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1A - District Overview

The Greater Amsterdam School District is highly motivated in its efforts to drastically improve the
programs and performance of the Tecler Arts in Education Magnet School. It is unacceptable that one
elementary school in the District is being consistently outperformed by the three other elementary
schools. To not take further action to address the needs at Tecler Magnet School would be a great
disservice to the academic future of the students who attend this school. Every student deserves a
quality education that is successful in preparing them for high achievement as they enter college and
their choice of careers. We must do everything possible to assure our students and their families that
the Tecler Magnet School will provide these opportunities through effective, high quality instruction
that is built around the Common Core State Standards and which will assist students in developing 21%
Century learning skills.

Over the past five years, the elementary programs across the District have been given a consistent
message to follow: Provide certain basic elements of good instruction, but retain your building’s
individuality. Notable progress in student achievement has been obtained by establishing District-wide,
90 minute reading blocks; the Response to Intervention model; more inclusive programs for students
with disabilities; the use of a research-based reading series that is consistent District-wide; piloting of
Common Core aligned math series; the use of benchmark assessments to inform instruction and the
overall emphasis on the importance of using data effectively; District-wide curriculum mapping and K-5
ELA, Math, Science, and Social Studies Committees; Positive Behavioral Intervention Systems (PBIS);
vastly improved communication and collaboration between PreK-12 leadership, staff, and the
community; new systems of professional performance review, for teachers and administrators, that
support professional growth; and professional development to support these efforts.

These and other new consistencies in the District have led to the additional benefit for students who
change buildings throughout the year. At the same time, the number of students changing buildings has
drastically reduced due to the magnet model allowing students to have more choice in selecting their
school. If a family has a change in their living situation during the year, the student will be transported
to the same school no matter where they now live in the District.

The building leader manages implementation of the District-wide efforts. They are provided with great
latitude in interpreting these efforts in the context of their building, leading the magnet initiative,
exploring new initiatives in support of student success, and the overall management of building
operations. The principal also has the support of other leadership structures within the building,
including: the Comprehensive Education Planning Team, the Inquiry Team, the Parent-Teacher
Organization, the PBIS Team, and the building’s Crisis Team. The principal at Tecler Magnet School will
have additional latitude, as stated in the operational autonomies section of this grant application.

It is clear that the varied efforts of the past five years, although effective in other buildings, have not led
to the same level of results at Tecler Magnet School. To tackle this issue, building leadership will have
the full support of the District to seek out the specific areas of need in the building that are hindering



progress and make any changes necessary to fix the problem quickly and effectively. If thereisa
problem in implementing a program, that problem will be discovered and addressed. If new, research-
based models of instruction, intervention, and/or management in the building are needed, they will be
explored, developed, implemented, and continuously monitored for success. If additional supports are
needed to assist Tecler Magnet School in becoming the educational institution that it has the potential
to be, the support of this grant and other funds will help provide those supports. The specifics of those
initial supports will be apparent in subsequent sections of this grant application. However, the first
steps in the process will be to establish new leadership in the building and to implement a design that
allows for a stronger leadership structure, including both administrative and teacher-leaders, and which
further supports student access to high quality instruction.

Tecler Magnet School is ready for change. The ground work for a success has been set in place and has
been proven as a model that can lead to positive results within the District. This is evidenced by the
2011-12 NYS Provided Growth Data for Schools where Marie Curie Institute of Engineering &
Communication and the Wilbur H. Lynch Literacy Academy received a positive rating of effective for the
respective 2011-12 growth scores. The staff members at Tecler Magnet School have received the same
training and materials as were received by the other schools. What is needed is for all members of the
Tecler community to come together around a common purpose and to make the commitment to bring
the school to a level of distinction it has been able to reach for some time. With the right supports and
structures in place, this goal will be achieved.



IB - Operational Autonomies

In the Greater Amsterdam School District, the elementary building leaders manage implementation of
the District-wide efforts. They are provided with great latitude in interpreting these efforts in the
context of their building, leading the magnet initiative, exploring new initiatives in support of student
success, and the overall management of building operations. The principal also has the support of other
leadership structures within the building, including: the Comprehensive Education Planning Team, the
Inquiry Team, the Parent-Teacher Organization, the PBIS Team, and the building’s Crisis Team.

The principal of Tecler Magnet school will be kept informed of, and will continue to participate in,
District-level decisions and will have the freedom to explore other avenues for academic advancement
when it is educationally sound to do so. Resources will be available to Tecler, such as instructional
coaches and a School Implementation Manager, which will provide the principal with opportunities
other buildings will not have. This will lead to building-level decisions that are specific to the programs
at Tecler and the needs of that building. With the additional funds available through this grant, the
leadership at Tecler Magnet School will also being taking a more active role in budget development and
management as compared to other buildings in the District. The primary management of this and other
related budgets will rest in the hands of the building principal. Design and modification of the building
schedule will also be directly overseen by the building principal. Key budget codes and approvals for
participation of staff in professional development will no longer require approval of the Director of
Elementary Instruction.

Flexibility in management and operations of Tecler Magnet School has the support of the
superintendent and the Amsterdam Teachers’ Association President. They recognize the need for
introducing new models for instruction and intervention in a priority school. Although specific violations
to existing contract language, policies, and state regulations would not be permissible, any and all
efforts will be made to allow for addressing building determined needs, including modifications that
benefit instruction, interventions, building management, and magnet program design. Where
necessary, additional memoranda of agreement with the ATA will be negotiated prior to initiation of this
effort.



IC. District Accountability & Support

i. District level supports will be provided by Mr. Robert Mark, Director of Elementary Instruction
and Federal Programs, Ms. Michele Downing, Director of Data/Personnel, & Ms. Stella Ritter,
Coordinator of Rtl/CSE Chairperson K-5, as well as others who have leadership responsibilities in
relation to the building.

The grant will support a full time turn around coordinator, an administrator whose purpose is
guiding the turnarcund initiative. This coordinator will report to the new principal. The new
principal will report to Mr. Mark who in turn reports to the Superintendent of Schools, Mr.
Thomas Perillo. In addition, a district level administrative position will be created that will
support efforts such as Positive Behavior Intervention Systems (PBIS), improving attendance,
community and parent involvement, and year round extended day and summer enrichment
activities. This coordinator will work with each building principal to address specific building
needs and will report directly to Mr. Perillo. For reference, current and proposed organizational
charts have been provided with this application.

ii. Currently the District is utilizing the Fountas & Pinnell Benchmark Assessment System to link
assessment to instruction along the Continuum of Literacy Learning. This system provides one-
on-one assessments and systematically reports students' reading abilities for decision making on
behalf of students.

There is a need for ongoing progress monitoring across the District K-5. Hamilton Fulton
Montgomery BOCES currently utilizes and supports STAR assessments. Hence, with the support
of the grant, we will work with BOCES to build capacity for this assessment as well as offer the
necessary sustainability once the grant has ended. Data from STAR assessments will drive
instructional decisions, support and develop our current RTI processes and promote
instructional improvement K-5. Additional interim and benchmark assessments, created by
District teachers, will be administered and utilized to inform instruction.

Currently the Rt Coordinator is meeting with building level teams regularly to develop
individualized plans for addressing the needs of struggling students. in addition, this
Coordinator also serves as a Chairperson for the Committee on Special Education.

The Director of Data/Personnel has monthly grade level meetings to review various data, report
out state assessment results, growth scores and provide SLO assistance. However, a more
structured plan for progress monitoring is in development.

With the support of the Director of Elementary instruction, Director of Data/Personnel, Rtl
Coordinator/CSE K-5 Chairperson Principal and $SIM an inquiry cycle of data-driven instruction
including assessment, analysis, and action as a framework for school-wide support of all student
success will be implemented for the 2013-14 school year. An elementary interim assessment
calendar is being developed that will incorporate a specific cycle of planning, action, evaluation
and feedback.

It is imperative that the school foster a data-driven culture, hence, planning will take place
during the summer of 2013 to coordinate procedures for assessment development, analysis,



and action. The summer work and all work to follow will be guided by three main questions:

1. Where are we in terms of our goals?
2. Where are our students in terms of their college and career readiness?
3. How do we get there from here?

Student assessments will show us what our students know and are able to do thus far, and
where the gaps are in their learning. We need to be sure to establish processes for using the
data from those assessments to close those gaps. Preparing our teachers for data-driven
instruction and inquiry is one of the most important factors in helping all students achieve
success.

iii. Timelines for these planned interactions have been provided with this application.
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Data-Driven Instruction Entry Plan: Implementation Calendar

CATEGORIES: TASKS

SUMMER: Sept 1-15: Sept 15-30: Week before 1st Asst First Interim Asst Wk
Assessments: * Create & Review interim * First interim assessment in  {* Make any assessment * Copies of assessments * Administer assessments
*Aligned Assessments: check against |teachers' hands for review adjustments needed done
*Interim Interim Assessment Rubric * Make adjustments to align to |* Ensure assessment/ * Assessment schedule ready
*Reassess * Adjust assessments, create |instructional sequence curriculum alignment
*Transparent new interim assessments, or |* Teachers develop answer

supplement assessments key as method for reviewing

test

Analysis: Embed time in Asst. calendar |* Agree upon Results Analysis * Analysis template & protocol |* Teachers complete results
*Quick & User Friendly |for grading & analysis Template with teachers and ready template
*Teacher-owned principal and complete
*Test-in-hand template
*Deep
Action: Embed time in Asst. calendar |* Finish Action Plan template * Teachers complete Action
* Action Plan for re-teach and results Plan

* Lesson Plans
accountability

* Observe changes in
teaching

* Engaged students

meetings

Data-Driven Culture:
* Vision

* Trained Leadership
* Calendar

* Prof Devt. aligned

* Plan Assessment and PD
Calendar (align 100%)

* PD sessions for leadership
team s
Plan opening PD for staff

* utilize Data Team members

|& invite them to help lead

* Run opening PD with Data
Team members

* Present yearlong calendar
with int. assts and PD

* PD: re-visit assessment and
mark each question:
—confident, not sure, no way

* PD: model analyzing results
and making action plan




Data-Driven Instruction Entry Plan: Implementation Calendar

CATEGORIES: TASKS
Week after 1st Asst Begin Second 8 Wk Cycle  |4-6 weeks Week before 2nd Asst 2nd Interim Asst Wk Week after 2nd Asst Rest of Year

Assessments: * Second interim assessment |REPEAT CYCLE: * Copies of assessments Administer assessments REPEAT
*Aligned in teachers’ hands for review done CYCLE:
*Interim * Teachers develop answer * Assessment schedule ready
*Reassess key as method for reviewing
*Transparent test
Analysis: REPEAT CYCLE: * Analysis template & protocol |* Teachers complete results REPEAT
*Quick & User Friendly ready template CYCLE:
*Teacher-owned * New Leader compares
*Test-in-hand results to previous asst
*Deep
Action: * Teacher/Principal meetings |* Walk-throughs with results in|* Have difficult conversations * Teachers complete Action  |* Teacher/Principal meetings |REPEAT
* Action Plan and/or Results Meetings mind (check Do Nows, assts) |if teachers not following action Plan and/or Results Meetings CYCLE:
* Lesson Plans * Review lesson plans with plan
accountability results in mind
* Observe changes in
teaching
* Engaged students
Data-Driven Culture: |* PD: model results meetings |* PD: Saphier work on clarity, |* PD: 2nd results meeting on [* PD: re-visit assessment and |* PD: celebrate improvements |* PD: results meetings on REPEAT

checking for understanding  |how well teachers mark each question: of teachers areas of weakness CYCLE:

implemented ideas from -confident, not sure, no way * Content-specific PD to tackle
results meeting 2 wks ago weaknesses

* PD: content-specific
strategies to address areas
youseeinresults & -

_|observations -




Timeline Meeting Participants
Manthly Administrative Council All District administrators
Monthly Elementary Principals' Meeting |Elementary Director and Principals

Elem Director, Tecler Principal and VP, and all related
Bi-monthly Tecler Admin Team Coordinators/Directors

Tecler administration, teacher leaders, and parent
Bi-monthly Tecler Transformation Team member(s)
Every 2 months Tecler administration, teacher leaders, Director of
and as needed |P2te-Team Data/Personnel

Tecler administration, Director of Elem Instr, teacher
Bi-monthly SCEP Team leaders, and parent member(s)
Bi-monthly RTI Team Tecler administration, RT! Coord, and teacher leaders
As needed CSE Required members, including building principal
Bi-monthly PBIS Team Tecler administration and select teachers
1-2x/month Faculty Meeting Tecler Administration and all staff




ID — Teacher and Leader Pipeline

i. To recruit effective educators for all students, we actively and strategically market the District,
have developed high standards for the identification and selection of candidates, and
aggressively reach out to all possible candidate pools. With the implementation of OLAS (On-line
Application System for Educators) the District has not only dramatically improved our recruiting
practices, but also streamlined process and procedures. The District’s goal in recruitment is to
find teachers and leaders who have embraced the culture of high expectations, who are
committed to seeing all children achieve, and who can connect with the students and families of
the Amsterdam community. These teacher/leaders love learning, relate well to children, work
hard and have high morale and devotion to their work. Cultivating a culture of high
expectations, for students and teachers alike, that emphasizes academics and student learning,
and engaging in continual assessment and efforts to improve, are the priorities as we look to
improving our recruitment practices.

For the last 4 years the GASD has utilized the Teachers of Tomorrow grant. In recognition of the
demands of teaching in our highest-need schools, this grant offers financial incentives to
teachers who take on challenging assignments. Teachers of Tomorrow is a state-funded grant
intended to provide recruitment incentives and tuition reimbursement to teachers working in
subject/teacher shortage areas. In addition, it offers a Master Teacher Program which provides a
financial incentive for Nationally Board Certified Teachers. In the current school year, 2 teachers
have received National Board Certification. In addition we have teachers pursuing the NBC and
Take One (a step-by-step path toward NBC) opportunities. This grant has assisted us with hiring
highly qualified teachers who might have secured a position in a different district.

ii. If a recipient of this grant, the District is committed to moving forward with the recruiting and
hiring of the teachers and leaders specified in the grant in time to initiate the changes. The
grant-related hiring is in alignment with the District’s current procedural and budgetary
structures.

ili. Current (Continuing):

CASDA District Capacity Building through the Systemic Turnaround Grant: The major
components of this district initiative include support and training for the Board of Education in
developing a district vision and cohesive strategic plan focusing on the articulation of
achievement goals and goals of practice to be incorporated, utilized and understood district
wide; provide the capacity and support for District leadership in developing a K-12 educational
plan driving instruction and building level decisions in order to obtain said goals; assistance to
develop a collaborative team structure within buildings to embed data driven instruction and
engage in a comprehensive audit of the current leadership structure to capitalize on district
resources. History: current grant recipients. Implementation began December 2012.

Know Your Schools ~ for NY Kids

Founded in 2004 by the University at Albany School of Education, Know Your Schools seeks to
provide educators with information about how to improve student achievement by examining
the best practices of high needs, highly successful schools. With resources for elementary,
middle, and high schools, the Know Your Schools website provides accurate data in a variety of
interactive and easy-to-understand charts and graphs. It contains reports on best practices as




well as case studies of school success stories. Know Your Schools researchers have also
developed COMPASS, a tool kit and workshop series for schools seeking to increase student
achievement that will help stakeholders identify specific needs, resources, and goals. History:
Secondary school participation since 2010. Elementary school participation December 2012.

New:

Summer leadership training — Professional development for administrators related to new and
proven programs and structures for school success as well as the latest regulations and legal
updates.

Teacher evaluation tool training — In depth training in the Danielson 2007 framework and
utilization of assessment management software.

Training and assistance provided by Coordinator of Student Engagement/Community
Involvement — Focusing on addressing student attendance issues, strategies for improving
parent engagement and outreach, building-wide positive behavior systems, and culturally
responsive instruction.

iv: Current (Continuing):

Know Your Schools ~ for NY Kids

Founded in 2004 by the University at Albany School of Education, Know Your Schools seeks to
provide educators with information about how to improve student achievement by examining
the best practices of high needs, highly successful schools. With resources for elementary,
middle, and high schools, the Know Your Schools website provides accurate data in a variety of
interactive and easy-to-understand charts and graphs. It contains reports on best practices as
well as case studies of school success stories. Know Your Schools researchers have also
developed COMPASS, a tool kit and workshop series for schools seeking to increase student
achievement that will help stakeholders identify specific needs, resources, and goals. History:
Secondary school participation since 2010. Elementary school participation December 2012.

SUNY Binghamton MATH SMARTS grant

This grant is specific to elementary schools for professional development dealing with CCSS in
mathematics. Turn key training is provided by the grant by teachers. History: Grades 3-8
participation since December 2012,

Positive Behavior Intervention Supports (PBIS)

For three years, a K-12 effort to improve building climate and student outcomes has included
training and implementation of a PBIS initiative. Teams from each building, including building
principals, have met with a trainer from BOCES for multiple sessions over the past several years.
They have developed systems and building plans to create an improved learning environment
specific to their building. History: All buildings participating since 2010.

New:

Training and assistance provided by Coordinator of Student Engagement/Community
Involvement — Focusing on addressing student attendance issues, strategies for improving
parent engagement and outreach, building-wide positive behavior systems, and culturally
responsive instruction.




Additional Professional Development (summer and throughout the school year): Data review
and utilization; Stimulating higher order thinking; Rigor and Relevance; Student engagement;
Magnet integration; Addressing Common Core shifts; Instructional centers and differentiation;
Effective transitions; Use of rubrics to provide teacher/student feedback and self-assessment:
Technology integration; Danielson/APPR; Vertical curriculum alignment and building-level
curriculum development; and, Cross-curricular content integration.

v. Refer to attached Pre-implementation and Year 1 Chart
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IE — External Partner Recruitment, Screening, and Matching

The Greater Amsterdam School District will not enter into any contracts with outside agencies without
first performing a complete review of the partner agencies capabilities and past performance. These
potential partners are asked to share resumes of those who will be working with the District, a record of
past working relationships/references from other schools they have supported, and a specific
breakdown of the services they will make available to the District. Although historically the role of a
Central Office Director, the Tecler Magnet School building principal will oversee the collection and
review of these materials for any new partner agencies and will also perform reference checks and take
part in development of contract language and an RFP, as needed.

All contracts are shared with the school attorney and require that any party entering into a contract
arrangement with the District acquire a liability policy as a precaution. It is also required that the
contract specifically spell out what services are to be provided and what evidence must be presented to
the District as proof of work completion. Payment will not be made until completion of services has
been demonstrated.

Once part agreements have been drafted, they will be approved and signed by all parties involved. As
long as funding is in place and signatures have been obtained, a partner may begin their work
immediately. In fact, many of those agencies the District has partnered with in the past are aware of
grant funding processes and are willing to begin work despite the possibility that there would be delays
in their receipt of payment for service rendered. However, this should not be an issue as the District is
interested in establishing agreements and beginning work with partners before the end of the 2012-13
School Year.

As we are in the process of establishing a new principal for the building, the initial search and
development of agreements with partners will be led by the Central Office. However, those agreements
will be designed to terminate in June, 2013. This will allow the new building principal the opportunity to
extend the agreement through the summer, renew the agreement with the partner for another year, or
seek a replacement partner that he or she has determined will better meets the needs of the building.



IF — Enroliment & Retention Policies

i. All schools in the Greater Amsterdam School District are schools of choice. A lottery system
for student placement is utilized giving preference to siblings only (If a sibling is currently
enrolled in a particular elementary school, the enrolling student will automatically be assigned
to the same school unless a parent prefers otherwise). A student who begins in Kindergarten at
the William B. Tecler Elementary School of the Arts will stay there through grade 5. There are
minimal differences in terms of demographic comparisons amongst the four elementary schools
in the District. This is due, at least in part, to the lottery system described above.

ii. As stated above the magnet/lottery enrollment process ensures that SWDs, ELLs, and
students performing below proficiency have access to diverse and high quality school programs
across the district.

iii. There are no incentives to move struggling students to the priority school. The magnet
lottery assists in allowing a diverse population to access any school within the District, thus
addressing issues of disproportionality. The District provides a continuum of special education
programs which are spread across district buildings. These include specialized programs to
which students may be directly assigned.



IG — District Level Labor & Management Consultation & Collaboration

i. Discussions regarding the planning and implementation of plans for the priority school have
been discussed with the administrative and teacher labor management teams. Meetings have
been held to discuss the short-term and long-term needs of the building.

The current principal to be replaced is also the President of the Amsterdam School
Administrator’s Association. Central Office administration has taken the lead in addressing the

issues related to leadership.

The plan also draws from recommendations from past reviews (JIT, SQR, ESCA, QIP...) and the
teacher/principal-developed School Comprehensive Education Plan.

ii. See Attachment A



HA — School Overview

Tecler Arts in Education Magnet School is an elementary building serving students in PreKindergarten
through Fifth Grade. The magnet theme is an ever-growing part of the school’s identity and serves as a
mechanism by which students can become engaged in learning and can apply their knowledge to future
careers and college readiness. Through the Transformation Model, as described in the 1003(g) School
Improvement Grant, the school is heading in a new direction. It is the mission of the school to meet the
educational needs of every student by capturing their interests and expanding their understanding of
reading, writing, math, science, social studies, and other subjects, with the vision of providing a new
perspective through the artists’ lens that will capture students’ attention and allow them a deeper
understanding of the content.

In three year, the number of students achieving or exceeding proficiency on state assessments will
double while closing the achievement gap between the general population and student subgroup
populations. Also, the magnet theme will be fully embedded in daily classroom instruction as an integral
part of the instructional program. Finally, parents will become an integral part of regular school
activities and functions.

The school will achieve these goals through various efforts. First, new supports will be put into place to
help guide a redesign of the programs. The building principal selected to lead this “transformation” will
have the support of a “School Implementation Manager”/Assistant Principal whose primary role will be
to assist in moving the building toward successful outcomes by supporting staff, students, and parents
through the integration of the new model. Also, a District-wide coordinator position will be added to
support efforts such as Positive Behavior Intervention Systems (PBIS), improving attendance, community
and parent involvement, and year round extended day and summer enrichment activities.

New teaching positions will also be added, some to serve as coaches to support high-quality instruction
in the classroom and some to provide instruction to reduce class size and to provide “tier llI” academic
intervention services to the students who are struggling the most. Also included in the redesign are new
classroom technologies and a vastly improved library selection. The success of these changes will be
monitored through the use of new, effective progress monitoring tools that will allow the teachers to
track and respond to their students’ academic gains. Teachers and administrators will also receive
professional development from partner organizations that are rich with experienced leaders and
educators who can provide the supports the building requires. One such partner, which has worked
closely with Amsterdam in the past by leading District and building level audits, designing training for
members of the Board of Education and administrative staff, and providing a distinguished educator,
Alexia Ryan, to go into classrooms on a regular basis to provide instructional ideas and supports for
classroom teachers, is the Capital Area School Development Association (CASDA).

Partners like CASDA will also support integration of the magnet theme by providing the district with the
guidance of expert educators who can assist with theme integration and planning. In addition, the



school will be developing relationships with area museums and performing arts centers to help move
the possibilities of the magnet school concept forward.

Third, new opportunities will be rmade available for parents to come in and participate during the school
day. Also, parent outreach efforts will be funded through this and other grants to help support parents’
participation and their desire to engage their children in continuing their learning at home. Parents will
also be encouraged to be more directly involved in planning teams, such as the Comprehensive
Education Planning (CEP) Team and the building data team, that are most central to guiding Tecler
Magnet School and its students toward a brighter future.



I1B Assessing Needs of the School Systems, Structures, Policies & Students
i. See Attachment B

ii. Distribution of students at Tecler:

SWD: 30 of the 186 students tested in Grades 3-5 were SWDs (16.1%)

ELL: 5 of the 186 students tested in Grades 3-5 were ELLs (2.7%)

F & R: 131 of the 186 students tested in Grades 3-5 were eligible for Free or Reduced Lunch
(70.4%)

The percentage of students with disabilities and English language learners is similar to the
district average. The rate of poverty is similar to the majority of elementary schools in the
District. Financial needs of families, as well as the overall number of students with identified
disabilities, are particular areas in need of support that the District as a whole is working to
address.

iii. The following reviews and audits have been performed over the past several years that apply
to Tecler Magnet Schools:

e District — District ESCA, AMAO (ESL)

e Tecler—Tecler ESCA, JIT, SQR

iv. Please see the attached summary of audit and review findings

v. The needs, as determined by the audits and reviews, are numerous. Tecler’s SCEP has
provided an initial focus for activities needed to address building needs. With the Diagnostic
Tool being used by the IIT in February, that plan will be rewritten to meet current priorities. The
building principal will lead his/her teams in determining the appropriate actions to address
these concern areas.



two or four year colleges

' SCHOOL-LEVEL Unit NYS State District Baseline | Targetfor | Target for Target
BASELINE DATA AND TARGET SETTING Average Average Data 2013 2014- for 2015-
CHART 2014 2015 16

leadingindicators | 1 2 SR I g DR b g
a. Number of minutes in the schoo min 73800 73800 | 73800 | 73800 | 73800

year (6hrs 50
min*180)
b. Student participation in State ELA % 96% 96% 98% 99% 99%
assessment
¢. Student participation in State Math | % 96% 96% 98% 99% 99%
assessment
d. Drop-out rate % n/a n/a n/a n/a n/a n/a
e. Student average daily attendance % 89% 93% 94% 96% 98%
f. Student completion of advanced n/a n/a n/a n/a n/a n/a
coursework
g. Suspension rate % 20% 1% 1% 1% 1%
h. Number of discipline referrals num 29 26 25 22 20
(VADIR)
i. Truancy rate % n/a n/a n/a n/a n/a n/a
j. Teacher attendance rate % n/a n/a n/a n/a n/a n/a
k. Teachers rated as “effective” and % n/a n/a n/a n/a n/a n/a
“highly effective”
I. Hours of professional development | num 35+ 35+ 60 60 50
to improve teacher performance
m. Hours of professional development | num 30 30 40 40 40
to improve leadership and
governance
n. Hours of professional development | num 10 10 30 30 20
in the implementation of high
quality interim assessments and
data-driven action n

Il AcademicIndicators | R R e I T
0. ELA performance index PI 120 102 112 121 | 130
p. Math performance index Pl 127 108 118 125 137
g. Student scoring “proficient” or % 56% 36% 29% 35% 48% 60%

higher on ELA assessment Tecler
r. Students scoring “proficient” or % 64% 40% 28% 35% 48% 60%
higher on Math assessment Tecler
s. Average SAT score score n/a n/a n/a n/a n/a n/a
t. Students taking PSAT num n/a n/a n/a n/a n/a n/a
u. Students receiving Regents diploma | % n/a n/a n/a n/a n/a n/a
with advanced designation
v. High school graduation rate % n/a n/a n/a n/a n/a n/a
w. Ninth graders being retained % n/a n/a n/a n/a n/a n/a
X. High school graduates accepted into | % n/a n/a n/a n/a n/a n/a




Recommendation Source Building Category
implement PBIS to improve attendance of ELLS AMAO District Behavior
Collaborate with Centro Civico (community agency) to set up parent meetings
for all buildings AMAQ District community
Develop events calendar to invite families to school to improve parental
involvement for families of ELLS AMAO District community
Expand involvement of parent liaison in all buildings to establish a point of
contact between schools and families of ELLS AMAO District community
Implement automated parent notification system to keep parents informed of
student attendance AMAO District community
Continue to develop written curriculum maps to strengthen ELA instruction AMAO District curriculum
Continue to develop research-based curriculum-based instruction AMAO District curriculum
Share curriculum maps between departments to support discussion of strategies AMAO District curriculum
Continue to develop an effective structure for administering high-quality,
research-based, ongoing assessments of the curriculum AMAO District curriculum
Share assessment results between teachers at all buildings {NYSESLAT, F&P, NYS
assessments, classroom assessments) AMAO District DDI
Differentiated instruction, small group instruction, and project-based learning to
improve student engagement AMAOQ District Differentiation
Workshops through BETAC and RSE-TASC to improve assessment of reading
levels AMAO District ELA instruction
ESL Teacher participation on curriculum development, ELA, CEP, and RTI
committees for ESL AMAO District ELL
Professional development in IST model (secondary) for ESL AMAO District ELL
Allow teachers to meet during/after school to collaborate in addressing needs of
ELLs AMAO District ELL
Increased collaboration between ESL and reading teachers AMAO District ELL
Use general education reading series in ESL program to aid in transition out of
the program AMAO District ELL
Maintain flexible ESL teacher schedule to allow for meetings with classroom
teachers in all buildings AMAO District ELL




Create and develop a selection of transition services to students exiting ESL

services AMAO District ELL
Increase participation of ELLs in extra-curricular activities and special programs

by removing obstacles to participation AMAO District ELL
Improved, consistent screening tool developed and used in all buildings for ESL AMAOQO District ELL
Develop procedures for addressing verbal language barriers between school and

non-English speaking parents AMAO District ELL
Professional development on assessments and use of leveled texts, vocabulary

instruction, language development for ELL, and content area literacy AMAO District PD
Revise the district’s Technology Plan to systematically build technology

infrastructure and plan for purchase of software applications and corresponding

training aligned with ELA curriculum and research-based best practices ESCA District District 21st century
Media Specialists and teachers should work collaboratively to develop school

and classroom libraries that provide literacy rich, visually stimulating multimedia

environments with leveled text ESCA District District 21st century
Align revised teacher evaluation system with research and design it to improve

teacher quality ESCA District District APPR
Administrator evaluation system should be revised to meet new state

requirements ESCA District District APPR
PD plan should provide administrators training in the use of walk-throughs and

other techniques to monitor the continuous improvement of instruction in

classrooms ESCA District District APPR
Teachers and administrators must be engaged in ongoing collaborative

discussion and PD on the qualities of effective teachers at all levels ESCA District District APPR
Ensure that behavior and social-emotional skill building is an integral part of

daily classroom instruction, the Rtl model, and the culture ESCA District District Behavior
The BOE should collaborate with the community and district personnel to

update the district’s 1992 vision/mission to reflect new directions and

community priorities ESCA District District community
Create a community action plan district wide at each school and regularly

celebrate cultural diversity ESCA District District community




Engage community agencies, business, and city officials in district and school-

level improvement planning process ESCA District District community
Establish a district-level Parent Advisory Committee to develop strategies for

improved parent involvement ESCA District District community
Create parent-to-parent outreach programs at each school ESCA District District community
Establish parent and community volunteer programs at each school ESCA District District community
Carefully develop a long-range plan and process to move forward with

curriculum mapping with a detailed timeline and cross-coordination with other

related initiatives {Rtl, AIS, Teacher Evaluation) ESCA District District curriculum
Develop ELA curriculum that ensures essential components of reading and

literacy are thoroughly addressed and that reading assessments and

interventions are aligned and integrated ESCA District District curriculum
Develop ELA curriculum supported by effective monitoring practices that engage

teachers and administrators in continuous improvement of the written

curriculum ESCA District District curriculum
Assign principal representatives to all district wide committees related to

curriculum and instruction and hold principals accountable for attendance ESCA District District curriculum
Assign teacher leaders at each grade level to assist principals with

implementation of the annual testing program ESCA District District DDI
Ensure that specialists have access to varied and current screening and

diagnostic tools ESCA District District DDi
Literacy Coaches should help teachers understand how and why of assessing

needs of students in their classes to determine appropriate amount of time,

strategies, and content to meet student needs ESCA District District DDI
Create a framework for differentiating instruction consistent across schools built

on Rtl model to create a continuum of services and supports for struggling

students ESCA District District Differentiation
Ensure that teachers and specialists have a comprehensive understanding of

how to differentiate instruction for struggling students and regularly apply,

assess, and document these interventions in each classroom ESCA District District Differentiation




Provide time for teachers and specialists to develop meaningful learning

displays, center activities, and materials that focus on differentiated instruction ESCA District District Differentiation
Establish district wide work group charged with development of a school

readiness action plan ESCA District District ELA instruction
Redesign instructional delivery models and scheduling practices used by schools

to maximize time for common/collaborative planning, co-teaching, and the

integration of instruction for students at all levels ESCA District District ELA instruction
All school should establish a comprehensive and consistent approach to planning

ELA instruction ESCA District District ELA instruction
Language development should be a major focus of the ELA curriculum beginning

at preschool ESCA District District ELA instruction
Provide time for sustained reading activities for all students on a daily basis ESCA District District ELA instruction
Make writing for authentic purposes a daily practice ESCA District District ELA instruction
Integrate opportunities for bilingual literacy exposure into classrooms ESCA District District ELA instruction
Establish clear procedures to align ELA resource allocations with NYS Learning

Standards and performance indicators ESCA District District Finance
Conduct a process audit of the district's current purchasing practices for

curriculum and instruction to increase efficiencies and ensure that classrooms

have resources needed for effective ELA instruction ESCA District District Finance
Build capacity for principals to staff their schools to achieve improvement goals ESCA District District Hiring/staff
Revise and/or amend collective bargaining agreement by memorandum to align

the contract with NYS requirements to build teacher capacity through

curriculum mapping, progress monitoring and data use, and active PD ESCA District District Hiring/staff
Superintendent set aside a block of time at each monthly meeting to engage all

central office administrators and principals in discussions about qualities of

effective schools and expectations for use of research-based best practices ESCA District District Leadership
District administrators continue to work collaboratively with principals to create

a consistent, dynamic, and evolving set of roles and behaviors expected of

effective school principals ESCA District District Leadership




Set aside a regular time at each school for principals to meet individually with
central office directors and participate in ongoing discussions about what

instructional leadership means at their school _ESCA District District Leadership
Establish and implement a clear evaluation plan for each new initiative ESCA District District Leadership
Develop comprehensive district and school-level improvement plans aligned,

strategic, and focused on activities of the district and schools ESCA District District Leadership
Increase communication, trust, and collaboration between central office

administrators and school principals in staff planning, budgeting, curriculum

development, and monitoring ESCA District District Leadership
Principals held accountable for development and implementation of school

improvement plans that are aligned to district improvement plan ESCA District District Leadership
Principals should actively engage teachers in a common understanding of "what

learning means at our school” ESCA District District Leadership
Build the capacity of teachers to become teacher leaders ESCA District District Leadership
Continue to assign oversight responsibility for the development and monitoring

of a comprehensive three-year professional development plan to Directors of

Elementary and Secondary instruction tied to achievement goals ESCA District District PD
Develop a careful long-range K-12 plan for professional development that uses a

variety of venues for training, implementing, and sustaining curriculum

development ESCA District District PD

PD plan should maximize the use of teacher and administrator time ESCA District District PD

PD plan should ensure relevant training for specialists, support staff, and

administrators ESCA District District PD

PD plan should provide for internal and external observations of model

classrooms, media centers, and other key practices that exemplify student

engagement and literacy rich environments ESCA District District PD

PD plan and district website should display a matrix that provides an overview of

all PD initiatives, goals for training, expectations for teachers, specialists and

administrators and anticipated time frame ESCA District District PD




Comprehensive redesign of the district-school-teacher communication practices
about instructional content, pedagogy, and what constitutes high quality
teaching and learning environments

ESCA District

District

PLCs/collaboration

Enhance academic and cultural competence through adult and peer mentorship
programs

ESCA District

District

PLCs/collaboration

Engage all teachers, administrators, and specialists in collaborative discussion
and PD on the gualities of effective teachers and effective schools

ESCA District

District

PLCs/collaboration

Organize PD activities so that school-based work groups are able to attend
workshops and trainings as teams and provide opportunities for turn-key
training with peers, including administrators

ESCA District

District

PLCs/collaboration

PD plan should provide time for study groups so teachers and administrators
become proficient in language and literacy development and build a common
understanding and vocabulary about research-based instructional practices

ESCA District

District

PLCs/collaboration

Review current policies for clarity and effectiveness related to student
performance and teacher effectiveness and align policies with current reform
efforts

ESCA District

District

Policies/procedures

Recast or develop the implementation procedures for all new and existing
policies and updated procedures in collaboration with school principals and
teacher leaders

ESCA District

District

Policies/procedures

Ensure teachers know how to help students to construct knowledge and to think
critically

ESCA District

District

Rigor and engagement

Establish building level action teams focused on improving school culture,
student engagement, and passion for literacy and learning

ESCA District

District

Rigor and engagement

Charge literacy coaches and lead teachers with the development and
demonstration of student-centered lessons to enhance student engagement

ESCA District

District

Rigor and engagement

increase opportunities for student choice, particularly at secondary level, by
expanding access to text that is relevant to the student's experiences and
interests

ESCA District

District

Rigor and engagement




Establish a Prevention and Intervention Action committee to study and
summarize best practices and make recommendations to improve the
development and integration of prevention and intervention services (e.g. early
childhood programs, language immersion, bilingual programs, inclusion and co-

teaching models) ESCA District District Rtl

Seek grant funding to support extended day and extended year programs in all

schools ESCA District District Rtl

Provide an external mentor for the building principal ESCA Tecler Tecler Leadership
Assign specialists and AlS and Special Education staff to grade level teams for

professional development activities ESCA Tecler Tecler PD

Conduct a detailed assessment of the PD needs of Tecler teachers and provide

monthly pedagogy mini-sessions at grade level and/or staff meetings to address

knowledge gaps ESCA Tecler Tecler PD
Conduct a day-long school retreat focused on team-building, collaboration, and

teacher leadership ESCA Tecler Tecler PLCs/collaboration
Emphasize student engagement as a primary goal for PD and monitor progress

through regular principal walkthroughs ESCA Tecler Tecler Rigor and engagement
Ensure ongoing coordination of the curriculum and student progress goals with

extended day/year programs ESCA Tecler Tecler Rt

Increase membership of the CEP School Leadership Team to include

representatives from all grade levels and meet quarterly to discuss school

improvement resulits ESCA Tecler Tecler School Improvement
Hold all staff accountable for promoting and monitoring the goals of the CEP

plan ESCA Tecler Tecler School Improvement
Develop a three-year plan to redistribute a portion of the special education

classrooms at Tecler to other elementary schools in the district ESCA Tecler Tecler SWDs
Support continued implementation of PBIS, FBAs, and BIPs JIT Tecler Tecler Behavior
Implement PBIS consistently JIT Tecler Tecler Behavior
Complete FBAs for student with high behavioral needs and consistently monitor

BiPs JIT Tecler Tecler Behavior
Additional parent resources and classes to engage parents hosted closer to

students' homes or at community groups and conducted in native language JIT Tecler Tecler community




More frequent parent conferences for at-risk students, including student-led

parent conferences JIT Tecler Tecler community
Provide more frequent progress reports, especially for at-risk students JIT Tecler Tecler community
Scope and sequence in reading and math should include more explicit direction

to teachers to encourage them to move beyond direct instruction using text and

worksheets toward improving rigor and engaging student work JIT Tecler Tecler curriculum
Introduce relevant and engaging learning experiences by incorporating

applications of art and music in regular education JIT Tecler Tecler curriculum
Expand use of data, including summative, interim, and formative to monitor

student progress and inform instruction JIT Tecler Tecler DDI

Focus on instructional differentiation, flexible grouping, checking for

understanding, and strategies to increase student engagement JIT Tecler Tecler Differentiation
Make parent materials and information and website available in Spanish JIT Tecler Tecler ELL

Conduct classroom walkthroughs to identify exemplary teaching practices and

the impact of staffing cuts and seek viable solutions with limited resources JIT Tecler Tecler Finance

Hire an Assistant Principal or instructional coach T Tecler Tecler Hiring/staff
Provide additiona! professional staff to support teachers in the classroom

through administration or instructional coaching JIT Tecler Tecler Hiring/staff
More frequently state, post, and establish student understanding of learning

objectives JIT Tecler Tecler Instructional strategies
Provide students with more frequent breaks for students to engage in

movement breaks JIT Tecler Tecler Instructional strategies
Establish and promote classroom routines in transitioning between activities and

use of learning centers and small group work JIT Tecler Tecler Instructional strategies
Increase displays of student work, including high-quality student work to provide

models ‘ JIT Tecler Tecler Instructional strategies
Expand use of rubrics to assess more complex student work to provide teacher

feedback, student feedback, and self-assessment JIT Tecler Tecler Instructional strategies
Provide more frequent evaluation and feedback to teachers JIT Tecler Tecler Leadership




School leader should seek grants and supplemental funding to improve
accessibility to and maintenance of technology equipment and access to library

materials JIT Tecler Tecler Materials and resources
Provide greater accountability and follow-up support for teachers to implement

skills learned in PD JIT Tecler Tecler PD

Offer PD based on individual staff needs JIT Tecler Tecler PD
Explore structural schedule changes to provide increased team collaboration at

each grade level JIT Tecler Tecler PLCs/collaboration
Expand team teaching and co-teaching activities to provide rich, relevant

learning experiences for students JIT Tecler Tecler PLCs/collaboration
PLCs and teacher collaboration T Tecler Tecler PLCs/collaboration
Strive in instruction to stimulate higher-level thinking JIT Tecler Tecler Rigor and engagement
Clarify Rtl procedures to ensure that all staff understand and follow acceptable

procedures JIT Tecler Tecler Rtl

More extensive discussion and reflection on Rtl practices among district

leadership, school leadership, and teachers JIT Tecler Tecler Rtl

Explore additional ways to utilize the Digital Learning Specialist to support

instructional applications of technology to improve student engagement and

learning SQR Tecler Tecler 21st century
Purchase an updated reading series to complement current classroom practice SQR Tecler Tecler curriculum
Collect and analyze data to ascertain teacher implementation of professional

development learnings SQR Tecler Tecler DDI

Gather and analyze comprehensive data on subgroups, including economically

disadvantaged to inform instruction SQR Tecler Tecler DDI

Focus on rigorous, consistent use of data to guide instruction SQR Tecler Tecler DDI

Add bilingual speech and fanguage services SQR Tecler Tecler ELL

Have a TESOL presenter to address ELL teaching strategies SQR Tecler Tecler ELL
Restore the building's Assistant Principal position SQR Tecler Tecler Hiring/staff
Integrate professional development into daily instructional strategies SQR Tecler Tecler PD
Develop relationship with the international Center for Leadership in Education

to promote rigor and relevance for all students SQR Tecler Tecler Rigor and engagement
Provide extended school day and school year opportunities to improve

performance of identified subgroups SQR Tecler Tecler Rtl




1IC School Mode! and Rationale

One of the highlights of Tecler Magnet School’s history, and a point at which parents were very much
involved in the school design process, was when the school developed and took on its magnet theme.
Rather than rejecting this work, the SIG plan looks to use it as a base from which to build on.

The Transformation model will allow the school an opportunity, under new leadership and with many
transformational supports in place, to create a template for success without losing staff members who
have been trained in working with the current magnet theme.

The coaching model will provide direct classroom assistance for improved, research-based instructional
techniques and the new leadership perspective will guide building-wide academic growth through
clearly communicated expectations, targeted supports and training, and staff supervision.

Several of the positions funded by the grant are designed to aid in the development and initial
implementation of this new model. This is intended to benefit the school staff three years from now
when transitioning to a time when grant funds are no longer available. Having served their purpose,
these positions will phase out with less disruption to the integrity of the educational program.

The selection of the Transformation model was relatively straight forward. It was felt that this model
would allow most or all of the existing, trained staff to remain in the building. Also, it would allow for
the maintenance of much of the current relationship between the District leadership and Tecler Magnet
School, a relationship that has been reviewed by multiple external evaluators and determined to be
beneficial to the overall chance for program success.

Due to the intended change in building leadership required by the selected model, the current principal
was not directly involved in the design of this plan. Central Office administrators who are closely
involved with the building have taken the lead in preparing a plan that will provide an strong base for
growth that a new leader will be able to build upon in subsequent years of implementation. This plan
was also developed with reference made to the work of building staff, the current building principal, and
union leadership and teachers, through the development of the building CEP. Parent interviews from
last year’s JIT review, as well as the aforementioned participation in magnet program development,
have been referenced in the development of this plan. Parent participation has been an on-going area
of concern in the District and will be specifically addressed through the transformation plan.

During implementation, and especially during the initial pre-implementation period in the coming
months, a full building-level team inclusive of parent representatives will continue this work and lead
ongoing design.



[ID — School Leadership

Core competencies of an effective school principal include experience as a building leader and an
administrative or instructional background at the elementary level. In addition, it is key that the leader
have experience with supporting or leading building—wide change in an identified school. The ISLLC
standards serve as a guide for the District in determination of effectiveness as a leader.

Fortunately, the Greater Amsterdam School District has two such individuals in mind for the position.
One is a current elementary principal who was at one time with the Regional School Support Center and
was integral in helping get the District’s middle school of the state list several years ago. The other is
currently in the process of being hired as an elementary principal for the District. Earlier this year, she
was brought into a priority building with other new administrators in Syracuse as a School
Implementation Manager. Both individuals have outstanding references and experience as leaders and
educators. A decision will be made soon in regards to who will fulfill this important role. We are
fortunate to already have two outstanding leaders to consider:

John Penman is the current elementary principal discussed above. He began his career as special
education teacher in Albany, followed by Ravena-Coeymans-Selkirk. In 1999, Mr. Penman was hired by
Cohoes as an elementary principal who was also at time responsible for District Title | and ESL programs.
From 2004-2006, he worked for the Eastern New York Regional School Support Center, providing
support to Amsterdam Schools along with other Districts in need. Mr. Penman spent the next two years
as an elementary principal in Hoosick Falls. Since 2008, he has worked for Amsterdam, first as the
Middle School principal, and currently as the principal of Curie Elementary School.

Bethany Schill is an incoming elementary principal. She began her career as an elementary special
education teacher in Spencerport, NY. After two years, she switched from special education to general
education. She continued in this role at the elementary and middle school levels for the next seven
years. After receiving her administrative degree, Ms. Schill took a position as vice principal in Syracuse.
She is currently in the process of making a transition to Amsterdam as a new elementary building
principal.

A second administrator in the building will serve as a School Implementation Manager as well as
Assistant Principal. This person’s primary role will be to assist in moving the building toward successful
outcomes by supporting staff, students, and parents through the integration of the new model. There is
much to support and manage throughout this process and this individual, under the direct supervision of
the building principal will do much to support the coordination and management of this transition. The
position will involve monitoring implementation, providing support and guidance to staff, assisting in
managing the daily activities of the building, participating in team planning, managing the building at
times to allow the building principal to fulfill his/her role in leading the school transformation, and
working with existing and potential partners to assist in the coordination of their efforts.

Presently, there is only one administrator, the building principal, who is assigned to Tecler Magnet
School. However, there are several administrative positions in the district which have varying areas of



influence over building procedures. For example, the District RTI and Special Education Coordinators
have led the efforts of their particular departments for the past several years. The Director of Personnel
and Data has led data teams and assists with anything related to staff supervision and other matters of
employment. The Director of Secondary Instruction has responsibility for the District art and music
departments and also manages Title If funds. The Physical Education and Health Coordinator, the
Business Manager, and the Superintendent of Buildings and Grounds all fulfill the roles indicated in their
titles. The Director of Elementary Instruction and Federal Programs is the direct supervisor of the
Elementary Principals; manages the Title I, lll, and VI grants; leads the elementary ELA, Math, Science,
Social Studies Committees; and is responsible for District-wide English as a Second Language and
Nursing services. The Superintendent oversees the District as a whole and is deeply involved in many
aspects of daily operations and finances.

Although all of the current roles listed above will continue at the District level, they will each be
influenced by the changes in the building model and the new role of the building principal. For the
building itself, the direct leadership and supervision will be completely turned over with a new principal.
In addition to this new principal and his/her changing role, the program, staff, and students will benefit
from the support of the new School Implementation Manager/Assistant Principal position.

The challenges this new model will present will need to be addressed swiftly. It is anticipated that those
staff members, parents, and students who have been in support of the work the current building
principal has been doing will make their concerns known. It will be the responsibility of District
leadership to help everyone understand that this change was necessary to help move Tecler Magnet
School in a new direction. It is also believed that there will be those who disagree with new building
procedures and structures, or who are simply averse to change. The new building principal will be
expected to take into account this likely situation in developing their entry plan and by developing trust
and positive relationships with building stakeholders. The principal leading this charge will need to re-
introduce Tecler Magnet School to the community and must include in their plan a significant effort to
keep everyone informed and to directly involve them in designing and supporting the changes that will
be coming.



HIE - Instructional Staff

i. The current instructional staff includes: 1 Pre-K teacher, 3 teachers at each grade 1, 2, 3, and
4, 2 teachers at grade 5, 2.5 FTE AIS reading teachers, 2 FTE AIS math teachers, 1 ESL teacher
and 4 certified special education teachers. The building has a .5 FTE media specialist, 1 social
worker, .5 FTE school psychologist and 2 speech therapists. All educators have a minimum of a
Master’s degree and only two hold Initial Certification. The remaining staff members possess
Professional or Permanent NYS certifications in their respective areas. With the exception of 4
educators (2 special educators, 1 social worker and 1 classroom teacher grade 3), all staff is
tenured. Two teachers are currently pursuing National Board Certification and have successfully
completed Take One.

All staff have received initial training in the following areas:
Common Core implementation

Danielson Framework for Teaching

PBIS (at varying levels)

Qualitative Changes include:
Needed PD opportunities:

e Ongoing data analysis of attendance, report cards, benchmarks, referrals and other
assessment information including comprehensive subgroup analysis

e Expanded use of data to include interim and formative assessments to monitor student
progress and inform instruction.

¢ Emphasize student engagement, strive in instruction to stimulate higher level thinking,
promote rigor & relevance

¢ Improved scope & sequence in reading and math to include more explicit instruction for
teachers to improve rigor & engagement in student work

e Introduction of relevant learning experiences by incorporating literacy across curriculum
areas including applications of art & music in regular education environments.

¢ Continued focus on instructional differentiation, flexible grouping, checking for
understanding & strategies to increase student engagement

e Create parent to parent outreach at each school; establish a parent advisory committee
to develop strategies for parent involvement.

* Student led parent conferences; additional resources and classes to engage parents

e PD & embedded follow up on culturally responsive instruction

¢ PDonclassroom transitioning, use of learning centers & small group work

e PD use of rubrics to assess more complex student work to provide teacher feedback,
student feedback and self-assessment

e Individualized PD & follow up support for teachers to implement skills learned in PD

¢ Ensure that behavior & social-emotional skill building is an integral pat of classroom
instruction, the Rtl model and the school culture

Quantitative Changes needed include:

e Update reading series or alignment of content to CCSS.
e K-5assessment (STAR)
e Literacy coach
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Math coach

Behavior interventionist (specialist)

Coordinator Student Engagement/Community Liaison

TESOL presenter to address ELL teaching strategies

SIM —to assist with implementation of grant

External mentor for new principal & SIM

System for accessibility to technology and maintenance of tech equipment
Provide extended day opportunities for teacher training

Provide extended day training & opportunities for identified subgroups

Ability to collect and analyze data to monitor student progress inform instruction
Ability to stimulate higher level thinking, promote rigor & relevance

Ability to provide rigor & engagement in student work including applications of art &
music in regular education environments.

Continued focus on instructional differentiation, flexible grouping, checking for
understanding & strategies to increase student engagement

Involvement in parent outreach strategies

Training and implementation on culturally responsive instruction

Training and implementation for classroom transitioning, use of learning centers & small
group work

Training and implementation on use of rubrics to assess more complex student work to
provide teacher feedback, student feedback and self-assessment

Individualized professional development & follow up support for teachers

Ensuring that behavior & social-emotional skill building is an integral pat of classroom
instruction, the Rtl model and the school culture

PD opportunities during the summer specifically targeted to teachers.

Increase membership to SCEP team to include representatives from all grade levels and
meet quarterly to discuss school improvements

Train all staff and hold all staff accountable for promoting and monitoring the goals of
the SCEP plan

More extensive discussion & reflection on Rtl practices among school leadership &
teachers; be sure all staff is aware of procedures

Summer trainings & workshops on assessments, writing interim assessments, studying
the data and utilizing the results to drive instruction

Summer workshops on ways to incorporate technology to enhance student engagement
Create timelines and calendars for all building activities. This includes assessment
calendars, outreach/enrichment activities calendar; detailed timeline cross coordinating
related initiatives (Rtl, AlS, teacher evaluation, assessments)

The GASD is in the process of beginning APPR data collection, thus we do not have APPR ratings
at this time. The 2012-13 is the first year in the GASD of the APPR implementation. Hence
teacher evaluation data collection will not be in place until the start of the 2013-14 school year.



According to the Amsterdam Teacher’s contract, all teachers must be notified of their job
assignment for the following school year prior to June 1% of the preceding year. Hence, teachers
will be assigned prior to evaluation results being known.



IIF — Partnerships

The initial and primary external provider with which the school will establish a partner relationship is the
Capital Areas School Development Association (CASDA). In addition to being a locally-based, well
established organization that is versed in New York State regulations and Amsterdam school structures
and resources, their staff is also very knowledgeable in regards to effectively meeting the needs of
struggling schools.

CASDA’s COMPASS Tool (see: http://casdany.org/services/know-your-schools-for-ny-kids/) has been
used with success at Amsterdam High School and the elementary programs have just started this year to
establish teams to explore the research provided by the tool. In essence, the COMPASS Tool is based on
research examining what is works in high needs schools that have been able to achieve high levels of
performance. High needs schools, like Tecler Magnet School, can learn from these other schools and

adopt or adapt similar practices where appropriate to do so.

CASDA’s role will initially be to assist in the planning process. They will provide support for plan
development and serve as a resource on planning teams and to building leadership. CASDA will also
serve as a provider of professional development for staff and administration in areas of determined
need. The contract with CASDA will be written so that it terminates at the end of the current school
year, thus allowing the building principal the opportunity to consider changing the focus of their support
under a new contract or changing to a new partner, determined through an RFP process, which may
better assist the building in reaching its targets. To assist the principal in making an informed decision,
there will be language in the contract with CASDA which requires frequent reports on the actions taken,
an accounting of those participating in professional development activities and meetings, and sharing of
structured survey results from these participants. Also, by July 1, the selected partner(s) for the coming
year must provide a list of specific deliverables they will be committing themselves to providing to the
school.

See attachment C and CASDA Capacity documents for additional information.
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CASDA Background Information:
Organizational Summary:

Incorporated in 1949 by the State Education Department of the University of the State of New
York, CASDA is the oldest school study council in the United States. There are 100 school
districts and private institutions affiliated with CASDA. Included as affiliates are three large city,
several small city, suburban and rural districts, and, four Boards of Cooperative Educational
Services (BOCES) districts. The CASDA Executive Committee is composed of 13 school
superintendents and three representatives from the University at Albany.

The primary purpose of CASDA is to serve as a cooperative planning, research and development
unit through which affiliated schools and educational agencies may more effectively define and
fulfill their purposes and functions in serving the educational needs of their communities.
CASDA also strives to promote cooperative interaction between the University at Albany and the
affiliated school districts.

CASDA provides a wide variety of opportunities such as conferences, seminars, meeting series,
on-site programs and facilitation for all members of the school communities to assist them in
becoming aware of the issues and changes in education. Personnel from CASDA affiliate schools
are able to attend staff and professional development functions to develop their competence,
awareness, and understanding. These elements are intended to improve student learning and
performance to the benefit of the schools, school districts, and students.

In addition, CASDA conducts a wide range of short term studies and evaluation services for its
member organizations each year. With a large and talented team of faculty and consultants,
CASDA builds the capacity of schools and districts in such areas as curriculum, instruction,
leadership, special services, data use, and professional development.

CASDA also offers a variety of special services including collaboration with the Greater Capital
Region Principals’ Center, Capital District Association for Women in Administration, Center for
Arts in Education, the Scholars Recognition Program, Select Seminars on Excellence in Education
and various publications

University Partnership

CASDA has been affiliated with and supported by the University at Albany since 1949. As the
field arm of the University’s School of Education, CASDA links the field of K-12 public and private
education with the Capital Region’s premier research university. This relationship takes many
forms with K-12 educators accessing the university’s resources and with university faculty
utilizing the field as research sites. CASDA routinely involves university professors as conference
speakers, workshop presenters, and most importantly, as team members in CASDA’s program
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study and evaluation projects. A recent notable example is the joint effort of CASDA and
University professors in evaluating the State of Ohio’s Executive Leadership Academy at Ohio
State University.

Leadership

James Butterworth, Ph.D. has served as the Executive Director of the Capital Area School
Development Association (CASDA) as well as service associate professor at the University at
Albany since 2010.

Butterworth was a founding faculty member of the Sage Graduate College’s Ed.D. program, in
Educational Leadership as well as an adjunct professor at the College of St. Rose. With
experience as a secondary school teacher and principal, Butterworth spent many years serving
as superintendent of schools in the Averill Park and Schodack Central School Districts.

From 1999 through 2006, Butterworth served as New York State’s Assistant Commissioner of
Education leading the State Education Department’s Office of School Improvement and
Community Services. While there, he was responsible for the implementation of No Child Left
Behind requirements in schools outside New York City, installation of a regional network
strategy to assist low performing schools, leadership of statewide discussions regarding middle
schools and high school completion, and implementation of state regulations in such areas as
school safety, attendance, academic intervention, professional development plans and
professional performance reviews.

He currently holds the designation of Outside Educational Expert with the New York State
Education Department (link: http://casdany.org/resources/butterworth-oee-application/)

Capacity:

As an organization, CASDA’s capacity has increased substantially in the past three years, enabling
the development of embedded partner relationships with districts and schools. The CASDA
model is effective in partnering for school improvement for several reasons including, a) the
quality of expertise and experience held by its diverse consultants and faculty, b) the deep
knowledge and commitment to best practice research, c)the cohesive and complementary
working relationships of a dynamic staff, and d) attentive project coordination and management
that ensures solid value. The growth in capacity at CASDA has had a synergistic effect in
attracting and deploying expert talent in the most critical areas of school improvement. An
overview of the breadth of staff capacity and areas of professional strength is provided in Chart
A, which is attached.



Process:

Partnerships are developed with districts and schools by conducting needs assessments of each
requesting organization. The professional experience and expertise of CASDA resources are then aligned
to the qualitative and quantitative outcomes sought by each client in order to customize the most
qualified team for each project. Then, each project or client is assigned a specific project
manager/coordinator in order to provide a single point of contact for communication, issues resolution,
risk-management, and provision of deliverables. Depending on the nature of the district/school needs,
metrics are developed for project deliverables as well as short/long term timelines and project change
procedures.

Indicators of Success:

As illustrated in Chart B, indicators of CASDA success, qualitatively and quantitatively, reflect all types of
data as described by Bernhardt (Achievement, Demographic, Program, Perception) and are generally
reflective of the widely held cycle of School Improvement known as “Plan, Do, Study, Act”. CASDA
project staff makes observations, review artifacts, collect perceptual evidence, and analyze multi-modal
data at formative and summative intervals in order to measure the success of activities conducted within
a district/school.

Chart A. Snapshot of CASDA staff and areas of professional strength

CASDA staff rofessional areas of strength.

Dr. James Butterworth - Speaking and Facilitation Services

- Leadership Team Development

- Executive Coaching

- Board of Education Development

- Systemic Turnaround

- NYS Education Department certified Outside Education Expert

Dr. Diane Albano - Executive Coaching

- Administrative Team Development

- Special Education and General Education assessment for effective
teaching

- Joint Intervention Team Specialist {(Special Education)

- Framework for Teaching (TeachScape Proficiency System)

Ms. Nancy Andress - Literacy K-12

- NYSJust for the kids/COMPASS

- Curriculum/Instruction

- Professional Development Planning

- Cooperative Learning

- Framework for Teaching (TeachScape Proficiency System)
- Common Core

- Professional Learning Communities

- Bullying Prevention

Dr. Edna Baker - Data Driven Instruction
- Curriculum Special Education
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Chart B. Sample indicators of successful work in underperforming districts (prior 3 years)

Al b'any City

reportable incidents from September through December for last year compared to this
year has DECREASED 33 percent. The data team, in collaboration with CASDA meets
weekly to look at data and uses this data to inform policy, professional development and
to implement strategies to reduce the number of referrals.

- The AHS daily attendance rate has increased from an average of 88% last year to an
average of 91% for September through December of this year. The committee has
implemented the data cycle with the support of CASDA faculty. The attendance
committee meets weekly to look at data, and uses it to inform their decisions and
strategies.

- In conjunction with the NYSED, CASDA has successfully completed and gained approval
for a Joint Intervention Team visit and report to the Assistant Commissioner of
Education. This comprehensive review provided an assessment of need based on
extensive qualitative and quantitative data review for all 7 areas of the SED priorities as
well as comprehensive recommendations for wide scale turnaround planning and
execution.

- As a result of collaborative data driven planning, training, modeling, facilitation,
coaching, and progress monitoring of the teacher and administrative leadership teams
at Hackett Middle School and Albany High School, the shared leadership structure has
been transformed into highly active team in place for 2 years, meets monthiy,
demonstrates research based PLC strategies, and prioritizes school improvement based
on quarterly student performance data

- As a result of training, facilitation, coaching 2 schools have successfully used a Data
Driven Inquiry model (COMPASS) to develop comprehensive school improvement plans
with school leadership teams. These schools now have capacity to independently
analyze assorted data to revise and adjust school improvement activities.

- As a result of collaborative data driven planning, training, modeling, facilitation,
coaching and progress monitoring of the teacher and administrative leadership; at
Hackett Middle School and Albany High School, all members of the school community
have completed the natjonally recognized School Climate and Culture Survey . The
qualitative and quantitative perceptual survey data has been analyzed, presented to the
staff, and used as the basis for school improvement planning and implementation.

Amsterdam

- Asaresult of Just for the Kids NY COMPASS training the high school has seen
increases in graduation rates and Math and ELA scores for identified sub-groups.

- Instruction has improved and student engagement has increased as a result of
differentiated instruction and cooperative learning training

- Curriculum maps have been enhanced by addressing ELA and Math Common Core.

- _The Danielson Framework is in place for Teacher Evaluation

Capital Region BOCES

- As a result of professional learning and facilitation with District and school leadership,
the BOCES Special Education Department has developed a strategic implementation
plan to respond to an independent audit and has regularly employed progress
monitoring activities to assess growth.

Gloversville - As aresult of a comprehensive Data Driven program review of the Special Education
Program and department, the District restructured the education delivery model and
provided staff training on using data to assess program effectiveness.

Hudson City - In conjunction with the NYSED, CASDA has successfully completed and gained

approval for a Joint Intervention Team visit and report to the Assistant Commissioner of
Education. This comprehensive review provided an assessment of need based on
extensive qualitative and quantitative data review for all 7 areas of the SED priorities as
well as comprehensive recommendations for wide scale turnaround planning and
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execution.

- As aresult of the Joint Intervention Team visit and NYSED approved report of findings
and recommendations, CASDA successfully conducted District level training and
facilitation for turnaround planning. The District has implemented a revised
administrative structure in the 2012-12 year as one outcome of that training.

Newburgh - In conjunction with the NYSED, CASDA has successfully completed and submitted
approved Joint Intervention Team visit reports to the Assistant Commissioner of
Education for 4 underperforming schools in the Newburgh District. These
comprehensive reviews provided an assessment of need based on extensive qualitative
and quantitative data review for all 7 areas of the SED priorities as well as
comprehensive recommendations for wide scale turnaround planning,

Peekskiil - In conjunction with the NYSED, CASDA has successfully completed and gained
approval for a Joint Intervention Team visit reports to the Assistant Commissioner of
Education. This comprehensive review provided an assessment of need based on
extensive qualitative and quantitative data review for all 7 areas of the SED priorities as
well as comprehensive recommendations for wide scale turnaround planning.

- As a result of the Joint Intervention Team visit and NYSED approved report of findings
and recommendations, CASDA successfully conducted administrative personnel
searches for key District and school leadership positions. Highly experienced in school
improvement, candidates were successfully appointed to the positions of High School
Principal and Director of Special Education during summer 2012,

Troy - In conjunction with the NYSED, CASDA has successfully completed and gained
approval for a Joint Intervention Team visit reports to the Assistant Commissioner of
Education. This comprehensive review provided an assessment of need based on
extensive qualitative and quantitative data review for all 7 areas of the SED priorities as
well as comprehensive recommendations for wide scale turnaround planning.

- As a result of a comprehensive data driven research review in District wide reading
program, the District has created multi-year strategic implementation plans to redesign
reading instruction, re-align and re-deploy district resources (capital and human), and
provide professional learning opportunities for teaching and support staff.

- As a result of collaborative data driven planning, training, modeling, facilitation,
coaching, and progress monitoring of the school leadership teams at Caroll Hill and
School 2, the shared leadership structure has been transformed into highly active team
that has developed the Comprehensive Education Plan, has developed a schedule to
assess formative and summative schoo!l improvement related evidence quarterly, and
has prioritized school improvement activities to align with focused and research based
turnaround strategies.

- As a result of training, facilitation, coaching 4 schools have successfully used a Data
Driven Inquiry model (COMPASS) to develop comprehensive school improvement plans
with school leadership teams. These schools now have capacity to independently
analyze assorted data to revise and adjust school improvement activities.

**This information was previously submitted with the Troy City School District’s Systemic
Support for District and School Turnaround Grant which they were awarded for the 2012-2014
school years.




IIG - Organizational Plan

The building plan of operation at Tecler Magnet School begins with the building principal as lead for
building management and governance. The principal will also take the lead role for matters of building
safety, behavior management, academic practices, and implementation of changes to program design,
as these are priorities for basic building operation and building-wide change. The principal will have the
option to delegate elements of daily operation and program change efforts as procedures and plans of
action become established, especially in regards to the role of the SIM. The principal will also have
Central Office leaders as resources in support of the central mission and daily operations.

In a typical week, teachers will provide common core aligned instruction and perform assessments of
student academic progress. Assessments results will be reviewed by the teacher to directly inform
classroom instruction. The results will also be shared with grade level teams and building-wide teams to
allow for analysis of building trends and with coaches and intervention specialists (AlS, ESL, and Special
Education teachers) to inform their instruction of students. Other data sources, such as attendance,
state testing results, and behavioral trends will be reviewed by building teams in conjunction with the
aforementioned data. Determined areas of need will lead to adjustments in future plan development
and selection of professional development topics. Building leadership will serve as active participants in
planning teams and will facilitate deep, data-based discussions about individual and group needs.

A state-approved APPR plan is in place and will serve to support the ever-improving quality of
instruction in the school. For the vast majority of staff in the building, the principal will be scheduling,
conducting, and reporting on all elements of staff evaluations. For announced observations, a pre and a
post-conference will be held. For unannounced, a post conference will be held. At least one additional
observation and conference will be held for non-tenured staff members. All of this will be managed
through EdVista, an online evaluation tool designed to meet the District’s specific APPR needs. All forms
and tools in use are reflective of the Danielson 2007 rubric. In order to make the evaluation load more
manageable, some of the staff (ESL, Music, Psychologists, Social Workers, and Nurses) will be evaluated
by other District administrators. However, the building principal will still be included in the process in
order to gather a complete picture of the staff member’s performance.

See included organizational charts and a calendar that lays out the APPR process.
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September 2012

1
3 5 6 7
10 11 12 13 14
17 18 19 20 21

24 25 26 27 28 |

October 2012

2
M8El 9 100 11 12

15 18 17 18 19
22 23 24 25 26
29 30 3

3

November 2012

6 7 8 9
(28 13 14 156 16

19 20 21 '
26 27 28 28 30

December 2012

3 4 5 8 7
10 11 12 13 14

18 19 20 21
o R

January 2013
; 2 3 4
7 8 9 10 11
14 15 16 17 8]
[P0 22 23 24 25
28 29 30 31

GREATER AMSTERDAM SCHOOL DISTRICT
2012-2013 SCHOOL CALENDAR

Instructional Days

September 18 February 18
October 22 March 19

November 18 April 17
December 15 May 22
January 21 June 15
Total 182
Conference Days 3
Checklist Day + 1
Total 186

Conference and Recess Days

ADOPTED 3/14/12

February 2013

12 13 14
1 Oaed 20 ST
26 27 28

11

March 2013

1

Sept. 4 Superintendent's Conference Day 13 14 15
Sept. 5 Flrst Day of Classes Pre-K, K - 6, 9 & BOCES 18 18 20 21 22
Sept. 6 First Day of Classes 7, 8, 10, 11, 12 25 26 27 28

Oct. 4 Staff Development Day (Half Day)

Oct. 8 Columbus Day ~Aprll 2013

Nov. 9 Parent/Teacher Conf. (Whole Day) EI. Only

Nov. 9 Superintendent's Conference Day - Sec. Oniyji T

Nov. 1,2 Parent/Teacher Conf. (Half Days) EI. Only  |FE{ESEoNSEa SprSwaan
Nov. 12 Veterans' Day 8 9

Nov. 22-23 Thanksgiving Recess 15 16 17 18 19
Dec. 24-Jan. 1 Christmas Recess 22 3 24 25 26
Jan. 18 Superintendent's Conf. Day (Whole Day) El. Only [ 29 (‘gb\ |
Jan. 18 Staff Development Day (Half Day) Sec. Only ~

Jan. 21 Martin Luther King Day May 2013

Jan. 22-25 Regents Examinations

Feb. 18-22 Winter Recess

March.7 Staff Development Day (Half Day)

March.8 Superintendent's Conference Day 8 9

Mar 29- April 5 Spring Recess 13 14 15 16 17

April 10,11 Parent/Teacher Conf. (Half Days) El. Only
May.21 Staff Development Day (Half Day)
May.27 Memorial Day

Junhe 12-21 Regents Examinations

June 14 & 21 Half Day - El. Only

Junhe.24 Teacher Checkiist Day

l:ISupt, Conference Day
[\JParent/Teacher and or Staff Conf. (Half Days) El. Only

%Recess Days
taff Development Day (Half day-all students)
— Regents Exams

22 23 24
28 29 30 31|

20

June 2013

m

3 4 5 6 7
10 11 _12 13
17 18 19 20

24 25 26 27 28

1st QUARTER

Elem, - Sept. 5-Nov. 8
Grades Due Nov. 16

Sec.-Sept. 5-Nov. 8
Interims Due Oct. 5
Gradss Due Nov. 14

3rd QUARTER

Elem. - Jan. 28-April 12
Grades Due April 19

2nd QUARTER

Elem. - Nov. 13-Jan, 25
Grades Due Feb. 1

Sec.-Nov. 13-Jan. 25
Interims Due Dec. 18
Grades Due Jan. 29

Sec.-Jan. 28-April 12
Interims Due March 4
Grades Due April 17

4th QUARTER
Elem. - April 15-June 21

Grades Due June 14

Sec.-April 15-June 21
Interims Due May 16
Grades Due June 21




K-A
LABEL PERIQD STARTY
OMEROOM 840:00 AM &
9:00:00 AM :30: ELA

MONDAY TUESDAY WEDNESDAY THURSDAY ERIDAY

PERIOD 1 2

PERIOD 2 3 9:32:00 AM |10:02:00 AM
PERIOD 3 <4 10:04:00 AM § 10:34:00 AM
PERIOD 4 5 10:36:00 AM | 11:06:00 AM

PERIOD 5A 6 11:08:00 AM | 11:23:00 AM
PERIOD 58 7 11:24:00 AM 1 11:39:00 AM
PERIOD 6A & 11:41:00 AM | 11:56:00 AM MATH
PERIOD 68 4 11:57:00 AM | 12:12:00 PM
PERICD 7A He 12:14:00 PM | 12:29:00 PM
PERIOD 7B 11 12:30:00 PM | 12:45:00 PM

PERIOD 8A 12 }12:47:00 PM | 1:02:00 P TSIV AT FITNESS SOCIAL STUDIES
PERIOD 8B 13 1:03:00 PM { 1:18:00 PM I Ty
PERIOD 9 14 120:00PM | 1:50:00 PM el use

PERIOD 10 15 1:52:00 PM | SCIENCE/SOCIAL |

PERIOD 11 ; 24 : READING/WRITING READING/WRITING READING/WRITING

DISMISSAL
K-8

LABEL EERIOD START END IDAY
PERIOD 1 2 9:00:00 AM | 9:30:00AM || Lir

PERIOD 2 3 9:32:00 AM | 10:02:00 AM ELA

PERIOD 3 4 10:04:00 AM | 10:34.00 AM

PERIOD 4 s 10:36:00 AM | 11:06:00 AM

PERIOD 5A & 11:08:00 AM | 11:23:00 AM

PERIOD 58 7 11:24:00 AM | 11:39:00 AM

PERIOD 6A & 11:41:00 AM | 11:56:00 AM

PERIOD 68 3 11:57:00 AM | 12:12:00 PM

PERIOD 7A 1 12:14:00 PM | 12:29:00 PM

PERIOD 78 11 112:30:00 M| 12:45:00 PM

PERIOD 8A 12 | 12:47:00 PM| 1:02:00 PM O Seh el ETNEss | science/socal |

PERIOD 8B 13 1:03:00 PM | 1:18:00 PM e aation, T IUE S UIGY 2 i) pdd e Sy : el
PERIOD 9 [ R LR Tl reaning/writing. DL BT sociAL STUDIES
PERIOD 10 15 EYEOEIVREPROLIVE  SOCIAL STUDIES  READING/WRITING ] e SLG]

PERIOD 11 2:24:00 PM | 2:54:00 P B EIE 5 READING/WRITING  READING/WRITING  READING/WRITING

DISMISSAL 256:00 PM  3:00:00 PM

8 M

HOMERO( < o
9:00:00 AM | 9:30:00 AM ELA

PERIOD 1 2

PERIOD 2 3 9:32:00 AM | 10:02:00 AM

PERIOD 3 4 10:04:00 AM | 10:34:00 AM

PERIOD 4 5 10:36:00 AM | 11:06:00 AM
PERIOD 5A 3 11:08:00 AM{ 11:23:00 AM

PERIOD 58 7 11:24:00 AM | 11:39:00 AM
PERIOD 6A G 11:41:00 AM | 11:56:00 AM
PERIOD 68 9 11:57:00 AM | 12:12:00 PM 2 PN
PERIOD 7A 10 12:14:00 PM | 12:29:00 PM g

PERIOD 78 12 12:30:00 PM | 12:45:00 PM - -
PERIOD 8A 12 12:47:00 PM | 1:02:00 PM SOCIAL STUDIES SOCIAL STUDIES
PERIOD 88 13 1:03:00 PM { 1:18:00 PM

PERIOD 9 14 1:20:00 PM | 1:50:00 PM

PERIOD10 | 25 | 1:52:00eM | 2:22:00pm [ .77 [ ART o PSR
PERIOD 11 g READING/WRITING READING/WRITING READING/WRITING READING/WRITING READING/WRITING

DISMISSAL




1st-A

LABEL PERIOD START END MONDAY [LUESDAY WEDNESDAY THURSDAY ERIDAY
PERIOD 1 2 9:00:00 AM | 9:30:00 AM ELA
PERIOD 2 3 9:32:00 AM | 10:02:00 AM
PERIOD 3 k) 10:04:00 AM | 10:34:00 AM
PERIOD 4 3 10:36:00 AM | 11:06:00 AM COMPUTER LAB D . 0 D OCIA D i 12
PERIOD SA & 11:08:00 AM | 11:23:00 AM
PERIOD 58 7 11:24:00 AM§ 11:39:00 AM
PERIOD 6A 8 11:41:00 AM| 11:56:00 AM
PERIOD 68 &l 11:57:00 AM [ 12:12:00 PM

PERIOD 7A 10 12:14:00 PM [ 12:29:00 PM MATH
PERIOD 78 11 12:30:00 PM | 12:45:00 PM

PERIOD 8A 12 12:47:00 PM | 1:02:00 PM

PERIQD 8B 13 1:03:00 PM | 1:18:00 PM

PERIOD 9 12 1:20:00 PM | 1:50:00 PM SCIENCE/SOCIAL

PERIOD 10 15 1:52:00 PM | 2:22:00 PMm ~ MUSIC ART

PERIOD 11 15 2:24:00 PM | 2:54:00 pM BETETS D READ ; READ
ist-B

END

2 9:00:00 AM | 9:30:00 AM ELA
PERIOD 2 53 9:32:00 AM 110:02:00 AM
PERIOD 3 4 10:04:00 AM | 10:34:00 AM
PERIOD 4 5 10:36:00 AM | 11:06:00 AM

PERIOD 5A & 11:08:00 AM | 11:23:00 AM £

PERIOD 58 7 11:24:00 AM| 11:39:00 AM
PERIOD 6A 3 11:41:00 AM | 11:56:00 AM
PERIOD 6B 8 11:57:00 AM112:12:00 PM |

PERIOD 7A | 10 | 12:14:00 PM | 12:29:00 PM
PERIOD 78 | 12 [12:30:00 M| 12:45:00 PM
PERIODBA | 12 [12:47:00 PM | 1:02:00 PM
PERIOD S8 | 13 | 1:03:00 PM | 1:18:00 PM
PERIOD 9 14| 1:20:00 PM | 1:50:00 PM SOCIAL STUDIES | READING/WRITING SOCIAL STUDIES

PERIOD 10 15 | 1:52:00PM | 2:22:00 M B G i | COMPUTERLAB |  Music |
PERIOD 11 2:24:00 PM | 2:54:00 PM READING/WRITING _READING/WRITING

DISMISSAL 2:56:00 PM  3:00:00 PM

HOMEROOM 8:40:00 AM

B:59:00 AM

PERIOD 1 2 9:00:00 AM | 9:30:00 AM

PERIOD 2 3 9:32:00 AM | 10:02:00 AM

PERIOD 3 4 110:04:00 AM ] 10:34:00 AM

PERIOD 4 5 110:36:00 AM| 11:06:00 AM IEEGIITETR A sCiENCE/SOCIAL RS ST LI o] SOCIAL STUDIES
PERIOD 5A G 11:08:00 AM [ 11:23:00 AM R Tl [ : bR SIT
PERIOD 58 7 {11:24:00 M| 11:39:00 am [EIGEY

PERIOD 64 & |11:41:00 AM| 11:56:00 AM

PERIOD 6B 9 111:57:00 AM| 12:12:00 PM

PERIOD 7A 13 | 12:14:00 PM { 12:29:00 PM

PERIOD78 | 41 |12:30:00 PM | 12:45:00 PM
PERIODBA | 12 | 12:47:00 PM | 1:02:00 PM
PERIODSB | 13 | 1:03:00 PM | 1:18:00 PM
PERIODS | 14 | 1:20:00 PM | 1:50:00 PM [ERNN N ~ FTRE

PERIOD 10 | 1 1:52:00 PM | 2:22.00 PM . | music - [SEEER

PERIOD 11 2:24:00 PM | 2:54:00 PM READING/WRITING ~ READING/WRITING ~READING/WRITING READING/WRITING

DISMISSAL 3:00:00




2nd -A

LABEL  PERIOD  START END MONDAY TUESDAY WEDNESDAY THLIRSDAY FRIDAY
PERIOD 1 2 | 9:00:00 AM | 9:30:00 AM ART
PERIOD 2 3 | 9:32:00 AM_| 10:02:00 AM MUSIC 03
PERIOD 3 4 [10:04:00 AM | 10:34:00 AM ELA
PERIOD 4 5 ]10:36:00 AM] 11:06:00 AM

PERIOD 5A 6 |11:08:00 AM[11:23:00 AM
PERIOD 58 7 111:24:00 AM | 11:39:00 AM

PERIQD 6A 4 11:41:00 AM | 11:56:00 AM [ULe0

PERIOD 68 g [1157:00 AM | 12:12:00 PM

PERIOD 7A 10 |12:14:00 PM | 12:29:00 pM [IEEGISTTES (TSI Sipnpss SOCIAL STUDIES

PERIOD 7B 11 12:30:00 PM | 12:45:00 PM
PERIOD 8A 12 12:47:00 PM | 1:02:00 PM
PERIOD 88 13 1:03:00 PM | 1:18:00 PM
PERIOD 9 12 1:20:00 PM | 1:50:00 PM

PERIOD 10 15 1:52:00 PM 4 Y _CWlt=s FITNESS |
PERIOD 11 2:24: % READING/WRITING | | READING/WRITING READING/WRITING  READING/WRITING

DISMISSAL

Ind -B
LABEL PERIOD START END MONDAY TUESDAY THURSDAY ERIDAY

PERIOD 1 2 9:00:00 AM | 9:30:00 AM ART

PERIOD 2 3 9:32:00 AM | 10:02:00 AM MUSIC i MUSIC
PERIOD 3 14 110:08:00 AM] 10:34:00 AM ELA

PERIOD 4 5 ]10:36:00 AM| 11:06:00 AM

PERIOD SA 6 |11:08:00 AM ]| 11:23:00 AM

PERIOD 58 7 | 11:24:00 AM| 11:39:00 AM

PERIOD 6A 8 |11:41:00 AM| 11:56:00 AM

PERIOD 68 9 |11:57:00 AM| 12:12:00 PM

PERIOD 7A 10 {12:14:00 PM | 12:29:00 PM MATH

PERIOD 78 17 |12:30:00 PM | 12:45:00 M
PERIOD 8A 17 {12:47:00 PM | 1:02:00 PM

PERIOD 88 13 1:03:00 PM | 1:18:00 PM

PERIOD 9 12 1:20:00 PM | 1:50:00 PM SOCIAL STUDIES

PERIOD 10 15 1:52:00 PM | 2:22:00 PM T . §

PERIOD 11 15 : READING/WRITING

DISMISSAL

PERIOD 1 9:00:00 AM | 9:30:00 AM

2

PERIQD 2 <l 9:32:00 AM 1 10.02:00 AM RSS! e
PERIOD 3 4 10:04:00 AM | 10:34:00 AM ELA
PERIOD 4 5 10:36:00 AM | 11:06:00 AM

PERIOD 5A & 11:08:00 AM | 11:23:00 AM

PERIOD 58 7 11:24:00 AM | 11:39:00 AM

PERIOD 6A g 11:41:00 AM | 11:56:00 AM

PERIOD 6B g 11:57:00 AM | 12:12:00 PM

PERIOD 7A 10 12:14:00 PM | 12:29:00 PM

PERIOD 7B 11 12:30:00 PM | 12:45:00 PM

PERIOD 8A 12 12:47:00 PM | 1:02:00 PM

PERIOD 8B 2] 1:.03:00 PM | 1:18:00 PM

PERIOD 9 14 1:20:00 PM | 1:50:00 PM

PERIOD10 | 175 | 152:00PM | 2.22:00 PM | SCIENCE/SOCIAL _ _
PERIOD 11 2:24:00 PV READING/WRITING = READING/WRITING ~READING/WRITING ~READING/WRITING = READING/WRITING

DISMISSAL

SOCIAL S'TIJD_IES - SOCIAL STUDIES




3rd-A
LABEL

HOMER

PERICD

START

END

8:59:00 AM

MONDAY TUESDAY

DISMISSAL

2:55:00 PM

PERIOD 1 2 9:30:00 AM

PERICD 2 3 9:32:00 AM {10:02:00 AM

PERIOD 3 4 10:04:00 AM | 10:34:00 AM

PERICD 4 5 10:36:00 AM | 11:06:00 AM ART
PERIOD 5A & 11:08:00 AM | 11:23:00 AM SOCIAL STUDIES
PERIOD 58 7 11:24:00 AM | 11:39:00 AM
PERIOD 6A 4 11:41:00 AM | 11:56:00 AM

PERIOD 68 9 11:57:00 AM | 12:12:00 PM [RELHS

PERIOD 7A 10 12:14:00 PM{ 12:29:00 PM

PERIOD 78 11 12:30:00 PM § 12:45:00 PM
PERIOD 8A 12 12:47:00 PM | 1.02:00 PM

PERIOD 88 13 1:03:00 PM | 1:18:00 PM

PERIOD 8 14 1:20:00 PM | 1:50:00 PM |

PERIOD 10 15 1:52:00 PM | 2:22:00 PM

PERIOD 11 [ 2:24:00 PM READING/WRITING READING/WRITING

2:54:00 PM
j PM

WEDNESDAY

READING/WRITING

THURSOAY ERIDAY

SOCIAL STUDIES

READING/WRITING  READING/WRITING

3rd-B
LABEL PERIOD START END MUNDAY TUESDAY \A T \ 4 ERIDAY
PERIOD 1 2 9:00:00 AM | 9:30:00 AM ELA
PERIOD 2 3 9:32:00 AM | 10:02:00 AM
PERIOD 3 4 10:04:00 AM | 10:34:00 AM
PERIOD 4 5 10:36:00 AM | 11:06:00 AM Toetls ART 0 D
PERIOD 5A 6 11:08:00 AM | 11:23:00 AM
PERIOD 5B 7 11:24:00 AM | 11:39:00 AM 4 .
PERIOD 6A 8 11:41:00 AM | 11:56:00 AM
PERIOD 68 9 11:57:00 AM [ 12:12:00 PM
PERIOD 7A 10 | 12:14:00 PM | 12:29:00 PM
PERIOD 78 11 12:30:00 PM | 12:45:00 PM
PERIOD BA 12 12:47:00 PM | 1:02:00 PM COMPUTER LAB
PERIOD 88 3 1:03:00 PM | 1:18:00 PM
PERIOD 9 14 1:20:00 PM | 1:50:00 PM MATH
PERIOD 10 15 1:52:00 PM | 2:22:00 PM
PERIOD 11 16 2:24:00 PM | 2:54:00 PM BETETS . READ AD AD D
3rd-C
LABEL PERIOD X TUESDAY WEDNESDAY THURSDAY
PERIOD 1 2 9:00:00 AM | 9:30:00 AM ELA
PERIOD 2 3 9:32:00 AM {10:02:00 AM
PERIOD 3 4 10:04:00 AM | 10:34:00 AM
PERIOD 4 5 10:36:00 AM| 11:06:00 AML MUSIE ART COMPUTER LAB
PERIOD 5A & 11:08:00 AM | 11:23:00 AM 0 D 0 D
PERIOD 5B 7 11:24:00 AM | 11:39:00 AM
PERIOD 6A 5 11:41:00 AM| 11:56:00 AM
PERIOD 6B 3 11:57:00 AM | 12:12:00 PM
PERIOD 7A 10 {12:14:00 PM| 12:29:00 PM
PERIOD 7B 11 12:30:00 PM | 12:45:00 PM
PERIOD 8A 3 12:47:00 PM | 1:02:00 PM SCIENCE/SOCIAL
PERIOD 8B 13 1:03:00 PM | 1:18:00 PM
PERIOD 9 14 1:20:00 PM | 1:50:00 PM MATH
PERIOD 10 15 1:52:00 PM | 2:22:00PM | 2 ’
PERIOD 11 5 2:24:00 PM READING/WRITING READING/WRITING READING/WRITING READING/WRITING READING/WRITING

DISMISSAL

2:54:00 PM
3:00:00 PM




4TH -A

LABEL __ PERIOD  START END MONDAY TLUESDAY WEDNESDAY THURSDAY |
PERIOD 1 2 9:00:00 AM | 9:30:00 AM ELA i
PERIOD 2 3 9:32:00 AM ]10:02:00 AM ’
PERIOD 3 4 10:04:00 AM | 10:34:00 AM
PERIOD 4 10:36:00 AM | 11:06:00 AM
PERIOD 5A 11:08:00 AM | 11:23:00 AM

PERIOD 6A 11:41:00 AM | 11:56:00 AM SOCIAL STUDIES
PERIOD 68 g 11:57:00 AM12:12:00 PM
PERIOD 7A 10 12:14:00 PM | 12:23:00 PM LUNCH
PERIOD 78 17 12:30:00 PM {12:45:00 PM
PERIOD 8A 12 12:47:00 PM 1:02:00 PM
PERIOD 8B 12 1:03:00 PM | 1:18:00 PM
PERIOD 9 11 1:20:00 PM | 1:50:00 PM
PERIOD 10 15 1:52:00 PM | 2:22:00 PM
PERIOD 11 2:24:00 PM

5
[3
PERIOD 58 7 11:24:00 AM | 11:39:00 AM
8
a

HOMEROOM 8:40:00 AM B8 A

9:00:00 AM | 9:30:00 AM

PERIOD 1 2

PERIOD 2 3 9:32:00 AM [10:02:00 AM

PERIOD 3 J 10:04:00 AM | 10:34:00 AM

PERIOD 4 5 10:36:00 AM | 11:06:00 AM

PERIOD 5A 6 11:08:00 AM | 11:23:00 AM

PERIOD 58 7 11:24:00 AM|11:39:00 AM

PERIOD 6A 8 11:41:00 AM | 11:56:00 AM SOCIALSTUDIES = FIT B SOCIAL STUDIES
PERIOD 6B g 11:57.00 AM | 12:12:00 PM |
PERIOD 7A 10 12:14:00 PM | 12:29:00 PM

PERIOD 78 11 12:30:00 PM | 12:45:00 PM

PERIOD 8A 12 12:47:00 PM | 1:02:00 PM

PERIOD 8B 13 1:03:00 PM | 1:18:00 PM

PERIOD 9 14 1:20:00 PM | 1:50:00 PM

PERIOD 10 15 1:52:00 PM | 2:22:00 PM

PERIOD 11 i6 2:24:00 PM

2:56:00 PM

DISMISSAL

]

HOMEROOM

9:00:00 AM

PERIOD 1 2 9:30:00 AM

PERIOD 2 2 9:32:00 AM | 10:02:00 AM

PERIOD 3 g 10:04:00 AM | 10:34:00 AM

PERIOD 4 5 JLIETRFIVEBSRHOINY] READING/WRITING  READING/WRITING  READING/WRITING ~ READING/WRITING ~READING/WRITING
PERIOD 5A 6 11:08:00 AM | 11:23:00 AM - MUSIC | ] |

PERIOD 58 7 11:24:00 AM | 11:39:00 AM

PERIOD 6A 8 11:41:00 AM | 11:56:00 AM

PERIOD 68 g 11:57:00 AM | 12:12:00 PM

PERIOD 7A i |12:14:00 PM| 12:25:00 PM

PERIOD 78 17 |12:30:00 PM | 12:45:00 PM

PERIOD 8A 12 [12:47:.00PMm| 1:.02:00PM | S SOCIAL STUDIES SOCIAL STUDIES
PERIOD 88 13 1:03:00 PM | 1:18:00 PM '

PERIOD 9 L 1:20:00 PM | 1:50:00 PM
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IIH — Educational Plan

Curriculum — Elementary staff have worked together over the past several years to create a map of the
ELA and Math curricula. This past summer, these curricula were modified to be in alignment with
Common Core State Standards. The PreK-12 curriculum is currently available to all staff members for
review online through Rubicon Atlas. Plans for next steps in curriculum development involve vertical
alignment, adjustments to timelines based on what will be learned from state test structures and
content, and building-level curriculum development related to magnet themes and individual needs.

Instruction — District ELA and Mathematics instruction is based on a Common Core-aligned curriculum.
Continuous professional development will be provided to support understanding and application of the
“shifts” for Mathematics and ELA. Some of the shifts will occur naturally as a by-product of utilizing the
Common Core, while other elements will require that the teacher build the shift into the instructional
design.

In ELA, as well as in all areas if instruction involves reading and writing skills, the existing ELA materials
and series are being adjusted to provide access to an effective balance between informational and
literary texts. Teachers will be provided with guidance in providing reading and writing tasks that are
appropriately leveled, encourage a deeper understanding of reading content, and are designed to
develop students’ vocabularies, cognitive connections, and application to real world situations and
diverse subject areas.

In Mathematics, and in other areas where Mathematics can be linked in, teachers will continue to learn
new ways to use the common core-aligned mathematics series available to them along with additional
academic supplements that are determined to be appropriate for meeting the needs of the students.
Instruction is narrowed and focused to promote deeper understanding of concepts and the ability for
students to independently determine when it is appropriate to apply what they have learned. Although
it will take some time to transition for currently enrolled students, instruction across grades will be
aligned to support a structured, multi-year approach to mathematics skills development. Core
mathematical functions will be repeatedly emphasized in order to build a foundation for future learning.
Teachers will provide instruction that actively engages students in learning new concepts and using what
they have learned to solve new and challenging problems.

There are presently two hours a day set aside for ELA and one hour for Mathematics, not counting
additional supports that may be provided such as AlIS, special education, and ESL. The content during
other scheduled times in the day, such as Social Studies and Science will be modified to include ELA and
mathematics content. In addition, Science and Social Studies content will be integrated into ELA and
Mathematics blocks to emphasize non-fiction reading and the application of mathematical concepts.



Use of Time — There are 181 days in the school year. Continuously throughout the year, content area
learning will be increased through the use of overlapping curriculum elements across subject areas. 90
minute ELA blocks occur daily. Students receive core and supplemental instruction through a mix of
whole group and small group instruction. Intervention services are, whenever possible, provided at
times that would supplement rather than to supplant core instruction. Maximizing actual time on task
will be a specific area of focus to help address time lost through transitions and classroom disruptions.
In addition, before and after school programs and support times will be made more accessible to
students to advance their academic learning and increase engagement.

Data-Driven Instruction/Inquiry (DDI) — Existing building-wide data teams will meet more regularly to dig

deeper into the data that is available. In addition, grade level teams (including general and special
education, ESL, and AlS teachers) will be given time each month to explore their data together. The RTI
Team and CSE will also use the data to make more informed decisions for service provision. New
sources of progress monitoring data will lead to greatly improved responsiveness to current academic
needs. Assessments will be administered in September, November, February, and May/June. Such
assessments will be administered in the regular classroom when possible but will often need to be
moved to a computer lab to allow for administration of online assessments. Members of CASDA,
building administration, central administration, and coaches will all be available to assist teachers in
analyzing the data and determining next steps for adjustments to instruction. In addition to embedded
supports, formal professional development on data collection and analysis will also be provided.

Student Support — Academic supports include push-in special education services through the consultant

teacher model, support from the primary instructor in the general or self-contained classroom, AIS
Reading and AIS Math, ESL instruction, and tutoring. Professional development in support of all these
interventions will be provided to staff, emphasizing embedded, direct support to the teachers in course
of their regular performance of these duties. Development of classroom centers, differentiated
instruction, and the use of leveled texts will be topics of supportive instruction for staff. Coaches will
play a major role in bringing these supports to the staff. AIS services will be expanded through the
addition of new staff members who will be available to meet the needs of students identified as highest
academic need (Tier Ill). Tutoring will be expanded and woven in to a twelve month perspective by
offering consistent, structured support during the school year and summer programs that deeply engage
students through much of July and August. The RTl and CSE referral processes will be made clear to all
staff and a data-based practice for needs determination will be followed in order to appropriately
address the needs of students.

Social/emotional supports are primarily provided by the school psychologist, social worker, or principal
when a crisis, but are often most effectively addressed by the classroom teacher, especially when it
comes to preventative actions. The PBIS model will continue to be developed and implemented
throughout the school. Therapeutic Crisis Intervention training will be provided to key staff with a focus



on prevention and de-escalation of behavioral concerns. RTI and CSE programs and processes will be
clearly established as stated above. A behavioral specialist will assist in building-wide, classroom, and
individual behavioral structures and interventions. The Coordinator of Student Engagement/Community
Involvement will provide structure and leadership in the development of such things as attendance
improvement programs, extended day interventions, and implementation of the PBIS model will also
provide direct support to these building efforts.

School Climate and Discipline ~ As noted above, the PBIS model has been progressing over the past year
and will continue to be expanded. The behavioral supports listed previously are also intended to
address existing areas of concern. These, along with increased parent involvement and a new focus on
engagement through the common core shifts and the magnet program, will lead to a greatly improved
school climate. Discipline issues will be decreased, as well. However, what is not addressed through
quality Behavior Intervention Plans, Positive Behavior Interventions Systems, and improved engagement

can now be addressed more readily with the behavioral specialist and vice principal on board to assist.

Parent and Community Engagement — Teachers are currently making a concerted effort to make an
increased number of positive contacts with parents. In addition, dual language communications and a
new automatic messaging system to contact parents by phone has allowed new opportunities to

increase parent involvement. The next step, and one which will require the direct leadership of the
building principal, involves engaging the parents in a greater number of activities occurring during and
beyond the regular school day. A focus on providing parents an opportunity to be a part of the learning
community is at the heart of this new direction. In addition, parent participation on building planning
teams will be essential to long term success. The Coordinator of Student Engagement/Community
Involvement will guide the development of effective procedures.



Il Training Support and Professional Development

District staff members and school leaders were involved in plan development through SCEP
development. Content from the SCEP, along with state-required reviews and audits, were used in
selecting appropriate interventions and key elements of building transformation. Content of the plan
has been discussed and modified in conjunction with building leadership, the Amsterdam Teachers’
Association, and PTO leadership.

The initial plan, as submitted, provides a preliminary structure for school change. New leadership,
building team discussions, and performance results will lead to adjustments and additions to the plan
moving into Year 1 and forward into Years 2 and 3.

Training impact will be assessed, as noted in associated charts of planned professional development,
with surveys, student performance results, and teacher observations. Professional Development
opportunities will be modified by the building principal and teams, as need is determined.
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i} — Communication and Stakeholders Involvement/Engagement

The District will regularly and systematically update parents, families, the community, and staff
regarding the school’s priority status and implementation of the SIG plan. The District website,
updated and maintained by the District Communication Specialist, is currently used as a vehicle
of communication and will continue to be utilized. Spanish translations will be provided on the
website. Social media vehicles such as Facebook and Twitter will also be used to share
information. The District has formed a solid working relationship with the local media and will
report regularly using the local newspaper and radio stations as modes of communication.

Regular communications to parents will be shared including but not limited to weekly
newsletters, parent information seminars/events. Monthly faculty, departmental and data
meetings along with building level CEP team meetings will be instrumental in providing time for
collaboration and communication. The Coordinator of Student Engagement/Community Liaison
will be instrumental in organizing events, and communicating with all stakeholders.



IIK ~ Project Plan and Timeline

i. In the pre-implementation phase, there are several primary areas of focus. One is the long-term
planning for school improvement. This will involve partnering with CASDA to provide guidance and
support as the building team develops a more detailed three-year plan. Another focus is on professional
development. Again, working with partners, the specific areas of support needed for building
advancement will be addressed as noted in other areas of this grant application. Finally, immediate
efforts to address students’ current needs will be enacted. Intervention service providers, tutoring, and
summer programs will assist students in the months immediately following grant approval.

ii. The current Building Principal and Elementary Director, together with the SIM, will manage every one
of these initial steps. CASDA representatives will provide a continuous presence to support the areas of
need as they have been defined. In the summer, the new building principal will begin and will take the
lead in managing/delegating each step in the process. A calendar of implementation will be developed
to track completion of each step. Planning for implementation of Year One activities will become a
leading priority.

iii. In year one, the same model will continue, but many additional resources will be set in place.
Additional support and instructional staff will provide a combination of direct and indirect services to
students. The principal will serve as coordinator and perpetual evaluator for all new and existing
program initiatives. The selected partner agency for the coming year will again be present to provide
whatever defined areas of support are a priority toward long-term school change. District level
administration will provide support wherever needed.

iv. Some early signs of progress will be noted in the rate of participation in professional development
activities, feedback/surveys from teachers and students, academic advancement, established plans for
positive change, improved attendance, and a decrease in behavioral referrals.

v. The lead indicator of success will be the results of student progress monitoring. Assessments will be
administered quarterly and the data generated will be reviewed by the grade level and building teams to
inform instruction. Results will be reported to the building administration and appropriate staff.

Student performance gains will be accelerated by their receiving targeted interventions based on this
assessment data.

vi. Looking forward to years two and three, it is anticipated that the model will continue forward in
much the same way, with adjustments as students and staff progress toward a more fully functional
program. Year two will provide opportunities to adapt to these changing needs and will work to
establish a strong feeling of confidence amongst everyone involved in the program design that has been
established. Inyear three, transition toward self-sufficiency will be the new goal as the grant funding
phases out and those roles which were put in place to support the initial transformation will become
obsolete. The District will make every effort to maintain all other positions and funds necessary to
provide for ongoing success.



8¢

Y]

XV&A\\“\ N\ VMY L/

/N wEmc wunud Bwﬂ;._,

v_c_ an|q u) :;mcw_m

.cozs_a% OIS Sy Ul paynuap|

a|geuieIqoun st aun1eudis Ji UoREIUSWIND0Q AlBWWING

{00435 Al Ayl uo uoneioqeod pue co;mv_zwcou jo 2uapira sapiaoad Tey) uoneuBWNIOp Suruoddns
341 40 uonduIsap pue Asewiwins & 3pnoid ‘qeuIEIGOUN S| SAOGE PALILAP! JUBNIISUOD BYY JO ainjeus(s ayyyl

a1eq.

pea] \,Ewn_mw& dnouy jusied

SN

P
aweu juud Jo mﬂmﬁ

14

) Ve o
x2S TR

{jjur sn|q u1) aumeusis

.commu__naa DIS SIY3 W1 paynUSpI

241 40 uonduasap pue Asewuwns e 3piA0.d ‘3[qRUIRIGOUN 5| BAOGE PYNUSP! UINYISUOD BY] JO AIMEUB]S a3 Ji
ajqeuleigoun si sameus|s Ji uolzeluaWINI0Q Alewwng

jo0yas Aloud ay) uo ;c;Eonm__ou pue LOHBYASUOD JO IJUBPIAB mmu;oE ey} uopejuawnoop Juioddns

aleq

peat / JUapisaid uojun siayeay

F.RQQ Yag)Sry

awieu uud Jo adAL

cl
5

X Loy

(3uranjq w) auaneusis

‘uoneondde 91s sy} w paynuap)
100Y28 AjoUd BY3 LO UOREIOGR]|0I PUE UCHBYNSUN) JO AIUDPIAD SIPIADL Jey] uoneluswndop Supuoddns
3Y3 J0 uoRALISAP pue AlRWILNS B 3PIN0Id ‘BIQEUILIGOUN §i BAOGE PAYHUBDI JUINHISUCD BY} JO 3In1RUBIS DY) Ji

ajqeulelqour st ainleus)s ) uojeluawNI0g Alewiwing

3ieg

peat / Juapjsaid uojun sjedpulid

*WJ0J SIYY U0 GISAN 03 PaIHWQGNS pue paadwod ag Isnw
UCHEIUBLINICD YINS JO Aleliuns B pue y37 843 AQ pauieluiew aq 1snw (1019 ‘s121504 aduepUsLIe pue sanuiw ‘sepuade Sunaaw 3'3) 534049 UOIILRIOGR]|0D PUR UL NSU0D
0 @3uapias Buipiaoid uoneluswiniop Juiuoddns ‘S|geutelqoun e S3INIeUSIS 3SOYM ING Y37 BYI YIM PaYNsuod aaey oym sdnoid Acuanyysuod 10 sanneluasaidal o4 7

‘(lJuswaaide

31ediput JOU 550P ainjeudis ay ) ‘parindd0 sey uojieinsuod siepdosdde 1ey) Sujwiyje aie aj13/suwieu 113y Japun wioy ayy udis oym sdnoud Aouaniisuod jo saaneussauday T

:sM0jj0} se sdnold AJuannIsuod Yiim paidwialie sem JO PALINII0 SBY UOIRIOGE||0I/UDIIBYNSUOD
31epdosdde ey uawndop 03 18pI0 Uy uoedydde IS 3idwos s1Y) Jo Ued e se GISAN O3 PaRIWGNS pue palajdwod 3q 1snW wUoy syl “uopeaydde oS siyy Jo Juawdojasp
Y3 ut sdnoJB sSnoleA yUM 31EJOGR||0D J0/pue YNSUOD 03 Sy37 aiinbal (8) 00T UOIDAS Japun ‘sauieping el JuswaAcidw) JOOYIS U0HeINPI 4o Juswedaq "N YL

104 uojjeluaWwniog uoijeioqef|o) pue uoneljnsuo)

Y uswyoelnly
S96T jO WY uoiEINp3 Alepuodas pue Alejuawal3 ay3 Jo (B)g0oT 4epun
uoped|ddy 1wess wawaAoidwy jooyds {8)e00T (V31 Adusly uonesnpy (€30
Juauzedaq uopESNP] 33E15 NI0A MIN




193png Pafoud je1o0L

(414 uswdinb3
0t Buippowsy JOUIN
(914 321AI8S S3208
06 {D1) 3500 LAPUY
08 syyauag eAojdw3
9¥ sasuadx3y [oAed]
Sy | sjeudie pue saiddng
oY $90IAJIS paseyding
91 salejes yels 1oddng
ST S3LIR{eS [BUOISSR)04d

salodaie)

leloL
(074 judwdinb3
0¢ Buijopoway Jouin
6v 921AIBS S3D08
06 (D1) 3500 W3UPUY
08 syauag Aodw]
ot sosuadxy |oaed)
St sjelaley pue saiddng
oV S9IIAIRS paseyding
91 saliejes yye1s woddng
ST SalIe|eS |RUOISSD)0Id
SI50) apo) salo8ale)

2101 000'008°T | leyoL 000°00Z | lelol
oC wawdinby (074 juawdinb3 0C juawdinb3
ot Buijopowsay Jouty 0¢ Sujjppoway Jouw 0t Suspoway JOUIN
6v 221A19S $3008 6v 0IAI135 $3D09 34 IMI3S $3D049
06 {51) 1503 wadpu) 181°Cy 06 {D1) 1500 Paspuy 189 06 (D1) 1503 YaIPU|
08 siyauag ashojdw3 796'042 08 s1yauag aako|dw3 r61Y 08 s1yauag 9dhkojdw3
12 sasuadxy jpaed) 0856 9f sasuadx3 jaael) % sasuadx3 jones
Sy | sjeualey pue saiddng 000°0VL Sy | sleudlen pue sayddng TL6'TT Y% sletaiey pue sayddns
oY SIAIDS PaseyaIng 000's/1 (0} SIIIAIS PIseyding 000°€EE (014 SIIIAIDS paseydind
9T |  Souejes yeis poddng 9T | souees yeis uoddng 91 soliejes jels poddns
ST S9lIe|eS |euOISS0.4d 142795 ST S3liejes {eu0ISSaj0ld L6E80T ST S9liejes {euoissajoid
$350) apo) sajJ08ale) $150) apo) sal08ae) s3s0) | apo) sal08ae)
PUISIQ |O0YIS WEPIIISWY 19)edID awep Aduady
0000T000T0LZ apo) Adusdy

@ LNAWHIvLLY



The University of the State of New York
THE STATE EDUCATION DEPARTMENT

Page 1 of 12

F$-10 (01/10)

] = Required Field

PROPOSED BUDGET FOR A
FEDERAL OR STATE PROJECT

Local Agency Information

Funding Source:|SIG 1003(g)

Report Prepared By:| Robert Mark

Agency Name:| Greater Amsterdam School District

Mailing Address:| 11 Liberty St.

Street
Amsterdam NY 12010
City State Zip Code
Telephone # of ]
Report Preparer:| 518-843-3180 County: Montgomery
E-mail Address:| rmark@gasd.org
Project Funding Dates: 4/1/2012 8/31/2013
Start End
INSTRUCTIONS

Submit the original FS-10 Budget and the required number of copies along with the
completed application directly to the appropriate State Education Department office as
indicated in the application instructions for the grant program for which you are applying.
DO NOT submit this form to Grants Finance.

The Chief Administrator’s Certification on the Budget Summary worksheet must be
signed by the agency's Chief Administrative Officer or properly authorized designee.

An approved copy of the FS-10 Budget will be returned to the contact person noted
above. A window envelope will be used; please make sure that the contact information is
accurate and confined to the address field without altering the formatting.

For information on budgeting refer to the Fiscal Guidelines for Federal and State Aided
Grants at http://www.oms.nysed.gov/cafe/guidance/.

2:45 PM

Page 1

1/25/2013



Page 2 of 12

SALARIES FOR PROFESSIONAL STAFF

Subtotal - Code 15 $108,397
. e y Full-Time Annualized Rate of .
Specific Position Title Equivalent Pay Project Salary

School Implimentation Manager/Assistant
Principal (.4 - partial year) U 90,790 e
Teachers - Team Planning Time (10
teachers x 16 hours x $31) 339 il
Intervention Specialist (.3 - partial year) 1.00 $47,024 $14,107
Tier lIl AlS Math Teacher (.3 - partial 1.00 $47 024 $14.107
year)
Tier Il AIS ELA Teacher (.3 - partial year) 1.00 $47,024 $14,107
Summer training (350 hours) $31 $10,850
After School and Summer tutoring (450 $31 $13,950
hours)
2:45 PM Page 2 1/25/2013



Page 3 of 12

SALARIES FOR SUPPORT STAFF

Subtotal - Code 16
. s . Full-Time Annualized Rate of .
Specific Position Title Equivalent Pay Project Salary
2:45PM Page 3 1/25/2013



Page 4 of 12

PURCHASED SERVICES

Subtotal - Code 40 $33,000
Description of Item Provider of Services Calculation of Cost |Proposed Expenditure
Ul DS ol e CASDA 30 days x $1100 $33,000
{instruction, leadership, planning)
2:45 PM Page 4 1/25/2013



Page 5 of 12

SUPPLIES AND MATERIALS

Subtotal - Code 45 $11,972

Description of Item Quantity Unit Cost Proposed Expenditure

Progress Monitoring Tool $7,000.00 $7,000
Instructional Supplies $4,972.00 $4,972

2:45 PM Page 5 1/256/2013



Page 6 of 12

TRAVEL EXPENSES

Subtotal - Code 46

Position of Traveler

Destination and Purpose

Calculation of
Cost

Proposed
Expenditures

2:45 PM

Page 6

1/25/2013



Page 7 of 12

Employee Benefits
Subtotal - Code 80 $41,944

Benefit E:;?l:::udre
Social Security $8,292
New York State Teachers $12,834
Retirement New York State Employees
Other - Pension
Health Insurance $20,818

Worker's Compensation

Unemployment Insurance

Other(ldentify)

2:45 PM Page 7 1/25/2013



Page 8 of 12

INDIRECT COST

A. |Madified Direct Cost Base -- Sum of all preceding subtotals(codes 15, 16, 40, 45,
48, and 80 and excludes the portion of each subcontract exceeding $25,000 and $195,312
any flow through funds) **Manual Entry

B. |Approved Restricted Indirect Cost Rate 2 40%
Subtotal - Code 90 $4,687
For your information, maximum direct cost base = $195,313.00

To calculate Modified Direct Cost Base, reduce maximum direct cost base by the
portion of each subcontract exceeding $25,000 and any flow through funds.

2:45PM Page 8 1/26/2013



Page 9 of 12

PURCHASED SERVICES WITH BOCES

Subtotal - Code 49

Description of Services Name of BOCES Calculation of Cost |Proposed Expenditure

2:45 PM Page 9 1/25/2013



Page 10 of 12

MINOR REMODELING

Subtotal - Code 30

Description of Work to be Performed

Calculation of Cost

Proposed Expenditure

2:45 PM

Page 10

1/25/2013



Page 11 of 12

Subtotal - Code 20

Description of Item

Quantity

Unit Cost

Proposed Expenditure

2:45 PM

Page 11

1/25/2013



Page 12 of 12

BUDGET SUMMARY

SUBTOTAL CODE|PROJECT COSTS
Professional Salaries 15 $108,397 Agency Code: 270100010000
Support Staff Salaries 16
Purchased Services 40 $33,000 Project #:
Supplies and Materials | 45 $11,972
Travel Expenses 46 Contract #:
Employee Benefits 80 $41,944
Indirect Cost 90 $4,687
BOCES Services 49 Agency Name: Greater Amsterdam School District
Minor Remodeling 30
Equipment 20

Grand Total $200,000 FOR DEPARTMENT USE ONLY

CHIEF ADMINISTRATOR'S CERTIFICATION
| hereby certify that the requested budget amounts
are necessary for the implementation of this
project and that this agency is in compliance with
applicable Federal and State laws and regulations.

11252013 Qﬁm&)j{_@mﬂc

Date

Signature

Thomas F. Perillo, Superintendent

Name and Title of Chief Administrative Officer

Finance:

2:45 PM

Logged

Funding Dates:

From To
Program Approvat: Date:
Fiscal Year First Payment Line #
Voucher # First Payment
Approved MIR

Page 12

1/25/2013




The University of the State of New York
THE STATE EDUCATION DEPARTMENT

Page 1 of 1

FS-10 (01/10)

[ ] = Required Field

PROPOSED BUDGET FOR A
FEDERAL OR STATE PROJECT

Local Agency Information

Funding Source:|SIG 1003(g)

Report Prepared By:| Robert Mark

Agency Name:| Greater Amsterdam School District

Mailing Address:| 11 Liberty St.

Street
Amsterdam NY 12010
City State Zip Code
Telephone # of .
Report Preparer:| 518-843-3180 County: Montgomery
E-mail Address:| rmark@gasd.org
Project Funding Dates: 4/1/2012 8/31/2013
Start End
INSTRUCTIONS

Submit the original FS-10 Budget and the required number of copies along with the
completed application directly to the appropriate State Education Department office as
indicated in the application instructions for the grant program for which you are applying.
DO NOT submit this form to Grants Finance.

The Chief Administrator’'s Certification on the Budget Summary worksheet must be
signed by the agency’s Chief Administrative Officer or properly authorized designee.

An approved copy of the FS-10 Budget will be returned to the contact person noted
above. A window envelope will be used; please make sure that the contact information is
accurate and confined to the address field without altering the formatting.

For information on budgeting refer to the Fiscal Guidelines for Federal and State Aided
Grants at hitp://www.oms.nysed.gov/cafe/guidance/.

2:44 PM

Page 1

1/25/2013



The University of the State of New York
THE STATE EDUCATION DEPARTMENT

Page 1 of 12

FS-10 (01/10)

[] = Required Field

PROPOSED BUDGET FOR A
FEDERAL OR STATE PROJECT

Local Agency Information

Funding Source:|SIG 1003(g)

Report Prepared By:| Robert Mark

Agency Name:| Greater Amsterdam School District

Mailing Address:| 11 Liberty St

Street
Amsterdam NY 12010
City State Zip Code
Telephone # of .
Report Preparer:| 518-843-3180 County: Montgomery
E-mail Address:| rmark@gasd.org
Project Funding Dates: 9/1/2013 8/31/2014
Start End
INSTRUCTIONS

Submit the original FS-10 Budget and the required number of copies along with the
completed application directly to the appropriate State Education Department office as
indicated in the application instructions for the grant program for which you are applying.
DO NOT submit this form to Grants Finance.

The Chief Administrator's Certification on the Budget Summary worksheet must be
signed by the agency's Chief Administrative Officer or properly authorized designee.

An approved copy of the FS-10 Budget will be returned to the contact person noted
above. A window envelope will be used; please make sure that the contact information is
accurate and confined to the address field without altering the formatting.

For information on budgeting refer to the Fiscal Guidelines for Federal and State Aided
Grants at http://www.oms.nysed.gov/cafe/guidance/.

2:47 PM

Page 1

1/25/2013



Page 2 of 12

SALARIES FOR PROFESSIONAL STAFF

Subtotal - Code 15 $562,271
. N3 Full-Time Annualized Rate of
Specific Position Title Equivalent Pay Project Salary

School Implimentation Manager/Assistant
Principal 1.00 $92,606 $92,606
Teachers - Team Planning Time (10
teachers x 40 hours x $31) $31 $12.400
Intervention Specialist 1.00 $47,964 $47,964
Tier 11l AIS Math Teacher 1.00 $47,964 $47,964
Tier Ill AIS ELA Teacher 1.00 $47,964 $47,964
Summer training (350 hours) $31 $10,850
After School and Summer tutoring (2000 $31 $62.000
hours)
Coordinator of Parent Engagement... 1.00 $96,631 $96,631
Literacy Coach 1.00 $47,964 $47,964
Math Coach 1.00 $47,964 $47,964
Classroom Teacher 2.00 $47,964 $47,964
2:47 PM Page 2 1/25/2013



Page 3 of 12

SALARIES FOR SUPPORT STAFF

Subtotal - Code 16

Specific Position Title

Full-Time
Equivalent

Annualized Rate of
Pay

Project Salary

2:47 PM

Page 3

1/25/2013



Page 4 of 12

PURCHASED SERVICES

Subtotal - Code 40 $175,000

Description of Item Provider of Services Calculation of Cost | Proposed Expenditure

el el L CLI CASDA, other 150 days x $1100 $165,000
(instruction, leadership, planning)

Professional Development BER, other $10,000

2:47 PM Page 4 1/25/2013



Page 5 of 12

SUPPLIES AND MATERIALS

Subtotal - Code 45 $740,000

Description of Item Quantity Unit Cost Proposed Expenditure

Progress Monitoring Tools $30,000.00 $30,000
Instructional Supplies $200,000.00 $200,000
Library materials $100,000.00 $100,000
Instructional Technologies $400,000.00 $400,000
Parent Meeting supplies $10,000.00 $10,000

2:47 PM Page 5 1/25/2013



Page 6 of 12

TRAVEL EXPENSES

Subtotal - Code 46 $9,580
e e Calculation of Proposed
Position of Traveler Destination and Purpose Cost Expenditures
Travel for conferences Varies Varies $9,580

2:47 PM Page 6 1/25/2013



Employee Benefits

Page 7 of 12

Subtotal - Code 80 $270,962
Benefit E::;m?re

Social Security $43,014

New York State Teachers $66,573

Retirement New York State Employees

Other - Pension
Health Insurance $161,375
Worker's Compensation
Unemployment Insurance
Other(ldentify)
2:47 PM Page 7

1/26/2013



Page 8 of 12

INDIRECT COST
A. IModified Direct Cost Base -- Sum of all preceding subtotals(codes 15, 18, 40, 45,
46, and 80 and excludes the portion of each subcontract exceeding $25,000 and $1,757,812
any flow through funds) **Manual Entry
B. |Approved Restricted Indirect Cost Rate 2 40%
Subtotal - Code 90 $42 187
For your information, maximum direct cost base = $1,757,813.00

To calculate Modified Direct Cost Base, reduce maximum direct cost base by the
portion of each subcontract exceeding $25,000 and any flow through funds.

2:47 PM Page 8 1/25/2013



Page 9 of 12

PURCHASED SERVICES WITH BOCES

Subtotal - Code 49

Description of Services

Name of BOCES

Calculation of Cost

Proposed Expenditure

2:47 PM

Page 9

1/25/2013



Page 10 of 12

MINOR REMODELING

Subtotal - Code 30

Description of Work to be Performed

Calculation of Cost

Proposed Expenditure

2:47 PM

Page 10

1/25/2013



Page 11 of 12

Subtotal - Code 20

Description of Item

Quantity

Unit Cost

Proposed Expenditure

2:47 PM

Page 11

1/25/2013



Page 1 of 1

BUDGET SUMMARY

SUBTOTAL CODE|PROJECT COSTS
Professional Salaries 15 $562,271 Agency Code: 270100010000
Support Staff Salaries 16
Purchased Services 40 $175,000 Project #:
Supplies and Materials | 45 $740,000
Travel Expenses 46 $9,580 Contract #:
Employee Benefits 80 $270,962
Indirect Cost 90 $42,187
BOCES Services 49 Agency Name: Greater Amsterdam School District
Minor Remodeling 30
Equipment 20

Grand Total $1,800,000 FOR DEPARTMENT USE ONLY

CHIEF ADMINISTRATOR'S CERTIFICATION
| hereby certify that the requested budget amounts
are necessary for the implementation of this
project and that this agency is in compliance with
applicable Federal and State laws and regulations.

[ 1953013 W,{ Qonllle-

Date

Signature

Thomas F. Perillo, Superintendent

Funding Dates:

Name and Title of Chief Administrative Officer

Finance:

3:14 PM

Logged

From To
Program Approval: Date:
Fiscal Year First Payment Line #
Voucher # First Payment
Approved MIR

Page 1

1/25/2013




School District

Greater Amsterdam School District

For SIG 1003(g) Yr0

270100010000

BEDS Code

BUDGET NARRATIVE

** MUST BE SUBMITTED WITH EACH BUDGET IN THIS CONSOLIDATED APPLICATION

UPDATE

If Transferability is used for 2008-09, the Transferability Form must be submitted online and a hard
copy must be submitted with the budget narrative to expedite the review of the FS-10.
Additionally, on the Budget Narrative and FS-10, please indicate the amount of funds to be included
under transferability in the budget categories and the Title where funds will be used. Example: In the
Title ITA budget under Code 15 — Transferability - Title I Reading Teacher — FTE. 35 - $15,000

CODE/ EXPLANATION OF EXPENDITURES IN THIS CATEGORY

BUDGET CATEGORY (as it relates to the program narrative for this title)

Code 15 o 2 AIS teachers(ELA, Math) and 1 intervention specialist to address the
Professional Salaries needs of struggling learners

e [ School Implementation Manager(administrative position — Assistant
Principal) to guide the building through the turnaround process.

e Summer training for staff/administration pertaining to all stated
initiatives, including but not limited to DDI, improved instructional
strategies, CCSS integration across curriculum areas, culturally
responsive instruction, teacher evaluation, and building interim
assessments

e  Building Team planning time

e Enrichment & Tutoring salaries for extended day opportunities

Code 16 Not applicable.

Support Staff Salaries

Code 40 Services provided by CASDA for professional development as described in

Purchased Services grant. These include job embedded training, classroom coaching, DDI, interim
assessment building, summer & after school professional development

Code 45

Supplies and Materials K-5 Progress monitoring assessment tools, culturally relevant resources for the
Media Center and classrooms.

Code 46 Not applicable.

Travel Expenses

Code 80 Social Security, New York State Teachers’ Retirement, New York State

Employee Benefits Employees Retirement and health insurance are calculated on the professional
salaries in code 15

Code 90 Indirect cost to District calculated at the approved restricted indirect cost rate

Indirect Cost




School District Greater Amsterdam School District For S1G 1003(g) Yrl
BEDS Code 270100010000

BUDGET NARRATIVE
** MUST BE SUBMITTED WITH EACH BUDGET IN THIS CONSOLIDATED APPLICATION
UPDATE
If Transferability is used for 2008-09, the Transferability Form must be submitted online and a hard
copy must be submitted with the budget narrative to expedite the review of the FS-10.
Additionally, on the Budget Narrative and FS-10, please indicate the amount of funds to be included

under transferability in the budget categories and the Title where funds will be used. Example: In the
Title I1A budget under Code 15 — Transferability - Title I Reading Teacher — FTE. 35 - $15,000

CODE/ EXPLANATION OF EXPENDITURES IN THIS CATEGORY
BUDGET CATEGORY (as it relates to the program narrative for this title)

Code 15 o 2 A4IS teachers (math & reading) to address the needs of struggling
Professional Salaries learners, and provide Tier 3 Rtl interventions

o 2 Instructional coaches to support mathematics and literacy integration
across all curriculum area. They will provide job embedded training to
support the classroom teachers in improving instruction

e ] Behavioral Specialist to assist with implementing behavioral
improvement plans and provide intervention strategies building wide

e [ School Implementation Manager(administrative position — Assistant
Principal) to guide the building through the turnaround process.

o [-Coordinator of Student Engagement/Community Involvement
administrator who is responsible for developing and implementing
programs addressing attendance issues and coordinating
parent/community involvement initiatives. This is a K-12 position
necessitated by recommendations from building reviews across the
District.

o Summer training for staff/administration pertaining to all stated
initiatives, including but not limited to DDI, improved instructional
strategies, CCSS integration across curriculum areas, culturally
responsive instruction, teacher evaluation, and building interim
assessments

e Building Team planning time
Enrichment & Tutoring salaries for extended day opportunities

Code 16 Not applicable.

Support Staff Salaries

Code 40 Services provided by CASDA for professional development as described in

Purchased Services grant. These include job embedded training, classroom coaching, DD oversight
and training, interim assessment building, summer & after school professional
development.

Code 45

Supplies and Materials Progress monitoring tools, instructional supplies including classroom sets of

iPads, technologies including 30 iMac computers, kindles, library materials, and

parent meeting supplies. Also includes Accelerated Reader & Learning A-Z subscriptions
building wide.

Code 46 Travel to conferences and training opportunities
Travel Expenses




New York State Education Department:
Local Education Agency (LEA) 1003(g) School improvement Grant Application
Under 1003(g) of the Elementary and Secondary Education Act of 1965

Assurances and Waivers for Federal Discretionary Program Funds

The following assurances are a component of your application. By signing the certification on the
application cover page you are ensuring accountability and compliance with State and federal laws,
regulations, and grants management requirements.

Federal Assurances and Certifications, General

e Assurances — Non-Construction Programs

e Certifications Regarding Lobbying; Debarment, Suspension and Other Responsibility Matters

e Certification Regarding Debarment, Suspension, Ineligibility and Voluntary Exclusion — Lower Tier
Covered Transactions

e General Education Provisions Act Assurances

Federal Assurances and Certifications, NCLB (if appropriate)

The following are required as a condition for receiving any federal funds under the Elementary and
Secondary Education Act, as amended by the No Child Left Behind Act of 2001.

e NCLB Assurances

e School Prayer Certification

New York State Assurances and Certifications (For discretionary grant programs only)

e Appendix A

e Appendix A-1G

e Appendix A-2

Waiver for the use of Title | Funding for Whole School Programs

If the LEA identified in this application is a Title I school for specific targeted activities only, signing the

certification on the application cover page acts as a waiver request to use specific targeted activity
funds from this grant for whole-school change programming.

33



10.

11.

12.

13.

14.

15.

16.

17.

18.

New York State Education Department:
Local Education Agency (LEA) 1003(g) School Improvement Grant Application
Under 1003(g) of the Elementary and Secondary Education Act of 1965

Will comply, as applicable, with the provisions of the Hatch Act (5 U.S.C. §§1501-1508 and 7324-7328), which
limit the political activities of employees whose principal employment activities are funded in whole or in part
with Federal funds.

Will comply, as applicable, with the provisions of the Davis-Bacon Act (40 U.S.C. §§ 276a to 276a-7), the
Copeland Act {40 U.S.C. §276c and 18 U.S.C. §§874) and the Contract Work Hours and Safety Standards Act {40
U.S.C. 8§ 327-333), regarding labor standards for federally assisted construction subagreements.

Will comply, if applicable, with flood insurance purchase requirements of Section 102(a) of the Flood Disaster
Protection Act of 1973 (P.L. 93-234) which requires recipients in a special flood hazard area to participate in
the program and to purchase flood insurance if the total cost of insurable construction and acquisition is
$10,000 or more.

Will comply with environmental standards which may be prescribed pursuant to the following: (a) institution
of environmental quality control measures under the National Environmental Policy Act of 1969 (P.L. 91-190)
and Executive Order (EO) 11514; (b) notification of violating facilities pursuant to EO 11738; (c) protection of
wetlands pursuant to EO 11990; (d) evaluation of flood hazards in floodplains in accordance with EQ 11988;
(e) assurance of project consistency with the approved State management program developed under the
Coastal Zone Management Act of 1972 (16 U.S.C. §§1451 et seq.); {f) conformity of Federal actions to State
(Clear Air) Implementation Plans under Section 176(c) of the Clear Air Act of 1955, as amended (42 US.C.
§8§7401 et seq.); (g) protection of undergro'und sources of drinking water under the Safe Drinking Water Act
of 1974, as amended, (P.L. 93-523); and (h) protection of endangered species under the Endangered Species
Act of 1973, as amended, (P.L. 93-205).

Will comply with the Wild and Scenic Rivers Act of 1968 (16 U.S.C. §§1721 et seq.) related to protecting
components or potential components of the national wild and scenic rivers system.

Will assist the awarding agency in assuring compliance with Section 106 of the National Historic Preservation
Act of 1966, as amended (16 U.S.C. §470), EO 11593 (identification and protection of historic properties), and
the Archaeological and Historic Preservation Act of 1974 (16 U.S.C. §§469a-1 et seq.).

Will comply with P.L. 93-348 regarding the protection of human subjects involved in research, development,
and related activities supported by this award of assistance.

Will comply with the Laboratory Animal Welfare Act of 1966 (P.L. 89-544, as amended, 7 U.S.C. §§2131 et
seq.) pertaining to the care, handling, and treatment of warm blooded animals held for research, teaching, or
other activities supported by this award of assistance.

Will comply with the Lead-Based Paint Poisoning Prevention Act (42 U.S.C. §§4801 et seq.), which prohibits the
use of lead-based paint in construction or rehabilitation of residence structure.

Will cause to be performed the required financial and compliance audits in accordance with the Single Audit
Act Amendments of 1996 and OMB Circular No. A-133, Audits of States, Local Governments, and Non-Profit

Organizations.

Will comply with all applicable requirements of all other Federal laws, executive orders, regulations and
policies governing this program.

35



New York State Education Department:
Local Education Agency (LEA) 1003(g) Schoo! Improvement Grant Application
Under 1003(g) of the Elementary and Secondary Education Act of 1965

CERTIFICATIONS REGARDING LOBBYING;
DEBARMENT, SUSPENSION AND OTHER RESPONSBIBILITY MATTERS

Applicants should refer to the regulations cited below to determine the certification to which they are
required to attest. Applicants should also review the instructions for certification included in the
regulations before completing this form. Signature of the Application Cover Page provides for compliance
with certification requirements under 34 CFR Part 82, "New Restrictions on Lobbying," and 34 CFR Part 85,
"Government-wide Debarment and Suspension (Nonprocurement)." The certifications shall be treated as a
material representation of fact upon which reliance will be placed when the Department of Education
determines to award the covered transaction, grant, or cooperative agreement.

1. LOBBYING

As required by Section 1352, Title 31 of the U.S. Code, and implemented at 34 CFR Part 82, for persons
entering into a grant or cooperative agreement over $100,000, as defined at 34 CFR Part 82, Sections
82.105 and 82.110, the applicant certifies that:

(a) No Federal appropriated funds have been paid or will be paid, by or on behalf of the undersigned, to any
person for influencing or attempting to influence an officer or employee of any agency, a Member of
Congress, an officer or employee of Congress, or an employee of a Member of Congress in connection with
the making of any Federal grant, the entering into of any cooperative agreement, and the extension,
continuation, renewal, amendment, or modification of any Federal grant or cooperative agreement;

(b) If any funds other than Federal appropriated funds have been paid or will be paid to any person for
influencing or attempting to influence an officer or employee of any agency, a Member of Congress, an
officer or employee of Congress, or an employee of a Member of Congress in connection with this Federal
grant or cooperative agreement, the undersigned shall complete and submit Standard Form - LLL,
"Disclosure Form to Report Lobbying," in accordance with its instructions; and

(c) The undersigned shall require that the language of this certification be included in the award documents
for all subawards at all tiers (including subgrants, contracts under grants and cooperative agreements, and
subcontracts) and that all subrecipients shall certify and disclose accordingly.

2. DEBARMENT, SUSPENSION, AND OTHER RESPONSIBILITY MATTERS

As required by Executive Order 12549, Debarment and Suspension, and implemented at 34 CFR Part 85, for
prospective participants in primary covered transactions, as defined at 34 CFR Part 85, Sections 85.105 and
85.110--

A. The applicant certifies that it and its principals:

(a) Are not presently debarred, suspended, proposed for debarment, declared ineligible, or voluntarily
excluded from covered transactions by any Federal department or agency;

37



New York State Education Department;
Local Education Agency (LEA) 1003(g) School Improvement Grant Application
Under 1003(g) of the Elementary and Secondary Education Act of 1965

Certification Regarding Debarment, Suspension, Ineligibility and Voluntary Exclusion
- Lower Tier Covered Transactions

This certification is required by the Department of Education regulations implementing Executive Order
12549, Debarment and Suspension, 34 CFR Part 85, for all lower tier transactions meeting the threshold
and tier requirements stated at Section 85.110.

Instructions for Certification
1. By signing the Application Cover Page, the prospective lower tier participant is providing the certification
set out below.

2. The certification in this clause is a material representation of fact upon which reliance was placed when
this transaction was entered into. If it is later determined that the prospective lower tier participant
knowingly rendered an erroneous certification, in addition to other remedies available to the Federal
Government, the department or agency with which this transaction originated may pursue available
remedies, including suspension and/or debarment.

3. The prospective lower tier participant shall provide immediate written notice to the person to which this
proposal is submitted if at any time the prospective lower tier participant learns that its certification was
erroneous when submitted or has become erroneous by reason of changed circumstances.

4. The terms “covered transaction,” “debarred,” “suspended,” “ineligible,” “lower tier covered transaction,”
“participant,” person,” “primary covered transaction,” “ principal,” “proposal,” and “voluntarily
excluded,” as used in this clause, have the meanings set out in the Definitions and Coverage sections of
rules implementing Executive Order 12549. You may contact the person to which this proposal is submitted
for assistance in obtaining a copy of those regulations.

"

5. The prospective lower tier participant agrees by submitting this proposal that, should the proposed
covered transaction be entered into, it shall not knowingly enter into any lower tier covered transaction
with a person who is debarred, suspended, declared ineligible, or voluntarily excluded from participation in
this covered transaction, unless authorized by the department or agency with which this transaction
originated.

6. The prospective lower tier participant further agrees by submitting this proposal that it will include the
clause titled “Certification Regarding Debarment, Suspension, Ineligibility, and Voluntary Exclusion-Lower
Tier Covered Transactions,” without modification, in all lower tier covered transactions and in all
solicitations for lower tier covered transactions.

7. A participant in a covered transaction may rely upon a certification of a prospective participant in a lower
tier covered transaction that it is not debarred, suspended, ineligible, or voluntarily excluded from the
covered transaction, unless it knows that the certification is erroneous. A participant may decide the
method and frequency by which it determines the eligibility of its principals. Each participant may, but is
not required to, check the Nonprocurement List.
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New York State Education Department
General Education Provisions Act Assurances

These assurances are required by the General Education Provisions Act for certain programs funded by the
U.S. Department of Education. These assurances are not applicable to certain programs, such as the No
Child Left Behind Act. If you have any questions, please contact NYSED.

As the authorized representative of the applicant, by signing the Application Cover Page, | certify that:
(1) that the local educational agency will administer each program covered by the application in accordance
with all applicable statutes, regulations, program plans, and applications;

(2) that the control of funds provided to the local educational agency under each program, and title to
property acquired with those funds, will be in a public agency and that a public agency will administer those
funds and property;

(3) that the local educational agency will use fiscal control and fund accounting procedures that will ensure
proper disbursement of, and accounting for, Federal funds paid to that agency under each program;

(4) that the local educational agency will make reports to the State agency or board and to the Secretary as
may reasonably be necessary to enable the State agency or board and the Secretary to perform their duties
and that the local educational agency will maintain such records, including the records required under
section 1232f of this title, and provide access to those records, as the State agency or board or the
Secretary deem necessary to perform their duties;

(5) that the local educational agency will provide reasonable opportunities for the participation by teachers,
parents, and other interested agencies, organizations, and individuals in the planning for and operation of
each program;

(6) that any application, evaluation, periodic program plan or report relating to each program will be made
readily available to parents and other members of the general public;

{7) that in the case of any project involving construction —
(A) the project is not inconsistent with overall State plans for the construction of school facilities, and

(B) in developing plans for construction, due consideration will be given to excellence of architecture and
design and to compliance with standards prescribed by the Secretary under section 794 of title 29 in order
to ensure that facilities constructed with the use of Federal funds are accessible to and usable by
individuals with disabilities;

(8) that the local educational agency has adopted effective procedures for acquiring and disseminating to
teachers and administrators participating in each program significant information from educational
research, demonstrations, and similar projects, and for adopting, where appropriate, promising educational
practices developed through such projects; and

(9) that none of the funds expended under any applicable program will be used to acquire equipment
(including computer software) in any instance in which such acquisition results in a direct financial benefit
to any organization representing the interests of the purchasing entity or its employees or any affiliate of
such an organization.
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(9) in the case of a local educational agency, as a condition of receiving funds under the No Child Left
Behind Act, the applicant is complying with the requirements of Education Law § 3214(3)(d) and (f) and
the Gun-Free Schools Act (20 U.S.C. § 7151);

(10) in the case of a local educational agency, as a condition of receiving funds under the No Child Left
Behind Act, the applicant is complying with the requirements of 20 U.5.C. § 7908 on military recruiter
access;

(11) in the case of a local educational agency, as a condition of receiving funds under the No Child Left
Behind Act, the applicant is complying with the requirements of 20 U.S.C. § 7904 on constitutionally
protected prayer in public elementary and secondary schools;

(12) in the case of a local educational agency, as a condition of receiving funds under the No Child Left
Behind Act, the applicant is complying with the requirements of Education Law § 2802(7), and any state
regulations implementing such statute and 20 U.S.C. § 7912 on unsafe school choice; and

(13) in the case of a local educational agency, the applicant is complying with all fiscal requirements
that apply to the program, including but not limited to any applicable supplement not supplant or local
maintenance of effort requirements.

Section 1.02
Article |I. School Prayer Certification

As a condition of receiving federal funds under the Elementary and Secondary Education Act, as
amended by the No Child Left Behind Act of 2001 (NCLB), the local educational agency hereby certifies
that no policy of the local educational agency prevents, or otherwise denies participation in,
constitutionally protected prayer in public elementary schools and secondary schools, as detailed in the
current guidance issued pursuant to NCLB Section 9524(a).
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overtime pay, as determined by the State Labor
Department in accordance with the Labor Law.
Additionally, effective April 28, 2008, if this is a public
work contract covered by Article 8 of the Labor Law, the
Contractor understands and agrees that the filing of
payrolls in a manner consistent with Subdivision 3-a of
Section 220 of the Labor Law shall be a condition
precedent to payment by the State of any State approved
sums due and owing for work done upon the project.

7. NON-COLLUSIVE BIDDING CERTIFICATION. In
accordance with Section 139-d of the State Finance Law, if
this contract was awarded based upon the submission of
bids, Contractor affirms, under penalty of perjury, that its
bid was arrived at independently and without collusion
aimed at restricting competition. Contractor further
affirms that, at the time Contractor submitted its bid, an
authorized and responsible person executed and delivered
to the State a non-collusive bidding certification on
Contractor's behalf.

8. INTERNATIONAL BOYCOTT _PROHIBITION. In
accordance with Section 220-f of the Labor Law and
Section 139-h of the State Finance Law, if this contract
exceeds $5,000, the Contractor agrees, as a material
condition of the contract, that neither the Contractor nor
any substantially owned or affiliated person, firm,
partnership or corporation has participated, is
participating, or shall participate in an international
boycott in violation of the federal Export Administration
Act of 1979 (50 USC App. Sections 2401 et seq.) or
regulations thereunder. If such Contractor, or any of the
aforesaid affiliates of Contractor, is convicted or is
otherwise found to have violated said laws or regulations
upon the final determination of the United States
Commerce Department or any other appropriate agency
of the United States subsequent to the contract's
execution, such contract, amendment or modification
thereto shall be rendered forfeit and void. The Contractor
shall so notify the State Comptroller within five (5)
business days of such conviction, determination or
disposition of appeal (2NYCRR 105.4).

9. SET-OFF RIGHTS. The State shall have all of its common
law, equitable and statutory rights of set-off. These rights
shall include, but not be limited to, the State's option to
withhold for the purposes of set-off any moneys due to
the Contractor under this contract up to any amounts due
and owing to the State with regard to this contract, any
other contract with any State department or agency,
including any contract for a term commencing prior to the
term of this contract, plus any amounts due and owing to
the State for any other reason including, without
limitation, tax delinquencies, fee delinquencies or
monetary penalties relative thereto. The State shall
exercise its set-off rights in accordance with normal State
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practices including, in cases of set-off pursuant to an
audit, the finalization of such audit by the State agency, its
representatives, or the State Comptroller.

10. RECORDS. The Contractor shall establish and maintain
complete and accurate books, records, documents,
accounts and other evidence directly pertinent to
performance under this contract (hereinafter, collectively,
“the Records"). The Records must be kept for the balance
of the calendar year in which they were made and for six
(6) additional! years thereafter. The State Comptroller, the
Attorney General and any other person or entity
authorized to conduct an examination, as well as the
agency or agencies involved in this contract, shall have
access to the Records during normal business hours at an
office of the Contractor within the State of New York or, if
no such office is available, at a mutually agreeable and
reasonable venue within the State, for the term specified
above for the purposes of inspection, auditing and
copying. The State shall take reasonable steps to protect
from public disclosure any of the Records which are
exempt from disclosure under Section 87 of the Public
Officers Law (the "Statute") provided that: (i) the
Contractor shall timely inform an appropriate State
official, in writing, that said records should not be
disclosed; and (ii) said records shall be sufficiently
identified; and {iii} designation of said records as exempt
under the Statute is reasonable. Nothing contained herein
shall diminish, or in any way adversely affect, the State's
right to discovery in any pending or future litigation.

11. IDENTIFYING _ INFORMATION AND  PRIVACY
NOTIFICATION. {a) FEDERAL EMPLOYER IDENTIFICATION
NUMBER and/or FEDERAL SOCIAL SECURITY NUMBER. All
invoices or New York State standard vouchers submitted
for payment for the sale of goods or services or the lease
of real or personal property to a New York State agency
must include the payee's identification number, i.e., the
seller's or lessor's identification number. The number is
either the payee's Federal employer identification number
or Federal social security number, or both such numbers
when the payee has both such numbers. Failure to include
this number or numbers may delay payment. Where the
payee does not have such number or numbers, the payee,
on its invoice or New York State standard voucher, must
give the reason or reasons why the payee does not have
such number or numbers.

{b) PRIVACY NOTIFICATION. (1) The authority to request
the above personal information from a seller of goods or
services or a lessor of real or personal property, and the
authority to maintain such information, is found in Section
5 of the State Tax Law. Disclosure of this information by
the seller or lessor to the State is mandatory. The principal
purpase for which the information is collected is to enable
the State to identify individuals, businesses and others
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receipt of the return thereof by the United States Postal
Service as refused or undeliverable. Contractor must
promptly notify the State, in writing, of each and every
change of address to which service of process can be
made. Service by the State to the last known address shall
be sufficient. Contractor will have thirty (30) calendar days
after service hereunder is complete in which to respond.
18. PROHIBITION ON PURCHASE OF TROPICAL
HARDWOODS. The Contractor certifies and warrants that
all wood products to be used under this contract award
will be in accordance with, but not limited to, the
specifications and provisions of Section 165 of the State
Finance Law, {Use of Tropical Hardwoods) which prohibits
purchase and use of tropical hardwoods, unless
specifically exempted, by the State or any governmental
agency or political subdivision or public benefit
corporation. Qualification for an exemption under this law
will be the responsibility of the contractor to establish to
meet with the approval! of the State.

in addition, when any portion of this contract involving
the use of woods, whether supply or installation, is to be
performed by any subcontractor, the prime Contractor
will indicate and certify in the submitted bid proposal that
the subcontractor has been informed and is in compliance
with specifications and provisions regarding use of tropical
hardwoods as detailed in §165 State Finance Law. Any
such use must meet with the approval of the State;
otherwise, the bid may not be considered responsive.
Under bidder certifications, proof of qualification for
exemption will be the responsibility of the Contractor to
meet with the approval of the State.

19. MACBRIDE _FAIR EMPLOYMENT PRINCIPLES. In
accordance with the MacBride Fair Employment Principles
(Chapter 807 of the Laws of 1992), the Contractor hereby
stipulates that the Contractor either {a) has no business
operations in Northern lreland, or (b} shall take lawfu!
steps in good faith to conduct any business operations in
Northern Ireland in accordance with the MacBride Fair
Employment Principles (as described in Section 165 of the
New York State Finance Law), and shall permit
independent monitoring of compliance with such
principles.

20. OMNIBUS PROCUREMENT ACT OF 1992. It is the
policy of New York State to maximize opportunities for the
participation of New York State business enterprises,
including minority and women-owned business
enterprises as bidders, subcontractors and suppliers on its
procurement contracts.

Information on the availability of New York State
subcontractors and suppliers is available from:

NYS Department of Economic Development

Division for Small Business

30 South Pearl St -- 7th Floor
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Albany, New York 12245
Telephone: 518-292-5220
Fax: 518-292-5884
http://www.empire.state.ny.us
A directory of certified minority and women-owned
business enterprises is available from:
NYS Department of Economic Development
Division of Minority and Women's Business Development
30 South Pearl St -- 2nd Floor
Albany, New York 12245
Telephone: 518-292-5250
Fax: 518-292-5803
http://www.empire.state.ny.us
The Omnibus Procurement Act of 1992 requires that by
signing this bid proposal or contract, as applicable,
Contractors certify that whenever the total bid amount is
greater than $1 million:
(a) The Contractor has made reasonable efforts to
encourage the participation of New York State Business
Enterprises as suppliers and subcontractors, including
certified minority and women-owned  business
enterprises, on this project, and has retained the
documentation of these efforts to be provided upon
request to the State;
(b) The Contractor has complied with the Federal Equal
Opportunity Act of 1972 (P.L. 92-261), as amended;
(c) The Contractor agrees to make reasonable efforts to
provide notification to New York State residents of
employment opportunities on this project through listing
any such positions with the Job Service Division of the
New York State Department of Labor, or providing such
notification in such manner as is consistent with existing
collective bargaining contracts or agreements. The
Contractor agrees to document these efforts and to
provide said documentation to the State upon request;
and
(d) The Contractor acknowledges notice that the State
may seek to obtain offset credits from foreign countries as
a result of this contract and agrees to cooperate with the
State in these efforts.
21. RECIPROCITY AND SANCTIONS PROVISIONS. Bidders
are hereby notified that if their principal place of business
is located in a country, nation, province, state or politica!
subdivision that penalizes New York State vendors, and if
the goods or services they offer will be substantially
produced or performed outside New York State, the
Omnibus Procurement Act 1994 and 2000 amendments
(Chapter 684 and Chapter 383, respectively) require that
they be denied contracts which they would otherwise
obtain. NOTE: As of May 15, 2002, the list of
discriminatory jurisdictions subject to this provision
includes the states of South Carolina, Alaska, West
Virginia, Wyoming, Louisiana and Hawaii. Contact NYS
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APPENDIX A-1G

General

A

In the event that the Contractor shall receive, from any source whatsoever, sums the payment of which is in
consideration for the same costs and services provided to the State, the monetary obligation of the State hereunder shall
be reduced by an equivalent amount provided, however, that nothing contained herein shall require such reimbursement
where additional similar services are provided and no duplicative payments are received.

This agreement is subject to applicable Federal and State Laws and regulations and the policies and procedures
stipulated in the NYS Education Department Fiscal Guidelines found at http:/www.nysed.gov/cafe/.

For each individual for whom costs are claimed under this agreement, the contractor warrants that the individual has
been classified as an employee or as an independent contractor in accordance with 2 NYCRR 315 and all applicable
laws including, but not limited to, the Internal Revenue Code, the New York Retirement and Social Security Law, the
New York Education Law, the New York Labor Law, and the New York Tax Law. Furthermore, the contractor
warrants that all project funds allocated to the proposed budget for Employee Benefits, represent costs for
employees of the contractor only and that such funds will not be expended on any individual classified as an
independent contractor.

Any modification to this Agreement that will result in a transfer of funds among program activities or budget cost
categories, but does not affect the amount, consideration, scope or other terms of this Agreement must be approved
by the Commissioner of Education and the Office of the State Comptroller when:

a. The amount of the modification is equal to or greater than ten percent of the total value of the contract for
contracts of less than five million dollars; or

b. The amount of the modification is equal to or greater than five percent of the total value of the contract
for contracts of more than five million dollars.

Funds provided by this contract may not be used to pay any expenses of the State Education Department or any of its
employees.

Terminations

A. The State may terminate this Agreement without cause by thirty (30) days prior written notice. In the event of such

termination, the parties will adjust the accounts due and the Contractor will undertake no additional expenditures not
already required. Upon any such termination, the parties shall endeavor in an orderly manner to wind down activities
hereunder.

Safequards for Services and Confidentiality

A. Any copyrightable work produced pursuant to said agreement shall be the sole and exclusive property of the New York

State Education Department. The material prepared under the terms of this agreement by the Contractor shall be
prepared by the Contractor in a form so that it will be ready for copyright in the name of the New York State Education
Department. Should the Contractor use the services of consultants or other organizations or individuals who are not
regular employees of the Contractor, the Contractor and such organization or individual shall, prior to the performance of
any work pursuant to this agreement, enter into a written agreement, duly executed, which shall set forth the services to
be provided by such organization or individual and the consideration therefor. Such agreement shall provide that any
copyrightable work produced pursuant to said agreement shall be the sole and exclusive property of the New York State
Education Department and that such work shall be prepared in a form ready for copyright by the New York State
Education Department. A copy of such agreement shall be provided to the State.

All reports of research, studies, publications, workshops, announcements, and other activities funded as a result of
this proposal will acknowledge the support provided by the State of New York.

This agreement cannot be modified, amended, or otherwise changed except by a written agreement signed by all
parties to this contract.

No failure to assert any rights or remedies available to the State under this agreement shall be considered a waiver of
such right or remedy or any other right or remedy unless such waiver is contained in a writing signed by the party alleged
to have waived its right or remedy.
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Appendix A-2

American Recovery and Reinvestment Act of 2009 (ARRA)
ADDITIONAL CONTRACT RECORD KEEPING REQUIREMENTS

This contract, is funded, in whole or in part, by the American Recovery and Reinvestment Act of 2009 (ARRA).
The United States Office of Management and Budget (OMB) has released, “Implementing Guidance for
Reports on Use of Funds Pursuant to the American Recovery and Reinvestment Act of 2009.” (M-09-21) This
guidance provides detailed information on reporting requirements included in Section 1512 of the Recovery
Act.

Recipient vendors receiving ARRA funding will be required to submit quarterly information which will include
at a minimum the following information:

Vendor name and zip code of Vendor headquarters;

Expenditures (per quarter and cumulative);

Expenditure description; and

Estimates on jobs created or retained via the expenditure of these funds by the Vendor.

Additional data may be required from vendors as a result of guidance issued by OMB.

Vendors will be required to submit the ARRA data in a form and format to be determined by the New York
State Education Department (NYSED). NYSED anticipates that the reporting information will be provided to
Vendors no later than August 30th. There will be no additional compensation for this reporting activity and it
is anticipated that the Quarterly Reporting forms will be required in both paper and electronic formats.

An employee of any non-federal employer receiving ARRA funds may not be discharged, demoted, otherwise
discriminated against as a reprisal for disclosing to law enforcement and other officials information that the
employee reasonably believes is evidence of:

Gross mismanagement;

Gross waste of covered funds;

A danger to public health and safety;
An abuse of authority; or

A violation of law.

®¢ & o o o
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District Data Usage

Dr. Terrance Barlow

Data and Assessment

Curriculum Instruction

PLC’s/PD

APPR (teachers and administrators)

Dr. Jennifer Bashant

Data Driven Instruction

Program Evaluation

School Climate and Culture

Framework for Teaching (TeachScape Proficiency System)

Mr. Terrance Brewer

Administration and Reorganization
Team Building

Shared Services

Special Education

School leadership training

School safety training

Mr. Clifford Byrd

Positive Behavior Intervention and Supports

Ms. Angie Camarata

Literacy Instruction/coaching
ELA Common core implementation

Dr. Mary Helen Collen

Data Driven Instruction
District Data Usage and Implementation
Curriculum for Special Education

Mr. Peter Copeletti

Executive Coaching
School Culture and Climate

Ms. Suzanne DeWalt

Grant writing and administration

Ms. Dorothy Donlon

Common Core/Cl Mapping - Literacy
Special Education

District Data Usage — Master Schedule
Coaching/Mentoring

Ms. Margaret DiGuilio

ELA Common Core Implementation

Curriculum & Instruction

Teacher and Administrator coaching

Joint Intervention Team Specialist (English Language Arts)

Mr. Jim Dillon

Bullying Prevention
Safe Schools
Instructional Coaching
Cooperative Learning

Dr. Nicole Eschler

Comprehensive Education Planning & Implementation

Rigorous Curriculum Design

Differentiated Instruction

School Leadership Teams

Joint Intervention Team Specialist (Mathematics, Special Education,
Literacy Across Content)

Framework for Teaching (TeachScape Proficiency System)

Data Driven Instruction

Ms. Rebecca Gardner

School Climate and Culture

Conference Planning

Student Support Services & Systems

Joint Intervention Team Specialist (Learning Environment)
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Framework for Teaching (TeachScape Proficiency System)

Mr. Joseph Kavanaugh

Curriculum Mapping

Math Common Core Implementation
Professional Development

Joint Intervention Team Specialist (Mathematics)

Ms. Shari Keller

Master Schedule for Effective Teaching and Learning
Administrative Training

At Risk ~ Special Education

Joint Intervention Team Specialist (Special Education)

Dr. Rita Levay

Special Education Program Development and Assessment
Special Education Finance

Suppartive Learning Environment

Joint Intervention Team Specialist (Special Education)
Framework for Teaching (TeachScape Proficiency System)

Ms. Deborah Marcil

ELA K-12 Common Core Implementation
Team Building
Mentoring/Coaching

Mr. Robert Pierce

Financial Management

Ms. Alexia Ryan

Differentiated Instruction
Teacher Mentoring

Ms. Johanna Shogan

ELA Common Core
Literacy
Joint Intervention Team Specialist (English Language Arts)

Mrs. Elisabeth Smith

Literacy

Leadership

Data Driven Inquiry
Curriculum and Instruction
Family Outreach

Ms. Joanne Sole

Teacher Evaluation

Dr. Jerome Steele

Leadership
Consolidation and merger studies
Rural Schools

Ms. Patricia Stone

APPR

Response to Intervention

Common Core / SLO’s

Instructional Improvement
Professional Learning Communities

Ms. Susan Tangorre

Professional Development Planning

Team Leadership

Human Resources

Framework for Teaching (TeachScape Proficiency System)
Professional Learning Communities

Ms. Claudia Verga

Differentiated Instruction
ELA Common Core Implementation

Dr. Janice White

Administrator and Teacher Mentoring
Administrative Leadership Training
District Data Usage

Board of Education Development
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