’s five
goals express a firm commitment to impacting all three components of the instructional core
(students, teachers, and content) as well as moving the district itself toward becoming a high-
performing organization with a true culture of accountability for student achievement.

Collaborative, constructive conversation between STA, SAAS, and the District has been a
distinctive hallmark of the district under the leadership of Superintendent Sharon Contreras, as
evidenced by the successful negotiation of an APPR agreement that was one of the first approved
by NYSED in 2012. After additional months of negotiation, union and district leadership’s
shared commitment to the students of Syracuse has also allowed them to craft and agree upon a
groundbreaking Memorandum of Understanding that will allow flexible working conditions and
innovative staffing practices in SCSD’s targeted Priority Schools, including utilization of an



Election-to-Work Agreement that underscores each teacher’s personal dedication to turning
around Priority Schools such as Frazer.

Specific to the process of developing Frazer’s proposed Turnaround Plan, the Director of School
Reform and Executive Director of Turnaround have provided professional development and
technical assistance to all Priority Schools, assisting them in planning to implement
accountability mandates associated with New York State’s ESEA Waiver. The Superintendent,
the Chief Academic Officer, the Director of School Reform and the Executive Director of School
Turnaround met with the principals of Porter Elementary, Seymour Dual Language Academy,
Bellevue Elementary, Van Duyn Elementary, Frazer K-8, Danforth Middle and Westside
Academy at Blodgett on January 3" to discuss their designations as Priority Schools, review the
four intervention/redesign models, assess progress and offer technical assistance. A follow-up
meeting was scheduled at Frazer to further discuss the redesign models as well as the SIG grant
application requirements and guidance. Attendees at the follow-up meetings at Frazer included
the school’s principal and members of the School Leadership Team (which includes a parent
representative), the Chief Academic Officer, the Executive Director of Turnaround, and the
President of the Syracuse Teachers Association. Aspects of each of the four redesign models
were reviewed and any input, questions or concerns were raised and discussed. Model selection
included a thorough review of trend data, JIT findings and recommendations, teacher
effectiveness data and ratings, and consideration of the impact of the model on the school
community. Once a redesign model was selected based on the needs and strengths of the school,
the Principal met extensively with the SLT to develop and refine Frazer’s Turnaround Plan. Staff
from the Office of Teaching & Learning and the Department of Special Programs met
extensively with school leadership to assist them in crafting their SIG grant application. The
proposed plan is a reflection of many months of collaborative work among and between district,
school and union leadership.

II D. School Leadership

i. Identify and describe the specific characteristics and core competencies of the school
principal that are necessary to meet the needs of the school and produce dramatic gains in
student achievement.

There are several specific characteristics and core competencies of a school principal that are
necessary to meet the needs of the school, ensure efficient school operation and produce
dramatic gains in student achievement. As such, SCSD and NYS approved a leadership rubric in
2011-2012 to help identify new leaders and evaluate existing leaders. The Insight Education
Group, an expert organization in teacher and school leader effectiveness, wrote and designed this
rubric. It consists of two main parts to increase student achievement: highly effective
instructional leadership and highly effective organizational leadership. According to the rubric in
order to be an effective instructional leader one must establish and implement a shared vision;
build and maintain a climate of accountability for learning; drive high-quality, rigorous, student-
centered instructional programs; create a culture of data-driven decision making; and develop
and coach teachers and instructional staff. In order to be an effective organizational leader, one
must manage the organization, operations and resources to promote a safe, efficient and effective
learning environment; establish a culture of learning, growth, positive behavior and high



expectations; lead with integrity, fairness and ethics; manage and lead change and innovation;
and engage families and the entire community of stakeholders. Overall, these skills and attributes
are matched with a deep-seated philosophy that all students can be college and career ready.
Using this rubric and other best practices, we created a job description for school leaders.

(Please see the Principal job description attached in [Vr Additional Documents.)

ii. Identify the specific school principal by name and include in this narrative a short
biography, an explanation of the leadership pipeline from which she/he came, as well as the
rationale for the selection in this particular school. In addition, provide an up-to-date
resume and track record of success in leading the improvement of low-performing schools;

Mrs. Eva Williams was appointed Principal of Frazer School in September 2012. Due to her
newness to the position and her exemplary leadership skills, Superintendent Contreras is strongly
recommending that Mrs. Williams continue to serve as Principal of Frazer School.

As highlighted in the attached resume (included as an attachment in IVg Principal Resume), Mrs.
Williams possesses more than 24 years of professional education experience. Born to Liberian
parents in New York, NY, she was raised in New York and Liberia, West Africa. Her path to
leadership began in higher education (college admissions), which equips her with an in-depth
knowledge of the expectations and skills needed for students that aspire to higher education.
Throughout her tenure in higher education, Mrs. Williams was actively involved in state and
national organizations related to higher educational opportunities for women and people of color.
She won the prestigious honor of the Martin Luther King Unsung Hero Award in 1995 presented
by Syracuse University for her service to students. In addition to higher education, she possesses
nearly 10 years of secondary school experience which spans the spectrum of urban and suburban
educational settings.

Mrs. Williams has a proven track record of supporting leadership in low performing schools.
Prior to leading Frazer School, Mrs. Williams served as an administrative intern during the 2011-
12 school year at ElImwood Elementary School, a School in Advanced Restructuring for ELA at
the time. While at Elmwood, some of her duties included supporting instructional leadership in
the implementation of the school’s CEP, implementing the teacher evaluation system, and
coordinating the student management program. During her term as a School Counselor at
Corcoran High School from 2005-2011, Mrs. Williams co-founded the Syracuse chapter of the
W.E.B. Dubois National Honor Society, and initiated and developed Helping Every Student
Succeed, a committee to review academic disparities in education facing students of color. In
recognition of her strong leadership skills, Mrs. Williams was appointed Principal of Frazer in
September 2012. She has participated in extensive, high-quality leadership training, including:
Executive Leadership Training in Nashville, TN; School Culture and Climate training in
Chicago, IL; yearlong SCSD Leadership Academies; and professional development on CCLS
and APPR. Mrs. Williams is tireless in her creativity and motivation to ensure that members of
the Syracuse community have exposure and access to improve their lives through education.
Mrs. Williams embraces the transformative opportunity that exists within this proposed reform
effort and is committed to ensuring its resounding success in removing Frazer from the Priority
School list within three years.



iii. If the specific persons who will serve in this position are not yet known, describe the action
steps necessary to put leadership in place, and identify the formal LEA/school mechanisms
that enable this personnel action. The principal selected to lead the school must be in place
no later than July 1, 2013, to ensure sufficient time to lead summer activities in preparation
Jor the beginning of the school year. Identify any barriers or obstacles to accomplishing
these tasks, as well as strategies for overcoming them. If the principal selected to lead the
school is not in place by July 1, 2013, or does not meet the quality standards set forth in this
application, the SIG will be suspended immediately and the LEA will be at risk of having the
grant terminated.

N/A

iv. Provide the specific job description and duties, aligned to the needs of the school, for the
Jollowing supporting leadership positions, 1) assistant principal/s who will serve in the
building; 2) School Implementation Manager (SIM), if the school is utilizing one.

The District is committed to ensuring that there is effective school leadership at the helm of every
school and a high quality teacher in every classroom. Innovation Zone Assistant Principals
provide transformational leadership to planning and managing one of the district’s Innovation
Zone schools. Frazer PreK-8 School will employ two Assistant Principals who will be responsible
for the following: assisting in implementing a school improvement model which focuses on high
student achievement; building a positive school climate that supports the whole student and
establishes a culture of learning; leveraging research and data to drive instructional practice; and
building a high-performing staff to achieve the school’s vision and goals. Frazer’s Assistant
Principals will collaborate with parents, community members, the SCSD central office,
consultants, as well as other internal/ external resources and stakeholders to implement new
educational programs, school culture, systems reform, tools and other resources to accelerate
student achievement. The Assistant Principals will have proven success in assisting in the
turnaround of chronically low-achieving schools as well as strong experience in teaching in urban
schools to accelerate student achievement and learning performance. (Please see the Assistant
Principal job description attached in IVr Additional Documents.)

Frazer PreK-8 School will use SIG funds to hire a full-time school-based Turnaround Coach.
The role of Turnaround Coach is a key component of the District’s strategy to support dramatic
transformation of its lowest-performing schools. The Turnaround Coach will provide classroom
coaching and outstanding, individualized professional development to teachers as they work to
cultivate positive school culture and dramatically transform student achievement at Frazer. The
primary role of the Turnaround Coach is to work with teachers to support best practices in
classroom management and student engagement, provide analysis of school-wide trends in
support of school turnaround priorities, and make recommendations about potential next steps to
address areas of need. The Turnaround Coach will support teachers at multiple grade levels and
across all subjects. As an advisor to teachers and the principal, the Turnaround Coach will be
responsible for providing support in execution of consistent and positive behavior management,
engaging and culturally relevant 21% century instructional strategies, and research-based practices
for effective school turnaround. The Turnaround Coach at Frazer will be a certified teacher with a
proven track record as a successful and innovative teacher of urban children. S/he will have solid



experience working with English language learners and highly diverse student populations, and
will possess the skills necessary to mentor adult learners and expedite the professional growth
curves of teachers. (Please see the Turnaround Coach job description attached in IVr Additional
Documents.)

Frazer PreK-8 School will also have a full-time Literacy Instructional Coach and a full-time
Mathematics Instructional Coach dedicated to providing job-embedded instructional support
and coaching. The primary role of both coaches includes but is not limited to: working with
teachers to support their implementation of the CCSS, district curriculum, and best practices in
using data; providing analysis of school-wide trends in instruction; cultivating and supporting a
standards-based, data and results-oriented culture; identifying appropriate research-based
strategies for improving instructional delivery; and supporting the development of curriculum and
advising pacing on the scope and sequence based on essential content knowledge as outlined in
the state and national standards. The coaches will provide expert advice on improving and
enhancing individual lessons and units based on ongoing analysis. Coaches will be certified
teachers with a strong record of helping students achieve academic success, primarily with
students of color, English language learners, and low-income students. (Please see the Literacy
Instructional Coach and Mathematics Instructional Coach job descriptions attached in IVr
Additional Documents.)

In addition, Frazer will hire a full-time STEM Instructional Coach to provide job-embedded
instructional support and collaborative coaching to teachers as they work to implement CCSS
and district curriculum through a STEM integrated model. In addition to the duties referenced
above for the Literacy and Mathematics Instructional Coaches, the STEM Coach will: provide
support in the designing of STEM units and lessons; provide content knowledge in STEM:;
analyze data in order to modify curriculum and forms of assessment; and share best practices in
STEM education. The STEM Coach will be a certified teacher with substantial experience in
teaching STEM and a strong record of helping students achieve academic success, primarily with
students of color, ELLs, and low-income students. (Please see the STEM Instructional Coach job
description attached in I'Vr Additional Documents.)

v. Describe and discuss the current supporting leadership profile of the school in terms of
quality, effectiveness, and appropriateness to the model proposed and needs of the students.
Identify specific individuals who will remain in supporting leadership positions from the
previous adminisiration and discuss the strategies employed by the new school principal and
the LEA/school to ensure buy-in and support from the entire leadership team. Identify any
barriers or obstacles to obtaining leadership buy-in or support as well as strategies for
overcoming them.

One of Frazer’s resounding strengths is the current leadership team that was put in place for the
2012-13 school year. Principal Eva Williams is supported by two strong Assistant Principals, Mr.
Larry Schmiegel and Ms. Amanda Williams. They will all remain in place to support Frazer’s
reform efforts. Additional leadership support is provided by a Literacy Instructional Coach and a
Mathematics Instructional Coach. The team meets on a weekly basis with the Principal and with
grade level teams to ensure that their vision for the school comes to fruition.



Larry Schmiegel is in his first year at the school and his fourteenth year in education. He
previously served as an Assistant Principal in the District at the elementary school level for a
period of three years. He has previous administrative experience in Arizona and teaching
experience at middle and high school levels. Mr. Schmiegel has participated in Leadership
Development Academies and ongoing professional development throughout the past four
academic years. Mr. Schmiegel’s leadership and instructional experience and skills are
highlighted in the attached resume. (Please see IVr Additional Documents.)

Ms. Amanda Williams is in her first year at the school and with the Syracuse City School
District. She is in her tenth year in education. Ms. Williams has experience as a middle school
math teacher and as a School Counselor at both the middle and high school levels. Ms. Williams
has participated in Leadership Development Academies and ongoing professional development
throughout the 2012-13 academic year. Ms. Williams’ leadership and instructional experience
and skills are highlighted in the attached resume. (Please see IVr Additional Documents.)

The current Literacy and Mathematics Instructional Coaches were appointed after a rigorous,
four-part interview process which included vetting through the Chief Academic Officer to ensure
an appropriate skill set relative to the needs of Frazer PreK-8 School. The Coaches have each
participated in over 80 hours of targeted research-based professional development during the
summer of 2012 relative to CCSS content and pedagogy in support of turnaround strategies.
Both Coaches were specifically identified and assigned to Frazer due to their skill set and record
of achievement in leadership in their content area. The Mathematics Coach was a former
classroom teacher for thirty years in the District. She is viewed as a teacher leader due to the
depth and breadth of her content knowledge and her participation in the overall school
improvement activities. The Literacy Coach is beginning her third year in this assignment. She
has previous experience as a Literacy Coach at the elementary level and nine years of teaching
experience at the elementary level. This supporting leadership team, which will be enhanced by
the placement of a Turnaround Coach, will continue to provide strong instructional leadership
support to the principal on an ongoing and regular basis.

In addition, the School Leadership Team (SLT), which meets monthly, is comprised of the
principal and administrative intern, instructional coaches and staff members representing each
grade and the teachers’ union. Team leaders review information from SLT meetings with their
teammates and additional questions are discussed at the monthly faculty meetings. The Labor
Management Team also meets monthly to address labor or management issues with
administration. Under terms of the iZone Memorandum of Understanding, the SLT will evolve
into a Turnaround School Team (TST). The makeup of the TST will differ only slightly from
that of the SLT, with teachers being elected to serve by their peers, and streamlining of sub-
committee functions. There will also be term limits imposed to prevent stagnation of progress
and to contribute to dynamic thinking and action. Monthly meetings with the TST will be the
mechanism by which Frazer leadership will ensure buy-in and support as well as resolve any
potential barriers or obstacles. The current SLT has been integrally involved in developing the
proposed Turnaround Plan, and as such has already indicated strong support of the plan.



II E. Instructional Staff

i. Describe and discuss the current school-specific staffing picture in terms of quality,
effectiveness, and appropriateness for the needs of students in this school. In addition,
describe the specific quantitative and qualitative change that is needed in this school’s
staffing between the time of application and the start-up of model implementation.

It is critical for low-performing schools to be staffed with strong, high quality teachers and
administrators who can be effective change agents. Substantial changes in staffing and leadership
occurred at Frazer as a result of staffing changes in PLA schools in the 2010-2011 and 2011-
2012 school years, resulting in significant disruption to the whole school. When Principal
DiFlorio was selected to leave the helm of Frazer to lead the PLA transformation efforts at
Henninger High School in 2011-12, he recruited several of Frazer’s higher performing teachers.
Frazer then inherited a principal and a number of teachers from PLA buildings who either opted
not to stay at the buildings or were deemed not qualified enough to stay there. Frazer has a large
number of veteran teachers; only two teachers have less than three years experience, while 50
have been teaching for ten or more years, with an average among all staff of 15 years in the
district. The selection of the Turnaround Model will address the need to ensure that Frazer’s
instructional staff is highly qualified and committed to the proposed reform efforts at the school.

Frazer’s 70 instructional staff members (excluding administrators) consist of 23 common branch
elementary teachers, 14 special education teachers, four ESL teachers, four physical education
teachers, three speech and hearing impaired teachers, two of each of the following; English,
math, music, school counselor, science teacher, social studies teacher, and social worker and one
of each of the following: art, health teacher, library/media specialist, physical therapist,
psychologist, Spanish teacher and technology teacher.

Quality Many of Frazer’s staff have advanced degrees in education (89% with a Masters Degree
and 2% with a CAS). All teachers have valid teaching certificates, and all classes are taught by
teachers with appropriate certification. The majority (73%) has permanent teaching certification;
9% have professional certification; and a combined 16% have initial or provisional certification.
All are engaged to varying degrees and levels in ongoing professional development.

Effectiveness By August 2013, we will have official APPR data by which to assess teacher
effectiveness. In the absence of this information today, student achievement data serves as the
most reliable measure to assess teacher effectiveness. Despite the qualifications and years of
experience of the instructional staff, students at Frazer are woefully underperforming. At every
grade level, in both ELA and math, the percentage of Frazer students that have met State
standards is far too low, and in most cases, even lower than the SCSD average.

Appropriateness Although 75% of Frazer’s students are students of color, 94% of the teaching
staff is white. Nearly one-quarter of the students have disabilities, and 14 teachers have special
education certification. Twenty-four percent of the students are English language learners and 5
teachers have ESL certification. With such a high population of SWD and ELLs in an inclusive
school, the district must make every effort to hire, train and regularly evaluate teachers whose
expertise is students with disabilities and ELLs. In addition, Frazer K-8 School must make every



effort to attract and hire more teachers of color to ensure that its teaching staff is more
representative of the demographic makeup of the school’s student population.

ii. For each key instructional staff to be employed at the start of model implementation identify
and describe the characteristics and core competencies necessary to meet the needs of its
students.

SCSD has hired the consulting firm Cross & Joftus (C&J) to redesign the hiring process.
Working together, SCSD and C&J determined what characteristics and core competencies key
instructional staff should possess to meet the varied needs of our students. First and foremost, all
instructional staff will need to have a deep-seated belief that all students can learn and be college
and career-ready for a 21* century economy. The characteristics and core competencies needed
are outlined in the K-5 rubric and the 6-12 rubric approved by the district and the state. For
hiring purposes, we also added best practices used at prestigious universities and highly
successful traditional districts and Charter Management Organizations. All rubrics are
specifically focused on teaching students of color, students with special needs, English language
learners and low-income students. We also added to the core competencies professional
responsibilities such as reflectiveness in teaching practice, effective communication with all
stakeholders, conflict management, flexibility, a growth mindset, collaboration and holding
oneself to high standards. Instructional staff must have a deep knowledge of the pedagogy
necessary to teach all types of students, including low-income students, English language
learners, students of color, and students with disabilities. They also must have a deep knowledge
of their content area, and be well versed in state and national (Common Core, AP and IB)
standards and frameworks. We will look for teachers who can command a classroom, create a
positive, productive and respectful environment, and engage and involve all students.
Instructional staff must be able to create relationships with students and understand their
backgrounds, learning styles and cultural heritage to best teach them. Finally, teachers need to
be well versed in data-driven instruction and assessment and innovative new teaching
technologies. Frazer PreK-8 School is proposing to implement the Turnaround Model, therefore
at the start of model implementation, 50% of staff will be new to the building and/or new district
hires and 50% of staff will be current teachers who passed the selection process detailed above.

iii. Describe the process and action steps by which existing instructional staff will be informed of
the new model being implemented.

In the Turnaround Model, 50% of the instructional staff, including the principal, will need to be
replaced. All SCSD teachers will be notified by February 15th about which schools are adopting
turnaround and transformation models, related staffing implications, and processes through
which personnel decisions in turnaround schools will be made. At that time, positions in
turnaround schools will be advertised to teachers in all schools through the District’s weekly
Executive Bulletin. All teachers will be given the opportunity to opt out of and opt in to
turnaround schools by March 15, 2013 before final personnel decisions are made. Teachers who
opt out of turnaround schools will be placed on the district’s transfer list and will be eligible for
positions in other SCSD schools (see details on transfer list below). This is in compliance with
the union contract.



II F. Partnerships

i. Identify by name, the partner organizations that will be utilized to provide services critical to
the implementation of the new school design. Additionally, provide the rationale for the
selection of each. Explain specifically, the role they will play in the implementation of the
new school design.

The following partner organizations will be used to support the implementation of Frazer PreK-8
School’s redesign plan:

Mass Insight Education’s School Turnaround Group (STG) has a successful history of
working effectively with school districts and state education agencies across the country to
restructure in order to turn around low-performing schools. The STG model includes helping
districts redesign the way they support staff and students in their lowest performing schools by:
building capacity at the school, District and State level to undertake successful turnaround at
scale; creating operating conditions that reduce barriers to reform efforts; and clustering schools
into manageable and meaningful groups to create a community of effective practice that can be
replicated in other schools in the district. Rationale: STG has worked closely with SCSD in the
development of the Strategic Plan as well as with Frazer PreK-8 School in designing the school’s
redesign plan. STG is currently providing capacity-building support to ensure that SCSD has the
necessary structures and conditions in place to enable dramatic school improvement. Role:
Working closely with District and school leadership and OSTI staff, STG will provide
consultation services in: identifying and removing any barriers to achieving greater autonomy for
Priority Schools; refining and finalizing Frazer’s redesign plan during the pre-implementation
period; and building school and SCSD leadership capacity to better support school intervention,
improvement and turnaround strategies.

The Achievement Network (ANet) is a non-profit organization committed to helping all students
achieve academic excellence. Founded in 2005 as Massachusetts Public School Performance to
serve a small cohort of Boston charter schools, ANet is designed to provide professional
development for schools on effective data-driven strategies to identify and close gaps in student
learning and embed those strategies into schools’ everyday routines. In the 2011-12 school year,
ANet has grown to work with 252 schools, over 68,000 students and 2,900 teachers in eight
geographic areas. Rationale: Teachers need to continually assess student learning in order to
improve instruction and tailor lessons to individual student needs. Role: ANet will provide
professional development and guidance to teachers and school leaders in the effective use of DDI.

The Association for Middle Level Education (AMLE) provides an assessment that measures
the degree to which sixteen characteristics of effective middle schools are implemented in a
school. The assessments are evaluated by trained consultants who provide a targeted approach to
professional development. Research has proven that attendance, achievement, promotion and
retention are directly tied to the presence of these characteristics. Rationale: The culture of a
school is central to its success. Frazer PreK-8 School must undergo a dramatic shift in their
culture to better accommodate the needs and interests of their diverse student body. Role: AMLE
will work with staff to assist in the development of a school culture and climate that is
responsive to the developmental needs of young adolescents.



Rochester Institute of Technology (RIT) is the regional institution that provides professional
development to teachers in the eight Project Lead the Way (PLTW) courses. PLTW is one of
the nation’s leading providers of rigorous and innovative Science, Technology, Engineering and
Math (STEM) education. The comprehensive curriculum emphasizes critical thinking, creativity,
innovation and real world problem solving. The hands-on, project-based program engages
students on multiple levels, and puts them on a path to college and career success in STEM
areas. Rationale: Teachers need training and assistance in implementing the CCSS in science
and technology. Role: RIT will train teams of teachers (including math, EL A, Science, and
technology teachers) to co-create CCLS-aligned, integrated curriculum units that include major
concepts and 21* Century skills, ensuring that they are embedded in newly developed units of
instruction.

Pearson Learning Teams are used to drive school improvement efforts in high-need, racially
and ethnically diverse urban schools in the areas of ELLA/literacy and mathematics. Their work
centers on: 1) documentation of program outcomes, both summative and formative; 2)
documentation of implementation strength and fidelity; and 3) providing ongoing feedback to
improve program implementation. Team members provide Instructional Leadership trainings,
embedded professional development, facilitation of teacher workgroup meetings, and analysis of
student academic needs based on periodic assessments. Rationale: Pearson consultants will build
the capacity of school leaders, teachers, and Math and Literacy Instructional Coaches to
implement Pearson curriculum. Role: Pearson Learning Teams and consultants will provide
ongoing, site-based support to staff in implementing the Pearson curriculum, including: expert
coaching support from ELA and Math consultants, three days a month; three days of summer
professional development (4 hours/day) for teachers in both ELA and math; and training and
support for Instructional Coaches and Principals with a Pearson consultant three hours monthly
(alternating each month for ELA/Math).

ii. Complete the Evidence of Effectiveness Chart (Attachment C). This evidence should be able
to be validated by an external source that each partner organization selected has a proven
track record of success in implementing school turnaround strategies that result in measured
and timely successes with respect to the school’s needs.

The Evidence of Effectiveness Chart has been completed for each of the school’s partner
oganizations. (Please see the Evidence of Effectiveness Chart attached in IVh Attachment C.)

iii. For any key external partner funded through this plan, provide a clear and concise
description of how the LEA/school will hold the partner accountable for its performance.

In order to effectuate change and maximize limited resources, the District will implement the
following process to hold partners accountable for performance.

During the pre-implementation period, the Executive Director of Turnaround will schedule a
meeting with each partner and key district staff members (e.g., the targeted schools’ principal(s),
the Chief Academic Officer, the Chief of Shared Accountability) to outline the need and to
identify corresponding services to be provided. At this time, the parties will establish partner
responsibilities, targets for deliverables and a timeline for completion. Accountability measures
will be agreed upon, and may include but will not be limited to: monthly reports of progress to



Turnaround School Teams, sign-in sheets and evaluations of sessions by participants, feedback
from principals at regularly scheduled iZone meetings, review of lesson plans and student data
by principals, presentations to the PTO or other school/community members, or annual reports to
the Board of Education. A Memorandum of Agreement will be drafted and formalized to
articulate clearly the scope and sequence of the partner’s, school’s and district’s responsibilities.

Regularly scheduled meetings (monthly, quarterly or semi-annual, depending upon the service)
will be held for the purpose of progress monitoring and mid-course correction. These meetings
will be led by the Executive Director of Turnaround, who will have the responsibility to monitor
the performance of these external partners. Progress to date will be reviewed and adjustments
and modifications will be made where appropriate. If modifications are needed, a clear and
concise plan will be developed and agreed upon by each partner, outlining the revised
deliverables and timelines for completion.

External partners will invoice the district intermittently, and the Executive Director of
Turnaround will verify the completion of services and deliverables. Before payments are made,
the Director of Special Programs will audit documentation to ensure that all activities for which
invoices are submitted are justified, appropriate and consistent with the terms of the
Memorandum of Agreement.

IT G. Organizational Plan

i. Submit an organizational chart (or charts) identifying the management and team structures,
and lines of reporting. (If a Restart model is being proposed, be sure to include the specific
role of the EPO in governance and decision making that is compliant with education law).

Please see the attached organizational chart for Frazer PreK-8 School.

ii. Describe how the structures function in day-to-day operations (e.g., the type, nature, and
frequency of interaction, data-sources used to drive discussion and decision making, manner
in which the results of interactions are communicated and acted upon, etc.).

The Principal serves as a true instructional leader and visionary guiding the turnaround school’s
culture and climate toward its mission and vision. In doing so, s’he must spend time in
classrooms and hallways to ensure effectiveness of the instructional program. The Principal is
also responsible for ensuring safety and order so that the integrity of the turnaround effort is not
diminished.

The Principal meets weekly with the administrative team (Assistant Principals) to ensure that
open lines of communication exist to assist the team in effectively leading turnaround. The
weekly administrative meeting also allows for the continuous monitoring of the goals identified
in the turnaround effort at the school. The principal will focus the discussions for such meetings
on both formal and informal data points that allow action steps to be created and completed for
ensuing administrative meetings.

Day-to-day operational and discipline concerns are handled by the Assistant Principals, who



work directly with grade-level teams in supporting their work in classrooms from an
instructional standpoint and also includes other aspects of resource management. Assistant
Principals also work with other support staff that may include: counselors, social workers,
psychologists, nurses, custodians and clerks, etc.

Monthly meetings of Turnaround School Team (TST) will utilize protocols developed to address
the school’s specific needs and progress towards its goals; the TST may evolve to a schedule of
meeting more or less often as the team deepens capacity and as the school addresses
unanticipated challenges. These meetings will allow the TST to examine data collected through
the Data Dashboard and other data points to develop, implement, monitor and evaluate the
instructional initiatives and goals in the school. Strategies, plans and outcomes from the TST are
communicated to the entire school via redelivery by TST members to respective grade levels and
departments in the building and whole-school faculty meetings.

The TST may generate “ad hoc” smaller teams or committees to problem-solve specific
situations or concerns during the school year that are identified by data captured in the Data
Dashboard or other sources. These smaller “ad hoc” teams or committees are dissolved once the
specific situation or concern has been eliminated.

Grade-level meetings occur once monthly and are devoted to operational/resources concerns, so
that all other meetings can be devoted to discussing student data and setting goals for
improvement. The grade-level meeting is attended by teachers for the respective grade level and
the Assistant Principal assigned to that grade.

iii. Describe in detail, the plan for implementing the annual professional performance review
(APPR) of all instructional staff within the school. Include in this plan an identification of
who will be responsible for scheduling, conducting, and reporting the results of pre-
observation conferences, classroom observations, and post-observation conferences.

The SCSD is committed to supporting teachers in their work with students. An objective process
that integrates evaluation into ongoing professional growth is a critical element of that support
system. The District, Syracuse Association of Administrators and Supervisor (SAAS) and
Syracuse Teachers Association (STA) collaboratively developed the new Annual Professional
Performance Review (APPR) plan for the 2013-2014 school year with input from the Teachers
Evaluation Taskforce and the Model for Practitioner Evaluation (MPE). By providing teachers
with the feedback and support they need to succeed, the evaluation system will improve
instructional practice and promote learner-centered schools. The District APPR plan was among
the very first cohort plans approved by NYSED.

This supervision and evaluation process that is both challenging and effective is based on
research and best practices. This process will be reviewed annually, and as needed, by the
Teacher Evaluation Task Force, guided by District vision, mission, and goals. This process will
lend itself to self-reflection, reflection among peers, and worthwhile discussions between the
evaluator and teacher that will ultimately lead to improved learning for students.



The standard evaluation process has five components: Student Growth on State Assessments,
Locally-Selected Measures, Observation #1, Observation #2, and Individual Professional Growth
Plan/Self Reflection. APPR composite scores are calculated as described below.

State Assessments (20%): Grades 4-8 ELA and Math Teachers will be evaluated on student
growth on state assessments. For teachers other than grades 4-8 ELA and math, student growth
as measured by Student Learning Objectives (SLOs) developed for each grade and course. The
District will use state assessments (including Regents exams), state-approved third party
assessments or district-developed assessment to measure growth within SLOs.

Local Measures (20%): For grades K-8 school-wide measures of student growth based on a state-
provided Mean Growth Percentage growth score covering all students (10 points). Four school-
wide measures of student achievement: Reduce student scoring at Level 1 in Math and ELA by
10 percentage points (each counts for 2.5 points); and increase of students scoring at Levels 3 &
4 in math and ELA by 5 percentage points (each counts for 2.5 points).

Professional Practice (60%): Classroom Observations (54 points) - Grades K-5, SCSD Teaching
and Learning Framework Rubric; and Grades 6-12, Danielson TEACHSCAPE Framework for
Teaching. Tenured Teachers will receive at least 3 observations; 2 by a certified administrator (1
unannounced); 1 by a peer observer (announced). Tenured Teachers may opt to have the peer
observation count toward their evaluation. If this option is chosen, administrator observation
shall count for 36 points and the peer observation shall count for 18 points of the professional
practice score. If the option is not chosen, the administrator observations will count for the full
54 points. Non-tenured teachers will receive at least 4 observations; 2 by a certified
administrator (1 unannounced); 2 by a peer observer (announced). The administrator
observations shall count for 36 points and the peer observations shall count for 18 points;
Student surveys (6 points) — Tripod Survey will be administered to a sampling of students.

At the Exchange Conference, the administrator and practitioner review the evaluation rubric and
standards of practice; and sign and forward the Exchange Conference Form to the Personnel
Department. Prior to actual observation, the practitioner uploads Teachscape Reflect of the pre-
observation conference form and the lesson plan. The evaluator and the practitioner will then
discuss: goals and objectives of the lesson; alignment to district curriculum and Common Core
Leaming Standards; instructional practices; modifications/accommodations; and assessments.

Evaluators record observation evidence in Teachscape Reflect. At the post observation
conference, the evaluator and the practitioner engage in discussion reflecting components of the
applicable evaluation framework rubric. The evaluation process is completed with the evaluator
completing and submitting Teachscape Reflect; the practitioner approves the written Observation
Form; and the evaluator confirms complete the evaluation process in Teachscape Reflect.

Upon completion of the review, teachers will be identified as “highly effective,” “effective,”
“developing,” or “ineffective.” If a teacher’s performance is evaluated as “ineffective” or
“developing,” the supervisor will be required to develop a Teacher Improvement Plan (TIP) in
consultation with the teacher, which must consist of: Specific Areas for Improvement; Expected
Outcomes; Resources; Responsibilities; Evidence of Achievement; and a Timeline.



iv. Provide a full calendar schedule of the events listed in “iii” for the 2013-2014 school year
that reaches all instructional personnel who will staff the building.

Proposed APPR Implementation Timeline at Frazer School for 2013-2014

Task Tenured Non-Tenured
Exchange Conference By September 30, 2013 By September 30, 2013
Observation Process Begins By October 1, 2013 By October 1, 2013
First Observation By December 7, 2013 By December 7, 2013
Second Observation By March 1, 2014 By March 1, 2014
Third Observation N/A By March 22, 2014
Last Observation By May 15, 2014 By May 15, 2014

I H. Educational Plan

i. Curriculum. Describe the curriculum to be used with the model, including the process to be
used to ensure that the curriculum aligns with the New York State Learning Standards,
inclusive of the Common Core State Standards and the New York State Testing Program (see:
hilp./fengageny.org/common-core-curriculum-assessments).

Standards-driven Curriculum The New York State Learning Standards (inclusive of the
Common Core) are the foundation and driver of the curriculum taught and learned at Frazer K-8
School. To ensure equal access to and mastery of the expected learning standards, all English
Language Arts and Mathematics curricula have been redesigned around the Common Core
Learning Standards (CCLS). The new core academic program in the District, including Frazer K-
8, is based on three inter-related aspects of the instructional core: teachers (instruction), students
(learning), and content (curriculum).

The Instructional Core

“Instructional Rounds in Education: A Network
Approach to Improving Teaching and Learning,”
Part 1. (2009) Elizabeth A. City, Richard F.
Elmore, Sarah E. Fiarman, and Lee Teitel.
Harvard Education Press.

The curriculum is a set of guidance tools—comprised of standards, pacing guides, detailed
instructional units, and interim, curriculum-based assessments—incorporating all CCLS and in




alignment with NYS testing program expectations. Targeted and ongoing professional
development is provided to ensure shared, deep understanding of the Common Core Learning
Standards. All Frazer teachers have online access to the curriculum tools and resources, at school
and elsewhere, via the district’s curriculum central website. Additional information about the
new standards-driven curriculum may be found at http://www.scsd.us/Curriculum.

Mathematics The standards-based curriculum for mathematics emphasizes core conceptual
understandings and mathematical procedures starting in the early grades. The standards progress
from grade to grade, coordinate with each other within a grade and are clustered together into
coherent bodies of knowledge. The mathematics curriculum units and other curricular materials
and guidance may be found at http://www.scsd.us/Curriculum/Math. Multiple CCLS-aligned
resources are referenced in the curriculum unit maps and are available for teacher use. As the
Common Core standards are relatively new to the district, additional aligned resources will be
sought. Frazer will use Pearson Math and ELA programs in grades K-5 as a core component of
the curriculum. Supplemental resources and instructional guidance, including resources from
EngageNY, are provided for teachers at http://www.scsd.us/Curriculum/ Resources.

English Language Arts The ELA curriculum units provide the sequencing and pacing of CCLS-
based instruction supported by rigorous text selection, scaffolded teaching points, and regular
checks for understanding that guide teachers’ daily lesson plans. The curriculum offers
suggestions for instructional strategies and additional resources but is not intended to dictate
classroom practice. The Language Arts curriculum units and other ancillary curricular materials
and guidance may be found at http://www.scsd.us/Curriculum/ ELA. Multiple CCLS-aligned
resources are referenced in the curriculum unit maps and are available for teacher use. As the
Common Core standards are relatively new to the district, additional aligned resources will be
sought. Frazer will use Pearson Math and ELA programs in grades K-5 as a core component of
the curriculum. Supplemental resources and instructional guidance, including resources from
EngageNY, are provided for teachers at http://www.scsd.us/ Curriculum/Resources.

ii. Instruction. Describe the instructional strategies to be used in core courses and common-
branch subjects in the context of the 6 instructional shifts for Mathematics and 6 instructional
shifts for ELA. Provide details of how the events of instruction in additional required and
elective courses will be arranged to reflect all of these instructional shifts. Describe a plan to
accelerate learning in academic subjects by making meaningful improvements to the quality
and quantity of instruction (Connect with iii below.).

All Academic Areas In all subject areas, the major aim of the curriculum is to build the capacity
of teachers to deliver high-quality, highly effective instruction, grounded in rigorous standards,
curriculum and content, and focused on the differing needs of our students. Language Arts and
Mathematics curriculum units contain specific guidance for instruction (including the
instructional shifts) in the form of teaching points in each curriculum unit, rubrics, exemplars,
and sample suggested lesson plans. In addition, the district has provided guidance related to
expected instructional dosages (time/focus) within ELA and Mathematics and across all content
areas ensuring equal access to the expected curriculum for all students. Frazer has full-time
Literacy and Mathematics Instructional Coaches that provide on-going professional
development, support, and guidance to teachers as they plan and deliver lessons based on the
new curriculum making effective use of the expected instructional shifts.



Students participate in a tiered interventions system, including tier 1 (during the school day), tier
2 (during and after school--a variety of discipline content-focused after school programs), and
tier 3 (for students in need of specially designed instruction and support). Professional
development and coaching support/guidance are provided to teachers in the area of accelerated
learning in a variety of venues such as Saturday learning academies, Superintendent’s conference
days, and campus-based professional learning sessions.

At Frazer K-8 School, elementary teachers are common branch. As such, they have received
training and resources in the instructional shifts and will integrate these shifts into the content
areas. Elementary special area teachers may participate in Common Core professional learning.
Efforts have begun to ensure that all elective/special area teachers have Common Core and
instructional shifts professional development within the next two years.

In Frazer 6-8, the district is investigating the implementation of S.T.E.A.M. Education as a
curricular focus in support of academic rigor, curricular relevance, and cross-disciplinary access
to the Common Core. S.T.E.A.M. Education is an integrated approach to teaching and learning
in the areas of:

e Physical and Social Sciences

¢ Incorporation of Technology

e Principles of Engineering and Design
English Language Arts
Application of Mathematics
The APPR process of developing and implementing Student Learning Objectives (SLOs) has
resulted in significant focus on and infusion of the CCLS across discipline areas.

Mathematics The mathematics curriculum provides clear guidance and supports for the six
instructional shifts that teachers must incorporate successfully into their practice (focus,
coherence, fluency, deep understanding, applications, and dual intensity). Each curriculum unit
explicitly groups standards together in support of these focus areas and shifts. The curriculum
also offers specific instructional strategies that align with the Standards for Mathematical
Practice for learners, which rest on important “processes and proficiencies” with longstanding
importance in mathematics. The SCSD math curriculum and instructional expectations for
teachers at Frazer K-8 are designed to result in students who:

Make sense of problems and persevere in solving them

Reason abstractly and quantitatively

Construct viable arguments and critique the reasoning of others
Model with mathematics

Use appropriate tools strategically

Attend to precision

Look for and make use of structure

Look for and express regularity in repeated reasoning.

Curriculum maps, instructional guidance tools (teaching points, exemplars, resources, etc.) and
professional development for principals, instructional coaches, and teachers are focused



explicitly on effective and appropriate use of these mathematical shifts (teachers) and practices
(students). Instructional Coaches provide model lessons and professional development on these
instructional shifts.

English Language Arts Effective implementation of this curriculum will ensure that al] students
receive instruction that promotes high expectations for learning, increases time spent reading,
writing, and talking about text, and provides continuous corrective feedback on individual
student performance. The CCLS instructional shifts—(Balancing Informational and Literary
Text, Building Knowledge in the Disciplines, Staircase of Complexity, Text-Based Answers,
Writing from Sources, and Academic Vocabulary)—are woven throughout and illustrated in the
ELA curriculum maps. These shifts are also the focus of teacher professional development. The
ELA Instructional Coach provides additional assistance, support, and guidance to Frazer teachers
in successful enactment of these instructional shifts in their daily practice.

iii. Use of Time. Present the daily proposed school calendar showing the number of days the
school will be in session and sample daily class schedule showing daily hours of operation
and allocation of time for core instruction, supplemental instruction, and increased learning
time activities. Describe a logical and meaningful set of sirategies for the use of instructional
time that leads to a pedagogically sound restructuring of the daily/weekly/monthly schedule
to increase learning time and/or extend the school day or year.

In 2013-14 and beyond, SCSD is committed to providing one additional hour of Extended
Learning Time, delivered by the properly certified teacher of record, for each and every student
in Frazer PreK-8 School. Our Priority schools will not increase their number of days beyond the
Board-approved SCSD calendar, but instead will provide the additional hour each regular school
day. SCSD intends to support the leader and leadership team in expressing the school’s
autonomies over use of time during and after school, program selection, and educational partner
selection. The chart below offers one example of how ELT at Frazer will be part of an integrated
approach to school improvement, based on a thorough analysis of the seminal research
conducted by the National Center on Time & Learning (NCTL), “Time Well Spent: Eight
Powerful Practices of Successful, Expanded-Time Schools.” We expect that Frazer leadership
will fully utilize the technical support provided by NCTL to refine the delivery of ELT to meet
and exceed the requirements of the Board of Regents: integrating academics with engaging and
relevant activities; addressing unique learning needs of all types of students; and including
enrichment programs that will improve both academic and social-emotional outcomes.

Sample Elementary School schedule for 7-hour instructional day: 3™ grader at Frazer

Time i of Daily Core Instruction: Optimizing Supplemental Activities: Using time to help—g
minutes | time for student learning students thrive in school and beyond
8:00-8:30 30 Universal breakfast & ELA/Reading

Workshop pt I: phonics/word study
Note:

8:30-8:55 25 ELA/RW continued: whole group

While Extended Learning Time for K-5




° source: Time gnd Ledrning in Schools: A Nationa! Profife

8:55-9:45 50 ELA/RW continued: small groups/ students will allow for some
guided reading with learning stations | choice/supplemental learning activities,
and/or individual silent reading most of the additional hour will be utilized
to expand core instruction
9:45-10:25 40 ELA continued: writing workshop
10:25-11:15 | 50 Science
11:10- 11:40 | 30 Lunch
11:40-12:20 (40 | Elective/enrichment (PE, art, music)
12:20-1:40 80 Math (double dose) Differentiated opportunities will be
designed and selected to meet students’
1:40-2:30 50 Social studies varying needs and interests
2:30-3:00 30 Academic support, enrichment,
individualized learning time, etc.
Hours Per Week Comparisons
High-Performing, Expanded-Time Elementary Schools vs.
Traditional Elementary Schools
20
I High-Performing,
x Expanded-Time
2 Elementary Schools
% W Traditionatl
3 8L @ < Elementary Schools”
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e 1 e
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Math Social Studies Science

Sample Middle School schedule for 7-hour instructional day: 6™ grader at Frazer (assumes
consistent classes each day, no rotation)

Time # of Daily Core Instruction: Optimizing Supplemental Activities: Using time to help
minutes | time for student learning students thrive in school and beyond
8:00-9:15 75 El.k(lﬂofz, may encompass a literacy-
based classroom community mtg)
Differentiated opportunities will be offered
9:15-20 5 Passing period to meet students’ varying needs: small
group tutoring, online/virtual learning,
9:20-10:15 55 Science

deep-dive STEM inquiry projects from




10:15-11:35 | 80 Math (“double dose”) PLTW, etc.
11:35-12:05 | 30 tunch
TAT0BA2R0 . | AS e X | Elective/enrichment (PE, art, music)
| 12:50-12:55 | 5 Passing period ST -
12:55-1:35 |40 | ELA (2™ of 2, may focus on writing or
| other skillbuilding)
1:35-2:20 | 45 Social Studies .~ .. . il
2:20-3:00 40 Academic support, enrichment, |
| individualized learning time, etc.
e e e R e

Hours Per Week Comparisons

High-Performing, Expanded Time Middle Schools vs.
Traditional Middle Schools

20 —
IR High-Performing,
x Expanded-Time
%’ 15 - Middle Schoots
@ B Traditional Middle
Q.
w 10— 9.0 Schools?
5 - 7.3
& 62
T 4 A
5 L . 7 40 s a0 i
s | S
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iv. Data-Driven Instruction/Inquiry (DDI). Describe the school’s functional cycle of Data-
Driven Instruction/Inquiry (DDI). Present the schedule for administering common interim
assessments in ELA and Math. Describe procedures, and schedule of space and time (e.g.,
through common planning time, teacher-administrator one-on-one meetings, group
professional development, etc.) provided to the teachers for the examination of interim
assessment data and test-in-hand analysis. Describe the types of supports and resources that
will be provided to teachers, as the result of analysis. (See hitp://fengageny.ore/data-driven-
instruction for more information on DDI).

A core component of the SCSD Strategic Plan, and of Frazer’s Turnaround Plan, is that of
creating shared accountability for learning through the tracking and reporting of student learning
and progress. This expectation necessitates the implementation of data-driven instruction at all
schools. In Syracuse City Schools, including Frazer K-8, this data-driven system is based upon a
purposeful and strategic use of performance data from a “nested” system of standards-driven
classroom, school, district, and state level assessments.



In math and ELA, an additional intervention block has been included in the master schedule for
students needing additional time and/or focus in order meet grade level expectations. Ramp Up
to Algebra is a yearlong course for 8" grade students who are not yet algebra ready.

Frazer K-8 School, along with other schools in the district’s Innovation Zone, will be partnering
with the Achievement Network (ANet) to build additional internal capacity for data-driven
instruction. With mastery of the New York State learning standards (including the Common
Core) as the basis for the assessment system, teachers and other instructional staff use formative,
interim, and summative assessment results to make instructional and programmatic decisions.

I

SCSD Assessment System

for

Data-driven Instruction

State assessment results are used to inform programmatic decisions about intervention
plans/schedules, curriculum revisions, instructional program revisions, grade/course placement,
ete. New district curriculum assessments include curriculum-based unit assessments, ongoing
progress monitoring checks, and other campus-determined interim assessments. Teachers and
principals will be provided with and use formative and summative assessment results in data
meetings, professional development sessions, collaborative planning meetings, etc.

A focus for improvement in the area of data-driven instruction includes: 1) development of a
more focused teaching plan in response to performance results; 2) implementation of a closer
supervision process for enactment of data-driven instructional decision; and 3) re-assessment of
students after re-teaching and intervention. The partnership with ANet will facilitate these
improvement initiatives.

v. Student Support. 1. Describe the school-wide framework for providing academic, social-
emotional, and student support to the whole school population. 2. List the major systems for
the identification of students at-risk for academic failure, disengagement/drop-out, and
health issues and then present the key interventions chosen to support them. 3. Describe the
school’s operational structures and how they function to ensure that these systems of support
operate in a timely and effective manner. Student support programs described here should be
aligned with Part 100.2 Regulations on implementing Academic Intervention Services.

Frazer PreK-8 School takes a holistic, comprehensive approach toward academic, social-
emotional and student supports. In the current environment of limited resources and increasing
student exposure to risk, it is critical for our school to make efficient use of our own resources



while garnering the community support needed to effectively facilitate student performance. Like
other schools throughout the iZone, Frazer relies on the Positive Behavioral Interventions and
Supports (PBIS) framework. PBIS’ multi-tiered system of support provides for a school-wide
approach to support the entire school community as well as universal interventions that are both
preventive and proactive. Recognizing and supporting positive behaviors impacts up to 80% of
the student population in a school-wide, systemic manner. The PBIS framework allows time and
resources for those students who need targeted group interventions and intensive support beyond
the universal strategies.

This approach is supported by a student monitoring system facilitated through the Promise Zone
Student Support Team. The student monitoring system collects data in the areas of academic,
health/wellness and social/emotional development, leading to designations of “on-track to
thrive”, “on-track”, or “off-track” in each domain reflecting student attendance, ELA and math
scores, report cards, student suspensions and behavior referral data. The student monitoring
system is embedded in the Student Success Plan module of eSchool, the SCSD’s student
information system. It allows for the ongoing coordination of efforts among the school and
district support staff, Say Yes to Education partners, and community-based organizations in
order to match students with the supports, services and enrichment opportunities needed to

address identified barriers to success.

The key goals include: Academic Success — Teachers and staff regularly review student academic
data in order to identify students at-risk of failing; Social Emotional Success - Clear behavioral
expectations are set for all students and students receive recognition when they meet
expectations; Team Work - School, family and community partner together to identify children
who may struggle in school with behavioral challenges, and identify appropriate supports; and
Lffective Interventions — Plans are designed based on the strengths and needs of the youth and
family. The plan is monitored regularly to ensure that it is working and to make adjustments
when necessary.

The key interventions, aligned to CR Part 100.2, include enrollment in our afterschool program,
tutoring or other appropriate academic intervention services, test score improvement assistance,
check and connect strategies, assignment of a mentor, Aggression Replacement Therapy (ART),
home visits, social skills groups, anger management groups, earned lunch or special activity with
the principal (or other adult in the school), 1:1 counseling with the school counselor, social
worker or psychologist, parent meetings, team meetings, daily or weekly progress reports and a
mental health clinician referral. Students experiencing extreme physical or emotional health
challenges may apply to District Health Services for a Homebound Tutor when school
attendance is adversely impacted due to a health condition.

The student support team consists of an administrator, teachers, social worker, counselor or
psychologist and a school support specialist (funded through our partnership with Say Yes to
Education). The team meets weekly to: review and prioritize at-risk indicators identified by the
student monitoring system; identify appropriate school and community-based interventions and
supports for the student(s); and collaborate with social workers, counselors and other
stakeholders tracking the effectiveness of interventions utilizing the Student Success Plan.



vi. School Climate and Discipline. Describe the strategies the model will employ to develop and
sustain a safe and orderly school climate. Explain the school’s approach to student behavior
management and discipline for both the general student population and those students with

special needs.

The leadership of Frazer Pre-K - 8 is committed to providing a safe, orderly, and productive
learning environment for all students. Student behavior is based on respect and consideration for
the rights of others. Students are expected to conduct themselves at all times in a manner that
will contribute to the best interest of the school. Students are expected to:

e Participate fully in the learning process — students should report to school and class on time,
attend all regularly scheduled classes, remain in class until excused or dismissed, pay
attention to instruction, complete assignments to the best of their ability, and ask for help
when needed.

¢ Avoid behavior that impedes their own or other students’ educational achievement — students
should know and avoid the behaviors prohibited by the student code of conduct, take care of
their books and other instructional materials, and cooperate with adults and peers.

e Show respect for the knowledge and authority of teachers, administrators, and other school
personnel — students must obey directions, use acceptable and courteous language, avoid
being rude or disrespectful, and follow school rules and procedures.

e Recognize and respect the rights of others — all students should show concern for and
encouragement of the educational achievements and efforts of others.

We believe that the responsibility for discipline within the classroom lies with the teacher.
Faculty members should strive to assist students to attain the goals of self-discipline during the
school year. By setting definite, well-defined limitations for acceptable behavior and being
consistently firm, yet caring, we are confident that our students can conduct themselves
appropriately. Enforcing school and class rules with fairness positively influences the
atmosphere and management or control of each classroom.

We will utilize a progressive discipline process whenever discipline is to be imposed including
bus misbehavior. Teachers and students will receive training regarding the progressive
discipline, which will provide students the opportunity to change their behavior and avoid
receiving further consequences for disciplinary infractions. However, the degree of the discipline
to be imposed for any violation, including the first time a student commits a disciplinary
infraction, will be in proportion to the severity of the violation. When considering the discipline
to be imposed, administrators will take into account any and all relevant factors to assure that the
appropriate degree of discipline is imposed.

Because student behavior and classroom management ranks high among the school’s reform
priorities, we will use SIG funds to hire a full-time Turnaround Coach, whose primary role will
be to: work with teachers to support best practices in classroom management and student
engagement; provide analysis of school-wide trends in support of school turnaround priorities;
and establish clear expectations for behavior and fostering a positive climate for learning. The
Turnaround Coach will provide extensive professional development to staff regarding building
positive relationships and managing classrooms as “warm demanders,” or “no-nonsense



nurturers.” Some of the topics will include: Managing Your Classroom With Heart, Building a
Positive Classroom Culture, and Developing Routines, Rituals and Procedures.

We also recognize the important role that students play in building and contributing to positive
school climate. Students will engage in learning sessions throughout the year that address topics
to include: bullying, teamwork and building relationships. The students will also participate in
quarterly academic and behavioral expectation assemblies that will be led by school
administrators.

vii. Parent and Community Engagement. Describe the formal mechanisms and informal
strategies for how the school will encourage parent/family involvement and communication
to support student learning, and how it will gauge parent and community satisfaction.
Programs and initiatives described should be aligned with the Title I requirements for
parental involvement, as well as Part 100.11 regulations outlining requirements for shared
decision-making in school-based planning; accessible at
http://www.p12.nysed.gov/part100/pages/1001 1. html.

The Syracuse City School District Parent Involvement Policy has been developed with parents of
students in the District, and has been established and is enforced in accordance with Title 1
requirements. Before the outset of each school year, the District’s School Calendar and District
Handbook is distributed to every family with a child who attends school within the District. The
calendar/handbook displays the District’s Parent Involvement Policy in its entirety.

Great Expectations.: Syracuse City School District Strategic Plan 2012-2017, calls for the
District to “improve communications with families and community members.” Under this
initiative, the District is developing and implementing an external communications strategy;
providing assistance to school-based staff to strengthen communication with parents and
community members; and evaluating and assessing how schools are communicating with and
engaging parents and the community.

The District has an active Parent Partnership Network (PPN), staffed by three parent liaisons and
a parent advocate. The mission of the PPN is to assist parents, the community and District staff
in working collaboratively in the learning process. This is accomplished by providing
information to parents and staff members concerning effective communication, home literacy
activities and referrals. All schools are supported by PPN to consistently offer opportunities for
parents to be partners in their children’s education.

Annually, each Title I school receives a Title I parent involvement allocation and devises a
Parent Involvement Plan (PIP). The purpose of the PIP is to help guide each school in utilizing
their allocation to encourage parent involvement. Each PIP is based on the required Title I
regulations, while remaining consistent with the District’s Parent Involvement Policy. The
District’s Shared Decision-Making and School Based Planning Regulation ensures the
involvement of parents on School Leadership Teams. One parent on the School Leadership
Team (SLT) is designated the Title I representative who acts as a liaison between parents and the
SLT on decisions surrounding the application of expenditures.

Family and community communication at Frazer PreK-8 School will include the active
participation of parent volunteers in student supports and services, parent-teacher organization



(PTO), and family events and activities. Further, the OSTI Community Outreach Coordinator is
dedicated to supporting iZone schools in strengthening parent involvement including special
event planning; and public relations development through community education, involvement
and support.

L. Training, Support, and Professional Development

i.  Describe the process by which the school leadership/staff were involved in the development
of this plan.

School leaders were informed of Frazer Pre-K - 8 School’s priority status in July 2012. With
access to NYSED guidance on ESEA waiver requirements, they began to formulate their plans
for school redesign.

In December 2012, the Superintendent, the Chief Academic Officer, the Director of School
Reform and the Executive Director of Turnaround met with the identified Priority Schools’
principals to review the four intervention/redesign models, and discuss the SIG grant application
requirements and guidance. Individual follow-up meetings were then scheduled with each of the
seven Priority Schools identified for participation in the SIG grant. Attendees at the follow-up
meetings at Frazer included the school’s principal and members of the School Leadership Team,
the Chief Academic Officer, the Executive Director of Turnaround, and the president of the
Syracuse Teachers Association. Aspects of each of the four redesign models were reviewed and
any input, questions or concerns were raised and discussed. Model selection included a thorough
review of trend data, teacher effectiveness data and ratings, and consideration of the impact of
the model on the school community. Once a redesign model was selected based on the needs and
strengths of the school, the principal met extensively with the SLT to develop and refine Frazer’s
Turnaround Plan. Staff from the offices of Teaching and Learning, the office of Turnaround and
Innovation and the Department of Special Programs met extensively with school leadership to
assist them in crafting this SIG grant application.

ii. Pre-Implementation Period. Identify in chart form, the planned training, support, and
professional development events scheduled during the pre-implementation period (April 1,
2013, to August 31, 2013). For each planned event, identify the specific agent/organization
responsible for delivery, the desired measurable outcomes, and the method by which
outcomes will be analyzed and reported. Provide a rationale for each planned event and why
it will be essential in leading-up to the start of the school year.

Please see the attached chart for Frazer PreK-8 School which includes the planned training,
support and professional development events scheduled during the Pre-Implementation period.
Included in the last column of the chart is the rationale for each planned event and why it is
essential in leading-up to the start of the school year.

iii. Implementation Period. Identify in chart form, the planned training, support, and
professional development events scheduled during the year one implementation period
(September 1, 2013, to August 31, 2014). For each planned event, identify the specific
agent/organization responsible for delivery, the desired measurable outcomes, and the




method by which outcomes will be analyzed and reported. Provide in the project narrative, a

rationale for each planned event and why it will be critical to the successful implementation
of the SIG plan.

Please see the attached chart for Frazer PreK-8 School which includes the planned training,
support and professional development events scheduled during the Year One implementation
period. Included in the last column of the chart is the rationale for each planned event, and why it
will be critical to the successful implementation of the SIG plan.

iv. Describe the schedule and plan for regularly evaluating the effects of training, support, and
professional development, including any subsequent modifications to the plan as the result of
evaluation, tying in any modification processes that may be the result of professional teacher
observations and/or the results of common student interim assessment data.

The Executive Director of Turnaround is the point person for the oversight of the iZone schools.
Administrative monitoring visits will be regularly conducted at Frazer PreK-8 School starting in
September to assess the effects of the training, support, and professional development provided
to the school. The Literacy and Math Instructional Coaches and the Turnaround Coach will
provide job-embedded professional development. The coaches will observe each teacher,
providing them with ongoing coaching, feedback and support to strengthen their instructional
practice and to improve their classroom management and student engagement skills. In addition,
classroom observations will be conducted by the principal, assistant principal and/or peer
observers. In early December 2013, after every teacher has been observed at least once, the
professional development and coaching schedule will be modified as needed to provide targeted
support in identified areas. The principal, assistant principal, peer observers and coaches will
meet for weekly data meetings to review and analyze student instructional and support data, as
well as teacher observations and student interim benchmark data. Based on the classroom
observations and data analysis, each teacher will be provided with the necessary support to
strengthen any areas that have been identified as needing improvement. Additional job-
embedded coaching will be provided and/or teachers will have the opportunity to work with a
mentor. Our external partners identified in Section II F.i will be utilized. Teachers will be given
common planning time to discuss best practices and share ideas. We are committed to supporting
our teachers so they have the training and resources available to them to provide the best possible
instruction for our students.

IT J. Communication and Stakeholder Involvement/Engagement

i.  Describe in detail, the methods, times, and places that will be used for regularly and
systematically updating parents, families, the community and other stakeholders on the
implementation of the SIG plan.

The Syracuse City School District understands the importance of working with the community it
serves in moving forward with dramatic turnaround of its historically underperforming schools.
Furthermore, SCSD firmly believes that the school cannot live apart from the community, and is
committed to providing timely communication to all stakeholders regarding the SIG plan
implementation.



With this being said, Frazer School will utilize a Community Outreach Coordinator who will be
responsible across all iZone schools for: overseeing all aspects of volunteer participation, special
event planning, organization and promotion; public relations development through community
education, and involvement and support. Most importantly, Frazer School will utilize the
Outreach Coordinator to provide public presentations to the Frazer School community, district
office and support groups and present to potential partners of Frazer School.

Frazer School will inform all stakeholders to (including parents, families, the community and
business partners) on the status of its SIG plan implementation. Regular updates will be provided
over the three-year award period and will encompass a variety of ways for providing such
updates to include; parent meetings (PTSO), school newsletters (Frazer Eagle News), School
Messenger automated calling system, community and business partner meetings, mailings,
postings throughout the building and utilization of the school website. Other informal meetings
may also be held in conjunction with PTSO meetings or on special event nights whereby parents
have been invited to the school. PTSO meetings will be held in the school cafeteria/media center
and scheduled monthly as well as during planned parent/community engagement activities.

Frazer will post documents and updates quarterly regarding SIG plan implementation on the
school’s website during the school year to keep the stakeholder groups abreast of the status of
SIG plan implementation. Lastly, the school will also send home written communication to
parents, providing information regarding the status of SIG plan implementation via the school’s
monthly newsletter and using School Messenger more frequently when updates occur.
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II K. Project Plan and Timeline

iii. Identify and describe the goals and key strategies for vear-one implementation period
(September 1, 2013, to August 31, 2014).

The academic and leading indicators for the year-one implementation period are included in

Attachment B, School-level Baseline Data and Target-Setting Chart. To achieve the overarching

goal of becoming a “School in Good Standing” before the end of the three-year project period,

Frazer PreK-8 School has set the following target goals for the year-one implementation period:

» Implement all aspects of the proposed redesign plan with fidelity;

* Recruit and place confident and capable school leaders and a Turnaround School Team that is
oriented to and equipped for continuous improvement and student success;

* Establish a sustainable process for school operational and student performance analysis;

* Build a school culture and environment that is based on high expectations, respect, and co-
accountability for performance;

* Increase the rate at which students are taught by “effective” and “highly effective” teachers;

* Foster an informed and engaged school community in which families and neighborhood
partners express positive perceptions of the school's redesign efforts; and

* Realize dramatic improvements in leading and academic indicators.

Frazer will utilize the following key strategies to realize interim targets and achieve success in

year one:

* providing intensive and expanded coaching and continuous professional development on
effective turnaround strategies for school leadership;

* evaluating leaders and teachers and holding them accountable for results;

* implementing a rigorous screening and hiring process to ensure staff quality;

* extending instructional learning time for all students;

* implementing a sustainable data analysis and review process that will enable school teams to
assess student performance;

* establishing positive and proactive lines of communication with families and community
partners;

* providing systemic, job-embedded instructional support to faculty in core content areas, DDI,
PBIS, classroom climate, student engagement, and CCSS-aligned curriculum;

* monitoring and tracking leading indicators early and often; and

* making rapid and dramatic adjustments when leading indicators signal that school turnaround
1s not on track.

iv. Identify the “early wins” that will serve as early indicators of a successful SIG plan
implementation and foster increased buy-in and support for the plan.

As we begin the implementation of the proposed whole-school redesign plan, we will look for a
number of “early wins” that will serve as initial indicators of successful SIG plan
implementation. For example, we expect to see the school principal take specific turnaround
actions, including focusing on a limited set of high-priority, short-term goals. S/he will signal the



magnitude and urgency of the need for dramatic change, and will discard failed rules and
routines while deploying new tactics for early and dramatic success.

We will also look for significant change in existing school staff. We expect to see the release or
redeployment of staff not fully committed to the turnaround plan, and the hiring or placement of
new staff to the school who can help to organize and drive change. We will look for evidence of
growing stakeholder support for turnaround initiatives, school and community investment in
what works, and a willingness to let go of failed tactics and initiatives. The principal and
leadership team will candidly and honestly report on early results and share them in open-air
sessions.

v.  Identify the leading indicators of success that will be examined on no less than a quarterly
basis. Describe how these data indicators will be collected, how and who will analyze them,
and how and to whom they will be reported.

The success of the proposed whole-school redesign plan will depend largely on the speed with
which we can quickly redirect major change if necessary. We recognize that leading indicators
can provide early evidence about whether the school is on track — and if not, how to intervene
to increase the odds of success.

The leading indicators will be examined on a monthly, quarterly and annual basis. A data analyst
in the Department of Shared Accountability will be dedicated to the priority schools and will be
responsible for gathering this data. Data will be gathered from a variety of sources, such as
eSchool, PeopleSoft, Datacation, and Teachscape. Data will be reviewed by the Chief of Shared
Accountability and the Chief Academic Officer before it is shared with the Executive Director of
Turnaround and the school principal. The principal will report this information to the Turnaround
School Teams once a month during the weekly team meetings. In addition, the Executive
Director of Tumaround will report this information to the Superintendent of Schools on a
monthly basis.

On a monthly basis, the following leading indicators will be examined: short-cycle assessments;
student attendance and truancy; health and social/emotional development; and student
suspensions and behavior referral data. The Turnaround School Teams will quickly utilize this
information to address issues identified in the data and will regularly monitor progress.

Quarterly, the following indicators will be examined: ratings on the degree to which leaders
engage in action; teacher turnover rates; teacher attendance; student turnover rates; report cards;
violent/disruptive incidents that may lead to a suspension; school demand; student, teacher, and
parent satisfaction; benchmark tests; and building-based indicators that are aligned to turnaround
goals and are developed by the school Turnaround Team during the pre-implementation planning
phase. The Executive Director of Turnaround will attend a quarterly meeting with the School
Turnaround Team to discuss this information and assist in the development of any modifications
should they be warranted to keep the school’s turnaround efforts on target.



The Superintendent of Schools, the Chief Academic Officer, the Chief of Shared Accountability
and the Executive Director of Turnaround will review the following data annually: school
leaders’effectiveness; existence of a plan including turnaround success actions; level of clarity
and detail in goals, steps, and timing for all staff; ratings and timeliness of actions to implement
steps in the plan; existence of systems to regularly collect, analyze, and use data; distribution of
teacher quality; percentage of students taught by highly effective teachers; number of
instructional minutes; implementation of instructional practices; participation in professional
development; participation on state assessments; and state test results. This information will then
be reported to the school principal, who will then share it with the School Turnaround Teams.

vi. ldentify the goals and key strategies for year-two and year-three of implementation.

In year two, Frazer PreK-8 School will focus on achieving the following goals:

» Modify the redesign plan as necessary in response to leading indicators

+ Maintain and enhance support for and commitment to the redesign plan

+ Ensure that the principal and Turnaround School Team are working effectively to achieve
turnaround results

+ Ensure that 4/l students are taught by “effective” and “highly effective” teachers

* Realize dramatic improvements in leading and academic indicators

Frazer Iwill utilize the following key strategies to realize interim targets and achieve success in

years two and three:

* evaluating leaders and teachers and holding them accountable for results;

* monitoring and adjusting the instructional schedule to ensure maximized results;

+ monitoring operations and responding effectively to deficiencies;

* reexamining assumptions and making rapid and dramatic adjustments if leading indicators
signal that school turnaround is not on track;

« significantly enhancing and expanding efforts that have a positive impact on leading indicators;

» providing continued and intensified job-embedded professional development and support in
targeted areas; and

+ adjusting the monitoring and tracking of leading indicators according to results.

By the end of year three Frazer will have achieved the overarching goal of becoming a “School
in Good Standing.”
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School District

Whereas:

Whereas:

Whereas:

Whereas:

Resolved:

Dated:

Syracuse City

SYRACUSE CITY SCHOOL DISTRICT
BOARD OF EDUCATION
SYRACUSE, NEW YORK

RESOLUTION

Authorization to Enter into Memoranda of Understanding

the following seven schools, Bellevue, Danforth, Frazer, Porter,
Seymour, Van Duyn, and Westside Academy at Blodgett, have been
named as priority schools by the New York State Education
Department; and,

the Syracuse City School District must implement whole school
redesign with fidelity in these seven priority schools in the 2013-2014
school year; and,

the Board of Education recognizes that in order for the whole school
redesign plans to be successful, these seven priority schools must be
granted the appropriate autonomy, operating flexibility, resources and
supports to reduce barriers and overly burdensome compliance
requirements; and,

said autonomy, flexibility, resources and supports shall be reflected in
memoranda of understanding with the applicable collective bargaining
units; now, therefore, be it

That the Board of Education authorizes Superintendent Contreras to
negotiate and enter into said memoranda of understanding.

January 23, 2013



I hereby certify that the attached is a true copy of Resolution Authorization to Enter Into
Memoranda of Understanding adopted by the Board of Education of the Syracuse City
School District of the City of Syracuse, New York, at a Special Meeting on January 23,
2013 on a vote of 5 Yes, 0 No.

M/W January 24, 2013

Eileen Steinhardt Date of Certification
District Clerk
Board of Education, Syracuse City School District




1.

2.

MEMORANDUM OF UNDERSTANDING
BETWEEN
SYRACUSE CITY SCHOOL DISTRICT AND
SYRACUSE TEACHERS ASSOCIATION

INNOVATION ZONE SCHOOLS AGREEMENT
January 24, 2013

Introduction: The Syracuse City School District (SCSD) and the Syracuse Teachers Association (STA) are
sponsoring the establishment of an Innovation Zone (iZone) within SCSD. The purpose of establishing the iZone
is to provide models of educational excellence that will help to foster widespread educational reform throughout
the SCSD. The parties hope to improve dramatically the educational learning environment and thereby improve
student performance.

All iZone schools have been identified as “Priority” schools by the New York State Education Department
(NYSED) and will be required by NYSED to begin implementation of a “Whole School Reform Model” in school
year 2013-14. SCSD is required to commit each school to one of the following options:

The federal “Turnaround” model

The federal “Restart” model

The federal “Closure” model

The federal “Transformation” model (option limited to a maximum of two of the seven schools)

A three-year plan that provides for the redesign of a school by implementation of the turnaround
principles as listed below

SCSD and STA have collaborated in good faith to craft this MOU in accordance with the seven turnaround
principles articulated by NYSED:
* Providing strong leadership by:
o Reviewing the performance of the current principal;
o Either replacing the principal if such a change is necessary, or demonstrating to the
Commissioner that the current principal has the ability to lead the turnaround effort;
o Providing operational flexibility in the areas of scheduling, staff, curricula, and budget.
¢ Ensuring that teachers are able to improve instruction by:
o Reviewing the quality of all staff and retaining only those who have the ability to be successful in
the turnaround effort;
o Preventing ineffective teachers from transferring to these schools;
o Providing job-embedded, ongoing professional development informed by the teacher evaluation
and support systems and tied to teacher and student needs.
Redesigning the school day, week, or year to include additional time for student learning.
Strengthening the school’s instructional program based on student needs and ensuring that the
instructional program is research-based, rigorous, and aligned with the Common Core.
¢ Using data to inform instruction and for continual improvement, including the provision of time for
collaboration on the use of data.
e Establishing a school environment that improves school safety and discipline, and addressing other non-
academic factors that have an impact on student achievement.
¢ Providing ongoing mechanisms for family and community engagement.

Scope: There will be established 7 (seven) Innovation Schools as part of the iZone School Agreement: Bellevue,
Frazer, Porter, Seymour, Danforth, Van Duyn, and Westside Academy at Blodgett.

Planning and transitional implementation will commence upon signing of this agreement (MOU), with full
implementation to take place during school year 2013-14. This timeline will allow iZone school leaders and staff
to meet the needs of students, as well as to fulfill the requirements of NYSED’s Whole School Reform Model.



3. Status of SCSD Employees Who Work in iZone Schools: All STA bargaining unit members who elect to

work in iZone schools shall maintain their full status as members of the STA bargaining unit and as employees of
SCSD.

a. These employees shall receive, at a minimum, the salary and all health and welfare benefits set forth in
the negotiated Collective Bargaining Agreement (“CBA™) between SCSD and STA.

b.  These employees shall continue to be subject to the rights, protections, obligations and duties applicable
to certified employees under the New York State Code, including but not limited to, the membership in
the State Teachers Retirement System. These employees shall continue to accrue seniority in the system.

¢. These employees shall continue to attain and maintain “status and classification” as set forth in the New
York State Education Law (e.g., probationary, tenured, long-term substitute, etc.)

4. District-Wide Transfer List: Due to the urgent nature of the challenge facing the District and in a good faith
effort to allow an adequate amount of time to staff the iZone schools with personnel that meet the needs of each
school, the parties agree to modify Article 10,G-H, of the CBA for the 2012-13 school year only.

5. Opt-Out Process

a.  Any current teachers at iZone schools must inform the district by March 15, 2013 if they are opting out of
continuing to teach at the school under the terms of this Agreement. Those teachers electing to opt out of
the school will be placed on the District’s transfer list. The deadline for submitting a transfer request will
be extended to accommodate this process.

b. If they opt out, teachers will be transferred to another school in the District for school year 2013-14 (using
the current transfer process).

¢. Teachers opting out of an iZone school cannot be re-hired by their current school; if applying to another
iZone school they will need to complete that school’s hiring process used for teachers from other district
schools.

d.  For any teachers considering opt-out from any of these seven schools, who were eligible for retirement
under the 2012-13 retirement incentive but did not previously file, the District retirement incentive
program will be extended.

6. Opt-In Process

a. Teachers from current non-iZone schools may notify the district, via placement on the district transfer list,
that they would like to be considered for a position in an iZone school. The deadline for submitting a
transfer request will be extended to accommodate this process.

b. Currently staffed teachers who wish to remain in iZone schools implementing the Transformation model
must complete the iZone Election to Work Agreement (EWA, per section 8 below). Teachers who wish
to remain in schools implementing the Turnaround model must submit their intent to re-apply for their
position by March 15, 2013, then participate in the process outlined in Section 7 below.

7. Process for Deciding Which Staff are Eligible to Remain in iZone Schools implementing the Turnaround

model
Part I: Data Review
a. Principals or Executive Directors (if the principal has not yet been hired for the school) will review the
following data for current Turnaround school teachers:
»  Multiple principal observations of teachers (completed during school years 2011-12 and/or 2012-
13)
e Portfolio of materials, including lesson plans and student work samples
For 3-8 grade ELA and Math teachers only: Prior year state test data (use 2011-2012 test data for
2012-2013 determinations)
b. Rubrics will be created—aligned to the district’s teaching and learning and Danielson frameworks—that
set a minimum threshold for teachers who are eligible to remain in Turnaround schools.
¢. For the 2013-14 school year, no teacher with an ‘ineffective’ rating based upon his/her 2011-12 APPR
composite HEDI rating (Persistently Lowest Performing Schools, only) may be considered for placement
in an iZone school.



d. For all subsequent years of this agreement, no teacher with an ‘ineffective’ rating, based upon the most
recently assigned APPR composite HEDI rating, may be considered for placement in an iZone school.

Part II: Interview
Principal, Executive Director, and a STA officer will select the first five teachers hired for each school;
they will strive for consensus, but the principal makes the final decision, in keeping with the principle of
mutual consent. Those first five teachers, if they so choose and on a voluntary basis, will participate in
interviews as members of the hiring team for the remainder of the selection process to hire initial staff for
the school.

Staffing: After the initial opt-out transfer process described in Section 5, all remaining and future open positions
at each iZone school shall be staffed by a process of mutual consent whereby the principal and candidate mutually
agree to the job placement.

Assignment of each staff member at iZone schools is on a year-to-year basis (there is no job security at the site,
but staff retain seniority and transfer rights within SCSD). The staffing plan is based on student needs and staff
must be hired and retained to support the vision and mission of the school.

a. Inthe 2013-14 school year and for the remainder of the term of this MOU, all staff must commit to the
obligations of the iZone Election to Work Agreement (EWA), including approved Addenda to the EWA
drafted by any individual iZone school’s Turnaround School Team (see Section 10.c., below)

b. Staff at an iZone school who do not follow the EWA can be required to transfer. Staff who elect to
transfer because they do not want to be part of the Innovation School, or those who are asked to transfer
when a position is converted or eliminated to support the school’s vision and mission, retain the same
transfer rights as any other staff in SCSD. Should the principal determine that a staff member does not
fulfill the obligations of the EWA, the principal may recommend an administrative transfer to the
Executive Director (ED) of Turnaround. Staff may appeal the principal’s decision to the iZone Advisory
Council (see Section 11, below). However, the decision of the Superintendent shall be final.

c.  When leadership vacancies arise in iZone schools, the Turnaround School Teams will play a role in
interviewing Innovation School principals and will make recommendations to the ED of Turnaround, who
makes the final recommendation to the Superintendent. The Superintendent is responsible for hiring
principals. By majority vote, the iZone Advisory Council may appeal the principal selections
recommended by the ED of Turnaround; the final authority is with the Superintendent. All principals will
be evaluated by SCSD.

Working Conditions In All Innovation Zone Schools: iZone schools shall continue to follow municipal, state
and federal laws and regulations, however they shall be exempt from certain Board Rules and District policies not
directly tied to state and federal laws and regulations, and shall likewise be exempt from the provisions of the
CBA except as is specified below. Innovation Schools shall strive for a model of collaboration and shared
decision-making at the school site, embodying freedoms from locally imposed constraints.

Any STA bargaining unit employee who is displaced from an iZone school and/or is released from an iZone
school (e.g. due to a programmatic change at the school site) during the term of this Agreement shall be
transferred to a vacancy for which the employee is qualified at another school in SCSD.

a. As expressly set forth below, certain provisions of the SCSD-STA Collective Bargaining Agreement shall
remain in full force and effect at all times during this MOU. In addition to those referred to in Section 3a.
above, the following provisions of the CBA, however, cannot be waived or in any way modified, and
shall continue to apply with full force to unit members who work in iZone schools:

o Definitions (Article 1, a, c-r, and t)

Recognition (Article 2)

Salary Schedule (Article 3)

Salary Administration (Article 4)

Lunch and Playground Program (Article 5 d)

Rights and Responsibilities (Article 6, c, f-h)

Induction Programs (Article 8 a, b)

Employment (Article 9,e)- CAVEAT: while assigned to iZone Schools, all regular and long-

term substitutes are subject to the Articles and Sections set forth in this MOU.

e Assignments and Transfers (Article 10,a,d, e, f, g, L, j)



Vacancies (Article 11)
Leaves (Articles 15, 16)
Fringe Benefits (Article 18)
Building Facilities (Article 20)
Association and Board Rights (Article 22, f-i, k-1)
Teacher-Administrator Liaison (Article 23)
Use of School Facilities (Article 24)
Dues Deduction (Article 25)
Miscellaneous (Article 27)

¢ Duration (Article 28)
The foregoing Articles or sections of Articles shall continue to be subject to the Grievance provisions of
the Unit 1 CBA. All other matters shall not be subject to the contractual Grievance provisions and,
instead, are subject to review, etc. exclusively through the Internal Appeals Process set forth below.
The provisions of this Innovation Zone Schools Agreement are not intended to narrow or expand the
rights of SCSD or of STA to be less or greater than that provided by law, except as specifically set forth
in this MOU. If there is a conflict between a specific provision of this MOU and legal requirements, all
other non-conflicting sections of this MOU shall remain in full force and effect.

¢« & & ¢ & @ ¢ e

10. Working Conditions In Each Innovation Zone School:

a.

The matters set forth below shall be reduced to writing in an Election to Work Agreement (EWA) that
shall be provided to each Innovation Zone school teacher at the inception of his/her employment at the
iZone school and no later than April 15 annually thereafter. All employees are required to sign such
document as a condition of working or continuing to work at the iZone School. In the 2014-15 school
year and annually for the remainder of the terms of this Agreement, the EWA shall include the following
information:

i. The length of the instructional day, school day, and workday.

ii. The length of the instructional year and work year and school calendars.

iii. The amount of time an employee is required to render service, including but not limited to
participation in professional development activities, beyond the instructional/school/work year or
day set forth in this Agreement.

iv. Any additional required duty time, such as during summers, school breaks, etc.

v. Elementary planning in the amount of 200 minutes of planning time every (5) days.

vi. Secondary planning in the amount of 240 minutes of planning time every (5) days.

In the 2013-14 school year, all employees of Innovation Zone schools will be expected to sign and adhere
to the provisions of the “EWA for Cohort 1 Innovation Schools,” attached as Appendix A to this
document. The EWA will confirm to all signatories that, during the 2013-14 school year, iZone teachers
will receive a stipend of $6000 in compensation for the following additional work hours: one hour daily
of instructional time with students, and the equivalent of one half-hour daily for common planning time
and/or other components of the school’s professional learning community.

For the 2014-15 school year and annually for the remainder of the terms of this Agreement, a
differentiated Addendum to the Innovation Zone EWA may be drafted at each school site by the
principals and Turnaround School Teams and will be subject to approval by the Innovation Zone
Advisory Council.

The EWA will confirm to all signatories that, during the 2013-14 school year, iZone teachers will be
expected to attend and actively engage in fourteen six-hour days of professional development (plus one
hour for lunch), ten days of which is anticipated to be delivered prior to the opening day of school in
September 2013. Summer professional development will be paid at the hourly rate for summer training,
and professional development during the school year will be paid at the hourly rate for the school year.
Notwithstanding the provisions of this section, iZone schools shall, at a minimum, provide at least 180
student instructional days.

Employees in iZone schools will be required to work the full workday/work year (or the proportionate
amount required by their less than full-time assignment) and to perform and render service as prescribed
by the terms of the approved Innovation Zone school plan as set forth in the EWA.

Any additional time required of teachers in iZone schools, beyond the minimum 180 instructional days
for other District schools, shall be compensated at a rate to be negotiated between the parties.

The Turnaround School Team at each iZone school will consist of no more than thirteen members, with
one teacher appointed by the principal, five teachers elected by their colleague teachers, one teaching



assistant elected by his/her colleague TAs, the school’s Say Yes school support specialist, one

representative of the local community, as well as the school’s principal and a vice-principal. The

remaining two members must be parents or family members of current students at the iZone school, one

to be chosen by the principal and one to be chosen by sitting members of the Turnaround School Team.

The principal holds the tie-breaking vote.

o Tumaround School Team members (with the exception of the principal and vice-principal) cannot

serve more than two consecutive years. A Turnaround School Team member (with the exception
of the principal) may be dismissed from service by a three-quarters majority vote of the TST.

11. Qversight of Innovation Zone: The Innovation Zone shall be overseen by the Innovation Zone Advisory
Council. The iZone Advisory Council shall be comprised of District and STA staff, as well as external
stakeholders with a vested interest and commitment to dramatically improving student achievement in the
district’s lowest performing schools, as follows: the Superintendent and two chief-level officers of SCSD; four
representatives of STA, including the President; one representative from SAAS; two parents or family members
of current students in iZone schools; and three community representatives, one to be selected by the
Superintendent, one to be selected by the President of STA, and one to be agreed upon jointly by both.

Responsibilities of the iZone Advisory Council include: deciding appeals of iZone principals’ recommendations to
remove staff as put forth in section 8.b., review of EWAs and school-level addenda as put forth in section 10.c, and
conducting regular meetings with the Executive Director of Turnaround and/or the Chief Transformation Officer of
SCSD to review progress of iZone schools relative to performance goals. In school year 2013-14, the iZone Advisory
Council will convene initially during the month of July, then once again during each month of September, October,
November, and December, then again during the months of February, April, and June.

12. Support to the Innovation Zone: Innovation Zone schools will be directly supported by the SCSD Office of
School Transformation and Innovation (OSTI). The OSTI will work in collaboration with iZone school
leadership and Turnaround School Teams to set the school vision, create the annual school-specific Addenda to
the iZone Election to Work Agreement, coordinate the Internal Appeals Process, draft aligned school
reform/improvement goals and plans, and monitor performance and progress.

13. Internal Appeals Process: Issues related to salary, benefits, and those Articles listed in Section 9.a of this MOU,
are to be resolved through the procedures outlined in Article 26 of the CBA: Grievance Procedure.

All other issues should be addressed at the Innovation Zone school sites in a good faith effort to resolve the concern to
the mutual satisfaction of all parties. If a dispute related to working conditions cannot be resolved after a reasonable
amount of effort, then the iZone Internal Appeals Process (IAP) should be followed. Every iZone school employee
will receive a written copy of the IAP, and the IAP shall be posted on the iZone School’s website. A “day” for
purposes of this IAP is defined as any school day, except Saturdays, Sundays, legal or school holidays, or school
breaks.

During any or all steps of the IAP process the iZone school staff member may request that the school’s STA building
representative, or another colleague or school site representative, accompany him/her to JAP meetings. The member may
request that the STA representative or other colleague speak on his/her behalf if so desired. All meetings and documents
regarding IAP complaints shall be kept confidential by all participating parties.

The steps of this IAP are as follows:

a. The complaint shall be presented in writing to the Innovation Zone school principal.

b. First meeting between the iZone school staff member and school principal: Within five days after
receipt of written complaint, a meeting shall be conducted between the principal and staff member to
discuss the matter and attempt in good faith to resolve it.

c. Second meeting with Turnaround School Team: If the complaint is not resolved at the first meeting,
within five days the iZone school staff member may request (in writing) a second meeting with the
Turnaround School Team. Within fifteen days, the Turnaround School Team will meet with the staff
member to review the relevant facts and circumstances of the complaint. The Turnaround School Team
will issue a written decision to the staff member within 15 days.

d. Third/final meeting with iZone Appeals Committee: If the complaint is not resolved by meeting with
the Turnaround School Team, the iZone school staff member may request (in writing) a final meeting



with the iZone Appeals Committee, which will consist of one member selected by the Superintendent,
one member selected by STA, and one member jointly agreed upon by both. The Appeals Committee will
convene as needed when it determines that a complaint is worthy of review; the Committee is not
required to hear all complaints submitted if it determines by majority that the decision of the Turnaround
School Team may stand. The decisions of the iZone Appeals Committee are final and not subject to
further appeal.

The Superintendent’s decisions regarding transfers are final and not subject to the Internal
Appeals Process.

14. Duration of MOU:

a.

b.

C.

This MOU shall take effect immediately upon approval by the District and STA and shall remain in effect
through June 30, 2016

Thereafter, conditions of this MOU shall be re-negotiated on an annual basis.

Each party may re-open negotiations over this MOU. Negotiations shall commence at the request of

either party at any time after January 1, 2016.



GLOSSARY OF TERMS

EWA/ Election-to-Work
Agreement

Document signed by teachers/staff agreeing to work under
flexible conditions at an Innovation Zone school. For 2013-14,
the EWA attached as Appendix A applies to all iZone school
employees; differentiated school-specific Addenda may be
drafted by Turnaround School Teams and reviewed by the
Innovation Zone Advisory Council

TAP/ Internal Appeals
Process

The sequence of communications, outlined in Section 13 of this
document (the MOU), which outlines how STA members may
address and resolve complaints regarding working conditions at
iZone schools

Innovation Zone (iZone)
Advisory Council

External governance structure for iZone schools, consisting of
both internal and external stakeholders, as outlined in section 11
of this document (the MOU)

Innovation Zone (iZone)

Final authority regarding complaints brought through the IAP, as

Appeals Committee outlined in Section 13 of this document (the MOU)

MOU/ Memorandum of This document, which puts forth terms of agreement between the

Understanding Syracuse City School District and the Syracuse Teachers
Association, with the hope to improve dramatically the
educational learning environment and thereby improve student
performance in schools designated as Innovation Zone schools

OSTI1/Office of School A newly structured office/department of the Syracuse City

Transformation and
Innevation

School District, designed to report to a Chief Transformation
Officer, which will support the iZone schools and monitor their
performance

Turnaround School Team
(TST)

Internal governance structure for iZone schools, consisting of the
school principal and other members as outlined in section 10 of
this document (the MOU). The Turnaround School Team drafts
school-specific Addenda to EWAS, hears complaints brought
through the IAP, and contributes to key leadership decisions on
the school level

For the STA: For the SCSD:
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STA President Superintendent
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ELECTION TO WORK AGREEMENT:
Cohort 1 Innovation Schools

The following Election to Work Agreement s the product of collaboration between the Syracuse City School District (SCSD)
and Syracuse Teachers Association (STA). Faculty in Cohort 1 Innovation Schools must review and sign this agreement to
recommit to their current schools OR voluntarily transfer into Innovation Schools, thus demonstrating their dedication to the
school transformation process.

1.

Introduction and Commitment

I (name), am voluntarily electing to work at

Innovation School. By signing this Election to Work Agreement, | indicate that | understand and
agree to the vision of the [nnovation Zone and the following terms and conditions of my employment at an Innovation
School.

Commitment Statement:

The students of Innovation School deserve a high-quality education which will prepare each
and every one for success in college, careers and successful competition in the global economy. As such, the school
community must develop and execute a comprehensive reform strategy in order to transform the learning environment
and substantially improve student achievement. This represents challenging yet morally necessary work that will require
the collective efforts and commitment of faculty, staff, and community members at the school and district levels.

As a faculty member at Innovation School | understand the tremendous responsibility that we
have to dramatically accelerate and improve student achievement in our school. Through the creation of SCSD's
Innovation Zone, we have the unprecedented opportunity and directive to realize these gains by recalibrating
expectations and re-imagining what is possible in our school. | understand that| am an integral part of the change
process and that we, the faculty, have the opportunity and obligation to improve educational outcomes for our students. |
understand that we cannot employ the same practices that we have employed in the past and expect radically different
results for our students in the future. | pledge to actively support and engage in the school's transformation process; |
understand that my participation in the reform process will affect the success of our school moving forward. | am driven
by the conviction that all students can and will succeed and that we must act with the best interests of our students in
mind.

Innovation Zone Overview:

In Syracuse, we face a strong imperative to invest in our district's most struggling schools. The district has created an
Innovation Zone (iZone), or a protected space within the district where struggling schools can pursue new and creative
strategies to bring about rapid and significant improvement. has been identified as one of the
district's Innovation Schools. As an Innovation School, will receive increased site-based
autonomy and staffing and operational flexibility in order to adopt innovative reform strategies.

| understand that the school’s principal and Turnaround School Team will receive increased flexibility and decision-
making authority in exchange for heightened accountability. | also understand that the faculty will be required to perform
and work in accordance with the terms of any federal/state school reform plan/s, this Agreement, and any work rules
identified by the Turnaround School Team. | also recognize that | am a part of an important initiative designed to identify
and replicate successful school improvement strategies district-wide; therefore, | will bring an innovative and collaborative
approach to my work. | understand and agree with the following principles, which are foundational to success of the
Innovation Zone:

«  All students enrolled in Syracuse City Schools deserve equal access to a high-quality education.




*  Our lowest-performing schools represent our best opportunity to produce dramatic gains in student
achievement.

* Rapid and sustainable school turnaround will require innovative and comprehensive improvement strategies.

*  Community collaboration, communications, and partner engagement are fundamental to achieving and
sustaining excellence.

* A high-performing school district is based on shared accountability and placing the interests of students above
all others.

Strong leadership, quality instruction, effective support structures, and efficient operations directly impact student
performance.

*  The school community must establish high expectations and strive for continuous improvement in order to
achieve educational excellence.

l'understand that by serving in an Innovation School, [ will be a leader for reform and innovation district-wide. | will
measure my success not only by the success of my students, but also by the extent to which promising practices from our
school compel lasting and district-wide change and improvement.

While not attempting to be exhaustive, this Election to Work Agreement highlights the important terms and conditions
specific to the Cohort 1 Innovation Schools. Other terms regarding working conditions will be determined by
Innovation School and Innovation School's Turnaround School Team.

Professional Learning Community

| understand that the vision for faculty at Innovation School is to build and sustain a
Professional Learning Community that will improve the quality of all teaching and learning at the school; increase
collaboration, transparency, and shared accountability amongst staff; and contribute fo a schoolwide culture of excellence
and high expectations for all students and all adults.

By signing this agreement, | commit to positive and active participation in all aspects of the Prafessional Leaming
Community at Innovation School, which may include some or all of the following activities:
professional development workshops; coaching; development of and commitment to professional growth plans; and
common planning across grade levels and/or subject areas. | understand that teachers will be expected to collaborate
with their peers (e.g., through learning walks, peer observations, study groups), set goals based on evaluation feedback,
and actively engage in all aspects of professional development. | understand that | must commit to a cycle of ongoing
improvement, and | commit to improving my professional practice and that of my peers.

Flexible Scheduling and Extended Learning Time

I understand that in order to dramatically improve student achievement, we must be more flexible in how we structure and
format the school day, week, and year. | will be flexible as the school seeks to expand leamning time for students and also
seeks to maximize efficiency of all instructional minutes with students. | understand that flexible scheduling may, for
example, require a longer school day, longer class periods, staggered schedules, before-/after-school programming,
and/or additional time for professional development and common planning.




4, Teaching Assignments

I agree to accept teaching assignments based on student need and program requirements and understand that teacher
preference may only be considered when not in conflict with student need and program requirements.

5. Responsibilities and Expectations

Curriculum, Instruction, and Assessment:

Teachers are expected to. ...

«  Hold high expectations for every student's academic performance

< Fully implement SCSD's and the Innovation Zone's guaranteed and viable curriculum

» Establish leaming targets or benchmarks, collect and analyze student data, and use data to drive instruction

*  Continually monitor student achievement and tailor instruction accordingly; differentiate instruction to address
students’ varying learning styles and needs

«  Commit to ongeing development of instructional capacity, especially in regards to delivering content in engaging,
relevant, and culturally competent ways

* Reinforce interdisciplinary skills across all content areas (including literacy and numeracy)

+  Use interim or formative assessment to measure students’ comprehension and content mastery over time and to
adjust instruction accordingly and appropriately

*  Actively participate in team meetings, professional development, common planning time, and the professional
learning community as a whole; identify practices that meet the needs of students and share strategies with
colleagues

Student Supports:
Teachers are expected fo...
+ Build and sustain a positive classroom community and develop strong student-teacher relationships
» Hold high expectations for student conduct; consistently and positively enforce classroom and school rules
»  Employ classroom management systems that include positive incentives for individual and class cooperation as
well as logical consequences for poor behavior choices
*  Provide extended learning time for students
« Participate in team meetings to identify off-track students and develop strategies to meet those students’ needs
» Collaborate with partner organizations that provide wraparound and student support services

Family and Community Engagement:
Teachers are expected to...
*  Create opportunities for meaningful and ongoing parent, family, and community involvement
» Engage family members as active partners in their child’s education and in the school community
« Participate actively in conferences and build strong relationships with parents/family members; maintain ongoing
and regular home-school communications
¢ Participate in school-wide events and celebrations
* Model good citizenship through involvement in the community

6. Grievance Procedure

With the sole exception of concerns regarding provisions 3.a and 6.a in the Innovation Zone Schools Agreement, | commit
with good faith to attempt to resolve all labor disputes at the building level with the principal and the Turnaround School
Team.




7. Excessing

lunderstand that | may unilaterally excess myself from Innovation School at the end of the work
year. Faculty work in Innovation Schools on a voluntary basis and may excess themselves at the end of the school year.
Faculty will be asked to inform the principal of this decision verballyby 2013 and in writing by N 2013.

SCSD employees who do not return to the Innovation Schools, either for personal reasons or because the Innovation Zone
vision is not in alignment with their personal teaching philosophies or practices, shall be ensured the right to transfer to
another SCSD school.

8. Authentication/Authorization:

By signing this document, | acknowledge that | have read all of the provisions of this Election to Work Agreement and that
[ agree to the terms and conditions outlined herein throughout my employment at Innovation
School during school year 2013-2014.

To be completed by the faculty member:

Faculty name {print):

Faculty signature:

Date:

By signing this document, | acknowledge that | have read all of the provisions of this Election to Work Agreement and that
I commit to honoring the terms and conditions outlined herein at Innovation School throughout
school year 2013-14.

To be completed by the schoo! principal:

Principal name (print):

Principal signature:

Date:




District Organizational Chart
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EvA D. WILLIAMS

SUMMARY OF SKILLS
Highly skilled and student focused educational leader with proven ability to: create and monitor policies and practices that
promote a safe learning environment; ensure a school culture that encourages continuous improvements for teachers and

students; develop an environment that encourages open communication with colleagues, students, and the community.
Dynamic visionary with a proven track record in collaborating with the school community to increase student achievement
and maintain excellence in education. Creative professional with superior communication skills to develop lasting
relationships with all members of the school community.

PROFESSIONAL EXPERIENCE
Frazer P-8 School, Syracuse, NY 2012- Present
Principal
Primary responsibilities include the instructional leadership of 860 Pre-Kindergarten-8% grade students and supervision of 117
teaching and support staff members. Scope of duties include: staff recruitment, development and evaluation; fiscal
management; student discipline; program initiatives; creation of a safe, orderly and respectful learning environment; positive
school culture; and shared decision making.

*  Facilitated School Leadership Team to develop School Comprehensive Education Plan

* Coordinate community agencies to effectively support school social and emotional goals for students and

families

* Implement school wide safety and discipline plan

Elmwood Elementary School, Syracuse, NY 2011~ 2012
Administrative Intern
Primary responsibilities included the supervision of a team of professionals including teachers, paraprofessionals, nurse and
support staff. Oversaw a student body of 380 learners. Liaised with cafeteria, custodians and district personnel on a daily
basis ensuring a safe and healthy learning environment for all school members.
* Supported instructional leadership through the analysis of student data and communication with
teachers about effective classroom instruction
* Implemented teacher evaluation system through daily walk-throughs, conferencing and formal
observations to improve student achievement
* Facilitated parent and community partnerships to enhance learning outcomes for students
* Coordinated student management program which included PBIS and school wide discipline

Thomas J. Corcoran High School, Syracuse, New York 2005-2011
School Counselor (Tenured)
Primary responsibilities included academic and developmental counseling for students in grades 9-12. Implemented
guidance curriculum to augment academic experience for students in all grade levels. Assisted administration in analyzing
student data to improve student retention and achievement. Collaborated with school personnel and community agencies to
increase student awareness of higher education, scholarships, and financial aid and access program opportunities.
* Coordinated counseling program for Talent Development—gth Grade Academy
* Coordinated Junior and Senior Post Secondary Planning Programs for parents and students
* Designed and administratively coordinated Advancement via Individual Determination Program
(AVID) Summer Enrichment Academy
®* Coordinated and facilitated Corcoran-Cazenovia HS Dialogue to End Racism
* Founder and Faculty Advisor, W. E. B. Dubois National Honor Society
* Initiated and developed, Helping Every Student Succeed - CHS Committee designed to review the
academic disparities in education facing students of color

Jamesville-DeWitt High School, DeWitt, New York 2003- 2005
School Counselor (Tenure Track)




EVA D. WILLIAMS

Conferenced with parents, teachers and administration concerning student academic, social and personal difficulties to
prepare an action plan for success. Assisted students in preparation for the PSAT, SAT and ACT examinations.

* Coordinated African American History Month Celebrations

* Coordinated Senior College Planning Activities

*  Coordinated New Student Orientation

Anthony Henninger High School, Syracuse, New York 2001-2003
School Counselor (Permanent Substitute)
Performed individual and group counseling to enhance student growth and vocational awareness.

College of Environmental Science and Forestry, Syracuse, New York 1990-2001
Senior Admissions Advisor (Tenured)
Identified, advised and recruited first year and transfer students, as well as multicultural recruitment and retention.
* Designed and implemented ESF Summer Environmental Awareness Program for secondary students
* Developed and coordinated ESF Pre-College Orientation Program
* Coordinated the "SUNY High School Visitation Program” in conjunction with the Syracuse City
School District

PROFESSIONAL AFFILIATIONS
*  SAANYS (School Administrators Association of New York State)
*  Central New York State Association for Women in Administration (CNYSAWA)
* ASCD (formerly Association for Supervision and Curriculum Development)
* Canisius College Advisory Board (2008- zomr)
* Liberty Partnership Advisory Board (2006-2011)

COMMUNITY SERVICE
* Facilitator, “Together We Can”: 1" Ladies and SAY YES to Education Partnership (2011-13)
* Board Member, Image Initiative (2008-Present)
* Board Secretary, Kirk Park Colts Pop Warner Association (1990 — 2011)
* Director, CHOICES - Choosing Heightened Opportunities in Community, Environment and Self
(2008-2010)
* Member, Lambda Kappa Mu Sorority, Incorporated (2009- Present)
* Member, Community Wide Dialogue Circle ~ Racial Reconciliation (1998, 2006)

HONORS AND MERITS

* NAAPID (National African American Parent Involvement Day) Committee Syracuse City School
District Support Staff Award (2010)

* Racial Justice Award - InterFaith Works, Community Wide Dialogue to End Racism (2009)

* Syracuse City School District Certification of Recognition for Outstanding Service to Students at
Corcoran HS (2009)

* Lantern of Spirit Award, Syracuse University, Student Offering Services (2000)

* Martin Luther King Human Rights Award, Syracuse University (1995)

EDUCATION
* State University of New York - Oswego, Certificate of Advanced Study, Educational
Administration

*  Syracuse University, M.S. Counselor Education
* State University of New York - Binghamton, B.A. African American and African Studies
* State University of New York - Binghamton, B.A. Psychology
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CERTIFICATION
* State University of New York - Oswego, School Building Leadership, Initial Certification
* State University of New York - Oswego, School District Leadership, Professional
Certification
* New York State School Counselor

REFERENCES

Margaret M. Wilson, Principal
Elmwood Elementary School
1728 South Avenue

Syracuse, New York 13207

315/ 435-4545

Leo V. Cosgrove, Principal
Thomas J. Corcoran High School
919 Glenwood Avenue

Syracuse, New York 13207

315/ 435-4321

Darlene Bender, Retired Principal
Syracuse City School District
Syracuse, New York

315/ 415-0141

315/476-0508
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Additional Documents

Frazer PreK-8 School



Letter of Support

American Federation of Teachers (AFT)



""' A Uvien of P ofeasimials

January 23, 2013

Sharon L. Contreras
Superintendent

Syracuse City School District
725 Harrison Street
Syracuse, NY 13210

Dear Ms. Contreras:

The AFT is pleased to support the Syracuse City School District in its proposals to
implement School Improvement Grants (SIG) in seven district schools.

As the district transforms these seven schools with the assistance of the SIG funds,
members of the Syracuse Teachers Association have and will continue to be supported
by the AFT’s Center for School Improvement (CSI). AFT's CSI focuses on ensuring that
all schools identified for improvement have effective school leadership teams and high-
quality professional development to support increased academic achievement and
quality teaching.

Specifically, this technical assistance and support are currently in progress as the
Syracuse Teachers Association and the Syracuse City School District have jointly
sponsored a seventeen (17) member Union and Management Team of teachers and
principals from these schools, as well as executive leadership staff, to participate in the
AFT’s CSI Leadership Institute, scheduled from January 24-27, 2013 in New York City.
Through a peer to peer approach, AFT has partnered with the United Federation of
Teachers Teacher Center to deliver an institute on leading and facilitating school
improvement. All Institute attendees participate in the following four modules that
address the knowledge and skills needed to develop and implement strong instructional
plans that result in higher student achievement and build capacity at the school site
level, with technical assistance. The modules include:

¢ Data-informed decision making focusing on the relationship of data collection
and analysis to the comprehensive educational planning process.

e Effective communication targeting the necessary skills and structures for
effective communication to accomplish meaningful reform.

¢ Professional development highlighting research-based best practices that
promote and support student achievement as well as Common Core standards.

e Team action planning providing opportunities to translate ideas in to action and
to engage colleagues and staff.
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Both Union and district leaders have already outlined a potential schedule for follow-up
professional development for the entire team including members of the community.
After the CSI Institute, the AFT comumits to providing follow up professional
development and support in partnership with the administrative leaders of the district
as well as teacher leaders of the Syracuse Teachers Association.

Sincerely,

rla Ucelli-Kashyap
Assistant to the President for Educational Issues

MUK : kab opeiu#2 afl-cio

cc: Kevin Ahern
Rachel Breslin
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Vice Principal

AMANDA WILLIAMS

Empoweting Youth ¢ Inspiring Greatmess « Changing the World

HIGHLY QUALIFIED ADMINISTRATOR
Objective: To pursue a career in educational leadership in which I can utilize my skills.

I am a self-motivated, enthusiastic, visionary leader with a passionate commitment to continual student
development, growth, and success.

EDUCATION

Ph.D. Educational Leadership, University of Georgia, Athens, GA Expected Graduation 2013
Ed.S. Educational Administration, Nova Southeastern University, Fort Lauderdale, FL Graduated 2008
M.S.  Guidance & Counseling, Fort Valley State University, Fort Valley, GA Graduated 2006
B.S.  Middle Grades Educaton, Fort Valley State University, Fort Valley, GA Graduated 2013
CERTIFICATIONS GEORGIA CERTIFICATE #451532

*  Educational Certificate-Administration & Supervision (P-12) Type L-6

* Educational Certificate-School Counseling (P-12) Type S-6

* Educational Certificate-Middle Grades Education (4-8) Type T-6 (Math, Language Arts, Social Science)
* Educational Certificate-Health & Physical Education (P-12) Type T-6

SUMMARY OF QUALIFICATIONS
*  Curriculum Development — Facilitated curriculum mapping and development using assessment data and
the GPS standards.
* Positive Behavioral Intervention and Supports (PBIS)/Behavior Modification - Instituted behavior
modification program targeted at students who exhibited at risk behaviors.

* Scheduling ~ Created high school and middle school master schedule.

* Response to Intervention — RTI Coordinator. Created RTI forms and professional development to
enhance the RTT process.

*  Parental Involvement ~ Facilitated programs and events to promote and boost parental involvement.

* School Improvement & Strategic Planning — Assisted in the creation and monitoring of the school
improvement and strategic plan and SACS evaluation.

* Standardized Testing/Assessment — Facilitated, coordinated, and assisted in standardized testing,
progress monitoring, and assessments, i.e. CRCT, GHSGT, GHSWT, ASVAB, EOCT, and NWEA.

PROFESSIONAL EXPERIENCE

WALTON COUNTY SCHOOL SYSTEM, Loganville, GA August 2011 ~ Present

Lead School Counselor (Middle School)
*  Collaborated with faculty, staff, parents, resoutce officers, and school administration to identfy the needs
of the school and community.

*  Orchestrated programs, activities, literature, and events focused on academics, student recognition, staff
professional development and cohesiveness, parental involvement, cultural diversity and awareness,
bullying, post-secondary education, etc.

* Facilitated classtoom guidance, small group counseling, individual counseling, and family counseling.

* Implemented PBIS targeted at students identified by data as at-risk for behavioral disruptions.



GREENE COUNTY SCHOOL SYSTEM, Greensboto, GA August 2007 — June 2011

School Counselor (High School 3 years & Middle School 1year)
*  Served as an acting administrator.

*  Served on the Better Seeking Leadership Team. Assisted in the development, modification, and monitoring
of the school improvement, strategic plan, and SACS certification. Collaborated with faculty and staff to
impact change in the school environment.

*  Faciltated master scheduling,

*  Facilitated, coordinated, and assisted in testing (.e. CRCT, EOCT, GHSGT, ASVAB, NWEA, ITBS).

*  Orchestrated programs, activides, literature, and events focused on academics, student recogniton, staff
professional development and cohesiveness, patental involvement, cultural diversity and awareness,
bullying, post-secondary education, etc.

*  Facilitated classroom guidance, small group counseling, individual counseling, and family counseling.

¢ Increased post-secondary enrollment and the number and amount of scholarships awarded.

*  Served as a school liaison on the interagency council to connect local families with community resources.

* Increased parental involvement.

*  Facilitated Career Day and College Week.

¢ Hstablished suicide protocol.

GREENE COUNTY SCHOOL SYSTEM, Greensboro, GA August 2006 — June 2007
Math Teacher, Department Chair, & Team Leader

*  Utlized innovative methods, materials, and staff development to produce effective learning experiences
focused on the Gardner’s muldple intelligences and the modalities of learning.

*  Utlized multiple assessments to inform instruction.

¢ Utlized data analysis to inform math curriculum development and mapping.

¢ Facilitated, coordinated, and assisted in the development of effective practices, policies, procedures, and
daily functions for the 8% grade team and the math department.

*  Supervised and monitored teachers and instructional practices.

¢ Conducted research that identified barriers to post-secondary education in Greene County.

* Implemented Math Curriculum Night.

* Implemented CRCT preparation for parents.

*  Math Department Teacher of the Year.

FULTON COUNTY SCHOOL SYSTEM, East Point, GA August 2004 — July 2006
6% Grade Math Teacher/Grade Level Co-Chair

*  Utilized innovative methods and materials to produce effective learning experiences in mathematics
focused on student centered authentc learning via differentiated instruction.

*  Facilitated, coordinated, and assisted in the development of effective team practices, policies, and
procedures, for effective daily functions.

*  Assistant testing coordinator and conducted testing training for faculty and staff.

* Coordinated programs, activities, and events focused on academics, cultural, college, job, and drug &
alcohol awareness.

*  Created and implemented behavior intervention program for students who exhibited at-risk behaviors.

*  Provided student support through pro-active mediation, character education, career education, individual and
small group counseling, and academic instruction.

*  Fulton County Georgia Performance Standards Curriculum developer and trainer.
* Implemented behavioral modification program for at tisk behavioral problem students.

* (% Grade Teacher of the Year.



*  Grade level co-chair.

UPSON COUNTY SCHOOL SYSTEM, Thomaston, GA August 2003 - June 2004

7% Grade Math Teacher

*  Conducted classroom instruction; prepared daily lesson plans; administered tests; provided feedback on
learning achievernents and needs for tmprovement.

*  Udlized innovative merhods, materials, and staff development o produce effective learning experiences in
mathematics focused on Marzano’s students centered focused instruction.

¢ Work collaboratively with peers to develop authentic thematic units.
*  Udlized technology to enhance instructional practices.

PROFESSIONAL EXTRA-CURRICULAR ACTIVITIES

Head Varsity Girls Basketball Coach Greene County High School July 2006 — March 2011
* 2006 — 2007 Region Runner Ups, first ever sweet 16 state appearance
¢ 2007 = 2008 Region Champions, Sweet 16
* 2008 — 2009 Region Runner Ups, first ever Elite 8 state appearance

Head Varsity Volleyball Coach Greene County High School July 2007 — July 2008

* Implemented Volleyball at Greene County High School
Assistant Girls Basketball Coach Upson-Lee High School July 2003 — March 2004
SES Math Tutor Carson Middle School September 2006 - April 2009
SES Program Administrative Assistant  Carson Middle School September 2009 — April 2010
CRCT Boot Camp Math Tutor Carson Middle School March 09, March 10, March 11
Mentor for Girls Group (DIVAS) Carson Middle School August 2010 ~ June 2011

*  Duvas Inspiring Vigorously to Achieve Success

PROFESSIONAL ORGANIZATIONS & ASSOCIATIONS

Georgia School Counselors Association

American School Counselor Association

National Association of Black School Educators
Georgia Association of Educators

Kappa Delta Epsilon Honorary Fraternity for Educators
Pi Lambda Theta Honorary Society for Educators

REFERENCES

Available upon request.



AMANDA WILLIAMS

Empowering Youth ¢ Inspiring Greatness * Changing the World

REFERENCES

Dr. Michael Ashmore Dr. Norman Hart Dan Sims

D, Zheadric Bacbra Sabrina Tillman
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Vice Principal

LARRY C. SCHMIEGEL
-

Offering 14 years of experience in teaching and administration where | work tirelessly
to maximize teaching for staff and learning opportunities for all students.

Highly skifled and student-focused educational leader passessing a strong commitment to the
development of students, staff while providing a stimulating, safe and motivating learning environment.
Dynamic visionary leader with a proven track record in colluborating with the school community,
increasing student academics, and maintaining excellence in education. Trustworthy professional with
superior communication skills to develop strong and lasting relationships with all members of the school
community.

ADMINISTRATIVE EXPERIENCE
K-8 Vice Principal, Syracuse City School District 2008-Present

» Serve as the administrator in charge of special education while overseeing all
functional behavior assessments, the annual review and reevaluation review
process, special education service delivery and 140 student [EP's

« Implement the district's (APPR) evaluation process to enhance instruction and
provide staff development activities focusing on the needs of the school
community

«  Assist school principal with NYS assessments, master scheduling, Title 1 Parent
Involvement Plan, School Improvement Plan, data analysis, long-range planning
and staffing needs

« Directresponsibility for grade reporting

+« Serve as a member on our School Leadership Team, Instructional Leadership
Team, Behavior Committee (PBIS), Health and Wellness Committee, Professional
Development Committee, Technology Committee, Pupil Services Team, District-
Level RTI Committee, Committee on Special Education, and Parent Teacher
Organization

¢ Assist principal in the direct supervision of 50 teachers, 36 paraprofessionals, 20
support staff and 489 students and programs

e Maintain visibility and accessibility for students, staff, and parents

« Supervise student safety and discipline to assure a safe learning and teaching
environment

o Supervise our Say Yes After School and Say Yes Summer School Programs

Middle School Assistant Principal, Kingman Unified School District 2007-08

+ Developed guidelines for student conduct and implemented appropriate
disciplinary procedures and supported school security to assure a safe learning
and teaching environment

« Served as a member of the Evaluation Committee, Instructional Leadership Team,
School Improvement Council, Positive Behavior Interventions and Supports
Committee and the AIMS Planning Committee

« Assisted principal in hiring teachers, paraprofessionals and support personnel

« Served as the administrator in charge of special education, overseeing functional
behavior assessments and annual IEP reviews

« |Implemented a school-wide attendance policy

RESUME Larry C. Schmiegel August 31, 2012



+  Supervised 42 teachers, 10 paraprofessionals, 18 support staff and 800 students
and programs

« Supervise student safety and discipline to assure a safe leaming and teaching
environment, conducting informal student conferences, and making counselor
referrals when appropriate

« Supervised student transportation

Administrative Intern, Clary Middle School, Syracuse City School District NY, 2006-2007

*  Worked closely with administration, staff, students and parents in organizing and
implementing a variety of curriculum programs

« Served as a member of the Instructional Leadership Team, School Improvement
Council, Positive Behavior Interventions and Supports Committee, Scheduling
Committee, AVID Site Team Council, and Health Committee

« Substituted for the building principal at her discretion

+ Assisted school principal in the development and implementation of a Saturday
Math and ELA Academy

BUILDING LEVEL EXPERIENCE
Department Chairperson, Clary Middle School, Syracuse City School District NY, 2005-2007

« Established a positive and orderly climate by opening lines of communication
with administration, staff, students, parents and the community

« Encouraged parent involvement and participation in the learning process and
extracurricular activities

¢ Worked with team to strengthen staff development programs (instructional
strategies and analyzing student progress)

« Infused AVID strategies, redesigned the interim progress report

¢« Organized a Career and College Fair for all students

TEACHING AND RELATED EXPERIENCE

« Middle School Teacher/ High School and Middle School TA, Syracuse City School
District 1999-2007

EDUCATIONAL BACKGROUND

« Certificate of Advanced Studies: Educational Leadership, August 2007, Le Moyne
College, Syracuse, NY

«  M.B.A. Degree: Master of Business Administration, July 2006, Columbia College,
Columbia, MO

LICENSURE

« New York State School District Administrator, Permanent Certificate

« New York State School Administrator/ Supervisor, Permanent Certificate
s Arizona School Principal, Provisional Certificate

« NYS Business and Marketing K-12, Professional Certificate

« NYS Redl Estate Broker's License

RESUME Larry C. Schmiegel August 31, 2012



Accomplishments:
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Developed Administrative Walkthrough Form for SCSD Teaching and Learning
Framework, 2012

Developed Administrative Walkthrough Form using Danislson Rubyric, 2012
Successfully completed Danielson Framework for Teaching Training Modules and
Stage 1 and Stage 2 Proficiency Assessment, 2011

Compiletion of the Title 1 Parent Involvement Plan, 2011

Facilitated an Accountability for Learning Training for Bus Drivers, 2011

Assisted Principal w/ After School ELA Tutorial Program, 2011

Restructured master schedule to allow for implementation of AlS Team, 2009
Devised and implemented State Assessment Prep classes w/ Prep Rally, 2008-2010
Worked with staff and students to implement PBIS , 2007-2011

Restructured Building-Level Special Education Service Delivery Model, 2009-2011
Devised a new Teacher Assistance Plan, 2008

Organized a “Positive Behavior” and “Stop the Bullying” assembly, 2007-201)
Organized a "New Teacher" support group, 2007

Worked with Superintendent's Cabinet, 2007

Worked with administration to devise a new Comprehensive Education Plan, 2007
Worked with SIC to Revise Clary Middle School’s Mission Statement, 2007

Worked with Scheduling Committee to revise Clary’s Master Schedule, 2007
Coordinated and Implemented NYS Prep classes, 2007

Coordinated National African American Parent Involvement Day, Spring 2007
Organized a Career and College Fair, Fall 2006

Coordinated the Positive Alternative to School Suspension Program, 2005-2007

SERVICE AND LEADERSHIP

Committee participation:
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Co-Chair, Building-level Finance Committee, 2011-Present
Member, Student Support Team

Member, District-Level RTI Committee, 2009-2010

Member, School Leadership Team, 2008-Present

Co-Chudair, Instructional Support Team, 2008-Present

Chair, Pupil Services Team, 2008-2011

Member, LSE/PST Chairperson, 2008-Present

Member, Administrative Leadership Committee, 2006-2007
Member, District Level Evaluation Committee, 2006-2007
Co-Chair, Positive Behavior intervention and Supports Committee, 2006-Present
Member, Scheduling Committee, 2007-Present

Member, AVID Site Team, 2006-2007

Chair, Student Leadership Council, 2006-2007

Member, School Improvement Committee /CEP, 2006-Present
Member, School Renovation Committee, 2006-2007
Co-Chair, Health and Safety Committee, 2005-Present

In-service presentations:
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Defining RIGOR, 2011

Accountability for Learning w/School Report Card, 2011
Alternative Teacher Evaluation Model, Beard School, 2011
Special Education Restructuring, Webster School, 2011
Getiing Excited About Data, 2011

Response to Intervention, 2009 and 2011

Preparing Students for AIMS, 2008

Sexval Harassment in Public School, 2007

Positive Behavior Intervention and Supports, 2007

RESUME Larry C. Schmiegel August 31, 2012



»  Acuity Workshop, Syracuse City School District, 2007
»  Schoolimprovement Plan and Teaching Criteria, 2007
« Technology Workshop, Syracuse City Schoot District, 200!

Conferences:

« 36" Annual Education Law Conference, Fall 2012
« Advancement Via Individual Determination Summer 2012 Conference, 2012

+ The Role of the Teacher Leader in the Race to the Top w/ Commissioner of
Education Dr. John B. King, 2012

» Reaves Leadership Rubric, 2012

s Participatedin "EngageNY" SLO’s webinars 1& 2, 2012

« lLeading the Way for Common Core Standards Implementation, 2012
¢ Enhancing Professional Practice: Danielson's Framework w/ Dr. Hossler, 2011
« Non-Violent Crisis Prevention Intervention w/ Sheila Donahue, 2011

« 100-Day Rapid Results w/Shaffer & Associates, 2011

» NYS Administrator Evaluation, 2010

« Courageous Conversations about Race, 2010

«  Managing Groups: [Tl w/ Michael Grinder, 2010

» Summer Leadership Institute: Response to Intervention, 2009

« Sheltered Instruction Observation Protocol (SIOP), 2007

e  Crisis Prevention and Intervention Institute, 2007

« How o Help Your Child Cope, 2007

« Resiliency Workshop w/ Horacio Sachez, 2007

« Summer Leadership Institute: Rigor, Relevance and Relationships, 2007
¢« Rigor, Relevance and Relationships w/ Dr. Willard Daggett, 2007

« Summer Leadership Institute, SCSD, 2006

« Instructional Strategies w/ Sharon Melfi, 2006

« Leadership Conference, Syracuse Teachers Association 2006

« Gender Issues in Education, Syracuse University, 2005

e Teaching Tolerance, NYS Teaching Tolerance Center in NYC, 2005

PROFESSIONAL AFFILIATIONS

« School Administrators Association of New York State
e Association for Supervision and Curriculum Development
« National Association of School Principals

REFERENCES

Ms. lverna Minor Mrs. Tracy Hogarnth-Mosier

Ms, Yvonne Young

Mr, Ro]er Jacks

RESUME Larry C. Schmiegel August 31,2012




Frazer PreK-8 School
Literacy Coach

Education

Master of Science in Literacy, 2005
8yracuse University

Bachelor of Arts, Psychology and Elementary Education
SUNY Potsdam 1999

*15 credits toward CAS completed as of May 2012

Certification

Elementary (PreK-6° grade)

5 o

Related Experience

2010-pregent Instructional Coach Frazer School (K-8) Syracuse
City School District

2009-2010 Literacy Coach, Delaware Academy (K-5) Syracuse City School
District

2000-2009 Elementary Classroom Teacher, Delaware Academy (3-4)
Syracuse City School District

1999 TA Substitute, (building and long term)

Professional Knowledge

Participated in Curriculum Writing (spring 2012)

Trainer of the Sheltered Instruction Observation Protocol (SIOP)
Model

Coached teachers and modeled lessons on writing aligned with CCSS
in grades 3, 4, %, and 6

Facilitate CCL teams- grade level and vertical

Professional Development provided around the CC88 for teachers in
grades k-8

Attended Leadership Academies with Denise Collier 2011-2012
Recipient of a SCSD Ed. Foundation Grant

Member of School Leadership Team: Delaware Academy 2007-2010;
Frazer K-8 School 2010-2012

Attend weekly team meetings at grades k-8 on a rotating schedule
Participation in School Improvement Planning for Delaware Academy
Analysis of ELA and DIBELS data at Delaware Academy and Frazer
School for use in team meetings/ planning for differentiation and
rapid results goals

Effective communication, planning, and scheduling skills

Mentor Program participant/interim coordinator, Delaware Academy
Project SMART coordinator for Delaware Academy

Reading Academy Facilitator/Coach, Delaware Academy 2009-2010
Yearbook Editor, Delaware Academy 2007-2010 _

Newspaper editor, Delaware Academy; Frazer School

Attended Model Schools Conference, Orlando 2008

B e



Frazer PreK-8 School
- Math Coach

Theresa H. Neddo

Education: M.S. in Urban Education Syracuse University 1987
B.S. in Elementary Education SUNY at Cortland 1981
Concentration in Science

Employment: 1981-present Syracuse City School District
Elementary Teacher
39 4" 5% 6™ grades

Training: Collaborative Coaching and Learning(CCL) , Sheltered Instruction Observation
Protocol (SIOP), Positive Behavior Intervention System (PBIS), Responsive
Classroom, Cooperative Learning, Formative Assessment, Inquiry Based
Instruction, Cognitive Growth Model, Service Learning, Math and Literacy
Strategies, Writing Workshop Discipline with Dignity, Community of Caring,
Courageous Conversations about Race, Honeywell Science Institute

Committees: Service Learning, School Leadership Team, Multicultural Committee, Community of
Caring, Technology Committee, Math Textbook Selection, Assessment Committee,
School Improvement Committee, Discipline Committee, Renovation Committee

Presentations: June 2011 Say Yes Counselor Training on “Student Engagement”
September 2008-10 Schoolwide Discipline Plan to Frazer Faculty
March 2005-7 NCTM Conferences “Math and Literacy Integration”
with Dr. Helen Doerr
April 2005 Regional Service Learning Conference “How to Implement
Service Learning”

SKkills: *facilitated for 14 years Learn and Serve America grant at Frazer involving over 800 students and
100 staff in over 25 projects annually, trained staff, assisted in the creation and implementation of
service projects, monitored funding and optimizing student engagement, completed state ed. reports

*assisted in the creation of Frazer's schoolwide discipline plan including the training of staff,
implementation and ongoing monitoring and adjusting the plan (part of PBIS)

*coordinated school-wide anti-bullying events that paired older and younger classes together.
Events included a Socratic Seminar led by AVID students, a poster campaign to promote an
end to bullying, role playing, and “what would you do if” scenarios

*co-coordinated our anmual “Leadership Lock In” where middle school leaders ran groups of
younger students through a “mini-conference” to develop leadership skills and the
importance of doing service for others involving 80+ students who spent the night at school
then taught their homerooms what they learned.
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Syracuse City

Personnel Division Position Openings
725 Harrison Street « Syracuse, NY 13210
Phone 315+435-4525 Fax 315+435+4023 An employee who is on leave but feels qualified for an advertised position
must send latter of interest with current resumé. Prior to interview or position
appointment date, the employee must be available and medically cleared.

School District

1/15/13

PRINCIPAL, Innovation Zone School(s)

The Syracuse City School District is undergoing a new phase of innovation and transformation with the goal of
ensuring that all students graduate high school with the skills needed to be ready for college and career. For
Syracuse, all means all — including students who fall behind or have been considered “hard to serve” for a host
of reasons. The School Board and Syracuse community have charged Superintendent Sharon Contreras with
improving student achievement, and she is seeking a dedicated leadership team to partner with her in moving
the district toward its goals. The Syracuse City School District represents 31 schools and 4 alternative
education programs, serving 21,030 students Pre-K-12, of whom 80% qualify for free or reduced price lunch,
20% are served by the Office of Pre-Special Education, and 74% are students of color.

JOB DESCRIPTION:

The district is committed to ensuring that there is an effective school leader at the helm of every school and a
high quality teacher in every classroom. Innovation Zone principals provide transformational leadership to
planning and managing one of the district's Innovation Zone schools. This includes: implementing a school
improvement model which focuses on high student achievement; building a positive school climate that
supports the whole student; leveraging research and data to drive instructional practice; and building a high-
performing staff and leadership team to achieve the school’s vision and goals. The Innovation Zone principal will
collaborate with parents, community members, the SCSD central office, consultants, as well as other
internal/external resources and stakeholders to implement new educational programs, capital improvements,
systems reform, tools and other resources to accelerate student achievement.

REPORTS TO: Executive Director of Turnaround

DUTIES AND RESPONSIBILITIES:

The Innovation Zone School Principal will be expected to fulfill the following responsibilities:

Results Orientation

« Promote a widely shared institutional belief that every child deserves and can have expert instruction
and that all team members must be advocates for students

+ Set high performance goals for self and others despite instability and obstacles to success

« Create a sense of urgency and take immediate action to ensure early successes

+ Establish and enforce high standards for excellence with students, teachers, staff, and other
stakeholders

*  Align school resources and prioritize activities to achieve maximum results based on vision and goals

+ Relentlessly focus school activities on student achievement

Action Orientation
« Effectively plan and take action to achieve goals and objectives without direction
« Consistently identify potential issues and obstacles and proactively take action to create and implement
solutions
« Formulate and execute on action plans despite ambiguity, obstacles or resistance

Impact and Influence
+ Establish a cuiture of learning and achievement
» Act consistently to influence others’ thinking and behavior to achieve results



Communicate a clear vision of success and benefits to engage all stakeholders (e.g. families, students,
teachers, community members)

Identify and engage stakeholders to drive consensus, build trust and facilitate change

Anticipate and respond to stakeholder concerns and identify and engage key influencers and
community resources necessary for success

Influence others to take action and demand change

Develop and Lead High Performing Teams

Effectively build and organize adult teams to mirror vision and produce maximum results
Understand strengths and areas of growth for both team and individuals

Effectively delegate to others and engage team in shared decision-making when appropriate
Encourage learning and consistently provide instruction, expectations, feedback and other
developmental activities to encourage leadership and build capacity

Consistently inspire excellence and promote high morale

Strategic Planning and Problem Solving

.

L

Quickly recognize patterns and trends related to school performance

Analyze complex information to formulate strategic vision and develop action plans

Identify appropriate metrics and use qualitative and quantitative data to assess performance and drive
goals and decision-making.

Recognize cause and effect between instructional activities and results

Develop right balance of strategic and tactical plans to achieve immediate success while maintaining
long-term vision

Develop effective processes to achieve desired results

The Principal will be expected to perform additional related duties as required.

EDUCATIONAL AND PROFESSIONAL QUALIFICATIONS:
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Possession of a Master’s Degree in Educational Leadership or related field

Proven success leading and turning around chronically low-achieving schools

Minimum of three years administrative experience in education

Adaptable to the complexities of the urban school environment

Strong belief that all students can learn at high levels and focus on building this culture school-wide
Proven experience leading urban schools to accelerate student academic and learning performance
Establishes a safe school culture that is conducive to student needs and student learning

Familiar with school-level best practices to build and sustain change

Deep knowledge of current trends and best practices in education policy and research, including
comprehensive assessment systems and data-driven instruction

Experienced in successful design and delivery of educator professional development

Proven success in conducting rigorous evaluations of educator and school staff performance
Proven experience managing school budgets and finance

CERTIFICATE REQUIREMENTS:
Certificate of Advanced Study (CAS) from an accredited College or University:

New York State Certificate in Education Administration (School District Administrator or School District
Leader).

The Syracuse City School District is an Equal Opportunity Employer.
For more information about SCSD, please visit our website at www. syracusecityschools.com

Please deliver in person to: OR Send certified mail, return receipt requested, to:
Syracuse City School District Syracuse City School District

Jaime Alicea, Deputy Superintendent Jaime Alicea, Deputy Superintendent

725 Harrison Street 1025 Erie Boulevard West

Syracuse, NY 13210 . Syracuse, NY 13204



TURNAROUND COACH

(for Priority/Innovation Zone schools/classrooms)

The Syracuse City School District is undergoing a new phase of innovation and transformation with the goal of
ensuring that all students graduate high school with the skills needed to be ready for college and career. For
Syracuse, all means all - including students who fall behind or have been considered “hard to serve” for a host
of reasons. The School Board and Syracuse community have charged Superintendent Sharon Contreras with
improving student achievement, and she is seeking a dedicated leadership team to partner with her in moving
the district toward its goals. The Syracuse City School District represents 31 schools and 2 alternative education
programs, serving 21,030 students Pre-K — 12, of whom 80% qualify for free or reduced price lunch, 20% are
served by the Office of Special Education, and 74% are students of color.

JOB DESCRIPTION:

The Turnaround Coach will provide classroom coaching and outstanding, individualized professional
development to SCSD teachers as they work to cultivate positive school culture and dramatically transform
student achievement in the district's Innovation Zone schools. As the role of turnaround coach is a key
component of the district’s strategy to support dramatic transformation of its lowest-performing schools,

- responsibilities and qualifications may be differentiated somewhat by school site in order to best meet the
specific needs of that school’s faculty and students (i.e., an iZone school with STEM focus may seek to employ
a turnaround coach with STEM expertise not requisite for a different iZone school). The primary role of each
turnaround coach is to work with teachers to support best practices in classroom management and student
engagement, provide analysis of school-wide trends in support of school turnaround priorities, and make
recommendations about potential next steps to address areas of need.

Turnaround coaches will be expected to support teachers at multiple grade levels and across all subjects, as
the focus of their support is not subject area-specific. As an advisor to teachers and principals, the turnaround
coach is responsible for providing support in execution of consistent and positive behavior management,
engaging and culturally relevant 21-st century instructional strategies, and research-based practices for
effective school turnaround. Successful coaches have themselves been successful and innovative teachers of
children, and also possess the skills necessary to mentor adult learners and expedite the professional growth
curves of iZone teachers.

REPORTS TO: Executive Director of Turnaround

DUTIES AND RESPONSIBILITIES:

+ Utilize a repertoire of strategies to support teachers, potentially including but not limited to: real-time
classroom coaching, co-teaching, modeling and demonstration lessons, co-planning, classroom
observations with comprehensive analysis and feedback

+ Collaborate with individual teachers and teacher teams based on identified/expressed areas of need

+ Develop expertise and serve as a resource in identifying appropriate research-based classroom
management and student engagement strategies and interventions

* Support teachers in meeting their own development goals within the SCSD Teaching and Learning
Framework

*+ In both individualized and group settings, provide professional development and materials to support
teachers and move forward the specific mission, vision, and goals of the Innovation Zone school

+ Cultivate a positive and results-oriented school culture with a sense of urgency and high expectations for
all children and adults

+ Collaborate actively with the Turnaround School Team in determining appropriate resources and support
for teachers

+ Collaborate actively with instructional (math and ELA) coaches as well as turnaround coaches from other
iZone schools to cultivate an aligned and results-oriented school culture in which all teachers feel
empowered to succeed

+ Lead teacher study groups and support collaborative teaching teams

+ Complete any additional duties as assigned by the Executive Director of Turnaround



TURNAROUND COACH ~ continued

KNOWLEDGE EXPERIENCE AND TRAINING:
Strong record of helping students achieve academic success, primarily with students of color and low-
income students

*  Significant experience with developmentally appropriate best practices for classroom management and
student engagement

- Ability to model positive and healthy character traits and habits, such as being organized, consistent and
understanding.

+  Comfort and willingness to actively participate in school community

* Unguestioned integrity and commitment to the SCSD mission and willingness to serve the SCSD and
Innovation Zone community

+ Experience in professional development and leadership roles working with adults

* Ability to plan, model, coach and provide feedback to individual teachers and teams of teachers

QUALIFICATIONS:

«  Minimum five (5) years of successful urban teaching experience required

« Preferred: three (3) years experience leading other teachers to achieve strong academic results

+ Possess an entrepreneurial spirit, be flexible, willing and able to play different support and leadership roles
at the school; and be willing to go above and beyond to meet the varied and constant needs of the students
of the Innovation Zone

+ Excellent organizational, communication and facilitation skills

SPECIAL REQUIREMENTS:
* Ability to work beyond the ten-month school year and student day



STEM Instructional Coach — Middle (6-8)

The Syracuse City School District is undergoing a new phase of innovation and transformation with the
creation of STEM focused interdisciplinary middle schools. Our goal is to provide hands-on project based
learning experiences in which students use 21 century skills collaboratively to solve real world problems.
Through this process students will learn essential 21* century skills while at the same time exceeding the
standards as identified in the CCSS for mathematics and ELA and the NYSED state standards. Our goal is
to ensure that all students’ are prepared to enter and graduate high school with the skills needed to be
ready for college and career.

JOB DESCRIPTION:

The STEM Instructional Coach will provide instructional support and collaborative coaching to SCSD
teachers as they work to implement the Common Core State Standards and district curriculum through a
STEM integrated model. The STEM coach will work with teachers to support best instructional practices
through the use of data, analysis of school-wide trends in instruction and to make recommendations about
potential next steps to address areas of need.

As an advisor and collaborator to teachers, the STEM coach is responsible for providing support in the
designing of STEM units and lessons, providing content knowledge in STEM, analyzing data in order to
modify curriculum and forms of assessment and sharing of best practices. The STEM coach’s ultimate
job 1s to work with STEM instructional teams to create effective learning experiences for students.

REPORTS TO:
Coordinator for Science and Technology and supports efforts of the STEM Leader

DUTIES AND RESPONSIBILITIES:
» Provide comprehensive instructional coaching in STEM.
« Collaborate with teachers and provide specific strategies for improved instructional delivery.
« Serve as a resource in identifying appropriate research-based instructional strategies and
interventions to improve STEM achievement for students in grades 6-8.
» Support teachers by providing feedback on lessons and assessments that align with the Common
Core State Standards, NYSED standards, and the Syracuse City School District curriculum.
» Provide professional development and materials to support teachers.
« Serve as a coach to teachers by providing expert advice on improving and enhancing individual
lessons and units based on ongoing analysis. This will include, but is not limited to:
1. Reviewing lesson plans, unit plans and assessments
2. Understanding the District scope and sequence
3. Observing classroom instruction and offering comprehensive analysis and feedback
4. Conducting demonstrations and modeling lessons for classroom teachers
« Support the development of curriculum and advise pacing on the scope and sequence based on
essential content knowledge as outlined in the state and national standards.
« Cultivate a standards-based, data and results-oriented culture.
» Make recommendations on best practices for supporting curricular integration across all content
areas.
+ Collaborate with master teachers and principals in determining appropriate resources and support
for teachers.
» Lead teacher study groups to increase content and pedagogical knowledge of STEM instruction.
« Collaborate with the STEM instructional teams to develop and implement plans designed to assist
struggling students.



Complete any additional duties as assigned by the Chief Academic Officer and Coordinator for
Science and Technology.

Willingness to be a contributing member of school redesign and turnaround.

Eagerness to attend professional development and ability to turnkey train staff as needed.

KNOWLEDGE, EXPERIENCE AND TRAINING:

L 4

Strong records of helping students achieve academic success, primarily with students of color and
low-income students.

Significant experience with Science curriculum and the integration of the CCSS in the
development of daily lesson planning.

Experience in analyzing data and using results to modify lessons.

Knowledge of and experience with backwards designed curricular models and U nderstanding by
Design.

Significant experience with instructional best practices.

Ability to model positive and healthy character traits and habits, such as being organized,
consistent and understanding.

Comfort and willingness to actively participate in school community.

Unguestioned integrity and commitment to the SCSD mission and willingness to serve the SCSD
community.

Experience in professional development and leadership roles working with adults

Ability to plan, model, coach and provide feedback to individual teachers and teams of teachers to
improve teaching and learning.

Experience implementing effective instructional practices, designing engaging lessons, using data
and formative assessment in the classroom and implementing the four-tiered intervention system.

QUALIFICATIONS:

[

Minimum five (5) years of STEM teaching experience preferred, Science preferred*.

Minimum three (3) years experience leading other teachers to achieve strong academic results.
Appropriate New York State (6-8) Certification.*

Possess an entrepreneurial spirit; be flexible, willing and able to play different instructional roles
at the school; and be willing to go above and beyond to meet the varied and constant needs of the
students of the SCSD.

Excellent organizational, communication and facilitation skills.

(Teachers with additional certification in Special Education or TESOL encouraged apply; A Minor
in STEM related certifications is desirable)

SPECIAL REQUIREMENTS:

Ability to work beyond the ten-month school year and student day.



Literacy Instructional Coach - Elementary

The Syracuse City School District is undergoing a new phase of innovation and transformation with the
goal of ensuring that all students graduate high school with the skills needed to be ready for college and
career. For Syracuse, all means all - including students who fall behind or have been considered “hard to
serve” for a host of reasons.

JOB DESCRIPTION:

The Literacy Instructional Coach will provide instructional support and coaching to SCSD teachers as
they work to implement the Common Core State Standards and district curriculum. The primary role of
the literacy coach is to work with teachers to support best practices in using data, provide analysis of
school-wide trends in instruction and make recommendations about potential next steps to address areas
of need. As an advisor to teachers and principals, the literacy coach is responsible for providing support in
designing of units and lessons, content knowledge in literacy, analyzing data in order to modify
curriculum and forms of assessment and sharing of best practices.

REPORTS TO:
Supervisor of English Language Arts
DUTIES AND RESPONSIBILITIES:

* Provide comprehensive instructional coaching in literacy.

+ Collaborate with teachers and provide specific strategies for improved instructional delivery.

+ Serve as a resource in identifying appropriate research-based instructional strategies and
interventions to improve literacy achievement for Pre-K — 6 students. Specific emphasis will be
placed on appropriate strategies for improving the academic achievement of English Language
Learners (ELLs), students with disabilities, and struggling readers.

+ Support teachers by providing feedback on lessons and assessments that align with the Common
Core State Standards and the Syracuse City School District curriculum.

« Provide professional development and materials to support elementary teachers.

» Serve as a coach to teachers by providing expert advice on improving and enhancing individual
lessons and units based on ongoing analysis. This will include, but is not limited to:

1. Reviewing lesson plans, unit plans and assessments

2. Understanding the District scope and sequence

3. Observing classroom instruction and offering comprehensive analysis and feedback
4. Conducting demonstrations and modeling lessons for classroom teachers

» Support the development of curriculum and advise pacing on the scope and sequence based on
essential content knowledge as outlined in the state and national standards.

« Cultivate a standards-based, data and results-oriented culture.

» Make recommendations on best practices for supporting curricular alignment across all grade
levels and individual schools.

+ Collaborate with master teachers and principals in determining appropriate resources and support
for teachers.

» Lead teacher study groups to increase content and pedagogical knowledge of literacy instruction.

» Assist teachers with implementation of Response-to-Intervention framework.



Collaborate with the teacher support team to develop and implement plans designed to assist
struggling students.

Complete any additional duties as assigned by the Chief Academic Officer and Supervisor of
English Language Arts.

Willingness to be a contributing member of school redesign and turnaround.

Eagerness to attend professional development and ability to turnkey train staff as needed.

KNOWLEDGE, EXPERIENCE AND TRAINING:

-

Strong record of helping students achieve academic success, primarily with students of color and
low-income students.

Significant experience with literacy curriculum development and daily lesson planning.
Experience in analyzing data and using results to modify lessons.

Knowledge of and experience with backwards designed curricular models and Understanding by
Design.

Significant experience with instructional best practices.

Ability to model positive and healthy character traits and habits, such as being organized,
consistent and understanding. |

Comfort and willingness to actively participate in school community.

Unquestioned integrity and commitment to the SCSD mission and willingness to serve the SCSD
community.

Experience in professional development and leadership roles working with adults

Ability to plan, model, coach and provide feedback to individual teachers and teams of teachers to
improve teaching and learning.

Experience implementing effective instructional practices, designing engaging lessons, using data
and formative assessment in the classroom and implementing the four-tiered intervention system.

QUALIFICATIONS:

Minimum five (5) years of teaching experience required.

Minimum three (3) years experience leading other teachers to achieve strong academic results.
New York State Elementary (Pre-K — 6) or Childhood Education (1-6) Certification.*

Possess an entrepreneurial spirit; be flexible, willing and able to play different instructional roles
at the school; and be willing to go above and beyond to meet the varied and constant needs of the
students of the SCSD.

Excellent organizational, communication and facilitation skills.

* (Teachers with additional certification in Special Education or TESOL encouraged to apply;
Minor in Social Studies preferred)

SPECIAL REQUIREMENTS:

*

Ability to work beyond the ten-month school year and student day.



Literacy Instructional Coach - Secondary

The Syracuse City School District is undergoing a new phase of innovation and transformation with the
goal of ensuring that all students graduate high school with the skills needed to be ready for college and
career. For Syracuse, all means all - including students who fall behind or have been considered “hard to
serve” for a host of reasons.

JOB DESCRIPTION:

The Literacy Instructional Coach will provide instructional support and coaching to SCSD teachers as
they work to implement the Common Core State Standards and district curriculum. The primary role of
the literacy coach is to work with teachers to support best practices in using data, provide analysis of
school-wide trends in instruction and make recommendations about potential next steps to address areas
of need. As an advisor to teachers and principals, the literacy coach is responsible for providing support in
designing of units and lessons, content knowledge in literacy, analyzing data in order to modify
curriculum and forms of assessment and sharing of best practices.

REPORTS TO:
Supervisor of English Language Arts
DUTIES AND RESPONSIBILITIES:

+ Provide comprehensive instructional coaching in literacy.

« Collaborate with teachers and provide specific strategies for improved instructional delivery.

« Serve as aresource in identifying appropriate research-based instructional strategies and
interventions to improve literacy achievement for students in grades 7-12. Specific emphasis will
be placed on appropriate strategies for improving the academic achievement of English Language
Learners (ELLs), students with disabilities, and struggling readers.

+ Support teachers by providing feedback on lessons and assessments that align with the Common
Core State Standards and the Syracuse City School District curriculum.

+ Provide professional development and materials to support English teachers.

» Serve as a coach to teachers by providing expert advice on improving and enhancing individual
lessons and units based on ongoing analysis. This will include, but is not limited to:

1. Reviewing lesson plans, unit plans and assessments

2. Understanding the District scope and sequence

3. Observing classroom instruction and offering comprehensive analysis and feedback
4. Conducting demonstrations and modeling lessons for classroom teachers

+ Support the development of curriculum and advise pacing on the scope and sequence based on
essential content knowledge as outlined in the state and national standards.

» Cultivate a standards-based, data and results-oriented culture.

» Make recommendations on best practices for supporting curricular alignment across all grade
levels and individual schools.

+ Collaborate with master teachers and principals in determining appropriate resources and support
for teachers.

+ Lead teacher study groups to increase content and pedagogical knowledge of literacy instruction.

» Assist teachers with implementation of Response-to-Intervention framework.



Collaborate with the teacher support team to develop and implement plans designed to assist
struggling students.

Complete any additional duties as assigned by the Chief Academic Officer and Supervisor of
English Language Arts.

Willingness to be a contributing member of school redesign and turnaround.

Eagerness to attend professional development and ability to tumkey train staff as needed.

KNOWLEDGE, EXPERIENCE AND TRAINING:

Strong record of helping students achieve academic success, primarily with minority and low-
income students.

Significant experience with literacy curriculum development and daily lesson planning.
Experience in analyzing data and using results to modify lessons.

Knowledge of and experience with backwards designed curricular models and Understanding by
Design.

Significant experience with instructional best practices.

Ability to model positive and healthy character traits and habits, such as being organized,
consistent and understanding.

Comfort and willingness to actively participate in school community.

Unquestioned integrity and commitment to the SCSD mission and willingness to serve the SCSD
community.

Experience in professional development and leadership roles working with adults

Ability to plan, model, coach and provide feedback to individual teachers and teams of teachers to
improve teaching and learning.

Experience implementing effective instructional practices, designing engaging lessons, using data
and formative assessment in the classroom and implementing the four-tiered intervention system.

QUALIFICATIONS:

Minimum five (5) years of literacy teaching experience required.

Minimum three (3) years experience leading other teachers to achieve strong academic results.
New York State Literacy, Reading (Pre-K — 12) or ELA (7-12) Certification.*

Possess an entreprencurial spirit; be flexible, willing and able to play different roles at the school,
and to go above and beyond to meet the varied and constant needs of the students of the SCSD.
Excellent organizational, communication and facilitation skills.

(Teachers with additional certification in Special Education or TESOL encouraged to apply; Minor
in Social Studies preferred)

SPECIAL REQUIREMENTS:

Ability to work beyond the ten-month school year and student day.



Mathematics Instructional Coach - Elementary

The Syracuse City School District is undergoing a new phase of innovation and transformation with the
goal of ensuring that all students graduate high school with the skills needed to be ready for college and
career. For Syracuse, all means all — including students who fall behind or have been considered “hard to
serve” for a host of reasons.

JOB DESCRIPTION:

The Mathematics Instructional Coach will provide instructional support and coaching to SCSD teachers
as they work to implement the Common Core State Standards and district curriculum. The primary role of
the mathematics coach is to work with teachers to support best practices in using data, provide analysis of
school-wide trends in instruction and make recommendations about potential next steps to address areas
of need.

As an advisor to teachers and principals, the mathematics coach is responsible for providing support in
designing of units and lessons, content knowledge in mathematics, analyzing data in order to modify
curriculum and forms of assessment and sharing of best practices.

REPORTS TO:
Coordinator for Mathematics
DUTIES AND RESPONSIBILITIES:

+ Provide comprehensive instructional coaching in mathematics.

+ Collaborate with teachers and provide specific strategies for improved instructional delivery.

+ Serve as aresource in identifying appropriate research-based instructional strategies and
interventions to improve mathematics achievement for Pre-K — 6 students. Specific emphasis will
be placed on appropriate strategies for improving the academic achievement of English Language
[earners (ELLs), students with disabilities, and struggling readers.

* Support teachers by providing feedback on lessons and assessments that align with the Common
Core State Standards and the Syracuse City School District curriculum.

+ Provide professional development and materials to support teachers.

« Serve as a coach to teachers by providing expert advice on improving and enhancing individual
lessons and units based on ongoing analysis. This will include, but is not limited to:

1. Reviewing lesson plans, unit plans and assessments

2. Understanding the District scope and sequence

3. Observing classroom instruction and offering comprehensive analysis and feedback
4. Conducting demonstrations and modeling lessons for classroom teachers

»  Support the development of curriculum and advise pacing on the scope and sequence based on
essential content knowledge as outlined in the state and national standards.

« Cultivate a standards-based, data and results-oriented culture.

+ Make recommendations on best practices for supporting curricular alignment across all grade
levels and individual schools.

+ Collaborate with master teachers and principals in determining appropriate resources and support
for teachers.

» Lead teacher study groups to increase content and pedagogical knowledge of mathematics
instruction.



Assist teachers with implementation of Response-to-Intervention framework.

Collaborate with the teacher support team to develop and implement plans designed to assist
struggling students.

Complete any additional duties as assigned by the Chief Academic Officer and Coordinator for
Mathematics.

Willingness to be a contributing member of school redesign and turnaround.

Eagerness to attend professional development and ability to turnkey train staff as needed.

KNOWLEDGE, EXPERIENCE AND TRAINING:

*

Strong record of helping students achieve academic success, primarily with students of color and
low-income students.

Significant experience with math curriculum development and daily lesson planning.

Experience in analyzing data and using results to modify lessons.

Knowledge of and experience with backwards designed curricular models and Understanding by
Design.

Significant experience with instructional best practices.

Ability to model positive and healthy character traits and habits, such as being organized,
consistent and understanding.

Comfort and willingness to actively participate in school community.

Unquestioned integrity and commitment to the SCSD mission and willingness to serve the SCSD
community.

Experience in professional development and leadership roles working with adults

Ability to plan, model, coach and provide feedback to individual teachers and teams of teachers to
improve teaching and learning.

Experience implementing effective instructional practices, designing engaging lessons, using data
and formative assessment in the classroom and implementing the four-tiered intervention system.

QUALIFICATIONS:

Minimum five (5) years of teaching experience required.

Minimum three (3) years experience leading other teachers to achieve strong academic results.
New York State Elementary (Pre-K — 6) or Childhood (1-6) Certification.*

Possess an entrepreneurial spirit; be flexible, willing and able to play different instructional roles
at the school; and be willing to go above and beyond to meet the varied and constant needs of the
students of the SCSD.

Excellent organizational, communication and facilitation skills.

(Teachers with additional certification in Special Education or TESOL encouraged to apply; Minor
in Mathematics or Science preferred)

SPECIAL REQUIREMENTS:

Ability to work beyond the ten-month school year and student day.



Mathematics Instructional Coach - Secondary

The Syracuse City School District is undergoing a new phase of innovation and transformation with the
goal of ensuring that all students graduate high school with the skills needed to be ready for college and
career. For Syracuse, all means all - including students who fall behind or have been considered “hard to
serve” for a host of reasons.

JOB DESCRIPTION:

The Mathematics Instructional Coach will provide instructional support and coaching to SCSD teachers
as they work to implement the Common Core State Standards and district curriculum. The primary role of
the mathematics coach is to work with teachers to support best practices in using data, provide analysis of
school-wide trends in instruction and make recommendations about potential next steps to address areas
of need.

As an advisor to teachers and principals, the mathematics coach is responsible for providing support in
designing of units and lessons, content knowledge in mathematics, analyzing data in order to modify
curriculum and forms of assessment and sharing of best practices.

REPORTS TO:
Coordinator for Mathematics
DUTIES AND RESPONSIBILITIES:

+ Provide comprehensive instructional coaching in mathematics.

»  Collaborate with teachers and provide specific strategies for improved instructional delivery.

* Serve as a resource in identifying appropriate research-based instructional strategies and
interventions to improve mathematics achievement for students in grades 7-12. Specific emphasis
will be placed on appropriate strategies for improving the academic achievement of English
Language Learners (ELLs), students with disabilities, and struggling readers.

+ Support teachers by providing feedback on lessons and assessments that align with the Common
Core State Standards and the Syracuse City School District curriculum.

« Provide professional development and materials to support teachers.

+ Serve as a coach to teachers by providing expert advice on improving and enhancing individual
lessons and units based on ongoing analysis. This will include, but is not limited to:

1. Reviewing lesson plans, unit plans and assessments

2. Understanding the District scope and sequence

3. Observing classroom instruction and offering comprehensive analysis and feedback
4. Conducting demonstrations and modeling lessons for classroom teachers

+  Support the development of curriculum and advise pacing on the scope and sequence based on
essential content knowledge as outlined in the state and national standards.

+ Cultivate a standards-based, data and results-oriented culture.

+ Make recommendations on best practices for supporting curricular alignment across all grade
levels and individual schools.

+  Collaborate with master teachers and principals in determining appropriate resources and support
for teachers.

+ Lead teacher study groups to increase content and pedagogical knowledge of mathematics
instruction.



Assist teachers with implementation of Response-to-Intervention framework.

Collaborate with the teacher support team to develop and implement plans designed to assist
struggling students.

Complete any additional duties as assigned by the Chief Academic Officer and Coordinator for
Mathematics.

Willingness to be a contributing member of school redesign and turnaround.

Eagerness to attend professional development and ability to turnkey train staff as needed.

KNOWLEDGE, EXPERIENCE AND TRAINING:

Strong record of helping students achieve academic success, primarily with students of color and
low-income students.

Significant experience with math curriculum development and daily lesson planning,

Experience in analyzing data and using results to modify lessons.

Knowledge of and experience with backwards designed curricular models and Understanding by
Design.

Significant experience with instructional best practices.

Ability to model positive and healthy character traits and habits, such as being organized,
consistent and understanding.

Comfort and willingness to actively participate in school community.

Unquestioned integrity and commitment to the SCSD mission and willingness to serve the SCSD
community.

Experience in professional development and leadership roles working with adults

Ability to plan, model, coach and provide feedback to individual teachers and teams of teachers to
improve teaching and learning.

Experience implementing effective instructional practices, designing engaging lessons, using data
and formative assessment in the classroom and implementing the four-tiered intervention system.

QUALIFICATIONS:

Minimum five (5) years of math teaching experience required.

Minimum three (3) years experience leading other teachers to achieve strong academic results.
New York State Mathematics (7-12) Certification.*

Possess an entrepreneurial spirit; be flexible, willing and able to play different instructional roles
at the school; and be willing to go above and beyond to meet the varied and constant needs of the
students of the SCSD.

Excellent organizational, communication and facilitation skills.

(Teachers with additional certification in Special Education or TESOL encouraged to apply; Minor
in Mathematics or Science preferred)

SPECIAL REQUIREMENTS:

Ability to work beyond the ten-month school year and student day.



SCSD Innovation Zone Roles for SIG Application ~

Operations Coordinator

Joh Title Operations Coordinator

Type of Full Time
Employment
Description Under the direction of the Executive Director, the Operations Coordinator is

responsible for maintaining a consistent, embedded and intense presence in the

iZone schools to provide direct support to school leadership and staff in organizing

and synchronizing day-to-day operations. Whenever issues are identified with the
physical environment/appearance and function of the interior and exterior public
spaces of the school, functionality and availability of technology and other
instructional resources, or any other operational concerns that could distract school
leadership from important responsibilities, the Ops Coordinator is expected to
streamline communication and receipt of the necessary supports from appropriate

SCSD departments. The Ops Coordinator may also assist in identifying operational

best practice and scaling such practices across iZone schools, as well as executing ad

hoc tasks assigned by the Executive Director of Turnaround.

Duties * Maintain a consistent, embedded, and intense presence in iZone buildings to
ensure all operational concerns are running smoothly in support of the teaching
and learning that is the priority of the building

* Develop, streamline, implement, and sustain best practices across iZone schools
that drive efficiency, creative use of resources, and a high-functioning school
level operations team

* Liaise actively and directly between iZone schools and SCSD Operations
Directors to expedite effective operations delivery

* SupportiZone school leaders to identify problems in operations processes and
resolve them in quickly and timely manner

* SupportiZone school leaders in coordinating and managing project tasks to
ensure project guality delivery

Qualifications * BA/BS degree preferred

* Experience in operations and/or project management highly preferred

* Fluency in use of Microsoft Word, Access, Excel preferred

* Strategic thinker with a positive, “get it done” attitude; able to build
relationships across departments and functions of a large organization

* Strong problem-solving skills, especially under urgent conditions and in a highly
collaborative, complex, rapidly changing environment

* Passion for high-paced work of school turnaround and commitment to student
achievement

* Must be able to meet deadlines, multi-task , and interact personably and
respectfully with staff at school and district level

* Excellent oral and written communication skills preferred




Syracuse City

Personnel Division Position Openings
725 Harmson Street » Syracuse, NY 13210
Phone 315:435-4525 Fax 315-435+4023 An employea who is on leave but feels qualified for an advertised position
must send letter of interest with current resumé. Prior to interview or position
appointment date, the employee must be available and medically cleared.

School District

11/28/11

EXECUTIVE DIRECTOR OF TURNAROUND

Funding is contingent upon receipt of the School Innovation Fund (SIF) Grant

The Syracuse City School District is undergoing a new phase of innovation and transformation with the goal of
ensuring that all students graduate high school with the skills needed to be ready for college and career. For
Syracuse, all means all ~ including students who fall behind or have been considered “hard to serve” for a host
of reasons. The School Board and Syracuse community have charged Superintendent Sharon Contreras with
improving student achievement, and she is seeking a dedicated leadership team to partner with her in moving
the District toward its goals. The Syracuse City School District represents 31 schools and 4 alternative
education programs, serving 19,961 students K-12, of whom 84% qualify for free or reduced price lunch,

21% are served by the Office of Special Education, and 72% are students of color.

The Office of School Transformation and Innovation (OSTI) is a newly created division of the Syracuse City
School District Central Office designed to address the urgent and specific needs of those students enrolled in
persistently low-achieving schools (PLAS). This office, under the guidance of Superintendent Sharon Contreras,
will be responsible for overseeing PLAS in the Syracuse City School District (SCSD) and for ensuring a culture
of innovation District-wide. The OST!I will support whole school reform efforts by designing and implementing
school-based decision-making models, broad stakeholder engagement strategies, strategies for expanded
autonomy with clear accountability, and high performance standards.

JOB DESCRIPTION:

The Executive Director of Turnaround will be a critical member of the Syracuse City School District Office of
School Transformation and Innovation (OSTI). Reporting directly to the Chief Transformation Officer, the
Executive Director of Turnaround will be responsible for managing and developing the capacity of a new Lead
Partner unit which will manage the transformation of a cluster of schools identified as Persistently Lowest
Achieving (PLA).

REPORTS TO: Chief Transformation Officer

DUTIES AND RESPONSIBILITIES:

The Executive Director of Turnaround will be responsible for accomplishing the following:

School Supervision, Management and Development
Develop and guide principal and leadership teams in their roles as instructional leaders and managers.
Provide leadership, training and guidance for both principals and Lead Partner staff in “change
management” principles.
Provide scalable instructional program leadership to principals with specific responsibility for planning,
development, implementation, assessment and improvement across all current and future schools.
In partnership with the OSTI and principals, determine and implement the academic priorities of OSTI in
the schools.
Support principals to ensure high quality implementation of the schools’ educational designs, including
standards, assessments, instructional guidelines and school culture.
Assist principals in monitoring and evaluating effectiveness of programs as well as identifying and
acquiring appropriate program resources to ensure that curricula are student-focused and aligned with
schools’ missions, core values, academic standards and strategic goals.




EXECUTIVE DIRECTOR OF TURNAROUND - continued

School Supervision. Management and Development (continued)
. Collaborate with principals and OSTI on individual professional development for principals and direct
reports.
Monitor, provide feedback to and evaluate principals and academic team members.
Collaborate with principals on hiring of staff when appropriate.
Support OSTI in recruiting and training incoming principals.
Work with OSTI and incoming principals on school design planning and implementation.

Curricular and Instructional Leadership
Provide leadership and support in adopting research-proven, standards-based instructional practice.
Drive alignment throughout OSTI schools.
Support principals in creating coherency in instructional practice/routines within schools.
Facilitate establishment of communities of practice among all principals and teachers in OST schools.
Work with principals to interpret data and create action plans for school improvement.
Assist principals in planning and training for data-driven instruction.
Assist principals with on-boarding of new teachers and staff.
Guide in developing the instructional practice and expertise of future principals.
Ensure that schools are implementing special education services in accordance with the law.

School Culture
* In partnership with the principals, ensure that each school develops and maintains a positive, engaging
culture of excellence and college-focus.
¢ Support principals in creating coherency in culture and routines within the school.
Provide leadership in creating and maintaining a common language and common standards throughout
the school.
e Work with the principal to field all questions and concerns from key stakeholders.

EDUCATION, TRAINING AND EXPERIENCE:

e Minimum of a Master’s degree from an accredited college or university in educational administration or
school supervision.

» Significant K-12 urban teaching experience and prior success in a school leadership position (as either a
School Leader/Principal or an Assistant Principal) with a significant focus on academic achievement and
instruction. Strong preference for candidates with prior experience in a charter or independent school
environment.

» Outstanding organizational skills and high attention to detail; outstanding written and oral

communication skills.

Ability to manage the challenging multiple priorities inherent in an entrepreneurial environment.

Proactive problem solver who demonstrates initiative.

Strong work ethic coupled with an enthusiastic and passionate approach to one’s work.

Commitment to the belief that all students can learn and to the mission of educational equity.

Strong working knowledge of the national K-12 landscape, specifically with respect to measuring school

effectiveness and how to deploy the various models used to achieve academic excellence.

e Strong critical thinking skills and the ability to select, develop and/or implement useful resources to drive
improved educational outcomes.

» Demonstrated success as a manager with the ability to build and lead a team of several dozen
professionals, preferably within a school, district or related enterprise.

» Exceptional interpersonal skills with demonstrated success in navigating complex environments while
building and maintaining relationships, particularly in a time of growth and change.

e Entrepreneurial and collaborative mindset with a track record of successful development and execution
of plans and goals.

e Experience managing change in large, complex environments with multiple stakeholders and a wide
array of divergent points of view.

» Professional maturity with the ability to manage multiple competing priorities, while consistently
demonstrating sound judgment and disciplined thinking.



EXECUTIVE DIRECTOR OF TURNAROUND - continued

EDUCATION, TRAINING AND EXPERIENCE (continued):
e Strong writing, communication and presentation skills, with an ability to motivate and inspire a diverse
set of stakeholders toward a common goal.
e Ability to be visionary and strategic is essential.

QUALIFICATIONS:
Minimum of ten years of work experience with an emphasis on student achievement and demonstrated
success implementing alternative learning models in K-12 educational settings.

CERTIFICATE REQUIREMENTS:
Certificate of Advanced Study (CAS) from an accredited College or University;
New York State Certificate in Education Administration (School District Administrator or School District
Leader).

HIRING RANGE: $110,000 — $125,000 (12-month position / non-union position)
Competitive compensation and benefits package commensurate with experience
CONTACT: Jaime Alicea, Deputy Superintendent for Operations and Business, at (315) 435-4212

The Syracuse City School District is an Equal Opportunity Employer.
For more information about SCSD, please visit our website at www.syracusecityschools.com

All applicants must apply in writing and deliver application in person, by certified mail, return receipt
requested, or by via electronic mail to JAlicea@scsd.us by 4:30 PM on MONDAY, DECEMBER 5, 2011.

Please deliver in person to: OR Send certified mail, return receipt requested, to:
Syracuse City School District Syracuse City School District

Jaime Alicea, Deputy Superintendent Jaime Alicea, Deputy Superintendent

725 Harrison Street 1025 Erie Boulevard West

Syracuse, NY 13210 Syracuse, NY 13204

NO APPLICATIONS WILL BE ACCEPTED AFTER 4:30 P.M. ON MONDAY, DECEMBER 5, 2011




Syracuse City

Personnel Division Position Openings
725 Harrison Street « Syracuse, NY 13210
FPhone 315+435-4525 Fax 315+435+4023 An employee who is on leave but feels qualified for an advertised position
must send letter of interest with current resumé. Prior to interview or position
appointment date, the employee must be available and medically clearsd,

School District

1/15/13

TEACHER, Innovation Zone School(s)

The Syracuse City School District is undergoing a new phase of innovation and transformation with the goal of
ensuring that all students graduate high school with the skills needed to be ready for college and career. For
Syracuse, all means all - including students who fall behind or have been considered “hard to serve” for a host
of reasons. The School Board and Syracuse community have charged Superintendent Sharon Contreras with
improving student achievement, and she is seeking a dedicated leadership team to partner with her in moving
the district toward its goals. The Syracuse City School District represents 31 schools and 4 alternative
education programs, serving 21,030 students Pre-K-12, of whom 80% qualify for free or reduced price lunch,
20% are served by the Office of Pre-Special Education, and 74% are students of color.

JOB DESCRIPTION:

The district is committed to ensuring that there is an effective school leader at the helm of every school and a
high quality teacher in every classroom. Innovation Zone teachers ensure rigorous instruction and achievement
outcomes for students in iZone schools. This includes: planning and executing high-quality lessons and
standards-aligned activities; establishing and protecting a supportive, productive and positive learning
environment; maintaining strong classroom management practices; instituting data-driven instruction and
formative as well as summative assessments: remaining professional and in consistent communication with
families, students and staff at all times.

REPORTS TO: Principal, Innovation Zone School

DUTIES AND RESPONSIBILITIES:

The Innovation Zone School Teacher will be expected to fulfill the following responsibilities:

Results Orientation
* Promote a widely shared institutional belief that every child deserves and can have expert instruction
and that it is their responsibility to ensure this practice
+  Set high performance goals for self and others despite instability and obstacles to success
+ Create a sense of urgency and take immediate action to ensure early successes
* Establish and enforce high standards for excellence with students and colleagues
» Relentlessly focus classroom lessons, activities, and objectives on student achievement

Action Orientation
« Effectively plan and take action to achieve goals and objectives without direction
« Consistently identify potential issues and obstacles and proactively take action to create and implement
solutions
« Formulate and execute on action plans despite ambiguity, obstacles or resistance

Impact and Influence
» Establish a classroom culture of learning and achievement
« Act consistently to influence others’ thinking and behavior to achieve results
« Communicate a clear vision of success and benefits to engage stakeholders (e.g. families, students,
colleagues)
» Identify and engage colleagues to drive consensus, build trust and facilitate change
« Influence others to take action and demand change



Develop and Execute Rigorous, Standards-Aligned Instruction

» Know and execute teaching and learning best practices, including involving different modalities and
engaging a variety of students

» Teach and re-teach content as needed, using diverse strategies and student groupings to ensure
understanding and mastery of content

+  Quickly recognize patterns and trends related to student academic performance

 Identify appropriate metrics and use qualitative and quantitative data to assess performance and drive
goals and decision-making.

+ Recognize cause and effect between instructional activities and results

The Teacher will be expected to perform additional related duties as required.

EDUCATIONAL AND PROFESSIONAL QUALIFICATIONS:

» Possession of a Master's Degree in Educational Leadership or related field
Minimum of two years’ classroom teaching experience preferred
Adaptable to the complexities of the urban school environment
Strong belief that all students can learn at high levels and focus on building this culture school-wide
Proven experience working in urban schools to accelerate student academic and learning performance
Establishes a safe classroom culture that is conducive to student needs and student learning
Familiar with instructional best practices to build and sustain student achivement
Knowledge of current trends and best practices in education policy and research, including
comprehensive assessment systems and data-driven instruction

e & & & o &

CERTIFICATE REQUIREMENTS:
New York State Teaching Certificate

The Syracuse City School District is an Equal Opportunity Employer.
For more information about SCSD, please visit our website at www.syracusecityschools.com

Please deliver in person to: OR Send certified mail, return receipt requested, to:
Syracuse City School District Syracuse City School District

Jaime Alicea, Deputy Superintendent Jaime Alicea, Deputy Superintendent

725 Harrison Street 1025 Erie Boulevard West

Syracuse, NY 13210 Syracuse, NY 13204



Attachment A

Consultation and
Collaboration Form
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School-Level Baseline Data
and Target Setting Chart




Attachment B
School-level Baseline Data and Target-Setting Chart
Frazer K-8 School

I Leading Indicators
a. Number of minutes in the school year

Elementary min 64,800 64,800 75,600 75,600 75,600
Middie 73,800 73,800 84,600 84,600 84,600
b. Student participation in State ELA % 97.23 97.19 100% 100% 100%
assessment
C. Student participation in State Math % 98.38 97.19 100% 100% 100%
assessment
d. Drop-out rate % N/A N/A N/A N/A N/A
e. Student average daily attendance % 92.00 93.58 100% 100% 100%
f. Student completion of advanced N/A N/A N/A N/A N/A
coursework
g. Suspension rate % 7.71 9.99 1% 1% 1%
h. Number of discipline referrals num N/A 2,428 1,700 1,190 833
i Truancy rate % 0.88 0.00 0.00 0.00 0.00
j. Teacher attendance rate % 94.72 91.73 100% 100% 100%
k. Teachers rated as “effective” and % N/A N/A 859% 90% 95%

“highly effective”
l. Hours of professional development

) num 129.5 172 220 220 220
to improve teacher performance
m. ‘ Hours of profess‘lona! development hum 102 140 180 180 180
to improve leadership and governance
n. Hours of professional development
fn thf: implementation of high qu_alaty aum 0 60 60 60 60
interim assessments and data-driven
action
i, Academic Indicators
0 ELA perfarmance index P! 90.70 93.60 118 143 168
p. Math performance index Pt 96.09 101.87 126 151 177
q . Student scoring “proficient” or % 2421 18.36 24% 50% 70%
higher on ELA assessment
r. ' Students scoring “proficient” or % 26.87 21.93 30% 559 80%
higher on Math assessment
S. Average SAT score score N/A N/A N/A N/A N/A
Students taking PSAT num N/A N/A N/A N/A N/A
u. . Students recexylng Begents diploma % N/A N/A N/A N/A N/A
with advanced designation
V. High school graduation rate % N/A N/A N/A N/A N/A
W, Ninth graders being retained % N/A N/A N/A N/A N/A
X. High school graduates accepted % N/A N/A N/A N/A N/A

into two or four year colleges




Data Sources:

Item a: Determined by calculating the number of minutes between start time of the first standard period of the
day and end time of the last standard period of the day, multiplied by the total number of school days between
9/1/12 and 6/30/13 (180 days). District average is based grade configuration of the targeted school (i.e.,
elementary, middie or K-8).

Items b. and c: L2RPT Report. Elementary/Middle-Level Accountability Data Verification Report, Data Contained in
the Student Information Repository System. Refresh Date: 10/14/12. Retrieved Date: 1/9/13;
Baseline date: 2011-2012

Items d. f. and k: Does not apply to the school or data is not available

Item e: SCSD eSchool student management system. Retrieved Date: January 11, 2013. Baseline date: 9/1/2011 -
6/30/12. It excludes pre-kindergarten and summer school data. The SCSD total student Attendance Rate only
reflects the attendance of regular ES, MS, K8, HS, Elmcrest, Johnson Center and McCarthy at Beard. Annual
Attendance Rate is determined by dividing the school’s total actual attendance by the total possible attendance for
a school year. A school’s actual attendance is the sum of the number of students in attendance on each day the
school was open during the school year. Possible attendance is the sum of the number of enrolled students who
should have been in attendance on each day the school was open during the school year.

Item g: SCSD eSchool student management system. Retrieved Date: 1/11/13. Baseline date: 9/7/11 - 6/30/12. It
excludes pre-kindergarten and summer school data. The District Average Suspension Rate is calculated based upon
the grade-level configuration of the targeted school (elementary, middle, K-8). Student Suspension rate is
determined by dividing the number of students who were suspended (in-school-suspension is not included) for
one full day or longer anytime during the school year by the BEDs day enrollment of 2011-2012. A student is
counted only once, regardless of whether the student was suspended one or mare times during 2011-2012

Item h: Discipline referral data are not maintained at the district level, but are instead kept in varying forms in the
schools’ offices. It was not possible at the time of this reporting to ascertain a district average.

Item i: SCSD eSchool student management system. Retrieved Date: January 11, 2013. Baseline date: Sep 7" 2011 -
June 30" 2012. It excludes pre-kindergarten and summer school data. The SCSD total student Truancy Rate only
reflects the truancy of regular ES, MS, K8, HS, Elmcrest, Johnson Center and McCarthy at Beard. Truancy Rate is
determined by using the total number of students who had a "DLA" withdraw code {meaning that a student did
not come to school for 20 or more days) between September 7th, 2011-June 30th, 2012 divided by the BEDs day
enroliment for 2011-2012

Item j: SCSD Peoplesoft system. Retrieved Date: January 14, 2013. Baseline date: Sep 7, 2011 - June 30, 2012. It
excludes pre-kindergarten and summer school data.

Items I, m & n: Data maintained by the SCSD Director of Professional Development for PD occurring July 1, 2011 —
June 30, 2012. Hours reflect total number of hours of district-wide PD offered in each category.

Item j: SCSD Peoplesoft system. Retrieved Date: January 14, 2013. Baseline date: September 7, 2011 - june 30,
2012. It excludes pre-kindergarten and summer school data.

Items q. and r: L2RPT Report. Elementary/Middle-Level Accountability Data Verification Report, Data Contained in
the Student Information Repository System. Refresh Date: October 14, 2012. Retrieved Date: September 4, 2012
Baseline date: 2011-2012 (Note: Westside Academy opened in 2011-2012, so we do not have the baseline data for
this school.)

Items o. and p: L2RPT Report. Elementary/Middle-Level Accountability Data Verification Report, Data Contained in
the Student Information Repository System. Refresh Date: October 11, 2011. Retrieved Date: January 9, 2013;
Baseline date: 2010-2011. {Note: Westside Academy opened in 2011-2012, so we do not have the baseline data
for this school in 2010-2011.)
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Central Falls: Graduation and Dropout Rates

There has been a substontial increase in the graduation rote and a substontiol decrease
in the dropout rote.,
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CASE STUDY

LARGE SCALE MULTI-YEAR IMPLEMENTATION IN SECONDARY SCHOOLS:
PEARSON LEARNING TEAMS IN LOS ANGELES

Pearson Learning Teams’ partnership with Los Angeles Unified School District—the second largest school
district in the United States--illustrates Pearson's capacity to implement and scale the Learning Teams program
in secondary schools within a large urban school district.

For over a decade, the Los Angeles Unified School District (LAUSD) has been working to meet a threefold
district-wide agenda: (1) to ensure that all students have access to and are able to complete a rigorous
curriculum; (2) to significantly increase the high school graduation rate; and (3) to significantly increase the
number of students entering college and post-secondary programs.

In 2006, LAUSD selected Pearson Learning Teams to assist its middle and high schools in implementing a
revised mathematics curriculum. The goal was to use Learning Teams to coordinate this new initiative with
innovations already underway, build continuous improvement capacity at the school and district level, and
improve student achievement in secondary schools. Learning Teams had been working with LAUSD schools
since 1996, when fifteen LAUSD elementary schools participated in five-year scale-up study of Learning
Teams funded by the Spencer Foundation. With documented success of higher student achievement scores
already within the district, LAUSD and Pearson Learning Teams came together to bring collaborative learning
communities to its middle and high schools.

Going from 13 to 80

In order to ensure a successful implementation of Learning Teams in over 180 middle and high schools across
seven local districts, Pearson Learning Teams staff and LAUSD officials developed a 3-phase approach:

1. Introduce the Learning Teams model to a cohort of “pilot” schools for one year, the objective of which
would be to build successful Learning Teams schools that could then serve as a model for other buildings
throughout the district.

P

- Upon successful completion of the “pilot” year, initiate a graduated multi-year implementation plan
throughout the rest of the district, beginning with approximately 30-50 schools in Year 2, expanding to an
additional 30-50 in Year 3, and so on until reaching all middle and high schools.

3. Develop an “in-house” advisor training program in which LAUSD staff receive comprehensive training from
Pearson Learning Teams advisors and directors so that they can ultimately assume responsibility for school-
site services and build the district’s capacity to maintain program implementation over the long-term.
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During 2006-07, the Learning Teams program was successfully imptemented in 13 pilot schoots. Based on

the success of these implementations, Pearson Learning Teams expanded to 33 new middle and high schools
the following year; prepared 36 additional middle and high schools to begin implementation in 2008-09:
collaborated with district leaders to align Learning Teams with existing programs; and began planning for
expansion to additional schools in upcoming years. Pearson Learning Teams also launched a comprehensive
“in-house” advisor training program for select LAUSD staff. By 2009-2010, over 80 middle and high schools were
imptementing the Learning Teams program with both Pearson and LAUSD staff providing school-site services.

The Scale-Up Approach

The successful expansion of the Learning Teams model from 13 to-over 80 secondary schools in just three
years was not only the result of deliberate and thoughtful planning, but also reflected adherence to a proven
scale-up implementation strategy at each individual school. Introducing collaborative learning communities

to a middle school or high school differs somewhat from doing 50 in an elementary school setting. This is due
to characteristics that are unique to middle and high school buildings, among which include a greater student
body size and diversity, content-based departments, and the complexity of the master schedule for teachers
and administrators. Each of these factors can shape the success or failure of school-wide collaborative learning
communities.

The value of Pearson Learning Team'’s “scale-up” approach is supported by our work in over 100 secondary
schools around the country, where it's been consistently demonstrated that the most effective way to
implement Learning Teams in a large secondary school (particularly high schools) is to start small in Year 1
with six to eight successful teacher workgroups, and then expand in subsequent years toward school-wide
implementation.?

In preparation for Year 1 in LAUSD’s middle and high schools, Pearson Learning Teams staff worked closely

with individual school principals during spring planning meetings to assess readiness levels of each of their
departments or content areas. The goal of the readiness assessment was to identify pockets of potential for
successfully beginning Learning Teams on each campus. Readiness levels were determined by analyzing key
factors associated with collaborative learning (administrative leadership, facilitation capacity, content-expertise,
levels of buy-in, experience with collaboration, available settings, time to meet, and overall bandwidth).

School administrators then recruited teacher facilitators for six to eight teacher workgroups that had the most
potential for collaborative learning communities and worked with them to establish regular settings for teacher
workgroups.

Once the initial group of teacher workgroups was established in each school, Pearson Learning Teams advisors
guided site administrators through a practical but comprehensive strategic planning process that helped

them expose the rest of the faculty to the work of existing workgroups with “local” success stories, and plan
effectively for expansion in the following year. Where permanent settings were available for all workgroups,
some large secondary schools were able to implement Learning Teams school-wide by implementation Year 2,
while others doubled in size (12-16 teacher workgroups) and reached school-wide status in Year 3.

! This approach has been documented in a systematic 2-year case study at the original LT high school in Southern California
which started with workgroups in Science and English during Year 1 and expanded to a school-wide model during the 2nd year of
implementation (Ermeling, 2010) and has since been replicated multiple times with additional middle schools and high schools
(see independent evaluation by Daley, 2008).
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THE RESULTS

Within three years, over 2700 teachers and 650 workgroups were participating in the Learning Teams program
inthe areas of mathematics, science, English language arts, history, ESL, PE, special education, and various
elective courses. At the end of implementation Year 2, a systematically administered evaluation found that 72
percent of rated workgroups were functioning, functioning well, or thriving with regard to establishing regular LT
meetings and rigorously studying their teaching, indicating a high degree of fidelity to the program throughout
participating schools.

The impact of this successful, large-scale implementation became immediately evident in several critical areas:
student achievement, instructional discourse, and district-level support.

1. Student Achievement
An Independent Evaluation of Teacher Workgroups & Student Learning

In October 2008, LAUSD's Department of Research & Planning conducted an independent evaluation of student
outcomes connected with teacher workgroups in Learning Teams schools after the first full year of program
implementation. The analysis was based on student growth as measured by achievement on the California
Standards Test (CST). A control group of comparable non-Learning Teams schools was used to help ensure that
observed outcomes were not the result of disproportionate implementation in schools unlike other schools in
LAUSD. Their report indicated the following:

* Schools varied greatly in their implementation of Learning Teams teacher workgroups.

-~ Most schools had at least one high-implementing teacher workgroup, including schools with very
few workgroups. This suggests that even where overall commitment to Learning Teams may be weak,
a small group of committed teachers can make a workgroup achieve a high level of implementation
over time.

- Ina few schools, there was consistently high implementation across large numbers of workgroups. This
suggests that overall leadership support at the school site played a role in promoting high levels of
implementation across multiple grades and subjects.

* Schools with at least one high-implementing teacher workgroup showed slightly higher growth than
demographically matched comparison schools in most subjects, and impressively higher growth in a few
subjects, including ELA grade 11, Algebra grades 8 & 10, History/Social Studies grade 8, Science grade 8,
and Integrated Coordinated Science 1 (ICS1) [see the following graphs].

The three following graphs compare the average gains in CST points by subject and grade for schools with

at least one high-implementing workgroup vs. demographically matched non-LT comparison schools. All
differences between the two groups were statistically significant {p <.05) except for ELA 6, ELA 9, Math 7, and
Biology. Moreover, all differences favored the high-implementing LT schools with the exception of Algebra 9 and
Algebra 2, where the comparison schools scored higher than the LT schools on average by 3.6 and 3.4 points,
respectively.
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High Implementing Learning Teams Schools vs. Non-LT Comparison Schools - English Language Arts (ELA)
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High Implementing Learning Teams Schools vs. Non-LT Comparison Schools ~ History & Science
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As noted in the LAUSD report, because there were students included in the Learning Teams school outcomes
above who did not have teachers in Learning Teams workgroups, the measured impact is diluted--i.e. the true
impact s either more positive or more negative than shown. Also, the researchers did not observe LT workgroup
settings or classroom instruction so the impact of other factors on these outcomes cannot be ruled out.

2. Improved Teacher Discourse

In the 2007-2008 schoolyear, Pearson researchers studied instructional discourse in Learning Teams teacher
workgroups and non-LT teacher teams in four LAUSD middle and high schools. The purpose of the study was
to determine the extent to which teacher discourse in Learning Teams workgroups changed over the course of
the year with respect to (a) the quality of discussions about instruction; and (b) the nature of those discussions
(e.g., content focus, level of detail, and so on). By the end of the year, researchers made the following
conclusions:

* Instruction vs. Operations. Workgroups that implemented Learning Teams effectively were more focused
on instruction than operations. By the end of the year, two of the three implementing workgroups were
focused entirely on instructional matters during their meetings, a feat that is difficult to achieve (Elmore,
2000).

Quality of Discourse. Two of three functioning Learning Teams teacher workgroups showed either
improvements in or maintenance of features of quality instructional discourse. Features of their discourse
included: curiosity and openness to expressing doubt regarding instructional beliefs; critical thinking
and probing questions about instructional issues; concrete and shared vocabulary with which to

discuss instruction; and coherent discussions with relevant details about instructional issues. Teachers
demonstrated more depth and rigor in their instructional discussions, and expressed greater willingness
to learn about teaching than did teachers in the non-functioning Learning Teams workgroup and the two
comparison workgroups.
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* The Value of Instruction. Functioning Leaming Teams teacher workgroups showed greater tendency
to attribute student learning to their own instruction versus external factors or student traits (e.g.
socioeconomic conditions, inexperience with the English language, academic inability, or lack of parental
involvement), a cause-effect connection that has significant implications for long-term teacher learning and
development (Gallimore, et al. 2009).

* Teacher Leadership. Researchers found that the leadership skills of the teacher facilitator in Learning
Teams workgroups were directly related to the quality of his/her group’s instructional discourse.
Workgroups with stronger facilitators by the end of the year (facilitators who encouraged participation,
sustained discussions, summarized and fed back key points to the team) showed high levels of
instructional discourse by the end of the year.

Improved instructional discourse is assumed to be a critical milestone in collaborative learning communities.
Pearson Learning Teams researchers hypothesize that it is also an intermediate outcome of engagementin
Learning Teams that s critical for instructional changes to take place in the classroom. Findirigs from this study
indicated that functioning Learning Teams teacher workgroups in LAUSD's middle and high schools engaged in
increasingly high quality instructional discourse, with potentially significant effects on student learing in the
classroom (McKnight & Carlson-Bancroft 2008).

3. School-Site & District-level Support
An Independent Evaluation of Administrator Support

While Pearson Learning Teams advisors worked closely with individual schools to ensure the highest-quality
implementations on each campus, school-site and district-level leaders participated in monthly settings
designed to build the system-level capacity to support Learning Teams throughout the district. School-

site leaders (principals, assistant principals, and Learning Teams point persons) and local district leaders
(Directors of Schools Services, Administrators of Instruction, and Local District Superintendents) came
together on a monthly basis across four settings to address organizational, operational, and network-related
factors that shaped decision-making around large-scale change and program implementation. Pearson
Learning Teams Directors facilitated each meeting. These district-level support settings would prove critical
to the successful implementation of Pearson Learning Teams in LAUSD's middle and high schools over the
next several years.

During 2006-2007, LAUSD’s Research & Planning Division conducted an independent evaluation of the
effectiveness of regular Learning Teams settings for school-site and local district administrators (Lopez

& Rickles 2008). According to the following graph, local district administrators felt that the regional and
local district meetings facilitated by Pearson Learning Teams had a clear purpose, helped them define and
understand their role as instructional leaders, and helped to build their capacity to support Learning Teams
throughout their schools.




Participant-Reported Quality of Learning Teams Settings: Local District Administrators
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These outcomes were even more marked for school-site administrators who participating in regional meetings
as well as school site Instructional Leadership Team meetings with teacher facilitators, as evidenced by the
following table.

Participant-Reported Quality of Learning Teams Settings: School-Site Administrators
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Perhaps most importantly, after just one year of overseeing and participating in a comprehensive school-site PD
program such as Pearson Learning Teams, the majority of local district and school-site administrators identified
their own involvement as a “moderate” to “very high” priority, a factor that indicates a level of commitment

at the district level that is extremely important yet rarely achieved in system-wide professional development
implementations.
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YEAR 3: FEEDBACK FROM LAUSD TEACHERS & PRINCIPALS

As illustrated, the success of a large-scale implementation such as Pearson Learning Teams in LAUSD can be
documented in formal reports and observations, but the true sign that a program is influencing educators on
the ground is often best captured by their own words.

In Spring 2009, Superintendent Ramon Cortines issued a critical call for feedback from participating teachers
and administrators. Despite a successful scale-up from 15 schools to over 80 middle and high schools within
just three years, and with documented evidence of student achievement gains, improvements in teacher
learning and development, and the commitment from school-site and district-level leaders, the program was in
danger of becoming another casualty of the district’s worse budget crisis in its history.

Within days of the superintendent’s request, teachers and principals responded with detailed accounts of their
experiences in teacher workgroups and ILTs, the effect of the collaborative work on their own instruction, and its
impact on student learning and achievement. Excerpts from these letters to Superintendent Cortines follow.

Learning Teams is teacher-driven

Pearson is a unique experience in professional development because it is completely
teacher led: my co//eagtes and 1 chose the  focus, designed the lessons, and evaluated

the student work. If was directly applicable to the curriculum and addressed u specific
student need... The LAUSD Pearson staff is quite well trained and effective, and the
chance to meet with teachers at other schools doin g Pearson was valuable as well, partly

because the ELA teachers discovered that the needs they addressed were quite similar.

English Teacher, Johnnie Cochran Jr. MS
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Learning Teams improves instruction

Collaborative eﬁbrts and re[ations/:t?s amongst teachers have created cobesive
curriculum change and tmprovement for lesson planning. It has been a growth process

and one that is enriching for teachers and students.
Math Teacher, Chatsworth HS

I have learned more about effective teaching in the last two years than the first seven,
and our LT group continues to improve our cffective teaching. LT is refreshin o because
it focuses on the teacher and constantly becomin & a maore effective teacher.

Social Studies Teacher, Franklin HS

What Pearson bas brought and belped us im plement at Grant is a system, a template
if you will, on how to write quality, common, conceptual lessons that work. Unlike
workshops or mandatory district math meetings ['ve attended where we are givena
lesson and told to make it work, our Pearson learning teams have tfaught us how fo
Jocus on and narrow in on specific needs our students bere at Grant must fulfill if we

expect then to progress through Algebra 1, into Geometry, and on info Algebra 2.

Math Department Chairperson, Grant HS

[Qearm'ng Teams are an ideal means of examinin & student and teaches practice. ’Ilzey
are not simply evaluative reflections with a finite end, but rather ongoing problem -
solving processes. .. We are more effective in our small group than in scheduled
department meeting lime (even when we are grouped in grade level teams)... We talk
about the TEACHING, not just the need or the student work. .. This sysfematic and
strategic structure empowers the teacher to share their expertise and realize that what

they kiow is valuable in relation to student need.

English Teacher, Thomas Alva Edison MS




Learning Teams improves student achievement

This year 1 have worked with a ninth grade ELA team who collaborated on an
objective and developed a standards-based lesson that all meimbers felt would benefit
their students. Initially we thought that the entire process might take three or four
sessions to write and teach to our students, but it actually took the team much longer
when we realized the scaffolding strategies that our students <vould need to develop
deep and insightful commentary for literary analysis... Our expectation was that 70%
of our students would be able to meet or exceed proficicncy according fo the rubric that
we developed. You can imagine our delight when ALL classes exceeded this pereentage
by 15 points! As a result, our meing feant has dectded to continue our work to gether
since everyone feels the experience of creating, instructing and self-reflection has been a

benefit to their students and their crafl.

Literacy Instructional Coach, Narbonne HS

Lam particularly im 1pressed with onr Geography LT They bave integrated the

5 ~paragraph essay with their geography need. Their 7 Sz‘cp.s' process iﬂzpremvely showws
the importance of integrating English and social studies. As imporiantly, the strategies
the teanm used demonstrated the need for and relevance of SDAIE strategies. More

students produced quality essays than ever before.

Principal, Thomas Jefferson HS

Learning Teams professionalizes the art of teaching

The cornerstone of Learning Teams—that the act of teachin g 18 simultaneously an

act of conducting research around both student learning and instructional practice—
professionalizes our work. The 7 Step Protocol drives purposeful and specific analysis
of what students need, what teachers do and how they do it, and what im 1 pacts

student learning. Cyclin o through the 7 Steps facilitates a cobesive, recursive model
Sfor professional development that can be applied to any subject area, grade level, or
student need. By supporting teachers and schools in mastering a process of studying
themselves, their students, and learn ing, we build a foundational yet limitless capacity

Jor educators to serve children and each other.

Literacy Instructional Coach, Daniel Wehster MS

—




Leachers who often are adverse to Professional Develo pment find this process to be
valuable, respectful of their professionalisim, supportive and rei'im[z'zz'ng. Younger
teachers not only learn from veteran teachers but also bring new strategies and cultural

sensibilities to the mix.

Math Instructional Coach, Van Nuys HS

Learning Teams brings people together

[Learning Teams] em powers through its unification of stakeholders. Administration
and teachers are /)u[' 11Eo a structure that engages all ta fbal.s‘ OR One COINIoN VIsion,
not in an evaluative re/afiozz.v/n'/), but that of a collaborative one, each giving their best
tdeas, resources, and skills to the common goal. The protocols of Learning Teams teach
all participants to take a leadership role in planning and executing effective pedagogy
i more efficient ways.... The valuable qualities of LT that I have mentioned have
helped to promote a higher standard of excellence amon ¢ professionals at our school. As

a result, vertical planning and articulation on various scales have emerged.

Math Teacher, Gage MS

meing Teams hawve brought about a change in administrator-teacher conversations.
Administrators that ave involved with LT have a dec’per understandi ng of the

planning and delivery when they observe and teachers feel more connected and safe.

Math Instructional Coach, Van Nuys HS

Learning Teams changes school culture

Asa [LT] Jacilitator I have grown as an educator, a mentor, and in general a more
confident teacher. This experience has brought the whole school rogether in adapting a new
wary fo teach, and our staff has learned to collaborate with each other in a more positive

way. Which in turn, has also had a positive outcome in the way our students learn.
a4 d

Special Education Specialist, Wilmington MS

LT in our school is changing school culture. Participating teachers come to gether fo
examine how we feach Lmportant concepts, dew[op lessons and methods that usually
become progressively more innovative and effective, and then analyze student work ro

understand the effects of the strategres chosen.

Math Instructional Coach, Van Nuys HS




We at Wilmington Middle School hawve been involved in PLCs for several years.
Pearson [Learning Tears] came in three years ago and gave us focus and direction.
Student achievement bas increased and teacher camaraderie is at a high. [ cant
imagine gong buck to the old way of professional development... This is the best
resonrce e have ever had that enables our best resources—the teachers—ro im prove

instriction that results in increased student achievement.

Math instructional Coach, Wilmington MS

Our Special Education Learning Team at Griffieh Middle School successfully completed
our first 7 Step cyele. As teachers, we learned the poxcer that comes from collaboration.
Our lesson was built from the combined knowledge of the content, our collective skills as
educators, and our shaved understanding of the special students we served. The results

were better than we could /.mpe. 90% of our students obtained the desired outcome.

More important than the numbers were our observations of the individual results.
7 o ¢ - ; > oD i o fan y : ; ;
You should have seen the face of my little Jesse —who struggles mightily—Tlight up
with understanding. In fact, he got a near perfect score. The other teachers in the group
S J )

reported similar experiences.

The training and support I received as a facilitator helped me develop a climate of
cooperation and consensus that made these results possible. Furthermore, the expericnce
is belping me become a more active and vocal participant of my own professional
development. The support we have received as teachers encouraged us to pursue the
opportunity created by Learning Teams as professionals researching and e valuating
our own practice. ... [Glood professional development is crucial to the success of our
students. Learning Teams bas been the best professional development experience I have

had in my teaching career.

Special Education Teacher, Griffith MS
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CASE STuDyY

Pearson Learning Teams Supports
13 High-Need Urban Elementary Schools

In 2007, a group of 13 high-need urban elementary schools located in Central LA, South Central, Watis, and
Compton began implementing Pearson Learning Teams as part of a larger effort to strengthen the instructional
focus throughout their buildings and improve academic achievement. Within just two years, this partnership
resulted in marked changes in teacher learning, leadership development, and overall student achievement.
The following story chronicles the successful implementation of collaborative teacher learning communities in
LAUSD’s Transformational Schools Program.

The Transformational Schools Program in LAUSD

In 1987, the Los Angeles Unified School District (LAUSD) launched an innovative, research-based mstructional
program designed to restructure and organize the ten lowest achieving elementary schools in the district,
Originally targeting ten schools with a predominantly low-income, African-American student population, the
Transformational Schools Program (TSP) is now comprised of 13 schools serving a diverse population including
predominantly low-income Hispanic, Black, Asian and Other Non-Anglo students.

For over two decades, TSP hecame well-known for cultivating a nurturing environment for its diverse student
population. Wanting to capitalize on this success, the TSP director, Assistant Superintendent Sharon Curry,
began looking for a way to build the capacity of TSP's teachers to improve student learning as well. “We were
doing a very good job taking care of kids’ social and emotional needs,” Curry explained, “but because so much
emphasis had been placed on that, improving the teaching and learning had not been focused on as much.”
After speaking with other LAUSD principals and administrators who had successfully implemented collaborative
teacher teams in their schools, and meeting with a team of experts from Pearson, Curry selected Pearson
Learning Teams to partner with all 13 TSP elementary schools to help build a stronger pedagogical structure
with a focus on instruction.

Why Pearson Learning Teams?

The TSP implementation is one example of how Pearson Learning Teams can be used to drive school
improvement efforts in a high-need, racially and ethnically diverse cohort of urhan schools. Learning Teams

is uniquely situated to address the complex instructional demands placed upon teachers in this environment.
Unlike many other teacher collaboration programs which were modeled after staff development practices in
high-achieving schools, the Learning Teams model was developed and refined in low-income, high-ELL urban
schools for the primary purpose of raising achievement in some of the lowest-performing student populations.
The majority of LT partners across the country are low-performing, low-income schools and districts.
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Implementing Pearson Learning Teams

When Pearson Learning Teams enters into a partnership with a new school or district, such as the TSP schools,
the focus during the first two years is on consistent, stable and quality program implementation with an
emphasis on the following elements;

* Effective Instructional Leadership Team meetings;
* tffective facilitation of Teacher Workgroup meetings;
e Effective use of the Addressing Common Student Needs protocol;
* Consistent coordination and utilization of schoot literacy and math coaches in Learning Teams settings; and
» Efficient use and analysis of periodic assessments.
Under Assistant Superintendent Curry’s careful direction, the TSP schools successfully established teacher
workgroups and Instructional Leadership Teams (1L1s) on each campus by the end of the first year. By Year 2,

5P schools had launched 75 teacher workgroups across all thirteen elementary schools. Figure 1 shows the
breakdown of those workgroups by grade level.

Figure 1. TSP Teacher Workgroups, Year 2
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Teacher Workgroup Progress in TSP’s 13 Schools

During the first 1 to 2 years, each school focused primarily on creating and stabilizing the settings necessary
for teachers to address common student needs, as well as use of the 7 Steps Protocol for Addressing Common
Student Needs within those settings. At the end of each year, Pearson Learning Teams Advisors evaluated the
progress of each teacher workgroup across two dimensions: (1) stabilizing settings for regular meetings, and
(2) implementing the Learning Teams 7-Step protocol. Workgroups received a score for each of the two
dimensions that ranged across a 5-point scale:

0 = “Not Functioning”
= “Functioning with Limitations”
2 = “Functioning”
3 = “Functioning Well”
4 = “Thriving.”




interms of establishing and maintaining settings for teacher collaboration, over half of 1SP's 75 teacher
workgroups were considered “Functioning” and an additional 20 workgroups were rated at a Level 3 or 4,
indicating that they were “Functioning Well” or “Thriving.”

Regarding fidelity to the protocol, over 60 percent of the workgroups were considered “Functioning” and an
additional ten workgroups were rated as “Functioning Well,” indicating that over 75 percent of workgroups were
following the 7-step protocol with fidelity by Year 2. See Figure 2 below.

Figure 2. Teacher Workgroup Progress after Year 2
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These ratings demonstrate strong program implementation across all 13 schools within the first two years,
particularly with regard to establishing and maintaining regular settings for teacher collaboration, which is often
the most challenging aspect of implementation in high-need schools.

Inaddition to creating and stabilizing settings for effective teacher collaboration, Pearson Learning Teams staff
successfully facilitated lesson observation as a means for grade level teams to study in greater depth the lessons
they planned together, as well as lesson design and analysis by principals as a tool for instructional learning.

The Benefits of Pearson Learning Teams in LAUSD’s Transformational
Schools Program

As a result of this comprehensive program implementation and school-site support, Assistant Superintendent
Curry began to observe marked changes in student achievement as well as the overall climate and culture
around instruction throughout TSP’s thirteen elementary schools.

Achievement gains were evident after just one year of implementation, when a total of 77 percent of the
schools improved their scores on state tests, and 62 percent of the schools produced gains that exceeded
both district and state-wide gains. Consistent with previous research, when implemented well, the LT program
should produce gains over and above that which is normative in that state. Typically such gains (exceeding the
normative rate of growth) take anywhere from 1 to 3 years to materialize. This was achieved in 8 out of the 13
schools within the first year. Year 2 gains remained strong, with 85 percent of schools recording further gains
on state tests. Forty-six percent of schools produced gains that surpassed those of the district, and 31 percent
produced gains greater than those of the state.




5 Ways Pearson Learning Teams
Helped TSP Achieve Success

1. Pearson Learning Teams focuses teachers and  "The greatest impact has

administrators intensely on instruction ,
- been teachers working
During the first two years of implementation, TSP teachers and school-site

administrators familiarized themselves with the Addressing Common Student - collaboratively with the
Needs protocol. With the support of a Pearson advisor, their principal, and 5
a designated workgroup facilitator, each teacher workgroup identified a
common student need, then shared and exchanged ideas about that need
related to instruction. Individual teachers then returned to the classroom

to try an agreed-upon instructional approach designed to address that
student need, after which point they came back together to debrief their
actions, evaluate the lesson using student waork, and refine the instructional

- focus on improved teaching
A Ay
.. and learning.

Sharon Curry, Assistant Superintendent IRF!;] A
Office of Integration Services
approach accordingly. By the end of each year, the majority of workgroups Los Angeles Unified School District

had completed an entire protocol cycle: planning, teaching, analyzing, and
then repeating the process informed by prior work.

Focusing teachers and school-site administrators intensely on instruction is
a daunting task in light of the complex demands placed upon educators in
high-needs schools, yet critical in order to achieve real change in instruction
and student learning. According to Assistant Superintendent Curry, this
systematic focus was present throughout the TSP schools as a result of
Pearson Learning Teams. “[LT] has really focused their conversation around
instruction, and specific detailed instruction where they're dissecting
components of Open Court..beyond what's in the teacher manual.”

Curry’s observations were supported by responses to a systematically-
administered survey at the end of Year 2, in which 73 percent of teachers
described their workgroups as being “quite a bit” or “very much” focused on
the 7-step protocof throughout the year, indicating a high degree of focus on
instruction in their collaborative settings. Over 90 percent of teachers further
indicated that they observed positive results in student achievement related
to the specific student need identified by their workgroups.




2. Pearson Learning Teams provides an ongoing, evolving
support system

Pearson Learning Teams advisors and directors provided ongoing support at
the district, school, and classroom level for all TSP schools. “ had done some
similar work as a principal, but not to the level as Learning Teams,” explained
Assistant Superintendent Curry. “[Tlhere wasn’t the same level of ongoing,
site-based support. This is really ongoing.”

By pairing a trained advisar with each individual school, Pearson was able to
support school-site administrators and teachers through every stage of the
7-Step protocol across four collaborative settings:

e monthly administrator workgroups
« monthly (one-on-one) planning meetings with the administrator

¢ monthly Instructional Leadership Team meetings with the school's
Learning Teams facilitators

* teacher workgroups, when needed

In addition to school-site support, Pearson advisors and directors led school
teams through two Leadership Institutes each year, and they engaged in
regular district-level planning meetings with school leaders across the
district, helping to maintain the necessary support and knowledge at the
district level. This type of targeted, site-level support helped each school
cultivate a high-functioning, informed group of teachers and administrators
who were all focused on instructional improvement.

“Pearson advisors and

directors hawve been excellent.

. They're all extremely

7 )f‘na'wf(.’ffg{‘aﬁff‘, They're

very accesstble. The schools

: feel that they're really in

partnership with their

advisor. .. In addition to

- sharin o what's 'wan{'ing.

8 they are critical friends,

sharing the good news as

well as areas that need to be

strengthened.”

Sharon Curry, Assistant Superintendent (Ret.)
Office of Integration Services
Los Angeles Unified School District




3. Pearson Leaming Teams builds leadership capacity
across all levels

Pearson Learning Teams is designed to build leadership capacity, from

superintendents to principals to teachers, by distributing responsibility and (LT} has provided a
accountability for instructional improvement across all levels. By participating

in the planning and effective implementation of Learning Teams, schoal " concrete course of action to
leaders gain valuable insight into the common student needs in their

schools, while teachers assume more responsibility around instruction. As = move these schools to the
Learning Teams becomes more embedded within the organizational culture

of each school, the “combined leadership of school administrators and e level of excellence. It's
teachers” ultimately becomes a pivotal factor in sustaining effective school- D

wide implementation (McDougall, et al,, 2007, p. 78). | k;(,‘.//”,d to establish me as an

In the TSP schools, teachers worked together in grade-level groups
around shared goals and objectives, exchanged ideas about instructional
techniques, and experimented with innovative approaches to teaching. As

- instructional leader in their

they assumed more leadership roles within their workgroups and ILTs, they eyes. y
subsequently began to assume more decision-making authority around
instructicnal matters throughout the school as well. Concurrently, principals - Sharon Cumy, Assistant Superintendent (Ret.)

began actively participating in the program as learners as well as leaders. Office of Integration Services
Los Angeles Unified School District -
Not only did this distributed leadership model cultivate more collaborative, :
collegial relationships among teachers and between teachers and

administrators, it contributed to a more effective professional climate

throughout the schools with potential implications on student tearning and

teacher retention—two critical issues in high-need schools. According to

Assistant Superintendent Curry, “we're building the leadership of the teachers

and the administrators, and really providing support for the teachers. We're

hopeful that this process will help retain teachers at these schools, which are

tocated for the most part near public housing. We're actually teaching them a

protocol which is a continuous cycle of improvement model.”




4. Pearson Learning Teams helps teachers realize that they can
make a difference

Teachers who are identifying student needs together and exchanging ideas in
a collaborative setting are better equipped to transfer this learning directly to = “These teachers are excited
the classroom. When teachers begin to see how their actions lead to changes "
in the way their students absorb information, learn now concepts, and perform
on assessments, they become more committed to improving and refining
their instruction (McDougall, et al,, 2007; Gallimore, et al, 2009). This in furn
influences attitudes and beliefs about their teaching and reinforces the very
efforts that contributed to student achievement gains in the first place.

about what they're doing!
- You really get a sense that

- they're excited about their
In high-needs schools with historically at-risk student populations, where

expectations tend to be low and teacher attributions tend to be external, awork. It s great. One of the e
higher expectations and shifts to more internal attributions often result e AR
in more marked achievement gains. In just two years, Pearson Learning . most ,‘,,,/,m-mm ﬁ“-m,-_\- has 3
Teams helped bring TSP teachers and administrators together around a :

common belief that they could influence student achievement through been teachers’ belief that
their instruction. “It's a process that translates across the entire curriculum, ‘ '
emphasizing teachers coming together to collaborate around data, and
making instructional decisions based on that data,” explained Assistant
Superintendent Curry. “Designing a lesson that everyone agrees to go
back and teach to their students, and then coming back and looking at the

results has been a recipe for success.” This shared commitment to improved et : o
instruction was characterized by: comna "[”/d-"7‘7“{"”"“'9'*"}:, PR

they can make a difference

- through their teaching . . -

* peer-supported learning that focuses on instruction 5 . ..
" achievement.

* a collective sense of satisfaction based on actual changes in student

achievemen
e : > Sharon Cuny, Assistant Superintendent (Ret) .

+ the belief that they can make a difference Sk Office of Integration Services
Los Angeles Unified School District ..

By the end of their second year, over three-fourths of surveyed teachers
described themselves as having more confidence in their ability to improve
student performance through their teaching. And as teachers began to see
changes in student learning as a result of their instruction, they looked to
share what they learned with others to achieve similar gains across the entire
school. During Year 2, principals and teachers in several TSP schools decided
to bring grade level workgroups together in quarterly meetings to share what
had worked based on already observed gains in student achievement. As
one kindergarten teacher explained,

“Whatever we're good at, we're going to be sharing it so we all could do that.
That was one of our goals from last year... Because we saw the difference

in the data and the student work, and they were excited about it and we
were excited about learning some more and helping each other out.”
(Kindergarten teacher, Transformational Schools Program)

By the end of Year 2, TSP teachers were experiencing a higher degree

of satisfaction with their work, greater collegiality with their peers and
supervisors, and a stronger sense of community based on instructional
practices within the school. “I believe we're changing the culture and climate
of the school,” noted Assistant Superintendent Curry.




5. Pearson Learning Teams encourages strategic, long-term
planning that targets instructional improvement

Because Pearson Learning Teams is an ongoing process of continual
professional leaming as opposed to an isolated, one-shot program, it
helps schools enter into a cycle of systemic change and improvement that
evolves over several years. In high-needs schools, supporting teachers
through a cycle of continuous improvement is critical to successfully
addressing the needs of a diverse student population.

After just one year of implementation in the TSP schoots, Assistant
Superintendent Sharon Curry identified Learning Teams as a critical tool

for building the instructional leadership of both principals and teachers,
and retaining them over time. Working closely with the Pearson team, Curry
organized TSP principals into cohorts so that they could better monitor the
implementation of Learning Teams, deepen their own content knowledge,
develop their leadership skills, and build their capacity as instructional
leaders.

Curry has also sought to build teachers’ capacity to sustain their
professionat development over time by helping them apply the Pearson
Learning Teams protocol to a critical TSP need —strong instructional
differentiation across content areas to address all types of learners. “As
teachers plan lessons,” she explained, “they will incorporate strategies
that address all students: gifted and talented students, English Learners,
Standard English Learners, and students with special needs... We're
optimistic that we're going to see positive results.”

These are just two examples of long term, systemic changes that have
emerged from effective Pearson Learning Teams implementation in 75P
schools.

Sustaining Pearson Learning Teams over multiple years involves training
and assisting school personnel on the basics of the program each year so
as to ensure fidelity of implementation year after year and help schools
elevate their Learning Teams work with increasingly sophistication. As the
Learning Teams implementation in the Transformational Schools Program
matures, it will be Pearson’s challenge and objective to help teachers
engage in a reflective process that allows them to critically analyze their
own performance to better understand and improve their instruction.

"It 5 been encouraging
to watch the change in

i these schools. Teachers are Nk

. coming together and really

" talking about instruction...

They're having detailed .~

conversations about

- pedagogy, and how to
; O O,

ks

- to meet the needs of all

rentiate instruction

- students, which is very

i ¥ o $ =
refreshing.

’f’"”Sharm Cuny, Assistant Superintendent (Ret.)
Office of Integration Services
Los Angeles Unified School District




Find out more about how Pearson Learning Teams can help your district
improve student achievement. See video of teacher workgroups and review

the research at www.PearsonlT.com or call 310-664-2349 to speak with
an LT Director.

B LEARNINGTEAMS
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Abstract of a study conducted at RIT in 2010, provided by Darlene Slack

Comparative Analysis of the Success and Retention
of Project Lead The Way Students in STEM Programs
at Rochester Institute of Technology
Project Lead The Way is a national pre-engineering program with curriculum that, through
dynamic partnerships with the nation’s schools, offers a hands-on, project-based approach to
learning that strives to better prepare an increasing and more diverse group of students to be
successful in science, engineering, and engineering technology.

Rochester Institute of Technology (RIT), one of 35 universities affiliated with PLTW, was the
first university to partner with PLTW in 1997. In addition to hosting professional development
training in the PLTW curriculum for middle school and high school teachers and an annual
conference for school counselors and administrators, RIT offers college credit to eligible high
school students who have completed any of five PLTW high school courses. Since 2002, there
have been a total of 7,703 "distinct students who received college credit from RIT for PLTW
courses. Of those, 446* have enrolled at RIT as a first-time, full-time freshman. (*By the paper
submission date, these numbers will be updated to include two additional years of data)

This paper presents the findings of a study that compares this cohort of PLTW students to a
matched set of non-PLTW students. Students for this matched set were selected from the same
high schools, were initially enrolled in a STEM major, and had SAT and high school GPA scores
in the same range as the PLTW cohort.

Questions examined in the study include the following: In comparison to the control group, are
PLTW students more likely to (a) be retained at RIT, (b) stay with their first choice of major, (c)
remain in a STEM major whether or not they remain at RIT, (d) graduate with a STEM degree?
The statistical analyses suggest that students entering RIT with PLTW credit are more
likely to be retained, both in their major and overall at RIT. However, the differences in
retention are most noticeable when one examines retention at six years, rather than just
from the first to second year of study. The results also indicate that PLTW students are
more likely to continue with their first choice of major, and more likely to remain in a
STEM major regardless of whether or not they choose to remain at RIT. On the other hand,
there appears to be little or no indication that PLTW students weather the first year of study
better than the matched group. Indeed, the likelihood that students will receive grades below C
in their first year is the same for both cohorts.

Darlene L. Slack

Director, Marketing & School Relations
Project Lead The Way

Rochester Institute of Technology

Bldg. 78, Room 2396

137 Lomb Memorial Dr.

Rochester, NY 14623

Ph: 585-475-4609 Fax: 585-475-4740
dlsmet(@rit.edu
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Bldg. 78, Room 2396

137 Lomb Memorial Dr.
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“Model” Schools

In Nov. 2011, PLTW announced that 16 PLTW schools across the national were designated
“Model Schools”. Two of the 16 were from NY—Cazenovia High School and Brooklyn Tech.
Excerpts (below)from the news release explains the desi gnation:

2010-11 Model Schools were selected based on their strength in several key categories,
including a robust program implementation, excellent postsecondary relationships, outstanding
communications and outreach, solid professional development and a strong level of student
engagement. A group of PLTW State Leaders and Affiliate Directors from across the country
then evaluated each school based on unique program attributes. Schools with the greatest
overall scores were selected as Model Schools. In the case of Cazenovia High School, certain
qualities set it above other applicants. Cazenovia has three retired engineers who volunteer their
lime to assist in the engineering courses and act as mentors to the students. It also boasts an
excellent set of STEM-related graduation statistics. Forty-six percent of last year’s graduating
seniors chose STEM related fields in college, and 21 percent of graduates entered directly into
technical and engineering related fields. Chris Hurd, PLTW instructor at Cazenovia High
School, is a certified PLTW Core Training Instructor, meaning he teaches professional
development courses to other teachers around the country each summer.

This year’s Model Schools come in all forms, sizes, and locations. There are middle schools and
Junior high schools as well as high schools. Some high schools implement both of PLTW's high
school curriculums, while others serve their student population with only one. Schools range in
size from large to small and reside in 13 different states. Yet, they all share common
characteristics: a high percentage of the overall student population engaged in PLTW courses,
strong partnerships with business, industry, and post-secondary institutions that actively support
the curriculum and give students added real-world experience and mentors, a robust student
recruitment strategy, and a commitment to professional development.



Cazenovia High School

Students Receive Unique Experience Through Engineering Mentors

Cazenovia High School’s deep connections with the local engineering community are giving
students a unique experience. Three volunteer engineers mentor the students through EDD,
helping them navigate the course while providing real-world feedback. In 2005, the class started
an electric car racing program. Today, over 30 schools across the state come together with the
electric cars they’ ve designed and built, racing at up to 40 miles per hour.

Program Facts

PLTW Program(s) Offered: Pathway To Engineering

PLTW Student Population: 105

School Population: 480

Number of PLTW Teachers: 4

Colleges Attended by Graduates:

Rochester Institute of Technology, Rensalear Polytechnic Institute, Clarkson University, Buffalo
State, Cornell University, Syracuse University

School Partnership Team:

Lockheed Martin, Saab Sensis Corporation, GHD, Pelco Component Technologies, Indiana

Springs Manufacturing Co., Inc.

Cazenovia Principal is Eric Schnabel, eschnabl/@caz.cnyric.org

Brooklyn Technical High School

A School Dedicated to Preparing the World's Future Engineers

Students of Brooklyn Technical High School have been focused on science, technology,
engineering and math for over 80 years. With over 4,000 students participating in PLTW,
students attend Brooklyn Tech specifically to prepare for careers in the STEM fields.
Program Facts

PLTW Program(s) Offered: Pathway To Engineering

PLTW Student Population: 4,073

School Population: 5,312



Number of PLTW Teachers: 32

Colleges Attended by Graduates:

Adelphi University, Albany College of Pharmacy, American University, Baruch College
(CUNY), Boston University, Brandeis University, Brooklyn College (CUNY), Carnegie Mellon,
University of Connecticut, Cornell, Drexel, Fordham, Hofstra, Hunter College (CUNY),
Polytechnic Institute of NYU, Rochester Institute of Technology, St. John’s University,
University at Albany, Stony Brook University

School Partnership Team:

Brooklyn Technical High School Alumni Foundation, Rochester Institute of Technology,
Pennoni Associates Inc. Consulting Engineers, Mancini Duffy, Con Edison, National Grid-
Engineering Our Future

Brooklyn Tech Principal is Randy Asher, rasher@schools.nye.gov

Impact of PLTW on Student Success

PLTW has put together information on the program’s effect on student success and it can be
found at http://www.pltw.org/about-us/impact (At the bottom of the page is a link to Student
Outcome Fact Sheet — that is also helpful.
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Executive Summary

This report evaluates the impact of Project Lead the Way (PLTW) that was instituted in
the fall of 2006 in three, south-side, largely Latino-populated, middle schools. Because
one of those schools was closed by MPS two years ago, we substituted another middle
school a bit further away to which several of the affected students transferred. This is our
second year of including that school. Since the start, students’ progress has been tracked
to learn just what impacts PLTW has had on participant academic achievement and
interest in math, science, school, and STEM careers. The study period is now four-years
long. Thus, while even this evaluation cannot be considered final, we have data on 1237
PLTW middle school students, many of whom completed their third year of PLTW in
2009-10. We examined standardized tests, attendance and placements and courses taken
in ninth grade. Data were also available from 595 short surveys of attitudes of PLTW
students in the three schools. Data are also available on earlier PLTW cohorts who
completed grade 9 and who completed grade 10.

Among the findings are the following:

s Survey responses yielded highly favorable evaluations by students of their PLTW
experiences — be it PLTW rated against previous math and science classes or
increased interest in math and science, more math and science classes, school, or
taking more classes like PLTW.

e The gender gap (male interest greater than female interest) evident in our earlier
surveys remains in this year's study.

*  Weagain confirm a tendency for older grades simply to rate the PLTW
experience lower. Importantly, this is offset by a strong tendency of greater years
of exposure to PLTW to improve rankings.

An important question is whether PL.TW added more value (increased standardized test
scores) than did regular course work. Detailed examination was done of math, reading
and science scores and year-to-year score gains, comparing PLTW students with a
matching set of control students. We note that this year's matching to controls seems
particularly close, as the mean characteristics between the PLTW students and control are
virtually identical. Among the findings this year are the following:

» PLTW students score better than the controls in both math and reading and
have insignificantly different attendance than the controls. This is the first
year for which such differences have been evident.

*  School matters with continued evidence that Vieux may be successful, doing
better than the controls in math, reading and attendance. Nonetheless, it is
Wedgewood that most outperforms the controls in math.

e The value added (change in score) estimates tend to confirm the other
estimates. The PLTW students do significantly better on math. They also do
modestly better on reading. The value-added gain in math is largely
generated by a very large increase in scores at Wedgewood.



* Continuing an uneven pattern, PLTW students did no better on the eighth-
grade WKCE science test. Over the years of our inquiry they have done
better, worse and no different compared to the controls.

* PLTW eighth-graders are again more likely to choose a traditional PLTW
high school (those of longer standing) than are the controls. PLTW eighth-
graders are equally likely to choose any PLTW high school (including those
newly offering the program) and are taking modestly more classes in math
and science in the ninth grade than are the controls.

¢ The results on ninth-grade GPA show the performance of PLTW students is
below that of the controls. While attrition has hurt the comparability of the
controls, those students who took three years of PLTW at Audubon or Vieau
appeared to do as well as the controls on GPA. This continues to suggest the
importance of continued exposure to multiple years of PLTW.

* The results on tenth-grade performance on test scores, GPA and attendance,
suggest the middle school PLTW students are doing no better and often
worse than the controls. There remains variation by school.

This year there is particularly strong evidence that PLTW can have an impact on
academic achievement in middle school. The critical point evident this year is
that upon entry to middle school the controls were performing essentially the
same as those in the PLTW schools. This differs from past years in which the
controls were performing better. Thus, rather than highlighting how PLTW
helped close an achievement gap. we isolate that PLTW helped move the
middle-school students ahead of the controls in at least math and reading.



We had hoped to be able to provide value-added estimations that standardized on
eighth-grade test scores. This might provide further insight into the pattern of 10" grade
performance. We need additional time to link those earlier scores and will report on this,

when that linking has been completed.

Conclusions

In this year's evaluation we have been struck by the close match between the middle
PLTW schools no longer performed more poorly than did the controls. Thus, instead of
PLTW helping to close a gap (especially evident in the past at Vieau), the evidence this
year is that PLTW moves the students ahead of the controls in math and reading. The
value-added estimates confirm this comparison. The PLTW students had larger gains
than the controls in both math and reading. These test score results are combined with
the usual widespread satisfaction by the students with PLTW as evidenced by the survey
results.

While these broad indicators of success exist, the picture for the rising ninth
graders was a bit more mixed. Their math scores continue to exceed that of the controls,
but there was no difference in their science scores. This seems an unusual combination
that deserves further scrutiny. The math advantage evident in the scores seems driven by
a large improvement at Wedgewood (shown by the value-added estimates). but this does

not carry over to their science scores. The PLTW rising ninth graders are more likely to
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attend a PLTW high school (traditional definition) and are also taking somewhat more
science and math classes than were the controls. Viewed in total then, the lack of an
advantage in the eighth grade science scores may be the single disappointing result from
this year's examination of the PL.TW middle-school students.

The evidence for rising tenth graders is hampered by attrition among the controls
and a resulting poor match quality. As we go forward, reconstructing our controls to
match more closely may become important. Using the existing controls, we found that
the GPA of the PLTW middle school students in their first year of high school (ninth
grade) is significantly below that of the controls. It was most dramatically lower for
those from Kosciusko who scored nearly a full grade point below the controls. While the
PLTW students did generally worse, those from Audubon and Vieau whom we know had
three year of PLTW did insignificantly different from the controls. The PLTW rising 10th
graders took significantly fewer math and science classes in their 10" grade than did the
controls. While reluctant to draw firm conclusions because of the data difficulties, we
note that the finding that continuous exposure to PLTW seems to help chime in with
evidence from our earlier reports.

While we were not able to undertake all of the examinations of the rising eleventh
graders that we wished, we provided evidence on their performance relative to the
controls. Some of the same issues regarding the match quality for the rising tenth graders
are evident here as well. In general the PLTW students (who had at most two years of
middle school PLTW) performed more poorly on tests and grades than did the controls.
Vieau provided and exception, doing roughly as well as the controls. The evidence

suggested the poorer performance was generated at the top of the score distribution rather
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than at the bottom. There were fewer PLTW students doing very well on the
standardized tests.

We continue to stress that stability in PLTW pays dividends in performance. The
stability may be of value both because of the increased exposure to PLTW and also
because of the stability itself (the continuity of curriculum). Our efforts to find strong
"alumni" effects in high school from middle school PLTW have been mixed in the past
and remain so. The evidence this year may be the strongest yet that our middle school
PLTW students are doing better on current math and science tests. This may reflect
continued experience with the curriculum on the part of the schools and bode well for the

future.
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PLTW High School Principal Receives National Honor as “Principal of the Year”

District names PLTW as fuctor that set principal and school apart from other candidates

TOPPENISH, Wash.- Amid an auditorium full of students, teachers, State Superintendent Randy Dorn, state legislators,
and his family, Trevor Greene received one of the highest honors given to secondary educators—the 2013 MetLife/NASSP
High School Principal of the Year. The Thursday morning award was a complete shock to Greene; Toppenish School
District Superintendent John Cerna elected to schedule a surprise assembly to present the award after receiving notification
from MetLife/NASSP three weeks ago. Greene will be honored at a black tie gala in Washington, D.C,, on Septernber 21 to

kick off National Principals Month.

Greene has been principal of Toppenish High School, a school nestled in rural
Washington in the heart of the Yakima Nation, since 20009. Since taking the helm, he
has transformed the school culture into one that expects success, expanding academic
opportunities for his students, many of whom had never been expected to succeed, let
alone graduate. He added rigorous courses, including 27 Project Lead The Way
(PLTW) engineering and biomedical science classes, a Microsoft IT Academy class,
and a robotics class. To give students an opportunity to pursue postsecondary
education, he made it possible for them to earn 30 college credits by the time they

graduate from high school. He also made parental and community involvement a

priority, reaching out to the migrant families and the Yakima Nation on the very

reservation where he grew up.

“We are defying the odds,” said Toppenish Superintendent John Cerna. “A migrant population, high minority (96%), high
poverty (99%). We have all the reasons we shouldn't be successful. Now we have kids who are going on to be engineers and

going to universities.”

Cerna credits Toppenish High School's PLTW program with this success. Since its beginning, participation in PLTW
courses has skyrocketed, the school’s dropout rate decreased, and state science scores increased by 67% over a three-year

period.

“Our STEM program is bar none, one of the best in the nation,” Cerna said. “And that is because of the way it was done, We
started small, the year after Trevor became principal. He got behind it right away. He’s carried it out, moved it forward.
That's a huge feather in his cap. I truly believe that’s why he’s won this award, Our PLTW program is what sets us, and him,

apart from other high schools.”

In a joint release from MetLife and NASSP, leaders applauded Greene for his dedication and success.
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“Irevor Greene played a central role in helping Toppenish achieve significant and sustained improvement among students
who are affected by poverty and its associated issues,” said NASSP Executive Director JoAnn Bartoletti. “Trevor's relentless
effort to increase rigor and provide opportunities for all students, regardless of socic-economic status, ensures a

personalized learning environment where every student feels valued.”

Continued MetLife Vice President Derrick Kelson: “We applaud Trevor for his leadership in engaging the teachers, parents,
and all stakeholders in the transformation of Toppenish High School. His efforts empower students to fulfill their potential

and create a brighter future for the community.”

The national principal of the year search began in early 2012 as each state principals association selected its state principal
of the year. From this pool of state award winners, a panel of judges selected three middle level and three high school
finalists. Greene and Laurie Barron, the national middle level winner, were then selected. Greene and Barron will each
receive a grant of $5,000, which must be used to improve school learning (e.g. a special school project or professional

developrnent).

The MetLife/NASSP National Principal of the Year Program acknowledges outstanding school leadership and the crucial
role of principals as leaders and individuals who go above and beyond to make their schools the best they can be for
students, teachers, and communities. For more information about the program and winners, please visit

WWW.NASSD.Org / poy.

#EH

About PLTW

Project Lead The Way (PLTW) is the leading provider of rigorous and innovative STEM (science, technology, engineering
and math) education curricular programs used in schools. As a 501(c)(3) charitable organization, PLTW exists to prepare
students for the global economy through world-class curricutlum, high quality professional development, and an engaged
network of educators, students, universities and professionals. PLTW's comprehensive curriculum has been collaboratively
designed by PLTW teachers, university educators, engineering and biomedical professionals, and school administrators to
promote critical thinking, creativity, innovation and real-world problem solving skills in students. The hands-on,
project-based program engages students on multiple levels, exposes them to areas of study that they typically do not pursue,
and provides them with a foundation and proven path to college and career success. More than 4,700 schools in all 50
states and the District of Columbia are currently offering PLTW courses to their students. For more information, visit

www.pltw.org.

BOOKMARK / SHARE: &7 - @l 5] ««
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AMLE.
Association for Middle Leve! Education
formerty Nortional Middie Schoot Association

Dru Tomlin

Director of Middle Level Services

Association for Middle Level Education

formerly National Middle School Association
614-212-7806 800-528-6672 FAX: 614-895-4750

www.amle.org

Dr. Zheadric Barbra, CO Director of School Reform
Syracuse City School District

725 Harrison Street

Syracuse, NY 13210

Re: Proposed Grant Partnership for middle school Innovation project

Letter with trend summary information, evidence of academic success or other
systematic evaluation data that demonstrates the impact of our services on schools or
districts with which we have worked.

The Association for Middle Level Education (formerly the National Middle School
Association) has been instrumental in developing and implementing the only in-depth
assessment of middle grades schools over the past several years. The assessment, based on
the characteristics of exemplary middle schools as delineated in This We Believe: Keys to
Educating Young Adolescents, the book and position paper of the Association for Middle
Level Education, thoroughly measures the degree to which each characteristic is
implemented in a school. This assessment, accompanied by detailed reports from trained
consultants, provides a targeted approach to staff development and school improvement
plans. It has served as the basis for these plans in schools across the country. The
assessment is divided into three broad areas providing specific feedback in all areas of
school implementation: (1) Curriculum, Instruction, Assessment; (2) Leadership and
Organization; and (3) School Culture. The organizational scheme of the assessment and
resulting reports allows a school or district to prioritize their school improvement
initiatives, and the follow-up assistance of consultants helps that school or district to
prioritize and develop timelines for school improvement. AMLE’s work with schools and
districts has had a direct, positive impact on several aspects of student growth and



achievement, most notably on attendance, retention/promotion, community involvement,
leadership growth, school climate and culture -all which affect student achievement.

Attendance and retention/promotion rates are directly tied to scores on achievement tests
and on school success. In schools that have used the assessment and resulting professional
development strategies, student attendance improves because students are more directly
involved in their own education. No longer are they passive learners; rather, they
participate in choices about what and how they learn, and are involved in a variety of
hands-on and cooperative learning experiences that they can relate to their own lives.
Because this has relevance for them, they want to be active participants and will come to
school and engage more fully in classroom experiences. These experiences are based on
sound research of what works with young adolescents.

One of the major recommendations to result from the assessment has been the emphasis
on involving parents and community in the everyday life of the school. Specific
recommendations, including print and non-print resources as well as proven initiatives,
have been provided for schools. Among these is the concept—successfully implemented at
several sites—of having the school go out into the community to embrace them and
ultimately bring them into the school on a regular basis. This is particularly important in
low-income communities. Austin, TX, Minneapolis, MN, and Brownsville, TX are examples
of communities with particularly low parent participation that, because of the assessment
and resulting reports, have made concerted efforts to increase levels of parent and
community participation in schools. AMLE has trained consultants who can work with
schools to develop effective programs in this area.

Great schools have great leadership, and one entire section of the assessment deals with
leadership and its effectiveness. Dynamic leaders can propel schools forward, while
mediocre leaders result in mediocre schools. Several of the characteristics of This We
Believe deal specifically with the topic of effective leadership, and consultant assistance in
this area, as well as participation in the annual AMLE Leadership Institute, provide
concrete opportunities for school leaders to improve their skills.

Finally, the culture of a school is central to its success. As a result of changes implemented
following the school assessment and consultant recommendations, participating schools
have undergone major shifts in their culture to better accommodate the needs and
interests of a diverse student audience. This results in less need for discipline and a more
positive attitude toward school that will propel them to success as they enter high school.

AMLE would be in an excellent position to provide comparative data over the life of the
grant. The initial assessment could be given at the front end with a follow-up to be
provided after the results have been collected, analyzed and disaggregated for the schools
and school district. AMLE would provide all data and reports to the school, the district, and



the Syracuse City School District at least on an annual basis, or more often if desired. These
reports would include both formative and summative evaluations and continuing strategies
for improvement based on progress during the life of the grant. Trained consultants in
various areas of need as identified in the assessments would work closely with the schools
to help focus and train them on effective practices and classroom strategies.

All of AMLE’s efforts to support the Syracuse City School District would be undergirded by
solid research. All products and services provided by the Association for Middle Level
Education are based on the position paper, This We Believe: Keys to Educating Young
Adolescents. This document, covering the 16 characteristics of successful middle grades
schools, is supported by a significant research base that provides concrete evidence of
effectiveness of programs and practices developed specifically for this age group. High-
quality research provides an explicit link between the characteristics and improved
student outcomes. The studies also consider multiple programmatic components of the
middle school concept and reform efforts, rather than a single dimension. Specific studies
include the following:

Backes, |, Ralston, A., & Ingwalson, G. (1999). Middle level reform: The impact on student
achievement. Research in Middle Level Education Quarterly, 22(3), 43-57.

Carnegie Council on Adolescent Development. (1989). Turning points: Preparing American
youth for the 215t century. New York: Carnegie Corporation.

Caskey, M., Andrews, G, Bishop, P., Capraro, R, Roe, M., & Weiss, C. (2010). Research and
resources in support of This We Believe. Westerville, OH: National Middle School
Association.

Felner, R. D, Jackson, A. W, Kasak, D., Mulhall, P., Brand, S., & Flowers, N. (1997). The
impact of school reform for the middle years: Longitudinal study of a network
engaged in Turning Points-based comprehensive school transformation. Phi Delta
Kappan, 78(7),528-532, 541-550.

Lee, V. E, & Smith, ]. B. (1993). Effects of school restructuring on achievement and
engagement of middle-grade students. Sociology of Education, 66(3), 164-187.

Mertens, S. B., & Flowers, N. (2006). Middle Start’s impact on comprehensive middle school
reform. Middle Grades Research Journal, 1(1), 1-26.

Mertens, S. B., Flowers, N., & Mulhall, P. (1998). The Middle Start initiative, phase I: A
longitudinal analysis of Michigan middle-level schools. Center for Prevention
Research and Development, University of Illinois.
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Two FS-10 Forms

* Pre-implementation e

* Implementation ¢



The University of the State of New York PROPOSED BUDGET FOR A
THE STATE EDUCATION DEPARTMENT FEDERAL OR STATE PROJECT
FS-10 (01/10)

[] = Required Field

Local Agency Information

Funding Source:|Title | School Improvement Grant (1003G) SIG Frazer K-8

Report Prepared By:| Michael Puntschenko, Director of Special Programs

Agency Name:] Syracuse City School District

Mailing Address:| 725 Harrison Street

Street
Syracuse NY 13210
City State Zip Code
Telephone # of c .
Report Preparer:| 315-435-4140 oUNY:| onondaga
E-mail Address:| mpuntschenko@scsd.us
Project Funding Dates: 4/1/13 8/31/13
Start End

INSTRUCTIONS

¢ Submit the original FS-10 Budget and the required number of copies along with the completed
application directly to the appropriate State Education Department office as indicated in the
application instructions for the grant program for which you are applying. DO NOT submit this
form to Grants Finance.

¢ The Chief Administrator’s Certification on the Budget Summary worksheet must be signed by
the agency’s Chief Administrative Officer or properly authorized designee.

¢ An approved copy of the FS-10 Budget will be returned to the contact person noted above. A
window envelope will be used; please make sure that the contact information is accurate and
confined to the address field without altering the formatting.

e For information on budgeting refer to the Fiscal Guidelines for Federal and State Aided Grants
at http://www.oms.nysed.gov/cafe/guidance/.




FS-10 Page 2

SALARIES FOR PROFESSIONAL STAFF: Code 15

Include only staff that are employees of the agency. Do not include consultants or per diem staff. Do not include central administrative staff that are
considered to be indirect costs, e.g., business office staff. One full-time equivalent (FTE) equals one person working an entire week cach week of the
project. Express partial FYE's in decimals, ¢.g.. a teacher working one day per week equals 2 FTE.

Specific Position Title Full-Time Equivalent | Annualized Rate of Pay Project Salary

Planning Team Extensions 350 hours $30 per hour $10,500
7 team members X 50 hours each

Professional Development Extensions 2,736 hours $43 per hour $117,648
72 staff members X 38 hours each

Turnaround & STEM Coach 520 hours $43 per hour $22.360
Extension of Service - summer

Teachers - curriculum development 400 hours $40 per hour $16,000

Districtwide Expense

Executive Director of Turnaround 0.06 $125,000 $7.500

Operations Coordinator 0.06 $90.,000 $5.,400

Communications & Community Coord. 0.06 $90,000 $5.400
Subtotal - Code 15 $184,808

SALARIES FOR SUPPORT STAFF: Code 16

Include salaries for teacher aides, secretarial and clerical assistance, and for personnel in pupil transportation and building operation and maintenance.
Do not include central administrative staff that are considered to be indirect costs, e.g., account clerks.

Specific Position Title Full-Time Equivalent | Annualized Rate of Pay Project Salary

Subtotal - Code 16 $0




FS-10 Page 3

PURCHASED SERVICES: Code 40

Include consultants (indicate per diem rate), rentals, tuition, and other contractual services. Copies of contracts may be requested by the State
Education Department. Purchased Services from a BOCES, if other than applicant agency, should be budgeted under Purchased Services with

BOCES. Code 49.

Description of Item Provider of Services Calculation of Cost Proposed Expenditure
Professional Development to strengthen | Achievement Network Consulting - $8,500 $60,000
school-wide practice and culture of using Coaching -$22.250
learning standards and achievement data Assess/MyAnet - $22.250
to get breakthrough results for students. Support Services - $7,000
Professional development to instructional | American Federation of| $500 per teacher X 24 $12,000
staff based upon researched best practices Teachers teachers
to improve teaching and learning.

Professional Development to support the Pearson Negotiated rate to include $178,572
implementation of Pearson instructional Summer PD, School Year
materials- EnVision Math, Reading Street PD, building inbedded PD
and Self-Contained materials, inciudes and Saturday academies
summer PD so staff are prepared by Sept
I, 2013 and school year PD which
includes 21 days of onsite coaching in
math and 21 days of on-site coaching on
ELA materials, and 4 Saturday PD -
contract will be for the entire 17 month
period and paid during pre-
implementation to secure planning and
rates
Stipend for 2 parents to participate on the 2 TBD parents of |2 X 50 hours X $15 per $1,500
turnaround school team. enrolled students  |hour
Subtotal - Code 40 $252,072
SUPPLIES AND MATERIALS: Code 45
Beginning with the 2005-06 year include computer software, library books and equipment items under $3,000 per unit.
For earlier years include computer software, library books and equipment items under 1,000 per unit.

Description of Item Quantity Unit Cost Proposed Expenditure
Pearson - EnVision Math instructional 20 classroom sets $1,130 per set $26.000
materials 3 self-contained sets
Pearson - Reading Street instructional 20 classroom sets $1,130 per set $26,000
materials 3 self-contained sets
STEM Instructional supplies to include | 1 projects per team X 3| $5,000 per team, exact $15,000
robots, motors, rockets, consummables grade level teams X items will be under
(materials available Sept 1) $5.000 per project $1,000 per

SEE PAGE 3B $112,000

Subtotal - Code 45

$179,000




3B

SUPPLIES AND MATERIALS: Code 45

Include computer software, library books and equipment items under $1,000 per unit.

Description of Item Quantity Unit Cost Proposed Expenditure

SmartBoard System 6 classrooms $4.500 per class $27.000

Laptop Computers for STEM teaching 8 $1,000 $8.,000

team

Laptop Computer Cart of 25 - | per 75 $1,000 $75,000

grade level (6th, 7th, 8th grade) team to

support STEM initiatives

Projector 1 $2 000 $2.000
Subtotal - Code 45 112,000




FS-10 Page 4

TRAVEL EXPENSES: Code 46

Include pupil transportation, conference costs and travel of staff between instructional sites. Specify agency approved mileage rate for travel by

personal car or school-owned vehicle.

Position of Traveler : ”PI i:::::::nd Calculation of Cost Proposed Expenditure
5 Turnaround Team members Visit and meet witha | $1,100 per member X 5 $5.,500
school that has been Team members
effectively
implementing school
turnaround in order to
assist in the
development and
implementation of the
schools turnaround
efforts. Location TBD
Principal Academy of Urban Travel, meals, hotel, $4.000
School Leadership registration
Institute - Harvard
Subtotal - Code 46 $9,500
EMPLOYEE BENEFITS: Code 80
Rates used for project personnel must be the same as those used for other agency personnel.
Benefit “Proposed Expenditure
Social Security 3,882
Retirement N.Y.S. Teachers 9,705
N.YS. Employees 0
|Other 0
Health Insurance (lncludln! Vision) 2,800
Dental Insurance 212
Medicare 908
Workers' Compensation Insurance 1,641
Unemployment Insurance 1,281
Other (Identify)
Subtotal - Code 80 20430




FS-10 Page S

INDIRECT COST: Code 90
A. Modified Direct Cost Base - Sum of all preceding subtotals (codes 15, 16,40, 45, 46,
and 80 and excludes the portion of each subcontract exceeding $25000 and any flow 457238
through funds)
B. Approved Restricted Indirect Cost Rate 43%
C.(A) x (B) = Total Indirect Cost Subtotal - Code 90 19,661

PURCHASED SERVICES WITH BOCES: Code 49

Description of Services Name of BOCES Calculation of Cost Proposed Expenditure

Subtotal - Code 49 0

MINOR REMODELING: Code 30

Allowable costs include salaries, associated employee benefits, purchased services, and supplies and materials related to
alterations to existing sites.

Description of Work to be Performed Calculation of Cost Proposed Expenditure

Subtotal - Code 30 0




FS-10 Page 6

EQUIPMENT: Code 20

Beginning with the 2005-06 year all equipment to be purchased in support of this project with a unit cost of $5,000 or more should be itemized in this
category. Equipment items under $5,000 should be budgeted under Supplies and Materials, Code 45, Repairs of equipment should be budgeted
under Purchased Services, Code 40.

For earlier years the threshold for reporting equipment purchases was $1,000 or more. Equipment items under $1,000 should be budgeted under
Supplies and Materials.

Description of Item Quantity Unit Cost Proposed Expenditure

Subtotal - Code 20 0
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The University of the State of New York PROPOSED BUDGET FOR A
THE STATE EDUCATION DEPARTMENT FEDERAL OR STATE PROJECT
FS-10 (01/10)

[ ] = Required Field

Local Agency Information

Funding Source:|Title | School Improvement Grant (1003G) SIG Frazer K-8

Report Prepared By:| Michael Puntschenko, Director of Special Programs

Agency Name:| Syracuse City School District

Mailing Address:| 725 Harrison Street

Street
Syracuse NY 13210
City State Zip Code
Telephone # of] Countv:
Report Preparer:] 315-435-4140 ounty: Onondaga
E-mail Address:| mpuntschenko@scsd.us
Project Funding Dates: 9/1/13 8/31/14
Start End
INSTRUCTIONS

e Submit the original FS-10 Budget and the required number of copies along with the completed
application directly to the appropriate State Education Department office as indicated in the
application instructions for the grant program for which you are applying. DO NOT submit this
form to Grants Finance.

¢ The Chief Administrator’s Certification on the Budget Summary worksheet must be signed by
the agency’s Chief Administrative Officer or properly authorized designee.

¢ An approved copy of the FS-10 Budget will be returned to the contact person noted above. A
window envelope will be used; please make sure that the contact information is accurate and
confined to the address field without altering the formatting.

¢ For information on budgeting refer to the Fiscal Guidelines for Federal and State Aided Grants
at http://www.oms.nysed.gov/cafe/guidance/.




FS-10 Page 2

SALARIES FOR PROFESSIONAL STAFF: Code 15

Include only staff that arc employees of the agency. Do not include consultants or per diem staff. Do not include central administrative staff that
are considered to be indirect costs, e.g., business office staff. One full-time equivalent (FTE) equals one person working an entire week cach week
of the proiect. Exoress partial FI'E's in decimals. e.g.. a teacher working one dav per week eauals 2 FTE.

Specific Position Title Full-Time Equivalent | Annualized Rate of Pay Project Salary
Turnaround Coach 1.00 $70,000 $70,000
STEM Coach 1.00 $70,000 $70,000

Extended Learning
Teachers & Certified Staff - 72 Staff | hr x 184 Days $5.000 stipend $360,000
Teaching Assistants - 22 Staff | hr x 184 Days $2.500 stipend $55.,000
School Year Planning & PD
Planning Team Extensions 560 hours $28 per hour $15,680
7 team members X 80 hours each
Professional Development Extensions 2,880 hours $28 per hour $80,640
72 staff members X 40 hours each
District Support
Executive Director Turnaround 0.15 $125,000 $18,750
Operations Coordinator 0.15 $90,000 $13,500
Communication Community Coordinator 0.15 $90.000 $13.,500
Summer 2014
SEE PAGE 2A for Details $157.680
Subtotal - Code 15 $854,750

SALARIES FOR SUPPORT STAFF: Code 16

Include salaries for teacher aides, secretarial and clerical assistance, and for personnel in pupil transportation and building operation and

maintenance. Do not include central administrative staff that are considered to be indirect costs, e.g., account clerks.

Specific Position Title Full-Time Equivalent | Annualized Rate of Pay Project Salary
Extended Learning
Non Certified Staff -nurse, clerical, [ hr x 184 Days $2.500 stipend $12,500
hall monitor -5 staff members
Summer 2014
Non Certified Staff -nurse, clerical, 130 hours $25 per hour $3,250
hall monitor -3 staff members
District Support
Administrative Assistant 0.15 $41.,000 $6,150
Subtotal - Code 16 $21,900




2A

SALARIES FOR PROFESSIONAL STAFF: Code 15

Annualized Rate of

Specific Position Title Full-Time Equivalent Pay Project Salary
Summer 2014
Turnaround & STEM Coach 512 hours $45 per hour $23,040
Extension of Service - summer
Professional Development Extensions 2,592 hours $45 per hour $116.640
72 staff members X 36 hours
Summer STEM Inquiry Camp 6-8 400 hours $45 per hour $18.,000

8 staff members X 50 hours

Subtotal - Code 15

$157,680




FS-10 Page 3

PURCHASED SERVICES: Code 40

Include consultants (indicate per diem rate), rentals, tuition, and other contractual services. Copies of contracts may be requested by the State
Education Department. Purchased Services from a BOCES, if other than applicant agency, should be budgeted under Purchased Services with

BOCES, Code 49.

Description of Item Provider of Services Calculation of Cost Proposed Expenditure
Professional development to support the| National Center for Negotiated Flat Rate $5.,000
planning team on the framework and Time and Learning
implementation of expanded learning
time for students to maximize
instructional time.

Contract with Teach for America or the | Teach For Americaor | $5,000 per Teacher X 2 $10.,000
New Teacher Project for professional The New Teacher Teachers
development and training for newly Project
hired teachers on common core,
instructional strategies, classroom
management, and best practices.
SEE PAGE 3A $43.300
Subtotal - Code 40 $58,300
SUPPLIES AND MATERIALS: Code 45
Beginning with the 2005-06 year include computer software, library books and equipment items under $5,000 per unit.
For earlier years include computer software, library books and equipment items under 1,000 per unit.

Description of Item Quantity Unit Cost Proposed Expenditure
Pearson - EnVision Math instructional 20 classroom sets $250 per set $5.750
materials (Consummable replacements | 3 self-contained sets
and Summer materials)

Pearson - Reading Street instructional 20 classroom sets $250 per set $5,750
materials (Consummable replacements 3 self-contained sets
and Summer materials)
STEM Instructional supplies to include | 3 projects per team X 3| $5,000 per team, exact $45.000
robots, motors, rockets, consummables grade level teams X items will be under
$5,000 per project $1,000 per
Instructional materials determined
through a needs assessment conducted
by the Turnaround Team once new
staffing is in place to provide teachers SIE IR $170 per class B
with the ability to utilize manipulatives
based upon differentiated instruction.
Supplies, Materials and Food for Parent
involvement, engagement, community 253 $10 per parent $2.530

workshops, meetings and trainings

Subtotal - Code 45

$65.490




3A

PURCHASED SERVICES: Code 40

Include consultants (indicate per diem rate), rentals, tuition, and other contractual services. Copies of
contracts may be requested by the State Education Department. Purchased Services from a BOCES,
if other than applicant agency, should be budgeted under Purchased Services with BOCES, Code 49.

Proposed
Description of Item Provider of Services | Calculation of Cost|  Expenditure

STEM Consultants to support Project Joanne Donnan - $1,000 per day $20,000
Lead the Way & Gateway to Project [.ead the Way; | average X 20 Days
Technology, DDI, Designing Inquiry- RIT; SUNY ESF; of PD
based lessons, CCSS and Science, SUNY Cortland;
inquiry and process skills and STEM Syracuse University
curriculum development and
integration.

Association of Middle |$1,500 per day X 6 $11,500
Purchased services to provide a Level Education Days; $1,500 for
schoolwide assessment and consultant needs assessment;
to work with school leadership and $1,000 This We
staff on initiatives to address Believe PD
deficiencies identified in assessement materials
Stipend for 2 parents to participate on 2 TBD parents of |2 X 60 hours X $15 $1,800
the turnaround school team. enrolled students  |per hour
Professional Development consultants TBD TBD $10,000

determined through a needs assessment
conducted by the Turnaround Team
once new staffing is in place to identify
gaps in instructional knowledge and

pedagogy.

Subtotal - Code 45 $43,300




FS-10 Page 4
TRAVEL EXPENSES: Code 46

Include pupil transportation, conference costs and travel of staff between instructional sites. Specify agency approved mileage rate for travel by

personal car or school-owned vehicle.

Position of Traveler Dcslli:alim:l oo Calculation of Cost Proposed Expenditure
5 Turnaround Team members Visit and meet with a | $1,000 per member X 5 $5.000
school that has been Team members
effectively
implementing school
turnaround in order to
assist in the
development and
implementation of the
schools turnaround
efforts. Location TBD
STEM coach TBD conference on | Includes mileage, meals, $1,500
STEM professional | lodging, conference fees
development to support
common core
implementation.
Principal, Turnaround Coach, Teacher- Attend professional $2.,000 per person X 3 $6,000
leader development on people, included mileage,
Leadership and school meals, lodging,
turnaround conference fees
SEE PAGE 4A 2,200
Subtotal - Code 46 $14.700
EMPLOYEE BENEFITS: Code 80
Rates used for project personnel must be the same as those used for other agency personnel.
Benefit Proposed Expenditure
Social Security $52,538
Retirement N.Y.S. Teachers $127 487
N.YS. Employees $5,204
Other $0
Health Insurance (Including Vision) $37,721
Dental Insurance $3.063
Medicare $12,287
Workers' Compensation Insurance $22,202
Unemployment Insurance $3.,868
Other (Identify)

Subtotal - Code 80

$264,370




4A

TRAVEL EXPENSES: Code 46

Include pupil transportation, conference costs and travel of staff between instructional sites.

Specify agency approved mileage rate for travel by personal car or school-owned vehicle.

Position of Traveler

Destination and
Purpose

Calculation of Cost

Proposed Expenditure

Students - Field Experiences

Authentic learning
experiences that support
common core & STEM

instruction: including
but not limited to

Museums, Historical
sites, Zoo, Parks,
Universities, etc.

$100 per classroom X 22
classrooms

$2.200

Subtotal - Code 45

$2,200




FS-10 Page 5

INDIRECT COST: Code 90

A. Modified Direct Cost Base - Sum of all preceding subtotals (codes 15, 16, 40, 45, 46,

and 80 and excludes the portion of each subcontract exceeding $25.000 and any flow $1279510

through funds)
B. Approved Restricted Indirect Cost Rate 4.3%
C.(A) x (B) = Total Indirect Cost Subtotal - Code 90 $55,019

PURCHASED SERVICES WITH BOCES: Code 49
Description of Services Name of BOCES Calculation of Cost Proposed Expenditure
Subtotal - Code 49 0
MINOR REMODELING: Code 30

Allowable costs include salaries, associated employee benefits, purchased services, and supplies and materials related to
alterations to existing sites.
Description of Work to be Performed Calculation of Cost Proposed Expenditure

Subtotal - Code 30




FS-10 Page 6

EQUIPMENT: Code 20

Beginning with the 2005-06 year all equipment to be purchased in support of this project with a unit cost of $5.000 or more should be itemized in
this category. Equipment items under $5,000 should be budgeted under Supplies and Materials, Code 45, Repairs of equipment should be
budgeted under Purchased Services, Code 40.

For earlier years the threshold for reporting equipment purchases was $1,000 or more. Equipment items under $1,000 should be budgeted under
Supplies and Materials.

Description of Item Quantity Unit Cost Proposed Expenditure

Subtotal - Code 20 0
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New York State Education Department:
Local Education Agency (LEA)} 1003(g) School Improvement Grant Application
Under 1003(g) of the Elementary and Secondary Education Act of 1965

Assurances and Waivers for Federal Discretionary Program Funds

The following assurances are a component of your application. By signing the certification on the
application cover page you are ensuring accountability and compliance with State and federal laws,
regulations, and grants management requirements.

Federal Assurances and Certifications, General

¢ Assurances — Non-Construction Programs

» Certifications Regarding Lobbying; Debarment, Suspension and Other Responsibility Matters

e Certification Regarding Debarment, Suspension, Ineligibility and Voluntary Exclusion — Lower Tier
Covered Transactions

e General Education Provisions Act Assurances

Federal Assurances and Certifications, NCLB (if appropriate)

The following are required as a condition for receiving any federal funds under the Elementary and
Secondary Education Act, as amended by the No Child Left Behind Act of 2001.

s NCLB Assurances

s School Prayer Certification

New York State Assurances and Certifications (For discretionary grant programs only)

e Appendix A

e Appendix A-1G

e Appendix A-2

Waiver for the use of Title | Funding for Whole School Programs

If the LEA identified in this application is a Title | school for specific targeted activities only, signing the

certification on the application cover page acts as a waiver request to use specific targeted activity
funds from this grant for whole-school change programming.
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New York State Education Department:
Local Education Agency (LEA) 1003(g) School Improvement Grant Application
Under 1003(g) of the Elementary and Secondary Education Act of 1965

ASSURANCES — NON-CONSTRUCTION PROGRAMS
Note: Certain of these assurances may not be applicable to your project or program. If you have questions,
please contact the Education Department Program Contact listed in the Application. Further, certain Federal
awarding agencies may require applicants to certify to additional assurances. If such is the case, you will be
notified.

As the duly authorized representative of the applicant, and by signing the Application Cover Page, | certify that the
applicant:

1. Has the legal authority to apply for Federal assistance, and the institutional, managerial and financial
capability (including funds sufficient to pay the non-Federal share of project cost) to ensure proper planning,
management, and completion of the project described in this application.

2. Will give the awarding agency, the Comptroller General of the United States, and if appropriate, the State,
through any authorized representative, access to and the right to examine all records, books, papers, or
documents related to the award; and will establish a proper accounting systemn in accordance with generally
accepted accounting standards or agency directives.

3. Will establish safeguards to prohibit employees from using their positions for a purpose that constitutes or
presents the appearance of personal or organizational conflict of interest, or personal gain.

4. Willinitiate and complete the work within the applicable time frame after receipt of approval of the awarding
agency.

5. Will comply with the Intergovernmental Personnel Act of 1970 (42 U.S.C §§ 4728-4763) relating to prescribed
standards for merit systems for programs funded under one of the 19 statutes or regulations specified in
Appendix A of OPM's Standards for a Merit System of Personnel Administration (5 C.F.R. 900, Subpart F).

6. Will comply with all Federal statutes relating to nondiscrimination. These include but are not limited to: (a)
Title VI of the Civil Rights Act of 1964 (P.L. 88-352) which prohibits discrimination on the basis of race, color or
national origin; (b) Title IX of the Education Amendments of 1972, as amended (20 U.S.C. §§1681-1683, and
1685-1686), which prohibits discrimination on the basis of sex; (c) Section 504 of the Rehabilitation Act of
1973, as amended (29 U.S.C. § 794), which prohibits discrimination on the basis of handicaps; (d) the Age
Discrimination Act of 1975, as amended (42 U.5.C.§§ 6101-6107), which prohibits discrimination on the basis
of age; (e) the Drug Abuse Office and Treatment Act of 1972 (P.L. 92-255), as amended, relating to
nondiscrimination on the basis of drug abuse; (f) the Comprehensive Alcohol Abuse and Alcoholism
Prevention, Treatment and Rehabilitation Act of 1970 (P.L. 91-616), as amended, relating to nondiscrimination
on the basis of alcohol abuse or alcoholism; (g) "§§ 523 and 527 of the Public Health Service Act of 1912 (42
U.S.C. §8" 290 dd-3 and 290 ee 3), as amended, relating to confidentiality of alcoho! and drug abuse patient
records; (h) Title VIl of the Civil Rights Act of 1968 (42 US.C. § 3601 et seq.), as amended, relating to
nondiscrimination in the sale, rental or financing of housing; (i) any other nondiscrimination provisions in the
specific statute(s) under which application for Federal assistance is being made; and (j) the requirements of
any other nondiscrimination statute(s) which may apply to the application.

7. Will comply, or has already complied, with the requirements of Titles Il and Il of the uniform Relocation
Assistance and Real Property Acquisition Policies Act of 1970 (P.L. 91-646) which provide for fair and equitable
treatment of persons displaced or whose property is acquired as a result of Federal or federally assisted
programs. These requirements apply to all interests in real property acquired for project purposes regardless
of Federal participation in purchases.
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10.

11.

12.

13.

14.

15.

16.

17.

18.

New York State Education Department:
Local Education Agency (LEA) 1003(g) School Improvement Grant Application
Under 1003(g} of the Elementary and Secondary Education Act of 1965

Will comply, as applicable, with the provisions of the Hatch Act (5 U.5.C. §§1501-1508 and 7324-7328), which
limit the political activities of employees whose principal employment activities are funded in whole or in part
with Federal funds.

Will comply, as applicable, with the provisions of the Davis-Bacon Act (40 U.S.C. §§ 276a to 276a-7), the
Copeland Act (40 U.S.C. §276¢ and 18 U.5.C. §§874) and the Contract Work Hours and Safety Standards Act (40
U.5.C. §§ 327-333), regarding labor standards for federally assisted construction subagreements.

Will comply, if applicable, with flood insurance purchase requirements of Section 102(a) of the Flood Disaster
Protection Act of 1973 (P.L. 93-234) which requires recipients in a special flood hazard area to participate in
the program and to purchase flood insurance if the total cost of insurable construction and acquisition is
$10,000 or more.

Will comply with environmental standards which may be prescribed pursuant to the following: (a) institution
of environmental quality control measures under the National Environmental Policy Act of 1969 (P.L. 91-190)
and Executive Order (EO) 11514; (b) notification of violating facilities pursuant to EO 11738; (c) protection of
wetlands pursuant to EO 11990; (d) evaluation of flood hazards in floodplains in accordance with EO 11988;
(e) assurance of project consistency with the approved State management program developed under the
Coastal Zone Management Act of 1972 (16 U.S.C. §§1451 et seq.); (f) conformity of Federal actions to State
(Clear Air) Implementation Plans under Section 176(c) of the Clear Air Act of 1955, as amended (42 US.C.
§§7401 et seq.); (g) protection of underground sources of drinking water under the Safe Drinking Water Act
of 1974, as amended, (P.L. 93-523); and (h) protection of endangered species under the Endangered Species
Act 0f 1973, as amended, (P.L. 93-205).

Will comply with the Wild and Scenic Rivers Act of 1968 (16 U.S.C. §§1721 et seq.) related to protecting
components or potential components of the national wild and scenic rivers system.

Will assist the awarding agency in assuring compliance with Section 106 of the National Historic Preservation
Act of 1966, as amended (16 U.S.C. §470), EO 11593 (identification and protection of historic properties), and
the Archaeological and Historic Preservation Act of 1974 (16 U.S.C. §§469a-1 et seq.).

Will comply with P.L. 93-348 regarding the protection of human subjects involved in research, development,
and related activities supported by this award of assistance.

Will comply with the Laboratory Animal Welfare Act of 1966 (P.L. 89-544, as amended, 7 U.S.C. §§2131 et
seq.) pertaining to the care, handling, and treatment of warm blooded animals held for research, teaching, or
other activities supported by this award of assistance.

Will comply with the Lead-Based Paint Poisoning Prevention Act (42 U.S.C. §§4801 et seq.), which prohibits the
use of lead-based paint in construction or rehabilitation of residence structure.

Will cause to be performed the required financial and compliance audits in accordance with the Single Audit
Act Amendments of 1996 and OMB Circular No. A-133, Audits of States, Local Governments, and Non-Profit

Organizations.

Will comply with all applicable requirements of all other Federal laws, executive orders, regulations and
policies governing this program.
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New York State Education Department:
Local Education Agency (LEA) 1003(g) Schooal Improvement Grant Application
Under 1003(g) of the Elementary and Secondary Education Act of 1965

Standard Form 424B (Rev. 7-97), Prescribed by OMB Circular A-102, Authorized for Local Reproduction, as
amended by New York State Education Department
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CERTIFICATIONS REGARDING LOBBYING;
DEBARMENT, SUSPENSION AND OTHER RESPONSBIBILITY MATTERS

Applicants should refer to the regulations cited below to determine the certification to which they are
required to attest. Applicants should also review the instructions for certification included in the
regulations before completing this form. Signature of the Application Cover Page provides for compliance
with certification requirements under 34 CFR Part 82, "New Restrictions on Lobbying," and 34 CFR Part 85,
"Government-wide Debarment and Suspension (Nonprocurement)." The certifications shall be treated as a
material representation of fact upon which reliance will be placed when the Department of Education
determines to award the covered transaction, grant, or cooperative agreement.

1. LOBBYING

As required by Section 1352, Title 31 of the U.S. Code, and implemented at 34 CFR Part 82, for persons
entering into a grant or cooperative agreement over $100,000, as defined at 34 CFR Part 82, Sections
82.105 and 82.110, the applicant certifies that:

(a) No Federal appropriated funds have been paid or will be paid, by or on behalf of the undersigned, to any
person for influencing or attempting to influence an officer or employee of any agency, a Member of
Congress, an officer or employee of Congress, or an employee of a Member of Congress in connection with
the making of any Federal grant, the entering into of any cooperative agreement, and the extension,
continuation, renewal, amendment, or modification of any Federal grant or cooperative agreement;

(b) If any funds other than Federal appropriated funds have been paid or will be paid to any person for
influencing or attempting to influence an officer or employee of any agency, a Member of Congress, an
officer or employee of Congress, or an employee of a Member of Congress in connection with this Federal
grant or cooperative agreement, the undersigned shall complete and submit Standard Form - LLL,
"Disclosure Form to Report Lobbying," in accordance with its instructions; and

(c) The undersigned shall require that the language of this certification be included in the award documents
for all subawards at all tiers (including subgrants, contracts under grants and cooperative agreements, and
subcontracts) and that all subrecipients shall certify and disclose accordingly.

2. DEBARMENT, SUSPENSION, AND OTHER RESPONSIBILITY MATTERS

As required by Executive Order 12549, Debarment and Suspension, and implemented at 34 CFR Part 85, for
prospective participants in primary covered transactions, as defined at 34 CFR Part 85, Sections 85.105 and
85.110--

A. The applicant certifies that it and its principals:

(a) Are not presently debarred, suspended, proposed for debarment, declared ineligible, or voluntarily
excluded from covered transactions by any Federal department or agency;
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(b) Have not within a three-year period preceding this application been convicted of or had a civil
judgement rendered against them for commission of fraud or a criminal offense in connection with
obtaining, attempting to obtain, or performing a public (Federal, State, or local) transaction or contract
under a public transaction; violation of Federal or State antitrust statutes or commission of embezzlement,
theft, forgery, bribery, falsification or destruction of records, making false statements, or receiving stolen
property;

(c} Are not presently indicted for or otherwise criminally or civilly charged by a governmental entity
(Federal, State, or local) with commission of any of the offenses enumerated in paragraph (2)(b) of this

certification; and

(d) Have not within a three-year period preceding this application had one or more public transaction
(Federal, State, or local) terminated for cause or default; and

B. Where the applicant is unable to certify to any of the statements in this certification, he or she shall
attach an explanation to this application.

ED 80-0013, as amended by the New York State Education Department
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Certification Regarding Debarment, Suspension, Ineligibility and Voluntary Exclusion
- Lower Tier Covered Transactions

This certification is required by the Department of Education regulations implementing Executive Order
12549, Debarment and Suspension, 34 CFR Part 85, for all lower tier transactions meeting the threshold
and tier requirements stated at Section 85.110.

Instructions for Certification
1. By signing the Application Cover Page, the prospective lower tier participant is providing the certification
set out below,

2. The certification in this clause is a material representation of fact upon which reliance was placed when
this transaction was entered into. If it is later determined that the prospective lower tier participant
knowingly rendered an erroneous certification, in addition to other remedies available to the Federal
Government, the department or agency with which this transaction originated may pursue available
remedies, including suspension and/or debarment.

3. The prospective lower tier participant shall provide immediate written notice to the person to which this
proposal is submitted if at any time the prospective lower tier participant learns that its certification was
erroneous when submitted or has become erroneous by reason of changed circumstances.

4. The terms “covered transaction,” “debarred,” “suspended,” “ineligible,” “lower tier covered transaction,”
“participant,” person,” “primary covered transaction,” “ principal,” “proposal,” and “voluntarily
excluded,” as used in this clause, have the meanings set out in the Definitions and Coverage sections of
rules implementing Executive Order 12549. You may contact the person to which this proposal is submitted
for assistance in obtaining a copy of those regulations.

"

5. The prospective lower tier participant agrees by submitting this proposal that, should the proposed
covered transaction be entered into, it shall not knowingly enter into any lower tier covered transaction
with a person who is debarred, suspended, declared ineligible, or voluntarily excluded from participation in
this covered transaction, unless authorized by the department or agency with which this transaction
originated.

6. The prospective lower tier participant further agrees by submitting this proposal that it will include the
clause titled “Certification Regarding Debarment, Suspension, Ineligibility, and Voluntary Exclusion-Lower
Tier Covered Transactions,” without modification, in all lower tier covered transactions and in all
solicitations for lower tier covered transactions.

7. A participant in a covered transaction may rely upon a certification of a prospective participant in a lower
tier covered transaction that it is not debarred, suspended, ineligible, or voluntarily excluded from the
covered transaction, unless it knows that the certification is erroneous. A participant may decide the
method and frequency by which it determines the eligibility of its principals. Each participant may, but is
not required to, check the Nonprocurement List.
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8. Nothing contained in the foregoing shall be construed to require establishment of a system of records in
order to render in good faith the certification required by this clause. The knowledge and information of a
participant is not required to exceed that which is normally possessed by a prudent person in the ordinary
course of business dealings.

9. Except for transactions authorized under paragraph 5 of these instructions, if a participant in a covered
transaction knowingly enters into a lower tier covered transaction with a person who is suspended,
debarred, ineligible, or voluntarily excluded from participation in this transaction, in addition to other
remedies available to the Federal Government, the department or agency with which this transaction
originated may pursue available remedies, including suspension and/or debarment.

Certification

(1) The prospective lower tier participant certifies, by submission of this proposal, that neither it nor its
principals are presently debarred, suspended, proposed for debarment, declared ineligible, or voluntarily
excluded from participation in this transaction by any Federal department or agency.

(2) Where the prospective lower tier participant is unable to certify to any of the statements in this
certification, such prospective participant shall attach an explanation to this proposal.

Section 1.01 ED 80-0014, as amended by the New York State Education Department
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New York State Education Department
General Education Provisions Act Assurances

These assurances are required by the General Education Provisions Act for certain programs funded by the
U.S. Department of Education. These assurances are not applicable to certain programs, such as the No
Child Left Behind Act. If you have any questions, please contact NYSED.

As the authorized representative of the applicant, by signing the Application Cover Page, | certify that:
(1) that the local educational agency will administer each program covered by the application in accordance
with all applicable statutes, regulations, program plans, and applications;

(2) that the control of funds provided to the local educational agency under each program, and title to
property acquired with those funds, will be in a public agency and that a public agency will administer those
funds and property;

(3) that the local educational agency will use fiscal control and fund accounting procedures that will ensure
proper disbursement of, and accounting for, Federal funds paid to that agency under each program;

(4) that the local educational agency will make reports to the State agency or board and to the Secretary as
may reasonably be necessary to enable the State agency or board and the Secretary to perform their duties
and that the local educational agency will maintain such records, including the records required under
section 1232f of this title, and provide access to those records, as the State agency or board or the
Secretary deem necessary to perform their duties;

(5) that the local educational agency will provide reasonable opportunities for the participation by teachers,
parents, and other interested agencies, organizations, and individuals in the planning for and operation of
each program;

(6) that any application, evaluation, periodic program plan or report relating to each program will be made
readily available to parents and other members of the general public;

(7) that in the case of any project involving construction —
(A) the project is not inconsistent with overall State plans for the construction of school facilities, and

(B) in developing plans for construction, due consideration will be given to excellence of architecture and
design and to compliance with standards prescribed by the Secretary under section 794 of title 29 in order
to ensure that facilities constructed with the use of Federal funds are accessible to and usable by
individuals with disabilities;

(8) that the local educational agency has adopted effective procedures for acquiring and disseminating to
teachers and administrators participating in each program significant information from educational
research, demonstrations, and similar projects, and for adopting, where appropriate, promising educational
practices developed through such projects; and

(9) that none of the funds expended under any applicable program will be used to acquire equipment
(including computer software) in any instance in which such acquisition results in a direct financial benefit
to any organization representing the interests of the purchasing entity or its employees or any affiliate of
such an organization.
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New York State Education Department
No Child Left Behind Act Assurances

These assurances are required for programs funded under the No Child Left Behind Act.
As the authorized representative of the applicant, by signing the Application Cover Page, | certify that:

(1) each such program will be administered in accordance with all applicable statutes, regulations,
program plans, and applications;

(2) (A) the control of funds provided under each such program and title to property acquired with
program funds will be in a public agency or in a nonprofit private agency, institution, organization, or
Indian tribe, if the law authorizing the program provides for assistance to those entities; and

(B) the public agency, nonprofit private agency, institution, or organization, or Indian tribe will
administer the funds and property to the extent required by the authorizing statutes;

(3) the applicant will adopt and use proper methods of administering each such program, including—
(A) the enforcement of any obligations imposed by law on agencies, institutions, organizations, and
other recipients responsible for carrying out each program; and

(B) the correction of deficiencies in program operations that are identified through audits, monitoring,
or evaluation;

(4) the applicant will cooperate in carrying out any evaluation of each such program conducted by or for
the State educational agency, the Secretary, or other Federal officials;

(5) the applicant will use such fiscal control and fund accounting procedures as will ensure proper
disbursement of, and accounting for, Federal funds paid to the applicant under each such program;

(6) the applicant will—

(A) submit such reports to the State educational agency (which shall make the reports available to the
Governor) and the Secretary as the State educational agency and Secretary may require to enable the
State educational agency and the Secretary to perform their duties under each such program; and

(B) maintain such records, provide such information, and afford such access to the records as the State
educational agency (after consultation with the Governor) or the Secretary may reasonably require to
carry out the State educational agency’s or the Secretary’s duties;

(7) before the application was submitted, the applicant afforded a reasonable opportunity for public
comment on the application and considered such comment;

(8) the applicant has consulted with teachers, school administrators, parents, nonpublic school

representatives and others in the development of the application to the extent required for the
applicant under the program pursuant to the applicable provisions of the No Child Left Behind Act;
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(9) in the case of a local educational agency, as a condition of receiving funds under the No Child Left
Behind Act, the applicant is complying with the requirements of Education Law § 3214(3)(d) and (f) and
the Gun-Free Schools Act (20 U.S.C. § 7151);

(10) in the case of a local educational agency, as a condition of receiving funds under the No Child Left
Behind Act, the applicant is complying with the requirements of 20 U.5.C. § 7908 on military recruiter
access;

(11) in the case of a local educational agency, as a condition of receiving funds under the No Child Left
Behind Act, the applicant is complying with the requirements of 20 U.S.C. § 7904 on constitutionally
protected prayer in public elementary and secondary schools;

(12) in the case of a local educational agency, as a condition of receiving funds under the No Child Left
Behind Act, the applicant is complying with the requirements of Education Law § 2802(7), and any state
regulations implementing such statute and 20 U.S.C. § 7912 on unsafe school choice; and

(13) in the case of a local educational agency, the applicant is complying with all fiscal requirements
that apply to the program, including but not limited to any applicable supplement not supplant or local
maintenance of effort requirements.

Section 1.02
Article II. School Prayer Certification

As a condition of receiving federal funds under the Elementary and Secondary Education Act, as
amended by the No Child Left Behind Act of 2001 (NCLB), the local educational agency hereby certifies
that no policy of the local educational agency prevents, or otherwise denies participation in,
constitutionally protected prayer in public elementary schools and secondary schools, as detailed in the
current guidance issued pursuant to NCLB Section 9524(a).
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APPENDIX A

STANDARD CLAUSES FOR NYS CONTRACTS
The parties to the attached contract, license, lease,
amendment or other agreement of any kind (hereinafter,
“the contract" or "this contract") agree to be bound by the
following clauses which are hereby made a part of the
contract (the word "Contractor" herein refers to any party
other than the State, whether a contractor, licenser,
licensee, lessor, lessee or any other party):
1. EXECUTORY CLAUSE. In accordance with Section 41 of
the State Finance Law, the State shall have no liability
under this contract to the Contractor or to anyone else
beyond funds appropriated and available for this contract.
2. NON-ASSIGNMENT CLAUSE. In accordance with Section
138 of the State Finance Law, this contract may not be
assigned by the Contractor or its right, title or interest
therein assigned, transferred, conveyed, sublet or
otherwise disposed of without the State’s previous
written consent, and attempts to do so are null and void.
Notwithstanding the foregoing, such prior written consent
of an assignment of a contract let pursuant to Article Xl of
the State Finance Law may be waived at the discretion of
the contracting agency and with the concurrence of the
State Comptroller where the original contract was subject
to the State Comptroller's approval, where the
assignment is due to a reorganization, merger or
consolidation of the Contractor's business entity or
enterprise. The State retains its right to approve an
assignment and to require that any Contractor
demonstrate its responsibility to do business with the
State. The Contractor may, however, assign its right to
receive payments without the State’s prior written
consent unless this contract concerns Certificates of
Participation pursuant to Article 5-A of the State Finance
Law.
3. COMPTROLLER'S APPROVAL. In accordance with
Section 112 of the State Finance Law (or, if this contract is
with the State University or City University of New York,
Section 355 or Section 6218 of the Education Law), if this
contract exceeds $50,000 (or the minimum thresholds
agreed to by the Office of the State Comptroller for
certain S.U.N.Y. and C.U.N.Y. contracts), or if this is an
amendment for any amount to a contract which, as so
amended, exceeds said statutory amount, or if, by this
contract, the State agrees to give something other than
money when the value or reasonably estimated value of
such consideration exceeds $10,000, it shall not be valid,
effective or binding upon the State until it has been
approved by the State Comptroller and filed in his office.
Comptroller's approval of contracts let by the Office of
General Services is required when such contracts exceed
$85,000 (State Finance Law Section 163.6.a).
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4. WORKERS' COMPENSATION_BENEFITS. In accordance
with Section 142 of the State Finance Law, this contract
shall be void and of no force and effect unless the
Contractor shall provide and maintain coverage during the
life of this contract for the benefit of such employees as
are required to be covered by the provisions of the
Workers' Compensation Law.

5. NON-DISCRIMINATION REQUIREMENTS. To the extent
required by Article 15 of the Executive Law (also known as
the Human Rights Law} and all other State and Federal
statutory and constitutional non-discrimination
provisions, the Contractor will not discriminate against
any employee or applicant for employment because of
race, creed, color, sex, national origin, sexual orientation,
age, disability, genetic predisposition or carrier status, or
marital status. Furthermore, in accordance with Section
220-e of the Labor Law, if this is a contract for the
construction, alteration or repair of any public building or
public work or for the manufacture, sale or distribution of
materials, equipment or supplies, and to the extent that
this contract shall be performed within the State of New
York, Contractor agrees that neither it nor its
subcontractors shall, by reason of race, creed, color,
disability, sex, or national origin: (a) discriminate in hiring
against any New York State citizen who is qualified and
available to perform the work; or (b) discriminate against
or intimidate any employee hired for the performance of
work under this contract. If this is a building service
contract as defined in Section 230 of the Labor Law, then,
in accordance with Section 239 thereof, Contractor agrees
that neither it nor its subcontractors shall by reason of
race, creed, color, national origin, age, sex or disability: (a)
discriminate in hiring against any New York State citizen
who is qualified and available to perform the work; or (b)
discriminate against or intimidate any employee hired for
the performance of work under this contract. Contractor
is subject to fines of $50.00 per person per day for any
violation of Section 220-e or Section 239 as well as
possible termination of this contract and forfeiture of all
moneys due hereunder for a second or subsequent
violation.

6. WAGE AND HOURS PROVISIONS. If this is a public work
contract covered by Article 8 of the Labor Law or a
building service contract covered by Article 9 thereof,
neither Contractor's employees nor the employees of its
subcontractors may be required or permitted to work
more than the number of hours or days stated in said
statutes, except as otherwise provided in the Labor Law
and as set forth in prevailing wage and supplement
schedules issued by the State Labor Department.
Furthermore, Contractor and its subcontractors must pay
at least the prevailing wage rate and pay or provide the
prevailing supplements, including the premium rates for
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overtime pay, as determined by the State Labor
Department in accordance with the Labor Law.
Additionally, effective April 28, 2008, if this is a public
work contract covered by Article 8 of the Labor Law, the
Contractor understands and agrees that the filing of
payrolls in @ manner consistent with Subdivision 3-a of
Section 220 of the Labor Law shall be a condition
precedent to payment by the State of any State approved
sums due and owing for work done upon the project.

7. NON-COLLUSIVE BIDDING _ CERTIFICATION. In
accordance with Section 139-d of the State Finance Law, if
this contract was awarded based upon the submission of
bids, Contractor affirms, under penalty of perjury, that its
bid was arrived at independently and without collusion
aimed at restricting competition. Contractor further
affirms that, at the time Contractor submitted its bid, an
authorized and responsible person executed and delivered
to the State a non-collusive bidding certification on
Contractor's behalf.

8. INTERNATIONAL _BOYCOTT  PROHIBITION. In
accordance with Section 220-f of the Labor Law and
Section 139-h of the State Finance Law, if this contract
exceeds $5,000, the Contractor agrees, as a material
condition of the contract, that neither the Contractor nor
any substantially owned or affiliated person, firm,
partnership or corporation has participated, s
participating, or shall participate in an international
boycott in violation of the federal Export Administration
Act of 1979 (50 USC App. Sections 2401 et seq.) or
regulations thereunder. If such Contractor, or any of the
aforesaid affiliates of Contractor, is convicted or is
otherwise found to have violated said laws or regulations
upon the final determination of the United States
Commerce Department or any other appropriate agency
of the United States subsequent to the contract's
execution, such contract, amendment or modification
thereto shall be rendered forfeit and void. The Contractor
shall so notify the State Comptroller within five (5)
business days of such conviction, determination or
disposition of appeal (2NYCRR 105.4).

9. SET-OFF RIGHTS. The State shall have all of its common
law, equitable and statutory rights of set-off. These rights
shall include, but not be limited to, the State's option to
withhold for the purposes of set-off any moneys due to
the Contractor under this contract up to any amounts due
and owing to the State with regard to this contract, any
other contract with any State department or agency,
including any contract for a term commencing prior to the
term of this contract, plus any amounts due and owing to
the State for any other reason including, without
limitation, tax delinquencies, fee delinquencies or
monetary penalties relative thereto. The State shall
exercise its set-off rights in accordance with normal State
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practices including, in cases of set-off pursuant to an
audit, the finalization of such audit by the State agency, its
representatives, or the State Comptroller.

10. RECORDS. The Contractor shall establish and maintain
complete and accurate books, records, documents,
accounts and other evidence directly pertinent to
performance under this contract (hereinafter, collectively,
"the Records"). The Records must be kept for the balance
of the calendar year in which they were made and for six
(6) additional years thereafter. The State Comptroller, the
Attorney General and any other person or entity
authorized to conduct an examination, as well as the
agency or agencies involved in this contract, shall have
access to the Records during normal business hours at an
office of the Contractor within the State of New York or, if
no such office is available, at a mutually agreeable and
reasonable venue within the State, for the term specified
above for the purposes of inspection, auditing and
copying. The State shall take reasonable steps to protect
from public disclosure any of the Records which are
exempt from disclosure under Section 87 of the Public
Officers Law (the "Statute") provided that: (i) the
Contractor shall timely inform an appropriate State
official, in writing, that said records should not be
disclosed; and (ii) said records shall be sufficiently
identified; and (iii) designation of said records as exempt
under the Statute is reasonable. Nothing contained herein
shall diminish, or in any way adversely affect, the State's
right to discovery in any pending or future litigation.

11. IDENTIFYING _INFORMATION AND _ PRIVACY
NOTIFICATION. (a) FEDERAL EMPLOYER IDENTIFICATION
NUMBER and/or FEDERAL SOCIAL SECURITY NUMBER. All
invoices or New York State standard vouchers submitted
for payment for the sale of goods or services or the lease
of real or personal property to a New York State agency
must include the payee's identification number, i.e., the
seller’'s or lessor's identification number. The number is
either the payee's Federal employer identification number
or Federal social security number, or both such numbers
when the payee has both such numbers. Failure to include
this number or numbers may delay payment. Where the
payee does not have such number or numbers, the payee,
on its invoice or New York State standard voucher, must
give the reason or reasons why the payee does not have
such number or numbers.

{(b) PRIVACY NOTIFICATION. (1) The authority to request
the above personal information from a seller of goods or
services or a lessor of real or personal property, and the
authority to maintain such information, is found in Section
5 of the State Tax Law. Disclosure of this information by
the seller or lessor to the State is mandatory. The principal
purpose for which the information is collected is to enable
the State to identify individuals, businesses and others
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who have been delinquent in filing tax returns or may
have understated their tax liabilities and to generally
identify persons affected by the taxes administered by the
Commissioner of Taxation and Finance. The information
will be used for tax administration purposes and for any
other purpose authorized by law. (2) The personal
information is requested by the purchasing unit of the
agency contracting to purchase the goods or services or
lease the real or personal property covered by this
contract or lease. The information is maintained in New
York State's Central Accounting System by the Director of
Accounting Operations, Office of the State Comptroller,
110 State Street, Albany, New York 12236.

12 EQUAL EMPLOYMENT _OPPORTUNITIES FOR
MINORITIES AND WOMEN. In accordance with Section
312 of the Executive Law, if this contract is: (i) a written
agreement or purchase order instrument, providing for a
total expenditure in excess of $25,000.00, whereby a
contracting agency is committed to expend or does
expend funds in return for labor, services, supplies,
equipment, materials or any combination of the
foregoing, to be performed for, or rendered or furnished
to the contracting agency; or (i) a written agreement in
excess of $100,000.00 whereby a contracting agency is
committed to expend or does expend funds for the
acquisition, construction, demolition, replacement, major
repair or renovation of real property and improvements
thereon; or (ili) a written agreement in excess of
$100,000.00 whereby the owner of a State assisted
housing project is committed to expend or does expend
funds for the acquisition, construction, demolition,
replacement, major repair or renovation of real property
and improvements thereon for such project, then:

{a) The Contractor will not discriminate against employees
or applicants for employment because of race, creed,
color, national origin, sex, age, disability or marital status,
and will undertake or continue existing programs of
affirmative action to ensure that minority group members
and women are afforded equal employment opportunities
without discrimination. Affirmative action shall mean
recruitment, employment, job assignment, promotion,
upgradings, demotion, transfer, layoff, or termination and
rates of pay or other forms of compensation;

{b) at the request of the contracting agency, the
Contractor shall request each employment agency, labor
union, or authorized representative of workers with which
it has a collective bargaining or other agreement or
understanding, to furnish a written statement that such
employment agency, labor union or representative will
not discriminate on the basis of race, creed, color,
national origin, sex, age, disability or marital status and
that such union or representative will affirmatively
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cooperate in the implementation of the contractor's
obligations herein; and
{c) the Contractor shall state, in all solicitations or
advertisements for employees, that, in the performance
of the State contract, all qualified applicants will be
afforded equal employment opportunities without
discrimination because of race, creed, color, national
origin, sex, age, disability or marital status. Contractor will
include the provisions of "a", "b", and "c" above, in every
subcontract over $25,000.00 for the construction,
demolition, replacement, major repair, renovation,
planning or design of real property and improvements
thereon (the "Work") except where the Work is for the
beneficial use of the Contractor. Section 312 does not
apply to: (i) work, goods or services unrelated to this
contract; or (i) employment outside New York State; or
(ili) banking services, insurance policies or the sale of
securities. The State shall consider compliance by a
contractor or subcontractor with the requirements of any
federal law concerning equal employment opportunity
which effectuates the purpose of this section. The
contracting agency shall determine whether the
imposition of the requirements of the provisions hereof
duplicate or conflict with any such federal law and if such
duplication or conflict exists, the contracting agency shall
waive the applicability of Section 312 to the extent of such
duplication or conflict. Contractor will comply with all duly
promulgated and lawful rules and regulations of the
Governor's Office of Minority and Women's Business
Development pertaining hereto.

13. CONFLICTING TERMS. In the event of a conflict
between the terms of the contract (including any and all
attachments thereto and amendments thereof) and the
terms of this Appendix A, the terms of this Appendix A
shall control.

14. GOVERNING LAW. This contract shall be governed by
the laws of the State of New York except where the
Federal supremacy clause requires otherwise.

15. LATE PAYMENT. Timeliness of payment and any
interest to be paid to Contractor for late payment shall be
governed by Article 11-A of the State Finance Law to the
extent required by law.

16. NO ARBITRATION. Disputes involving this contract,
including the breach or alleged breach thereof, may not
be submitted to binding arbitration (except where
statutorily authorized), but must, instead, be heard in a
court of competent jurisdiction of the State of New York.
17. SERVICE OF PROCESS. In addition to the methods of
service allowed by the State Civil Practice Law & Rules
("CPLR"}, Contractor hereby consents to service of process
upon it by registered or certified mail, return receipt
requested. Service hereunder shall be complete upon
Contractor's actual receipt of process or upon the State's
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receipt of the return thereof by the United States Postal
Service as refused or undeliverable. Contractor must
promptly notify the State, in writing, of each and every
change of address to which service of process can be
made. Service by the State to the last known address shall
be sufficient. Contractor will have thirty (30} calendar days
after service hereunder is complete in which to respond.
18. PROHIBITION ON PURCHASE OF TROPICAL
HARDWOODS. The Contractor certifies and warrants that
all wood products to be used under this contract award
will be in accordance with, but not limited to, the
specifications and provisions of Section 165 of the State
Finance Law, (Use of Tropical Hardwoods) which prohibits
purchase and use of tropical hardwoods, unless
specifically exempted, by the State or any governmental
agency or political subdivision or public benefit
corporation. Qualification for an exemption under this law
will be the responsibility of the contractor to establish to
meet with the approval of the State.

In addition, when any portion of this contract involving
the use of woods, whether supply or installation, is to be
performed by any subcontractor, the prime Contractor
will indicate and certify in the submitted bid proposal that
the subcontractor has been informed and is in compliance
with specifications and provisions regarding use of tropical
hardwoods as detailed in §165 State Finance Law. Any
such use must meet with the approval of the State;
otherwise, the bid may not be considered responsive.
Under bidder certifications, proof of qualification for
exemption will be the responsibility of the Contractor to
meet with the approval of the State.

19. MACBRIDE FAIR EMPLOYMENT PRINCIPLES. In
accordance with the MacBride Fair Employment Principles
(Chapter 807 of the Laws of 1992), the Contractor hereby
stipulates that the Contractor either (a) has no business
operations in Northern Ireland, or (b} shall take lawful
steps in good faith to conduct any business operations in
Northern Ireland in accordance with the MacBride Fair
Employment Principles (as described in Section 165 of the

New York State Finance Law), and shall permit
independent monitoring of compliance with such
principles.

20. OMNIBUS PROCUREMENT ACT OF 1992. it is the
policy of New York State to maximize opportunities for the
participation of New York State business enterprises,
including  minority and women-owned  business
enterprises as bidders, subcontractors and suppliers on its
procurement contracts.

Information on the availability of New York State
subcontractors and suppliers is available from:

NYS Department of Economic Development

Division for Small Business

30 South Pearl St -- 7th Floor

New York State Education Department:
Local Education Agency (LEA} 1003{g) School Improvement Grant Application
Under 1003(g} of the Elementary and Secondary Education Act of 1965

Albany, New York 12245

Telephone: 518-292-5220

Fax: 518-292-5884

http://www.empire.state.ny.us

A directory of certified minority and women-owned
business enterprises is available from:

NYS Department of Economic Development

Division of Minority and Women's Business Development
30 South Pearl St -- 2nd Floor

Albany, New York 12245

Telephone: 518-292-5250

Fax: 518-292-5803

http://www.empire. state.ny.us

The Omnibus Procurement Act of 1992 requires that by
signing this bid proposal or contract, as applicable,
Contractors certify that whenever the total bid amount is
greater than $1 million:

(a) The Contractor has made reasonable efforts to
encourage the participation of New York State Business
Enterprises as suppliers and subcontractors, including
certified  minority and  women-owned  business
enterprises, on this project, and has retained the
documentation of these efforts to be provided upon
request to the State;

(b) The Contractor has complied with the Federal Equal
Opportunity Act of 1972 (P.L. 92-261), as amended;

(c) The Contractor agrees to make reasonable efforts to
provide notification to New York State residents of
employment opportunities on this project through listing
any such positions with the Job Service Division of the
New York State Department of Labor, or providing such
notification in such manner as is consistent with existing
collective bargaining contracts or agreements. The
Contractor agrees to document these efforts and to
provide said documentation to the State upon request;
and

{(d) The Contractor acknowledges notice that the State
may seek to obtain offset credits from foreign countries as
a result of this contract and agrees to cooperate with the
State in these efforts.

21. RECIPROCITY AND SANCTIONS PROVISIONS. Bidders
are hereby notified that if their principal place of business
is located in a country, nation, province, state or political
subdivision that penalizes New York State vendors, and if
the goods or services they offer will be substantially
produced or performed outside New York State, the
Omnibus Procurement Act 1954 and 2000 amendments
(Chapter 684 and Chapter 383, respectively) require that
they be denied contracts which they would otherwise
obtain. NOTE: As of May 15, 2002, the list of
discriminatory jurisdictions subject to this provision
includes the states of South Carolina, Alaska, West
Virginia, Wyoming, Louisiana and Hawaii. Contact NYS
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Department of Economic Development for a current list of
jurisdictions subject to this provision.

22, COMPLIANCE WITH NEW YORK STATE INFORMATION
SECURITY BREACH AND NOTIFICATION ACT. Contractor
shall comply with the provisions of the New York State
information Security Breach and Notification Act (General
Business Law Section 839-aa; State Technology Law
Section 208).

23. COMPLIANCE WITH CONSULTANT DISCLOSURE LAW.
If this is a contract for consulting services, defined for
purposes of this requirement to include analysis,
evaluation, research, training, data processing, computer
programming, engineering, environmental, health, and
mental health services, accounting, auditing, paralegal,
legal or similar services, then, in accordance with Section
163 (4-g) of the State Finance Law (as amended by
Chapter 10 of the Laws of 2006), the Contractor shall
timely, accurately and properly comply with the
requirement to submit an annual employment report for
the contract to the agency that awarded the contract, the
Department of Civil Service and the State Comptroller.

24. PROCUREMENT LOBBYING. To the extent this
agreement is a "procurement contract" as defined by
State Finance Law Sections 139-j and 139-k, by signing this
agreement the contractor certifies and affirms that all
disclosures made in accordance with State Finance Law
Sections 139-j and 139-k are complete, true and accurate.
In the event such certification is found to be intentionally
false or intentionally incomplete, the State may terminate
the agreement by providing written notification to the
Contractor in accordance with the terms of the
agreement.

25. CERTIFICATION OF REGISTRATION TO COLLECT SALES
AND COMPENSATING USE TAX BY CERTAIN STATE
CONTRACTORS, AFFILIATES AND SUBCONTRACTORS.

To the extent this agreement is a contract as defined by
Tax Law Section 5-3, if the contractor fails to make the
certification required by Tax Law Section 5-a or if during
the term of the contract, the Department of Taxation and
Finance or the covered agency, as defined by Tax Law 5-a,
discovers that the certification, made under penalty of
perjury, is false, then such failure to file or false
certification shall be a material breach of this contract and
this contract may be terminated, by providing written
notification to the Contractor in accordance with the
terms of the agreement, if the covered agency determines
that such action is in the best interest of the State.

November, 2010

New York State Education Department:
Local Education Agency {LEA) 1003(g) School Improvement Grant Application
Under 1003(g) of the Elementary and Secondary Education Act of 1965
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APPENDIX A-1 G
General

A. In the event that the Contractor shall receive, from any source whatsoever, sums the payment of which is in
consideration for the same costs and services provided to the State, the monetary obligation of the State hereunder shall
be reduced by an equivalent amount provided, however, that nothing contained herein shall require such reimbursement
where additional similar services are provided and no duplicative payments are received.

B. This agreement is subject to applicable Federal and State Laws and regulations and the policies and procedures
stipulated in the NYS Education Department Fiscal Guidelines found at http:/www.nysed.gov/cafe/.

C. For each individual for whom costs are claimed under this agreement, the contractor warrants that the individual has
been classified as an employee or as an independent contractor in accordance with 2 NYCRR 315 and all applicable
laws including, but not limited to, the Internal Revenue Code, the New York Retirement and Social Security Law, the
New York Education Law, the New York Labor Law, and the New York Tax Law. Furthermore, the contractor
warrants that all project funds allocated to the proposed budget for Employee Benefits, represent costs for
employees of the contractor only and that such funds will not be expended on any individual classified as an
independent contractor.

D. Any modification to this Agreement that will result in a transfer of funds among program activities or budget cost
categories, but does not affect the amount, consideration, scope or other terms of this Agreement must be approved
by the Commissioner of Education and the Office of the State Comptroller when:

a. The amount of the modification is equal to or greater than ten percent of the total value of the contract for
contracts of less than five million dollars; or

b. The amount of the modification is equal to or greater than five percent of the total value of the contract
for contracts of more than five million dollars.

E. Funds provided by this contract may not be used to pay any expenses of the State Education Department or any of its
employees.
Terminations

A The State may terminate this Agreement without cause by thirty (30) days prior written notice. In the event of such
termination, the parties will adjust the accounts due and the Contractor will undertake no additional expenditures not
already required. Upon any such termination, the parties shall endeavor in an orderly manner to wind down activities
hereunder.

Safeguards for Services and Confidentiality

A. Any copyrightable work produced pursuant to said agreement shall be the sole and exclusive property of the New York
State Education Department. The material prepared under the terms of this agreement by the Contractor shall be
prepared by the Contractor in a form so that it will be ready for copyright in the name of the New York State Education
Department. Should the Contractor use the services of consultants or other organizations or individuals who are not
regular employees of the Contractor, the Contractor and such organization or individual shall, prior to the performance of
any work pursuant to this agreement, enter into a written agreement, duly executed, which shall set forth the services to
be provided by such organization or individual and the consideration therefor. Such agreement shall provide that any
copyrightable work produced pursuant to said agreement shall be the sole and exclusive property of the New York State
Education Department and that such work shall be prepared in a form ready for copyright by the New York State
Education Department. A copy of such agreement shall be provided to the State.

B. All reports of research, studies, publications, workshops, announcements, and other activities funded as a result of
this proposal will acknowledge the support provided by the State of New York.

C. This agreement cannot be modified, amended, or otherwise changed except by a written agreement signed by all
parties to this contract.

D. No failure to assert any rights or remedies available to the State under this agreement shall be considered a waiver of
such right or remedy or any other right or remedy unless such waiver is contained in a writing signed by the party alleged
to have waived its right or remedy.

49



New York State Education Department:
Local Education Agency (LEA) 1003(g) School Improvement Grant Application
Under 1003(g) of the Elementary and Secondary Education Act of 1965

Expenses for travel, lodging, and subsistence shall be reimbursed in accordance with the policies stipulated in the
aforementioned Fiscal guidelines.

No fees shall be charged by the Contractor for training provided under this agreement.
Nothing herein shall require the State to adopt the curriculum developed pursuant to this agreement.

All inquiries, requests, and notifications regarding this agreement shall be directed to the Program Contact or Fiscal
Contact shown on the Grant Award included as part of this agreement,

This agreement, including all appendices, is, upon signature of the parties and the approval of the Attorney General and
the State Comptroller, a legally enforceable contract. Therefore, a signature on behalf of the Contractor will bind the
Contractor to all the terms and conditions stated therein.

The parties to this agreement intend the foregoing writing to be the final, complete, and exclusive expression of all the
terms of their agreement.
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A\l

Appendix A-2

American Recovery and Reinvestment Act of 2009 (ARRA)
ADDITIONAL CONTRACT RECORD KEEPING REQUIREMENTS

This contract, is funded, in whole or in part, by the American Recovery and Reinvestment Act of 2009 (ARRA).
The United States Office of Management and Budget (OMB) has released, “Implementing Guidance for
Reports on Use of Funds Pursuant to the American Recovery and Reinvestment Act of 2009.” (M-09-21) This
guidance provides detailed information on reporting requirements included in Section 1512 of the Recovery
Act.

Recipient vendors receiving ARRA funding will be required to submit quarterly information which will include
at a minimum the following information:

* Vendor name and zip code of Vendor headquarters;

¢ Expenditures (per quarter and cumulative);

¢ Expenditure description; and

e Estimates on jobs created or retained via the expenditure of these funds by the Vendor.

Additional data may be required from vendors as a result of guidance issued by OMB.

Vendors will be required to submit the ARRA data in a form and format to be determined by the New York
State Education Department (NYSED). NYSED anticipates that the reporting information will be provided to
Vendors no later than August 30th. There will be no additional compensation for this reporting activity and it
is anticipated that the Quarterly Reporting forms will be required in both paper and electronic formats.

An employee of any non-federal employer receiving ARRA funds may not be discharged, demoted, otherwise
discriminated against as a reprisal for disclosing to law enforcement and other officials information that the
employee reasonably believes is evidence of:

s Gross mismanagement;

e Gross waste of covered funds;

e Adanger to public health and safety;
¢ An abuse of authority; or

e A violation of law.
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