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A. School Overview

More than 45 percent of the schools in the Buffalo City School District (BCSD) are identified as
priority schools. As such, a central tenant of Superintendent Pamela Brown’s approach to
strategic planning is to develop clear expectations, provide appropriate supports, and hold school
leaders accountable for turning around the district’s lowest performing schools.

Superintendent Brown is drawing on her experience turning around schools in Charlotte-
Mecklenburg, North Carolina, where she served as a principal from 2002 to 2006, to inform her
vision and philosophy for providing support to BCSD’s priority schools. Guiding the district
strategies for supporting its lowest performing schools is the belief that school leaders must
possess or develop the unique competencies required for school turnaround, such as those
identified by Public Impact’s Turnaround Leaders: Competencies for Success and detailed in the
Part II, Section D, of this application. In addition, all transformation teams are required to have a
school leadership team, rigorous instructional practices and curricula, and frequent assessments,
as outlined in this application. BCSD is building capacity to support schools in these and other
research-based practices to support school and district capacity.

The superintendent’s approach to turning around our lowest performing schools is to build
capacity so that school leaders can earn autonomy. Our priority is to focus on capacity-building
among both district and school staff to lead and support school turnaround. We will do this with
support provided from New York State Education Department through the Systemic Supports
Grant, School Improvement Grant (SIG) funding, and the District Integrated Intervention Teams
using the Diagnostic Tool for School and District Effectiveness.

We now have the critical resources of leadership and funding needed to implement the necessary
structural changes and provide important capacity-building supports to create highly effective
teams in our priority schools. Because this is a critical need within BCSD, much of our combined
district-level funding will be focused on this area. As this grant application details, capacity will
be built through a series of academies, workshops, and job-embedded coaching, and site visits
will be used for continuous monitoring and improvement.

In addition to proper training and support, we will make investments in key areas to ensure that
our school leaders have the resources they need to improve student achievement. A priority is the
utilization of our data warehouse for an early warning system, which will be funded through the
Systemic Supports Grant. Our intention is to refine our data warehouse to have a robust set of
indicators to identify interventions for students. After the data warehouse is transformed to a true
early warning system, district SIG funds will help underwrite much-needed training and support
for school leaders, beginning with the 13 priority schools, on selecting and implementing
specific interventions indicated by the data. Ultimately, this will solidify our capacity to
implement and effectively use an early warning system to prevent our students from dropping
out of school.

Another key area for support is in the implementation of the Common Core State Standards.
BCSD is in the process of adopting new Common Core materials that include supplemental units

Buffalo City School District Transformation Plan for PS 89 LTW—1



for mathematics and resources that focus on instructional shifts in English language arts. This
will support teachers in developing new units and curriculum maps aligned with the Common
Core State Standards. We will continue the support training for our Ambassador Teachers so that
they can serve as resources for the other teachers in their schools. Lastly, BCSD will also provide
support in the development and the implementation of student learning objectives and associated
formative assessments that are aligned to the Common Core State Standards.

With these resources, we will begin to reverse our growing list of low-performing schools and
realize our vision for a thriving educational model for urban school districts.

In July 2013, Superintendent Brown assumed leadership of BCSD. As she engaged in a strategic
planning process, she discovered that there are many district strengths on which to build,
including, for example, the following:
¢ To prepare for broader district-level reform, BCSD created the Office of School
Innovation and Turnaround in summer 2011. This office was created to oversee the
implementation of all turnaround models implemented by Priority Schools and provide
oversight for all charter schools.
* Partnerships were established with American Institutes for Research and Research for
Better Teaching to build capacity among leaders and teachers in our priority schools.
EPOs were vetted through a rigorous review process for several of our priority schools,
and a partnership was established with Say Yes! that is bringing a host of resources to
support our schools and students.
* A sophisticated data warehouse has been built, and we are poised to launch an early
warning system.

With the wealth of resources about to flow to BCSD, we are committed to ensuring a high level
of coordination among our grants, programs, and partners to leverage our resources and design
systems to ensure the sustainability of this work and the anticipated outcomes in the years to
come.

B. District Operational Autonomies

The superintendent believes in a philosophy of “earned autonomy.” Priority schools will be
provided with certain autonomies during their first year implementing their school plan as
detailed in the narrative below. Upon evidence of increased student achievement and successful
practices, more autonomies will be negotiated with school leaders.

Staffing: As the district is developing its principal recruitment strategy, the ability to provide
autonomy to principals relative to hiring, not just to allocation of positions, is being examined.
Examples include the ability to fill existing vacancies and the ability to hire for specific positions
the new principals seek to create. During the pre-implementation period, principals will attend
training sessions on how to identify teachers who will succeed with children identified as at risk,
in poverty, unmotivated, oppositional, or challenging. Training will also be provided to school-
based teams to build their competencies in turnaround as identified by Public Impact.

School-Based Budgeting: Buffalo Public Schools (BPS) has not historically operated from a
platform of school-based budgeting. Much of the decision-making has been centralized in the
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district office. For the last two years, the district’s chief financial officer (CFO) has been
engaged in a process of developing more autonomy for school leaders with respect to allocation
of budgets and resources. In addition to collaborating with other district offices, the CFO has
formed a staffing/student funding committee to provide advice and guidance during this process.
The committee includes five principals, the Executive Director of Human Resources, the
Director of Staffing and Budget, and the community superintendents. On November 5, 2012,
BPS launched its strategic planning process by publicly sharing the findings of strategic reviews
focused on finance, curriculum, and instruction that were conducted by external consultants in
the spring of 2012. A list of strategic priorities will be developed by the end of February 2013
and will be used to finalize the budgeting process.

During the outreach process for the development of this grant application and school plan, school
staff consistently stated a desire to have more autonomy to choose instructional materials and to
have greater supports for parental engagement/outreach activities. With the launch of this new
system, principals will have greater autonomy in the use of their budgets with regard to school
personnel, services, and materials in preparation for the 201314 school year. New principals
will have greater autonomy with respect to the allocation of instructional staff, with a notable
exception in the area of special education, where the district will retain decision-making
authority. In the meantime, through the use of Title I, Title Ila, Title III, and other grant and
O&M funds, priority schools are being provided with differentiated resources for parental
involvement/engagement, extended day programs, professional development opportunities and
school-based instructional and leadership support. During the SIG pre-implementation phase,
priority schools will be able to review and analyze their data, determine aligned priorities, and
plan for the use of their resources. A training manual will be developed and school staff will be
trained.

Use of Time During and After School: During the outreach period for the development of this
application, one of the biggest barriers to addressing use of time during the school day was the
issue of itinerant teachers. Because the school employs a substantial number of part-time staff, it
is virtually impossible to rework scheduling to more efficiently use time during the school day to
improve instruction. To address this, the BPS superintendent is committed to ensuring that
priority schools have full complements of instructional staff in core academic areas. Afterschool
programming has been a challenge for BPS because the district does not operate community
schools and more than 90 percent of its students are bussed to their assigned schools. This year,
the superintendent has committed transportation resources for Grades 2-12 to be able to offer
transportation services in support of afterschool programs. With additional SIG funding and
current district transportation policies, school leaders will be able to expand afterschool
academic offerings.

Program Selection: Because instructional programming is fundamental to every school’s
academic success, the district will retain a lead role in determining the core instructional
programs at each school. However, with SIG funding, schools will have resources to secure
materials for supplemental programs in order to realize their unique visions, such as the use of
College Board curricula at School 198 or the inclusion of bilingual educational materials at
School 76.

Educational Partner Selection: The district issued a request for proposal (RFP) to solicit
proposals for partners for the priority schools. In order to provide more autonomy in this area,

Buffalo City School District Transformation Plan for PS 89 LTW—3



decisions regarding specific partners for the schools have been placed on hold in order to ensure
that the leaders of each school in the 2013--14 school year are able to participate in the decision-
making process in this area. In addition, the district was disappointed with the breadth of
response to its RFP and intends, upon notice of approved SIG applications, to release the RFP
again in order to recruit appropriate partners for these schools.

C. District Accountability and Support

Leadership and staff providing oversight and support for priority schools:
¢ Associate Superintendent for School Innovation and Turnaround, Debra Sykes (0.70 full-
time employee [FTE])
Supervising Principal (0.60 FTE)
Directors of School Turnaround (two FTE)
Associate Account Clerk (two FTE)
e Administrative Assistant (one FTE)
e Budget Examiner (0.4 FTE)
¢ Research Aide (one FTE)

In September 2011, Associate Superintendent Debra Sykes was named to oversee the Office of
School Innovation and Turnaround. Associate Superintendent Sykes was charged with two
primary responsibilities: (1) providing management, oversight, and monitoring of the district’s
priority schools with Integrated Intervention Team reviews; and (2) coordinating implementation
of the district’s RTTT responsibilities for all schools with respect to teacher and principal
evaluation, Common Core State Standards, school-based inquiry teams, and data-driven
instruction.

* & o

By establishing one office for program and project oversight of these initiatives, the district seeks
to tightly integrate and align the implementations to better leverage resources and improve
effectiveness. This office will also coordinate the variety of services we receive from American
Institutes for Research (AIR), the Say Yes Foundation, Research for Better Teaching, and EPOs
and will support our priority schools in both specific strategies related to turnaround and
implementation of the components of the Regents Reform Agenda to ensure that all students
have a world-class education.

The Office of School Innovation and Turnaround has six major foci to efficiently and effectively
coordinate support for a portfolio of low-performing schools. These include:

* Provide targeted professional development, oversight, and support to all priority schools
to ensure their success in meeting targets and building capacity and long-term
sustainability.

» Facilitate the connection and alignment of fiscal resources provided by SIG, RTTT,
Systemic Supports for District and School Turnaround, and other programs within
schools, and coordinate the work of external providers to ensure that schools are
leveraging available resources.

 Monitor implementation of SIG and SCEP and link resources accordingly.

s Conduct school reviews led by the District Integrated Intervention Team (DIIT) using the
Diagnostic Tool for School and District Effectiveness (DTSDE).
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*  Support the BCSD human resources function in attracting and retaining high-quality
turnaround teachers and leaders.
+ Attract, screen, and facilitate the connection of external providers with schools.

In 2012, the Office of School Innovation and Turnaround evolved to operate on a project basis,
with cross-functional teams assigned to carry out specific tasks and with several key staff
members who serve in leadership capacities with specific authority and accountability to oversee
the work. Although key roles have been identified, significant work needs to be done to build
cross-functional teams and to inform all BCSD stakeholders of new district support roles and
mechanisms that are in place.

The Office of School Innovation and Turnaround is basing its cycle of planning, action,
evaluation, and feedback on an alignment with the state’s framework and requirements of this
grant. Pre-implementation will provide schools with opportunities to build their plans with this
alignment in mind. In addition, BCSD seeks to build its leadership teams’ abilities to implement
the plans and to enhance the capacity of our district staff to evaluate school progress and provide
meaningful, actionable feedback.

During the first year implementing this grant, AIR and Research for Better Teaching will support
the district by providing critical support to help school teams build and implement their
transformation plans and strengthen administrators’ and teachers’ capacities to use data to inform
instruction. At the same time, through the Systemic Supports grant, AIR will work to help build
the district’s capacity to support schools in their turnaround process.

Support to enhance school leadership teams’ competencies in school turnaround will be
delivered by district staff in partnership with AIR and will include:

1. A leadership academy focused on the building blocks of school turnaround for
district and school leaders. This session will focus on the research-based elements
of successful district and school turnaround. Participants will leave the workshop
with a better understanding of their roles in the turnaround, a 90-day
implementation plan that will include quick wins, and a communication strategy
and plan to effectively engage stakeholders.

2. Quarterly full-day leadership workshops throughout the school year designed to build
leadership team capacity in the discipline of turnaround designed to be just in time” to
meet the pressing needs of school leaders.

3. Monthly individualized coaching visits focused on implementing the
turnaround/transformation plan and addressing school-specific issues and concerns.

4. Weekly on-site school visits by the supervising principal to build school capacity and
support for the school restructuring team and principal. During these visits, the
supervising principal will also monitor improvement strategies to determine if they are
leading to desired outcomes for school improvement.

Support for school leaders to develop data-driven decision-making skills will be provided as

outlined in the Systemic Support Grant in partnership with AIR and Research for Better
Teaching.
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The monitoring plan for district-led school reviews will be based upon the state’s Integrated
Intervention Team Review Process tool. After the school plan has been finalized during the pre-
implementation period, a companion tool for use in conjunction with the DTSDE tool will be
developed to monitor the quality of implementation. Using the state framework for school
reviews, AIR will work with district staff to modify the implementation continuum and to create
a monitoring tool to ensure that work is being completed with quality and fidelity. AIR will also
build a process for providing feedback on a monthly basis, with more comprehensive reviews
supplied at the implementation’s mid-point and at the end of its first year. AIR will partner with
BCSD as monitoring activities are initiated and will gradually transfer full responsibility to
district staff as appropriate training and capacity building occurs. By the end of the first year of
implementation, district staff will be expected to assume full responsibility for these monitoring
visits and processes.

Planning meetings April-July Organization meetings with school’s AIR and
restructuring team to identify roles and district staff
responsibilities, map out a timeline for
updating the school plan, and finalize the
school plan with the school’s new
restructuring team.

Leadership Academy May (timing based Build competencies in school turnaround. | AIR

(planning) upon availability of

principal)

Data training SY 2012-13 Engage school teams in a process of Research for
collaborative inquiry to promote a data- Better
driven culture in the school. Teaching

Year 1 Implementation

Training on Early June, July, August Train school staff on the new EWS and its | AIR

Warning System use for data-driven decision-making.

School site visits September (weekly) District liaison will attend school’s AIR, district

October-December legdersl.np-team n.leetmg and tpur school llglsop,
(biweekly) with principal, using observation tool principal,

y based on state tool. A debrief with the supervising
January-July principal will follow. Activity will enable | principal,
(monthly) principal to request specific support and community

liaison to i1dentify feedback. superintendent.

Coaching Monthly 201314 Direct coaching with principal and school | AIR,
leadership team. supervising

principal

Leadership workshops Quarterly 2013-14 Full-day leadership workshops for AIR and
leadership teams. district staff

Reality check January 2014 Mid-year meeting to assess progress and AIR, district
readjust. team, school

team

End-of-year check June 2014 End-of-year meeting to assess progress AlIR, district
and finalize Year 2 plan. team, school
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On-site data coaching September 2013-June | Meets with SBIT to support and monitor Research for

sessions 2014 the process of a data-driven inquiry during | Better
common planning time and/or grade-level | Teaching
meetings.

D. Teacher and Leader Pipeline

The Buffalo City School District (BCSD) and its Office of Human Resources are currently
developing new recruitment strategies to attract teachers for our high-poverty and high-minority
schools. The following table identifies goals to meet this need and strategies that are currently
under consideration.

Recruiting Goals Identified Strategies for Consideration to Achieve Goals
Increase capacity of HR office Hire additional staff to support recruiting efforts and to oversee the
implementation of other strategies (identified below) that are adopted by the
district.

Strengthen partnerships with local | For local programs, focus on the following recruitment areas:
colleges and universities and other ¢ Total available candidates/minority candidates
teacher preparation programs that

have appropriate candidates who )
meet BCSD needs for additional ¢  Success of employees hired from a school’s campus

recruiting ¢  Conduct job fair activities

* Available candidates in critical teaching fields

e Network strategically with Teach For America, Reach to Teach, and
urban teaching fellows programs. For example, Teach For America
offers applicants who are not accepted into the program the
opportunity to complete a contact release form so that other
organizations, including school districts, can contact these prospective
teachers.

Refine the BCSD interview process | Create a multitiered application and interview process that may include

to better identify candidates for written responses, a teaching demonstration, a writing sample, a discussion
high-need schools. group during which candidates talk about an issue related to teaching in high-
need schools, and a personal interview.

Allow current certified employees | Approve financial support for training and test fees to aid current professional
to add critical area-teaching fields | teaching staff seeking to add critical teaching fields to their certificates.
to their certificates.

Broaden the geographic reach of Post job openings on the district job line and on the Internet. The HR
advertised job openings. department has increased its advertising budget in order to post nationally for
a large number of available positions.

As part of the Office of Human Resources planning process to improve teacher and principal
recruitment, staff are discussing the feasibility of speeding the timeline for transfers and,
ultimately, for new hires for all BCSD schools. At this time, however, we cannot alter the hiring
process without the consent of our teachers’ union.

With respect to principal recruitment, BCSD will utilize an extensive recruitment process to

identify prospective principals who have successfully led dramatic interventions at schools with
similar student populations. The recruitment process is two-fold: identifying principals with
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records of success in improving student performance within the district and simultaneously
engaging in a national search. Recruitment of individuals with competencies in school
turnaround will begin in February 2013, with the goal of having principals selected for board
approval by May 8, 2013. Section D of the School-Level Plan elaborates on this process.

In the last two years, Science, Technology, Engineering, and Mathematics (STEM) Leadership
funds, in combination with Wallace and Tower Foundation funds, were integrated with Race to
the Top (RttT) educational priories and funding to advance and accelerate instructional
leadership reform efforts in Buffalo. This leadership work is aligned with the plan set forth in
Buffalo’s RttT application and conforms to metrics as defined by the NYSED CCLS, APPR, and
DDI Workbook. Our instructional leadership initiative was designed to enhance Buffalo’s
commitment to reform across three areas necessary to support the work of whole-school reform:

1. Common Core Learning Standards

2. School-based inquiry and data-driven instruction

3. New performance evaluations for teachers and principals

This work was meant to focus on building capacity, developing infrastructure, and creating
sustainable reform. The activities in each area were created to ensure that Buffalo’s leaders
receive training to strengthen their instructional leadership skills to help improve student
achievement. “Leadership is second only to classroom instruction among all school-related
Sfactors that contribute to what students learn at school. "(Wallace Foundation, 2011)

The outcomes for all leadership professional development learnings are:

¢ To emerge with a clear focus on instructional leadership necessary for turnaround
To understand and implement all components of the RttT assurance areas

¢ To learn and integrate best practices in leadership based on the Interstate School
Licensure Consortium Standards

e To test and assess individual competencies and skills in an effort to refine and embellish
personal practice

e To develop collegial relationships and engage as critical friends who nurture and support
one another

As described in Section C of this narrative, newly hired principals and other school leaders will
participate in ongoing training and coaching session to build their capacity through a two-day
leadership academy,quarterly full-day leadership workshops, and monthly individualized
coaching visits focused on implementing the turnaround/transformation plan and addressing site-
specific issues and concerns. The leadership academy was offered last summer to priority
schools, but the yearlong support could not be provided due to lack of funding.

Principals have been participating in courses delivered by Research for Better Teaching that
include Observing and Analyzing Teaching and Unleashing the Power of Collaborative Inquiry:
A Professional Development Program for School-Based Inquiry Teams (SBITs). At the school
team meeting on January 7, 2013, conducted as part of our needs assessment process, it was
evident that members of the school-based management teams who participated in these trainings
possessed a foundational understanding of using data to drive instruction. Future training from
Research for Better Teaching and training on the Early Warning System funded through the
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Systemic Supports grant will further develop the capacity of these school leaders to apply data to
improve instruction.

Turning around struggling schools involves a complex change strategy. One of the first steps in
supporting priority school principals during the change process involves providing tools,
training, and strategies to focus the majority of their time on instructional leadership. BCSD
began work with the National School Administration Manager (SAM) Innovation Project in
September 2010 and will continue to expand the partnership with the use of SIG funds to hire
SAMs for each priority school. Our intention is to elevate the SAM position so that it can be
utilized to grow a pool of turnaround leaders.

Principals and assistant principals also participate in Administrators’ Learning Community
sessions after school and on Saturdays to continue to strengthen their skills as instructional
leaders focused on supporting effective teaching and improved student learning. This
collaborative work involves identifying the problem of instructional practice and focusing on the
next level of work to improve teacher effectiveness and to provide students with rigorous
coursework to improve graduation rates. The four assurance areas as defined by RttT include: (1)
Common Core State Standards, (2) Data-driven instruction (DDI), (3) teacher evaluation, and (4)
turning around low-performing schools. These four areas serve as the topical foundation for the
course work.

Turnaround principals also participate in turnaround leadership meetings and network team
institutes provided by the New York State Education Department.

At the district level, training programs for teachers have focused on building capacity to:

1. Shape teacher leadership skills.

2. Strengthen teacher content knowledge and technological skills in support of
implementation of Common Core State Standards.

3. Master processes to improve knowledge and skills required for data-driven instruction.
This year, the district is providing a course for teachers and coaches in priority schools in
building teachers’ capacity—the knowledge and skills, as well as the courage and
conviction—to promote learning and increased achievement.

Many of the teachers at BCSD priority schools participated in the trainings outlined below. Some
of this work will continue to be the district’s focus in the first year of implementing these grants.

To shape teacher leadership skills, the district partnered with Niagara University in a Teacher
Leader Quality Partnership (TLQP) grant. The program at Niagara University was the Teacher
Leadership Certificate of Advanced Study program.Participants were recruited primarily from
persistently low achieving (PLA) high schools and from two PLA elementary schools with an
expectation that they would take on teacher leadership roles within their schools and
departments. Tuition and fees for the course work and materials were covered through a TLQP
grant and required participants to complete all six courses for the Certificate of Advanced Study.
Generally, each cohort of Buffalo teachers took two courses per semester, including the summer
session. Of the 44 teachers who completed the program, more than 50 percent now serve as
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Curriculum Lead Teachers or coaches for the district’s priority schools. Five of the participants
are continuing their studies in order to earn administrative certification.

Using STEM Leadership funds over two years, all BCSD high school counselors participated in
the Education Trust Transforming School Counseling program to move forward with their work
of aligning the school counseling program with the school’s comprehensive education plan
goals. As a result of their intensive work around understanding systemic change, developing a
system-focused action plan, and learning how to use data, counselors now serve on the School-
Based Inquiry Team.

Common Core Learning Standards (CCLS) implementation training occurs through the delivery
of turnkey training of the locally developed English Language Arts and mathematics training
modules provided by district support teachers who attend the NTI trainings and work with
building-level literacy and mathematics specialist teachers and coaches. Any required funding
for CCLS work has been provided from a variety of funding sources, including Title I, Title Ila,
RttT, SIG 1003(a) and 1003(g) grants. In 2012, SIG 1003(a) grants provided opportunities for
identified schools to conduct additional summer training, during which teachers were able to
participate in a 12-hour CCLS course for implementation of the Common Core Learning
Standardsfor English Language Arts and a 12-hour CCLS course for implementation of the
Common Core Learning Standards for Mathematics, along with an eight-hour SBIT/DDI course
for implementation of School-Based Inquiry and Data-Driven Instruction teams.

All teachers received nine hours to 12 hours of training in writing and setting target for student
learning objectives as required under New York State law 3012-c, funded by RttT.

Research for Better Teaching’s foundational course for building teachers’ capacity is being
provided to all literacy coaches and offered to teachers in priority schools to promote learning
and increased student achievement. While supplying an overview to a comprehensive model of
the knowledge base on teaching, this course focuses on several areas in depth, including planning
lessons that are clear and accessible to all students; communicating high expectations; and using
a variety of assessments to inform planning, teaching, and reflecting on lessons. Participants
learn how to collect and analyze data and how to respond to data by drawing on research-based
instructional strategies. In addition, the course consistently emphasizes the need to understand
and respect our students’ diverse cultural backgrounds. This work has been funded through a
combination of SIG 1003(g) and RttT funds.

These same funding sources have been used to provide every BCSD school with a trained
School-Based Inquiry Team consisting of the principal, school counselors, attendance teacher,
coaches, and classroom teachers. The team participates in a 38-hour class to learn about a
structured process of collaborative inquiry to increase professional community, effective uses of
data, and student achievement. The approach focuses on development of the SBIT and guides the
data teams through a process of building a foundation, identifying a student learning problem,
verifying causes of student learning problems, generating and monitoring solutions, and
achieving results. Through this program, school-based data teams learn how to lead a process of
collaborative inquiry and to influence school culture to be one in which data are used
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continuously, collaboratively, and effectively to improve teaching and learning. During and after
completion of the course, school teams are supported by three annual on-site coaching visits.
E. External Partner Recruitment, Screening, and Matching

To establish effective turnaround partnerships, the Buffalo City School District (BCSD) engaged
in a request for proposal (RFP) protocol that followed Regulation 5420.R.1 of BCSD’s
Administrative Manual for Non-instructional/Business Operations Procurement Guidelines. The
supervisor of secondary education in the Office of School Innovation and Turnaround (OSIT)
was charged with preparing the RFP (12-13-053) to acquire competitive bids for several types of
instructional services for current and new School Improvement Grants (SIGs). American
Institutes for Research guided the process with exemplars, articles, and research on how to attract
high-quality partners. BCSD’s director of purchase and the associate superintendent for school
innovation and turnaround reviewed the drafts and made suggestions to improve the quality of
the RFP. The superintendent of schools approved the RFP in December 2012. The director of
purchase published the RFP in accordance with district policy. The closing date for responses
was January 8, 2013, at 11:00 a.m. Seventeen proposals were received. The supervisor of
secondary education met with the director of purchase to determine the procedure for rating each
proposal. A rubric and a rating sheet were developed, and prime stakeholders were contacted to
read and score each proposal.

When budget approval is gained from the New York State Education Department (NYSED),
principals, selected partners, and the OSIT supervisor will prepare the necessary documents for
Board of Education approval. OSIT will follow the documented consultant contract protocol set
forth by BCSD’s legal and finance departments and execute a consultant contract no later than
September 1, 2013.

District personnel and principals provided suggestions for potential partners or providers. In
some cases, the potential partner had a previous or a current relationship with the school. The
director of purchase posted the RFP on the district website dedicated to RFPs. District personnel,
principals, prime stakeholders, and community leaders participated in the RFP rating process.
Principals for schools applying for SIG funding have not yet been appointed; partner matches for
their schools will not be determined until the new principals are appointed to allow these people
a stake in the selection of a turnaround partner. The deadline for new principal appointments is
May 8, 2013. At that time, newly appointed principals will be able to read each proposal, the
scoring rubric, and the rating received. Each principal will determine which partner is the best
match for his or her school and turnaround plan.

Our RFP competition response was not as robust as we had hoped. Upon SIG approval, we asked
NYSED to allow us to prepare another RFP competition to solicit a more vigorous response.
This will allow the newly appointed principals the opportunity to fully participate in the
competition, review, and rating process.

F. Enrollment and Retention Policies, Practices, and Strategies

Table 1. School Enrollment Characteristics
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31 486 0% 22.5% 91.2% 86.9%
66 352 0% 17.2% 80.9% 80.9%
74 527 0% 18.1% 84.2% 83.8%
76 699 49%"* 17.5% 90.7% 84.4%
80 562 14.9% 82.9% 84.6%
89 808 0% 14.1% 77.4% 78.4%
91 534 0% 20.7% 86.8% 90.1%
95 868 24% 14.5% 79.7% 76.3%
198 515 23% 16.5% 80% 80.9%

*PS 76 houses one of the district’s five bilingual education program sites.

As shown in Table I, identified priority schools for the Cohort 4 School Improvement Grant
(SIG) application hover around the district average enrollment of 17.8 percent SWDs. Twenty-
eight schools in BCSD have percentages lower than the overall district average of SWDs.
Thirteen schools have the same percentage or higher, of which five schools are priority schools.
Each school in BCSD has its own continuum of services to ensure that SWDs are in the least
restrictive environment possible in their respective schools.

Students with limited English proficiency represent 10 percent of BCSD’s total enrollment.
However, freestanding English as a second language (ESL) and bilingual programs are
consolidated in select district elementary schools to provide program continuity and monitoring
and facilitate the provision of professional development, extended learning opportunities, and
native language supports for students and families. Having an ESL team in a school building
allows for more collaborative planning and teaching and allows schools to implement a “push in’
rather than a “pull out” model of instruction to students who speak a language other than
English. Among the priority schools, ELL services are concentrated at PS 76. In order to expand
staff expertise in ELL services, district leaders are working in partnership with Niagara
University under a Teacher/Leader Quality Partnership grant to help teachers obtain a second
certification in ESL.

kd

The district average for students performing below proficiency in ELA is 72.2 percent and

76.3 percent in mathematics. The priority schools identified in Table 1 have students performing
below proficiency that ranges between 5 and 15 percentage points higher than the district
average.

SWDs needing RR/CT/ICT services have school choice, just as every other district student has.
Special education class students, with the exception of New York State Alternate Assessment
students, are accessing the general curriculum. All SWDs have the opportunity to take the
entrance exams for criteria-based schools and may attend if they meet the criteria. Each school in
BCSD offers some level of service for SWDs. Students in Grades K—6 students have access to
response to intervention programming.

The district ELL policy outlines BCSD’s commitment to ensuring equitable educational
opportunities for ELLs, beginning with appropriate identification and placement. In addition,
BCSD’s CR Part 154 plan outlines its assurances with regard to the education of ELLs.
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Although BCSD concentrates bilingual and freestanding ESL programs in a limited number of
elementary buildings to maintain program quality; provide continuity from grade to grade; and
target supports such as professional development, extended day programs, and native language
supports, ELLs have access to all district high school programs. ESL services are provided at all
district high schools with enrolled ELLs (City Honors does not have any ELLSs enrolled).

During the development of this plan, district staff indicated that we would benefit from expert
assistance to build our expertise in working with the ELL population). At the district level,
American Institutes for Research (AIR) staff will work with the Director of ESL services and
staff members from other relevant offices to examine district data related to ELLs and determine
how best to assist the district in meeting the needs of these students. At the school level, AIR
staff will work with school-level administrators and teachers to determine how best to support
school staff to ensure that ELLs at all levels of proficiency make progress in developing
academic language and meeting the rigorous new standards in ELA, mathematics, and science
through supports such as the following. Professional development topics in this area may include
supporting academic language development, content-area instruction for teachers of ELLs,
and/or professional development delivered in Spanish.

Because more than 45 percent of BCSD school are priority schools, we must broaden and
differentiate our approach to serving them. We know that in a district this size, it is critical that
these schools have the supports they need to effectively implement the turnaround and
transformation plans while also meeting district, state, and federal requirements. As part of a
strategic planning process, the district superintendent is working to coordinate the strategies set
forth in the Race to the Top systemic supports grant, the SIG plans, and so forth, to ensure that
all grants and programs operating in BCSD focus on increasing access to diverse and high-
quality school programs for the district’s lowest-performing students.

Two years ago, the Associate Superintendent for Educational Services, Dr. Will Keresztes,
designed and implemented a plan for enrollment equity. The two schools with the highest
percentage of SWDs were targeted to reduce that percentage, and the three schools with the
lowest percentage were targeted for an increase. This has been successful in four of the five
schools. In addition, this plan requires that consideration be always given to the percentage of
SWDs when opening or closing classrooms. The Placement Office and special education
administrators carefully consider the continuums in each building. SWDs are encouraged to take
entrance exams for criteria-based schools regardless of their current level of service. There are
no incentives in BCSD for taking SWDs.

With respect to ELLs, BCSD has formed a Multilingual Principal’s Task Force, which has been
engaged in a strategic planning process that will be incorporated into the overall district strategic
plan. Student placement is also a priority area for the district’s Multilingual Education Advisory
Committee plan. The plans include action items related to student placement, including the
development of an algorithm that will close out ELL enrollments when enrollment reaches an
established percentage in all ELL program sites. Nonpriority schools are being identified for the
expansion of ESL programs.

G. District-Level Labor and Management Consultation and Collaboration
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The Buffalo City School District (BCSD) process to develop plans for each priority school
emphasizes consultation and collaboration with school leadership and teachers. The New York
State Education Department (NYSED) schedule by which each priority school is required to
implement a whole-school reform model as part of its Comprehensive Improvement Plan was
shared in October 2012 with the BCSD Board of Education. In December, the district’s
superintendent met with the president of the administrators’ collective bargaining association, all
principals whose schools will implement school reform in the 201314 school year, and their
community superintendent to review the requirements of the SIG application, begin research
around school turnaround, review the collected data, discuss the model, and begin developing
plans with their staff. On December 12, 2012, the BCSD board approved the model for each
school, and on January 7, 2013, school-based management (SBM) teams from identified BCSD
transformation schools convened with district staff and facilitators from American Institutes for
Research (AIR) to review school-specific data relative to the core SIG focus areas. Typically,
each school’s SBM included its union representative, other school teacher-leaders and, in many
instances, the school’s current principal and assistant principal. Details of this meeting can be
found in Section J of the school plan.

On January 14 and January 15, 2013, meetings with teachers and school leaders were held at the
school. Prior to these meetings, staff was provided with drafts of the school’s educational plan,
which was based upon feedback from the SBM meeting of January 7. The intent of this second
meeting was to inform all teachers and leaders of the SIG process, communicate the vision for
the school’s successful turnaround, and gather teacher insights and feedback. All meetings were
well attended, and information that was gathered was incorporated into BCSD’s SIG plans.
Feedback from these meetings was collected and synthesized in the second draft of the school’s
plan.

At the time school plans were being developed, the district was engaged in final negotiations
regarding its Annual Professional Performance Review (APPR) process. During APPR
negotiations, Buffalo Teachers Federation (BTF) leaders were informed as to which schools
would be implementing whole-school reform models each year. At subsequent APPR
negotiations, additional information relative to the school’s meeting with AIR and to its
Community Stakeholder meeting was shared with BTF. Federation leaders requested that the
building delegate, who serves on the SBM team, be included in the school’s planning meetings.
This request was honored. During the week of January 20, 2013, unedited drafts of each school
plan were shared with both teacher and administrator unions for their review. The CBAs and
their members will continue to be involved during the pre-implementation period as additional
detail regarding actions and timing is included in each school’s plan.

A. School Overview

The mission of PS 89 Dr. Lydia T. Wright School of Excellence (LTW) is to develop self-
motivated, reflective learners so that all students will graduate from eighth grade fully prepared
to successfully master a rigorous high school curriculum. LTW leaders and teachers envision a
high-performing school resulting from high expectations for the entire school ecosystem—
students, administration, teachers, support staff, parents and families, and the community. This
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ecosystem will represent a high level of involvement, respect, coordination, and accountability.
School leadership will be charged with implementing a high-quality curriculum aligned to the
Common Core State Standards, data-driven instructional practices, and a structured learning
environment that values the diversity of learners and promotes self-confidence. This grant will
provide structure and support to hasten the pace of reform and create lasting change.

In alignment with the needs assessment, three interconnected goals were identified for LTW’s
transformation plan, which address the development and the implementation of
i.  An efficient and effective system and process for data collection, analysis, and use to
inform curriculum, instruction, and student supports.
ii. A comprehensive and differentiated professional development plan to improve
instructional practice.
1i. A rigorous and comprehensive curricular program that meets the needs of all learners.

Building on the legacy of Dr. Lydia T. Wright, LTW will achieve this vision, mission, and goals
through a STEM (science, technology, engineering, and mathematics) education. The following
key design elements and core strategies will lead to dramatic improvement in student learning
outcomes:

e STEM habits of mind——creative thinking, problem formulation, research, interpretation,
communication, and precision and accuracy—will be integrated into the instructional
program across all common subject areas, grade levels, elective courses, and cocurricular
activities.

e Teachers will develop and implement inquiry-based learning activities for students that
include both in-classroom and community-based learning experiences.

e Instruction in all content areas will be focused on ensuring that students learn how to ask
questions and use evidence to answer those questions. In the process of learning inquiry
strategies, students will learn to conduct an investigation and collect evidence from a
variety of sources, develop an explanation from the data, and communicate and defend
their conclusions. The ability to ask questions and use evidence to answer those questions
in the scientific inquiry process aligns with and supports the instructional shifts required
by the Common Core State Standards.

B. Assessing the Needs of the School Systems, Structures, Policies, and Students

i.  School-Level Baseline Data and Target-Setting Chart

Please see Attachment B for the School-level Baseline Data and Target-Setting Chart.

ii.  The School Population
PS 89 Dr. Lydia T. Wright School of Excellence (LTW) serves 778 students in Grades PK-8.
Less than 1 percent of the students are English language learners, and 15 percent of the students
are students with disabilities. Approximately 92 percent of the student body is economically
disadvantaged. The racial composition at LTW includes 91 percent black, 4 percent Hispanic, 3
percent white, and 2 percent multiracial. In the 2011-12 school year, 22.6 percent of the LTW
students achieved proficiency or above in English language arts (ELA), and 21.6 percent
achieved proficiency or above in mathematics.In the same year, of the students with disabilities,
3.6 percent achieved proficiency or above in ELA, and 2.4 percent achieved proficiency or above
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iii. Needs Assessment Process
The systemic diagnostic school review process included an in-depth review of the school’s
Integrated Intervention Team (IIT) report, along with student behavior and achievement trend
data.

Data collected from the school review process was reviewed and discussed by LTW’s school-
based management team (SBM) at a Buffalo City School District SIG (School Improvement
Grants) Needs Assessment meeting on January 7, 2013. The review process, developed by
American Institutes for Research, ensured the full participation of all stakeholders in the review
of data and the related design of their school improvement plans. During the meeting, the SBM
team members reviewed school data relative to the core SIG focus areas. Through a facilitated
and collaborative group process, they identified issues, challenges, or strengths that were
systemic to the school and, if these areas were addressed, would likely lead to improvements for
both school and student achievement. The meeting also included a facilitated session during
which the SBM teams began to articulate a shared vision for LTW and how it would look at the
conclusion of the SIG implementation period in 2016.
Because this process requires considerable analysis, thought, and discussion, all of the key
stakeholders gained both an in-depth understanding of the data collected from the needs
assessment and the key findings used to develop this school improvement plan. Feedback from
participants at the end of the needs assessment meeting included the following comments:
“Collaborative, thought-provoking process”
“It was great to be in an environment where we can safely state our concerns and work with
dedicated staff to do what it takes to make changes and positively impact achievement.”
“Time well spent. It’s great to see enthusiasm towards change. I'm excited about our school
goals.”

iv.  Existing School Capacity, Strengths, and Needs as Determined by Needs Assessment
As aresult of the diagnostic school review, strengths and systemic gaps and needs were
identified in each of the following core areas:

Curriculum. Although LTW has a strong focus on data and the resultant decision making, LTW
does not have the sufficient capacity (time or staf¥) to differentiate ELA and mathematics
instruction across all settings. Curriculum maps and pacing guides need to be driven at the
building level to customize the curriculum. There needs to be a dedicated data coach to
coordinate these functions. A quality curriculum plan to meet the needs of all learners is a school

priority.
Effective instruction and use of time.LTW has strong systems in place for daily lesson plans.

However, there is a significant need for aligning these plans to the increased rigor of the
Common Core State Standards. Differentiated professional development for specific teachers
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around classroom management strategies is required. In addition, LTW can incorporate positive
academic behavior into the Positive Behavioral Interventions and Supports (PBIS) program.

Data-driven instruction/inquiry.Data-driven instruction was identified as a priority area. LTW
teachers are eager to use data; there are pockets of exemplar models among teachers who use
data well and could turnkey data to collaborate among teachers and staff. Student formative
assessments need to be more aligned to the Common Core curriculum, and assessments need to
be tailored to school needs. Opportunities are needed to collaborate around data during and after
school for discourse and planning. Limited time and resources prevent the staff from being more
effective in this area.

Student support.LTW’s PBIS program is highly regarded in the school district, and there is a
strong, research-based literacy screening mechanism for Grades PK-3. The challenge is
providing similar support for Grades 4-8. In addition, LTW requires an effective and efficient
Tier 1 academic screening for mathematics and ELA for all students.

School climate and discipline. LTW maintains a quiet, well-managed, and orderly school
environment. There is a lack of well-articulated transition plans and a need for professional
development for specific staff and teachers in the areas of student discipline and student
engagement. Overall, LTW has a positive school culture, and the conditions for success are
strong and present.

Parent and community engagement.Although there are mechanisms in place for
communication with parents and the community (e.g., website, school newsletter, and Tuesday
folders), there is a lack of parental involvement and a need for creative ways to partner with
community stakeholders and organizations.

Training, support, and professional development.One of the largest requirements identified
through inquiry is the need for job-embedded, differentiated professional development in several
areas. Of particular importance are instructional strategies with respect to subgroups—
disadvantaged, cultural tolerance, and competence. This area is the third priority area.

v.  How the School and Buffalo Public Schools Will Prioritize These Needs During
Implementation
Through the systematic school review, LTW identified many connections between structural and
systemic gaps and student achievement, including many areas that need to improve. Both school
leaders and teachers recognize the need to prioritize the critical areas for development that, if
improved, will have the greatest effects on teacher and student performance. To realize this
vision, LTW must have a laser focus on these key development areas to best accelerate student
performance and growth. Although these areas have been prioritized and a comprehensive plan
has been developed to address them, it is critical that all members of the school community
understand the development areas and are invested in the change that must occur. The prioritized
needs are reflected in the three goals for the school improvement grant period.

C. School Model and Rationale
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i.  Rationale for Transformation Model

Buffalo City School District (BCSD) currently has three schools that are implementing a
turnaround model funded by a School Improvement Grant (SIG) in the 2012-13 school year.
Many of the strategies employed in the transformation model relate to professional development,
and supports are being utilized in these schools. However, the district is still working to
formalize a screening process to hire teachers to replace those who were reassigned in response
to the model’s requirement to replace 50 percent of staff. Because BCSD has not reached final
agreement with its collective bargaining association on this issue, we do not believe the
turnaround model represents a viable model choice for other BCSD schools at this time.

Three schools are currently implementing the restart model under the SIG program. These
schools are matched with an educational partnership. However, just a week before this grant
application was due, the annual professional performance review was approved by the governor.
As such, we will soon receive funding to support the hiring of educational partnership
organizations and the implementation of their plans. Because we have not had an opportunity to
study the effect of this model on our first cohort, we believe it is best to limit use of the restart
model to one school where we have identified a partner with a proven record of success.

Four BCSD schools were awarded transformation grants in Cohort 1 and are currently in their
third year of implementation. Two schools were awarded transformation grants in Cohort 2 and
are currently in their second year of implementation. We have learned the most from our
experience with the transformation model because it has been implemented for the longest period
of time, with some adjustment to the original plan due to inconsistent funding. Of the four BCSD
schools in Cohort 1, two have shown measureable progress, reinforcing the effectiveness of this
intervention. Of the other two schools in Cohort 1, the high school has shown progress in
improving its graduation rate. Because this model has been implemented over several years in
six schools, we believe it is the best model to select for this school.

ii.  Process by Which Model Was Chosen
The intervention model was chosen based on an appraisal of school and district capacity. The
transformation model was selected given the school, district, and community context. While we
recognize that other intervention models are available, the key lever for change will be the hiring
of a highly capable leader who will be given the flexibility required to make the changes
necessary to drive dramatic improvement for the school’s children. After careful consideration,
the district concluded that there are currently challenges to implementing other intervention
models, including contractual and collective bargaining agreements that will affect the use of the
turnaround and restart models.
The district began its model selection process by developing a school profile that included the
characteristics of the school and its students, leader background and core competencies, and
instructional staff profiles. BCSD then sought to identify the improvement strategy that would
yield the most immediate and substantial gains in learning and school success for students now
attending this school. Our evaluation was based on findings of the school review that was
conducted by an integrated intervention team and of the needs assessment that was conducted in
conjunction with a school-based management team. Based on recommendations from the state-
appointed distinguished educator, Judy Elliot, BCSD is working to develop a district-level
strategic plan that fully supports the requirements of the transformation model, including the
following:
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e Recruiting and hiring school leaders with the experience, training, and skills needed for
dramatic school improvement

¢ Moving toward a decentralized, school-based system of professional development and
budgeting

¢ Conducting monthly “principal meetings” for priority school principals in order to build
skill and capacity to use data to drive instructional decisions and to create opportunities
for schools to break out by level (elementary, middle, high school)

e Building autonomy and authority for principals to make on-site, data-based decisions to
accelerate improved student outcomes

D. School Leadership

i.  Required Characteristics and Core Competencies
To ensure each priority school will be transformed into a culture of learning and high student
success, the Office of School Innovation and Turnaround has identified specific leadership
competencies for turnaround principals to successfully produce dramatic gains in student
achievement. These competencies are outlined in School Turnaround Leaders: Competencies for
Success (Public Impact, 2008) and address four major categories: driving for results, influencing
for results, problem solving, and showing confidence to lead.
The principal selection process for this cohort of priority schools will be rooted in these core
competencies. Given the new superintendent’s successful tenure as a turnaround principal in
Charlotte-Mecklenburg, North Carolina (2002-06), the Buffalo City School District (BCSD) is
in a strong position to identify and select new principals with the following competencies, as set
forth by Public Impact:
¢ Driving for results cluster. This cluster of competencies is concerned with a turnaround
leader’s strong desire to achieve outstanding results and the task-oriented actions required
for success. Competencies in this cluster include the following:
= Achievement
= Initiative and persistence
*  Monitoring and directiveness
= Planning ahead

¢ Influencing for results cluster. This cluster of competencies is concerned with
motivating others and influencing their thinking and behavior to obtain results.
Turnaround leaders cannot accomplish change alone but instead must rely on the work of
others. Competencies in this cluster include the following:
= Impact and influence
= Team leadership
= Developing others

e Problem-solving cluster. This cluster of competencies is concerned with a turnaround
leader’s thinking applied to organizational goals and challenges. It includes data analysis
to inform decisions, making clear logical plans that people can follow, and ensuring a
strong connection between school learning goals and classroom activity. Competencies in
this cluster include the following:
= Analytical thinking
= Conceptual thinking
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¢ Showing confidence to lead. This competency, essentially the public display of self-
confidence, stands alone and is concerned with staying visibly focused, committed, and
self-assured despite the barrage of personal and professional attacks common during
turnarounds.

ii.  Selected Principal

Dr. Fatima Morrell received New York State School District Administrator's Certification from
Buftalo State College in 1998. Dr. Morrell received her doctorate degree in Educational
Administration, Leadership, and Policy from University at Buffalo in 2009. Additionally, Dr.
Morrell studied Educational Leadership and school reform at Harvard University’s Principals’
Institute in summers 2005 and 2010, where she received leadership development certification.

Dr. Morrell became Principal of the Harriet Ross Tubman School in July 2002. Ninety-seven
percent of the student population lived at or below the national poverty line, and in 2003-2004,
no students in grade four could read or write at proficiency, while 40% in grade four were
proficient in math. Likewise, in grade eight only 9% were proficient in ELA and 11% were
proficient in math. In two short years, in 2005-2006, Dr. Morrell and her team were able to
improve reading scores by 40% in 4™ grade ELA, and 21% in mathematics, and 8" grade saw a
24% increase in ELA, and a 25% increase in math over a three year period in 2006-2007. These
improvements were made while simultaneously all merging three poor performing schools into
one (schools #31, # 4, &#12), creating a new school identity and culture for the new school, and
management of a 15 million dollar full reconstruction project. Under Dr. Morrell’s leadership,
the Harriet Ross Tubman School was one of only seven schools in New York State to be
removed from the State’s S.U.R.R. list for poor performance during the 2007-2008 school years.

Dr. Morrell was assigned to Dr. Wright School because she has proven ability in turning around
challenging Elementary Schools with similar demographics and needs as the Tubman School. In
her first year as Principal of Dr. Wright School, she has significantly reduced the school
suspension rate with 180 suspensions prior to her arrival, and a mere 55 in just her first year. Dr.
Morrell also received recognition and commendations from the Buffalo Board of Education for a
20% reduction in severe and chronic student absence rates. There have also been significant
improvements in academic data in year one. A comparison of the 2011 and 2012 data shows that
on the 2012 NYS ELA assessment, the following gains in student performance occurred:

o Sixth grade: -12.4% increase in students earning a Level 3

e Seventh grade: 8.4% of the students moved from a Level 1 rating

e FEighth Grade - 5% of the students moved from a Level 1 rating

A comparison of the 2011 and 2012 data shows that on the 2012 NY'S Math assessment, the
following gains in student performance occurred:

e Fourth Grade - 5% of students moved from a Level 1 rating

e Seventh grade - 9.7% increase in students meeting proficiency (Level 3 and 4)

Dr. Wright School, Dr. Morrell has worked feverishly to change the culture from one of top-
down autocratic, and coercive leadership, to one of collaboration and transformational,
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distributed leadership where all stake holders have bought into the vision of improved student
performance through delivery of the Common Core Standards and a rigorous curriculum.

iv.Supporting Leadership Positions
Turning around struggling schools involves a complex change strategy, and both the assistant
principal and SAM (the equivalent of a school improvement manager) play critical roles. One of
the first steps in supporting priority schools through the change process begins with providing
principals and assistant principals with the tools, training, and strategies they need to focus more
time on instructional leadership.
BCSD began work with the National SAM Innovation Project (NSIP) in September 2010. NSIP
uses an independently validated process to change a principal’s use of time, a necessity in the
successful transformation of schools. The goal of NSIP is to direct a greater percentage of
principal time to teaching practice, student learning, and school improvement, rather than
management responsibilities. By continually assessing how time is used (managerial,
instructional, or personal), leaders of school change develop strong instructional leadership.
Through NSIP, the newly hired principal and assistant principal are trained to increase their
interactions around instruction with teachers, students, and decision-making groups in the
building. They work together to analyze how time is being spent and how to shift time-
consuming managerial duties to others. Using an online calendar, Time Track from the NSIP
project, the principal, the assistant principal, and SAM monitor their progress toward increasing
instructional leadership time. A time coach meets monthly with the team.
National research proves this process works Changes in a principal’s use of time leads to
improved teacher practice, increased student achievement, and increased parent engagement.
Data reports of Persistently Low Achieving school- Year 1 Cohort 1 principals are showing
positive early results. Some findings from the project include the following:

e Principals’ time devoted to instruction tasks rose.

¢ Some instructional leadership areas increased more than others.

¢ Some schools showed improvement in student achievement gains.

Job Descriptions
The following are job descriptions for SAM and the assistant principal for turnaround.

Job Title and Description: SAM—Turnaround/School Administrator and Manager

Scope of Responsibilities.Provide instructional, administrative and organizational leadership
and management of the SIG plan. Coordinate and communicate with principal to ensure
compliance with district, federal and state mandates. Supports the initiatives, programs and
activities of the SIG working collaboratively with the principal, content staff and district offices
to ensure alignment of initiatives and positive effect on teaching and learning. Select and
provide professional development plan for the staff based on a needs analysis that aligns with the
goals of the SIG plan. Provide critical assistance to campus leadership and content staff around
data analysis, verification of alignment, training and building capacity of staff to improve
instruction through data-informed decision making. Manage implementation of the SIG plan
including; supervision of initiatives, compliance monitoring/reporting and oversight of budget
and purchasing compliance.
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Performance Responsibilities. The principal may assign the following duties:
e Assume responsibility for administration of the school in the absence of certificated
administrators.
e Oversee implementation and effectiveness of all aspects of the SIG plan.
¢ Supervise and evaluate staff.
Coordinate and provide support and professional development to teachers and staff to
improve teaching and learning.
Work with content and grade-level teams in program planning.
Monitor and review all state, district-level, and school-level data.
Monitor student attendance and coordinate effort to improve student attendance.
Coordinate development and participation in school-level planning and the review of
implementation and effectiveness.
¢ Plan and coordinate to maintain a positive, safe learning environment for students by
assisting with student behavior management.
¢ Promote the school and BCSD through positive relations with the community,
businesses, parents, and students.
¢ Plan for and provide orientation, transition, and school program information to students,
parents, and staff.
e Performs other duties as assigned.
Minimum qualifications. The minimum qualifications are as follows:
e Master’s degree and New York State School Administrator or equivalent certification
¢ Supervision experience in a public school
¢ Demonstrated ability to communicate effectively and manage conflict and work on a
team
Desirable qualifications. The desired qualifications include the following:
e A minimum of years of supervisor experience in an urban school
e Experience in school turnaround
¢ Proven ability to improve student achievement

Job Description: Assistant Principal—Turnaround

Qualifications. Candidates must hold a Master’s degree, and one of the following certificates by
the time of the appointment: New York State School Administrator, New York State School
Supervisor, School District Leader, or School Building Leader. Candidates must have a
minimumof five years of certificated teaching and/or supervisory experience. Candidates with
prior assistant principal or administrative experience in an urban school district or in a district
with a large urban population are preferred.
Responsibilities. The assistant principal will assist the principal in carrying out the following
responsibilities:
¢ Instructional leadership
* (Create and communicate a comprehensive education plan aligned with BCSD’s
vision and goals to turnaround a persistently lowest achieving school.
»  Conduct classroom observations and evaluations of teachers that lead to positive
changes in teacher practices and increased student outcomes.
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* Assess the strengths and areas in need of improvement of faculty and staff based on a
sound knowledge base.

* Communicate schoolwide changes and anticipated actions with the support of data.

* Work to develop and maintain clear lines of communication and collaboration
between staff, administrators, students, and parents for the purpose of increasing
student outcomes;

= Actas SAM.

* Manage the principal’s schedule to ensure instructional leadership.

* Meet daily with the principal to schedule instructional leadership time, reflect on
impact, and develop a first responder structure in the school.

e Teaching and learning

* Establish priority areas for instructional focus and make necessary changes in those
areas to strengthen teaching and improve student learning.

* Ensure that all school leaders and instructional staff monitor progress regularly and
systematically make adjustments to strengthen teaching and student learning.

e Curriculum

= Collaboratively conduct a comprehensive curriculum review to ensure that the
curriculum aligns with state and local standards and meets the needs of all students in
the school, including students with disabilities and English learners.

* Rigorously monitor the alignment of the written, taught, and assessed curriculum
using scope and sequence documents and pacing calendars.

= Establish a schoolwide data team that sets the tone for ongoing data use to
o Define critical teaching and learning concepts.

o Develop a written plan that articulates activities, roles, and responsibilities.
o Provide ongoing data leadership.
* Provide supports that foster a data-driven culture within the school to

* Designate a school-based facilitator who meets with teacher teams to discuss data.

* Dedicate structured time for staff collaboration.

* Provide targeted professional development regularly.

¢ Infrastructure for student success

* Enthusiastically recruit highly qualified staff members who have the needed
specialized skills and competencies for positions in the school.

* Consider common goals for quick wins, such as changing the school’s use of time
and improving access to resources and the physical facilities.

* Foster a positive school climate where student discipline concerns are addressed in a
manner that promotes student responsibility and mutual respect.

¢ Professional development

* Arrange for targeted professional development based on analyses of achievement and
instruction, differentiated according to teacher needs and the subject areas targeted for
instructional improvement.

V. Current Supporting Leadership Profile
The school leadership team is currently comprised of the Principal and Assistant Principal. Each

Assistant Principal will remain at the school during the school improvement grant period, and be
Joined by a School Administrator and Manager (SAM). The current evaluation process used by
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BCSD does not provide ample evidence to determine the quality and effectiveness of the school
administrators. However, the newly developed Annual Professional Performance Review process
Along with the School Principal, all of the school leaders will receive coaching and support in
the competencies for turnaround principals listed above. It will be necessary for the school
principal to engage with the Assistant Principal(s) and the SAM to identify specific duties and
responsibilities aligned with the structures support, systems, operations and teaching and
learning. The School leader will employ shared decision-making and leadership across all areas
of the school.

E. Instructional Staff

i.  Current School Staffing Profile
PS 89 Dr. Lydia T. Wright School of Excellence (LTW) currently has 1.5 full-time equivalent
(FTE) reading support teachers and 1.8 FTE mathematics teachers. LTW needs a full
complement of teachers in the core subject areas to build an effective instructional team. Part-
time staff members in the core subject areas have difficultybuilding relationships with team
members, providing out-of-class time support to struggling students, becoming part of the school
culture, and having time to meet with grade-level or subject-area teams. Having a full
complement of teachers in the core subject areas creates a collaborative culture that will allow
LTW to continuously reflect on and improve its practices.

ii. New Staff Needed
Individual teachers have the largest single school effect on student performance. Documented
experience also indicates that individual teachers in high-poverty schools can produce rapid and
dramatic improvements in student learning within their classrooms. As Buffalo City School
District (BCSD) transfers, recruits, and hires teachers for these schools, it will search for and
develop teachers with unique characteristics and competencies identified by Public Impact
“School Turnaround Teacher: Competencies for Success” The four competency clusters
represent a consistent pattern of thinking, feeling, acting, and speaking that are essential to
teachers’ success in turning around performance in low-performing BCSD schools.
The Driving for Results cluster is concemed with the turnaround teacher’s strong desire to
achieve outstanding student learning results and the task-oriented actions required for success.
The major actions in this cluster include setting high goals for oneself and one’s students;
making persistent, well-planned efforts to achieve these goals despite barriers and resistance;
holding others accountable for doing their part to achieve success; and putting in the extra effort
needed to ensure success when others fall short.
The Influencing for Results cluster is concerned with motivating others—students, other school
staff, and parents—and influencing their thinking and behavior to obtain the desired student
learning results. Turnaround teachers cannot accomplish change alone; instead, they must
influence the work of others. They must use a variety of influencing tactics—for example,
inspiring students who have become resistant and apathetic from repeated failure, grasping and
responding to unspoken student needs and motivations, and supporting and prodding colleagues
to collaborate on the path to schoolwide success—as the situation requires. The relationships
they form are designed to influence others to enhance student learning; the relationships are not
for personal bonding.
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The Problem Solving cluster is concerned with a turnaround teacher’s approach to planning,
organizing, and delivering instruction. It includes analyzing data to determine student learning
needs and next steps; considering alternatives for materials, methods, and the levels of
instruction; making clear, logical, and step-by-step plans that both the teacher and students can
follow; and clarifying the connection between school learning goals and classroom activities.
Finally, the Personal Effectiveness cluster is concerned with the turnaround teacher’s self-
management of emotions and personal beliefs that affect student learning. The major elements in
this cluster include exhibiting self-control over behavior when faced with stressful,
uncomfortable, and unfamiliar situations; maintaining confidence in oneself and a willingness to
keep improving despite the many small failures that will likely accompany such a challenging
role; actively embracing the constant changes needed to ensure student learning in a high-
challenge, high-change situation; and holding and maintaining a strong belief in the human
potential for learning and improvement, despite significant pressures to settle for less.

ili.  Process for Informing Instructional Staff of SIG Model to Be Implemented
On January 7, 2013, the school-based management (SBM) team met with American Institutes for
Research consultants to conduct a needs assessment and create a vision that would be used to
write the initial School Improvement Grant (SIG) draft for LTW. At this meeting, the SBM team
was informed of the model being implemented. On January 14 and 15, community
superintendents held a meeting at LTW to explain the model being implemented, the grant
requirements, and the school improvement planning process. At that time, a draft plan was
shared with the community, and feedback was solicited to help refine the approach.

iv.  Process for Hiring and Placing New Staff
Teachers who are selected as turnaround teachers will have evidence of maintaining a model
classroom, knowledge and experience in using data to inform instruction, planning instruction
aligned with the Common Core State Standards, and knowledge and experience in working with
students from diverse backgrounds.
Teachers who wish to transfer within BCSD from one school to a school that is implementing the
Transformation Model within this SIG cohort will follow BCSD’s Guidelines for Teacher
Transfer and Staffing. This process is as follows: (1) The teacher submits a letter of voluntary
transfer to the chief academic officer, which results in Human Resources placing the teacher’s
name on the seniority list; (2) the teacher is notified by the supervisor or the director of a
vacancy; (3) the school principal consults the teacher personnel file (this step is optional); (4) the
principal accepts or declines the teacher. For positions that are still vacant after the voluntary
transfer process is complete, the principal will hire for those positions based on the
Transformation Model needs.

BCSD recruits and hires instructional staff following its recruitment and hiring guidelines.
Opportunities to work with BCSD are posted on the BCSD website and are advertised in local
and national publications; in addition, information is made available at recruitment fairs. From
these efforts, a pool of qualified candidates is created and shared with school administrators
when vacancies occur. Principals and their teams have the opportunity to interview and
recommend candidates for employment.

¢ The voluntary transfer process allows a teacher to pursue an override to a principal’s

decision not to accept a teacher to fill a vacancy at a school.
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¢ Involuntary transfers are difficult unless documentation in a teacher’s file at a school
indicates that the teacher’s performance is not a good fit for the needs of a particular
school. The principal needs to be clear and explicit about his or her expectations for
instructional staff at a school when the principal and the teacher are engaged in the
transfer conversation.

* The systemwide transfer process delays the process of hiring new, high-quality,
instructional staff.

F. Partnerships
i.  Implementation Partners and Their Roles

Buffalo City School District (BCSD) solicited proposals from external School Improvement
Grant (S1G) support providers through RFP 12-13-053 and received sealed responses on January
8, 2013. However, most schools applying for 1003(g) SIG funding have not yet had new
principals appointed. For this reason, external partner matches for these schools will not be
determined until new principals are appointed, thus allowing school leaders a stake in the
selection of turnaround partners. In addition, the district was disappointed in the breadth of
responses received through this REP. Upon award of SIG grants, therefore, the district will
reissue an RFP for partners tailored to the needs of the district and the new principals it
identifies.

It is the district’s intention to appoint all new principals by May 8, 2013. At that time, newly
appointed principals will be able to study each proposal submitted and to review the scoring
rubric that was utilized to vet proposal submissions and the individual ratings received. Based on
these submissions and on a second-round interview process with potential providers, principals
will determine which partner(s) will be best suited to support their schools and turnaround plans.
(Providers who submitted proposals for RFP 12-13-053 on January 8, 2013, and who met the
evidence of effectiveness criteria are detailed in Attachment C.)

ii. Evidence of Partner Effectiveness

Please see Attachment C for the Evidence of Partner Effectiveness chart. Trend data for those
respondents who included evidence of effectiveness with their submissions are appended to the
attachment. Potential partners who failed to provide this information in time to meet the grant
submission deadline will be asked to complete this chart prior to being declared eligible for
selection by a SIG cohort school and to provide services supported by SIG funding.

iii. How External Partners Will Be Held Accountable for Performance

Partner accountability is crucial to the successful implementation of any school improvement
plan. The school will work with BCSD to ensure that its contractual agreements will serve as
effective vehicles to purchase and anchor partner services and commitments and to detail the
specific roles, responsibilities, and time commitments needed to implement the plan during the
academic year. The provider(s), school principal, and district office will determine reasonable
academic or other performance targets that are specific to the contractual services and will
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institute a system of quarterly meetings with each provider to review data that illustrates the level
of service implementation throughout the course of the contract so that midcourse corrections are
possible. Providers must meet the agreed upon targets to continue their contracts in the following
year; however, our system of quarterly conversations and regular data reviews will ensure that
there are no surprises. In addition, some targets are subject to negotiation based on circumstance.
Ongoing evaluation, as well as ongoing communication regarding this evaluation, is vital to
ensuring that implementation and outcomes are kept on track.

G. Organizational Plan

i.  Management and Team Structures
Please see School-Level Organizational Chart.

ii. Day-to-Day Operations
The immediate task of school improvement is given to the superintendent. The superintendent
will retain direct oversight of the principal and the District Office of Innovation and Turnaround,
both of whom maintain a direct line of communication with the superintendent. The Office of
Innovation and Turnaround will rigorously monitor the quality, effectiveness, and fidelity to the
school improvement process and will identify areas of progress and challenge, align district
resources to better meet those needs, and provide regular communication to the board and
relevant stakeholders. In return, the principal will retain operational control of the building
administrative, teaching, and support staff and services.

The school-based management team (SBMT) consists of representatives from all stakeholder
groups, including school leadership, teachers, and student support staff. These stakeholders will
meet monthly to provide external oversight to school improvement efforts. SBMT will review
data from leading indicators to monitor and evaluate the effectiveness of SIG initiatives. SBMT
has a direct line of communication with the principal and seeks broad-based engagement among
all school stakeholders to ensure a successful turnaround.

In the day-to-day operations of the school, the principal serves as the instructional leader,
overseeing all aspects of the school’s instructional program and school improvement efforts. The
principal communicates directly with the assistant principal and school administration manager
(SAM). The assistant principal will direct implementing the curriculum, professional
development of all teaching staff, and priority areas of instructional focus. The SAM will set,
monitor, and communicate progress toward SIG goals and initiatives. The SAM will meet
weekly with the principal and assistant principal to review their use of time as instructional
leaders (per the National SAM Innovation Project 7ime Tracker calendar), discuss classroom
observations, and analyze quarterly data from leading indicators.

Teachers will meet weekly by grade levels for common planning time and professional learning
communities (PLCs). The PLC process is pivotal in analyzing student performance data,
including quarterly benchmark assessments and common formative assessments, and for
instructional planning and pedagogy. Led by instructional coaches and supported by the principal
and assistant principal, PLCs will ensure that instructional practices are aligned and driven by
assessment data, that student learning needs are targeted through intervention or enrichment, and
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that job-embedded professional development is differentiated to meet teacher needs.
Instructional coaches will meet weekly with teachers to support them in their implementation of
new instructional strategies that target student learning needs.

Two additional teams function in the day-to-day operation of the school. The student support
team (SST) consists of administrators, the social worker, the guidance counselor, and the school
psychologist as well as other staff members whose core responsibilities focus on attendance,
truancy, and discipline. The SST will meet weekly to establish a more cohesive and supportive
school community, reduce attendance issues and truancy, increase positive behavior and student
engagement, and reduce dropout rates. The SST will also communicate directly with students
and their families and work collaboratively with the parent facilitator.

The second team, the school leadership team (SLT), will meet weekly to monitor the progress of
the SIG, determine necessary midcourse corrections, and ensure all stakeholders are regularly
informed of progress. Made up of school administrators, the SAM, core department chairs, an
SST representative, and the on-site lead partner, the SLT will analyze data, examine leading and
lagging indicators, problem solve areas of concern, and provide recommendations and feedback
to the governance board. The team will also communicate weekly progress to teachers, parents,
and community members.

iii.  Annual Professional Performance Review (APPR) Plan
Under Education Law 3012-c all probationary and contract teachers will be observed by the
principal or assistant principal who has been certified as a lead evaluator. Each teacher will be
observed a minimum of twice during the year, consisting of one unannounced and one formal
observation with a pre and post conference. Each principal will work with the assistant pn'nc]{})al
and SAM to develop a weekly-monthly-yearly observation calendar using the TimeTracker™ as
part of the School Administration Manager project. This product is a cloud-based calendar that
the principal uses like a lesson plan. The calendar tracks the time the principals spends with
individual and groups of teachers and provides specific detail of the interactions, for example
was the time spent with the teacher on observation versus feedback, Time Track records and
charts are used in a daily meeting with the principal and SAM team to determine next steps for
teacher follow-up, next steps, and track time use. The SAM project and calendar is a professional
development process using a unique set of tools to change a principal’s focus from school
management tasks to instructional leadership.
All teacher observations, SLO approvals, and TIPs will be housed in the District’s Professional
Growth Data System. Teachers and building administrators will use this as another platform for
communication and feedback in between face-to-face sessions. The SLOs and TIPs will also be
included in the Time Tracker calendar.
At the start of the year each principal will assign the assistant principals the teachers he will be
responsible for managing. The principals will manage the assistant principals. No later than 10
days after the start of the school year any teacher who received a Composite Effectiveness Score
that results in a rating of Developing or Ineffective will be placed on a Teacher Improvement
Plan (TIP). The TIP is used to assist teachers in meeting District expectations in one, but no
more than three, of the Annual Professional Performance Review criteria, which is aligned with
the NYSUT Teacher Practice Rubric. The TIP will be jointly developed by the teacher and the
principal.
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The observation plan and calendar will be developed to make sure all teachers are receiving the
right proportion of teacher observations and supports according to their needs. The system also
provides the administrators to track action steps more systematically to be able to hold teachers
accountable to implement recommendations. Specific goals for teacher success will be set and
progress towards the goal will be tacked. This will allow the principal and the Community
Superintendent who evaluates the principal see trends in teacher strengths, challenges, and
recommendations through the year. All principals’ observations on of 60 points of other
measure are based on the ISLLC standards through multiple school visits by the Community
Superintendent, who has been certified in accordance with Commissioner Regulation 30-2.9. The
visits will include a structured review process of school documents and classroom visits. One of
the visits will be unannounced. The Community Superintendents will also keep a weekly-
monthly-yearly observation calendar using a process similar to the principal’s calendar.

iv.  Calendar of Events to Support APPR Implementation
The full calendar will be set by the principal in the pre-implementation period.

H. Educational Plan
i.  Curriculum

The Buffalo City School District (BCSD) provides grade-specific instructional frameworks for
reading and English language arts (ELA). These frameworks provide a developmentally
appropriate, sequential progression of skills and concepts to be taught and include components
such as suggested instructional time frames, reading selections, specific skills and concepts to be
taught, relevant standards for reading (informational, literature, and foundational skills), writing,
listening, speaking and language, and assessment information. Supplementary documents
provide additional specificity to the framework, including elements such as supplementary texts
(oral and written) of appropriate complexity, text-based questions, additional resources, pertinent
modifications, and guidance for flexible grouping and management. These documents are
intended to guide teachers in Grades PK-8 as they plan, prepare, think, and reflect on instruction.
The frameworks are designed to be inherently flexible; although the core scope remains the
same, modifications may be made at any point to reflect the adoption of new materials or revised
time frames. In addition, although currently under revision, the instructional frameworks for
Grades 9-12 will mirror this design.
Although BCSD provides the framework, it is understood that school leaders and teachers will
be engaged in ongoing planning at a more granular level, addressing the needs of the students
they are teaching. Because Tier I core instruction must be rigorous and aligned with the New
York State Common Core Learning Standards (CCLS), teachers must consider how to scaffold
instruction following a gradual release of the responsibility model. Likewise, teachers will
differentiate skills during core instruction, targeting identified skills with flexible groups of
students.
PS 89 Dr. Lydia T. Wright School of Excellence (LTW) will take the following steps to ensure
that all students have access to a rigorous curriculum and learning experiences to adequately
prepare them for academic success:

* Provide time and support (i.e., materials, training, and guidance) for teachers to engage in

unit and lesson development in spring and summer 2013.
* Determine a common format for guiding curricular documents and ensure that these
documents address the following elements:
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* The content and skills to be addressed

* Alignment to instructional shifts

* Time frames for instructional delivery

* Scaffolding strategies

* Differentiated instructional materials and methods to meet the learning needs of all
students plus modifications and adaptations to meet the needs of diverse learners

* Formative and summative assessment tools

* Consideration for the principles of the Universal Design for Learning

¢ Ensure alignment to interventions within the response to intervention (RTI) framework.

¢ Provide ongoing professional development for teachers to inform their planning. This
will include training on how to implement instructional shifts for literacy, such as how to
do the following: plan for close reading of a text, write text-based questions, effectively
teach writing, effectively train students to access complex texts through grammatical and
syntactical analysis, and address academic vocabulary. Priority schools will receive
support from BCSD teams and the flexibility to identify outside providers to support this
work.

e Provide time in summer 2013 for teams of teachers, specialists, and instructional leaders
to review the documents and identify gaps and overlaps in coverage across grade levels
and within subject areas.

e Share and discuss findings with all faculty members and make revisions as needed.

* Develop and execute a system in fall 2013 to monitor the implementation of the
curriculum within LTW.

¢ Use monitoring data to reflect on and evaluate the effectiveness of the curriculum at
regular intervals each quarter. School-based inquiry teams will lead this work.

This development process will increase the availability of a consistent curriculum and associated
instructional programs and provide teachers with a core standards-based curriculum and an
aligned instructional program that will develop students’ skills, concepts, and abilities through all
grades.
Core Knowledge’s Language Arts. Written by the Core Knowledge Foundation anddeveloped
according to the specifications of New York State Education Department for students in Grades
PK-2, this is a sequenced, spiraled, and content-rich curriculum that contains resources and
instructional practices that support the attainment of the New York State P—12 CCLS. The
program combines systematic phonics-based instruction in decoding skills and includes
extensive read-alouds to build both oral language and background knowledge. LTW is
participating in the pilot program and will receive all of the professionally printed curriculum
materials at no cost to LTW. One to two weeks of professional development to support
implementation will also be provided.
All K-2 classrooms in the participating schools must participate in the pilot and partner with
professional developers to implement the curriculum with quality and fidelity. Teachers will be
provided with a classroom set of materials and will be expected to participate in related
professional development. BCSD has committed to supporting teachers throughout the
implementation of the pilot program.

ii.  Instruction
LTW will implement instructional strategies that increase opportunities for higher-order thinking
skills, analysis, problem solving, and deeper content understanding across core courses and
common-branch subjects. LTW will continue the work started during a pilot program across
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Instructional Strategies.All teachers will focus on two particular shifts for the 2013—14 school
year because choosing a high-leverage focus for the year allows a common conversation within
and across schools and provides the opportunity to set a sensible pace toward full CCLS
alignment by the 201415 school year. CCLS require an increased emphasis on discourse and
argument in both literacy and mathematics, which has significant implications for the ways in
which teachers engage students in discussion and the kinds of questions about which they ask
students to think. As teachers pose more challenging questions to students, engage in text-based
discussions, and invite students to critique the reasoning of others, they will become more
effective in questioning and discussion techniques. Focusing on this competency also ensures
that student voice becomes an integral part of every lesson. LTW will develop, implement, and
refine a shared and common set of aligned instructional strategies that support the need for
instructional discourse, including Socratic seminars; dense questioning; conversations across
time; and questions, answers, and relationships.

Instructional shifts are required for both literacy and mathematics and will be strategically
incorporated and supported in all common-branch subjects and elective courses in the following
ways:

¢ Logical reasoning and problem-solving opportunities will be provided daily, as they
relate to the content areas.

* Students will be provided with resources such as calculators, rulers, scale models, graphic
organizers, charts, graphs, and statistical data to enable them to experience mathematical
connections in various topics across the curriculum.

¢ Content area reading material will include using information text and close reads.

e Mathematics and ELA teachers will work with social studies, science, and “specials” to
develop lesson plans in those subject areas using numeracy, quantitative literacy, and
reading comprehension strategies.

Teachers will purposefully incorporate these strategies into daily lesson plans and receive timely

and actionable feedback from instructional leaders to optimize usage. Instructional coaches will
also support teachers.
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Elective Courses, Cocurricular Activities, and Extracurricular Activities.Elective courses,
cocurricular activities, and extracurricular activities will be developed and organized to support
L'TW’s mission, vision, and school improvement goals. All activities will be driven by grade-
level and subject-area curricula and support literacy and mathematics skills while allowing
flexibility for exploration in areas that will ensure that students are highly prepared for college
and careers and become well-rounded citizens. School teams will identify and develop elective
courses that serve as “applied learning electives.” For example, in support of the social studies
curriculum, LTW may offer a civics elective or an urban development elective. In addition to
science, students may have a Project Green elective or an astronomy elective. In the ELA block,
LTW may offer journalism or theater. LTW students will have opportunities to explore arts,
foreign language, and physical education. In physical education, for example, students may study
the rules of cricket while they learn about the British colonization of India. In this way, all
courses will support student achievement and social well-being.

Acceleration of Learning.All middle school students will be exposed to more advanced
mathematics material so that more students will be able to take geometry in Grade 9. Currently,
most students take geometry in Grade 10. Grade 8 students will be encouraged to take algebra,
Grade 7 students will take prealgebra, and Grade 6 students will be exposed to mathematical
concepts to prepare them for prealgebra. Ultimately, the hope is that most students will be
prepared to take calculus or precalculus as high school seniors.

Social studies is a subject that currently has no standardized test; the main change will be to
spread out geography instruction and integrate it more with world history. As LTW reaches full
implementation of the Transformation Model, students may have the opportunity to begin the
Global History I course, in preparation for the Regents Exam.

iii.  Use of Time

School calendar. September 4, 2013, to June 21, 2014 (188 days—tentative)

Daily hours. 8:00 a.m. to 2:30 a.m. (6 hours and 30 minutes)

Core courses. ELA, 120 minutes; mathematics, 90 minutes

Elective courses. 45 minutes

Afterschool/enrichment. 120 minutes

The use of time is balanced between four priorities: (1) making every minute of the school day
count; (2) providing more time for teachers to collaborate to improve instruction and address
student learning needs; (3) individualized learning time and instruction focused on specific
student needs; and (4) academic and global enrichment programming before and after school and
during the summer.

Making Every Minute Count. To successfully increase time for high-quality academic
instruction, LTW will maximize time for learning and eliminate unproductive time in the
schedule. Teachers and administrators will develop and teach routines and assigned roles that are
aimed at minimizing transitional and noninstructional time, such as frequent locker breaks,
transitions between classes, and lengthy dismissal procedures. All teachers will develop
classroom management plans that articulate the routines and the procedures they will implement
to ensure that time is being used productively. These classroom management plans will detail
procedures for distributing and collecting papers, dividing into groups, entering and exiting the
classroom, asking questions, and others intended to create a classroom environment conducive to
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learning while also ensuring students remain on task. LTW will build on current work using
targeted strategies from Doug Lemov’sTeach Like a Champion.

More Time for Teachers to Collaborate to Improve Instruction and Address Student
Learning Needs. Building teacher skills takes time; the hard work of refining lesson plans,
analyzing student data to identify areas of needs, and sharing instructional strategies requires that
teachers and instructional leaders have sufficient time to meet and work together. Schedules will
be reorganized to provide teachers with regular time for collaboration within and across grade
levels and subject areas and with instructional support staff (e.g., special education, bilingual
and/or ESL teachers, social workers, and guidance counselors).
During collaboration times, teachers will review weekly formative, summative, and benchmark
assessment data to identify students who need additional support; with intervention staff,
teachers will work to solve problems around how to support struggling students, strengthen and
tailor instruction to student needs, plan small-group lessons, and/or assign afterschool supports.
Through careful collaboration between school leaders, pedagogical and support staff, and the
collective bargaining association, schools may adopt the following evidence-based strategies for
increasing time for teaching planning and collaboration:
* Devote time during the summer for professional development and team planning.
e Schedule biweekly or monthly early-release days. Teachers will meet in teacher teams
while students participate in an academic and social enrichment program lead by
community organizations.

Individualized Learning Time and Instruction Focused on Specific Student Needs. The time
allocated to core academic courses will be increased (ELA will be at least 120 minutes, and
mathematics will be 90 minutes); the remaining time will be used for interventions and
enrichment. Small-group ELA and mathematics classes will be added to the weekly schedule.
These classes will target specific skills for which students need additional support, and students
will be grouped with peers who have similar needs based on formative, summative, and
benchmark assessments. This strategic schedule will enable teachers to easily move students into
or out of academic support classes, based on how they perform at any time during the year.
Students excelling in ELA or mathematics will take on more enrichment courses in place of
small-group classes.

Academic and Global Enrichment Programming Before and After School and in the
Summer. LTW could not fulfill its mission and vision of providing a rigorous academic program
without additional time. In addition to increased time during the instructional day, students will
also have opportunities for academic and cocurricular activities after school and during the
summer to develop not only academic skills but also creative thinking and problem-solving skills
that come from a well-rounded education. Selected community partners that have expertise in
LTW’s key design areas will lead afterschool enrichment periods. Enrichment will be designed
and delivered by teachers based on their own particular interests or led by students using youth
development principles in the upper grades.

To set up the program for success, LTW will develop a shared vision, identify goals and program
components, and identify how success will be evaluated. Programs and activities will be
curriculum based and support the common-branch subjects.
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iv.  Data-Driven Instruction and Inquiry
To fully integrate CCLS, teachers must have systems to track students’ prior knowledge,
emerging understanding, misunderstandings, and accomplishments. Teachers and students will
need to broaden their skill sets in assessment to shift from assessment systems that rely solely on
summative assessments and questions with single answers and multiple-choice questions to those
that emphasize Iearning as conceptual, dynamic, and embedded in context. This change in
approach is a high-leverage competency of focus. Teachers will become effective in using
assessment in instruction as they monitor student progress to know what students understand and
misunderstand and make adjustments to their plans to increase learning.
Through ongoing professional development from RBT’s Using Data Day to Day, teachers will
learn to use a variety of assessments to inform planning, teaching, and reflecting on lessons.
Teachers will engage in frequent, short cycles of improvement to achieve student achievement
goals, including the following:

Take action Setintorim goal
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Following the administration of assessments, teachers will have one half day to one full day to
conduct data analysis and action planning. Data analysis days will be built into the schoolwide
calendar. The local education agency or school will provide data reports to each teacher that are
succinct and contain an item analysis, standard level analysis, and bottom-line results. Teachers
will use a common written template and a structured protocol for deep analysis. This analysis
process will require reflection and action planning at the following levels: individual teacher,
grade levels, subject areas, and schoolwide.

By analyzing the assessment results, teachers will identify strengths, weaknesses, and gaps by

standard and skill. Deep analysis will require that teachers not only identify what students did not
learn but also why they did not learn it.
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For data analysis, teachers will create a plan for addressing the standards and the skills not
mastered by the whole class, groups of students, and individual students. This plan will delineate
standards and skills that must be retaught to the whole class, what will be addressed through
small-group instruction, and which individual students require placement in intervention
programs as outlined in the schoolwide RTI framework.

At the grade level, teams will address trends of performance across the grade and then use an
action results meeting protocol to identify best practices and key actions that everyone will
implement to address the assessment results. Additional time will be spent developing concrete
elements of lesson plans (e.g., do now activities, teacher guides, student activities, and
homework) that will be used to address needs and gaps in specific skills and standards.

Ongoing job-embedded training, support, and professional development will be aligned with the
assessment calendar but will be flexible to adapt to student learning needs. The instructional
leadership team will facilitate teacher data analysis meetings after each interim assessment and
maintain focus on the process throughout the year. Instructional leaders will review and provide
feedback on lesson and unit plans, conduct classroom observations, and give feedback driven by
the action plan and student needs. Additionally, instructional leaders will identify, share, and
disseminate best practices, resources, and strategies from high-achieving teachers and other
schools and facilitate school and classroom intervisitation.

v.  Student Support
The schoolwide framework for providing academic, social-emotional, and student support to the
entire school population includes the following components:
* A schoolwide (universal) screening assessment to identify students at risk for poor
learning outcomes
* A multitiered intervention program and strategies that increase in levels of intensity
* Frequent and ongoing progress monitoring to determine student progress and determine
program efficacy
* A team structure to organize and analyze student performance using progress monitoring
data
Student support teams (SSTs) and grade-level teams will serve as the major systems for the
identification of students at risk for academic failure, disengagement or drop-out, and health
issues. Grade-level teams will meet for one half day or one full day following common
benchmark assessments as described in the section “Data Driven Instruction/Inquiry.” During
this time, teachers will analyze data and identify groups of students and individual students who
are not meeting benchmark goals. Students are placed into intervention programs designed to
address skill deficits. Following a district-developed progress monitoring protocol, students will
be moved into other intervention programs to address additional skills, remain in interventions
for additional cycles, or moved out of the intervention following BCSD’s newly implemented
RTI model of support and programming.
Implemented during the 2010-11 school year, SSTs play a significant role in implementing
social-emotional and behavioral support systems and serve as student and system advocates.
With the support of the Erie 1 Board of Cooperative Educational Services, Division of School
Support Services, the team uses disaggregated behavior and discipline data from the student
monitoring systems to identify students not responding to schoolwide behavior supports and
assigns them to group or individualized supports. Currently, LTW uses check-in/checkout as the

Buffalo City School District Transformation Plan for PS 89 LTW—35



secondary support. The tertiary level of support begins with a functional behavior assessment
and concludes with an individualized behavior plan. Students are also referred to support
services provided by community mental health partners.

vi.  School Climate and Discipline
Critical to school improvement is a safe and supportive learning environment, which is about not
only discipline but also building relationships with students, setting high expectations, and
applying fair and consistent actions. LTW will refine the current schoolwide positive behavior
program and discipline system with clearly established expectations for safety, discipline, and
respect. The policies and related system will include concise, schoolwide behavior expectations
common for all students; a continuum of supports, interventions, incentives/rewards, and
consequences, including a clear delineation of activities and programs that students are entitled
to versus those that are privileges. Additionally, the schoolwide behavior policy will also identify
which behaviors should be handled by teachers, behavior support staff, and school leaders.
Schoolwide positive behavior and intervention programs will include the following:
* An instructional component for teaching students self-control and/or social skill strategies
* Links between individual classroom management strategies and the schoolwide
behavioral support system
* Regularand systematic collection and the use of data regarding discipline and school
climate to guide decision making
¢ Deliberate professional development that builds adult capacity to facilitate learning
experiences and manage classrooms in a way that results in a safe and healthy
environment conducive to learning
Students with disabilities are held to the same universal behavioral expectations. Too often,
standards and expectations for such students are lowered rather than applying individualized and
tiered supports that are designed to address behaviors that may be a manifestation of a student’s
disability. Students who do not respond to the universal program and supports will receive a
functional behavioral assessment to identify the antecedent, behavior, and consequences that
may impede response to expectations. Individualized behavior plans will be developed as
needed. Teachers will use effective universal classroom management practices for all students
and then determine which students need additional support and more individualized interventions
that incorporate strategies, modifications, and needs identified in a student’s individualized
education program.

vii.  Parent and Community Engagement

LTW will develop a consistent and unified approach to family involvement through an organized

and deliberate effort to reach all parents and families and encourage them to engage with LTW in

different ways that meet their needs. By providing many opportunities for engagement, such as

joining the school council, participating in a program sponsored by a partner agency at LTW,

attending informational meetings at LTW, and providing meaningful feedback on surveys,

parents can become more knowledgeable about how to support the academic achievement of

their children in school. LTW will employ the following formal mechanisms and information

strategies to increase parental and community engagement:

* Develop a family/school compact that will delineate how parents and teachers will share

the responsibility to build and develop a partnership to help students meet high standards.
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The compact will serve to engage parents, in collaboration with staff and students, around
strategies for increasing student achievement.

e Survey parents in the beginning of the school year to determine the best way to
disseminate information to them, receive their feedback, and determine how LTW can
assist them so that they can better support their children. Receiving information directly
from parents will inform LTW’s next steps as to parents’ needs, along with programs and
protocols for reaching and appropriately engaging parents and families. Surveying
parents at the end of the school year will also provide feedback about the effectiveness of
the strategies employed and will inform planning for Years 2 and 3.

¢ Use varied forms of communication, included the increased use of technology to keep
parents and families abreast of the school community and the progress of their
children.Family communication will thus flow in both directions. LTW will explore and
implement opportunities for communication through automated telephone calls, text
messages, e-mail, better use of LTW’s website, newsletters, and regular telephone
outreach to parents.

¢ Provide staff or services that can communicate with parents in Spanish and other
languages that may be spoken by LTW parents and provide written communication in
major languages.Parents cannot engage with teachers and school personnel if they do not
understand what is being said or written. To increase the number of parents who
participate school activities, it is critical that they feel comfortable and that LTW
communicates effectively.

¢ [dentify, train, and support parent facilitators who can assess the needs at LTW and serve
as a liaison to parents. An organized, district-supported parent program will provide
another pathway for parents and families to engage with teachers to understand how to
help their children at home.

e Host activities at LTW that meet the needs of students, parents, families, and the
community at large. This may include academic/social celebrations, literacy/mathematics
events, and training for parents and community members by a partner organization (e.g.,
parenting classes, extracurricular activities, and job and skills training).

I Training, Support, and Professional Development

i.  School Involvement in Development of Plan
The school-level plan was developed as a collaborative effort between the school-based
management team (SBMT) and staff members from the Buffalo City School District (BCSD).
The plan demonstrates the commitment of both the school and BCSD to ensure that every
teacher experiences high-quality professional learning so that every student achieves his or her
highest potential. Professional development is the pathway to exemplary teacher and student
learning. The SBMT team identified areas in which instructional staff and support staff need
training and support to achieve the mission and vision of school improvement. Student
achievement will be enhanced when teachers experience powerful, strategically aligned, and
needs-determined professional support.
During the Pre-Implementation and Implementation Periods, the school’s restructuring team, in
collaboration with school and district leadership, will develop and continually refine a
professional development plan aligned with the professional learning activities outlined in the
School Improvement Grant (SIG) application.
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District Professional Development.A continuous improvement model allows for differentiated
professional development to address specific school needs. The Office of School Innovation and
Turnaround will support all priority schools and SIG Cohort 4 schools in the implementation of
their school-level plan. A variety of professional development delivery models will be offered,
including face to face, school-based, professional learning communities (PLCs) and a continuous
learning cycle/lesson study program. BCSD and school instructional coaches will provide
follow-up and support to teachers at the school level. The goal is to build a school’s internal
capacity to deliver job-embedded professional development.

School Professional Development.Schools will build their capacity to design and deliver
professional development at the school site, based on their unique needs. This will include
observing other teachers teaching, being observed and receiving feedback, examining student
data, planning lessons with colleagues, being coached by a BCSD or school-based instructional
coach, and/or reading journals and educational articles.

Major School Improvement Professional Development Service Providers.The following
organizations will provide support during the grant’s Pre-Implementation and Implementation
Periods. These organizations have a proven track record of building the capacity of district- and
school-level staff to improve instructional practices, systems and operational structures, and
student learning outcomes.

e American Institutes for Research (AIR)
Sheltered Instruction Observation Protocol (SIOP) model
Research for Better Teaching Inc.
Core Knowledge Foundation

ii.  Pre-Implementation Period

The Pre-Implementation Period chart is attached.

The essential planned training, support, and professional development events scheduled during

the Pre-Implementation Period, leading up to the start of the school year, include the following:

¢ AIR.Building an Instructional Coaching Program will begin with a two-day intensive

training for instructional coaches in summer 2013. This training will include preparing
for coaching with professional teaching standards, clarifying the role of the coach in
teacher professional development, aligning coaching with other professional learning,
understanding trust as a coaching “norm,” and understanding a coach’s roles in school
and teacher development.

e SIOP model. The SIOP model is a research-based and validated instructional model that
has been proven effective in addressing the academic needs of English learners
throughout the United States. The SIOP team works closely with teachers, instructional
coaches, school leaders, and paraprofessionals or teacher aides as they learn to plan,
implement, and support instruction using the SIOP model. In a series of workshops
throughout the year, teachers will learn about and practice the eight components of the
SIOP model by engaging in a variety of instructional activities. They will plan and
implement lessons, reflect on their experiences, and refine their instructional practices
using the SIOP model. Instructional coaches will develop their knowledge of the SIOP
model and learn ways to guide and support others who are developing SIOP expertise.
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e PLCs. A PLC is a collegial group of educators that is united in a commitment to student
learning. PLCs will meet regularly to examine teaching practices, analyze student
performance, and address achievement gaps. Learning takes place in the classroom in the
interactions between teachers and students; to improve student learning, it is necessary to
focus on improving the quality of instruction in classrooms. PLCs are an important
structure that supports instructional improvement, systematic data use, and a school
culture focused on continuous improvement. By focusing on student learning, in addition
to having benefits for students, PLCs positively affect the culture of a school.

iti.  Implementation Period

The Implementation Period chart is attached.
Skillful Teaching. The Research for Better Teaching’s Skillful Teaching program provides
practical strategies for strengthening teaching skills and teaches pedagogues how to apply the
core components to lesson design and implementation. Professional development courses are
more than 40 hours in length and include follow-up visits and coaching. Instructional leaders
learn how to accurately observe teachers and provide targeted and actionable feedback through
the Observing and Analyzing Teaching course.
Using Data Day to Day.Research for Better Practice’s Using Data Day to Day overviews the
comprehensive model of the knowledge base on teaching and focuses on a few areas in depth:
(1) planning clear lessons that are accessible to all students; (2) communicating high
expectations; and (3) using a variety of assessments to inform planning, teaching, and reflecting
on lessons. Participants will learn how to collect, analyze, and respond to data by drawing on
research-based instructional strategies. In addition, a strong theme throughout the course is
strengthening an understanding and respect for our students’ diverse cultural backgrounds.
Core Knowledge (CK).CK is an educational reform model based on the premise that a solid,
specific, shared core curriculum is crucial to ensure a sound elementary education and help
students build strong foundations of knowledge. The content of this core curriculum is outlined
in theCore Knowledge Sequencemanual, which describes what students should learn at each
grade level in Grades K-8. Themanualprovides a detailed outline and a planned progression of
specific content to teach in language arts, American and world history, geography, mathematics,
science, the visual arts, and music. The sequenceof topics is intended to provide 50 percent of
what is taught in a U.S. elementary school, and the content complements the general skills
development and learning objectives typically found in state and local curriculum guides.
Currently, hundreds of schools are participating in the CK school reform model throughout the
United States.
AIR Reality Check. The AIR Reality Check is a facilitated process of reflecting on the SIG plan
goals and objectives alongside relevant, up-to-date school data at the conclusion of the first
semester or midway through Year 1 of a turnaround. The purpose of the meeting is to

& Identify the depth of implementation of initiatives in the SIG plan.

» Begin to identify which initiatives should be continued, adjusted, or stopped.

* Identify and prioritize next steps for deepening implementation and effectiveness.
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iv.  Evaluation Plan
Evaluation planning will be an integral part of professional development planning. In
collaboration with BCSD staff, school leaders, and professional development providers, the
principal will ensure that professional development, training, and support are closely aligned to
the school improvement goals and strategies. Specific professional learning outcomes and related
indicators, along with the expected outcomes in student learning and related indicators, will be
identified prior to each professional learning activity. Interim outcomes, indicators, and
benchmarks include the following: teacher perception, new knowledge and skills, changes in
school organization and culture, and changes in student learning. The results from early or
formative evaluations will be used to inform modifications to the design of professional
development and report to stakeholders on early outcomes.
Rigorous, ongoing evaluations will help refine training, support, and professional development
programs in several ways:

* Early or formative evaluations will gauge teacher satisfaction with professional learning
activities, whether the activities took place as planned, and whether teachers mastered
new knowledge and skills.

¢ Formative evaluations will help professional development providers determine whether
activities are on track or whether some midcourse changes are necessary to achieve the
intended outcomes.

* Summative evaluations will focus on whether the professional development achieved the
intended outcomes as reflected in changes in teachers’ practice and changes in student
learning,

* Ongoing evaluations will yield information about changes in school organization and
culture that may result from teacher training, support, and professional development.

Initial evaluations of training, support, and professional development will focus on the following
three questions:

* Did the professional development take place as planned?

* What were teachers’ perceptions of the professional development?

¢ Did the professional development achieve the intended outcomes?

Data collected on professional learning implementation will include careful record keeping and
the following quantitative and qualitative data sources:
¢ Sign-in sheets to track teacher participation
e Activity logs to track follow-up support for individual teachers and groups of teachers
* Activity logs noting the frequency and the duration of weekly observations and feedback
on the classroom application of new instructional strategies, as well as their substantive
focus
® Surveys and evaluation forms to gauge teacher perception and whether teachers are likely
to apply new knowledge and skills in their professional practice
* An analysis of benchmark assessments, common formative assessments, daily formative
assessments, and student work.

Table I presents a timeline for the regular evaluation of the effects of training, support, and
professional development. The cells labeled Professional Learning Activities I, I1, and III
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indicate that professional learning is ongoing for several months and, subsequently, during the
three years of the grant period and beyond. The activities included in each cell repeat because
they are ongoing and job embedded and also reflect new activities as the school, leaders, and
teachers build their capacity. Interim outcomes, indicators, and benchmarks are observable and
measurable outcomes during the evaluation periods. As the professional learning activities
progress, the interim outcomes include more extensive mastery, the application of new
knowledge and skills, and an early look at whether changes in student learning are occurring as
expected.

Throughout the planning, delivery, and evaluation of professional development, support, and
training, instructional leaders will work with individual teachers and groups of teachers, during
coaching and PLCs, to identify and examine evidence of teaching and learning (e.g., observation
notes, student work, daily formative assessments, and benchmark assessment results) to evaluate
whether the professional learning activities have had the desired impact on teaching and learning.
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J. Communication and Stakeholder Involvement/Engagement

One of the core beliefs driving the PS 89 Dr. Lydia T. Wright School of Excellence (LTW)
transformation plan is the district- and school-wide understanding that school staff, parents, and
community members are partners in the change process. The School Turnaround Field Guide, a
2010 social impact report sponsored by the Wallace Foundation, identifies three critical gaps in
parent, community, and stakeholder engagement that must be addressed to ensure successful
school turnaround. These include:

1. Building awareness of the
need for change among students, parents, educators, policy makers, and communities.

2. Engaging and mobilizing
stakeholders and building public demand to advocate for needed changes.

3. Establishing laws and

policies that support those making difficult decisions.

The district and LTW are committed to implementing regular and systematic actions to address
these gaps and to ensure that all parents, community members, and other stakeholders are well
informed regarding implementation of the School Improvement Grants (SIG) plan.

To that end, two rounds of meetings were convened as part of the LTW transformation plan
development process:

1. On January 7, 2013, school-based management (SBM) teams from identified Buffalo
City School District (BCSD) transformation schools convened with district staff and
facilitators from American Institutes for Research to review school-specific data relative
to the core SIG focus areas. Through a facilitated and collaborative group process, the
teams identified issues, challenges, and strengths that were systemic to the schools and
that, if addressed, would be likely to improve school and student achievement. The
meeting also included a facilitated session during which SBM teams began to articulate a
shared vision for their schools and how those schools would look at the conclusion of the
SIG implementation period in 2016. School teams used worksheets to capture highlights
of the meeting to share with the broader school community.

2. OnJanuary 14 and January 15, 2013, parent and community stakeholder meetings were
held at the school. The intent of the meetings was to inform all stakeholders of the SIG
process, communicate the vision for the successful turnaround of LTW, and collect
parent and stakeholder insights and feedback. All meetings were well attended, and
information that was gathered was incorporated into BCSD’s SIG plans.

Moving forward, the district and LTW will utilize the following core strategies for regular and
systemic communication with all stakeholders:
1. Develop a district-wide communication plan that incorporates multiple media and
provides user-friendly data and information.
2. Create a governance board to monitor progress of the transformation plan.
3. Establish a school leadership team.
4. Provide direct outreach to families and communities through school-level parent
facilitators.
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A district-wide communication plan will be developed to clarify lines of communication
between the district and the community and to ensure that all parents, families, and community
members are kept abreast of the initiatives and progress of school transformation. Included in the
plan, for example, are monthly community roundtables led by BCSD’s superintendent to monitor
progress, gather feedback, and inform the governance board of community needs. Multiple forms
of media and user-friendly data will be used to reach all stakeholders and to build community-
wide support and public will for dramatic school change.

District and school leadership will create a governance board to monitor progress of the
transformation plan to ensure better representation, communication, and collaboration among all
key stakeholders. The board will comprise district and school personnel, business leaders,
community organization leaders, faith-based leaders, families, and students. It will be tasked
with implementing the governance structure and maintaining communication between the
schools and the community regarding the transformation process and progress toward school
improvement goals.

A school leadership team will be established and will meet weekly to monitor the progress of
the SIG, determine necessary course corrections, and ensure that all stakeholders are regularly
informed. Comprised of school administrators, core department chairs, a student support team
representative, the school administration manager, and an on-site lead partner (if applicable), the
school leadership team will analyze data, examine leading and lagging indicators, address and
resolve areas of concern, and provide recommendations and feedback to the governance board.
The team will communicate weekly progress to teachers, parents, and community members.

The on-site lead partner will also report monthly to the district’s superintendent on the progress
of the reform initiatives. The superintendent and the Office of School Innovation and Turnaround
will then present monthly reports to the BCSD Board of Education. Quarterly meetings with the
teachers’ union and quarterly meetings with lead partners and other SIG support vendor partners
will also provide status updates on progress and will strengthen collaboration.

In response to the needs assessment, direct outreach to families and communities will be
provided through school-level parent facilitators. Parent facilitators will be trained to assess
parent and community needs, build strong relationships that deepen parental engagement, and
partner with community organizations to enhance instruction. During the outreach meetings on
January 15, we heard from a parent whose child had previously attended a district charter school.
She commented on how different and robust the parental engagement was at the charter school
that was run by the Westminster Foundation. In response to this feedback, we reached out to the
Foundation to request assistance in improving parental engagement at our Priority Schools.
It is our intention that parent facilitators will become more effective in providing regular updates
to parents and families about the school plans and implementation of the SIG plan. Several
modes of communication will be used, including:
* Surveying families and students on ways the school can effectively engage with them and
assess satisfaction with school services
¢ Conducting home visits, monthly parent education meetings, visits to faith-based
organizations, and outreach to the surrounding business community to connect with
traditionally hard-to-reach families

Buffalo City School District Transformation Plan for PS 89 LTW—45



K.

.
1.

Publishing weekly newsletters and providing parent calendars to improve communication
and strengthen links between home and school

Hosting regular public meetings to review school performance and school improvement
plans

Providing multiple and varied opportunities to engage parents in school and learning
activities

Welcoming and supporting new families with support from the school’s student support
team and school staff

Project Plan and Timeline

Pre-Implementation Period—Goals and Key Strategies

In preparation for the Year 1 implementation plan, the following goals and key strategies will be
addressed in the Pre-Implementation Period (April 1 to August 31, 2013):

.
1.

Develop comprehensive curriculum.

Unpack School Improvement Grant (SIG) and establish necessary team structures.
Communicate vision and build support for SIG plan.

Plan for teacher evaluation implementation.

Pre-Implementation Period—Actions and Activities

Table 1 outlines the specific, measurable, and time-phased actions on the part of district
leadership, school leadership, the lead partner, and other stakeholders to support the key
strategies in the Pre-Implementation Period.

Table 1. Pre-

Implementation Period Actions and Activities

P!

Provide training for all teachers to use new Office of Curriculum | Summer 2013
curriculum and quarterly benchmark and Development and
Develop assessments. assistant principal
comprehensive Provide school-based professional Principal, assistant Summer 2013
curriculum. development on team building, commitment principal, and Office

Provide teachers with a comprehensive Office of Curriculum | May 2013
curriculum and quarterly benchmark and Development
assessments aligned to the Common Core
State Standards.

to high achievement, the use of data to inform | of School Innovation
instruction, and consistent communication of | and Turnaround
support and expectations.
Create daily school schedule that allows for Principal Summer 2013
increased instructional time, academic
intervention, and enrichment,

Unpack SIG and | Review SIG plan in grade-level teams and Grade-level teams April 2013
establish identify next steps.
necessary team Create daily school schedule that includes Principal Summer 2013
structures. common planning time and weekly
professional learning communities (PLCs).
Establish student support team (SST). Lead counselor and April 2013
staff with

responsibilities for
reducing truancy and
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3ii]
discipline disruptions

Establish school leadership team (SLT) and
participate in SLT academy.

Principal, assistant
principal, lead partner,
grade-level
representatives, and
SST representative

Spring—summer
2013

Communicate
vision and build
support for SIG
plan.

Recruit and hire best candidate as principal
who demonstrates core competencies as a
turnaround leader.

Superintendent, Office
of School Innovation
and Turnaround, and

April-May 2013

lead partner

Develop communication plan. Office of School April 2013
Innovation and
Turmaround

Establish representative SIG governance Superintendent, Office | April 2013

board.

of School Innovation
and Turnaround, and
lead partner

Host community roundtables. Superintendent April-August 2013
Convene quarterly coordination meetings with | Office of School April 2013 and
vendor partners. Innovation and August 2013

Turnaround,

principals, and

vendors

Host ongoing stakeholder meetings with
arents and community members.

Principal, SLT, and
parent facilitator

April-August 2013

Provide staff or services to communicate with | Office of School April 2013
parents in Spanish and other languages that Innovation and

may be spoken. Turnaround

Provide training to parent facilitators to assess | Office of School Spring—-Summer
parent and community needs, deepen parental | Innovation and 2013
engagement, and partner with community- Turnaround

based organizations (CBOs).

incentives, increased opportunities for
promotion and career growth, and more
flexible work conditions that are designed to
recruit, place, and retain staff.

Resources and Office
of School Innovation
and Turnaround

Survey parents to determine best ways to Parent facilitator May 2013
disseminate information, receive feedback,
and engage them in SIG process.
Participate in all school staff retreat. Principal, assistant August 2013
principal, and school
staff
Implement an opt-in/opt-out process for Office of Human April 2013
teachers and staff. Resources
Provide all staff with updated information on | Office of Human April 2013
Plan for teacher implementation of the new teacher evaluation | Resources
. system.
evaluation - - :
implementation. Implement strategies such as financial Office of Human April 2013
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iii. Implementation Period—Goals and Key Strategies
The following goals and key strategies will be addressed in the Year 1 Implementation Period
(September 1, 2013, to August 31, 2014):

¢ Implement and celebrate early wins.

¢ Launch PLCs, SST, and SLT.

* Provide differentiated, job-embedded professional development to support
implementation of the aligned curriculum, benchmark assessments, data-driven
instruction, and instructional strategies that address targeted learning needs.

Implement intervention programs and develop transition plans.
Monitor weekly implementation data and execute communication plan.
Implement school-family engagement plan and partnership plan.
Institutionalize performance management process.

iv.  Quick Wins
According to Kowal and Ableidinger (2011),successful turnaround leaders identify a few high-
priority goals that will yield visible results and serve to motivate and engage all stakeholders in
the change process. These early wins must be targeted, based on a review of data, and directly
impact student learning outcomes. The early wins for SIG Cohort 4 include the following:

¢ Increase the daily student attendance rate.

* Increase parent attendance at the first quarter Open School night.

¢ Decrease the number of discipline referrals as measured by Positive Behavioral

Interventions and Supports (PBIS).

¢ Increase time on task as measured by weekly classroom observations.

The leading indicators for the success of early wins, as outlined by the Public Impact report, are
as follows:

¢ Existence of a plan, including turnaround success actions

* Level of clarity and detail in all goals, steps, and timing for all staff

* Ratings of timeliness of actions to implement plan steps

¢ Existence of systems to regularly collect, analyze, and use data
Given the detailed SIG plan outlined in this application and the high levels of district and school
commitment to change, the SIG Cohort 4 schools are on the right track for the earliest phase of
school transformation.

v.  Leading Indicators
Based on Kowal and Ableidinger (2011), Table 2 identifies the leading indicators that will be
reviewed on a quarterly basis as well as how the data will be collected, who will analyze the
data, and to whom the data will be reported. As noted by Kowal and Ableidinger, successful
turnaround leaders are “fearless data hounds” (p. 10) and report data frequently in open-air
sessions to ensure that the focus is on problem solving, not excuse making. The SIG Cohort 4
schools are committed to open-air data analysis and reporting, as outlined in Table 2.

Table 2. Leading Indicators for Turnaround Success and Data Reporting

Leading
Indicator Method of Data Analysis
Suceens Eactor Reviewed Data Collection | Conducted By Data Reperted To/Ta
By Quarterly
Leaders take Ratings on the Leadership Community Superintendent, Office of School
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Success Factor

turnaround
success actions.

|¢éll&illg ;
Indicator
Reviewed

Method of
Data Collection

Data Analysis
Conducted By

Data Reported To/In

way in which the
leader engages in
each action

rubric (synthesis
of observations)

superintendents
and National
SAM Innovation
Project time

Innovation and Turnaround, lead
partner, and monthly principal
meetings

coach
T Teacher turnover Office of Human | Office of School Innovation and
rate Resources Turnaround, lead partner, and
governance board
Teacher and Data warehouse | Office of Shared Office of School Innovation and

School achieves
preconditions
for learning
gains.

student Accountability Turnaround, SLT, parents, CBO,
attendance lead partner, and governance board
Truants PBIS SST PLCs, SST, SLT, parents, CBO,
lead partner, and governance board
Student turnover | Data warehouse | Office Shared SST, SLT, lead partner, and

rates

Accountability

governance board

Discipline PBIS SST PLCs, SST, SLT, parents, CBO,
incidents lead partner, and governance board
Student, teacher, | Survey Office of School Office of School Innovation and
and parent Innovation and Turnaround, SLT, parents, CBO,

satisfaction

Turnaround and
parent facilitators

lead partner, and governance board

School achieves
early wins.

Increased student
attendance

Data warehouse

Office of Shared
Accountability

PLCs, SLT, parents, CBO, lead
partner, and governance board

Increased parent SLT SLT PLCs, SLT, parents, CBO, lead

participation in partner, and governance board

Open School

night

Indicators based Quarterly Teachers,SST,pri | PLCs, SST, SLT, parents, CBO,

on school-specific | benchmark ncipal, and Office of School Innovation and

goals assessments,PBI | assistant principal | Turnaround, lead partner, and
S, and governance board

classroom rubric
(synthesis of
weekly
observations)

vi.  Years 2 and 3—Goals and Key Strategies
The overarching goal for the Year 2 and Year 3 Implementation Periods is to continually monitor
data and program effectiveness to ensure that the SIG transformation evolves to fit targeted

school needs.

Data from leading indicators will be reviewed quarterly (and annually where

appropriate) to address implementation issues, ensure data-driven decision-making processes,
and determine timely course corrections. In addition, as outlined in Kowal and Ableidinger
(2011), district and school leaders will be able to examine the correlations between student
outcome data and leading indicators in Years 2—3 and then target the leading indicators that are
the most connected to student learning outcomes and turnaround success.

111 SIG Budget
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Transformation Plan for PS 89 LTW—49




References
Kowal, J., &Ableidinger, J. (2011).Leading indicators of school turnaround: How can you know
if a turnaround is on track? Chapel Hill, NC: Public Impact. Retrieved from

http://www.schooltumarounds‘org/index.php?option=com_content&view=article&id=28
&ltemid=29

Public Impact.(2008, June).School turnaround leaders: Competencies for success (a report for
the Chicago Public Education Fund). Chapel Hill, NC: Author. Retrieved from
http://www publicimpact.com/publications/Turnaround Leader Competencies.pdf

Buffalo City School District Transformation Plan for PS 89 LTW-50



Buffalo City School District: School Improvement Grant: Dr. Lydia T. Wright #89 — Pre-Implementation

BUDGET NARRATIVE - Pre-Implementation

gggg/ET EXPLANATION OF EXPENDITURES IN THIS CATEGORY
CATEGORY (as it relates to the program narrative for this title)

Code 15 ,

Professional Salaries Total: §173,451

TOTAL : $10,272

$1,092

$1,967

$2,133

$2,880

$2,200

Buffalo City School District:

Associate Superintendent, School Innovation and Turnaround: Provides overall
programmatic leadership for all School Improvement activities/program and direction.
Director, School Innovation and Turnaround: Support the continuing development and
operation of all Educational Partnership Organizations (EPO’s). Liaison between EPO’s
and the Buffalos City School District (BCSD).

Supervisor, Innovation and Turnaround: Manages all of the SIG grants — collaborates
with each principal to implement all of the professional activities required and is in
charge of all fiscal/budgetary actions.

Project Administrator: Will provide additional assistance and support for all of the
activities in the Office of School Innovation and Turnaround,

Supervising Principal: Offer administrative assistance and guidance to the Turnaround
Principal(s) while working with assigned Community and Associate Superintendents.

2 admin. x 10 hrs x
$26.88 = $538

23teachers x 10 hrs x
$26.01 = $5,983
2 subs x 20 days x
$112/day = $4,480
$2,000
20 teachers x 70 hrs x
$27.84/hr = $38,976

71 teachers x 5 days x
$300/day = $106,500

4 teaching assist x 70
hrs x $16.79/hr = $4,702

Dr. Lydia T. Wright:

Curriculum Committee Member - Administrative: 2 Buffalo City School District
(BCSD) administrators will be working with instructional staff in preparation for the
Summer Extended Learning and Turnaround implementation for the Fall Semester.
Curriculum Committee Member — Teachers: 23 teachers will work on curriculum
development for the Summer and Fall turnaround

(2) Substitute for Summer School: Will provide assistance to teaching staff.
Principal: Stipend as required by District Collective Bargaining Agreement.

Teacher Ancillary - Summer School: Nine (9) teachers will provide summer
enrichment/remedial services to students.

Teacher Ancillary - Professional Development: 46 teachers will participate in full day
professional development focused upon the school comprehensive improvement plans.

Teaching Assistants — Summer — Will provide classroom instructional assistance during
the summer program.

Code 16
Support Staff Total: $6,558
Salaries

Buffalo City School District:

$1.056 Senior Account Clerk Typist: Provide clerical assistance to the Director, supervisor andl

’ Project Administrator in the Office Of School Innovation and Turnaround.

$344 Administrative Secretary: Provide clerical assistance to the Associate Superintendent in}
the Office of Innovation and Turnaround.

$1.344 Research Aide: Provide data research and technical assistance for the office of School

Innovation and Turnaround
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Buffalo City School District: School Improvement Grant: Dr. Lydia T. Wright #89 — Pre-Implementation

gggg; T EXPLANATION OF EXPENDITURES IN THIS CATEGORY
CATEGORY (as it relates to the program narrative for this title)
$672 Budget Examiner: Will provide district wide review and analysis of each SIG to insurg
timely/effective grant expenditure.
$900 Human Resource Specialist: will assist Human Resources Department to acquire and

2 aides x 70 hrs x
$16.01/hr = $2,242

align essential personnel for the continuing success of the school improvement grants.

Dr. Lydia T. Wright:
Teacher Aides: (2) will provide support services to classroom teachers and|
administrator

Code 40 ,
Purchased Services Total: $36,107
Buffalo City School District
Contract Services:
$2,500 Educational Research Strategies: Will guide and assist with implementing school-based
budgeting in all our Turnaround Schools.
Human Resource Consultant: To be Determined. Will provide supervision and support
$3,056 the Human Resources Department with the hiring of appropriate and highly effective
staff to ensure the success of the SIG’s.
$11.250 Distinguished Educator: EDULEAD, LLC: will provide overall district guidance and
’ educational recommendations required per New York State Education.
Dr. Lydia T. Wright:
Contract Services:
$9,301 National Urban Alliance: Turnaround specialists who will partner with staff to provide
continuing professional development and mentoring within the framework of their
turnaround model.
Research for Better Teaching: Teachers will participate in the Studying Skillful Teacher
$10,000 course which emphasizes instructional practice and effective integration of essential
student data.
Code 45 :
Supplies and Total: $3,701
Materials
Buffalo City School District:
$800 Minor Equipment: One computer for the new Project Administrator
Dr. Lydia T. Wright:
$2,594 Instructional Supplies: Books/DVD’s and materials essential for the professional develop
offered to administration and teaching staff.
$307 Office Supplies: Supplies related to data driven inquiry.
Code 46
Travel Expenses Total: $54,458
Buffalo City School District
2 staff x $§f7l-fg/l)er50n Employee Travel: Network Team training in Albany, New York to implement Race to

111 miles x .45/mile =
$50

The Top initiative.
Emplovee Mileage: For travel within the District
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Buffalo City School District: School Improvement Grant: Dr. Lydia T. Wright #89 - Pre-Implementation

glo[gg; T EXPLANATION OF EXPENDITURES IN THIS CATEGORY
CATEGORY (as it relates to the program narrative for this title)
203 Dr. Lydia T. Wright:
§53,29 Student Transportation: Buses to transport students during Summer School experience.

Code 80 N co1

Employee Benefits Total: 355,893 ,
Benefits rates are contractually negotiated through a collective bargaining process.
Social Security @ .0765 = $13,771
Retirement NY'S Teachers @ .165 = $28,620
Retirement NYS Employees (@ .205 = $ 1,345
Health Ins. Administrators @ $15,000/yr= $ 1,525
Health Ins. Exempt @ $15,000/yr = $ 91
Health Ins. Civil Service @$11,885 = $ 1,094
Worker's Compensation @ .0315 = $ 5,671
Unemployment Insurance @ .0065 = $ 1,171
Supplemental (Total) = $ 118
Life Ins (Total) = $ 4

Code 90

Indirect Cost Total: $8,847
Restricted indirect costs are calculated by the LEA at the approved rate of 2.7%. This
rate is applied to the modified direct cost base: $327,685.

Code 49

BOCES Services Total: §15,000
Erie I BOCES: Professional Development to encourage the development of positive
school culture and climate to facilitate instruction.
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Buffalo City School District: School Improvement Grant: Dr. Lydia T. Wright #89 —~ Pre-Implementation

BUDGET NARRATIVE — Year One

glojgg; T EX}f'LANA TION OF EXPENDIT I.JRES IN ‘TI.IIS CATEGORY
CATEGORY (as it relates to the program narrative for this title)
Code 15
Professional Salaries| Total: $875,770
Buftalo City School District:
$5.460 Associate Superintendent, School Innovation and Turnaround: Provides overall
’ programmatic leadership for all School Improvement activities/program and direction.
$9.834 Director, School Innovation and Turnaround: Support the continuing development and
operation of all Educational Partnership Organizations (EPO’s). Liaison between EPO’s
and the Buffalos City School District (BCSD).
$10.664 Supervisor, Innovation and Turnaround: Manages all of the SIG grants — collaborates
’ with each principal to implement all of the professional activities required and is in
charge of all fiscal/budgetary actions.
$4,800 Project Administrator: Will provide additional assistance and support for all of the
activities in the Office of School Innovation and Turnaround.
Supervising Principal: Offer administrative assistance and guidance to the Turnaround
Principal(s) while working with assigned Community and Associate Superintendents.
$11,000 Instructional Coach: Assigned to provide imbedded professional development
Instructional Technology Coach: Will support the use of technology in all applications,
$$250:210500 provides district-wide mentors on the use of technology and the the use of data.
Herman Badillo School:
Project Administrator: will be the School Administrative Manager — assisting the
80,000 principal allowing more instructional than managerial duties. Insure that PD will be
implemented at all school levels, track attendance and oversee grant activities.
$65.000 Instructional Technology Coach: Able to guide teachers using technology to infuse
’ technology into all classrooms as standard practice
Data Coach: Retrieve, analyze, interpret and disseminate all school and classroom data
$65,000 with emphasis on math and ELA to drive and facilitate instruction
Literacy Coach: Will provide additional instruction and support to grades 7 and 8
§65,000 working in combination with Title I Literacy Coach working with grades 5 and 6.
$65,000 Math Coach: Will provide additional instructional assistance to entire math teaching

.25 x 65,000 = $16,250

.5 x $65,000 = $32,500

.5 x 65,000 = $32,500

.5 x $70,000 = $35,000

staff.

Attendance Teacher: Will provide attendance services — home visits, data collection and
interventions.

Librarian: Increase Librarian to full time — permitting students daily access to all library
services.

Math Support Teacher: Will become an integral member of the Student Support Team
and assist students with the math issue to increase achievement in this study area.
Psychologist -Bilingual: Will become an integral member of the Student Support Team
and provide testing, counseling and referral services for students and families.
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Buffalo City School District: School Improvement Grant: Dr. Lydia T. Wright #89 — Pre-Implementation

CODE/
BUDGET
CATEGORY

EXPLANATION OF EXPENDITURES IN THIS CATEGORY
(as it relates to the program narrative for this title)

5 x $65,000 = $32,500

2 teachers x 186 days x
$112/day = $41,664

90 teachers x 5 days x
$300/day = $135,000

40 teachers x 25 hours x|
$18.59 = $18,590

3 admin x 25 hours x
$19.21 hour = $1,441

2 teachers x 25 hours x
$27.81/hr = $1,391

3 admin x 25 hours x
$26.88/hr = $2,016

50 teachers x 25 hours x|

$26.01/hr = $32,513

18 teachers x 20 days x
3.5 hours x $27.84/hr =
$35,079
$2,000
$19,846

3 teaching assistants x

Reading Support Teacher: Will become an integral member of the Student Support Team
and assist students with the reading issues.

Substitutes: 2 substitutes for full academic year to support teaching staff to receive and
embed related professional development

Teacher Ancillary, 41* week — 5 full days of related professional development.

Teacher/Student: After school professional development.

Administrative/student: After school professional development.

Discussion Leader: in-district professional developers who will provide training to
teachers and administrators after hours.

Curriculum Committee — Admin: to allow administrators to participate in after hours
curriculum development.

Curriculum Committee — Teacher: to allow teachers to participate in curriculum
development.

Teacher Ancillary Summer 2014: to provide remediation and enrichment services to
students during the summer.

Principal Stipend 2014: Stipend required per the Collective Bargaining Agreement

Teaching Assistant: Will allow for common planning time for teachers for all grade
levels.

70 hrs x $16.79/hr = | Teaching Assistants — Summer — Will provide classroom instructional assistance during
$3,562 the summer program.
Code 16
Support Staff Total: $22,322
Salaries

$5,280 (.12 FTE)

Buffalo City School District:

Senior Account Clerk Typist: Provide clerical assistance to the Director, Supervisor and
Project Administrator in the Office Of School Innovation and Turnaround.
Administrative Secretary: Provide clerical assistance to the Associate Superintendent inj

$1,720 (.04 FTE .
7120( ) the Office of Innovation and Turnaround.
Research Aide: Provide data research and technical assistance for the office of School
$6,720 (.12 FTE) Innovation and Turnaround
Budget Examiner: Will provide district wide review and analysis of each SIG to insure
$3,360 (.06) . . .
timely/effective grant expenditure.
Human Resource Specialist: will assist Human Resources Department to acquire and
$3,000 (.06 FTE) align essential personnel for the continuing success of the school improvement grants.
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Buffalo City School District: School Improvement Grant: Dr. Lydia T. Wright #89 — Pre-Implementation

CODE/
BUDGET
CATEGORY

EXPLANATION OF EXPENDITURES IN THIS CATEGORY
(as it relates to the program narrative for this title)

2 aides x 70 hrs x
$16.01/hr = $2,242

Herman Badillo School:
Teacher Aides Summer: (2) will provide support services to classroom teachers and
administrator

Code 40

Purchased Services Total: 208,812
Buffalo City School District
Contract Services:
$17,230 American Institute for Research: Turnaround Leadership training Building Leadership
Team
National school Innovation Project: (NSIP) Provide school administrator manager
$1,278 training
$5.000 Distinguished Educator: EDULEAD, LLC: will provide overall district guidance and
’ educational recommendations required per New York State Education.
Herman Badillo School Contract Services:
$101.804 National Urban Alliance: Turnaround specialists who will partner with Herman Badillo
’ staff to provide continuing professional development and mentoring within the
framework of their turnaround model.
$15,000 Research for Better Teaching: Teachers will participate in the Studying Skillful Teachen
course which emphasizes instructional practice and effective integration of essential
student data.
$11.500 NSIP: Provide School Administrative Management (SAM) training for the principals and|
’ Project Administrator
$20,000 Outside Educational Expert — TBD: To provide assistance an evaluation to the
Diagnostic Toll for School District Effectiveness.
$17.000 Buffalo Zoo: STEM program for all grade 5 classrooms
’ Tuition Reimbursement: Provides tuition reimbursement for graduate level work for
$20,000 faculty and administrators at Herman Badillo School.
Code 45
Supplies and Total: $18,700
Materials
Buffalo City School District:
$100 Office Supplies: budget detail attached
$300 Instructional Supplies: professional development supplies
$1,800 Minor Equipment: One iPad mobility cart; to store and charge 30 iPads

$550 x 30 = $16,500

Herman Badillo School:
Minor Equipment; 30 iPads for students to increase student use of technology including
but not limited to on-line textbooks, assessments, research and networking
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Buffalo City School District: School Improvement Grant: Dr. Lydia T. Wright #89 ~ Pre-Implementation

gzgg/ET EXPLANATION OF EXPENDITURES IN THIS CATEGORY
CATEGORY (as it relates to the program narrative for this title)
Code 46  een
Travel Expenses Total: $56,713
Buffalo City School District
$800 Employee Travel: Network Team training in Albany, New York to implement Race to
223mil The Top initiative.
miles X

45/mile=5100

Employee Mileage: For travel within the District

Herman Badillo School:

$47,813 Student Transportation: Buses to transport students during Summer School experience.
$3,000 Field Trip: STEM Program at Buffalo Zoo
55,000 Non-Employee Travel: For the outside Educational Expert — DTSDE Training in Albany,
New York
Code 80
Employee Benefits Total: $391,239
Benefits rates are contractually negotiated through a collective bargaining process.
Social Security @ .0765 = $ 68,705
Retirement NYS Teachers @ .165 = $144,503
Retirement NYS Employees @ .205 = $4,577
Health Ins. Teachers @ $ $12,717= $ 85,713
Health Ins. Administrators @ $15,000/yr= $ 20,279
Health Ins. Exempt @ $15,000/yr = $ 454
Health Ins. Civil Service @$11,885 = $ 5,087
Health Ins. Teacher Aides @ $10,965= $21,930
Worker's Compensation @ .0315 = $ 28,290
Unemployment Insurance @ .0065 = $ 5,838
NYS Teachers Supplemental @ $525 = $3,539
NYS Admin Supplemental @ $530 = $748
NYS Exempt Supplemental= $55
NYS Teacher Assistant @$540= $ 1,080
NYS Civil Service @$575= $230
Life Ins @ $19.80 = $211
Code 90
Indirect Cost Total: $40,412
Restricted indirect costs are calculated by the LEA at the approved rate of 2.7%. This
rate is applied to the modified direct cost base: $1,496,752.
Code 49
BOCES Services Total: $34,500
$34.500 Erie I BOCES: Professional Development to encourage the development of positive

school culture and climate to facilitate instruction. PBIS, Attendance Improvement,
Parent and Community Engagement, Behavior Specialist and Building Crisis
preparedness.
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School-level Baseline Data and Target-Setting Chart

Attachment B — School #89

New Yark State Education Department:
Local Education Agency (LEA) 1003(g) School Improvement Grant Application
Under 1003(g) of the Elementary and Secondary Education Act of 1965

SCHOOL-LEVEL Unit NYS State District Baseline | Targetfor | Targetfor | Targetfor |
BASELINE DATA AND TARGET SETTING Average Average Data 2013-2014 | 2014-2015 | 2015-16
CHART
I. Leading Indicators [
a. Number of minutes in the school min 63991 | 66960 66960 66960 66960
year
b. Student participation in State ELA % 99* 98* 99 100 100 100
assessment
C. Student participation in State Math | % 99* 98* 99 100 100 100
assessment
d. Drop-out rate % 26* 8*
e. Student average daily attendance % g3** 90.31 | 93.60 94.1 94.6 95.1
f. Student completion of advanced 30.6" 248/
coursework 15%
g. Suspension rate % 5** 20* 16** 15 14 13
h. Number of discipline referrals num 134772** | 6635* | 123** 121 119 117
i. Truancy rate % 9.69 6.40 5.9 54 4.9
j. Teacher attendance rate % 89.7 87.6 88.1 88.6 89.1
k. Teachers rated as “effective” and % N/A
“highly effective”
l.  Hours of professional development | num 1439.5 | 1292.25 | 1302.25 | 1322.25 | 1342.25
to improve teacher performance
m. Hours of professional development | hum 37.7 120.0 125.0 130.0 135.0
to improve leadership and
governance
n. Hours of professional development | num 946.4 | 1622.5 |1627.0 |1632.0 | 1637.0
in the implementation of high
quality interim assessments and
data-driven action
11. Academic Indicators
0. ELA performance index Pi 145 104 103 106 110 115
p. Math performance index Pl 157 110 109 114 118 122
gq. Student scoring “proficient” or % 55.1 27.85 | 22.59 25.5 28.5 325
higher on ELA assessment
r. Students scoring “proficient” or % 64.8 29.94 | 21.61 24.5 27.5 30.5
higher on Math assessment
Average SAT score score 1488 1214.0
Students taking PSAT num N/A N/A
u. Students receiving Regents diploma | % 30.6* 12*
with advanced designation
v. High school graduation rate % 74* 50*
w. Ninth graders being retained % 14




New York State Education Department:
Local Education Agency (LEA) 1003(g) School improvement Grant Application
Under 1003(g) of the Elementary and Secondary Education Act of 1965

X. High school graduates accepted into
two or four year colleges

%

80**

80*

*2007 cohort (2010-11)
**2006 cohort (2009-10)

A 2007 cohort (2010-11) — based on Advanced Designation Regents Diploma
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The University of the State of New York PROPOSED BUDGET FOR A
THE STATE EDUCATION DEPARTMENT FEDERAL OR STATE PROJECT

(see instructions for mailing address) ﬂ FS-10 (01/05)
7) ORIGINAL

Local Agency Information

Funding Source: School Improvement Grant - Cohort 4 - Dr. Lydia T. Wright School of
Excellence #89 Pre - Implementation
Report Prepared By: Diane Cart/Debra Sykes
Agency Name: Buffalo City School District
Mailing Address: 419 City Hall
Street
Buffalo NY 14202
City State Zip
Telephone #: (716) 816 - 3625 Erie
County
E-Mail Address: BPSgrants@buffaloschools.org
Project Operation Dates: From; 4 [/ 1 /[ 13 To: 8 / 31 / 13
INSTRUCTIONS
+ Submit the original budget and the required number of copies along with the completed application directly

to the appropriate State Education Department office as indicated in the application instructions for the grant
program for which you are applying. DO NOT submit this form to the Grants Finance Unit.

+ Enter whole dollar amounts only.

+ Prior approval by means of an approved budget (FS-10) or budget amendment (FS-10-A) is required for:
® Personnel positions, number and type

Beginning with the 2005-2006 budgets, equipment items having a unit value of $5,000 or more, number and type

Budgets for 2004-2005 and earlier years equipment items having a unit value of $1,000 or more, number and iype

Minor remodeling :ﬁ:

Any increase in a budget subtotal (professional salaries, purchased services, travel, etc.) by more than

10 percent or $1,000, whichever is greater

®* Any increase in the total budget amount.

+ Certification on page 8 must be signed by Chief Administrative Officer or designee. .
+ High quality computer generated reproductions of this form may be used. LT
[ o

+ For changes in agency or payee address contact the State Education Department office indicated on the e

application instructions for the grant program for which you are applying
+ For further information on budgeting, please refer to the Fiscal Guidelines for Federal and State Aided

Grants which may be accessed at www.oms.nysed.gov/cafe/ or call Grants Finance at (518) 474-4815.

dc
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SALARIES FOR PROFESSIONAL STAFF: Code 15

FS-10 Page 2 of 7

Include only staff that are employees of the agency. Do not include consultants or per diem staff. Do not include central
administrative staff that are considered to be indirect cost, e.g. business office staff. One full-time equivalent (FTE)
equals one person working an entire week each week of the project. Express partial FTE's in decimals, e.g. a teacher
working one day per week equals .2 FTE.

Specific Position Title F ull'-Time Annualized Rate Project
Equivalent of Pay Salary
District
Associate Superintendent -

Turnaround Office 0.04@02| $ 136,500 | $ 1,092
Supervisor-School Inn & Turnaroun 0.12@0.2| $ 81,950 [ $ 1,967
Director-School Innov & Turnaroun 012@0.2| $ 88,866 | $ 2,133
Project Administrator - SIG 0.12@ 0.3 $ 80,000 | $ 2,880
Supervising Principal 0.11@0.2( $ 100,000 | $ 2,200

$ 10,272
Subtotal - Code 15 addendum

SALARIES FOR SUPPORT STAFF: Code 16

Include salaries for teacher aides, secretarial and clerical assistance, and for personnel in pupil transportation and
building operation and maintenance. Do not include central administrative staff that are considered to be indirect costs,

e.g. account clerks.

Specific Position Title FuH.-Time Annualized Rate Project
Equivalent of Pay Salary
District

Senior Account Clerk Typist 0.12@02] $ 44,000 | $ 1,056
Administrative Secretary 0.04@0.2( $ 43,000 | $ 344
Research Aide 0.12@ 02| $ 56,000 | $ 1,344
Budget Examiner 0.06 @ 0.2| $ 56,000 | $ 672
Human Resource Specialist 0.06 @ 0.3| $ 50,000 | $ 900
$ 4,316
Subtotal - Code 16 addendum




FS-10 Page 2(a) of 7

SALARIES FOR PROFESSIONAL STAFF: Code 15

Include only staff that are employees of the agency. Do not include consultants or per diem staff. Do not include central
administrative staff that are considered to be indirect cost, e.g. business office staff. One full-time equivalent (FTE)
equals one person working an entire week each week of the project. Express partial FTE's in decimals, e.g. a teacher
working one day per week equals .2 FTE.

. " , Full-Time Annualized Rate Project
Specific Position Title . J
Equivalent of Pay Salary
Dr. Lydia T. Wright #89

Substitutes-summer school 2 subs x 20 days x $112/day | $ 4,480
Curr Comm Member Admin 2 admin X 10 hrs x $26.88 | $ 538
Curr Comm Member Tchr 23tchrsx 10 hrs x $26.01 | $ 5,983
Principal Stipend-summer 1 admin x $2,000 | $ 2,000
Tchr Ancill-summer school 20tchrs x 70 hrs x $27.84 | $§ 38,976
Teacher Ancillary-summer pd 71 tchrs x 5 days x $300/day | $ 106,500
Teaching Assistant-hourly-summer 4 assts x 70 hrs x $16.79/hr | $ 4,702
$ 163,179
Subtotal - Code 15| $ 173,451

SALARIES FOR SUPPORT STAFF: Code 16

Include salaries for teacher aides, secretarial and clerical assistance, and for personnel in pupil transportation and building
operation and maintenance. Do not include central administrative staff that are considered to be indirect costs, e.g.
account clerks.

Specific Position Title 'Fun‘«Tlme , Annualized Rate Project
Equivalent of Pay , Salary
Teacher Aide-hourly-summer 2 aides x 70 hrs x $16.01/hr | $ 2,242
$ 2,242
Subtotal - Code 16| $ 6,558
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PURCHASED SERVICES: Code 40

Include consultants (indicate per diem rate), rentals, tuition, and other contractual services. Copies of contracts may be
requested by the State Education Department. Purchased Services from a BOCES, if other than applicant agency,

should be budgeted under Purchased Services with BOCES, Code 49.

. ovider of alculatio Proy d
Description of ltem Pr . Calculation opose
Services of Cost Expenditure
District
Contract Services:
School-based budgeting Educational Research 5 days consultant /training 2,500
Strategies
Hiring for Turnaround Teachers & Lea TBD 5 days consultant /training 3,056
Distinguished Educator EDULEAD, LLC 4.5 days @ $2,500/day 11,250
16,806
Subtotal - Code 40 addendum

SUPPLIES AND MATERIALS: Code 45

Beginning with the 2005-06 year include computer software, library books and equipment items under $5,000 per unit.

For earlier years include computer software, library books and equipment items under $1,000 per unit.

Description of ltem

Quantity

Unit Cost

Proposed
Expenditure

District
Minor Equipment
Computer 1 800 800
800
Subtotal - Code 45 addendum




FS-10 Page 3(a) of 7

PURCHASED SERVICES: Code 40

Include consultants (indicate per diem rate), rentals, tuition, and other contractual services. Copies of contracts may be
requested by the State Education Department. Purchased Services from a BOCES, if other than applicant agency,

should be budgeted under Purchased Services with BOCES, Code 49.

- Provider of alculation Pr
Description of ltem \C r Cal t opos:ed
Services of Cost Expenditure
Dr. Lydia T. Wright #89
Consultant Contracts:
Turnaround Specialist National Urban Alliance $9,301| $ 9,301
Skillful Teacher Training Research for Better $10,000| $ 10,000
Teaching
$ 19,301
Subtotal - Code 40| $ 36,107

SUPPLIES AND MATERIALS: Code 45

Beginning with the 2005-06 year include computer software, library books and equipment items under $5,000 per unit.

For earlier years include computer software, library books and equipment items under $1,000 per unit.

Subtotal - Code 45

Description of Item Quantity Unit Cost Propoged
‘ Expenditure

Instructional Supplies: varies varies| $ 2,594

PD books and materials

Supplies - Refer to attached
Office Supplies varies varies $ 307

Refer to attached

$ 2,901

3,701
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TRAVEL EXPENSES: Code 46

Include pupil transportation, conference costs and travel of staff between instructional sites. Specify agency
approved mileage rate for travel by personal car or school-owned vehicle.

Destination

Position of Traveler Calculation of Cost Proposed
and Purpose
District
Employee Travel:
2 Staff Network Team Training $557.50/person x 2 staff| $ 1,115
5 days - Albany, NY
Mileage Travel within district 111 miles x $0.45/mi| $ 50
$ 1,165
Subtotal - Code 46 addendum

MPLOYEE BENEFITS: Code 80

Rates used for project personnel must be the same as those used for other agency personnel.

Benefit Proposed Expenditure
Social Security 0.0765 $ 13,771
New York State Teachers 0.165 $ 28,620
Retirement New York State Employe¢ 0.205 $ 1,345
Other |
Teachers $ -
Health Insurance Administrators $ 1,525
Exempt $ 91
Civil Service $ 1,094
Teacher Aides
Worker's Compensation Insurance 0.0315 $ 5,671
Unemployment Insurance 0.0065 $ 1,171
NYS Tchrs
Supplemental Benefits NYS Administrators $530 $ 57
Exempt $ 11
Teacher Assistants
Buffalo Civil Service $ 50
Life Insurance $19.80 $ 4
Subtotal - Code 80 $ 53,410
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TRAVEL EXPENSES: Code 46

Include pupil transportation, conference costs and travel of staff between instructional sites. Specify agency
approved mileage rate for travel by personal car or school-owned vehicle.

Position of Traveler Destination Calculation of Cost Proposed
and Purpose
District
Employee Travel:
2 Staff Network Team Training $557.50/person x 2 staff| $ 1,115
5 days - Albany, NY
Mileage Travel within district 111 miles x $0.45/mi| $ 50
$ 1,165
Subtotal - Code 46 addendum

EMPLOYEE BENEFITS: Code 80

Rates used for project personnel must be the same as those used for other agency personnel.

Benefit -~ Proposed Expenditure
Social Security 0.0765 $ 13,771
New York State Teachers 0.165 $ 28,620
Retirement New York State Employet 0.205 $ 1,345
Other
Teachers $ -
Health Insurance Administrators $ 1,525
Exempt $ 91
Civil Service $ 1,094
Teacher Aides
Workert's Compensation Insurance 0.0315 $ 5,671
Unemployment Insurance 0.0065 $ 1,171
NYS Tchrs
Supplemental Benefits NYS Administrators $530 $ 57
Exempt ' $ 11
Teacher Assistants
Buffalo Civil Service $ 50
Life Insurance $19.80 - ‘ $ 4
Subtotal - Code 80 $ 53,410
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TRAVEL EXPENSES: Code 46

Include pupil transportation, conference costs and travel of staff between instructional sites. Specify agency
approved mileage rate for travel by personal car or school-owned vehicle.

Position of Traveler Destination Calculation of Cost Proposed

and Purpose

Dr. Lydia T. Wright #89

Student Transportation-summer schl  |summer school varies $ 53,293
$ 53,293
Subtotal - Code 46| $ 54,458
EMPLOYEE BENEFITS: Code 80
Rates used for project personnel must be the same as those used for other agency personnel.
Benefit Proposed Expenditure
Social Security 0.0765
New York State Teachers 0.165
Retirement New York State Employe: 0.205
Other
Teachers
Administrators
Health Insurance  Exempt
Civil Service
Teacher Aides
Worker's Compensation Insurance 0.0315
Unemployment Insurance | 0.0065
NYS Tchrs
Supplemental Benefits NYS Administrators 3536
Exempt '

Teacher Assistants

Buffalo Civil Service

Life Insurance $19.80 ; $ -

Subtotal - Code 80 $ -
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INDIRECT COST: Code 90

A. Modified Direct Cost Base - Sum of all preceding subtotals (codes 15, 16, 40, $ 327,685

45, 46 and 80 and excludes the portion of each subcontract exceeding $25,000

and any flow-through funds.)
B. Approved Restricted Indirect Cost Rate 2.70%
C. (A)x (B) = Total Indirect Cost Subtotal - Code 90 | $ 8,847

PURCHASED SERVICES WITH BOCES: Code 49
Description of Services Name of BOCES Caleulation Propo§ed
of Cost Expenditure
Dr. Lydia T. Wright #89
School Culture & Climate Erie | BOCES $15,000] $ 15,000
Subtotal -Code 49 | $ 15,000

MINOR REMODELING: Code 30

(A)

(B)

(€)

Allowable costs include salaries, associated employee benefits, purchased services, and supplies
and materials related to alterations to existing sites.

Description of Work
To be Performed

Calculation of
Cost

Proposed

Expenditure

Subtotal - Code 30
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EQUIPMENT: Code 20

Beginning with the 2005-06 year all equipment to be purchased in support of this project with a unit cost of $5,000
or more should be itemized in this category. Equipment items under $5,000 should be budgeted nder Supplies
and Materials, Code 45. Repairs of equipment should be budgeted under Purchased Services, Code 40,

For earlier years the threshold for reporting equipment purchases was $1,000 or more. Equipment items under
$1,000 should be budgeted under Supplies and Materials.

Proposed

Description of It uantit Unit t
cription of ltem Quantity |C0§ Expenditure

Subtotal - Code 20| $ -
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The University of the State of New York PROPOSED BUDGET FOR A
THE STATE EDUCATION DEPARTMENT FEDERAL OR STATE PROJECT
(see instructions for mailing address) FS-10 (01/05)

Local Agency Information Z_:_,J OP{ E QIEAL

Funding Source: School Improvement Grant - Cohort 4 - Dr. Lydia T. Wright School #89-Year 1

Report Prepared By: Diane Cart/Debra Sykes

Agency Name:

Buffalo City School District

Mailing Address: 419 City Hall
Street
Buffalo NY 14202
City State Zip
Telephone #: (716) 816 - 3625 Erie
County
E-Mail Address: BPSgarants@buffaloschools.org
Project Operation Dates: From: 9 [/ 1 | 13 To: 8 / 31 [/ 14
INSTRUCTIONS

Submit the original budget and the required number of copies along with the completed application directly
to the appropriate State Education Department office as indicated in the application instructions for the grant
program for which you are applying. DO NOT submit this form to the Grants Finance Unit.

Enter whole dollar amounts only.

Prior approval by means of an approved budget (FS-10) or budget amendment (FS-10-A) is required for:

® Personnel positions, number and type
Beginning with the 2005-2006 budgets, equipment items having a unit value of $5,000 or more, number and type
Budgets for 2004-2005 and earlier years equipment items having a unit value of $1,000 or more, number and type
Minor remodeling P~
Any increase in a budget subtotal (professional salaries, purchased services, travel, etc.) by more tharif: .

10 percent or $1,000, whichever is greater ‘-
® Any increase in the total budget amount. ‘

Certification on page 8 must be signed by Chief Administrative Officer or designee.

High quality computer generated reproductions of this form may be used.

For changes in agency or payee address contact the State Education Department office indicated on the
application instructions for the grant program for which you are applying

For further information on budgeting, please refer to the Fiscal Guidelines for Federal and State Aided
Grants which may be accessed at www.oms.nysed.gov/cafe/ or call Grants Finance at (518) 474-4815.

dc
Page 1 of 7
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SALARIES FOR PROFESSIONAL STAFF: Code 15

Include only staff that are employees of the agency. Do not include consuitants or per diem staff. Do not include central
administrative staff that are considered to be indirect cost, e.g. business office staff. One full-time equivalent (FTE)
equals one person working an entire week each week of the project. Express partial FTE's in decimals, e.g. a teacher
working one day per week equals .2 FTE,

Specific Position Title Fu!l_-Time Annualized Rate Project
Equivalent of Pay Salary
District
Associate Superintendent -

Turnaround Office 0.04] $ 136,500 | $ 5,460
Supervisor-School Inn & Turnaroun 0.12| $ 81,950 | $ 9,834
Director-School Innov & Turnaroung 0.12| $ 88,866 | $ 10,664
Project Administrator - SIG 0.06| $ 80,000 | $ 4,800
Supervising Principal 011 $ 100,000 | $ 11,000
Instructional Coach 0.31]| $ 65,000 | $ 20,150
Instructional Tech Coach 0.08{ $ 65,000 | $ 5,200

$ 67,108
Subtotal - Code 15 addendum

SALARIES FOR SUPPORT STAFF: Code 16

Include salaries for teacher aides, secretarial and clerical assistance, and for personnel in pupil transportation and building
operation and maintenance. Do not include central administrative staff that are considered to be indirect costs, eqg.
account clerks.

Specific Position Title FuH.-Time Annualized Rate Project
Equivalent of Pay Salary
District

Senior Account Clerk Typist 012| $ 44000 | $ 5,280
Administrative Secretary 0.04| $ 43,000 | $ 1,720
Research Aide 0.12| $ 56,000 | $ 6,720
Budget Examiner 0.06] $ 56,000 | $ 3,360
Human Resource Specialist 0.06] $ 50,000 | $ 3,000
$ 20,080
Subtotal - Code 16 addendum
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SALARIES FOR PROFESSIONAL STAFF: Code 15

Include only staff that are employees of the agency. Do not include consultants or per diem staff. Do not include central
administrative staff that are considered to be indirect cost, e.g. business office staff. One full-time equivalent (FTE) equals
one person working an entire week each week of the project. Express partial FTE's in decimals, e.g. a teacher working one
day per week equals .2 FTE.

Specific Position Title Full.-Time Annualized Rate Project
Equivalent of Pay Salary

Dr. Lydia T. Wright School #89
Project Administrator 1.00 $80,000| $ 80,000
Reduced Class Size Teachers 0.80 $65,000{ $ 52,000
Instructional Technology Coach 1.00 $65,000 $ 65,000
Data Coach 1.00 $65,000( $ 65,000
Instructional Coach-school based 1.00 $65,000| $ 65,000
Instructional Coach-school based 1.00 $65,000! $ 65,000
Attendance Teacher 0.25 $65,000| $ 16,250
Librarian 0.50 $65,000| $ 32,500
Social Worker 0.50 $65,000{ $ 32,500
Support Reading Teacher 1.00 $65,000| $ 65,000
Substitutes 2 subs x 186 days x $112/day | $ 41,664
Teacher Ancillary-41st week 5 days x 90 tchrs x $300/day | $ 135,000
Teacher/Student - pd 23 tehrs x 25 hrs x $18,59/hr | $§ 10,690
Administrator/Student - pd 3 admins x 25 hrs x $19.21/hr | § 1,441
Discussion Leader - pd 2 tchrs x 25 hrs x $27.81/hr | $ 1,391
Curr Comm Member Admin 3 admin X 25 hrs x $26.88 | $ 2,016
Curr Comm Member Tchr 23 tchrs x 25 hrs x $26.01 | $ 14,956
Tchr Ancill-Summer Program 20 tchrs x 20 days x 3.5 hrs | § 38,976

x $27 .84/hr

Principal Stipend-Summer Prog 1 prin x $2,000 { $ 2,000
Teaching Assistant 1.00| $ 19,846 | $ 19,846
Teaching Asst-hourly-summer 3 assts x 70 hrs x $16.79/hr | $ 3,526
$ 809,756
Subtotal - Code 15| $ 876,864

SALARIES FOR SUPPORT STAFF: Code 16

Include salaries for teacher aides, secretarial and clerical assistance, and for personnel in pupil transportation and building
operation and maintenance. Do not include central administrative staff that are considered to be indirect costs, e.g. account
clerks.

Specific Position Title FulI:Tlme Annualized Rate Project
Equivalent of Pay Salary
Teacher Aide-houry-summer 2 aides x 70 hrs x $16.01/hr | $ 2,242

2,242
22,322

¥ &

Subtotal - Code 16
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PURCHASED SERVICES: Code 40

Include consultants (indicate per diem rate), rentals, tuition, and other contractual services. Copies of contracts may be
requested by the State Education Department. Purchased Services from a BOCES, if other than applicant agency,
should be budgeted under Purchased Services with BOCES, Code 49.

. Provider of Calculation Proposed
Description of ltem .
Scriptio Services of Cost Expenditure
District

Contract Services

Turnaround Specialist American Institute for $17,230] $ 17,230
Research

SAM Training NSIP $1,278[ $ 1,278
Distinguished Educator EDULEAD, LLC $5,000| $ 5,000
$ 23,508
Subtotal - Code 40 addendum

SUPPLIES AND MATERIALS: Code 45

Beginning with the 2005-06 year include computer software, library books and equipment items under $5,000 per unit.

For earlier years include computer software, library books and equipment items under $1,000 per unit.

Description of ltem | Quantity | Unit Cost Proposed
, ‘ Expenditure
District $ -
Office Supplies Varies Varies $ 100
Refer to attached detail $ -
Instructional Supplies - pd Varies Varies $ 300
Materials for book studies
Refer to attached detail
$ 400
Subtotal - Code 45 addendum
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PURCHASED SERVICES: Code 40

Include consultants (indicate per diem rate), rentals, tuition, and other contractual services. Copies of contracts may be
requested by the State Education Department. Purchased Services from a BOCES, if other than applicant agency,
should be budgeted under Purchased Services with BOCES, Code 49.

Description of ltem Proviqer of Calculation P‘ropoged
Services of Cost Expenditure
Dr. Lydia T. Wright School #89
Contract Services
Turnaround Partner National Urban Alliance $97.226| $ 97,226
SAMS Training NSIP $11,500{ $ 11,500
Skillful Teacher Training Research for Better $15,000] $ 15,000
Teaching

Outside Educational Expert-DTSDE TBD $20,000| $ 20,000
STEM Program at Buffalo Zoo Buffalo Zoo $16,820{ $ 16,820
Tuition varies $20,000| $ 20,000
$ 180,546
Subtotal - Code 40| $ 204,054

SUPPLIES AND MATERIALS: Code 45

Beginning with the 2005-06 year include computer software, library books and equipment items under $5,000 per unit.

For earlier years include computer software, library books and equipment items under $1,000 per unit.

Description of ltem Quantity Unit Cost Propoged
' Expenditure
Minor Equipment
Tablet Mobility Cart 1 $1,800 $ 1,800
Tablet-for student use 30 $550| $ 16,500
$ 18,300
Subtotal - Code 45| $ 18,700
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TRAVEL EXPENSES: Code 46

Include pupil transportation, conference costs and travel of staff between instructional sites. Specify agency approved
mileage rate for travel by personal car or school-owned vehicle.

i inati .
Position of Traveler Destination Calculation of Cost Proposed
and Purpose
District
Employee Travel:
Administrator Turnaround Leadership $800/person x 1 person| $ 800
Meetings Albany, NY
Mileage 222 miles x $0.45/mi| $ 100
$ 900
Subtotal - Code 46 addendum

EMPLOYEE BENEFITS: Code 80

Rates used for project personnel must be the same as those used for other agency personnel.

Benefit Proposed Expenditure

Social Security 0.0765 $ 68,788
New York State Teachers 0.165 $ 144,683

Retirement New York State Employee 0,205 $ 4,577

Other

Teachers $ 94,615

Health Insurance Administrators $ 20,279
Exempt $ 454

_ Civil Service $ 5,087
Teacher Aides $ 10,965
Worker's Compensation Insurance 0.0315 $ 28,325
Unemployment Insurance | 0.0065 $ 5,845
NYS Tchrs | $ 3,907

Supplemental Benefits NYS Administrators $530 $ 748
Exempt | $ 55

Teacher Assistants $ 540

Buffalo Civil Service $ 230

Life Insurance $19.80 $ 205
Subtotal - Code 80 $ 389,303
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TRAVEL EXPENSES: Code 46

Inciude pupil transportation, conference costs and travel of staff between instructional sites. Specify agency approved
mileage rate for travel by personai car or schooi-owned vehicle.

Position of Traveler a?}gsggfgfge Calculation of Cost Proposed
Dr. Lydia T. Wright School #89
Nonemployee Travel - Outside DTSDE Training $1,666.60/person x 3 people] $ 5,000
Educational Expert Albany, NY
Field Trip STEM Program at $3,000| $ 3,000
Buffalo Zoo
Student Transportation-summer schl  |summer school varies $ 53,293
$ 61,293
Subtotal - Code 46| $ 62,193
EMPLOYEE BENEFITS: Code 80
Rates used for project personnel must be the same as those used for other agency personnel.
Benefit Proposed Expenditure
Social Security 0.0765
| New York State Teachers 0.165
| Retirement New York State Employel 0.205
Other
; Teachers
Health Insurance Administrators
| | Exempt
Civil Service
Teacher Aides
Worker's Compensation Insurance 0.0315
Unemployment Insurance 0.0065
- NYS Tchrs ‘
Supplemental Benefits NYS Administrators $530°
| ' Exempt o
Teaéher Assistants
Buffalo Civil Service
Life Insurance  $19.80 |
Subtotal - Code 80 $ -
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INDIRECT COST: Code 90

A.  Modified Direct Cost Base - Sum of all preceding subtotals (codes 15, 16, 40, $ 1,501,210

45, 46 and 80 and excludes the portion of each subcontract exceeding $25,000

and any flow-through funds.)
B. Approved Restricted Indirect Cost Rate 2.70%
C. (A)x (B)=Total Indirect Cost Subtotal - Code 90 | $ 40,532

PURCHASED SERVICES WITH BOCES: Code 49
Description of Services Name of BOCES Calculation Propo;ed
of Cost Expenditure
Dr. Lydia T. Wright School #89
School Culture & Climate Erie | BOCES $15,000| $ 15,000
Student Support:Attendance Erie | BOCES $5,000 $ 5,000
Improvement
Parent & Community Engagement: |Erie | BOCES $5,000( $ 5,000
Behavior Specialist Erie | BOCES 5 days x $900/day| $ 4,500
Building Crisis Preparedness Erie | BOCES $5,000] $ 5,000
Subtotal - Code 49 | $ 34,500

MINOR REMODELING: Code 30

(A)

(€)

Allowable costs include salaries, associated employee benefits, purchased services, and supplies

and materials related to alterations to existing sites.

Description of Work
~ To be Performed

Calculation of
Cost

~ Expenditure

Proposed

Subtotal - Code 30
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EQUIPMENT: Code 20

Beginning with the 2005-06 year all equipment to be purchased in support of this project with a unit cost of $5,000
or more should be itemized in this category. Equipment items under $5,000 should be budgeted nder Supplies
and Materials, Code 45. Repairs of equipment should be budgeted under Purchased Services, Code 40.

For earlier years the threshold for reporting equipment purchases was $1,000 or more. Equipment items under
$1,000 should be budgeted under Supplies and Materials.

Proposed

o f it tit it t
Description of item | Quantity Unit Cos Expenditure

Subtotal - Code 20| $ -
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Supporting Labor Management Document

The Buffalo City School District’s application does not require the Labor

Management Document as the proposed plan is allowable under the Collective

Bargaining Agreement.

The District assures BTF that all terms and conditions of the Collective Bargaining

Agreement and provisions of the Taylor Law will be adhered to and that any changes

must be agreed to by BTF in writing.



Full Calendar Schedule of Events 2013-2014

Teachers in the Buffalo City School District (BCSD) shall participate in the teacher Annual
Professional Performance Review (APPR) process on an annual basis and follow the local
calendar adopted by the board annually as follows:

Summary of deadlines for all APPR activities:
¢ September 2013
o APPR training for teachers
o Student learning objectives submitted to teacher by appraiser
o Teachers and principals rated ineffective or developing placed on improvement
plans
e October 2013
o Goal setting conferences and development plans are completed
o Student performance goals worksheets and EOY assessments are finalized and
approved
¢ November 2013
o Announced and unannounced observations take place
e January 2014
o progress conferences and review of teacher artifacts
¢ February 2014
o Student performance goals worksheets and end of year assessments for second
semester courses are finalized and approved
o Final ratings determined and submitted to teachers
e June 2014
o End of year conferences completed
o End of year results from pre-approved and appraiser-approved assessments due to
appraisers; submitted through online system

APPR Training:
Annual APPR training for all evaluators of teachers and principals shall be held each school
year with ongoing professional development sessions to ensure inner rater reliability.

Observations:

There shall be a period of 15 instructional days, following the orientation or annual update
training date before formal classroom observations can be conducted. Observations are both
scheduled and unannounced.

Instructional Rounds:
Instructional Rounds may be conducted at any time during the instructional calendar year.

Student Learning Objectives:
Student Learning Objectives shall be completed by the teacher in September 2013, and

reviewed and approved by the evaluator no later than October 2013.

Goal Setting Conference:



Goal setting conferences and individual professional development plans for all building
principals shall be completed no later than October 2013.

Student Learning Objectives and Assessments (Pre-test and Post-test):

Student performance objective worksheets and end of year assessments shall be finalized and
approved no later than October 2013, for year long and first semester courses.

Student performance goals worksheets and end of year assessments shall be finalized and
approved no later than February 2014, for second semester courses.

End of Year Conference:
All required observations and feedback shall be completed by the end of year conference. The
last date to give teachers their final 60 points of other measure rating for review is June 2013.

End of Year Student Performance Assessments:
All results will be reported to the Office of School Performance by required deadline as
established by the state and district calendars for 2013-14.



School-Level Organizational Chart

Community Superintendent, Ot ce of y
supervision, evalvation, development, and I Innrvation snd Turnanound - Buildy 3

I B— 1

Students Parenty
Engage in davly learning opportunities inchiding content area Support student learning end ochievernent through
| courses, enrichment courses, gfter KKhoo tutoring, onfine involvement in the school community, regular contact with
; crudit racovery ond AVID. instructionel staff, support stoff end schoo leadership.

Buffalo City School District Transformation Plan for PS 89 LTW: Organizational Chart
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Dr. Fatima Morrell
188 Jewett Parkway
Buffalo, New York 14214
H (716) 835-6277
W (716) 816-4110
C(716) 983-2782

Dr. Fatima Morrell earned a Bachelor's degree in Spanish, Cum Laude, and a Master's
degree in Foreign and Second Language Education from the State University of New York at
Buffalo. She also graduated from the Buffalo Research Institute on Educating Teachers
(BRIET) certification program at SUNY Buffalo in 1992, and received New York State School
District Administrator's Certification from Buffalo State College in 1998. Dr. Morrell received
her doctorate degree in Educational Administration, Leadership, and Policy from University at
Buffalo in 2009, where her qualitative doctoral thesis focused on the impact of single-sex
classroom implementation on academic achievement in urban schools serving students of
predominantly low socioeconomic status. Additionally, Dr. Morrell studied Educational
Leadership and school reform at Harvard University’s Principals’ Institute in summers 2005
and 2010, where she received leadership development certification.

As a doctoral student in Educational Leadership at the State University of New York at
Buffalo, Dr. Morrell focused on collaborative school district leadership in the development of
professional learning communities in low performing schools and school districts. Having
studied abroad in Spain, Mexico, and South Africa, Dr. Morrell focused on post-apartheid
educational reform and national educational policies on HIV/AIDS to round out her doctoral
level work. Dr. Morrell has made numerous presentations to fellow administrators and
educators in the Western New York region on her findings and comparative analysis of South
African and American educational reform initiatives, particularly as they relate to
disadvantaged students and high needs school districts.

Fluent in Spanish, Dr. Morrell served as a Spanish and English teacher for ten years at
Kensington High School and the Dr. Charles R. Drew Elementary School in Buffalo Public
Schools. Dr. Morrell was an Assistant Principal at Emerson High School for a year before she
was assigned to the position of Elementary Principal of the Harriet Ross Tubman School,
serving 850 students, in grades Pre-Kindergarten through eight in Buffalo Public Schools in
July, 2002. Ninety-seven percent of the student population lived at or below the national
poverty line, and in 2003-2004, no students in grade four could read or write at proficiency,
while 40% in grade four were proficient in math. Likewise, in grade eight only 9% were
proficient in ELA and 11% were proficient in math. In two short years, in 2005-2006, Dr.
Morrell and her team were able to improve reading scores by 40% in 4™ grade ELA, and 21%

in mathematics, and 8% grade saw a 24% increase in ELA, and a 25% increase in math over a



three year period in 2006-2007. These improvements were made while simultaneously all
merging three poor performing schools into one (schools #31, # 4, &#12), creating a new
school identity and culture for the new school, and management of a 15 million dollar full
reconstruction project. Under Dr. Morrell’s leadership, the Harriet Ross Tubman School was
one of only seven schools in New York State to be removed from the State’s S.U.R.R. list for
poor performance during the 2007-2008 school years. Dr. Morrell and her team received
recognition and commendations from the New York State Commissioner of Education for this
great achievement. Dr. Morrell also received commendations from both local district officials
for significant improvement in test scores in reading and math, as well as a significantly
decreased student suspension rate. As Harriet Tubman School was one of the most challenging
schools in Buffalo during Dr. Morrell’s tenure, Dr. Morrell is credited with having
significantly improved the school and reforming Tubman School as a vital learning
community.

Dr. Morrell was assigned to Dr. Wright School because she has proven ability in
turning around challenging Elementary Schools with similar demographics and needs as the
Tubman School. In her first year as Principal of Dr. Wright School, she has significantly
reduced the school suspension rate with 180 suspensions prior to her arrival, and a mere 55 in
Just her first year. Dr. Morrell also received recognition and commendations from the Buffalo
Board of Education for a 20% reduction in severe and chronic student absence rates. There
have also been significant improvements in academic data in year one. A comparison of the
2011 and 2012 data shows that on the 2012 NYS ELA assessment, the following gains in
student performance occurred:

Sixth grade:
. 6.7% of students moved from a Level 1 rating
. 12.4% increase in students earning a Level 3

Seventh grade:

. 8.4% of the students moved from a Level 1 rating

Eighth Grade

. 5% of the students moved from a Level 1 rating

A comparison of the 2011 and 2012 data shows that on the 2012 NY'S Math assessment, the
following gains in student performance occurred:

Fourth Grade

. 5% of students moved from a Level 1 rating

Seventh grade

. 4.6% of students moved from a Level 1 rating

. 9.7% increase in students meeting proficiency (Level 3 and 4)

. 8.5% increase in Level 3



. 1.2% increase in Level 4

At Dr. Wright School, Dr. Morrell has worked feverishly to change the culture from one of
top-down autocratic, and coercive leadership, to one of collaboration and transformational,
distributed leadership where all stake holders have bought into the vision of improved student
performance through delivery of the Common Core Standards and a rigorous curriculum. On
December 6, 2012, after a State Integrated Intervention Team Diagnostic walk, the following
debriefing report from the NY State Education Department on the instructional and leadership
practices of the Dr. Wright School was delivered to the staff:

School Debriefing Report - DRAFT

Dr. Lydia T. Wright SOE

Tenet 2: School Leader Practices and Decisions:

The school leader has purposefully crafted a school wide culture characterized by a
commitment to high expectations, using data to inform instruction (PALS, SWIS), focus on
literacy and writing. Staff and students are able to articulate the school’s vision with clarity and
precision. Additionally, it is apparent that the newly adopted school wide practices and
procedures are working interdependently to create a sustaining infrastructure for instructional
practices (School Based Management Team, Instructional Support Team, and Student Support

Team that result in student achievement.

The limited resources available to this building directly impacts the ability of the school to
respond to student need. However, this leader maximizes the resources available to improve

instruction and outcomes for all students.

The school leader is dynamic, energetic, respectful, and supportive. It is evident that the
assistant principals play a major role in protecting the safe, secure, orderly, and student
centered environment so critical to learning. This leadership team is uniquely suited to move

this building forward.

Tenet 3: Curriculum Development and Support:

The school is using district approved curriculum aligned to the CCLS. Teachers have adopted a
strategic writing program that has been implemented throughout the building. Teachers and
students are using the language of the CCLS, specifically around the shifts in ELA and
mathematics. Teacher lesson plans are specific, detailed, and reference the CCLS. In addition,

school leadership uses a rubric to assess the completeness and appropriateness of lesson plans



in a timely manner. GLM are indicative of high levels of reflective teaching, sharing of best

practices, review of research, and examination of school wide data.

Tenet 4: Teacher Practices and Decisions:

In most classrooms, student learning objectives were posted, discussed and related to
instruction. There is strong evidence that some of the critical elements of explicit instruction
are implemented in classrooms across grade levels. Teachers used a variety of strategies to
engage students and increase time on task.

In addition, both classroom specific and individual data is posted and discussed with students.
This allows students to articulate where they currently fall in their assessments, set goals for
where they would like to score, and detail the steps they need to achieve their goal. Evidence

of these practices support the important shift toward student ownership of learning.

Tenet 5: Student Social and Emotional Developmental Health:

The school has several types of systems in place to support student social and emotional well-
being (PBIS, SST, BUGs program, student and teacher incentives for attendance, point
program for individual and classroom behavior, character-education nominations). Junior
Honor Society, Green Team , and Student Council provide additional support for students
across grade levels. Students in this building report feeling safe, cared for, and academically

supported.

Tenet 6: Family and Community Engagement:

This school is actively pursuing a higher level of the school home partnership. In particular,
the school now has a parent facilitator who is diligently creating a parent database, designing a
school wide survey, developing workshops, and identifying other items of interest to parents.
This school welcomes parents. Parents participate in school based management team and
volunteer at school. Parents receive newsletters and have an active Home School Association.
There is a weekly student envelope with weekly communication. There are events such as
Family Fun Night where parents can learn about school initiatives. The principal has a monthly
“Coffee and Chat” that has increased attendance. Parents interviewed report feeling supported

by the school .

The work begun by Dr. Morrell makes her uniquely suited to move the Dr, Wright School from

the States Priority List for poor performance. To one of Good Standing.



Additionally, Dr. Morrell is a member of the 2004 Business First 40 Under 40 class and served
as a Business First 40 Under 40 Judge between 2005-2009. Other Achievements and Awards
include the Order of the Eastern Star award for "Outstanding Community Service" (2000),
Hayes-Fulbright Scholar, Mexico City Mexico (1992), Golden Key National Honor
Society(1989), Sigma Delta Pi Spanish Honor Society(1989), Member of the Buffalo Alliance
for Educational Leadership Cohort(2001), Phi Delta Kapp(2000), National School Leaders
Network(2008)Who’s Who Among Students in American Colleges and Universities(1989) Dr.
Morrell is a member of the Buffalo Association of Elementary School Principals, the Buffalo
Council of School Administrators and Supervisors, and the American Federation of School

Administrators.
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Niagara Falls City School District, NY

Our engagement with Niagara Fallg City School district began in 2001 when two of the
district’'s elementary schools received Comprehensive School Reform Grants. They wera
joined by two middle schools the following year. In 2003, the district used its own resources
to bring its remaining six elementary and middle schools into the project. Two years later we
began wark with the district's high school.

Pearson has provided districtwide professional development for K-5, preparatory, and high
school mathematics. Our programs include content training on instructional shifts and
building teacher capacity, as well as the Tools for Understanding program. We work on the
development of unit plans for middle and high school math, as well as collection, annotation,
and development of anchor papers for performance indicators at each grade lavel in middle
school and high school algebra.

in 2012, we completed 10 years of continuous work with the district. Our working relationship
has been maintained through changes in district leadership and changes in field staff
assigned to the district, and the project has evolved through collaborative goal setting and
review of progress. Changes in assessments and scaling of assessments make it difficult to
consistently track improvements in scores over the period. However, sample data include an
Increase from 56 percent of students passing Regents English in 2005-2006 to 72 percent in
2009-2010, and from 58 percent to 76 percent passing Regents Math A over the same
period. By 2008, Nlagara Falls High School and six other district schools had been
designated by New York State as a "high performing/gap closing school.”

We enjoy a continuing partnership with Niagara Falls City School District to develop units of
study aligned to the New York Common Core Learning Standards for English language arts
and mathematics. We also pilot performance tasks to inform instruction and professional
development at the secondary level. Additionally, we provide ongoing professional
development for district coaches, content leads, principals, and supervisors of mathematics
and literacy in elementary, prep, and high school.

PEARSON Apperdix2 (2 -3
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Increase In percent proficient

Niagara Falls New York State

Niagara Falls Schools Outpace State Growth Rate. This shows an increase in the percent
of students proficient on New York's grade 4 English language arts agsessment, 2004—2005.

Y

[

Gap in percent proficient

2003-04 2004-05

Achisvement Gap Between Niagara Falls and State Narrows. This shows the differance
between Niagara Falls and New York State in percent proficiant and above on New York's
grade 4 Engiish language arts assessment.
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@ Poughkeepsie City School District, NY

In the Poughkeepsie City School District (PCSD), NY, we provided whole school reform at
the Middle School from 2005-2008 and at the High Schooi from 2008-2010. From 2008-
2011, we provided professional development on co-teaching for K—12 teachers. In 2013 we
are providing professional development for leaders on implementing the CCSS.

The Pearson-Poughkeepsie partnership led to impressive academic gains, for secondary
English and mathematics student performance. In the early years of the Poughkeepsie
Middle and High School reform process, only about haif of 8"~12" grade students showed
proficiency the New York State tests, but within two years percentages increased by a
minimum of 12 percentage points. From 2007-2011 the district evidenced annual
improvemeants In both math and English. See the data in the following figure.

Pou qhk( epsie L.-'y School District Secondary Student merrlm*(*y (2007-2011)

: .'_;_I.i:" .,[:l;‘tr l. r«ul
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PCSD Secondary Student Proficiency in ELA and Math. ARer PCSD worked with
(:",3 Pearson, Poughkeepsie secondary students improved ELA and math test scores.

As a result of improved student performance, other indicators improved. From 2008-2011,
the district’'s Graduation Rate improved from 48 percent to 57 percent, an improvement of 11
percentage points in just two years. The positive trend additionally led the district to meet its
AYP Graduate rate targets in 2009-2010, after years of falling short of the federal target.

PCSD also experienced positive changes within its school discipline data. After a year of
alarming increases in the percentage of students receiving suspensions (from 18 percent to
18 percent of students between 2008 and 2009), the percentage dropped rapidly in 2009
2010 to only 15 percent. While 15 percent is still high, the one-year drop by 3 percentage
points shows that the school is starting to move in the right direction. While the decrease in
students receiving suspensions can be attributed to several factors, we beiieve one of the
reasons for the decrease was an improved emphasis on expert teaching in the secondary
schools, which resulted in less time managing behavior and more time captivating student
attention and energies.

Pearson looks forward to a new 2013 CCSS partnership with the PCSD and believes that we
can continue to help the district grow its capacity to improve achievement and do what is best
for all students.

PEARSON
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Rochester City School District, NY

CPRE Study

Rochester City School District in New York is an urban district of approximately 35,000
students with a large proportion of minority students and very high levels of poverty. The
district comprises 52 schools; 39 of these are grades K~8. The district began to implement
the America’s Choice comprehensive school improvement model in 1998 with six schools
and included additional schools progressively over the ensuing years, reaching 24 of the 39
elementary schools and more than half of the district’s schools overall. (Pearson acquired
America’s Choice in 2010.)

In 2006, Henry May, Jonathan Supovitz, and David Perda, on behalf of the Consortium for
Policy Research in Education (CPRE), published the findings of their longitudinal study of
student performance of the Rochester City Public Schools. The study compared the
performance of students in schools implementing the comprehensive school improvement
model with the performance of students in schools without the model, analyzing 11 years of
data, including data from before implementation of the design. A Longitudinal Study of the
Impact of America’s Choice on Student Performance in Rochester, NY 1998-2003, (H. May
et al. 2008), published in Educational Policy Evaluation and Analysis, conciuded that students
in the comprehensive school improvement model schools performed statistically better than
similar students in schools without the model.

“Low achieving students performed particularly well under the America's Choice regimen,
without having any negative effect on students in the upper quartiles.”

“Minority students in America's Choice schools—African Americans and particufarly
Hispanics—also learned more than their peers in other district schools.”

2~ B | Appendix 2 PEARSON
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America’s Cholce Studentst -
Additional Manths of Learning Relative
to Other Students in District’
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Additional Learning in Reading. Students in grades 4-8 experienced additional months of
learning in reading in the school improvement modei school compared to students in other

schoois.
) Mathematics: Grades 4-8. - -
Additional Montlis of Lesrning Re

- ~ to Other Students In District

10

. al Moaths of Learning while
- [ ]

\,

Additional Learning In Math. Students in grades 4-8 experienced additional months of
learning in math in the school improvement model school compared to students in other
schoois.

Students in schools that received services through the selected comprehensive school
improvement model gained an additional 1.7 months per year in reading and 2.6 months per
year in mathematics compared to similar students in other Rochester schools. This translates
into 6.8 months in reading and 10.4 months in mathematics over a four-year period.

’ PEARSON Appendix2|2-7
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Minority students enrolled in schools that received services through the selected \ @
comprehensive school improvement model made large gains relative to similar students in
other schools in the district.

~

America’s Chiolca African Amaerican Stud
~ Additional Months of Leamning Relative:

Gains Among Minority Students. African American students in grades 4-8 experienced
additional months of learning in reading while in a school with the comprehensive schooi _
improvement model compared to African American students in other schools.

(i ¢

9 3n Amarica’s Cholce School

© X N W e ae NG

f

Gains Among Minority Students. African American students in grades 4-8 experienced
additional months of learning in math while in a comprehensive schooi improvement model
school compared to African Amaerican students in other schoois.

?
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*@ African American students in schools that received services through the selected
comprehensive school improvement model gained an additional 1.4 months per year in
reading and 1.8 months per year in mathematics compared to similar students in other
Rochester schools. This transtates into 5.6 months in reading and 7.2 months in mathematics
over a four-year period.

-
Reading: Grades 4-8
) America’s Cholcs Hispanic Students:
Additional Months of Learning Relative
to Other Hispanic Students In Cistrict ‘
14
%3 12 U 10,8
gg 10
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L AfRter 1 Yeor " After 4Ym
@ Gains Among Minority Students. Hispanic students in grades 4-8 experienced additional

months of learning in reading while in a comprehensive school improvement modei school
compared to Hispanic students in other schools.

Mathematics: Grades 4-8 .~
Amarica’s Choice Hispanic Studentss.
Additional Months of Leaming Relativa.
to Other Hispanic Students in District:

1

Gains Among Minority Students. Hispanic students in grades 4-8 experienced additionai
months of learning in math while in a comprehensive school improvament model school

; 3 compared to Hispanic students in other schools.

NG
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Hispanic students in schools that received services through the comprehensive school
improvernent modet gained an additional 2.9 months per year in reading and 2.7 months per
year in mathematics compared to similar students in other Rochester schools. This translates
into 11.8 months in reading and 10.8 months in mathematics over a four-year period.

Comparing Hispanic students in schools that received services through the selected
compreheansive school improvement model with Caucasian students in other Rochester
schools, the Hispanic students in the school improvement model schools gained an additional
2.3 months of leaming relative to the Caucasian students in other Rochester schools. After
four years, the additional learning was 9.4 months. When this is translated into SAT-9 Grade
Equivalents, the Hispanic students in school Improvement model schools in the 4th grade
were 9 months behind the Rochester Caucasian Students. After 8th grade, they had
narrowed the gap by 55 percent.
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Prince George’s County Public Schools, MD

Ten Schools Exit School Improvement Status After
Implementing School Design Model

Challenge

Prince George's County Public Schools (PGCPS), locatsd in metropolitan Washington, DC, is
the second largest school system in Maryland and the 18th largest in the country. With more
than 134,000 students, it is among the most diverse as well. The majority of schools in
PGCPS struggled with low achievement scores in literacy and mathematics. in many of its
high schools, students passed their algebra courses, but did not pass the state assessment.

Solution

In the 200607 school year, America's Choice (acquired by Pearson in 2010) worked with
schools in Prince George's County to provide professional development support. In the
following school year, PGCPS began full implementation of the Intensive School Design on a
large scale in its lowest-performing schools. A laser-like focus on instruction and student
achievement resulted in remarkable, across-the-board gains in test results.

Initially, Pearson worked with 11 middle schools that faced corrective action or restructuring
and 22 elementary schools (two feeder schools for each middie school). In addition, Pearson
worked with 16 high schools serving large numbers of students who had not passed the state
high school assessment in algebra. Six other middie schools used Pearson’s Ramp-Up to
Middle Grades Literacy, Ramp-Up to Pre-Algebra, and Ramp-Up to Algebra to accelerate
learning for students who are two or more grade levels behind in reading and/or
mathematics.

Outstanding professional development from Pearson helped the district build its instructional
capacity. In the summer of 2008, Pearson trained 565 educators—60 school administrators,
20 district administrators, 250 literacy teachers, 200 math teachers, and 35 science
teachers—over a three-week period.

Results

In just the first year, 70 percent of the Intensive School Design schoois increased proficiency
on the state assessments by at least five percentage points in either reading or mathematics.
Of these, 64 percent increased proficiency on the state assessments by at least five
percentage points in both subjects.

Five middle schools were “top gainers” in reading—schools the district identified as achieving
at least 10 percentage points of growth on state assessments from 2007 to 2008. Al five
were Intensive School Design schools. Seven middle schools were "top gainers” in
mathematics; six of them were Intensive School Design schools. Three Intensive School

PEARSON Appendix 2| 2~ 11
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Design middle schools had double-digit percentage point gains in both subjects. Ten @
Intensive School Design schools exited school improvement status.

Students Exceed State Growth: Mathematics
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(3 Math Navigator Students Surpass the State’s Proficiency Rate
by Almost 12 Points

Challenge

Many students were coming to Prince George’s County schools with a set of
misunderstandings about many key mathematics concepts. The district needed a program
that would help correct these misconceptions and work well with students in grade three and
up. The staff at PGCPS recognized the pivotal role of early intervention and how it affects
children as they progress through their school careers.

"This program has really taken off. Kids who take
Math Navigator are showing other kids how to
learn that way. We had double-digit gains on the
Maryland State Assessment. . . . We're
expanding the program to the 4th-, 5th-, and 6th-
grades this year. The Math Navigator teacher is
raring to go.”

—Dan Heller, Principal, Ridgecrest Elementary
School, Hyattsville, MD

@ Solution

PGCPS supplemented the Intensive School Design with Math Navigator modules for
students who needed focused support in gpecific mathematics topics. The modules wera
identified based on the results of a screener test, and targeted instruction was implemented
for students in grades 3 and up.

School Snapshots

Grades: Pre-K-6

D

Grades: P

*  §70 Students 673 Students 708 students

*  58% economically 65% economically 81% economically
disadvantaged disadvantaged disadvantaged

5 70% African American 95% African American 57% Hispanic

= 26% Hispanic 4% Hispanic 42% African American

* 3% Asian/Pacific Islander 1% White 1% Asian/Pacific Islander

* 1% White Source: schooimatters.com

Results

The first-year results from three schools exemplify the positive results that were achieved
using Math Navigator coupled with the design.

PEARSON
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James McHenry Elementary School, Lanham, MD ‘3

Students Make Dramatic gains with Math Navigator
100 -

PN

Percent of items correct

Pre-test Post-test
Items Corract. Statistically significant results on the Beginning Place Value module.
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NUA Partnership
Fuels Progress in

Albany, NY, Schools

Before the Albany Public Schoo! District adopted the Na-
tionat Urban Alliance for Effective Education’s program
in 2006, a staggering 81 percent of the eighth-graders at
Philip Livingston Magnet Academy failed English. An oc-
casional handgun, a few student assaults on teachers and
sidewalk brawls were a challenge for the school, which
prompted randormn searches, two youth safety commitiees
and landed unruly students in alternative programs.

After just three years of NUA partnerships in each elemen-
tary and middle school, the district, for the first time in its
history, saw the majority of its students — 61 percent of stu-
dents in grades 3 through 8 — score at proficient or above
proficient on the New York State English Language stan-
dardized test. In 2008, just 49 percent of students scored
at or above proficiency.

There were gains at all grade levels disirictwide in both
English and math —~ including double-digit increases in
math for grades 3, 7 and 8, and in ELA (English Language
Acquisition) in grades 3 and 5.

Today, the Albany City School District serves nearly 8,700
students in 15 schools: 11 elementary schools, two mid-
dle schools, one prekindergarten-grade 8 school and one
comprehensive high schooi.

h
LY N
i o

www.nuatc.org
33 Queens Street Suite 100
Syosset, NY 11791

(800) NUA-4556 or (516) 802-4192

The City School District of Albany formed a collaborative
partnership with the National Urban Alliance to create, de-
sign and implement a systemic, long-range, rigorous in-
structional leadership and professional development pro-
gram to close the gap between the achievement of Albany
students and their innate potential for much higher per-
formance, resulting in the elimination of the achievement
gaps that are manifested among economic groups.

NUA's goal is to build the instructional capacity of teachers
to build meaningful relationships with their students and
equip students with the skills and cognitive processes that
strengthen their competence and confidence necessary to
perform at the highest levels. In addition, the goal is to
build capacity within the district to sustain the processes
and practices. All schools Pre K — 12 participated in the
initiative.

To achieve this success, Albany City School District
changed the ways teachers and students learn, using a
strategy designed by the National Urban Alliance, an orga-
nization that works with urban school districts across the
country implementing teaching strategies, administrative
and organizational arrangements that accelerate learning
and improve achievement levels.

"What we're doing is working to change the beliefs of
teachers about students’ ability to achieve," said Eric Coo-
per, the President and Founder of National Urban Alliance,
former program officer with The College Board, Columbia
University professor and one-time teacher and counselor,

“Children can reach high levels of learning and thinking.
It takes dedication and a knowledge of how to reach stu-
dents who depend on the school for leaming. Maintaining
high expectations when guided by highly skilled educators
determines outcomes.”

 Transforming Schools | Transforming Lives




NUA Partnership
Drives Improvement in e e

- 33 Queens Street, Suite 100
Bridgeport, CT, Schools | ' .o

One of 30 schools in the Bridgeport, CT, public school system,
Beardsley School has come a long way since 2000, when it was
one of the district's lowest performers and designated in need of
improvement based on test scores and other academic indicators.

Beardsley, a K-6 school, was still struggling in 2006 when it began
working with the National Urban Alliance for Effective Education
(NUA) as part of the district’s long-standing partnership with the
NUA. Beardsley has made steady progress since then, eventually
winning the honor of being an NUA National Demonstration
School.

NUA interventions focused on student engagement, culturally
responsive teaching and practices that elicit high inteliectual
performances. Instructional practices were chosen by the school
leadership team and NUA fo address specific challenges that
surfaced during the NUA Instructional Assessment procass.

In the most recent state testing cycle the efforts paid off with
dramatic improvement. In grade 6, for example, 94 percent of
students scored at or above proficiency in math and 85 percent
scored at or above proficiency in writing.

Beardsley's progress cuiminated with a special recognition in
January, when the school was selected as a Success Story School
by the Connecticut Coalition for Achisvement Now, a statewide
education reform and advocacy group better known as ConnCAN.
The recognition was particularly gratifying because ConnCAN
recognizes only the Top 10 schools statewide in five categories.
Success Story schools must be in the top three in one of the Top
10 lists and be 75 percent low incoms and students of color.

Beardsley Principal Amy Marshall said that NUA helped move
Beardsley forward. “Our partnership has changed how teachers
approach lessons, the strategies they use, and their attitudes
toward students,” she says. “NUA classrooms are alive. NUA-
trained teachers also understand the importance of refationship
building in a classroom and the need to amplify student strengths.”

‘li'a'nsfonnlng Schools | Transforming Lives



NUA Working
In San Francisco

Visitacion Valley Middle School in San Francisco is a great example
of what can happen with the right leadership, teamwork, consistency and
blend of student-focused programs.

Not too long ago, Visitacion Valley shared the challenges faced by
many of our nation’s urban schools. It had low academic performance,
poor attendance, high suspensions and high staff turnover rates. It's no
wonder the community had a negative image of the school.

In 1999, Visitacion Valley was designated the lowest performing middle
school in the district. That was also the year James Dierke becama the
principal and began 10 turn things around, eventually building a sofid team
of educators who wanted to assist in making a difference.

Not only has academic performance greally improved, but for the past
three years suspensions have decreased significantly. An average of
90 suspensions per year was normal until 2009, when the suspension
rate dropped to just over a dozen in fall of 2010. Today, every one of the
school's teachers is fully credentialed.

Principal Dierke has done a lot to change the culture and expectations
of his school, although, he singles out the National Urban Alliance for
Effective Education (NUA) as one of the leading factors contributing to the
recent spikes in overa#t achievement on stale performance indicators.

Visitacion Valley was one of 10 San Francisco Unified School
District (SFUSD) sites that partnered with the NUA as part of a district
effort launched in 2009 to acceferate student achievement through
professional development designed to promote students’ high intellectuat
performances. The 10 schools were chosen primarity due to the large
number of underachieving students they served. The NUA/SFUSD
partnership reached more than 4,600 K-12 students, 125 teachers and
covered 16 subjects.

Most importandy for Dierke at Visitacion Valley, he and his teachers
had professional development experls who understood his school's
needs. “With NUA we finally found a group that coukd come in and talk
about urban kids," said Dierke, the National Association of Secondary
School Principals 2008 Middle School Principal of the year.

“They heiped train our teachers and showed us new ways of teaching,”
he added of the NUA. "They brought a new and respected opinion and
experience.”

Teachers and students now are assigned to academic families that
use a variety of technology, cross-curricular writing programs and project-
based and standards-based instructional programs. The staff formed an
NUA Leadership committee to help plan professional development based
on the needs of the staff,

Transforming Schools | Transforming

W

To Raise Achievement

" V- g L . "
33 Queens Street, Suite 100
Syosset, NY 11791

(800) NUA-4556 or (516) 802-4192

Double-Digit Improvements

NUA mentors also worked with teachers in all content areas, engaging
them with high operaticnal practices that can be used in social studies,
math or language ants. Those practices - designed based on cognitive
and neuroscience research - provide a new approach to working with
underachieving students of color and addressing the impact of culture on
cognition, language and motivation.

NUA-led seminars ware held for district office staff, school leaders,
coaches and teachers. The seminars built on the district's goal to develop
professional learning communities that are motivated to share and
expand current levels of experlise.

With teachers’ guidance, students use visual toois, story boards and
journals to learn and to demonstrate their leamning. The effort is paying off
in a big way. There was a 16-point gain in 6th grade math and an 18-point
gainin 8th grade social studies, white the school made a 40-point gain
overall on state assessments. All the students made gains. The school
tesled 99% of the students in 2009-2010.

Principal Dierke said that the NUA training has *most definitely” helped
to improve student performance at his school, especially in the 2009-10
testing cycle. *We made a 40-point gain on the California Standards Test
(CTS). All subgroups made double-digit improvements, not just the top
kids,” he said. “The practices were well taught and easy to implement.
Our staff has great professional respect for our NUA trainers. We were
very fortunate 1o have their services.”

Carlos Garcia, Superintendent of SFUSD agrees with the teachers and
principals of his district who are telling him about the progress they are
making with their students thanks to NUA. As Superimendent Garcia put
it: “I would ke to see NUA in all my schools”

Lives
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Closing the Achievement Gap,

One Student at a Time

NUA partnership with Eden Pralrle schools has Improved Instruction,

ralsed expectations and produced dramatic academic gains

When Melissa Krull took over in 2002 as superintendent
of the Eden Prairie Schools, she knew as a longtime
special education teacher with the Minnesota system that
dramatic change was needed to bolster academic excel-
lence for all students.

Similar to countless suburban communities across the
country, Eden Prairie was on the cusp of a seismic shift in
its demographics as more children of color and more low-
income students filled its classrooms. With this, Krull says,
the school system’s leaders recognized a pressing need to
address each child based on his or her individual academic
and cultural backgrounds. As the system saw the influx of
more children with limited resources and experiences, it
was imperative that Eden Prairie’s education leaders do
more to create a level playing field in the classroom.

“Gradually, we started noticing the achievement gaps

as the population shift began to occur, and we knew we
wouldn’t be able to meet our students’ needs unless we
made systemic changes,” said Krull, who served as Eden
Prairie’s superintendent until October 2011. “We needed
to change our approach to teaching and change our
programming.”

Eden Prairie administrators knew that by improving
instruction and raising expectations, they could produce
educational opportunities, raise achievement levels and
inspire teachers and students alike to reach for the highest
academic heights.

Since the 2003-04 school year, Eden Prairie has partnered
with the National Urban Alliance for Effective Education to:

* Give principals and teachers professional development
to help break down barriers to high expectations and
help them better understand the strengths of incoming
students from different racial, cultural and socioeconomic
backgrounds.

*» Develop curriculum and instruction that acknowledge
students’ culture rather than ignore it and its relevance
to how students learn.

* Engage cognitive research in all classrooms through
strategies that are typically used in gifted and talented
programs.

* Conduct community outreach and advocacy to build
support for new instructional strategies and embrace an
increasingly diverse student population.

NUA’s rich curriculum broadened the perspective of
teachers and principals, Krull said. “Ten years ago, we
used certain strategies for all kids because they were from
similar backgrounds,” Krull added. “We weren't culturally
competent as a system, and we needed to change that.”

For instance, students often are asked to write about

. topics or experiences that are new to them. To help

bridge gaps between students, teachers can expand
the assignment to first have students write words and
thoughts that come to mind about those subjects and
build on those to share and learn from each other.

Working directly with schools staff, NUA has been
tralning teachers and principals in how to differentiate
instruction. Within five years, Eden Prairie students
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BERGER EUUCATIUN SERVILES
REP 12-13-053

IV) RECORD OF SUCCESS

Please note that approximately 40% of the students whose results are summarized below had
Limited English Proficiency and outcomes were measured after only 48 hours of supplemental
instruction (due to the 2011-2012 per pupil allocation).

UPGRADE ACADEMICS AFTER SCHOOL TUTORING RESULTS
2011/2012 SCHOOL YEAR
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RFP 12-13-053

UPGRADE ACADEMCS 2011-2012 - ACHIEVE TEST SCORE REPORT - 48 INSTRUCTIONAL HOURS - N = 1,263 STUDENTS

ELA - average overai % 415 48.29 7.79 18.77%
MATH -Average overali % 4472 55.18 10.47 23.41%
READING -average overalt 45.73 52.86 7.13 15.55%
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HW-SC Annual Report Data, 2010-2011 - Schools

Rochester Schools, Students, and Staffing

- Students enrolled by School - Rochester {as of June, 2011)
o : o ' §tudents
o School Enrolled
Jrreddie Thomas o 346
Wilson Commencement 290
efferson 276
Monroe 274
East 189
Douglass - North East College Prep 166
Douglass - North West College Prep 160
Charlotte 153
SWW 117
fedison - STEM 90
Marshall o 90
Edison - Rab Brown School of Trades 89
Franklin - Bioscience 68
Edison - Engineering & Manufacturing 67
SOTA 65
Edison - Business, Finance & Entrepreneurship 46
Edison - Imaging & Information 44
JEdison - Skilled Trades 44
Early College 43
Franklin - Global Media Arts 33
Franklin - Internationai Finance 30
jFranklin - Vanguard Collegiate HS 30
INathaniel 25
Halpern ,. 16
Charlotte - Young Men''s Léédefshib Academy 10
Wilson Foundation 7

Students enrolled by grade level - Rochester (as of June, 2011)

Students
; Grade Level Enrolled
7th Grade 43
8th Grade 319
9th Grade 803
10th Grade 663
11th Grade 546
12th Grade 394
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HW-SC Staffing - Rochester

Total Youth Advocates 74

Total Team Managers 13
‘ Youth
School Advocates

Jefferson

Freddie Thomas

Wilson Commencement

Monroe

Charlotte

Douglass - North East College Prep

East

Douglass - North West College Prep

Edison

Frankiin

SWW

Early College

Edison - Rob Brown School of Trades

Edison - STEM

Halpern

Marshall

Nathaniel Rochester

NININININININ W B B|[dBnioni~icnlo

SOTA

Syracuse Schools, Students, and Staffing

~ - Students enrolled by School - Syracuse (as of June, 2011)

Students
School Enrolled
Corcoran 293
Fowler 203
ITC 95
Henninger 89
Nottingham 76
Grant Middle School 31
Blodgett 30
Clary 29
Danforth 29
Roberts 4
Bellevue Academy 2
Frazer 2




- HW-SC Annual Report Data, 2010-2011 - Schools

Students enrolled by grade level - Syracuse {as of June, 2011)

Students
) Grade Level ‘Enrolled
7th Grade 120
8th Grade 209
gth Grade 292
10th Grade 201
11th Grade 27
12th Grade 34
, HW-SC Staffing - Syracuse
Total Youth Advocates 30
Total Team Managers 4
B o Youth
: School Advocates
Corcoran 7
Fowler 6
ITC 2
Henninger 2
Nottingham 2
Grant Middle School 2
Blodgett 2
Danforth 2
Clary 2
Frazer 1
Bellevue Academy 1
Roberts 1

Prince George's County Schools, Students, and Staffing

- Students enrolled by School - PGC {as of June, 2011)

Students

; School Enrolled
Suitland 74
Central High 67
Fairmont Heights 45
G James Gholson Middle School 30
Walker Middle School 18




HW-SC Annual Report Data, 2010-2011 - Schools

~ Students enrolled by grade level - PGC (as of June, 2011)

o Students
o Grade Level Enrolled
7th Grade 28
8th Grade 33
9th Grade 65
10th Grade 54
11th Grade 51
12th Grade 3
~ HW-SC Staffing - PGC

Total Youth Advocates 7
Total Team Managers 2

Buffalo Schools, Students, and Staffing

. Students enrolled by School - Buffalo {as of June, 2011)
~ School : ~ Eprolled

South Park | 61

- Students enrolled by grade level - Buffalo {as of June, 2011)

| Students

Grade Level ; Envolled
7th Grade 0
8th Grade 0
9th Grade 38
10th Grade 23
11th Grade 0
12th Grade 0

HW-SC Staffing - Buffalo

Total Youth Advocates 2

Total Team Managers 1




New York State Education Department:
Local Education Agency (LEA) 1003(g) School Improvement Grant Application
Under 1003(g) of the Elementary and Secondary Education Act of 1965

Assurances and Waivers for Federal Discretionary Program Funds

The following assurances are a component of your application. By signing the certification on the
application cover page you are ensuring accountability and compliance with State and federal laws,
regulations, and grants management requirements.

Federal Assurances and Certifications, General

¢ Assurances — Non-Construction Programs

¢ Certifications Regarding Lobbying; Debarment, Suspension and Other Responsibility Matters

e Certification Regarding Debarment, Suspension, Ineligibility and Voluntary Exclusion — Lower Tier
Covered Transactions

e General Education Provisions Act Assurances

Federal Assurances and Certifications, NCLB (if appropriate)

The following are required as a condition for receiving any federal funds under the Elementary and
Secondary Education Act, as amended by the No Child Left Behind Act of 2001.

e NCLB Assurances

e School Prayer Certification

New York State Assurances and Certifications (For discretionary grant programs only)

e Appendix A

e Appendix A-1G

e Appendix A-2

Waiver for the use of Title | Funding for Whole School Programs

If the LEA identified in this application is a Title | school for specific targeted activities only, signing the

certification on the application cover page acts as a waiver request to use specific targeted activity
funds from this grant for whole-school change programming.



New York State Education Department:
Local Education Agency (LEA) 1003(g) School Improvement Grant Application
Under 1003(g) of the Elementary and Secondary Education Act of 1965

ASSURANCES — NON-CONSTRUCTION PROGRAMS

Note: Certain of these assurances may not be applicable to your project or program. If you have questions, please
contact the Education Department Program Contact listed in the Application. Further, certain Federal awarding
agencies may require applicants to certify to additional assurances. If such is the case, you will be notified.

As the duly authorized representative of the applicant, and by signing the Application Cover Page, | certify that the
applicant:

1.

Has the legal authority to apply for Federal assistance, and the institutional, managerial and financial capability
(including funds sufficient to pay the non-Federal share of project cost) to ensure proper planning, management,
and completion of the project described in this application.

Will give the awarding agency, the Comptroller General of the United States, and if appropriate, the State, through
any authorized representative, access to and the right to examine all records, books, papers, or documents related
to the award; and will establish a proper accounting system in accordance with generally accepted accounting
standards or agency directives.

Will establish safeguards to prohibit employees from using their positions for a purpose that constitutes or presents
the appearance of personal or organizational conflict of interest, or personal gain.

Will initiate and complete the work within the applicable time frame after receipt of approval of the awarding
agency.

Will comply with the Intergovernmental Personnel Act of 1970 (42 U.S.C §§ 4728-4763) relating to prescribed
standards for merit systems for programs funded under one of the 19 statutes or regulations specified in Appendix
A of OPM's Standards for a Merit System of Personnel Administration (5 C.F.R. 900, Subpart F).

Will comply with all Federal statutes relating to nondiscrimination. These include but are not limited to: (a) Title VI
of the Civil Rights Act of 1964 (P.L. 88-352) which prohibits discrimination on the basis of race, color or national
origin; (b) Title IX of the Education Amendments of 1972, as amended (20 U.S.C. §§1681-1683, and 1685-1686),
which prohibits discrimination on the basis of sex; (c) Section 504 of the Rehabilitation Act of 1973, as amended (29
U.S.C. § 794), which prohibits discrimination on the basis of handicaps; (d) the Age Discrimination Act of 1975, as
amended (42 U.S.C.8§ 6101-6107), which prohibits discrimination on the basis of age; (e) the Drug Abuse Office and
Treatment Act of 1972 (P.L. 92-255), as amended, relating to nondiscrimination on the basis of drug abuse; (f) the
Comprehensive Alcohol Abuse and Alcoholism Prevention, Treatment and Rehabilitation Act of 1970 (P.L. 91-616),
as amended, relating to nondiscrimination on the basis of alcohol abuse or alcoholism; (g) "§§ 523 and 527 of the
Public Health Service Act of 1912 (42 U.S.C. §§" 290 dd-3 and 290 ee 3), as amended, relating to confidentiality of
alcohol and drug abuse patient records; (h) Title VIIl of the Civil Rights Act of 1968 (42 U.S.C. § 3601 et seq.), as
amended, relating to nondiscrimination in the sale, rental or financing of housing; (i) any other nondiscrimination
provisions in the specific statute(s) under which application for Federal assistance is being made; and i) the
requirements of any other nondiscrimination statute(s) which may apply to the application.

Will comply, or has already complied, with the requirements of Titles Il and Ill of the uniform Relocation Assistance
and Real Property Acquisition Policies Act of 1970 (P.L. 91-646) which provide for fair and equitable treatment of
persons displaced or whose property is acquired as a result of Federal or federally assisted programs. These
requirements apply to all interests in real property acquired for project purposes regardless of Federal participation
in purchases.



10.

11.

12.

13.

14.

15.

16.

17.

18.

New York State Education Department:
Local Education Agency (LEA) 1003(g)} School Improvement Grant Application
Under 1003(g) of the Elementary and Secondary Education Act of 1965

Will comply, as applicable, with the provisions of the Hatch Act (5 U.S.C. §§1501-1508 and 7324-7328), which limit
the political activities of employees whose principal employment activities are funded in whole or in part with
Federal funds.

Will comply, as applicable, with the provisions of the Davis-Bacon Act (40 U.S.C. §§ 276a to 276a-7), the Copeland
Act (40 U.S.C. §276c and 18 U.S.C. §§874) and the Contract Work Hours and Safety Standards Act (40 U.S.C. §§ 327-
333), regarding labor standards for federally assisted construction subagreements.

Will comply, if applicable, with flood insurance purchase requirements of Section 102(a) of the Flood Disaster
Protection Act of 1973 (P.L. 93-234) which requires recipients in a special flood hazard area to participate in the
program and to purchase flood insurance if the total cost of insurable construction and acquisition is $10,000 or
more.

Will comply with environmental standards which may be prescribed pursuant to the following: (a) institution of
environmental quality control measures under the National Environmental Policy Act of 1969 (P.L. 91-190) and
Executive Order (EO) 11514; (b) notification of violating facilities pursuant to EO 11738; (c) protection of wetlands
pursuant to EO 11990; (d) evaluation of flood hazards in floodplains in accordance with EO 11988; (e) assurance of
project consistency with the approved State management program developed under the Coastal Zone Management
Act of 1972 (16 U.S.C. §§1451 et seq.); (f) conformity of Federal actions to State (Clear Air) Implementation Plans
under Section 176(c) of the Clear Air Act of 1955, as amended (42 U.S.C. §§7401 et seq.); (g) protection of
underground sources of drinking water under the Safe Drinking Water Act of 1974, as amended, (P.L. 93-523); and
(h) protection of endangered species under the Endangered Species Act of 1973, as amended, (P.L. 93-205).

Will comply with the Wild and Scenic Rivers Act of 1968 (16 U.S.C. §§1721 et seq.) related to protecting
components or potential components of the national wild and scenic rivers system.

Will assist the awarding agency in assuring compliance with Section 106 of the National Historic Preservation Act of
1966, as amended (16 U.S.C. §470), EO 11593 (identification and protection of historic properties), and the
Archaeological and Historic Preservation Act of 1974 (16 U.S.C. §§469a-1 et seq.).

Will comply with P.L. 93-348 regarding the protection of human subjects involved in research, development, and
related activities supported by this award of assistance.

Will comply with the Laboratory Animal Welfare Act of 1966 (P.L. 89-544, as amended, 7 U.S.C. §§2131 et seq.)
pertaining to the care, handling, and treatment of warm blooded animals held for research, teaching, or other
activities supported by this award of assistance.

Will comply with the Lead-Based Paint Poisoning Prevention Act (42 U.S.C. §§4801 et seq.), which prohibits the use
of lead-based paint in construction or rehabilitation of residence structure.

Will cause to be performed the required financial and compliance audits in accordance with the Single Audit Act
Amendments of 1996 and OMB Circular No. A-133, Audits of States, Local Governments, and Non-Profit
Organizations,

Will comply with all applicable requirements of all other Federal laws, executive orders, regulations and policies
governing this program.

Standard Form 424B (Rev. 7-97), Prescribed by OMB Circular A-102, Authorized for Local Reproduction, as
amended by New York State Education Department



New York State Education Department:
Local Education Agency (LEA) 1003(g} School Improvement Grant Application
Under 1003(g) of the Elementary and Secondary Education Act of 1965

CERTIFICATIONS REGARDING LOBBYING;
DEBARMENT, SUSPENSION AND OTHER RESPONSBIBILITY MATTERS

Applicants should refer to the regulations cited below to determine the certification to which they are
required to attest. Applicants should also review the instructions for certification included in the
regulations before completing this form. Signature of the Application Cover Page provides for compliance
with certification requirements under 34 CFR Part 82, "New Restrictions on Lobbying," and 34 CFR Part 85,
"Government-wide Debarment and Suspension (Nonprocurement)." The certifications shall be treated as a
material representation of fact upon which reliance will be placed when the Department of Education
determines to award the covered transaction, grant, or cooperative agreement.

1. LOBBYING

As required by Section 1352, Title 31 of the U.S. Code, and implemented at 34 CFR Part 82, for persons
entering into a grant or cooperative agreement over $100,000, as defined at 34 CFR Part 82, Sections
82.105 and 82.110, the applicant certifies that:

(a) No Federal appropriated funds have been paid or will be paid, by or on behalf of the undersigned, to any
person for influencing or attempting to influence an officer or employee of any agency, a Member of
Congress, an officer or employee of Congress, or an employee of a Member of Congress in connection with
the making of any Federal grant, the entering into of any cooperative agreement, and the extension,
continuation, renewal, amendment, or modification of any Federal grant or cooperative agreement;

(b) If any funds other than Federal appropriated funds have been paid or will be paid to any person for
influencing or attempting to influence an officer or employee of any agency, a Member of Congress, an
officer or employee of Congress, or an employee of a Member of Congress in connection with this Federal
grant or cooperative agreement, the undersigned shall complete and submit Standard Form - LLL,
"Disclosure Form to Report Lobbying," in accordance with its instructions; and

(c) The undersigned shall require that the language of this certification be included in the award documents
for all subawards at all tiers (including subgrants, contracts under grants and cooperative agreements, and
subcontracts) and that all subrecipients shall certify and disclose accordingly.

2. DEBARMENT, SUSPENSION, AND OTHER RESPONSIBILITY MATTERS

As required by Executive Order 12549, Debarment and Suspension, and implemented at 34 CFR Part 85, for
prospective participants in primary covered transactions, as defined at 34 CFR Part 85, Sections 85.105 and
85.110--

A. The applicant certifies that it and its principals:

(a) Are not presently debarred, suspended, proposed for debarment, declared ineligible, or voluntarily
excluded from covered transactions by any Federal department or agency;



New York State Education Department:
Local Education Agency (LEA) 1003(g) School Improvement Grant Application
Under 1003(g) of the Elementary and Secondary Education Act of 1965

(b) Have not within a three-year period preceding this application been convicted of or had a civil
judgement rendered against them for commission of fraud or a criminal offense in connection with
obtaining, attempting to obtain, or performing a public (Federal, State, or local) transaction or contract
under a public transaction; violation of Federal or State antitrust statutes or commission of embezzlement,
theft, forgery, bribery, falsification or destruction of records, making false statements, or receiving stolen
property;

(c) Are not presently indicted for or otherwise criminally or civilly charged by a governmental entity
(Federal, State, or local) with commission of any of the offenses enumerated in paragraph (2)(b) of this

certification; and

(d) Have not within a three-year period preceding this application had one or more public transaction
(Federal, State, or local) terminated for cause or default; and

B. Where the applicant is unable to certify to any of the statements in this certification, he or she shall
attach an explanation to this application.

ED 80-0013, as amended by the New York State Education Department



New York State Education Department:
Local Education Agency (LEA) 1003(g) School Improvement Grant Application
Under 1003(g) of the Elementary and Secondary Education Act of 1965

Certification Regarding Debarment, Suspension, Ineligibility and Voluntary Exclusion
- Lower Tier Covered Transactions

This certification is required by the Department of Education regulations implementing Executive Order
12549, Debarment and Suspension, 34 CFR Part 85, for all lower tier transactions meeting the threshold
and tier requirements stated at Section 85.110.

Instructions for Certification
1. By signing the Application Cover Page, the prospective lower tier participant is providing the certification
set out below.

2. The certification in this clause is a material representation of fact upon which reliance was placed when
this transaction was entered into. If it is later determined that the prospective lower tier participant
knowingly rendered an erroneous certification, in addition to other remedies available to the Federal
Government, the department or agency with which this transaction originated may pursue available
remedies, including suspension and/or debarment.

3. The prospective lower tier participant shall provide immediate written notice to the person to which this
proposal is submitted if at any time the prospective lower tier participant learns that its certification was
erroneous when submitted or has become erroneous by reason of changed circumstances.

4. The terms “covered transaction,” “debarred,” “suspended,” “ineligible,” “lower tier covered transaction,”
“participant,” person,” “primary covered transaction,” “ principal,” “proposal,” and “voluntarily
excluded,” as used in this clause, have the meanings set out in the Definitions and Coverage sections of
rules implementing Executive Order 12549. You may contact the person to which this proposal is submitted
for assistance in obtaining a copy of those regulations.

"

5. The prospective lower tier participant agrees by submitting this proposal that, should the proposed
covered transaction be entered into, it shall not knowingly enter into any lower tier covered transaction
with a person who is debarred, suspended, declared ineligible, or voluntarily excluded from participation in
this covered transaction, unless authorized by the department or agency with which this transaction
originated.

6. The prospective lower tier participant further agrees by submitting this proposal that it will include the
clause titled “Certification Regarding Debarment, Suspension, Ineligibility, and Voluntary Exclusion-Lower
Tier Covered Transactions,” without modification, in all lower tier covered transactions and in all
solicitations for lower tier covered transactions.

7. A participant in a covered transaction may rely upon a certification of a prospective participant in a lower
tier covered transaction that it is not debarred, suspended, ineligible, or voluntarily excluded from the
covered transaction, unless it knows that the certification is erroneous. A participant may decide the
method and frequency by which it determines the eligibility of its principals. Each participant may, but is
not required to, check the Nonprocurement List.
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8. Nothing contained in the foregoing shall be construed to require establishment of a system of records in
order to render in good faith the certification required by this clause. The knowledge and information of a
participant is not required to exceed that which is normally possessed by a prudent person in the ordinary
course of business dealings.

9. Except for transactions authorized under paragraph 5 of these instructions, if a participant in a covered
transaction knowingly enters into a lower tier covered transaction with a person who is suspended,
debarred, ineligible, or voluntarily excluded from participation in this transaction, in addition to other
remedies available to the Federal Government, the department or agency with which this transaction
originated may pursue available remedies, including suspension and/or debarment.

Certification

(1) The prospective lower tier participant certifies, by submission of this proposal, that neither it nor its
principals are presently debarred, suspended, proposed for debarment, declared ineligible, or voluntarily
excluded from participation in this transaction by any Federal department or agency.

(2) Where the prospective lower tier participant is unable to certify to any of the statements in this
certification, such prospective participant shall attach an explanation to this proposal.

Section 1.01 ED 80-0014, as amended by the New York State Education Department
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New York State Education Department
General Education Provisions Act Assurances

These assurances are required by the General Education Provisions Act for certain programs funded by the
U.S. Department of Education. These assurances are not applicable to certain programs, such as the No
Child Left Behind Act. If you have any questions, please contact NYSED.

As the authorized representative of the applicant, by signing the Application Cover Page, | certify that:
(1) that the local educational agency will administer each program covered by the application in accordance
with all applicable statutes, regulations, program plans, and applications;

(2) that the control of funds provided to the local educational agency under each program, and title to
property acquired with those funds, will be in a public agency and that a public agency will administer those
funds and property;

(3) that the local educational agency will use fiscal control and fund accounting procedures that will ensure
proper disbursement of, and accounting for, Federal funds paid to that agency under each program;

(4) that the local educational agency will make reports to the State agency or board and to the Secretary as
may reasonably be necessary to enable the State agency or board and the Secretary to perform their duties
and that the local educational agency will maintain such records, including the records required under
section 1232f of this title, and provide access to those records, as the State agency or board or the
Secretary deem necessary to perform their duties;

(5) that the local educational agency will provide reasonable opportunities for the participation by teachers,
parents, and other interested agencies, organizations, and individuals in the planning for and operation of
each program;

(6) that any application, evaluation, periodic program plan or report relating to each program will be made
readily available to parents and other members of the general public;

(7) that in the case of any project involving construction —
(A) the project is not inconsistent with overall State plans for the construction of school facilities, and

(B) in developing plans for construction, due consideration will be given to excellence of architecture and
design and to compliance with standards prescribed by the Secretary under section 794 of title 29 in order
to ensure that facilities constructed with the use of Federal funds are accessible to and usable by
individuals with disabilities;

(8) that the local educational agency has adopted effective procedures for acquiring and disseminating to
teachers and administrators participating in each program significant information from educational
research, demonstrations, and similar projects, and for adopting, where appropriate, promising educational
practices developed through such projects; and

(9) that none of the funds expended under any applicable program will be used to acquire equipment
(including computer software) in any instance in which such acquisition results in a direct financial benefit
to any organization representing the interests of the purchasing entity or its employees or any affiliate of
such an organization.
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New York State Education Department
No Child Left Behind Act Assurances

These assurances are required for programs funded under the No Child Left Behind Act.
As the authorized representative of the applicant, by signing the Application Cover Page, | certify that:

(1) each such program will be administered in accordance with all applicable statutes, regulations,
program plans, and applications;

(2) (A) the control of funds provided under each such program and title to property acquired with
program funds will be in a public agency or in a nonprofit private agency, institution, organization, or
Indian tribe, if the law authorizing the program provides for assistance to those entities; and

(B) the public agency, nonprofit private agency, institution, or organization, or Indian tribe will
administer the funds and property to the extent required by the authorizing statutes;

(3) the applicant will adopt and use proper methods of administering each such program, including—
(A) the enforcement of any obligations imposed by law on agencies, institutions, organizations, and
other recipients responsible for carrying out each program; and

(B) the correction of deficiencies in program operations that are identified through audits, monitoring,
or evaluation;

(4) the applicant will cooperate in carrying out any evaluation of each such program conducted by or for
the State educational agency, the Secretary, or other Federal officials;

(5) the applicant will use such fiscal control and fund accounting procedures as will ensure proper
disbursement of, and accounting for, Federal funds paid to the applicant under each such program;

(6) the applicant will—

(A) submit such reports to the State educational agency (which shall make the reports available to the
Governor) and the Secretary as the State educational agency and Secretary may require to enable the
State educational agency and the Secretary to perform their duties under each such program; and

(B) maintain such records, provide such information, and afford such access to the records as the State
educational agency (after consultation with the Governor) or the Secretary may reasonably require to
carry out the State educational agency’s or the Secretary’s duties;

(7) before the application was submitted, the applicant afforded a reasonable opportunity for public
comment on the application and considered such comment;

(8) the applicant has consulted with teachers, school administrators, parents, nonpublic school
representatives and others in the development of the application to the extent required for the
applicant under the program pursuant to the applicable provisions of the No Child Left Behind Act;
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(9) in the case of a local educational agency, as a condition of receiving funds under the No Child Left
Behind Act, the applicant is complying with the requirements of Education Law § 3214(3)(d) and (f) and
the Gun-Free Schools Act (20 U.S.C. § 7151);

(10) in the case of a local educational agency, as a condition of receiving funds under the No Child Left
Behind Act, the applicant is complying with the requirements of 20 U.S.C. § 7908 on military recruiter
access;

(11) in the case of a local educational agency, as a condition of receiving funds under the No Child Left
Behind Act, the applicant is complying with the requirements of 20 U.S.C. § 7904 on constitutionally
protected prayer in public elementary and secondary schools;

(12) in the case of a local educational agency, as a condition of receiving funds under the No Child Left
Behind Act, the applicant is complying with the requirements of Education Law § 2802(7), and any state
regulations implementing such statute and 20 U.S.C. § 7912 on unsafe school choice; and

(13) in the case of a local educational agency, the applicant is complying with all fiscal requirements
that apply to the program, including but not limited to any applicable supplement not supplant or local
maintenance of effort requirements.

Section 1.02
Article Il School Prayer Certification

As a condition of receiving federal funds under the Elementary and Secondary Education Act, as
amended by the No Child Left Behind Act of 2001 (NCLB), the local educational agency hereby certifies
that no policy of the local educational agency prevents, or otherwise denies participation in,
constitutionally protected prayer in public elementary schools and secondary schools, as detailed in the
current guidance issued pursuant to NCLB Section 9524(a).



APPENDIX A

STANDARD CLAUSES FOR NYS CONTRACTS
The parties to the attached contract, license, lease,
amendment or other agreement of any kind (hereinafter,
"“the contract" or "this contract") agree to be bound by the
following clauses which are hereby made a part of the
contract (the word "Contractor” herein refers to any party
other than the State, whether a contractor, licenser,
licensee, lessor, lessee or any other party):
1. EXECUTORY CLAUSE. In accordance with Section 41 of
the State Finance Law, the State shall have no liability
under this contract to the Contractor or to anyone else
beyond funds appropriated and available for this contract.
2. NON-ASSIGNMENT CLAUSE. In accordance with Section
138 of the State Finance Law, this contract may not be
assigned by the Contractor or its right, title or interest
therein assigned, transferred, conveyed, sublet or
otherwise disposed of without the State’s previous
written consent, and attempts to do so are null and void.
Notwithstanding the foregoing, such prior written consent
of an assignment of a contract let pursuant to Article X of
the State Finance Law may be waived at the discretion of
the contracting agency and with the concurrence of the
State Comptroller where the original contract was subject
to the State Comptroller’s approval, where the
assignment is due to a reorganization, merger or
consolidation of the Contractor's business entity or
enterprise. The State retains its right to approve an
assignment and to require that any Contractor
demonstrate its responsibility to do business with the
State. The Contractor may, however, assign its right to
receive payments without the State’s prior written
consent unless this contract concerns Certificates of
Participation pursuant to Article 5-A of the State Finance
Law.
3. COMPTROLLER'S APPROVAL. In accordance with
Section 112 of the State Finance Law (or, if this contract is
with the State University or City University of New York,
Section 355 or Section 6218 of the Education Law), if this
contract exceeds $50,000 (or the minimum thresholds
agreed to by the Office of the State Comptroller for
certain S.U.N.Y. and C.U.N.Y. contracts), or if this is an
amendment for any amount to a contract which, as so
amended, exceeds said statutory amount, or if, by this
contract, the State agrees to give something other than
money when the value or reasonably estimated value of
such consideration exceeds $10,000, it shall not be valid,
effective or binding upon the State until it has been
approved by the State Comptroller and filed in his office.
Comptroller's approval of contracts let by the Office of
General Services is required when such contracts exceed
$85,000 (State Finance Law Section 163.6.a).

New York State Education Department:
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4. WORKERS' COMPENSATION BENEFITS. In accordance
with Section 142 of the State Finance Law, this contract
shall be void and of no force and effect unless the
Contractor shall provide and maintain coverage during the
life of this contract for the benefit of such employees as
are required to be covered by the provisions of the
Workers' Compensation Law.

5. NON-DISCRIMINATION REQUIREMENTS. To the extent
required by Article 15 of the Executive Law (also known as
the Human Rights Law) and all other State and Federal
statutory and constitutional non-discrimination
provisions, the Contractor will not discriminate against
any employee or applicant for employment because of
race, creed, color, sex, national origin, sexual orientation,
age, disability, genetic predisposition or carrier status, or
marital status. Furthermore, in accordance with Section
220-e of the Labor Law, if this is a contract for the
construction, alteration or repair of any public building or
public work or for the manufacture, sale or distribution of
materials, equipment or supplies, and to the extent that
this contract shall be performed within the State of New
York, Contractor agrees that neither it nor its
subcontractors shall, by reason of race, creed, color,
disability, sex, or national origin: (a) discriminate in hiring
against any New York State citizen who is qualified and
available to perform the work; or (b) discriminate against
or intimidate any employee hired for the performance of
work under this contract. If this is a building service
contract as defined in Section 230 of the Labor Law, then,
in accordance with Section 239 thereof, Contractor agrees
that neither it nor its subcontractors shall by reason of
race, creed, color, national origin, age, sex or disability: (a)
discriminate in hiring against any New York State citizen
who is qualified and available to perform the work; or (b)
discriminate against or intimidate any employee hired for
the performance of work under this contract. Contractor
is subject to fines of $50.00 per person per day for any
violation of Section 220-e or Section 239 as well as
possible termination of this contract and forfeiture of all
moneys due hereunder for a second or subsequent
violation.

6. WAGE AND HOURS PROVISIONS. If this is a public work
contract covered by Article 8 of the Labor Law or a
building service contract covered by Article 9 thereof,
neither Contractor's employees nor the employees of its
subcontractors may be required or permitted to work
more than the number of hours or days stated in said
statutes, except as otherwise provided in the Labor Law
and as set forth in prevailing wage and supplement
schedules issued by the State Labor Department.
Furthermore, Contractor and its subcontractors must pay
at least the prevailing wage rate and pay or provide the




prevailing supplements, including the premium rates for
overtime pay, as determined by the State Labor
Department in accordance with the Labor Law.
Additionally, effective Aprit 28, 2008, if this is a public
work contract covered by Article 8 of the Labor Law, the
Contractor understands and agrees that the filing of
payrolls in a manner consistent with Subdivision 3-a of
Section 220 of the Labor Law shall be a condition
precedent to payment by the State of any State approved
sums due and owing for work done upon the project.

7. NON-COLLUSIVE BIDDING CERTIFICATION. In
accordance with Section 139-d of the State Finance Law, if
this contract was awarded based upon the submission of
bids, Contractor affirms, under penalty of perjury, that its
bid was arrived at independently and without collusion
aimed at restricting competition. Contractor further
affirms that, at the time Contractor submitted its bid, an
authorized and responsible person executed and delivered
to the State a non-collusive bidding certification on
Contractor's behalf.

8. INTERNATIONAL _BOYCOTT  PROHIBITION. In
accordance with Section 220-f of the Labor Law and
Section 139-h of the State Finance Law, if this contract
exceeds $5,000, the Contractor agrees, as a material
condition of the contract, that neither the Contractor nor
any substantially owned or affiliated person, firm,
partnership or corporation has participated, is
participating, or shall participate in an international
boycott in violation of the federal Export Administration
Act of 1979 (50 USC App. Sections 2401 et seq.) or
regulations thereunder. If such Contractor, or any of the
aforesaid affiliates of Contractor, is convicted or is
otherwise found to have violated said laws or regulations
upon the final determination of the United States
Commerce Department or any other appropriate agency
of the United States subsequent to the contract's
execution, such contract, amendment or modification
thereto shall be rendered forfeit and void. The Contractor
shall so notify the State Comptroller within five (5)
business days of such conviction, determination or
disposition of appeal (2NYCRR 105.4).

9. SET-OFF RIGHTS. The State shall have all of its common
law, equitable and statutory rights of set-off. These rights
shall include, but not be limited to, the State's option to
withhold for the purposes of set-off any moneys due to
the Contractor under this contract up to any amounts due
and owing to the State with regard to this contract, any
other contract with any State department or agency,
including any contract for a term commencing prior to the
term of this contract, plus any amounts due and owing to
the State for any other reason including, without
limitation, tax delinquencies, fee delinquencies or
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monetary penalties relative thereto. The State shall
exercise its set-off rights in accordance with normal State
practices including, in cases of set-off pursuant to an
audit, the finalization of such audit by the State agency, its
representatives, or the State Comptroller.

10. RECORDS. The Contractor shall establish and maintain
complete and accurate books, records, documents,
accounts and other evidence directly pertinent to
performance under this contract (hereinafter, collectively,
“the Records"). The Records must be kept for the balance
of the calendar year in which they were made and for six
(6) additional years thereafter. The State Comptroller, the
Attorney General and any other person or entity
authorized to conduct an examination, as well as the
agency or agencies involved in this contract, shall have
access to the Records during normal business hours at an
office of the Contractor within the State of New York or, if
no such office is available, at a mutually agreeable and
reasonable venue within the State, for the term specified
above for the purposes of inspection, auditing and
copying. The State shall take reasonable steps to protect
from public disclosure any of the Records which are
exempt from disclosure under Section 87 of the Public
Officers Law (the "Statute") provided that: (i) the
Contractor shall timely inform an appropriate State
official, in writing, that said records should not be
disclosed; and (ii) said records shall be sufficiently
identified; and (iii} designation of said records as exempt
under the Statute is reasonable. Nothing contained herein
shall diminish, or in any way adversely affect, the State's
right to discovery in any pending or future litigation.

11. IDENTIFYING _INFORMATION AND  PRIVACY
NOTIFICATION. (a) FEDERAL EMPLOYER IDENTIFICATION
NUMBER and/or FEDERAL SOCIAL SECURITY NUMBER. All
invoices or New York State standard vouchers submitted
for payment for the sale of goods or services or the lease
of real or personal property to a New York State agency
must include the payee's identification number, i.e., the
seller's or lessor's identification number. The number is
either the payee's Federal employer identification number
or Federal social security number, or both such numbers
when the payee has both such numbers. Failure to include
this number or numbers may delay payment. Where the
payee does not have such number or numbers, the payee,
on its invoice or New York State standard voucher, must
give the reason or reasons why the payee does not have
such number or numbers.

(b) PRIVACY NOTIFICATION. (1) The authority to request
the above personal information from a seller of goods or
services or a lessor of real or personal property, and the
authority to maintain such information, is found in Section
5 of the State Tax Law. Disclosure of this information by




the seller or lessor to the State is mandatory. The principal
purpose for which the information is collected is to enable
the State to identify individuals, businesses and others
who have been delinquent in filing tax returns or may
have understated their tax liabilities and to generally
identify persons affected by the taxes administered by the
Commissioner of Taxation and Finance. The information
will be used for tax administration purposes and for any
other purpose authorized by law. (2) The personal
information is requested by the purchasing unit of the
agency contracting to purchase the goods or services or
lease the real or personal property covered by this
contract or lease. The information is maintained in New
York State's Central Accounting System by the Director of
Accounting Operations, Office of the State Comptroller,
110 State Street, Albany, New York 12236.

12. EQUAL EMPLOYMENT _OPPORTUNITIES FOR
MINORITIES AND WOMEN. In accordance with Section
312 of the Executive Law, if this contract is: (i) a written
agreement or purchase order instrument, providing for a
total expenditure in excess of $25,000.00, whereby a
contracting agency is committed to expend or does
expend funds in return for labor, services, supplies,
equipment, materials or any combination of the
foregoing, to be performed for, or rendered or furnished
to the contracting agency; or (ii) a written agreement in
excess of $100,000.00 whereby a contracting agency is
committed to expend or does expend funds for the
acquisition, construction, demolition, replacement, major
repair or renovation of real property and improvements
thereon; or (iii) a written agreement in excess of
$100,000.00 whereby the owner of a State assisted
housing project is committed to expend or does expend
funds for the acquisition, construction, demolition,
replacement, major repair or renovation of real property
and improvements thereon for such project, then:

(a) The Contractor will not discriminate against employees
or applicants for employment because of race, creed,
color, national origin, sex, age, disability or marital status,
and will undertake or continue existing programs of
affirmative action to ensure that minority group members
and women are afforded equal employment opportunities
without discrimination. Affirmative action shall mean
recruitment, employment, job assignment, promotion,
upgradings, demotion, transfer, layoff, or termination and
rates of pay or other forms of compensation;

(b) at the request of the contracting agency, the
Contractor shall request each employment agency, labor
union, or authorized representative of workers with which
it has a collective bargaining or other agreement or
understanding, to furnish a written statement that such
employment agency, labor union or representative will
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not discriminate on the basis of race, creed, color,
national origin, sex, age, disability or marital status and
that such union or representative will affirmatively
cooperate in the implementation of the contractor's
obligations herein; and

(c) the Contractor shall state, in all solicitations or
advertisements for employees, that, in the performance
of the State contract, all qualified applicants will be
afforded equal employment opportunities without
discrimination because of race, creed, color, national
origin, sex, age, disability or marital status. Contractor will
include the provisions of "a", "b", and "c" above, in every
subcontract over $25,000.00 for the construction,
demolition, replacement, major repair, renovation,
planning or design of real property and improvements
thereon (the "Work") except where the Work is for the
beneficial use of the Contractor. Section 312 does not
apply to: (i) work, goods or services unrelated to this
contract; or (ii) employment outside New York State; or
(iii} banking services, insurance policies or the sale of
securities. The State shall consider compliance by a
contractor or subcontractor with the requirements of any
federal law concerning equal employment opportunity
which effectuates the purpose of this section. The
contracting agency shall determine whether the
imposition of the requirements of the provisions hereof
duplicate or conflict with any such federal law and if such
duplication or conflict exists, the contracting agency shall
waive the applicability of Section 312 to the extent of such
duplication or conflict. Contractor will comply with all duly
promulgated and lawful rules and regulations of the
Governor's Office of Minority and Women's Business
Development pertaining hereto.

13. CONFLICTING TERMS. In the event of a conflict
between the terms of the contract (including any and all
attachments thereto and amendments thereof) and the
terms of this Appendix A, the terms of this Appendix A
shall control.

14. GOVERNING LAW. This contract shall be governed by
the laws of the State of New York except where the
Federal supremacy clause requires otherwise.

15. LATE PAYMENT. Timeliness of payment and any
interest to be paid to Contractor for late payment shall be
governed by Article 11-A of the State Finance Law to the
extent required by law.

16. NO_ARBITRATION. Disputes involving this contract,
including the breach or alleged breach thereof, may not
be submitted to binding arbitration (except where
statutorily authorized), but must, instead, be heard in a
court of competent jurisdiction of the State of New York.
17. SERVICE OF PROCESS. In addition to the methods of
service allowed by the State Civil Practice Law & Rules




("CPLR"), Contractor hereby consents to service of process
upon it by registered or certified mail, return receipt
requested. Service hereunder shall be complete upon
Contractor's actual receipt of process or upon the State's
receipt of the return thereof by the United States Postal
Service as refused or undeliverable. Contractor must
promptly notify the State, in writing, of each and every
change of address to which service of process can he
made. Service by the State to the last known address shall
be sufficient. Contractor will have thirty (30) calendar days
after service hereunder is complete in which to respond.
18. PROHIBITION ON PURCHASE OF TROPICAL
HARDWOODS. The Contractor certifies and warrants that
all wood products to be used under this contract award
will be in accordance with, but not limited to, the
specifications and provisions of Section 165 of the State
Finance Law, (Use of Tropical Hardwoods) which prohibits
purchase and wuse of tropical hardwoods, unless
specifically exempted, by the State or any governmental
agency or political subdivision or public benefit
corporation. Qualification for an exemption under this law
will be the responsibility of the contractor to establish to
meet with the approval of the State.

In addition, when any portion of this contract involving
the use of woods, whether supply or installation, is to be
performed by any subcontractor, the prime Contractor
will indicate and certify in the submitted bid proposal that
the subcontractor has been informed and is in compliance
with specifications and provisions regarding use of tropical
hardwoods as detailed in §165 State Finance Law. Any
such use must meet with the approval of the State;
otherwise, the bid may not be considered responsive.
Under bidder certifications, proof of qualification for
exemption will be the responsibility of the Contractor to
meet with the approval of the State.

19. MACBRIDE_ _FAIR _EMPLOYMENT PRINCIPLES. In
accordance with the MacBride Fair Employment Principles
(Chapter 807 of the Laws of 1992), the Contractor hereby
stipulates that the Contractor either (a) has no business
operations in Northern Ireland, or (b) shall take lawful
steps in good faith to conduct any business operations in
Northern Ireland in accordance with the MacBride Fair
Employment Principles (as described in Section 165 of the
New York State Finance Law), and shall permit
independent monitoring of compliance with such
principles.

20. OMNIBUS PROCUREMENT ACT OF 1992. It is the
policy of New York State to maximize opportunities for the
participation of New York State business enterprises,
including minority and women-owned business
enterprises as bidders, subcontractors and suppliers on its
procurement contracts.
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Information on the availability of New York State
subcontractors and suppliers is available from:

NYS Department of Economic Development

Division for Small Business

30 South Pearl St -- 7th Floor

Albany, New York 12245

Telephone: 518-292-5220

Fax: 518-292-5884

http://www.empire.state.ny.us

A directory of certified minority and women-owned
business enterprises is available from:

NYS Department of Economic Development

Division of Minority and Women's Business Development
30 South Pearl St -- 2nd Floor

Albany, New York 12245

Telephone: 518-292-5250

Fax: 518-292-5803

http://www.empire.state.ny.us

The Omnibus Procurement Act of 1992 requires that by
signing this bid proposal or contract, as applicable,
Contractors certify that whenever the total bid amount is
greater than $1 million:

(a) The Contractor has made reasonable efforts to
encourage the participation of New York State Business
Enterprises as suppliers and subcontractors, including
certified minority and women-owned business
enterprises, on this project, and has retained the
documentation of these efforts to be provided upon
request to the State;

(b) The Contractor has complied with the Federal Equal
Opportunity Act of 1972 {P.L. 92-261), as amended;

{(c) The Contractor agrees to make reasonable efforts to
provide notification to New York State residents of
employment opportunities on this project through listing
any such positions with the job Service Division of the
New York State Department of Labor, or providing such
notification in such manner as is consistent with existing
collective bargaining contracts or agreements. The
Contractor agrees to document these efforts and to
provide said documentation to the State upon request;
and

(d) The Contractor acknowledges notice that the State
may seek to obtain offset credits from foreign countries as
a result of this contract and agrees to cooperate with the
State in these efforts.

21. RECIPROCITY AND SANCTIONS PROVISIONS. Bidders
are hereby notified that if their principal place of business
is located in a country, nation, province, state or political
subdivision that penalizes New York State vendors, and if
the goods or services they offer will be substantially
produced or performed outside New York State, the
Omnibus Procurement Act 1994 and 2000 amendments



(Chapter 684 and Chapter 383, respectively) require that
they be denied contracts which they would otherwise
obtaln. NOTE: As of May 15, 2002, the Ilist of
discriminatory jurisdictions subject to this provision
includes the states of South Carolina, Alaska, West
Virginia, Wyoming, Louisiana and Hawaii. Contact NYS
Department of Economic Development for a current list of
jurisdictions subject to this provision.

22. COMPLIANCE WITH NEW YORK STATE INFORMATION
SECURITY BREACH AND NOTIFICATION ACT. Contractor
shall comply with the provisions of the New York State
Information Security Breach and Notification Act (General
Business Law Section 899-aa; State Technology Law
Section 208).

23. COMPLIANCE WITH CONSULTANT DISCLOSURE LAW.
If this is a contract for consulting services, defined for
purposes of this requirement to include analysis,
evaluation, research, training, data processing, computer
programming, engineering, environmental, health, and
mental health services, accounting, auditing, paralegal,
legal or similar services, then, in accordance with Section
163 (4-g) of the State Finance Law (as amended by
Chapter 10 of the Laws of 2006), the Contractor shall
timely, accurately and properly comply with the
requirement to submit an annual employment report for
the contract to the agency that awarded the contract, the
Department of Civil Service and the State Comptroller.

24. PROCUREMENT LOBBYING. To the extent this
agreement is a "procurement contract" as defined by
State Finance Law Sections 139-j and 139-k, by signing this
agreement the contractor certifies and affirms that all
disclosures made in accordance with State Finance Law
Sections 139-j and 139-k are complete, true and accurate.
In the event such certification is found to be intentionally
false or intentionally incomplete, the State may terminate
the agreement by providing written notification to the
Contractor in accordance with the terms of the
agreement.

25. CERTIFICATION OF REGISTRATION TO COLLECT SALES
AND COMPENSATING USE TAX BY CERTAIN STATE
CONTRACTORS, AFFILIATES AND SUBCONTRACTORS.

To the extent this agreement is a contract as defined by
Tax Law Section 5-a, if the contractor fails to make the
certification required by Tax Law Section 5-a or if during
the term of the contract, the Department of Taxation and
Finance or the covered agency, as defined by Tax Law 5-a,
discovers that the certification, made under penalty of
perjury, is false, then such failure to file or false
certification shall be a material breach of this contract and
this contract may be terminated, by providing written
notification to the Contractor in accordance with the

New York State Education Department:
Local Education Agency (LEA) 1003(g) School Improvement Grant Application
Under 1003(g) of the Elementary and Secondary Education Act of 1965

terms of the agreement, if the covered agency determines
that such action is in the best interest of the State.

November, 2010
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APPENDIX A-1G

General

A

E.

In the event that the Contractor shall receive, from any source whatsoever, sums the payment of which is in
consideration for the same costs and services provided to the State, the monetary obligation of the State hereunder shall
be reduced by an equivalent amount provided, however, that nothing contained herein shall require such reimbursement
where additional similar services are provided and no duplicative payments are received.

This agreement is subject to applicable Federal and State Laws and regulations and the policies and procedures
stipulated in the NYS Education Department Fiscal Guidelines found at hitp:/www.nysed.gov/cafe/.

For each individual for whom costs are claimed under this agreement, the contractor warrants that the individual has
been classified as an employee or as an independent contractor in accordance with 2 NYCRR 315 and all applicable
laws including, but not limited to, the Internal Revenue Code, the New York Retirement and Social Security Law, the
New York Education Law, the New York Labor Law, and the New York Tax Law. Furthermore, the contractor
warrants that all project funds allocated to the proposed budget for Employee Benefits, represent costs for
employees of the contractor only and that such funds will not be expended on any individual classified as an
independent contractor.

Any modification to this Agreement that will result in a transfer of funds among program activities or budget cost
categories, but does not affect the amount, consideration, scope or other terms of this Agreement must be approved
by the Commissioner of Education and the Office of the State Comptroller when:

a. The amount of the modification is equal to or greater than ten percent of the total value of the contract for
contracts of less than five million dollars; or

b. The amount of the modification is equal to or greater than five percent of the total value of the contract
for contracts of more than five mitlion dollars.

Funds provided by this contract may not be used to pay any expenses of the State Education Department or any of its
employees.

Terminations

A

The State may terminate this Agreement without cause by thirty (30) days prior written notice. In the event of such
termination, the parties will adjust the accounts due and the Contractor will undertake no additional expenditures not
already required. Upon any such termination, the parties shall endeavor in an orderly manner to wind down activities
hereunder.

Safeguards for Services and Confidentiality

A

Any copyrightable work produced pursuant to said agreement shall be the sole and exclusive property of the New York
State Education Department. The material prepared under the terms of this agreement by the Contractor shall be
prepared by the Contractor in a form so that it will be ready for copyright in the name of the New York State Education
Department. Should the Contractor use the services of consultants or other organizations or individuals who are not
regular employees of the Contractor, the Contractor and such organization or individual shall, prior to the performance of
any work pursuant to this agreement, enter into a written agreement, duly executed, which shall set forth the services to
be provided by such organization or individual and the consideration therefor. Such agreement shall provide that any
copyrightable work produced pursuant to said agreement shall be the sole and exclusive property of the New York State
Education Department and that such work shall be prepared in a form ready for copyright by the New York State
Education Department. A copy of such agreement shall be provided to the State.

All reports of research, studies, publications, workshops, announcements, and other activities funded as a result of
this proposal will acknowledge the support provided by the State of New York.

This agreement cannot be modified, amended, or otherwise changed except by a written agreement signed by all
parties to this contract.

No failure to assert any rights or remedies available to the State under this agreement shall be considered a waiver of
such right or remedy or any other right or remedy unless such waiver is contained in a writing signed by the party alleged
to have waived its right or remedy.
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Expenses for travel, lodging, and subsistence shall be reimbursed in accordance with the policies stipulated in the
aforementioned Fiscal guidelines.

No fees shall be charged by the Contractor for training provided under this agreement.
. Nothing herein shall require the State to adopt the curriculum developed pursuant to this agreement.

All inquiries, requests, and notifications regarding this agreement shall be directed to the Program Contact or Fiscal
Contact shown on the Grant Award included as part of this agreement.

This agreement, including all appendices, is, upon signature of the parties and the approval of the Attorney General and
the State Comptroller, a legally enforceable contract. Therefore, a signature on behalf of the Contractor will bind the
Contractor to all the terms and conditions stated therein.

The parties to this agreement intend the foregoing writing to be the final, complete, and exclusive expression of all the
terms of their agreement.
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Appendix A-2

American Recovery and Reinvestment Act of 2009 (ARRA)
ADDITIONAL CONTRACT RECORD KEEPING REQUIREMENTS

This contract, is funded, in whole or in part, by the American Recovery and Reinvestment Act of 2009 (ARRA).
The United States Office of Management and Budget (OMB) has released, “Implementing Guidance for
Reports on Use of Funds Pursuant to the American Recovery and Reinvestment Act of 2009.” (M-09-21) This
guidance provides detailed information on reporting requirements included in Section 1512 of the Recovery
Act.

Recipient vendors receiving ARRA funding will be required to submit quarterly information which will include
at a minimum the following information:

e Vendor name and zip code of Vendor headquarters;

Expenditures (per quarter and cumulative);

Expenditure description; and

Estimates on jobs created or retained via the expenditure of these funds by the Vendor.

[ 2

Additional data may be required from vendors as a result of guidance issued by OMB.

Vendors will be required to submit the ARRA data in a form and format to be determined by the New York
State Education Department (NYSED). NYSED anticipates that the reporting information will be provided to
Vendors no later than August 30th. There will be no additional compensation for this reporting activity and it
is anticipated that the Quarterly Reporting forms will be required in both paper and electronic formats.

An employee of any non-federal employer receiving ARRA funds may not be discharged, demoted, otherwise
discriminated against as a reprisal for disclosing to law enforcement and other officials information that the
employee reasonably believes is evidence of:

Gross mismanagement;

Gross waste of covered funds;

A danger to public health and safety;
An abuse of authority; or

A violation of law.
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