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A. Distriet Overview

More than 45 percent of the schools in the Buffalo City School District (BCSD) are identified as
priority schools. As such, a central tenant of Superintendent Pamela Brown’s approach to
strategic planning is to develop clear expectations, provide appropriate supports, and hold school
leaders accountable for turning around the district’s lowest performing schools.

Superintendent Brown is drawing on her experience turning around schools in Charlotte-
Mecklenburg, North Carolina, where she served as a principal from 2002 to 2006, to inform her
vision and philosophy for providing support to BCSD’s priority schools. Guiding the district
strategies for supporting its lowest performing schools is the belief that school leaders must
possess or develop the unique competencies required for school turnaround, such as those
identified by Public Impact’s Turnaround Leaders: Competencies for Success and detailed in the
Part 11, Section D, of this application. In addition, all transformation teams are required to have a
school leadership team, rigorous instructional practices and curricula, and frequent assessments,
as outlined in this application. BCSD is building capacity to support schools in these and other
research-based practices to support school and district capacity.

The superintendent’s approach to turning around our lowest performing schools is to build
capacity so that school leaders can earn autonomy. Our priority is to focus on capacity-building
among both district and school staff to lead and support school turnaround. We will do this with
support provided from New York State Education Department through the Systemic Supports
Grant, School Improvement Grant (SIG) funding, and the District Integrated Intervention Teams
using the Diagnostic Tool for School and District Effectiveness.

We now have the critical resources of leadership and funding needed to implement the necessary
structural changes and provide important capacity-building supports to create highly eftective
teams in our priority schools. Because this is a critical need within BCSD, much of our combined
district-level funding will be focused on this area. As this grant application details, capacity will
be built through a series of academies, workshops, and job-embedded coaching, and site visits
will be used for continuous monitoring and improvement.

In addition to proper training and support, we will make investments in key areas to ensure that
our school leaders have the resources they need to improve student achievement. A priority is the
utilization of our data warehouse for an early warning system, which will be funded through the
Systemic Supports Grant. Our intention is to refine our data warehouse to have a robust set of
indicators to identify interventions for students. After the data warehouse is transformed to a true
early warning system, district SIG funds will help underwrite much-needed training and support
for school leaders, beginning with the 13 priority schools, on selecting and implementing
specific interventions indicated by the data. Ultimately, this will solidify our capacity to
implement and effectively use an early warning system to prevent our students from dropping
out of school.

Another key area for support is in the implementation of the Common Core State Standards.
BCSD is in the process of adopting new Common Core materials that include supplemental units
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for mathematics and resources that focus on instructional shifts in English language arts. This
will support teachers in developing new units and curriculum maps aligned with the Common
Core State Standards. We will continue the support training for our Ambassador Teachers so that
they can serve as resources for the other teachers in their schools. Lastly, BCSD will also provide
support in the development and the implementation of student learning objectives and associated
formative assessments that are aligned to the Common Core State Standards.

With these resources, we will begin to reverse our growing list of low-performing schools and
realize our vision for a thriving educational model for urban school districts.

In July 2013, Superintendent Brown assumed leadership of BCSD. As she engaged in a strategic
planning process, she discovered that there are many district strengths on which to build,
including, for example, the following:

e To prepare for broader district-level reform, BCSD created the Office of School
Innovation and Turnaround in summer 2011. This office was created to oversee the
implementation of all turnaround models implemented by Priority Schools and provide
oversight for all charter schools.

¢ Partnerships were established with American Institutes for Research and Research for
Better Teaching to build capacity among leaders and teachers in our priority schools.
EPOs were vetted through a rigorous review process for several of our priority schools,
and a partnership was established with Say Yes! that is bringing a host of resources to
support our schools and students.

¢ A sophisticated data warehouse has been built, and we are poised to launch an early
warning system.

With the wealth of resources about to flow to BCSD, we are committed to ensuring a high level
of coordination among our grants, programs, and partners to leverage our resources and design
systems to ensure the sustainability of this work and the anticipated outcomes in the years to
come.

B. District Operational Autonomies

The superintendent believes in a philosophy of “earned autonomy.” Priority schools will be
provided with certain autonomies during their first year implementing their school plan as
detailed in the narrative below. Upon evidence of increased student achievement and successful
practices, more autonomies will be negotiated with school leaders.

Staffing: As the district is developing its principal recruitment strategy, the ability to provide
autonomy to principals relative to hiring, not just to allocation of positions, is being examined.
Examples include the ability to fill existing vacancies and the ability to hire for specific positions
the new principals seek to create. During the pre-implementation period, principals will attend
training sessions on how to identify teachers who will succeed with children identified as at risk,
in poverty, unmotivated, oppositional, or challenging. Training will also be provided to school-
based teams to build their competencies in turnaround as identified by Public Impact.

School-Based Budgeting: Buffalo Public Schools (BPS) has not historically operated from a
platform of school-based budgeting. Much of the decision-making has been centralized in the
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district office. For the last two years, the district’s chief financial officer (CFO) has been
engaged in a process of developing more autonomy for school leaders with respect to allocation
of budgets and resources. In addition to collaborating with other district offices, the CFO has
formed a staffing/student funding committee to provide advice and guidance during this process.
The committee includes five principals, the Executive Director of Human Resources, the
Director of Staffing and Budget, and the community superintendents. On November 5, 2012,
BPS launched its strategic planning process by publicly sharing the findings of strategic reviews
focused on finance, curriculum, and instruction that were conducted by external consultants in
the spring of 2012. A list of strategic priorities will be developed by the end of February 2013
and will be used to finalize the budgeting process.

During the outreach process for the development of this grant application and school plan, school
staff consistently stated a desire to have more autonomy to choose instructional materials and to
have greater supports for parental engagement/outreach activities. With the launch of this new
system, principals will have greater autonomy in the use of their budgets with regard to school
personnel, services, and materials in preparation for the 2013-14 school year. New principals
will have greater autonomy with respect to the allocation of instructional staff, with a notable
exception in the area of special education, where the district will retain decision-making
authority. In the meantime, through the use of Title I, Title I1a, Title III, and other grant and
O&M funds, priority schools are being provided with differentiated resources for parental
involvement/engagement, extended day programs, professional development opportunities and
school-based instructional and leadership support. During the SIG pre-implementation phase,
priority schools will be able to review and analyze their data, determine aligned priorities, and
plan for the use of their resources. A training manual will be developed and school staff will be
trained.
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Use of Time During and After School: During the outreach period for the development of this
application, one of the biggest barriers to addressing use of time during the school day was the
issue of itinerant teachers. Because the school employs a substantial number of part-time staff, it
is virtually impossible to rework scheduling to more efficiently use time during the school day to
improve instruction. To address this, the BPS superintendent is committed to ensuring that
priority schools have full complements of instructional staft in core academic areas. Afterschool
programming has been a challenge for BPS because the district does not operate community
schools and more than 90 percent of its students are bussed to their assigned schools. This year,
the superintendent has committed transportation resources for Grades 2-12 to be able to offer
transportation services in support of afterschool programs. With additional SIG funding and
current district transportation policies, school leaders will be able to expand afterschool
academic offerings.

Program Selection: Because instructional programming is fundamental to every school’s
academic success, the district will retain a lead role in determining the core instructional
programs at each school. However, with SIG funding, schools will have resources to secure
materials for supplemental programs in order to realize their unique visions, such as the use of
College Board curricula at School 198 or the inclusion of bilingual educational materials at
School 76.

Educational Partner Selection: The district issued a request for proposal (RFP) to solicit
proposals for partners for the priority schools. In order to provide more autonomy in this area,
decisions regarding specific partners for the schools have been placed on hold in order to ensure
that the leaders of each school in the 2013--14 school year are able to participate in the decision-
making process in this area. In addition, the district was disappointed with the breadth of
response to its RFP and intends, upon notice of approved SIG applications, to release the RFP
again in order to recruit appropriate partners for these schools.

C. District Accountability and Support

Leadership and staff providing oversight and support for priority schools:
e Associate Superintendent for School Innovation and Turnaround, Debra Sykes (0.70 full-
time employee [FTE])
Supervising Principal (0.60 FTE)
Directors of School Turnaround (two FTE)
Associate Account Clerk (two FTE)
Administrative Assistant (one FTE)
Budget Examiner (0.4 FTE)
Research Aide (one FTE)

In September 2011, Associate Superintendent Debra Sykes was named to oversee the Office of
School Innovation and Turnaround. Associate Superintendent Sykes was charged with two
primary responsibilities: (1) providing management, oversight, and monitoring of the district’s
priority schools with Integrated Intervention Team reviews; and (2) coordinating implementation
of the district’s RTTT responsibilities for all schools with respect to teacher and principal
evaluation, Common Core State Standards, school-based inquiry teams, and data-driven
instruction.
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By establishing one office for program and project oversight of these initiatives, the district seeks
to tightly integrate and align the implementations to better leverage resources and improve
effectiveness. This office will also coordinate the variety of services we receive from American
Institutes for Research (AIR), the Say Yes Foundation, Research for Better Teaching, and EPOs
and will support our priority schools in both specific strategies related to turnaround and
implementation of the components of the Regents Reform Agenda to ensure that all students
have a world-class education.

The Office of School Innovation and Turnaround has six major foci to efficiently and effectively
coordinate support for a portfolio of low-performing schools. These include:

e Provide targeted professional development, oversight, and support to all priority schools
to ensure their success in meeting targets and building capacity and long-term
sustainability.

» Facilitate the connection and alignment of fiscal resources provided by SIG, RTTT,
Systemic Supports for District and School Turnaround, and other programs within
schools, and coordinate the work of external providers to ensure that schools are
leveraging available resources.

»  Monitor implementation of SIG and SCEP and link resources accordingly.

» Conduct school reviews led by the District Integrated Intervention Team (DIIT) using the
Diagnostic Tool for School and District Effectiveness (DTSDE).

o Support the BCSD human resources function in attracting and retaining high-quality
turnaround teachers and leaders.

e Attract, screen, and facilitate the connection of external providers with schools.

In 2012, the Office of School Innovation and Turnaround evolved to operate on a project basis,
with cross-functional teams assigned to carry out specific tasks and with several key staff
members who serve in leadership capacities with specific authority and accountability to oversee
the work. Although key roles have been identified, significant work needs to be done to build
cross-functional teams and to inform all BCSD stakeholders of new district support roles and
mechanisms that are in place.

The Office of School Innovation and Turnaround is basing its cycle of planning, action,
evaluation, and feedback on an alignment with the state’s framework and requirements of this
grant. Pre-implementation will provide schools with opportunities to build their plans with this
alignment in mind. In addition, BCSD seeks to build its leadership teams’ abilities to implement
the plans and to enhance the capacity of our district staff to evaluate school progress and provide
meaningful, actionable feedback.

During the first year implementing this grant, AIR and Research for Better Teaching will support
the district by providing critical support to help school teams build and implement their
transformation plans and strengthen administrators’ and teachers’ capacities to use data to inform
instruction. At the same time, through the Systemic Supports grant, AIR will work to help build
the district’s capacity to support schools in their turnaround process.

Support to enhance school leadership teams’ competencies in school turnaround will be
delivered by district staft in partnership with AIR and will include:
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1. A leadership academy focused on the building blocks of school turnaround for
district and school leaders. This session will focus on the research-based elements
of successful district and school turnaround. Participants will leave the workshop
with a better understanding of their roles in the turnaround, a 90-day
implementation plan that will include quick wins, and a communication strategy
and plan to effectively engage stakeholders.

2. Quarterly full-day leadership workshops throughout the school year designed to build
leadership team capacity in the discipline of turnaround designed to be “just in time” to
meet the pressing needs of school leaders.

3. Monthly individualized coaching visits focused on implementing the
turnaround/transformation plan and addressing school-specific issues and concerns.

4. Weekly on-site school visits by the supervising principal to build school capacity and
support for the school restructuring team and principal. During these visits, the
supervising principal will also monitor improvement strategies to determine if they are
leading to desired outcomes for school improvement.

Support for school leaders to develop data-driven decision-making skills will be provided as
outlined in the Systemic Support Grant in partnership with AIR and Research for Better
Teaching.

The monitoring plan for district-led school reviews will be based upon the state’s Integrated
Intervention Team Review Process tool. After the school plan has been finalized during the pre-
implementation period, a companion tool for use in conjunction with the DTSDE tool will be
developed to monitor the quality of implementation. Using the state framework for school
reviews, AIR will work with district staff to modify the implementation continuum and to create
a monitoring tool to ensure that work is being completed with quality and fidelity. AIR will also
build a process for providing feedback on a monthly basis, with more comprehensive reviews
supplied at the implementation’s mid-point and at the end of its first year. AIR will partner with
BCSD as monitoring activities are initiated and will gradually transfer full responsibility to
district staff as appropriate training and capacity building occurs. By the end of the first year of
implementation, district staff will be expected to assume full responsibility for these monitoring
visits and processes.

Planning meetings April-July Organization meetings with school’s AIR and
restructuring team to identify roles and district staff
responsibilities, map out a timeline for
updating the school plan, and finalize the
school plan with the school’s new
restructuring team.

Leadership Academy May (timing based Build competencies in school turnaround. | AIR
(planning) upon availability of
principal)
Data training SY 2012-13 Engage school teams in a process of Research for
collaborative inquiry to promote a data- Better
driven culture in the school. Teaching
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Pre-Implementation w2l

Type of Activity Frequency/Timing [ Purpose/Description I_ Personnel
Year 1 Implementation
Training on Early June, July, August Train school staff on the new EWS and its | AIR
Warning System use for data-driven decision-making.
School site visits September (weekly) District liaison will attend school’s AIR, district
October—December lefidershlp'team rpeetmg and tpur school ha_lsop,
i) with principal, using observation tool principal,
based on state tool. A debrief with the supervising
January—July principal will follow. Activity will enable | principal,
(monthly) principal to request specific support and community
liaison to identify feedback. superintendent.
Coaching Monthly 201314 Direct coaching with principal and school | AIR,
leadership team. supervising
principal
Leadership workshops Quarterly 2013-14 Full-day leadership workshops for AIR and
leadership teams. district staff
Reality check January 2014 Mid-year meeting to assess progress and AIR, district
readjust. team, school
team
End-of-year check June 2014 End-of-year meeting to assess progress AIR, district
and finalize Year 2 plan. team, school
team
On-site data coaching September 2013-June | Meets with SBIT to support and monitor Research for
sessions 2014 the process of a data-driven inquiry during | Better
common planning time and/or grade-levei | Teaching
meetings.

D. Teacher and Leader Pipeline

The Buffalo City School District (BCSD) and its Office of Human Resources are currently
developing new recruitment strategies to attract teachers for our high-poverty and high-minority
schools. The following table identifies goals to meet this need and strategies that are currently

under consideration.

Recruiting Goals

Identified Strategies for Consideration to Achieve Goals

Increase capacity of HR office Hire additional staff to support recruiting efforts and to oversee the
implementation of other strategies (identified below) that are adopted by the
district,

Strengthen partnerships with local | For local programs, focus on the following recruitment areas:

colleges and universities and other
teacher preparation programs that
have appropriate candidates who
meet BCSD needs for additional
recruiting

Total available candidates/minority candidates
Available candidates in critical teaching fields
Success of employees hired from a school’s campus
Conduct job fair activities

Network strategically with Teach For America, Reach to Teach, and
urban teaching fellows programs. For example, Teach For America

Buffalo City School District
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Recruiting Goals Identified Strategies for Consideration to Achieve Goals

offers applicants who are not accepted into the program the
opportunity to complete a contact release form so that other
organizations, including school districts, can contact these prospective
teachers.

Refine the BCSD interview process | Create a multitiered application and interview process that may include

to better identify candidates for written responses, a teaching demonstration, a writing sample, a discussion
high-need schools. group during which candidates talk about an issue related to teaching in high-
need schools, and a personal interview.

Allow current certified employees | Approve financial support for training and test fees to aid current professional
to add critical area-teaching fields | teaching staff seeking to add critical teaching fields to their certificates.
to their certificates.

Broaden the geographic reach of Post job openings on the district job line and on the Internet. The HR
advertised job openings. department has increased its advertising budget in order to post nationally for
a large number of available positions.

As part of the Office of Human Resources planning process to improve teacher and principal
recruitment, staff are discussing the feasibility of speeding the timeline for transfers and,
ultimately, for new hires for all BCSD schools. At this time, however, we cannot alter the hiring
process without the consent of our teachers’ union.

With respect to principal recruitment, BCSD will utilize an extensive recruitment process to
identify prospective principals who have successfully led dramatic interventions at schools with
similar student populations. The recruitment process is two-fold: identifying principals with
records of success in improving student performance within the district and simultaneously
engaging in a national search. Recruitment of individuals with competencies in school
turnaround will begin in February 2013, with the goal of having principals selected for board
approval by May 8, 2013. Section D of the School-Level Plan elaborates on this process.

In the last two years, Science, Technology, Engineering, and Mathematics (STEM) Leadership
funds, in combination with Wallace and Tower Foundation funds, were integrated with Race to
the Top (RttT) educational priories and funding to advance and accelerate instructional
leadership reform efforts in Buffalo. This leadership work is aligned with the plan set forth in
Buffalo’s RttT application and conforms to metrics as defined by the NYSED CCLS, APPR, and
DDI Workbook. Our instructional leadership initiative was designed to enhance Buffalo’s
commitment to reform across three areas necessary to support the work of whole-school reform:

1. Common Core Learning Standards

2. School-based inquiry and data-driven instruction

3. New performance evaluations for teachers and principals

This work was meant to focus on building capacity, developing infrastructure, and creating
sustainable reform. The activities in each area were created to ensure that Buffalo’s leaders
receive training to strengthen their instructional leadership skills to help improve student
achievement. “Leadership is second only to classroom instruction among all school-related
factors that contribute to what students learn at school. ”(Wallace Foundation, 2011)

The outcomes for all leadership professional development learnings are:
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¢ To emerge with a clear focus on instructional leadership necessary for turnaround

* To understand and implement all components of the RttT assurance areas

¢ To learn and integrate best practices in leadership based on the Interstate School
Licensure Consortium Standards

¢ To test and assess individual competencies and skills in an effort to refine and embellish
personal practice

¢ To develop collegial relationships and engage as critical friends who nurture and support
one another

As described in Section C of this narrative, newly hired principals and other school leaders will
participate in ongoing training and coaching session to build their capacity through a two-day
leadership academy,quarterly full-day leadership workshops, and monthly individualized
coaching visits focused on implementing the turnaround/transformation plan and addressing site-
specific issues and concemns. The leadership academy was offered last summer to priority
schools, but the yearlong support could not be provided due to lack of funding.

Principals have been participating in courses delivered by Research for Better Teaching that
include Observing and Analyzing Teaching and Unleashing the Power of Collaborative Inquiry:
A Professional Development Program for School-Based Inquiry Teams (SBITs). At the school
team meeting on January 7, 2013, conducted as part of our needs assessment process, it was
evident that members of the school-based management teams who participated in these trainings
possessed a foundational understanding of using data to drive instruction. Future training from
Research for Better Teaching and training on the Early Warning System funded through the
Systemic Supports grant will further develop the capacity of these school leaders to apply data to
improve instruction.

Turning around struggling schools involves a complex change strategy. One of the first steps in
supporting priority school principals during the change process involves providing tools,
training, and strategies to focus the majority of their time on instructional leadership. BCSD
began work with the National School Administration Manager (SAM) Innovation Project in
September 2010 and will continue to expand the partnership with the use of SIG funds to hire
SAMs for each priority school. Our intention is to elevate the SAM position so that it can be
utilized to grow a pool of turnaround leaders.

Principals and assistant principals also participate in Administrators’ Learning Community
sessions after school and on Saturdays to continue to strengthen their skills as instructional
leaders focused on supporting effective teaching and improved student learning. This
collaborative work involves identifying the problem of instructional practice and focusing on the
next level of work to improve teacher effectiveness and to provide students with rigorous
coursework to improve graduation rates. The four assurance areas as defined by RttT include: (1)
Common Core State Standards, (2) Data-driven instruction (DDI), (3) teacher evaluation, and (4)
turning around low-performing schools. These four areas serve as the topical foundation for the
course work.

Turnaround principals also participate in turnaround leadership meetings and network team
institutes provided by the New York State Education Department.
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At the district level, training programs for teachers have focused on building capacity to:

1. Shape teacher leadership skills.

2. Strengthen teacher content knowledge and technological skills in support of
implementation of Common Core State Standards.

3. Master processes to improve knowledge and skills required for data-driven instruction.
This year, the district is providing a course for teachers and coaches in priority schools in
building teachers’ capacity—the knowledge and skills, as well as the courage and
conviction—to promote learning and increased achievement.

Many of the teachers at BCSD priority schools participated in the trainings outlined below. Some
of this work will continue to be the district’s focus in the first year of implementing these grants.

To shape teacher leadership skills, the district partnered with Niagara University in a Teacher
Leader Quality Partnership (TLQP) grant. The program at Niagara University was the Teacher
Leadership Certificate of Advanced Study program.Participants were recruited primarily from
persistently low achieving (PLA) high schools and from two PLA elementary schools with an
expectation that they would take on teacher leadership roles within their schools and
departments. Tuition and fees for the course work and materials were covered through a TLQP
grant and required participants to complete all six courses for the Certificate of Advanced Study.
Generally, each cohort of Buffalo teachers took two courses per semester, including the summer
session. Of the 44 teachers who completed the program, more than 50 percent now serve as
Curriculum Lead Teachers or coaches for the district’s priority schools. Five of the participants
are continuing their studies in order to earn administrative certification.

Using STEM Leadership funds over two years, all BCSD high school counselors participated in
the Education Trust Transforming School Counseling program to move forward with their work
of aligning the school counseling program with the school’s comprehensive education plan
goals. As a result of their intensive work around understanding systemic change, developing a
system-focused action plan, and learning how to use data, counselors now serve on the School-
Based Inquiry Team.

Common Core Learning Standards (CCLS) implementation training occurs through the delivery
of turnkey training of the locally developed English Language Arts and mathematics training
modules provided by district support teachers who attend the NTI trainings and work with
building-level literacy and mathematics specialist teachers and coaches. Any required funding
for CCLS work has been provided from a variety of funding sources, including Title I, Title Ila,
RttT, SIG 1003(a) and 1003(g) grants. In 2012, SIG 1003(a) grants provided opportunities for
identified schools to conduct additional summer training, during which teachers were able to
participate in a 12-hour CCLS course for implementation of the Common Core Learning
Standardsfor English Language Arts and a 12-hour CCLS course for implementation of the
Common Core Learning Standards for Mathematics, along with an eight-hour SBIT/DDI course
for implementation of School-Based Inquiry and Data-Driven Instruction teams.

All teachers received nine hours to 12 hours of training in writing and setting target for student
learning objectives as required under New York State law 3012-c, funded by RtT.
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Research for Better Teaching’s foundational course for building teachers’ capacity is being
provided to all literacy coaches and offered to teachers in priority schools to promote learning
and increased student achievement. While supplying an overview to a comprehensive model of
the knowledge base on teaching, this course focuses on several areas in depth, including planning
lessons that are clear and accessible to all students; communicating high expectations; and using
a variety of assessments to inform planning, teaching, and reflecting on lessons. Participants
learn how to collect and analyze data and how to respond to data by drawing on research-based
instructional strategies. In addition, the course consistently emphasizes the need to understand
and respect our students’ diverse cultural backgrounds. This work has been funded through a
combination of SIG 1003(g) and RttT funds.

These same funding sources have been used to provide every BCSD school with a trained
School-Based Inquiry Team consisting of the principal, school counselors, attendance teacher,
coaches, and classroom teachers. The team participates in a 38-hour class to learn about a
structured process of collaborative inquiry to increase professional community, effective uses of
data, and student achievement. The approach focuses on development of the SBIT and guides the
data teams through a process of building a foundation, identifying a student learning problem,
verifying causes of student learning problems, generating and monitoring solutions, and
achieving results. Through this program, school-based data teams learn how to lead a process of
collaborative inquiry and to influence school culture to be one in which data are used
continuously, collaboratively, and effectively to improve teaching and learning. During and after
completion of the course, school teams are supported by three annual on-site coaching visits.

E. External Partner Recruitment, Screening, and Matching

To establish effective turnaround partnerships, the Buffalo City School District (BCSD) engaged
in a request for proposal (RFP) protocol that followed Regulation 5420.R.1 of BCSD’s
Administrative Manual for Non-instructional/Business Operations Procurement Guidelines. The
supervisor of secondary education in the Office of School Innovation and Turnaround (OSIT)
was charged with preparing the RFP (12-13-053) to acquire competitive bids for several types of
instructional services for current and new School Improvement Grants (SIGs). American
Institutes for Research guided the process with exemplars, articles, and research on how to attract
high-quality partners. BCSD’s director of purchase and the associate superintendent for school
innovation and turnaround reviewed the drafts and made suggestions to improve the quality of
the RFP. The superintendent of schools approved the RFP in December 2012. The director of
purchase published the RFP in accordance with district policy. The closing date for responses
was January 8, 2013, at 11:00 a.m. Seventeen proposals were received. The supervisor of
secondary education met with the director of purchase to determine the procedure for rating each
proposal. A rubric and a rating sheet were developed, and prime stakeholders were contacted to
read and score each proposal.

When budget approval is gained from the New York State Education Department (NYSED),
principals, selected partners, and the OSIT supervisor will prepare the necessary documents for
Board of Education approval. OSIT will follow the documented consultant contract protocol set
forth by BCSD’s legal and finance departments and execute a consultant contract no later than
September 1, 2013.
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District personnel and principals provided suggestions for potential partners or providers. In
some cases, the potential partner had a previous or a current relationship with the school. The
director of purchase posted the RFP on the district website dedicated to RFPs. District personnel,
principals, prime stakeholders, and community leaders participated in the RFP rating process.
Principals for schools applying for SIG funding have not yet been appointed; partner matches for
their schools will not be determined until the new principals are appointed to allow these people
a stake in the selection of a turnaround partner. The deadline for new principal appointments is
May 8, 2013. At that time, newly appointed principals will be able to read each proposal, the
scoring rubric, and the rating received. Each principal will determine which partner is the best
match for his or her school and turnaround plan.

Our RFP competition response was not as robust as we had hoped. Upon SIG approval, we asked
NYSED to allow us to prepare another RFP competition to solicit a more vigorous response.
This will allow the newly appointed principals the opportunity to fully participate in the
competition, review, and rating process.

F. Enrollment and Retention Policies, Practices, and Strategies

Table 1. School Enrollment Characteristics

31 486 0% 22.5% 91.2% 86.9%
66 352 0% 17.2% 80.9% 80.9%
74 527 0% 18.1% 84.2% 83.8%
76 699 49%* 17.5% 90.7% 84.4%
80 562 14.9% 82.9% 84.6%
89 808 0% 14.1% 77.4% 78.4%
91 534 0% 20.7% 86.8% 90.1%
95 868 24% 14.5% 79.7% 76.3%
198 515 23% 16.5% 80% 80.9%

*PS 76 houses one of the district’s five bilingual education program sites.

As shown in Table I, identified priority schools for the Cohort 4 School Improvement Grant
(SIG) application hover around the district average enrollment of 17.8 percent SWDs. Twenty-
eight schools in BCSD have percentages lower than the overall district average of SWDs.
Thirteen schools have the same percentage or higher, of which five schools are priority schools.
Each school in BCSD has its own continuum of services to ensure that SWDs are in the least
restrictive environment possible in their respective schools.

Students with limited English proficiency represent 10 percent of BCSD’s total enrollment.
However, freestanding English as a second language (ESL) and bilingual programs are
consolidated in select district elementary schools to provide program continuity and monitoring
and facilitate the provision of professional development, extended learning opportunities, and
native language supports for students and families. Having an ESL team in a school building
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allows for more collaborative planning and teaching and allows schools to implement a “push in’
rather than a “pull out” model of instruction to students who speak a language other than
English. Among the priority schools, ELL services are concentrated at PS 76. In order to expand
staff expertise in ELL services, district leaders are working in partnership with Niagara
University under a Teacher/Leader Quality Partnership grant to help teachers obtain a second
certification in ESL.

The district average for students performing below proficiency in ELA is 72.2 percent and

76.3 percent in mathematics. The priority schools identified in Table 1 have students performing
below proficiency that ranges between 5 and 15 percentage points higher than the district
average.

SWDs needing RR/CT/ICT services have school choice, just as every other district student has.
Special education class students, with the exception of New York State Alternate Assessment
students, are accessing the general curriculum. All SWDs have the opportunity to take the
entrance exams for criteria-based schools and may attend if they meet the criteria. Each school in
BCSD offers some level of service for SWDs. Students in Grades K~6 students have access to
response to intervention programming.

The district ELL policy outlines BCSD’s commitment to ensuring equitable educational
opportunities for ELLs, beginning with appropriate identification and placement. In addition,
BCSD’s CR Part 154 plan outlines its assurances with regard to the education of ELLs.
Although BCSD concentrates bilingual and freestanding ESL programs in a limited number of
elementary buildings to maintain program quality; provide continuity from grade to grade; and
target supports such as professional development, extended day programs, and native language
supports, ELLs have access to all district high school programs. ESL services are provided at all
district high schools with enrolled ELLs (City Honors does not have any ELLs enrolled).

During the development of this plan, district staff indicated that we would benefit from expert
assistance to build our expertise in working with the ELL population). At the district level,
American Institutes for Research (AIR) staff will work with the Director of ESL services and
staff members from other relevant offices to examine district data related to ELLs and determine
how best to assist the district in meeting the needs of these students. At the school level, AIR
staff will work with school-level administrators and teachers to determine how best to support
school staff to ensure that ELLs at all levels of proficiency make progress in developing
academic language and meeting the rigorous new standards in ELA, mathematics, and science
through supports such as the following. Professional development topics in this area may include
supporting academic language development, content-area instruction for teachers of ELLs,
and/or professional development delivered in Spanish.

Because more than 45 percent of BCSD school are priority schools, we must broaden and
differentiate our approach to serving them. We know that in a district this size, it is critical that
these schools have the supports they need to effectively implement the turnaround and
transformation plans while also meeting district, state, and federal requirements. As part of a
strategic planning process, the district superintendent is working to coordinate the strategies set
forth in the Race to the Top systemic supports grant, the SIG plans, and so forth, to ensure that
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all grants and programs operating in BCSD focus on increasing access to diverse and high-
quality school programs for the district’s lowest-performing students.

Two years ago, the Associate Superintendent for Educational Services, Dr. Will Keresztes,
designed and implemented a plan for enrollment equity. The two schools with the highest
percentage of SWDs were targeted to reduce that percentage, and the three schools with the
lowest percentage were targeted for an increase. This has been successful in four of the five
schools. In addition, this plan requires that consideration be always given to the percentage of
SWDs when opening or closing classrooms. The Placement Office and special education
administrators carefully consider the continuums in each building. SWDs are encouraged to take
entrance exams for criteria-based schools regardless of their current level of service. There are
no incentives in BCSD for taking SWDs.

With respect to ELLs, BCSD has formed a Multilingual Principal’s Task Force, which has been
engaged in a strategic planning process that will be incorporated into the overall district strategic
plan. Student placement is also a priority area for the district’s Multilingual Education Advisory
Committee plan. The plans include action items related to student placement, including the
development of an algorithm that will close out ELL enrollments when enrollment reaches an
established percentage in all ELL program sites. Nonpriority schools are being identified for the
expansion of ESL. programs.

G. District-Level Labor and Management Consultation and Collaboration

The Buffalo City School District (BCSD) process to develop plans for each priority school
emphasizes consultation and collaboration with school leadership and teachers. The New York
State Education Department (NYSED) schedule by which each priority school is required to
implement a whole-school reform model as part of its Comprehensive Improvement Plan was
shared in October 2012 with the BCSD Board of Education. In December, the district’s
superintendent met with the president of the administrators’ collective bargaining association, all
principals whose schools will implement school reform in the 2013-14 school year, and their
community superintendent to review the requirements of the SIG application, begin research
around school turnaround, review the collected data, discuss the model, and begin developing
plans with their staff. On December 12, 2012, the BCSD board approved the model for each
school, and on January 7, 2013, school-based management (SBM) teams from identified BCSD
transformation schools convened with district staff and facilitators from American Institutes for
Research (AIR) to review school-specific data relative to the core SIG focus areas. Typically,
each school’s SBM included its union representative, other school teacher-leaders and, in many
instances, the school’s current principal and assistant principal. Details of this meeting can be
found in Section J of the school plan.

On January 14 and January 15, 2013, meetings with teachers and school leaders were held at the
school. Prior to these meetings, staff was provided with drafts of the school’s educational plan,
which was based upon feedback from the SBM meeting of January 7. The intent of this second
meeting was to inform all teachers and leaders of the SIG process, communicate the vision for
the school’s successful turnaround, and gather teacher insights and feedback. All meetings were
well attended, and information that was gathered was incorporated into BCSD’s SIG plans.
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Feedback from these meetings was collected and synthesized in the second draft of the school’s
plan.

At the time school plans were being developed, the district was engaged in final negotiations
regarding its Annual Professional Performance Review (APPR) process. During APPR
negotiations, Buffalo Teachers Federation (BTF) leaders were informed as to which schools
would be implementing whole-school reform models each year. At subsequent APPR
negotiations, additional information relative to the school’s meeting with AIR and to its
Community Stakeholder meeting was shared with BTF. Federation leaders requested that the
building delegate, who serves on the SBM team, be included in the school’s planning meetings.
This request was honored. During the week of January 20, 2013, unedited drafts of each school
plan were shared with both teacher and administrator unions for their review. The CBAs and
their members will continue to be involved during the pre-implementation period as additional
detail regarding actions and timing is included in each school’s plan.

A. School Overview
The mission of Harriet Ross Tubman School (HRTS) is to build a partnership among school,
parents, and community that encourages and enhances academic, emotional, and social growth.
HRTS leaders and teachers envision a high-performing school in which students are actively
engaged in rigorous leaning; teaching practices and decision making are data driven; and parent-
school connectivity builds a sense of community centered on trust, self-respect, motivation, and
excellence. Leadership at HRTS will organize the entire school around a shared vision of high
expectations for student learning and creating a school where teachers are supported to ensure
success for all students, including students with learning disabilities. This grant will provide
structure and support to speed reform and to create lasting change.

In alignment with the needs assessment, the following three goals were identified for HRTS’s
school-level plan:

i.  HRTS will employ an approach to data use that is comprehensive, timely, cyclical, and
classroom focused.

ii.  HRTS will implement a common set of instructional strategies across all grades and
subject areas.

iii.  HRTS teachers will continuously learn and grow through job-embedded, building-level,
evidence-based professional development.

HRTS will achieve its vision, mission, and goals by implementing an inquiry-based learning
approach. The following research-based key design elements and core strategies describe how
HRTS will transform itself into a high-performing school:

e HRTS will continue to enhance the MSP-Science Focus Grant, which seeks to increase
the academic achievement of students in science in the Buffalo City School District by
broadening the content knowledge and inquiry skills of science teachers while further
developing their leadership skills. Teachers will develop activities designed to utilize
local resources while making connections to real-world situations in order to improve
achievement for all students and to increase student interest in science.
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e Teachers will develop and implement inquiry-based learning activities for students that
include both classroom and community-based learning experiences.

e Instruction in all content areas will be focused on ensuring that students learn how to ask
questions and how to use evidence to answer questions. In the process of learning the
strategies of inquiry, students will learn how to conduct an investigation, collect evidence
from a variety of sources, develop an explanation from the data, and communicate and
defend their conclusions. The ability to ask questions and to use evidence to answer them
in the scientific inquiry process aligns with and supports the instructional shifts required
by the Common Core State Standards.

e Teachers will guide and facilitate inquiry-based learning by selecting teaching strategies
that nurture and assess students’ developing understandings and abilities.
B. Assessing the Needs of the School Systems, Structures, Policies, and Students
i. School-Level Baseline Data and Target-Setting Chart
Please see Attachment B for the School-Level Baseline Data and Target-Setting Chart.

ii. The School Population
The Harriet Ross Tubman School (HRTS), PS 31, serves 485 students in grades PK-8. Less than
one percent of the students are English language learners, and 24 percent are students with
disabilities. Approximately 94 percent of the student body is economically disadvantaged. The
racial composition at HRTS includes 83 percent black, 4.5 percent Hispanic, 0.5 percent Asian or
Pacific Islander, 8 percent white, and 3 percent multiracial. In 201112, 8.8 percent of all HRTS
students achieved proficiency or above in English language arts (ELA), and 13.1 percent
achieved proficiency or above in mathematics. In the same year, 5.8 percent of students with
disabilities achieved proficiency or above in ELA and mathematics, respectively. Among
economically disadvantaged students at HRTS, 8.3 percent achieved proficiency or above in
ELA, and 12.9 percent achieved proficiency or above in mathematics. In addition, no students in
Grades 7 and 8 achieved a level 4 in ELA. In mathematics, 1.5 percent of seventh-grade students
achieved a level 4, but none of the eighth-grade students did so.

ili. Needs Assessment Process
The systemic diagnostic school review process included an in-depth review of the school’s
Integrated Intervention Team (IIT) report and student behavior and achievement trend data.

Data collected from the school review process was reviewed and discussed by the school-based
management (SBM) team from HRTS at a Buffalo City School District SIG Needs Assessment
meeting on January 7, 2013. The review process, developed by American Institutes for Research,
ensured full participation of all stakeholders in the review of data and the related design of their
school improvement plans. During the meeting, SBM team members reviewed school data
relative to the core SIG focus areas and, through a facilitated and collaborative group process,
identified issues, challenges, and strengths that were systemic to the school and that, if
addressed, would likely improve school and student achievement. The meeting also included a
facilitated session during which SBM teams began to articulate a shared vision for their school
and how it would look at the conclusion of the SIG implementation period in 2016.

Because this process required considerable analysis, thought, and discussion, all key stakeholders
gained an in-depth understanding of the data collected from the needs assessment and of the key
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findings used in the development of this school improvement plan. Feedback from participants at
the end of the needs assessment meeting included the following comments:

“Collaborative, thought-provoking process”

“It was great to be in an environment where we can safely state our concerns and work with
dedicated staff to do what it takes to make changes and positively impact achievement.”

“Time well spent. It’s great to see enthusiasm towards change. I'm excited about our school
goals.”

iv.  Existing School Capacity, Strengths, and Needs as Determined by Needs
Assessment
As a result of the diagnostic school review, the following strengths and systemic gaps and needs
were identified in each of the following core areas:

Curriculum: While the district provides guiding curricular documents for Grades 5-8, similar
guidance for Grades PK—4 is lacking. Participants in the needs assessment further indicated that
there is inconsistent use of existing guidance among teachers and that more curricular support for
differentiation is needed. Specifically, materials are needed that can challenge and enrich high-
performing students.

Effective Instruction and Use of Time: Effective instruction and use of time are areas
identified as priorities. Instructional time is not currently maximized in the classroom, and weak
classroom management practices may contribute to lost time. Fortunately, schoolwide
disruptions to instruction are kept to a minimum. While some teachers deliver instruction that is
engaging and relevant, this is not consistent across the building. Similarly, high expectations for
student achievement are not consistently conveyed in teacher-student interactions. It was also
noted that instructional staff lack content knowledge needed to deliver highly effective
instruction.

Data-Driven Instruction/Inquiry: Data-driven inquiry is another priority area. Assessments are
administered regularly, and time is allocated for weekly grade-level meetings. However, data is
not used consistently to make instructional decisions. There are no processes or procedures in
place, other than quarterly grade reports and mid-term progress reports, to keep students abreast
of their performance.

Student Support: Student learning objectives have been developed but have yet to be
systemically used to guide instruction schoolwide. Screening processes to identify student needs
are not in place. The district has a student data management system in place, but not all staff
have access or awareness of how to access needed data. Concerns were raised about the evidence
base of existing district-supported academic intervention programs.

School Climate and Discipline: HRTS is in the nascent stages of implementing schoolwide
positive behavior interventions and supports. Schoolwide expectations are in place, but
individual teacher practices in classrooms are not consistent. Participants in the needs assessment
noted that discipline data is not regularly reviewed, and participants were unsure of how
discipline data is collected and reported.
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Parent and Community Engagement: HRTS conducts numerous school activities, but family
participation is low. Multiple modes of communication are used to disseminate information. A
part time parent facilitator was employed in the 2012~13 school year and is working to establish
connections among parents, the school, the PTO, and the HRTS leadership team. There is a need
for additional venues beyond the PTO for families to provide input.

Training, Support, and Professional Development: Training, support, and professional
development are identified as priorities. Teacher learning needs include support for coteaching,
training for general education teachers serving students with disabilities, using data to drive
instruction, and classroom management strategies.

v. How the School and Buffalo Public Schools Will Prioritize These Needs
During Implementation

Through the systematic school review, HRTS has identified many connections between
structural and systems gaps and student achievement and many areas that need to improve.
School leaders and teachers recognize the need to prioritize critical areas for development that, if
improved, will have the greatest effect on teacher and student performance. To realize that
vision, HRTS must have a singular focus on those key development areas that best accelerate
student performance and growth. And although these areas have been prioritized and a
comprehensive plan has been developed to address them, it is critical that all members of the
school community understand the development areas and are invested in the change that must
occur. The prioritized needs are reflected in the school’s goals for the School Improvement Grant
period.
C. School Model and Rationale

i.  Rationale for Transformation Model
Buftalo Public Schools currently has three schools implementing a Turnaround Model funded by
a School Improvement Grant in the 2012-2013 school year. Many of the strategies employed in
the transformation model related to professional development and supports are being utilized in
these schools. However, the district is still working to formalize the screening process to hire
teachers to replace those that were reassigned in response to the model’s requirement to replace
fifty percent of the staff. Because we have not come to a final agreement with our Collective
Bargaining Association on this issue, we do not believe the Turnaround model represents a
viable model choice for other BPS schools at this time.
Three schools are currently implementing the Restart model under the School Improvement
Grant program. These schools are matched with an Educational Partnership. However, we have
not yet finalized an approved APPR as required to receive the funds to support the hiring of the
Educational Partnership organizations and implementation of their plans. As such, we have not
had the opportunity to learn from our first cohort with this model and therefore we believe it is
best to limit the use of the Restart model to one school where we have identified a partner with a
proven track record of success.
Four schools were awarded Transformation grants in Cohort 1 and are currently in their third
year of implementation. Two schools were awarded Transformation grants in Cohort 2 and are
currently in their second year of implementation. We have learned the most from our experience
with implementing the Transformation model because they have been implemented for the
longest period of time with some adjustments to the original plans due to inconsistent funding.
Of the four schools in Cohort 1, two have shown measureable progress, reinforcing the
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effectiveness of this intervention. Of the other two schools in Cohort 1, the high school has
shown progress in improving its graduation rate. Because this model has been implemented over
several years in six schools, we believe this is the best model to select for this school.

ii.  Process by Which Model Was Chosen

The intervention model was chosen based on an appraisal of the school and district capacity. The
Transformation model was selected given the school/district and community context. While it
was recognized that other intervention models are available, the key lever for change with be the
hiring of a highly capable leader who will be given the flexibility required to make the changes
necessary to drive dramatic improvement for the children currently enrolled in the school. After
careful consideration, the district recognized that there are currently challenges to implementing
other intervention models including Contractual Agreements, including collective bargaining that
will affect the use of the Turnaround and Restart models.

The district began by developing a school profile that included the characteristics of the school
and students, leader background and core competencies and instructional staff profile. The
district then evaluated which improvement strategy would yield the most immediate and
substantial improvement in the learning and school success for the students now attending this
school given the findings of the school review conducted by an Integrated Intervention Team,
and needs assessment conducted in conjunction with the School Based Management Team.
Based on recommendations from the state appointed distinguished educator, Judy Elliot, the
district is in the process of developing a district-level strategic plan that fully supports the
requirements of the Transformation model including the following:

¢ Recruiting and hiring school leaders with the experience, training and skills for dramatic
school improvement;

e Move toward a decentralized school-based system of professional development and
budgeting;

e Monthly “Principal Meetings” for Priority School principals to build skills and capacity
to use data to drive instructional decisions; including opportunities for schools to break
out by level (elementary, middle, high school).

¢ Building autonomy and authority for principals to make site-based decisions, based on
data, to accelerate improved student outcomes

School Leadership
i.  Required Characteristics and Core Competencies

To ensure each priority school will be transformed into a culture of learning and high student
success, the Office of School Innovation and Turnaround has identified specific leadership
competencies for turnaround principals to successfully produce dramatic gains in student
achievement. These competencies are outlined in School Turnaround Leaders: Competencies for
Success (Public Impact, 2008) and address four major categories: driving for results, influencing
for results, problem solving, and showing confidence to lead.

The principal selection process for this cohort of priority schools will be rooted in these core
competencies. Given the new superintendent’s successful tenure as a turnaround principal in
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¢ Driving for results cluster. This cluster of competencies is concerned with a turnaround
leader’s strong desire to achieve outstanding results and the task-oriented actions required
for success. Competencies in this cluster include the following:
= Achievement
* [Initiative and persistence
= Monitoring and directiveness
* Planning ahead
e Influencing for results cluster. This cluster of competencies is concerned with
motivating others and influencing their thinking and behavior to obtain results.
Turnaround leaders cannot accomplish change alone but instead must rely on the work of
others. Competencies in this cluster include the following:
* [mpact and influence
= Team leadership
= Developing others
e Problem-solving cluster. This cluster of competencies is concerned with a turnaround
leader’s thinking applied to organizational goals and challenges. It includes data analysis
to inform decisions, making clear logical plans that people can follow, and ensuring a
strong connection between school learning goals and classroom activity. Competencies in
this cluster include the following:
= Analytical thinking
= Conceptual thinking
e Showing confidence to lead. This competency, essentially the public display of self-
confidence, stands alone and is concerned with staying visibly focused, committed, and
self-assured despite the barrage of personal and professional attacks common during
turnarounds.
iil.  Selected Principal
The new principal for has yet to be identified, but will be in place no later than July 1, 2013, per
the process described below.
iii.  Process for Selecting the Principal
BCSD will employ an extensive recruitment process to identify prospective principals who have
been successful at dramatic school interventions with similar student populations. The
recruitment process is twofold: identifying principals with records of success in improving
student performance within BCSD and simultaneously engaging in a national search.
For the internal search, school achievement and performance data will be reviewed. If the data
reveal a record of student growth, BCSD will reach out to the principal and ask him or her to
consider this important opportunity. For the external search, the position will be posted in all
standard media outlets in February 2013. BCSD is also seeking referrals from key partners (i.e.,
Say Yes, American Institutes for Research [AIR], and Council for Great City Schools) and from
other successful turnaround leaders.
AIR will provide a mandatory one-day training and work session on Public Impact’s
competencies for all staff with primary responsibilities for the screening and selection process.
This will include the director of human resources (HR), the HR team, as well as one or more
members from each school leadership team. Following the session, BCSD will develop screening
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and interview rubrics aligned to these competencies. Because BCSD is looking for multiple
candidates, applicants will be reviewed in a pooled approach. The process will be as follows:
¢ HR recruiter conducts original résumé review against rubric.
e Approved candidates are screened by telephone by HR recruiter using telephone
screening protocol.
¢ HR approves candidates for in-person interviews with up to three schools.
¢ C(Candidates are invited to scheduled interview days where they will
= Interview with the district HR team and the Office of School Innovation and
Turnaround
= Interview with one to two members of the school leadership team
= Interview with the community superintendent
= Tour the school
e At the end of each interview day, all interviewers will submit their rating forms to HR for
consolidation. HR will consult with the district superintendent and the director of the
Office of School Innovation and Turnaround on final selections.
Principal finalists will be invited to come to Buffalo in April and May for personal interviews.
Their expenses will be paid for by BCSD to provide them with the opportunity to meet district
leadership, visit the school, and meet the staff they are being considered to lead. It is BCSD’s
intention to ensure the earliest possible start date, prior to July 1, 2013.
Incentives.Because school leaders with demonstrated competence and commitment to school
turnaround are in high demand across the country, BCSD will demonstrate support for their
efforts and develop a list of incentives that value their expertise. In addition to offering a
competitive compensation package, BCSD is exploring opportunities to provide stipends when
principals are called to attend special trainings or meetings. BCSD’s partnership with Say Yes
further demonstrates its commitment to attracting and supporting new school leaders. Say Yes is
currently reaching out to its network in the Buffalo community to identify other possible
incentives that could be offered by local business.
Turnaround principals also have a special need for autonomy. Operational flexibility will provide
the new principal with greater control over recruitment and the placement of new teachers based
on school need and qualifications and over funds for targeted professional development. In
addition, to ensure the necessary conditions for success are in place, BCSD will hire a school
administration manager (SAM), following the National SAM Innovation Project model. He or
she will oversee school improvement work.
SAM will meet with the principal each day to schedule instructional leadership time, reflect on
impact, and develop a structure in the school for staff members to address management issues
efficiently without pulling the principal from instructional work. In addition to providing direct
support to the school leadership, SAM will manage the grant and associate site visits, serve as a
substitute for the principal and assistant principals when they attend professional development,
and identify and integrate best practice in the school.
This position will be funded for the life of the School Improvement Grant (SIG) to provide
additional support as the leadership team builds its capacity. It is envisioned that at the end of the
grant period, SAM will have the core competencies of a turnaround principal and will be
prepared to lead a school of his or her own. This will lay the groundwork for BCSD to create its
own pipeline of turnaround leaders.
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iv.  Supporting Leadership Positions

Turning around struggling schools involves a complex change strategy, and both the assistant
principal and SAM (the equivalent of a school improvement manager) play critical roles. One of
the first steps in supporting priority schools through the change process begins with providing
principals and assistant principals with the tools, training, and strategies they need to focus more
time on instructional leadership.
BCSD began work with the National SAM Innovation Project (NSIP) in September 2010, NSIP
uses an independently validated process to change a principal’s use of time, a necessity in the
successful transformation of schools. The goal of NSIP is to direct a greater percentage of
principal time to teaching practice, student learning, and school improvement, rather than
management responsibilities. By continually assessing how time is used (managerial,
instructional, or personal), leaders of school change develop strong instructional leadership.
Through NSIP, the newly hired principal and assistant principal are trained to increase their
interactions around instruction with teachers, students, and decision-making groups in the
building. They work together to analyze how time is being spent and how to shift time-
consuming managerial duties to others. Using an online calendar, Time Track from the NSIP
project, the principal, the assistant principal, and SAM monitor their progress toward increasing
instructional leadership time. A time coach meets monthly with the team.
National research proves this process works Changes in a principal’s use of time leads to
improved teacher practice, increased student achievement, and increased parent engagement.
Data reports of Persistently Low Achieving school- Year 1 Cohort 1 principals are showing
positive early results. Some findings from the project include the following:

e Principals’ time devoted to instruction tasks rose.

e Some instructional leadership areas increased more than others.

¢ Some schools showed improvement in student achievement gains.

v.  Job Descriptions
The following are job descriptions for SAM and the assistant principal for turnaround.

Job Title and Description: SAM—Turnaround/School Administrator and Manager

Scope of Responsibilities.Provide instructional, administrative and organizational leadership
and management of the SIG plan. Coordinate and communicate with principal to ensure
compliance with district, federal and state mandates. Supports the initiatives, programs and
activities of the SIG working collaboratively with the principal, content staff and district offices
to ensure alignment of initiatives and positive effect on teaching and learning. Select and
provide professional development plan for the staff based on a needs analysis that aligns with the
goals of the SIG plan. Provide critical assistance to campus leadership and content staff around
data analysis, verification of alignment, training and building capacity of staff to improve
instruction through data-informed decision making. Manage implementation of the SIG plan
including; supervision of initiatives, compliance monitoring/reporting and oversight of budget
and purchasing compliance.

Performance Responsibilities.The principal may assign the following duties:

e Assume responsibility for administration of the school in the absence of certificated
administrators.
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e Oversee implementation and effectiveness of all aspects of the SIG plan.

Supervise and evaluate staff.

Coordinate and provide support and professional development to teachers and staff to

improve teaching and learning.

Work with content and grade-level teams in program planning.

Monitor and review all state, district-level, and school-level data.

Monitor student attendance and coordinate effort to improve student attendance.

Coordinate development and participation in school-level planning and the review of

implementation and effectiveness.

¢ Plan and coordinate to maintain a positive, safe learning environment for students by
assisting with student behavior management.

¢ Promote the school and BCSD through positive relations with the community,
businesses, parents, and students.

e Plan for and provide orientation, transition, and school program information to students,
parents, and staff.

¢ Performs other duties as assigned.

¢ & ¢ @

Minimum qualifications. The minimum qualifications are as follows:
e Master’s degree and New York State School Administrator or equivalent certification
e Supervision experience in a public school
e Demonstrated ability to communicate effectively and manage conflict and work on a
team
Desirable qualifications. The desired qualifications include the following:
¢ A minimum of years of supervisor experience in an urban school
¢ Experience in school turnaround
¢ Proven ability to improve student achievement
Job Description: Assistant Principal-—Turnaround
Qualifications. Candidates must hold a Master’s degree, and one of the following certificates by
the time of the appointment: New York State School Administrator, New York State School
Supervisor, School District Leader, or School Building Leader. Candidates must have a
minimumof five years of certificated teaching and/or supervisory experience. Candidates with
prior assistant principal or administrative experience in an urban school district or in a district
with a large urban population are preferred.
Responsibilities. The assistant principal will assist the principal in carrying out the following
responsibilities:
e Instructional leadership
* (Create and communicate a comprehensive education plan aligned with BCSD’s
vision and goals to turnaround a persistently lowest achieving school.
* Conduct classroom observations and evaluations of teachers that lead to positive
changes in teacher practices and increased student outcomes.
= Assess the strengths and areas in need of improvement of faculty and staff based on a
sound knowledge base.
= Communicate schoolwide changes and anticipated actions with the support of data.
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*  Work to develop and maintain clear lines of communication and collaboration
between staff, administrators, students, and parents for the purpose of increasing
student outcomes;

» Actas SAM.

= Manage the principal’s schedule to ensure instructional leadership.

= Meet daily with the principal to schedule instructional leadership time, reflect on
impact, and develop a first responder structure in the school.

¢ Teaching and learning

» Establish priority areas for instructional focus and make necessary changes in those
areas to strengthen teaching and improve student learning.

= Ensure that all school leaders and instructional staff monitor progress regularly and
systematically make adjustments to strengthen teaching and student learning.

e Curriculum

= (Collaboratively conduct a comprehensive curriculum review to ensure that the
curriculum aligns with state and local standards and meets the needs of all students in
the school, including students with disabilities and English learners.

= Rigorously monitor the alignment of the written, taught, and assessed curriculum
using scope and sequence documents and pacing calendars.

= Establish a schoolwide data team that sets the tone for ongoing data use to
o Define critical teaching and learning concepts.

o Develop a written plan that articulates activities, roles, and responsibilities.
o Provide ongoing data leadership.
s Provide supports that foster a data-driven culture within the school to

= Designate a school-based facilitator who meets with teacher teams to discuss data.

» Dedicate structured time for staff collaboration.

» Provide targeted professional development regularly.

¢ Infrastructure for student success

= Enthusiastically recruit highly qualified staff members who have the needed
specialized skills and competencies for positions in the school.

= Consider common goals for quick wins, such as changing the school’s use of time
and improving access to resources and the physical facilities.

» Foster a positive school climate where student discipline concerns are addressed in a
manner that promotes student responsibility and mutual respect.

e Professional development

» Arrange for targeted professional development based on analyses of achievement and
instruction, differentiated according to teacher needs and the subject areas targeted for
instructional improvement.

vi.  Current Supporting Leadership Profile

The school leadership team is currently comprised of the Principal and Assistant Principal. Each
Assistant Principal will remain at the school during the school improvement grant period, and be
joined by a School Administrator and Manager (SAM). The current evaluation process used by
BCSD does not provide ample evidence to determine the quality and effectiveness of the school
administrators. However, the newly developed Annual Professional Performance Review process
Along with the School Principal, all of the school leaders will receive coaching and support in
the competencies for turnaround principals listed above. It will be necessary for the school
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principal to engage with the Assistant Principal(s) and the SAM to identify specific duties and
responsibilities aligned with the structures support, systems, operations and teaching and
learning. The School leader will employ shared decision-making and leadership across all areas
of the school.

E. Instructional Staff

i.  Current School Staffing Profile

Harriet Ross Tubman School (HRTS) has a full complement of teachers in core subject areas and
is confident that staff will be able to utilize School Improvement Grant (SIG) supports to build
an effective instructional team. HRTS’s full complement of core subject area teachers creates a
collaborative culture that allows the school to continuously reflect on and improve its practices.

ii. New Staff Needed

Research shows that individual teachers have the greatest influence on student performance.
Documented experience also indicates that individual teachers in high-poverty schools can effect
rapid, dramatic student learning improvements within their own classrooms. As Buffalo City
School District (BCSD) transfers, recruits, and hires teachers for these schools, it will search for
and develop teachers with unique characteristics and competencies identified by Public Impact
“School Turnaround Teacher: Competencies for Success” The four competency clusters
represent a consistent pattern of thinking, feeling, acting, and speaking that are essential to
teachers’ success in turning around performance in low-performing BCSD schools.

The Driving for Results cluster is concerned with the turnaround teacher’s strong desire to
achieve outstanding student learning results and with the task-oriented actions required for
success. Major actions include setting high goals for oneself and one’s students; making
persistent, well-planned efforts to achieve these goals despite barriers and resistance; holding
others accountable for doing their part to achieve success; and putting in extra effort to ensure
success when others fall short.

The Influencing for Results cluster is concerned with motivating others—students, other school
staff, and parents—and with influencing their thinking and behavior to obtain desired student
learning results. Turnaround teachers cannot accomplish change alone; instead, they must
influence the work of others. They must use a variety of influencing tactics—inspiring students
who have become resistant and apathetic from repeated failure, grasping and responding to
unspoken student needs and motivations, and simultaneously supporting and motivating
colleagues to collaborate on the path to school-wide success—as the situation requires. The
relationships they form are for the purpose of influencing others to enhance student learning, not
for the purpose of personal bonding.

The Problem Solving cluster is concerned with a teacher’s approach to planning, organizing, and
delivering instruction. It includes analyzing data to determine student learning needs and next
steps; considering alternatives for materials, methods, and levels of instruction; making clear,
logical, step-by-step plans that both teacher and students can follow; and clarifying the
connection between school learning goals and classroom activities.

Buffalo City School District Transformation Plan for PS 31 HRTS-—25



Finally, the Personal Effectiveness cluster is concerned with the turnaround teacher’s self-
management of emotions and personal beliefs that affect student learning. Major elements of this
cluster include exhibiting self-control over behavior when faced with stressful, uncomfortable,
and unfamiliar situations; maintaining self-confidence and a willingness to keep improving
despite the many small failures that are likely to accompany such a challenging role; actively
embracing the constant changes needed to ensure student learning in a high-challenge, high-
change situation; and holding and maintaining a strong belief in the human potential for learning
and improvement, despite significant pressure to settle for less.

iii.  Process for Informing Instructional Staff of SIG Model to Be Implemented

On January 7, 2013, the HRTS school-based management (SBM) team met with consultants
from American Institutes for Research to conduct needs assessments and to participate in
creating a vision to be used in writing the school’s initial SIG application draft. At this meeting,
the SBM team was informed of the model being implemented. On January 14 and January 15,
the model, grant requirements, and school improvement planning process were clearly explained
to HRTS staff by community superintendents in a meeting held at the school. At that time, a draft
plan was shared with the community, and feedback was solicited to help refine the approach.

iv.  Process for Hiring and Placing New Staff

Teachers selected as turnaround educators will show evidence of their ability to maintain a
model classroom; of their knowledge and experience in using data to inform instruction; of their
expertise in planning instruction that is aligned with standards; and of their knowledge and
experience in working with students from diverse backgrounds.

Teachers who wish to transfer from a BCSD school to another district school that is
implementing a transformation model within SIG Cohort 4 must follow the BCSD Guidelines for
Teacher Transfer and Staffing. The process established in this guide is as follows: (1) the teacher
submits a letter of voluntary transfer to the BCSD chief academic officer; (2) the teacher is
notified of a suitable vacancy within the district; and (3) the target school’s principal consults the
teacher’s personnel file and accepts or declines the teacher’s application. If a position remains
vacant after the voluntary transfer process is complete, the principal has the ability to hire for
that position based on the transformation school’s needs.

BCSD recruits and hires instructional staff based on its recruitment and hiring guidelines.
Employment opportunities are posted on the BCSD website and advertised in local and national
publications, and information is made available at recruitment fairs. These efforts identify a pool
of qualified candidates that is shared with school administrators when vacancies occur. Principals
and their teams have the opportunity to interview and recommend candidates for employment.
¢ The BCSD voluntary transfer process allows a teacher to pursue an override to a
principal’s decision to decline the teacher’s application for transfer.
o Involuntary transfers are difficult unless documentation in the teacher’s file indicates that
his or her performance is not a good fit for the needs of the school. The principal must be
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clear and explicit about expectations for instructional staff at the school when the
principal and the teacher are engaged in the transfer conversation.
« The system-wide transfer process delays a principal’s ability to hire new, high-quality,
instructional staff.
F. Partnerships

i. Implementation Partners and Their Roles
BPS solicited proposals from external SIG support providers through RFP #12-13-053, and
received sealed responses on January 8, 2013. However, most schools applying for 1003g SIG
funding have not yet had new principals appointed. For this reason, external partner matches for
these schools will not be determined until the new principal is appointed, thus allowing school
leaders a stake in the selection of a turnaround partner. All new principals will be appointed by
May 8, 2013. At that time newly appointed principals will be able to read each proposal
submitted, the scoring rubric that was utilized to vet proposal submissions, and the individual
ratings received. Based on these submissions and a second-round interview process with
potential providers, each principal will make the determination of which partner(s) would be best
suited to support their school and turnaround plan. (Each provider that submitted a proposal for
RFP #12-13-053 on January 8, 2013 and met the evidence of effectiveness criteria is detailed in
Attachment C.)

1. Evidence of Partner Effectiveness
Please see Attachment C for the Evidence of Partner Effectiveness Chart. Each respondent who
included evidence of effectiveness with their submission has those trend data appended to the
attachment. Potential partners who failed to provide this information in time for grant submission
will be asked to complete this chart prior to being eligible for selection by a SIG cohort school,
to provide services supported by SIG funding.
2. How External Partners Will Be Held Accountable for Performance
Partner accountability is crucial to the successful implementation of any school improvement
plan. The school will work with BPS to ensure that our contractual agreements will be the
vehicle used to purchase and anchor partner services and commitments, outlining the specific
roles and responsibilities as well as time commitments needed to implement the plan during the
academic year. The provider(s), school principal and District office will determine reasonable
academic or other performance targets that are specific to the contractual services and institute a
system of quarterly meetings with each provider to review data that illustrates the level of service
implementation throughout the course of the contract so that midcourse corrections are possible.
Each provider must meet the agreed upon targets to continue their contract for the following
year, however, our system of quarterly conversations and regular data review will ensure that
there are no surprises; in addition, some targets are subject to negotiation based on circumstance.
Ongoing evaluation, as well as ongoing communication regarding this evaluation is vital to
ensuring that implementation and outcomes are kept on track.
G. Organizational Plan

i. Management and Team Structures
Please see School-Level Organizational Chart.

ii.  Day-to-Day Operations
The immediate task of school improvement is given to the superintendent. The superintendent
will retain direct oversight of the principal and the District Office of Innovation and Turnaround,
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both of whom maintain a direct line of communication with the superintendent. The Office of
Innovation and Turnaround will rigorously monitor the quality, effectiveness, and fidelity to the
school improvement process and will identify areas of progress and challenge, align district
resources to better meet those needs, and provide regular communication to the board and
relevant stakeholders. In return, the principal will retain operational control of the building
administrative, teaching, and support staff and services.

The school-based management team (SBMT) consists of representatives from all stakeholder
groups, including school leadership, teachers, and student support statf. These stakeholders will
meet monthly to provide external oversight to school improvement efforts. SBMT will review
data from leading indicators to monitor and evaluate the effectiveness of SIG initiatives. SBMT
has a direct line of communication with the principal and seeks broad-based engagement among
all school stakeholders to ensure a successful turnaround.

In the day-to-day operations of the school, the principal serves as the instructional leader,
overseeing all aspects of the school’s instructional program and school improvement efforts. The
principal communicates directly with the assistant principal and school administration manager
(SAM). The assistant principal will direct implementing the curriculum, professional
development of all teaching staff, and priority areas of instructional focus. The SAM will set,
monitor, and communicate progress toward SIG goals and initiatives. The SAM will meet
weekly with the principal and assistant principal to review their use of time as instructional
leaders (per the National SAM Innovation Project Time Tracker calendar), discuss classroom
observations, and analyze quarterly data from leading indicators.

Teachers will meet weekly by grade levels for common planning time and professional learning
communities (PLCs). The PLC process is pivotal in analyzing student performance data,
including quarterly benchmark assessments and common formative assessments, and for
instructional planning and pedagogy. Led by instructional coaches and supported by the principal
and assistant principal, PLCs will ensure that instructional practices are aligned and driven by
assessment data, that student learning needs are targeted through intervention or enrichment, and
that job-embedded professional development is differentiated to meet teacher needs.
Instructional coaches will meet weekly with teachers to support them in their implementation of
new instructional strategies that target student learning needs.

Two additional teams function in the day-to-day operation of the school. The student support
team (SST) consists of administrators, the social worker, the guidance counselor, and the school
psychologist as well as other staftf members whose core responsibilities focus on attendance,
truancy, and discipline. The SST will meet weekly to establish a more cohesive and supportive
school community, reduce attendance issues and truancy, increase positive behavior and student
engagement, and reduce dropout rates. The SST will also communicate directly with students
and their families and work collaboratively with the parent facilitator.

The second team, the school leadership team (SLT), will meet weekly to monitor the progress of
the SIG, determine necessary midcourse corrections, and ensure all stakeholders are regularly
informed of progress. Made up of school administrators, the SAM, core department chairs, an
SST representative, and the on-site lead partner, the SLT will analyze data, examine leading and
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lagging indicators, problem solve areas of concern, and provide recommendations and feedback
to the governance board. The team will also communicate weekly progress to teachers, parents,
and community members.

ili.  Annual Professional Performance Review (APPR) Plan
Under Education Law 3012-c all probationary and contract teachers will be observed by the
principal or assistant principal who has been certified as a lead evaluator. Each teacher will be
observed a minimum of twice during the year, consisting of one unannounced and one formal
observation with a pre and post conference. Each principal will work with the assistant princg)al
and SAM to develop a weekly-monthly-yearly observation calendar using the TimeTracker'™ as
part of the School Administration Manager project. This product is a cloud-based calendar that
the principal uses like a lesson plan. The calendar tracks the time the principals spends with
individual and groups of teachers and provides specific detail of the interactions, for example
was the time spent with the teacher on observation versus feedback, Time Track records and
charts are used in a daily meeting with the principal and SAM team to determine next steps for
teacher follow-up, next steps, and track time use. The SAM project and calendar is a professional
development process using a unique set of tools to change a principal’s focus from school
management tasks to instructional leadership.
All teacher observations, SLO approvals, and TIPs will be housed in the District’s Professional
Growth Data System. Teachers and building administrators will use this as another platform for
communication and feedback in between face-to-face sessions. The SLOs and TIPs will also be
included in the Time Tracker calendar.
At the start of the year each principal will assign the assistant principals the teachers he will be
responsible for managing. The principals will manage the assistant principals. No later than 10
days after the start of the school year any teacher who received a Composite Effectiveness Score
that results in a rating of Developing or Ineffective will be placed on a Teacher Improvement
Plan (TIP). The TIP is used to assist teachers in meeting District expectations in one, but no
more than three, of the Annual Professional Performance Review criteria, which is aligned with
the NYSUT Teacher Practice Rubric. The TIP will be jointly developed by the teacher and the
principal.
The observation plan and calendar will be developed to make sure all teachers are receiving the
right proportion of teacher observations and supports according to their needs. The system also
provides the administrators to track action steps more systematically to be able to hold teachers
accountable to implement recommendations. Specific goals for teacher success will be set and
progress towards the goal will be tacked. This will allow the principal and the Community
Superintendent who evaluates the principal see trends in teacher strengths, challenges, and
recommendations through the year. All principals’ observations on of 60 points of other
measure are based on the ISLLC standards through multiple school visits by the Community
Superintendent, who has been certified in accordance with Commissioner Regulation 30-2.9. The
visits will include a structured review process of school documents and classroom visits. One of
the visits will be unannounced. The Community Superintendents will also keep a weekly-
monthly-yearly observation calendar using a process similar to the principal’s calendar.

iv.  Calendar of Events to Support APPR Implementation
The full calendar will be set by the principal in the pre-implementation period.
H. Educational Plan
i.  Curriculum
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Buffalo City School District (BCSD) provides grade-specific instructional frameworks for
reading/English Language Arts. The instructional frameworks supply a developmentally
appropriate, sequential progression of skills and concepts to be taught and include components
such as suggested instructional timeframes, reading selections, specific skills and concepts to be
taught, relevant standards for reading (informational, literature, and foundational skills), writing,
listening, speaking, language, and assessment information. Supplementary documents provide
further specificity to the framework, including elements such as supplementary texts (oral and
written) of appropriate complexity, text-based questions, additional resources, pertinent
modifications, and guidance for flexible grouping and management. These documents are
intended to guide teachers in Grades PK~8 as they plan, prepare, think, and reflect on instruction.
The frameworks are designed to be inherently flexible so that while the core scope remains the
same, modifications may be made at any point to reflect adoption of new materials or revised
timeframes. In addition, although currently under revision, the Grades 9-12 instructional
frameworks will mirror this design.

While BCSD provides the frameworks, it is understood that school leaders and teachers will be
engaged in ongoing planning at a more granular level, addressing the needs of the students in
front of them. Knowing that Tier I core instruction must be rigorous and aligned with Common
Core State Standards, teachers will consider how to scaffold instruction following a gradual
release of responsibility model. Likewise, teachers will differentiate during core instruction,
targeting identified skills with flexible groups of students.

Harriet Ross Tubman School will take the following steps to ensure that all students have access
to a rigorous curriculum and learning experiences to adequately prepare them for academic
success:
e Provide time and support (i.e., materials, training, guidance) for teachers to engage in unit
and lesson development t Spring and Summer 2013
e Determine a common format for guiding curricular documents and ensure that these
address the following elements:
» Content and skills to be addressed
= Alignment to the instructional shifts
» Timeframes for instructional delivery
= Scaffolding strategies
= Differentiated instructional materials and methods used to meet all students’ learning
needs, as well as modifications and adaptations used to meet the needs of diverse
learners
= Formative and summative assessment tools
» Consideration of Universal Design for Learning principles
¢ Ensure alignment to interventions within the Response to Intervention framework
Provide ongoing professional development for teachers to inform their planning. This
will include training on how to implement the instructional shifts for literacy, such as
how to plan for close reading of text, how to write text-based questions, how to
effectively teach writing, how to effectively train students to access complex text through
grammatical and syntactical analysis, and how to address academic vocabulary. Priority
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e Provide time Summer 2013 for teams of teachers, specialists, and instructional leaders to
review the documents and to identify gaps and overlaps in coverage across grade levels
and within subject areas

¢ Share and discuss findings with all faculty members and make appropriate revisions

e Develop and execute a system Fall 2013 to monitor the implementation of the curriculum
within the school

e Use monitoring data to reflect on and evaluate the effectiveness of the curriculum at
regular intervals each quarter. School-based inquiry teams will lead this work.

This development process will increase the availability of a consistent curriculum and associated
instructional programs and will provide teachers with a core standards-based curriculum and
aligned instructional program that will develop students’ skills, concepts, and abilities through all
grades.

ii. Instruction

Harriet Ross Tubman School will implement instructional strategies that increase opportunities
for higher-order thinking, analysis and problem solving, and deeper content understanding across
core courses and common-branch subjects. The school will continue the work begun during a
pilot program that was implemented across BCSD in the 201213 school year. Our external
partner, Research for Better Teaching, Inc. (RBT), provides the school with a shared view of
what good teaching is, including what it takes to manage classrooms, make concepts clear and
accessible to students, plan power-packed lessons, communicate high expectations, and use
formative assessment data daily to inform instruction. A common instructional format will
ensure the following core components of every lesson across all subject areas: framing the
learning, presenting information, creating mental engagement, cognitive empathy, and
consolidating and anchoring the learning. Implementation will be supported through the RBT
professional development program titled Skiliful Teaching. This program provides practical
strategies for strengthening teaching skills and teaches pedagogues how to apply the core
components of lesson design and instruction. Professional development courses are more than 40
hours in duration and include follow-up visits and coaching to support teachers as they
implement new instructional practices. Instructional leaders also receive training in how to
accurately observe teachers and provide targeted and actionable feedback when they attend
RBT’s Observing and Analyzing Teaching course.

Instructional Strategies—All teachers will focus on two particular shifts for 2013—14 because
choosing a high-leverage focus for the year allows for a common conversation within and across
schools and provides the opportunity to set a sensible pace toward full Common Core State
Standards alignment by 2014-15. The Common Core State Standards require an increased
empbhasis on discourse and argument in both literacy and mathematics, which has significant
implications for the ways teachers engage students in discussion and for the kinds of questions
they ask students to consider. As teachers pose more challenging questions to students, engage in
text-based discussions, and invite students to critique the reasoning of others, they will become
more effective with questioning and discussion techniques. Focus on this competency also
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ensures that student voice becomes an integral part of every lesson. The school will develop,
implement, and refine a shared and common set of instructional strategies that are aligned with
Common Core State Standards and that support the need for instructional discourse. These
strategies include Socratic seminars, dense questioning, conversations across time, and QAR
(question, answer, and relationship).

The instructional shifts required for both literacy and mathematics will be strategically
incorporated and supported in all common-branch subjects and elective courses. Specifically,
teachers in these areas will:

e Incorporate logical reasoning and problem solving opportunities daily, as they relate to
the content areas.

« Provide resources for students, such as calculators, rulers, scale models, graphic
organizers, charts, graphs, and statistical data, to enable students to experience
mathematical connections to various topics across the curriculum.

o Utilize information texts and close reads using content area reading materials.

e Mathematics and EL A teachers will work with social studies, science and “specials™ to
develop lesson plans in those subject areas using numeracy and quantitative literacy and
reading comprehension strategies.

Teachers will purposefully incorporate these strategies into daily lesson plans and will receive
timely and actionable feedback from instructional leaders to optimize usage. Teachers will also
be supported in this endeavor through a cycle of observation, reflection, and feedback.

Elective Courses and Co-Curricular and Extracurricular Activities—Elective courses, co-
curricular activities, and extracurricular activities will be developed and organized to support the
school’s mission, vision and school improvement goals. All activities will be driven by grade-
level and subject-area curriculum and will support literacy and mathematics skills. Activities will
also allow flexibility for exploration in areas that will ensure that students are highly prepared for
college and careers and will become well-rounded citizens. School teams will identify and
develop elective courses that serve as “applied learning electives.” For example, in support of the
social studies curriculum, the school may offer a civics or urban development elective. In
addition to science, students may have a Project Green or astronomy elective; and in addition to
the ELA block, the school may offer journalism or theater. Students at Harriet Ross Tubman
School will explore arts, foreign language, and physical education (PE). In PE, students may
study the rules of the game cricket while they learn about the British colonization of India. In this
way, all courses will support student achievement and social well-being.

Acceleration of Learning—All middle school students will be exposed to more advanced
mathematics material so that more will be able to take geometry in the ninth grade. Currently,
most students take geometry in 10th grade. Eighth-grade students will be encouraged to take
algebra, seventh-grade students will take pre-algebra, and sixth-grade students will be exposed to
mathematics concepts to prepare them for pre-algebra. Ultimately, the hope is that most students
will be prepared to take calculus or pre-calculus as high school seniors.

In social studies—a subject that currently has no standardized test—the main change will be to
more broadly distribute geography instruction. Geographywill also be more integrated with
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world history. As the school reaches full implementation of the transformation model, students
may have the opportunity to begin the Global History I course in preparation for the Regents
Exam.

iii. Use of Time

School Calendar—September 4, 2013 to June 21, 2014 (188 days—tentative)
Daily Hours—9 a.m.—3:30 p.m. (6 hours and25 minutes)

Core Courses—2 hours ELA; 1.50 hours mathematics

Elective Courses—0.75 hour

Afterschool/Enrichment—2 hours

* & @ & @

Use of time is balanced among four priorities: making every minute of the school day count;
allowing more time for teachers to collaborate to improve instruction and address student
learning needs; providing individualized learning time and instruction focused on specific
student needs; and delivering academic and global enrichment programming before and after
school and during the summer.

Making Every Minute Count—To successfully increase time for high-quality academic
instruction, the school will maximize time for learning and will eliminate unproductive time in
the schedule. Teachers and administrators will develop and teach routines and assigned roles
designed to minimize transition and non-instructional time, such as frequent locker breaks,
transitions between classes, and lengthy dismissal procedures. All teachers will develop
classroom management plans that articulate the routines and procedures they will implement to
ensure that time is used productively. These classroom management plans will detail procedures
for distributing and collecting papers, dividing into groups, entering and exiting the classroom,
asking questions, and other procedures intended to create a classroom environment conducive to
learning while also ensuring that students remain on task. Schools will build on current work
using targeted strategies from Doug Lemov’sTeach Like a Champion.

Allowing More Time for Teachers to Collaborate to Improve Instruction and Address
Student Learning Needs—Building teacher skills takes time; the hard work of refining lesson
plans, analyzing student data to identify areas of needs, and sharing instructional strategies
requires that teachers and instructional leaders have sufficient time to meet and work together.
Schedules will be reorganized to provide teachers with regular time for collaboration within and
across grade levels and subject areas and with instructional support staff (e.g., special education,
bilingual, and/or ESL teachers, social workers, and guidance counselors).

During these times, faculty review weekly formative, summative, and benchmark assessment
data to identify students who need additional support. They also collaborate with intervention
staft to address problems around how to support struggling students, strengthen and tailor
instruction to student needs, plan small-group lessons, and assign afterschool supports.

Through careful collaboration among school leaders, pedagogical and support staft, and the
collective bargaining association, schools may adopt or adapt two of the following evidence-
based strategies for increasing time for teaching, planning, and collaboration:

e Devote weeks during the summer to professional development and team planning.
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¢ Schedule bi-weekly/monthly early-release days, during which teachers will meet in
teacher teams while students participate in academic and social enrichment programs led
by community organizations.

Providing Individualized Learning Time and Instruction Focused on Specific Student
Needs-The time allocated to core academic courses will be increased (a minimum of two hours
will be allocated to ELA; 1.50 hours will be allocated for mathematics), and the remaining time
will be used for interventions and enrichment. Small-group ELA and mathematics classes are
added to the weekly schedule. These classes target specific skills for which students need
additional support, and students are grouped with peers who have similar needs based on
formative, summative, and benchmark assessments. This strategic schedule enables teachers to
move students into or out of academic support classes easily, based on how students perform at
any time during the year. Students excelling in ELA or mathematics take on more enrichment
courses in place of small-group classes.

Delivering Academic and Global Enrichment Programming Before and After School and
During the Summer—The school cannot fulfill its mission and vision of providing a rigorous
academic program within the timeframe of a traditional instructional day. Consequently, and in
addition to increased time during the instructional day, students will also have opportunities for
academic and co-curricular activities after school and during the summer to develop not only the
academic skills but also the creative thinking and problem-solving skills that define a well-
rounded education. Afterschool enrichment periods will be led by selected community partners
with expertise in the school key design areas. They may also be designed and delivered by
teachers based on their own particular interests or led by students using youth development
principles in the upper grades.

To ensure the program’s success, the school will develop a shared vision, identify goals and
program components, and articulate how success will be evaluated. Programs and activities will
be curriculum-based and will support the curriculum of common-branch subjects.

iv.  Data-Driven Instruction and Inquiry

To fully integrate the Common Core State Standards, teachers must have systems to track
students’ prior knowledge, emerging understanding, misunderstandings, and accomplishments.
Teachers and students will need to broaden their skillsets in assessment in order to shift from
assessment systems that rely solely on summative assessments, questions with single answers,
and multiple-choice questions to systems that emphasize learning as conceptual, dynamic, and
embedded in context. This change in approach is a high-leverage competency of focus. Teachers
will become effective in using assessment in instruction as they monitor student progress to
know what students understand and misunderstand and to make adjustments to their plans as
needed to increase learning.

As a result of ongoing professional development delivered by our external partner, RBT, through

its Studying Skillful Teaching: Using Data Day to Day training module, teachers will learn to use
a variety of assessments to inform planning, teaching, and reflecting on lessons. Teachers will
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engage in frequent, short cycles of improvement to meet student achievement goals in a process
illustrated by the following figure:
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Following assessment administration, teachers will have a half day to a full day to conduct data
analysis and action planning. Data-analysis days will be built into the school-wide calendar.
With the support of district personnel, theschool will provide data reports to each teacher that are
succinct and that contain an item analysis, standard-level analysis, and bottom-line results.
Teachers will use a common written template and structured protocol for deep analysis.

This analysis process will require reflection and action planning at the following levels:
individual teacher, grade-level, subject area, and school-wide. Through the analysis of
assessment results, teachers will identify strengths, weaknesses, and gaps by standard and skill.
Deep analysis will require that teachers not only identify what students did not learn, but why
they did not learn it.

Following data analysis, teachers will create a plan for addressing the standards and skills not
mastered by the whole class, groups of students, and individual students. This plan will delineate
standards and skills that must be retaught to the whole class, what will be addressed through
small-group instruction, and which individual students require placement in intervention
programs as outlined in the school-wide Response to Intervention framework.

At the grade level, teams will address trends of performance across the grade and will then use
an action results meeting protocol to identify best practices and key actions that everyone will
implement to address assessment results. Additional time will be spent developing concrete
elements of lesson plans (e.g., “do nows,” teacher guides, student activities, homework) that will
be used to address needs and gaps in specific skills and standards.
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Ongoing job-embedded training, support, and professional development will be aligned with the
assessment calendar, but teachers will need to be flexible to adapt to student learning needs. The
instructional leaders will facilitate teacher data-analysis meetings after each interim assessment
and will maintain focus on the process throughout the year. The instructional leaders will review
and provide feedback on lesson and unit plans, conduct classroom observations, and give
feedback driven by action plans and student needs. Additionally, instructional leaders will
identify, share, and disseminate best practices, resources and strategies from high-achieving
teachers and other schools, and facilitate school and classroom intervisitation.

v.  Student Support

The school-wide framework for providing academic, social-emotional, and student support to the
whole school population includes the following components:
e The use of a school-wide (universal) screening assessment to identify students at risk for
poor learning outcomes
e A multitiered intervention program and strategies that increase in levels of intensity
¢ Frequent and ongoing progress monitoring to determine student progress and program
efficacy
e A team structure to organize and analyze student performance using progress monitoring
data

Student support teams and grade-level teams will serve as the major systems for the
identification of students at risk of academic failure, disengagement/drop-out, and health issues.
Grade-level teams will meet for one half or one full day following common benchmark
assessments as described in the functional cycle of data-driven instruction/inquiry. During this
time, teachers will analyze data and identify groups of students and individual students who are
not meeting benchmark goals. Students will be placed into intervention programs designed to
address skill deficits. Following BCSD-developed progress monitoring protocol, students will be
moved into other intervention programs to address additional skills; kept in interventions for
additional cycles; or moved out of the intervention following the district’s newly implemented
Response to Intervention model of support and programming.

Implemented during the 201011 school year, student support teams play a significant role in
implementing social-emotional and behavioral support systems and serve as student and system
advocates. With the support of Erie 1 Board of Cooperative Educational Services, Division of
School Support Services, the teams use disaggregated behavior and discipline data from the
Student Monitoring Systems to identify students who are not responding to school-wide behavior
supports and to assign them to group or individualized supports. Currently, the school uses
Check-In Check-Out as the secondary support. The tertiary level of support begins with a
functional behavior assessment and concludes with an individualized behavior plan. Students are
also referred to support services provided by community mental health partners.

vi.  School Climate and Discipline

Critical to school improvement is a safe and supportive learning environment that is not only
about discipline, but also about building relationships with students, setting high expectations,
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School-wide positive behavior and intervention programs will include the following:
¢ An instructional component for teaching students self-control and/or social skill strategies

¢ Links between individual classroom management strategies and the school-wide
behavioral support system

e Regular and systematic collection and use of data regarding discipline and school climate
to guide decision making

e Deliberate professional development that builds adult capacity to facilitate learning
experiences and to manage classrooms in a way that results in a safe and healthy
environment that is conducive to learning

Students with disabilities are held to the same universal behavior expectations as those who do
not have disabilities. Too often, standards and expectations for students with disabilities are
lowered when, in fact, they should receive individualized and tiered supports designed to address
behaviors that may be manifestations of students’ disabilities. A student who does not respond to
universal programs and supports will receive a functional behavioral assessment to identify the
antecedent, behavior, and consequences that may impede response to expectations. An
individualized behavior plan will be developed as needed. Teachers will utilize effective
universal classroom management practices for all students and will then determine which
students need additional supports and more individualized interventions that incorporate
strategies, modifications, and needs identified in their Individualized Education Programs.

vii.  Parent and Community Engagement

Harriet Ross Tubman School will develop a consistent and unified approach to family
involvement through an organized and deliberate effort to reach all parents and families and to
encourage them to engage with the school in different ways that meet their needs. By providing
many opportunities to engage, such as by joining the School Council, by participating in
programs sponsored by partner agencies at the school, by attending informational meetings in the
school, and by providing meaningful feedback on surveys, parents can become more
knowledgeable about how to support their child’s academic achievement in school. The school
will employ the following formal mechanisms and information strategies to increase parental and
community engagement:

e Develop a family/school compact that will delineate how parents and teachers will share
responsibility for building and developing a partnership to help students meet high
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standards. The compact will serve to engage parents, in collaboration with staff and
students, around strategies for increasing student achievement.

e Survey parents in the beginning of the school year to determine the best way to
disseminate information to them, to receive their feedback and to determine how the
school can assist them so that, in turn, they can better support their children. Receiving
information directly from parents will inform the school’s next steps as to parents’ needs
programs, and protocols for reaching and appropriately engaging parents and families.
Surveying parents at the end of the year will also provide feedback about the
effectiveness of strategies employed and will inform planning for Year 2 and Year 3.

e Use varied forms of communication, including the progressive use of technology, to keep
parents and families abreast of the school community and their children’s progress.
Family communication will flow in both directions. The school will also explore and
implement opportunities to apply current communication technology, such as automated
telephone calling, text messaging, email, and better use of the school website, as well as
newsletters and regular telephone outreach to parents.

e Provide staff or services to communicate with parents in Spanish and other languages that
may be spoken by parents at the school, and provide written communication in major
languages. Parents cannot engage with teachers and school personnel if they do not
understand what is being said or what is written. In order to increase the numbers of
parents who participate in school activities, it is critical that they feel comfortable and
that the school communicates effectively.

e Identify, train, and support parent facilitators who can assess the needs at the school and
serve as liaisons to parents. An organized, district-supported parent program will provide
another pathway for parents and families to engage with teachers to understand how to
help their children at home.

The school will also host on-site activities that meet the needs of students, parents and families,

and the community at large. Activities may include academic/social celebrations,

literacy/mathematics events, and training for parents and community members conducted by
partner organizations (e.g., parenting classes, extra-curricular activities, job and skills training).

I. Training, Support, and Professional Development
i.  School Involvement in Development of Plan

The school-level plan was developed as a collaborative effort between the school-based
management team (SBMT) and BCSD district staff. The plan demonstrates the school and
district’s commitment to ensure that every teacher experiences high-quality professional learning
so that every student achieves his or her highest potential. Professional development is the
pathway to exemplary teacher and student learning. The SBMT team identified areas in which
instructional staff and support staff need training and support in order to achieve the mission and
vision of school improvement. Student achievement will be enhanced when educators experience
powerful, strategically aligned, and needs-determined professional support.
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During the pre-implementation and implementation periods, the school’s restructuring team, in
collaboration with school and district leadership, will develop and continually refine a
professional development plan aligned with the professional learning activities outlined in the
SIG grant application.

District Professional Development — A continuous improvement model allows for
differentiated professional development to address specific school needs. The Office of School
Innovation and Turnaround will support all Priority Schools and schools in SIG Cohort 4 in the
implementation of their School-level plan. A variety of professional development delivery
models will be offered including face to face, school-based, PLCs, Continuous Learning
Cycle/Lesson Study. District and School Instructional Coaches provide follow up and support to
teachers at the school level. The goal is to build the school’s internal capacity to deliver job-
embedded professional development.

School Professional Development - Schools will build their capacity to design and deliver
professional development at the school site, based on unique school needs. This will include
observing other teachers teaching, being observed and receiving feedback, examining student
data, planning lessons with colleagues, being coached by a District or School-based Instructional
Coach, or reading journals/educational articles.

Major School Improvement Professional Development Service Providers — The following
organizations will provide support during the pre-implementation and implementation phase of
the School Improvement Grant. The organizations have a proven track record of building the
capacity of district and school-level staff to improve instructional practices, systems and
operational structures and student learning outcomes.

American Institutes for Research

Sheltered Instruction Observation Protocol (SIOP) Model
Research for Better Teaching, Inc.

Core Knowledge

ii. Pre-Implementation Period
Pre-Implementation Period Chart attached.

The planned training, support, and professional development events scheduled during the pre-
implementation period essential in leading-up to the start of the school year include the
following:

American Institutes for Research (AIR) - Building an Instructional Coaching Program will
begin with a two-day intensive training for instructional coaches during the summer, 2013. This
training will include: preparation for coaching with professional teaching standards; clarification
of the role of the coach in teacher professional development; align coaching with other
professional learning; understand trust as a coaching “norm”; Understand the coach’s roles in
school and teacher development..
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SIOP Sheltered Instruction Observation Protocol (SIOP) Model is a rescarch-based and
validated instructional model that has proven effective in addressing the academic needs of
English learners throughout the United States. The SIOP team works closely with teachers,
instructional coaches, school leaders, and paraprofessionals/teacher’s aides as they learn to plan,
implemented, and support instruction using the SIOP model. In a series of workshops throughout
the year, teachers will learn about and practice the eight components of the SIOP Model by
engaging in a variety of instructional activities. They plan and implement lessons, reflect on their
experiences, and refine their instructional practices using the SIOP Model. Instructional coaches
will develop their knowledge of the SIOP Model and learn ways to guide and support others who
are developing SIOP expertise. These staft will be supported as they coach other teachers and
develop and implement a professional development program for their schools.

Professional Learning Communities (PLCs)-A professional learning community is collegial
group of educators who are united in their commitment to student learning. PLCs will meet
regularly to examine teaching practices, analyze student performance, and address achievement
gaps. Learning takes place in the classroom in the interactions between teachers and students; in
order to improve student learning, it is necessary to focus on improving the quality of instruction
in classrooms. PLCs are an important structure that supports instructional improvement,
systematic data use, and a school culture focused on continuous improvement. By focusing on
student learning, In addition to having benefits for students, PLCs positively affect the culture of
a school.

iii. Implementation Period
Implementation Period Chart attached.

Research for Better Teaching “Skillful Teaching” — The Skillful T eaching programs provides
practical strategies for strengthening teaching skills, and teaches pedagogues how to apply the
core components to lesson design and implementation. Professional development courses are
over forty hours and include follow-up visits and coaching. Instructional leaders learn how to
accurately observe teachers and provide targeted and actionable feedback through the Observing
and Analyzing Teaching course.

Research for Better Practice, Inc. -“Using Data Day to Day”-While providing an overview to a
comprehensive model of the knowledge base on teaching, this course focuses on a few areas in
depth: 1) Planning lessons that are clear and accessible to all students: 2) Communicating high
expectations; and 3) Using a variety of assessments to inform planning, teaching, and reflecting
on lessons. Participants will learn both how to collect and analyze data and how to respond to
data by drawing on research-based instructional strategies. In addition, a strong theme
throughout the course is strengthening understanding and respect for our students’ diverse
cultural backgrounds.

Core Knowledge (CK) is an educational reform model based on the premise that a solid, specific,
shared core curriculum is crucial to ensure a sound elementary education and to help children
build strong foundations of knowledge. The content of this core curriculum is outlined in

the Core Knowledge Sequence manual, which describes what students should learn at each grade
level in kindergarten through grade 8 (K-8). The Core Knowledge Sequence provides a detailed
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outline and planned progression of specific content to teach in the language arts, American and
world history, geography, math, science, the visual arts, and music. The Core Knowledge
Sequence of topics is intended to provide 50 percent of what is taught in a U.S. elementary
school, and the content complements the general skills development and learning objectives
typically found in state and local curriculum guides. Currently, hundreds of schools are
participating in the CK school reform model throughout the United States.

AIR Reality Check- A facilitated process of reflecting on the School Improvement Grant (SIG)
plan goals and objectives alongside relevant, up-to-date school data at the conclusion of
Semester 1 or midway through Year 1 of a turnaround. The purpose of the meeting is to:

s Identify the depth of implementation of initiatives in the SIG plan;
+ Begin to identify which initiatives should be continued, readjusted, or stopped; and
» Identify and prioritize next steps for deepening implementation and effectiveness.

iv.  Evaluation Plan

Evaluation planning will be an integral part of professional development planning. In
collaboration with BCSD staff, school leaders, and professional development providers, the
principal will ensure that professional development, training and support are closely aligned to
school improvement goals and strategies. Specific professional learning outcomes and related
indicators and the expected outcomes in student learning and related indicators will be identified
prior to the professional learning activity. Interim outcomes, indicators and benchmarks include:
Teacher perception, new knowledge and skills, change in school organization and culture, and
changes in student learning. Results from early or formative evaluations will be used to inform
modifications to the design of professional development and report on early outcomes to
stakeholders.

Rigorous, ongoing evaluations will help refine training, support and professional development
programs in several ways:

e Early or formative evaluations will gauge teacher satisfaction with professional learning
activities, whether the activities took place as planned, and whether teachers mastered
new knowledge and skills.

e Formative evaluations will help professional development providers determine whether
activities are on track or whether some mid-course changes are necessary to achieve the
intended outcomes.

¢ Summative evaluations focus on whether the professional development achieved the
intended outcomes as reflected in changes in teachers’ practice and changes in student
learning.

* Ongoing evaluations yield information about changes in school organization and culture
that may result from teacher training, support, and professional development.

Initial evaluations of training, support, and professional development will focus on the following
three questions:
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(1) Did the professional development take place as planned?

(2) What were teachers’ perceptions of the professional development?
(3) Did the professional development achieve the intended outcomes?

Data collected on professional learning implementation will include careful record-keeping and
the following quantitative and qualitative data sources:

Sign-in sheets to track teacher participation;
Activity logs to track follow-up support for individual teachers and groups of teachers;
e Activity logs noting the frequency and duration of weekly observations and feedback on
classroom application of new instructional strategies, as well as their substantive focus;
¢ Surveys and evaluation forms to gauge teacher perception and whether they are likely to
apply new knowledge and skills in their professional practice.
e Analysis of benchmark assessments, common formative assessments, daily formative
assessments, and student work.

Schedule for Regular Evaluation of the effects of training, support, and professional
development
Timeline in Months

Sept- Nov 1% Evaluation Dec-Feb 2" Evaluation Mar-May 3™ Evaluation
Professional | Interim Outcomes/ | Professional | Interim Outcomes/ | Profession | Outcomes/Indicators
Learning Indicators/Benchm Learning Indicators/Benchm al
Activities I arks I Activities 11 arks Il Learning
Activities
11
Teacher New Changes
Presentation Teacher Workshops perceptions Study Knowledg | in student
s perceptions Groups e and learning
Demonstrati New knowledge skills
Workshops | New knowledge and ons and skills Profession Change
skills al Changes | in student
Demonstrati Professional Change in Learning | in practice | behavior
ons Change in Learning Practice Communit and
school Communitie ies Changes | engageme
School- organization s Change in in school nt
based and culture school organization School- organizati
follow-up School- and culture based on and
based follow-up culture
follow-up Changes in
Student learning Instruction
Instructional al
Coaching Coaching

The three boxes labeled Professional Learning Activities, I, II, and I1I indicates that professional
learning is ongoing and extends over a number of months; and subsequently over the three years
of the grant period and beyond. The activities included in each of the boxes repeats as they are
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ongoing and job-embedded; and also reflect new activities as the school, leaders and teachers
build their capacity. Interim Outcomes, Indicators, and benchmarks are observable and
measurable outcomes during the evaluation periods. As the professional learning activities
progress, the interim outcomes include more extensive mastery and application of new
knowledge and skills and an early look at whether changes in student learning are occurring as
expected.

Throughout the planning, delivery and evaluation of professional development, support and
training, instructional leaders will work with individual teachers and groups of teachers, during
coaching and PLCs, to identify and examine evidence of teaching and learning (e.g. observation
notes, student work, daily formative assessments, and benchmark assessment results, etc.) to
evaluate whether professional learning activities have had the desired impact on teaching and
learning.

J. Communication and Stakeholder Involvement/Engagement

One of the core beliefs driving the PS 31 Harriet Ross Tubman School (HRTS) transformation
plan is the district- and school-wide understanding that school staff, parents, and community
members are partners in the change process. The School Turnaround Field Guide, a 2010 social
impact report sponsored by the Wallace Foundation, identifies three critical gaps in parent,
community, and stakeholder engagement that must be addressed to ensure successful school
turnaround. These include:

1. Building awareness of the
need for change among students, parents, educators, policy makers, and communities.

2. Engaging and mobilizing
stakeholders and building public demand to advocate for needed changes.

3. Establishing laws and
policies that support those making difficult decisions.

The district and HRTS are committed to implementing regular and systematic actions to address
these gaps and to ensure that all parents, community members, and other stakeholders are well
informed regarding implementation of the School Improvement Grants (SIG) plan.

To that end, two rounds of meetings were convened as part of the HRTS transformation plan
development process:

1. On January 7, 2013, school-based management (SBM) teams from identified Buffalo
City School District (BCSD) transformation schools convened with district staff and
facilitators from American Institutes for Research to review school-specific data relative
to the core SIG focus areas. Through a facilitated and collaborative group process, the
teams identified issues, challenges, and strengths that were systemic to the schools and
that, if addressed, would be likely to improve school and student achievement. The
meeting also included a facilitated session during which SBM teams began to articulate a
shared vision for their schools and how those schools would look at the conclusion of the
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SIG implementation period in 2016. School teams used worksheets to capture highlights
of the meeting to share with the broader school community.

2. On January 14 and January 15, 2013, parent and community stakeholder meetings were
held at the school. The intent of the meetings was to inform all stakeholders of the SIG
process, communicate the vision for the successful turnaround of HRTS, and collect
parent and stakeholder insights and feedback. All meetings were well attended, and
information that was gathered was incorporated into BCSD’s SIG plans.

Moving forward, the district and HRTS will utilize the following core strategies for regular and
systemic communication with all stakeholders:

1. Develop a district-wide communication plan that incorporates multiple media and
provides user-friendly data and information.

2. Create a governance board to monitor progress of the transformation plan.
Establish a school leadership team.

4. Provide direct outreach to families and communities through school-level parent
facilitators.

A district-wide communication plan will be developed to clarify lines of communication
between the district and the community and to ensure that all parents, families, and community
members are kept abreast of the initiatives and progress of school transformation. Included in the
plan, for example, are monthly community roundtables led by BCSD’s superintendent to monitor
progress, gather feedback, and inform the governance board of community needs. Multiple forms
of media and user-friendly data will be used to reach all stakeholders and to build community-
wide support and public will for dramatic school change.

District and school leadership will create a governance board to monitor progress of the
transformation plan to ensure better representation, communication, and collaboration among all
key stakeholders. The board will comprise district and school personnel, business leaders,
community organization leaders, faith-based leaders, families, and students. It will be tasked
with implementing the governance structure and maintaining communication between the
schools and the community regarding the transformation process and progress toward school
improvement goals.

A school leadership team will be established and will meet weekly to monitor the progress of
the SIG, determine necessary course corrections, and ensure that all stakeholders are regularly
informed. Comprised of school administrators, core department chairs, a student support team
representative, the school administration manager, and an on-site lead partner (if applicable), the
school leadership team will analyze data, examine leading and lagging indicators, address and
resolve areas of concern, and provide recommendations and feedback to the governance board.
The team will communicate weekly progress to teachers, parents, and community members.

The on-site lead partner will also report monthly to the district’s superintendent on the progress

of the reform initiatives. The superintendent and the Office of School Innovation and Turnaround
will then present monthly reports to the BCSD Board of Education. Quarterly meetings with the
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teachers’ union and quarterly meetings with lead partners and other SIG support vendor partners
will also provide status updates on progress and will strengthen collaboration.

In response to the needs assessment, direct outreach to families and communities will be
provided through school-level parent facilitators. Parent facilitators will be trained to assess
parent and community needs, build strong relationships that deepen parental engagement, and
partner with community organizations to enhance instruction. During the outreach meetings on
January 15, we heard from a parent whose child had previously attended a district charter school.
She commented on how different and robust the parental engagement was at the charter school
that was run by the Westminster Foundation. In response to this feedback, we reached out to the
Foundation to request assistance in improving parental engagement at our Priority Schools.

It is our intention that parent facilitators will become more effective in providingregular updates
to parents and families about the school plans and implementation of the SIG plan. Several
modes of communication will be used, including:

¢ Surveying families and students on ways the school can effectively engage with them and
assess satisfaction with school services

e Conducting home visits, monthly parent education meetings, visits to faith-based
organizations, and outreach to the surrounding business community to connect with
traditionally hard-to-reach families

¢ Publishing weekly newsletters and providing parent calendars to improve communication
and strengthen links between home and school

e Hosting regular public meetings to review school performance and school improvement
plans

e Providing multiple and varied opportunities to engage parents in school and learning
activities

e Welcoming and supporting new families with support from the school’s student support
team and school staff

K. Project Plan and Timeline
i. Pre-Implementation Period—Goals and Key Strategies

In preparation for the Year 1 implementation plan, the following goals and key strategies will be
addressed in the Pre-Implementation Period (April 1 to August 31, 2013):

e Develop comprehensive curriculum.

e Unpack School Improvement Grant (SIG) and establish necessary team structures.

e Communicate vision and build support for SIG plan.

e Plan for teacher evaluation implementation.

ii.  Pre-Implementation Period—Actions and Activities

Table 1 outlines the specific, measurable, and time-phased actions on the part of district
leadership, school leadership, the lead partner, and other stakeholders to support the key
strategies in the Pre-Implementation Period.
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Table 1. Pre-Implementation Period Actions and Activities

establish
necessary team
structures.

Provide teachers with a comprehensive Office of Curriculum | May 2013
curriculum and quarterly benchmark and Development
assessments aligned to the Common Core
State Standards.
Provide training for all teachers to use new Office of Curriculum | Summer 2013
curriculum and quarterly benchmark and Development and
Develop assessments. assistant principal
comprehensive Provide school-based professional Principal, assistant Summer 2013
curriculum. development on team building, commitment principal, and Office
to high achievement, the use of data to inform | of School Innovation
instruction, and consistent communication of | and Turnaround
support and expectations.
Create daily school schedule that allows for Principal Summer 2013
increased instructional time, academic
intervention, and enrichment.
Review SIG plan in grade-level teams and Grade-level teams April 2013
identify next steps.
Create daily school schedule that includes Principal Summer 2013
common planning time and weekly
professional learning communities (PLCs).
Unpack SIG and Establish student support team (SST). Lead counselor and April 2013

staff with
responsibilities for
reducing truancy and
discipline disruptions

Establish school leadership team (SLT) and
participate in SLT academy.

Principal, assistant
principal, lead partner,
grade-level
representatives, and
SST representative

Spring-summer
2013

Communicate
vision and build
support for SIG
plan.

Recruit and hire best candidate as principal
who demonstrates core competencies as a
turnaround leader.

Superintendent, Office
of School Innovation
and Turnaround, and
lead partner

April-May 2013

Develop communication plan.

Office of School
Innovation and
Turnaround

April 2013

Establish representative SIG governance
board.

Superintendent, Office
of School Innovation
and Turnaround, and
lead partner

April 2013

Host community roundtables.

Superintendent

April-August 2013
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Convene quarterly coordination meetings with
vendor partners.

Office of School

Innovation and Tirsard

pipsk and vendors

April 2013 and
August 2013

Host ongoing stakeholder meetings with
parents and community members.

Principal, SLT, and
parent facilitator

April-August 2013

Provide staff or services to communicate with | Office of School April 2013
parents in Spanish and other languages that Innovation and

may be spoken. Turnaround

Provide training to parent facilitators to assess | Office of School Spring—-Summer
parent and community needs, deepen parental | Innovation and 2013
engagement, and partner with community- Turnaround

based organizations (CBOs).

system.

Survey parents to determine best ways to Parent facilitator May 2013
disseminate information, receive feedback,
and engage them in SIG process.
Participate in all school staff retreat. Principal, assistant August 2013
principal, and school
staff
Implement an opt-in/opt-out process for Office of Human April 2013
Plan for teacher teachers and staff. Resources
fava]uation i Provide all staff with updated information on | Office of Human April 2013
implementation. implementation of the new teacher evaluation | Resources

jii. Goals and Key Strategies - Implementation Period

The following goals and key strategies will be addressed in the Year 1 Implementation Period
(September 1, 2013, to August 31, 2014):
¢ Implement and celebrate early wins.
e Launch PLCs, SST, and SLT.
e Provide differentiated, job-embedded professional development to support
implementation of the aligned curriculum, benchmark assessments, data-driven
instruction, and instructional strategies that address targeted learning needs.

e o o o

iv. QuickWins
According to Kowal and Ableidinger (2011),successful turnaround leaders identify a few high-
priority goals that will yield visible results and serve to motivate and engage all stakeholders in
the change process. These early wins must be targeted, based on a review of data, and directly
impact student learning outcomes. The early wins for SIG Cohort 4 include the following:

e Increase the daily student attendance rate.
e Increase parent attendance at the first quarter Open School night.

Buffalo City School District

Implement intervention programs and develop transition plans.
Monitor weekly implementation data and execute communication plan.
Implement school-family engagement plan and partnership plan.
Institutionalize performance management process.
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e Decrease the number of discipline referrals as measured by Positive Behavioral
Interventions and Supports (PBIS).

e Increase time on task as measured by weekly classroom observations.
The leading indicators for the success of early wins, as outlined by the Public Impact report, are

as follows:

e Existence of a plan, including turnaround success actions
Level of clarity and detail in all goals, steps, and timing for all staff

e Ratings of timeliness of actions to implement plan steps
e Existence of systems to regularly collect, analyze, and use data
Given the detailed SIG plan outlined in this application and the high levels of district and school
commitment to change, the SIG Cohort 4 schools are on the right track for the earliest phase of
school transformation.

v. Leading Indicators
Based on Kowal and Ableidinger (2011), Table 2 identifies the leading indicators that will be
reviewed on a quarterly basis as well as how the data will be collected, who will analyze the
data, and to whom the data will be reported. As noted by Kowal and Ableidinger, successful
turnaround leaders are “fearless data hounds” (p. 10) and report data frequently in open-air
sessions to ensure that the focus is on problem solving, not excuse making. The SIG Cohort 4
schools are committed to open-air data analysis and reporting, as outlined in Table 2.

Table 2. Leading Indicators for Turnaround Success and Data Reporting

Leading
: Indicator Method of Data Analysis
Success Factor Reviewed Data Collection | Conducted By Data Reperted Te/ln
Quarterly
Ratings on the Leadership Community Superintendent, Office of School
way in which the | rubric (synthesis | superintendents Innovation and Tumnaround, lead
Leaders take . ] . =
leader engages in | of observations) | and National partner, and monthly principal
turnaround . . g
0 each action SAM Innovation | meetings
success actions. . ;
Project time
coach
Teacher turnover Office of Human | Office of School Innovation and
rate Resources Turnaround, lead partner, and
governance board
Teacher and Data warehouse | Office of Shared Office of School Innovation and
student Accountability Turnaround, SLT, parents, CBO,
attendance lead partner, and governance board
Truants PBIS SST PLCs, SST, SLT, parents, CBO,
. lead partner, and governance board
School a}c‘hleves Student turnover | Data warehouse | Office Shared SST, SLT, lead partner, and
preconditions o
f ] rates Accountability governance board
or learning
gains, Discipline PBIS SST PLCs, SST, SLT, parents, CBO,
incidents lead partner, and governance board
Student, teacher, | Survey Office of School Office of School Innovation and

and parent
satisfaction

Innovation and
Turnaround and
parent facilitators

Turnaround, SLT, parents, CBO,
lead partner, and governance board

Buffalo City School District
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Leading

: e Indicator Method of Data Analysis ;
Sicoas Face Reviewed Data Collection | Conducted By Dets Repories 1 6/in
Quarterly
Increased student | Data warehouse | Office of Shared PLCs, SLT, parents, CBO, lead
attendance Accountability partner, and governance board
School achieves | [ncreased parent SLT SLT PLCs, SLT, parents, CBO, lead

early wins. participation in
Open School

night

partner, and governance board

vi.  Years 2 and 3—Goals and Key Strategies

The overarching goal for the Year 2 and Year 3 Implementation Periods is to continually monitor
data and program effectiveness to ensure that the SIG transformation evolves to fit targeted
school needs. Data from leading indicators will be reviewed quarterly (and annually where
appropriate) to address implementation issues, ensure data-driven decision-making processes,
and determine timely course corrections. In addition, as outlined in Kowal and Ableidinger
(2011), district and school leaders will be able to examine the correlations between student
outcome data and leading indicators in Years 2-3 and then target the leading indicators that are
the most connected to student learning outcomes and turnaround success.

111. SIG Budget

Reference

Kowal, J., &Ableidinger, J. (2011).Leading indicators of school turnaround: How can you know
if a turnaround is on track? Chapel Hill, NC: Public Impact. Retrieved from
http://www.schoolturnarounds.org/index.php?option=com_content&view=article&id=28
&Itemid=29

Public Impact.(2008, June).School turnaround leaders: Competencies for success (a report for
the Chicago Public Education Fund). Chapel Hill, NC: Author. Retrieved from
http://www.publicimpact.com/publications/Turnaround_Leader Competencies.pdf
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Buffalo City School District: School Improvement Grant: Harriet Ross Tubman #31 ~ Pre-Implementation

BUDGET NARRATIVE — Pre-Implementation

gggg/ﬁ‘]” EXPLANATION OF EXPENDITURES IN THIS CATEGORY
CATEGORY (as it relates to the program narrative for this title)

Code 15

Professional Salaries| Total: $181,130

TOTAL : $10,272

$1,092

$1,967

$2,133

$2,880

$2,200

Buffalo City School District:

Associate Superintendent, School Innovation and Turnaround: Provides overall
programmatic leadership for all School Improvement activities/program and direction.
Director, School Innovation and Turnaround: Support the continuing development and
operation of all Educational Partnership Organizations (EPO’s). Liaison between EPO’s
and the Buffalos City School District (BCSD).

Supervisor, Innovation and Turnaround: Manages all of the SIG grants — collaborates
with each principal to implement all of the professional activities required and is in
charge of all fiscal/budgetary actions.

Project Administrator; Will provide additional assistance and support for all of the
activities in the Office of School Innovation and Turnaround.

Supervising Principal: Offer administrative assistance and guidance to the Turnaround
Principal(s) while working with assigned Community and Associate Superintendents.

2 admin. x 10 hrs x
$26.88 = $538

30 teachers x 10 hrs x
$26.01 = $7,803
2 subs x 20 days x
$112/day = $4,480
$2,000
13 teachers x 70 hrs x
$27.84/hr = $25,335

60 teachers x 7 days x
$300/day = $126,000

4 teaching assist x 70
hrs x $16.79/hr = $4,702

Harriet Ross Tubman:

Curriculum Committee Member - Administrative: 2 Buffalo City School District
(BCSD) administrators will be working with instructional staff in preparation for the
Summer Extended Learning and Turnaround implementation for the Fall Semester.
Curriculum Committee Member — Teachers: 23 teachers will work on curriculum
development for the Summer and Fall turnaround

(2) Substitute for Summer School: Will provide assistance to teaching staff.
Principal: Stipend as required by District Collective Bargaining Agreement.
Teacher Ancillary — Summer School: Nine (9) teachers will provide summer
enrichment/remedial services to students.

Teacher Ancillary — Professional Development: 46 teachers will participate in full day
professional development focused upon the school comprehensive improvement plans.

Teaching Assistants — Summer — Will provide classroom instructional assistance during
the summer program.

Code 16
Support Staff | Total: $6,558
Salaries

Buffalo City School District:

$1.056 Senior Account Clerk Typist: Provide clerical assistance to the Director, supervisor and

’ Project Administrator in the Office Of School Innovation and Turnaround.

$344 Administrative Secretary: Provide clerical assistance to the Associate Superintendent in
the Office of Innovation and Turnaround.

$1344 Research Aide: Provide data research and technical assistance for the office of School

Innovation and Turnaround

Page 1 of 3



Buffalo City School District: School Improvement Grant: Harrigt Ross Tubman #31 — Pre-Implementation

o EXPLANATION OF EXPENDITURES IN THIS CATEGORY

CATEGORY (as it relates to the program narrative for this title)
$672 Budget Examiner; Will provide district wide review and analysis of each SIG to insure
$900 timely/effective grant expenditure.

2 aides x 70 hrs x
$16.01/hr = $2,242

Human Resource Specialist; will assist Human Resources Department to acquire and
align essential personnel for the continuing success of the school improvement grants.

Harriet Ross Tubman:
Teacher Aides: (2) will provide support services to classroom teachers and
administrator

Code 40
Purchased Services Total: $46,421
Buffalo City School District
Contract Services:
$2.500 Educational Research Strategies: Will guide and assist with implementing school-based
’ budgeting in all our Turnaround Schools.
Human Resource Consultant: To be Determined. Will provide supervision and support
$3,056 the Human Resources Department with the hiring of appropriate and highly effective
staff to ensure the success of the SIG’s.
$11.250 Distinguished Educator: EDULEAD, LLC: will provide overall district guidance and
’ educational recommendations required per New York State Education.
North Park Middle Contract Services:
$14.615 National Urban Alliance: Turnaround specialists who will partner with staff to provide
’ continuing professional development and mentoring within the framework of theiy
turnaround model.
$15,000 Research for Better Teaching: Teachers will participate in the Studying Skillful Teacher
course which emphasizes instructional practice and effective integration of essential
student data.
Code 45
Supplies and Total: $3,701
Materials
Buffalo City School District:
$600 Minor Equipment: One computer for the new Project Administrator
Harriet Ross Tubman:
$2,594 Instructional Supplies: Books/DVD’s and materials essential for the professional develop
offered to administration and teaching staff.
$307 Office Supplies: Supplies related to data driven inquiry.
Code 46
Travel Expenses Total: $34,319
Buffalo City School District
2 staff x=$35; 5,71? g/person Employee Travel; Network Team training in Albany, New York to implement Race to

111 miles x .45/mile =
$50

The Top initiative.
Employee Mileage: For travel within the District
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Buffalo City School District: School Improvement Grant: Harriet Ross Tubman #31 ~ Pre-Implementation

o EXPLANATION OF EXPENDITURES IN THIS CATEGORY
CATEGORY (as it relates to the program narrative for this title)
$34,319 Harriet Ross Tubman:
Student Transportation; Buses to transport students during Summer School experience.
Code 80
Employee Benefits Total: $55,893
Benefits rates are contractually negotiated through a collective bargaining process.
Social Security @ .0765 = $14,359
Retirement NYS Teachers @ .165 = $29,887
Retirement NY'S Employees @ .205 = $ 1,345
Health Ins. Administrators @ $15,000/yr=$ 1,525
Health Ins. Exempt @ $15,000/yr = $ 91
Health Ins. Civil Service @$11,885 = $ 1,094
Worker's Compensation (@ .0315= $5913
Unemployment Insurance @ .0065 = $ 1,220
Supplemental (Total) = $ 118
Life Ins (Total) = $§ 4
Code 90
Indirect Cost Total: $8,847
Restricted indirect costs are calculated by the LEA at the approved rate of 2.7%. This
rate is applied to the modified direct cost base: $327,685.
Code 49
BOCES Services | 10tal: $15,000
Erie ] BOCES: Professional Development to encourage the development of positive
school culture and climate to facilitate instruction.

Page 3 of 3




Buffalo City School District: School Improvement Grant: Harriet Ross Tubman #31

BUDGET NARRATIVE ~ Year One

glofgg/ET EXPLANATION OF EXPENDITURES IN THIS CATEGORY
CATEGORY (as it relates to the program narrative for this title)
Code 15
Professional Salaries Total: $874’223,
Buftalo City School District:
Associate Superintendent, School Innovation and Turnaround: Provides overall
$5,460(.04 FTE)

$10,664(.12 FTE)

$9,834(.12 FTE)

$4,800 (.06 FTE)

$11,000 (.11 FTE)

$20,150(.31 FTE)
$5,200 (.08 FTE)

$80,000

$65,000

$65,000

$65,000

$65,000
$65,000

25 FTE x 65,000 =
$16,250

.5 FTE x 565,000 =
$32,500

$65,000

$65,000

programmatic leadership for all School Improvement activities/program and direction.
Director, School Innovation and Turnaround: Support the continuing development and
operation of all Educational Partnership Organizations (EPO’s). Liaison between EPO’s
and the Buffalos City School District (BCSD).

Supervisor, Innovation and Turnaround: Manages all of the SIG grants — collaborates
with each principal to implement all of the professional activities required and is in
charge of all fiscal/budgetary actions.

Project Administrator: Will provide additional assistance and support for all of the
activities in the Office of School Innovation and Turnaround.

Supervising Principal; Offer administrative assistance and guidance to the Turnaround
Principal(s) while working with assigned Community and Associate Superintendents.
Instructional Coach: Assigned to provide imbedded professional development
Instructional Technology Coach: Will support the use of technology in all applications,
provides district-wide mentors on the use of technology and the the use of data.

Harriet Ross Tubman:

Project Administrator: will be the School Administrative Manager — assisting the
principal allowing more instructional than managerial duties. Insure that PD will be
implemented at all school levels, track attendance and oversee grant activities.
Reduced Class Size Teachers: to reduce the number of students in grades 5, 6 and 7.

Instructional Technology Coach: Able to guide teachers using technology to infuse
technology into all classrooms as standard practice

Data Coach: Retrieve, analyze, interpret and disseminate all school and classroom data
with emphasis on math and ELA to drive and facilitate instruction

Literacy Coach: Will provide additional instruction and support to grades 7 and §
working in collaboration with Title I Literacy Coach working with grades 5 and 6.
Math Coach: Will provide additional instruction and support for grades 5 — 8.

Attendance Teacher. Will provide attendance services —home visits, data collection and
interventions.

Librarian: Allows for full time librarian to assist with literacy and provide all library
services every school day.

Support Reading Teacher: Assists with implementing reading programs at all grade
levels.

Support Math Teacher: To provide additional math instructional support for grades 5 — 8.
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Buffalo City School District: School Improvement Grant: Harriet Ross Tubman #31

CODE/
BUDGET
CATEGORY

EXPLANATION OF EXPENDITURES IN THIS CATEGORY
(as it relates to the program narrative for this title)

2 teachers x 186 days x
$112/day = $41,664

67 teachers x 5 days x
$300/day = $100,500

23 teachers x 25 hours x
$18.59 = $10,690
3 admin x 25 hours x
$19.21 hour = $1,441

2 teachers x 25 hours x
$27.81/hr = 81,391

3 admin x 25 hours x
$26.88/hr = $2,016

23 teachers x 25 hours x|
$26.01/hr = $14,956

13 teachers x 20 days x
3.5 hours x $27.84/hr =
$25,335
$2,000

3 teaching assistants x

Substitutes; 2 substitutes for full academic year to support teaching staff to receive and
embed related professional development

Teacher Ancillary 41% week — 5 full days of related professional development.

Teacher/Student: After school professional development.

Administrative/student: After school professional development.

Discussion Leader: in-district professional developers who will provide training to
teachers and administrators after hours.

Curriculum Committee — Admin: to allow administrators to participate in after hours
curriculum development.

Curriculum Committee — Teacher: to allow teachers to participate in curriculum
development.

Teacher Ancillary Summer 2014: to provide remediation and enrichment services to
students during the summer.

Principal Stipend 2014: Stipend required per the Collective Bargaining Agreement

Teaching Assistants — Summer — Will provide classroom instructional assistance during

70 hrs x $16.79/hr =
$3,526 the summer program.
§19,846 Teaching Assistant: To provide additional common planning time and kindergarten
support.
Code 16
Support Staff Total: $22,322
Salaries

$5,280 (.12 FTE)

$1,720 (.04 FTE)

$6,720 (.12 FTE)

$3,360(.06 FTE)

$3,000 (.06 FTE)

2 aides x 70 hrs x

Buffalo City School District:

Senior Account Clerk Typist: Provide clerical assistance to the Director, Supervisor and
Project Administrator in the Office Of School Innovation and Turnaround.
Administrative Secretary: Provide clerical assistance to the Associate Superintendent iry
the Office of Innovation and Turnaround.

Research Aide: Provide data research and technical assistance for the office of School
Innovation and Turnaround

Budget Examiner: Will provide district wide review and analysis of each SIG to insure
timely/effective grant expenditure.

Human Resource Specialist: will assist Human Resources Department to acquire and
align essential personnel for the continuing success of the school improvement grants.

Harriet Ross Tubman:
Teacher Aides Summer: (2) will provide support services to classroom teachers and
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Buffalo City School District: School Improvement Grant: Harriet Ross Tubman #31

ggglé/ET EX}.’LANA TION OF EXPENDIT. (.]RES IN .TI.IIS CATEGORY
CATEGORY (as it relates to the program narrative for this title)
$16.01/hr = $2,242 administrator
Code 40
Purchased Services Total: $203,668
Buffalo City School District
Contract Services:
$17,230 American Institute for Research: Turnaround Leadership training Building Leadership
Teams
$1,278 National School Innovation Project; (NSIP) Provide school administrator manager
training
$5.000 Distinguished Educator; EDULEAD, LLC: will provide overall district guidance and
’ educational recommendations required per New York State Education.
Harriet Ross Tubman:
Contract Services:
$96,660 National Urban Alliance: Turnaround specialists who will partner with North Park
Middle staff to provide continuing professional development and mentoring within thg
framework of their turnaround model.
Research for Better Teaching: Teachers will participate in the Studying Skillful Teacher
$15,000 course which emphasizes instructional practice and effective integration of essential
student data.
$11,500 NSIP: Provide School Administrative Management (SAM) training for the principals and
Project Administrator
Outside Educational Expert — TBD: To provide assistance an evaluation to the
$20,000 Diagnostic Toll for School District Effectiveness.
$17,000 Buffalo Zoo: STEM program for all grade 5 classrooms
$20,000 Tuition Reimbursement: Provides tuition reimbursement for graduate level work for
faculty and administrators at North Park.
Code 45
Supplies and Total: $18,700
Materials
Buffalo City School District:
Office Supplies: budget detail attached
$100 . . . .
$300 Instructional Supplies: professional development supplies
$1,800 Minor Equipment: One iPad mobility cart; to store and charge 30 iPads

$550 x 30 = $16,500

Harriet Ross Tubman:
Minor Equipment; 30 iPads for students to increase student use of technology including

but not limited to on-line textbooks, assessments, research and networking

Code 46 :
Travel Expenses Tofal: $42,054
Buffalo City School District
$800 Employee Travel: Network Team training in Albany, New York to implement Race to
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Buffalo City School District: School Improvement Grant: Harriet Ross Tubman #31

CODE/
BUDGET
CATEGORY

EXPLANATION OF EXPENDITURES IN THIS CATEGORY
(as it relates to the program narrative for this title)

222miles x .45/mile =

The Top initiative.
Employee Mileage: For travel within the District

$100
Harriet Ross Tubman:
Student Transportation: Buses to transport students during Summer School experience.
$33,154 Field Trip: STEM Program at Buffalo Zoo
g:ggg Non-Employee Travel: For the outside Educational Expert —- DTSDE Training in Albany,
New York
Code 80
Employee Benefits Total: $397,848
Benefits rates are contractually negotiated through a collective bargaining process.
Social Security @ .0765 = $68,586
Retirement NYS Teachers @ .165 = $144,247
Retirement NYS Employees @ .205 = $ 4,577
Health Ins. Teachers @ $ $12,717= $103,517
Health Ins. Administrators @ $15,000/yr= $ 20,279
Health Ins. Exempt @ $15,000/yr = § 454
Health Ins. Civil Service @$11,885 = $ 5,087
Health Ins Teacher Aide @10,965= $10,965
Worker's Compensation @ .0315 = $ 28,242
Unemployment Insurance @ .0065 = $ 5,828
NYS Teachers Supplemental @ $525 = $4,274
NYS Admin Supplemental @ $530 = $748
NYS Exempt Supplemental= $55
NYS Teacher Assist @$540= $540
NYS Civil Service @$575= $230
Life Ins @ $19.80 = $219
Code 90
Indirect Cost Total: $40,153
Restricted indirect costs are calculated by the LEA at the approved rate of 2.7%. This
rate is applied to the modified direct cost base: $1,487,155
Code 49
BOCES Services | L oral: $49,500
549500 Erie I BOCES: Professional Development to encourage the development of positive

school culture and climate to facilitate instruction. Intensive PBIS coaching, Attendance
Improvement, Parent and Community Engagement, Behavior Specialist and Building
Crisis preparedness.
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School-level Baseline Data and Target-Setting Chart

Attachment B — School #31

New York State Education Department:
Local Education Agency (LEA) 1003(g) School Improvement Grant Application
Under 1003(g} of the Elementary and Secondary Education Act of 1965

SCHOOL-LEVEL Unit NYS State District Baseline | Targetfor | Targetfor | Target
BASELINE DATA AND TARGET SETTING Average Average Data 2013- 2014- for 2015-
CHART 2014 2015 16
L. Leading Indicators L ‘ . " =3 3
a. Number of minutes in the school min 63991 78120 78120 78120 | 78120
year
b. Student participation in State ELA % 99* 98* 100 100 100 100
assessment
c. Student participation in State Math | % 99* 98* 99 99 100 100
assessment
d. Drop-out rate % 26* 8%/26.6* | N/A N/A N/A N/A
e. Student average daily attendance % 93** 86* 91.38 91.58 92.08 92.58
f. Student completion of advanced 30.6* 248/
coursework 15%"
g. Suspension rate % o** 20* 40 38.50 37.00 35.50
h. Number of discipline referrals num 134772** | 6635* 196 194 192 190
i. Truancy rate % 9.69 8.62 8.12 7.62 7.12
j. Teacher attendance rate % 89.7 89 90.1 91.2 92.3
k. Teachers rated as “effective” and % N/A
“highly effective”
I.  Hours of professional development | num 1439.5 970.65 | 1000.5 | 1030.5 | 1060.5
to improve teacher performance
m. Hours of professional development | num 37.7 82 87 92 97
to improve leadership and
governance
n. Hours of professional development | num 946.4 1007.75 | 1013.0 | 1018.0 | 1023.0
in the implementation of high
quality interim assessments and
data-driven action
i. Academic Indicators ‘
0. ELA performance index Pl 145 104 76 82 88 95
p. Math performance index Pl 157 110 96 100 105 111
g. Student scoring “proficient” or % 55.1 27.85 8.76 13.5 19 24.5
higher on ELA assessment
r. Students scoring “proficient” or % 64.8 29.94 13.07 18.5 25 30.5
higher on Math assessment
s. Average SAT score score 1488 1214.0
Students taking PSAT num N/A N/A
u. Students receiving Regents diploma | % 30.6* 12%
with advanced designation
v. High school graduation rate % 74* 50*




New York State Education Department:
Local Education Agency (LEA} 1003(g) School Improvement Grant Application
Under 1003(g) of the Elementary and Secondary Education Act of 1965

w. Ninth graders being retained

%

14

X. High school graduates accepted
into two or four year colleges

%

80**

80*

*2007 cohort (2010-11)
**2006 cohort (2009-10)

A 2007 cohort {2010-11) — based on Advanced Designation Regents Diploma




D JUSWYIENY

(910T°60T°8¢T)

fame) AlIP) SN ¥ (LEOT60TSHT) WNo0A  PRPIN I

(UEBIgoIA)
(S1DL1SIP JaquIaw §7) sjooyos AIunoy) puepyeQ

(£164°9TT L1E) [[PURH URO[ "SI

(eueIpuy) Sjooyos s1qng stjodeuerpuf

(0LL6'VES ELL)
naLRD BAULT 'S 29 (0£78°$ES ELL) preSnoY ueSaiA SN

(SIOUI[][) (SYIOMION
[00yog Arejuawid]g 2% YSIH ) S]ooyos d1jqnd oFeony?)

(€0S1°€8TSLL) AL [N ]

(2peAaN) 10LISIQ [0040S A1) uosIe)

(69652 £16)
o0 Apues ‘S 3 (SL1'6£7'€16) WS BAUOY "1

(sesue]) LS [00YS A3[[EA anig

Suiddejy winnoruny) 12014435

YLYLYTT €0S

$0TL6 U0Sa1Q) ‘puepiod

uowes MS 121

00T 1 SUNG “JINUSD) SPEI PO SUO
[eUODBWISNU] UOIIGIY

(S|O0Rs PayNuIp! A JO punosewn) pue

dueuuopad Jrwapede Jo asealdul g ut sauwed ay Jo aouruLIopad
[NyS$3200S AU JO UoHEpI|RA [RUOHIPPE apiacud ued oym [uuosiad
1OLISIP PUB [00YS JO UONBULIOJUI 19RILOD PUR SIUIBU A} dpNjout)
SIVVIU0)) / SUIINIY

*SADIAIRS~1aULRd

Jo 1edwi oy ABNSUOWAP O] BIEP UOLEN[BAS HBWNSAS
1910 AU SE [[oM SE “[00YDS LB JO S$II0NS dWaprIe
AU JO 20uIPIA2 ArewIINS-pUaL) [BUONIPPE YORNE)

S1BIA 2941) IsE] AY)

uj pasoddns Apynyssadons sey sJamuaed a sjooyps

papiaoad

214195 Jo 2d4y Jo wondudsap pue
UONBULIOJU] JDEJUO) PUE JWEBN
uoneEzjuEsi() ULy

}IBYD) SSAUIAIIIYY J9uIB] JO UIPIAY

S961 j0 VY Loilenp3 Alepuodas pue Asejuswia)l auyl 3o (3)€00T Jopun
uvonedyddy juetn Juswaacsdw 10oyas (B)eooT (vaT) Adualdy uonesnpy (g0
;uswipedaq uoKeINPY 1.3 FIOA MBN

D 1waWydIENYy




D JuBWYIENY

0L£€-918-91, “Tediound ‘uosdswoy | eosuaq

6S# WASEIN Mai(] SaprRY)) "I(]

008€-918-91 L ‘[edoulld 'swl[ig eluo] "Iq

LEH# AWRPEIY sainn

00€€-918-91, ‘TedIouLld “JIyseN BIpEN]

Sh# [00Y9S [euOnBLIBIU]

0FTE-918-91/ TedIouLL] "SPJOUAY-SEWOY | BUOWRY

657 BUIY N UEN

0St1-918-91, ‘Jediounld “ldsuisiom ueug

00€# [00Y0S YSiH preing

8781-918-91, [edIdUL] “RINYOS L3 |

90T# 100438 YsIH yied yinog

09€4-918-91 L ‘[edidulid “axre|) asiua(]

SOZ# 100YDS YBIH SPISIaAny

0STH-918-91 . ‘TeddUL ZAIEALY SOLIE)

0024 [00Y0S YBIH 1ouusg

SSOUIAINOVLIS WNNILLING TUBORI)
Joj poddns oruonose ‘rapiaoid
SWAISAS Juomwafeuew ele( 201438

WO [SHU@)IoUAETW

86L8-T18-91L

Jouken) yrep

TEIY1 AN ‘wiogues

peoy] urppunopy Jaddn 9887
duj ‘suonnjog [ | eaeSeiN

(S|00Y2S PayNUAPI A1 JO pUNOIBLLING pue

2ouruLopad J1WApeoE JO aseasoul A Uy Jaured ay Jo adueuuopad
[NJSSA00NS AU} JO uonepieA [euonippe apiacad ued oym jpuuossad
IDLISIP PUB [OOLDS JO UONBULIOJUT 1DBJUOD PUE SIUTBU L) pn|au)

"S0IALIS-Jauped

Jo 10edun 3y LNSUCLIAP O] BIEP UOIEN[BAS SNBWIAISKS
110 AUE SE []am SE ‘[00UDS OB JO SSII9NS JIUAPRIE
1 JO 20UPIAS AIRIIWINS-PUL) [PUONIPPE (oBNE)

SIEA 2241 ISU] )

papraoad
201A495 Jo ad£)y jo uondudsap pue
UONEULIOJU] JDEIUO0)) PUE IWEN]

SPELUOY) / SIDUIIIIY ut paytoddns Anyssacons sey somuaed i sjoorps UONEZIUERI() JOULIB ]
0018°797°58¢ * wepusjuuadng ‘seatep Uds[og (] S[O0YOS Areluataly $-S[00YaS A1) 191Sayd0y
‘uoLLIR)) 350f [00YyoS Y31} a1sdaayydnog
UOLLIRD) 950f 100Y2S SIppiA d1sdooxysnod
0S6¥' 1 S¥'SH8 JuBpuSIULIAdNS "ISSY ‘UOLLIE)) ISOf RLISIP [ooyds Ay aisdasyysnod
ploD [oJe)) "iq [00YOS Y3IH S|[e,] BIeseIN
plon jo1e)) i [ooyos Atojeredald afese
pIoD [01e)) "I Jooyos Alojeredald |[1seD
pIon (o) "I ATRIUSWIA] 12218 BIETRIN
ploD [o1e)) 1 AmRjuswR[g onudAy a]dejy
pIoo 108D "I AIRJUSWIS| UUBA] ‘[ SUIp[RIDN) ULIOOY (00405
PIoD 10183 g ATIUOWI SEIEN ' AIUSH | 560 M “romreg pUNOIBWIN 201442
pIoH [o1e) “IJ ATJUSWIA[Y Yred 9pAH
ploD [01e)) "I(] Alejuawaly 1oereie)) 899€°€8/°707
PIOD [0f'D Id AIBJUAWIALY 2)eqY " ALBH 095€-9€007 DA ‘uoi3uiyse

12U°S[00YISUBIPOB *LOTH-98C

ATBJUSWR|T 19311§ 6L

009 33N ‘MN 19918 " 6161

-9/ “UOROMISU] pUB WNNDLUNY) 10} JORUSIUIWPY “PoD) [018) “I(] 1PLIsI [00Y0S A1) S[[e] BIeTeIN uosIed g
*$201A19S-1aupred
(S100Yds payynuapt 3y Jo puncsewing pue | Jo 1edw A NLNSUOWIP O] BIEP UONEN[BAD DNBIWIASAS
souruLIoMad dIWAPESE JO aseAIDUI A Ut Jduwed A JO dueuLopAd | IO Aur SE [[am SB JOOYIS YIB JO SSIOONS WPV ‘papiaoad
[NysS200NS 2 JO uONEpIEA [BUOnIppE apiacid ued oym [auuossad | Jo 2duapiad  Arununs-puan [RUONIPPE  OENE) 3Au3s Jo ad4) jo wondudsap pue
DLISIP PUR [0OYDS JO UONBULIOJUT 19BIU0D PUB SUIBU i apnjou]) SIBIA 23413 I58] YY) UONEULIOJU] JIEIUO)) PUE JWEN
SPEIUO)) / SAUIIJIY ut paproddns Afnyssadons sey soupied ay) sjoods UONEZIUEEI() JIUIR ]

$96T JO 10V uoLEINP3 A1RPUOISS pue Ae3udawall syl jo (BJeo0T Japun
uofieaddy Juess JuawaaoLdu] 10043S (81€00T (v31) AouaBy uonednp3 1eso)
‘JuaWedaq UonEINPT AIEIS HIOA MBN




D swyoseny
€0LE9I891L
‘ounely  puaeq  xg  audpudiuuedng  Arunwwo)) sjooydg dnqngd oreyyng
08Et'SEY'S 1 € "Teddulld “preudeiy piaeq JOOYSS YSIH UreySUIoON "W
00EY SEV'S 1€ "TedIdULL] ‘SWRI[[IA MAEIN DLl
£PEY SEp 1€ TeddUL OO JI(] LQOY 100yoS Y1 Jo5uruudy
LEY SEPSIE ‘Tedound ‘oquinjed sawey [00YOS YS1H I3[0
1TEY'SEY'S1E TediduUL] *9A01550)) 03] JOOYOS YSIH UBI00I0)
P91y SEY S1 € "seIonuoy) uoleys Jjuepusjuuadng PLISIT [00YIS A ISIIRIAG
094 € '+Z€ 58S ‘[ediouLy ‘sauof jore) 'S'H d1e18a]j0)) prengue
AWQpEdY

TELY'9PS S8 ‘Tediouny ‘suamqy eluopj

WUDOUAUIIOD) (MMS) S[EAL INOYIM  [00YdS

789L'THT $8S ‘Tedioutid ‘0oayoed epualg

SHY 941 JO J00Yog

010647 58 ‘[ediouliy “10300]g AUl

"S'H [euonewIauf 989[[0) A[eq J91sayooy

SH Ye
09L6$7€ 686 ‘Tediounig ‘oreua(] uospiey BuuoomiSug ‘Yool  ‘AOULIIG(JATLS HAISIYI0Y
0LL6'¥TE §8S ‘[edidunld Jurelr) piaeq ‘S’H umoig 119qoy

6876 vCE$8¢ ‘Jedioud ‘uosiig e1ko],

‘S'H Atojeredaid 255[10D) 1SAMULION

€LT6'vTE S8 "[edidulLld ‘UOSUOIY ATRJy]

'S'H A1ojeredalg a59]]07) 1SBAYLON

09LL TE'$8S ‘[edioutid *3100[N e

UdJA Buno A 10] Awepesy diysiopea|

OFP€TET S8S ‘[ediduird ‘puepny ejourey

Awapesy

uswsdusuwo)  ‘eudely  wosip D ydesor

0£$1°7ET'$8¢ ‘[ediounyg ‘Zaljwey opueulry

'S’H 20JUOJA Sauref

0SLEYTE S8S ‘Tediounlg “UId[Y UIAdY

(L V1) AGojouyoa ], 2 suy pajeidou]

0£1€'887 68 ‘[ediouud “Jf 19]0S [eqiuy ‘S'Hised
0L0L'€99'58S “[edIduLid ‘[] U]V "V [2BYOIN 'S'H suouey)
011785t s8¢ ‘[ediouud ‘uepIof Apueg YysiH Au) [y

67€8'TIT S8S ‘LRISIEIN ANB RIS JO JAIYD

PLISI(] [00YIS A1) 19)SAYI0Y

aimnsuy qof s,0S-MH pue poddng
2% uoneredaiJ Arepuoseg-1soq
‘poddng srwepeoy 2 AovdoApy
‘BULIOJUSIA] 1SIVIAIDS JUIPIIS JO SBAIR
PR120UUOIAIUI 231} SPUS|q [dpowt
SIIAIRS 210 §,0S-MH 9214428

WO IPIS|IqUaais]
T191'¥59°68¢

v1Z1 AN ‘olegng
KemdIed nomaf (L
uonRVUU0))

drysaejoyag-3I0AA IPISIIH

(S[OOYaS PayNUIPI Y1 JO PUNOIBLIN pue

soueuiopad srwapear Jo aseausur ay ui Jauwred ay jo aoueuuopad
[NYSS200NS ) JO UOHEPI[EA [BUOHIPPE dpianid ued oym [auuosiad
1OLIISIP PUB [00YDS JO UONBULIOJUI 1DBJUOD PUE SIUBU A Ipnjoul)
SPEIIUO)) / SHOUIIAJIY

"$301AI3S-Jauned

Jo edwi 3y NLNSUOWIP 0) BIEP UONEN[BAD JNBILASAS
Jaypo Aue SE [[am SE JOOUIS YIE2 JO SS200NS JNIPRIE
31 JO 0UIPIAS AIBUILNS-PUA [BUONIPPE YORNIE)

sIeaL 2a1) )5E]

aip wy payaoddns {pnyssadons sey samaed 2y sjooyPs

“papiaoad

ANAIIS Jo ad4) jo uonduasap pue
UONEWLIOJU] JI¥IU0)) PUE JUIBN]
uoneZIUERI() JouLIE]

$96T 40 10Y uonesnp3 Alepuodas pue Aseluawia3 ays jo {8)E00T Japun
uonednjddy Juesn yudwaaoiduwi jooyds (8)e00T (vI1) Adusldy uonednp3 1ea07
‘uawsedag uoneInp3 21els YI0A MaN




D JUdWIYIENY

SI0OUATM CSoEMDASulqe ‘AapjuLg Awry [enua)) AWOPEdY PISISoMm

510 JUAUM 501G D)QUIEd[d(I[ ‘duwes[a(] uose[ TENUD)) U0IO0Ig
510 JLIAUM TRLLIDYS D) Y0IpINgd

‘P3 [eroads Jo 1 “yorping sunsuy) [BQUay) UBULIBYS

NP2 PIWS [[RWAZ)PAIISS ‘5P uesng "i(]

2IMEIA}I] JO SHY oY) YSNOI L suruies]

IBI0)STd QUNUWOdIIUILUBAOIS P TUTUUBAOCID) B][JBUO(]

Ale1] "BIO)SI] UI SOOIAIOG UOneaNpy pue ale)) Ajieq ay|

0LE6'99€91L "PYdBI] Y “SuoWS [AIBY) S|y

L# [00YDS JIjungy

29 UONDNISUL) UONBIIJIpOUl

pUe SUONEPOUIIEOIOY ‘UOHONISUI
uoneRUSIYI( ‘Spesu qAdS
‘SIdMD ¥ SIdMS:SIgd ‘201428
TSIP'ELI 9L L [e1BZILY dLuae) 1
TIECTELI9IL PeIdD) vINeT] “I(Y
FIEE'ELY9L FOUALD UNSLIYY) “E(
SHURINSUO)) [BUONEINPHY

sIayoea) Juapmys “1SH 10} uoisialadng
‘S71714 10} voddng 2014408

9SO €LO9IL

$$8T'98¢C 9 7 Juapunuuadng “meysyeT auienboef [00U9S [EJUS)) IO Snuiag MY A uRIEY] “I(]

ODIX3N BIgaN [QE] "ON Qwusiuod £ ‘efitini] elouas UEpJaS SOUBULIOH SO] 9p BLIEWILL] B[ANOST €] £SOP'CLO0] L
£8.¥'918°91L BUIPSI [9N3ijN €€ Sd J9Iua) [ensuifig Kauoyepy aeyf uq

T9Y1 AN 1915300y ‘2AY YINOS 666 TAWR]y-1ONSIT [ORYIIN Z1#Sd-weisold dsensue [end VIOH SJUE)NSUO)) [eUOnEINPY
‘$AIAIRS-1auURd ‘papuaoad

(S[0OY2S paynuapt 3y} JO punorewiny pue | jo 1edwi Sy LNSUOWSP 0] BIEP UOHEN[BA JBLUA)SAS 3014195 Jo ad) jo uondudsap pue

2ouBuuopad Snwapede JO aseasout Ay ut aured 3y jo 2dueuuopad | oo Aue SB [[aA SB O0YIS B JO SSIIONS DIUIPEIE UONEULIOJU] JO¥JUO)) PUE BN
[ySSI0ONS A Jo uonepijeA [euonippe apiaoad ued oym [auuossad | sy Jo 20uapIA2  AIBWIWNS-pUAN  [BUOIHIPPE  YouRNE) UONEZIUNEI() JOULIEJ
12ULISIP PUER [OOYDS JO UONBLLIOJUL 10RO PUB SaWIBU Aty apnjdu]) SIBaK 3241 15W] UOLBULIOJU] JO¥IUO)) PUE JWEBN
SPENUO)) / SIUIYIY | Ay ul paptoddns Anyssacons sey samaed Iy sjooyds aoneziuei() Jdurie ]

ADOJOUYD9 ] [BUONONISU] JO JOSIAIIUNS ‘OSSN SWEIIH A\

{p) SIUBID) ASO[OUYda |, [00YOS

9965918 91/ SWEIN0I] 318)S 2§ [21opad] Jo OO
JuswBeURy P JUSWAINOL] SIUBID JO IO ‘MBD) dumi(]

SoLIRIQIT JoOYdg
ysgnoay) LoexanT Suiaoxdurj-sjooyos onqng oreping

109€°918°91L

‘P4 MV W wnpolun)  Jo  Josiazadng  ‘0)so8y  9ppydN SIURID) SUY TV (Id OML-S[00Yos drqnd ojepng
08L8X s|ooydS

§50£'918°91L ‘UouEINPT yiejy Jo Josiazadng ‘euealpuy auelq | VId 10F YRIN Ul SluRID JSIN-SI00YOS olangd ofeyng
L8L8X $10049S V'1d

85091891, ‘UonLONPY 30USIS Jo Josiatadng ‘opnieg v K10y

10} 20USIDG Ul SIURID JSIN-SIO0YS OHqng ofeyng

JoyenjeAs] weifold :a01adag

suruspoIugoipuyof
66EP-€1L-91L

0LITT AN ‘slied 1o,
peoy IBA0ID) L£0T
cv_uom EO—.

SJduLIRJ UoneneAy

(S[0OYds PAyNUAP! Y} JO pUNQIBILIN puw
asueunopad snwapese Jo aseasnur a ut ssured sy jo sdueuLopad
[ISSI23NS AU JO UOHEPI[EA [ruOnIppe apiaoid ued oym [duuosiad
IOLNSIP PUB [OOUIS JO UOHBULIOJUI 1981U0D PUB SIUBU U Apn[du])

SPIRIIU0)) / SIIUIIJOY

"SadIAJS-1auLed
J0 1wedwi 31 ENSUOUIIP O] BIBP UOIEN|BAI JNBWIISAS
Japo Aue Se [[am SB {OOYdS IBa JO SSI0INS JIUIApEIR
N JO 20UPIAY  ARWWNS-PUN  [BUOHIPPE  YOBNE)
S84 2241 358]
i w paytoddns Anyssadons sey sauped ay) sjooydg

‘papraoad

20144195 jo ad Ay jo wonduasap pue
UOBULIOJU] JIEIU0)) PUB JWEN]
uoneziuedi) Jaumaeg

0STH'918'91L ‘[ediouLld “ZateAly sojre)

[0040S yBIY pautag

878591891, ‘[ediound “BInydg esasay |

100YdS YSIH ded ymos

$96T j0 1DV uoneINP3 Aiepuodas pue Aseluawall aul jo (8)£00T Japun
uonesnddy e Juswaaouduw 1ooyss (8)£00T (v31) Aouady uonednpd jeso
Jjuswpedsg uoizednpl a1eIs XIOA MIN




D uyoeny

TLTL €19 Lp§ JO1BUIPIO0]) PLISI "Op[eIlD) * 0531 IJ

1 ied PUR|YSTH [ | PLISIC [004ISI0YS YUON

8€67 TH"809 LISI(T [00YdS Ueitjodonajy UOSIpejA uonednpy
[eqo[D) 79 [enSuIjn|nIA JO 9030 10peaT Joydea ], 9s0jjo Wied

VA 'S10042S 21jqng uoiSuipy

uonen[eAg weidold 22148

SI0TespyueuEsns|
00£0-79¢-20C

ueune3ng any I1q

91007 OQ ‘uoi3uryse
"MINIS L0 9Y9Y

sonsmaur| parddy 1o0j 19)ud)

(Sjooyds paynuapt alp Jo punasewm pue

asueuLopad siwapese Jo aseasdur ay ul sdured ay) Jo soueuopad
[TYSS229NS Y1 JO UONEPI[RA [BUORIpPE apiacud ued oYM jauuosiad
1DLISIP PUE [OOYDS JO UONBLLLIOUT 19EILOD PUB SAWRU Y} 2pn|duj)
SPPRIJUOY) / SIUIIIIY

"$201AIS-10ulRd

Jo10edwit 3y M1BNSUOWIP 0} BIEP UONEBN[BAD ONBWIANSAS
J310 AUE SE [|9M S '[OOYIS OB JO SSI00NS dUIpeIr
241 JO 20UPIAD AIBUIUNS-PUAL [BUOTIPPE YOBNE)

SIEak 2211 35%]

ag w paproddns Ljnyssadons sey Joupied a sjoops

‘popracad

3NAI3s Jo ad4) Jo uondudsap pue
UONBULIOJU] JOEIUO)) PUL dUTEN]
uonNEZINERI() JIULIBY

JUSWUOTNAUS JUILLES| Palojuad
-Juopnys SuLIed B 918310 ‘WOO0ISSe]d Ul
uoneorjdde sy pue (YD) £305epad
aAlIsuodsar Ajjerniny) (2014435

S08t°€L9°91. ue ], nd3uens) i
$SOH°€L9°91 L UIB|ye( 12qoY I

510" PSOIRWAOD)SUANIES ‘SULY NOdS [BIUR)) JBWAD
TIO"DLAUM YINUND D RUDNSILWIL "BUDNSI AJR|\ 100YOS YSIH yIjungy (z-3]) JUSWUOTAUS
BIODLIAUM SWUMS@MAYSIY “JOUSI] ume,] [RIU3)) WIASIMUINOS pandsur-eiiug 2014.49§
F10"OLAUM MID{UNPR)RpIsWINg| “dpisuing elner JOOUDS SIPPIA IUng
TIOINB[IMISIWED ‘SAWY B||H [enua)) aye] enbneney)) SSHE €99 UBMIBPUIT UIRY] “I(]
TUO JLAUM SMALJ 2 INSUIQNIZPW “TYSUQNIZ( 2] [2YdIA [eua)) BINQsmalj TOLS'SL9'9TL AdPlIag eaiAl “I(]
"$01AIIS-Jouped
(5100425 PaYHUIP! ) JO punoIBLING pUe | JO 1oedW Y NVNSUOWIP O) BIEP UOHBNIRAD dRILANSAS
dueuuopad snuapede Jo asealdur ay) ut sduued iy Jo duruLopad Jaio AU SB [|am SE JOOYIS B2 JO SS209NS dildpede ‘papraocad
[RYSSIIINS S JO UOHEPI[EA [BUOIIPPE aPIacid UBd Oym [duuosiad 3y} JO 0UIPIAY AIBWILUNS-PUL) [RUONIPPE YOBNE) 3115 Jo ad4) jo wondudsap pue
1OLISIP PUR [OOYDS JO UONBLLIOJUT 19BIUOD PUB SIUrRU ) apnjouy) S1BaA 2241 I58] UOHBULIOJU] JOBIUO)) PUE IIWEN
SPENU0Y) / SNUIIARY | ) w papoddns Knyssadons sey saupred ay) sjoorpg uonezZIUEZI() JourIe
(Suowissasse |

961 40 1DV UCIHIEINPI AlRpU0daS pue Aleluawd|] 3y} jo {3)E00T Japun
uonexnddy jueio wawaroiduw) 1ooYds (3001 {vI7) Adusdy uoneonp3 exo]
JJuawpedsg uoiedNpPI 31BIS HIOA MIN



O uwyIEeny

00¥S 188791 Lotowny [Iyd

Pad S, 1940r3 O[eyng S[o0YoS AqIBNF [V

0S¥t '918'91L suaydalg Ae(q “1a3uIsal g ey

10€# 100408 21[qnd ofeing

8T8Y'918'91L 400D 18d BINYIS BSatay ],

90T# 10040S dljqnd oreyng

OFEL'918'91L 1UaIY UAJSAT "aL13)) TWOEN yOTH 100428 2liqnd ofegng
03191891 USIYIUS[[JN BUUS[ “S[EIEN]I(] UME(] 664 10040§ dljqnd ojegng
006€'918°91, suaydarg suyD 's|jiy piaeq $6# 10042§ dliqnd oreyng

8$8C 918°91 L uosyorf UUCT

9L# |00Y3S dliqnd ofeyng

6081'918'91L SNOPII PPO], ‘UB[3Yd-OJearlg anboef

CL# 100128 d1qnd oreyng

00££°918°91 Jauny AJejy “1IyseN elpeN

St# 10043§ d1qnd oreynyg

€8.F°918°91L UoS|Ie) ume(] BUIPSJA [ONBIN

£E# 10040§ d1qnd oreyng

0T2¢'91891 LA A[[eS ‘PI9jua0yds Bpue A\ I 0€# 100498 d1[qnd ofeyng
081918791/ UOSIEA\ BIDLIE] E|[910dUelg] BpUI'] 61# 100408 A[qnd ofeyng
0TIE'918°91, -S3dIS BOIssaf “00aI5UeID) Y1aqezI[g £# 100408 d1[qnd ofeyng

SIOIAISS SHSAIIMLIS

wodHewt

NEYAETLSIITIN]

YOS1'TLS9IL

1931ag AoueN

17zl AN ‘oreyng

SAU( UepLIdYS STTS
SIVNAIIS UoHEINPT 133.19g

(S]0OYDS PAYNUSPI A JO PUNOIBIIN PUR JoUBULIOJd

OIWIAPEIE JO dsBAIOUL A} Ut 1duned ay Jo sueuuopad
[NySS2220S AP JO UONEBPI[EA [RUONIPPE apiacid ued oym [auuossad
1DLNSIP PUB [COUDS JO UONBULIOJUT 19BILO PUR SAWBL L) 2pnjdul)
SIEIIU0) / SIUIIY

S96T JO 10V UCIIEINPI AJRPUCIAS pue AIRIUAWS|] 3Y3 0 (B)E00T Japun
uoizedyddy jueso uswaaoadwi jooyss (8)£00T (vI1) Acuady uoiieonp3 1edo)
;juawpedaq uoneInpy 21e3s YI0A MAN

*$201AI95-19uLIEd JO

wedwt Ay NRASUOWIP 01 RIBP UOHEN[BAD JUBWNSAS
120 AU SE [[9m SE [00YDS OB JO $SI0INS JluIpedse
U3 JO DUIPIAY AIBUILINS-PUI] [BUOTIPPE YOB1E)

SIBIA 22411 15%] 213
up parroddns Ay nyssadons sey samuaed iy sjooys

"papuoad

3214195 Jo 3d4) Jo uondudsap

PUE UOHEULIOJU] 19EIUO0)) PUE JWEBN
UoNEZIUERI() JULIEY




D wswydeny

wodjoemuudmis dng 2181005s Yy Jauo ‘UL ajAeny iQ

S|00Y5G 1N SIBMIN 'S|00YIS JPPIN 61

12U°ISeDWOS) | Ul {[AIYIA]
QuapustuLiadng Jauuo ] ‘JnIy eSS "I

JOLISI [00Y0S 3TeId U3PT “OPIA JOLISICT

wWiod'[0e)SyNqp2 ‘Tediounld JouLIo, ] 'sytg [01e)

S[ooyds o1qnd Hodasplig ‘[00ydS YSIH sakey

WOo [IRWS D) §SOWRI ZZR1[
quapusiuLadng JowIo ] ‘sowey] uyor “I(J

sjooyas a1jqng uodagpug ‘Areyuawels Aspspreag

OO [oRII010P ydasof eaT juopudjuLadng 15uL0 |

[00Y0S Y31H Aueqly

RP2PSTYSPIIeZUBLIED “BZUBLIE)) PIEYOrY
APS PSISeIoIEsS0[Ies Juapudjuiadng J19wio ‘elaren) sopue))

oLIsIQ Ul UeS “uopuduuedng sy Jo 2010

: ERT]

AP PSHYSHUCKISPUES 10)0011(] ‘HOSIopuES |[ig uel,] ueg uswdojaAs(g [PUOISS2J01d JO OO
1 WS

npa psrys@)foxaip ‘fediounid @L1q Wi | ur) 03SIOURL] UES “JO0YIS AIPPIA AS[[EA UOIBNISIA

[Ia Yes

NP pSIYSAULIACL ‘fedIouLq “ULIANOT] OLIY

PaYIU) QOSIOUEL] UeS ‘|00Y0S YSIH uojduryse m

uoneanpa

[e1oads uo siseydue yim Juswdoldasg
[BUOISSOJ 01 SPIM-[00YDS JouLIRd UEID)
SISPRIY SUIALNG YDMIN Ul SIS

PUNOTRILIN { [OOYOSSAINNIIS

yuapisald ‘19doo)) t oug
JOJRISIUTPY ‘UBUIDZ SLID[EA
261v°T08°91¢

16L11 AN 1ss0AS

001 anng 99218 sudan() ¢¢
uoneINpPy IANNYR

10} dUBIY Ueqd) [RUODEN]

(S]O0Yds paynuap! 3 JO punosewIng pue adueuLopd

Jnuspede jo aseanduw ay w spuued ap jo  20uvuuopiad
[NJSS200NS P JO uonEpIEA [BuONIppe apiacud uwd oym [suuosiad
12L0SIP PUR [0OYDS JC UOHBULIOJUT 1DBIUOD PUR SAUMBU AL apnjauj)
SIPRIIU0)) / SAIUIIIY

"SA0IAJIS-JauLed JO
wedwi oy JENSUOWSP O) BIVP UOHEN[EAD DIJEWIASAS
1210 AU SB [[am SE ‘JOOLDS (OB JO SS30INS JIdpEdN
A JO 20U ARWWNS-PUAN [RUONIPPE YoBNE)

saBak 1) 15€] 3
u1 partoddns A[nyssadons sey saunied i spooydS

‘papiaoad

14198 Jo ad4) jo uonduasap

PUE UONBULIOJU] JI¥JUO)) PUE JWIBN]
uonezIuEsI() JIULIEg

$967 30 Y UCIIRINDF ABPUOIIS pue A1RIUBWI{T Y3 4O (B)EO0T sapun
uonediddy wein uawsacaduwg jooyds (8)£00T (VI1) Aoualdy voneinp3 1807
‘usunedaq uonEINP3 93BG HIOA MAN




D uswiyoeny

081+ 918 91L 2[RIBNI(] Ume(] 667 [00YOS

09++'918°91L 2dsa|[19) anadpug L6#100Y0S

006£°918°91L SII'H PIAed S6# [00YdS

0S1+'918'91L S2]00d-UIR[[IAAS BIQa( F6# 100408

S18F'918°91L INSmouisef auajre( £6# 100425

OTIE'918°91L Yunyd§ ejawed 06# 10042§

O11+°918°91L |[PUON BWNEY 687 100425

0L0F'918°91 L Yeisdey Jajiuuap T8 |00Yos

0r0t'918°91L NOW A103ID) 6L# 100435

8+8€°918°91L uosydef euuoQg 9L# [00YdS

608F'918°91L SNOIN PPO "UB[aYJ-0reARIg nbdef TL# 100438

CT6t'918°91L peduo)) of ARy L9# 100428

Ot 918°91L Ouljoseq LBy 994 100428

6EFEQIR9IL SIMAT 3|aYDIN-I10RI |, §94 100428

0THE'918°91L J2qruDy [BYDIN F9# 100435

00+£'918°91L SLUBH BInET] 194 100Y42S
0LEE918°91L uosdwoy | BdSIua(] 65# 100428 JuswdojoAsp
0b€€'918°91, [BdIdUL] "UOSUYO[-SIUO( JAIUID) "H P5# 100498 drysiopes] [00yog 82014438

00€€918°91L a1YyseN eipeN St 00495
097€'918°91L BI01E) UR[[0) £b# [0042S [WX'GTO1X/SPA/NPa oI EISOIEYNG MMM
ObTE 918°91 SpIOUASY SEWOY [ euowey 657 19045 HINIOSHOD)
€LY 018 91Z PUIPSIN [SNBTIN £E# 100408 Sloowps uatidopAa( [euolssajold
01¥€918°91L aung enaned CE# 100428 AP SISO eRssed
0TTE918'91LABL AJ[ES "P[OJUSOLDS BPUEA "I 0€# 100428 bIThSLSO1L
0LLY '918°91L XsmOpeg sewoyy, LT# 100Yd8 "(1'4d ‘uosiored 'y Apusp
081€°918°91L BIOOIYD 'Y AdueN 6 1# 100Y0S P11 wWooy
091¢€ '918°91L I1IH opeid [op BNXld 81# 100Y0S IIeH 1[epne)) ‘eAy poomul[q 00€ 1
0S1€918'91/ A "M d1[s] L1# 100428 a8a[[0D a1B1§ ofeyng
OLISI [00YS dljqnd ofeyng uoneINpy Jo jooyds

"$a01ALaS-1aued jO
(s]00yas paynuapt 3y Jo puncmuing pur ssueunopad | oedun sy MrNSUOWSP 0) LIEP UOKEN|BAD dNRWISAS

Swapeaw Jo aseardur au ur sauwred ay o ssuvuuopad | 1910 AU SB [[am SB ‘[OOLDS o8I JO SS330NS SILIPEIY ‘papraoad
[NJSS303NS U JO UOREPI[EA [eUCHIppPE apiacid ued oym [auuosiad Y1 JO 20UIPIAD AIBWIWINS-PUAL) [BUOLIPPE YOorRNE) 214195 Jo ad4) jo uondudsap
1OLUSIP PUR [OOYDS JO UONBULIOJUT 19BIUOD PUB SAUBU L) apn[du]) SIBak 2241 JSK| YY) |  PuUE UOHBULIOJU] JIEIUO)) PUE IWEN
SIRIIU0)) / SDUILIIY w1 paproddns Afnyssadons sey saupied ay) sjooyds uoneziuERIQ) Joupey

$961 0 PY ucnedNp3 ARpUOdaS pue Alejuawall ays jo (B)€00T 4apun
uonesiddy juess yuswaaoidwy jooyds {8)001 (vI7) Aoualy uonednp3 edo]
uawiedag uoneinpl a1els oA MaN




O UwyIEN Yy

npa eregerup)aqomd

60€8°98T°91L

[QOIAN BIOLIR]

601¢1 AN ‘ANsIoAlun ereSeiN

00£€°918°91, A0 Ayiey St 1005 jedOneIU] 0£61 xod Od

0TSy 91891 L SUNOA A9seD) [00Y2S YsIH Iseq uonednpy Jo 239110)

601L91891L SONAS BIgo(] 1PLYSIJ [00YDS AN OfRINg AJISIdAIU() BaESRIN
*SAVIAIS-1ouLed JO

(S100U2$ paynuapt 241 JO punciewm pue 2oueuLIopad siwspese
Jo aseasdur A w souped A o 2dueuuopad nyssadons
21 Jo uonepyea [euomppe opaoid ued oym [dpuuosiad
1OLISIP PUB [OOL3S JO UONBULIOJUI JOBIUOD PUE SIWBU ) apnjou])

SPEUO)) / SIUIIAYIY

1vedun 2y) ABNSUOWAP 01 BIEP UOLEN[BAD dNEW)sAs
1210 Aue SE [[am SB JOOYdS I8 JO SS200NS JNWpede
2 Jo 2vupad Amewuns-pual) [euonippe yoene)
SIBAA 2241} 158] A1)

w payroddns Ajnyssadons sey Joupred a) sjooyps

‘papraoad 201338 Jo ad£) jo uondudsap
PUE UONEULIOJU] JIEIUO)) PUE JIWEN]
uonezZIuEsI() JAune g

Sd SNBMIIIA “IOILO J1WAPRDY YD) 1AL suatlre(] i

Sd anempiy
“UONBACUU] JO 2ANNDAXT [BUOISY ONSIA “Usend) Suusg "IN
Sd stjodeueipuf
uonEONpy  ATBJUSUPE  JO  10)0dIN]  ‘[JaUBH  ueO[ S
Sd sijodeuerpuy

S[OOYdS  punoreum]  JO  JOdIY( ‘oquiEy QUUOAL S

1M ‘S|00YDS dTIqng daNEM[TN

Sd stjodeuripup wapuaiuuadng 1SSy uoSUYor ua A-117 "I

NI “S[0049S d1qng stjodeueipu]

ETEIINES
punosewn jo adoos |y ay Suissappe
1apiacid  SUONN[OS UONBINPY SIS

WO BUTIIEI|WMIqUIBS/uoSU Ol BssATe
S9¥ IX3 678 159°€0¢

#0508 O ‘JuowFuo]

aoeld Aieroads £60y

J0JeUIPIO0)

10BIUOY) PUB SPig ‘UOSUYOf BSSA]Y
“uf ‘uoyeINP WNIqUIEL))

(S]00Yds paunuUAP! Ay JO punolewwn pue dueuLouad dStuspese
Jo aseandul ap w souped A jo 2oueuuopad [nyssadons
ay jo uouepiea [euonippe apiacid ued oym [duuosiad
DLISIP PUR [O0YOS JO UOHBLLIOIUT 1DBIUOD PUR SIWBU Y3 Ipnjou])

SIEAIUO)) / SAIUIIYIY

"SDIAIIS-1auLed JO
1wedwi ) SBNSUOWIP O BIEP UONEN[BAD JNBLUISAS
J3110 AUE SE [|2Mm SB ‘JOOYDS OB JO SS300NS JIWIPEdR
3 JO 20UIPIAD AJBWIWINS-PUI [BUOLIPPE YIBNE)

SIBIA A1) 15W] A1)
ut pautoddns Ajynyssasons sey sauped ay) sjooyps

‘papiacad ad1a13s jo adA) jo uonduasap
PUE UONBULIOJU| 1DEIUO0)) PUE JWEN
uonezZIuEdI() Pupeg

SG67T JO 1Y UONEINPT Alepu0das puk AJRIUSWSI 3yd Jo (3)£00T 48pun
vonedyddy weio Juawaaocidwi jooyas {8)£00T (vVI) Aoualy uoneonp3 1es07
‘juawpedag uonesnp3 ajels Y104 MaN




O wawygaeny

CIX 8018°9L8'91L ° If YU "L d0oUaIMET]

109l01 (SHS) SadlAlag uonednpy [euswajddng
[BIopa ] :1ajue)) Aunwo)) ojepng 1Sam-yUoN

TTYIX T11L°T6T'91S IO SALNIXT ‘SIARY 3[[PYIIN I

SISAJeUY SHS
APIM-PLISK IPLISI [00YOS 921 uorupy peaisduey

9LTH'SEY'S 1€ TedIdUL] ‘SUDLIR ] SLied ‘S

aSen3ue] fen(] 391ISI [00YDS 1)) ISNOBIAS

09L8 1% 8%0€'918°91 L “JOJEUIPIO0]) WeIFOl{ *a08s|V erewe] 1(

9¢#Sdd
uo pasnooj o3enSue [en( :Jooyd§ oiqnd ofepng

8F8E'918°91L UosSef eulo(

9L# U0
pasnoo} Kepy-om] [enSuljig :jooyos olqnd ofeyng

786E 918 917 I5i[210ads JUaLSsassy agenaue | se[[Isse)) yiny SN

DV .1ad-s|ooyds atqnd ojegng

OFSL 128 91/ ‘3010311 'SOJULS-ZaU0D) SIUd(

NY-3€Y -:S9004 [ 3Ud

€0L1°£9T S1€ 1010311 “S[eag 39T S

Jv.134d :S30049 WDO

SurwuresZoid renSuijiq pue
ST I0J SOOIAIDS UOIBN[RAT 1$2DIAIDS

WO TEATRIA er)
LT90°T9E9IL

£0Z1 AN ‘oreyng
319908 uoISuIySe M 879
uonen[eAd BIA

(S[OOYAS paynuap! 341 JO punosewIng pue

*$301A4S-19ULRd JO
1oedun a1 2TRNSUOWSP O) BIEP UONBN[BAD JNBUWAISAS

souvuuopad swapese Jo aseazdul 2y ul dued ay jo ssuruuopad | 120 Aue Se [jaam SB “[00YdS YoBa JO SSAJINS JlIpede ‘papiaoad
[Nys$$209NS A1 JO UONEPIEA [euonIppe apiacid ued oym [uuosiad | A JO DUIPIAD AIBWILINS-PUAD  [BUONIPPE  YdENE) 2214495 Jo 2d4) Jo uondudsap pue
PUSIP PUE [00YIS JO UONBULIOJUI 198IUOD PUBR SIWRU Ay} 3pnjouf) SIBIA 32413 1591 1) UONBULIOJU] J¥IUO)) PUE JWEBN
SIPENUD)) / SAIUAIYIY u papoddns Ajpnjssadons sey Jauped ay) sjoops uonNEZIUERI() JAUpIe g

£9L£'918°91L ‘[pdiounid ‘umoig uoreyg AN “O[EgNg ‘9# [0040S 1jdnd Ofexng s

1686'€58°0L8 05 TeW oYL

WNNoLLNY 1siq/I0a1(] sumidold eoadg ‘sroquuey) uiLey MV ‘Sinquiey 9omsi(] [ooyds Smqurey ’ T

TO1X2 151€975 716 1010311 P3 [e102dS JIIPOOA BULIQES

151000 ‘SUOAT ‘S[0OYOS AJUNO)) SQUIOO],

€400 177918 ‘TedidULL] "UOS|IA JOJIUUSf

O A1) sesuey ‘[00YdS ATejusLdlg quieT efjed

9S0E 979 §19 SWEID % WA[MOLUN)-0)AL( “UYSNEA UBAUA(]

1 'SIN07 1S 1SeY 6§ | 1DLISI(] |00YIS SINOT 1S 158y

10011 AN “pred [eod
12318 yoeg 1€
20NIBIJ 0) YOIBISAY

(S[00Y2S P21JNUIP! A JO PUNOIBLLING PUE

souruuopad J1wapedr Jo aseasour 2y ut suned ay o ssuruuopad
[NYSS223NS AU JO UONEPI[EA [EuONIppE apiacad ued oym jpuuosiad
PLOSIP PUB [00YDS JO UOEULIOJUI 1DLILUOD PUR SILRU Y} SpN|dUT)
SIDRIIUO)) / SIUIIAY

*Sa01AIas-1auned Jo

yorduul ) ARNSUOWIP O BIEP UOUEN[BAD JNRWNSAS
1210 AUE SB []aMm ST [O0YDS o83 JO $S320NS dWdpede
a1 JO 22UIPIAY AIBWUINS-PUL] [BUOLIPPE BNE)
saead 1) 1se] )

ur pauroddns Anyssadons sey souped a sjooPs

“papiaoad

A8 Jo ad4) Jo uondudsap pue
UONBULIOJU| JDEIUO)) PUB IWEN]
uoneziugdi() JAumueg

5961 1O 1DV LUONEINDI ABpU0IaAS pue AJR1UBWSIS 9yl 4O {3)£00T 4apun
uoneaddy el wawaroidwi jooyds (8)£00T (va1) Aduady uoiieonp3 |07
;juawedaq uoneInpl 31e3S HI0A MON




11

0 wLawWYIENy

BI0S[00U350[eNq)Sie009 )Y ‘s1080y Ao

T10°S|O0UDSO[BIJ QR UOSIONEAS 10 SIABDS ‘SIAB(] {EIES

510 SO0UDSO[eNqD)HINI[[90e ‘LaRI[[2d ULEY

tuappeuiql ‘usppejn uosef

T30 S|0OUDSO[B A TSINWES | SJoad-1yS[NWEeS ene’]

satfiure} pue sjuared

10J HIOM]AU S3DIAIOS AJUNUILIOD
‘syuapms 1oj Surwrures3oad
Kpeai-1001e0 pue 330[[0)) /$3oML2E

KaaInA ua|g Ay 1Qq

Ev1C088°91L

510" S]OOYDSOTBJNq@] [TUOIA “I[JII0)) JUIJUI A $1Zt1 AN ‘Opegng
510°5[0003S0[e] NS 5P SAS 8Iqa(] o) zissesy 81
310°S[O0UdSO[e Q@ oNIe[op ‘ayie])) asiuua( AN ‘ofeyng Jooyos yarH apISIaAry 939110 PN

P "Sa0IAJIS-JauULed JO ‘papiroad

(S]00Y2s payjuapl 3 jJo punosewng pue | pedun sy SNENSUCWSP O} VIBP UONEN[EAD DIBWISAS adAaas jo ad4y jo uondudsap puw

aaupuuopad srwapeae jo aseardu ay u saued ay jo ssueuuopad | 1o Kue se [[am Se [O0YIS YOI JO S$IINS IWIPEIV UONEBULIOJU] 1DEIUOD) PUE JWEN
[NJSSa29ns Yy Jo uonepiea [euonippe apiaoid ues oym [puuosiad | Ay Jo 20USPIAY  AmuILms-puan [EUOHIPPE  [DENE) uonezZIuERI() JauLIE g
PLISIP PUE [OOYDS JO UONBULIOJUI 19RO PUR SIWRU U apnjdu) s1ak 224y Jsu| Ay UONEULIOJU] JDEJUO)) PUR JWEN]
SIDRIIU0)) / SIUIIIIY u1 payroddns Ajnyssadons sey Jaupred ay) sjooyps UONEZIUEZIQ) AU

$96T JO 1Y LONEINP3 Alepu0dss pur A:e1Uawa)3 8y Jo (B)E00T sBpun
uonesiiddy juels juswaacsdw] jo0Yds (3)£00T (V) AduaBy uoneinp3 (e30)
;Juawpedag UoHEINP3 IIBIS HIOA MAN




000°00SY 198png eloid [e10L

014 wswdinbg

(013 Sujapoway JouiN
005'v6 34 32IAI3S $3709
SIS'ETT 06 (31) 3507 3IPY|
IIS'0ET'T 08 s}yousg sakojdwy
€L¥°971 gy sasuadx3 jaAel}
1ST'ey St sjel@3ely pue sayddng
151770V ov SODIAISS paseyding
¥99°2L 97 sa|ie|es yeis poddng
SE0'LIST ST S31iB[ES [BUOISS30.d

000'000'T |esoy
014 udwdinby
0¢ Sujepoway Jouly
000°ST 514 IS $IN0T
056'v 06 [D1) 3500 PRIIPY
08Y°09¢ 08 sijouag aakojdwy
0015 14 sasuadx3 |anel)
000°01 St sjeL1e|n pue salddng
0002L oy SIIAIBS paseyding
DET'LT 97 sale|es ye1s poddng
ovT'sLs ST SaLie|es |eU0ISSaj0.d
S150D apo) sauofaie)

(T€# |]o0Yds) 1o11ISIQ [0OYIS A Oleyng

89¥'8V9'T |ejol ZESISE ejol

oz uawidinb3y 0z 1udwdinb3 0C 1uawdinby

0¢ Buijspoway JoulN 0¢ Builopoway Jouly 0t Sujjapoway Jouly

000°sT 6V 9IAIBS $35049 0056V 6v 90IAI3S SID09 000°ST (514 MBS S3D08
$95°6€ 06 {D1) 350D 134PYY EST'OV 06 {D1) 3507 2Py L¥8'8 06 {21) 3500 PAsPY|
L7991y 08 s}youag sshojdwz 8v8'/6€ 08 sijauag svho|dwi] 955°6S 08 syyauag ashojdw3
00052 o172 595Uadx] |aABI] yS0'TY =17 sasuadxy [aAedf 6T1EVE =172 sasuadx] |aAea
05401 3% sjeliiey pue saliddng 004'81 3% sjeli@iel pue sajjddng T0L'E 3% sjetiewy pue salddng
79008 ov S9JIAIBS paseyaing 899'€0C oY SIVIAIBS PAseydInd TZv'oy ov SIIAISS paseydind
$55'9 91 sate|es yeis poddng TTETT 91 salle|es jje1s poddng 8599 91 saLie|es yeis poddng
Zvv'988 ST Solie|es [BL0JSsdj0.d €TT'VL8 ST SOlIB[ES [BUOISSD}0.d 0€T'181 ST SOlIBJES [BUOISSD)0.d
5150D apo) | sauo8ale) $150) apo) sauo8aje) . 8150) apo) sauodaie)

awepN Adualy

0 0

0

0 T

0 0

0

9 0 v

T

apo) Aualy

$96T 30 10V uofednp3 Alepuodas pue Alejuawala ays jo (8)€00T 4opun

uey) Alewwns 193png (8€00T) - g uawyoeny

uonedijddy els Juawasosdui) jooyds {3)£00T (v31) AousBy uciiedanpy [er07

Juawiedaq UoREINPJ 31eIS HIOA MaN




The University of the State of New York PROPOSED BUDGET FOR A
THE STATE EDUCATION DEPARTMENT FEDERAL OR STATE PROJECT
(see instructions for mailing address) FS-10 (01/05)

Local Agency Information

Funding Source: School Improvement Grant - Cohort 4 - Harriet Ross Tubman #31
Pre-Implementation
Report Prepared By: Diane Cart/Debra Sykes
Agency Name: Buffalo City School District
Mailing Address: 419 City Hall
Street
Buffalo NY 14202
City State Zip
Telephone #: (716) 816 - 3625 Erie
County
E-Mail Address: BPSgrants@buffaloschools.org
Project Operation Dates: From: 4 [/ 1 [ 13 To: 8 [/ 31 [/ 13
INSTRUCTIONS
+ Submit the original budget and the required number of copies along with the completed application directly

to the appropriate State Education Department office as indicated in the application instructions for the grant
program for which you are applying. DO NOT submit this form to the Grants Finance Unit.

+ Enter whole dollar amounts only.

+ Prior approval by means of an approved budget (FS-10) or budget amendment (FS-10-A) is required for:

® Personnel positions, number and type
Beginning with the 2005-2006 budgets, equipment items having a unit value of $5,000 or more, number and type
Budgets for 2004-2005 and earlier years equipment items having a unit value of $1,000 or more, number and type
Minor remodeling "
Any increase in a budget subtotal (professional salaries, purchased services, travel, etc.) by more tha
10 percent or $1,000, whichever is greater
* Any increase in the total budget amount.

e o o o
R wu’u

+ Certification on page 8 must be signed by Chief Administrative Officer or designee.
+ High quality computer generated reproductions of this form may be used.
+ For changes in agency or payee address contact the State Education Department office indicated on the ¢

application instructions for the grant program for which you are applying

+ For further information on budgeting, please refer to the Fiscal Guidelines for Federal and State Aided
Grants which may be accessed at www.oms.nysed.gov/cafe/ or call Grants Finance at (518) 474-4815.

dc
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SALARIES FOR PROFESSIONAL STAFF: Code 15

FS-10 Page 2 of 7

Include only staff that are employees of the agency. Do not include consultants or per diem staff. Do not include central
administrative staff that are considered to be indirect cost, e.g. business office staff. One full-time equivalent (FTE)
equals one person working an entire week each week of the project. Express partial FTE's in decimals, e.g. a teacher
working one day per week equals .2 FTE.

. " . Full-Time Annualized Rate Project

Specific Position Title _ ‘

Equivalent of Pay Salary
District
Associate Superintendent -

Turnaround Office 0.04@02]$ 136,500 | $ 1,092
Supervisor-School Inn & Turnaroun| 0.12@0.2| $ 81,9501 $ 1,967
Director-School Innov & Turnaroung 0.12@0.2|$ 88,866 | $ 2,133
Project Administrator - SIG 012@0.3( $ 80,000 | $ 2,880
Supervising Principal 0.11@0.2| $ 100,000 | $ 2,200

$ 10,272
Subtotal - Code 15 addendum

SALARIES FOR SUPPORT STAFF: Code 16

Include salaries for teacher aides, secretarial and clerical assistance, and for personnel in pupil transportation and
building operation and maintenance. Do not include central administrative staff that are considered to be indirect costs,

e.g. account clerks.

Specific Position Title Full_-Time Annualized Rate Project
Equivalent. of Pay Salary
District

Senior Account Clerk Typist 012@0.2( $ 44,000 | $ 1,056
Administrative Secretary 0.04@0.2| % 43,000 $ 344
Research Aide 0.12@02| $ 56,000 | $ 1,344
Budget Examiner 0.06 @ 0.2 $ 56,000 | $ 672
Human Resource Specialist 0.06 @ 0.3 $ 50,000 | $ 900
$ 4,316
Subtotal - Code 16 addendum




FS-10 Page 2(a) of 7

SALARIES FOR PROFESSIONAL STAFF: Code 15

Include only staff that are employees of the agency. Do not include consultants or per diem staff. Do not include central
administrative staff that are considered to be indirect cost, e.g. business office staff. One full-time equivalent (FTE)
equals one person working an entire week each week of the project. Express partial FTE's in decimals, e.g. a teacher
working one day per week equals .2 FTE.

e " , Full-Tim Annualized Rate Project
Specific Position Title ~ime )
Equivalent of Pay Salary
Harriet Ross Tubman #31

Substitutes-summer school 2 subs x 20 days x $112/day | $ 4,480
Curr Comm Member Admin 2 admin X 10 hrs x $26.88 | $ 538
Curr Comm Member Tchr 30tchrs x 10 hrs x $26.01 | $ 7,803
Principal Stipend-summer 1 admin x $2,000 | $ 2,000
Tchr Ancill-summer school 13 tchrsx 70 hrs x $27.84 | $ 25,335
Teacher Ancillary-summer pd 60 tchrs x 7 days x $300/day | $ 126,000
Teaching Assistant-hourly-summer 4 assts x 70 hrs x $16.79hr | $ 4,702
$ 170,858
Subtotal - Code 15| $ 181,130

SALARIES FOR SUPPORT STAFF: Code 16

Include salaries for teacher aides, secretarial and clerical assistance, and for personnel in pupil transportation and building
operation and maintenance. Do not include central administrative staff that are considered to be indirect costs, eg.
account clerks.

Specific Position Title FuH.-Tlme Annualized Rate o Project
Equivalent of Pay Salary
Teacher Aide-hourly-summer 2 aides x 70 hrs x $16.01/mr | $ 2,242
$ 2,242
Subtotal - Code 16| $ 6,558




FS-10 Page 3of 7

PURCHASED SERVICES: Code 40

Include consultants (indicate per diem rate), rentals, tuition, and other contractual services. Copies of contracts may be
requested by the State Education Department. Purchased Services from a BOCES, if other than applicant agency,
should be budgeted under Purchased Services with BOCES, Code 49.

- Provider of alculatio Pr
Description of ltem roviaer Caley n opo§ed
Services of Cost Expenditure
District
Contract Services:
School-based budgeting Educational Research 5 days consultant /training | $ 2,500
Strategies
Hiring for Turnaround Teachers & Lea TBD 5 days consultant /training | $ 3,056
Distinguished Educator EDULEAD, LLC 4.5 days @ $2,500/day| $ 11,250
$ 16,806
Subtotal - Code 40 addendum

SUPPLIES AND MATERIALS: Code 45

Beginning with the 2005-06 year include computer software, library books and equipment items under $5,000 per unit.

For earlier years include computer software, library books and equipment items under $1,000 per unit.

Description of ltem Quantity | Unit Cost Prop oged
Expenditure
District
Minor Equipment
Computer 1 $ 800 | $ 800
$ 800
Subtotal - Code 45 addendum
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PURCHASED SERVICES:

de 40

Include consultants (indicate per diem rate), rentals, tuition, and other contractual services. Copies of contracts may be
requested by the State Education Department. Purchased Services from a BOCES, if other than applicant agency,

should be budgeted under Purchased Services with BOCES, Code 49.

_ Provider of Calculation Proposed
Description of Iltem ° ) P .
Services of Cost Expenditure
Harrlet Ross Tubman #31
Consultant Contracts:
Turnaround Specialist National Urban Alliance $14,615| $ 14,615
Skillful Teacher Training Research for Better $15,000] $ 15,000
Teaching
$ 29,615
Subtotal - Code 40| $ 46,421

SUPPLIES AND MATERIALS: Code 45

Beginning with the 2005-06 year include computer software, library books and equipment items under $5,000 per unit.

For earlier years include computer software, library books and equipment items under $1,000 per unit.

. : . Proposed
Description of Iltem Quantity Unit Cost POS
Expenditure
Instructional Supplies: varies varies| $ 2,594
PD books and materials
Supplies - Refer to attached
Office Supplies varies varies $ 307
Refer to attached
$ 2,901
Subtotal - Code 45| $ 3,701
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TRAVEL EXPENSES: Code 46

Include pupil transportation, conference costs and travel of staff between instructional sites. Specify agency
approved mileage rate for travel by personal car or school-owned vehicle.

Destination

Position of Traveler Calculation of Cost Proposed
and Purpose
District
Employee Travel:
2 Staff Network Team Training $557.50/person x 2 staff| $ 1,115
5 days - Albany, NY
Mileage Travel within district 111 miles x $0.45/mi| $ 50
$ 1,165
Subtotal - Code 46 addendum

EMPLOYEE BENEFITS: Code 80

Rates used for project personnel must be the same as those used for other agency personnel.

Benefit Proposed Expenditure
Social Security 0.0765 $ 14,359
New York State Teachers 0.165 $ 29,887
Retirement New York State Employet 0.205 $ 1,345
Other
Teachers $ -
Health Insurance Administrators $ 1,525
Exempt $ 91
Civil Service $ 1,094
Teacher Aides
Worker's Compensation Insurance 0.0315 $ 5,913
Unemployment Insurance 0.0065 $ 1,220
, NYS Tchrs
Supplemental Benefits NYS Administrators $530 $ 57
Exempt $ 11
Teacher Assistants
Buffalo Civil Service $ 50
Life Insurance  $19.80 $ 4
Subtotal - Code 80 $ 55,556
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TRAVEL EXPENSES: Code 46

Include pupil transportation, conference costs and travel of staff between instructional sites. Specify agency
approved mileage rate for travel by personal car or school-owned vehicle.

Position of Traveler Destination Calculation of Cost Proposed

and Purpose

Harriet Ross Tubman #31

Student Transportation-summer schl  |summer school varies $ 33,154
$ 33,154
Subtotal - Code 46| $ 34,319
EMPLOYEE BENEFITS: Code 80
Rates used for project personnel must be the same as those used for other agency personnel.
Benefit Proposed Expenditure
Social Security - 0.0765
New York State Teachers 0.165
Retirement New York State Employe: 0.205
Other
Teachers
Administrators
Health Insurance Exempt
Civil Service
Teacher Aides
Worker's Compensation Insurance : 0.0315
Unemployment Insurance 0.0065
NYS Tchrs
Supplemental Benefits NYS Administrators $530
Exempt
Teacher Assistants
Buffalo Civil Service
Life Insurance  $19.80 , $ -

Subtotal - Code 80 $ -
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INDIRECT COST: Code 90
A.  Modified Direct Cost Base - Sum of all preceding subtotals (codes 15, 16, 40, $ 327,685
45, 46 and 80 and excludes the portion of each subcontract exceeding $25,000
and any flow-through funds.)
B. Approved Restricted Indirect Cost Rate 2.70%
C. (A)x (B)=Total Indirect Cost Subtotal - Code 90 | § 8,847
PURCHASED SERVICES WITH BOCES: Code 49
Description of Services Name of BOCES Calculation Propoe:.ed
‘ of Cost Expenditure
Harriet Ross Tubman #31
School Culture & Climate Erie | BOCES $15,000| $ 15,000
Subtotal - Code 49 | $ 15,000

MINOR REMODELING: Code 30

Allowable costs include salaries, associated employee benefits, purchased services, and supplies
and materials related to alterations to existing sites.

Description of Work
To be Performed

Calculation of
Cost

Proposed
_ Expenditure

Subtotal - Code 30

(A)

(B)

(C)
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EQUIPMENT: Code 20

Beginning with the 2005-06 year all equipment to be purchased in support of this project with a unit cost of $5,000
or more should be itemized in this category. Equipment items under $5,000 should be budgeted nder Supplies
and Materials, Code 45. Repairs of equipment should be budgeted under Purchased Services, Code 40.

For earlier years the threshold for reporting equipment purchases was $1,000 or more. Equipment items under
$1,000 should be budgeted under Supplies and Materials.

Proposed

iption of | tit i t
Description of ltem Quantity Unit Cos Expenditure

Subtotal - Code 20| $ -
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The University of the State of New York PROPOSED BUDGET FOR A
THE STATE EDUCATION DEPARTMENT FEDERAL OR STATE PROJECT
(see instructions for mailing address) FS-10 (01/05)

Local Agency Information

Funding Source: School Improvement Grant - Cohort 4 - Harriet Ross Tubman #31 - Year 1
Report Prepared By: Diane Cart/Debra Sykes
Agency Name: Buffalo City School District
Mailing Address: 419 City Hall
Street
Buffalo NY 14202
City State Zip
Telephone #: (716) 816 - 3625 Erie
County
E-Mail Address: BPSgrants@buffaloschools.org
Project Operation Dates: From: s / 1 /] 13 To: g8 /[ 31 [/ 14
INSTRUCTIONS
+ Submit the original budget and the required number of copies along with the completed application directly

to the appropriate State Education Department office as indicated in the application instructions for the grant
program for which you are applying. DO NOT submit this form to the Grants Finance Unit.

+ Enter whole dollar amounts only.

+ Prior approval by means of an approved budget (FS-10) or budget amendment (FS-10-A) is required for:
® Personnel positions, number and type

¢ Beginning with the 2005-2006 budgets, equipment items having a unit value of $5,000 or more, number and type
® Budgets for 2004-2005 and earlier years equipment items having a unit value of $1,000 or more, number and type
* Minor remodeling ry T
® Any increase in a budget subtotal (professional salaries, purchased services, travel, etc.) by more than . -
10 percent or $1,000, whichever is greater j
® Any increase in the total budget amount. :
+ Certification on page 8 must be signed by Chief Administrative Officer or designee. -
+ High quality computer generated reproductions of this form may be used.
+ For changes in agency or payee address contact the State Education Department office indicated on the
application instructions for the grant program for which you are applying T
+ For further information on budgeting, please refer to the Fiscal Guidelines for Federal and State Aided
Grants which may be accessed at www.oms.nysed.gov/cafe/ or call Grants Finance at (5618)474-4815.
dc
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SALARIES FOR PROFESSIONAL STAFF: Code 15

Include only staff that are employees of the agency. Do not include consultants or per diem staff. Do not include central
administrative staff that are considered to be indirect cost, e.g. business office staff. One fuli-time equivalent (FTE)
equals one person working an entire week each week of the project. Express partial FTE's in decimals, e.g. a teacher
working one day per week equals .2 FTE.

Specific Position Title Full‘-Time Annualized Rate Project
Equivalent of Pay Salary
District
Associate Superintendent -

Turnaround Office 0.04| $ 136,500 | $ 5,460
Supervisor-School Inn & Turnaroun| 0.12] $ 81,950 | $ 9,834
Director-School Innov & Turnaroun 0.12] $ 88,866 | $ 10,664
Project Administrator - SIG 0.06| $ 80,000 | $ 4,800
Supervising Principal 011 $ 100,000 | $ 11,000
Instructional Coach 0.31] $ 65,000 | $ 20,150
Instructional Tech Coach 0.08] $ 65,000 | $ 5,200

$ 67,108
Subtotal - Code 15 addendum

SALARIES FOR SUPPORT STAFF: Code 16

Include salaries for teacher aides, secretarial and clerical assistance, and for personnel in pupil transportation and building
operation and maintenance. Do not include central administrative staff that are considered to be indirect costs, e.g.
account clerks.

Specific Position Title Full.-Time Annualized Rate | Project
Equivalent of Pay Salary
District

Senior Account Clerk Typist 0.12| $ 44000 | $ 5,280
Administrative Secretary 0.04| $ 43,000 $ 1,720
Research Aide 0.12] $ 56,000 | $ 6,720
Budget Examiner 0.06( $ 56,000 | $ 3,360
Human Resource Specialist 0.06| $ 50,000 | $ 3,000
$ 20,080
Subtotal - Code 16 addendum




SALARIES FOR PROFESSIONAL STAFF: Code 15

FS-10 Page 2(a) of 7

Include only staff that are employees of the agency. Do not include consultants or per diem staff. Do not include central
administrative staff that are considered to be indirect cost, a.g. business office staff. One full-time equivalent (FTE) equals one
person working an entire week sach week of the project. Express partial FTE's in decimals, e.g. a teacher working one day per

week equals .2 FTE.

Specitic Position Tite FuH:Time Annualized Rate Project
Equivalent of Pay Salary

Harriet Ross Tubman #31
Project Administrator 1.00 $80,000{ $ 80,000
Reduced Class Size Teachers 1.00 $65,000 $ 65,000
Instructional Technology Coach 1.00 $65,000| $ 65,000
Data Coach 1.00 $65,000f $ 65,000
Instructional Coach - School Based 1.00 $65,000| $ 65,000
instructional Coach - School Based 1.00 $65,000| $ 65,000
Attendance Teacher 0.25 $65,000| $ 16,250
Librarian 0.50 $65,000] $ 32,500
Support Math Teacher 1.00 $65,000( $ 65,000
Support Reading Teacher 1.00 $65,000 $ 65,000
Substitutes 2 subs x 186 days x $112/day | $ 41 664
Teacher Ancillary-41st week 5 days x 67 tchrs x $300/day | $ 100,500
Teacher/Student - pd 23 tehrs x 25 hrs x $18,59/r | $ 10,690
Adrinistrator/Student - pd 3 admins x 25 hrs x $19.21/hr | $ 1,441
Discussion Leader - pd 2 tchrs x 25 hrs x $27.81/hr | $ 1,391
Curr Comm Member Admin 3 admin X 25 hrs x$26.88 | $ 2,016
Curr Comm Member Tchr 23 tchrs x 25 hrs x$26.01 | $ 14,956
Tchr Ancill-Summer Program 131chrs x 20 days x3.5trs | § 25,335

x $27.84/hr

Principal Stipend-Summer Prog 1 prinx $2,000 | $ 2,000
Teaching Assistant 1.00 19,846 | $ 19,846
Teaching Asst-hourly-summer 3 assts x 70 hrs x $16.79hr | $ 3,526
$ 807,115
Subtotal - Code 15| $ 874,223

SALARIES FOR SUPPORT STAFF: Code 16

Include salaries for teacher aides, secretarial and clerical assistance, and for personnel in pupil transportation and building
operation and maintenance. Do not include central administrative staff that are considered to be indirect costs, e.g. account

clerks.

Specific Position Title

Full-Time
Equivalent

Annualized Rate
of Pay

Project
Salary

Teacher Aide-hourly-summer 2 aides X 70 hrs x $16.01/hr | $ 2,242
$ 2,242
Subtotal - Code 16| $ 22,322
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PURCHASED SERVICES: Code 40

Include consultants (indicate per diem rate), rentals, tuition, and other contractual services. Copies of contracts may be
requested by the State Education Department. Purchased Services from a BOCES, if other than applicant agency,

should be budgeted under Purchased Services with BOCES, Code 49.

Description of item Prov@er of Calculation Propoged
Services of Cost Expenditure
District
Contract Services
Turnaround Specialist American Institute for $17,230| $ 17,230
Research
SAM Training NSIP $1,278| $ 1,278
Distinguished Educator EDULEAD, LLC $5,000| $ 5,000
$ 23,508
Subtotal - Code 40 addendum

SUPPLIES AND MATERIALS: Code 45

Beginning with the 2005-06 year include computer software, library books and equipment items under $5,000 per unit.

For earlier years include computer software, library books and equipment items under $1,000 per unit.

Description of item Quantity Unit Cost Propoged
, Expenditure
District $ -
Office Supplies Varies Varies $ 100
Refer to attached detail $ -
Instructional Supplies - pd Varies Varies $ 300
Materials for book studies
Refer to attached detail
$ 400
Subtotal - Code 45 addendum
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PURCHASED SERVICES: Code 40

Include consultants (indicate per diem rate), rentals, tuition, and other contractual services. Copies of contracts may be
requested by the State Education Department. Purchased Services from a BOCES, if other than applicant agency,

should be budgeted under Purchased Services with BOCES, Code 49.

. Provider of Calculation Proposed
Description of Item . ‘
Services of Cost Expenditure
Harriet Ross Tubman #31
Contract Services
Turnaround Partner National Urban Alfiance $96,660 $ 96,660
SAMS Training NSIP $11,500| $ 11,500
Skillful Teacher Training Research for Better $15,000] $ 15,000
Teaching

Outside Educational Expert-DTSDE TBD $20,000| $ 20,000
STEM Program at Buffalo Zoo Buffalo Zoo $17,000{ $ 17,000
Tuition varies $20,000| $ 20,000
$ 180,160
Subtotal - Code 40| $ 203,668

SUPPLIES AND MATERIALS: Code 45

Beginning with the 2005-06 year include computer software, library books and equipment items under $5,000 per unit.

For earlier years include computer software, library books and equipment items under $1,000 per unit.

Description of Item Quantity Unit Cost Propo§ed
Expenditure
Minor Equipment
Tablet Mobility Cart 1 $1,800f $ 1,800
Tablets-for student use 30 $550| $ 16,500
$ 18,300
Subtotal - Code 45| $ 18,700
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TRAVEL EXPENSES: Code 46

Include pupil transportation, conference costs and travel of staff between instructional sites. Specify agency approved
mileage rate for travel by personal car or school-owned vehicle.

Destination

Position of Traveler Calculation of Cost Proposed
and Purpose
District
Employee Travel:
Staff Network Team Training $800/person x 1 persony $ 800
5 days - Albany, NY
Mileage 222 miles x $0.45/mi| $ 100
$ 900
Subtotal - Code 46 addendum

EMPLOYEE BENEFITS: Code 80

Rates used for project personnel must be the same as those used for other agency personnel.

Benefit Proposed Expenditure

Social Security 0.0765 $ 68,586

New York State Teachers 0.165 $ 144,247

Retirement New York State Employee 0.205 $ 4,577
Other

Teachers $ 103,517

Health Insurance Administrators $ 20,279

Exempt $ 454

Civil Service $ 5,087

Teacher Aides $ 10,965

Worker's Compensation Insurance | 0.0315 $ 28,242

Unemployment Insurance 0.0065 $ 5,828

' NYS Tchrs $ 4274

Supplemental Benefits NYS Administrators | $530 $ 748

Exempt $ 55

Teacher Assistants $ 540

Buffalo Civil Service $ 230

Life Insurance $19.80 $ 219

Subtotal - Code 80 $ 397,848
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TRAVEL EXPENSES: Code 46

Include pupil transportation, conference costs and travel of staff between instructional sites. Specify agency approved
mileage rate for travel by personal car or school-owned vehicle.

Position of Traveler aagsggfggge Calculation of Cost Proposed
Harriet Ross Tubman #31
Nonemployee Travel - Qutside DTSDE Training $1,666.60/person x 3 people| $ 5,000
Educational Expert Albany, NY
Field Trip STEM Program at $3,000( $ 3,000
Buffalo Zoo
Student Transportation-summer schl ]summer school varies $ 33,154
$ 41,154
Subtotal - Code 46| $ 42,054
EMPLOYEE BENEFITS: Code 80
Rates used for project personnel must be the same as those used for other agency personnel.
Benefit Proposed Expenditure
Social Security 0.0765
New York State Teachers 0.165
Retirement New York State Employe: 0.205
Other
Teachers
Health Insurance Administrators
Exempt
Civil Service
Teacher Aides
Worker's Compensation Insurance 0.0315
Unemployment Insurance 0.0065
NYS Tchrs
Supplemental Benefits NYS Administrators $530
' Exempt
Teacher Assistants
Buffalo Civil Service
Life Insurance $19.80
Subtotal - Code 80 $ -
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INDIRECT COST: Code 90

MINOR REMODELING: Code 30

A.  Modified Direct Cost Base - Sum of all preceding subtotals (codes 15, 16, 40, $ 1,487,155
45, 46 and 80 and excludes the portion of each subcontract exceeding $25,000
and any flow-through funds.)
B. Approved Restricted Indirect Cost Rate 2.70%
C. (A)x(B) = Total Indirect Cost Subtotal - Code 90 | $ 40,153
PURCHASED SERVICES WITH BOCES: Code 49
Description of Services Name of BOCES Calculation Prop o§ed
of Cost Expenditure
Harriet Ross Tubman #31
School Culture & Climate Erie | BOCES $15,000| $ 15,000
PBIS/Safe & Civil Schools - Erie | BOCES $15,000| $ 15,000
Intensive Coaching
Student Support:Attendance Erie | BOCES $5,000( $ 5,000
Improvement
Parent & Community Engagement: |Erie | BOCES $5,000| $ 5,000
Behavior Specialist Erie | BOCES 5 days x $900/day| $ 4,500
Building Crisis Preparedness Erie | BOCES $5,000( $ 5,000
Subtotal - Code 49 | $ 49,500

(A)

(€)

Allowable costs include salaries, associated employee benefits, purchased services, and supplies
and materials related to alterations to existing sites.

Description of Work
To be Performed

Calculation of
Cost

Proposed
Expenditure

Subtotal - Code 30
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EQUIPMENT: Code 20

Beginning with the 2005-06 year all equipment to be purchased in support of this project with a unit cost of $5,000
or more should be itemized in this category. Equipment items under $5,000 should be budgeted nder Supplies
and Materials, Code 45. Repairs of equipment should be budgeted under Purchased Services, Code 40.

For earlier years the threshold for reporting equipment purchases was $1,000 or more. Equipment items under
$1,000 should be budgeted under Supplies and Materials.

Proposed

escription of item uantit it Cost .
Descrip e Quantity Unit Cos Expenditure

Subtotal - Code 20| $ -
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Buffalo Public Schools

Grants Development Department

419 City Hall » Buffalo, New York 14202
Telephone: (716) 816-3625 ¢ Fax: (716) 851-3554

‘BU

s n B SA 4 s

s et A
e y g
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B T
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Supporting Labor Management Document

The Buffalo City School District’s application does not require the Labor

Management Document as the proposed plan is allowable under the Collective

Bargaining Agreement.

The District assures BTF that all terms and conditions of the Collective Bargaining
Agreement and provisions of the Taylor Law will be adhered to and that any changes

must be agreed to by BTF in writing.
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Full Calendar Schedule of Events 2013-2014

Teachers in the Buffalo City School District (BCSD) shall participate in the teacher Annual
Professional Performance Review (APPR) process on an annual basis and follow the local
calendar adopted by the board annually as follows:

Summary of deadlines for all APPR activities:
e September 2013
o APPR training for teachers
o Student learning objectives submitted to teacher by appraiser
o Teachers and principals rated ineffective or developing placed on improvement
plans
e October 2013
o Goal setting conferences and development plans are completed
o Student performance goals worksheets and EOY assessments are finalized and
approved
¢ November 2013
o Announced and unannounced observations take place
e January 2014
o progress conferences and review of teacher artifacts
e February 2014
o Student performance goals worksheets and end of year assessments for second
semester courses are finalized and approved
o Final ratings determined and submitted to teachers
e June 2014
o End of year conferences completed
o End of year results from pre-approved and appraiser-approved assessments due to
appraisers; submitted through online system

APPR Training:
Annual APPR training for all evaluators of teachers and principals shall be held each school
year with ongoing professional development sessions to ensure inner rater reliability.

Observations:

There shall be a period of 15 instructional days, following the orientation or annual update
training date before formal classroom observations can be conducted. Observations are both
scheduled and unannounced.

Instructional Rounds:
Instructional Rounds may be conducted at any time during the instructional calendar year.

Student Learning Objectives:
Student Learning Objectives shall be completed by the teacher in September 2013, and

reviewed and approved by the evaluator no later than October 2013.

Goal Setting Conference:



Goal setting conferences and individual professional development plans for all building
principals shall be completed no later than October 2013.

Student Learning Objectives and Assessments (Pre-test and Post-test):

Student performance objective worksheets and end of year assessments shall be finalized and
approved no later than October 2013, for year long and first semester courses.

Student performance goals worksheets and end of year assessments shall be tinalized and
approved no later than February 2014, for second semester courses.

End of Year Conference:
All required observations and feedback shall be completed by the end of year conference. The
last date to give teachers their final 60 points of other measure rating for review is June 2013.

End of Year Student Performance Assessments:
All results will be reported to the Office of School Performance by required deadline as
established by the state and district calendars for 2013-14.



School-Level Organizational Chart

courses, enrichment courses, after school tutoning, online involvemnent in the schoo! community, reguiar confoct with
: credit recovery and AVID. instructional steff, support saff and school leadership.

Buffalo City School District Transformation Plan for PS 31 HRTS: Organizational Chart
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Niagara Falls City School District, NY

Our engagement with Niagara Falls City School district began in 2001 when two of the
district's elementary schools received Comprehensive School Reform Grants. They were
Jjoined by two middle schools the following year. in 2003, the district used its own resources
to bring its remaining six elementary and middle schools into the project. Two years later we
began work with the district's high school.

Pearson has provided districtwide professional development for K5, preparatory, and high
school mathematics. Qur programs include content training on instructional shifts and
building teacher capacity, as well as the Tools for Understanding program. We work on the
development of unit plans for middle and high school math, as well as collection, annotation,
and deveiopment of anchor papers for performance indicators at each grade level in middle
school and high school algebra.

In 2012, we completed 10 years of continuous work with the district. Our working relationship
has been maintained through changes in district leadership and changes in field staff
assigned to the district, and the project has evolved through collaborative goal setting and
raview of progress. Changes in assessments and scaling of assessments make it difficult to
consistently track improvements in scores over the period. However, sample data include an
increase from 56 percent of students passing Regents English in 2005-2006 to 72 percent in
2009-2010, and from 58 percent to 76 percent passing Regents Math A over the same
period. By 2008, Niagara Falls High School and six other district schools had been
designated by New York State as a "high performing/gap closing school.”

We enjoy a continuing partnership with Niagara Falis City School District to develop units of
study aligned to the New York Common Core Learning Standards for English language arts
and mathematics. We also pilot performance tasks to inform instruction and professional
development at the secondary level. Additionally, we provide ongoing professional
development for district coaches, content leads, principals, and supervisors of mathematics
and literacy in elementary, prep, and high school.

PEARSON Apperdix2|2~3
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Niagara Falls New York State

Niagara Falls Schools Outpace State Growth Rate. This shows an increase in the percent
of students proficient on New York's grade 4 English language arts assessment, 2004-2005.

E

~

Gap in percent proficient

0.6

2003-04 2004-05

Achievement Gap Between Nlagara Falls and State Narrows. This shows the difference
between Niagara Falls and New York State in percent proficient and above on New York's
grade 4 English language arts assessment.
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@ Poughkeepsie City School District, NY

In the Poughkeepsie City School District (PCSD), NY, we provided whole school reform at
the Middle School from 2005-2008 and at the High School from 2006-2010. From 2008~
2011, we provided professional development on co-teaching for K-12 teachers. In 2013 we
are providing professional development for lsaders on implementing the CCSS.

The Pearson-Poughkeepsie partnership led to impressive academic gains, for secondary
English and mathematics student performance. In the early years of the Poughkeepsie
Middle and High School reform process, only about half of 6"-12" grade students showed
proficiency the New York State tests, but within two years parcentages increased by a
minimum of 12 percentage points. From 2007-2011 the district evidenced annual
improvements in both math and English. See the data in the following figure.
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PCSD Secondary Student Proﬂclency in ELA and Math. After PCSD worked with
f@ Pearson, Poughkeepsis secondary students iImproved ELA and math test scores.

As a result of improved student performance, other indicators improved. From 2008-2011,
the district's Graduation Rate improved from 46 percent to 57 percent, an improvement of 11
percentage points in just two years. The positive trend additionally led the district to meet its
AYP Graduate rate targets in 2009-2010, after years of falling short of the federal target.

PCSD also experieniced positive changes within its school discipline data. After a year of
alarming increases in the percentage of students receiving suspensions (from 16 percent to
18 percent of students between 2008 and 2009), the percentage dropped rapidly in 2009~
2010 to only 15 percent. While 15 percent Is still high, the one-year drop by 3 percentage
points shows that the school is starting to move in the right direction. While the decrease in
students receiving suspensions can be attributed to several factors, we believe one of the
reasons for the decrease was an improved emphasis on expert teaching in the secondary
schools, which resulted in less time managing behavior and more time captivating student
attention and energies.

Pearson looks forward to a new 2013 CCSS partnership with the PCSD and believes that we
can continue to help the district grow its capacity to improve achievement and do what is best
for all students.

PEARSON Appendix2|2-5
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Rochester City School District, NY

CPRE Study

Rochester City School District in New York is an urban district of approximately 35,000
students with a large proportion of minority students and very high levels of poverty. The
district comprises 52 schools; 39 of these are grades K-8, The district began to implement
the America’s Choice comprehensive school improvement model in 1998 with six schools
and included additional schools progressively over the ensuing years, reaching 24 of the 39
elementary schools and more than half of the district's schools overail. (Pearson acquired
America's Choice in 2010.)

in 2006, Henry May, Jonathan Supovitz, and David Perda, on behalf of the Consortium for
Policy Research in Education (CPRE), published the findings of their longitudinal study of
student performance of the Rochester City Public Schools. The study compared the
performance of students in schools implementing the comprehensive school improvement
model with the performance of students in schools without the model, analyzing 11 years of
data, including data from before implementation of the design. A Longitudinal Study of the
Impact of America’s Choice on Student Performance in Rochester, NY 1998-2003, (H. May
et al. 2008), published in Educational Policy Evaluation and Analysis, concluded that students
in the comprehensive school improvement model schools performed statistically better than
similar students in schools without the model.

“Low achieving students performed particularly well under the America’s Choice regimen,
without having any negative effect on students in the upper quartiles.”

“Minority students in America's Choice schools—African Americans and particularly
Hispanics—also learned more than their peers in other district schools.”

2~ 8| Appendix 2 PEARSON
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Additional Months of Learning Relative
to Other Students in District

Months of Learning while
Amarica’s Choice $chool

\,

AR

Additional Learning in Reading. Students in grades 4-8 experienced additional months of
learning in reading in the schoal improvement model school compared to students in other

schools.
Mathematics: Grades 4-8. .
N Additional Montlis of Leamning Relative: .~

_ to Other Students in Distri
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Additional Learning in Math. Students in grades 4-8 experienced additional months of

learning in math in the school improvement model school compared to students in other
schools.

Students in schools that received services through the selected comprehensive school
improvement mode! gained an additional 1.7 months per year in reading and 2.6 months per
year in mathematics compared to similar students in other Rochester schools. This translates
into 6.8 months in reading and 10.4 months in mathematics over a four-year period.

I PEARSON Appendix2|2-7
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Minority students enrolled in schools that received services through the selected \ ‘@
comprehensive school improvemnent model made large gains relative to similar students in
other schools in the district,

(

Gains Among Minority Students. African American students in grades 4-8 experienced
additional months of learning in reading while in a school with the comprehensive school a2
improvement model compared to African American students in other schools. e

)
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Gains Among Minority Students. African American students in grades 4-8 experienced
additional months of learning in math while in a comprehensive schooi improvement model
school compared to African American students in other schools.
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@ African American students in schools that received services through the selected
comprehensive school improvement model gained an additional 1.4 months per year in
reading and 1.8 months per year in mathematics compared to similar students in other
Rochester schools. This translates into 5.6 months in reading and 7.2 months in mathematics
over a four-year period.
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Reading: Grades 4-8
America’s Cholce Hispanic Studentss
Additional Months of Learning Relative
to Other Hispanic Studsnts In District
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L After 1 Year “After 4 Years.
@ Gains Among Minority Students. Hispanic students in grades 4-8 experienced additlonal

months of learning in reading while in a comprehensive school improvement modei school
compared to Hispanic students in other schools.

Mathematics: Grades 4-8 ' -
Amarica’s Choics Hispanic Students:. -
Additional Months of Learning Relative.
to Other Hispanic Students in District.

Gains Among Minority Students. Hispanic students in grades 4-8 experienced additiona!l
months of learning in math while in a comprehensive school improvement model school
y 9 compared to Hispanic students in other schools.
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Hispanic students in schools that received services through the comprehensive school ‘i@
improvement modet gained an additional 2.9 months per year in reading and 2.7 months per

year in mathematics compared to similar students in other Rochester schools. This translates

into 11.8 months in reading and 10.8 months in mathematics over a four-year period.

Comparing Hispanic students in schools that received services through the selected
comprehensive school improvement model with Caucasian students in other Rochester
schools, the Hispanic students in the school improvement model schools gained an additional
2.3 months of learning relative to the Caucasian students in other Rochester schools. After
four years, the additional leaming was 9.4 months. When this is translated into SAT-9 Grade
Equivalents, the Hispanic students in school improvement model schools in the 4th grade
were 9 months behind the Rochester Caucasian Students. After 8th grade, they had
narrowed the gap by 55 percent.

2 - 10 | Appendix 2 PEARSON
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Prince George's County Public Schools, MD

Ten Schools Exit School Improvement Status After
Implementing School Design Model

Challenge

Prince George's County Public Schools (PGCPS), located in metropolitan Washington, DC, is
the second largest school system in Maryland and the 18th largest in the country. With more
than 134,000 students, it is among the most diverse as well. The majority of schools in
PGCPS struggled with low achievement scores in literacy and mathematics. In many of its
high schools, students passed their algebra courses, but did not pass the state assessment.

Solution

In the 2006-07 school year, America's Choice (acquired by Pearson in 2010) worked with
schools in Prince George’s County to provide professional development support. In the
following school year, PGCPS began full implementation of the Intensive School Design on a
large scale in its lowest-performing schools. A laser-like focus on instruction and student
achievement resulted in remarkable, across-the-board gains in test results.

Initially, Pearson worked with 11 middie schools that faced corrective action or restructuring
and 22 elementary schools (two feeder schools for each middle school). In addition, Pearson
worked with 16 high schools serving large numbers of students who had not passed the state
high school assessment in algebra. Six other middle schools used Pearson’s Ramp-Up to
Middle Grades Literacy, Ramp-Up to Pre-Algebra, and Ramp-Up to Algebra to accelerate
learning for students who are two or more grade levels behind in reading and/or
mathematics.

Outstanding professional development from Pearson helped the district build its instructional
capacity. In the summer of 2008, Pearson trained 565 educators—60 school administrators,
20 district administrators, 250 literacy teachers, 200 math teachers, and 35 science
teachers—over a three-week period.

Results

In just the first year, 70 percent of the Intensive School Design schools increased proficiency
on the state assessments by at least five percentage points in either reading or mathematics.
Of these, 64 percent increased proficiency on the state assessments by at least five
percentage points in both subjects.

Five middle schools were “top gainers” in reading—schools the district identified as achieving
at least 10 percentage points of growth on state assessments from 2007 to 2008. All five
were Intensive School Design schools. Seven middle schools were “top gainers” in
mathematics, six of them were Intensive School Design schools. Three intensive School

PEARSON Appendix2|2-11%
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Design middle schools had double-digit percentage point gains in both subjects. Ten @
Intensive School Design schools exited school improvement status.

Students Exceed State Growth: Mathematics
IOf“‘"

Average annual increase
in percent proficient

B America’s Choice 8 Maryland

Proficlency. Average annual increase in percentage of students proficlent on the Maryland
State Assessment, 20052008 to 2007-2008.

States Exceed State Growth: Reading
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Proficlency. Average annual increase. in percentage of students proficient on tha Maryiand
State Assessment, 2005~-2008 to 2007-2008.
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t@ Math Navigator Students Surpass the State’s Proficiency Rate
by Almost 12 Points

Challenge

Many students were coming to Prince George's County schools with a set of
misunderstandings about many key mathematics concepts. The district needed a program
that would help correct these misconceptions and work well with students in grade three and
up. The staff at PGCPS recognized the pivotal role of early intervention and how it affects
children as they prograss through their school careers.

“This program has really taken off. Kids who take
Math Navigator are showing other kids how to
learn that way. We had double-digit gains on the
Maryland State Assessment. . . . We're
expanding the program to the 4th-, 5th-, and 6th-
grades this year. The Math Navigator teacher is
raring to go.”

—Dan Heller, Principal, Ridgecrest Elementary
School, Hyattsville, MD

@ Solution

PGCPS supplemented the Intensive School Design with Math Navigator modules for
students who needed focused support in specific mathematics topics. The modules were
identified based on the results of a screener test, and targeted instruction was implemented
for students in grades 3 and up.

School Snapshots

o -

?

 PEARSON

Grades: Pre-K-8 Grades: Pre-K-8
= §70 Students 873 Students 706 students
®  58% economically 65% economically 81% economicalty
disadvantaged disadvantaged disadvantaged
= 70% African American 95% African American §7% Hispanic
*  28% Hispanic 4% Hispanic 42% African American
* 3% Asian/Pacific Islander 1% White 1% Astan/Pacific Islander
* 1% White Source: schoolmatters.com

Resuits

The first-year resuits from three schools exemplify the positive results that were achieved
using Math Navigator coupled with the design.

Appendix2|2-13
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James McHenry Elementary School, Lanham, MD

Students Make Dramatic gains with Math Navigator
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Pre-test Post-test

Items Correct. Statistically significant results on the Beginning Place Value module.

Grade 3 Students Surpass the State in Proficiency

100

Percent proficient
& A
T

=

200607 200708
B Grade 3 B Grade 3 Maryland

Proficlency. One-year change in proficiency on the Maryland State Assessment in
mathematics.
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NUA Partnership
Fuels Progress in

Albany, NY, Schools

Before the Albany Public School District adopted the Na-
tional Urban Alliance for Effective Education’s program
in 2006, a staggering 81 percent of the eighth-graders at
Philip Livingston Magnet Academy failed English. An oc-
casional handgun, a few student assaults on teachers and
sidewalk brawls were a challenge for the school, which
prompted random searches, two youth safety committees
and landed unruly students in alternative programs.

After just three years of NUA partnerships in each elemen-
tary and middie school, the district, for the first time in iis
history, saw the majority of its students — 61 percent of stu-
dents in grades 3 through 8 — score at proficient or above
proficient on the New York State English Language stan-
dardized test. In 2008, just 49 percent of students scored
at or above proficiency.

There were gains at all grade levels districtwide in both
English and math - including double-digit increases in
math for grades 3, 7 and 8, and in ELA (English Language
Acquisition) in grades 3 and 5.

Today, the Albany City School District serves nearly 8,700
students in 15 schools: 11 elementary schools, two mid-
dle schools, one prekindergarten-grade 8 school and one
comprehensive high school.

www.nuatc.org
33 Queens Street Suite 100
Syosset, NY 11791

(800) NUA-4556 or (516) 802-4192

The City School District of Albany formed a collaborative
partnership with the National Urban Alliance to create, de-
sign and implement a systemic, long-range, rigorous in-
structional leadership and professional development pro-
gram to close the gap between the achievement of Aibany
students and their innate potential for much higher per-
formance, resulting in the elimination of the achieverment
gaps that are manifested among economic groups.

NUA's goal is to build the instructional capacity of teachers
to build meaningful relationships with their students and
equip students with the skills and cognitive processes that
strengthen their competence and confidence necessary to
perform at the highest levels. In addition, the goal is to
build capacity within the district to sustain the processes
and practices. All schools Pre K — 12 participated in the
initiative.

To achieve this success, Albany City School District
changed the ways teachers and students learn, using a
strategy designed by the National Urban Alliance, an orga-
nization that works with urban schoo! districts across the
country implementing teaching strategies, administrative
and organizational arrangements that accelerate learning
and improve achievament levels.

“What we're doing is working to change the beliefs of
teachers about students’ ability to achieve,” said Eric Coo-
per, the President and Founder of National Urban Alliance,
former program officer with The College Board, Columbia
University professor and one-time teacher and counselor.

“Children can reach high levels of learning and thinking.
It takes dedication and a knowledge of how to reach stu-
dents who depend on the school for leaming. Maintaining
high expectations when guided by highly skilled educators
determines outcomes.”

- Transforming Schools | Transforming Lives .




NUA Partnership
Drives Improvement in

» b i 4 - 1 - “
33 Queens Street, Suite 100

»
Bridgeport, CT, Schools e ]

One of 30 schools in the Bridgeport, CT, public school system,
Beardsley School has come a long way since 2000, when it was
one of the district's lowest performers and designated in need of
improvement based on tast scores and other academic indicators.

Beardsley, a K-6 school, was still struggling in 2006 when it began
working with the National Urban Alliance for Effective Education
(NUA) as part of the district's long-standing partnership with the
NUA. Beardsley has made steady progress since then, eventually
winning the honor of being an NUA National Demonstration
School.

NUA interventions focused on student engagement, culturally
responsive teaching and practices that elicit high intelectual
performances. Instructional practices were chosen by the school
leadership team and NUA to address specific challenges that
surfaced during the NUA Instructional Assessment process.

In the most recent state testing cycle the efforts paid off with
dramatic improvement. In grade 6, for example, 94 percent of
students scored at or above proficiency in math and 85 percent
scored at or above proficiency in writing.

Beardsley's progress cuiminated with a special recognition in
January, when the school was selected as a Success Story School
by the Connecticut Coalition for Achievement Now, a statewide
education reform and advocacy group better known as ConnCAN.
The recognition was particularly gratifying because ConnCAN
recognizes only the Top 10 schools statewide in five categories,
Success Story schools must be in the top three in one of the Top
10 lists and be 75 percent low income and students of color.

Beardsley Principal Amy Marshali said that NUA helped move
Beardsley forward. “Our partnership has changed how teachers
approach lessons, the strategies they use, and their attitudes
toward students,” she says. “NUA classrooms are alive. NUA-
trained teachers also understand the importance of refationship
building in a classroom and the need to amplify student strengths.”

Transforming Schools | Transforming Lives



NUA Working
In San Francisco

To Raise Achievement

Visitacion Valley Middle School in San Francisco is a great example
of what can happen with the right leadership, teamwork, consistency and
blend of student-focused programs.

Not too long ago, Visitacion Valley shared the challenges faced by
many of our nation's urban schoots. It had low academic performance,
poor attendance, high suspensions and high staff turnover rates. It's no
wonder the community had a negative image of the school.

In 1999, Visitacion Valley was designated the lowest performing middle
school in the district. That was also the year James Dierke became the
principal and began to turn things around, eventualty building a solid team
of educalors who wanted to assist in making a difference.

Not only has academic performance greatly improved, but for the past
three years suspensions have decreased significantly. An average of
90 suspensions per year was normal until 2009, when the suspension
rate dropped to just over a dozen in fall of 2010. Today, every one of the
school’s teachers is fully credentialed.

Principal Dierke has done a lot to change the culture and expectations
of his school, although, he singles out the National Urban Alfiance for
Effective Education (NUA) as one of the leading factors contributing to the
recent spikes in overalt achievement on state performance indicators.

Visitacion Valley was one of 10 San Francisco Unified School
District (SFUSD) sites that partnered with the NUA as part of a district
effort launched in 2009 to accelerate student achievement through
professional development designed to promote students’ high inteflectuat
performances. The 10 schools were chosen primarily due to the large
number of underachieving students they served. The NUA/SFUSD
partnership reached more than 4,600 K-12 students, 125 teachers and
covered 16 subjects.

Most importantly for Dierke at Visitacion Valley, he and his teachers
had professional development experts who understood his school's
needs. “With NUA we finalty found a group that could come in and talk
about urban kids," said Dierke, the National Association of Secondary
School Principals 2008 Middle School Principal of the year.

“They helped train our teachers and showed us new ways of teaching,”
he added of the NUA. “They brought a new and respected opinion and
experience.”

Teachers and students now are assigned to academic families that
use a variety of technology, cross-curricular writing programs and project-
based and standards-based instructional programs. The staff formed an
NUA Leadership committee to help plan professional development based
on the needs of the staff.

1 \ o ., d -‘
33 Queens Street, Suite 100
Syosset, NY 11791

(800) NUA-4556 or (516) 802-4192

Double-Digit Improvements

NUA mentors also worked with teachers in ail content areas, engaging
them with high operational practices that can be used in social studies,
math or language arts. Those practices ~ designed based on cogniitive
and neuroscience research — provide a new approach to working with
underachieving students of color and addressing the impact of culture on
cognition, language and motivation.

NUA-led seminars were held for district office staff, school leaders,
coaches and teachers. The seminars built on the district's goal to develop
professional leaming communities that are motivated to share and
expand current levels of expertise.

With teachers’ guidancs, students use visual tools, story boards and
journals to learn and to demonstrate their learning. The effort i paying off
in a big way. There was a 16-point gain in 6th grade math and an 18-point
gain in 8th grade social studies, white the school made a 40-point gain
overall on state assessments. All the students made gains. The school
tested 99% of the students in 2009-2010. ,

Principal Dierke said that the NUA training has *most definitely” helped
to improve student performance at his school, especially in the 2009- 10
testing cycle. *We made a 40-point gain on the California Slandards Test
(CTS). All subgroups made double-digit improvements, not just the top
kids," he said. “The practices were well taught and easy to implement.
Our staff has great professional respect for our NUA trainers. We were
very fortunate to have their services.”

Carlos Garcia, Superintendant of SFUSD agrees with the teachers and
principals of his district who are telling him about the progress they are
making with their students thanks to NUA. As Superintendent Garcia put
it “l would like to see NUA in all my schools”




Closing the Achievement Gap,

One Student at a Time

NUA partnership with Eden Pralrle schools has Improved Instruction, =
ralsed expectations and produced dramatic academic gains

WHen Melissa Krull took over in 2002 as superintendent
of the Eden Prairle Schools, she knew as a longtime
special education teacher with the Minnesota system that
dramatic change was needed to bolster academic excel-
lence for all students.

Similar to countless suburban communities across the
country, Eden Prairie was on the cusp of a selsmic shift in
its demographics as more children of color and more low-
income students filled its classrooms. With this, Krull says,
the school system’s leaders recognized a pressing need to
address each child based on his or her individual academic
and cultural backgrounds. As the system saw the influx of
more children with limited resources and experiences, it
was imperative that Eden Prairie’s education leaders do
more to create a level playing field in the classroom.

"Gradually, we started noticing the achievement gaps

as the population shift began to occur, and we knew we
wouldn’t be able to meet our students’ needs unless we
made systemlc changes,” said Kruil, who served as Eden
Prairte’s superintendent until October 2011. “We needed
to change our approach to teaching and change our
programming.”

Eden Prairie administrators knew that by Improving
Instruction and raising expectations, they could produce
educational opportunities, raise achievement levels and
inspire teachers and students alike to reach for the highest
academic heights.

Since the 2003-04 school year, Eden Prairie has partnered
with the National Urban Alliance for Effective Education to:

* Give principals and teachers professional development
to help break down barriers to high expectations and
help them better understand the strengths of incoming
students from different racial, cultural and socioeconomic
backgrounds.

* Develop curriculum and instruction that acknowledge
students’ culture rather than ignore it and its relevance
to how students learn.

* Engage cognitive research In all classrooms through
strategies that are typically used in gifted and talented
programs.

* Conduct community cutreach and advocacy to build
support for new instructional strategies and embrace an
increasingly diverse student population.

NUA’s rich curriculum broadened the perspective of
teachers and principals, Krull said. “Ten years ago, we
used certain strategies for all kids because they were from
similar backgrounds,” Krull added. “We weren’t culturally
competent as a system, and we needed to change that.”

For Instance, students often are asked to write about

. topics or experiences that are new to them. To help

bridge gaps between students, teachers can expand
the assignment to first have students write words and
thoughts that come to mind about those subjects and
build on those to share and learn from each other.

Working directly with schools staff, NUA has been
training teachers and principals in how to differentiate
instruction. Within five years, Eden Prairie students

es that
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Former Superintendent'
Eden Prairle Schools
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BERGER EDUCA HUN SERVICES
RFP 12-13-053

V) RECORD OF SUCCESS

Please note that approximately 40% of the students whose results are summarized below had
Limited English Proficiency and outcomes were measured after only 48 hours of supplemental
instruction (due to the 2011-2012 per pupil allocation).

UPGRADE ACADEMICS AFTER SCHOOL TUTORING RESULTS

L 2011/2012 SCHOOL YEAR
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DL CWUVCATIVANY JTAVILCY

REP 12-13-053

UPGRADE ACADEMICS 2011-2012 - ACHIEVE TEST SCORE REPORT - 48 INSTRUCTIONAL HOURS - N = 1,263 STUDENTS

ELA - Average overall % 41.5 48.23 1.75 18.77%
MATH -average overati % 44.72 55.18 10.47 23.41%
READING -Average overall 45.73 52.86 7.13 15.59%

6 ( Copyright 2013 Berger fducation Services
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HW-SC Annual Report Data, 2010-2011 - Schools

Rochester Schools, Students, and Staffing

.. Students enrolled by School - Rochester {as of June, 2011)

Students
o School Enrolled
Freddie Thomas 346
Wilson Commencement 290
lefferson 276
Monroe 274
East N 189
Douglass - North East College Prep 166
Douglass - North West College Prep 160
Charlotte 153
Sww e e s o 117
Edison - STEM ' 90
Marshall - 90
Edison - Rob Brown Sgﬁ!}gol\ of Trades 89
Franklin - Bioscience 68
Edison - Engineering & Manufacturing 67
SOTA | 65
Edison - Business, Finance & Entrepreneurship 46
Edison - Imaging & Information 44
jEdison - Skilled Trades 44
Early College 43
Franklin - Global Media Arts 33
Franklin - International Finance 30
Franklin - Vanguard Collegiate HS 30
Nathaniel 25
Halpern 16
Charlotte - Young Men''s Lea&érship Academy 10
Wilson Foundation 7

~ Students enrolled by grade level - Rochester (as of June, 2011)

Students

, Grade Level Enrolled
7th Grade 43
8th Grade 319
9th Grade 803
10th Grade 663
11th Grade 546
12th Grade 394




HW-SC Annual Report Data, 2010-2011 - Schools

HW.-SC Staffing - Rochester

Total Youth Advocates 74
Total Team Managers 13
, Youth
School Advocates
Jefferson 9
Freddie Thomas 8
Wilson Commencement 7
Monroe 6
Charlotte S
Douglass - North East College Prep 5
East 5
Douglass - North West College Prep 4
Edison 4
Franklin 4
SWW 3
Early College 2
Edison - Rob Brown School of Trades 2
Edison - STEM 2
Halpern 2
Marshall 2
Nathaniel Rochester 2
SOTA 2

Syracuse Schools, Students, and Staffing

- Students enrolled by School - Syracuse (as of June, 2011)

Students
School Enrolled
Corcoran 293
Fowler 203
ITC 95
Henninger 39
Nottingham 76
Grant Middle School 31
Blodgett 30
Clary 29
Danforth 29
Roberts 4
Bellevue Academy 2
Frazer 2




~ HW-SC Annual Report Data, 2010-2011 - Schools

Students enrolled by grade level - Syracuse {as of June, 2011)

Students

L Grade Level Enrolled
7th Grade 120
8th Grade 209
9th Grade 292
10th Grade 201
11ith Grade 27
12th Grade 34

HW-SC Staffing - Syracuse

Total Youth Advocates 30
Total Team Managers 4

: , o ~ Youth

S ‘School ‘Advocates
Corcoran 7
Fowler 6
ITC 2
Henninger 2
Nottingham 2
Grant Middle School 2
Blodgett 2
Danforth 2
Clary 2
Frazer 1
Bellevue Academy 1
Roberts 1

Prince George's County Schools, Students, and Staffing

_ Students enrolled by School - PGC (as of June, 2011)

- Students

. , School Enrolled
Suitland 74
Central High 67
Fairmont Heights 45
G James Gholson Middle School 30
Walker Middle School 18




HW-5C Annual Report Data, 2010-2011 - Schools

Students enrolled by grade level - PGC (as of June, 2011)

Students
R Grade Level Enrolled
7th Grade 28
8th Grade 33
9th Grade 65
10th Grade 54
11th Grade 51
12th Grade 3
, HW.SC Staffing - PGC

Total Youth Advocates 7
Total Team Managers 2

Buffalo Schools, Students, and Staffing

~Students enrolled by School - Buffalo (as of June, 2011)

Students

" Sc,hooly : o - Enrolled

South Park | 61

- Students enrolled by grade level - Buffalo (as of June, 2011)

; Students
N Grade Level Enrolled
7th Grade 0
8th Grade 0
9th Grade 38
10th Grade 23
11th Grade 0
12th Grade 0

HW-SC Staffing - Buffalo

Total Youth Advocates 2

Total Team Managers 1




New York State Education Department:
Local Education Agency (LEA) 1003(g) School Improvement Grant Application
Under 1003(g) of the Elementary and Secondary Education Act of 1965

Assurances and Waivers for Federal Discretionary Program Funds

The following assurances are a component of your application. By signing the certification on the
application cover page you are ensuring accountability and compliance with State and federal laws,
regulations, and grants management requirements.

Federal Assurances and Certifications, General

e Assurances — Non-Construction Programs

e Certifications Regarding Lobbying; Debarment, Suspension and Other Responsibility Matters

e Certification Regarding Debarment, Suspension, Ineligibility and Voluntary Exclusion — Lower Tier
Covered Transactions

e General Education Provisions Act Assurances

Federal Assurances and Certifications, NCLB (if appropriate)

The following are required as a condition for receiving any federal funds under the Elementary and
Secondary Education Act, as amended by the No Child Left Behind Act of 2001.

e NCLB Assurances

o School Prayer Certification

New York State Assurances and Certifications (For discretionary grant programs only)

e Appendix A

e Appendix A-1G

e Appendix A-2

Waiver for the use of Title | Funding for Whole School Programs

If the LEA identified in this application is a Title I school for specific targeted activities only, signing the

certification on the application cover page acts as a waiver request to use specific targeted activity
funds from this grant for whole-school change programming.



New York State Education Department:
Local Education Agency (LEA) 1003(g) School Improvement Grant Application
Under 1003(g) of the Elementary and Secondary Education Act of 1965

ASSURANCES — NON-CONSTRUCTION PROGRAMS

Note: Certain of these assurances may not be applicable to your project or program. If you have questions, please
contact the Education Department Program Contact listed in the Application. Further, certain Federal awarding
agencies may require applicants to certify to additional assurances. If such is the case, you will be notified.

As the duly authorized representative of the applicant, and by signing the Application Cover Page, | certify that the
applicant;

1

Has the legal authority to apply for Federal assistance, and the institutional, managerial and financial capability
(including funds sufficient to pay the non-Federal share of project cost) to ensure proper planning, management,
and completion of the project described in this application.

Will give the awarding agency, the Comptroller General of the United States, and if appropriate, the State, through
any authorized representative, access to and the right to examine all records, books, papers, or documents related
to the award; and will establish a proper accounting system in accordance with generally accepted accounting
standards or agency directives.

Will establish safeguards to prohibit employees from using their positions for a purpose that constitutes or presents
the appearance of personal or organizational conflict of interest, or personal gain.

Will initiate and complete the work within the applicable time frame after receipt of approval of the awarding
agency.

Will comply with the Intergovernmental Personnel Act of 1970 (42 U.S.C §§ 4728-4763) relating to prescribed
standards for merit systems for programs funded under one of the 19 statutes or regulations specified in Appendix
A of OPM's Standards for a Merit System of Personnel Administration (5 C.F.R. 900, Subpart F).

Will comply with all Federal statutes relating to nondiscrimination. These include but are not limited to: (a) Title vi
of the Civil Rights Act of 1964 (P.L. 88-352) which prohibits discrimination on the basis of race, color or national
origin; (b) Title IX of the Education Amendments of 1972, as amended (20 U.S.C. §§1681-1683, and 1685-1686),
which prohibits discrimination on the basis of sex; (c) Section 504 of the Rehabilitation Act of 1973, as amended (29
U.S.C. § 794), which prohibits discrimination on the basis of handicaps; (d) the Age Discrimination Act of 1975, as
amended (42 U.5.C.§§ 6101-6107), which prohibits discrimination on the basis of age; (e) the Drug Abuse Office and
Treatment Act of 1972 (P.L. 92-255), as amended, relating to nondiscrimination on the basis of drug abuse; (f) the
Comprehensive Alcohol Abuse and Alcoholism Prevention, Treatment and Rehabilitation Act of 1970 (P.L. 91-616),
as amended, relating to nondiscrimination on the basis of alcohol abuse or alcoholism; (g) "'§§ 523 and 527 of the
Public Health Service Act of 1912 (42 U.S.C. §§" 290 dd-3 and 290 ee 3), as amended, relating to confidentiality of
alcohol and drug abuse patient records; (h) Title Vill of the Civil Rights Act of 1968 (42 U.S.C. § 3601 et seq.), as
amended, relating to nondiscrimination in the sale, rental or financing of housing; (i) any other nondiscrimination
provisions in the specific statute(s) under which application for Federal assistance is being made; and (j) the
requirements of any other nondiscrimination statute(s) which may apply to the application.

Will comply, or has already complied, with the requirements of Titles Il and Il of the uniform Relocation Assistance
and Real Property Acquisition Policies Act of 1970 (P.L. 91-646) which provide for fair and equitable treatment of
persons displaced or whose property is acquired as a result of Federal or federally assisted programs. These
requirements apply to all interests in real property acquired for project purposes regardless of Federal participation
in purchases.
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13.
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16.

17.

18.

New York State Education Department:
Local Education Agency (LEA} 1003(g) School Improvement Grant Application
Under 1003(g) of the Elementary and Secondary Education Act of 1965

Will comply, as applicable, with the provisions of the Hatch Act (5 U.5.C. §§1501-1508 and 7324-7328), which limit
the political activities of employees whose principal employment activities are funded in whole or in part with
Federal funds.

Will comply, as applicable, with the provisions of the Davis-Bacon Act (40 U.5.C. §§ 276a to 276a-7), the Copeland
Act (40 U.S.C. §276c and 18 U.S.C. §§874) and the Contract Work Hours and Safety Standards Act (40 U.S.C. §§ 327-
333), regarding labor standards for federally assisted construction subagreements.

Will comply, if applicable, with flood insurance purchase requirements of Section 102(a) of the Flood Disaster
Protection Act of 1973 (P.L. 93-234) which requires recipients in a special flood hazard area to participate in the
program and to purchase flood insurance if the total cost of insurable construction and acquisition is $10,000 or
more.

Will comply with environmental standards which may be prescribed pursuant to the following: (a) institution of
environmental quality control measures under the National Environmental Policy Act of 1969 (P.L. 91-190) and
Executive Order (EO) 11514; (b) notification of violating facilities pursuant to EO 11738; (c) protection of wetlands
pursuant to EO 11990; (d) evaluation of flood hazards in floodplains in accordance with EO 11988; (e) assurance of
project consistency with the approved State management program developed under the Coastal Zone Management
Act of 1972 (16 U.5.C. §§1451 et seq.); (f) conformity of Federal actions to State (Clear Air) Implementation Plans
under Section 176(c) of the Clear Air Act of 1955, as amended (42 U.S.C. §§7401 et seq.); (g) protection of
underground sources of drinking water under the Safe Drinking Water Act of 1974, as amended, (P.L. 93-523); and
(h) protection of endangered species under the Endangered Species Act of 1973, as amended, (P.L. 93-205).

Will comply with the Wild and Scenic Rivers Act of 1968 (16 U.S.C. §§1721 et seq.) related to protecting
components or potential components of the national wild and scenic rivers system.

Will assist the awarding agency in assuring compliance with Section 106 of the National Historic Preservation Act of
1966, as amended (16 U.S.C. §470), EO 11593 (identification and protection of historic properties), and the
Archaeological and Historic Preservation Act of 1974 (16 U.S.C. §§469a-1 et seq.).

Will comply with P.L. 93-348 regarding the protection of human subjects involved in research, development, and
related activities supported by this award of assistance.

Will comply with the Laboratory Animal Welfare Act of 1966 (P.L. 89-544, as amended, 7 U.S.C. §§2131 et seq.)
pertaining to the care, handling, and treatment of warm blooded animals held for research, teaching, or other
activities supported by this award of assistance.

Will comply with the Lead-Based Paint Poisoning Prevention Act (42 U.S.C. §§4801 et seq.), which prohibits the use
of lead-based paint in construction or rehabilitation of residence structure.

Will cause to be performed the required financial and compliance audits in accordance with the Single Audit Act
Amendments of 1996 and OMB Circular No. A-133, Audits of States, Local Governments, and Non-Profit
Organizations.

Will comply with all applicable requirements of all other Federal laws, executive orders, regulations and policies
governing this program.

Standard Form 424B (Rev. 7-97), Prescribed by OMB Circular A-102, Authorized for Local Reproduction, as
amended by New York State Education Department



New York State Education Department:
Local Education Agency (LEA} 1003(g) School Improvement Grant Application
Under 1003(g) of the Elementary and Secondary Education Act of 1965

CERTIFICATIONS REGARDING LOBBYING;
DEBARMENT, SUSPENSION AND OTHER RESPONSBIBILITY MATTERS

Applicants should refer to the regulations cited below to determine the certification to which they are
required to attest. Applicants should also review the instructions for certification included in the
regulations before completing this form. Signature of the Application Cover Page provides for compliance
with certification requirements under 34 CFR Part 82, "New Restrictions on Lobbying," and 34 CFR Part 85,
"Government-wide Debarment and Suspension (Nonprocurement)." The certifications shall be treated as a
material representation of fact upon which reliance will be placed when the Department of Education
determines to award the covered transaction, grant, or cooperative agreement.

1. LOBBYING

As required by Section 1352, Title 31 of the U.S. Code, and implemented at 34 CFR Part 82, for persons
entering into a grant or cooperative agreement over $100,000, as defined at 34 CFR Part 82, Sections
82.105 and 82.110, the applicant certifies that:

(a) No Federal appropriated funds have been paid or will be paid, by or on behalf of the undersigned, to any
person for influencing or attempting to influence an officer or employee of any agency, a Member of
Congress, an officer or employee of Congress, or an employee of a Member of Congress in connection with
the making of any Federal grant, the entering into of any cooperative agreement, and the extension,
continuation, renewal, amendment, or modification of any Federal grant or cooperative agreement;

(b) If any funds other than Federal appropriated funds have been paid or will be paid to any person for
influencing or attempting to influence an officer or employee of any agency, a Member of Congress, an
officer or employee of Congress, or an employee of a Member of Congress in connection with this Federal
grant or cooperative agreement, the undersigned shall complete and submit Standard Form - LLL,
“Disclosure Form to Report Lobbying," in accordance with its instructions; and

(c) The undersigned shall require that the language of this certification be included in the award documents
for all subawards at all tiers (including subgrants, contracts under grants and cooperative agreements, and
subcontracts) and that all subrecipients shall certify and disclose accordingly.

2. DEBARMENT, SUSPENSION, AND OTHER RESPONSIBILITY MATTERS

As required by Executive Order 12549, Debarment and Suspension, and implemented at 34 CFR Part 85, for
prospective participants in primary covered transactions, as defined at 34 CFR Part 85, Sections 85.105 and
85.110--

A. The applicant certifies that it and its principals:

(a) Are not presently debarred, suspended, proposed for debarment, declared ineligible, or voluntarily
excluded from covered transactions by any Federal department or agency;
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(b) Have not within a three-year period preceding this application been convicted of or had a civil
judgement rendered against them for commission of fraud or a criminal offense in connection with
obtaining, attempting to obtain, or performing a public (Federal, State, or local) transaction or contract
under a public transaction; violation of Federal or State antitrust statutes or commission of embezzlement,
theft, forgery, bribery, falsification or destruction of records, making false statements, or receiving stolen
property;

(c) Are not presently indicted for or otherwise criminally or civilly charged by a governmental entity
(Federal, State, or local) with commission of any of the offenses enumerated in paragraph (2)(b) of this

certification; and

(d) Have not within a three-year period preceding this application had one or more public transaction
(Federal, State, or local) terminated for cause or default; and

B. Where the applicant is unable to certify to any of the statements in this certification, he or she shall
attach an explanation to this application.

ED 80-0013, as amended by the New York State Education Department
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Certification Regarding Debarment, Suspension, Ineligibility and Voluntary Exclusion
- Lower Tier Covered Transactions

This certification is required by the Department of Education regulations implementing Executive Order
12549, Debarment and Suspension, 34 CFR Part 85, for all lower tier transactions meeting the threshold
and tier requirements stated at Section 85.110.

Instructions for Certification
1. By signing the Application Cover Page, the prospective lower tier participant is providing the certification
set out below.

2. The certification in this clause is a material representation of fact upon which reliance was placed when
this transaction was entered into. If it is later determined that the prospective lower tier participant
knowingly rendered an erroneous certification, in addition to other remedies available to the Federal
Government, the department or agency with which this transaction originated may pursue available
remedies, including suspension and/or debarment.

3. The prospective lower tier participant shall provide immediate written notice to the person to which this
proposal is submitted if at any time the prospective lower tier participant learns that its certification was
erroneous when submitted or has become erroneous by reason of changed circumstances.

4. The terms “covered transaction,” “debarred,” “suspended,” “ineligible,” “lower tier covered transaction,”
“participant,” person,” “primary covered transaction,” “ principal,” “proposal,” and “voluntarily
excluded,” as used in this clause, have the meanings set out in the Definitions and Coverage sections of
rules implementing Executive Order 12549. You may contact the person to which this proposal is submitted
for assistance in obtaining a copy of those regulations.

"

5. The prospective lower tier participant agrees by submitting this proposal that, should the proposed
covered transaction be entered into, it shall not knowingly enter into any lower tier covered transaction
with a person who is debarred, suspended, declared ineligible, or voluntarily excluded from participation in
this covered transaction, unless authorized by the department or agency with which this transaction
originated.

6. The prospective lower tier participant further agrees by submitting this proposal that it will include the
clause titled “Certification Regarding Debarment, Suspension, Ineligibility, and Voluntary Exclusion-Lower
Tier Covered Transactions,” without modification, in all lower tier covered transactions and in all
solicitations for lower tier covered transactions.

7. A participant in a covered transaction may rely upon a certification of a prospective participant in a lower
tier covered transaction that it is not debarred, suspended, ineligible, or voluntarily excluded from the
covered transaction, unless it knows that the certification is erroneous. A participant may decide the
method and frequency by which it determines the eligibility of its principals. Each participant may, but is
not required to, check the Nonprocurement List.
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8. Nothing contained in the foregoing shall be construed to require establishment of a system of records in
order to render in good faith the certification required by this clause. The knowledge and information of a
participant is not required to exceed that which is normally possessed by a prudent person in the ordinary
course of business dealings.

9. Except for transactions authorized under paragraph 5 of these instructions, if a participant in a covered
transaction knowingly enters into a lower tier covered transaction with a person who is suspended,
debarred, ineligible, or voluntarily excluded from participation in this transaction, in addition to other
remedies available to the Federal Government, the department or agency with which this transaction
originated may pursue available remedies, including suspension and/or debarment.

Certification

(1) The prospective lower tier participant certifies, by submission of this proposal, that neither it nor its
principals are presently debarred, suspended, proposed for debarment, declared ineligible, or voluntarily
excluded from participation in this transaction by any Federal department or agency.

(2) Where the prospective lower tier participant is unable to certify to any of the statements in this
certification, such prospective participant shall attach an explanation to this proposal.

Section 1.01 ED 80-0014, as amended by the New York State Education Department
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New York State Education Department
General Education Provisions Act Assurances

These assurances are required by the General Education Provisions Act for certain programs funded by the
U.S. Department of Education. These assurances are not applicable to certain programs, such as the No
Child Left Behind Act. If you have any questions, please contact NYSED.

As the authorized representative of the applicant, by signing the Application Cover Page, | certify that:
(1) that the local educational agency will administer each program covered by the application in accordance
with all applicable statutes, regulations, program plans, and applications;

(2) that the control of funds provided to the local educational agency under each program, and title to
property acquired with those funds, will be in a public agency and that a public agency will administer those
funds and property;

(3) that the local educational agency will use fiscal control and fund accounting procedures that will ensure
proper disbursement of, and accounting for, Federal funds paid to that agency under each program;

(4) that the local educational agency will make reports to the State agency or board and to the Secretary as
may reasonably be necessary to enable the State agency or board and the Secretary to perform their duties
and that the local educational agency will maintain such records, including the records required under
section 1232f of this title, and provide access to those records, as the State agency or board or the
Secretary deem necessary to perform their duties;

(5) that the local educational agency will provide reasonable opportunities for the participation by teachers,
parents, and other interested agencies, organizations, and individuals in the planning for and operation of
each program;

(6) that any application, evaluation, periodic program plan or report relating to each program will be made
readily available to parents and other members of the general public;

(7) that in the case of any project involving construction —
(A) the project is not inconsistent with overall State plans for the construction of school facilities, and

(B) in developing plans for construction, due consideration will be given to excellence of architecture and
design and to compliance with standards prescribed by the Secretary under section 794 of title 29 in order
to ensure that facilities constructed with the use of Federal funds are accessible to and usable by
individuals with disabilities;

(8) that the local educational agency has adopted effective procedures for acquiring and disseminating to
teachers and administrators participating in each program significant information from educational
research, demonstrations, and similar projects, and for adopting, where appropriate, promising educational
practices developed through such projects; and

(9) that none of the funds expended under any applicable program will be used to acquire equipment
(including computer software) in any instance in which such acquisition results in a direct financial benefit
to any organization representing the interests of the purchasing entity or its employees or any affiliate of
such an organization.
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New York State Education Department
No Chiid Left Behind Act Assurances

These assurances are required for programs funded under the No Child Left Behind Act.
As the authorized representative of the applicant, by signing the Application Cover Page, | certify that:

(1) each such program will be administered in accordance with all applicable statutes, regulations,
program plans, and applications;

(2) (A) the control of funds provided under each such program and title to property acquired with
program funds will be in a public agency or in a nonprofit private agency, institution, organization, or
Indian tribe, if the law authorizing the program provides for assistance to those entities; and

(B) the public agency, nonprofit private agency, institution, or organization, or Indian tribe will
administer the funds and property to the extent required by the authorizing statutes;

(3) the applicant will adopt and use proper methods of administering each such program, including—
(A) the enforcement of any obligations imposed by law on agencies, institutions, organizations, and
other recipients responsible for carrying out each program; and

(B) the correction of deficiencies in program operations that are identified through audits, monitoring,
or evaluation;

(4) the applicant will cooperate in carrying out any evaluation of each such program conducted by or for
the State educational agency, the Secretary, or other Federal officials;

(5) the applicant will use such fiscal control and fund accounting procedures as will ensure proper
disbursement of, and accounting for, Federal funds paid to the applicant under each such program;

(6) the applicant will—

(A) submit such reports to the State educational agency (which shall make the reports available to the
Governor) and the Secretary as the State educational agency and Secretary may require to enable the
State educational agency and the Secretary to perform their duties under each such program; and

(B) maintain such records, provide such information, and afford such access to the records as the State
educational agency (after consultation with the Governor) or the Secretary may reasonably require to
carry out the State educational agency’s or the Secretary’s duties;

(7) before the application was submitted, the applicant afforded a reasonable opportunity for public
comment on the application and considered such comment;

(8) the applicant has consulted with teachers, school administrators, parents, nonpublic school
representatives and others in the development of the application to the extent required for the
applicant under the program pursuant to the applicable provisions of the No Child Left Behind Act;
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(9) in the case of a local educational agency, as a condition of receiving funds under the No Child Left
Behind Act, the applicant is complying with the requirements of Education Law § 3214(3)(d) and (f) and
the Gun-Free Schools Act (20 U.S.C. § 7151);

(10) in the case of a local educational agency, as a condition of receiving funds under the No Child Left
Behind Act, the applicant is complying with the requirements of 20 U.S.C. § 7908 on military recruiter
access;

(11) in the case of a local educational agency, as a condition of receiving funds under the No Child Left
Behind Act, the applicant is complying with the requirements of 20 U.S.C. § 7904 on constitutionally
protected prayer in public elementary and secondary schools;

(12) in the case of a local educational agency, as a condition of receiving funds under the No Child Left
Behind Act, the applicant is complying with the requirements of Education Law § 2802(7), and any state
regulations implementing such statute and 20 U.S.C. § 7912 on unsafe school choice; and

(13) in the case of a local educational agency, the applicant is complying with all fiscal requirements
that apply to the program, including but not limited to any applicable supplement not supplant or local
maintenance of effort requirements.

Section 1.02
Article Il School Prayer Certification

As a condition of receiving federal funds under the Elementary and Secondary Education Act, as
amended by the No Child Left Behind Act of 2001 (NCLB), the local educational agency hereby certifies
that no policy of the local educational agency prevents, or otherwise denies participation in,
constitutionally protected prayer in public elementary schools and secondary schools, as detailed in the
current guidance issued pursuant to NCLB Section 9524(a).



APPENDIX A

STANDARD CLAUSES FOR NYS CONTRACTS
The parties to the attached contract, license, lease,
amendment or other agreement of any kind (hereinafter,
"the contract" or "this contract") agree to be bound by the
following clauses which are hereby made a part of the
contract {the word "Contractor" herein refers to any party
other than the State, whether a contractor, licenser,
licensee, lessor, lessee or any other party):
1. EXECUTORY CLAUSE. In accordance with Section 41 of
the State Finance Law, the State shall have no liability
under this contract to the Contractor or to anyone else
beyond funds appropriated and available for this contract.
2. NON-ASSIGNMENT CLAUSE. In accordance with Section
138 of the State Finance Law, this contract may not be
assigned by the Contractor or its right, title or interest
therein assigned, transferred, conveyed, sublet or
otherwise disposed of without the State’s previous
written consent, and attempts to do so are null and void.
Notwithstanding the foregoing, such prior written consent
of an assignment of a contract let pursuant to Articte XI of
the State Finance Law may be waived at the discretion of
the contracting agency and with the concurrence of the
State Comptroller where the original contract was subject
to the State Comptroller's approval, where the
assignment is due to a reorganization, merger or
consolidation of the Contractor’s business entity or
enterprise. The State retains its right to approve an
assignment and to require that any Contractor
demonstrate its responsibility to do business with the
State. The Contractor may, however, assign its right to
receive payments without the State’s prior written
consent unless this contract concerns Certificates of
Participation pursuant to Article 5-A of the State Finance
Law.
3. COMPTROLLER'S APPROVAL. In accordance with
Section 112 of the State Finance Law (or, if this contract is
with the State University or City University of New York,
Section 355 or Section 6218 of the Education Law), if this
contract exceeds $50,000 (or the minimum thresholds
agreed to by the Office of the State Comptroller for
certain S.U.N.Y. and C.U.N.Y. contracts), or if this is an
amendment for any amount to a contract which, as so
amended, exceeds said statutory amount, or if, by this
contract, the State agrees to give something other than
money when the value or reasonably estimated value of
such consideration exceeds $10,000, it shall not be valid,
effective or binding upon the State until it has been
approved by the State Comptroller and filed in his office.
Comptroller's approval of contracts let by the Office of
General Services is required when such contracts exceed
$85,000 (State Finance Law Section 163.6.a).
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4. WORKERS' COMPENSATION BENEFITS. In accordance

with Section 142 of the State Finance Law, this contract
shall be void and of no force and effect unless the
Contractor shall provide and maintain coverage during the
life of this contract for the benefit of such employees as
are required to be covered by the provisions of the
Workers' Compensation Law.

5. NON-DISCRIMINATION REQUIREMENTS. To the extent
required by Article 15 of the Executive Law (also known as
the Human Rights Law) and all other State and Federal
statutory and constitutional non-discrimination
provisions, the Contractor will not discriminate against
any employee or applicant for employment because of
race, creed, color, sex, national origin, sexual orientation,
age, disability, genetic predisposition or carrier status, or
marital status. Furthermore, in accordance with Section
220-e of the Labor Law, if this is a contract for the
construction, alteration or repair of any public building or
public work or for the manufacture, sale or distribution of
materials, equipment or supplies, and to the extent that
this contract shall be performed within the State of New
York, Contractor agrees that neither it nor its
subcontractors shall, by reason of race, creed, color,
disability, sex, or national origin: (a) discriminate in hiring
against any New York State citizen who is qualified and
available to perform the work; or (b) discriminate against
or intimidate any employee hired for the performance of
work under this contract. If this is a building service
contract as defined in Section 230 of the Labor Law, then,
in accordance with Section 239 thereof, Contractor agrees
that neither it nor its subcontractors shall by reason of
race, creed, color, national origin, age, sex or disability: (a)
discriminate in hiring against any New York State citizen
who is qualified and available to perform the work; or (b)
discriminate against or intimidate any employee hired for
the performance of work under this contract. Contractor
is subject to fines of $50.00 per person per day for any
violation of Section 220-e or Section 239 as well as
possible termination of this contract and forfeiture of all
moneys due hereunder for a second or subsequent
violation.

6. WAGE AND HOURS PROVISIONS. If this is a public work
contract covered by Article 8 of the Labor Law or a
building service contract covered by Article 9 thereof,
neither Contractor's employees nor the employees of its
subcontractors may be required or permitted to work
more than the number of hours or days stated in said
statutes, except as otherwise provided in the Labor Law
and as set forth in prevailing wage and supplement
schedules issued by the State Labor Department.
Furthermore, Contractor and its subcontractors must pay
at least the prevailing wage rate and pay or provide the




prevailing supplements, including the premium rates for
overtime pay, as determined by the State Labor
Department in accordance with the tLabor Law.
Additionally, effective April 28, 2008, if this is a public
work contract covered by Article 8 of the Labor Law, the
Contractor understands and agrees that the filing of
payrolls in a manner consistent with Subdivision 3-a of
Section 220 of the Labor Law shall be a condition
precedent to payment by the State of any State approved
sums due and owing for work done upon the project.

7. NON-COLLUSIVE BIDDING  CERTIFICATION. In
accordance with Section 139-d of the State Finance Law, if
this contract was awarded based upon the submission of
bids, Contractor affirms, under penalty of perjury, that its
bid was arrived at independently and without collusion
aimed at restricting competition. Contractor further
affirms that, at the time Contractor submitted its bid, an
authorized and responsible person executed and delivered
to the State a non-collusive bidding certification on
Contractor's behalf.

8. INTERNATIONAL BOYCOTT PROHIBITION. In
accordance with Section 220-f of the Labor Law and
Section 139-h of the State Finance Law, if this contract
exceeds $5,000, the Contractor agrees, as a material
condition of the contract, that neither the Contractor nor
any substantially owned or affiliated person, firm,
partnership or corporation has participated, is
participating, or shall participate in an international
boycott in violation of the federal Export Administration
Act of 1979 (50 USC App. Sections 2401 et seq.) or
regulations thereunder. If such Contractor, or any of the
aforesaid affiliates of Contractor, is convicted or is
otherwise found to have violated said laws or regulations
upon the final determination of the United States
Commerce Department or any other appropriate agency
of the United States subsequent to the contract's
execution, such contract, amendment or modification
thereto shall be rendered forfeit and void. The Contractor
shall so notify the State Comptroller within five (5)
business days of such conviction, determination or
disposition of appeal (2NYCRR 105.4).

9. SET-OFF RIGHTS. The State shall have all of its common
law, equitable and statutory rights of set-off. These rights
shall include, but not be limited to, the State's option to
withhold for the purposes of set-off any moneys due to
the Contractor under this contract up to any amounts due
and owing to the State with regard to this contract, any
other contract with any State department or agency,
including any contract for a term commencing prior to the
term of this contract, plus any amounts due and owing to
the State for any other reason including, without
limitation, tax delinquencies, fee delinquencies or
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monetary penalties relative thereto. The State shall
exercise its set-off rights in accordance with normal State
practices including, in cases of set-off pursuant to an
audit, the finalization of such audit by the State agency, its
representatives, or the State Comptroller.

10. RECORDS. The Contractor shall establish and maintain
complete and accurate books, records, documents,
accounts and other evidence directly pertinent to
performance under this contract (hereinafter, collectively,
“the Records"). The Records must be kept for the balance
of the calendar year in which they were made and for six
(6) additional years thereafter. The State Comptroller, the
Attorney General and any other person or entity
authorized to conduct an examination, as well as the
agency or agencies involved in this contract, shall have
access to the Records during normal business hours at an
office of the Contractor within the State of New York or, if
no such office is available, at a mutually agreeable and
reasonable venue within the State, for the term specified
above for the purposes of inspection, auditing and
copying. The State shall take reasonable steps to protect
from public disclosure any of the Records which are
exempt from disclosure under Section 87 of the Public
Officers Law (the "Statute") provided that: (i) the
Contractor shall timely inform an appropriate State
official, in writing, that said records should not be
disclosed; and (i} said records shall be sufficiently
identified; and (iii) designation of said records as exempt
under the Statute is reasonable. Nothing contained herein
shall diminish, or in any way adversely affect, the State's
right to discovery in any pending or future litigation.

11. IDENTIFYING INFORMATION AND _ PRIVACY
NOTIFICATION. (a) FEDERAL EMPLOYER IDENTIFICATION
NUMBER and/or FEDERAL SOCIAL SECURITY NUMBER. All
invoices or New York State standard vouchers submitted
for payment for the sale of goods or services or the lease
of real or personal property to a New York State agency
must include the payee's identification number, i.e., the
seller's or lessor's identification number. The number is
either the payee's Federal employer identification number
or Federal social security number, or both such numbers
when the payee has both such numbers. Failure to include
this number or numbers may delay payment. Where the
payee does not have such number or numbers, the payee,
on its invoice or New York State standard voucher, must
give the reason or reasons why the payee does not have
such number or numbers.

(b) PRIVACY NOTIFICATION. (1) The authority to request
the above personal information from a seller of goods or
services or a lessor of real or personal property, and the
authority to maintain such information, is found in Section
5 of the State Tax Law. Disclosure of this information by




the seller or lessor to the State is mandatory. The principal
purpaose for which the information is collected is to enable
the State to identify individuals, businesses and others
who have been delinquent in filing tax returns or may
have understated their tax liabilities and to generally
identify persons affected by the taxes administered by the
Commissioner of Taxation and Finance. The information
will be used for tax administration purposes and for any
other purpose authorized by law. (2) The personal
information is requested by the purchasing unit of the
agency contracting to purchase the goods or services or
lease the real or personal property covered by this
contract or lease. The information is maintained in New
York State's Central Accounting System by the Director of
Accounting Operations, Office of the State Comptroller,
110 State Street, Albany, New York 12236.

12. EQUAL EMPLOYMENT _OPPORTUNITIES FOR
MINORITIES AND WOMEN. In accordance with Section
312 of the Executive Law, if this contract is: (i) a written
agreement or purchase order instrument, providing for a
total expenditure in excess of $25,000.00, whereby a
contracting agency is committed to expend or does
expend funds in return for labor, services, supplies,
equipment, materials or any combination of the
foregoing, to be performed for, or rendered or furnished
to the contracting agency; or (ii) a written agreement in
excess of $100,000.00 whereby a contracting agency is
committed to expend or does expend funds for the
acquisition, construction, demolition, replacement, major
repair or renovation of real property and improvements
thereon; or (iii) a written agreement in excess of
$100,000.00 whereby the owner of a State assisted
housing project is committed to expend or does expend
funds for the acquisition, construction, demolition,
replacement, major repair or renovation of real property
and improvements thereon for such project, then:

(a) The Contractor will not discriminate against employees
or applicants for employment because of race, creed,
color, national origin, sex, age, disability or marital status,
and will undertake or continue existing programs of
affirmative action to ensure that minority group members
and women are afforded equal employment opportunities
without discrimination. Affirmative action shall mean
recruitment, employment, job assignment, promotion,
upgradings, demotion, transfer, layoff, or termination and
rates of pay or other forms of compensation;

(b} at the request of the contracting agency, the
Contractor shall request each employment agency, labor
union, or authorized representative of workers with which
it has a collective bargaining or other agreement or
understanding, to furnish a written statement that such
employment agency, labor union or representative will
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not discriminate on the basis of race, creed, color,
national origin, sex, age, disability or marital status and
that such union or representative will affirmatively
cooperate in the implementation of the contractor's
obligations herein; and

(c} the Contractor shall state, in all solicitations or
advertisements for employees, that, in the performance
of the State contract, all qualified applicants will be
afforded equal employment opportunities without
discrimination because of race, creed, color, national
origin, sex, age, disability or marital status. Contractor will
include the provisions of "a", "b", and "c" above, in every
subcontract over $25,000.00 for the construction,
demolition, replacement, major repair, renovation,
planning or design of real property and improvements
thereon (the "Work") except where the Work is for the
beneficial use of the Contractor. Section 312 does not
apply to: (i) work, goods or services unrelated to this
contract; or (ii) employment outside New York State; or
(iii) banking services, insurance policies or the sale of
securities. The State shall consider compliance by a
contractor or subcontractor with the requirements of any
federal law concerning equal employment opportunity
which effectuates the purpose of this section. The
contracting agency shall determine whether the
imposition of the requirements of the provisions hereof
duplicate or conflict with any such federal law and if such
duplication or conflict exists, the contracting agency shall
waive the applicability of Section 312 to the extent of such
duplication or conflict. Contractor will comply with all duly
promulgated and lawful rules and regulations of the
Governor's Office of Minority and Women's Business
Development pertaining hereto.

13. CONFLICTING TERMS. In the event of a conflict
between the terms of the contract (including any and all
attachments thereto and amendments thereof) and the
terms of this Appendix A, the terms of this Appendix A
shall control.

14. GOVERNING LAW. This contract shall be governed by
the laws of the State of New York except where the
Federal supremacy clause requires otherwise.

15. LATE PAYMENT. Timeliness of payment and any
interest to be paid to Contractor for late payment shall be
governed by Article 11-A of the State Finance Law to the
extent required by law.

16. NO ARBITRATION. Disputes involving this contract,
including the breach or alleged breach thereof, may not
be submitted to binding arbitration (except where
statutorily authorized), but must, instead, be heard in a
court of competent jurisdiction of the State of New York.
17. SERVICE OF PROCESS. In addition to the methods of
service allowed by the State Civil Practice Law & Rules



("CPLR"), Contractor hereby consents to service of process
upon it by registered or certified mail, return receipt
requested. Service hereunder shall be complete upon
Contractor's actual receipt of process or upon the State's
receipt of the return thereof by the United States Postal
Service as refused or undeliverable. Contractor must
promptly notify the State, in writing, of each and every
change of address to which service of process can be
made. Service by the State to the last known address shall
be sufficient. Contractor will have thirty (30) calendar days
after service hereunder is complete in which to respond.
18. PROHIBITION ON PURCHASE OF TROPICAL
HARDWOODS. The Contractor certifies and warrants that
all wood products to be used under this contract award
will be in accordance with, but not limited to, the
specifications and provisions of Section 165 of the State
Finance Law, (Use of Tropical Hardwoods) which prohibits
purchase and use of tropical hardwoods, unless
specifically exempted, by the State or any governmental
agency or political subdivision or public benefit
corporation. Qualification for an exemption under this law
will be the responsibility of the contractor to establish to
meet with the approval of the State.

In addition, when any portion of this contract involving
the use of woods, whether supply or installation, is to be
performed by any subcontractor, the prime Contractor
will indicate and certify in the submitted bid proposal that
the subcontractor has been informed and is in compliance
with specifications and provisions regarding use of tropical
hardwoods as detailed in §165 State Finance Law. Any
such use must meet with the approval of the State;
otherwise, the bid may not be considered responsive.
Under bidder certifications, proof of qualification for
exemption will be the responsibility of the Contractor to
meet with the approval of the State.

19. MACBRIDE FAIR EMPLOYMENT PRINCIPLES. In
accordance with the MacBride Fair Employment Principles
(Chapter 807 of the Laws of 1992), the Contractor hereby
stipulates that the Contractor either (a) has no business
operations in Northern Ireland, or (b} shall take lawful
steps in good faith to conduct any business operations in
Northern Ireland in accordance with the MacBride Fair
Employment Principles (as described in Section 165 of the
New York State Finance Law), and shall permit
independent monitoring of compliance with such
principles.

20. OMNIBUS PROCUREMENT ACT OF 1992. It is the
policy of New York State to maximize opportunities for the
participation of New York State business enterprises,
including  minority and women-owned business
enterprises as bidders, subcontractors and suppliers on its
procurement contracts.
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Information on the availability of New York State
subcontractors and suppliers is available from:

NYS Department of Economic Development

Division for Small Business

30 South Pearl St —~ 7th Floor

Albany, New York 12245

Telephone: 518-292-5220

Fax: 518-292-5884

http://www.empire.state.ny.us

A directory of certified minority and women-owned
business enterprises is available from:

NYS Department of Economic Development

Division of Minority and Women's Business Development
30 South Pearl St -- 2nd Floor

Albany, New York 12245

Telephone: 518-292-5250

Fax: 518-292-5803

http://www.empire.state.ny.us

The Omnibus Procurement Act of 1992 requires that by
signing this bid proposal or contract, as applicable,
Contractors certify that whenever the total bid amount is
greater than $1 million:

(a) The Contractor has made reasonable efforts to
encourage the participation of New York State Business
Enterprises as suppliers and subcontractors, including
certified minority and women-owned business
enterprises, on this project, and has retained the
documentation of these efforts to be provided upon
request to the State;

(b) The Contractor has complied with the Federal Equal
Opportunity Act of 1972 {P.L. 92-261), as amended;

{c) The Contractor agrees to make reasonable efforts to
provide notification to New York State residents of
employment opportunities on this project through listing
any such positions with the Job Service Division of the
New York State Department of Labor, or providing such
notification in such manner as is consistent with existing
collective bargaining contracts or agreements. The
Contractor agrees to document these efforts and to
provide said documentation to the State upon request;
and

(d) The Contractor acknowledges notice that the State
may seek to obtain offset credits from foreign countries as
a result of this contract and agrees to cooperate with the
State in these efforts.

21. RECIPROCITY AND SANCTIONS PROVISIONS. Bidders
are hereby notified that if their principal place of business
is located in a country, nation, province, state or political
subdivision that penalizes New York State vendors, and if
the goods or services they offer will be substantially
produced or performed outside New York State, the
Omnibus Procurement Act 1994 and 2000 amendments




(Chapter 684 and Chapter 383, respectively) require that
they be denied contracts which they would otherwise
obtain. NOTE: As of May 15, 2002, the list of
discriminatory jurisdictions subject to this provision
includes the states of South Carolina, Alaska, West
Virginia, Wyoming, Louisiana and Hawaii. Contact NYS
Department of Economic Development for a current list of
jurisdictions subject to this provision.

22. COMPLIANCE WITH NEW YORK STATE INFORMATION
SECURITY BREACH AND NOTIFICATION ACT. Contractor
shall comply with the provisions of the New York State
Information Security Breach and Notification Act (General
Business Law Section 899-aa; State Technology Law
Section 208).

23. COMPLIANCE WITH CONSULTANT DISCLOSURE LAW.
If this is a contract for consulting services, defined for
purposes of this requirement to include analysis,
evaluation, research, training, data processing, computer
programming, engineering, environmental, health, and
mental health services, accounting, auditing, paralegal,
legal or similar services, then, in accordance with Section
163 (4-g) of the State Finance Law (as amended by
Chapter 10 of the Laws of 2006), the Contractor shall
timely, accurately and properly comply with the
requirement to submit an annual employment report for
the contract to the agency that awarded the contract, the
Department of Civil Service and the State Comptroller.

24. PROCUREMENT LOBBYING. To the extent this
agreement is a "procurement contract" as defined by
State Finance Law Sections 139-j and 139-k, by signing this
agreement the contractor certifies and affirms that all
disclosures made in accordance with State Finance Law
Sections 139-j and 139-k are complete, true and accurate.
In the event such certification is found to be intentionally
false or intentionally incomplete, the State may terminate
the agreement by providing written notification to the
Contractor in accordance with the terms of the
agreement.

25. CERTIFICATION OF REGISTRATION TO COLLECT SALES
AND COMPENSATING USE TAX BY CERTAIN STATE
CONTRACTORS, AFFILIATES AND SUBCONTRACTORS.

To the extent this agreement is a contract as defined by
Tax Law Section 5-a, if the contractor fails to make the
certification required by Tax Law Section 5-a or if during
the term of the contract, the Department of Taxation and
Finance or the covered agency, as defined by Tax Law 5-a,
discovers that the certification, made under penalty of
perjury, is false, then such failure to file or false
certification shall be a material breach of this contract and
this contract may be terminated, by providing written
notification to the Contractor in accordance with the

New York State Education Department:
Local Education Agency (LEA) 1003(g) School Improvement Grant Application
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terms of the agreement, if the covered agency determines
that such action is in the best interest of the State.

November, 2010
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APPENDIX A-1G

General

A

E.

In the event that the Contractor shall receive, from any source whatsoever, sums the payment of which is in
consideration for the same costs and services provided to the State, the monetary obligation of the State hereunder shalll
be reduced by an equivalent amount provided, however, that nothing contained herein shall require such reimbursement
where additional similar services are provided and no duplicative payments are received.

This agreement is subject to applicable Federal and State Laws and regulations and the policies and procedures
stipulated in the NYS Education Department Fiscal Guidelines found at http:/www.nysed.gov/cafe/.

For each individual for whom costs are claimed under this agreement, the contractor warrants that the individual has
been classified as an employee or as an independent contractor in accordance with 2 NYCRR 315 and all applicable
laws including, but not limited to, the Internal Revenue Code, the New York Retirement and Social Security Law, the
New York Education Law, the New York Labor Law, and the New York Tax Law. Furthermore, the contractor
warrants that all project funds allocated to the proposed budget for Employee Benefits, represent costs for
employees of the contractor only and that such funds will not be expended on any individual classified as an
independent contractor.

Any modification to this Agreement that will result in a transfer of funds among program activities or budget cost
categories, but does not affect the amount, consideration, scope or other terms of this Agreement must be approved
by the Commissioner of Education and the Office of the State Comptroller when:

a. The amount of the modification is equal to or greater than ten percent of the total value of the contract for
contracts of less than five million dollars; or

b. The amount of the modification is equal to or greater than five percent of the total value of the contract
for contracts of more than five million dollars.

Funds provided by this contract may not be used to pay any expenses of the State Education Department or any of its
employees.

Terminations

A

The State may terminate this Agreement without cause by thirty (30) days prior written notice. In the event of such
termination, the parties will adjust the accounts due and the Contractor will undertake no additional expenditures not
already required. Upon any such termination, the parties shall endeavor in an orderly manner to wind down activities
hereunder.

Safeguards for Services and Confidentiality

A

Any copyrightable work produced pursuant to said agreement shall be the sole and exclusive property of the New York
State Education Department. The material prepared under the terms of this agreement by the Contractor shall be
prepared by the Contractor in a form so that it will be ready for copyright in the name of the New York State Education
Department. Should the Contractor use the services of consultants or other organizations or individuals who are not
regular employees of the Contractor, the Contractor and such organization or individual shall, prior to the performance of
any work pursuant to this agreement, enter into a written agreement, duly executed, which shall set forth the services to
be provided by such organization or individual and the consideration therefor. Such agreement shall provide that any
copyrightable work produced pursuant to said agreement shall be the sole and exclusive property of the New York State
Education Department and that such work shall be prepared in a form ready for copyright by the New York State
Education Department. A copy of such agreement shall be provided to the State.

All reports of research, studies, publications, workshops, announcements, and other activities funded as a result of
this proposal will acknowledge the support provided by the State of New York.

This agreement cannot be modified, amended, or otherwise changed except by a written agreement signed by all
parties to this contract.

No failure to assert any rights or remedies available to the State under this agreement shall be considered a waiver of
such right or remedy or any other right or remedy unless such waiver is contained in a writing signed by the party alleged
to have waived its right or remedy.
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Expenses for travel, lodging, and subsistence shall be reimbursed in accordance with the policies stipulated in the
aforementioned Fiscal guidelines.

No fees shall be charged by the Contractor for training provided under this agreement.
Nothing herein shall require the State to adopt the curriculum developed pursuant to this agreement.

. All inquiries, requests, and notifications regarding this agreement shall be directed to the Program Contact or Fiscal
Contact shown on the Grant Award included as part of this agreement.

This agreement, including all appendices, is, upon signature of the parties and the approval of the Attorney General and
the State Comptroller, a legally enforceable contract. Therefore, a signature on behalf of the Contractor will bind the
Contractor to all the terms and conditions stated therein.

The parties to this agreement intend the foregoing writing to be the final, complete, and exclusive expression of all the
terms of their agreement.
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Appendix A-2

American Recovery and Reinvestment Act of 2009 (ARRA)
ADDITIONAL CONTRACT RECORD KEEPING REQUIREMENTS

This contract, is funded, in whole or in part, by the American Recovery and Reinvestment Act of 2009 (ARRA).
The United States Office of Management and Budget (OMB) has released, “Implementing Guidance for
Reports on Use of Funds Pursuant to the American Recovery and Reinvestment Act of 2009.” (M-09-21) This
guidance provides detailed information on reporting requirements included in Section 1512 of the Recovery
Act.

Recipient vendors receiving ARRA funding will be required to submit quarterly information which will include
at a minimum the following information:

¢ Vendor name and zip code of Vendor headquarters;

Expenditures (per quarter and cumulative);

Expenditure description; and

Estimates on jobs created or retained via the expenditure of these funds by the Vendor.

Additional data may be required from vendors as a result of guidance issued by OMB.

Vendors will be required to submit the ARRA data in a form and format to be determined by the New York
State Education Department (NYSED). NYSED anticipates that the reporting information will be provided to
Vendors no later than August 30th. There will be no additional compensation for this reporting activity and it
is anticipated that the Quarterly Reporting forms will be required in both paper and electronic formats.

An employee of any non-federal employer receiving ARRA funds may not be discharged, demoted, otherwise
discriminated against as a reprisal for disclosing to law enforcement and other officials information that the
employee reasonably believes is evidence of:

Gross mismanagement;

Gross waste of covered funds;

A danger to public health and safety;
An abuse of authority; or

A violation of law.
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