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Yonkers City School District
School Improvement Grant 2013-2016
School 13

The Yonkers City School District Overview
Demonstrate a commitment to success in the turnaround of its lowest achieving schools and the
capacity to implement the model proposed:

i. Yonkers City School District (YCSD) is the fourth largest school district in New York State,
located in the lower Hudson Valley, immediately north of New York City. A vibrant learning
community of over 26,000 students from 100 diverse cultures and nationalities in grades Pre-
Kindergarten through 12, it is guided by a rigorous core curriculum and innovative programs in
forty schools. Students participate in learning opportunities in the classroom, with colleges and
universities, museums and cultural institutions, major corporations and local businesses, as well
as non-profit and community groups, and government agencies. The district’s mission is to
empower all students to take their place in the world as knowledgeable, competent, responsible
citizens and “To Achieve Excellence Together™.

To improve the District’s lowest achieving schools and bring the Turnaround Model to
School 13, while ensuring that all students graduate high school ready for college and careers,
one looks at the whole District and its capacity for system wide improvement. The
Superintendent of Schools, Mr. Bernard P. Pierorazio shared the 2012-2013 School District
Goals at the Superintendent’s Community Forum in the Fall 2012. They consist of six
overarching goals: 1) educates all students for academic excellence; 2) implements systematic
professional development; 3) maintains an environment that welcomes parents/guardians and the
community; 4) maintains fiscal responsibility; 5) enhances student support services and
6) pursues renovation and modernization of facilities. The District’s Theory of Action is based
on a Logic Model which is applied to each individual school improvement plan as captured in
this report under Section 11, School Level Plan, A.ii, School overview.

ii. The YCSD has proven itself to be a conduit of change through a systematic approach to
school improvement. The Superintendent’s School District Goals are non-negotiable and include
components of the USDOE turnaround principles. Aligned to the Vision and Goals is the
District Comprehensive Improvement Plan (DCIP). The DCIP is based on findings and
recommendations of District and school administration, faculty, parent and student focus groups
as well as NYSED School Quality Review Reports and External School Curriculum Audits
conducted during the 2011-2012 school year, the six tenets of the Diagnostic Tool for District
and School Effectiveness and concentrated on the Priority and Focus schools. Incorporating
multiple annual reports and evaluation reviews, the DCIP was created to improve the Priority
Schools. The Office of School Improvement oversees implementation of the DCIP with the
Priority school administrations and each school community along with insuring alignment of
Priority School Comprehensive Plans. With a clear systemic coordination of activities from
district departments to contracted consultants to community organizations with Priority schools
sharing the same goals, the District expects significant improvement in the Priority schools.

The YCSD’s dedication to change is evident in the improvements made since the initial
2010 School Improvement Grant was awarded to change the two Persistently Lowest Achieving
Schools (PLA). Multiple successful actions have impacted these underperforming schools.



They include: an effective and approved APPR with the collective bargaining units to
implement new evaluation systems; a new Turnaround Officer to manage school-level
implementation of the School Improvement Grant (SIG) models in the PLA schools through the
Office of School Improvement; establishing professional learning communities within each
school; and partner organizations to support initiatives. Supporting the YCSD’s actions to
turnaround its lowest achieving schools is through the coordination of grants to support District
initiatives. District and School Administration align the objectives of grant applications with the
Superintendent’s vision and goals and the DCIP. The total number of disciplinary incidents was
more than 200 two years ago, and the total number of incidents for this year is eleven. In
addition, 185 eighth grade students are participating in Living Environment and Integrated
Algebra classes. Last year thirty students took the Regents. The significant change in behavior
and change in attitude and culture is a result of the collaborative efforts of the partners, teachers,
families and administration.

iii. In establishing District readiness Superintendent of Schools, Mr. Bernard P. Pierorazio, has
demonstrated exceptional leadership, as indicated in his recognition as Superintendent of the
Year by the New York State Association of Superintendents in 2011 and the College Board
William U. Harris Award of Excellence. Mr. Pierorazio is adamant about student achievement
and expresses his expectations annually at the Superintendent’s Administrators Seminar and
Community Forum. Through the oversight of Central Office and school administration, all
schools in the YCSD are expected to meet the Superintendent’s non-negotiable District Goals.

The Superintendent is supported by the Chief Academic Officer, Executive Director of
Elementary and Secondary Administration, and the Executive Director of Instructional Support,
the Executive Director of Student Information, Assessment and Reporting, Executive Director of
Special Education, Directors of School Improvement, Mathematics, Language Acquisition,
Assistant Directors of Literacy, Science, Instructional Technology, and Social Studies. Cabinet
and department meetings are held regularly to discuss and share school reports. District
administration liaisons are assigned to each school. They are in constant communication and
provide additional support with school administrators, teachers, parents and students. To support
school improvement efforts, ongoing support and monitoring of student progress is conducted by
the Executive Director of Administration through meetings with principals and the
Superintendent and his cabinet. This monitoring also includes the mid-year principal review
where student progress is addressed and highlighted in addition to implementation of
recommendations through the School Quality Reviews, Joint Intervention Team (JIT) reports,
and recommendations by the External School Curriculum Audits.

Priority and Focus School Comprehensive Education Plans (SCEP) and school programs
are designed for capacity building, sustainability and alignment to the District plans. All
administrative members of the Department of Instructional Support visit the schools regularly.
The Executive Director of Instructional Support holds weekly department meetings where
support and intervention strategies are designed. There is a link from the District website
established for each area of the department to share all Professional Development opportunities,
meetings, and resources. District objectives for student support include: a focus on the Rtl
programs; expanded partnerships with social service agencies, and addressing the Dignity for All
Act. District readiness to build upon its current strengths is evident through the Parent Advisory
Council which opened the year reviewing a 2012 survey of past parent workshops, community
partners, and communication. Actively engaged in implementing a long term plan that



incorporated these findings and identified opportunities for parent involvement and engagement,
the Council identified areas of need for educational workshops, community partnerships, family
supports, and school based Parent Welcome Centers. Additionally, the YCSD has utilized the
resources of the Yonkers Pathways to Success Adult Education Program to train parents across
the Priority schools on Life Skills, ESL classes, and Computer Literacy. The District has
introduced new partnerships including the Hudson Valley Regional Bilingual Resource Network
and the Special Education School Improvement Support to schedule parent meetings. It is the
District’s expectation that through these efforts, a significant increase in parent participation in
school meetings and programs should lead to system-wide improvement in its Priority schools.
One of the YCSD Action Steps under the goal to implement systemic professional development
is to improve middle years student achievement through literacy strategies across content areas
for teaching and learning. Through Race to the Top Funding and Title I Set Aside funding,
numerous professional development opportunities are now offered to middle years teachers.
This grant funding also affords the District the opportunity to partner with a higher education
institution to provide a workshop series for eighth grade general and special education teachers
on “Building An Effective Middle Level Teaching and Learning Community: Sharing Successful
Strategies for Creating Cognitive Engagement.” Topics such as Effective Teaching Strategies:
Differentiating Instruction: Using data, informal and formal assessments to plan and implement
lessons that ensure achievement for every student and creating the ideal middle school graduate:
ready for high school and beyond will be covered in the workshops. Administrators will observe
one hundred percent of the instructional staff on a monthly basis through classroom
walkthroughs and formal observations, providing ongoing feedback for instructional
improvement and to ensure implementation of learned skills in the Priority Schools.

Operational Autonomies

The LEA must provide operational autonomies for Priority Schools in exchange for greater
accountability for performance results in the following areas: 1) staffing; 2) school-based
budgeting; 3) use of time during and afier school; 4) program selection; and 5) educational
partner selection.

i. 1) The YCSD staffing policies - with respect to transfers and filling open positions in schools
follow a negotiated process as described in the labor agreement with the Yonkers Federation of
Teachers. The current process relies on district seniority. Staffing needs are based on projected
enrollment for the next school year in order to meet the pedagogical, safety, administrative, and
social/emotional needs of the students. In the event that positions are added, a "building shuffle"
is held in April at which time the open positions are offered to other faculty in the building. New
vacancies in each school are listed by school and content area in "Postings" and distributed to the
schools. At the closing of the two separate posting periods, central office awards new positions
to the most senior teacher who has requested to be transferred. Central office applies the
seniority to requests from any teacher to transfer to another position.

In order to provide a more autonomous staffing system, School 13 will use a Gateway
system. Based upon the turnaround model identified for School 13, the gateway posting will
identify specific criteria to be met. The new gateway posting is negotiated among the bargaining
units and approved by the Superintendent. In the postings, positions available at School 13 will
be advertised clearly indicating the criteria for selection of this gateway position. In addition, the
posting will explain the process for selection to maintain transparency in the hiring and transfer




process. The criteria for the gateway will include the agreement to work in a school with an
extended learning day. Staff interested in applying for a gateway position will be required to
submit a letter of interest as well as a resume and will be scheduled to interview with the new
administration at the school. During the interview, the prospective staff will need to demonstrate
they possess the necessary knowledge and skills to be considered for a position at School 13. If
more than one candidate meets the gateway criteria, then the position is given to the staff with
the most seniority. If no candidate meets the gateway criteria, the position will be reposted.

2) School Based Budgeting - Generally in an effort to provide the principal and school
administration with the autonomy and flexibility to utilize staff and implement strategies to best
support the school, the district uses the zero-based budget philosophy for extended day
programs. The principal presents to central office a proposed budget, outlining cost of programs
to be implemented in the school. The principal’s budget contains the total costs of various
initiatives including all costs related to personnel and supplies. However, as the recipient of the
SIG award, the principal of School 13, is provided with the budget as awarded and works with
Central Office administrators to create a spending plan and to implement that plan. This practice
has been in place at the two previously awarded SIG grants and both principals at the two PLA
schools had operational autonomy with support from Central Office administrators.

3) Use of time during and after school - Continues to be determined district wide by all
schools following a 180 day schedule with a 6.5 hour instructional day. Funding for after school
programs has determined by available of funds and principal discretion about how many students
are serviced by the instructional program, dates of service, and programs to be presented.
Through the SIG award, School 13 will have autonomy is use of time during and after school
because of the significant extended learning time. They are expected to implement a systemic
change throughout the school day and school year.

The deployment of faculty and staff to facilitate the learning in the classroom will be
organized and arranged by the administrative team with input from the site based management
team, school partners and central office. The principal will exercise final discretionary judgment
on all decisions related to the scheduling of staff/student interactions. Additional ELA and Math
instructional time will be infused within the school day, with the instructional groupings formed
based on data and assessment information derived from a variety of sources such as teacher
observation, test data, portfolios, writing notebooks, etc. The school’s primary goal is to support
student academically, socially, emotionally, and physically (health and wellness). In addition,
time for teacher coaching, professional development, and congruency planning should also be
factors in the development of plans for the use of time during and after the school day. The
additional time will not only be added to the school day at the end of the day, but infused as part
of the regular school day. This change is unique and should make extended learning time key to
bringing student growth and achievement to the community of School 13.

4) Program Selection - As the learning leader of the school building, the principal has the
opportunity and responsibility to implement programs that support academic growth and student
support. The principal has the ability to select research based, outcome oriented programs that
are mindful of budgetary constraints. Programs selected for implementation should address all
students; ELL, SWD, General Education, as well as address academics, Social and Emotional
Support, and Health and Wellness. The principal of School 13 has the operational autonomy to
select programs. That has been a practice among all principals of schools in the YCSD.

5) Partner Selection - The selection of partners for the school will be done collaboratively
between the school based administrative team and central office. Partners selected for the school




must be able to provide evidence of proven success as well as research to support their strategies
and philosophies. Partners selected must support the theme/focus of each school while
supporting the development of ELA and Math skills through the engagement in areas such as
Fine Arts, Music, Physical Development, Performing Arts, etc. In addition, partners must
address the multiple needs of the student population; academic, social-emotional, cultural, and
physical. As with other YCSD schools, the principal assists with the identification of partners,
and provides constant feedback on the effectiveness of the partner. Contractual agreements with
partners are dependent on receiving agreement with the school principal and leadership team.

ii. The Board of Education Policy #3100 identifies the responsibilities of the Superintendent.
These include charge and control of all departments and employees, supervision and direction
over the instructional program, responsibility for the financial management of the district and the
budget, transmittance of reports on the status of the schools to the board, and enforcement of all
provisions of law, rules, and regulations related to management. A copy of the policy is
attached. Through his cabinet, the Superintendent identifies procedures whereby the operational
performance of these areas is implemented in an orderly, efficient, and consistent manner.
Implementation of special initiatives, such as the plan for this SIG at School 13 would be
managed with due diligence to the criteria as established in the grant.

iii. Inthe YCSD contract with the Yonkers Federation of Teachers it is agreed that in addition to
transfer options for qualified applicants, “In addition to the above identified magnet positions,
the Board and the Federation will continue to meet to consider the establishment of threshold
qualifications for magnet and non-magnet positions that may require such specialized
qualifications.” This agreement for threshold qualifications provides the opportunity for the
negotiations and presentation of Gateway positions. Past practice has utilized gateway positions
based on school redesign and/or special program initiatives. Attached is a draft gateway position
as proposed at this time to be posted for School 13. Posting procedures are captured in part I of
this question as noted above.

District Accountability and Support

The LEA must have the organizational structures and functions in place at the district-level to
provide quality oversight and support for its identified Priority Schools in the implementation of
their SIG plans. The LEA plan must contain the following elements:

i. Under the oversight of the Chief Academic Officer, Mr. Lou Constantino, the Executive
Director of Administration, Mr. Vincent McPartlan, supervises school administrators; Executive
Director of Student Information, Assessment and Reporting, Dr. David Weinberger, and his
department provide information and support on all pertinent data, assessments, and state
accountability measures; Executive Director of Special Education, Ms. Susan Seda, and her
department provide support to special education teachers and students with disabilities;
Executive Director of Instructional Support, Ms. Amanda Curley, manages through her
department application of school based initiatives in curriculum and instruction, professional
development, and grants. Within the department, the Director of School Improvement, Ms.
Elaine Shine, organizes support to the lowest achieving schools calling upon the assistance of
other directors and assistant directors within central office. The Director of Language
Acquisition, Ms. Lorraine Fajardo, oversees all programs for ELLs and Bilingual students. The



department’s Budget Analyst, Ms. Cristina Jarufe, oversees implementation of grant budgets.
District level organization chart is attached.

ii. A chart is attached, Section I, G.i, to better demonstrate how the central office administration
is organized to support and provide high accountability to School 13, a chart is attached which
captures the coordinated manner in which all parties are introduced and linked over the
timeframe of the grant and the feedback loops that are in place. The cycle of planning has been
captured in two phases, beginning upon official notification of School 13°s status and following
with application for the SIG. The second planning phase assumes the grant is awarded, meetings
and correspondence continues on a weekly basis identifying how current needs are being met and
accountability systems are being implemented. The Director of School Improvement is in
constant contact with the school administration and faculty discussing changes that are
happening in the school and supports and resources provided to meet its needs since it has been
identified as a Priority School. During cabinet meetings with the Superintendent and weekly
meetings with the Department of Instructional Support, central office administrators are
informed and bring additional supports to the school as identified. The principal of School 13
weekly speaks with the Executive Director of Administration and the Superintendent. Reports of
services are made by the current partners and service providers. Teachers attend workshops
presented by Assistant Directors and Directors, thus providing additional avenues of
communication. Whether by email, formal reports, phone conversations, meetings, or
workshops, communication is frequent and ongoing with the administration, faculty, and parents
at School 13. Upon awarding of the grant, the Director of School Improvement under the
supervision of the Executive Director of Instructional Support will be the specific central office
administrator to direct and coordinate the district’s turnaround efforts at School 13.

iii. For each planned interaction, provide a timeframe and identify the specific person
responsible for delivery.
Pre-Implementation Period (April 1 to August 31, 2013)

e Identification of new principal-Responsible For Delivery: Superintendent of Schools,

Chief Academic Officer, Executive Director of Administration

e Agreement with Bargaining Units on Gateway Positions and Extended Day- Responsible
for Delivery: Superintendent of Schools, Chief Academic Officer, Executive Director of
Administration, Representatives from YCA, YFT and PTSA

e Data Analysis and Accountability Planning: Responsible for Delivery- Executive
Director of Student Information, Assessment and Reporting, Executive Director of
Instructional Support, Executive Director of Special Education, Director of Language
Acquisition, Director of School Improvement, New Principal

e Application for teaching positions and hiring of faculty- Responsible for Delivery:
Executive Director of Instructional Support, New Principal

e Preparation of RFP, negotiation of contracts, presentation to the Board of Education-
Responsible for Delivery: Executive Director of Instructional Support, Director of
School Improvement, New Principal

e Budget Planning including Purchasing of Materials and Supplies- Responsible for
Delivery: Director of School Improvement, Budget Analyst, New Principal



e Design of new school calendar and instructional schedule- Responsible for Delivery:
Executive Director of Administration, Director of School Improvement, New Principal,
Representatives from YCA, YFT and PTSA

Implementation Period (September 2013 to August 2016)

e Oversight of School 13 and Community Connections- Responsible For Delivery:
Superintendent of Schools, Chief Academic Officer, Executive Director of
Administration

¢ Opening of the turnaround school, School 13 Community School- Responsible for
Delivery: Principal

e Implementation of SIG Plan and Goals- Responsible for Delivery: Executive Director of
Instructional Support, Director of School Improvement, New Principal

e Instructional Support, Training, and Professional Development- Directors of Math and
Testing, Assistant Directors of Literacy, Science, Social Studies, Instructional
Technology

e Analysis and Accountability of Implementation - Executive Director Student
Information, Assessment and Reporting, Executive Director of Instructional Support,
Director of School Improvement, New Principal

Teacher and Leader Pipeline

Demonstrate a clear understanding of the type and nature of teachers and leaders that are
needed to create dramatic improvement in its lowest-achieving schools. In addition, identify a
coherent set of goals and actions that lead to the successful recruitment, training, and retention
of teachers and leaders who are effective in low-achieving schools including:

i Attracting and retaining educators who are facilitators of learning, data driven collaborators,
creative curriculum adapters, coaches and role models of highly effective instruction is the single
most essential element in improving student achievement. Placing highly qualified teachers in
every classroom and administrators in every school is the District’s goal. To fulfill this goal,
especially in lowest achieving schools, the district advertises through the media and online
nationally, the District’s Human Resources staff participates in numerous college and career fairs
locally recruiting certified graduates from highly rated teacher/ administrator preparation
programs. Through its partnerships with local Schools of Education, the District provides an
urban laboratory for intern residencies. These internships allow aspiring teachers and
administrators to hone their skills through on the job experiences under the guidance of master
educators. The district created teaching assistant positions which are filled by certified teachers.
These teaching assistants work in collaboration and under the supervision of qualified classroom
teachers. When teaching positions open, those teaching assistants and interns, whose
performance has been satisfactory, are encouraged to apply. In turn the District benefits from a
preview of a potentially skilled workforce. Similarly, the Teachers of Tomorrow grant allows
the District to hire aspiring teachers as tutors who, under the supervision of experienced staff,
provide a valuable service to our students, especially in our high needs schools where they are
assigned.



ii. Gateway postings are created in collaboration with collective bargaining units to recruit
experienced professionals to fill positions requiring specific qualifications and expertise to
ensure that appropriate personnel are hired for schools undergoing dramatic change and to meet
the needs of their students. Certain competencies and provisions may be required, such as: an
agreement to participate in trainings designed specifically for the school’s new focus; ongoing
commitment to professional growth and development; mentoring, peer coaching and workshop
facilitation. Financial incentives are offered to compensate for additional time and services
expected and increased opportunities for promotion and career growth are available. Gateway
openings are posted for all qualified staff to apply, committees are formed to screen applicants
and conduct interviews, and those who have demonstrated a high level of performance and
success and who meet all requirements are hired. Fiduciary supports are available through the
general budget or grants. Budget timelines for grants are dependent upon awarding of the grants.
The district implements once awards are made. Otherwise the general budget which covers
salaries is voted on by the board and is awarded by the city in an annual and timely fashion
insuring personnel are in place for the pending school year.

iii. The Superintendent expects that administrators participate in the Leadership Academy
designed by his staff to provide a coordinated vehicle for enhanced instructional leadership
development and support. The District has also created the ALL (Aspiring Leaders Learn) a
program in which candidates for administrative certification attend seminars focused on the
business of school administration. The Leadership Academy and ALL, which are funded
through the general budget, provide training in such best practices/topics as Dignity for All, the
CCLS and instructional shifts, strategic planning for the development and whole school
implementation of these standards, school change, data analysis toolkits, Instructional Rounds,
Assessment for Learning, and PD360 and evaluations. The District facilitates participation in
highly effective school leadership institutes and conferences conducted by such entities as
Harvard, Pace, CSSR and NYSED which are funded through grants such as Title II, RTTT, and
the Advanced Placement Incentive Grant in additional to the general budget. In addition to the
historically successful leadership programs as noted, to further support the previously identified
PLA schools, leadership coaches have been provided to assist with the development of the
administrative teams at these schools. All administrative teams selected for low performing
schools, which includes the schools identified through the previously awarded SIG and those in
the current applications, are trained in school change models, strategies for implementation, and
instructional coaching and feedback in the context of observation and evaluation. Additionally,
while this grant application is being considered, leadership coaches for priority schools are
provided through the oversight of the Director of School Improvement. Current leadership
partnerships such as the one begun through the CUNY Grant continue. As described in greater
detail in Section II.D.i and iii, if as a result of these development programs emerges a preferred
leader for the new school turn around design, that administrator would be considered for the
principal position. As agreed upon between the district leadership and the Yonkers Council of
Administrators, all school administration are evaluated annually using the Marshall rubric and
receive a HEDI rating. If an administrator receives a rating as ineffective, that administrator
would be transferred from the SIG school.

iv. The District’s design for professional development combines both district-wide and site-
based approaches. The district-wide training provides staff with a common core of knowledge



and a shared language, designed to build capacity among teachers to be effective in the
classroom. Through a needs assessment survey, teachers identify topics they want to learn more
about and evaluate those in which they have participated. This data is reviewed by the District’s
Professional Development Committee comprised of district administrators, bargaining unit
representatives, and staff from core areas and departments as well as schools. The teaching and
learning needs identified as a result of this process are reflected in the District’s Professional
Development Plan which has been funded through the general budgets and a variety of grants.
The implementation of this plan has measurable impact on all participants and on student
achievement in high poverty, low performing schools, in particular School 13. Training is
designed to enhance the quality of instructional leadership and improve the quality of teachers as
learners and facilitators of learning in the classroom. As a condition of employment, newly hired
teachers attend a unique program called VISIONS — Viable Instructional Strategies in Orienting
New Staff - a summer institute which provides best practices and strategies that address major
elements of successful teaching. Since its inception in 1998, hundreds of teachers have begun
their careers with a clear understanding of the District’s expectation for providing quality
instruction for all its students. Various grant funds, such as The Wallace Foundation, have
supported this initiative over the years. A calendar of district-wide training events is published
each year containing all relevant programs and meetings scheduled and participants invited to
attend. Teachers are also encouraged to participate in professional development offered in a
multitude of engaging ways across a wide variety of settings, such as: virtual communities of
practice, webinars, blended learning models, professional learning communities, coaching and
mentoring, facilitated strategic work sessions, learning labs, and at the elbow classroom
modeling by consultants and coaches. All trainings are funded through district budgets and
grants. In addition, the District is assisted by The Richard Gazzola Teacher Center in providing
a variety of courses and workshops conducted by trained staff and offering in-service credit. The
center also provides mentoring services to all first year teachers.

v. See attached District Training Events for Pre-implementation and Year I implementation

External Partner Recruitment, Screening, and Matching
The YCSD has a rigorous process for identifying, screening, selecting, matching, and evaluating
partner organizations that provide critical services to Priority Schools.

i. The first step in the process is a posting of an RFP. The criteria of selection, goals and
objectives are outlined in the RFP. All applications are then reviewed and rated based upon a
rubric. Those candidates who meet preliminary criteria are interviewed by appropriate
administrators from the Division of Teaching and Learning. Potential candidates are then
interviewed by the school administration and the School Improvement Team. Based on overall
consensus Central Office administrators and School 13 representatives select partner
organizations/consultants for their schools based on the following criteria: 1) Professional
pedagogical qualifications necessary for exemplary performance; 2) Prior proven effectiveness
in working with and addressing the needs of students in areas with similar demographics as those
of Yonkers; 3) An understanding of the individual school and its specific student population and
characteristics; 4) Recognized and identified special circumstances within a specific school;
5) A logical approach to tasks and issues within the school; 6) Specific measurable deliverables,
performance standards, and reporting requirements, including due dates. Once identified



selected partners must complete “Performance Based Guideline — Ten Questions™ and associated
Appendix A spreadsheet. The Ten Questions addresses: purpose of service, individuals serviced,
services provided, amount, communication, evaluation of services provide, and quality review.
The spreadsheet outlines all expenses and costs as they are aligned to individual services to be
provided by date or event. Both documents are reviewed by the Instructional Support Directors,
who in turn works with the Budget Manager and Legal to ensure that all aspects of the process
have been adhered to and that the potential partner/consultant has been properly vetted. Once a
contract has been awarded, it is valid for 12 months.

The partner then under contract brings services to School 13. Ongoing evaluation is
made of services provided. Based upon implementation of the contract and prior to the end of
the contract or once all of the initiatives have been met by the partner, the school administration,
and in some cases teachers and or students and parents are asked to complete a
Partner/Consultant Evaluation. Based upon the annual evaluation, if the school and or district
agree that a contract should be re-awarded to School 13, the partner must submit a new set of
Ten Questions and Appendix A. School Building administrators as well as District
administrators have the ability to select potential partners. However, a partner has previously
worked with school; favorable evaluations must support renewal of a contract.

ii. There are two separate areas which are available through the procurement process. They are
the purchasing of materials and supplies and the purchasing of services. Both are dependent
upon receiving notification of grant award from NYSED. The purchasing of supplies follows
this sequence: 1) the principal identifies items to be purchased, his/her administrative assistant
has direct access to electronic procurement system, Oracle Financial System, and inputs
information into the system, principal approves electronically; 2) order transmitted to Executive
Director of Instructional Support to approve with multiple successive central office approval
signatures required for order approval; 3) purchase items received in school, administrative
assistant confirms accuracy of order and accepts, principal electronically confirms receipt of
order, information transmitted to purchasing to pay vendor; 4) if the items are available, once
the approvals are submitted the items can be received within two weeks. The second
procurement for services purchased is for all partnerships which are grant funded through the
SIG. Prior to being awarded the grant, the process of identifying the partners is started as
described in E.i. Contracts with the partners are not approved by the Board of Education until
the grant is awarded by NYSED. Through the Oracle financial system, budgets are made
available within 24 hours once NYSED approval is received. For both supplies and materials
and purchased services, the systems are in place which support procurement for the pre-
implementation period and are in place for the implementation period, September 1, 2013.

iii. The District selects Partners based on prior success, industry recognized organizations,
proven pedagogical, knowledge and understand student demographics and individually of each
school within the District. Once the Principal of School 13 and his/her cabinet determines their
specific educational needs, they can either ask for a specific partner, based on prior knowledge
and involvement, they can ask for recommendations from District Staff, or they can perform due
diligence in ascertaining what potential partners have been recognized for bringing about
positive academic results using researched based strategies. This information is then considered
when partner applications are reviewed in the RFP process.

10



Month* Action Principal Actions
April - June RFP process Collaboration and preparation of
RFP, review of applications
May - July Applicant Interviews Rubric  Scoring to Identify
Candidates
May - August Review of 10 Questions and Appendix A, | Coordination of efforts with
presentation to appropriate administrators | appropriate Central Office
and negotiation of contract administrators
June - September Presentation of contracts to Budget and | Attendance at presentations
Finance Committee and Board of Education
September - June Implementation of contracted services Oversight of school based activities
January-February Initial evaluation of services Review of services provided to date
by partner, impact on school
community activities and
instructional program
June Annual evaluation of services Complete review of services
provided. Principal solicits input
from all stakeholders impacted, e.g.
teachers, students, parents, etc.
District Directors included in the
review process.
July - August Determine disposition of Partner services Request that partner services be
continued as is, continued with
revisions, or discontinued.

*Different partners will be brought into the process during implementation of the start up
period. Thus, the range of dates on the calendar for implementation of the process.

Enrollment and Retention Polices, Practices, and Strategies

Describe clear policies, practices, and strategies for managing student enrollment and retention
to ensure that Priority Schools are not receiving disproportionately high numbers of students
with disabilities, English-language learners, and students performing below proficiency.

i. Similarities among School 13 and other Priority schools is the relative number of ELL students
(Refer to chart below.) The majority of the ESL population in each school is of Hispanic descent.
Ten percent (10%) of the entire student population at School 13 is attending a bilingual program
which is a smaller percentage than Fermi (14%) and Dodson (17%). Differences among School
13 and other schools with bilingual programs is the seating capacity per grade level. School 13
is a PK-6 school; Enrico Fermi and Dodson are PK-8 schools; all with Bilingual programs. The
latter are larger school sites and have the capacity to accommodate more bilingual students.
Also, the ability to accommodate siblings in multiple grades affects parent school choice. The
later the students arrive in the school year, the more challenging it is to accommodate whole
families in a school. Therefore, enrollment may appear as a disproportionate distribution of
students as families are accommodated in schools with available seating for all family members,
thus Fermi and Dodson are chosen.

Among the priority schools, Scholastic, Museum and School 13 have a proportional
enrollment of ELL students. This is due to the demographics of the school neighborhoods and
parent choice to enroll their children in the balloting procedure. When one looks at the
proportion of bilingual, ESL, and SWD students enrolled in the priority schools, the percentage
of students is significantly higher at School 13, Fermi, and Dodson. At the same time, the
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Special Education programs available at School 13 include Speech/Language Impairment and
Monolingual/Bilingual Resource Services which are aligned with the language acquisition
programs offered at this school and with support with the CUNY translanguage partnership.
These programs offer students/families the continuum of services in the same building. This
accounts for the large number of SWD’s at this school.

A Student #Bilingual #Students with
Priority Schools Enrollment Students # ESL Students Disabilities
School 13 596 58 85 106

Scholastic Academy 610 NA 84 62

Museum 25 415 NA 27 67

Martin Luther King, Jr. 561 NA 92 45
(MLK)

Enrico Fermi 874 112 178 48

Robert C. Dodson 765 130 142 80

The students at risk at this school include 90% who receive free and reduced lunch. Addressing
this need is a district wide concern. The poverty of the YCSD continues to grow as evident in
the growth of the homeless population captured in the chart below.

2009-2010 2010-2011 2011-2012 2012-2013

200 450 829 1032

ii. YCSD is firmly committed to providing all LEP and SWD students with equal access and
opportunities to all school programs, services and extracurricular activities. We believe in equity
and access across all areas for students which include social, emotional and academic support
and stability. YCSD continually monitors and reviews its programs to ensure that all LEP
students are recipients of high quality academic programs that are tailored to meet their
individual needs. Currently all 40 schools have SWD and ESL programs and bilingual programs
in 7 schools (2 High Schools; 3 PK-8; 2 Pre-K-6).

Pursuant to CR 117.3, all new entrants new to the Yonkers Public Schools are screened at
the District’s Registration Center. Every new family completes a Home Language Questionnaire
with the assistance of registration personnel. If the student’s home language or native language
is a language other than English, an informal interview is conducted in English and where
possible in the native language. If it is determined that the student speaks little or no English
then he/she is administered the NYS Language Assessment Battery-Revised (LAB-R). If the
student scores at the Beginner, Intermediate or Advanced level (based on NYS cut scores),
he/she is classified as Limited English Proficient and scheduled to receive services at the school
in which he/she is registered to attend. If the student scores at the Proficient level on the LAB-R,
the student is not eligible for LEP services. If the student is Spanish dominant; the parent is
offered the opportunity to decide if their child will participate in either the District’s Transitional
Bilingual Education Program or the Free Standing English as a Second Language Program. If
the student’s home or native language is a language other than Spanish, the student is
automatically placed in a Free Standing English as a Second Language Program. As part of the
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District’s accountability, every ELL student in grades K-12 is administered the NYSESLAT to
assess each student’s proficiency and continued eligibility of services. In addition, Questar, the
company overseeing the administration of the NYSESLAT, has provided parents with
assessment results in English and Spanish. Schools distribute and explain this documentation
during their Open House events. In addition, the Office of Student Information, Assessment and
Reporting provide all Central Office and School Building administrators with disaggregated data
on ELL student performance in the core area subjects from grades K-12. This data is shared with
the teachers providing services to ELLs so they may tailor their instructional programs to meet
the needs of the students.

A general education student suspected of having a disability should be referred in writing
to the district’s Committee on Special Education. The school district ensures that evaluation
materials used to assess a student are provided and administered in the student’s native language
or other mode of communication and in the form most likely to yield accurate information on
what the student knows and can do academically, developmentally, and functionally. The
assessments are conducted in the child’s dominant language including psychological and
educational testing. A comprehensive Social History is conducted with the parent/guardian as
informant with interpreters provided as needed. Core area teachers, as well as Title I reading and
math teachers are required to carefully evaluate and describe each student's skills, including
learning styles, strengths and weaknesses. After the evaluations are completed, the Committee
on Special Education (CSE) schedules a meeting with parent(s)/guardian(s), and other mandated
participants. At the CSE meeting evaluations are reviewed, and determination is made as to
whether the student meets state established criteria to be classified as a student with a disability.
If the student is found eligible, the committee recommends appropriate level of service. A
student cannot be determined eligible for special education if the determinant factor is limited
English proficiency. Upon receipt of Consent for Initial Services, the student will be given
appropriate services across a wide continuum — which can range from a related service (e.g.
speech or occupational therapy) to special class placement. Annual Reviews are conducted for
each student in the spring to determine what level of services is warranted for the next academic
school year.

YCSD firmly believes that students need effective instruction to achieve success. The
district’s policy focuses on providing intervention strategies to students whose level of
achievement needs to be raised, whether academic or behavioral. These intervention strategies
are taught in the classroom and through the support of Title I Reading and Math Teachers. In the
care of behavioral, student support services are provided. Students who are given an Academic
or Behavioral Intervention Plan and should attain the goals specified in the plan if they are
measurable and reachable in the areas specified. If the standards on the grade level are not
reached after a specified period of instruction, Intervention Plan goals are reassessed and other
alternatives are implemented to meet and address the student’s needs. The school’s mission is
not accomplished until all children are successful. In assessing a child’s promotion at the end of
a school year, retention is the last available option. It should be considered only after all other
alternatives and interventions have been explored and implemented with consideration given to
district guidelines. All interventions are documented and evaluated. Final determination is made
with great care and caution by all parties concerned, including the child’s parent.

The Yonkers Public Schools complies with all State Education procedures for enrollment
and placement of students. Priority is given to parental requests, if seating is available at the
school and grade level the student will be enrolled. Otherwise a seat will be provided to the
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students in a school where available. ESL caseloads are frequently monitored to ensure equity
and distribution of ELL students per school. ESL teacher caseloads are monitored to ensure that
they can properly provide services to all enrolled ELL students in their respective schools. The
Departments of Registration and Community Affairs, and Language Acquisition communicate
regarding appropriate placement of ELL students, whether in an ESL or Transitional Bilingual
Program. For Students with Disabilities, a variety of programs are housed throughout the
schools in the District. Likewise, the Departments of Registration and Community Affairs, and
Special Education communicate regarding SWD student placement in an appropriately defined
program and according to the students Individualized Education Plan (1EP).

Additional supports are provided to LEP and SWD students via our Saturday Academies
for grades 2-12. District wide Summer School programs for Elementary, Intermediate and
Secondary level students are offered. Our SLIFE (Students with Limited or Interrupted Formal
Education) Program is provided as an after school program rather than on Saturdays in an effort
to reach a larger scope of ELLs. Through 21% Century grants all students participate in after
school extended learning activities. Title I and Title III also provide for extended learning
classes for students including LEP and SWDs. High School Academies provide opportunities
for credit recovery classes and regents prep in all high schools. Special funding and grant
opportunities have allowed our district to implement a variety of programs to support our “high
needs” ELL students.

iii. One of the strategies to insure equal opportunity employed by the District is the balloting
process. Students/families ballot for entrance into schools based on the interest in the school.
This process provides equal access for all students to enroll in schools of their choice. Extensive
public relations and outreach activities are implemented to ensure the highest level of parental
participation in the balloting process, including dissemination of information to help parents
make the best choice for their child. All meetings are held in English and Spanish, translations
of literature are in Spanish. This includes the Yonkers’ award winning school catalogue, Open
Houses, and school tours and recruitment by the district Information Center. To achieve
geographic and socioeconomic balance of students, transportation is provided for students and
parents to support their involvement. Schools that have entrance qualifications, such as grade
point average, apply to all students. For SWDs programs, specific student classifications are
housed in each school. Students are accommodated in each program according to their IEP.
Programs are designed for continuity of instruction within a school. Another strategy is for the
Superintendent and Chief Academic Officer to annually review school enrollment and academic
data. Taking this information into consideration when the annual school staffing is reviewed, the
number of LEP and SWDs are proportionally balanced per school again insuring balancing of
students. Through various grants, schools are afforded a variety of opportunities to offer student
and families support programs.

District-level Labor and Management Consultation and Collaboration

The LEA/school must fully and transparently consult and collaborate with recognized district
leaders of the principals’ and teachers’ labor unions about district Priority Schools and the
development and implementation of the plan proposed for this specific Priority School proposed
in this application. The evidence of consultation and collaboration provided by the LEA must
contain each of the following elements:
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i. Conversations began in July, 2012, with the YCSD administration, the Yonkers Federation of
Teachers (YFT) and the Yonkers Council of Administrators (YCA) regarding the APPR and
district status as a Focus District with Focus and Priority Schools and pending budgetary
implications based on negotiations for the APPR. The YCA and YFT were informed of efforts
made to apply for multiple grants including the Systemic Support Grant which would provide
financial supports to these schools. Bargaining unit notification was made and recognized upon
submission of the SIF and the Systemic Support grant application. Multiple notifications were
made to the bargaining units during the APPR negotiation period referencing the potential loss of
funding opportunities for the priority and focus school pending unified agreement through the
negotiation teams, the Superintendent’s Office, and the Board of Education and its committees.
November, 2012, the Director of School Improvement presented to the Chief Academic Officer
and all members of his department the Priority School Whole School Reform Model Choices and
the implementation schedule.

In January, 2013, the Parent Advisory Council and PTSA President were informed of the
School Improvement Grant application. The Chief Academic Officer contacted Yonkers Council
of Administrators and informed them of the School Improvement Grant application and the
identified priority schools. The Executive Director of Instructional Support contacted the
Yonkers Council of Administrators and the Yonkers Federation of Teachers to outline the School
Improvement Grant applications and met with the President of the PTSA to review the SIG
applications. The District Executive Director of Instructional Support and the Director of School
Improvement met with a teacher focus group to discuss their recommendations and areas of
needs/concerns schoolwide. Building YFT liaison, a member of the YFT Executive Board, was
invited to the focus group at School 13. Meetings were held at the YPS District Office with the
District Administration, executive members of the collaborative bargaining units and the PTSA.
Nothing contained in this grant will conflict with the current bargaining agreement between the
Yonkers Board of Education and the Yonkers Federation of Teachers.

ii. See Attachment A.

School Level Plan — Turnaround

School 13 Community School Overview

The LEA/school must demonstrate a clear and organized synopsis of the major quality design
elements of the school. In addition, the executive summary should be suitable in substance and
grammar for sharing with the general public, including essential stakeholders such as families,
students, and school-level educators. The school overview must address each of the following
elements:

i. School 13 is a Pre-Kindergarten through Grade 6 elementary school. Through the SIG it is
proposed that as School 13 grows it become a model Community School. Currently, School 13
enrolls 596 students, 90% free or reduced lunch, 78% Hispanic or Latino, and 25% ELL. Other
language groups represented within the ELL population include Albanian, Arabic, Bengali,
Malayalam and Urdu. In addition to the high percentage of students who are challenged as
second language learners, many ELL students enter School 13 with limited or interrupted
education, from their native countries. The needs of the students include the development of a
strong foundation in their native language, as well as in English, and exposure to: high level
vocabulary, structure and syntax; basic literacy skills such as decoding, fluency and
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comprehension, as well as the ability to critically evaluate more complex text across the
curriculum; writing skills that enable students to develop coherent text-based arguments and
respond to facts and evidence presented in texts they read; and opportunities to engage in
meaningful exploration of their new cultural surroundings. While global and cultural literacy are
at the heart of all programs and activities, the school-wide mission which includes and is
structured to engage families from the community is: fo meet the needs of the whole child
through academics in the classroom while addressing her/his social and medical well being; to
surround students and families with a community of support, empowering them with the skills 1o
achieve college and career readiness in a 21" Century learning community; to build a teacher
centered classroom where through collaboration with partners and instructional leaders
teaching becomes leaning and students growth is achieved.

The School 13 Community School is committed to providing an education where all
stakeholders “Achieve Excellence Together.” In the turnaround model plans and programs are
created to meet the academic and social and emotional needs of every student while preparing
each student for college and career readiness. The climate becomes one that promotes learning,
values all members and holds members of the school community accountable for all children.

The three goals for the proposed turnaround school redesign model are built around:

1) Establishing School 13 as a community oriented school that is jointly operated through a
partnership between the school system and a community agency. There will be an
integrated focus on academics, health and social services, youth and family community
engagement which will be supported for students through extended learning time;

2) Supporting improvement in student achievement and growth through development of
leadership, classroom instruction, and accountability. This goal will be met through the
negotiated APPR with all bargaining units and the school district while implementing the
sound practices from the MET project which incorporate the nine principles for using
measures of effective teaching while providing the essential foundation for observing and
evaluating instruction in a teacher centered environment;

3) Addressing the language needs through a multi-lingual educational approach which
affirms the school community linguistic diversity by continuing with the current
successful partnership with CUNY and application of the principals of translanguaging,
the improved School 13 Community School brings authentic, hands-on experiences that
have technological supports and enrichment activities to all students through cross-
curricular reading, interactive opportunities utilizing online activities and extended
learning 21°' Century activities.

ii. “When families learn together and when schools truly become the heart and center of a
neighborhood — a community anchor - there are tremendous dividends for children”.
~Arne Duncan

The School 13 Community School will be a full service model which will meet the needs
of all students, families, and the community including health, social and economic factors. A
commonality amongst community schools is the integrated focus on academics, health and social
services, youth and community development and engagement leading to improved student
learning, stronger families and healthier communities (Coalition for Community Schools). A
significant step in creating the new community school design is the incorporation of an onsite
Welcome Center. Through this center local agencies will be contacted to assist and support the
needs of the School 13 Community School families. ESL/Literacy classes will be offered for
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adults. After meeting the parents and families, the Center will schedule additional workshops.

School 13 has a large immigrant population, many of them new to the country, entering
the school with various social and emotional needs. The District will partner with the ANDRUS
Children’s Center to meet these needs. For more than 80 years, ANDRUS has been a provider of
programs and services for children and families throughout Westchester County and the tri-state
area. Through this partnership, they will offer a broad spectrum of preventive and restorative
services for families and their children from birth through adolescence. ANDRUS will provide
screenings to all referred children; assess the need for mental health treatment and
appropriateness for services if indicated. These services are provided in the school during the
school day as well as during extended learning time. This new partner will be an asset to the
community school redesign.

A common recommendation from the ESCA, the District, School Administration and
teacher focus groups was more learning time for students and the need for a core instructional
program in ELA and Math aligned to the Common Core Learning Standards with supports for
English Language Learners (ELLs) and Students with Disabilities (SWD). With those
recommendations in mind, the school calendar and school day for School 13 will be extended.
“_.. many researchers have recommended that efforts to increase time in school should first be
directed at maximizing the amount of academic learning time in the existing school day and year.
Strategies such as improving teacher training, improving and aligning the curriculum, reducing
distractions, year-round schedules and block scheduling have been shown to help increase the
amount of academic learning time.” (Extended Learning Time in K-12 Schools, Chalkboard
Project, ECONorthwest). The new school calendar will begin on September 1, 2013 and
conclude on July 30, 2014. The school day will start at 7:30 a.m. and end at 4:30 p.m.. This will
allow for students in K-8 to receive a double literacy and math block, and an ELA and Math
intervention period as well as enrichment activities during the extended day learning program.
The new Journeys ELA curriculum has built into it all aspects of the research based workshop
model close reading techniques, conversations about evidence based text and the increase of
transferable vocabulary aligned to the CCLS. This program has been piloted in two District
schools. Overwhelming positive feedback was received from administration and faculty. The
enVision Math program will be implemented in the classrooms. The big ideas in enVision Math
Common Core support the Understanding by Design (UBD) framework, a comprehensive
approach to unit planning through the extended day and lengthened school calendar year and the
implementation of the workshop model through the Journeys program as well as the UBD
through enVision, student, the framework and structure for student success will be in place.

In January, 2013, the Administrator and Teacher evaluation plan was approved by
NYSED. This plan will be implemented at the school and will add a level of accountability for
all. It will support the goal of student growth and achievement.

Several key partnerships are needed to ensure the achievement of the vision, mission and
goals of the school. The chosen partners have the capacity to meet the specific needs of this
school’s families and to assist with the removal of all barriers to learning. From the start, School
13 Community School leadership will take a team approach. In order to build this strong
leadership team, the new school leaders will participate in the Baruch College Scaffolded
Apprenticeship Model (SAM) which focuses on supporting school leaders in building a team of
school professionals who are collectively responsible for school improvement. This approach to
leadership development creates change agents, each accountable for advancing the work of
improving instruction and student outcomes. Seminars are organized around research-based
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competencies for adaptive leadership and focus on instructional improvements embedded in the
participating schools. This approach will build the leadership team through professional
development, capacity building and strategic planning. Literacy and Math Coaches, trained by
Mercy College, will conduct systemic teacher professional development and foster professional
learning communities focused on collaboration and reflection throughout the school. This team
based support has proven to have large scale, deep impact within a school. The Common Core
Learning Standards, Data Driven Instruction and College and Career Readiness will be at the
forefront of the PD plan. Extensive professional development opportunities will be conducted
during extended learning time. The CUNY — Graduate Center School of Urban Education has
been working with the administration and staff at School 13 on translanguaging. This values
learners’ entire linguistic repertoires and challenges the monolingual ideology that underpins
mainstream L2 teaching practices. Thus, it creates ‘safe spaces’ in which students can
experience their multilingualism as a normative resource. (e.g., Blackledge & Creese, 2010;
Garcia, 2009. Through the SIG, CUNY will work specifically with specialists in the area of
translanguaging in bilingual and bicultural education. ~Administrators and teachers will
participate in professional development that focuses on language, culture, and context. The
CUNY staff will model best practices for teachers and guide the administrators as instructional
leaders.

Stakeholder communication and collaboration is critical to the successful
implementation of the overall school redesign plan. It is essential during the pre-implementation
period that there is a common and clear understanding of the school redesign and all elements are
in place to ensure a smooth transition to the new Community School 13.

Assessing the Needs of the School Systems, Structures, Policies, and Students

The LEA/school must demonstrate a critical and honest assessment of structural/systems gaps
and needs, as well as student achievement gaps and needs that are identified as the result of a
systemic analysis process. The assessment of needs must address the following elements:

i. See Attachment B.

ii. ITn2010-2011, School 13 had a population of 630 students, the majority of whom (77%) were
Hispanic and Latino, 33% were Limited English proficient. The composition of the remaining
student population was: 14% Black or African American, 2% Asian, and 5% White. A total of
76% of students were eligible for Free Lunch and 6% qualified for Reduced-Price Lunch. A
total of 18% were classified as Special Education. In this school year, School 13 was designated
by NYSED as a Corrective Action (Year 1) Comprehensive school. The school failed to achieve
AYP in English Language Arts for all students, in the following ethnicity subgroups: Black or
African American; Hispanic or Latino; Limited English Proficient; Economically Disadvantaged.
In Mathematics, only the Students with Disabilities subgroup, failed to make AYP. The school
did make AYP in English Language Arts in Students with Disabilities, using the Safe Harbor
target; and made AYP in Mathematics for all students in four student ethnicity groups: Black or
African American, Hispanic or Latino, Limited English Proficient, and Economically
Disadvantaged students. As of 2011-2012, the school had a population of 596 students, the
majority of whom (78%) were Hispanic and Latino, 25% were Limited English Proficient. The
composition of the remaining student population was: 14% Black or African American, 2%
Asian, 5% White. A total of 90% qualified for Free or Reduced Price Lunch. In 2011-2012, the
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school did not make AYP in English Language Arts or Mathematics for all students: Black or
African American, Hispanic or Latino, Limited English Proficient, Economically Disadvantaged,
or Students with Disabilities.

iii.  The systematic in-depth diagnostic school review of School 13 was conducted on
March 9-10, 2011 in the form of an External School Curriculum Audit (ESCA). This audit
reviewed the school’s Learning Environment and School Culture; Curriculum Policies, Plans,
and Resources; Instruction; Professional Development; and Assessment and Data Analysis. The
Director of School Improvement had oversight of the ESCA review done by a representative
from Gaylen Moore Program Evaluation Services. Prior to the ESCA, the Assistant Director of
School Improvement shared the process that would take place with the staff so they would be
knowledgeable on what to expect. During the ESCA an on-site review focused on systematic
issues of the whole school and the evaluators met with focus groups comprised in the following
areas: parent, teacher, administrator, and student. After the ESCA, the Director of School
Improvement shared the findings and recommendations with the school administration, which
was then shared with the school staff. Recommendations made in the ESCA were used to guide
the professional development and curriculum goals for the upcoming school year.

iv. In terms of identified strengths and existing capacity, School 13 was noted as having
evidence of a safe, clean, well-maintained, equitable and orderly learning environment. The
evaluator observed that the school was remarkably warm and caring of students, staff, and
visitors. The evaluator reported evidence of a positive social emotional atmosphere and positive
school climate that was echoed in interviews with administrators, school staff, students, and
parents. As part of this positive learning environment, was a sense of mutual respect and
collegiality between the principal and staff and among the staff. Another capacity asset is that
School 13 is equipped with the most up-to-date technology from SMART Boards and projectors
to wireless Internet, with 90% of the classrooms, including ELL and Special Education, having
SMART Boards.

Identified needs for dramatically improving student achievement included that even
though 90% of classrooms are equipped with SMART Boards and projects, teachers use the
technology to varying degrees. Teachers could therefore benefit from ongoing support in
utilizing the technologies to create instruction that includes interactive components, verses
favored teacher-directed, whole group instruction, to better facilitate student learning and
understanding. Additionally, there exists a wide-range of instructional practices among the staff
and the technique most often seen in classrooms is direct, whole-group instruction. The quality
of instruction is limited due to a lack of inquiry-based questioning and independent student
learning techniques used in the classrooms. It was noted that teachers’ avoidance of providing
opportunities for students to engage in higher level abstract thinking in their practice represents a
culture of low expectations for student performance. This calls for a school-based professional
development plan to help reverse the trend and provide staff with the tools necessary to develop
relevant pedagogical practices to address student needs and improve student achievement.

v. To address the large population (26.5%) of English Language Learners, the school will take
on a community-oriented focus, which will offer an integrated approach to academics, health and
social services to serve the students and the community during and beyond the school day.
These programs and services will reinforce and extend the academic experience for both students
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and adults, as well as, provide resources to address the neighborhood’s identified needs. Access
to health, dental and mental health services, along with social and educational services for
families and community members will provide resources for the high population of economically
disadvantaged families in the neighborhood, as 85.1% of students were eligible for free or
reduced lunch in the 2011-2012 school year. The concept of the community wrap around school
will help to engage parents and elevate their involvement to help combat the higher than district
average truancy rates (6%) and increase student attendance which was 92.4% in the 2011-2012
school year, as well as, lessen number of suspensions, which was at 68 suspensions with 7.4%
being repeat offenders in the 2011-2012 school year, and reduce the number of discipline
referrals.

With only 27.7% of students scoring proficient or higher on the ELLA assessment and
32% of students scoring proficient or higher on the Math assessment, priority will be placed on
the implementation of double literacy and math periods for students, as these rates are
significantly below NY Sate (55.1% and 64.8% respectively) and District (40.7% and 46.8%
respectively) averages. Additionally, a longer school day and longer school year will thereby
extend learning opportunities and support and instructional climate focused on expanding and
enriching curriculum. This enriched curriculum will ensure opportunities for higher-level
thinking and problem solving in the classroom and real-world applications through community
agencies and partnerships.

This extended school day and school year will also create the flexibility for teachers to
meet so they may analyze student work; review data; collaborate on best practices that are
research-based and targeted towards instructional needs; and design rigorous lessons to therefore
embed professional development and collaboration into the learning community. This additional
professional time for teachers could be utilized to develop common rubrics and common
assessments to aid in ongoing data collection so that the professional learning community teams
can measure and evaluate the progress and success of specific instructional strategies. The
implementation of these tools would also provide a litmus test on the overall progress of students
towards their defined goals.

To ensure that the level of instruction is consistently high throughout the school, priority
would be placed on school leaders collaborating with teachers in the planning and
implementation of a comprehensive and purposeful plan of professional development to promote
ongoing school-wide reflection on instructional practices. The professional development plan
would include standards-based practices such as modeling of effective practices with the teachers
as learners and inter-visitations to colleagues’ classrooms to build teacher capacity and create a
sustainable professional learning community. This professional learning community allows
teachers to learn a strategy, try it in the classroom, and debrief their experience with their
colleagues to build a shared vision of effective instruction. To reverse the trend of low
expectations, professional development would address strategies to raise rigor and expectations;
ways to engage students in independent inquiry and investigations; expanding teachers’
repertoire of differentiated instructional techniques; and supporting and reinforcing the practice
of using small group instruction.

Due to the high numbers of English Language Learners (26.5%) and Students with
Disabilities (14%), professional development plans should include a focus on strategies to help
teachers address the needs of these learners. To ensure that the abundant technology resources
are being utilized in classrooms to facilitate student learning and ensure increased attendance
rates, additional professional development will be incorporated into the plan to build up a cohort
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of teachers who can facilitate additional in-house training, provide support, and model for other
teachers to create a self-sustainable technology learning community. To address the
inconsistencies in the classrooms and the over-reliance on whole group instruction, the school
will integrate a workshop lesson format, which will be addressed through professional
development plans, to help guide the lesson structure and create teacher learning opportunities so
they may better assess what students need. This format will focus on beginning the class with
teacher-led activities, breaking the class into small groups to do follow up activities so that
teachers can ensure that students understand the material or be better able to ascertain if specific
students require additional instructional interventions and supports. Strategies focused on during
professional development to prioritize this need will include helping teachers to better facilitate
group work, independent work, centers, and computer and SMART Board interactive work.

School 13 Model and Rationale

The LEA/school must propose and present the SIG plan as a plausible solution to the challenges
and needs identified in the previous section, as well as the appropriate fit for the particular
school and community. The SIG plan and rationale must contain descriptions of the following
elements:

i. Due to the significant increase in YCSD enrollment, it is not feasible to consider a Restart
Model. Our enrollment has increased because the community believes in the Superintendent of
Schools, Bernard P. Pierorazio, and the school district. As a district we need more space, not
less. If we were to subscribe to the Restart Model, we would loose an essential school site. At
this time there is one charter school in the district and a significant number of students attending
are from outside of the school district. Restart as a charter school is not an option because it
would not absorb the student population. There is no local EPO that has demonstrated
significant academic achievement at the PreK to 8 grade level from which to select at this time.

Implementation of the SIG at two PLA schools, has been very informative to the YCSD.
One PLA School initiated the Transformation Model and improvement has been difficult. To
build a school within a school requires a significant cultural change when the community within
the school and beyond the campus has a preconceived image of a school that is serving students
as it transitions out. Even in the third year of transformation, one finds that parents and students
refer to the initial school. It has had a long history in the community, and that history is beloved
by many regardless of its poor performance academically. The new school is becoming
established and brings significant and beneficial change but it is taking longer than it would have
as a turnaround school had that been the model proposed.

On the other hand the Turnaround Model as implemented at the second PLA school has
been very successful. The community has welcomed the new school and embraced the changes
it brought with it. The image has transformed the community within offering a completely
different learning environment for all students. What was key? The students didn’t move. The
curriculum remained the same. It was the transition to a new administration and changing 50%
of the faculty. It was bringing instructional supports and resources to the school through
purchased services including partners and outside consultants, needed supplies and materials,
and a wealth of professional development opportunities.

With this experience, the YCSD proposes introducing the Turnaround Model through the
SIG for School 13 and introducing the community oriented thematic school redesign. To begin,
the administration and faculty will change. The new administration will bring a commitment to
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leadership development through Baruch College and training in the Scaffolded Apprenticeship
Model which will help to align understanding and application of instruction with effective
leadership and school improvement. The administration will also continue with the successful
program brought to the school in bilingual education and translanguaging by CUNY. Thus
addressing multiple areas of need as identified previously and continues with a partnership that
has been embraced and is currently improving instructional practices. The faculty will be
assisted with coaches who receive ongoing guidance and instruction on best practices and using
measures to guide effective teaching through Mercy College. The coaches will remain onsite
and will provide job embedded staff development as requested by the teacher focus group.
Together the administration and faculty and partners will build a foundation that verifies
effective teaching is in place and fair and reliable measures of evaluating effective teaching are
implemented. Through these three partnerships, it is expected to see a transformation of
instructional practices and learning among students. The true measure of success will be student
growth in academic achievement which is measured through assessments, surveys, and
observation and evaluation of teaching and instructional leadership.

Finally, there is the community. “A commonality amongst community schools is the
integrated focus on academics, health and social services, youth and community development
and engagement leading to improved student learning, stronger families and healthier
communities.” (Coalition for Community Schools). The significant number of immigrant
families should be welcomed into the School 13 Community as their home. This model allows
the district to build a community partnership through service agencies which will be housed at
the school. Andrus Children’s Center has brought success to every school it enters, now let
School 13 share in that experience. All opportunities offered through the turnaround model are
significant, the challenges are surmountable. The primary and initial challenge involves building
a new school community with the administration and the faculty. However, having a pre-
implementation period should bring the opportunity to plan, prepare, and bring the School 13
Community School into the 2013-2014 school year.

ii. The initial step in the process for choosing the turnaround model was an analysis of school
data. School 13 has been designated by NYSED in accountability status over the past 11 years:

Sept., | Sept., |Sept., | Sept., | Sept., | Sept., | Sept.,2010 Sept. 2011 Sept.

2002 | 2003 |2004 |2007 |2008 |2009 2012

SINI | SINI | SINI- | SINI- | SINI- | SINI- | SINI-3 SINI-4 Priority

Yr. 1-|Yr. 2-{Yr. 2-| Yr. 1-|Yr. 1| Yr. 2-)| Corrective Corrective School

Math | Math |Math |ELA | ELA | ELA | Action Yrl Action Yr2 ELA &
Comprehensive | Comprehensive | Math
ELA ELA, Math

Findings and recommendations from the External School Curriculum Audit conducted during the
2010-2011 school year, addressed concerns in the areas of Teaching and Learning, Curriculum,
Parent Involvement and Engagement, Professional Development and Student Social and
Emotional Development. School data and reports of school visits was shared at a Department of
Instructional Support District meeting. The group of District Directors and Assistant Directors
reviewed the components of the various SIG and SIF models. A preliminary discussion around
the turnaround model for School 13 occurred at that time. Then the following steps proceeded:

e October, 2012, the District identified School 13 as one of the Priority Schools to employ

a whole school reform model in the 2013-2014 school year;
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On October 11, 2012, District representatives met with the Priority School principals to
give an overview of the components of the ESEA Waiver;

On October 29, 2012, the Chief Academic Officer, Executive Director of Instructional
Support, Executive Director of Elementary and Secondary Administration and the
Director of School Improvement met with the Principal to present an overview of the SIG
and SIF models;

On November 2, 2013, the District Executive Director of Instructional Support, the
Director of School Improvement, Directors of Language Acquisition and Mathematics,
Assistant Directors of Science, Literacy, Social Studies, Instructional Technology and
Media and Library Services conducted a walkthrough of all classes in the school. A
meeting to discuss findings and recommendations immediately followed. The SIG and
SIF models were revisited at this time;

On November 6, 2013, the District Executive Director of Instructional Support and the
Director of School Improvement met with the Principal to share findings and
recommendations for school improvement;

November, 2012, the Director of School Improvement presented to the Chief Academic
Officer and all members of his department the Priority School Whole School Reform
Model Choices and the implementation schedule;

December, 2012, the Director of School Improvement met with the school Assistant
Principal to present an overview of the SIG and SIF models. The documentation shared
with the AP was forwarded to the Principal upon his return;

December, 2012, the District Executive Director of Instructional Support, the Director of
School Improvement, Directors of Language Acquisition and Mathematics, Assistant
Directors of Science, Literacy, Social Studies, Instructional Technology and Media and
Library Services conducted a walkthrough of all classes in the school. A meeting to
discuss findings and recommendations immediately followed. The SIG and SIF models
were revisited at this time;

January, 2013, the Director of School Improvement met with the School Administration
to discuss school concerns and obstacles as well as school administration suggestions for
school reform;

January, 2013, the Parent Advisory Council and PTSA President were informed of the
School Improvement Grant application;

January, 2013, the Chief Academic Officer contacted Yonkers Council of Administrators
and informed them of the School Improvement Grant application and the identified
priority schools;

January, 2013, the Executive Director of Instructional Support and the Director of School
Improvement contacted the Yonkers Council of Administrators and the Yonkers
Federation of teachers to outline the School Improvement Grant applications;

January, 2013, the Executive Director of Instructional Support met with the President of
the PTSA to review the SIG applications;

January, 2013, the District Executive Director of Instructional Support and the Director
of School Improvement met with a teacher focus group to discuss their recommendations
and areas of need/concerns schoolwide;

January, 2013, the District Chief Administrative Officer, the Executive Director of
Elementary and Secondary Administration, the Executive Director of Instructional
Support and the Director of School Improvement met with the School 13 principal to
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discuss the various models of whole school reform. After a review of the school data, the
ESCA report findings/recommendations and various school reform models, a group
decided on a turnaround model. Partners were identified that would best meet the needs
of the school community;

e January, 2013 meetings were held at the YPS District Office with the District
Administration, executive members of the collaborative bargaining units and the PTSA;

e January, 2013, final review and revisions made to document prior to submission was
shared with the Principal of School 13.

School Leadership

The LEA/school must have the mechanisms in place to replace the existing principal and
select/assign a new school principal and supporting leaders that possess the sirengths and
capacity to drive the successful implementation of the SIG Plan. Whether the principal is being
replaced or not, the LEA must make the case by providing a clear rationale and supporting
evidence that the principal identified is likely to be successful in effectively implementing the SIG
plan. The selection and identification of the school principal and supporting school leadership
must contain the following elements.:

i. Superintendent Pierorazio is committed to identifying a leader for the school that demonstrates
instructional leadership qualities in addition to superb management skills so that all constituents
remain focused on student growth. During the 2011-2012 school year, Superintendent Pierorazio
introduced all school leaders to the ISLLC standards. To emphasize daily reminders of the
competencies expected for successful school leadership, Superintendent Pierorazio provided
principals and assistant principals with a checklist for “Balanced Leadership” based on the work
of Waters and Cameron at McRel. Many of these components of balanced school leadership
have become part of the approved state APPR for school principals. Since the approved APPR is
the standard for school leaders, with a highly effective label for the exemplary leader, this
document along with the core “Balanced Leadership” competencies will be the guiding
competencies for the school leader at this Turnaround School. The competencies expected of the
next leader for School 13 are: Domain 1 — Shared Vision of Learning; Domain 2 — School
Culture and Instructional Program; Domain 3 — Safe, Efficient, Effective Learning Environment;
Domain 4 — Community; Domain 5 — Integrity, Fairness, Ethics; Domain 6 — Political, Social,
Economic, Legal and Cultural Context; and Other Areas — Goal Setting and Attainment. In
addition to these competencies expected of all school principals in the Yonkers Public Schools
district, the next principal at School 13 must have a proven track record of implementing the
following successful schoolwide programs: Wrap Around Community School with joint
operation between the school and community agencies, English language learning, Balanced
Literacy, Balanced Mathematics, PK-8 instructional structure, and collaborative peer coaching.
Since the School 13 Community School will strategically partner with universities to perfect the
leadership in that school, the selected principal must also be committed to attending all courses
and workshops offered by the universities including those held on weekends or after school
hours. The Superintendent may review prior college transcripts or other equivalent data to assess
expected academic performance of the new principal in coursework and/or assignments from
university partners.
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i /iti. The District will look first at existing principals and assistant principals to identify
potential school leader candidates for School 13. The potential internal candidates must meet the
same requirements as external candidates. Internal candidates express interest in vacant
principal positions by submitting a Letter of Interest to the Superintendent of Schools. If the
interested administrator possesses the competencies discussed above and demonstrates these
competencies with high effectiveness, he/she will be invited to an interview with a committee
formed by the Superintendent of Schools. The committee will be comprised of, at minimum, the
following central office personnel: the Chief Academic Officer, the Executive Director of
Elementary and Secondary Education, the Executive Director of Instructional Support, the
Executive Director of Special Education, the Director of School Improvement, and the Director
of Language Acquisition. If no candidates are identified from the internal pool, resumes from
external candidates will be accepted and reviewed alongside the Multidimensional Principal
Performance Rubric. External candidates will be offered the same initial interview as internal
candidates. From the pool of internal and external candidates, three top contenders may be
selected for a second round of interviews. The second round of interviews may include a panel
with additional Central Office staff, parent/community partners, and/or visits to schools where
the candidate is currently practicing leadership. The Superintendent of Schools will select the
next principal of School 13 based on input from the interview process.

iv. Assistant Principals assigned to School 13 will be the lead Response to Intervention (Rt
administrator. By serving in this role, the Assistant Principal will have a deep knowledge of
students and their families. He/she will use this knowledge to respond to students requiring
additional supports and goal setting for future aspirations. As the lead Rtl administrator, the
Assistant Principal will have an understanding of the constructivist approach to learning and how
differentiated instruction closes achievement gaps. The Assistant Principal will work under the
direction of the Principal to implement a schoolwide instructional intervention system during the
Balanced Literacy and Mathematics blocks. The Assistant Principal will coordinate and monitor
consistent data recording practices by teachers and intervention specialists. The Assistant
Principal will be responsible for the shared supervision of all staff. This shared supervision
includes coordinating professional development activities with the Principal as well as
monitoring participation in all professional development provided at the District level.

v. None of the current leaders at School 13 will serve in the new school. The Superintendent
will work with the Yonkers Council of Administrators (YCA) to reassign existing School 13
administrative staff. In order to ensure quality, effectiveness, appropriateness, and buy-in of
supporting leadership, a similar process will be followed as that of the school leader (principal)
selection process. In addition to the interview with the committee members discussed above,
new principal will also be a member of the second committee interviewing for the assistant
principal. Anticipated barriers to achieving these goals of quality, effectiveness, appropriateness,
and buy-in are the personal dynamics of the school leader and his/her supporting leaders. Baruch
College, a partner, will work with the principal to build a strong team that exemplifies joint
commitments, beliefs, and decision making through the Scaffold Apprenticeship Model (SAM)
which focuses on supporting school leaders in building a team of school professionals who are
collectively responsible for school improvement as outlined in Section I Fi.
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Instructional Staff

The LEA/school must have the mechanisms in place to assign the instructional staff to the school
that have the strengths and capacity necessary to meet the needs of the school and its students.
The selection and identification of instructional staff must contain the following elements:

i, The model of instructional delivery prevalent in most classrooms is that of a teacher directed
lesson with students following along. The teacher is the primary speaker in the class. Student
activity is limited primarily to listening and watching the teacher. Student independent work is
limited to worksheets. There is little evidence of creative products developed through
cooperative groupings where student work together to explore and learn from each other as
opposed to the teacher presenting the material and the students memorize instead of
understanding the concepts. Many classrooms are well equipped with technology learning and
delivery tools, however, they are used as little more than a reward system for good behavior or
good academic performance. There is little use of technology as a learning tool, research tool, or
assessment tool. Teachers exhibit little evidence of daily assessment as a tool to drive
instruction. There is no differentiation of learning in many classrooms. Students are provided
with the same handouts and subject to the same classroom instruction with little regard for
understanding or retention.

In order to rectify the previously mentioned instructional issues, qualitative and
quantitative changes must be put into place. The changes reflect the Gateway posting of up to
50% of current staff as well as the addition of new staff to provide more prescriptive instruction
to the students as well as provide coaching and on the job professional development. Students
have struggled year after year to achieve mastery level in all subject areas as demonstrated by the
results of the state tests in math, reading and writing. Qualitatively, the skills possessed by the
instructional staff need to be more focused on the use of data as a tool for developing
instructional plans that meet the needs of the student. Data collection, analysis and planning
using data should become part of the culture of the school. Data collaboration and sharing
between staff, faculty, administration and parents fosters the development of skills with support
of all stakeholders. In a teacher centered school, the teacher possesses a wealth of instructional
strategies that encourage and instill a love of learning in each and every student. Through the
goals of this turnaround model, School 13 partners should bring the opportunity for teachers to
bring these resources to all students.

The use of technology as a tool for instruction will be developed and infused into all levels
of instruction. Technology will be used as a classroom demonstration tool, as learning tool,
research tool, and an assessment tool. In addition, within the realm of technology, online
communication and collaboration will become a part of the school culture using the eChalk
system which will provide a school website to showcase the school to parents and community,
class and group pages where teacher, parents, and students can collaborate outside of the
classroom, and student and staff email to promote and develop open channels of communication
between all stakeholders.

i, The culture of the school will reflect the Athenian Philosophy of “A Sound Mind in a Sound
Body.” Student development and support will focus not only on academics but also
social/emotional as well as health and wellness. To support this philosophy, the additional
learning time that will be built into the school day will include physical fitness and the arts.
Additional support staff will be added to support student development in the areas of reading,
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writing and math. The reading, writing and math support teams will work collaboratively and in
conjunction with the teachers to connect cross curricular learning. Professional Development
and coaching will be infused into the daily activities of the school. The school will employ
teacher coaches in literacy and numeracy. Each coach will be responsible for the development of
instruction in their respective area. This will be done through classroom observation, lesson
modeling, congruence planning in horizontal teams and vertical teams. The instructional
coaches will work collaboratively with the administration and faculty to support the development
of student led instruction and differentiated learning.

iii. The model for the transformation of the two schools will be rolled out to the schools through
a series of meetings with key stakeholders. The meetings will be facilitated by the
Superintendent of Schools, Chief Academic Officer, and the Executive Directors of School
Administration and Instructional Support. The meetings will begin in April and continue
through the end of the school year. The first meeting will be presented to the administration,
faculty and staff at the school. The focus of the meeting is to provide the background which has
led to the need to transform the school. The presentation will provide an overview of the
objectives of the transformation model and how it will “look” at the school. The second meeting
will be presented to the parents. This meeting will also be facilitated by the Superintendent of
Schools. Once again, the focus will provide a background of the school and the objectives of the
transformation. A third meeting will be held in early May at which time the teachers will be
informed of the systemic and structural changes that will be implemented for fall 2013. Teachers
will also be informed as to the process for application for a position within the new school
structure. The final meeting will be held with parents, students, and other community
stakeholders at which time the systemic and structural changes will be shared with the
community. This will include the new school day hours which will reflect the built in extended
learning time. The meeting will also showcase some of the new initiatives that will be infused
into the school to better meet the needs of the student population.

iv. The process for selecting staff to become part of School 13 will include the closing of all
current positions. In early May, prior to the distribution of the May Vacancy Postings, all
teachers will receive written notification of the closing of their current position. The letters,
known as “Excess Letters” will be prepared by the personnel department and delivered to
schools in early May. All teachers will be required to either post for other open positions in the
district or apply for a position within this turnaround school. All positions for the 2013-14
school year at School 13 will be advertised in the May Vacancy Postings as Gateway positions.
Gateway positions, unlike other positions that rely solely on seniority, will be based on skills and
qualifications in order to be considered for the positions. The Gateway posting will include the
requirements and qualifications necessary to be considered for the position. As part of the
Gateway protocol, teachers interested in “applying” for positions in the turnaround schools will
be required to produce and submit a letter of intent as well as a resume. The letter of intent
should provide some insight as to how the teacher meets the qualifications of the gateway.
Teachers interested in positions at School 13 will be scheduled for interviews with the new
administrative team. A rubric will be used to assess the skills and qualifications of each
candidate to determine the best choice for the position. The rubric will be based on the
qualifications and skills necessary to be considered for the position. Rubrics will be germane to
the position the candidate is applying for. At the conclusion of the interview process, the

27



principal will report to central office the names of teachers who have been selected along with
the rubric scores for all candidates interviewed for each position. The central office personnel
department will notify the newly appointed teachers in writing of their assignment for
September 2013. The gateway process described above has been used in the past and is part of
the collective bargaining agreement between the Yonkers Federation of Teachers (YFT) and the
Yonkers Board of Education. The contract clearly describes the process for transferring teachers
and filling vacancies based on teacher seniority not qualifications. All documentation related to
the gateway hiring process; postings, rubrics, advertisements, will be collectively developed
between the Principal, Central Office Administration, and the YFT.

Teachers assigned to School 13 will be evaluated using the NYSUT rubric. Throughout the
course of the school year, teacher will receive pedagogical support from a variety of providers
including but not limited to; Instructional Coaches, School Administrators, District
Administrators, School Partners and Professional Development workshops scheduled during the
school day as well as after school. Teachers earning rating of Developing or Ineffective will
receive additional support through a Teacher Improvement Plan (TIP) in addition to the support
and resources already deployed at the school building. Following the second year of this rating,
they will be dismissed.

Partnerships

The LEA/school must be able to establish effective partnerships for areas where the LEA/school
lacks specific capacity on their own to deliver. The external partnerships may vary in terms of
role and relationship to the governance of the school. For example the fype and nature of
educational partner may range from a community-based organization providing wrap-around
services with no formal governance functions. The partnerships articulated in this section
should be those that are critical to the successful implementation of the school. LEA/schools are
encouraged to have a few targeted and purposeful partnerships with a shared goal of college
and career readiness, rather than a large variety of disconnected partner groups/services with
multiple goals. For partnerships selected to support the implementation of the SIG/SURR plan,
the LEA/school must provide a response to each of the following elements:

i, Partner organizations for School 13 Community School will include, City University of NY
(CUNY), Mercy College, Andrus Children’s Center, and Baruch College, School of Public
Affairs.

CUNY - Graduate Center School of Urban Education - In 2011-2012, School 13 was
awarded the New York State Initiative on Emergent Bilinguals (NYSIEB) Grant which brought
the City University of New York’s Graduate Center School of Urban Education to model best
practices for teachers and guide the administrators as instructional leaders. Through the SIG, the
School 13 Community School will continue to partner with CUNY working specifically with
specialists in the area of bilingual and bicultural education. Administrators and teachers will
participate in professional development that focuses on language, culture, and context. The
underlying concept and focus is teaching in an urban setting with a population that is 70%
Hispanic/Latino and 34% English Language Learners. CUNY consultants recognize the
importance of studying multiple literacies (e.g., multilingual, media, digital, aesthetic, civic,
historical, etc.) in local, national, and international contexts over time. In addition to
understanding that students and teachers use multiple languages and literacy to navigate diversity
in learning, CUNY stresses the importance of leveraging these practices to develop critical
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thinking, shape critical research, and improve teaching and learning. Through this partnership,
the School 13 Community School will meet their first goal of building a community school,
second goal of bringing professional development to the administration and the teachers, and a
third goal of developing the practice of “translanguaging” in this school community which has a
significant ELL population among the students and the families.

Mercy College — The YCSD has partnered with Mercy College to bring professional
development to our elementary and secondary schools. Mercy College has expanded that
partnership by including the YCSD in their awarded Clinically Rich Grant. Through this
partnership, we have a complete systemic and collaborative network that brings applications of
practice along with key experience in instructional observation and evaluation to many schools
throughout the district. Through the Graduate School of Education at Mercy College the college
professors provide professional development and research-based literacy and numeracy expertise
for the coaches and teachers in School 13.  These supports include in-classroom
modeling/demonstration lessons, observations, and consultations to name a few. Mercy’s overall
objective is to work directly with the literary and math coaches and teachers to improve student
achievement and success in meeting the Common Core Standards in ELA and Math. Their roles
as partners will be to change the learning community and to set new levels of expectation and
academic modeling. It is through this partnership that the Bill and Melinda Gates Foundation
MET Project framework of nine principles for using measures of effective teaching will be
brought to the school. The guiding principles for improved and focused teaching systems
include: measuring effective teaching, ensuring high-quality data, and investing in improvement.
Baruch College, School of Public Affairs — The Scaffolded Apprenticeship Model (SAM) is
made possible through the generosity of the Carnegie Corporation of New York, the Bill &
Melinda Gates Foundation and the U.S. Department of Education. Jointly developed by New
Visions for Public Schools and the School of Public Affairs (SPA) at Baruch College, CUNY,
this collaboration with the NYC Leadership Academy is an approach to comprehensive school
reform that seamlessly integrates school improvement with leadership capacity building, teacher
professional development, and succession planning. The Scaffolded Apprenticeship Model
(SAM) focuses on supporting school leaders in building a team of school professionals who are
collectively responsible for school improvement. At School 13 Community School this
program should directly address the need to create a pool of capable, certified, school leaders and
teacher leaders. Ultimately, this approach to leadership development creates a critical mass of
change agents at every level within this school, each accountable for advancing the work of
improving instruction and student outcomes while developing a viable succession pipeline for
staff. SAM employs an apprenticeship model in which cohorts of participants from School 13 are
partially released from their responsibilities in order to learn and practice the skills required for
effective leadership and school improvement. The program's goal is to strengthen current
leadership capacity, as well as to develop a viable succession pipeline for staff. This involves:

e Weekly Focused Seminars throughout the school year are co-constructed and co-taught
by university faculty and participating school principals to provide structure and support
for apprenticeship work.

e Daily Apprenticeships throughout the school year partially release participants from their
current responsibilities to learn and practice effective leadership and school improvement
skills.

e Monthly inter-visitations provide opportunities for participants to broaden their
experience of what is possible.
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e Monthly on-site coaching by site facilitators provide individual and team support for
leadership challenges.

e A Four Week Summer Intensive course introduces participants to the program's core
beliefs and values and begins the process of team building.

e Activities, readings and assignments are organized around tasks participants encounter in
both the positions they currently occupy and those to which they aspire. Performance is
assessed based upon research-based competencies for effective instructional leadership
practice.

Andrus Children’s Center — NYS Guidelines for Social and Emotional Development and
Learning are reflected in the opportunities the evidence-based programs offered through Andrus.
The Andrus Team will link families with critical supports in the community ensuring the student
is part of several dynamic supported environments as needed for their development. The
Andrus’ Team provides systemic staff development along social-emotional learning
opportunities. Their Sanctuary Institute provides in-kind staff development to create trauma-
informed school cultures and raise awareness of the effects of childhood adversity. One of the
main purposes of the Andrus Team is to maximize the learning environment by focusing on the
school and classroom environment. The team uses a trauma-informed lens when assessing these
environments. Additionally, they are highly skilled in social-emotional learning opportunities
and can share this knowledge with staff as well as provide guidance for families. As a partner at
the School 13 Community School, Andrus should be effective in improving the quality of the
class environment, including reductions in management issues and disciplinary needs, addressing
the emotional regulatory difficulties children face, and the specific developmentally based,
targeted “skill acquisition™ which support children to regulate, resolve conflict and proactively
problem solve.

ii. See Attachment C

iii. All partners are required to create weekly logs outlining constituents they worked with (e.g.,
teachers or students, what activities or strategies were introduced, and anticipated outcomes of
said strategies and or activities). As a condition for selection the partner must include specific
measurable deliverables, performance standards, and timelines. These items will be reviewed
quarterly to determine if the anticipated progress or changes have been realized or are meeting
the timeline. Types of performance indicators to be reviewed include but are not limited to the
following: improvement is NYS Assessments; movement from a more restrictive Special
Education setting to a less restrictive environment; testing out of ESL/ESOL; improvement in
use and integration of technology into a teacher’s classroom instruction; improved classroom
instruction/time on task; exemplary use of differentiated instruction; integration of the Ril
principles. All partners are evaluated by the building administration, teachers, and depending on
the services provided the students and parents. A significant number of grants have Annual
Performance Reviews. These reviews are prepared by outside evaluators and include an analysis
of the services provided by partners and other vendors. These reviews are always considered
when a contract is renewed. The steps for the principal to identify partner accountability are
charted in Section I, E.iii.
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Organizational Plan

The LEA/school must provide a sound plan for how the school will be operated, beginning with
its governance and management. It should present a clear picture of the school’s operating
priorities, delegation of responsibilities, and relationships with key stakeholders. — The
organizational plan must contain the following elements:

i.___See Organizational Management Chart Attached
School Level Administrators: Principal (1), Assistant Principal (1)
Leadership Team/Thought Partners: One (1) faculty representative from General Education,
Special Education; English Language Learners, Student Support, and CSEA member
Partner Representation: One member from each partnership
Parental/Guardian Liaisons: PTA Representative
Student Liaisons: Student Government representatives

ofile/ Description

Principal:

« Responsible for operational achievement, alignment, and development of SIG plan

e Lead Evaluator responsible for APPR compliance

e Collaboration with district administration providing ongoing communication with building
initiatives, and development of systemic priorities supporting school improvement and design
objectives

e Building role model and leader and ‘community’ developer for all school stakeholders

Assistant Principal(s):

« Responsible for data analysis ‘and application to collaborative instructional design aligned delivery

« Responsible for ongoing support of operations, evaluation, and professional development

e Works in collaboration with school and district administration

e Available to building wide stakeholders as team member supporting school principal and
leadership/organizational design

Instructional Leadership Team:
e Communicate and facilitate among faculty items as identified in Theory of Action
e Responsible for collaboration and ongoing communication with school leadership team efforts;
documentation assisting in identification of progress, evaluation of areas of need; support and
development of instructional leadership culture
e Available to building wide stakeholders as role model and leader of educationally relevant support
and efforts, and team member supporting school leadership/organizational design

Parent/Guardian Team:
e Collaborators with ongoing communication with school administrative team, school staff
e Assist in development of a parental support and community links
e Assist in outreach to support extended learning
e Available to leadership team in advisory capacity
Student Representatives:
e Collaborators with ongoing communication with school representatives and peers
e Development and support of leadership modeling opportunities
e Ongoing assessment and feedback regarding student experience
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e Development of student governing practice and support of efforts

e Contributors of school and student body success, available to leadership team in advisory capacity

Administrative Communications and Reporting:
« Ongoing communication with staff through daily announcements, staff communiques, newsletters
e Bi-Weekly data shared via multiple strategies (i.e., team, staff/faculty meetings, reports, data walls)
¢ Weekly reflections on school development efforts
e Development of documentation materials in paper, digital, and media formats
e Monthly communication with district leadership team on:
a) leading indicators of change, areas of strength
b) areas in need of development following Theory of Action and Professional Development Plans
¢) charified priorities for academic achievement identifying efforts underway for focus populations
d) partnerships

e APPR reporting as noted in chart Section Organizational Plan, iten iii

Stakeholder Communications (Home/Students/Staff):
Ongoing communications regarding:

e General relevant school matters including assessment results, ramifications of success/weakness,
available resources to support achievement in multiple areas (i.e., academic, social/emotional,
behavioral)

e Data points and school progress

e Extended resources to support success and remediation (i.e., web resources, training opportunities)

e Formal communications (i.e., newsletters, media communications, podcasts) as staffing allows

DAY-TC P

School Administration Leadership: Principal (1), Assistant Principal (1)
District Administrators: Division of Teaching and Learning, Executive Directors, Directors and
Assistant Directors Dept. Instructional Support; Assessment and Reporting; Communications, etc.
School Improvement Team: Representatives of key areas: Special Education; English Language
Learners; General Education, Administration; Partners, Students, Parents

: Parent Advisory Committee, PTA, Volunteers

Day-to-Day Operational Priorities

e Teaching and learing ~ Common Core & Regents Reform Agenda items including achievement,
social/emotional health and well-being, college and career readiness
e Training in awareness and use of data, clarity of instructional objectives
e Safety and organization establishing a functional educational environment and climate
e Ongoing assessment and collection of data; Ongoing development of data points
o APPR process and related elements, see Organizational Plan, items iii and iv
e Use of available space
e Development of models to use for informed decision making and analysis
e Development of communication streams supporting feed-back loops
« Operational functionality support thought partnerships
e Ongoing training and support to developing strong learning community
Types of Data Sources which are used to drive discussion and decision making
e Multiple Sources —standardized assessments, school based assessment, surveys, student/staff work
Described in detail in Section 8: Educational Plan
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¢ Differentiated models of demonstration and collection

e Walk through and formal observations

¢ Annual evaluations of administrators and teachers using HEDI ratings
e Annual reports from partners, vendors, and evaluators

e Feedback loops designed to provide ongoing collection of data from School 13 community
Nature of Data Sources :

e Visuals - Posted materials; projects, data walls (including language based, numeric, and graphic
representations); media (i.e, video, audio, threads); role playing/demonstration

e Documentation — analysis of key data points, relevance in instruction, key factors in support, key
factors in remediation and for consideration of development; class, grade, content, school

e Educational Empowerment and progress towards student growth and achievement

e Needs — Such as professional development, informational, resource, and guidance

¢ Focus -Common Core/Regents Reform Agenda objectives

Frequency of Interaction Around Data Sources

e School Administrative team: daily debrief

e Principal debrief with district liaison(s) bi-weekly or more frequently, as necessary

e Weekly: Grade level and focus area meetings

e Bi-monthly - School Improvement Team

e Monthly: Parent, student government

e Bi-Monthly or more — staff PD; student learning opportunities

e Ongoing APPR activities, per calendar provided Section Organizational Plan, item iv

Manner in which results of interactions are communicated and acted upon

e Meetings — Teams (grade level, focus area, student, parent)

o Communications — daily announcements, weekly announcements, newsletters, letters home

e Visuals / demonstration (i.e., data walls, posted materials, plays)

e Surveys and feedback loops

e Clarity of value of communications — Communications acknowledged, clearly identified as source of
information (i.e., in the meeting last week, in review of last weeks data, in a note 1 received), and
direct correlation with response clearly identified

e APPR related see calendar of communications see Section Organizational Plan, item iv

iil.

Pre-implementation
April to August 2013 — B
e District wide training of administration and teachers in APPR process, Marshall and NYSUT

rubrics, evidence based observations, and activities as noted in chart Section 1.D.v.
e School Based Training for School Leadership and School Improvement Team - Baruch
College — Partner as per SIG award, training to be determined
o Mercy College — Partner, as per SIG award, training to be determined
‘ ' September 2013 to August 2016
Training - School Year 2013-2014 and beyond
e Administrators — Ongoing training will be provided through District Offices
e Instructional Staff — School level Administrators will provide ongoing training
e Partners: Baruch College, Mercy College, Andrus Children’s Center, CUNY
' ' Responsible Parties
Certified Evaluators — School Administrators
Lead Evaluator — School Principal Certified in the evaluation process and responsible for coordination
and compliance with all APPR related matters for the school
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, ___Logistics - Scheduling, Conducting, Reporting

Scheduling - School building Lead Evaluator will arrange all annual performance reviews including:

Pre-Observation Conferences; Classroom Observations; Post-Observations

Conducting

e Building Administrators - Principals and Assistant Principal(s), as certified evaluators, will conduct
observations and end ~of-year evaluations

e District Administrators — District Level Administrators certified in the evaluation process may
conduct observations and conferences as deemed necessary or by request of school Principal

Reporting of Results

e To Staff — Results will be reported by school level certified evaluators to staff under review

e To District - Principal (Lead Evaluator) will communicate school results to a) District Chief
Academic Officer, b) Office of Administration & Supervision, ¢) Office of Assessment and
Reporting

e To NYSED - Results reported by the Office of Assessment and Reporting

Educational Plan
The LEA/school must provide an educationally sound and comprehensive detailed educational
plan for the school with a description of each of the following elements:

i. Curriculum

ELA- Journeys Common Core, chosen for students in K-6, is a reading and literacy program
designed specifically to assist students implement the Common Core and ensure student success.
The comprehension and language developed in Journeys retlect the Common Core’s focus on
students’ development of independence across a range of text types of increasing difficulty. To
develop this independence, Journeys includes instruction in skills and strategies that allow
readers “to establish a base of knowledge across a wide range of subject matter by engaging with
works of quality and substance” (CCSS, p. 7). This core reading program will build students’
expertise in responding to text, using text to do research across a wide range of content areas,
working with others to interpret and apply new knowledge, and justifying their reasoning with
evidence (Templeton, 2011). Journeys features a wide range of classic and contemporary texts
that reflect diverse cultures and ideas, giving teachers ample opportunities to expand their
students’ experiences and to challenge their thinking across an array of topic areas. Explicit
instruction of Foundational Skills ensures mastery of basic reading and decoding skills.
Exemplar Texts provided throughout each level offer rich, high-quality literature and give
students the opportunity for close reading and analysis using full-length trade books. A strong
scripted-out instructional plan ensures close reading of complex text.

The Journeys Reader's Workshop is designed to get students thinking, talking, reading,
and writing about text. The Literacy and Language Guide, from Journeys consulting author
Irene Fountas, breaks the reading block time into three main categories: Whole Group, Small
Group, and Independent Literacy Time. Journeys writing instruction provides 100% coverage of
the Common Core State Standards in a mini lesson format to be used during the Writer’s
Workshop. Mini lessons provide a focus on informative (explanatory), argumentative (opinion),
and narrative writing. It includes modeled, collaborative, and independent writing opportunities
for writing conferences with students and coverage of all six writing traits and the writing
process. In addition to the Journeys writing component, “Units for Teaching Writing, Grade by
Grade: A Yearlong Workshop Curriculum Narrative, Informational and Persuasive Writing,
Grades K-8” by Lucy Calkins will be implemented. This curricular guide unpacks the Common
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Core writing standards while providing numerous opportunities to write across the curriculum.
All of which support the 5™ pedagogical shift “Writing from Sources.” The Journeys Digital
Gateway, the on-line curricular component, provides students and teachers with a personalized
solution for customized instruction.

Senderos, the counterpart to Journeys Common Core, is the Spanish Reading Program
chosen for those students in K-6 that are enrolled in a bilingual program. Kits de Tarjetas de
Ensefianza (Instructional Card Kits) will provide support for story retelling, high frequency and
vocabulary words, and letter and word recognition. Cuadernos de practica (Practice Books) and
Guias para maestros con respuestas (Teacher Annotated Editions) provide support for reading,
writing, grammar, and spelling in one easy-to-use workbook. Sendero a Casa: Actividades con
la Familia (My Journey Home: Family Connection) involves families in student learning with
ideas for every day of every week, plus new material to enjoy together.

Holt McDougal Literature Common Core, chosen for students in 7" and 8" grade, is the
middle school reading and literacy program designed to follow Journeys Common Core. This
seven-level series of textbooks is a comprehensive resource that addresses all key points of the
Common Core State Standards in English Language Arts (ELA). It is a strong balance of classic
and contemporary literature and diverse informational texts that progressively develop and apply
students' ELA skills. Students practice reading, writing, and speaking and listening by analyzing
and producing an array of media. Language skills are addressed in every writing workshop,
within each selection, and after selections to emphasize the contextualized nature of vocabulary.
The Holt McDougal Literature, Common Core Edition comprehensively addresses the Standards
so that all students possess strong ELA skills in diverse critical content, preparing them for
college and career success.

A two year randomized control trial (RCT) on Journeys commenced in the Fall of 2011.

It was conducted on in the K-2" grades during the 2011-12 school year and will continue during
the 2012-2013 school year in the 1% -3" grades. The report (A Study on the Effects of Houghton
Mifflin Harcourt’s Journeys Program: Year 1 Report) rigorously evaluates the effectiveness of
Journeys and its alignment to CCSS. (PRES Associates, Inc., 2012)
Math- enVision MATH Common Core, chosen for students in K-5, is a comprehensive
mathematics program that embraces the focus and coherence called for in the CCSS. Itis a
focused and coherent mathematics curriculum that provides in-depth instruction on a limited
number of important categories of mathematics content. The CCSS identified and organized
these important categories of mathematics content standards, to which enVision Math Common
Core is directly aligned. The grade specific critical areas further organize related content into
domains, and each domain organizes related content standards into clusters. This focused and
coherent curriculum makes possible in-depth student understanding, which in turn leads to
higher student achievement. The big ideas in enVision Math Common Core support the
Understanding by Design framework, a comprehensive approach to unit planning. It includes
the Understanding by Design principles in the math background, topic openers, lesson overviews
and lesson closures.

CPM (College Preparatory Mathematics), chosen for students in 6™- 8" grade, is a
comprehensive math program that was built around three fundamental principles informed by
both theory and practice. They include: 1) initial learning of a concept is best supported by
discussions within cooperative learning groups guided by a knowledgeable teacher;
2) integration of knowledge is best supported by engagement of the learner with a wide array of
problems around a core idea and 3) long term retention and transfer of knowledge is best
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supported by spaced practice or spiraling. The CPM middle school core courses include Making
Connections: Foundations for Algebra, Courses 1 & 2, and Algebra Connections. Core
Connections, Course 1 is the first of a three-year sequence of courses designed to prepare
students for a rigorous college preparatory algebra course. It uses a problem-based approach
with concrete models. The course helps students to develop multiple strategies to solve
problems and to recognize the connections between concepts. Core Connections, Course 2 is the
second of a three-year sequence of courses designed to prepare students for a rigorous college
preparatory algebra course. It uses a problem-based approach with concrete models. Core
Connections, Course 3 is the third of a three-year which helps students to develop multiple
strategies to solve problems and to recognize the connections between concepts. Core
Connections Algebra will be offered as an accelerated course thus meeting the objectives of the
Superintendent.

ii. Instruction

Describe the instructional strategies to be used in core courses and common-branch subjects in
the context of the 6 instructional shifts for Mathematics and 6 instructional shifts for ELA.
Provide details of how the events of instruction in additional required and elective courses will
be arranged to reflect all of these instructional shifts.

The Common Core Programs chosen for ELA and Math address the twelve shifts that
the Common Core requires if we are to be truly aligned with it in terms of curricular materials
and classroom instruction. Through Journeys, Senderos and the Holt McDougal series, students
will participate in whole group, small group and independent literacy. The balances of
informational and literary text in these series are appropriate for K-5 with a 50/50 balance and
grades 6-8 with a 60/40 balance. Knowledge of the disciplines will come from students relying
in the content rich non-fiction in both Social Studies and Science as well as what is read during
the literacy block. The curriculum has built into all aspects of the workshop model the close
read, conversations about evidence based text and the increase of transferable vocabulary. The
writing component of all three programs support a focus on informative (explanatory),
argumentative (opinion), and narrative writing, modeled, collaborative, and independent writing
opportunities for writing conferences with students and coverage of all six writing traits and the
writing process. The double literacy block will provide students and teachers additional time to
“dig deeper.”

In Math, the suggested accelerated traditional pathway to the Common Core State Math
standards that were developed by the Common Core State Consortium will be utilized. Topics
will be accelerated in both 7™ and 8™ grade giving students the opportunity to sit for the 8" grade
Algebra Regents. In Science, 8" grade students will be following the New York State Regents
Curriculum in either Farth Science or Living Environment. Due to this accelerated program,
curriculum maps in 6" and 7" grade have been accelerated to include all middle years science
contents and give students early exposure to students in 7™ grade for either Regents exam.
Therefore, 8" grade students will sit for either Earth Science or Living Environment.

Various consultants will work with teachers, parents and students. The Guggenheim
education staff will collaborate with school-based professionals to create a multi-visit program
tailored to each class and/or the school’s needs. Programs will include visits by a museum
educator in the classroom, students’ visits at the Guggenheim Museum, and professional
development for teachers. The TC (Teachers College) Reading & Math Buddy program is a
school improvement project designed to support the development of the lowest-performing
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students in st & 3rd grades. Reading & Math Buddies are graduate students who work with
struggling students in public schools. The Buddies serve as catalysts for creating paradigmatic
change in the schools in which they work. The graduate students who serve as Buddies come
from all departments at Teachers College and spend two hours per day in schools working one-
on-one with students. They are key to the creation of new knowledge about teaching and
learning in their respective schools. This new knowledge contributes to leadership development
& organizational learning, necessary factors for improvement of low performing organizations &
public schools. This would be implemented during ELA and Math intervention periods for
students in 1% and 3™ grade. The Philipse Manor Hall State Historic Site will provide
community based educational programs for students in K-8 that align to the New York State
Social Studies Standards. The Beczak Environmental Education Center will provide both in-
class and site based workshops to our students with an interdisciplinary approach to learning that
supports science, math, language arts, social studies and fine arts. The Jacobs Burns Center will
offer several programs in established curricular areas and will aim to provide a curriculum-based,
resource-rich experience through several components: technology and resource assessment;
curriculum consultation; professional development for educators; student visits to the JBFC
Theater and Media Arts Lab; on-site curricular and technical support.

iii. Use of Time

The school calendar will begin on September 3, 2013 and commence on July 30, 2014,
totaling 197 school days. The school day will start at 7:30 a.m. and end at 4:30 p.m. The day
will consist of 8-10 periods that vary in length according to content area.

K-5 Bell Schedule 6-8 Bell Schedule
Period 1: 7:30-8:35 Period 1: 7:45-8:39
Period 2: 8:40-9:45 Period 2: 8:43 -9:29
Period 3: 9:50-10:55 Period 3: 9:33 -10:19
Period 4: 11:00-12:05 Lunch Period 4: 10:23-11:09
Period 5: 12:10-12:40 Period 5: 11:13-11:59
Period 6: 12:45-2:25 Period 6: 12:03-12:49 Lunch
Period 7: 2:30-3:35 Period 7: 12:53-1:39
Period 8: 3:40-4:30 Period 8: 1:43-2:29
Period 9: 2:33-3:19
Period 10: 3:23-4:23
DISMISSAL: 4:30

Strategies for the use of instructional time that will lead to a pedagogically sound restructuring of
an increased schedule include:
1. Increased learning time and instruction in core academic subjects of ELA, Math, Social
Studies and Science
e 2.0 hours daily of ELA instruction for K-8 that incorporates reading and writing instruction and
intervention
e 1.5 hours daily of mathematics instruction for K-8 that incorporates intervention
e 1 hour daily of social studies instruction for K-5 that connects to the literacy block
e 1 hour daily of science instruction for K-5 that connects to the literacy block and includes labs

e 47 minutes daily of Science and Social Studies
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2. Enrichment activities that will contribute to a well rounded education include

e ', hour daily of Gym

¢ Y hour daily of Chorus, Dance and/or Art (K-5)

e 47 minutes daily of Gym

¢ 47 minutes daily of Chorus, Dance and/or Art (6-8)

¢ 1 hour daily of Enrichment 21 Century Clubs

e Increased opportunities for teachers to collaborate, plan and engage in professional
development includes 1 hour daily of congruency and/or professional development
The K-5 ELA instruction will have increased 5.0 hours per week. K-5 math instruction

will have increased by 2.5 hours per week. The 6-8 ELA and Math instruction will have
increased by 47 minutes daily totaling 3.9 hours a week.

iv. Data Driven Instruction refers to a teacher’s use of the results from various student
assessments to plan instruction (Thompson, 2010). The core idea is that assessments will be the
starting point to drive instruction, versus the end point. The four principals of effective data
driven instruction will become part of the culture: assessment, rigorous interim assessments;
analysis, examination of results to identify the causes of both strengths and shortcomings; action,
teach effectively what students most need to learn; and culture, create an environment in which
data-driven instruction can survive and thrive.

Journeys Reading Program will provide students in K-8 two ELA assessments per year
(January, June) to measure cumulative mid-year and yearly progress. In addition, the following
assessments will be administered on a needs basis: Emerging Literacy Survey (K-1)-Diagnostic
instrument to access basic reading skills; Diagnostic Assessment-Individually Administered tests
that diagnose basic reading skills plus passages for reading in context; Comprehensive Screening
Assessment-Group administered tests that act as in initial screening of previous year’s skills
(Language Arts, Phonics, and Writing, plus passages for Comprehension and Vocabulary);
Weekly Assessments-Assess five essential elements. Comprehension is tied to main selection
and includes cold reads; and Running Records-Fountas and Pinnell (Monthly). Additionally, the
basic schedule for administration follows and can be replicated in successive years:

e District ELA Interim Assessments will be administered to students in Grades 3-8 in
October 2013 and February 2014;

e Children’s Progress, an adaptive and diagnostic ELA assessment, will be administered
three times to students in Grades K-3 (Fall/ Winter 2013 Spring 2014);

e Baseline, Intermediate and End of the Year Writing Assessments will be administered
(September 2013, January 2014 and June 2014);

e At the discretion of the school principal, D.R.A. (Diagnostic Reading Assessment) will
be administered to students in K-3 in September 2013 and May 2014;

e Local Pre and Post Assessments will be administered twice annually;

e New York State ELA Examination will be administered in April 2014.

Math Assessments include the following:

e enVision Common Core will provide frequent progress monitoring through placement
and diagnostic tests at the beginning of the school year (September 2013), at the start of a
topic, during a lesson, at the end of a lesson, at the end of a topic, after every four topics
and at the end of the school year (June 2014)
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e enVision Common Core provides RTI (Response to Intervention) in Tier 1 (on-going)

Tier 2 (strategic) and Tier 3 (intensive) for every topic

e Core Connections courses have access to the assessment resources for those courses via
eBook version. The test banks and sample tests completed will be available by spring

2013. All courses will offer benchmark and end of unit assessments.

e District Math Interim Assessments will be administered in Grades 3-8 in October 2013

and February 2014

o Children’s Progress, an adaptive and diagnostic Math assessment, will be administered

three times to students in K-3 Fall/Winter 2013 and Spring 2014

e Local Pre and Post Assessments will be administered twice annually
e New York State Math Examination will be administered in April 2014
e 8" Grade students will take the New York State Regents Integrated Algebra Exam and a

Science Regents in June, 2014

Analysis of all results will take place on a regular and consistent basis for all teachers in
K-8. Student and class goals will be formulated during weekly congruency meetings and
professional development sessions. The teachers will plan units and lessons while aligning New
York State Common Core Standards, curriculum and materials. They will orchestrate learning
experiences for students while implementing on-the-spot assessments as they check for
understanding. The interim assessments mentioned will be the more formal testing, most of
which is quarterly and will be seen as the strategic intervention. Utilizing a variety of measures
and comparing composite scores, teachers will take the data, plan improvements and identify
struggling students. The summative assessments mentioned will be the high-stakes examinations
that will drive the Inquiry practice in the school. These multiple and varied measures
administered over an extended period of time will provide more reliable information about
student learning and the impact of effective teaching. The follow through into professional
development and the supports and resources provided through coaches and post secondary
advisors in literacy, numeracy, and translanguaging should have significant impact on reaching
goals two and three as this school turns around and insures improvement.

Teachers may engage in monthly classroom inter-visitations with colleagues to examine
the best teaching practices that are part of the action plan. Data Walls will be displayed in every
classroom K-8 to highlight goals and growth. The Data Walls will align with the goals created
as a result of the Interim and Summative Assessments. The culture of this data-driven school
will survive because all members of the school community are stakeholders.

Inquiry practice also referred to as systemic, intentional study by teachers of their
classroom practices (Cochran-Smith and Lytle, 1993) will become part of the everyday culture.
Teacher inquirers seek out change and reflect on their practice by: posing questions or
“wonderings; ” collecting data to gain insights into their wonderings; analyzing the data along
with reading relevant literature; making changes in practice based on new understandings
developed during inquiry sharing findings with others. The school’s functional cycle will
include all three phases of the Inquiry Process. Phase I will identify a target population of
students and one specific area of academic weakness. Phase IT will bring more students into the
school’s sphere of success by improving outcomes for target population students in identified
areas. Phase ITI will ensure that the school continually brings more students into the sphere of
success by improving decision-making processes. The Time Line follows:

o September 2013-Define a school-wide focus group consisting of Teachers,

Administrators, and Parents
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e October 2013-Define a target population (skill, sub-skill and students) after examining
the 2013 NYS ELA/ Math results

e October 2013-Define the long term goal

e November 2013-Define learning targets and short term goals

e November 2013-Analyze the target population’s conditions of learning and systems that
produced conditions of learning

¢ December 2013-Design and implement change strategy

e January / February 2014-Continue to monitor the implementation of change strategy.
Add more students into the sphere. Revisit and revise as needed

¢ Launch 2" Inquiry Team

e January 2014- Define a school-wide focus group consisting of Teachers, Administrators,
and Parents

e February 2014-Define a target population (skill, sub-skill and students) after examining
the 2013 NY'S ELA/ Math results

o February 2014-Define the long term goal

e March 2014-Define learning targets and short term goals

e March 2014-Analyze the target population’s conditions of learning and systems that
produced conditions of learning

e April 2014-Design and implement change strategy

e May 2014-Continue to monitor the implementation of change strategy. Add more
students into the sphere. Revisit and revise as needed

e June 2014-Reflect on the findings of the inquiry teams and prepare for change

v. The system chosen for identifying students at-risk for academic failure will be through
ASSIST:  Academic Student Support and Intervention Teaming (RTI Model). It will be
continued with regularity and implemented with fidelity. This includes Horizontal Teams-
Intervention-Tier 1 when faculty members meet once a month in a grade level team to monitor
students’ progress/success in all academic classes. The objective is to identify students who may
need additional support and provide appropriate intervention through ASSIST. Following that
Tier 2 is activated: Signs that a student may be in need of ASSIST which includes: two or more
failures on a given report card; three or more absences in a four week period; five or more
lateness in a four week period; grade point average of below a 2.0 Initiation Process. After a
need is indicated, use one or more of the following is put into place: a four to six week progress
report; monitoring of report cards, monthly parent meetings to discuss progress referral to
support staff. At the third and final level, Intervention Assistance-Tier 3, students who are at risk
and cannot be successful with ASSIST, are referred to the Pupil Support Team to write an
Intervention Plan bringing all stakeholders around the table including Staff, Parent and Students.
The Pupil Support Team, a problem solving agent in the school, will meet weekly to find ways
around roadblocks to success for any student referred to it.

According to 100.2, Academic Intervention Services (AIS) will be available to students.
The ASSIST team of school-based professionals will determine the academic intervention needs
of students in K-8 in both ELA and Math. The team will develop targeted strategies for
assessing students, and determine methods for dealing with academic problems. Classroom
teachers will monitor on an ongoing basis whether these methods are resulting in increased
learning and achievement. The extended school hours/days will help ensure that AIS is
implemented consistently as it is built into the daily schedule.
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vi. As a partner, Andrus Children’s Center will introduce a clinical team to provide social,
emotional and behavioral support. Through the Sanctuary Model the clinical team will offer a
variety of support services to supplement the support currently offered through district personnel.
These services include assisting students, staff, and parents in general and special education
settings, both within the classroom and outside of the classroom setting during the school day
and through the extended day program addressing a broad range of socio-emotional and
behavioral issues. Additionally, their primary focus will be to provide high quality engagement
and education to families as they build School 13 as a community school. The Andrus’
partnership will provide systemic staff development along with social-emotional learning
opportunities for families.

In addition to the Andrus partnership, in order to support safe and productive learning
environments, this school will engage in several evidence-based, targeted strategies to improve
school climate. They include:

+ Relationship Focused: Connect every student to at least one caring adult

+ Establish a School Improvement Team (SIT)

« Establish School Wide Focus-Adopt community wide practices to build character and
support appropriate student behavior (Food Drives, Homework Helpers etc.)

+ Emphasize Resiliency: Help at-risk students use school and community-based
supports to build upon their unique strengths

+ ASSIST (RTI): Use diverse and increasingly intensive approaches to support
students academically

« Data-Driven: Track and analyze school data that goes beyond test scores and
includes perceptions of key school climate indicators

« Coordinate: Build systems to link educators, students, parents and the community
(PTA, SCD, Title I Meetings)

« Promote healthy bodies, eating, fitness and weight through Healthy Bodies

vii. Parent and Community Engagement
The school will encourage parent/family involvement and communication to support student
learning by doing the following:
1. Continue with the Parent Welcome Center to assist with the building of a support
community and providing family resources and opportunities for involvement
2. Publish a monthly Newsletter to share with the community school happenings
3. Daily use of the ConnectEd system for attendance purposes
4. Weekly use of the ConnectEd system to inform and update parents and students, and to
support PTA activities and school events

5. Use of scripted responses when answering telephones in all offices and schools-
--Good (morning/afternoon), this is (school/department), (name) speaking. How may I
help you? Addressing Parent Concerns — Full implementation of the 48-hour contact
dissemination procedure

6. Send a needs assessment to parents to get their feedback on what they view as important
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to address
7. Extensive use of E-Chalk and a Parent and Community Webpage
8. Develop the school as a Community Service school with a building that is open to serve
the community beyond the school day, operating a joint partnership with the community
agency, Westhab, providing access to health services, and offering social and educational
services for families and community members
9. Ensure that parent contact information is up to date so that communication flows
10. Encourage regular use of school and classroom newsletters, web pages, blogs, and
monthly calendar of events
11. Inform parents about and assist them in using online classrooms such as echalk
12. Offer materials in other languages for parents of English for Speakers of Other
Languages (ESOL) students
The school will offer programs, events and activities related to encouraging parent involvement
and engagement such as:
1. “Parents as Partners” - information and support to foster parent involvement
2. “Parent of the Month Club” — recognition of parent contributions to the school
community
3. “Three for Me” Project (parents pledge to volunteer three hours per year per child)
4. Orientation day(s) before the first day of school and at back-to-school night (within the
first month) to familiarize parents and children with the school setting
5. Establish a program to encourage English for Speakers of Other Languages (ESOL)
parents to become involved with their child’s education
6. Planning sessions with parents to help them develop strategies for supporting their
child’s success inside and outside of the classroom
7. IEP meetings and parent-teacher meetings that support parent and student participation
8. Create a community in which parent volunteering to read to classes, be guest speakers,
chaperone events and field trips, work with students
Prior to each testing period, correspondence and presentations will be made by the
Administration to parents. It will include a brief overview of each exam and the importance of
passing it. After the periodic assessments are given, communication will be made to parents
indicating areas of need and what supports are available to their child. Several times a semester
teachers will send out progress letters to parents informing them of their child’s progress.
Ongoing parental workshops are given to support the students in school through Title I services.
As per 100.11, a School-Based Planning Team will also be established. Parents, teachers and
administrators will meet bi-monthly to examine educational issues, student achievement, and
accountability. As per Title I, parents will be invited to participate in monthly workshops that
pertain to the educational needs of students and those of the community. Surveys will be sent to
all parents periodically throughout the school year to monitor the quality of workshops provided,
communication, school environment, programs, events and calendars.

Training, Support, and Professional Development

The LEA/school must have a coherent school-specific framework for training, support, and
professional development clearly linked to the identified SIG plan and student needs. The
framework articulated must contain each of the following elements:
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i. Focus groups in each school were interviewed around their needs and those of their students.
Teacher evaluations of prior professional development initiatives are reviewed. Careful review
of staff observations, evaluations and walk-throughs indicate areas of need. Recommendations
documented in external audit reports with regard to professional development are taken into
account. Analysis of assessment data informs the direction of instructional practice and the
design of best practice training. Current research in teaching and learning provides the
knowledge base for the type of programs to be presented. The expertise of administration in core
area and instructional support departments is a key resource in the creation and planning of these
programs. Equally important is the Superintendent’s suggestion to design a turn around school
that opens its doors from 7:30 a.m. to 4:30 p.m. daily thus allowing for expanded instructional
periods, scheduled congruence time, and opportunities for professional development in a job
embedded learning community. When presented with this concept, a school focus group
considered it an excellent model for the school to implement.

ii and iii. See Attached Charts

iv. The effects of these professional development plans will be evaluated on a continuous basis.
Outcomes will be monitored and subsequent modifications will be made as a result of staff
feedback, evaluations, principal observations, APPR, consultant reports and/or interim and state
assessment data.

Communication and Stakeholder Involvement/Engagement

The LEA/school must fully and transparently consult and collaborate with key education
stakeholders about the school’s Priority status and on the implementation of the SIG plan. The
plan for consultation and collaboration provided by the LEA/school must contain the following
elements:

i, The YCSD has multiple established forums for dissemination of information which does
include school status and notifications of activities such as meetings and workshops many of
which are grant related. Information is made on the district and website and school web pages
along with other web based resources. Daily the Chief Academic Officer hosts meetings with his
department administrators, school administrators, and partners to share and explore information.
Through the monthly Parent Advisory Council meetings held at Central Office from 10:30 a.m.
to 12:00 p.m., information is shared district wide and then disbursed to schools throughout the
district. The PTSA representatives meet monthly with Central Office and School administration
representatives at different school and in the evening from 7:00 p.m. to 8:30 pm.. The
Executive Director of Administration meets monthly with school administration at Central
Office during the day via conference calls or in meetings with principals in attendance. These
same practices should continue to be in place during the course of the grant and the information
would be shared with the School 13 Community School.

Following the successful practice of the current two SIG awarded schools, there would be
quarterly meetings among all stakeholders at the school site and during the school day. Central
office, school administrators, partners, bargaining unit representatives, parents, and students are
invited to join these sessions. During these meetings, the plan is reviewed, progress identified,
and findings addressed. Twice a year every parent is afforded the opportunity of a parent teacher
conference either during the school day or evening. A third opportunity to meet with faculty and
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administration is a new proposal for School 13. Throughout the year, Title I and ESL teachers
host parent meetings and educational workshops at the school and throughout the district, during
the school day, after school, and on Saturdays. Updates are provided at these meetings. Weekly
the school principal meets with the school PTSA president and with the school student
government representatives where updates are provided. The new Parent Welcome Center
would serve as a daily parent, family, and community center for information on the SIG plan. In
addition to these systemic opportunities the School 13 communicates with parents frequently,
using a variety of methods:
1. Utilize a home-to-school/school-to-home communication system, using methods that
work best for specific parents and teachers (mail, the phone, email, communication
notebooks, face-to face meetings).

2. Ensure that parent contact information is up to date so that communication flows.

3. School and classroom newsletters, web pages, blogs, and monthly calendar of events.

4. Using online classrooms such as echalk for communication between home and school

5. Offer materials in other languages for parents of English for Speakers of Other
Languages (ESOL) students.

6. Personal contact to ensure effective communication.

7. Conduct home visits by special educators and administration when necessary.

8. Offer events such as “Cake with the Counselor,” “Coftee with the Principal,” or “Parents
and Pastries” to encourage communication between parents and school

9. Requiring parents signature on assignments insuring monitoring their child’s learning.

10. Reports of progress and home follow-up for parents of students who are receiving speech,
physical, or occupational therapy services.

11. Group meetings with therapists, counselors, teachers, administrators and parents, and
frequent contact between case managers and parents.

12. Inform parents about and invite them to Special Education Advisory Committee
Meetings.

13. Educational workshops are offered throughout the school year addressing the needs and
requests of parents, families, and community members on pertinent topics such as
Cultural Diversity Training.

Project Plan and Timeline

The LEA/school must provide a project plan that provides a detailed and specific, measurable,
realistic, and time-phased set of actions and outcomes that reasonably lead to the effective
implementation of the SIG plan. The project plan must contain each of the following elements:

Development of Instructional Leadership:
1. Development and design of leadership team
2. Development of initial Professional Learning Communities (as identified by the leadership team —

examples of key PLC’s are Inquiry/Data Team, Professional Development Team)

Development of Strategic Planning
1. Identifying areas of need and developing plans/calendars for action
2. Identifying personnel strengths and assigning personnel to additional PLC’s based on strength
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Development of a Results Oriented Learning Culture
1. Developing efficiency through periodic review and formalized documentation procedures
2. ldentify priority data

¢ Identification of new principal

w113 | ® Agreement with Bargaining Units on Gateway Positions and Extended Day
to | e Data Analysis and Accountability Planning

BRI 1 Application for teaching positions and hiring of faculty

e Preparation of RFP, negotiation of contracts, presentation to the Board of Education

e Budget Planning including Purchasing of Materials and Supplies

e Design of new school calendar and instructional schedule

ii.

~ Actions/Activities Accountable Person/Grouﬁ |
Identification of new principal Superintendent of Schools; Chief Academic Officer;
Executive Director of Administration
Development of agreements with Superintendent of Schools; Chief Academic Officer;
bargaining Units Executive Director of Administration; YCA; YFT; PTSA
Data Analysis and Accountability Executive Director Student Information, Assessment and
Planning Reporting; Executive Director of Instructional Support;

Executive Director of Special Education; Director of
Language Acquisition; Director of School Improvement;
New Principal

Application for teaching positions Executive Director of Instructional Support; New

and hiring of faculty Principal

RFP preparation; contract Executive Director of Instructional Support; Director of
negotiation; presentation to BOE School Improvement; New Principal

Budget Planning (i.e., Purchasing of | Director of School Improvement; Budget Analyst; New
Materijals and Supplies) Principal

Design of new school calendar and Executive Director of Administration; Director of School
instructional schedule Improvement; New Principal

1) Establishing School 13 as a community oriented school that is jointly operated through
a partnership between the school system and a community agency. There will be an
integrated focus on academics, health and social services, youth and family community
engagement which will be supported for students through extended learning time;

2) Supporting improvement in student achievement and growth through development of
leadership, classroom instruction, and accountability. This goal will be met through the
negotiated APPR with all bargaining units and the school district while implementing
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the sound practices from the MET project which incorporate the nine principles for
using measures of effective teaching while providing the essential foundation for
observing and evaluating instruction in a teacher centered environment;

3) Addressing the language needs through a multi-lingual educational approach which
affirms the school community linguistic diversity by continuing with the current
successful partnership with CUNY and application of the principals of translanguaging,
the improved School 13 Community School brings authentic, hands-on experiences
that have technological supports and enrichment activities to all students through cross-
curricular reading, interactive opportunities utilizing online activities and extended
learning 21* Century activities.

e Adoption of mission and vision for the turnaround school, School 13 Community

9/113 School — Communication and implications for stakeholders
. /;;’/ wl® Partnerships with: ANDRUS, Mercy College, CUNY Graduate Center, Baruch
College

¢ Identify strategies for supporting SWDs and ELLs

¢ Implemented professional development plan based on calendar developed jointly by
administration and staff

¢ Implementation of Journeys, enVision math, College Preparatory Math

e Develop activities for extended learning with a focus on project based
assessment/UBD

e Analysis and Accountability of Implementation

Built on a Logic Model the Theory of Action as it applies the individual school improvement
plan includes additional detailed key strategies and is captured in this report under Section I,
School Level Plan, A.ii, School overview.

iv. Early wins are based on research proven strategies of visible improvements within the first
few weeks (or months) of school designed to build momentum and communicate change.

Early Wins: a) Physical Structure, b) Learning Time/Time Efficiency, ¢) Behavior

a) Improvement of Physical Structure:

1. Review and repair of structural issues with a goal of quick improvement to the
physical structure

2. Enhance internal environment with attractive displays of student work updated at least
monthly (i.e., art work, paintings, murals, music, videos, plays, digital creations)

3. School improvement committee to focus on revitalization of school through visible
evidence of clean, attractive, stimulating environment; development of model classrooms

b) Learning Time / Efficiency

1. Streamlined process to access and distribute resources

2. Well organized classroom spaces free of clutter, clearly identified learning centers,
common strategy charts throughout the school

3. Streamlined arrival and dismissal procedures to increase instructional time

¢) Behavior
1. High visibility of staff throughout the school — during class changes, before and after

school
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2. Highly visible consistent schoolwide positive student behavior plan

3. Schoolwide practices for manifesting positive environment (e.g., greeter students,
public acknowledgement of positive behaviors, caring/charitable events during strategic times
throughout the school year

4. Parent, family, and community use of the Welcome Center

V.

LEADING INDICATORS OF SUCCESS

Improved Instructional Quality; High Positive Levels of School Participation; Positive School Culture
Focus indicator Year 1: A 10% decrease in the number of students scoring at Level 1 and 2 on the ELA
and math exam, 10% increase in the number of students scoring at Level 3 and 4 on the ELA and math
exam with heightened emphasis on school sub-groups (Students with Disabilities and English Language
Learners)

a) Short-cycle progress monitoring in ELA and math using identified intervention assessments

b) Collaborative planning of grade level team to problem-solve and brainstorm focus efforts to support
increased student achievement; documentation of same

¢) Evidence and demonstration of one or more grade wide project based learning opportunities

Focus indicator Year 1: A 10% increase in attendance at school based events by parents/guardians, at
least 4 Shared Decision Making meetings held throughout the school year with representation by the
required groups (parents, students in grade 4 or higher)

Focus indicator Year 1: A 5% decrease in the number of students who receive an Out of School
Suspension or In School Suspension/Intervention, a 50% decrease in the number of students who are
referred to the office for administrative intervention

What How collected Who will analyze & Reporting Protocol
Monthly progress |e In class assessment Analysis: Leadership Committee, Inquiry/Data
monitoring data | data EL.A/Math PLC
. Progress monitoring
data for targeted skills
. Open ended student Reporting: 1) PLC meeting minutes, 2)
work to assess multiple content Progress monitoring data sheets, achievement
sub-strands using prescribed NY'S open rubrics for ELA and
o Student attendance data | Math, 3) eSchool (student attendance
repository) student attendance reports
Teacher, Staff, |e Meeting Agendas Analysis: Leadership Committee, Shared
and Parent . PTA meetings - Decision Making Committee, Administration
communication monthly
and satisfaction |e Suggestion boxes
levels o Staff attendance data Reporting: 1) Attendance sheets for workshops
. Quarterly school and PTA meetings, 2) Suggestion box data
Newsletter recording, 3) Tracking staff attendance
. Usage log for the
Welcome Center
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Positive School |e Tracking suspensions | Analysis: Administrative Team, Leadership
Culture by offense code in eSchool Committee, Rtl/PBIS PLC
. Required use of
Teacher Removal Form with

documented parent outreach and | Reporting: 1) Monthly analysis of incidents by
interventions code in eSchool, 2) RtI/PLC meeting notes to

track interventions, 3) Monthly analysis of
Teacher Removal Forms with associated data

Reporting: How / To Whom / Action

Building level: Data collected reported to Principal

District level: Principal reports to Executive Director of School Administration, Executive Director of
Instructional Support, School Improvement Director, relevant Administrative representatives

Action: Data gathered used to inform and revise project design

Vi

Year-Two and Year-Three Goals and Key Strategies

Ongoing school improvement planning and development:
Instructional Leadership; Strategic Plan Realignment and Refinement; Support of Results Oriented

Learning Culture

e Daily oversight of School 13 Community School

e Analysis of year 1, refinement and realignment of plan

¢ Implementation of SIG Plan and Goals, updated as necessary

e Instructional Support, Training, and Professional Development

¢ Analysis and Accountability of Implementation

o Identification of Instructional Focus Indicators and Adjustment of Targets: Year 2 & Year 3
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YONKERS PUBLIC SCHOOLS

Achieving Excellence Together

One Larkin Center
Yonkers, New York 10701
Tel. 914 376-8068
Fax 914 376-8236

acurley@yvonkerspublicschools.org

Bernard P. Plerorazio
January 11, 2013 Superintendent of Schools

Louis Constantino
Chief Academic Officer

New York State Education Department Amanda Curley
89 Washington Avenue Executive Director
Albany, New York 12234 instructional Support

Dear Sirs:

As Superintendent of the Yonkers City School District, | submit this letter of intent to
apply for the School Improvement Grant (SIG) RFP: TA11. Itis our goal to initiate a
turnaround model at School 13 for the 2013-2014 school year. We look forward to
being granted this opportunity.

Sincerely,

: E S E 1 ?/;
rorazuo 3

cc: L. Constantino
V. McPartlan
A. Curley
E. Shine
C. Jarufe




3100
SUPERINTENDENT OF SCHOOLS

The Superintendent of Schools shall be appointed by a majority vote of the

Board of Education in accordance with a mutually agreed upon written agreement
containing the provisions of employment and a specified length of service.

The Superintendent shall be the chief executive officer of the Board and will

have a seat on the Board of Education with the right to speak and advise on all
matters before the Board, but not to vote.

Ref:

The Superintendent shall:

be directly responsible to the Board for the execution of Board policy and for
the faithful and cfficient observance of its rules throughout the school system;

have charge and control of all departments and cmployees of the district and
authority to make rules and regulations for the conduct of the work, the
control and management of district property and in meeting the educational
mission of the Board;

have supervision and direction over the enforcement and observance of the
instructional program, the evaluation and promotion of students, and
implementation of a course of study to meet the requirements established by
the State of New York;

be responsible for the financial management of the district and shall prepare
and develop the annual budget for adoption by the Board and have charge
and control of all purchases and expenditurcs of funds in accordance with
state and municipal law and Board policy;

transmit written or verbal reports on the status of the public schools in general
or on a specific program or activity as necessary, required or requested as
frequently as possible and upon request from the Board; and

enforce all provisions of law and all mandated rules and regulations relating to
the management of the schools and other educational, social and recreational
activities or programs under the jurisdiction of the Board.

Education Law §2565; 2566

Adoption date: May &, 2007



Yonkers City School District

School Improvement Grant 2013-2016

School 13

The following chart captures the other sources of income that will
support and sustain the whole-school change for School 13

OTHER SOURCES OF INCOME

%

Local Funds 1Locall ‘ 7,112,700
Title I, Part A Tederal  § 194,659
o
Title 11, Part A Federal 10,000
Title 111, LEP Federal | $ 14,160
Title 111, Immigrant ‘Federal 3 14,883
o
IDEA, Section 611 Federal % 2,200
Race To the Top IARRA - $ 30,000
o , :L i
Contract for Excellence %State $ 88,568
S _ . ‘f ‘ R -
Universal Pre-Kindergarten (UPK) ‘State 3 121,380
Health Services Grant ‘State $ 102,121
J ,1‘
21st Century ‘State $ 108,000
I k =
Systemic Support Grant ‘State % 86,000
é |
Total:‘i 3 7,884,671




Yonkers Public Schools
Public School 13

Anticipated Full-Time Position
Effective September 2013
(Position contingent on budget and enroliment)

Position: School 13 Teacher Gateway Position

Location: School 13

Role Description:
The School 13 Community School will be a full service model which will meet the

needs of all students, families, and the community including health, social and economic

factors. A commonality amongst community schools is the integrated focus on academics,

health and social services, youth and community development and engagement leading to
improved student learning, stronger families and healthier communities (Coalition for

Community Schools).

- Teacher will subscribe to the Community School philosophy of the school

- Teachers will use various instructional strategies, differentiate learning and infuse
higher level thinking questions

- Teachers will use standards, including New York State and Common Core learning
standards

- Teachers will possess knowledge of and ability to use rubrics as an assessment and
growth tool '

- Teachers will use data as a tool to drive instruction. This includes knowledge in the
collection, analysis, recording and sharing of data to support the learning process of
each individual students

- Teachers will infuse technology as a classroom demonstration tool, learning tool,
research tool, and an assessment tool.

- Teachers will utilize the eChalk online system as a tool to promote online
communication and collaboration. Teacher will utilize email as well as class pages to
post information about class events and homework.

- Teachers will develop learning experiences that are student focused and student led.

- Teachers will collaborate, plan, engage and/or facilitate professional development
within and across grades and subjects

- Teachers will engage in extended learning time via additional time for instruction in
core academic subject areas and enrichment activities, 7:30am — 4:30pm, September
1, 2013 - July 31, 2014.

- Teachers will incorporate the ideas, principles, and strategies of Understanding by
Design.

- Teachers will partner with the following providers to support the academic, social and
physical needs of the students.

o ANDRUS Children’s Center

o City University of NY (CUNY) — Graduate Center School of Urban Education
o Mercy College

o Baruch College, School of Public Affairs

Certification: New York Certification in appropriate area of instruction



Gateway Qualifications

Comments:

Application:

Masters Degree with at least 3 years experience

Teachers will meet Professional Development benchmarks and requirements which
include attendance requirements. In addition, teachers will be expected to infuse
strategies learned in PD workshops into their lessons.

Teachers will use data effectively to drive instructional practices and participate in data
symposiums where all teacher data will be shared. In addition, all teachers will be
expected to maintain a Data wall in their classrooms.

Teachers will incorporate formative, performance and summative assessments into
classroom design

Teachers will use varied research based practices that infuse technology, data, and
differentiation.

Teachers will integrate technology into classroom instruction as a tool for modeling,
skills development, research, etc for student learning in all curriculum areas
Teachers instructional day will begin at 7:30am and conclude at 4:30pm. The school
year will begin for teachers and students on September 1, 2013 and conclude on July
31, 2014.

Teachers will work collaboratively with partners to provide additional supports to
students.

Interviews will be held by interview committee consisting of Principal, Assistant
Principal, and central office administration.

Candidates interested to apply for this position must submit a letter of application,
including background, experience and interest in this Community School Model. In
addition, please submit an updated resume. All applications must be returned to the
Personnel/Human Resources Department.



JO SUOTIPAIASGO ‘SHIDWISSISSE aAlBLIWINS pUB pue ‘sadiAlas Arelgl ‘A0]outdoa) [euondnIsul uoddng sIsyoea] ‘sguiurel]
JANBULIO] UO SUTES JUSWDAIYDR “SASRG BIRp JO ‘S3IPMIS [B120S “30URI0S “Yieul ‘YT Suipnjoul [euonONIISYU] uostel| pue doy
2SN PasEaIoUl ‘SAAINS ISYOed) Paseq [00oS Seale WINJROLLING {8 Ul §71DD) 2y yoedun o], Jo yuawpedag wswedaq ATPUON
SIauled 232[[0D)
wspuajunadns a1 0} yodal fenuue ‘s1apiaoid pUE UONBISIUIWPY | SIdYDBI ] ‘SIBUIURS
JO SUOTIBAI3SQO *SI1aY0ed) JO sAaAIng S19pEa| PA[[D[S JO AIPED 3SBAIOUI O], Jo wauntedag TIV AYUoWN
$107 1SSy ysnoayy g1)7 1oquiaidas portad uoynpuawajdiuy Surinp paafjo sdoysyiom surosuQ
UOBN[EAD [BRUUE LIO PAIOU SB KorIa

aa1oeld SuIyora) JO SUONBAIIS]O ‘SIIDWISSISSE JO 01O “Woddng | s1dyoea] pue UMUpY
uo soueuuoyrad Juapnis paaoiduwl Sunuim aaneuoul Juapns asoxdwi o3 [pUOLIONIISU] ‘doysyiop Sunup
‘$121U25 FUNLIA WOOISSE]D JO 20UAPIAT |  ‘WOOISSE[d 31 1] sAOySsyIom SUIILIM 2B O, Jo yuswpeda(y ay) Surysyqeisy

‘SUOIIEN|[BAD uonensuIupy

[enuue uo pou se 2onoeid [ruonONIISUL Jo Jusureda(y
pue SIOJBIISIUTWIPE JO SUOIIBAIIS]O aonoeld ‘KyisIaAtun SIayora], pue ulUpy
‘s1apiacid £q payynuapl se SulpuRISIOpUN [euonONYSUT dA01dWT 01 ‘SaINSBAW UONEN[BAD IOVd USSD ‘SUOTIBAIISQQ)

Jo sisAreue ‘syuedpnred Jo sfsamg

puE uoneAlasqo Jo Juipueisiepun apiaoid o1

saeynsuo))

paseg 20UapIAg

UONBN|BAD
[enuue uo pajou se 21orid Furyoeal

JO SUOTIBAIISQO WOOISSE[D *saImpasoid
3[QRINSEA JO UONEIYNUSPI ‘SIUDLISSISSE

SaIpm§ jelo0§
J0 20130 “woddng

s1aydea ]

2AIIRULIOJ YSNOIY) Palda][od ddueuLIoNIad aouruLojiad Juapnys pue Sunlim [eUOLIANIISU] pue urupy “Sunip
BIp 1UAPNIS UO SUIBT JUWIAIIYOY ur uonodnAsul Jo SurpueISISpUN pasealdul o] J0 uaunreda(] Aessg onewdy L
A3ojouyda],
UOIIBN[BAD [ENUUE UO Pajou se donoeid [euonoNIISU[
BuIyoral JO SUONEAIISQO WO0ISSB] ‘L 1Y Jo 20130 ‘woddng
10] 110d9Y] 25UBULIONR [ENUUY “S2Ipad0id SIUDLUSSAsSE SA1IBULIO) JO FUlpUe)sSIapun [euonONIISU]

2]QRINSEal JO UOTIBIYIUAPY ‘SIUSWSSISSE
SA1RULIO} Y3NOIY) pa1da]{0d ddouewiojiad
B1EP 1USPNIS UO SUIES JUSUDAIIYDY

pue suonedidde £3ojouyday aoidwt
01 *A30]0uyda] JO IsN Pasealoul YSnoJy sjuapns
103 sue[d Sururea] pazijeuosiad usisap o1

pue uonenjeAg
pue WSWISSISSY
Jo syusunaedaQg

SIalOEa ] pUe UTpY
aAnEnIu Surureay
pazijeuosiag

cT0z 1sn3ny ySnoayy judy poriad uoyviuawaydu-a4d Surinp pa4affo sdoysyiom

SAOHLAN ONILIOdAH
ANV SAINODLN0 TTAVHISVAIN

ATVNOLLVYH

HAJIAOUL

SINVJIDLLYVd

sjuaA7] Surured I, 010sK( " ‘T OIS
910Z-€ 107 Yues) yudmdoadwmy jooyds
PLYSI(Y (0078 A1) SIMu0X

ANV LNIAA
‘A




3821[07) s, Jayora] Aq paplaoid 3g89110D
SaN1ANOE [[e JO Wodal Areluiuns ‘SUOBAIISGO £Sojouyday [euoponusul | s1yoea ] “poddng
wo0Issed ‘syiodal pue s£aaIns 1ayoea) | Yim Koesawnu pue Kovrayl| Sunesdaul 2onoed [euonONIISU| SIaoBa L, "sqe]
‘skaams y3nonp pamdes se Suruiea] JUapNIS | [RUONDNISUT PAPUR]G B IONIISUL 0 MOY LIB3[ O, J0 sunpeda(] Sururea Jowwung
UOLIEN[BAD [ENUUE yoddng
uo pajou se 20noe1d SUIgoEa) JO SUONIBAIASGO uononIsul [euononysuf

'sKoAINS WAPNIS pue JaYoed) ‘SW00ISSE[d
u1 pajeotjdar sysel [ajjeled ‘Buruien

WOO0ISSL]D 0] SIUIWISSASSE WO UONRULIOJUI
J0 uonesijdde saoidwr 01 “10M JUIPNIS

pue uonenjeay
pUE JUSWISSISSY

sIayoea ], pue
UIPY ‘SIUSWSSISSY

Sugnt Jo uoyriuswadwl apim [00YIS 01 sonqni Suwoos jo Sutpuejsiapun K[dde o1 | jo syuswnpredag S AN Suuoog
sonewayie
e suotsiaug Sunoapar sonoeid J0 20130 ‘woddng

BUIORI) JO SUONEAISQO ‘SIUSLUSSISSE SO0 AU} Yiiam SUOIIAUUOD [euononnsuy SIaDea ] pue UIupy
[230] UO SUTES JUSLUSAIIYOR WIPNIS Us1|qe1sa 0} ‘WNndLLIND ¢-3 94} 2onponul o], Jo juaunteda ‘Jururen; UOISIAUY

sampaooad

pue ssaooid Jo Surpueisiopun pasealdul

Supnpoul SO 2Y3 Jo UOHRISAUL asBAIOUL

1ey) suejd uonoe udisop ‘Fuiddew wnnILLIND

10yuowt ‘spoddns wnnoLUND AJNUap!

SO0 dunoayyar aonoerd Fuiyseal SIUapNIS  2PIL "AMS ST Jo s1dyoesl

SAGOHLI ONILYOdAHd SINVJIDILYVd
ANV STINOD1NO0 TTAVINSVIIN FTVYNOILLVY JAAIAOHUd NV LNIAH

S)WAAT] Surured ] PLISIQ ( ‘] UOIIS
910C-£ 107 yueas) yuamAorduiy [00dS
PLYSI [00YIS A1) S1NUOX




Yonkers City School District

Theory of Action for School 13 based on a Logic Model
School Overview - Section Il, School Level Plan, A.ii,
Section II, K.iii, Project Plan and Timeline

If (Goal)
There is a need to provide multi-
faceted services for student well
being

Then (Outcome)
Partners that can support
personal welfare must be
identified and included into the
organizational structure

How (Strategy)
Wraparound Community School
partnering with ANDRUS to
provide
social/emotional/welfare
supports

Improvement is needed in the
area of student achievement
across grades and content areas

The school organizational
structure must include a
collaboration component
between leaders and teachers in
periodic evaluation of the
teaching and learning process

Implementation of the practices
identified by MET for connecting
observation, evaluation, and
improvement of the instructional
cycle

Improvement is needed in the
area of student achievement
across grades and content areas

More instructional time is
needed where students learn
from teachers and teachers learn
from teachers

Collaboration with CUNY
Graduate Center for Professional
Development that addresses the
needs of English Language
Learners, extended learning day
for students and teachers

The current school is equipped
with up to date technology that
is utilized to varying degrees

School systems for professional
development must be
established to facilitate rigorous
consistent baseline
implementation of technology
that enhances and assesses
student learning

Establish a Professional
Development PLC and a
Technology Instruction cohort
that can identify, receive
training, and facilitate turn-key
training on how to effectively
use technology

There is a higher than average
truancy rate at the school

Engaging parents and elevating
their involvement to combat this
trend.

Establish a Community Wrap
Around School that partners
with outside organizations to
address truancy by identifying
causes for such activity

A large percent of the student
body at School 13 is comprised
of English Language Learners
who typically score lower on
state mandated ELA and
mathematics assessments

Specific attention must be
placed on engaging these
learners and meeting their
unique needs in the classroom

Double literacy and math blocks
of instruction with an embedded
intervention block for 30
minutes, Professional
Development with Mercy
College and CUNY Graduate
Center on whole literacy
approaches for instruction

The School 13 community needs
a total school program that
addresses academic, social,
emotional, and welfare issues

A school model must be selected
that incorporates all of these
areas and allows
parents/guardians to view the
School 13 Community School as
a hub

Turnaround school replacing the
principal and at least half of the
staff, replacing the school model
with a Wraparound Design

The school needs leadership that

The current leadership will be

Selection process that includes




Yonkers City School District

Theory of Action for School 13 based on a Logic Model
School Overview - Section 1l, School Level Plan, A.ii,
Section |1, K.iii, Project Plan and Timeline

subscribes to high expectations,
distributive leadership practices,
and life-long learning

changed and a new leadership
team, including support staff
personnel, must be selected
based on rigorous standards

identifying leadership candidates
that demonstrate effectiveness
in the approved APPR
competencies, willingness to
participate in university
programs to enhance leadership,
and leadership styles founded on
building capacity

Student achievement needs to
increase in all areas

We must provide the school with
instructional and support staff
who utilize current research in
their instructional delivery and
the total school program

Gateway positions for
pedagogical staff requiring use
and understanding of
Community School model, data
driven instruction, and
technology as an engagement
and assessment tool

There is a large population of
English Language Learners
served by the School 13
Community School

The staff at this school must be
keenly aware of the needs and
dynamics of this sub-group and
how to address specific needs

Partnership with CUNY Graduate
Center School of Urban
Education to provide
professional development in the
areas of multiple literacies

School 13 Community School
seeks to create a learner
centered environment for
students, teachers, and
administrative staff

Academic coaches will be
employed to model best
practices, understanding of
standards, and data driven
instruction

Instructional coaches for the -
core content areas will be
selected through Gateway
postings, professional
development for these coaches
will be provided by Mercy
College addressing
understanding of standards,
techniques for
modeling/demonstration
lessons, and collaborative peer
coaching

Teachers and leaders are to
develop a total school system
that ensures sustainability

The school leader will develop a
collaborative organizational
structure of improvement

Partnership with Baruch College
(CUNY) in use of Scaffolded
Apprenticeship Model (SAM) to
build Professional Learning
Communities (PLC’s) that
formalize and sustain school
systems

Students need systemic
social/emotional supports to
remove barriers to academic
achievement

School personnel must
differentiate learning and
approach styles to that student
areas of strength are showcased
and areas for growth are
addressed with positive

Partnership with ANDRUS
Children’s Center to link school
staff and parents with critical
supports in areas of
social/emotional needs
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interventions

Clear lines of communication
need to be established between
administration, teachers, and
supplemental outside providers

The leadership team must
strategically divide management
tasks for efficiency

Principal to serve as the leader
developing mission and vision
for the school, he/she will
delegate management tasks and
observation duties equitably to
build capacity, the assistant
principal will be the designated
leader managing the Rtl program
and all associated components
(includes maintaining
communication lines with
outside service providers housed
in the school building)

Students are to be engaged in an
instructional program that is
differentiated for advanced,
average, and below average
academic levels

A block program for ELA and
mathematics must be
implemented allowing for
integration of other core areas
(social studies, science, and arts)

120 minute learning blocks for
ELA and 90 minute mathematics
using the principles of Balanced
Literacy (Reader’s and Writer’s
Workshop) and Balanced
Mathematics; the last 30
minutes of each block will be
used for intensive intervention
(students more than 1 grade
level below the standards) and
enrichment (students exceeding
grade level standards)

Ensure level of instruction is
consistently rigorous throughout
the school

Teachers and leaders must
collaborate on a purposeful plan
for Professional Development

The principal will work under the
Scaffolded Apprenticeship Model
(SAM) to develop PLC’s that
focus on specific areas of need
(e.g., standards based
instruction, data collection and
analysis, modeling effective
practices)

Parents have more access to
faculty and administrators

They will be more likely to view
the school as a positive hub that
is invested in student success

Providing parents/guardians
with scheduling request forms at
the security desk, access to
school information via an eChalk
website and teacher pages and
other resources as outlined in
narrative.

The school needs to monitor the
progress of all activities taking
place throughout the summer,
school year, after school

A strategic calendar for
executing the plan including
timelines must be established

Project plan and outline as
documented in section llk.
Review of progress of Theory of
Action based on measurable
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programs, and during outcomes.
professional development




Attachment A
Consultation and Collaboration Documentation Form
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1 g%%%ﬁ:@a&c?t:ona:%?é:i&%&i%!muazzigﬂﬁuaﬂﬁuaacggag:&. {The signature goes not indicate
agreement),

2 g%oqgiﬁoﬁw%g%izag LEA but whose signatures are unobtainable, supporting documentation providing evidence of
consultation and cofiaboration eforts {e.g., meeting agendss, minutes and attendance rosters, atc.) must be maintained by the LEA and a summary of such documentation
must be completed and submitted to NYSED on this form.

Principals Union President / Lead Date Summary Documentation if Signature is Unobtainable
u?gaagéggwggnéggig
g%i%%ﬂ&%iggegg
identified in this SIG application.
v V\&/\\
“Type or name ,
Tenchers Union President / Leed Date Summary Documentation i Signature is Unobtainable
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Parent Group President / Lead Date Summary Documentation If Signature is Unobtainable
z?gifggggwg%-%l%%g
ggﬂ?gg%&%!&g!?gg
/ \ a3 \ 3 identiied i this SIG appication.

{in blue ink)
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School-level Baseline Data and Ta_r_ge}fgt}iiwg_@q_rt

Attachment B

New York State Education Department
Local Education Agency (LEA)Y 1003(G) School Improvement Grant Application
Under 1003(g) of the Elementary and Secondary Education Act of 1965

SCHOOL-LEVEL Unit NYS State | District | Baseline '_'ﬁt—rgef 3 Térgéf N Target

BASELINE DATA AND TARGET SETTING Average | Average Data for 2013- | for 2014- | for

CHART 2014 2015 2015-16 |

| Lleadingindicators . | be v | Sl ke | SRR Sl

a.  Number of minutes in the school year Min /11111111 | 70,200 70,200 100,170 100,170 100,170

b. Student participation in State ELA % 99% 99% 99% 100% 100% 100%
assessment

¢. Student participation in State Math % 99% 99% 98.38% 100% 100% 100%
assessment
Drop-out rate % 111111117 0.23% 0% 0% 0% 0%
Student average daily attendance % 11111117/ 93.2% 92.4% 95% 98% 100%

f.  Student compietion of advanced % 11171117 68% N/A for N/A for 70% 75%
coursework (Math), 2011- 2013- (Math), {Math),
(% passing Int Algebra Regents, % 73% 2012 & 2014 70% 75%
passing Science Regents in 8" Grade P-8 (Science) 2012- (Science) | (Science)
Buildings) 2013

g. Suspension rate % 1111111/ 9.6% 11.4% 6% 4% 2%

h.  Number of discipline referrals Num 11111117 117 115 59 29 14

i.  Truancy rate % i 3.9% 6% 4.8% 3.8% 3%

j. Teacher attendance rate % 11111111 93.2% 92.4% 94% 96% 98%

k. Teachers rated as “effective” and “highly | % 11111117 98% 100% 100% 100% 100%
effective”

I.  Hours of professional development to Num 11111117 22 21 40 45 50
improve teacher performance Hrs.

m. Hours of professional development to Num 111111 18 15 20 25 30
improve leadership and governance Hrs.

n. Hours of professional development in Num Yo 30 7.5 20 25 30
the implementation of high quality Hrs.
interim assessments and data-driven
action

Il. Academic Indicators | ;

0. ELA performance index Pl 144% 123* 97* 107 117 128

p. Math performance index Pi 157* 125* 104* 114 125 137

q. Student scoring “proficient” or higheron | % 55.1% 40.7% 27.7% 38.5% 48.5% 58.5%
ELA assessment

r.  Students scoring “proficient” or higher % 64.8% 46.8% 32% 38.3% 48.3% 58.3%
on Math assessment

s. _Average SAT score score N/A [ i L i L i

t.  Students taking PSAT num N/A L i i L

u. Students receiving Regents diploma with | % N/A Ny 1y i L il
advanced designation

v. _High school graduation rate % N/A L i i i
Ninth graders being retained % N/A I L i L i

x. High school graduates accepted intotwo | % N/A R AR R T R g,
or four year colleges

School 13
Data Key:

* = 2010-2011 Data from NY State School Report Card, which is most recent published data

29
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The NYC School Progress Report informs families about the school's strengths Prog ress !
and weaknesses, emphasizing how far students have come in the past year.

Progress Report grades are made up of three sections: student progress, student | Report Grade
performance, and school environment. In each section, your school's results are

compared to the results of other schools serving similar students. To view your B
school's Progress Report in detail, visit ARIS Parent Link at arisparentlink.org.

/Student
Progress

B

Student
Performance ~

33.7 outof 60 points The student progress grade is based on the change in

- student scores on state tests in English Language Arts and
Math between 2011 and 2012, compared to other students
in the City who started at the same levels.

out of 25 points  The student performance grade is based on the results of
students in your school on 2012 state tests in English
Language Arts and Math.

School

. The school environment grade is based on student
Environment

attendance and your school's NYC School Survey , where
parents, teachers, and students rate academic expectations,
safety and respect, communication, and engagement.

“%
7.1

out of 15 points

Closmg the Schools receive extra points if they make exceptional gains

Achievement 3.9 (15points max) with students with disabilities, English Language Learners,

G ap and students with the lowest proficiency citywide. )
[ ™

Overall

Grade 53.7 outof 100 points The overall grade is based on the total of all

scores above, including additional credit

g B 0 ' 100 ' ' J




}

What's new on this year's Progress Report?

The Progress Report features several new metrics. Third graders' exam results are now incorporated into the
Progress section for Eilementary and K-8 schools and credit for passing core courses for students in grades 6-8 is now
in the Performance section. Additional credit is now awarded to schools that help English Language Learners progress
to English proficiency.

We are also working to prepare students for high school by awarding additional credit for 8th grade students that pass
accelerated courses for high school credit.

What are schools doing to get students ready for college and careers?

Students who learn to solve problems and think critically are more likely to graduate from high school ready for
college. New York and many other states are transitioning to new learning standards, called the Common Core
standards, designed to prepare all students for success in college and careers. Teachers are already beginning to
integrate these new standards into class work. To learn more about Common Core standards, ask your child’s teacher
or visit our Common Core Library online at

httn*//schools ove aov/Academics/CommonCorel ibrarviForFamilies/defanlt htm

As we continue to work toward graduating students who are college and career ready, we are setting specific
instructional expectations for this school year. Principals and teachers are preparing to strengthen student work by
examining and refining what students are learning, how they are learning, and how they are being tested on what they
learn. We are also working to develop excellent teachers in all of our schools by examining and refining the feedback
teachers receive about their work.

How many schools earned each grade?

Like last year, Progress Report grades are determined by a set distribution.
This means that a certain number of schools receive each grade.

= The top 25% of middle schools received As

+ The next 35% received Bs

« The next 32% received Cs

« The next 6% received Ds

+ The bottom 3% received Fs

What happens if a school receives a low grade?

Strong Progress Report results are the basis for rewards for school leaders and poor results are an important factor in
determining support and intervention needs for schools. If a school receives a D or an F, it indicates that students in
that school are demonstrating a slower pace of leaming and progress than students at similar schools.

If your child's school received a low grade, take the opportunity to ask the school's principal, parent coordinator, and
staff members about plans for improving. The Department of Education closely monitors schools that receive Ds, Fs,
or Cs or worse for three years in a row. These schools are evaluated and considered for intensive support or
intervention.

How can | learn more about my student's academic performance?

You can keep track of your child's daily attendance, schedule, and test scores on ARIS Parent Link at
www.arisparentlink.org. ARIS Parent Link is available in ten languages and has information about ways to support
your child in school. Contact the parent coordinator at your child’s school if you have questions about logging on or
need your password.

To contact your school's principal or parent coordinator, call the main office. You can reach this school's main office by
calling 718-583-5501.



Department of
Education

m

- 2011-12

Progress Report Overvuew

HIGH SCHOOLS -

7 School Nawcomars High School (30Q555)
Principal: Orlando Sarmiento
Address: 28-01 41 Avenue

Queens, NY 11101

Main Phone: 718-937-6005
School Type: High School
_ Enroliment: 932

The NYC School Progress Report informs families about the school's strengths
and weaknesses, emphasizing how far students have come in the past year.
Progress Report grades are made up of 3 sections: student progress, student
performance, and school environment. In each section, your school's resuits are
compared to the resuits of other schoois serving similar students. To view your
school's Progress Report in detall, visit ARIS Parent Link at arisparentlink.org.
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Report Grade

A

-
| Overall Progress

/
Student Progress 38.1 out of 55 points

g

The Student Progress grade is based on the annual progress
students make toward meeting the state's graduation
requirements by earning course credits and passing State
Regents exams.

Student Performance 14.4 out of 20 points

A H)

The Student Performance grade is based on how many students
are graduating and the types of diplomas they earn.

School Environment 1.9 out of 15 points

A

0 15

The School Environment grade is based on student attendance
and the school's NYC School Survey, where parents, teachers,
and students rate academic expectations, safety and respect,
communication, and engagement.

College and Career

6.9

out of 10 points

College and Career Readiness measures how well students are

9.2

16 point
Achievement Gap (16 points max)

-

Readiness prepared for life after high school on the basis of passing
advanced courses, meeting English and math standards, and
010 enroliing in a post-secondary institution.
Schools receive additional credit for exceptional graduation
Closing the results among students with disabilities and Engiish Language

Learners, and for exceptional graduation and/or Regents results
among students with the lowest proficiency citywide.

J

-
Overall

Grade 79.5

out of 100 points

The Overall Grade is based on the total of ali scores
above, including additional credit. Category scores
may not add up to overall score because of

100 rounding.




What's new on this year's Progress Report?

This year's Progress Report has the same metrics as last year, plus a new section for “College and Career Readiness”
that recognizes schools for success in preparing students for life after high school. This includes taking preparatory
courses such as Advanced Placement or technical courses and mesting the standards for English and math readiness set

by the City University of New York. The section also measures enroliment in postsecondary programs including college,
vocational programs, and public service (8.g. military).

What are schools doing to get students ready for college and careers?

Students who learn to solve problems and think critically are more likely to graduate from high school ready for coliege.
New York and many other states are transitioning to new Iearning standards, calied the Common Core standards,
designed to prepare all students for success in college and careers. Teachers are already beginning to integrate these
new standards into class work. To learn more about Common Core standards, ask your child's teacher or visit our
Common Core Library online at:

http://schools.nyc.gov/Academics/CommonCoreLibrary/ForFamilies/default.htm

As we continue to work toward graduating students who are college and career ready, we are setting specific instructional
expectations for this school year. Principals and teachers are preparing to strengthen student work by examining and
refining what students are iearning, how they are learning, and how they are being tested on what they learn. We are also
working to develop excellent teachers in all of our schools by examining and refining the feedback teachers receive about
their work.

How many schools earned each grade?

A high school's overall Progress Report grade is based on the number of overall points
it earns:

« Schools earning 70 or more points received As (35% of schools)

« Schools earning between 58 and 69.9 points received Bs (37% of schools)
« Schoois earning between 47 and 57.9 points received Cs (20% of schools)
« Schools earning between 40 and 46.9 points received Ds (5% of schools)
« Schoois earning less than 39.9 points received Fs (3% of schools)

What happens if a school receives a low grade?

Strong Progress Report results are the basis for rewards for school leaders and poor resuits are an important factor in
determining support and intervention needs for schools. If a school receives a D or an F, it indicates that students in that
school are demonstrating a slower pace of learning and progress than students at similar schools.

if your child's school received a low grade, take the opportunity to ask the school's principal, parent coordinator, and staff
members about plans for improving. The Department of Education closely monitors schools that receive Ds, Fs, or Cs or
worse for three years in a row. These schools are evaluated and considered for intensive support or intervention.

How can | learn more about my student's academic performance?

You can keep track of your child's dally attendance, schedule, and test scores on ARIS Parent Link at
www.arisparentlink.org. ARIS Parent Link is available in ten languages and has information about ways to support your
child in school. Contact the parent coordinator at your child’s school if you have guestions about logging on or need your
password.

To contact your school’s principal or parent coordinator, call the main office. You can reach this school's main office by
calling 718-937-6005.



Mercy College



YONKERS PUBLIC SCHOOLS 1

Foxfire

ELA 3-8 Results, 2006 - 2012
Grade by Year

All
e ELA Performance ELA Proficiency
Foxfive Level : Sutuf“ i
| Below | At/Above; -
AR B Gl 3  4~%1,’S(an“dk‘a‘rd;~Slnndard All
3 2006 Number| 5 | 13 | 30 |none| 18 30 | 48
‘ Percent | 10.4 {27.1 | 62.5 [none| 37.5 62.5 100.0
2007 | Number | 11 | 24 | 32 | 1 35 33 68
Percent | 16.2 353 47.1| 1.5 51.5 48.5 100.0
2008 | Number| 11 | 24 | 26 | 4 35 30 65
| Percent | 16.9 136.9|40.0| 6.2 53.8 46.2 100.0
2009 | Number | 5 | 14 | 31 | 1 19 32 51
Percent | 9.8 [27.5]/60.8| 2.0 373 62.7 100.0
2010 { Number| 10 | 28 | 10 | 4 38 14 52
Percent | 19.2 {53.819.2| 7.7 73.1 26.9 100.0
2011 | Number | 15 | 28 | 15 1 43 16 59
Percent | 25.4 | 47.5(254| 1.7 729 27.1 100.0
2012 | Number| 13 | 25 | 16 [none| 38 16 54
Percent | 24.1 | 46.3 | 29.6 | none 70.4 29.6 100.0
4 |2006! Number| 8 | 22 | 32 I 30 33 63
Percent | 12.7 {34.9|50.8| 1.6 47.6 524 100.0
2007 | Number | 3 16 | 33 | 3 19 36 55
Percent | 5.5 [29.1]160.0| 5.5 345 65.5 100.0
2008 | Number| 6 14 133 5 20 38 58
Percent | 10.3 [24.1]56.9| 8.6 345 65.5 100.0
2009 | Number | 3 14 | 38 |none 17 38 55
Percent | 5.5 [25.5]69.1 |none{ 309 69.1 100.0
2010 | Number|{ 2 | 20 | 19 |none 22 19 41
Percent | 4.9 | 48.8 | 46.3 | none 53.7 46.3 100.0
2011 | Number| 6 | 32 | 18 i{none 38 18 56
Percent | 10.7 | 57.132.1 | none 67.9 32.1 100.0
2012 | Number | 10 | 27 | 21 |none 37 21 58
| Percent | 17.2 | 46.6 | 36.2 | none 63.8 36.2 100.0
(Continued)

E12 Summary.sas
S:\Foxflre-TestandVerify\Tesn3911-201 3 ELA 11-12 ELA 11-12 As Tested\Foxfire ELA 3-8 2006-2012 Summary Grade by Year.pdf



YONKERS PUBLIC SCHOOLS 2

Foxfire
ELA 3-8 Results, 2006 - 2012
Grade by Year

All
: ELA Performance ELA Proficiency
Foxfire Lev‘d_ . _’______“__S.tal_u.:
: Below | AUAbove

SR I 2 3 | 4 |Standard | Standard | All
5 [2006|Number| 7 |20 | 23| 5 27 28 55
Percent | 12.7 | 36.4|41.8] 9.1 49.1 50.9 100.0
2007 | Number| 7 | 31 | 28 1 38 29 67
Percent | 10.4 1463|418} 1.5 56.7 433 100.0
2008 | Number | none | 20 | 26 |none| 20 26 | 46
Percent | none | 43.5 | 56.5 | none 435 56.5 100.0
2009 | Number | none | 10 | 42 3 10 45 55
Percent none | 18.2176.4| 5.5 18.2 81.8 100.0
2010 { Number| 6 | 27 | 15 2 33 17 50
| Percent | 12.0 | 54.0 1 30.0 | 4.0 66.0 340 100.0
2011 | Number | 17 | 23 | 14 | none 40 14 54
| Percent | 31.5 | 42.6 | 25.9 | none 74.1 25.9 100.0
2012 ) Number | 10 | 29 | 19 |none 39 19 58
[ Percent | 17.2]50.0|32.8 [ none| 672 328 | 1000
6 |2011 Number| 9 31 | 16 |none 40 16 56
Percent | 16.1 | 55.4|28.6 | none 71.4 28.6 100.0
2012 | Number| 12 | 27 | 13 [none| 39 13 52
Percent | 23.1 | 51.9{25.0 | none 75.0 25.0 1000
7 |20121 Number| 3 35 { 15 {none 38 15 53
Percent | 5.7 |66.028.3 [ none 717 28.3 100.0
All | 2006 | Number | 20 | 55 | 85 6 75 91 166
Percent | 12.0 | 33.1|51.2| 3.6 452 54.8 100.0
2007 { Number| 21 | 71 | 93 5 92 98 190
Percent | 11.1 |37.448.9| 2.6 484 51.6 100.0
2008 | Number| 17 | 58 | 85 9 75 94 169
Percent | 10.1 [ 34.3{50.3| 5.3 444 55.6 100.0
[2009] Number| 8 |38 [111]| 4 | 46 115 | 161
Percent | 5.0 |23.6|68.9] 2.5 28.6 714 100.0

(Continued)

E12 Summary.sas
S:AFoxfire-TestandVerify\Test\2811-201AELA 11-12\ELA 11-12 As Tested\Foxfire ELA 3-8 2006-2012 Sunvmary Grade by Year.pdf



YONKERS PUBLIC SCHOOLS 3

Foxfire
ELA 3-8 Results, 2006 - 2012
Grade by Year

All
ELA Performance ELA Proficiency
Level Status
Foxfire
Below | At/Above
1 2 3 4 |Standard | Standard | All-
All | 2010 | Number| 18 | 75 | 44 6 93 50 143
Percent | 12.6 | 52.4]30.8| 4.2 65.0 35.0 100.0
2011 | Number| 47 | 114 | 63 1 161 64 225
Percent | 20.9 {50.7 1280 04 71.6 28.4 100.0
2012 Number| 48 | 143 | 84 |none 191 84 275
Percent | 17.5152.0{ 30.5 | none 69.5 30.5 100.0

EI2 Summary.sas
S:\Foxfire-TestandVerify\Tesn201 I-20INELA 11-12\ELA 11-12 As Tested\Foxfire ELA 3-8 2006-2012 Summary Grade by Year.pdf



YONKERS PUBLIC SCHOOLS 4
Districtwide
ELA 3-8 Results, 2006 - 2012
Grade by Year

ELA Performance ELA Proficiency

Districtwide Level gy Status
Below | AUAbove )
1 2 3 4 | Standard | Standard | All
3 [2006] Number| 155 | 423 | 812 | 66 | 578 | 878 | 1456
Percent | 10.6 | 29.1 { 558 | 45 | 39.7 60.3 | 100.0
2007 | Number | 216 | 537 | 851 | 91 753 942 1695
Percent | 12.7 | 31.7 | 502 | 54 | 444 556 | 1000
2008 | Number | 152 | 552 | 895 | 133 | 704 1028 | 1732
Percent | 8.8 | 31.9|51.7} 7.7 40.6 59.4 100.0
2009 | Number | 121 | 400 | 1093 | 130 | 521 1223 | 1744
Percent { 69 | 229|627 75| 299 70.1 100.0
2010 | Number | 359 | 690 | 617 | 215 | 1049 832 | 1881
Percent | 19.1 | 36.7 | 32.8 | 11.4| 55.8 442 |100.0
2011 | Number | 350 | 688 | 757 | 45 1038 802 1840
’ Percent | 19.0 | 374 | 41.1 | 24 56.4 43.6 100.0
2012 | Number | 386 | 638 | 760 | 55 1024 815 1839
Percent | 21.0 | 34.7 (413 |30 | 557 443 | 100.0
4 |2006 Number| 135|294 | 797 | 179 | 429 976 1405
Percent | 9.6 | 209 | 56.7 [12.7] 305 69.5 | 100.0
2007 | Number | 225 | 538 | 849 | 85 763 934 1697
Percent | 13.3 | 31.7 [ 500 [ 5.0 | 45.0 550 | 100.0
2008 | Number | 159 | 438 | 961 | 110 | 597 1071 1668
Percent | 9.5 | 263 |576| 66| 358 642 | 100.0
2009 | Number | 97 | 462 [1092]| 71 559 1163 1722
Percent | 5.6 | 26.8 | 63.4 | 4.1 325 67.5 100.0
2010 | Number | 234 | 750 | 746 | 64 984 810 1794
Percent | 13.0 | 41.8 | 41.6 | 3.6 | 548 452 | 100.0
2011 | Number | 252 | 832 | 789 | 12 1084 801 1885
Percent | 13.4 | 44.1 | 419 | 06 | 575 425 | 1000
2012 | Number | 316 | 744 | 773 | 11 1060 784 1844
Percent | 17.1 | 403 | 419 | 0.6 | 57.5 42.5 | 100.0

(Continued)

E12 Summary.sas
SriFaxfire-TestandVerlfATest201 1-2012\ELA 11-1NELA 11-13 As Tested\Foxfire ELA 3-8 2006-2012 Summary Grade by Year.pdf



YONKERS PUBLIC SCHOOLS 8
Districtwide

ELA 3-8 Results, 2006 - 2012
Grade by Year

ELA Performance ELA Proﬁciency

Districtwide |- B N B il -, SR

Below | AUAbove
1 2 3 4 | Standard | Standard | All
5 [2006] Number| 115 | 467 | 870 | 185 | 582 1055 | 1637 |
Percent { 7.0 | 28.5(53.1(11.3 35.6 64.4 100.0
2007 | Number | 165 | 634 | 806 | 42 | 799 848 | 1647
Percent | 10.0 | 38.5 | 48.9 | 2.6 | 485 51.5 | 100.0
2008 | Number | 56 | 490 | 1066 | 41 546 1107 | 1653
Percent | 34 |29.6 | 64525 | 33.0 67.0 | 100.0
2009 | Number | 15 | 438 | 1086 | 128 | 453 1214 | 1667
Percent | 0.9 | 263 (651} 7.7 27.2 72.8 100.0
2010 | Number | 303 | 775 | 554 | 124 | 1078 678 1756
Percent | 17.3 | 44.1 | 315 7.1 61.4 38.6 | 100.0
2011 | Number | 310 | 759 | 688 | 44 1069 732 1801
Percent | 17.2 | 42.1 382 24 | 594 40.6 | 100.0
2012 | Number | 320 | 644 | 855 | 54 964 909 1873
Percent | 17.1 | 34.4 | 456 | 29 | 51.5 48.5 | 100.0
6 | 2006 Number| 207 | 726 | 672 | 92 933 764 1697
Percent | 12.2|42.8 (396 | 54 | 55.0 450 | 100.0
2007 { Number | 71 | 898 | 717 | 64 969 781 1750
Percent | 4.1 | 51.3141.0 3.7 55.4 44.6 100.0
2008 | Number | 52 | 730 | 838 | 31 782 869 1651
Percent | 3.1 {442 508 | 19 | 474 526 | 100.0
2009 [ Number| 3 | 571 | 1019| 64 574 1083 | 1657
Percent | 0.2 |34.5|615] 39| 346 654 | 100.0
2010 | Number | 284 | 709 | 666 | 62 993 728 1721
Percent | 16.5 | 41.2{38.7| 3.6 | 57.7 423 | 100.0
2011 | Number | 313 | 727 | 727 | 21 1040 748 1788
, Percent | 17.5 1 40.7 { 40.7 | 1.2 58.2 41.8 100.0
2012 | Number | 280 | 708 | 812 | 12 988 824 1812
Percent | 15.5 | 39.1 | 44.8| 0.7 | 54.5 455 |100.0

(Continued)

E12 Summary.sas
SAAFaxflre-TestandVerlfy\Tast\2011-201 1 ELA J1-I2\ELA 11-12 As Tested\Foxfire ELA 3-8 2006-2012 Summary Grade by Year.pdf



YONKERS PUBLIC SCHOOLS 6
Districtwide
ELA 3-8 Results, 2006 - 2012
Grade by Year

ELA Performance ELA Proficiency
Districtwide it Blaths
Below | At/Above
” 1 2 3 ! 4 |Standard Standard All
7 | 2006 | Number | 245 | 862 | 615 | 42 | 1107 | 657 | 1764
Percent | 13.9 | 489 [ 349 | 24 | 628 372 | 100.0
2007 | Number | 203 | 855 | 653 | 26 | 1058 679 | 1737
Percent | 117|492 [376 | 15| 609 39.1 | 100.0
(2008 | Number | 37 | 787 | 915 | 14 | 824 929 | 1753
Percent | 2.1 449|522 0.8 47.0 53.0 100.0
2009 | Number| 9 | 590 [1043] 39 | 599 1082 | 1681
Percent | 0.5 |35.1]620] 23| 356 644 | 100.0
2010 | Number | 289 | 842 [ 502 | 73 | 1131 575 | 1706
Percent | 169 | 49.4 [ 294 | 43 | 663 337 | 100.0
2011 | Number | 275 | 923 | 513 | 13 | - 1198 526 | 1724
Percent | 16.0 | 53.5[ 298| 0.8 | 69.5 305 | 100.0
2012 | Number | 257 [1000] 497 [ 10 | 1257 507 | 1764
Percent | 14.6 | 567|282 06 | 713 287 | 100.0
8 |2006] Number| 270 | 827 [ 495 | 16 | 1097 511 | 1608
[ Percent | 168 | 51.4 | 30.8 | 1.0 | 682 318 | 100.0
2007 | Number | 198 | 961 | 599 | 27 1159 626 1785
| Percent | 11.1 | 538 [336] 1.5 | 64.9 351 | 100.0
2008 | Number | 167 | 897 [ 602 | 42 | 1064 644 | 1708
Percent | 9.8 | 52.5 352 | 2.5 | 62.3 377 | 100.0
2009 | Number| 52 | 774 | 820 | 21 | 826 841 | 1667
| Percent | 3.1 [464[492] 13| 4956 504 | 100.0
2010 | Number | 264 | 900 | 462 | 33 | 1164 495 | 1659
Percent | 159 | 542|278 [ 20 | 702 298 | 100.0
2011 Number | 262 | 1011] 457 | s | 1273 462 | 1735
| Percent | 15.1 | 583 263 03| 734 266 | 100.0
2012 | Number | 203 | 944 | 575 | 14 | 1147 589 | 1736
Percent | 11.7 | 544 | 33.1| 08 | 66.1 339 | 100.0
(Continued)

EJ2 Summary.sas
S:\Foxfire-TestandVerify\Test\2011- 201N\ ELA 11-I1NELA 11-12 As Tested\Foxfire ELA 3-8 2006-2012 Summrary Grade by Year.pdf



YONKERS PUBLIC SCHOOLS 7
Districtwide

ELA 3-8 Results, 2006 - 2012
Grade by Year

ELA Performance ELA Proficiency

Districtwide i ld B it A

Below | At/Above
s 2 3 4 |Standard | Standard | All
All | 2006 | Number | 1127 | 3599 | 4261 | 580 4726 4841 9567 |
Percent | 11.8 | 37.6 | 445 | 6.1 49.4 50.6 100.0
2007 | Number | 1078 | 4423 | 4475 | 335 5501 4810 10311
Percent | 10.5 [ 429 | 434 | 3.2 534 46.6 100.0
2008 | Number | 623 | 3894|5277 371 4517 5648 10165
Percent | 6.1 | 383|519 3.6 444 55.6 100.0
2009 | Number | 297 | 3235|6153 | 453 3532 6606 10138
1 Percent | 2.9 | 31.960.7 | 4.5 34.8 65.2 100.0
2010 | Number | 1733 | 4666 | 3547 | 571 6399 4118 10517
Percent | 16.5 | 444 | 33.7 | 54 60.8 39.2 100.0
2011 | Number | 1762 | 4940 | 3931 140 6702 4071 10773
Percent | 164 | 459 365 | 1.3 62.2 37.8 100.0
2012 | Number | 1762 | 4678 | 4272 | 156 6440 4428 10868
Percent | 16.2 | 43.0 1393 | 1.4 59.3 40.7 100.0

E12 Summary.sas
S:\Foxfire-TestandVerifiATes\20] 1-2010NELA 11-1\ELA 11-12 As Tested\Foxfire ELA 3-8 2006-2012 Summary Grade by Year.pdf



SCHOOL PROFILE YONKERS HIGH SCHOOL
CATEGORY 2009-2010 2010-2011 2011-2012
SCHOOL INFORMATION
ENROLLMENT (BEDS)
Grade 9 277 280 298
Grade 10 265 282 290
Grade 11 262 285 287
Grade 12 208 264 284
Ungraded Special Education 12 13 14
TOTAL 1,024 1,124 1,173
SPECIAL EDUCATION 44 56 70
Percent of enroliment classifled as
speclal education 4.3% 5 0% 8.0%
ELL
8 f 1 - - -
Number, percant of snioliment 109=10.6% 109=9.7% 100=8.5%
Learners
FREE/REDUCED LUNCH
Percent (range) of students who recelve 66.7% 65.0% 67.5%
free or reduced lunch
ATTENDANCE
Average daily attendance for the entire 96.3% 97.2% 96.7%
year
DROPOUT RATE * :
Numbaer of students who dropped 1.8% 2.6% 2.1%
out of school (2006 Cohort, 4 year) (2007 Cohort, 4 year) (2008 Cohort, 4 year)
SUSPENSIONS
Number of students suspended 26 28 38
Number, percent of repeat offendars 0% 4=14.3% 3=7.9%

(with more than 2 suspensions)

ACHIEVEMENT DATA ** Performance Level Parformance Level Performance Levsl
4 3 | 2 1 4 3 211 4 3 2 1
Algebra # 11 145 19 17
% 5.7% | 75.5% | 9.9% | 8.9%
Algebra |l Trig. # 20 1 68 | 52 | 8B 67 | 69 | 32 | 67
o 8.8% |29.8%)22.8%(38.6%] 285 | 204 | 136 | 28.5
Chemistry # 19 | 102 [ 20 1 43 | 140 | 21 5 58 | 117 | 21 5
% 13.4% | 71.8% [ 14.1% | 0.7% J| 20.6% [67.0% | 10.0% | 2.4% || 28.9% | 58.2% | 10.4% | 2.5%
Earth Science # 34 | 101 6 9 28 79 | 13 8 41 63 20 17
[ o 22.7% ] 67.3% | 4.0% | 6.0% || 21.9% |61.7%]10.2% | 6.3% || 29.1% | 44.7% | 14.2% | 12.1%
Regents English/ELA . # 178 | 70 | 10 3. 171 | 94 | 8 | 221 204 | 65 7 27
%, 68.2% | 26.8% | 3.8% | 1.1% [ 58.0% |31.9%] 2.7% | 7.5%|] 67.3% | 21.5% | 2.3% | 8.9%
Geometry # 48 | 155 | 54 | 32 77 | 189 | 26 23
% 16.6% | 53.6% | 18.7% | 11.1%)| 24.4% | 60.0% | 8.3% | 7.3%
Global History # 130 | 115 | 12 9 140 | 120 | 11 16 I 172 [ 113 | 14 30
"""" % 48.9% | 43.2% | 4.5% | 3.4% || 48.8% [41.8% | 3.8% | 5.6%|] 52.3% | 34.3% | 4.3% | 9.1%
Intergrated Algebra # 186 | 198 | 29 35 24 123 16 23
% 41.5% [44.2% | 6.5% | 7.8%] 12.9% | 66.1% | 8.6% | 12.4%
Itallan # 12 ] a1 0 [3
% 46.2% | 42.3% | 0.0% | 11.5%
Living Environment # 89 139 24 11 131 109 13 29 141 100 17 29
% 33.8% | 52.9% | 9.1% | 4.2% || 46.5% [38.7%| 4.6% [10.3% 49.1% | 34.8% | 5.9% | 10.1%
Physics # 0 5 2 3 3 ) 7 35
% 0.0% | 50.0% [ 20.0% | 30.0%)] 5.6% |16.7%]13.0% | 64.8%
Spanish # 104 50 3 Y
% 66.2% | 31.8% | 1.9% | 0.0%
US History & Gov. # 172 | 83 4 ] 177 | 87 | 1 3 162 | 108 | 11 16
% 64.9%131,3%1 1.5% 64.6% |31.8% | 2.6% | 1.1% ][ 54.4% | 36169 | 37% | 5.4%
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HOME COLLEGES  GRAD SCHOOLS  HIGH SCHOOLS  ONLINE EDU  WORLD'S BEST UNIVERSITIES

Home > Best High Schools > New York > Districts > Yonkers City School District > Yonkers Middle High School

NORDSTROM Over 200 best-loved brands.

Online and In store.

Yonkers High School offers Advanced Placement courses and participates in the International
Baccalaureate program. In line with the IB program, Yonkers High School aims to create a
~community of caring learners” by encouraging community service activity among its | available at

FREE FREE FREE
] SHOP NOW »
IR samples  aqvitk
H T t
Yonkers Middle High School overview 2
OVERVIEW  STUDENT BODY  TEST SCORES
Academic Indicators 09-12 Grades 1,024 Students 64 Teachers SEARCH HIGH SCHOOLS
National Rank 224 Yonkers Middie High School school name n NY
150 ROCKLAND AVE
College Readiness 100.0  YONKERS, NY 10705
Index
Phone: (914) 376-8200 D e
Math Proficlency 3.3 | Laran i @‘
District: Yonkers City School ; 1
English Proficiency 34 ietrict - @ chromebook i
Student/Teacher Ratio 16:1 ‘ !
!
i
|
Overview ;
i
{

students. Students at Yonkers High School can graduate with a standard diploma, Regents ‘ play.google.com
Diploma, or Regents Dipioma with Advanced Designation. Extracurricular opportunities for :
students include clubs such as Habitat for Humanity and the Bio-Diversity Club.
NEARBY SCHOOLS
Rankings / Awards
gs / Yonkers Middle High School is 1 of 6 schools in
This details how this schooi compares to others based on U.5. News ranking criteria. the Yonkers City School District.
Medai Awarded Gold Lincoln High School
375 KNEELAND AVE, YONKERS, NY 10704
National Rank #24
Saunders Trades & Technical High School
State Rank #4 183 PALMER RD, YONKERS, NY 10701
Gorton High School
Magnet Rank #4 100 SHONNARD PLACE, YONKERS, NY 10703
X Riverside High School
See Best High Schools in New York 565 WARBURTON AVE, YONKERS, NY 10701
Students / Teachers See all 6 district schools

These counts and percentages of students and teachers are from data reported by schools to
the government. POPULAR ARTICLES

3 Tips to Build Healthy
Study Habits in Teens

Totai Minority Enroliment (% of total) 72% A daiiy routine can help students
balance sleep and studying.

Total Enroliment 1,024

e

Total Economically Disadvantaged (% of totai) 67%



Full-Time Teachers

More About Student Body

Test Scores

U.S. News calculates these values based on student performance on state exit exams and

internationally available exams on college-level coursework (AP®/IB exams).

Proficient in English
Proficlent in Math
Coliege Readiness Index

More About Test Scores

School Data

School profile information Is based on government data.

Grades Served
Setting

Charter School
Magnet School

Receives Title I Funding

District

93%
95%

100.0

09 - 12
Large Suburb
No

Yas

Yes

This information reiates to high schools run by this school's state operating agency. Many

districts contain only one high school.

Total Schools

Total Students

Proficient in English (district average)
Proficient in Math (district average)
College Readiness (district average)

blog comments powered by Disqus

Data is based on the 2009-10 school year.

AP® and Advanced Placement® are registered trademarks of the College Board. Used with permission

6,690

87%

79%

32.2

International Baccalaureate (18) data provided by International Baccalaureate of North America. Used with permission.

Tablets Trump Laptops in
High School Classrooms iy 2
Schoois embrace iPads, tablets as R

the latest teaching technology. L
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COLLEGE COMPASS

It's never too early to
start planning
for college!

FOLLOW U.S. NEWS EDUCATION
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Sorry, facebook.com is not currently
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Submit site for review
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SUBSCRIBE

Coming soon! Get news and tips to help your
children achieve their goals.
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SCHOOL PROFILE SAUNDERS HIGH SCHOOL
CATEGORY 2009-2010 2010-2011 2011-2012
SCHOOL INFORMATION
ENROLLMENT (BEDS)
Grade 9 308 300 306
Grade 10 314 321 322
Grade 11 295 284 284
Grade 12 285 267 265
Ungraded Special Education 0 0 0
TOTAL 1,202 1,172 1,177
SPECIAL EDUCATION 122 137 156
Parcent of enroilment classified as  specialj.
education 10.2% 11.7% 13.3%
SLLD t of enroliment classified 10=0.8% 15=1.3%

\ 1 n n =0. =1. -
Erl:;?Is;rLgﬁ;:eag: Lieme"n‘se cassteday ° ’ 22=1.9%
FREE/REDUCED LUNCH
Percent (range) of students who receive 80.9% 81.8% 80.5%
free or reduced lunch
ATTENDANCE
Average daily attendarice for the entire 97.1% 97.4% 97.3%
year

*
DROPOUT RATE
Number of students who dropped 4.5% 4.0% 5.4%
out of school (2006 Cohort, 4 year) (2007 Cohort, 4 year) (2008 Cohort, 4 year)
SUSPENSIONS
Number of students suspended 112 9 99
Number, percent of repeat offenders 13=11.6% =8.8% 8=8.1%

(with more than 2 suspensions)

ACHIEVEMENT DATA **

Performance Level

Performance Level

Performance Level

4 | 3] 2 101 a4 3] 2| 1F 4| 3] 2 1
| Algebra # 1 170 | 88 | 120
(A 0.3% 143.7% | 25.2% | 30.8% :
Algebra |l Trig. # 6 37.1.23 .64 4 35 34 39
% 4.6% | 285 [ 17.7 | 49.2l 38% | 31.3% | 30.4% | 34.8%
 Chemistry # 4 164 | 31 0 2 | 31 ] 14| 6 1 38 | 20 | 4
% 3.7% | 58.7% (28.4% | 9.2% | 3.8% | 58.5| 26.4 | 11.3}] 16% | 603% | 31.7% | 6.3%
Earth Sclence # 20 73 40 79 17 62 3 59 10 46 28 42
%, 9.4% |34.4%] 18.9% | 37.3%|[ 10.1%[ 36.7 | 18.3 | 34.9| 7.9% [ 36.5% | 22.2% [ 33.3%
 Regents English/ELA ___# 205 | 205 | 10 16 27 | 156 | 82 | S0 88 158 | 10 12
o 47.0% | 47.0% | 2.3% | 3.7% ) "8:6% [495%]26.0% | 15.9%| 33.1% “58.6% | 3.8% T 4.5%
Geometry # 18 | 83 | 34 | 22 || 16 77 | 35 | 30
% 10.8% | 55.7% | 20.4% | 13.254| 10.1% | 48.7% | 22.2% | 10.0%
Global History & 77 ] 116 | 70 | 89 || 69 | 185 | 56 | 47 || 92 165 | 50 | 55
B (A 21.6% | 33.0% | 19.9% | 25.3%|| 19.3% |51.8% | 15.7% | 13.294| 25.4% 45.6% | 13.8% | 15.2%
 Intergrated Algebra # 24 | 304 | 117 | 86 3 137 | 130 | 77
(A 4.5% |573% ] 22.0% 16254 "09%, | 30.5% | 3 5% | 225%
Ttallan # 13 7 0 0
o 65.0% | 35.0% | 0.0% | 0.0%
Civing Environment # 23 | 170 | 56 | 52 N 32 | 158 | 56 | 45 | 35 177 | 84 | 52
o 76% | 56.5% | 18.6% | 17.3%N0 11.0% |54.3% | 19.2% | 15.5%| 10.1% | 50.9% | 24.1% | 14.6%
Physics # 3 23 | 11 18 8 20 | 18 | 12 5 75 16 | 24
o 5.5% | 41.8% | 20.0% | 32.7%8 13.8% | 34.5% | 31.0% | 20.7%1 7.1%  35.7% | 22.9% | 34.3%
Spanish # 68 12 1 1
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Overall Progress

The NYC School Progress Report informs families about the school's strengths
and weaknesses, emphasizing how far students have come in the past year.
Progress Report grades are made up of 3 sections: student progress, student
performance, and school environment. To view your school's Progress Report in

Report Grade

detail, visit ARIS Parent Link at arisparentlink.org.

B

rStudent

31.6 outofé0

Progress

The Student Progress grade is based on the annual progress
students make toward meeting the State's graduation
requirements by earning course credits passing State Regents
exams.

Student
t of 25
Performance 15.1 ouo The Student Performance grade is based on how many
B students are graduating, and the types of diplomas they eam.
0 25
SCh_OOI 9 2 out of 15 The School Environment grade Is based on student attendance
Environment ‘ and your school’'s NYC School Survey, where parents,
teachers, and students rate academic expectations, safety and
B 0 15 respect, communication, and engagement.

. Schools receive additional credit for exceptional graduation
Additional 1 3 5 (15 points max) results among students with disabilities and English Language
Credit . P Leamers, and for exceptional graduation and/or Regents results

among students with the lowest proficiency citywide.
N Y,
;" ™
Overall
t of 100
Grade 69.4 ouo The Overall Grade Is based on the total of all scores

above, including additional credit.
100
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My Student’s Performance

1. How can | learn more about my student's academlc performance?

To learn about your student’s Regents exam scores, grades, and other information, speak to your student's
guidance counselor, principal, or teacher. You can also visit ARIS Parent Link at arisparentlink.org.

2. What does my student have to do to graduate?

New York State is in the middle of a multi-year process of raisin‘g the standards for graduation.

In the past, a student couid earn a Local Dtploma by achieving a grade of 55 or higher on Regents exams in
English, Math, Science, Global History and Geography, and United States History and Government. To eam a
Regents Diploma, a student had to achieve a grade of 65 or higher on those five exams.

The State is phasing out the Local Diploma for most students (students with disabilities will still be eligible for Local
Diplomas). This means that students who graduated in 2010 had to earn a grade of 65 or higher on at least three
of the five exams to earn a Local Diploma. Students who graduate in 2011 will have to eam a grade of 65 or higher
on at least four of the five exams to eam a Local Diploma. And in 2012, when there will no longer be a Local
Diploma option, students will have to earn a grade of 65 or higher on all five exams to graduate with a Regents
anloma - : :

Toeamn a Local or Regents Diploma students must also eam 44 course credlts mcludmg the completion of
requ:rements in certain subject areas. :

To leam more about your student's progress toward graduation, or how as a parent you might help your child
directly, speak to your student's guidance counselor, principal, or teacher. :

My School's Performance
3. How are schools graded?

A high school's overall Progress Report grade is based on the number of overall D F
points it earns:
+ Schools earning 70 or more points received As (40% of schools) c
« Schools eaming between 58 and 69 points received Bs (29% of schools)
» Schools eaming between 47 and 57 points received Cs (21% of schools)
« Schools eaming between 40 and 46 points received Ds (7% of schools)
« Schools earning less than 40 points received Fs (3% of schools)

4. What happens if a school receives aD or an F?

Schools that receive Ds or Fs, or Cs for 3 years in a row, or that scored below proficient on the school Quality
Review, are evaluated to determine the reasons for their poor performance and provided with intensive support so
they can improve. To learn more, visit http://schools.nyc.gov/community/planning/Support+and+intervention.html.

5. Where do | go if | have specific questions about my student’s school?

Your school's principal can answer questions about the school, this overview, and the Progress Report.

In addition, many schools have a Parent Coordinator. The Parent Coordinator works to create a welcoming school
environment for parents, conduct outreach to engage parents in their children’s education, and strengthen parent
involvement in their children’s education.

To contact your school's principal or Parent Coordinator, call the main office. You can reach this school's main
office by calling 718-229-7600.
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School Type: High School

The NYC School Progress Report informs families about the school's strengths Overall P rogress
and weaknesses, emphasizing how far students have come in the past year.
Progress Report grades are made up of 3 sections: student progress, student Report Grade
performance, and school environment. In each section, your school's results are

compared to the results of other schools serving similar students. To view your A
school's Progress Report in detail, visit ARIS Parent Link at arisparentlmk org. )
StUdent £ 60 Boints The Student Progress grade is based on the annual progress :
Progress 39.8 outof 80 points students make toward meeting the state's graduation

requirements by earning course credits and passing State
Regents exams.

B

Student
Performance 16.6 outor 25 points The Student Performance grade is based on how many students

I] are graduating and the types of diplomas they earn.
B B

School . , |

— ) The School Environment grade is based on student attendance
Environment £ outof 15 points and the school's NYC School Survey, where parents, teachers,
and students rate academic expectations, safety and respect,
communication, and engagement.

Closing the Schools receive additional credit for exceptional graduation
. . results among students with disabilities and English Language
Achievement 80 (14 points max) Learners, and for exceptional graduation and/or Regents results
Gap among students with the lowest profi caency cntywude r
-
Overall

The Overall Grade is based on the total of all scores
above, including additional credit. Category scores
may not add up to overall score because of

‘\ 0 — 700  rounding.

Grade 71 .4 out of 100 points
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What's new on this year's Progress Report?
This year's Progress Report is very similar to last year's, but there are a few additional credit measures that are new for

this year. As part of a citywide initiative to expand opportunities for underserved Black and Hispanic males, the Progress
Report now awards additional credit to schools that are raising the achievement of these students.

Woe are also working to make classrooms more inclusive for students with disabilities. The Progress Report now awards
additional credit to schools placing students with disabilities in less restrictive environments.

What are schools doing to get students ready for college and careers?

Students who learn to solve problems and think critically are more likely to graduate from high school ready for college.
New York and many other states are transitioning to new leamning standards, called the Common Core standards,
designed to prepare all students for success in college and careers. Teachers are already beginning to integrate these
new standards into class work. To learn more about Common Core standards, ask your child's teacher or visit our
Common Core Library online at http://schools.nyc.gov/Academics/CommonCorelibrary/FamilyResources.

As we continue to work toward graduating students who are college and career ready, we are setting specific instructional
expectations for this school year. Principals and teachers are preparing to strengthen student work by examining and
refining what students are learning, how they are learning, and how they are being tested on what they learn. We are also
working to develop excellent teachers in all of our schools by examining and refining the feedback teachers receive about
their work.

How many schools earned each grade?

A high school's overall Progress Report grade Is based on the number of overall points
it earns:

« Schools earning 70 or more points received As (33% of schools)

« Schools earning between 58 and 69.9 points received Bs (32% of schools) c
« Schools earning between 47 and 57.9 polnts received Cs (24% of schools)

« Schools earning between 40 and 46.9 points received Ds (8% of schools)

» Schools earning less than 39.9 points received Fs (4% of schools)

What happens if a school receives a low grade?

Strong Progress Report results are the basls for rewards for school leaders and poor results are an important factor in
determining support and intervention needs for schools. If a school receives a D or an F, it indicates that students in that
school are demonstrating a slower pace of learning and progress than students at similar schools.

If your child’s school received a low grade, take the opportunity to ask the school's principal, parent coordinator, and staff
members about plans for improving. The Department of Education closely monitors schools that receive Ds, Fs, or Cs or
worse for three years in a row. These schools are evaluated and considered for intensive support or intervention.

How can | learn more about my student’'s academic performance?

You can keep track of your child's daily attendance, schedule, and test scores on ARIS Parent Link at

www .arisparentlink.org. ARIS Parent Link is available in ten languages and has information about ways to support your
child in school. Contact the parent coordinator at your child’s school if you have questions about logging on or need your
password.

To contact your school's principal or parent coordinator, call the main office. You can reach this school's main office by
calling 718-229-7600
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and weaknesses, emphasizing how far students have come in the past year.
Progress Report grades are made up of 3 sections: student progress, student Report Grade
performance, and school environment. In each section, your school's results are
compared to the results of other schools serving similar students. To view your A
school's Progress Report In detail, visit ARIS Parent Link at arisparentlink.org. \

students make toward meeting the state’s graduation

gtudent Progress 37.5 outofs5points The Student Progress grade is based on the annual progress
_ B requirements by earning course credits and passing State
B 0 55 Regents exams.

Student Performance 14.9 out of 20 points

A

School Environment 9.7  outof 15 points The School Environment grade is based on student attendance
and the school's NYC School Survey, where parents, teachers,

The Student Performance grade is based on how many students
are graduating and the types of diplomas they earn.

30

and students rate academic expectatlons, safety and respect,
B 015 communication, and engagement.
College and Career 8.6 outof 10 points College and Career Readiness measures how well students are
Readiness prepared for life after high school on the basis of passing
advanced courses, meeting English and math standards, and
A 010 enrolling in a post-secondary institution.

Schools receive additional credit for exceptional graduation
results among students with disabilities and English Language
Learners, and for exceptional graduation and/or Regents results

among students with the lowest proficiency citywide.
o J
/

Closing the 4.2

16 point
Achievement Gap (16 points max)

Overall
Grade 7 4 9 out of 100 points The Overall Grade is based on the total of all scores

above, including additional credit. Category scores
may not add up to overall score because of
A rounding.




What's new on this year's Progress Report?

This year's Progress Report has the same metrics as last year, plus a new section for “College and Career Readiness”
that recognizes schools for success in preparing students for fife after high school. This includes taking preparatory
courses such as Advanced Placement or technical courses and meeting the standards for English and math readiness set

by the City University of New York. The section also measures enroliment In postsecondary programs including college,
vocational programs, and public service (e.g. military).

What are schools doing to get students ready for college and careers?

Students who learn to solve problems and think critically are more likely to graduate from high school ready for college.
New York and many other states are transitioning to new learning standards, called the Common Core standards,
designed to prepare all students for success in college and careers. Teachers are already beginning to integrate these
new standards into class work. To learn more about Common Core standards, ask your child’'s teacher or visit our
Common Core Library online at:

http://schools.nyc.gov/Academics/CommonCorelibrary/ForfFamilies/default.htm

As we continue to work toward graduating students who are college and career ready, we are setting specific instructional
expectations for this school year. Principals and teachers are preparing to strengthen student work by examining and

refining what students are learning, how they are learning, and how they are being tested on what they learn. We are also
working to develop excellent teachers in all of our schools by examining and refining the feedback teachers receive about

their work.

How many schools earned each grade?

A high school's overall Progress Report grade is based on the number of overall points
it earns:

« Schools earning 70 or more points recsived As (35% of schools)

« Schools earning between 58 and 69.9 points received Bs (37% of schools)
« Schools earning between 47 and 57.9 points received Cs (20% of schools)
« Schools earning between 40 and 46.9 points received Ds (5% of schools)
« Schools earning less than 39.9 points recelved Fs (3% of schools)

What happens if a school receives a low grade?

Strong Progress Report results are the basis for rewards for school leaders and poor results are an important factor in
determining support and intervention needs for schools. If a school receives a D or an F, it indicates that students in that
school are demonstrating a slower pace of learning and progress than students at similar schools.

If your child's school received a low grade, take the opportunity to ask the school's principal, parent coordinator, and staff
members about plans for improving. The Department of Education closely monitors schools that receive Ds, Fs, or Cs or
worse for three years in a row. These schools are evaluated and considered for intensive support or intervention.

How can | learn more about my student's academic performance?

You can keep track of your child's daily attendance, schedule, and test scores on ARIS Parent Link at
www .arisparentlink.org. ARIS Parent Link is available in ten languages and has information about ways to support your
child in schoal. Contact the parent coordinator at your child's school if you have questions about logging on or need your

password.

To contact your school's principal or parent coordinator, call the main office. You can reach this school's main office by
calling 718-229-7600.
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Student 31.6 outof60 The Student Progress grade is based on the annual progress

Progress - students make toward meeting the State's graduation
requirements by eaming course credits passing State Regents
exams.

Student

t of 25

Performance eute The Student Performance grade is based on how many
students are graduating, and the types of diplomas they earn.

School 8 2 out of 15 The School Environment grade is based on student attendance

: and your school's NYC School Survey, where parents,

teachers, and students rate academic expectations, safety and
respect, communication, and engagement.

. Schools receive additional credit for exceptional graduation
Additional ) results among students with disabilities and English Language
30 (15 points max) . 4
Credit Leamers, and for exceptional graduation and/or Regents results

among students with the lowest proficiency citywide.

N J
. N

Overall )

t of 100
Grade S7.7  outo The Overall Grade is based on the total of all scores
above, including additional credit.
0 100
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My Student's Performance

1. How can | learn more about my student's academic performance?

To learn about your student's Regents exam scores, grades, and other information, speak to your student's
guidance counselor, principal, or teacher. You can also visit ARIS Parent Link at arisparentlink.org.

2. What does my student have to do to graduate?
NewYo‘rk State is in the middle of a multi-year process of raising the standards for graduation.

In the past, a student could ea‘m a Local Diploma by aychsevmg a grade of 55 dr higher on Regents exams in
English, Math, Science, Global History and Geography, and United States History and Govemment. To eamn a
Regents Diploma, a student had to achieve a grade of 65 or higher on those five exams.

The State is phasing out the Loc;al Diploma for most students (students with disabilities will still be eligible for Local
‘Diplomas). This means that students who graduated in 2010 had to eam a grade of 65 or higher on at least three
of the five exams to earn a Local Diploma. Students who graduate in 2011 will have to earn a grade of 65 or higher
on at least four of the five exams to eam a Local Diploma. And in 2012, when there will no longer be a Local
Diploma option, students wsll have toeam a grade of 65 or hngher on all five exams to graduate with a Regents
Diploma. ,

To eam a Local or Regents Diploma, students must. also eam 44 course cred:ts, Jincluding the completion of
requlrements in certain subject areas.

To leam more about your student's progress toward graduatnon or how as a parent you might help your child
directly, speak to your student's guidance counselor, principal, or teacher.

My School's Performance
3. How are schools graded?

A high school's overall Progress Report grade is based on the number of overall p F
points it eamns:
+ Schools earning 70 or more points received As (40% of schools) c
« Schools eaming between 58 and 69 points received Bs (29% of schools)
« Schools eaming between 47 and 57 points received Cs (21% of schools)
« Schools earning between 40 and 46 points received Ds (7% of schools)
« Schools eaming less than 40 points received Fs (3% of schools)

4. What happens if a school receives aD or an F?

Schools that receive Ds or Fs, or Cs for 3 years in a row, or that scored below proficlent on the school Quality
Review, are evaluated to determine the reasons for their poor performance and provided with intensive support so
they can improve. To leam more, visit hitp://schools.nyc.gov/icommunity/planning/Support+and+Intervention.html.

5. Where do | go if | have specific questions about my student's school?

Your school's principal can answer questions about the school, this overview, and the Progress Report.

In addition, many schocls have a Parent Coordinator. The Parent Coordinator works to create a welcoming school
environment for parents, conduct outreach to engage parents in their children’s education, and strengthen parent

involvement in their children’s education.

To contact your school's principal or Parent Coordinator, call the main office. You can reach this school's main
office by calling 718-564-2470.
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The NYC School Progress Report informs families about the school's strengths Overall P rogress
and weaknesses, emphasizing how far students have come in the past year. ;
Progress Report grades are made up of 3 sections: student progress, student Report Grade
performance, and school environment. In each section, your school's results are
compared to the results of other schools serving similar students. To view your

schoal's Progress Report in detail, visit ARIS Parent Link at arisparentlink.org. k
Student 542 £ 60 0o The Student Progress grade is based on the annual progress
S4E,3 outof B0 points - o4, dants make toward meeting the state’s graduation

requirements by earning course credits and passing State
Regents exams.

Student
Performance 9.1

out of 25 points The Student Performance grade is based on how many students

.:l are graduating and the types of diplomas they earn.
F .
School 8.7 + of 15 points The School Environment grade is based on student attendance
Environment - ou POS  and the school's NYC School Survey, where parents, teachers,
and students rate academic expectations, safety and respect,
B 0 15 communication, and engagement. ‘
Closing the Schcisols receivetagditional rc‘r:;dit ;olr excepct’iogal |graduation
. X results among students with disabilities and English Language
Achievement 1.0 (14 points max) Learners, and for exceptional graduation and/or Regents results
Gap among students with the lowest proficiency citywide. ;
4 N
Overall

The Overall Grade is based on the total of all scores
above, including additional credit. Category scores
may not add up to overall score because of

100 rounding.

£ outof 100 points

Grade 5
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What's new on this year's Progress Report?
This year's Progress Report Is very similar to last year's, but there are a few additional credit measures that are new for

this year. As part of a citywide initiative to expand opportunities for underserved Black and Hispanic males, the Progress
Report now awards additional credit to schools that are raising the achievement of these students.

We are also working to make classrooms more inclusive for students with disabilities. The Progress Report now awards
additional credit to schools placing students with disabilities in less restrictive environments.

What are schools doing to get students ready for college and careers?

Students who learn to solve problems and think critically are more likely to graduate from high school ready for college.
New York and many other states are transitioning to new leaming standards, called the Common Core standards,
designed to prepare all students for success in college and careers. Teachers are already beginning to integrate these
new standards into class work. To learn more about Common Core standards, ask your child's teacher or visit our
Common Core Library online at http://schools.nyc.gov/Academics/CommonCoreLibrary/FamllyResources.

As we continue to work toward graduating students who are college and career ready, we are setting specific instructional
expectations for this school year. Principals and teachers are preparing to strengthen student work by examining and
refining what students are learning, how they are learning, and how they are being tested on what they learn. We are also
working to develop excellent teachers in all of our schools by examining and refining the feedback teachers receive about
their work.

How many schools earned each grade?

A high school's overall Progress Report grade is based on the number of overall points
it earns:

« Schools earning 70 or more points received As (33% of schools)

« Schools earning between 58 and 69.9 points received Bs (32% of schools) C |
« Schools earning between 47 and 57.9 points received Cs (24% of schools)

+ Schools earning between 40 and 46.9 points received Ds (8% of schools)

« Schools earning less than 39.9 points received Fs (4% of schools)

What happens if a school receives a low grade?

Strong Progress Report results are the basis for rewards for school leaders and poor results are an important factor in
determining support and intervention needs for schools. If a school receives a D or an F, it indicates that students in that
school are demonstrating a slower pace of leaming and progress than students at similar schools.

If your child's school received a low grade, take the opportunity to ask the school's principal, parent coordinator, and staff
members about plans for improving. The Department of Education closely monitors schools that receive Ds, Fs, or Cs or
worse for three years In a row. These schools are evaluated and considered for intensive support or intervention.

How can | learn more about my student’'s academic performance?

You can keep track of your child’s daily attendance, schedule, and test scores on ARIS Parent Link at
www.arisparentlink.org. ARIS Parent Link is available in ten languages and has information about ways to support your
child in school. Contact the parent coordinator at your child’s school if you have questions about logging on or need your
password,

To contact your school's principal or parent coordinator, call the main office. You can reach this school's main office by
calling 718-564-2470
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Student Progress 37.3 outof 55 points  The Student Progress grade is based on the annual progress
students make toward meeting the state’s graduation

requirements by earning course credits and passing State
B 0 55 Regents exams.
Student Performance 12.4 out of 20 points
The Student Performance grade is based on how many students
B -:] are graduating and the types of diplomas they earn.
0 20

out of 15 points  The School Environment grade is based on student attendance

School Environment 9.1
m and the school's NYC School Survey, where parents, teachers,
0 15

B

and students rate academic expectations, safety and respect,
communication, and engagement.

College a{\d Career 6.1 outof 10 points College and Career Readiness measures how well students are
Readiness prepared for life after high school on the basis of passing
m advanced courses, meeting English and math standards, and
B 0 10 enrolling in a post-secondary institution.

Schools receive additional credit for exceptional graduation
results among students with disabilities and English Language
Learners, and for exceptional graduation and/or Regents results
among students with the lowest proficiency citywide.

- /
P

(16 points max)

Closing the
Achievement Gap 6.3

Overall
Grade 71 2 out of 100 points The Overall Grade is based on the total of all scores

above, including additional credit. Category scores
- may not add up to overall score because of
100 rounding.
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What's new on this year's Progress Report?

This year's Progress Report has the same metrics as last year, plus a new section for “College and Career Readiness”
that recognizes schools for success in preparing students for life after high school. This includes taking preparatory
courses such as Advanced Placement or technical courses and meeting the standards for English and math readiness set

by the City University of New York. The section also measures enroliment in postsecondary programs including college,
vocational programs, and public service (e.g. military).

What are schools doing to get students ready for college and careers?

Students who learn to solve problems and think critically are more likely to graduate from high school ready for college.
New York and many other states are transitioning to new leaming standards, called the Common Core standards,
designed to prepare all students for success in college and careers. Teachers are already beginning to integrate these
new standards into class work. To leam more about Common Core standards, ask your child's teacher or visit our
Common Core Library online at:

http://schools.nyc.gov/Academics/CommonCorelibrary/ForFamilies/default.htm

As we continue to work toward graduating students who are college and career ready, we are setting specific instructional
expectations for this school year. Principals and teachers are preparing to strengthen student work by examining and
refining what students are learning, how they are learning, and how they are being tested on what they learn. We are also
working to develop excellent teachers in all of our schools by examining and refining the feedback teachers receive about
their work.

How many schools earned each grade?

A high school's overall Progress Report grade is based on the number of overall points
it earns:

+ Schools earning 70 or more points received As (35% of schools)

« Schools earning between 58 and 69.9 points received Bs (37% of schools)
« Schools earning between 47 and 57.9 points received Cs (20% of schools)
« Schools earning between 40 and 46.9 points received Ds (5% of schools)
« Schools earning less than 39.9 points received Fs (3% of schools)

What happens if a school receives a low grade?

Strong Progress Report results are the basis for rewards for school leaders and poor results are an important factor in
determining support and intervention needs for schools. If a school receives a D or an F, it indicates that students in that
school are demonstrating a slower pace of learning and progress than students at similar schools.

if your child's school received a low grade, take the opportunity to ask the school's principal, parent coordinator, and staff
members about plans for improving. The Department of Education closely monitors schools that receive Ds, Fs, or Cs or
worse for three years in a row. These schools are evaluated and considered for intensive support or intervention.

How can | learn more about my student's academic performance?

You can keep track of your child's daily attendance, schedule, and test scores on ARIS Parent Link at
www.arisparentlink.org. ARIS Parent Link is available in ten languages and has information about ways to support your
child in school. Contact the parent coordinator at your child's school if you have questions about logging on or need your
password.

To contact your school's principal or parent coordinator, call the main office. You can reach this school's main office by
calling 718-564-2470.
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The NYC School Progress Report informs families about the school's strengths ; Overall Progress
and weaknesses, emphasizing how far students have come in the past year. Report Grade
Progress Report grades are made up of 3 sections: student progress, student
performance, and school environment. To view your school's Progress Report in
detail, visit ARIS Parent Link at arisparentiink.org.

e N
Student i The Student Progress grade is based on the annual progress
Progress 37.3 outofso students make toward meeting the State's graduation

requirements by eaming course credits passing State Regents
[ J axams, and changes in the student attendance rate between
0 60 2008-09 and 2009-10.
Student
Performance 1 1 3 out of 25 The Student Performance grade is based on how many
students are graduating within 6 years of starting high school,
D Q and the types of diplomas they eamed.
SCh'Od 7.8 out of 15 The School Environment grade is based on your school's NYC
Environment . School Survey, where parents, teachers, and students rate
academic expectations, safety and respect, communication, and
0 15 engagement.
Schools receive additional credit for exceptional graduation
Additional results among students with disabilities and English Language
. 0.0 (15pointsmax) Learners, and for exceptional graduation and/or Regents results
Credit among students who were overage and had too few course
credits when they started at the school.

\ /

4 ™
Overall

t of 100
Grade 50.4  outo The Overall Grade is based on the total of all scores
I“ e e el I above, including additional credit.
0 100
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My Student's Performance

1. How can | learn more about my student's academic performance?

To learn about your student’s Regents exam scores, grades, and other information, speak to your student's
guidance counselor, principal, or teacher. You can also visit ARIS Parent Link at arisparentlink.org.

2. What does my student have to do to graduate?
New York State is in the middle of a multi-year process of ralslng the standards for graduation.

Inthe past a student could earn a Local Duploma by achieving a grade of 55 or higher on Regents exams in
English, Math, Science, Global History and Geography, and United States History and Govemment. To earn a
Regents Diploma, a student had to achieve a grade of 65 or higher on those five exams.

The State is phasmg out the Local Diploma for most students (students with disabilities will still be eligible for Local
Diplomas). This means that students who graduated in 2010 had to earn a grade of 65 or higher on at least three
of the five exams to earn a Local Diploma. Students who graduate in 2011 will have to earn a grade of 65 or higher
on at least four of the five exams to earn a Local Diploma. And in 2012, when there will no longer be a Local
: anloma optlon students will have to eam a grade of 65 or hlgher on all five exams to graduate with a Regents

Toeam a Local or Regents an|oma students must also eamn 44 course credlts Inctudmg the completlon of
requnrements in certam subject areas

To learn more about your student's pnogress toward graduatlon or how as a parent you might help your child
directly, speak to your student's guidance counselor, principal, or teacher.

My School's Performance

3. How are schools graded?

A transfer school's overall Progress Report grade is based on the number of overall
points it earns:
« Schools earming 68 or more points received As (31% of schools)
« Schools earning betwsen 56 and 67 points received Bs (31% of schools) c
« Schools eaming between 46 and 55 points received Cs (26% of schools)
« Schools eaming between 38 and 45 points received Ds (5% of schools)
+ Schools earning less than 38 points received Fs (8% of schools)

4. What happens if a school receives a D or an F?

Schools that receive Ds or Fs, or Cs for 3 years in a row, or that scored below proficient on the school Quality
Review, are evaluated to determine the reasons for their poor performance and provided with intensive support so
they can improve. To learn more, visit http://schools.nyc.gov/community/planning/Support+and+intervention.htmi.

5. Where do | go if | have specific questions about my student's school?

Your school's principal can answer questions about the school, this overview, and the Progress Report.

In addition, many schools have a Parent Coordinator. The Parent Coordinator works to create a welcoming school
environment for parents, conduct outreach to engage parents in their children’s education, and strengthen parent
involvement in their children’s education.

To contact your school's principal or Parent Coordinator, call the main office. You can reach this school's main
office by calling 718-968-1689.
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The NYC School Progress Report informs families about the school's strengths
and weaknesses, emphasizing how far students have come in the past year.
Progress Report grades are made up of 3 sections: student progress, student !
performance, and school environment. In each section, your school's resuits are
compared to the results of other schools serving similar students. To view your
school's Progress Report in detail, visit ARIS Parent Link at arisparentlink.org. !

{Overall Progress i
~ Report Grade

Nt -
' ™
Student The Student Progress grade is based on the annual progress
Progress 32.0 outof 60 puints students make toward meeting the state's graduation
I requirements by earning course credits and passing State

l Regents exams, and changes in the student attendance rate

0 60 between 2009-10 and 2010-11.
Student
Performance 10.8 outof 25 points The Student Performance grade is based on how many students

are graduating within 6 years of starting high school, and the
D -:] types of diplomas they earned.

0 25
SCh_°°| 3.7  outof 15 points The School Environment grade is based on your school's NYC
Environment . School Survey, where parents, teachers, and students rate

D academic expectations, safety and respect, communication, and

F 0 15 engagement.
Closi th Schools receive additional credit for exceptional graduation
osing the results among students with disabilities and English Language
Achievement 1.0 (14 pointsmax) Learners, and for exceptional graduation and/or Regents results
Ga among students who were overage and had too few course
P credits when they started at the school.

- _/
4 N
Overall 47.5  outof 100 points The Overall Grade is based on the total of all scores

Grade iy above, including additional credit. Category scores
r J may not add up to overall score because of
i 0 700  rounding.
_




What's new on this year's Progress Report?

The Progress Report this year is very similar to last year. There are a few additional measures on this year's Progress
Report. As part of a citywide initiative to expand opportunities for underserved Black and Hispanic males, the Progress
Report now awards additional credit to schools that are raising the achievement of these students.

We are also working to make classrooms more inclusive for students with disabilities. The Progress Report now awards
additional credit to schools placing students with disabilities in less restrictive environments.

What are schools doing to get students ready for college and careers?

Students who learn to solve problems and think critically are more likely to graduate from high school ready for college. New
York and many other states are transitioning to new learning standards, called the Common Core standards, designed to
prepare all students for success in college and careers. Teachers are already beginning to integrate these new standards
into class work. To learn more about Common Core standards, ask your child’s teacher or visit our Common Core Library
online at http://schools.nyc.gov/Academics/CommonCoreLibrary/FaminResources.

As we continue to work toward graduating students who are college and career ready, we are setting specific instructional
expectations for this school year. Principals and teachers are preparing to strengthen student work by examining and
refining what students are learning, how they are learning, and how they are being tested on what they learn. We are also
working to develop excellent teachers in all of our schools by examining and refining the feedback teachers receive about
their work.

How many schools earned each grade?

A high school's overall Progress Report grade is based on the number of overall points it
earns:

. Schools earning 68 or more points received As (33% of schools)

« Schools earning between 56 and 67.9 points received Bs (25% of schools) c
. Schools earning between 46 and 55.9 points received Cs (36% of schools)

. Schools earning between 38 and 45.9 points received Ds (6% of schools)

« Schools earning less than 37.9 points received Fs (0% of schools)

What happens if a school receives a low grade?

Strong Progress Report results are the basis for rewards for school leaders and poor results are an important factor in
determining support and intervention needs for schools. If a school receives a D or an F, it indicates that students in that
school are demonstrating a slower pace of learning and progress than students at similar schools.

If your child's school received a low grade, take the opportunity to ask the school's principal, parent coordinator, and staff
members about plans for improving. The Department of Education closely monitors schools that receive Ds, Fs, or Cs or
worse for three years in a row. These schools are evaluated and considered for intensive support or intervention.

How can | learn more about my student's academic performance?

You can keep track of your child's daily attendance, schedule, and test scores on ARIS Parent Link at
www.arisparentlink.org. ARIS Parent Link is available in ten languages and has information about ways to support your child
in school. Contact the parent coordinator at your child's school if you have questions about logging on or need your
password.

To contact your school's principal or parent coordinator, call the main office. You can reach this school's main office by
calling 718-968-1689.
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The NYC School Progress Report informs families about the school's strengths
and weaknesses, emphasizing how far students have come in the past year.
Progress Report grades are made up of 3 sections: student progress, student
performance, and school environment. In each section, your school's results are
compared to the results of other schools serving similar students. To view your |
school's Progress Report in detail, visit ARIS Parent Link at arisparentlink.org. *
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" Overall Progress
Report Grade

/
Student Progress 37.9 outof 55 points

A .

The Student Progress grade is based on the annual progress
students make toward meeting the state's graduation
requirements by earning course credits and passing State
Regents exams.

Student Performance 11,3 outof 20 points

B N

The Student Performance grade is based on how many students
are graduating and the types of diplomas they earn.

School Environment 7.6  outof 15 points

ﬁﬁ(}‘
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&
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The School Environment grade is based on student attendance
and the school's NYC School Survey, where parents, teachers,
and students rate academic expectations, safety and respect,
communication, and engagement.

College and Career 4.1

out of 10 points

College and Career Readiness measures how well students are

5.4

16 points ma
Achievement Gap (16 por )

Readiness prepared for life after high school on the basis of passing
advanced courses, meeting English and math standards, and
0 10 enrolling in a post-secondary institution.
Schools receive additional credit for exceptional graduation
Closing the results among students with disabilities and English Language

Learners, and for exceptional graduation and/or Regents results
among students with the lowest proficiency citywide.

N
/
Overall
Grade

66.3

out of 100 points

/
N

The Overall Grade is based on the total of all scores
above, including additional credit. Category scores
may not add up to overall score because of

100 rounding.
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What's new on this year's Progress Report?

This year's Progress Report has the same metrics as last year, plus a new section for “College and Career Readiness”
that recognizes schools for success in preparing students for life after high school. This includes taking preparatory
courses such as Advanced Placement or technical courses and meeting the standards for English and math readiness set
by the City University of New York. The section also measures enrollment in postsecondary programs including college,
vocational programs, and public service (e.g. military).

What are schools doing to get students ready for college and careers?

Students who learn to solve problems and think critically are more likely to graduate from high school ready for college.
New York and many other states are transitioning to new learning standards, called the Common Core standards,
designed to prepare all students for success in college and careers. Teachers are already beginning to integrate these
new standards into class work. To learn more about Common Core standards, ask your child’s teacher or visit our
Common Core Library online at:

ntip://schools.nyc.gov/Academics/CommonCoretibrary/ForFamilies/default.htm

As we continue to work toward graduating students who are college and career ready, we are setting specific instructional
expectations for this school year. Principals and teachers are preparing to strengthen student work by examining and
refining what students are learning, how they are learning, and how they are being tested on what they learn. We are aiso
working to develop excellent teachers in all of our schools by examining and refining the feedback teachers receive about
their work.

How many schools earned each grade?

A high school's overall Progress Report grade is based on the number of overall points
it earns:

+ Schools earning 68 or more points received As (30% of schools)

« Schools earning between 56 and 67.9 points received Bs (28% of schools) c
. Schools earning between 46 and 55.9 points received Cs (35% of schools)

« Schools earning between 38 and 45.9 points received Ds (5% of schools)

« Schools earning less than 37.9 points received Fs (2% of schools)

What happens if a school receives a low grade?

Strong Progress Report results are the basis for rewards for school leaders and poor results are an important factor In
determining support and intervention needs for schools. If a school receives a D or an F, it indicates that students in that
school are demonstrating a slower pace of leaming and progress than students at similar schools.

if your child's school received a low grade, take the opportunity to ask the school's principal, parent coordinator, and staff
members about plans for improving. The Department of Education closely monitors schools that receive Ds, Fs, or Csor
worse for three years in a row. These schools are evaluated and considered for intensive support or intervention.

How can | learn more about my student's academic performance?

You can keep track of your child's daily attendance, schedule, and test scores on ARIS Parent Link at
www.arisparentlink.org. ARIS Parent Link is available in ten languages and has information about ways to support your
child in school. Contact the parent coordinator at your child’s school if you have questions about logging on or need your
password.

To contact your school's principal or parent coordinator, call the main office. You can reach this school's main office by
calling 718-968-1689.
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This School’'s Report Card

The New York State School Report Card isanimportant part
of the Board of Regents’effort to raise learningstandards for all
students. It provides information to the public onthe school’s
status under the State and federal accountability systems,
onstudent performance,and on other measures of school

and district performance. Knowledge gained from the school
reportcard onaschool’sstrengths and weaknesses can be used
toimproveinstructionand services to students.

State assessments are designed to help ensure thatall

students reach high learning standards. They show whether
students are getting the knowledge and skills they need

to succeed at the elementary, middle, and commencement
levels and beyond. The State requires that students who are not
making appropriate progress toward the standards receive
academic intervention services.

For more information:

Office of Information and Reporting Services
New York State Education Department

Room 863 EBA

Albany, NY 12234

Email: dataquest@mail.nysed.gov

February 5, 2011

School PEEKSKILL MIDDLE SCHOOL
District PEEKSKILL CITY SCHOOL DISTRICT
School ID §6-15-00-01-0010

- Principal DAVID FINE

Telephone (914) 737-4542
Grades 6-8, US

Use this report to:

Get School Profile
information.

This section shows comprehensive
data relevant to this school’s learning
environment.

2 Review School
Accountability Status.
This section indicates whether
a school made adequate yearly
progress (AYP) and identifies the
school’s accountability status.

3 Review an Overview
of School Performance.
This section has information about
the school's performance on state
assessments in English, mathematics,
and science.

Page 1



School PEEKSKILL MIDDLE SCHOOL
School D 66-15-00-01-0010

School Profile

This section shows comprehensive data relevant to this school’s tearning
environment, including information about enrollment, average class size,

and teacher qualifications.

Enrollment

2007-08 2008-09 2009-10
Pre-K 0 0 0
I?indergarten 0 0 ‘ o
Grade 1 0 0 ‘ 0
Grade 2 ) 0 0 0“‘
Grade3 B 0 : 5
Grade 4 0 0 0
Grade 5 0 0 0
Grade 6 0 0 192
Gr;graded Elementary 0 0 0‘“
Grade 7 206 205 189
G}Qae . o e e e e '“1‘31 “205 i 195A
(;rade g . d - o,f
Grade 10 o] 0 0
Grade 11 0 o 0
Grade 12 0 0 o
Ungraded Secondary o o 14
Total K-12 387 411 590
Average Class Size

2007-08 2008-09 2009-10
Common Branch
Grade 8
F—— o - =
Mathematics 20 21 21
Science 21 18 18
Social Studies 21 20 20
Grade 10
English

Mathematics

Science

Social Studies

February 5, 2011

District PEEKSKILL CITY SCHOOL DISTRICT

Enrollment
Information

Enrollment counts are as of Basic Educational
Data System (BEDS) day, which is typically
the first Wednesday of October of the school
year. Students who attend BOCES programs
on a part-time basis are included in a school’s
enrollment. Students who attend BOCES on

a full-time basis or who are placed full time
by the district in an out-of-district placement
are not included in a school's enrollment.
Students classified by schoots as “pre-first”
are included in first grade counts.

Average Class Size
Information

Average Class Size is the total registration
in specified classes divided by the number
of those classes with registration. Common
Branch refers to self-contained classes in
Grades 1-6.

Page 2



School PEEKSKILL MIDDLE SCHOOL
School 1D 66-15-00-01-0010

Demographic Factors

2007~-08 2008-09 2009~10
# % # % # %
Eligible for Free Lunch 189  49% 217 53% 134 57%
Reduced-Price Lunch 51 13% 65 16% 90 15%
Student Stability” 100% g5% 100%
Limited English Proficient 17 4% 21 5% 39 7%
Racial/Ethnic Origin
American Indian or Alaska Native 1 0% 0 0% 0 0%
Black or African American 182  47% 194 47% 271 46%
Hispanic or Latino 130 34% 158 38% 252  43%
Asian or Native 3 19 9 2% 13 2%
Hawaiian/Other Pacific Islander
White 71 18% 50 12% 54 9%
Multiracial 0 0% 0 0% 0 0%
“ Available only at the school level,
-
Attendance and Suspensions
2006-07 2007~-08 2008-09
# % # % # %
Annual Attendance Rate 91% 94% 94%
Student Suspensions 53 14% 63 18% 88 21%

February 5, 2011

District PEEKSKILL CITY SCHOOL DISTRICT

Demographic Factors
Information

Eligible for Free Lunch and Reduced-Price

Lunch percentages are determined by dividing

the number of approved lunch applicants by

the Basic Educational Data System (BEDS)
enrollment in full-day Kindergarten through

Grade 12. Eligible for Free Lunch and Limited
English Proficient counts are used to determine
Similar Schools groupings within a Need/Resource
Capacity category. Student Stability is the
percentage of students in the highest grade in

a school who were also enrolled in that school

at any time during the previous school year.

(For example, if School A, which serves Grades 6-8,
has 100 students enrolled in Grade 8 this year,

and gz of those 100 students were also enrolled in
School A last year, the stability rate for the school is
g2 percent.)

Attendance
and Suspensions
information

Annual Attendance Rate is determined by dividing
the school's total actual attendance by the total
possible attendance for a school year. A school's
actual attendance is the sum of the number

of students in attendance on each day the school
was open during the school year. Possible
attendance is the sum of the number of enrolled
students who should have been in attendance on
each day the school was open during the school
year. Student Suspension rate is determined

by dividing the number of students who were
suspended from school {not including in-schoot
suspensions) for one futl day or longer anytime
during the school year by the Basic Educational
Data System (BEDS) day enrollments for that school
year. A student is counted only once, regardless

of whether the student was suspended one or more
times during the school year.

Page 3



School PEEKSKILL MIDDLE SCHOOL
School 1D 86-15-00-01-0010

Teacher Qualifications

2007-08 200809 2009-10
Total Number of Teachers 38 2 ...
Percent with No Valid
Teaching Ce@ifica;e o - 0% 0'5&4 o 9%
PercenF Teachmg Qut 39% 59 0%
of Certification ) o
Percent with Fewer Than 0% 0% 4%
Three Years of’Exper:ence ’
Percentage with Master's Degree
Plus 30 Hours or Doctorate 9% 61% 63%
Totat Number of Core Classes 158 168 147
Percent Not Taught by Highly
Qualitied Teachers in This School 11% B f%u i 0%
Percgr}t Not Taught'by H’ighl.y ) 7% 0% 0%
Qualified Teachers in This District o
Percent Not Taught by Highly
Qualified in High-Poverty Schools 10% 8% 6%
Statewide n
Percent Not Taught by Highly .
Qualified in Low-Poverty Schools 1% 1% 1%
Statewide
Totat Number of Classes 192 213 191
Percent Taught be Tethers Without 3% 294 0%
Appropriate Certiflcation
Teacher Turnover Rate

2006-07 2007-08 2008-09
Turnover Rate of Teachers with Fewer 0% 0% 0%
than Five Years of Experience
Turnover Rate of All Teachers 7% 10% 15%
Staff Counts

2007-08 2008-09 2009-10
Total Other Professional Staff 9 9 5
Total Paraprofessionals™* N/A N/A N/A
Assistant Principals 2 2 1
Principals 1 1 1

* Not available at the school level.

February 5, 2011

District PEEKSKILL CITY SCHOOL DISTRICT

Teacher Qualifications
Information

The Percent Teaching Out of Certification is the
percent doing so more than on an incidental basis;
that is, the percent teaching for more than five
periods per week outside certification.

Core Classes are primarily K-6 common branch,
English, mathematics, science, social studies,

art, music, and foreign languages. To be Highly
Qualified, a teacher must have at least a Bachelor's
degree, be certified to teach in the subject area,
and show subject matter competency. A teacher
who taught one class outside of the certification
area(s) is counted as Highly Qualified provided that
1) the teacher had been determined by the school
or district through the HOUSSE process or other
state-accepted methods to have demonstrated
acceptable subject knowledge and teaching

skills and 2) the class in question was not the sole
assignment reported. Credit for incidental teaching
does not extend beyond a single assignment.
Independent of Highly Qualified Teacher status,
any assignment for which a teacher did not hold
avalid certificate still registers as teaching out of
certification. High-poverty and low-poverty schools
are those schools in the upper and lower quartiles,
respectively, for percentage of students eligible for
a free or reduced-price lunch.

Teacher Turnover Rate
Information

Teacher Turnover Rate for a specified school year
is the number of teachers in that school year who
were not teaching in the following school year
divided by the number of teachers in the specified
school year, expressed as a percentage.

Staff Counts
Information

Other Professionals includes administrators,
guidance counselors, school nurses, psychologists,
and other professionals who devote more than half
of their time to non-teaching duties. Teachers who
are shared between buildings within a district are
reported on the district report only.

Page 4



School PEEKSKILL MIDDLE SCHOOL
School 10 66-15-00-01-0010

Understanding How Accountability

Worksin New York State

The federal No Child Left Behind (NCLB) Act requires that states develop and report on measures of student
proficiency in 1) English language arts (ELA), in 2) mathematics, and on 3) a third indicator. in New York

State in 2009~10, the third indicator is science at the elementary/middle level and graduation rate at

the secondary level. Schools or districts that meet predefined goals on these measures are making Adequate

Yearly Progress (AYP).

For more information about accountability in New York State,

visit: http://www.p12.nysed.gov/irts/accountability/

1 _EnglishLanguageArts (ELA)

To make AYP in ELA, every accountability group must make AYP Foragrou})tomake&wPltmust meet the pamcupagson

ond the performance criteria.

A Participation Criterion
At the elementary/middie level, 95 percent of Grades
3-8 students enrolled during the test administration
period in each group with 40 or more students must be
tested on the New York State Testing Program (NYSTP)
in ELA or, if appropriate, the New York State English as
a Second Language Achievement Test (NYSESLAT), or

the New York State Alternate Assessment (NYSAA) in ELA.

School Accountability

District PEEKSKILL CITY SCHOOL DISTRICT

B8 PerformanceCriterion

At the elementary/middte level, the Performance Index

(P1) of each group with 30 or more continuously enrolled
tested students must equal or exceed its Effective Annuat
Measurable Objective (AMO) or the group must make Safe
Harbar. (NYSESLAT is used only for participation.) At the
secondary level, the Pl of each group in the 2006 cohort with
30 or more members must equat or exceed its Effective AMO

At the secondary level, 95 percent of seniors in 2009-10
in each accountability group with 40 or more students
must have taken an English examination that meets the
students’ graduation requirement.

or the group must make Safe Harbor. To make Safe Harbor, the
Pi of the group must equal or exceed its Safe Harbor Target
and the group must qualify for Safe Harbor using the third
indicator, science or graduation rate.

2 Mathematics

The same criteria for making AYP in ELA apply to mathematics. At the elementary/middle level, the measures used to determine
AYP are the NYSTP and the NYSAA in mathematics. At the secondary level, the measures are mathematics examinations that meet
the students’ graduation requirement.

3 ThirdIndicator

In addition to wEnglmlsh language arts and mathematics, the school must also make AYP ina third area of achievement.
This means meeting the criteria in science at the elementary/middie level and the criteria in graduation rate at the secondary levet.

Elementary/Middle-Level Science: To make AYP, the All Students group must meet the participation criterion and
the performance criterion.

A Participation Criterion
Eighty percent of students in Grades 4 and/or 8 enrolled B Performance Criterion
during the test administration period in the All Students The Pl of the Ali Students group, if it has 30 or more
group, if it has 40 or more students, must be tested onan students, must equal or exceed the State Science
accountability measure. In Grade 4, the measures are the Standard {100} or the Science Progress Target.
Grade 4 elementary-level science test and the Grade 4 Qualifying for Safe Harbor In Elementary/Middle-Level
NYSAA in science. In Grade 8 science, the measures are ELA and Math: To qualify, the group must meet both the
the Grade 8 middle-level science test, Regents science participation criterion and the performance criterion in science.
examinations, and the Grade 8 NYSAA in science.

Secondary-Level Graduation Rate: For a school to make AYP in graduation rate, the percent of students in the 2005 graduation-rate total cohort in the
All Students group earning a local or Regents diploma by August 31, 2009 must equal or exceed the Graduation-Rate Standard (80%) or the Graduation-Rate

Progress Target.

Qualifying for Safe Harbor in Secondary-Level ELA and Math: To qualify, the percent of the 2005 graduation-rate total cohort earning a local or
Regents diploma by August 31, 2009 must equal or exceed the Graduation-Rate Standard (80%) or the Graduatlon-Rate Progress Target for that group.
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School Accountability

School PEEKSKILL MIDDLE SCHOOL
School 1D $8-15-00-01-0010

District PEEKSKILL CITY SCHOOL DISTRICY

Useful Terms for Understanding Accountability

12th Graders

The count of 12th graders enrolled during the 2009-10
school year used to determine the Percentage Tested for the
participation part of the AYP determination for secondary-
level ELA and mathematics. These are the first numbers in the
parentheses after the subgroup label on the secondary-level
ELA and mathematics pages.

2006 Cohort

The count of students in the 2006 accountability cohort used

to determine the Performance Index for the Test Performance
part of the AYP determination for secondary-level ELA and
mathematics. These are the second numbers In the parentheses
after the subgroup tabel on the secondary-level ELA and
mathematics pages.

Accountability Cohort for English and Mathematics
The accountability cohort Is used to determine if a school

or district met the performance criterion in secondary-level
ELA and mathematics. The 2006 school accountability cohort
consists of all students who first entered Grade 9 anywhere

in the 200607 school year, and all ungraded students with
disabilities who reached their seventeenth birthday in the
2006-07 school year, who were enrolied on October 7, 2009
and did not transfer to a diploma granting program. Students
who earned a high school equivalency diploma or were
enrolled in an approved high school equivalency preparation
program on June 30, 2010, are not included in the 2006 school
accountability cohart. The 2006 district accountabllity cohort
consists of all students in each school accountability cohort plus
students who transferred within the district after BEDS day plus
students who were placed outside the district by the Committee
on Special Education or district administrators and who met the
other requirements for cohort membership. Cohort s definedin
Section 100.2 (p) {16) of the Commissioner’s Regulations.

Adequate Yearly Progress (AYP)

Adequate Yearly Progress (AYP} indicates satisfactory progress
by a district or a school toward the goal of proficiency for all
students.

Annual Measurable Objective (AMO)

The Annual Measurable Objective (AMO) is the Performance
Index value that signifies that an accountability group is making
satisfactory progress toward the goal that 100 percent of
students will be proficient in the State’s learning standards for
English language arts and mathematics by 2013-14. The AMOs
for each grade level will be increased as specified in CR100.2{p)
{14) and wilt reach 200 in 2013-14. (See Effective AMO for
further information.)

Continuous Enrollment

The count of continuously enrolled tested students used to
determine the Performance index for the Test Performance part
of the AYP determination for elementary/middle-level ELA,
mathematics, and science. These are the second numbers in
the parentheses after the subgroup label on the elementary/

middle-level ELA, mathematics, and science pages.
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Continuously Enrolled Students

At the elementary/middle level, continuously enrolted students
are those enrolled in the school or district on BEDS day (usuatly
the first Wednesday in October) of the school year until the test
administration period. At the secondary level, all students who
meet the criteria for inclusion in the accountability cohort are
considered to be continuously enrolled.

Effective Annual Measurable Objective

(Effective AMO)

The Effective Annual Measurable Objective is the Performance
Index (P1) value that each accountability group within a school
or district Is expected to achieve to make AYP, The Effective
AMO Is the lowest Pl that an accountability group of a given size
can achieve in a subject for the group’s Pl not to be considered
significantly different from the AMO for that subject. If an
accountability group’s Pi equals or exceeds the Effective AMO,
it is considered to have made AYP. A more complete definition
of Effective AMO and a table showing the Pi values that each
group size must equal or exceed to make AYP are available at
www.pl2.nysed.gov/irts.

Graduation Rate

The Graduation Rate on the Graduation Rate page is the
percentage of the 2005 cohort that earned a local or Regents
diploma by August 31, 2009.

Graduation-Rate Total Cahort

The Graduation-Rate Total Cohort, shown on the Graduation
Rate page, is used to determine If a school or district made AYP
in graduation rate. For the 2009-10 school year, this cohort is
the 2005 graduation-rate total cohort. The 2005 total cohort
consists of all students who first entered Grade 9 anywhere

in the 2005-06 school year, and all ungraded students with
disabilities who reached their seventeenth birthday in the
2005-06 school year, and who were enrolled in the school/
district for five months or longer or who were enrolled in the
school/district for less than five months but were previousty
enrolled in the same school/district for five months or longer
between the date they first entered Grade 9 and the date they
last ended enrollment. A more detailed definition of
graduation-rate cohort can be found in the SIRS Manual at
http://www.pl2.nysed.gov/irts/sirs/.

For districts and schools with fewer than 30 graduation-rate
total cohort members in the All Students group in 2009~10,
data for 2008-09 and 2009-10 for accountability groups were
combined to determine counts and graduation rates. Groups
with fewer than 30 students in the graduation-rate total cohort
are not required to meet the graduation-rate criterion.

Limited English Proficient

For all accountability measures, if the count of LEP students
is equal to or greater than 30, former LEP students are also
included in the performance calculations.

Non-Accountability Groups
Female, Male, and Migrant groups are not part of the AYP
determination for any measure.
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M School Accountability

School PEEKSKILL MIDDLE SCHOOL
School ID 66-15-00-01-0010

District PEEXSKILL CITY SCHOUL DISTRICT

Useful Terms for Understanding Accountability (continued)

Participation

Accountability groups with fewer than 40 students enrolled
during the test administration period {for elementary/middle-
level ELA, math, and science) or fewer than 40 12th graders
{for secondary-tevel ELA and mathematics) are not required
to meet the participatton criterion. if the Percentage Tested
for an accountability group fell below 95 percent for ELA and
math or 80 percent for science in 200910, the participation
enrollment {“Total” or "12th Graders”) shown in the tables is the
sum of 2008~09 and 2009-10 participation enrollments and
the “Percentage Tested” shown is the weighted average of the
participation rates over those two years.

Performance Index(P1)

A Performance index is a value from 0 to 200 that is assigned to
an accountability group, indicating how that group performed
on arequired State test (or approved alternative) in English
tanguage arts, mathematics, or science. Student scores on the
tests are converted to four performance levels, from Levet 1

to Level 4. {See performance tevel definitions on the Overview
summary page.) At the elementary/middte level, the Piis
calculated using the following equation:

100 = [{Count of Continuously Enrolled Tested Students
Performing at Levels 2, 3, and 4 + the Count at Levels 3 and 4} +
Count of All Continuously Enrolled Tested Students)

At the secondary tevel, the Piis calculated using the following
equation:

100 x [{Count of Cohort Members Performing at Levels 2, 3, and
4+ the Count at Levels 3 and 4) = Count of All Cohort Members]

Alist of tests used to measure student performance for
accountability is available at www.p12.nysed.gov/irts.

Progress Targets

For accountability groups below the State Standard in science
or graduation rate, the Progress Target is an alternate method
for making AYP or qualifying for Safe Harbor in English language
arts and mathematics based on improvement over the previous
year's performance.

Science: The current year’s Science Progress Target is calculated
by adding one point to the previous year's Performance

Index {Pi). Example: The 2009-10 Science Progress Target is
calculated by adding one point to the 2008-09 Pi.

Graduation Rote: The Graduation-rate Progress Target is
calculated by determining a 20% gap reduction between the
rate of the previous year’s graduation-rate cohort and the
state standard. Example: The 2009-10 Graduation-Rate
Progress Target = [{80 ~ percentage of the 2004 cohort earning
a tocal or Regents diploma by August 31, 2008) x 0.20] +
percentage of the 2004 cohort earning a local or Regents
diploma by August 31, 2008.

Progress Targets are provided for groups whose Pl {for science)
or graduation rate (for graduation rate) is below the State
Standard.
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Safe HarborTargets

Safe Harbor provides an alternate means to demonstrate

AYP for accountability groups that do not achieve their EAMOs
in English or mathematics. The 2009-10 safe harbor targets
are calculated using the following equation:

2008-09 P1 + {200 - the 2008-09 Pi) x 0.10

Safe Harbor Targets are provided for groups whose Plis less
than the EAMO.

Safe Harbor Qualification(t)

On the science page, if the group met both the participation
and the performance criteria for science, the Safe Harbor
Qualification column will show “Qualified.” If the group did
not meet one or more criteria, the cotumn will show "Did not
qualify.” A “#" symbol after the 2009~10 Safe Harbor Target on
the elementary/middle- or secondary-tevel ELA or mathematics
page indicates that the student group did not make AYP

in science (elementary/middle level) or graduation rate
(secondary level} and; therefore, the group did not qualify for
Safe Harbor in ELA or mathematics.

State Standard

The criterion vatue that represents minimally satisfactory
performance (for science) or a minimally satisfactory
percentage of cohort members earning a local or Regents
diptoma (for graduation rate). in 200910, the State Science
Standard is a Performance Index of 100; the State Graduation-
Rate Standard is 80%. The Commissioner may raise the State
Standard at his discretion in future years.

Students with Disabilities

For all measures, if the count of students with disabilities is
equal to or greater than 30, former students with disabilities
are also included in the performance calculations.

TestPerformance

For districts and schools with fewer than 30 continuously
enrolled tested students (for elementary/middle-tevel ELA,
math, and science) or fewer than 30 students in the 2006
cohort (for secondary-level ELA and mathematics} in the All
Students group in 2009~10, data for 2008-09 and 2009-10 for
accountability groups were combined to determine counts and
Performance indices. For districts and schools with 30 or more
continuously enrolled students/2006 cohort members in the
All Students group in 2009-10, student groups with fewer than
30 members are not required to meet the performance criterion.
This is indicated by a8 “~" in the Test Performance column in

the table.

Total

The count of students enrolled during the test administration
period used to determine the Percentage Tested for the
Participation part of the AYP determination for elementary/
middle-level ELA, mathematics, and science. These are the first
numbers in the parentheses after the subgroup label on the
elementary/middle-level ELA, mathematics, and science pages.
For accountability calculations, students who were excused
from testing for medical reasons in accordance with federal
NCLB guidance are notincluded in the count.
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School Accountability

School PEEKSKILL MIDDLE SCHOOL District PEEKSKILL CITY SCHOOL DISTRICT
School 1D 66-15-00-01-0010

Understanding Your School Accountability Status

New York State participatesin the Differentiated Accountability pilot program, as approved by the United States Department of Education

in January 2009. Under this program, each pubtic schoolin the State is assigned an accountability “phase” (Good Standing, improvement,
Corrective Action, or Restructuring) and, for schools not in Geod Standing, a “category” (Basic, Focused, or Comprehensive) for each
measure for which the school [s accountable. Accountability measures for schools at the elementary/middle tevel are English language arts
{ELA), mathematics, and science; at the secondary level, they are ELA, mathematics, and graduation rate. Generally, the school's overall
accountability status is its most advanced accountability phase and its highest category within that phase. A school in any year of the phase
(that is not Goad Standing) that makes AYP for the measure remains in the same phase/category the following year. An identified school that
makes AYP in the identified measure far two consecutive years returns to Good Standing. Once a school is identified with a category within a
phase, it cannot move to a less intensive category inthe following school year within that phase.

Each school district with one or more Title | schools and each Title | charter school designated as improvement (year 1 and year 2), Corrective
Action, or Restructuring must make Supplemental Educational Services available for eligible students in the identified Title | school(s). A
school district with one or more schools designated as Improvement (year 2), Corrective Action, or Restructuring must also provide Public
School Choice to eligible students in identified Title I school(s). For more information on the Differentiated Accountability program and a list
of interventions for schools not in Good Standing,

see http://www.pI.z.nysed.gov/nyc/APA/Diﬁemntiated_Accountability/DA__home.html.
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School Accountability

School PEEKSKILL MIDDLE SCHOOL
School ID 66-18-00-01-0010

District PEEKSKILL CITY SCHOOL DISTRICY

Understanding Your School Accountability Status {continued)

Phase

Phase/ Category

Good Standmg A school that has not been des:gnated as Improvement Correctwe Action, or Restructurmg

Improvement (year 1) A school that fa»led to make AYP for two
consecutive years on the same accountability measure; or a school
that was designated as Improvement (year 1) in the current school
year that made AYP for the identified measure and is in Good
Standing.

improvement {year 2} A school that was designated as a school in
Improvement {year 1} in the current school year and failed to make
AYP on the same accountability measure for which it was identified;
or a school that was designated as improvement (year 2) in the
current school year that made AYP for the identified measure.

Improvement/Basic:

A school that failed to make AYP in ELA and/or math for one
accountability group, but made AYP for the All Students group; or a
school that failed to make AYP in only science or graduation rate.
Improvement/Focused:

A school that failed to make AYP in ELA and/or math for more than
one accountability group, but made AYP for the All Students group;
or a school whose worst status is improvement/Basic for at least
two measures.

Improvement/Comprehensive:

A school that failed to make AYP in ELA and/or math for the All
Students group; or a school that failed to make AYP in ELA and/or
math for every accountability group for which there are at least two,
but made AYP for the All Students group; or a school that failed to
make AYP in ELA and/or math AND in science or graduation rate.

Correctlve Action (year 1) A school that was designated as a
school in Improvement (year 2) in the current school year and failed
to make AYP on the same accountability measure for which it was
identified; or a schoal that was designated as Corrective Action
{year 1) in the current school year that made AYP for the identified
measure.

Corrective Action {year 2} A school that was designated as a
school in Corrective Action {year 1) in the current school year that
failed to make AYP on the same accountability measure for which it
was identified; or a school that was designated as Corrective Action
{year 2) in the current school year that made AYP for the identified
measure.

Corrective Action or Restructuring/Focused:

A school that failed to make AYP in ELA and/or math for one or more
accountability groups, but made AYP for the All Students group; or a
schoal that failed to make AYP in science or graduation rate but made
AYP in ELA and math.

Corrective Action or Restructuring/Comprehensive: A school
that failed to make AYP in ELA and/or math for the All Students
group; or a school that failed to make AYP in ELA and/or math for
every accountability group except the All Students group for which
there are at least two, but made AYP for the All Students group; or a
school that failed to make AYP in ELA and/or math AND in science or
graduation rate

Restructuring (year 1) A school that was designated as a school
in Corrective Action (year 2}in the current school year and faited

to make AYP on the same accountability measure for which it was
identified; or a school that was designated as Restructuring {year 1)
in the current school year that made AYP for the identified measure.
Restructuring (year 2} A school that was designated as a schoolin
Restructuring {year 1) in the current school year that failed to make
AYP on the same accountability measure for which it was identified;
or a school that was designated as Restructuring (year 2) in the
current school year that made AYP for the identified measure.
Restructuring (Advanced} A school that was designated as a
school in Restructuring {year 2) in the current school year that
failed to make AYP on the same accountability measure for which

it was identified; or a school that was designated as Restructuring
(Advanced) in the current school year that made AYP for the
identified measure.

SURR: A school that is identified for registration review (SURR) during
a school year in which it is designated as a school in Improvement

or Corrective Action shall, in the next school year, be designated as
Restructuring {year 1}/Comprehensive.

Pending — A school’s status is “Pending” if the school requires special evaluation procedures and they have not yet been completed.
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M School Accountability

School PEEKSKILL MIDDLE SCHOOL District PEEKSKILL CITY SCHOOL DISTRICT
School 1D 66-15-00-01-0010
Summary
Overall Accountability In Good Standing
Status (2010-11) Elementary/Middle Level __ Secondary Level e
ELA In Good Standing ELA
Math in Good Standing Math
PO e Gra&uétion o
Title | Part A Funding Years the School Received Title | Part A Funding
2008—09 ) 200910 2010-11
NO NO NO
On which accountability measures did this school make Adequate
Yearly Progress (AYP) and which groups made AYP on each measure?
Elementary/Middle Level Secondary Level
English English
Student Groups Ltanguage Arts  Mathematics Science Language Arts  Mathematics Graduation Rate
All Students v v v
Ethnicity
American Indian or Alaska Native
Black or Afrlcan American / /
Hispanic or Latino 4 v
Asian or Native Hawaiian/Other Pacific
Istander - -

Multiracial

Other Groups
Students with Disabilities

Limited English Proficient

Economica-lly'Disadvantaged J /

Student groups making

AYP in each subject Xeof 7 Vot viot1
AYP Status

v MadeAYP
v'°" Made AYP Using Safe Harbor Target
X Did not make AYP

— Insufficient Number of Students
to Determine AYP Status
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School Accountability

School PEEKSKILL MIDDLE SCHOOL District PEEKSKILL CITY SCHOOL DISTRICY
School 1D 66-15-00-01-0010

Elementary/Middle-Level English Language Arts

Accountability Status In Good Standing

for This Subject

(2020-22)

Accountability Measures (T Student groups making AYP i Engleh anguage stz A
X Dld not make AYP

How did students in each accountability group performon
elementary/middle-level English language arts accountability measures?

AYP Participation Test Performance Performance Objectives
Student Group Met Percentage  Met Performance  Effective  Safe Harbor Target
{Total: Continuous Enroliment) Status Criterion Tested Criterion Index AMO 2009~10 2010-11
Accountability Groups
All Students (583:557) v v 100% v 169 150
Ethnicity -

American Indian or Alaska Native {0:0)
Black or African American (267:254)

Asian or Native Hawaiian/Other Pacific _ ~ ~ _ _
Istander {13:13) ‘

Multiracial (0:0) IO
Other Groups .

Students with Disabilities (89:93) v 100% X 128 145 142 92
Economically Disadvantaged (431:426) \/ """""""" \/ 100% \/ 166 150
Final AYP Determination Xe6of7

Non-Accountabillty Groups

Migrant {0:0}

Symbols NoOTE: See Useful Terms for Understanding Accountability
‘/SH Made AYP for explanations and definitions of terms and table labels
v Made AYP Using Safe Harbor Target used on this page.

b 4 Did not make AYP

— Fewer Than 40 Total/Fewer Than 30
Continuous Enroliment

$ Did not qualify for Sate Harbor
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School Accountability

School PEEKSKILL MIDDLE SCHOOL District PEEKSKILL CITY SCHOOL DISTRICY
School 1D 66-15-00-01-0010

Elementary/Middle-Level Mathematics

Accountability Status In Good Standing

for This Subject

Accountability Measures 7of7 Student groups making AYP in mathemativcs R i
7 s

How did students in each accountability group perform on
elementary/middle-level mathematics accountability measures?

AYP Participation Test Performance Performance Objectives
Student Group Met Percentage  Met Performance  Effective Safe Harbor Targét -
{Total: Continuous Enroltment) Status Criterion Tested Criterion Index AMO 2009-10 2010-11
Accountability Groups
All Students (582:559) v v 100% v 179 130

Ethnicity
Amerlcan Indlan or Alaska Native (0:0}

Hispanic or Latino (250:242)

Asian or Native Hawaiian/Other Pacific
islander (13:13}

White (53:51)
Multiracial (0:0) .
Other Groups o
Students with Disabilities (89:93)

Limited English Proficient (41:50)

Economically Disadvantaged (430:427) ¢ V4 100% v 177 130

Final AYP Determination vV Tof7

Non-Accountability Groups

Migrant (0:0)

Symbols NOTE: See Useful Terms for Understanding Accountability
t/s Made AYP for explanations and definitions of terms and table labels
vt Made AYP Using Safe Harbor Target used on this page

X Did not make AYP

—_ Fewer Than 40 Total/Fewer Than 30
Continuous Enroliment

b Did not qualify for Safe Harbor
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M School Accountability

School PEEKSKILL MIDDLE SCHOOL District PEEKSKIL CITY SCHOOL DISTRICT
School ID 66-15-00-01-0010

Elementary/Middle-Level Science

Accountability Status in Good Standing
for This Subject

(2010-11)

Accountability Measures  10f1  student groups making AYPinsclence s
~ oo Made AvP A
How did students in each accountability group perform on
elementary/middle-level science accountability measures?
AYP Participation Test Performance Performance Objectives

Student Group Safe Harbor Met Percentage  Met Performance State Progress Target
(Total: Continuous Enrotiment) Status Qualiflcation Criterion Tested Criterion Index Standard 200610  2010-%
Accountability Groups

All Students (198:190) v Qualified v 99% v 157 100

Ethnicity

American Indian or Alaska Native (0:0)
e Gy o / .............. o / ............... PO S
mspamc e (8277) .............................. o / e / ............... Lo [
R et — ............................................ - ....................................................................................
Islander (4:4) - - - - -
wmte(1317) ............................................ GURUSUEEREREE R e S e e
L .(.0.:.& ..........................................................................................................................................................................
Other Groups -

Students with Disabilities (28:27) - - - - - - -
L'm‘tEdEnghSh Pmﬁaem(ng) ...................... e s s B IR s s
EconomicallyDisa dvantaged(147144) ............. Qualmed ............. ‘/ .............. gg% ........... ‘/ 1 oy o
Final AYP Determination v 1of1

Non-Accountability Groups

Female (92:90) 100% 148 100
Male(106100) ................................................................................... 99%166 .............. S
Mlgram(oo) ....................................................................................... SO TU PP P OSSP POPOIN

Symbols NOTE: See Useful Terms for Understanding Accountability

v Made AV for explanations and definitions of terms and table labels

X Did not make AYP used on this page.

- Fewer Than 40 Total/Fewer Than 30
Continuous Earoliment

February 5, 2011 Page 13



T‘ Overview of School Performance

School PEEKSKILL MIDDLE SCHOOL District PEEKSKILL CITY SCHOOL DISTRICT
School ID 66-15-00-01-0010 | ;

Summary of 2009~-10 Aboutthe Performance
LevelDe

School Performance Scrighare

) . ) Level1 NotMeeting Learning Standards.
Performance on the State assessments in English language arts, mathematics, Student performance does not demonstrate an
and science at the elementary and middle levels is reported in terms of mean . understanding of the content expected in the sth«t
scores and the percentage of tested students scoring at ar above Level 2, and grade level.
tevel 3, and Level 4. Performance on the State assessments in ELA and Level2: nnlallymwnmulusnnurds
mathematics at the secondary level is reported in terms of the percentage ‘Student performance demonstrates a partlal

undustandmg of the content npectod in the subject
and grade level.

- Level 3: Meeting ummua
" Student performance demonstrates an understanding

of students in a cohort scoring at these levels.

Percentage of students that Total ~ of the content expected in the subject and grads tevel
scored at or above Level 3 Tested Level4: nmwwmmmn
" Student performance demonstrates a thorough
English Language Arts 0% 50% 100% - understanding of the content expected in the subject
E = = and grade level.
Grade 6 50% IR 192

.............................................................................................................. H“.“N“dm.mc.c.p'dt,

Grade 7 359¢ MENENNNS 185 gs 3 5
.é‘ ,d.é ......................... 56% ....................................................... 194 ........ ' (“}uc} m.goﬁ.s d.‘.mln.d?
alact Districts are divided into high, average, and low need -

: categoriu based on their ability to meet the special
Mathematics ~ needs of their students with local resources. Districts in
Grade 6 53% I 194 ~ the high need category are subdmded into lour categories
...................................... 9 9’—1 based on enrollment size and, in some cases, number
e e e A of students per square mile. More information about
Grade 8 50% IR 196 the categories can be found in the Report to the Governor

" ond the Legisiatore on the Educotionol Status of the

Science State’s Sch oo&s at www.p12.nysed.gov/ins.

~n this mtuon this school’s performance is compared with

] ‘

Grade 8 kg el ; that of the school district and publlc schouls Statewtde
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Overview of School Performance

School PEEKSKILL MIDDLE SCHOOL
School 1D 66-15-00-01-0010

District PEEKSKILL CITY SCHOOL DISTRICT

This School's Results in Grade 6 English Language Arts

School District NY State Public

This School
Percentage scoring at level{s}:
2-4 3-4 4

Percentage scoring at level(s):
2-4 3-4 4 2-4 3-4 4

Percentage scoring at level(s).

2010 Mean Score: 661

*Range: 644-785 662-785 694-785

100%
82% 89%
HEN 2009-10 ;
2 MW 2008-09 j 0% 48% e
L. — —
Number of Tested Students: 96 5 163 96 5

2009~10 School Year

2008-09 School Year

Results by

Stu d ent Group Total Percentage scoring at level(s): Total Percentage scoring at level(s):
Tested 2-4 3-4 4 Tested 2-4 3-4 4
All Studants 182 84% 50% 3%

Female

Multiracial
Small Group Totals

General-Education Students

Students with Disabilities

English Proficient

Limited English Proficient

Economically Disadvantaged

Not Disadvantaged

Migrant

Not Migrant

NOTES

The - symbol Indicates that data for a group of students have been suppressed. If a group has fewer than five students,
data for that group and the next smallest group(s) are suppressed to protect the privacy of individust students.
* These ranges are for 2009-10 data only. Ranges for the 2008-09 data are available in the 200809 Accountability and Overview Reports.

Other

2009-10 School Year

2008-09 School Year

Number scoring at level(s): KNumber scoring at tevel(s):.
Assessments Total g Total g (s)
Tested 2-4 3-4 4 Tested 2-4 3-4 4
New York State Alternate Assessment 3 L o _ o
{NYSAA); Grade 6 Equivalen
t lish S d Lal
New~ York State English as a Secon nguage 2 N/A N/A N/A o N/A N/A N/A
Achievement Test (NYSESLAT)t: Grade 6
Total Total
i (o} d
Recently Arrived LEP Students NOT Tested on o N/A N/A N/A N/A N/A N/A N/A

the ELA NYSTP: Grade 6

t These counts represent recently arrived LEP students who used the NYSESLAT to tulfill the English language arts participation requirement.

February 5, 2011
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Overview of School Performance

School PEEKSKILL MIDDLE SCHOOL District PEEKSKILL CITY SCHOOL DISTRICY
School ID 66-15-00-01-0010

This School's Results in Grade 6 Mathematics

This School School District NY State Public
Percentage sconng at level(s): Percentage scoring at tevel(s}): Percentage scoring atlevel(s}
2-4 3-4 4 2-4 3-~4 4 2-4 3-4 4

2010 Mean Score: 676 _*Range:640-780 674-780 699~780
100%

HB® 2009-10
W% 2008-09

92%
52 61%
I B I 27.%

Number of Tested Students: 104 44
Results by 2009-10 School Year 2008-09 School Year
Student Gl’oup Total Percentage scoring at level(s): Total Percentage scoring at tevel(s):
Tested 2-4 3-4 4 Tested 2-4 34 4
All Students 194 92% 53% 23%
fFemate 95 93%  53%  22%
Male ............................................................ 99_ ......... 91% ....... 54%23% ..........................................................................
American Indian or Alaska Native o o N
.B. laCk or A f”can Am .......................................... 87 ........... 91% .....................................................................................................
H| Spa mc or Latmo ............................................. 83 ........... 90% .....................................................................................................
.A S. anor NauveHawau an/ome( Pac;f ' C |5lander .......... 6 e 100% .....................................................................................................
Whne 18100% ................................................................
Multrraual P B B
SmallGroup Totals ..........................................................................................................................................................
General-Education Students 170 95%  57%  25%
Studentswnthsabmtues ...... ’. . . ” . ’ ........ 24 ........... Tl% ....... 25% ......... 8% .........................................................................
English Proficient R 180 ..93%  56%  24%
L|m|tqungushProhcrent OODBAE00BABE00a06000 o8 14 ........ 71% ...... 14% ....... 7%- ......................................................
Economically Disadvantaged 147 91% 52% 22%
Not Dlsadvantaged ........................................... 47 ........... 94% ....... 57% . 2 6% .........................................................................
S
Not Migrant 194 92% 53% g
NOTES
The — symbol indicates that data for a group of students have been suppressed. If a group has fewer than five students,
data for that group and the next smallest groupls} are suppressed to protect the privacy of individual students.
* These ranges are for 2009-10 data only. Ranges for the 2008-09 data are avallable In the 2008-09 Accountability and Overview Reports.
Other 2009-10 School Year 2008-0g School Year
Assessments Total Number scoring at level(s): Total Number scoring at level(s):
Tested 2-4 3-4 4 Tested 2-4 3-4 4
New York State Alternate Assessment 3 _ _ B x

(NYSAA): Grade 6 Equivalent
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Over“\_ri_ewdf Sc_hool Performance

School PEEKSKILL MIDDLE SCHOOL District PEEKSKILL CITY SCHOOL DISTRICT
Schoot D 66-15-00-01-0010

This School's Results in Grade 7 English Language Arts

This School _School District NY State Public
Percentage scoring atlevel(s): Percentage scoring at level(s). Percentage scoring atlevelis):
2-4 3-4 4 2-4 3~-4 4 2-4 3-4 4

2010 Mean Score: 658 ‘Range:642-790 664~-790 698-790
2009 Mean Score: 662  100%

100% 100% 00% 100%
76% 81% 76% 80%
HEE 2009-10 ] } o
W ® 2008-09 2500 (N d s l : |
l L | . 4% 3% ' I ~' 1'1% 7%

Number of Tested Students: 151 194 64 148 7 5 152 197 64 149 1 5
Results by 2009-10 School Year 2008-0g School Year

Total Percentage scoring at level(s): [ t: Ing at tevel(s):
Student Group ota g ing (s) Total ercentage scoring at level(s)

Tested 2-4 3-4 4 Tested 2-4 3-4 4
All Students . 185 82% 35% 4% 194 100% 76% 3%

Small Group Totals 20 85% 45% 5% 23 100% 83% 4%

General-Education Students 152 89% 41% 5% 169 100% 82% 3%

Students with Disabiliti

English Proficlent e 173 B4% . 36% . 4% .........183  100%  78% . 3%
Limited English Proficient 12 50% 8% 0% 11 100%  45% 0%
Economically Disadvantaged 133 ... 80% .. 32% ...5%. ..........150 100%  73% . 1% ..
Not Disadvantaged 52 87%  42% 0% 44 100%  86% 7%
Lo LA U U O OO VOO OO OO TUP PO SOTOTOR PP TPPPPSOSPTOIVPIRRPPR
Not Migrant 185 82% ___35% 4% 194 100%  76% 3%

NOTES

The - symbol indicates that data for a group of students have been suppressed. if a group has fewer than five students,

data for that group and the next smallest group(s) are suppressed to protect the privacy of individual students.

* These ranges are for 2009-10 data onty. Ranges for the 2008-09 data are svallable in the 2008-09 Accountability and Overview Reports.

Other 2009~10 School Year 2008-09 School Year

Assessments Total Number scoring at level(s): Total Number scoring at level(s):
Tested 2-4 3-4 4 Tested 2-4 3-4 4

New York State Alternate Assessment 1 ~ _ % 3 _ _ R

(NYSAA): Grade 7 Equivalent

New York State English as a Second Language
Achievement Test (NYSESLAT)t: Grade 7

Total Total

Recently Arrived LEP Students NOT Tested on
the ELA NYSTP: Grade 7

t These counts represent recently arrived LEP students who used the NYSESLAT to fulfill the English language arts participation requirement.
February 5, 2011 Page 17
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-l Overview of School Performance

School PEEKSKILL MIDDLE SCHOOL District PEEKSKILL CITY SCHOOL DISTRICTY
School |10 66-15-00-01-0010

This School's Results in Grade 7 Mathematics

This Schoal School District NY State Public
Percentage scoring at level(s): Percentage scoring at level(s}): Percentage scoring at tevel(s):
2-4 3-4 4 2-4 3-4 4 2-4 3-4 4

2010 Mean Score: 670 “Range:639-800 670-800 634-800

2009 Mean Score: 674  100% . |
100% 99%

99%

86% | 88% 85% | 2% 87%
™ EW 2009-10 62%
Z M@ 2008-09 49%
Number of Tested Students: 166 195 91 167 39 35 167 197 92 169 40 35 ST
Results by 2009-10 School Year 2008-09 School Year
Student Group Total Percentage scoring at level(s): Total Percentage scoring at tevel(s):
Tested 2-4 3-4 4 Tested 2-4 3-4 4
187  89% 49% 21% 195  100%  86% _ 18%

L o PG 20 90%
General-Education Students 154 92%

Students with Disabilities 33 T6%

English Proficient 172 90%

leltedEngllshPmﬁCIent15 ........... 73% .....................................................................................................
Economically Disadvantagedwm o 134 90%

NotD|sadvantaged53 ........... 85% .....................................................................................................
e oo B e e e e e e e er st
Not Migrant 187 89%  49%  21% 195 100%  86%  18%

NOTES

The - symbol indicates that data for a group of students have been suppressed. if a group has fewaer than five students,

data for that group and the next smallest group(s) are suppressed to protect the privacy of individual students.

* These ranges are for 2009-10 data only. Ranges for the 2008-09 data are available in the 200809 Accountability and Overview Reports.

Oth er 2009-10 School Year 2008-0g9 School Year
Assessments Total Number scoring at level(s): Total Number scoring at level(s):
Tested 2-4 3-4 4 Tested 2-4 3-4 4

New York State Alternate Assessment
(NYSAA): Grade 7 Equivalent
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Overview of School Performance

School PEEKSKILL MIDDLE SCHOOL District PEEKSKILL CITY SCHOOL DISTRICT
School ID 66-15-00~01-0010

This School's Results in Grade 8 English Language Arts

This School School District NY State Public
Percentage scoring at level(s): Percentage scoring at level(s): Percentage scoring at level(s):
2-4 3-4 4 2-4 3-4 4 2-4 3-4 4

2010 Mean Score: 660 "Range:627-790 658-790 699-790
2009 Mean Score: 652  100%

i 100%
97% 96% 99% 919 8%
= 69%
oyt LS ) B 56% 56% 56% 55% 51% |
mwE 2008-09 y = ‘
| |
, | 5% | - 5% 8% 59
L .. = H__“___O}_‘; i, o . 0% —_— L oz
Number of Tested Students: 188 193 109 109 10 0 191 196 111 109 10 O
Results by 2009-10 School Year 2008-09 School Year
Stu d ent Group Total Percentage scoring at level(sk Total Percentage scoring atlevel(s):
Tested 2-4 3-4 4 Tested 2-4 3-4 4

194 97%

100% _ 56% 0%

All Students

Small Group Totals

General-Education Students

Students with Disabilities

English Proficient

Limited English Proficient ) 5 78% 0% 0% 5 100% 40% 0%
Economically Disadvantaged ... 146 ... 96% ....52% .. 4% .18 100% . .47T% .. 0%.......
NotDisadvantaged 48 100% 69% 8% 75 100% 71% 0%
I:IVigrant'

Not Migrant 194 97% 56% 5% 193 100% 56% 0%

NOTES

The - symbol indicates that data for 3 group of students have been suppressed, {f a group has fewer than five students,

data for that group and the next smallest groupis) are suppressed to protect the privacy of individual students.

* These ranges are for 2009-10 data only. Ranges for the 2008-09 data are available in the 2008-09 Accountability and Overview Reports.

Other 2009-10 School Year 2008-09 School Year
Number scoring at level(s): Number scoring at level(s):
Assessments Total 9 Total g {s}
Tested 2-4 3-4 4 Tested 2-4 3-4 4
New York State Alternate Assessment 1 R _ N 2 N
(NYSAA): Grade 8 Equivalent
New York State English as a Second Language
2 N/A N/A N/A 1 N
Achievement Test (NYSESLAT): Grade 8 / / / /A N/A e
Total Total
Recently Arrived LEP Students NOT Tested on
Y 2 N/A N/A N/A N/A N/A N/A N/A

the ELA NYSTP: Grade 8

1 These counts represent recently arrived LEP students who used tha NYSESLAT to fulfiil the English language arts participation requirement.
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School PEEKSKiLL MIDOLE SCHOOL
School D 66-15-00-01-0010

District PEEKSKILL CITY SCHOOL DISTRICT

This School's Results in Grade 8 Mathematics

This School

School District

NY State Public

Percentage scoring at level(s):

Percentage scoring at tevel(s):.

Percentage scoring at level(s).

2-4 3-4 4 2-4 3-4 4 2-4 3-4 4

2010 Mean Score: 675 ‘Range:639-775 673-775 T702-775
2009 Mean Score; 671  1H0%

939% 9T% g1y 96%

i ; 79% 80%
BN 2009-10

55%
BE® 2008-09 50% |
12% 175 18% 19%

Number of Tested Students: 183 193 98 156 23 22 185 195 98 157 23 22

2009-10 School Year 2008-09 School Year

Results by

Stu d e nt G rou p Total Percentage scoring at level(s): Total Percentage scoring at level{s).
Tested 2-4 3-4 4 Tested 2-4 3-4 4

All Students 196 93% 50% 12% 198 97% 79% 11%

Female 91 90% 45% 10% 101 98% 5% 13%

Smalt Group Totals 22 95% 73% 23% 34 97% 85% 18%
L T 169 ... 93% ..50% 13% .LLAT2 98% ..82%  12% .
Students with Disabilities 27 93%  48% 4% 26 92%  58% 4%
G U 185 ... 94% .52% 12% .89 . 98% . .80%  11%
L'imited English Proficient 11 82% 18% 0% 9 T78% 44% 11%
e 146 .. 94% . 4T% 0% ... 120 ... 98% ...T5% . .. 8% ..
Not Disadvantaged 50 92% 58% 18% 78 96% 85% 17%
T et ettt eeta eyt es At aR Rt bt eat et ran et a e e
Not Migrant 196 93% 50% 12% 198 97% 79% 11%
NOTES

The ~ symbol indicates that data for a group of students have been suppressed. if a group has fewer than five students,
data for that group and the next smallest group(s) are suppressed to protect the privacy of individual students.
* These ranges are for 2009-10 data only. Ranges for the 2008-09 data are available in the 2008-08 Accountability and Overview Reports.

Other 2009~10 School Year 2008-09 School Year

Number scoring at level(s}): T Number scoring at level(s).
Assessments UL 9 otal .
Tested 2-4 3-4 4 Tested 2-4 3-4 4
New York State Alternate Assessment 1 _ _ _ > _ _ N
(NYSAA): Grade 8 Equivatent
Page 20
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‘Overview of School Performance

School PEEKSKILL MIDDLE SCHOOL District PEEKSKILL CITY SCHOOL DISTRICT
School 10 66-15-00-01-0010

This School's Results in Grade 8 Science

This School School District NY State Public
Percentage scoring at level{s): Percentage scoring at level(s): Percentage scoring atlevel(s):
2-4 3-4 4 2-4 3-4 4 2-4 3-4 4
100% |
| 94% 95% 94% 95% 94% 94%
; : ' 4%
WNE 2009-10 i 61% 64% 61% 63% L2
& M2 2008-09 1 | &
| ! 33% H6%
12% 14% | i 13% 13% !
< | I & . LB
Number of Tested Students: 184 189 119 127 23 27 187 191 122 127 25 27
Results by 2009~-10 School Year 2008-0g School Year
Total Percentage scoring at level{s}): Total Percentage scoring at level{s)
Student Group Lt R ORI
Tested 2-4 3-4 4 Tested 2-4 3-4 4
AliStudents 196 94% 61% 12% 198 95% 64% 14%
Femaie 91 93% 52% 9% 101 95% 66% 17%

Small Group Totals

Generai-Education Students 169 93%  59% 129

StudentSWItthsabllltles .................................... 27 ...................................................................................................
English Proficient 185

lenedEnghshProflclent 11 ......................................................................................................................
Economically Disadvantaged ... 145 ...94% o7 L T% A8

NotD|sadvantaged S0G00600 51 ..................................................................................
Migrant

,‘;‘ Ot M¥g ran t ................................................... 1 95 .........

NOTES

The - symbaol indicates that data for 2 group of students have been suppressed. it a group has fewer than five students,
data for that group and the next smallést groupis) are suppressed to protect the privacy of individual students.

Other 2009-10 School Year 2008-09 School Year
Assessments Total Number scoring at level(s): Total Number scoring at level{s}.

Tested 2-4 3-4 4 Tested 2-4 3-4 4
New York State Alternate Assessment 1 _ _ _ 2 _ _ B
(NYSAAL Grade B EQUIVALENL | ettt st e e e asbeseraresr s s e et s et s e Rt B L b oot he st s AR SR EA S S E SR st s RS e R e S e AT R e R b AR e s b e R e b e B e R at e s
Regents Science 0 0
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ThisSchool’'sReportCard

The New York State School Report Card is an important part
of the Board of Regents’effort to raise learning standards forall
students. It provides informationto the public on the school’s
status under the State and federalaccountability systems,
onstudent performance,and on other measures of school

and district performance. Knowledge gained from the school
reportcard onaschool’sstrengthsand weaknesses canbeused
to improve instruction and services to students.

State assessments are designed to help ensure that all

students reach high learning standards. They show whether
students are getting the knowledge and skills they need

to succeed at the elementary, middle, and commencement
levels and beyond. The State requires that students who are not
making appropriate progress toward the standards receive
academic intervention services.

For more information:

Office of Information and Reporting Services
New York State Education Department
Room 863 EBA

Albany, NY 12234

Email: dataquest@mail.nysed.gov

Aprif 20, 2012

“School PEEKSKILL MIDDLE SCHOOL

District PEEKSKILL CITY SCHOOL DISTRICT

School ID 66-15-00-01-0010
Principal DAVID FINE
Telephone (914) 737-4542
Grades 6-8, UE, US.

Use thisreportto:

Get School Profileinformation.

This section shows comprehensive
data relevant to this school’s learning
environment.

2 Review School
Accountability Status.
This section indicates whether
a school made adequate yearly
progress (AYP) and identifies the
school's accountability status.

3 Review an Overview
of School Performance.

This section has information about the school’s
performance on state assessments in English,

mathematics, and science.

Page 1



School PEEKSKILL MIDDLE SCHOOL District PEEKSKILL CITY SCHOOL DISTRICT
Schoot 1D 66-15-00-01-0010

School Profile

This section shows comprehensive data relevant to this school’s learning
environment, including information about enrollment, average class size,
and teacher qualifications.

Enrollment Enrollment
2008-09 2009-10 2010-11 Information

Pre-K 0 0 0 Enroliment counts are as of Basic Educational
Kiﬁdergarten B 0 0 0 Data System {BEDS) day, which is typically
e s - the first Wednesday of October of the school
Gradel 0 0 o year. Students who attend BOCES programs
Grade 2 0 o o on a part-time basis are included in a school's
Gd~3 enrollment. Students who attend BOCES on

race © ° 0 a full-time basis or who are placed full time
Grade 4 0 0 o] by the district in an out-of-district ptacement
Grade 5 o 0 0 are not |ncludgq inn a school’s enrollmer‘n.

IR IRV Students classified by schools as “pre-first”
Grade & 0 192 181 are included in first grade counts.
Ungraded Elementary o] 0 1
Grade 7 205 189 202
Grade 8 206 195 192
Grade 9 0 1] 0
Grade 10 0 0 0
Grade 11 o] 0 (o]
Grade 12 o] 0 0
Ungraded Secondary 0 14 4
Total K-12 411 590 580
Average Class Size A Class Si
verage Class size
2008-09 2009-10 2010-11 Information
Common Branch 23 Average Class Size is the total registration
Grade 8 in specified classes divided by the number
- - o T e of those classes with registration. Common

English 19 Branch refers to self-contained classes in
Mathematics 21 21 18 Grades 1-6.
Science 18 18 17
Social Studies 20 20 17
Grade 10
English

Mathematics

Science

Social Studies

Aprii 20, 2012 Page 2



School PEEKSKILL MIDDLE SCHOOL

School ID 6-1%-00-01-0010

Demographic Factors

2008-09 2009~10 2010-11
#® % # % # %
Eligible for Free Lunch 217  53% 334 57% 335  58%
Reduced-Price Lunch 65 16% a0 15% 100 17%
Student Stabitity” 959 100% 97%
Limited English Proficient 21 59 19 1% a4 8%
Raclal/Ethnic Origin
American indian or Alaska Native 0 0% 0 0% 0 0%
Black or African American 194  47% 271 46% 254  44%
Hispanic or Latino 158 38% 252  43% 256 44%
Asian or Native 9 2% 13 2% 10 2%
Hawaiian/Other Pacific islander
White 50 12% 54 9% __ 60 10%
Multiracial 0 0% 0 0% o 0%
* Avaitable only at the school level.
-
Attendance and Suspensions
2007-08 2008-09 2009~10
* % # % # %
Annual Attendance Rate 94% 94% 96%
Student Suspensions 69 18% 88 21% 54 9%

Aprii 20, 2012

District PEEKSKILL CITY SCHOOL DISTRICT

Demographic Factors
Information

Eligible for Free Lunch and Reduced-Price

Lunch percentages are determined by dividing

the number of approved lunch applicants by

the Basic Educational Data System (BEDS)
enrollment in full-day Kindergarten through

Grade 12. Eligible for Free Lunch and Limited
English Proficient counts are used to determine
Similar Schools groupings within a Need/Resource
Capacity category. Student Stability is the
percentage of students in the highest grade in

a school who were also enrolled in that school

at any time during the previous school year.

{For example, if School A, which serves Grades 68,
has 100 students enrolled in Grade 8 this year,

and g2 of those 100 students were also enrolled in
School A last year, the stability rate for the school is
gz percent.)

Attendance
and Suspensions
Information

Annual Attendance Rate is determined by dividing
the school’s total actual attendance by the total
possible attendance for a school year. A school’s
actual attendance is the sum of the number

of students in attendance on each day the school
was open during the school year. Possible
attendance is the sum of the number of enrolled
students who should have been in attendance on
each day the school was open during the school
year. Student Suspension rate is determined

by dividing the number of students who were
suspended from school {not including in-school
suspensions) for one full day or longer anytime
during the school year by the Basic Educational
Data System (BEDS) day enrollments for that school
year. A student is counted only once, regardless

of whether the student was suspended one or more
times during the school year.
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Schoot PEEKSKILL MIDDLE SCHOOL
School ID 66-15-00-01-0010

Teacher Qualifications

2008-09 2009-10 2010-11
Total Number of Teachers a1 48 a7
Percent with No Valid
Teaching Cortificate o i >»o"
Percent Teaching Out 5% 0% 69%
of Certification 3 o
Percent with Fewer Than 0% 4% 4%
Three Years of Experience ]
Percentage with Master’s Degree
Plus 30 Hours or Doctorate 61% 63% 60%
Total Numbar of Core Classes 168 147 153
Percent Not Taught by Highly 5
Qualified Teachers in This School 0% 0% ) %
Percent Not Taught by Highly 0% 0% 3%
Qualified Teachers in This District
Percent Not Taught by Highly
Qualified in High-Poverty Schools 8% 6% 5%
Statewide -
Percent Not Taught by Highly
Qualified in Low-Poverty Schools 1% 1% 0%
Statewide
Total Number of Classes 213 191 192
Percent Taught by Teachers Without 244 0% 6%
Appropriate Certification
Teacher Turnover Rate

2007-08 2008-09 2009-10
Turnover Rate of Teachers with Fewer 0% 0% 33%
than Five Years of Experience S
Turnover Rate of All Teachers 10% 15% 19%
Staff Counts

2008-09 2009-10 2010-11
Total Other Professional Staff 9 5 15
Total Paraprofessionals™ N/A N/A N/A
Assistant Principals 2 1 1
Principals 1 1 1

* Not availabie at the school tevel.

April 20, 2012

District PEEKSKILL CITY SCHOOL DISTRICT

Teacher Qualifications
Information

The Percent Teaching Out of Certification is the
percent doing so more than on an incidental basis;
that is, the percent teaching for more than five
periods per week outside certification.

Core Classes are primarily K-6 common branch,
English, mathematics, science, social studies,

art, music, and foreign languages. To be Highly
Qualified, a teacher must have at least a Bachelor’s
degree, be certified to teach in the subject area,
and show subject matter competency. A teacher
who taught one class outside of the certification
area(s) is counted as Highly Qualified provided that
1) the teacher had been determined by the school
or district through the HOUSSE process or other
state-accepted methods to have demonstrated
acceptable subject knowledge and teaching

skills and 2) the class in question was not the sole
assignment reported. Credit for incidental teaching
does not extend beyond a single assignment.
independent of Highly Qualified Teacher status,
any assignment for which a teacher did not hold

a valid certificate still registers as teaching out of
certification. High-poverty and low-poverty schools
are those schools in the upper and lower quartiles,
respectively, for percentage of students eligible for
a free or reduced-price lunch.

Teacher Turnover Rate
Information

Teacher Turnover Rate for a specified school year
is the number of teachers in that school year who
were not teaching in the following school year
divided by the number of teachers in the specified
school year, expressed as a percentage.

Staff Counts
Information

Other Professionals includes administrators,
guidance counselors, school nurses, psychologists,
and other professionals who devote more than half
of their time to non-teaching duties. Teachers who
are shared between buildings within a district are
reported on the district report only.
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School PEEKSKILL MIDDLE SCHOOL
School iD 66-15-00-01-0010

Understanding How Accountability

Worksin New York State

The federal No Child Left Behind (NCLB) Act requires that states develop and report on measures of student
proficiency in 1) English language arts (ELA), in 2) mathematics, and on 3} a third indicator. In New York

State in 2010-11, the third indicator is science at the elementary/middle level and graduation rate at

the secandary level. Schools or districts that meet predefined goals on these measures are making Adequate

Yearly Progress (AYP).

For more information about accountability in New York State,

visit: http://www.p12.nysed gov/irs/accountability/.
1 EnglishLanguageArts(ELA)

and the performance criteria.

A ParticipationCriterion
At the elementary/middle tevel, 95 percent of Grades
3-8 students enrolled during the test administration
period in each group with 40 or more students must be
tested on the New York State Testing Program (NYSTP)
in ELA or, if appropriate, the New York State English as
a Second Language Achievement Test (NYSESLAT), or

the New York State Alternate Assessment (NYSAA) in ELA.

At the secondary level, 95 percent of seniorsin 201011
in each accountability group with 40 or more students
must have taken an English examination that meets the
students’ graduation requirement.

To make AYP i”n'ELA, every accountability“gﬂrciaﬁwr;hst mak.e‘AYP. For agro

M School Accountability

District PEEKSKILL CITY SCHOOL DISTRICT

up to make AYP, it must meet the participation

8 Performance Criterion

At the elementary/middle level, the Performance Index

(P1) of each group with 30 or more continuously enrolled
tested students must equal or exceed its Effective Annual
Measurable Objective (AMO) or the group must make Safe
Harbor. (NYSESLAT is used only for participation.} At the
secondary level, the Pi of each group in the 2007 cohort with
30 or more members must equal or exceed its Effective AMO
or the group must make Safe Harbor. To make Safe Harbor, the
Pl of the group must equal or exceed its Safe Harbor Target
and the group must qualify for Safe Harbor using the third
indicator, science or graduation rate.

2 Mathematics

The same criteria for making AYP in ELA apply to mathematics. At the elementary/middle level, the measures used to determine
AYP are the NYSTP and the NYSAA in mathematics. At the secondary level, the measures are mathematics examinations that meet

the students’ graduation requirement.

3 ThirdIndicator

in addition to English language arts and mathematics, the school must also make AYP in a third area of achievement.

This means meeting the criteria in science at the elementary/middie level and the criteria in graduation rate at the secondary level.
Elementary/Middle-Level Science: To make AYP, the All Students group must meet the participation criterion and

the performance criterion.

A ParticipationCriterion
Eighty percent of students in Grades 4 and/or 8 enrolled B Performance Criterion
during the test administration period in the All Students The Pl of the All Students group, if it has 30 or more
group, if it has 40 or more students, must be tested on an students, must equal or exceed the State Science
accountability measure. In Grade 4, the measures are the Standard (100) or the Science Progress Target.
Grade 4 elementary-level science test and the Grade 4 Qualifying for Safe Harbor in Elementary/Middle-Level
NYSAA in science. in Grade 8 science, the measures are ELA and Math: To qualify, the group must meet both the
the Grade 8 middle-levelscience test, Regents science participation criterion and the performance criterion in science.
examinations, and the Grade B NYSAA in science.

Secondary-Level Graduation Rate: For a school to make AYP in graduation rate, the percent of students in the 2006 graduation-rate
total cohort in the All Students group earning a local or Regents diploma by August 31, 2010 must equal or exceed the Graduation-Rate
Standard (80%) or the Graduation-Rate Progress Target.

Qualifying for Safe Harbor in Secondary-Level ELA and Math: To qualify, the percent of the 2006 graduation-rate total cohort earning a tocator
Regents diploma by August 31, 2010 must equal or exceed the Graduation-Rate Standard (80%) or the Graduation-Rate Progress Target for that group.

Aprii 20, 2012 Page 5



2 SchoolAccouhtability

School PEEKSKILL MIDDLE SCHOOL
Schoot 1D 66-15-00-01-0010

District PEEKSKILL CITY SCHOOL DISTRICT

Useful Terms for Understanding Accountability

12th Graders

The count of 12th graders enrolled during the 2010-11
school year used to determine the Percentage Tested for the
Participation part of the AYP determination for secondary-
level ELA and mathematics. These are the first numbers in the
parentheses after the subgroup label on the secondary-level
ELA and mathematics pages.

2007 Cohort

The count of students in the 2007 accountabllity cohort used

to determine the Performance tndex for the Test Performance
part of the AYP determination for secondary-level ELA and
mathematics. These are the second numbers in the parentheses
after the subgroup label on the secondary-level ELA and
mathematics pages.

Accountability Cohort for English and Mathematics
The accountability cohort is used to determine if a school

or district met the performance criterion In secondary-level
ELA and mathematics. The 2007 school accountability cohort
consists of all students who first entered Grade 3 anywhere

in the 2007~08 school year, and all ungraded students with
disabilities who reached their seventeenth birthday in the
2007-08 school year, who were enrolled on October 6, 2010
and did not transfer to a3 diploma granting program. Students
who earned a high school equivalency diploma or were
enrolled in an approved high school equivalency preparation
program on June 30, 2011, are not included in the 2007 school
accountability cohort. The 2007 district accountability cohort
consists of all students in each school accountability cohort plus
students who transferred within the district after BEDS day plus
students who were placed outside the district by the Committee
on Special Education or district administrators and who met the
other requirements for cohort membership. Cohort is defined in
Section 100.2 (p) (16) of the Commissioner’s Regulations.

Adequate Yearly Progress (AYP)

Adequate Yearly Progress (AYP) indicates satisfactory progress
by a district or a school toward the goal of proficiency for all
students.

Annual Measurable Objective (AMO)

The Annual Measurable Objective (AMO} is the Performance
index value that signifies that an accountability group is making
satisfactory progress toward the goal that 100 percent of
students will be proficient inthe State’s learning standards for
English language arts and mathematics by 2013~14. The AMOs
for each grade level will be increased as specified in CR100.2(p)
(14) and will reach 200 in 2013-14. (See Effective AMO for
further information.)

Continuous Enroliment

The count of continuousty enrolled tested students used to
determine the Performance Index for the Test Performance part
of the AYP determination for elementary/middle-level ELA,
mathematics, and science. These are the second numbers in
the parentheses after the subgroup label on the elementary/

middle-level ELA, mathematics, and science pages.
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Continuously Enrolled Students

At the elementary/middle level, continuously enrolled students
are those enrolled in the school or district on BEDS day (usually
the first Wednesday in October) of the school year until the test
administration period. At the secondary level, all students who
meet the criteria for inclusion in the accountability cohort are
considered to be continuously enrolled.

Effective Annual Measurable Objective

{Effective AMO)

The Effective Annual Measurable Objective is the Performance
Index (Pi} value that each accountability group within a school
or districtis expected to achieve to make AYP. The Effective
AMO is the lowest Pi that an accountability group of a given size
can achieve in a subject for the group’s Pl not to be considered
significantly different from the AMO for that subject. if an
accountability group’s Pi equals or exceeds the Effective AMO,
itis considered to have made AYP. A more complete definition
of Effective AMO and a table showing the Pl values that each
group size must equal or exceed to make AYP are available at
www.pl2.nysed.gov/irs.

Graduation Rate

The Graduation Rate on the Graduation Rate page is the
percentage of the 2006 cohort that earned a local or Regents
diploma by August 31, 2010.

Graduation-Rate Total Cohort

The Graduation-Rate Total Cohort, shown on the Graduation
Rate page, is used to determine if a school or district made AYP
in graduation rate. For the 2010-11 school year, this cohortis
the 2006 graduation-rate total cohort. The 2006 total cohort
consists of all students who first entered Grade 9 anywhere
inthe 200607 school year, and all ungraded students with
disabilities who reached their seventeenth birthday in the
2006-07 school year, and who were enrolled in the school/
district for five months or longer or who were enrolled in the
school/district for less than five months but were previously
enrolled in the same school/district for five months or longer
between the date they first entered Grade 9 and the date they
last ended enrollment. A more detailed definition of
graduation-rate cohort can be found in the SIRS Manual at
http://www.pl12.nysed.gov/irs/sirs/.

For districts and schools with fewer than 30 graduation-rate
total cohort members in the All Students group in 2010-11,
data for 2009-10 and 2010-11 for accountability groups were
combined to determine counts and graduation rates. Groups
with fewer than 30 students in the graduation-rate total cohort
are not required to meet the graduation-rate criterion.

Limited English Proficient

For all accountability measures, if the count of LEP students
is equal to or greater than 30, former LEP students are also
included in the performance calculations.

Non-Accountability Groups
Female, Male, and Migrant groups are not part of the AYP
determination for any measure.
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2 SchoolAccountability'

School PEEKSKILL MIDDLE SCHOOL
School iD 66-15-00-01-0010

District PEEKSKILL CITY SCHOOL DISTRICT

Useful Terms for Understanding Accountability (continued)

Participation

Accountability groups with fewer than 40 students enrolled
during the test administration period {for elementary/middie-
level ELA, math, and science) or fewer than 40 12th graders
(for secondary-level ELA and mathematics) are not required
to meet the participation criterion. if the Percentage Tested
for an accountability group fell below 95 percent for ELA and
math or 80 percent for science in 2010-11, the participation
enrollment (“Total” or "12% Graders") shown in the tables is the
sum of 2009-10 and 2010-11 participation enrollments and
the “Percentage Tested” shown is the weighted average of the
participation rates over those two years.

Performance index(Pl)

A Performance index is a value from 0 to 200 that is assigned to
an accountability group, indicating how that group performed
on a required State test (or approved alternative) in English
language arts, mathematics, or science. Student scores on the
tests are converted to four performance levels, from Level 1

to Level 4. (See performance level definitions on the Overview
summary page.) At the elementary/middle level, the Pils
calculated using the following equation:

100 x [(Count of Continuously Enrolled Tested Students
Performing at Levels 2, 3, and 4 + the Count at Levels 3and 4) +
Count of All Continuously Enrolled Tested Students]

At the secondary level, the Piis calculated using the following
equation:

100 x {{Count of Cohort Members Performing at Levels 2, 3, and
4 + the Count at Levels 3 and 4) + Count of All Cohort Members]

A list of tests used to measure student performance for
accountability is available at www.p12.nysed.gov/irs.

Progress Targets

For accountability groups below the State Standard in science
or graduation rate, the Progress Target is an alternate method
for making AYP or qualifying for Safe Harbor in English language
arts and mathematics based on improvement over the previous
year's performance.

Science: The current year’s Science Progress Target is calculated
by adding one point to the previous year's Performance

index (P1). Example: The 2010-11 Science Progress Target is
calculated by adding one point to the 2009-10 Pi.

Graduation Rate: The Graduation-rate Progress Target is
calculated by determining a 20% gap reduction between the
rate of the previous year's graduation-rate cohort and the
state standard. Example: The 2010~11 Graduation-Rate
Progress Target = [(80 — percentage of the 2005 cohort earning
atocal or Regents diploma by August 31, 2009} x 0.20] +
percentage of the 2005 cohort earning a local or Regents
diploma by August 31, 2009.

Progress Targets are provided for groups whose Pl (for science)
or graduation rate (for graduation rate) is below the State
Standard.
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Safe Harbor Targets

Safe Harbor provides an alternate means to demonstrate

AYP for accountability groups that do not achieve their EAMOs
in English or mathematics. The 201011 safe harbor targets
are calculated using the following equation:

2009~10 Pi+ (200 - the 2009-10P!) x 0.10

Safe Harbor Targets are provided for groups whose Plis less
than the EAMO.

Safe Harbor Qualification (3)

On the science page, if the group met both the participation
and the performance criteria for science, the Safe Harbor
Qualification column will show "Qualified.” If the group did
not meet one or more criteria, the column will show “Did not
qualify.” A “4" symbol after the 2010~11 Safe Harbor Target on
the elementary/middle- or secondary-tevel ELA or mathematics
page indicates that the student group did not make AYP

in science (elementary/middle level) or graduation rate
(secondary level) and; therefore, the group did not qualify for
Safe Harbor in ELA or mathematics.

State Standard

The criterion value that represents minimally satisfactory
performance (for science) or a minimally satisfactory
percentage of cohort members earning a local or Regents
diploma {for graduation rate). in 2010-11, the State Science
Standard is a Performance index of 100; the State Graduation-
Rate Standard is 80%. The Commissioner may raise the State
Standard at his discretion in future years.

Students with Disabilities

For all measures, if the count of students with disabilities is
equal to or greater than 30, former students with disabilities
are also included in the performance calculations.

TestPerformance

For districts and schools with fewer than 30 continuously
enrolled tested students (for elementary/middle-level ELA,
math, and science) or fewer than 30 students in the 2007
cohort (for secondary-level ELA and mathematics) in the All
Students group in 2010-11, data for 2009-10 and 2010-11 for
accountabillty groups were combined to determine counts and
Performance Indices. For districts and schools with 30 or more
continuously enrolled students/2007 cohort members in the
All Students group in 2010-11, student groups with fewer than
30 members are not required to meet the performance criterion.
This is indicated by a “—* in the Test Performance column in

the table.

Total

The count of students enrolled during the test administration
period used to determine the Percentage Tested for the
Participation part of the AYP determination for elementary/
middle-level ELA, mathematics, and science. These are the first
numbers in the parentheses after the subgroup label on the
elementary/mlddle-level ELA, mathematics, and science pages.
For accountability calculations, students who were excused
from testing for medical reasons in accordance with federal
NCLB guidance are not included in the count.
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M School Accountability

School PEEXSKILL MIDDLE SCHOOL Distrlct PEEKSKILL CITY SCHOOL DISTRICT
Schoot 10 66-1%5-00-01-0010

Understanding Your School Accountability Status

New York State participates in the Differentiated Accountability pilot program, as approved by the United States Department of Education

in January 2009. Under this program, each pubtic school in the State is assigned an accountability “phase” {Good Standing, Improvement,
Corrective Action, or Restructuring) and, for schools not in Good Standing, a “category” (Basic, Focused, or Comprehensive) for each
measure for which the school is accountable. Accountability measures for schools at the elementary/middle level are English tanguage arts
{ELA), mathematics, and science; at the secondary level, they are ELA, mathematics, and graduation rate. Generally, the school’s overall
accountability status is its most advanced accountability phase and its highest category within that phase. A schoolin any year of the phase
{that is not Good Standing) that makes AYP for the measure remains in the same phase/category the following year. An identified school that
makes AYP in the identified measure for two consecutive years returns to Good Standing. Once a schoolis identified with a category within a
phase, it cannot move to a less intensive category in the following school year within that phase.

Each school district with one or more Title | schools and each Title | charter school designated as Improvement (year 1 and year 2}, Corrective
Action, or Restructuring must make Supplemental Educational Services available for eligible students in the identified Title l schoot(s}. A
school district with one or more schools designated as Improvement {year 2}, Corrective Action, or Restructuring must also provide Public
School Choice to eligible students in identified Title [ school{s). For more information on the Differentiated Accountability program and a list
of interventions for schools notin Good Standing,

see http://www.p12.nysed.gov/accountability/APA/Differentiated_Accountability/DA_home.html
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Schoot PEEKSKILL MIDDLE SCHOOL
Schoot 1D 66-18-00-01-0010

School Accountability

District PEEKSKILL CITY SCHOOL DISTRICT

Understanding Your School Accountability Status (continued)

Phase

GoodSlanding A schoot that has not been designated as improvement Correctave Actlon or Restructurmg

Phase/Category

lmpmvement(year 1) A schoot that fatled to make AYP for two
consecutive years on the same accountability measure; or a school
that was designated as Improvement (year 1} in the current school
year that made AYP for the identified measure and is in Good
Standing.

Improvement(year 2} A school that was designated as a schoolin
Improvement {year 1} in the current school year and failed to make
AYP on the same accountability measure for which it was Identified;
or a school that was designated as Improvement (year 2} in the
current school year that made AYP for the identified measure.

lmprovoment/Basic.

A school that failed to make AYP in ELA and/or math for one
accountability group, but made AYP for the All Students group; or a
school that failed to make AYP in only science or graduation rate.
Improvement/Focused:

A school that failed to make AYP in ELA and/or math for more than
one accountability group, but made AYP for the All Students group;
or a school whose worst status is Improvement/Basic for at least
two measures.

improvement/Comprehensive:

A school that failed to make AYP in ELA and/or math for the All
Students group; or a school that failed to make AYP in ELA and/or
math for every accountability group for which there are at least two,
but made AYP for the All Students group; or a school that failed to
make AYP in ELA and/or math AND in science or graduation rate.

Corrective Action{year 1) A school that was designated as a schoot
in Improvement (year 2} in the current school year and failed to make
AYP on the same accountability measure for which it was identified;
or a school that was designated as Corrective Action (year 1} in the
current school year that made AYP for the identified measure.
Corrective Action{year 2} Aschool that was designated as a school
in Corrective Action (year 1}in the current school year that failed

to make AYP on the same accountability measure for which it was
identified: or a school that was designated as Corrective Action
{year 2} in the current school year that made AYP for the identified
measure.

Correctlve Action or Restructuring/Focused:

A school that failed to make AYP in ELA and/or math for one or more
accountability groups, but made AYP for the All Students group; or a
school that faited to make AYP in science or graduation rate but made
AYP in ELA and math.

Corrective Action or Restructuring/Comprehensive: A school that
failed to make AYP in ELA and/or math for the All Students group;

or a school that faited to make AYP in ELA and/or math for every
accountability group except the All Students group for which there
are at least two, but made AYP for the All Students group; or a

school that failed to make AYP in ELA and/or math AND in science or
graduation rate.

Restructuring (year 1) A schoot that was designated as a school

in Corrective Action (year 2}in the current school year and failed

to make AYP on the same accountability measure for which it was
identified; or a school that was designated as Restructuring (year 1)
in the current school year that made AYP for the identified measure.
Restructuring{year 2} A school that was designated as a schootin
Restructuring (year 1) in the current school year that failed to make
AYP on the same accountability measure for which it was identified;
or a school that was designated as Restructuring (year 2}inthe
current school year that made AYP for the identified measure.
Restructuring(Advanced) A school that was designated asa
school in Restructuring {year 2) in the current school year that
failed to make AYP on the same accountability measure for which

it was identified; or a school that was designated as Restructuring
(Advanced) in the current schoolyear that made AYP for the
identified measure.

SURR: A school that is identified for reglstratlon review (SURR) dunng
a school year in which it is designated as a school in Improvement

or Corrective Action shall, in the next school year, be designated as
Restructuring(year 1)/Comprehensive.

April 20, 2012
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M School Accountability

School PEEKSKILL MIDDLE SCHOOL Distrlct PEEKSKILL CITY SCHOOL DISTRICT
School ID 66-15-00-01-0010

Summary
Overall Accountability Improvement (year 1) Focused
Status (2011-12) Elementary/Middle Level Secondary Level o o
ELA improvement (year 1) Focused ELA
Math In Good Standing Math T
T v L
Title | Part A Funding Years the School Received Title | Part A Funding
2009-10 2010-11 2011~12
NO NO NO

On which accountability measures did this school make Adequate
Yearly Progress (AYP) and which groups made AYP on each measure?

Elementary/Middle Level Secondary Level

English English
Student Groups Language Arts  Mathematics  Sclence Language Arts  Mathematics  Graduation Rate
All Students v v v

Ethnicity

American Indian or Alaska Native

Asian or Natlve Hawaiian/Other Pacific

Islander

White

Multiraciat

Other Groups
Students with Disabilities

Limited English Proficient

Econonlnicatly Disadvantaged X v/

Student groups making

AYP in each subject X3of7 X5 of 7 v 1of1
AYP Status

' MadeAYP

v*" Made AYP Using Safe Harbor Target
X Did not make AYP

— Insufficient Number of Students
to Determine AYP Status
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M School Accountability

School PEBKSKILL MIDDLE SCHOOL District PEEKSKILL CITY SCHOOL DISTRICY
Schoot 10 66-15%-00-01-0010

Elementary/Middle-Level English Language Arts

Accountability Status Improvement {year 1) Focused

for This Subject

(2011-12) o e o

AccountabilityMeasures  3of7 _Student groups making AYP in English languagests
1 S OSAT IILIR

How did students in each accountability group perform on
elementary/middle-level English language arts accountability measures?

AYP Participation Yost Performance Performance Objectives
Student Group Met Percentage Met Performance  Effective Safe Harbor Target
(Totak: Continuous Enrollment) Status Criterion Tested Criterion Index AMO 2010-11 2011-12
Accountability Groups
All Students (571:544) v Y 99% v 117 117
Ethnicity

American indian or Alaska Native (0:0)

Asian or Native Hawaiian/Other Pacific
Islander {10:10)

Multiracial {1:1) - - - - - - -

Other Groups o
Students with Disabilities (99:100)

Limited English Proficient (45.60)

Economically Disadvantaged (406:392) X v 100% X 115 116 116 124

Final AYP Determination X 30f7

Non-Accountability Groups

Female (2BL:263) et e sttt £ WU 125 AL e
Male (290:281) e 209 1L 1 e
Migrant {0:0)

Symbols NOTE: See Useful Terms for Understanding Accountability

v Gy ade AYP for explanations and definitions of terms and table labels

v°"  Made AYP Using Safe Harbor Target used on this page

) 4 Did not make AYP
- Fewer Than 40 Total/Fewer Than 30
Continuous Enroliment

t Did not qualify for Safe Harbor
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School Accountability

School PEEKSKILL MIDDLE SCHOOL District PEEKSKILL CITY SCHOOL DISTRICY
School 1D 66+-15-00-01-0010

Elementary/Middle-Level Mathematics

Accountability Status in Good Standing
for This Subject
(2011-12)
AccountabilityMeasures  5of 7 student groups making AP in mathematics

B X Did not make AYP
How did students in each accountability group performon
elementary/middle-level mathematics accountability measures?

AYP Participation TestPerformance Performance Objectives

Student Group Met Percem&gg ‘ Met Perfdymance Effective Safe Harbor Target
(Total: Continuous Enroliment) Status Criterlon Tested Criterion Index . AMO 2010-11 2011~12
Accountability Groups o S ‘
All Students (572:548) v v 99% v 142 132
Ethnicity
American Indian or Alaska Native {0:0}
S &}QHX&;;&E&E}EA};}QQ} ....... ‘/ ............ / ................ o / ............... L
'ri%éi{:;}{l'«:'Sf(éiir‘{d'('é's'%’;'zi'z') ................. / ............ / e / ............... S
}i'sigé'é'r'ﬁéii\};Hé&SilQﬁ}él{ﬁé{EBéEa}ié'": .............. ‘ .................. ‘ - ............ - .................... _ ................... _ _ ...........
Islander (10:10)
P / ............ /100% ............ ‘/ ............... s L
e Yoo Yo S Tt o P S
Other Groups o )
Students with Disabilities (100:101) X v 100% X 127 125 116
Economically Disadvantaged (407:395) ‘/ / ’ 100% } / , ’ 131
Final AYP Determination X 50f 7

Non-Accountability Groups

Female (281:264) . 99%

...............................................................................................................................................................................................

.................................................................................................................................................

Migrant (0:0)

Symbols NoTe: See Useful Terms for Understanding Accountability
‘/SH Made AYP for explanations and definitions of terms and table labels
v Made AYP Using Safe Harbor Target used on this page

X Did not make AYP

- Fewer Than 40 Total/Fewer Than 30
Continuous Enrollment

$ Did not qualify for Safe Harbor
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School Accountability

School PEEKSKILL MIDDLE SCHOOL District PEEKSKILL CITY SCHOOL DISTRICT
School 1D 66-15-00-01-0010

Elementary/Middle-Level Science

Accountability Status in Good Standing
forThis Subject
(2011~-12)
AccountabilityMeasures 101 Studentgroups meking AYPinscience e
e Y Made AYP L , ‘
How did students in eachaccountability group performon
elementary/middle-level science accountability measures?

AYP Participation TestPerformance Performance Objectives
Student Group Safe Harbor Met Percentage  Met Performance  State Progress Target
{Totat: Continuous Envollment) Status Qualification Criterion Tested Criterion Index Standard 2010-11  2011-12
Accountability Groups
All Students (191:181) v Qualified Ve 99% v 156 100
Ethnicity
American Indian or Alaska Native (0:0)
o TR e g PP s
e e i Y o Y SR L
F e il ‘ ................................................................................................................................

islander (3.3}

Multiracial (1:1) - - - - - - -

Other Groups

Students with Disabilities {38:37)

Economically Disadvantaged (135:128) Qualified vl 99% v 153 100

Final AYP Determination ‘/ lofl

Non-Accountability Groups

Female (91:84) '\ 98% 154 100

i (10097) .................................................................................. 100 é;, ............................. 1 58 .............. 1 66 .................................

Migrant (0:0)

Symbats NOTE: See Useful Terms for Understanding Accountability
V' MadeAr? for explanations and definitions of terms and table labels

X Did not make AYP used on this page.
- Fewer Than 40 Total/Fewer Than 30

Continuous Enroliment
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Overview of School Performance

School PEEKSKILL MIDDLE SCHOOL District PEEKSKILL CITY SCHOOL DISTRICY
School ID 66-15-00-01-0030

summary of 2010-11 Aboutthe Performance
School Performance EvDARcripie
Parformance on the State assessments in English language arts, mathematics, EnglishLanguage Arts
and science at the elementary and middle levels Is reported in terms of mean ;;,':'ki"':'hﬁ;:.
N . ent performance s not demonstirate an
scores and the percentage of tested students scoring at or above Level 2, understanding of the English language arts knowledge
Level 3, and Level 4. Performance on the State assessments in ELA and and skills expected at this grade level.
mathematics at the secondary level is reported in terms of the percentage Level 2: Meets Basic Standard
of students in a cohort scoring at these levels. Student performance demonstrates a partial
understanding of the English language arts knowlodgc
" and skills expected at this grade level
Level 3: Meets Proficiency Standard
L R B UL UoZs Student performance demonstrates an understanding of
scored at or above Level 3 Tested the English language arts knowledge and skills expected
at this grade level.
English Language Arts 0% 24 bl Level 4: Excoeds Proficiency Standard
Grade 6 32% I 175 Student performance demonstrates a thorough
............................................................................................................. s o la
Grade 7 34%  NEN— 101 e e o Ot e oy
Grade 8 27% N 187 Mathematics
Mathematics Level 1:Below Standard
Student performance does not demonstrate an
T . WoSt ey e SR LA understanding of the mathematics content expected at
Grade 7 48% I 194 this grade level.
.............................................................................................................. Lovel 2:Meets Basic Standard
I
Grade 8 58% 2l Student performance demonstrates a partial ),
understanding of the mathematics content expected at
Sclence this grade level.
Grade 8 58% (NN 188 Level 3: Meets Proficlency Standard

Student performance demonstrates an understanding of :
the mathematics content expected at this grade level.

Level 4:Exceeds Proficiency Standard

Student performance demonstrates a thorough i
understanding of the mathematics content expected at
this grade level.

How are Need/Resource Capacity
(N/RC)categories determined?

Districts are divided into high, average, and low need
categories based on their ability to meet the special

needs of their students with local resources. Districts in
the high need category are subdivided into four categories:
based on enroliment size and, in some cases, number
of students per square mile. More information about

the categories can be found in the Report to the Governor
and the Legisioture on the Educational Stotus of the

State’s Schools at www.p12.nysed.gov/irs.

In this section, this school's performance is compared with
that of the school district and public schools Statewide.
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Overview d_f School Performance

School PEEKSKILL MIDDLE SCHOOL District PEEKSKILL CITY SCHOOL DISTRICT
Schoot 1D 66-15-00-01-0010

This School's Results in Grade 6 English Language Arts

This School School District NY State Public
Percentage scaring at leve{s): Percentage scoring at level(s). Percentage scoring at levells):
2-4 3-4 4 2-4 3-4 4 2-4 3-4 4

2011 Mean Score: 654 “Range:644-785 662-785 694-785
2010 Mean Score: 661 100%

88% 89%

79% 84% 78% 82%
MEN 2010-11 i i
8@ E 2009-10 & 50% 2t 2o 24%
; : 32% B 3% @
| ’ Bt
! yid l 0% 3% . ~ 0% 3%
Number of Tested Students: 138 162 56 96 0 5 138 163 56 96 0 5
Results by 2010-11 School Year 2009~10 School Year
Stu d ent G rou p Total Percentage scoring at level(s): Total Percentage scoring at level(s):
Tested -4 3-4 4 Tested -4 3-4 4
All Students 175 79% 32% 0% 192  B84% 50% 3%

Small Group Totals 24 42% 0%
General-Education Students ) 143 38% 0% 168 91% 55% 3%
Students with Disabilities 32 6% 0% 38% 17% 0%
U 154 ...84% 36%. ... 0% ... 180 88% . .33% ... 3% ...
Limited English Proficient 21 5% 0% 33% 8% 0%
Economically Disadvantaged 123 30% 0% 84% 48% 2%
Not Disadvantaged 52 37% 0% 84% 58% 4%
Migrant
Not Migrant 175 79% 32% 0% 192 84% 50% 3%
NOTES
The ~ symbol indicates that data for a group of students have been suppressed. If a group has fewer than five students,
data for that group and the next smallest groupls) are suppressed to protect the privacy of individuat students.
“ These ranges are for 2010~11 data only. Ranges for the 2009-10 data are available in the 2009-10 Accountability and Overview Reports.
Dther 2010-11 School Year 200g9-10 School Year
Number scoring at level(s) Number scoring at level(s);

Tested 2-4 3-4 4 Tested 2-4 3-4 4
New York State Alternate Assessment 2 _ _ _ 3 _ _ .
(NYSAA): Grade 6 Equivalent

ti Li

NEV\f York State English as a Second Language 2 N/A N/A N/A 2 N/A N/A N/A
Achievement Test (NYSESLAT)!: Grade 6

Totat Totatl

P NOT Test

Recently Arrived LEP Students NOT Tested on P N/A N/A N/A P N/A N/A N/A

the ELA NYSTP: Grade 6

t These counts represent recently arrived LEP students who used the NYSESLAT to fulfill the English language arts participation requirement.
April 20, 2012 Page 15




Ml Overview of SchoolPerformance

School PEEKSKILL MIDDLE SCHOOL District PEEKSKILL CITY SCHOOL DISTRICT
School |D 66-15-00-01-0010

This School's Results in Grade 6 Mathematics

This School School District NY State Public
Percentage scoring at level(s): Percentage scoring at levells}: Percentage scoring at level(s):
2-4 3-4 4 2-4 3-4 4 2-4 3-4 4

2011 Mean Score: 669  *Range:640-780 674-780 700-780
2010 Mean Score: 676 100%

87% 90% 92% 92%

63% 61%

44% g !
22% | 269% 27%
12% . i

156 180 80 104 22 44

BEN 2010-11
M 2009-10

Number of Tested Students:

Results by 2010-11 Schoal Year 2009-10 School Year
Percentage scoring at level(sk Totatl Percentage scoring at level(s):
Student Grou Total
p Tested 2-4 3-4 4 Tested 2-4 3-4 4
AliStudents I 44 88%  45%  12% 194 92%  53%  23%

Female

Male
American Indian or Alaska Native

Small Group Totals

General-Education Students

Students with Disabilities

English Proficient

Limited English Proficient
Economically Disadvantaged

Not Disadvantaged

Migrant

Not Migrant

NOTES

The - symbol indicates that data for a group of students have been suppressed. It a group has fewer than five students,

data for that group and the next smallest groupls) are suppressed to protect the privacy of individual students.

* These ranges are for 2010~11 data only. Ranges for the 2009-10 data are available in the 2009-10 Accountability and Overview Reports.

Other 2010-11 School Year 2009-10 School Year
A ssessm ent s Total Number scoring at level(s): Total Number scoring at level(s):
Tested 2-4 3-4 4 Tested 2-4 3-4 4

New York State Alternate Assessment
(NYSAA): Grade 6 Equivalent

April 20, 2012 Page 16



5 | Overvié_w of School Performance

School PEEKSKILL MIDDLE SCHOOL District PEEKSKILL CITY SCHOOL DISTRICT
School ID 66-15-00-01-0010

This School's Results in Grade 7 English Language Arts

This School Schoal District NY State Public
Percentage scoring at level(s}: Percentage scoring at level{sk Percentage scoring atlevel(s):
2-4 3-4 4 -4 3-4 4 2-4 3-4 4

2011 Mean Score: 659  "Range:642-790 665-790 698-790
2010 Mean Score: 658 100%

92%
82% 90% 81% 91% 90%

EEE 2010-11
H@% 2009-10

48% 50%

34% 35% B 34% 34%
1 . ~ 1% 4% | . | 1% 4%

Number of Tested Students: 175 151 65 64 2 1 175 152 65 64 2 7
Results by 2010-11 School Year 2009-10 School Year
Stu d ent G rou p Total Percentage scoring at level(s): Total Percentage scoring at level(s):

Tested 2-4 3-4 4 Tested 2-4 3-4 4
AUStudents 191 92% 34% 1% 185 82% 35% 4%
Female 98 93% 32% 1% 89 91% 49% 7%

Small Group Totals 20 5%
General-Education Students 168 95%  38% 1% 152 5%
sitggsrlﬂmh Dtsabm bes v . ........................... Sy o FOREIEE R e e e P
e e S R B 186 ... 93%,....3%%. ... ..1% ... ...173 . .84%  36% .. % ..
Limited English Proficient 5 40% 0% 0% 12 0%
Economically Disadvantaged 142 93%  32% 1% 133 5%

- D|sadvantaged .......................................... i . 85;{, e 39% ...... 2% ................. 52 ........................................ 0% ........
Migrant

Nmmgwm .................................................... 1 91 ........... 92% ....... 34% ......... 1%185 ............ 82% ....... 35% ......... 4% ........
NOTES

The ~ symbol indicates that data for a group of students have been suppressed. If a group has fewer than five students,
data for that group and the next smallest groupls) are supprassed ta protect the privacy of individual students.
* These ranges are for 2010-11 data only. Ranges for the 2009-10 data are available In the 2008-10 Accountability and Overview Reports.

Other 2010-11 School Year 2009-10 School Year
Assessments Totat Number scoring at tevel(s): Total Number scoring at levells):
Tested 2-4 3-4 4 Tested 2-4 3-4 4
New York State Alternate Assessment 5 5 5 5 o R _ N
(NYSAA): Grade 7 Equivalent
New York State English as a Second Language
3 N/A N/A N/A 3 N/A N N/A
Achievement Test {NYSESLAT)*: Grade 7 / / d : /A /
Total Total
ived LEP S ts NOT Tested
Recently Arrived LEP Students NOT Tested on 3 N/A N/A N/A s N/A N/A N/A

the ELA NYSTP: Grade 7

'+ These counts represent recently arrived LEP students who used the NYSESLAT to fufill the English language arts participation requirement.
April 20, 2012 Page 17




T Overview of School Performance

Schoot PEEKSKILL MIDDLE SCHOOL District PEEKSKILL CITY SCHOOL DISTRICT
School 1D 66-15-00-01-0010

This School's Results in Grade 7 Mathematics

This School Schaol District NY State Public
Percentage scoring at levet(s): Percentage scoring at level(s): Percentage scoring at level(s):
2-4 3-4 4 2-4 3-4 4 2-4 3-4 4

2011 Mean Score: 6T0  *Range:639-800 670-800 694-800
2010 Mean Score: 670 100%

| 89% 89% 88% 88% EN )
EERE 2010-11 | 65% 62%
% ME 2009-10 ; 48% 49% 48% 49%
‘ ,
21% 21% l 21% 21% i" 28
Number of Tested Students: 173166 94 91 41 39 173 167 94 92 41 40
Results by 2010-11 School Year 2009-10 School Year
tal Percentage scoring at level{s): tal Percentage scoring at level(s):
Student Group Tota ge scorng atlevalsk Tota ge scoring atlevells)
Tested 2-4 3-4 4 Tested -4 3-4 4
Al Students 194 89% 48% 21% 187 89% 49% 21%

Small Group Totals - 20 90% 65% 25%
General-Education Students 171 92% 51% 23% 154 92% 55% 25%
e » ‘. ﬂ R L Sen R Sy . e paCRR
L e oo Bt 187 ... 91% ..50% .. .22% .. ......172 . .. 90%,...30% . .22% .
Limited English Proficlent 7 43% 0% 0% 15 73% 33% 7%
o e B B 143 R e T SR O

Not Disadvantaged 51 90%  55%  24% 53 85%  53%  23%
Migrant .

NotMlgram ..................................................... ; 94 ........... 89% ....... 48% 21%187 ............ 89% ....... 49% ....... 21% ........
NOTES

The - symbol indicates that data for a group of students have been suppressed. if a group has fewer than five students,
data for that group and the next smallest grouplsi are suppressed to protect the privacy of individual students.

* These rangaes are for 2010-11 data only. Ranges for the 2009-10 data are available in the 2008~10 Accountability and Overview Reports.

other 2010-11 School Year 2009-10 School Year
Assessments Total Number scoring at level(s): Total Number scoring at level(s):
Tested 2-4 3-4 4 Tested 2-4 3-4 4

New York State Alternate Assessment
{NYSAA): Grade 7 Equivalent

5 5 5 5 1 - - -

April 20, 2012 Page 18
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School PEEKSKILL MIDDLE SCHOOL Distrlct PEEKSKILL CITY SCHOOL DISTRICT
School ID 66-15%-00-01-0010

This School's Results in Grade 8 English Language Arts

This School Schoot District NY State Public
Percentage scoring at level(sk: Percentage scoring at level(s): Percentage scoring at level(s):
2-4 3-4 4 2-4 3-4 4 - 2-4 3-4 4

2011 Mean Score: 647  “Range:628-790 658-790 699-790
2010 Mean Score: 660  1wo%

| 7% 27 g7 5% 92% 91%
BEN 2010-11 ' | |
56% 56%
% MW 2009-10 - : 47% 1%
27% 2% |
' . 1% 5% . ! 1% 5% : 2% B%

Number of Tested Students: 163 188 51 109 1 10 163 191 51 111 i 10
Results by 2010-11 School Year 2009-10 School Year

Percentage scoring at le: : Percent ing at :
Stu d ent Group Total ercentage scoring at level(s) Total rcentage scoring at level(s)

Tested 2-4 3-4 4 Tested 2-4 3-4 4

Al Students - i87 87% 27% 1% 194 97% 56% 5%

Small Group Totals 21 100% 52% 0% 22 100% 73% 0%
General-Education Students 151 92% 31% 1% 167 99% 60% 5%
Smdemsw;:ho;sab.[mes36 ........... - R Gop Sy el o I
T X SR 90% ...29% .. .1% . ......185 . 98%....39% ... 3% ...
Limited English Proficient 10 30% 0% 0% 9 78% 0% 0%
N 133 S SRR SN < NN . NI EE g

Not Disadvantaged 54 91% 37% 0% 48 100% 69% 8% ........
M'grant ..................................................

No:mgram ............................................... 187 e 87%”" 2.7% . i . 194 ........... 97% ....... 56% ......... 5% ........

NOTES

The - symbol Indicates that data for a group of students have been suppressed. If a group has fewer than five students,

data for that group and the next smailest groupls} are suppressed to protect the privacy of individuat students.

* These ranges are for 2010-11 data only. Ranges for the 200910 data are available in the 2009-10 Accountability and Overview Reports.

Other 2010-11 School Year 2009~10 School Year
Number scoring at level{sk Number scoring at level(s),

Assessments Total g Total g

Tested 2-4 3-4 4 Tested 2-4 3-4 4
New York State Alternate Assessment 1 _ _ _ 1 B ~ _
{NYSAA) Grade 8 Equivalent
Nevo{ York State English as a Second Language 3 N/A N/A N/A 5 N/A N/A N/A
Achievement Test (NYSESLAT)t: Grade 8

Total Total

i T

Recently Arrived LEP Students NOT Tested on 2 N/A N/A N/A . N/A N/A N/A

the ELA NYSTP: Grade 8

1 These counts represent recently arrived LEP students who used the NYSESLAT to fulfill the English tanguage arts participation requirement.
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Overview of School Performance

School PEEKSKILL MIDDLE SCHOOL District PEEKSKILL CITY SCHOOL DISTRICT
School ID 66-15-00-01-0010

This School's Results in Grade 8 Mathematics

This School School District NY State Public
Percentage scoring at level(s): Percentage scoring at level(s): Percentage scoring at level(s):
2-4 3-4 4 2-4 3-4 4 2-4 3-4 4

3931 Mean Score: 676  *Range:639-775 674-7T75 704-775
2010 Mean Score: 675 100%

| 92% 93% { 92% 93% 91% 91%

i !
mE. 2010-11 : 58% 60%

55%
%R M 2009-10 20% 49% -
' 14% 12% 14% 12% L 18% 18%
Number of Tested Students: 175183 110 98 27 23 175 185 110 98 27 23
Results by 2010-11 School Year 2009-10 School Year
Total Percentage scoring at level{s): Total Percentage scoring at level(sk
entGrou

StUd p Tested 2-4 3-4 4 Tested 2-4 3-4 4
éll_swdcnts o ’ o 190 92% 58% 14% 196 93% 50% 12%
Female 91 90% 58% 16% 91 90% 45% 10%

Small Group Totals 21 95% 62% 19% 22 95% 73% 23%
General-Education Students 153 93% 63% 17% 169 93% 50% 13%
Swdems b wlth D|sab|l| e S e . Goprrrrr g 30 R PRI
RN 178 ... 93%,...39%  ..13% .. ....185 .. 94% .. .32%. .. 12% .
Limited Engtish Proficient 12 75% 42% 8% 11 82% 18% 0%
O e DT T 135 92% .58% 14% .86 S O
Nmolsadvamegm .......................... 5.5 o Co 1o . 50. ...... 92% e 58% ...... .1.8.% ........
G B e e e e e e eeer e eoseieveseereteieseieiubeesereeeesesietteteterhaeat ot e ittt e e bi e e e e hinnttaeteaean ety e et anaaaa et ran
Notmgrant ..................................... 155 P o AT So6 . 93% ...... 50% ....... 12% .......

NOTES

The - symbol indicates that data for a group of students have been suppressed. If a group has fewer than five students,

data for that group and the next smallest groupls) are suppressed to protect the privacy of individual students.

* These ranges are for 201011 data only. Ranges for the 2009~10 data are available in the 2009-10 Accountability and Overview Reports.

Other 2010-11 School Year 2009-10 School Year

Total Number scoring at level(s): Total Number scoring at level(s):
Assessments

Tested 2-4 3-4 4 Tested 2-4 3-4 4

New York State Alternate Assessment
[NYSAA): Grade 8 Equlvalent

April 20, 2012 Page 20



Ml OverviewofSchoolPerformance

School PEEKSKILL MIDDLE SCHOOL District PEEXSKILL CITY SCHOOL DISTRICT
Schoot ID 66-15-00-01-0010

This School's Results in Grade 8 Science

This School School District NY State Public
Percentage scoring at tevet(s): Percentage scoring at level(s): Parcentage scoring at level(s):
2-4 3-4 4 2-4 3-4 4 2-4 3-4 4

100%
1 97% 94% 94% 94%
i 72% T4%
EEE 2010-11 58% 61% 58% 61%
% BB 2009-10 ;
i i 10% 12%
[ . W B L
Number of Tested Students: 182 184 109 119 18 23 182 187 109 122 18 25
2010-11 School Year 2009-10 School Year
esultsby
Total Percentage scoring at level(s): Total Percentage scoring at level{s):
S ntGrou
tudent P Tested o 1. 4 Tested 2-4 3-4 4
Alistudents 188 87% 58% 10% 196 94% 61% 12%
Female 89 98% 54% 11% 91 93% 52% 9%
Lo O e S 8% S R G G

Black or African American 92 91% 51% 11%
Hlspamcor Launo ................................................................................................................... 82 ............ 95% ....... 65% ......... 9% ........
AS|anorNat| ve Hawaﬂan/Other Pac;ﬁc ls|ander SR A R PR IRRRIE R RRRUE
Whn .e .............................................................................................................................. 18 ................ e o e
;1 u[m .a.c.i al .............................................................................................................................
Sma“ Gmupma(s .................................................................................................................. 22 . 100% ....... 86% ....... 27% ........
General-Education Students 169 93% 59% 12%
S(udents wnh D;sabmt ’es ........................................................................................................... g 96% ....... - -
English Proficient . 185 95% 63% 12%
.L x mned Eng“Sh Pr cf ’Uem ........................................................................................................... 11 ............ 82% ....... 18% ......... 0% ........
Economically Disadvantaged 134  9T%  56% 1% 145 94% 57% 7%
.N. o: msadvam aged ................................................................................................ 51 ............ 92% ....... 73% ....... 25% ........
Migrant
NotMngranl ..................................................... 188 ........... 97% ....... 58%10%196 ............ 94% ....... 61% ....... 12% ........
NOTES
The - symbol indicates that data for a group of students have been suppressed. If a group has fewer than five students,
data for that group and the next smallest group(s) are suppressed to protect the privacy of individual students.
Other 2010-11 School Year 2009~10 School Year
A ssessme nt s Total Number scoring at level(s): Total Number scoring at level(sk

Tested 2-4 3-4 4 Tested 2-4 3-4 4
New York State Alternate Assessment 1 _ _ _ 1 _ - .
(NYSAAL Grade B EQUIVALEN e eee st et s erestsasertves s tasesasobe s eeesasese e ta e st e b s Rt e e e bk e ea e R e e R e s e e e e R st
Regents Science 0 s}
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YONKERS PUBLIC SCHOOLS i
Museum Elem
ELA 3-8 Results, 2006 - 2012

by Year
Al
ELA Performance ELA Proficiency
Museum Level Status
Elem Below | AUAbove

1 2 3 4 |Standard | Standard | All
2006 | Number | 36 | 87 | 68 | 6 123 74 197
Percent | 18.3|44.2 1345 3.0 62.4 37.6 100.0
2007 | Number | 27 | 88 | 74 2 115 76 191
Percent | 14.1 | 46.1 (38.7] 1.0 60.2 39.8 100.0
2008 | Number| 34 | 73 | 92 3 107 95 202
Percent | 16.836.1 | 455} 1.5 53.0 47.0 100.0
2009 | Number| 20 | 70 | 95 5 90 100 190
Percent | 10.536.8|50.0| 2.6 474 52.6 100.0
2010 ! Number | 58 [ 111} 35 | 5 169 40 209
Percent | 27.853.116.7( 2.4 80.9 19.1 100.0
2011 | Number| 74 | 122 62 1 196 63 259
Percent | 28.6147.123.9] 0.4 75.7 243 100.0
2012 { Number| 60 | 111 | 76 |none 171 76 247
Percent | 24.3 1 44.9130.8| 0.0 69.2 30.8 100.0

E12 Summary.sas
S:\Museum25-TestandVerify\Tesn2011-2012\ELA 11-11\ELA 11-12 As Tested\Museum Elem ELA 3-8 2008-2012 Summary By Year Only.pdf



YONKERS PUBLIC SCHOOLS 2

Districtwide
ELA 3-8 Results, 2006 - 2012
by Year
ELA Performance ELA Proficiency
Districtwide o e
Below | At/Above

1 2 3 4 |Standard S_tnndnjd All
2006 | Number | 1127|35994261]580| 4726 4841 9567
Percent | 11.8 [ 37.6 | 44.5 | 6.1 494 50.6 100.0
2007 | Number| 1078 | 4423 | 44751335 5501 4810 | 10311
Percent | 10.5 |1 429 (434 | 3.2 534 46.6 100.0
2008 | Number | 623 |3894|5277(371| 4517 5648 10165
Percent | 6.1 | 383|519 | 3.6 444 55.6 100.0
2009 | Number| 297 | 32356153453 3532 6606 10138
Percent | 2.9 | 31.9 | 60.7 | 4.5 34.8 65.2 100.0
2010 | Number | 1733 | 4666 | 3547|571 6399 4118 10517
Percent | 16.5 | 444 | 33.7 54 60.8 39.2 100.0
2011 | Number| 1762 4940|3931 (140 6702 4071 10773
Percent | 164 {459 | 365 | 1.3 62.2 378 100.0
2012 | Number| 1762 | 4678 | 4272 156] 6440 4428 | 10868
Percent | 162 ({43.0 (393 | 1.4 59.3 40.7 100.0

E12 Summeary. suy
S \Musewm2S-TesiandVerify\Test2011-201NELA 11-I2VELA 11-12 As Tested\Museiwn Elems ELA 3-8 2006-2812 Sumsary By Year Only.pdf



YONKERS PUBLIC SCHOOLS 1

Thomas Cornell Academy
ELA 3-8 Results, 2006 - 2012
by Year
All
ELA
Thomas Performance ELA Proficiency
Cornell Level Status
Academy Below | At/Above
1 2 | 3 |Standard | Standard | All -
2012 |Number| 4 | 9 | 8 13 8 21
Percent | 19.0 [ 42.9| 38.1 61.9 38.1 100.0

E12 Summary.sas
* S:\CornellAcademy-TestandVerifiATes02011-201NELA 11-I1NELA 11-12 As Tested\Thomas Cornell Acadevry ELA 3-8 2006-2012 Sununary By Year Only.pdf



YONKERS PUBLIC SCHOOLS 2

Districtwide
ELA 3-8 Results, 2006 - 2012
by Year
ELA Performance ELA Proficiency
Disiritaiie. Lol T A L oinc
Below | At/Above

1 2 3 4 | Standard | Standard | All
2006 | Number | 1127 | 3599 | 4261 | 580| 4726 4841 | 9567
Percent | 11.8 [ 37.6 | 44.5| 6.1 | 49.4 50.6 | 100.0
2007 | Number | 1078 | 4423 | 4475 |335| 5501 4810 | 10311
Percent | 10.5 | 429 (434 (32| 534 466 | 1000
2008 | Number | 623 | 3894 | 5277|371 | 4517 5648 | 10165
Percent | 6.1 | 383 [51.9/36| 444 556 | 100.0
2009 | Number | 297 |3235|6153]453| 3532 6606 | 10138
Percent | 2.9 [ 31.9]60.7 | 4.5 348 65.2 100.0
2010 | Number | 1733 | 4666 | 3547|571 6399 4118 | 10517
Percent | 16.5 | 44.4 [ 337 | 54| 6038 392 | 100.0
2011 | Number [ 1762 | 4940|3931 140| 6702 4071 | 10773
Percent | 164 | 459 [ 365 | 1.3 | 622 378 | 100.0
2012 | Number | 1762 | 4678 | 4272|156 6440 4428 | 10868
Percent | 162 | 43.0 [ 393 | 14| 593 40.7 | 100.0

E12 Summary.sas
" s S:ACornellAcademy-TestondVerifiA Testi2011-201 56 LA 1H-1NELA 11-12 As Tested\Thomas Cornell Academy ELA 3-8 2006-2012 Summary By Year Only.pdf
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ANDRUS Reports on Childhood Adversity in Yonkers
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ANDRUS Reports on Childhood Adversity in Yonkers

Thursday, 26 April 2012 15:20

ANDRUS launched a public education campaign to raise awareness in the community about
the effects of childhood adversity, along with a White Paper showing at least 66% of Yonkers
children likely experienced at least one of ten forms of adversity such as parental divorce,
family substance use or physical abuse. The multi-year effort seeks to educate teachers,
parents, social service providers, religious leaders and first responders about how to recognize
adversity in children and ensure that effective protection and treatment services are provided.

ANDRUS has organized a series of town hall-style meetings with high-level stakeholders in
the community, including school principals, business leaders, social and human service
providers, clergy and other local leaders. Each meeting will feature a 60-minute presentation
on the Adverse Childhood Experiences (ACE) study and its applicability to the children and
future of Yonkers.

“The ACE Study points to a
serious and potentially tragic
public health crisis for
thousands of children in
Yonkers who have experienced
sustained and ‘toxic’ stress.
According to the study’s
findings, as many as 30,000
children in Yonkers potentially
live with the impacts of this
level of stress which could lead
to poor health ocutcomes in the
future,” said Senator Andrea
Stewart-Cousins. "Andrus’
commitment to address this
crisis -- through education and
advocacy -- is commendable
and important. I look forward
to partnering with them to
help improve the lives of our
children.”

jority Leader, 2nd District; Bernard Picroraxio,
Yankers Superintendent; Lovcki Vargas, Vice Praident of Strategic Initintives, Andrus
Children’s Conter; Brisn Fum;)n CO:} of Andrus Chldn:nsmler Yonkers Mayor Mike
Dircetar of the

Wikion Terrero, Yonkers City Counc Ma

Spass; Jim Bostick, E: ity Center; Chuck Lesaick,
Yonkers City Couneif President; Nsncy Mon, President md CEOQ of Andrus Chikdren's Center

The new White Paper by ANDRUS, entitled The Public Health Crisis Facing Yonkers Children,
estimates that of the 45,600 children in Yonkers, 30,000 of them, by the age of 18, will likely
experience some form of adversity, and 23% of them will likely experience chronic adversity.

Other key findings of the report include that by age 18:

» Approximately 11% of children in Yonkers will experience physical abuse

+ Anestimated 26% of children in Yonkers will grow up in homes with substance abuse
» An estimated 13% of children in Yonkers will witness domestic violence

+ Approximately 22% of children in Yonkers will be sexually abused

+ Approximately 3% of children in Yonkers will have a parent who is imprisoned
“Community organizations like ANDRUS provide an immeasurable service to the children and
families of Yonkers,” said Mayor Spano. “It is vital that we counter childhood adversity with
awareness, education and guidance. ANDRUS is taking the necessary step to ensure the well-
being and future of our children, and the City thanks them for their commitment.”
Andrus’ research looked at the findings of the groundbreaking ACE study, which found that
children who experience childhood maltreatment are more likely to be at risk for poor health
outcomes. The report estimates the following:

« Over 2,000 teenagers will likely either become pregnant or father a child before age 18
« About 2,000 girls and 1,000 boys will likely battle lifelong chronic depression

«  Almost 1,500 will likely attempt suicide at some point in their lives

« Over 1,000 will likely struggle with adult aleoholism

. Approxxmately 1,200 ate likely to have serious job problems, including difficulty holding a
job due to high absenteeism

« Over 2,300 will likely be the victim of a sexual assault or rape

« Over 1,000 will likely suffer from chronic obstructive pulmonary disease (COPD)

«  Over 200 will likely use intravenous drugs
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ANDRUS Reports on Childhood Adversity in Yonkers

Calendar

12/07 - 03/01
Urban Justice
Center's Mental
Health Project
Community
Advocacy Course

01/01-03/31

Human Services
Workshops, GSS
Host Workshops

01/01- 01/
Women's Center of
Huuntington
January 2013
Events

01/08 - 01/22
Free Neurological
Support Groups

ot/15- ot/22
Leslie Munzer
Neurological
Institute’s January
Neurological
Support Group
Schedule

o1/22

Leslie Munzer
Neurological
Institute, Inc. Face
Pain and
Trigeminal
Neurslgia Support
Group

01/22

BBBS NYC Spring
Professional
Development
Workshop

o1/23 - 03/27
BWBRC

Entrepreneurial
Assistance Program
60 Hr. Course

01/23

Hispanic
Federation's Night
of 1000 Friends

01/24
24th Annual
Conference on

Aging

Capitol
Region

01/04 - 02/11
St. Mary'’s
Healthcare
Community
Programs -
January 2013

02/04

HATAS 2013 Kick-
Off for Homeless
Family Diaper
Drive

07/15 - 10/19
Saratoga Bridges
Fundraising Events

“Understanding that how we treat children today will impact our society tomorrow is very
important to the overall wellness and future of our City,” said Nancy Ment, President and CEO
of ANDRUS. “ANDRUS is committed to working with our many partners throughout Yonkers
to raise awareness of this issue, and we're honored to have the support of Superintendent of
Yonkers Public Schools Bernard P. Pierorazio and Younkers Mayor Mike Spano as we launch
this important initiative.”

With sites throughout Westchester County, ANDRUS serves 2,500 children and families each
year from the New York Metropolitan area. ANDRUS also operates the Andrus Center for
Learning and Innovation (ACLI) and The Sanctuary lustitute, which has provided training
and consultation to over 200 organizations worldwide in the use of a trauma-sensitive model
for treatment and organizational change.
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August 8, 2012
For Immediate Release

Contact: Juliana Wynohradnyk
914-762-1900 ext. 24

ANDRUS SANCTUARY MODEL RECEIVES COA INNOVATIVE PRACTICES AWARD,
HONORED AT 2012 COA NATIONAL CONFERENCE & NETWORKING BREAKFAST

1156 North Broadway
Yonkers, NY 10701
Tel: 914.965.3700
Fax: 9149653883
www.andrus1928.org

Recognized for its organizational development approach towards understanding how stress, trauma and
loss affect clients and staff, the Sanctuary Model at ANDRUS, is the recipient of the Council on
Accreditation (COA) Innovative Practices Award at the COA Networking Breakfast at the Waldorf Astoria
in New York City. The Innovative Practices Award is presented to COA accredited and in-process
organizations that demonstrate the effective application of the new and forward-looking practices to

improve service delivery.

The Sanctuary Model was created by Sandra Bloom, M.D., and has, since 2001, become the guiding
force in ANDRUS’ culture. Children and families who have known disruption and turmoil may be stuck in
a sense of loss without trust in possibilities, but this practice seeks to create a safe healing environment
in which relationships are consciously crafted to be safe, respectful and reliable specifically to mediate

the stresses that life brings.

“We are very excited to be recognized by the COA for a practice we feel strongly about,” said

Nancy

Woodruff Ment, CEO at ANDRUS. “Not only do we focus on the children and families, but also our staff

that work with these individuals, and who may carry their own experiences of stress and loss,

either

personal or institutional, may themselves lose hope. By creating an environment in which abundant
opportunities exist to create and learn, we can foster the conviction that it is possible to move forward

and succeed.”

ANDRUS has raised the quality of services provided to vulnerable children and families. Upon

receiving

the Innovative Practices Award, there is now an opportunity to share the Sanctuary Model with other

organizations.

“Innovation is a priority for ANDRUS, and is part of our process every step of the way as we develop
programs to improve behavioral health for our children and families,” said Brian Farragher, Chief

Operating Officer at Andrus. “The ANDRUS vision and mission resonate with our beliefs about

developing, providing and promoting the types of services that improve the lives of children and

families."

The Innovative Practices review committee is precise in its decision making for this award. Co

mprised of

a representative group of COA Team Leaders who serve on the committee for a minimum of one year,
each member of the committee receives a copy of all submitted case studies and applies a numerical
rating based on an objective set of criteria. These ratings are then submitted to COA and an overall

average score is calculated across all committee members.

About ANDRUS




ANDRUS nurtures social and emotional well-being in children and their families by
delivering a broad range of vital services and by providing research, training and
innovative program models that promote standards of excellence for professional
performance in and beyond its service community. Founded in 1928, ANDRUS today is a
family-centered organization offering an array of innovative programs to help children,
families and communities meet their full potential. Serving Westchester County from 14
locations, ANDRUS’ main site is a 107 acre campus in North Yonkers, where the agency
offers residential and day treatment for local children as well as surrounding counties.
ANDRUS also operates the Andrus Center for Learning and Innovation and the Sanctuary

! s
1156 North Broadway
Yonkers, NY 10701
Tel: 914.965.3700
Fax: 914.965.3883
www.andrus1928.org

Institute, which has provided training and consultation to over 250 organizations worldwide in the use

of a trauma-sensitive model for treatment and organizational change.
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Yonkers City School District
School Improvement Grant 2013-2016
School 13

Full Calendar Schedule Events 2013-2014

Start of | e Review of DTSDE Tenets by Administrative & Leadership Teams, Instructional Staff
Year e Refresh review of APPR process by School Administrators
Sept- e Review: Last year’s data; curriculum, standards, rubrics
Oct ¢ Teachers choose two (2) goals aligned to the NYSUT Teacher Practice Rubric (2012)
¢ By 10/31/13: Professional Goals and Activity Forms are presented to administrator
Goal ¢ By 10/15/13: Teachers notified of administrator(s) conducting their observations
Setting o Teacher Improvement Plan (TIP): Teachers who received Developing of Ineffective in
June will develop a TIP by 9/30/13
Observations
Sept — e Pre and Post conferences
Nov o First (#1) formal observation
o Informal walk through observations conducted monthly when not being formally observed
Nov- ¢ Pre and Post conferences
April e Second (#2) formal observation
o Third (#3) formal observation — Probationary Teachers — announced/unannounced
¢ Informal walk through observations conducted monthly when not being formally observed
¢ Mid-year review of Assistant Principal by Principal
o Mid-year review of Principal by Executive Director of Administration
Evidence Gathering and Review
Sept - | e Teachers and Administrators gather evidence to support goals. May include, but not
May limited to: Professional development; Reflection of goals; Assessments; Congruence
Jan - Mid-Year Informal Review of Goals Progress and Evidence Gathering
Feb e Review of progress by teachers and administrators. May include, but not limited to:
Individual review meeting; evidence collection; administrator feedback; highlights;
professional development
May Presentation of Evidence — Optional: Teacher/Administrator Conference
e Teacher continues to work toward the accomplishment of goals
e Professional Growth and Activity Form - Teacher submits his/her professional
development, highlights, and reflections to support goal accomplishments
June Administrative Evaluation of Evidence — Required: Teacher/Administrator Conference

» Administrator reviews all evidence with teacher

¢ Administrator uses the NYSUT Teacher Practice Rubric and assigns points on the
Professional Growth and Activity Form providing end-of-year evaluation

e Teacher receives a copy of the Professional Annual Evaluation Summary Worksheet and
Professional Annual Evaluation Summary Form (the completed portion) two (2) weeks
prior to the last day of school and receives a HEDI Rating

e If the composite score is issued and the teacher received a rating of Developing or
Ineffective, a TIP must be jointly developed

e Assistant Principal receives an annual evaluation from the Principal

» Principal receives an annual evaluation from Executive Director of Administration using
the Marshall Rubric and applying the HEDI ratings

Plans reviewed annually. If no changes to the law or negotiated items occur the plan will stay in place
and follow the same process.
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Yonkers City School District

School Improvement Grant 20/3-2016

Section I1, 1. Training, Support, and Professional Development — School 13

EVENT AND
PARTICIPANTS

PROVIDER

RATIONALE

MEASURABLE OUTCOMES AND
REPORTING METHODS

Ongoing Workshops offered during implementation period, September 2013 through August 2014

Team Building
Strategies

Admin, Teachers

Team Building
Strategies

Admin, Teachers

Team Building Strategies

Admin, Teachers

Team Building Strategies

Admin, Teachers

Training in the Use
of Technology to
Assess and
Document Growth

Admin, Teachers

(Two part series)

Training in the
Use of
Technology to
Assess and
Document
Growth

Admin, Teachers

(Two part series)

Training in the Use of Technology to
Assess and Document Growth

Admin, Teachers

{Two part series)

Training in the Use of Technology to
Assess and Document Growth

Admin, Teachers

(Two part series)

Vocabulary
Instruction for
ELLs Teachers,

Vocabulary
Instruction for
ELLs Teachers,

Vocabulary Instruction for ELLs Teachers,
Support Staff, Literacy Coach

Vocabulary Instruction for ELLs
Teachers, Support Staff, Literacy Coach

Support Staff, Support Staff,
Literacy Coach Literacy Coach
Understanding Understanding Understanding Depth of Content — Understanding Depth of Content —

Depth of Content —

Depth of Content

ELA/CCLS

ELA/CCLS




Yonkers City School District

School Improvement Grant 20/3-2016

Section 11, 1. Training, Support, and Professienal Development — School 13

EVENT AND PROVIDER RATIONALE MEASURABLE OUTCOMES AND
PARTICIPANTS REPORTING METHODS
ELA/CCLS - ELA/CCLS Gr. K-3/4-5 (Series) Gr. K-3/4-5 (Series)
Gr. K-3/4-5 Gr. K-3/4-5 Admin, Teachers, Support Staff, Literacy Admin, Teachers, Support Staff, Literacy
(Series) (Series) Coach Coach

Admin, Teachers,
Support Staff,
Literacy Coach

Admin, Teachers,
Support Staff,
Literacy Coach

Understanding
Depth of Content —
Math/CCLS

Gr. K-3/4-6
(Series)

Admin, Teachers,
TA, Math Coach

Understanding
Depth of Content
-~ Math/CCLS

Gr. K-3/4-6
(Series)

Admin, Teachers.
TA, Math Coach

Understanding Depth of Content —
Matl/CCLS

Gr. K-3/4-6 (Series)

Admin, Teachers, TA, Math Coach

Understanding Depth of Content -
Math/CCLS

Gr. K-3/4-6 (Series)

Admin, Teachers, TA, Math Coach

Reading and
Writing in Math

Admin, Teachers,

Reading and
Writing in Math

Admin, Teachers,

Reading and Writing in Math

Admin, Teachers, TA, Math/Literacy

Reading and Writing in Math

Admin, Teachers, TA, Math/Literacy




Section H, 1.7

Yonkers City School District
School Improvement Grant 2013-2016

Training, Support, and Professional Development — School 13

EVENT AND PROVIDER RATIONALE MEASURABLE OUTCOMES AND
PARTICIPANTS REPORTING METHODS
TA, Math/Literacy | TA, Coaches Coaches
Coaches Math/Literacy
Coaches
Unpacking the Unpacking the Unpacking the Thematic Essay Question, Unpacking the Thematic Essay Question,
Thematic Essay Thematic Essay . o
Question, Question, Admin, Teachers Gr.7/8 Admin, Teachers Gr.7/8

Admin, Teachers
Gr.7/8

Admin, Teachers
Gr.7/8

Heart of the
Community — An
Historical
Exploration of
Yonkers,

Teachers, students,
parents

Heart of the
Community — An
Historical
Exploration of
Yonkers,

Teachers,
students, parents

Heart of the Community — An Historical
Exploration of Yonkers,

Teachers, students, parents

Heart of the Community — An Historical
Exploration of Yonkers,

Teachers, students, parents

Hands on Science
for the Elementary
Classroom,

Admin, Teachers,
Support Staff

Hands on Science
for the
Elementary
Classroom,

Admin, Teachers,
Support Staff

Hands on Science for the Elementary
Classroom,

Admin, Teachers, Support Staff

Hands on Science for the Elementary
Classroom,

Admin, Teachers, Support Staff




Yonkers City School District

School Improvement Grant 20/3-2016

Section 11, k. Training, Support, and Professional Development — School 13

EVENT AND
PARTICIPANTS

PROVIDER

RATIONALE

MEASURABLE OUTCOMES AND
REPORTING METHODS

Strategies for
Developing
Student
Vocabulary &
Reading
Comprehension

Admin, Teachers,
Science Teachers,

Literacy Coach

Gr. 3-7

Strategies for
Developing
Student
Vocabulary &
Reading
Comprehension

Admin, Teachers,
Science Teachers,

Literacy Coach

Gr. 3-7

Strategies for Developing Student
Vocabulary & Reading Comprehension

Admin, Teachers, Science Teachers,
Literacy Coach

Gr. 3-7

Strategies for Developing Student
Vocabulary & Reading Comprehension

Admin, Teachers, Science Teachers,
Literacy Coach

Gr. 3-7

Bilingual Common
Core Initiative

Admin, Teachers —
Bilingual, ESL,
Gen. Ed.

Bilingual
Common Core
Initiative

Admin, Teachers

— Bilingual, ESL,
Gen. Ed.

Bilingual Common Core Initiative

Admin, Teachers — Bilingual, ESL, Gen.

Ed.

Bilingual Common Core Initiative

Admin, Teachers — Bilingual, ESL, Gen.
Ed.




Yonkers City School District
School Improvement Grant 20/3-2016

Secction 11, 1. Training, Support, and Professional Development — School 13

EVENT AND PROVIDER RATIONALE MEASURABLE OUTCOMES AND |
PARTICIPANTS REPORTING METHODS
Classroom Classroom Classroom Management and Behavior Classroom Management and Behavior
Management and | Management and | Modification (Three part series) Modification (Three part series)
Behavior Behavior

Modification
(Three part series)

General and
Special Education
Teachers, Support
Staff

Modification
(Three part series)

General and
Special Education
Teachers, Support
Staff

General and Special Education Teachers,
Support Staff

General and Special Education Teachers,
Support Staft

The Scaffolded
Apprenticeship
Model (SAM),

Admin, Teachers

The Scaffolded
Apprenticeship
Model (SAM).

Admin, Teachers

The Scaffolded Apprenticeship Model
(SAM),

Admin, Teachers

The Scaffolded Apprenticeship Model
(SAM),

Admin, Teachers

Technology
Workshops,

Admin, Teachers

Technology
Waorkshops,

Admin, Teachers

Technology Workshops,

Admin, Teachers

Technology Workshops,

Admin, Teachers

Workshops
following NYS

Workshops
following NYS

Workshops following NYS Guidelines for

Social and Emotional Development and

Workshops following NYS Guidelines for
Social and Emotional Development and




Yonkers City School District
School Improvement Grant 2013-2016

Section I1, 1. Training, Support, and Professional Development ~ School 13

EVENT AND
PARTICIPANTS

PROVIDER

RATIONALE

MEASURABLE OUTCOMES AND
REPORTING METHODS

Guidelines for
Social and
Emotional
Development and
Learning,

Families, Students

Guidelines for
Social and
Emotional
Development and
Learning,

Families,
Students

Learning,

Families, Students

Learning,

Families, Students
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Page 1 0of 8

The University of the State of New York PROPOSED BUDGET FOR A
THE STATE EDUCATION DEPARTMENT FEDERAL OR STATE PROJECT
Grants Finance, Rm. 510W EB F$-10 (03/08)

Albany, New York 12234
YPS CODE # FY 2012-2013

Local Agency Information

1003(g) School Improvement Grant (SIG) - Pre-lmplementation
Funding Source:|Period - School 13

Report Prepared By:] Amanda Curley

Agency Name:| Yonkers School District

Mailing Address:| One Larkin Center

Street
Yonkers NY 10701
City State Zip Code
Telephone # of
Report Preparer:  (914) 376-8068 County: Westchester
E-mail Address: acurley@yonkerspublicschools.org
Project Funding Dates: 4/1/2013 8/31/2013

Start End
INSTRUCTIONS

s Submit the original FS-10 Budget and the required number of copies along with the
completed application directly to the appropriate State Education Department office as
indicated in the application instructions for the grant program for which you are applying.
DO NOT submit this form to Grants Finance.

e The Chief Administrator's Certification on the Budget Summary worksheet must be
signed by the agency’s Chief Administrative Officer or properly authorized designee.

e An approved copy of the FS-10 Budget will be returned to the contact person noted
above. A window envelope will be used; please make sure that the contact information
is accurate and confined to the address field without altering the formatting.

e Forinformation on budgeting refer to the Fiscal Guidelines for Federal and State Aided
Grants at http://www.oms.nysed.gov/cafe/ .




Page 2 of 8

SALARIES FOR PROFESSIONAL STAFF

Subtotal - Code 15 $69,943
: ot : Full-Time : 2

Specific Position Title Equivalent Annualized Rate of Pay Project Salary

Director of School Improvement Covering 25% for $118,640 34,943
the months of July
and August

Planning and Professional Two Administrators| Administrators x $65
Development hourly for School hourly rate $15 000
Administrators '
Planning and Professional Teachers/Teaching Selected Staff
Development hourly for Teachers, Assistants Members - Teacher
Teaching Assistants and Substitute hourly $50.62/hr. $50,000
Coverage




Page 3 of 8

SALARIES FOR SUPPORT STAFF

Subtotal - Code 16 $12,646
: e : Full-Time Annualized Rate of )
Specific Position Title Equivalent Pay Project Salary
School Improvement - Secretary Covering 25% for 363,486 $2,646
the months of July
and August
Clerical and School Safety Officer Support Staff | Average overtime
Overtime for Professional Development rate of $48 $5.000
sessions
Support Staff | Average overtime
Technical Support Overtime rate of $48 $5,000




Page 4 of 8

PURCHASED SERVICES

Subtotal - Code 40 $25,000
Description of Item Provider of Services Calculation of Cost Propos_,ed
Expenditure

The multi-tiered system of instruction
that Schoolwide Applications Model
(SAM) follows using evidence-based
educational approach will ensure Baruch College
student academic and social
progress at all grade levels involving
all stakeholders

Based on RFP and

Contract 22U
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SUPPLIES AND MATERIALS
Subtotal - Code 45 $70,000

Proposed
Expenditure
Instructional supplies and supplemental Based on Per pupil amount $40,000
materials to support the needed resources Enroliment of $65
for the turnaround model in order to
achieve positive outcomes for the school
and community

Description of ltem Quantity Unit Cost

Technology required to support Based on Per pupil amount
professional development and database Enroliment of $49
structures to be accessed by all
stakeholders to track school improvement: $30,000
desktops, laptops, smartboards, software
licenses, and ipads
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Employee Benefits

Subtotal - Code 80 $17,810

Banint Exponditure
Social Security $5,940
New York State Teachers $8,281
Retirement New York State Employees $2,304
Other - Pension - LIFE $10
Health Insurance $1,275
Worker's Compensation 30
Unemployment Insurance $0

Other(ldentify)
Welfare $0
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INDIRECT COST
A. |Modified Direct Cost Base -- Sum of all preceding subtotals(codes 15, 16, 40, 45,
46, and 80 and excludes the portion of each subcontract exceeding $25,000 and $170.399
any flow through funds)
B. |Approved Restricted Indirect Cost Rate 2 70%
Subtotal - Code 90 $4,601
For your information, maximum direct cost base = $195,399.00

To calculate Modified Direct Cost Base, reduce maximum direct cost base by the
portion of each subcontract exceeding $25,000 and any flow through funds.
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BUDGET SUMMARY

SUBTOTAL CODE|PROJECT COSTS
Professional Salaries 15 $69,943 Agency Code: 662300-01-0000
Support Staff Salaries 16 $12,646
Purchased Services 40 $25,000 Project #: RFP#TA-11
Supplies and Materials | 45 $70,000
Travel Expenses 46 Contract #:
Employee Benefits 80 $17,810
Indirect Cost 90 $4,601
BOCES Services 49 Agency Name: Yonkers City School District
Minor Remodeling 30
Equipment 20

Grand Total $200,000 FOR DEPARTMENT USE ONLY

CHIEF ADMINISTRATOR'S CERTIFICATION
| hereby certify that the requested budget amounts
are necessary for the implementation of this
project and that this agency is in compliance with
applicable Federal and State laws and regulations.

‘%

g
s e W AILEROT IR
W ALAR I
Date Slgnatére

Bernard P. Pierorazio, Superintendent of Schools

Funding Dates:

From To

Program Approval: Date:

Name and Title of Chief Administrative Officer

Finance: Log

Fiscal Year First Payment
Voucher # First Payment
Approved MIR




Page 1 of 10

The University of the State of New York PROPOSED BUDGET FOR A
THE STATE EDUCATION DEPARTMENT FEDERAL OR STATE PROJECT
Grants Finance, Rm. 510W EB FS-10 (03/08)

Albany, New York 12234
YPS CODE # FY 2013-2014

Local Agency Information

1003(g) School Improvement Grant (SIG) - Year 1
Funding Source:{Implementation Period - School 13

Report Prepared By:] Amanda Curley

Agency Name:| Yonkers School District

Mailing Address:| One Larkin Center

Street
Yonkers NY 10701
City State Zip Code
Telephone # of
Report Preparer:  (914) 376-8068 County: Westchester
E-mail Address: acurley@yonkerspublicschools.org
Project Funding Dates: 9/1/2013 8/31/2014
Start End
INSTRUCTIONS

¢ Submit the original FS-10 Budget and the required number of copies along with the
completed application directly to the appropriate State Education Department office as
indicated in the application instructions for the grant program for which you are applying.
DO NOT submit this form to Grants Finance.

¢ The Chief Administrator's Certification on the Budget Summary worksheet must be
signed by the agency's Chief Administrative Officer or properly authorized designee.

e An approved copy of the FS-10 Budget will be returned to the contact person noted
above. A window envelope will be used; please make sure that the contact information
is accurate and confined to the address field without altering the formatting.

e For information on budgeting refer to the Fiscal Guidelines for Federal and State Aided
Grants at http:/iwww.oms.nysed.gov/cafe/ .
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SALARIES FOR PROFESSIONAL STAFF

Subtotal - Code 15 $959,621
: T Full-Time ; ;

Specific Position Title Equivalent Annualized Rate of Pay Project Salary
Director of School Improvement 0.25 $118,640 $29,660
Guidance Counselor 0.50 $127,245 $63,623
Social Worker 0.50 $126,151 $63,076
Math Coach 0.33 $113,791 $37,926
Literacy Coach 0.33 $113,791 $37,926
Bilingual Teaching Assistant 1.00 $35,470 $35,470
Math Teaching Assistant 1.00 $35,470 335,470
Literacy Teaching Assistant 1.00 $35,470 $35,470
Professional Development Two Administrators | Administrators x $65
Hourly for Administrators hourly rate $30.000
Professional Development Teachers/Teaching Selected Staff
Hourly for Certified Staff, Teacher Assistants Members - Teacher
Trainers and Substitute Coverage hourly $50.62/hr. $151,000
Stipends Administrators/ Certified Staff

Teachers/Teaching $440.000

Assistants
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SALARIES FOR SUPPORT STAFF

Subtotal - Code 16 $175,125
; e . Full-Time Annualized Rate of .
Specific Position Title Equivalent Pay Project Salary
School Improvement - Secretary 0.25 $63,486 $15,875
Clerical and School Safety Officer Support Staff | Average overtime
Overtime for Professional Development rate of $48 $5.000
Support Staff | Average overtime
Technical Support Overtime rate of $48 $3,000
Stipends All Support Staff | Non-certified staff $151,250
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PURCHASED SERVICES

model in order to build a positive
community climate

Council

Contract

Subtotal - Code 40 $193,000
Description of Item Provider of Services Calculation of Cost Propo;ed
Expenditure
The partnership with Baruch College
will offer a multi-tiered system of
instruction using evidence-based
educational approach which will Baruch College Basedion REREnd $60,000
. . Contract
ensure student academic and social
progress at all grade levels involving
all stakeholders
The partnership with CUNY will offer
a multilingual educational approach | The City University of New | Based on RFP and $25 000
which will affirm the school linguistic York (CUNY) Contract '
diversity
$20,000
The partnership with Andrus Children
Center will focus on yoqth Andrus Children Center Based on RFP and
development and sustainable Contract
community collaborative efforts
The partnership with Mercy College
will provide Coaching Lab Based on RFP and
professional development support for LLSGZC R Contract Y
academic enrichment
$12,000
Technqlogy Training and Made Manifest Based on RFP and
Instructional Support Contract
School based parent meetings and
workshops to support the turnaround Community Planning Based on RFP and $15.000
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Pupil Transportation and Parent
Meetings

Various Transportation
Contracts and Food
Services

Various district
contracts

$31,000
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SUPPLIES AND MATERIALS

Subtotal - Code 45 $100,000
O : : Proposed
Description of Item Quantity Unit Cost Expenditure
Instructional supplies and supplemental Based on Per pupil amount $60,000
materials to support the needed resources Enroltment $97
for the turnaround model in order to
achieve positive outcomes for the school
and community
Technology required to support Based on Per pupil amount
professional development and database Enroliment $65
structures to be accessed by all
stakeholders to track school improvement: $40,000
desktops, laptops, smartboards, software
licenses, and ipads
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TRAVEL EXPENSES

Subtotal - Code 46 $5,000
! 3 0 Calculation of Proposed
Position of Traveler Destination and Purpose Cost Expenditures
To attend NYSED national $500 - $1,000
School Administration, Faculty [technical assistance meetings depending on $5000
and District Administration and partner meetings and conference or ’

seminars seminar
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Employee Benefits

Subtotal - Code 80|

Social Security $85,100
New York State Teachers $142 557

Retirement New York State Employees $19,854

Other - Pension - LIFE $61

Health Insurance $64 469
Worker's Compensation $0
Unemployment Insurance 30

YFT - Welfare Benefit

$8,942
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INDIRECT COST

A. [Modified Direct Cost Base -- Sum of all preceding subtotals(codes 15, 16, 40, 45,
46, and 80 and excludes the portion of each subcontract exceeding $25,000 and $1,713.730
any flow through funds)

B. |Approved Restricted Indirect Cost Rate 2 70%
Subtotal - Code 90 $46,271
For your information, maximum direct cost base = $1,753,729.00

To calculate Modified Direct Cost Base, reduce maximum direct cost base by the
portion of each subcontract exceeding $25,000 and any flow through funds.
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BUDGET SUMMARY

SUBTOTAL CODE|PROJECT COSTS
Professional Salaries 15 $959,621 Agency Code: 662300-01-0000
Support Staff Salaries 16 $175,125
Purchased Services 40 $193,000 Project #: RFP#TA-11
Supplies and Materials | 45 $100,000
Travel Expenses 46 $5,000 Contract #:
Employee Benefits 80 $320,983
indirect Cost 90 $46,271
BOCES Services 49 Agency Name: Yonkers City School District
Minor Remodeling 30
Equipment 20

Grand Total $1,800,000 FOR DEPARTMENT USE ONLY

Funding Dates:

CHIEF ADMINISTRATOR'S CERTIFICATION From To
| hereby certify that the requested budget amounts
are necessary for the implementation of this

project and that this agency is in compliance with Program Approval: Date:

applicable Federal and State laws and regulations.

Vs,
/ Fiscal Year First Payment
([ 4 Fiafii s 3

/ 7 R (T4, S’

Date Sign?ur
Bernard P. Pierorazio, Superintendent of Schools
Name and Title of Chief Administrative Officer

Voucher # First Payment

Finance: Log Approved MIR
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New York State Education Department:
Local Education Agency {LEA) 1003(g) School Improvement Grant Application
Under 1003(g) of the Elementary and Secondary Education Act of 1965

Assurances and Waivers for Federal Discretionary Program Funds

The following assurances are a component of your application. By signing the certification on the
application cover page you are ensuring accountability and compliance with State and federal laws,
regulations, and grants management requirements.

Federal Assurances and Certifications, General

e Assurances — Non-Construction Programs

e Certifications Regarding Lobbying; Debarment, Suspension and Other Responsibility Matters

¢ Certification Regarding Debarment, Suspension, Ineligibility and Voluntary Exclusion — Lower Tier
Covered Transactions

* General Education Provisions Act Assurances

Federal Assurances and Certifications, NCLB (if appropriate)

The following are required as a condition for receiving any federal funds under the Elementary and
Secondary Education Act, as amended by the No Child Left Behind Act of 2001.

e NCLB Assurances

e School Prayer Certification

New York State Assurances and Certifications (For discretionary grant programs only)

e Appendix A

e Appendix A-1G

e Appendix A-2

Waiver for the use of Title | Funding for Whole School Programs

If the LEA identified in this application is a Title I school for specific targeted activities only, signing the

certification on the application cover page acts as a waiver request to use specific targeted activity
funds from this grant for whole-school change programming.
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New York State Education Department:
Local Education Agency (LEA} 1003(g) School improvement Grant Application
Under 1003{g) of the Elementary and Secondary Education Act of 1965

ASSURANCES — NON-CONSTRUCTION PROGRAMS

Note: Certain of these assurances may not be applicable to your project or program. If you have questions,
please contact the Education Department Program Contact listed in the Application. Further, certain Federal
awarding agencies may require applicants to certify to additional assurances. If such is the case, you will be
notified.

As the duly authorized representative of the applicant, and by signing the Application Cover Page, I certify that the
applicant:

1.

Has the legal authority to apply for Federal assistance, and the institutional, managerial and financial
capability (including funds sufficient to pay the non-Federal share of project cost) to ensure proper planning,
management, and completion of the project described in this application.

Will give the awarding agency, the Comptroller General of the United States, and if appropriate, the State,
through any authorized representative, access to and the right to examine all records, books, papers, or
documents related to the award; and will establish a proper accounting system in accordance with generally
accepted accounting standards or agency directives.

Will establish safeguards to prohibit employees from using their positions for a purpose that constitutes or
presents the appearance of personal or organizational conflict of interest, or personal gain.

Will initiate and complete the work within the applicable time frame after receipt of approval of the awarding
agency.

Will comply with the Intergovernmental Personnel Act of 1970 (42 U.S.C §§ 4728-4763) relating to prescribed
standards for merit systems for programs funded under one of the 19 statutes or regulations specified in
Appendix A of OPM's Standards for a Merit System of Personnel Administration (5 C.F.R. 900, Subpart F).

Will comply with all Federal statutes relating to nondiscrimination. These include but are not limited to: (a)
Title VI of the Civil Rights Act of 1964 (P.L. 88-352) which prohibits discrimination on the basis of race, color or
national origin; (b) Title IX of the Education Amendments of 1972, as amended (20 U.S.C. §§1681-1683, and
1685-1686), which prohibits discrimination on the basis of sex; (c) Section 504 of the Rehabilitation Act of
1973, as amended (29 U.S.C. § 794), which prohibits discrimination on the basis of handicaps; (d} the Age
Discrimination Act of 1975, as amended (42 U.S.C.1J§§ 6101-6107), which prohibits discrimination on the basis
of age; (e) the Drug Abuse Office and Treatment Act of 1972 (P.L. 92-255), as amended, relating to
nondiscrimination on the basis of drug abuse; (f) the Comprehensive Alcohol Abuse and Alcoholism
Prevention, Treatment and Rehabilitation Act of 1970 (P.L. 91-616), as amended, relating to nondiscrimination
on the basis of alcohol abuse or alcoholism; (g) "§§ 523 and 527 of the Public Health Service Act of 1912 (42
U.S.C. §8" 290 dd-3 and 230 ee 3), as amended, relating to confidentiality of aicohol and drug abuse patient
records; (h) Title VIII of the Civil Rights Act of 1968 (42 U.S.C. § 3601 et seq.), as amended, relating to
nondiscrimination in the sale, rental or financing of housing; (i) any other nondiscrimination provisions in the
specific statute(s) under which application for Federal assistance is being made; and (j) the requirements of
any other nondiscrimination statute(s) which may apply to the application.

Will comply, or has already complied, with the requirements of Titles If and lil of the uniform Relocation
Assistance and Real Property Acquisition Policies Act of 1970 (P.L. 91-646) which provide for fair and equitable
treatment of persons displaced or whose property is acquired as a result of Federal or federally assisted
programs. These requirements apply to all interests in real property acquired for project purposes regardless
of Federal participation in purchases.
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10.

11.

12.

13.

14.

15.

16.

17.

18.

New York State Education Department:
Local Education Agency {LEA) 1003(g) School Improvement Grant Application
Under 1003(g) of the Elementary and Secondary Education Act of 1965

Will comply, as applicable, with the provisions of the Hatch Act (5 U.S.C. §§1501-1508 and 7324-7328), which
limit the political activities of employees whose principal employment activities are funded in whole or in part
with Federal funds.

Wiit comply, as applicable, with the provisions of the Davis-Bacon Act (40 U.S.C. §§ 276a to 276a-7), the
Copeland Act (40 U.S.C. §276c¢ and 18 U.5.C. §§874) and the Contract Work Hours and Safety Standards Act (40
U.S.C. §§ 327-333), regarding labor standards for federally assisted construction subagreements.

Will comply, if applicable, with flood insurance purchase requirements of Section 102(a) of the Flood Disaster
Protection Act of 1973 (P.L. 93-234) which requires recipients in a special flood hazard area to participate in
the program and to purchase flood insurance if the total cost of insurable construction and acquisition is
$10,000 or more.

Will comply with environmental standards which may be prescribed pursuant to the following: (a) institution
of environmental quality control measures under the National Environmental Policy Act of 1969 (P.L. 91-190)
and Executive Order (EQ) 11514; (b) notification of violating facilities pursuant to EO 11738; (c) protection of
wetlands pursuant to EO 11990; (d) evaluation of flood hazards in floodplains in accordance with EO 11988;
(e) assurance of project consistency with the approved State management program developed under the
Coastal Zone Management Act of 1972 (16 U.S.C. §§1451 et seq.}; {f} conformity of Federal actions to State
(Clear Air) Implementation Plans under Section 176(c) of the Clear Air Act of 1955, as amended (42 U.S.C.
§§7401 et seq.); (g) protection of underground sources of drinking water under the Safe Drinking Water Act
of 1974, as amended, (P.L. 93-523}; and (h) protection of endangered species under the Endangered Species
Act of 1973, as amended, (P.L. 93-205).

Will comply with the Wild and Scenic Rivers Act of 1968 (16 U.S.C. §§1721 et seq.) related to protecting
components or potential components of the national wild and scenic rivers system.

Will assist the awarding agency in assuring compliance with Section 106 of the National Historic Preservation
Act of 1966, as amended (16 U.S.C. §470), EO 11593 (identification and protection of historic properties), and
the Archaeological and Historic Preservation Act of 1974 (16 U.S.C. §§469a-1 et seq.).

Will comply with P.L. 93-348 regarding the protection of human subjects involved in research, development,
and related activities supported by this award of assistance.

Will comply with the Laboratory Animal Welfare Act of 1966 (P.L. 89-544, as amended, 7 U.S.C. §§2131 et
seq.) pertaining to the care, handling, and treatment of warm blooded animals held for research, teaching, or
other activities supported by this award of assistance.

Will comply with the Lead-Based Paint Poisoning Prevention Act (42 U.S.C. §§4801 et seq.), which prohibits the
use of lead-based paint in construction or rehabilitation of residence structure.

Will cause to be performed the required financial and compliance audits in accordance with the Single Audit
Act Amendments of 1996 and OMB Circular No. A-133, Audits of States, Local Governments, and Non-Profit
Organizations.

Will comply with all applicable requirements of all other Federal laws, executive orders, regulations and
policies governing this program.
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Standard Form 424B (Rev. 7-97), Prescribed by OMB Circular A-102, Authorized for Local Reproduction, as
amended by New York State Education Department
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CERTIFICATIONS REGARDING LOBBYING;
DEBARMENT, SUSPENSION AND OTHER RESPONSBIBILITY MATTERS

Applicants should refer to the regulations cited below to determine the certification to which they are
required to attest. Applicants should also review the instructions for certification included in the
regulations before completing this form. Signature of the Application Cover Page provides for compliance
with certification requirements under 34 CFR Part 82, "New Restrictions on Lobbying," and 34 CFR Part 85,
"Government-wide Debarment and Suspension (Nonprocurement)." The certifications shall be treated as a
material representation of fact upon which reliance will be placed when the Department of Education
determines to award the covered transaction, grant, or cooperative agreement.

1. LOBBYING

As required by Section 1352, Title 31 of the U.S. Code, and implemented at 34 CFR Part 82, for persons
entering into a grant or cooperative agreement over $100,000, as defined at 34 CFR Part 82, Sections
82.105 and 82.110, the applicant certifies that:

(a) No Federal appropriated funds have been paid or will be paid, by or on behalf of the undersigned, to any
person for influencing or attempting to influence an officer or employee of any agency, a Member of
Congress, an officer or employee of Congress, or an employee of a Member of Congress in connection with
the making of any Federal grant, the entering into of any cooperative agreement, and the extension,
continuation, renewal, amendment, or modification of any Federal grant or cooperative agreement;

(b) If any funds other than Federal appropriated funds have been paid or will be paid to any person for
influencing or attempting to influence an officer or employee of any agency, a Member of Congress, an
officer or employee of Congress, or an employee of a Member of Congress in connection with this Federal
grant or cooperative agreement, the undersigned shall complete and submit Standard Form - LLL,
"Disclosure Form to Report Lobbying," in accordance with its instructions; and

(c) The undersigned shall require that the language of this certification be included in the award documents
for all subawards at all tiers (including subgrants, contracts under grants and cooperative agreements, and
subcontracts) and that all subrecipients shall certify and disclose accordingly.

2. DEBARMENT, SUSPENSION, AND OTHER RESPONSIBILITY MATTERS

As required by Executive Order 12549, Debarment and Suspension, and implemented at 34 CFR Part 85, for
prospective participants in primary covered transactions, as defined at 34 CFR Part 85, Sections 85.105 and
85.110--

A. The applicant certifies that it and its principals:

(a) Are not presently debarred, suspended, proposed for debarment, declared ineligible, or voluntarily
excluded from covered transactions by any Federal department or agency;
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(b) Have not within a three-year period preceding this application been convicted of or had a civil
judgement rendered against them for commission of fraud or a criminal offense in connection with
obtaining, attempting to obtain, or performing a public (Federal, State, or local) transaction or contract
under a public transaction; violation of Federal or State antitrust statutes or commission of embezzlement,
theft, forgery, bribery, falsification or destruction of records, making false statements, or receiving stolen
property;

(c) Are not presently indicted for or otherwise criminally or civilly charged by a governmental entity
(Federal, State, or local) with commission of any of the offenses enumerated in paragraph (2)(b) of this
certification; and

(d) Have not within a three-year period preceding this application had one or more public transaction
(Federal, State, or local) terminated for cause or default; and

B. Where the applicant is unable to certify to any of the statements in this certification, he or she shall
attach an explanation to this application.

ED 80-0013, as amended by the New York State Education Department
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Certification Regarding Debarment, Suspension, ineligibility and Voluntary Exclusion
- Lower Tier Covered Transactions

This certification is required by the Department of Education regulations implementing Executive Order
12549, Debarment and Suspension, 34 CFR Part 85, for all lower tier transactions meeting the threshold
and tier requirements stated at Section 85.110.

Instructions for Certification
1. By signing the Application Cover Page, the prospective lower tier participant is providing the certification
set out below.

2. The certification in this clause is a material representation of fact upon which reliance was placed when
this transaction was entered into. If it is later determined that the prospective lower tier participant
knowingly rendered an erroneous certification, in addition to other remedies available to the Federal
Government, the department or agency with which this transaction originated may pursue available
remedies, including suspension and/or debarment.

3. The prospective lower tier participant shall provide immediate written notice to the person to which this
proposal is submitted if at any time the prospective lower tier participant learns that its certification was
erroneous when submitted or has become erroneous by reason of changed circumstances.

4. The terms “covered transaction,” “debarred,” “suspended,” “ineligible,” “lower tier covered transaction,”
“participant,” “ person,” “primary covered transaction,” principal,” “proposal,” and “voluntarily
excluded,” as used in this clause, have the meanings set out in the Definitions and Coverage sections of
rules implementing Executive Order 12549. You may contact the person to which this proposal is submitted
for assistance in obtaining a copy of those regulations.

"

5. The prospective lower tier participant agrees by submitting this proposal that, should the proposed
covered transaction be entered into, it shall not knowingly enter into any lower tier covered transaction
with a person who is debarred, suspended, declared ineligible, or voluntarily excluded from participation in
this covered transaction, unless authorized by the department or agency with which this transaction
originated.

6. The prospective lower tier participant further agrees by submitting this proposal that it will include the
clause titled “Certification Regarding Debarment, Suspension, Ineligibility, and Voluntary Exclusion-Lower
Tier Covered Transactions,” without modification, in all lower tier covered transactions and in all
solicitations for lower tier covered transactions.

7. A participant in a covered transaction may rely upon a certification of a prospective participant in a lower
tier covered transaction that it is not debarred, suspended, ineligible, or voluntarily excluded from the
covered transaction, unless it knows that the certification is erroneous. A participant may decide the
method and frequency by which it determines the eligibility of its principals. Each participant may, but is
not required to, check the Nonprocurement List.
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8. Nothing contained in the foregoing shall be construed to require establishment of a system of records in
order to render in good faith the certification required by this clause. The knowledge and information of a
participant is not required to exceed that which is normally possessed by a prudent person in the ordinary
course of business dealings.

9. Except for transactions authorized under paragraph 5 of these instructions, if a participant in a covered
transaction knowingly enters into a lower tier covered transaction with a person who is suspended,
debarred, ineligible, or voluntarily excluded from participation in this transaction, in addition to other
remedies available to the Federal Government, the department or agency with which this transaction
originated may pursue available remedies, including suspension and/or debarment.

Certification

(1) The prospective lower tier participant certifies, by submission of this proposal, that neither it nor its
principals are presently debarred, suspended, proposed for debarment, declared ineligible, or voluntarily
excluded from participation in this transaction by any Federal department or agency.

(2) Where the prospective lower tier participant is unable to certify to any of the statements in this
certification, such prospective participant shall attach an explanation to this proposal.

Section 1.01 ED 80-0014, as amended by the New York State Education Department
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New York State Education Department
General Education Provisions Act Assurances

These assurances are required by the General Education Provisions Act for certain programs funded by the
U.S. Department of Education. These assurances are not applicable to certain programs, such as the No
Child Left Behind Act. If you have any questions, please contact NYSED.

As the authorized representative of the applicant, by signing the Application Cover Page, | certify that:
(1) that the local educational agency will administer each program covered by the application in accordance
with all applicable statutes, regulations, program plans, and applications;

(2) that the control of funds provided to the local educational agency under each program, and title to
property acquired with those funds, will be in a public agency and that a public agency will administer those
funds and property;

(3) that the local educational agency will use fiscal control and fund accounting procedures that will ensure
proper disbursement of, and accounting for, Federal funds paid to that agency under each program;

(4) that the local educational agency will make reports to the State agency or board and to the Secretary as
may reasonably be necessary to enable the State agency or board and the Secretary to perform their duties
and that the local educational agency will maintain such records, including the records required under
section 1232f of this title, and provide access to those records, as the State agency or board or the
Secretary deem necessary to perform their duties;

{5) that the local educational agency will provide reasonable opportunities for the participation by teachers,
parents, and other interested agencies, organizations, and individuals in the planning for and operation of
each program;

(6) that any application, evaluation, periodic program plan or report relating to each program will be made
readily available to parents and other members of the general public;

(7) that in the case of any project involving construction —
(A} the project is not inconsistent with overall State plans for the construction of school facilities, and

(B) in developing plans for construction, due consideration will be given to excellence of architecture and
design and to compliance with standards prescribed by the Secretary under section 794 of title 29 in order
to ensure that facilities constructed with the use of Federal funds are accessible to and usable by
individuals with disabilities;

{8) that the local educational agency has adopted effective procedures for acquiring and disseminating to
teachers and administrators participating in each program significant information from educational
research, demonstrations, and similar projects, and for adopting, where appropriate, promising educational
practices developed through such projects; and

(9} that none of the funds expended under any applicable program will be used to acquire equipment
(including computer software} in any instance in which such acquisition results in a direct financial benefit
to any organization representing the interests of the purchasing entity or its employees or any affiliate of
such an organization.
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New York State Education Department
No Child Left Behind Act Assurances

These assurances are required for programs funded under the No Child Left Behind Act.
As the authorized representative of the applicant, by signing the Application Cover Page, | certify that:

(1) each such program will be administered in accordance with all applicable statutes, regulations,
program plans, and applications;

(2) (A) the control of funds provided under each such program and title to property acquired with
program funds will be in a public agency or in a nonprofit private agency, institution, organization, or
Indian tribe, if the law authorizing the program provides for assistance to those entities; and

(B} the public agency, nonprofit private agency, institution, or organization, or Indian tribe will
administer the funds and property to the extent required by the authorizing statutes;

(3) the applicant will adopt and use proper methods of administering each such program, including —
(A) the enforcement of any obligations imposed by law on agencies, institutions, organizations, and
other recipients responsible for carrying out each program; and

(B} the correction of deficiencies in program operations that are identified through audits, monitoring,
or evaluation;

(4) the applicant will cooperate in carrying out any evaluation of each such program conducted by or for
the State educational agency, the Secretary, or other Federal officials;

(5) the applicant will use such fiscal control and fund accounting procedures as will ensure proper
disbursement of, and accounting for, Federal funds paid to the applicant under each such program;

(6) the applicant will—

(A) submit such reports to the State educational agency (which shall make the reports available to the
Governor) and the Secretary as the State educational agency and Secretary may require to enable the
State educational agency and the Secretary to perform their duties under each such program; and

(B} maintain such records, provide such information, and afford such access to the records as the State
educational agency (after consultation with the Governor} or the Secretary may reasonably require to
carry out the State educational agency’s or the Secretary’s duties;

(7) before the application was submitted, the applicant afforded a reasonable opportunity for public
comment on the application and considered such comment;

(8) the applicant has consulted with teachers, school administrators, parents, nonpublic school

representatives and others in the development of the application to the extent required for the
applicant under the program pursuant to the applicable provisions of the No Child Left Behind Act;
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(9) in the case of a local educational agency, as a condition of receiving funds under the No Child Left
Behind Act, the applicant is complying with the requirements of Education Law § 3214(3)(d) and (f) and
the Gun-Free Schools Act (20 U.S.C. § 7151);

(10) in the case of a local educational agency, as a condition of receiving funds under the No Child Left
Behind Act, the applicant is complying with the requirements of 20 U.S.C. § 7908 on military recruiter
access;

(11) in the case of a local educational agency, as a condition of receiving funds under the No Child Left
Behind Act, the applicant is complying with the requirements of 20 U.S.C. § 7904 on constitutionally
protected prayer in public elementary and secondary schools;

(12) in the case of a local educational agency, as a condition of receiving funds under the No Child Left
Behind Act, the applicant is complying with the requirements of Education Law § 2802(7), and any state
regulations implementing such statute and 20 U.S.C. § 7912 on unsafe school choice; and

(13) in the case of a local educational agency, the applicant is complying with all fiscal requirements
that apply to the program, including but not limited to any applicable supplement not supplant or local
maintenance of effort requirements.

Section 1.02
Article Il School Prayer Certification

As a condition of receiving federal funds under the Elementary and Secondary Education Act, as
amended by the No Child Left Behind Act of 2001 (NCLB), the local educational agency hereby certifies
that no policy of the local educational agency prevents, or otherwise denies participation in,
constitutionally protected prayer in public elementary schools and secondary schools, as detailed in the
current guidance issued pursuant to NCLB Section 9524(a).
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APPENDIX A

STANDARD CLAUSES FOR NYS CONTRACTS
The parties to the attached contract, license, lease,
amendment or other agreement of any kind (hereinafter,
“the contract” or "this contract”) agree to be bound by the
following clauses which are hereby made a part of the
contract (the word "Contractor” herein refers to any party
other than the State, whether a contractor, licenser,
licensee, lessor, lessee or any other party):
1. EXECUTORY CLAUSE. In accordance with Section 41 of
the State Finance Law, the State shall have no liability
under this contract to the Contractor or to anyone else
beyond funds appropriated and available for this contract.
2. NON-ASSIGNMENT CLAUSE. In accordance with Section
138 of the State Finance Law, this contract may not be
assigned by the Contractor or its right, title or interest
therein assigned, transferred, conveyed, sublet or
otherwise disposed of without the State’s previous
written consent, and attempts to do so are null and void.
Notwithstanding the foregoing, such prior written consent
of an assignment of a contract let pursuant to Article XI of
the State Finance Law may be waived at the discretion of
the contracting agency and with the concurrence of the
State Comptroller where the original contract was subject
to the State Comptroller’'s approval, where the
assignment is due to a reorganization, merger or
consolidation of the Contractor’'s bhusiness entity or
enterprise. The State retains its right to approve an
assignment and to require that any Contractor
demonstrate its responsibility to do business with the
State. The Contractor may, however, assign its right to
receive payments without the State’s prior written
consent unless this contract concerns Certificates of
Participation pursuant to Article 5-A of the State Finance
Law.
3. COMPTROLLER'S APPROVAL. In accordance with
Section 112 of the State Finance Law (or, if this contract is
with the State University or City University of New York,
Section 355 or Section 6218 of the Education Law), if this
contract exceeds $50,000 (or the minimum thresholds
agreed to by the Office of the State Comptroller for
certain S.U.N.Y. and C.U.N.Y. contracts), or if this is an
amendment for any amount to a contract which, as so
amended, exceeds said statutory amount, or if, by this
contract, the State agrees to give something other than
money when the value or reasonably estimated value of
such consideration exceeds $10,000, it shall not be valid,
effective or binding upon the State until it has been
approved by the State Comptroller and filed in his office.
Comptroller's approval of contracts let by the Office of
General Services is required when such contracts exceed
$85,000 (State Finance Law Section 163.6.a).
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4, WORKERS' COMPENSATION BENEFITS. In accordance
with Section 142 of the State Finance Law, this contract
shall be void and of no force and effect unless the
Contractor shall provide and maintain coverage during the
life of this contract for the benefit of such employees as
are required to be covered by the provisions of the
Workers' Compensation Law,

5. NON-DISCRIMINATION REQUIREMENTS. To the extent
required by Article 15 of the Executive Law (also known as
the Human Rights Law) and all other State and Federal
statutory and constitutional non-discrimination
provisions, the Contractor will not discriminate against
any employee or applicant for employment because of
race, creed, color, sex, national origin, sexual orientation,
age, disability, genetic predisposition or carrier status, or
marital status. Furthermore, in accordance with Section
220-e of the Labor Law, if this is a contract for the
construction, alteration or repair of any public building or
public work or for the manufacture, sale or distribution of
materials, equipment or supplies, and to the extent that
this contract shall be performed within the State of New
York, Contractor agrees that neither it nor its
subcontractors shall, by reason of race, creed, color,
disability, sex, or national origin: (a) discriminate in hiring
against any New York State citizen who is qualified and
available to perform the work; or (b) discriminate against
or intimidate any employee hired for the performance of
work under this contract. If this is a building service
contract as defined in Section 230 of the Labor Law, then,
in accordance with Section 239 thereof, Contractor agrees
that neither it nor its subcontractors shall by reason of
race, creed, color, national origin, age, sex or disability: (a)
discriminate in hiring against any New York State citizen
who is qualified and available to perform the work; or (b)
discriminate against or intimidate any employee hired for
the performance of work under this contract. Contractor
is subject to fines of $50.00 per person per day for any
violation of Section 220-e or Section 239 as well as
possible termination of this contract and forfeiture of all
moneys due hereunder for a second or subsequent
violation.

6. WAGE AND HOURS PROVISIONS. If this is a public work
contract covered by Article 8 of the Labor Law or a
building service contract covered by Article 9 thereof,
neither Contractor's employees nor the employees of its
subcontractors may be required or permitted to work
more than the number of hours or days stated in said
statutes, except as otherwise provided in the Labor Law
and as set forth in prevailing wage and supplement
schedules issued by the State Labor Department.
Furthermore, Contractor and its subcontractors must pay
at least the prevailing wage rate and pay or provide the
prevailing supplements, including the premium rates for
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overtime pay, as determined by the State Labor
Department in accordance with the Labor Law.
Additionally, effective April 28, 2008, if this is a public
work contract covered by Article 8 of the Labor Law, the
Contractor understands and agrees that the filing of
payrolis in a manner consistent with Subdivision 3-a of
Section 220 of the Labor Law shall be a condition
precedent to payment by the State of any State approved
sums due and owing for work done upon the project.

7. NON-COLLUSIVE BIDDING _ CERTIFICATION. In
accordance with Section 139-d of the State Finance Law, if
this contract was awarded based upon the submission of
bids, Contractor affirms, under penalty of perjury, that its
bid was arrived at independently and without collusion
aimed at restricting competition. Contractor further
affirms that, at the time Contractor submitted its bid, an
authorized and responsible person executed and delivered
to the State a non-collusive bidding certification on
Contractor’s behalf.

8. INTERNATIONAL BOYCOTT _ PROHIBITION. In
accordance with Section 220-f of the Labor Law and
Section 139-h of the State Finance Law, if this contract
exceeds $5,000, the Contractor agrees, as a material
condition of the contract, that neither the Contractor nor
any substantially owned or affiliated person, firm,
partnership or corporation has participated, is
participating, or shall participate in an international
boycott in violation of the federal Export Administration
Act of 1979 (50 USC App. Sections 2401 et seq.) or
regulations thereunder. If such Contractor, or any of the
aforesaid affiliates of Contractor, is convicted or is
otherwise found to have violated said laws or regulations
upon the final determination of the United States
Commerce Department or any other appropriate agency
of the United States subsequent to the contract's
execution, such contract, amendment or modification
thereto shall be rendered forfeit and void. The Contractor
shall so notify the State Comptroller within five (5)
business days of such conviction, determination or
disposition of appeal (2NYCRR 105.4).

9. SET-OFF RIGHTS. The State shall have all of its common
law, equitable and statutory rights of set-off. These rights
shall include, but not be limited to, the State's option to
withhold for the purposes of set-off any moneys due to
the Contractor under this contract up to any amounts due
and owing to the State with regard to this contract, any
other contract with any State department or agency,
including any contract for a term commencing prior to the
term of this contract, plus any amounts due and owing to
the State for any other reason including, without
limitation, tax delinquencies, fee delinquencies or
monetary penalties relative thereto. The State shall
exercise its set-off rights in accordance with normal State
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practices including, in cases of set-off pursuant to an
audit, the finalization of such audit by the State agency, its
representatives, or the State Comptroller.

10. RECORDS. The Contractor shall establish and maintain
complete and accurate books, records, documents,
accounts and other evidence directly pertinent to
performance under this contract (hereinafter, collectively,
"the Records"). The Records must be kept for the balance
of the calendar year in which they were made and for six
(6) additional years thereafter. The State Comptroller, the
Attorney General and any other person or entity
authorized to conduct an examination, as well as the
agency or agencies involved in this contract, shall have
access to the Records during normal business hours at an
office of the Contractor within the State of New York or, if
no such office is available, at a mutually agreeable and
reasonable venue within the State, for the term specified
above for the purposes of inspection, auditing and
copying. The State shall take reasonable steps to protect
from public disclosure any of the Records which are
exempt from disclosure under Section 87 of the Public
Officers Law (the "Statute") provided that: (i) the
Contractor shall timely inform an appropriate State
official, in writing, that said records should not be
disclosed; and (ii) said records shall be sufficiently
identified; and (iii} designation of said records as exempt
under the Statute is reasonable. Nothing contained herein
shall diminish, or in any way adversely affect, the State's
right to discovery in any pending or future litigation.

11. IDENTIFYING INFORMATION AND _ PRIVACY
NOTIFICATION. (a) FEDERAL EMPLOYER IDENTIFICATION
NUMBER and/or FEDERAL SOCIAL SECURITY NUMBER. All
invoices or New York State standard vouchers submitted
for payment for the sale of goods or services or the lease
of real or personal property to a New York State agency
must include the payee's identification number, i.e., the
seller's or lessor's identification number. The number is
either the payee's Federal employer identification number
or Federal social security number, or both such numbers
when the payee has both such numbers. Failure to include
this number or numbers may delay payment. Where the
payee does not have such number or numbers, the payee,
on its invoice or New York State standard voucher, must
give the reason or reasons why the payee does not have
such number or numbers.

(b) PRIVACY NOTIFICATION. (1) The authority to request
the above personal information from a seller of goods or
services or a lessor of real or personal property, and the
authority to maintain such information, is found in Section
5 of the State Tax Law. Disclosure of this information by
the seller or lessor to the State is mandatory. The principal
purpose for which the information is collected is to enable
the State to identify individuals, businesses and others
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who have been delinquent in filing tax returns or may
have understated their tax liabilities and to generally
identify persons affected by the taxes administered by the
Commissioner of Taxation and Finance. The information
will be used for tax administration purposes and for any
other purpose authorized by law. (2) The personal
information is requested by the purchasing unit of the
agency contracting to purchase the goods or services or
lease the real or personal property covered by this
contract or lease. The information is maintained in New
York State's Central Accounting System by the Director of
Accounting Operations, Office of the State Comptroller,
110 State Street, Albany, New York 12236,

12. EQUAL__EMPLOYMENT OPPORTUNITIES FOR
MINORITIES AND WOMEN. In accordance with Section
312 of the Executive Law, if this contract is: (i) a written
agreement or purchase order instrument, providing for a
total expenditure in excess of $25,000.00, whereby a
contracting agency is committed to expend or does
expend funds in return for labor, services, supplies,
equipment, materials or any combination of the
foregoing, to be performed for, or rendered or furnished
to the contracting agency; or (i} a written agreement in
excess of $100,000.00 whereby a contracting agency is
committed to expend or does expend funds for the
acquisition, construction, demolition, replacement, major
repair or renovation of real property and improvements
thereon; or (iii} a written agreement in excess of
$100,000.00 whereby the owner of a State assisted
housing project is committed to expend or does expend
funds for the acquisition, construction, demolition,
replacement, major repair or renovation of real property
and improvements thereon for such project, then:

(a) The Contractor will not discriminate against employees
or applicants for employment because of race, creed,
color, national origin, sex, age, disability or marital status,
and will undertake or continue existing programs of
affirmative action to ensure that minority group members
and women are afforded equal employment opportunities
without discrimination. Affirmative action shall mean
recruitment, employment, job assignment, promotion,
upgradings, demotion, transfer, layoff, or termination and
rates of pay or other forms of compensation;

(b) at the request of the contracting agency, the
Contractor shall request each employment agency, labor
union, or authorized representative of workers with which
it has a collective bargaining or other agreement or
understanding, to furnish a written statement that such
employment agency, labor union or representative will
not discriminate on the basis of race, creed, color,
national origin, sex, age, disability or marital status and
that such union or representative will affirmatively
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cooperate in the implementation of the contractor's
obligations herein; and
(c) the Contractor shall state, in all solicitations or
advertisements for employees, that, in the performance
of the State contract, all gualified applicants will be
afforded equal employment opportunities without
discrimination because of race, creed, color, national
origin, sex, age, disability or marital status. Contractor will
include the provisions of "a", "b", and "c" above, in every
subcontract over $25,000.00 for the construction,
demolition, replacement, major repair, renovation,
planning or design of real property and improvements
thereon (the "Work") except where the Work is for the
beneficial use of the Contractor. Section 312 does not
apply to: (i) work, goods or services unrelated to this
contract; or (ii) employment outside New York State; or
(iti) banking services, insurance policies or the sale of
securities. The State shall consider compliance by a
contractor or subcontractor with the requirements of any
federal law concerning equal employment opportunity
which effectuates the purpose of this section. The
contracting agency shall determine whether the
imposition of the requirements of the provisions hereof
duplicate or conflict with any such federal law and if such
duplication or conflict exists, the contracting agency shall
waive the applicability of Section 312 to the extent of such
duplication or conflict. Contractor will comply with all duly
promulgated and lawful rules and regulations of the
Governor's Office of Minority and Women's Business
Development pertaining hereto.

13. CONFLICTING TERMS. In the event of a conflict
between the terms of the contract (including any and all
attachments thereto and amendments thereof) and the
terms of this Appendix A, the terms of this Appendix A
shall control.

14. GOVERNING LAW. This contract shall be governed by
the laws of the State of New York except where the
Federal supremacy clause requires otherwise.

15. LATE PAYMENT. Timeliness of payment and any
interest to be paid to Contractor for late payment shall be
governed by Article 11-A of the State Finance Law to the
extent required by law.

16. NO_ARBITRATION. Disputes involving this contract,
including the breach or alleged breach thereof, may not
be submitted to binding arbitration (except where
statutorily authorized), but must, instead, be heard in a
court of competent jurisdiction of the State of New York.
17. SERVICE OF PROCESS. In addition to the methods of
service allowed by the State Civil Practice Law & Rules
("CPLR"), Contractor hereby consents to service of process
upon it by registered or certified mail, return receipt
requested. Service hereunder shall be complete upon
Contractor's actual receipt of process or upon the State's

46



receipt of the return thereof by the United States Postal
Service as refused or undeliverable. Contractor must
promptly notify the State, in writing, of each and every
change of address to which service of process can be
made. Service by the State to the last known address shall
be sufficient. Contractor will have thirty (30) calendar days
after service hereunder is complete in which to respond.
18. PROHIBITION ON___PURCHASE OF TROPICAL
HARDWOQODS. The Contractor certifies and warrants that
all wood products to be used under this contract award
will be in accordance with, but not limited to, the
specifications and provisions of Section 165 of the State
Finance Law, (Use of Tropical Hardwoods) which prohibits
purchase and wuse of tropical hardwoods, unless
specifically exernpted, by the State or any governmental
agency or political subdivision or public benefit
corporation. Qualification for an exemption under this law
will be the responsibility of the contractor to establish to
meet with the approval of the State.

In addition, when any portion of this contract involving
the use of woods, whether supply or installation, is to be
performed by any subcontractor, the prime Contractor
will indicate and certify in the submitted bid proposal that
the subcontractor has been informed and is in compliance
with specifications and provisions regarding use of tropical
hardwoods as detailed in §165 State Finance Law. Any
such use must meet with the approval of the State;
otherwise, the bid may not be considered responsive.
Under bidder certifications, proof of qualification for
exemption will be the responsibility of the Contractor to
meet with the approval of the State.

19. MACBRIDE FAIR EMPLOYMENT PRINCIPLES. In
accordance with the MacBride Fair Employment Principles
(Chapter 807 of the Laws of 1992}, the Contractor hereby
stipulates that the Contractor either (a) has no business
operations in Northern Ireland, or (b) shall take lawful
steps in good faith to conduct any business operations in
Northern Ireland in accordance with the MacBride Fair
Employment Principles (as described in Section 165 of the
New York State Finance Law), and shall permit
independent monitoring of compliance with such
principles.

20. OMNIBUS PROCUREMENT ACT OF 1992. It is the
policy of New York State to maximize opportunities for the
participation of New York State business enterprises,
including  minority and women-owned  business
enterprises as bidders, subcontractors and suppliers on its
procurement contracts.

information on the availability of New York State
subcontractors and suppliers is available from:

NYS Department of Economic Development

Division for Small Business

30 South Pearl St -- 7th Floor

New York State Education Department:

Local Education Agency (LEA) 1003(g) School Improvement Grant Application

Under 1003(g) of the Elementary and Secondary Education Act of 1965
Albany, New York 12245
Telephone: 518-292-5220
Fax: 518-292-5884
http://www.empire.state.ny.us
A directory of certified minority and women-owned
business enterprises is available from:
NYS Department of Economic Development
Division of Minority and Women's Business Development
30 South Pearl St -- 2nd Floor
Albany, New York 12245
Telephone: 518-292-5250
Fax: 518-292-5803
http://www.empire.state.ny.us
The Omnibus Procurement Act of 1992 requires that by
signing this bid proposal or contract, as applicable,
Contractors certify that whenever the total bid amount is
greater than $1 million:
(a) The Contractor has made reasonable efforts to
encourage the participation of New York State Business
Enterprises as suppliers and subcontractors, including
certified minority and women-owned  business
enterprises, on this project, and has retained the
documentation of these efforts to be provided upon
request to the State;
(b) The Contractor has complied with the Federal Equal
Opportunity Act of 1972 (P.L. 92-261), as amended;
(c) The Contractor agrees to make reasonable efforts to
provide notification to New York State residents of
employment opportunities on this project through listing
any such positions with the Job Service Division of the
New York State Department of Labor, or providing such
notification in such manner as is consistent with existing
collective bargaining contracts or agreements. The
Contractor agrees to document these efforts and to
provide said documentation to the State upon request;
and
(d) The Contractor acknowledges notice that the State
may seek to obtain offset credits from foreign countries as
a result of this contract and agrees to cooperate with the
State in these efforts.
21. RECIPROCITY AND SANCTIONS PROVISIONS. Bidders
are hereby notified that if their principal place of business
is located in a country, nation, province, state or political
subdivision that penalizes New York State vendors, and if
the goods or services they offer will be substantially
produced or performed outside New York State, the
Omnibus Procurement Act 1994 and 2000 amendments
(Chapter 684 and Chapter 383, respectively) require that
they be denied contracts which they would otherwise
obtain. NOTE: As of May 15, 2002, the list of
discriminatory jurisdictions subject to this provision
includes the states of South Carolina, Alaska, West
Virginia, Wyoming, Llouisiana and Hawaii. Contact NYS
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Department of Economic Development for a current list of
jurisdictions subject to this provision.

22. COMPLIANCE WITH NEW YORK STATE INFORMATION
SECURITY BREACH AND NOTIFICATION ACT. Contractor
shall comply with the provisions of the New York State
Information Security Breach and Notification Act (General
Business Law Section 899-aa; State Technology Law
Section 208).

23. COMPLIANCE WITH CONSULTANT DISCLOSURE LAW.
If this is a contract for consulting services, defined for
purposes of this requirement to include analysis,
evaluation, research, training, data processing, computer
programming, engineering, environmental, health, and
mental health services, accounting, auditing, paralegal,
legal or similar services, then, in accordance with Section
163 (4-g) of the State Finance Law (as amended by
Chapter 10 of the Laws of 2006), the Contractor shall
timely, accurately and properly comply with the
requirement to submit an annual employment report for
the contract to the agency that awarded the contract, the
Department of Civil Service and the State Comptroller.

24. PROCUREMENT LOBBYING. To the extent this
agreement is a "procurement contract” as defined by
State Finance Law Sections 139-j and 139-k, by signing this
agreement the contractor certifies and affirms that all
disclosures made in accordance with State Finance Law
Sections 139-j and 139-k are complete, true and accurate.
in the event such certification is found to be intentionally
false or intentionally incomplete, the State may terminate
the agreement by providing written notification to the
Contractor in accordance with the terms of the
agreement.

25. CERTIFICATION OF REGISTRATION TO COLLECT SALES
AND COMPENSATING USE TAX BY CERTAIN STATE
CONTRACTORS, AFFILIATES AND SUBCONTRACTORS.

To the extent this agreement is a contract as defined by
Tax Law Section 5-a, if the contractor fails to make the
certification required by Tax Law Section 5-a or if during
the term of the contract, the Department of Taxation and
Finance or the covered agency, as defined by Tax Law 5-a,
discovers that the certification, made under penalty of
perjury, is false, then such failure to file or false
certification shall be a material breach of this contract and
this contract may be terminated, by providing written
notification to the Contractor in accordance with the
terms of the agreement, if the covered agency determines
that such action is in the best interest of the State.

November, 2010
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APPENDIX A-1 G

General

A

E.

In the event that the Contractor shall receive, from any source whatsoever, sums the payment of which is in
consideration for the same costs and services provided to the State, the monetary obligation of the State hereunder shall
be reduced by an equivalent amount provided, however, that nothing contained herein shall require such reimbursement
where additional similar services are provided and no duplicative payments are received.

This agreement is subject to applicable Federal and State Laws and regulations and the policies and procedures
stipulated in the NYS Education Department Fiscal Guidelines found at http:/www.nysed.gov/cafe/.

For each individual for whom costs are claimed under this agreement, the contractor warrants that the individual has
been classified as an employee or as an independent contractor in accordance with 2 NYCRR 315 and all applicable
faws including, but not limited to, the Internal Revenue Code, the New York Retirement and Social Security Law, the
New York Education Law, the New York Labor Law, and the New York Tax Law. Furthermore, the contractor
warrants that all project funds allocated to the proposed budget for Employee Benefits, represent costs for
employees of the contractor only and that such funds will not be expended on any individual classified as an
independent contractor.

Any modification to this Agreement that will result in a transfer of funds among program activities or budget cost
categories, but does not affect the amount, consideration, scope or other terms of this Agreement must be approved
by the Commissioner of Education and the Office of the State Comptroller when:

a. The amount of the modification is equal to or greater than ten percent of the total value of the contract for
contracts of less than five million dollars; or

b. The amount of the modification is equal to or greater than five percent of the total value of the contract
for contracts of more than five million dollars.

Funds provided by this contract may not be used to pay any expenses of the State Education Department or any of its
employees.

Terminations

A

The State may terminate this Agreement without cause by thirty (30) days prior written notice. In the event of such
termination, the parties will adjust the accounts due and the Contractor will undertake no additional expenditures not
already required. Upon any such termination, the parties shall endeavor in an orderly manner to wind down activities
hereunder.

Safeguards for Services and Confidentiality

A

Any copyrightable work produced pursuant to said agreement shall be the sole and exclusive property of the New York
State Education Department. The material prepared under the terms of this agreement by the Contractor shall be
prepared by the Contractor in a form so that it will be ready for copyright in the name of the New York State Education
Department. Should the Contractor use the services of consultants or other organizations or individuals who are not
regular employees of the Contractor, the Contractor and such organization or individual shall, prior to the performance of
any work pursuant to this agreement, enter into a written agreement, duly executed, which shall set forth the services to
be provided by such organization or individual and the consideration therefor. Such agreement shall provide that any
copyrightable work produced pursuant to said agreement shall be the sole and exclusive property of the New York State
Education Department and that such work shall be prepared in a form ready for copyright by the New York State
Education Department. A copy of such agreement shall be provided to the State.

All reports of research, studies, publications, workshops, announcements, and other activities funded as a result of
this proposal will acknowledge the support provided by the State of New York.

This agreement cannot be modified, amended, or otherwise changed except by a written agreement signed by all
parties to this contract.

No failure to assert any rights or remedies available to the State under this agreement shall be considered a waiver of
such right or remedy or any other right or remedy unless such waiver is contained in a writing signed by the party alleged
to have waived its right or remedy.
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Expenses for travel, lodging, and subsistence shall be reimbursed in accordance with the policies stipulated in the
aforementioned Fiscal guidelines.

No fees shall be charged by the Contractor for training provided under this agreement.
Nothing herein shall require the State to adopt the curriculum developed pursuant to this agreement.

All inquiries, requests, and notifications regarding this agreement shall be directed to the Program Contact or Fiscal
Contact shown on the Grant Award included as part of this agreement.

This agreement, including all appendices, is, upon signature of the parties and the approval of the Attorney General and
the State Comptroller, a legally enforceable contract. Therefore, a signature on behalf of the Contractor will bind the
Contractor to all the terms and conditions stated therein.

The parties to this agreement intend the foregoing writing to be the final, complete, and exclusive expression of all the
terms of their agreement.
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Appendix A-2

American Recovery and Reinvestment Act of 2009 (ARRA)
ADDITIONAL CONTRACT RECORD KEEPING REQUIREMENTS

This contract, is funded, in whole or in part, by the American Recovery and Reinvestment Act of 2009 (ARRA).
The United States Office of Management and Budget (OMB) has released, “Implementing Guidance for
Reports on Use of Funds Pursuant to the American Recovery and Reinvestment Act of 2009.” (M-09-21) This
guidance provides detailed information on reporting requirements included in Section 1512 of the Recovery
Act.

Recipient vendors receiving ARRA funding will be required to submit quarterly information which will include
at a minimum the following information:

e Vendor name and zip code of Vendor headquarters;

e Expenditures (per quarter and cumulative);

Expenditure description; and

e Estimates on jobs created or retained via the expenditure of these funds by the Vendor.

Additional data may be required from vendors as a result of guidance issued by OMB.

Vendors will be required to submit the ARRA data in a form and format to be determined by the New York
State Education Department (NYSED). NYSED anticipates that the reporting information will be provided to
Vendors no later than August 30th. There will be no additional compensation for this reporting activity and it
is anticipated that the Quarterly Reporting forms will be required in both paper and electronic formats.

An employee of any non-federal employer receiving ARRA funds may not be discharged, demoted, otherwise
discriminated against as a reprisal for disclosing to law enforcement and other officials information that the
employee reasonably believes is evidence of:

¢ Gross mismanagement;

e Gross waste of covered funds;

e Adanger to public health and safety;
¢ An abuse of authority; or

¢ Aviolation of law.
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