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Yonkers City School District
School Improvement Grant 2013-2016
School 13

The Yonkers City School District Overview
Demonstrate a commitment to success in the turnaround of its lowest achieving schools and the
capacity to implement the model proposed:

i. Yonkers City School District (YCSD) is the fourth largest school district in New York State,
located in the lower Hudson Valley, immediately north of New York City. A vibrant learning
community of over 26,000 students from 100 diverse cultures and nationalities in grades Pre-
Kindergarten through 12, it is guided by a rigorous core curriculum and innovative programs in
forty schools. Students participate in learning opportunities in the classroom, with colleges and
universities, museums and cultural institutions, major corporations and local businesses, as well
as non-profit and community groups, and government agencies. The district’s mission is to
empower all students to take their place in the world as knowledgeable, competent, responsible
citizens and “To Achieve Excellence Together™.

To improve the District’s lowest achieving schools and bring the Turnaround Model to
School 13, while ensuring that all students graduate high school ready for college and careers,
one looks at the whole District and its capacity for system wide improvement. The
Superintendent of Schools, Mr. Bernard P. Pierorazio shared the 2012-2013 School District
Goals at the Superintendent’s Community Forum in the Fall 2012. They consist of six
overarching goals: 1) educates all students for academic excellence; 2) implements systematic
professional development; 3) maintains an environment that welcomes parents/guardians and the
community; 4) maintains fiscal responsibility; 5) enhances student support services and
6) pursues renovation and modernization of facilities. The District’s Theory of Action is based
on a Logic Model which is applied to each individual school improvement plan as captured in
this report under Section 11, School Level Plan, A.ii, School overview.

ii. The YCSD has proven itself to be a conduit of change through a systematic approach to
school improvement. The Superintendent’s School District Goals are non-negotiable and include
components of the USDOE turnaround principles. Aligned to the Vision and Goals is the
District Comprehensive Improvement Plan (DCIP). The DCIP is based on findings and
recommendations of District and school administration, faculty, parent and student focus groups
as well as NYSED School Quality Review Reports and External School Curriculum Audits
conducted during the 2011-2012 school year, the six tenets of the Diagnostic Tool for District
and School Effectiveness and concentrated on the Priority and Focus schools. Incorporating
multiple annual reports and evaluation reviews, the DCIP was created to improve the Priority
Schools. The Office of School Improvement oversees implementation of the DCIP with the
Priority school administrations and each school community along with insuring alignment of
Priority School Comprehensive Plans. With a clear systemic coordination of activities from
district departments to contracted consultants to community organizations with Priority schools
sharing the same goals, the District expects significant improvement in the Priority schools.

The YCSD’s dedication to change is evident in the improvements made since the initial
2010 School Improvement Grant was awarded to change the two Persistently Lowest Achieving
Schools (PLA). Multiple successful actions have impacted these underperforming schools.



They include: an effective and approved APPR with the collective bargaining units to
implement new evaluation systems; a new Turnaround Officer to manage school-level
implementation of the School Improvement Grant (SIG) models in the PLA schools through the
Office of School Improvement; establishing professional learning communities within each
school; and partner organizations to support initiatives. Supporting the YCSD’s actions to
turnaround its lowest achieving schools is through the coordination of grants to support District
initiatives. District and School Administration align the objectives of grant applications with the
Superintendent’s vision and goals and the DCIP. The total number of disciplinary incidents was
more than 200 two years ago, and the total number of incidents for this year is eleven. In
addition, 185 eighth grade students are participating in Living Environment and Integrated
Algebra classes. Last year thirty students took the Regents. The significant change in behavior
and change in attitude and culture is a result of the collaborative efforts of the partners, teachers,
families and administration.

iii. In establishing District readiness Superintendent of Schools, Mr. Bernard P. Pierorazio, has
demonstrated exceptional leadership, as indicated in his recognition as Superintendent of the
Year by the New York State Association of Superintendents in 2011 and the College Board
William U. Harris Award of Excellence. Mr. Pierorazio is adamant about student achievement
and expresses his expectations annually at the Superintendent’s Administrators Seminar and
Community Forum. Through the oversight of Central Office and school administration, all
schools in the YCSD are expected to meet the Superintendent’s non-negotiable District Goals.

The Superintendent is supported by the Chief Academic Officer, Executive Director of
Elementary and Secondary Administration, and the Executive Director of Instructional Support,
the Executive Director of Student Information, Assessment and Reporting, Executive Director of
Special Education, Directors of School Improvement, Mathematics, Language Acquisition,
Assistant Directors of Literacy, Science, Instructional Technology, and Social Studies. Cabinet
and department meetings are held regularly to discuss and share school reports. District
administration liaisons are assigned to each school. They are in constant communication and
provide additional support with school administrators, teachers, parents and students. To support
school improvement efforts, ongoing support and monitoring of student progress is conducted by
the Executive Director of Administration through meetings with principals and the
Superintendent and his cabinet. This monitoring also includes the mid-year principal review
where student progress is addressed and highlighted in addition to implementation of
recommendations through the School Quality Reviews, Joint Intervention Team (JIT) reports,
and recommendations by the External School Curriculum Audits.

Priority and Focus School Comprehensive Education Plans (SCEP) and school programs
are designed for capacity building, sustainability and alignment to the District plans. All
administrative members of the Department of Instructional Support visit the schools regularly.
The Executive Director of Instructional Support holds weekly department meetings where
support and intervention strategies are designed. There is a link from the District website
established for each area of the department to share all Professional Development opportunities,
meetings, and resources. District objectives for student support include: a focus on the Rtl
programs; expanded partnerships with social service agencies, and addressing the Dignity for All
Act. District readiness to build upon its current strengths is evident through the Parent Advisory
Council which opened the year reviewing a 2012 survey of past parent workshops, community
partners, and communication. Actively engaged in implementing a long term plan that



incorporated these findings and identified opportunities for parent involvement and engagement,
the Council identified areas of need for educational workshops, community partnerships, family
supports, and school based Parent Welcome Centers. Additionally, the YCSD has utilized the
resources of the Yonkers Pathways to Success Adult Education Program to train parents across
the Priority schools on Life Skills, ESL classes, and Computer Literacy. The District has
introduced new partnerships including the Hudson Valley Regional Bilingual Resource Network
and the Special Education School Improvement Support to schedule parent meetings. It is the
District’s expectation that through these efforts, a significant increase in parent participation in
school meetings and programs should lead to system-wide improvement in its Priority schools.
One of the YCSD Action Steps under the goal to implement systemic professional development
is to improve middle years student achievement through literacy strategies across content areas
for teaching and learning. Through Race to the Top Funding and Title I Set Aside funding,
numerous professional development opportunities are now offered to middle years teachers.
This grant funding also affords the District the opportunity to partner with a higher education
institution to provide a workshop series for eighth grade general and special education teachers
on “Building An Effective Middle Level Teaching and Learning Community: Sharing Successful
Strategies for Creating Cognitive Engagement.” Topics such as Effective Teaching Strategies:
Differentiating Instruction: Using data, informal and formal assessments to plan and implement
lessons that ensure achievement for every student and creating the ideal middle school graduate:
ready for high school and beyond will be covered in the workshops. Administrators will observe
one hundred percent of the instructional staff on a monthly basis through classroom
walkthroughs and formal observations, providing ongoing feedback for instructional
improvement and to ensure implementation of learned skills in the Priority Schools.

Operational Autonomies

The LEA must provide operational autonomies for Priority Schools in exchange for greater
accountability for performance results in the following areas: 1) staffing; 2) school-based
budgeting; 3) use of time during and afier school; 4) program selection; and 5) educational
partner selection.

i. 1) The YCSD staffing policies - with respect to transfers and filling open positions in schools
follow a negotiated process as described in the labor agreement with the Yonkers Federation of
Teachers. The current process relies on district seniority. Staffing needs are based on projected
enrollment for the next school year in order to meet the pedagogical, safety, administrative, and
social/emotional needs of the students. In the event that positions are added, a "building shuffle"
is held in April at which time the open positions are offered to other faculty in the building. New
vacancies in each school are listed by school and content area in "Postings" and distributed to the
schools. At the closing of the two separate posting periods, central office awards new positions
to the most senior teacher who has requested to be transferred. Central office applies the
seniority to requests from any teacher to transfer to another position.

In order to provide a more autonomous staffing system, School 13 will use a Gateway
system. Based upon the turnaround model identified for School 13, the gateway posting will
identify specific criteria to be met. The new gateway posting is negotiated among the bargaining
units and approved by the Superintendent. In the postings, positions available at School 13 will
be advertised clearly indicating the criteria for selection of this gateway position. In addition, the
posting will explain the process for selection to maintain transparency in the hiring and transfer




process. The criteria for the gateway will include the agreement to work in a school with an
extended learning day. Staff interested in applying for a gateway position will be required to
submit a letter of interest as well as a resume and will be scheduled to interview with the new
administration at the school. During the interview, the prospective staff will need to demonstrate
they possess the necessary knowledge and skills to be considered for a position at School 13. If
more than one candidate meets the gateway criteria, then the position is given to the staff with
the most seniority. If no candidate meets the gateway criteria, the position will be reposted.

2) School Based Budgeting - Generally in an effort to provide the principal and school
administration with the autonomy and flexibility to utilize staff and implement strategies to best
support the school, the district uses the zero-based budget philosophy for extended day
programs. The principal presents to central office a proposed budget, outlining cost of programs
to be implemented in the school. The principal’s budget contains the total costs of various
initiatives including all costs related to personnel and supplies. However, as the recipient of the
SIG award, the principal of School 13, is provided with the budget as awarded and works with
Central Office administrators to create a spending plan and to implement that plan. This practice
has been in place at the two previously awarded SIG grants and both principals at the two PLA
schools had operational autonomy with support from Central Office administrators.

3) Use of time during and after school - Continues to be determined district wide by all
schools following a 180 day schedule with a 6.5 hour instructional day. Funding for after school
programs has determined by available of funds and principal discretion about how many students
are serviced by the instructional program, dates of service, and programs to be presented.
Through the SIG award, School 13 will have autonomy is use of time during and after school
because of the significant extended learning time. They are expected to implement a systemic
change throughout the school day and school year.

The deployment of faculty and staff to facilitate the learning in the classroom will be
organized and arranged by the administrative team with input from the site based management
team, school partners and central office. The principal will exercise final discretionary judgment
on all decisions related to the scheduling of staff/student interactions. Additional ELA and Math
instructional time will be infused within the school day, with the instructional groupings formed
based on data and assessment information derived from a variety of sources such as teacher
observation, test data, portfolios, writing notebooks, etc. The school’s primary goal is to support
student academically, socially, emotionally, and physically (health and wellness). In addition,
time for teacher coaching, professional development, and congruency planning should also be
factors in the development of plans for the use of time during and after the school day. The
additional time will not only be added to the school day at the end of the day, but infused as part
of the regular school day. This change is unique and should make extended learning time key to
bringing student growth and achievement to the community of School 13.

4) Program Selection - As the learning leader of the school building, the principal has the
opportunity and responsibility to implement programs that support academic growth and student
support. The principal has the ability to select research based, outcome oriented programs that
are mindful of budgetary constraints. Programs selected for implementation should address all
students; ELL, SWD, General Education, as well as address academics, Social and Emotional
Support, and Health and Wellness. The principal of School 13 has the operational autonomy to
select programs. That has been a practice among all principals of schools in the YCSD.

5) Partner Selection - The selection of partners for the school will be done collaboratively
between the school based administrative team and central office. Partners selected for the school




must be able to provide evidence of proven success as well as research to support their strategies
and philosophies. Partners selected must support the theme/focus of each school while
supporting the development of ELA and Math skills through the engagement in areas such as
Fine Arts, Music, Physical Development, Performing Arts, etc. In addition, partners must
address the multiple needs of the student population; academic, social-emotional, cultural, and
physical. As with other YCSD schools, the principal assists with the identification of partners,
and provides constant feedback on the effectiveness of the partner. Contractual agreements with
partners are dependent on receiving agreement with the school principal and leadership team.

ii. The Board of Education Policy #3100 identifies the responsibilities of the Superintendent.
These include charge and control of all departments and employees, supervision and direction
over the instructional program, responsibility for the financial management of the district and the
budget, transmittance of reports on the status of the schools to the board, and enforcement of all
provisions of law, rules, and regulations related to management. A copy of the policy is
attached. Through his cabinet, the Superintendent identifies procedures whereby the operational
performance of these areas is implemented in an orderly, efficient, and consistent manner.
Implementation of special initiatives, such as the plan for this SIG at School 13 would be
managed with due diligence to the criteria as established in the grant.

iii. Inthe YCSD contract with the Yonkers Federation of Teachers it is agreed that in addition to
transfer options for qualified applicants, “In addition to the above identified magnet positions,
the Board and the Federation will continue to meet to consider the establishment of threshold
qualifications for magnet and non-magnet positions that may require such specialized
qualifications.” This agreement for threshold qualifications provides the opportunity for the
negotiations and presentation of Gateway positions. Past practice has utilized gateway positions
based on school redesign and/or special program initiatives. Attached is a draft gateway position
as proposed at this time to be posted for School 13. Posting procedures are captured in part I of
this question as noted above.

District Accountability and Support

The LEA must have the organizational structures and functions in place at the district-level to
provide quality oversight and support for its identified Priority Schools in the implementation of
their SIG plans. The LEA plan must contain the following elements:

i. Under the oversight of the Chief Academic Officer, Mr. Lou Constantino, the Executive
Director of Administration, Mr. Vincent McPartlan, supervises school administrators; Executive
Director of Student Information, Assessment and Reporting, Dr. David Weinberger, and his
department provide information and support on all pertinent data, assessments, and state
accountability measures; Executive Director of Special Education, Ms. Susan Seda, and her
department provide support to special education teachers and students with disabilities;
Executive Director of Instructional Support, Ms. Amanda Curley, manages through her
department application of school based initiatives in curriculum and instruction, professional
development, and grants. Within the department, the Director of School Improvement, Ms.
Elaine Shine, organizes support to the lowest achieving schools calling upon the assistance of
other directors and assistant directors within central office. The Director of Language
Acquisition, Ms. Lorraine Fajardo, oversees all programs for ELLs and Bilingual students. The



department’s Budget Analyst, Ms. Cristina Jarufe, oversees implementation of grant budgets.
District level organization chart is attached.

ii. A chart is attached, Section I, G.i, to better demonstrate how the central office administration
is organized to support and provide high accountability to School 13, a chart is attached which
captures the coordinated manner in which all parties are introduced and linked over the
timeframe of the grant and the feedback loops that are in place. The cycle of planning has been
captured in two phases, beginning upon official notification of School 13°s status and following
with application for the SIG. The second planning phase assumes the grant is awarded, meetings
and correspondence continues on a weekly basis identifying how current needs are being met and
accountability systems are being implemented. The Director of School Improvement is in
constant contact with the school administration and faculty discussing changes that are
happening in the school and supports and resources provided to meet its needs since it has been
identified as a Priority School. During cabinet meetings with the Superintendent and weekly
meetings with the Department of Instructional Support, central office administrators are
informed and bring additional supports to the school as identified. The principal of School 13
weekly speaks with the Executive Director of Administration and the Superintendent. Reports of
services are made by the current partners and service providers. Teachers attend workshops
presented by Assistant Directors and Directors, thus providing additional avenues of
communication. Whether by email, formal reports, phone conversations, meetings, or
workshops, communication is frequent and ongoing with the administration, faculty, and parents
at School 13. Upon awarding of the grant, the Director of School Improvement under the
supervision of the Executive Director of Instructional Support will be the specific central office
administrator to direct and coordinate the district’s turnaround efforts at School 13.

iii. For each planned interaction, provide a timeframe and identify the specific person
responsible for delivery.
Pre-Implementation Period (April 1 to August 31, 2013)

e Identification of new principal-Responsible For Delivery: Superintendent of Schools,

Chief Academic Officer, Executive Director of Administration

e Agreement with Bargaining Units on Gateway Positions and Extended Day- Responsible
for Delivery: Superintendent of Schools, Chief Academic Officer, Executive Director of
Administration, Representatives from YCA, YFT and PTSA

e Data Analysis and Accountability Planning: Responsible for Delivery- Executive
Director of Student Information, Assessment and Reporting, Executive Director of
Instructional Support, Executive Director of Special Education, Director of Language
Acquisition, Director of School Improvement, New Principal

e Application for teaching positions and hiring of faculty- Responsible for Delivery:
Executive Director of Instructional Support, New Principal

e Preparation of RFP, negotiation of contracts, presentation to the Board of Education-
Responsible for Delivery: Executive Director of Instructional Support, Director of
School Improvement, New Principal

e Budget Planning including Purchasing of Materials and Supplies- Responsible for
Delivery: Director of School Improvement, Budget Analyst, New Principal



e Design of new school calendar and instructional schedule- Responsible for Delivery:
Executive Director of Administration, Director of School Improvement, New Principal,
Representatives from YCA, YFT and PTSA

Implementation Period (September 2013 to August 2016)

e Oversight of School 13 and Community Connections- Responsible For Delivery:
Superintendent of Schools, Chief Academic Officer, Executive Director of
Administration

¢ Opening of the turnaround school, School 13 Community School- Responsible for
Delivery: Principal

e Implementation of SIG Plan and Goals- Responsible for Delivery: Executive Director of
Instructional Support, Director of School Improvement, New Principal

e Instructional Support, Training, and Professional Development- Directors of Math and
Testing, Assistant Directors of Literacy, Science, Social Studies, Instructional
Technology

e Analysis and Accountability of Implementation - Executive Director Student
Information, Assessment and Reporting, Executive Director of Instructional Support,
Director of School Improvement, New Principal

Teacher and Leader Pipeline

Demonstrate a clear understanding of the type and nature of teachers and leaders that are
needed to create dramatic improvement in its lowest-achieving schools. In addition, identify a
coherent set of goals and actions that lead to the successful recruitment, training, and retention
of teachers and leaders who are effective in low-achieving schools including:

i Attracting and retaining educators who are facilitators of learning, data driven collaborators,
creative curriculum adapters, coaches and role models of highly effective instruction is the single
most essential element in improving student achievement. Placing highly qualified teachers in
every classroom and administrators in every school is the District’s goal. To fulfill this goal,
especially in lowest achieving schools, the district advertises through the media and online
nationally, the District’s Human Resources staff participates in numerous college and career fairs
locally recruiting certified graduates from highly rated teacher/ administrator preparation
programs. Through its partnerships with local Schools of Education, the District provides an
urban laboratory for intern residencies. These internships allow aspiring teachers and
administrators to hone their skills through on the job experiences under the guidance of master
educators. The district created teaching assistant positions which are filled by certified teachers.
These teaching assistants work in collaboration and under the supervision of qualified classroom
teachers. When teaching positions open, those teaching assistants and interns, whose
performance has been satisfactory, are encouraged to apply. In turn the District benefits from a
preview of a potentially skilled workforce. Similarly, the Teachers of Tomorrow grant allows
the District to hire aspiring teachers as tutors who, under the supervision of experienced staff,
provide a valuable service to our students, especially in our high needs schools where they are
assigned.



ii. Gateway postings are created in collaboration with collective bargaining units to recruit
experienced professionals to fill positions requiring specific qualifications and expertise to
ensure that appropriate personnel are hired for schools undergoing dramatic change and to meet
the needs of their students. Certain competencies and provisions may be required, such as: an
agreement to participate in trainings designed specifically for the school’s new focus; ongoing
commitment to professional growth and development; mentoring, peer coaching and workshop
facilitation. Financial incentives are offered to compensate for additional time and services
expected and increased opportunities for promotion and career growth are available. Gateway
openings are posted for all qualified staff to apply, committees are formed to screen applicants
and conduct interviews, and those who have demonstrated a high level of performance and
success and who meet all requirements are hired. Fiduciary supports are available through the
general budget or grants. Budget timelines for grants are dependent upon awarding of the grants.
The district implements once awards are made. Otherwise the general budget which covers
salaries is voted on by the board and is awarded by the city in an annual and timely fashion
insuring personnel are in place for the pending school year.

iii. The Superintendent expects that administrators participate in the Leadership Academy
designed by his staff to provide a coordinated vehicle for enhanced instructional leadership
development and support. The District has also created the ALL (Aspiring Leaders Learn) a
program in which candidates for administrative certification attend seminars focused on the
business of school administration. The Leadership Academy and ALL, which are funded
through the general budget, provide training in such best practices/topics as Dignity for All, the
CCLS and instructional shifts, strategic planning for the development and whole school
implementation of these standards, school change, data analysis toolkits, Instructional Rounds,
Assessment for Learning, and PD360 and evaluations. The District facilitates participation in
highly effective school leadership institutes and conferences conducted by such entities as
Harvard, Pace, CSSR and NYSED which are funded through grants such as Title II, RTTT, and
the Advanced Placement Incentive Grant in additional to the general budget. In addition to the
historically successful leadership programs as noted, to further support the previously identified
PLA schools, leadership coaches have been provided to assist with the development of the
administrative teams at these schools. All administrative teams selected for low performing
schools, which includes the schools identified through the previously awarded SIG and those in
the current applications, are trained in school change models, strategies for implementation, and
instructional coaching and feedback in the context of observation and evaluation. Additionally,
while this grant application is being considered, leadership coaches for priority schools are
provided through the oversight of the Director of School Improvement. Current leadership
partnerships such as the one begun through the CUNY Grant continue. As described in greater
detail in Section II.D.i and iii, if as a result of these development programs emerges a preferred
leader for the new school turn around design, that administrator would be considered for the
principal position. As agreed upon between the district leadership and the Yonkers Council of
Administrators, all school administration are evaluated annually using the Marshall rubric and
receive a HEDI rating. If an administrator receives a rating as ineffective, that administrator
would be transferred from the SIG school.

iv. The District’s design for professional development combines both district-wide and site-
based approaches. The district-wide training provides staff with a common core of knowledge



and a shared language, designed to build capacity among teachers to be effective in the
classroom. Through a needs assessment survey, teachers identify topics they want to learn more
about and evaluate those in which they have participated. This data is reviewed by the District’s
Professional Development Committee comprised of district administrators, bargaining unit
representatives, and staff from core areas and departments as well as schools. The teaching and
learning needs identified as a result of this process are reflected in the District’s Professional
Development Plan which has been funded through the general budgets and a variety of grants.
The implementation of this plan has measurable impact on all participants and on student
achievement in high poverty, low performing schools, in particular School 13. Training is
designed to enhance the quality of instructional leadership and improve the quality of teachers as
learners and facilitators of learning in the classroom. As a condition of employment, newly hired
teachers attend a unique program called VISIONS — Viable Instructional Strategies in Orienting
New Staff - a summer institute which provides best practices and strategies that address major
elements of successful teaching. Since its inception in 1998, hundreds of teachers have begun
their careers with a clear understanding of the District’s expectation for providing quality
instruction for all its students. Various grant funds, such as The Wallace Foundation, have
supported this initiative over the years. A calendar of district-wide training events is published
each year containing all relevant programs and meetings scheduled and participants invited to
attend. Teachers are also encouraged to participate in professional development offered in a
multitude of engaging ways across a wide variety of settings, such as: virtual communities of
practice, webinars, blended learning models, professional learning communities, coaching and
mentoring, facilitated strategic work sessions, learning labs, and at the elbow classroom
modeling by consultants and coaches. All trainings are funded through district budgets and
grants. In addition, the District is assisted by The Richard Gazzola Teacher Center in providing
a variety of courses and workshops conducted by trained staff and offering in-service credit. The
center also provides mentoring services to all first year teachers.

v. See attached District Training Events for Pre-implementation and Year I implementation

External Partner Recruitment, Screening, and Matching
The YCSD has a rigorous process for identifying, screening, selecting, matching, and evaluating
partner organizations that provide critical services to Priority Schools.

i. The first step in the process is a posting of an RFP. The criteria of selection, goals and
objectives are outlined in the RFP. All applications are then reviewed and rated based upon a
rubric. Those candidates who meet preliminary criteria are interviewed by appropriate
administrators from the Division of Teaching and Learning. Potential candidates are then
interviewed by the school administration and the School Improvement Team. Based on overall
consensus Central Office administrators and School 13 representatives select partner
organizations/consultants for their schools based on the following criteria: 1) Professional
pedagogical qualifications necessary for exemplary performance; 2) Prior proven effectiveness
in working with and addressing the needs of students in areas with similar demographics as those
of Yonkers; 3) An understanding of the individual school and its specific student population and
characteristics; 4) Recognized and identified special circumstances within a specific school;
5) A logical approach to tasks and issues within the school; 6) Specific measurable deliverables,
performance standards, and reporting requirements, including due dates. Once identified



selected partners must complete “Performance Based Guideline — Ten Questions™ and associated
Appendix A spreadsheet. The Ten Questions addresses: purpose of service, individuals serviced,
services provided, amount, communication, evaluation of services provide, and quality review.
The spreadsheet outlines all expenses and costs as they are aligned to individual services to be
provided by date or event. Both documents are reviewed by the Instructional Support Directors,
who in turn works with the Budget Manager and Legal to ensure that all aspects of the process
have been adhered to and that the potential partner/consultant has been properly vetted. Once a
contract has been awarded, it is valid for 12 months.

The partner then under contract brings services to School 13. Ongoing evaluation is
made of services provided. Based upon implementation of the contract and prior to the end of
the contract or once all of the initiatives have been met by the partner, the school administration,
and in some cases teachers and or students and parents are asked to complete a
Partner/Consultant Evaluation. Based upon the annual evaluation, if the school and or district
agree that a contract should be re-awarded to School 13, the partner must submit a new set of
Ten Questions and Appendix A. School Building administrators as well as District
administrators have the ability to select potential partners. However, a partner has previously
worked with school; favorable evaluations must support renewal of a contract.

ii. There are two separate areas which are available through the procurement process. They are
the purchasing of materials and supplies and the purchasing of services. Both are dependent
upon receiving notification of grant award from NYSED. The purchasing of supplies follows
this sequence: 1) the principal identifies items to be purchased, his/her administrative assistant
has direct access to electronic procurement system, Oracle Financial System, and inputs
information into the system, principal approves electronically; 2) order transmitted to Executive
Director of Instructional Support to approve with multiple successive central office approval
signatures required for order approval; 3) purchase items received in school, administrative
assistant confirms accuracy of order and accepts, principal electronically confirms receipt of
order, information transmitted to purchasing to pay vendor; 4) if the items are available, once
the approvals are submitted the items can be received within two weeks. The second
procurement for services purchased is for all partnerships which are grant funded through the
SIG. Prior to being awarded the grant, the process of identifying the partners is started as
described in E.i. Contracts with the partners are not approved by the Board of Education until
the grant is awarded by NYSED. Through the Oracle financial system, budgets are made
available within 24 hours once NYSED approval is received. For both supplies and materials
and purchased services, the systems are in place which support procurement for the pre-
implementation period and are in place for the implementation period, September 1, 2013.

iii. The District selects Partners based on prior success, industry recognized organizations,
proven pedagogical, knowledge and understand student demographics and individually of each
school within the District. Once the Principal of School 13 and his/her cabinet determines their
specific educational needs, they can either ask for a specific partner, based on prior knowledge
and involvement, they can ask for recommendations from District Staff, or they can perform due
diligence in ascertaining what potential partners have been recognized for bringing about
positive academic results using researched based strategies. This information is then considered
when partner applications are reviewed in the RFP process.
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Month* Action Principal Actions
April - June RFP process Collaboration and preparation of
RFP, review of applications
May - July Applicant Interviews Rubric  Scoring to Identify
Candidates
May - August Review of 10 Questions and Appendix A, | Coordination of efforts with
presentation to appropriate administrators | appropriate Central Office
and negotiation of contract administrators
June - September Presentation of contracts to Budget and | Attendance at presentations
Finance Committee and Board of Education
September - June Implementation of contracted services Oversight of school based activities
January-February Initial evaluation of services Review of services provided to date
by partner, impact on school
community activities and
instructional program
June Annual evaluation of services Complete review of services
provided. Principal solicits input
from all stakeholders impacted, e.g.
teachers, students, parents, etc.
District Directors included in the
review process.
July - August Determine disposition of Partner services Request that partner services be
continued as is, continued with
revisions, or discontinued.

*Different partners will be brought into the process during implementation of the start up
period. Thus, the range of dates on the calendar for implementation of the process.

Enrollment and Retention Polices, Practices, and Strategies

Describe clear policies, practices, and strategies for managing student enrollment and retention
to ensure that Priority Schools are not receiving disproportionately high numbers of students
with disabilities, English-language learners, and students performing below proficiency.

i. Similarities among School 13 and other Priority schools is the relative number of ELL students
(Refer to chart below.) The majority of the ESL population in each school is of Hispanic descent.
Ten percent (10%) of the entire student population at School 13 is attending a bilingual program
which is a smaller percentage than Fermi (14%) and Dodson (17%). Differences among School
13 and other schools with bilingual programs is the seating capacity per grade level. School 13
is a PK-6 school; Enrico Fermi and Dodson are PK-8 schools; all with Bilingual programs. The
latter are larger school sites and have the capacity to accommodate more bilingual students.
Also, the ability to accommodate siblings in multiple grades affects parent school choice. The
later the students arrive in the school year, the more challenging it is to accommodate whole
families in a school. Therefore, enrollment may appear as a disproportionate distribution of
students as families are accommodated in schools with available seating for all family members,
thus Fermi and Dodson are chosen.

Among the priority schools, Scholastic, Museum and School 13 have a proportional
enrollment of ELL students. This is due to the demographics of the school neighborhoods and
parent choice to enroll their children in the balloting procedure. When one looks at the
proportion of bilingual, ESL, and SWD students enrolled in the priority schools, the percentage
of students is significantly higher at School 13, Fermi, and Dodson. At the same time, the
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Special Education programs available at School 13 include Speech/Language Impairment and
Monolingual/Bilingual Resource Services which are aligned with the language acquisition
programs offered at this school and with support with the CUNY translanguage partnership.
These programs offer students/families the continuum of services in the same building. This
accounts for the large number of SWD’s at this school.

A Student #Bilingual #Students with
Priority Schools Enrollment Students # ESL Students Disabilities
School 13 596 58 85 106

Scholastic Academy 610 NA 84 62

Museum 25 415 NA 27 67

Martin Luther King, Jr. 561 NA 92 45
(MLK)

Enrico Fermi 874 112 178 48

Robert C. Dodson 765 130 142 80

The students at risk at this school include 90% who receive free and reduced lunch. Addressing
this need is a district wide concern. The poverty of the YCSD continues to grow as evident in
the growth of the homeless population captured in the chart below.

2009-2010 2010-2011 2011-2012 2012-2013

200 450 829 1032

ii. YCSD is firmly committed to providing all LEP and SWD students with equal access and
opportunities to all school programs, services and extracurricular activities. We believe in equity
and access across all areas for students which include social, emotional and academic support
and stability. YCSD continually monitors and reviews its programs to ensure that all LEP
students are recipients of high quality academic programs that are tailored to meet their
individual needs. Currently all 40 schools have SWD and ESL programs and bilingual programs
in 7 schools (2 High Schools; 3 PK-8; 2 Pre-K-6).

Pursuant to CR 117.3, all new entrants new to the Yonkers Public Schools are screened at
the District’s Registration Center. Every new family completes a Home Language Questionnaire
with the assistance of registration personnel. If the student’s home language or native language
is a language other than English, an informal interview is conducted in English and where
possible in the native language. If it is determined that the student speaks little or no English
then he/she is administered the NYS Language Assessment Battery-Revised (LAB-R). If the
student scores at the Beginner, Intermediate or Advanced level (based on NYS cut scores),
he/she is classified as Limited English Proficient and scheduled to receive services at the school
in which he/she is registered to attend. If the student scores at the Proficient level on the LAB-R,
the student is not eligible for LEP services. If the student is Spanish dominant; the parent is
offered the opportunity to decide if their child will participate in either the District’s Transitional
Bilingual Education Program or the Free Standing English as a Second Language Program. If
the student’s home or native language is a language other than Spanish, the student is
automatically placed in a Free Standing English as a Second Language Program. As part of the
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District’s accountability, every ELL student in grades K-12 is administered the NYSESLAT to
assess each student’s proficiency and continued eligibility of services. In addition, Questar, the
company overseeing the administration of the NYSESLAT, has provided parents with
assessment results in English and Spanish. Schools distribute and explain this documentation
during their Open House events. In addition, the Office of Student Information, Assessment and
Reporting provide all Central Office and School Building administrators with disaggregated data
on ELL student performance in the core area subjects from grades K-12. This data is shared with
the teachers providing services to ELLs so they may tailor their instructional programs to meet
the needs of the students.

A general education student suspected of having a disability should be referred in writing
to the district’s Committee on Special Education. The school district ensures that evaluation
materials used to assess a student are provided and administered in the student’s native language
or other mode of communication and in the form most likely to yield accurate information on
what the student knows and can do academically, developmentally, and functionally. The
assessments are conducted in the child’s dominant language including psychological and
educational testing. A comprehensive Social History is conducted with the parent/guardian as
informant with interpreters provided as needed. Core area teachers, as well as Title I reading and
math teachers are required to carefully evaluate and describe each student's skills, including
learning styles, strengths and weaknesses. After the evaluations are completed, the Committee
on Special Education (CSE) schedules a meeting with parent(s)/guardian(s), and other mandated
participants. At the CSE meeting evaluations are reviewed, and determination is made as to
whether the student meets state established criteria to be classified as a student with a disability.
If the student is found eligible, the committee recommends appropriate level of service. A
student cannot be determined eligible for special education if the determinant factor is limited
English proficiency. Upon receipt of Consent for Initial Services, the student will be given
appropriate services across a wide continuum — which can range from a related service (e.g.
speech or occupational therapy) to special class placement. Annual Reviews are conducted for
each student in the spring to determine what level of services is warranted for the next academic
school year.

YCSD firmly believes that students need effective instruction to achieve success. The
district’s policy focuses on providing intervention strategies to students whose level of
achievement needs to be raised, whether academic or behavioral. These intervention strategies
are taught in the classroom and through the support of Title I Reading and Math Teachers. In the
care of behavioral, student support services are provided. Students who are given an Academic
or Behavioral Intervention Plan and should attain the goals specified in the plan if they are
measurable and reachable in the areas specified. If the standards on the grade level are not
reached after a specified period of instruction, Intervention Plan goals are reassessed and other
alternatives are implemented to meet and address the student’s needs. The school’s mission is
not accomplished until all children are successful. In assessing a child’s promotion at the end of
a school year, retention is the last available option. It should be considered only after all other
alternatives and interventions have been explored and implemented with consideration given to
district guidelines. All interventions are documented and evaluated. Final determination is made
with great care and caution by all parties concerned, including the child’s parent.

The Yonkers Public Schools complies with all State Education procedures for enrollment
and placement of students. Priority is given to parental requests, if seating is available at the
school and grade level the student will be enrolled. Otherwise a seat will be provided to the
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students in a school where available. ESL caseloads are frequently monitored to ensure equity
and distribution of ELL students per school. ESL teacher caseloads are monitored to ensure that
they can properly provide services to all enrolled ELL students in their respective schools. The
Departments of Registration and Community Affairs, and Language Acquisition communicate
regarding appropriate placement of ELL students, whether in an ESL or Transitional Bilingual
Program. For Students with Disabilities, a variety of programs are housed throughout the
schools in the District. Likewise, the Departments of Registration and Community Affairs, and
Special Education communicate regarding SWD student placement in an appropriately defined
program and according to the students Individualized Education Plan (1EP).

Additional supports are provided to LEP and SWD students via our Saturday Academies
for grades 2-12. District wide Summer School programs for Elementary, Intermediate and
Secondary level students are offered. Our SLIFE (Students with Limited or Interrupted Formal
Education) Program is provided as an after school program rather than on Saturdays in an effort
to reach a larger scope of ELLs. Through 21% Century grants all students participate in after
school extended learning activities. Title I and Title III also provide for extended learning
classes for students including LEP and SWDs. High School Academies provide opportunities
for credit recovery classes and regents prep in all high schools. Special funding and grant
opportunities have allowed our district to implement a variety of programs to support our “high
needs” ELL students.

iii. One of the strategies to insure equal opportunity employed by the District is the balloting
process. Students/families ballot for entrance into schools based on the interest in the school.
This process provides equal access for all students to enroll in schools of their choice. Extensive
public relations and outreach activities are implemented to ensure the highest level of parental
participation in the balloting process, including dissemination of information to help parents
make the best choice for their child. All meetings are held in English and Spanish, translations
of literature are in Spanish. This includes the Yonkers’ award winning school catalogue, Open
Houses, and school tours and recruitment by the district Information Center. To achieve
geographic and socioeconomic balance of students, transportation is provided for students and
parents to support their involvement. Schools that have entrance qualifications, such as grade
point average, apply to all students. For SWDs programs, specific student classifications are
housed in each school. Students are accommodated in each program according to their IEP.
Programs are designed for continuity of instruction within a school. Another strategy is for the
Superintendent and Chief Academic Officer to annually review school enrollment and academic
data. Taking this information into consideration when the annual school staffing is reviewed, the
number of LEP and SWDs are proportionally balanced per school again insuring balancing of
students. Through various grants, schools are afforded a variety of opportunities to offer student
and families support programs.

District-level Labor and Management Consultation and Collaboration

The LEA/school must fully and transparently consult and collaborate with recognized district
leaders of the principals’ and teachers’ labor unions about district Priority Schools and the
development and implementation of the plan proposed for this specific Priority School proposed
in this application. The evidence of consultation and collaboration provided by the LEA must
contain each of the following elements:
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i. Conversations began in July, 2012, with the YCSD administration, the Yonkers Federation of
Teachers (YFT) and the Yonkers Council of Administrators (YCA) regarding the APPR and
district status as a Focus District with Focus and Priority Schools and pending budgetary
implications based on negotiations for the APPR. The YCA and YFT were informed of efforts
made to apply for multiple grants including the Systemic Support Grant which would provide
financial supports to these schools. Bargaining unit notification was made and recognized upon
submission of the SIF and the Systemic Support grant application. Multiple notifications were
made to the bargaining units during the APPR negotiation period referencing the potential loss of
funding opportunities for the priority and focus school pending unified agreement through the
negotiation teams, the Superintendent’s Office, and the Board of Education and its committees.
November, 2012, the Director of School Improvement presented to the Chief Academic Officer
and all members of his department the Priority School Whole School Reform Model Choices and
the implementation schedule.

In January, 2013, the Parent Advisory Council and PTSA President were informed of the
School Improvement Grant application. The Chief Academic Officer contacted Yonkers Council
of Administrators and informed them of the School Improvement Grant application and the
identified priority schools. The Executive Director of Instructional Support contacted the
Yonkers Council of Administrators and the Yonkers Federation of Teachers to outline the School
Improvement Grant applications and met with the President of the PTSA to review the SIG
applications. The District Executive Director of Instructional Support and the Director of School
Improvement met with a teacher focus group to discuss their recommendations and areas of
needs/concerns schoolwide. Building YFT liaison, a member of the YFT Executive Board, was
invited to the focus group at School 13. Meetings were held at the YPS District Office with the
District Administration, executive members of the collaborative bargaining units and the PTSA.
Nothing contained in this grant will conflict with the current bargaining agreement between the
Yonkers Board of Education and the Yonkers Federation of Teachers.

ii. See Attachment A.

School Level Plan — Turnaround

School 13 Community School Overview

The LEA/school must demonstrate a clear and organized synopsis of the major quality design
elements of the school. In addition, the executive summary should be suitable in substance and
grammar for sharing with the general public, including essential stakeholders such as families,
students, and school-level educators. The school overview must address each of the following
elements:

i. School 13 is a Pre-Kindergarten through Grade 6 elementary school. Through the SIG it is
proposed that as School 13 grows it become a model Community School. Currently, School 13
enrolls 596 students, 90% free or reduced lunch, 78% Hispanic or Latino, and 25% ELL. Other
language groups represented within the ELL population include Albanian, Arabic, Bengali,
Malayalam and Urdu. In addition to the high percentage of students who are challenged as
second language learners, many ELL students enter School 13 with limited or interrupted
education, from their native countries. The needs of the students include the development of a
strong foundation in their native language, as well as in English, and exposure to: high level
vocabulary, structure and syntax; basic literacy skills such as decoding, fluency and
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comprehension, as well as the ability to critically evaluate more complex text across the
curriculum; writing skills that enable students to develop coherent text-based arguments and
respond to facts and evidence presented in texts they read; and opportunities to engage in
meaningful exploration of their new cultural surroundings. While global and cultural literacy are
at the heart of all programs and activities, the school-wide mission which includes and is
structured to engage families from the community is: fo meet the needs of the whole child
through academics in the classroom while addressing her/his social and medical well being; to
surround students and families with a community of support, empowering them with the skills 1o
achieve college and career readiness in a 21" Century learning community; to build a teacher
centered classroom where through collaboration with partners and instructional leaders
teaching becomes leaning and students growth is achieved.

The School 13 Community School is committed to providing an education where all
stakeholders “Achieve Excellence Together.” In the turnaround model plans and programs are
created to meet the academic and social and emotional needs of every student while preparing
each student for college and career readiness. The climate becomes one that promotes learning,
values all members and holds members of the school community accountable for all children.

The three goals for the proposed turnaround school redesign model are built around:

1) Establishing School 13 as a community oriented school that is jointly operated through a
partnership between the school system and a community agency. There will be an
integrated focus on academics, health and social services, youth and family community
engagement which will be supported for students through extended learning time;

2) Supporting improvement in student achievement and growth through development of
leadership, classroom instruction, and accountability. This goal will be met through the
negotiated APPR with all bargaining units and the school district while implementing the
sound practices from the MET project which incorporate the nine principles for using
measures of effective teaching while providing the essential foundation for observing and
evaluating instruction in a teacher centered environment;

3) Addressing the language needs through a multi-lingual educational approach which
affirms the school community linguistic diversity by continuing with the current
successful partnership with CUNY and application of the principals of translanguaging,
the improved School 13 Community School brings authentic, hands-on experiences that
have technological supports and enrichment activities to all students through cross-
curricular reading, interactive opportunities utilizing online activities and extended
learning 21°' Century activities.

ii. “When families learn together and when schools truly become the heart and center of a
neighborhood — a community anchor - there are tremendous dividends for children”.
~Arne Duncan

The School 13 Community School will be a full service model which will meet the needs
of all students, families, and the community including health, social and economic factors. A
commonality amongst community schools is the integrated focus on academics, health and social
services, youth and community development and engagement leading to improved student
learning, stronger families and healthier communities (Coalition for Community Schools). A
significant step in creating the new community school design is the incorporation of an onsite
Welcome Center. Through this center local agencies will be contacted to assist and support the
needs of the School 13 Community School families. ESL/Literacy classes will be offered for
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adults. After meeting the parents and families, the Center will schedule additional workshops.

School 13 has a large immigrant population, many of them new to the country, entering
the school with various social and emotional needs. The District will partner with the ANDRUS
Children’s Center to meet these needs. For more than 80 years, ANDRUS has been a provider of
programs and services for children and families throughout Westchester County and the tri-state
area. Through this partnership, they will offer a broad spectrum of preventive and restorative
services for families and their children from birth through adolescence. ANDRUS will provide
screenings to all referred children; assess the need for mental health treatment and
appropriateness for services if indicated. These services are provided in the school during the
school day as well as during extended learning time. This new partner will be an asset to the
community school redesign.

A common recommendation from the ESCA, the District, School Administration and
teacher focus groups was more learning time for students and the need for a core instructional
program in ELA and Math aligned to the Common Core Learning Standards with supports for
English Language Learners (ELLs) and Students with Disabilities (SWD). With those
recommendations in mind, the school calendar and school day for School 13 will be extended.
“_.. many researchers have recommended that efforts to increase time in school should first be
directed at maximizing the amount of academic learning time in the existing school day and year.
Strategies such as improving teacher training, improving and aligning the curriculum, reducing
distractions, year-round schedules and block scheduling have been shown to help increase the
amount of academic learning time.” (Extended Learning Time in K-12 Schools, Chalkboard
Project, ECONorthwest). The new school calendar will begin on September 1, 2013 and
conclude on July 30, 2014. The school day will start at 7:30 a.m. and end at 4:30 p.m.. This will
allow for students in K-8 to receive a double literacy and math block, and an ELA and Math
intervention period as well as enrichment activities during the extended day learning program.
The new Journeys ELA curriculum has built into it all aspects of the research based workshop
model close reading techniques, conversations about evidence based text and the increase of
transferable vocabulary aligned to the CCLS. This program has been piloted in two District
schools. Overwhelming positive feedback was received from administration and faculty. The
enVision Math program will be implemented in the classrooms. The big ideas in enVision Math
Common Core support the Understanding by Design (UBD) framework, a comprehensive
approach to unit planning through the extended day and lengthened school calendar year and the
implementation of the workshop model through the Journeys program as well as the UBD
through enVision, student, the framework and structure for student success will be in place.

In January, 2013, the Administrator and Teacher evaluation plan was approved by
NYSED. This plan will be implemented at the school and will add a level of accountability for
all. It will support the goal of student growth and achievement.

Several key partnerships are needed to ensure the achievement of the vision, mission and
goals of the school. The chosen partners have the capacity to meet the specific needs of this
school’s families and to assist with the removal of all barriers to learning. From the start, School
13 Community School leadership will take a team approach. In order to build this strong
leadership team, the new school leaders will participate in the Baruch College Scaffolded
Apprenticeship Model (SAM) which focuses on supporting school leaders in building a team of
school professionals who are collectively responsible for school improvement. This approach to
leadership development creates change agents, each accountable for advancing the work of
improving instruction and student outcomes. Seminars are organized around research-based
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competencies for adaptive leadership and focus on instructional improvements embedded in the
participating schools. This approach will build the leadership team through professional
development, capacity building and strategic planning. Literacy and Math Coaches, trained by
Mercy College, will conduct systemic teacher professional development and foster professional
learning communities focused on collaboration and reflection throughout the school. This team
based support has proven to have large scale, deep impact within a school. The Common Core
Learning Standards, Data Driven Instruction and College and Career Readiness will be at the
forefront of the PD plan. Extensive professional development opportunities will be conducted
during extended learning time. The CUNY — Graduate Center School of Urban Education has
been working with the administration and staff at School 13 on translanguaging. This values
learners’ entire linguistic repertoires and challenges the monolingual ideology that underpins
mainstream L2 teaching practices. Thus, it creates ‘safe spaces’ in which students can
experience their multilingualism as a normative resource. (e.g., Blackledge & Creese, 2010;
Garcia, 2009. Through the SIG, CUNY will work specifically with specialists in the area of
translanguaging in bilingual and bicultural education. ~Administrators and teachers will
participate in professional development that focuses on language, culture, and context. The
CUNY staff will model best practices for teachers and guide the administrators as instructional
leaders.

Stakeholder communication and collaboration is critical to the successful
implementation of the overall school redesign plan. It is essential during the pre-implementation
period that there is a common and clear understanding of the school redesign and all elements are
in place to ensure a smooth transition to the new Community School 13.

Assessing the Needs of the School Systems, Structures, Policies, and Students

The LEA/school must demonstrate a critical and honest assessment of structural/systems gaps
and needs, as well as student achievement gaps and needs that are identified as the result of a
systemic analysis process. The assessment of needs must address the following elements:

i. See Attachment B.

ii. ITn2010-2011, School 13 had a population of 630 students, the majority of whom (77%) were
Hispanic and Latino, 33% were Limited English proficient. The composition of the remaining
student population was: 14% Black or African American, 2% Asian, and 5% White. A total of
76% of students were eligible for Free Lunch and 6% qualified for Reduced-Price Lunch. A
total of 18% were classified as Special Education. In this school year, School 13 was designated
by NYSED as a Corrective Action (Year 1) Comprehensive school. The school failed to achieve
AYP in English Language Arts for all students, in the following ethnicity subgroups: Black or
African American; Hispanic or Latino; Limited English Proficient; Economically Disadvantaged.
In Mathematics, only the Students with Disabilities subgroup, failed to make AYP. The school
did make AYP in English Language Arts in Students with Disabilities, using the Safe Harbor
target; and made AYP in Mathematics for all students in four student ethnicity groups: Black or
African American, Hispanic or Latino, Limited English Proficient, and Economically
Disadvantaged students. As of 2011-2012, the school had a population of 596 students, the
majority of whom (78%) were Hispanic and Latino, 25% were Limited English Proficient. The
composition of the remaining student population was: 14% Black or African American, 2%
Asian, 5% White. A total of 90% qualified for Free or Reduced Price Lunch. In 2011-2012, the
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school did not make AYP in English Language Arts or Mathematics for all students: Black or
African American, Hispanic or Latino, Limited English Proficient, Economically Disadvantaged,
or Students with Disabilities.

iii.  The systematic in-depth diagnostic school review of School 13 was conducted on
March 9-10, 2011 in the form of an External School Curriculum Audit (ESCA). This audit
reviewed the school’s Learning Environment and School Culture; Curriculum Policies, Plans,
and Resources; Instruction; Professional Development; and Assessment and Data Analysis. The
Director of School Improvement had oversight of the ESCA review done by a representative
from Gaylen Moore Program Evaluation Services. Prior to the ESCA, the Assistant Director of
School Improvement shared the process that would take place with the staff so they would be
knowledgeable on what to expect. During the ESCA an on-site review focused on systematic
issues of the whole school and the evaluators met with focus groups comprised in the following
areas: parent, teacher, administrator, and student. After the ESCA, the Director of School
Improvement shared the findings and recommendations with the school administration, which
was then shared with the school staff. Recommendations made in the ESCA were used to guide
the professional development and curriculum goals for the upcoming school year.

iv. In terms of identified strengths and existing capacity, School 13 was noted as having
evidence of a safe, clean, well-maintained, equitable and orderly learning environment. The
evaluator observed that the school was remarkably warm and caring of students, staff, and
visitors. The evaluator reported evidence of a positive social emotional atmosphere and positive
school climate that was echoed in interviews with administrators, school staff, students, and
parents. As part of this positive learning environment, was a sense of mutual respect and
collegiality between the principal and staff and among the staff. Another capacity asset is that
School 13 is equipped with the most up-to-date technology from SMART Boards and projectors
to wireless Internet, with 90% of the classrooms, including ELL and Special Education, having
SMART Boards.

Identified needs for dramatically improving student achievement included that even
though 90% of classrooms are equipped with SMART Boards and projects, teachers use the
technology to varying degrees. Teachers could therefore benefit from ongoing support in
utilizing the technologies to create instruction that includes interactive components, verses
favored teacher-directed, whole group instruction, to better facilitate student learning and
understanding. Additionally, there exists a wide-range of instructional practices among the staff
and the technique most often seen in classrooms is direct, whole-group instruction. The quality
of instruction is limited due to a lack of inquiry-based questioning and independent student
learning techniques used in the classrooms. It was noted that teachers’ avoidance of providing
opportunities for students to engage in higher level abstract thinking in their practice represents a
culture of low expectations for student performance. This calls for a school-based professional
development plan to help reverse the trend and provide staff with the tools necessary to develop
relevant pedagogical practices to address student needs and improve student achievement.

v. To address the large population (26.5%) of English Language Learners, the school will take
on a community-oriented focus, which will offer an integrated approach to academics, health and
social services to serve the students and the community during and beyond the school day.
These programs and services will reinforce and extend the academic experience for both students
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and adults, as well as, provide resources to address the neighborhood’s identified needs. Access
to health, dental and mental health services, along with social and educational services for
families and community members will provide resources for the high population of economically
disadvantaged families in the neighborhood, as 85.1% of students were eligible for free or
reduced lunch in the 2011-2012 school year. The concept of the community wrap around school
will help to engage parents and elevate their involvement to help combat the higher than district
average truancy rates (6%) and increase student attendance which was 92.4% in the 2011-2012
school year, as well as, lessen number of suspensions, which was at 68 suspensions with 7.4%
being repeat offenders in the 2011-2012 school year, and reduce the number of discipline
referrals.

With only 27.7% of students scoring proficient or higher on the ELLA assessment and
32% of students scoring proficient or higher on the Math assessment, priority will be placed on
the implementation of double literacy and math periods for students, as these rates are
significantly below NY Sate (55.1% and 64.8% respectively) and District (40.7% and 46.8%
respectively) averages. Additionally, a longer school day and longer school year will thereby
extend learning opportunities and support and instructional climate focused on expanding and
enriching curriculum. This enriched curriculum will ensure opportunities for higher-level
thinking and problem solving in the classroom and real-world applications through community
agencies and partnerships.

This extended school day and school year will also create the flexibility for teachers to
meet so they may analyze student work; review data; collaborate on best practices that are
research-based and targeted towards instructional needs; and design rigorous lessons to therefore
embed professional development and collaboration into the learning community. This additional
professional time for teachers could be utilized to develop common rubrics and common
assessments to aid in ongoing data collection so that the professional learning community teams
can measure and evaluate the progress and success of specific instructional strategies. The
implementation of these tools would also provide a litmus test on the overall progress of students
towards their defined goals.

To ensure that the level of instruction is consistently high throughout the school, priority
would be placed on school leaders collaborating with teachers in the planning and
implementation of a comprehensive and purposeful plan of professional development to promote
ongoing school-wide reflection on instructional practices. The professional development plan
would include standards-based practices such as modeling of effective practices with the teachers
as learners and inter-visitations to colleagues’ classrooms to build teacher capacity and create a
sustainable professional learning community. This professional learning community allows
teachers to learn a strategy, try it in the classroom, and debrief their experience with their
colleagues to build a shared vision of effective instruction. To reverse the trend of low
expectations, professional development would address strategies to raise rigor and expectations;
ways to engage students in independent inquiry and investigations; expanding teachers’
repertoire of differentiated instructional techniques; and supporting and reinforcing the practice
of using small group instruction.

Due to the high numbers of English Language Learners (26.5%) and Students with
Disabilities (14%), professional development plans should include a focus on strategies to help
teachers address the needs of these learners. To ensure that the abundant technology resources
are being utilized in classrooms to facilitate student learning and ensure increased attendance
rates, additional professional development will be incorporated into the plan to build up a cohort
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of teachers who can facilitate additional in-house training, provide support, and model for other
teachers to create a self-sustainable technology learning community. To address the
inconsistencies in the classrooms and the over-reliance on whole group instruction, the school
will integrate a workshop lesson format, which will be addressed through professional
development plans, to help guide the lesson structure and create teacher learning opportunities so
they may better assess what students need. This format will focus on beginning the class with
teacher-led activities, breaking the class into small groups to do follow up activities so that
teachers can ensure that students understand the material or be better able to ascertain if specific
students require additional instructional interventions and supports. Strategies focused on during
professional development to prioritize this need will include helping teachers to better facilitate
group work, independent work, centers, and computer and SMART Board interactive work.

School 13 Model and Rationale

The LEA/school must propose and present the SIG plan as a plausible solution to the challenges
and needs identified in the previous section, as well as the appropriate fit for the particular
school and community. The SIG plan and rationale must contain descriptions of the following
elements:

i. Due to the significant increase in YCSD enrollment, it is not feasible to consider a Restart
Model. Our enrollment has increased because the community believes in the Superintendent of
Schools, Bernard P. Pierorazio, and the school district. As a district we need more space, not
less. If we were to subscribe to the Restart Model, we would loose an essential school site. At
this time there is one charter school in the district and a significant number of students attending
are from outside of the school district. Restart as a charter school is not an option because it
would not absorb the student population. There is no local EPO that has demonstrated
significant academic achievement at the PreK to 8 grade level from which to select at this time.

Implementation of the SIG at two PLA schools, has been very informative to the YCSD.
One PLA School initiated the Transformation Model and improvement has been difficult. To
build a school within a school requires a significant cultural change when the community within
the school and beyond the campus has a preconceived image of a school that is serving students
as it transitions out. Even in the third year of transformation, one finds that parents and students
refer to the initial school. It has had a long history in the community, and that history is beloved
by many regardless of its poor performance academically. The new school is becoming
established and brings significant and beneficial change but it is taking longer than it would have
as a turnaround school had that been the model proposed.

On the other hand the Turnaround Model as implemented at the second PLA school has
been very successful. The community has welcomed the new school and embraced the changes
it brought with it. The image has transformed the community within offering a completely
different learning environment for all students. What was key? The students didn’t move. The
curriculum remained the same. It was the transition to a new administration and changing 50%
of the faculty. It was bringing instructional supports and resources to the school through
purchased services including partners and outside consultants, needed supplies and materials,
and a wealth of professional development opportunities.

With this experience, the YCSD proposes introducing the Turnaround Model through the
SIG for School 13 and introducing the community oriented thematic school redesign. To begin,
the administration and faculty will change. The new administration will bring a commitment to
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leadership development through Baruch College and training in the Scaffolded Apprenticeship
Model which will help to align understanding and application of instruction with effective
leadership and school improvement. The administration will also continue with the successful
program brought to the school in bilingual education and translanguaging by CUNY. Thus
addressing multiple areas of need as identified previously and continues with a partnership that
has been embraced and is currently improving instructional practices. The faculty will be
assisted with coaches who receive ongoing guidance and instruction on best practices and using
measures to guide effective teaching through Mercy College. The coaches will remain onsite
and will provide job embedded staff development as requested by the teacher focus group.
Together the administration and faculty and partners will build a foundation that verifies
effective teaching is in place and fair and reliable measures of evaluating effective teaching are
implemented. Through these three partnerships, it is expected to see a transformation of
instructional practices and learning among students. The true measure of success will be student
growth in academic achievement which is measured through assessments, surveys, and
observation and evaluation of teaching and instructional leadership.

Finally, there is the community. “A commonality amongst community schools is the
integrated focus on academics, health and social services, youth and community development
and engagement leading to improved student learning, stronger families and healthier
communities.” (Coalition for Community Schools). The significant number of immigrant
families should be welcomed into the School 13 Community as their home. This model allows
the district to build a community partnership through service agencies which will be housed at
the school. Andrus Children’s Center has brought success to every school it enters, now let
School 13 share in that experience. All opportunities offered through the turnaround model are
significant, the challenges are surmountable. The primary and initial challenge involves building
a new school community with the administration and the faculty. However, having a pre-
implementation period should bring the opportunity to plan, prepare, and bring the School 13
Community School into the 2013-2014 school year.

ii. The initial step in the process for choosing the turnaround model was an analysis of school
data. School 13 has been designated by NYSED in accountability status over the past 11 years:

Sept., | Sept., |Sept., | Sept., | Sept., | Sept., | Sept.,2010 Sept. 2011 Sept.

2002 | 2003 |2004 |2007 |2008 |2009 2012

SINI | SINI | SINI- | SINI- | SINI- | SINI- | SINI-3 SINI-4 Priority

Yr. 1-|Yr. 2-{Yr. 2-| Yr. 1-|Yr. 1| Yr. 2-)| Corrective Corrective School

Math | Math |Math |ELA | ELA | ELA | Action Yrl Action Yr2 ELA &
Comprehensive | Comprehensive | Math
ELA ELA, Math

Findings and recommendations from the External School Curriculum Audit conducted during the
2010-2011 school year, addressed concerns in the areas of Teaching and Learning, Curriculum,
Parent Involvement and Engagement, Professional Development and Student Social and
Emotional Development. School data and reports of school visits was shared at a Department of
Instructional Support District meeting. The group of District Directors and Assistant Directors
reviewed the components of the various SIG and SIF models. A preliminary discussion around
the turnaround model for School 13 occurred at that time. Then the following steps proceeded:

e October, 2012, the District identified School 13 as one of the Priority Schools to employ

a whole school reform model in the 2013-2014 school year;
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On October 11, 2012, District representatives met with the Priority School principals to
give an overview of the components of the ESEA Waiver;

On October 29, 2012, the Chief Academic Officer, Executive Director of Instructional
Support, Executive Director of Elementary and Secondary Administration and the
Director of School Improvement met with the Principal to present an overview of the SIG
and SIF models;

On November 2, 2013, the District Executive Director of Instructional Support, the
Director of School Improvement, Directors of Language Acquisition and Mathematics,
Assistant Directors of Science, Literacy, Social Studies, Instructional Technology and
Media and Library Services conducted a walkthrough of all classes in the school. A
meeting to discuss findings and recommendations immediately followed. The SIG and
SIF models were revisited at this time;

On November 6, 2013, the District Executive Director of Instructional Support and the
Director of School Improvement met with the Principal to share findings and
recommendations for school improvement;

November, 2012, the Director of School Improvement presented to the Chief Academic
Officer and all members of his department the Priority School Whole School Reform
Model Choices and the implementation schedule;

December, 2012, the Director of School Improvement met with the school Assistant
Principal to present an overview of the SIG and SIF models. The documentation shared
with the AP was forwarded to the Principal upon his return;

December, 2012, the District Executive Director of Instructional Support, the Director of
School Improvement, Directors of Language Acquisition and Mathematics, Assistant
Directors of Science, Literacy, Social Studies, Instructional Technology and Media and
Library Services conducted a walkthrough of all classes in the school. A meeting to
discuss findings and recommendations immediately followed. The SIG and SIF models
were revisited at this time;

January, 2013, the Director of School Improvement met with the School Administration
to discuss school concerns and obstacles as well as school administration suggestions for
school reform;

January, 2013, the Parent Advisory Council and PTSA President were informed of the
School Improvement Grant application;

January, 2013, the Chief Academic Officer contacted Yonkers Council of Administrators
and informed them of the School Improvement Grant application and the identified
priority schools;

January, 2013, the Executive Director of Instructional Support and the Director of School
Improvement contacted the Yonkers Council of Administrators and the Yonkers
Federation of teachers to outline the School Improvement Grant applications;

January, 2013, the Executive Director of Instructional Support met with the President of
the PTSA to review the SIG applications;

January, 2013, the District Executive Director of Instructional Support and the Director
of School Improvement met with a teacher focus group to discuss their recommendations
and areas of need/concerns schoolwide;

January, 2013, the District Chief Administrative Officer, the Executive Director of
Elementary and Secondary Administration, the Executive Director of Instructional
Support and the Director of School Improvement met with the School 13 principal to
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discuss the various models of whole school reform. After a review of the school data, the
ESCA report findings/recommendations and various school reform models, a group
decided on a turnaround model. Partners were identified that would best meet the needs
of the school community;

e January, 2013 meetings were held at the YPS District Office with the District
Administration, executive members of the collaborative bargaining units and the PTSA;

e January, 2013, final review and revisions made to document prior to submission was
shared with the Principal of School 13.

School Leadership

The LEA/school must have the mechanisms in place to replace the existing principal and
select/assign a new school principal and supporting leaders that possess the sirengths and
capacity to drive the successful implementation of the SIG Plan. Whether the principal is being
replaced or not, the LEA must make the case by providing a clear rationale and supporting
evidence that the principal identified is likely to be successful in effectively implementing the SIG
plan. The selection and identification of the school principal and supporting school leadership
must contain the following elements.:

i. Superintendent Pierorazio is committed to identifying a leader for the school that demonstrates
instructional leadership qualities in addition to superb management skills so that all constituents
remain focused on student growth. During the 2011-2012 school year, Superintendent Pierorazio
introduced all school leaders to the ISLLC standards. To emphasize daily reminders of the
competencies expected for successful school leadership, Superintendent Pierorazio provided
principals and assistant principals with a checklist for “Balanced Leadership” based on the work
of Waters and Cameron at McRel. Many of these components of balanced school leadership
have become part of the approved state APPR for school principals. Since the approved APPR is
the standard for school leaders, with a highly effective label for the exemplary leader, this
document along with the core “Balanced Leadership” competencies will be the guiding
competencies for the school leader at this Turnaround School. The competencies expected of the
next leader for School 13 are: Domain 1 — Shared Vision of Learning; Domain 2 — School
Culture and Instructional Program; Domain 3 — Safe, Efficient, Effective Learning Environment;
Domain 4 — Community; Domain 5 — Integrity, Fairness, Ethics; Domain 6 — Political, Social,
Economic, Legal and Cultural Context; and Other Areas — Goal Setting and Attainment. In
addition to these competencies expected of all school principals in the Yonkers Public Schools
district, the next principal at School 13 must have a proven track record of implementing the
following successful schoolwide programs: Wrap Around Community School with joint
operation between the school and community agencies, English language learning, Balanced
Literacy, Balanced Mathematics, PK-8 instructional structure, and collaborative peer coaching.
Since the School 13 Community School will strategically partner with universities to perfect the
leadership in that school, the selected principal must also be committed to attending all courses
and workshops offered by the universities including those held on weekends or after school
hours. The Superintendent may review prior college transcripts or other equivalent data to assess
expected academic performance of the new principal in coursework and/or assignments from
university partners.
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i /iti. The District will look first at existing principals and assistant principals to identify
potential school leader candidates for School 13. The potential internal candidates must meet the
same requirements as external candidates. Internal candidates express interest in vacant
principal positions by submitting a Letter of Interest to the Superintendent of Schools. If the
interested administrator possesses the competencies discussed above and demonstrates these
competencies with high effectiveness, he/she will be invited to an interview with a committee
formed by the Superintendent of Schools. The committee will be comprised of, at minimum, the
following central office personnel: the Chief Academic Officer, the Executive Director of
Elementary and Secondary Education, the Executive Director of Instructional Support, the
Executive Director of Special Education, the Director of School Improvement, and the Director
of Language Acquisition. If no candidates are identified from the internal pool, resumes from
external candidates will be accepted and reviewed alongside the Multidimensional Principal
Performance Rubric. External candidates will be offered the same initial interview as internal
candidates. From the pool of internal and external candidates, three top contenders may be
selected for a second round of interviews. The second round of interviews may include a panel
with additional Central Office staff, parent/community partners, and/or visits to schools where
the candidate is currently practicing leadership. The Superintendent of Schools will select the
next principal of School 13 based on input from the interview process.

iv. Assistant Principals assigned to School 13 will be the lead Response to Intervention (Rt
administrator. By serving in this role, the Assistant Principal will have a deep knowledge of
students and their families. He/she will use this knowledge to respond to students requiring
additional supports and goal setting for future aspirations. As the lead Rtl administrator, the
Assistant Principal will have an understanding of the constructivist approach to learning and how
differentiated instruction closes achievement gaps. The Assistant Principal will work under the
direction of the Principal to implement a schoolwide instructional intervention system during the
Balanced Literacy and Mathematics blocks. The Assistant Principal will coordinate and monitor
consistent data recording practices by teachers and intervention specialists. The Assistant
Principal will be responsible for the shared supervision of all staff. This shared supervision
includes coordinating professional development activities with the Principal as well as
monitoring participation in all professional development provided at the District level.

v. None of the current leaders at School 13 will serve in the new school. The Superintendent
will work with the Yonkers Council of Administrators (YCA) to reassign existing School 13
administrative staff. In order to ensure quality, effectiveness, appropriateness, and buy-in of
supporting leadership, a similar process will be followed as that of the school leader (principal)
selection process. In addition to the interview with the committee members discussed above,
new principal will also be a member of the second committee interviewing for the assistant
principal. Anticipated barriers to achieving these goals of quality, effectiveness, appropriateness,
and buy-in are the personal dynamics of the school leader and his/her supporting leaders. Baruch
College, a partner, will work with the principal to build a strong team that exemplifies joint
commitments, beliefs, and decision making through the Scaffold Apprenticeship Model (SAM)
which focuses on supporting school leaders in building a team of school professionals who are
collectively responsible for school improvement as outlined in Section I Fi.
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Instructional Staff

The LEA/school must have the mechanisms in place to assign the instructional staff to the school
that have the strengths and capacity necessary to meet the needs of the school and its students.
The selection and identification of instructional staff must contain the following elements:

i, The model of instructional delivery prevalent in most classrooms is that of a teacher directed
lesson with students following along. The teacher is the primary speaker in the class. Student
activity is limited primarily to listening and watching the teacher. Student independent work is
limited to worksheets. There is little evidence of creative products developed through
cooperative groupings where student work together to explore and learn from each other as
opposed to the teacher presenting the material and the students memorize instead of
understanding the concepts. Many classrooms are well equipped with technology learning and
delivery tools, however, they are used as little more than a reward system for good behavior or
good academic performance. There is little use of technology as a learning tool, research tool, or
assessment tool. Teachers exhibit little evidence of daily assessment as a tool to drive
instruction. There is no differentiation of learning in many classrooms. Students are provided
with the same handouts and subject to the same classroom instruction with little regard for
understanding or retention.

In order to rectify the previously mentioned instructional issues, qualitative and
quantitative changes must be put into place. The changes reflect the Gateway posting of up to
50% of current staff as well as the addition of new staff to provide more prescriptive instruction
to the students as well as provide coaching and on the job professional development. Students
have struggled year after year to achieve mastery level in all subject areas as demonstrated by the
results of the state tests in math, reading and writing. Qualitatively, the skills possessed by the
instructional staff need to be more focused on the use of data as a tool for developing
instructional plans that meet the needs of the student. Data collection, analysis and planning
using data should become part of the culture of the school. Data collaboration and sharing
between staff, faculty, administration and parents fosters the development of skills with support
of all stakeholders. In a teacher centered school, the teacher possesses a wealth of instructional
strategies that encourage and instill a love of learning in each and every student. Through the
goals of this turnaround model, School 13 partners should bring the opportunity for teachers to
bring these resources to all students.

The use of technology as a tool for instruction will be developed and infused into all levels
of instruction. Technology will be used as a classroom demonstration tool, as learning tool,
research tool, and an assessment tool. In addition, within the realm of technology, online
communication and collaboration will become a part of the school culture using the eChalk
system which will provide a school website to showcase the school to parents and community,
class and group pages where teacher, parents, and students can collaborate outside of the
classroom, and student and staff email to promote and develop open channels of communication
between all stakeholders.

i, The culture of the school will reflect the Athenian Philosophy of “A Sound Mind in a Sound
Body.” Student development and support will focus not only on academics but also
social/emotional as well as health and wellness. To support this philosophy, the additional
learning time that will be built into the school day will include physical fitness and the arts.
Additional support staff will be added to support student development in the areas of reading,
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writing and math. The reading, writing and math support teams will work collaboratively and in
conjunction with the teachers to connect cross curricular learning. Professional Development
and coaching will be infused into the daily activities of the school. The school will employ
teacher coaches in literacy and numeracy. Each coach will be responsible for the development of
instruction in their respective area. This will be done through classroom observation, lesson
modeling, congruence planning in horizontal teams and vertical teams. The instructional
coaches will work collaboratively with the administration and faculty to support the development
of student led instruction and differentiated learning.

iii. The model for the transformation of the two schools will be rolled out to the schools through
a series of meetings with key stakeholders. The meetings will be facilitated by the
Superintendent of Schools, Chief Academic Officer, and the Executive Directors of School
Administration and Instructional Support. The meetings will begin in April and continue
through the end of the school year. The first meeting will be presented to the administration,
faculty and staff at the school. The focus of the meeting is to provide the background which has
led to the need to transform the school. The presentation will provide an overview of the
objectives of the transformation model and how it will “look” at the school. The second meeting
will be presented to the parents. This meeting will also be facilitated by the Superintendent of
Schools. Once again, the focus will provide a background of the school and the objectives of the
transformation. A third meeting will be held in early May at which time the teachers will be
informed of the systemic and structural changes that will be implemented for fall 2013. Teachers
will also be informed as to the process for application for a position within the new school
structure. The final meeting will be held with parents, students, and other community
stakeholders at which time the systemic and structural changes will be shared with the
community. This will include the new school day hours which will reflect the built in extended
learning time. The meeting will also showcase some of the new initiatives that will be infused
into the school to better meet the needs of the student population.

iv. The process for selecting staff to become part of School 13 will include the closing of all
current positions. In early May, prior to the distribution of the May Vacancy Postings, all
teachers will receive written notification of the closing of their current position. The letters,
known as “Excess Letters” will be prepared by the personnel department and delivered to
schools in early May. All teachers will be required to either post for other open positions in the
district or apply for a position within this turnaround school. All positions for the 2013-14
school year at School 13 will be advertised in the May Vacancy Postings as Gateway positions.
Gateway positions, unlike other positions that rely solely on seniority, will be based on skills and
qualifications in order to be considered for the positions. The Gateway posting will include the
requirements and qualifications necessary to be considered for the position. As part of the
Gateway protocol, teachers interested in “applying” for positions in the turnaround schools will
be required to produce and submit a letter of intent as well as a resume. The letter of intent
should provide some insight as to how the teacher meets the qualifications of the gateway.
Teachers interested in positions at School 13 will be scheduled for interviews with the new
administrative team. A rubric will be used to assess the skills and qualifications of each
candidate to determine the best choice for the position. The rubric will be based on the
qualifications and skills necessary to be considered for the position. Rubrics will be germane to
the position the candidate is applying for. At the conclusion of the interview process, the
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principal will report to central office the names of teachers who have been selected along with
the rubric scores for all candidates interviewed for each position. The central office personnel
department will notify the newly appointed teachers in writing of their assignment for
September 2013. The gateway process described above has been used in the past and is part of
the collective bargaining agreement between the Yonkers Federation of Teachers (YFT) and the
Yonkers Board of Education. The contract clearly describes the process for transferring teachers
and filling vacancies based on teacher seniority not qualifications. All documentation related to
the gateway hiring process; postings, rubrics, advertisements, will be collectively developed
between the Principal, Central Office Administration, and the YFT.

Teachers assigned to School 13 will be evaluated using the NYSUT rubric. Throughout the
course of the school year, teacher will receive pedagogical support from a variety of providers
including but not limited to; Instructional Coaches, School Administrators, District
Administrators, School Partners and Professional Development workshops scheduled during the
school day as well as after school. Teachers earning rating of Developing or Ineffective will
receive additional support through a Teacher Improvement Plan (TIP) in addition to the support
and resources already deployed at the school building. Following the second year of this rating,
they will be dismissed.

Partnerships

The LEA/school must be able to establish effective partnerships for areas where the LEA/school
lacks specific capacity on their own to deliver. The external partnerships may vary in terms of
role and relationship to the governance of the school. For example the fype and nature of
educational partner may range from a community-based organization providing wrap-around
services with no formal governance functions. The partnerships articulated in this section
should be those that are critical to the successful implementation of the school. LEA/schools are
encouraged to have a few targeted and purposeful partnerships with a shared goal of college
and career readiness, rather than a large variety of disconnected partner groups/services with
multiple goals. For partnerships selected to support the implementation of the SIG/SURR plan,
the LEA/school must provide a response to each of the following elements:

i, Partner organizations for School 13 Community School will include, City University of NY
(CUNY), Mercy College, Andrus Children’s Center, and Baruch College, School of Public
Affairs.

CUNY - Graduate Center School of Urban Education - In 2011-2012, School 13 was
awarded the New York State Initiative on Emergent Bilinguals (NYSIEB) Grant which brought
the City University of New York’s Graduate Center School of Urban Education to model best
practices for teachers and guide the administrators as instructional leaders. Through the SIG, the
School 13 Community School will continue to partner with CUNY working specifically with
specialists in the area of bilingual and bicultural education. Administrators and teachers will
participate in professional development that focuses on language, culture, and context. The
underlying concept and focus is teaching in an urban setting with a population that is 70%
Hispanic/Latino and 34% English Language Learners. CUNY consultants recognize the
importance of studying multiple literacies (e.g., multilingual, media, digital, aesthetic, civic,
historical, etc.) in local, national, and international contexts over time. In addition to
understanding that students and teachers use multiple languages and literacy to navigate diversity
in learning, CUNY stresses the importance of leveraging these practices to develop critical
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thinking, shape critical research, and improve teaching and learning. Through this partnership,
the School 13 Community School will meet their first goal of building a community school,
second goal of bringing professional development to the administration and the teachers, and a
third goal of developing the practice of “translanguaging” in this school community which has a
significant ELL population among the students and the families.

Mercy College — The YCSD has partnered with Mercy College to bring professional
development to our elementary and secondary schools. Mercy College has expanded that
partnership by including the YCSD in their awarded Clinically Rich Grant. Through this
partnership, we have a complete systemic and collaborative network that brings applications of
practice along with key experience in instructional observation and evaluation to many schools
throughout the district. Through the Graduate School of Education at Mercy College the college
professors provide professional development and research-based literacy and numeracy expertise
for the coaches and teachers in School 13.  These supports include in-classroom
modeling/demonstration lessons, observations, and consultations to name a few. Mercy’s overall
objective is to work directly with the literary and math coaches and teachers to improve student
achievement and success in meeting the Common Core Standards in ELA and Math. Their roles
as partners will be to change the learning community and to set new levels of expectation and
academic modeling. It is through this partnership that the Bill and Melinda Gates Foundation
MET Project framework of nine principles for using measures of effective teaching will be
brought to the school. The guiding principles for improved and focused teaching systems
include: measuring effective teaching, ensuring high-quality data, and investing in improvement.
Baruch College, School of Public Affairs — The Scaffolded Apprenticeship Model (SAM) is
made possible through the generosity of the Carnegie Corporation of New York, the Bill &
Melinda Gates Foundation and the U.S. Department of Education. Jointly developed by New
Visions for Public Schools and the School of Public Affairs (SPA) at Baruch College, CUNY,
this collaboration with the NYC Leadership Academy is an approach to comprehensive school
reform that seamlessly integrates school improvement with leadership capacity building, teacher
professional development, and succession planning. The Scaffolded Apprenticeship Model
(SAM) focuses on supporting school leaders in building a team of school professionals who are
collectively responsible for school improvement. At School 13 Community School this
program should directly address the need to create a pool of capable, certified, school leaders and
teacher leaders. Ultimately, this approach to leadership development creates a critical mass of
change agents at every level within this school, each accountable for advancing the work of
improving instruction and student outcomes while developing a viable succession pipeline for
staff. SAM employs an apprenticeship model in which cohorts of participants from School 13 are
partially released from their responsibilities in order to learn and practice the skills required for
effective leadership and school improvement. The program's goal is to strengthen current
leadership capacity, as well as to develop a viable succession pipeline for staff. This involves:

e Weekly Focused Seminars throughout the school year are co-constructed and co-taught
by university faculty and participating school principals to provide structure and support
for apprenticeship work.

e Daily Apprenticeships throughout the school year partially release participants from their
current responsibilities to learn and practice effective leadership and school improvement
skills.

e Monthly inter-visitations provide opportunities for participants to broaden their
experience of what is possible.
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e Monthly on-site coaching by site facilitators provide individual and team support for
leadership challenges.

e A Four Week Summer Intensive course introduces participants to the program's core
beliefs and values and begins the process of team building.

e Activities, readings and assignments are organized around tasks participants encounter in
both the positions they currently occupy and those to which they aspire. Performance is
assessed based upon research-based competencies for effective instructional leadership
practice.

Andrus Children’s Center — NYS Guidelines for Social and Emotional Development and
Learning are reflected in the opportunities the evidence-based programs offered through Andrus.
The Andrus Team will link families with critical supports in the community ensuring the student
is part of several dynamic supported environments as needed for their development. The
Andrus’ Team provides systemic staff development along social-emotional learning
opportunities. Their Sanctuary Institute provides in-kind staff development to create trauma-
informed school cultures and raise awareness of the effects of childhood adversity. One of the
main purposes of the Andrus Team is to maximize the learning environment by focusing on the
school and classroom environment. The team uses a trauma-informed lens when assessing these
environments. Additionally, they are highly skilled in social-emotional learning opportunities
and can share this knowledge with staff as well as provide guidance for families. As a partner at
the School 13 Community School, Andrus should be effective in improving the quality of the
class environment, including reductions in management issues and disciplinary needs, addressing
the emotional regulatory difficulties children face, and the specific developmentally based,
targeted “skill acquisition™ which support children to regulate, resolve conflict and proactively
problem solve.

ii. See Attachment C

iii. All partners are required to create weekly logs outlining constituents they worked with (e.g.,
teachers or students, what activities or strategies were introduced, and anticipated outcomes of
said strategies and or activities). As a condition for selection the partner must include specific
measurable deliverables, performance standards, and timelines. These items will be reviewed
quarterly to determine if the anticipated progress or changes have been realized or are meeting
the timeline. Types of performance indicators to be reviewed include but are not limited to the
following: improvement is NYS Assessments; movement from a more restrictive Special
Education setting to a less restrictive environment; testing out of ESL/ESOL; improvement in
use and integration of technology into a teacher’s classroom instruction; improved classroom
instruction/time on task; exemplary use of differentiated instruction; integration of the Ril
principles. All partners are evaluated by the building administration, teachers, and depending on
the services provided the students and parents. A significant number of grants have Annual
Performance Reviews. These reviews are prepared by outside evaluators and include an analysis
of the services provided by partners and other vendors. These reviews are always considered
when a contract is renewed. The steps for the principal to identify partner accountability are
charted in Section I, E.iii.
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Organizational Plan

The LEA/school must provide a sound plan for how the school will be operated, beginning with
its governance and management. It should present a clear picture of the school’s operating
priorities, delegation of responsibilities, and relationships with key stakeholders. — The
organizational plan must contain the following elements:

i.___See Organizational Management Chart Attached
School Level Administrators: Principal (1), Assistant Principal (1)
Leadership Team/Thought Partners: One (1) faculty representative from General Education,
Special Education; English Language Learners, Student Support, and CSEA member
Partner Representation: One member from each partnership
Parental/Guardian Liaisons: PTA Representative
Student Liaisons: Student Government representatives

ofile/ Description

Principal:

« Responsible for operational achievement, alignment, and development of SIG plan

e Lead Evaluator responsible for APPR compliance

e Collaboration with district administration providing ongoing communication with building
initiatives, and development of systemic priorities supporting school improvement and design
objectives

e Building role model and leader and ‘community’ developer for all school stakeholders

Assistant Principal(s):

« Responsible for data analysis ‘and application to collaborative instructional design aligned delivery

« Responsible for ongoing support of operations, evaluation, and professional development

e Works in collaboration with school and district administration

e Available to building wide stakeholders as team member supporting school principal and
leadership/organizational design

Instructional Leadership Team:
e Communicate and facilitate among faculty items as identified in Theory of Action
e Responsible for collaboration and ongoing communication with school leadership team efforts;
documentation assisting in identification of progress, evaluation of areas of need; support and
development of instructional leadership culture
e Available to building wide stakeholders as role model and leader of educationally relevant support
and efforts, and team member supporting school leadership/organizational design

Parent/Guardian Team:
e Collaborators with ongoing communication with school administrative team, school staff
e Assist in development of a parental support and community links
e Assist in outreach to support extended learning
e Available to leadership team in advisory capacity
Student Representatives:
e Collaborators with ongoing communication with school representatives and peers
e Development and support of leadership modeling opportunities
e Ongoing assessment and feedback regarding student experience
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e Development of student governing practice and support of efforts

e Contributors of school and student body success, available to leadership team in advisory capacity

Administrative Communications and Reporting:
« Ongoing communication with staff through daily announcements, staff communiques, newsletters
e Bi-Weekly data shared via multiple strategies (i.e., team, staff/faculty meetings, reports, data walls)
¢ Weekly reflections on school development efforts
e Development of documentation materials in paper, digital, and media formats
e Monthly communication with district leadership team on:
a) leading indicators of change, areas of strength
b) are