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I. District-Level Transformation Plan for
PS 74 Hamlin Park Academy

A. District Overview
i. Theory of Action and Key District Strategies

The Buffalo City School District (BCSD) continues to undergo a comprehensive and targeted
strategic planning process designed to address underperforming schools, including the more
than 50 BCSD schools currently identified as Priority Schools. This work is rooted in core goals
to address student achievement, governance, organizational capacity and alignment,
organizational culture, and community and public relations. To achieve these goals, BCSD is
committed to developing clear expectations, providing targeted supports to schools, and holding
school leaders accountable for turning around the district’s lowest performing schools.

Driving the strategic planning processes and core goals is a theory of action based on the
following principles:

If we develop and sustain a culture of excellence throughout the district, such that children
come first in all decision-making and we ensure that they graduate on time, college and
career ready;

If all of our goals, objectives, plans, resources, and progress monitoring systems are aligned;
If we recruit, develop, and equip caring and effective staff;

If we implement a rigorous instructional improvement system that ensures strong core
curriculum, planning, instruction, assessment, and data reporting and analysis systems that
meet the needs of individual students;

If we use data to drive planning;
If we partner with parents and the community;
If we hold ourselves accountable for achieving desired results;

Then we will realize our vision of providing a world-class education for every child.
ii. Approach to Supporting Priority Schools

Our priority is to build capacity among both district and school staff to lead and support school
turnaround. We will do this with support provided from the New York State Education
Department (NYSED) through the Systemic Supports Grants, School Improvement Grants (SIG)
funding, and the District Integrated Intervention Teams using the Diagnostic Tool for School and
District Effectiveness. At the district level, we have established a core team responsible for
supports and supervision of Priority Schools.

The district is currently undergoing a major reorganization designed to improve and streamline
the services it provides to schools. Part of this reorganization includes the hiring of an acting
deputy superintendent with extensive experience implementing and monitoring SIG funding.
Support for Priority Schools has been realigned under a new Office of School Leadership
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(detailed in Section C below). In collaboration with our partner, American Institutes for Research
(AIR), the district has created a targeted plan and related strategies to ensure successful
implementation of the structural changes and to provide capacity-building supports to the Office
of School Leadership to create highly effective teams in our Priority Schools. Because
implementation is a critical need within BCSD, much of our combined district-level funding will
be focused on this area. As this grant application details, capacity will be built through a series of
district- and school-level training programs and job-embedded coaching. Successful
implementation will be measured through a detailed implementation and progress monitoring
protocol.

In addition to proper training and support, we will make investments in key areas to ensure that
our school leaders have the resources they need to improve student achievement. A priority is the
utilization of our data warehouse for an early warning system, which will be funded through the
Systemic Supports Grant. Our intention is to refine our data warehouse to have a robust set of
indicators to identify interventions for students. After the data warehouse is utilized to create
early warning system tools, district SIG funds will help underwrite much-needed training and
support for school leaders, beginning with BCSD’s 5 Priority High Schools, on selecting and
implementing specific interventions indicated by the data. Ultimately, this will solidify our
capacity to implement and effectively use an early warning system to prevent our students from
dropping out of school.

A key strategy for supporting the district’s lowest-performing schools is the belief that school
leaders must possess or develop the unique competencies required for school turnaround, such as
those identified by Public Impact’s Turnaround Leaders: Competencies for Success and detailed
in the Part II, Section D, of this application. These competencies are the driving factors behind
BCSD’s school leader recruitment, selection, and hiring processes. Additionally, as outlined in
Section B below, the hiring of a leader with experience in school turnaround and with turnaround
competencies will allow the district to move to a model of school-based autonomy not previously
held at the school level.

Another key area for support is the implementation of the Common Core State Standards. BCSD
is in the process of adopting new Common Core materials that include supplemental units for
mathematics and resources that focus on instructional shifts in English language arts. This will
support teachers in developing new units and curriculum maps aligned with the Common Core
State Standards. We will continue support training for our Ambassador Teachers so that they can
serve as resources for other teachers in their schools. Finally, BCSD will provide support in the
development and implementation of student learning objectives and associated formative
assessments that are aligned to the Common Core State Standards.

With these resources, we will begin to reverse our growing list of low-performing schools and
realize our vision for a thriving educational model for urban school districts.

iii. Evidence of Readiness

Since Superintendent Brown assumed leadership of BCSD in July 2012 the district has engaged
in a strategic planning process. Throughout the 2012—13 school year, Superintendent Brown has
identified and developed many district strengths on which to build, including the following:
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* An expansion of afterschool programming for district students
* An approved Annual Professional Performance Review (APPR) plan

» Partnerships with AIR and Research for Better Teaching to build capacity among leaders
and teachers in our Priority Schools. Education Partner Organizations (EPO) were vetted
through a rigorous review process for several of our Priority Schools, and a partnership
was established with Say Yes! that is bringing a host of resources to support our schools
and students and that is assisting the district in developing a student monitoring system.

» A sophisticated data warehouse. In addition, we are poised to build upon the warehouse
to develop early warning tools and training for our high schools.

= A thoughtful, school-based budget process, developed and launched during the 201213
school year.

= Technology tools to improve staff effectiveness, such as the educator portal titled My Big
Campus to facilitate networking among principals and teachers; a parent portal to
facilitate parents” access to their children’s information; and an online grade book.

With the resources now flowing to BCSD, we are committed to ensuring a high level of
coordination among our grants, programs, and partners to leverage our resources and design
systems to ensure the sustainability of this work and its anticipated outcomes in the years to
come.
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B. Operational Autonomies
i. Operational Autonomies for Hamlin Park School

The operational autonomies for PS 74 are based on a philosophy of “earned autonomy,” meaning
that all schools in the district—including Hamlin Park will be required to implement a number of
broadly defined, district-required “non-negotiables” in order to earn high levels of operational
autonomy. These non-negotiables include:

= Implement with fidelity a well-defined curriculum aligned with the Common Core State
Standards (Tenet Three)

s Administer regular formative assessments (Tenet Three)

= Use classroom walkthroughs to regularly collect data about implementation of effective
teaching and learning strategies (Tenet Three)

» Ensure that every educator in the school is working toward implementing the curriculum
with skilled fidelity (Tenet Four)

* Implement two to three high-impact instructional strategies (Tenet Four)

= Using school-based inquiry teams, analyze and use formative assessment data, classroom
walkthrough data, and the early warning system to inform the instructional-improvement
process and to provide students with support services (Tenets Four and Five)

= Use the district’s early warning system and individual growth plan for all students (Tenet
Five)

» Implement a Response-to-Intervention program with fidelity (Tenet Five)

These non-negotiables, which are aligned with tenets of the NYSED’s Diagnostic Tool for
School and District Effectiveness and will be supported by a set of resources detailed in other
sections of this application, provide a general framework of school improvement, as well as a
focus for central office capacity building. At the same time, they provide Priority Schools with
significant autonomies in implementation. For example, although all Priority Schools will be
expected to implement two to three high-impact instructional strategies, the individual school
will be able to select strategies and provide coaching and professional development to ensure
school-level effectiveness.

ii. Policies and Procedures for Autonomy, Operating Flexibility, and Support
Please see Formally Adopted BOE Policies for further evidence of Operational Autonomies

Staffing: As the district is developing its principal recruitment strategy, the ability to provide
autonomy to principals relative to hiring, not just to the allocation of positions, is being
addressed. Examples include the ability to fill existing vacancies and the ability to hire for
specific positions the new principals seek to create. On June 24™ and 25® | principals will attend
training sessions on how to identify teachers who will succeed with children identified as at risk,
in poverty, unmotivated, oppositional, or challenging. During the planning process, Hamlin Park
identified that itinerant teachers presented a problem for fostering collaboration and coordination
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among staff. With the implementation of school-based budgeting, principals now have the
flexibility to use funds to transform part-time positions into full-time positions.

School-Based Budgeting: Since the submission of its SIG applications in January 2013, BCSD
has begun the implementation process for school-based budgeting. For the last two years, the
district’s chief financial officer (CFO) has engaged in a process of developing more autonomy
for school leaders with respect to allocation of budgets and resources. In addition to
collaborating with other district offices, the CFO formed a staffing/student funding committee to
provide advice and guidance during this process. The committee includes five principals, the
executive director of human resources, the director of staffing and budget, and the community
superintendents. On November 5, 2012, BCSD launched its strategic planning process by
publicly sharing the findings of strategic reviews focused on finance, curriculum, and instruction
that were conducted by external consultants in the spring of 2012. A list of strategic priorities
was then develop and used to finalize the budgeting process.

During the outreach process for the development of this grant application and school plan, school
staff consistently stated a desire to have more autonomy to choose instructional materials and to
have greater supports for parental engagement/outreach activities. With the launch of this new
system, principals now have greater autonomy in the use of their budgets with regard to school
personnel, services, and materials in preparation for the 2013—14 school year. New principals
will have greater autonomy with respect to the allocation of instructional staff, with a notable
exception in the area of special education, where the district will retain decision-making
authority. In the meantime, through the use of Title I, Title Ila, Title I1I, and other grant and
O&M funds, Priority Schools are being provided differentiated resources for parental
involvement/engagement, extended day programs, professional development opportunities, and
school-based instructional and leadership support.

Use of Time During and After School: During the outreach period for the development of this
application, one of the biggest barriers to addressing use of time during the school day was the
issue of itinerant teachers. Because the school employs a substantial number of part-time staff, it
was virtually impossible to rework scheduling to more efficiently use time during the school day
to improve instruction. As noted above, with the implementation of school-based budgeting,
principals can now address this issue. Afterschool programming has been a challenge for BCSD
because the district does not operate community schools and more than 90 percent of its students
are bussed to their assigned schools. This year, the superintendent has committed transportation
resources for Grades 2—12 to be able to offer transportation services in support of afterschool
programs. With additional SIG funding and current district transportation policies, school leaders
will be able to expand afterschool academic offerings.

Program Selection: Because instructional programming is fundamental to every school’s
academic success, the district will retain a lead role in determining the core instructional
programs at each school. However, with SIG funding, schools will have resources to secure
additional Common Core State Standards materials from EngageNY and supplemental programs
in order to realize their unique visions.

Educational Partner Selection: The district is implementing a new system for schools to select
educational partners. While all partners must be approved by BCSD, individual schools can
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share information with identified partners to ensure they respond to yearly request for proposals.
Once the district has vetted the proposals and finalized its approved provider list, the individual
school will be able to select the partners that best meet its specific requirements with the
assurance that these providers can help deliver the results the school needs.
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C. District Accountability and Support

i. Senior Leadership of Turnaround Efforts
Please see District Level Organizational Chart and Management Structures

During Superintendent Brown’s first year in BCSD, she has made it a priority to create the
necessary organizational structures to provide quality oversights and support for the Priority
Schools. Since the last SIG applications were submitted in January 2013, the superintendent has
introduced a new management structure that organizes Priority Schools with all other BCSD
schools in the Office of School Leadership. This office is managed by four chiefs of school
leadership, who will each be assigned a cohort of schools to provide instructional and operational
support. However, the district’s Priority Schools will be assigned and organized under two of the
four chiefs in order to better leverage resources and refine our expertise in supporting our lowest-
performing schools. The attached organization chart illustrates how the office of the chiefs of
school leadership will be organized. Responsibilities for instructional supports will be managed
in conjunction with supervising principals, and responsibilities for operational supports will be
delegated to directors.

The chief of special projects will have responsibility for securing resources (such as School
Improvement Grants) to support our Priority Schools and for overseeing compliance with the
requirements of federal grants as well as the state framework for the Diagnostic Tool for School
and District Effectiveness.

Throughout this reorganization, AIR has been supporting the district in defining its approach to
serving its Priority Schools. A core team has been established to coordinate and drive district
support for Priority Schools. This team is composed of the acting deputy superintendent, chiefs
of school leadership, chiefs of special projects, and AIR staff. This work and our team structure
will continue to evolve, but key elements such as supports for leadership and instruction,
monitoring protocols, and data tools are being prepared for deployment this summer to build
capacity among school leaders and teachers for the 2013-2014 school year.

The Priority Schools Support Team is basing its cycle of planning, action, evaluation, and
feedback on an alignment with the state’s framework and the requirements of this grant. Schools
are using this reapplication opportunity to plan with this alignment in mind. In addition, BCSD
seeks to build its leadership teams’ abilities to implement the plans and to enhance the capacity
of our district staff to evaluate school progress and provide meaningful, actionable feedback.

During the grant’s first year of implementation, AIR and Research for Better Teaching will
support the district by providing critical expertise to help school teams build and implement their
school plans and strengthen administrators’ and teachers’ capacities to use data to inform
instruction. At the same time, through the Systemic Supports Grant, AIR will help build BCSD’s
capacity to support schools in their change process.

Support to enhance school leadership teams’ competencies in school turnaround will be
delivered by district staff in partnership with AIR through the Transformation Leadership
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Learning Network (TLLN). This cycle of support will begin with summer trainings and will
provide consistent supports throughout the 2013—14 school year. Supports will include:

» Summer kick-off sessions focused on the building blocks of school turnaround for district
and school leaders. This session will focus on the research-based elements of successful
district and school turnaround. Participants will leave the workshop with a better
understanding of their roles in the turnaround, a 90-day implementation plan that will
include quick wins, and a communication strategy and plan to effectively engage
stakeholders.

= Quarterly full-day leadership workshops throughout the school year designed to build
leadership team capacity in the discipline of turnaround designed to be “just in time” to
meet the pressing needs of school leaders.

*  Monthly individualized coaching visits will focus on implementing the
turnaround/transformation plan and addressing school-specific issues and concerns.

Additional support and monitoring will occur through weekly on-site school visits by the
supervising principal to build school capacity and support for the school restructuring team and
principal. During these visits, the supervising principal will also monitor improvement strategies
to determine if they are leading to desired outcomes for school improvement.

Support for school leaders to develop data-driven decision-making skills will be provided as
outlined in the Systemic Supports Grant in partnership with AIR and Research for Better
Teaching.

ii. Cycle of Planning, Action, Evaluation, and Feedback

The plan for the district cycle of evaluation and feedback is in development now that BCSD’s
reorganization is underway. It will be completed this summer and will be based upon the state’s
Integrated Intervention Team Review Process, the DTSDE framework, and the SCEP. AIR is
currently working with BSCD to build out the schedule and tools for a year-long cycle of
monitoring and feedback. AIR will partner with BCSD as monitoring activities are initiated and
will gradually transfer full responsibility to district staff as appropriate training and capacity
building occurs. By the end of the first year of implementation, district staff will be expected to
assume full responsibility for these monitoring visits and processes.

1. The cycle begins with the annual DTSDE review. Feedback from these reports will be
built into the DCIP and SCEP to ensure appropriate resources and supports are targeted to
areas of improvement. During this year, AIR will work with the district to enhance the
DTSDE tool so that during monitoring visits, data needed to monitor progress for Title I,
SIG, and other federally funded activities will be captured.

2. As part of the Transformation Leadership Learning Network, there will be a mid-point
review (AIR’s Reality Check), during which the principal, school teams, and district staff
will work together to assess their progress utilizing the DTSDE state report, DCIP, and
SCIP.

3. Implementation Progress Checks (IPCs) will be conducted (monthly or as needed) by the
supervising principal. These visits will focus on instruction and principal leadership in
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the context of the APPR. AIR will assist the district in refining a process for providing
feedback to schools based up these IPCs.

4. School-based teams, including the principal and instructional coaches, will conduct
instructional rounds to monitor and verify that high impact instructional strategies are
being implemented in classrooms. Observations from these visits will inform decisions
about professional development and coaching for teachers. Principals will be supported in
this process by leadership coaches as part of the Transformation Leadership Learning

Network.
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D. Teacher and L.eader Pipeline

i. Recruitment Goals and Strategies

With respect to principal recruitment, BCSD is utilizing an extensive recruitment process to
identify prospective principals who have successfully led dramatic turnaround interventions at
schools with similar student populations. We are engaging in a two-fold recruitment process to
(1) identify principals with records of success in improving student performance within the
district, and (2) simultaneously engage in a national search. Recruitment of individuals with
competencies in school turnaround began in February 2013. With the assistance of AIR, we
consulted with former turnaround principals to better understand how to attract highly qualified
candidates interested in relocating to Buffalo, New York. Additionally, we researched postings
in urban school districts throughout the country in order to ensure that our recruitment efforts
were competitive. Finally, AIR provided training to the district’s HR staff to build their capacity
to identify candidates who possessed the competencies necessary to turn around low-performing
schools.

Advertisements were placed on several educational websites including, but not limited to,
Education Week—Topschooljobs.org, American Association of School Administrators, School
Administrators of New York, National Society of Black School Educators, and several other
educational websites and print media, both local and national. Thirty-nine applicants from across
the country, including candidates from Texas, Virginia, Arkansas, California, Georgia, Missouri,
Nevada, and various cities in New York State, have been identified. Initial screenings will take
place the week of May 28th, with Round 1 interviews (including telephone interviews) the week
of June 10th, and Rounds 2 and 3 (superintendent) interviews the week of June 17th, with final
selections being made by June 24th.

BCSD and its Office of Human Resources are currently developing new recruitment strategies to
attract teachers for our high-poverty and high-minority schools. Table 1 identifies goals to meet
this need and strategies that are currently under consideration.

Table 1. BCSD Teacher and Leader Recruiting Goals and Strategies

Recruiting Goals Identified Strategies for Consideration to Achieve Goals

Increase capacity of BCSD Hire additional staff to support recruiting efforts and to oversee

HR office. the implementation of other strategies (identified below) adopted
by the district.

Strengthen partnerships with | For local programs, focus on the following recruitment areas:
local colleges and e Total available candidates/minority candidates
universities and other teacher
preparation programs that
have appropriate candidates
who meet BCSD needs for ¢ Conduct job fair activities

additional recruiting. e Network strategically with Teach For America, Reach to
Teach, and urban teaching fellows programs. For example,

e Available candidates in critical teaching fields
¢ Success of employees hired from a school’s campus
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Recruiting Goals

Identified Strategies for Consideration to Achieve Goals

Teach For America offers applicants who are not accepted
into the program the opportunity to complete a contact
release form so that other organizations, including school
districts, can contact these prospective teachers.

Refine the BCSD interview
process to better identify
candidates for high-need
schools.

Create a multitiered application and interview process that may
include written responses, a teaching demonstration, a writing
sample, a discussion group during which candidates talk about
an issue related to teaching in high-need schools, and a personal
interview.

Allow current certified
employees to add critical
area-teaching fields to their
certificates.

Approve financial support for training and test fees to aid current
professional teaching staff seeking to add critical teaching fields
to their certificates.

Broaden the geographic
reach of advertised job
openings.

Post job openings on the district job line and on the Internet. The
HR department has increased its advertising budget in order to
post nationally for a large number of available positions.

ii. Hiring Procedures and Budget Timelines

As part of the Office of Human Resources planning process to improve teacher and principal
recruitment, staff are discussing the feasibility of speeding the timeline for transfers and,
ultimately, for new hires for all BCSD schools. At this time, however, we cannot alter the hiring
process without the consent of our teachers’ union.

iii. Districtwide Training Programs for Priority School Principals

In the last two years, Science, Technology, Engineering, and Mathematics (STEM) Leadership
funds, in combination with Wallace and Tower Foundation funds, were integrated with Race to
the Top (RTTT) educational priories and funding to advance and accelerate instructional
leadership reform efforts in Buffalo. This leadership work is aligned with the plan set forth in
Buffalo’s RTTT application and conforms to metrics as defined by the NYSED CCLS, APPR,
and DDI Workbook. Our instructional leadership initiative was designed to enhance Buffalo’s
commitment to reform across three areas necessary to support the work of whole-school reform:

1. Common Core State Standards

2. School-based inquiry and data-driven instruction

3. New performance evaluations for teachers and principals

This work was meant to focus on building capacity, developing infrastructure, and creating
sustainable reform. The activities in each area were created to ensure that Buftalo’s leaders
receive training to strengthen their instructional leadership skills to help improve student
achievement. “Leadership is second only to classroom instruction among all school-related
factors that contribute to what students learn at school. ”(Wallace Foundation, 2011)
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The outcomes for all leadership professional development learnings are:
* To emerge with a clear focus on instructional leadership necessary for turnaround
* To understand and implement all components of the RTTT assurance areas

* To learn and integrate best practices in leadership based on the Interstate School
Licensure Consortium Standards

» To test and assess individual competencies and skills in an effort to refine and embellish
personal practice

= To develop collegial relationships and engage as critical friends who nurture and support
one another

As described in Section C of this narrative, newly hired principals and other school leaders will
participate in ongoing training and coaching sessions to build their capacity through a two-day
leadership academy, quarterly full-day leadership workshops, and monthly individualized
coaching visits focused on implementing the turnaround/transformation plan and addressing site-
specific issues and concerns. The leadership academy was offered last summer to Priority
Schools, but yearlong support could not be provided due to lack of funding.

Principals have been participating in courses delivered by Research for Better Teaching that
include Observing and Analyzing Teaching and Unleashing the Power of Collaborative Inquiry:
A Professional Development Program for School-Based Inquiry Teams (SBITs). At the school
team meeting on January 7, 2013, conducted as part of our needs assessment process, it was
evident that members of the school-based management teams who participated in these trainings
possessed a foundational understanding of using data to drive instruction. Future training from
Research for Better Teaching and training on the early warning system funded through the
Systemic Supports Grant will further develop the capacity of these school leaders to apply data
to improve instruction.

Turning around struggling schools involves a complex change strategy. One of the first steps in
supporting Priority School principals during the change process involves providing tools,
training, and strategies to focus the majority of their time on instructional leadership. BCSD
began work with the National School Administration Manager (SAM) Innovation Project in
September 2010 and will continue to expand the partnership with the use of SIG funds to hire
SAMs for each Priority School. Our intention is to elevate the SAM position so that it can be
utilized to grow a pool of turnaround leaders.

Principals and assistant principals also participate in Administrators’ Learning Community
sessions after school and on Saturdays to continue to strengthen their skills as instructional
leaders focused on supporting effective teaching and improved student learning. This
collaborative work involves identifying the problem of instructional practice and focusing on the
next level of work to improve teacher effectiveness and to provide students with rigorous
coursework to improve graduation rates. The four assurance areas as defined by RTTT include:
(1) Common Core State Standards, (2) data-driven instruction (DDI), (3) teacher evaluation, and
(4) turning around low-performing schools. These four areas serve as the topical foundation for
the course work.
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Priority school principals also participate in turnaround leadership meetings and network team
institutes provided by NYSED.

iv. Districtwide Training Programs for Priority School Teachers

At the district level, training programs for teachers have focused on building capacity to:
= Shape teacher leadership skills

= Strengthen teacher content knowledge and technological skills in support of
implementation of Common Core State Standards

»  Master processes to improve knowledge and skills required for DDI. This year, the
district is providing a course for teachers and coaches in Priority Schools in building
teachers’ capacity—the knowledge and skills, as well as the courage and conviction—to
promote learning and increased achievement.

Many of the teachers at BCSD Priority Schools participated in the trainings outlined below.
Some of this work will continue to be the district’s focus in the first year of implementing these
grants.

To shape teacher leadership skills, the district partnered with Niagara University in a Teacher
Leader Quality Partnership (TLQP) grant. The program at Niagara University was the Teacher
Leadership Certificate of Advanced Study program. Participants were recruited primarily from
persistently low-achieving (PLA — now categorized as Priority Schools) high schools and from
two PLA elementary schools with an expectation that they would take on teacher leadership roles
within their schools and departments. Tuition and fees for course work and materials were
covered through a TLQP grant and required participants to complete all six courses for the
Certificate of Advanced Study. Generally, each cohort of Buffalo teachers took two courses per
semester, including the summer session. Of the 44 teachers who completed the program, more
than 50 percent now serve as Curriculum Lead Teachers or coaches for the district’s Priority
Schools. Five of the participants are continuing their studies in order to earn administrative
certification.

CCSS implementation training occurs through the delivery of turnkey training of the locally
developed English Language Arts and mathematics training modules provided by district support
teachers who attend the NTI trainings and work with building-level literacy and mathematics
specialist teachers and coaches. Any required funding for CCLS work has been provided from a
variety of funding sources, including Title I, Title Ila, RTTT, and SIG 1003(a) and 1003(g)
grants. In 2012, SIG 1003(a) grants provided opportunities for identified schools to conduct
additional summer training, during which teachers were able to participate in a 12-hour CCLS
course for implementation of the Common Core Learning Standards for English Language Arts
and a 12-hour CCLS course for implementation of the Common Core Learning Standards for
Mathematics, along with an eight-hour SBIT/DDI course for implementation of School-Based
Inquiry and Data-Driven Instruction teams.

All teachers received nine hours to 12 hours of training in writing and setting targets for student
learning objectives as required under New York State law 3012-c and funded by RTTT. During
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the 2013-14 SY teachers will be provided with a deeper level of training on the NYSUT Teacher
Practice Rubric as part of additional APPR related professional development sessions.

Research for Better Teaching’s foundational course for building teachers’ capacity is being
provided to all instructional coaches and offered to teachers in Priority Schools to promote
learning and increased student achievement. While supplying an overview to a comprehensive
model of the knowledge base on teaching, this course focuses on several areas in depth,
including planning lessons that are clear and accessible to all students; communicating high
expectations; and using a variety of assessments to inform planning, teaching, and reflecting on
lessons. Participants learn how to collect and analyze data and how to respond to data by
drawing on research-based instructional strategies. In addition, the course consistently
emphasizes the need to understand and respect our students’ diverse cultural backgrounds. This
work has been funded through a combination of SIG 1003(g) and RTTT funds.

These same funding sources have been used to provide every BCSD school with a trained SBIT
consisting of the principal, school counselors, attendance teacher, coaches, and classroom
teachers. The team participates in a 38-hour class to learn about a structured process of
collaborative inquiry to increase professional community, effective uses of data, and student
achievement. The approach focuses on development of the SBIT and guides the data teams
through a process of building a foundation, identifying a student learning problem, verifying
causes of student learning problems, generating and monitoring solutions, and achieving results.
Through this program, school-based data teams learn how to lead a process of collaborative
inquiry and to influence school culture to be one in which data are used continuously,
collaboratively, and effectively to improve teaching and learning. During and after completion of
the course, school teams are supported by three annual on-site coaching visits.

v. Year One Implementation Period—Training

Please see attached chart District-offered training events — Year One Implementation Period
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v. Year One Implementation Period—Training

Timeframe | LELL S SRR S _AIR Staff
Tentatively: Principal Orientation to Transformation Leadership Traci Karageorge
Week of June 6 | Network Support
—email briefing | e  Identifying and preparing the School Leadership Team

packet s  Overview of summer training sessions and ongoing

Week of June 20 support

—online e  DTSDE rubric - self assessment

conference

Proposed Dates: | Inaugural Summer Kick-off TLLN: 2-Days / SIG Cohort | Nancy Sticksel

June 26- 27 4 and 4.5 (Sig cohort 3 TBD) Loretta Blanks
s Focus: Turnaround /Transformation leadership Ursula Hill

competencies, effective planning, implementation, and | Carla Hulce
monitoring for effectiveness, 30-60-90 day and quick Ray Myrtle

win planning, developing a communication plan, Traci Karageorge
fostering a learning network
One day of Summer Training Session: 1 Days — SIG Cohort 1 and 2 | Nancy Sticksel
concurrent o Focus: Aligning resources for sustained improvement, Loretta Blanks
sessions: August monitoring and evaluation for impact, using Early Ursula Hill
27-29 Warning Data to identify and intervene with struggling | Carla Hulce
students Ray Myrtle
Summer Training Session 1 Days — SIG Cohort 5 Traci Karageorge
¢  Focus: implementation planning; monitoring for quality
and impact
Summer Training Session 1 Days — SIG Cohort 4 and 4.5
(Sig cohort 3 TBD)

¢ Complete and review the 30-60-90 day implementation
plan and quick win.

o  Translate the implementation plan into the project
implementation tool for ongoing monitoring.

e  Map the professional development foci and supports for
the school year

e (?)Develop a comprehensive strategic communication
plan for internal and external stakeholders regarding
SIG initiatives

Final SIG Cohort Participation to be finalized in the following

September, 2013 | First on-site coaching visit: One full day Nancy Sticksel
e  Focus: Implementation of quick wins and 30-day plan Loretta Blanks
Proposed Dates: | o  Leadership Team — protocols, communication with Ursula Hill
Coaching: Sept. other school teams, roles and responsibilities for Carla Hulce
23-27 administrators, staff, and facilitators for monitoring Ray Myrtle
student needs and progress schoolwide
September, 2013 | Conference Call X Nancy Sticksel
Conference Call: | e  Coaches, Community Superintendents, and other Loretta Blanks
Sept. 30 relevant staff and service providers to provide update on | Ursula Hill
; various initiatives, share progress, identify shared Carla Hulce
October, 2013 First Quarterly Training Transformation Leadership Nancy Sticksel
Learning Network Loretta Blanks

Proposed Dates: e Focus: support principal planning and establishing of Ursula Hill
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Timeframe U s Event AIR Staff
This would be expectations, procasscs and tools that will ensure Carls Hulce
best planned to teacher use of data to plan instruction and principal use | Ray Myrtle
follow the first of data to inform decision-making (introduce continuum | Traci Karageorge
round of and teacher roster instrument /connect with APPR —
benchmark support for teachers)
testing s Review first quarter implementation progress on
improvement and-cemmunication-plan
s Introduce Sharing Success & Solving Problems protocol
{for use in February quarterly training)
November, 2013 | Second on-site coaching visit: One full day Nancy Sticksel
¢ reflection on Turnaround/Transformation Competency Loretta Blanks
Proposed Dates: self and 360 degree assessment Ursula Hill
Coaching: Nov. Carla Hulce
4- Ray Myrtle
November, 2013 | Conference Call Nancy Sticksel
Conference Call: [ e Coaches, Community Superintendents, and other Loretta Blanks
TBD relevant staff and service providers to provide update on | Ursula Hill
various initiatives, share progress, identify shared Carla Hulce
concerns, and coordinate supports Ray Myrtle
Traci Karageorge
BCSD Staff
December, 2013 | Second Quarterly Training Transformation Leadership | Nancy Sticksel
Learning Network (1-day for leadership team, schools will | Loretta Blanks
Proposed Dates: | be divided into two cohorts and attend a one-day reality Ursula Hill
Dec.4and 5 check) Carla Hulce
(school s  Focus: Reality Check for SIG implementation progress | Ray Myrtle
leadership teams Traci Karageorge
attend for one-
day only)
January, 2014 Third on-site coaching visit: One full day Nancy Sticksel
Loretta Blanks
Proposed Dates: Ursula Hill
Coaching: Jan. Carla Hulce
27-31 Ray Myrtle
January, 2014 Conference Call Nancy Sticksel
Conference Call: ¢  Coaches, Community Superintendents, and other | Loretta Blanks
TBD relevant staff and service providers to provide Ursula Hill
update on various initiatives, share progress, C"myhumw
identify shared concerns, and coordinate supports Traci K:
BCSD Staff
February, 2014 | Third Quarterly Training Transformation Leadership Naney Sticksel
Learning Network (2 Days — All schools, Option: Loretta Blanks
Proposed Dates: | principals only) Ursula Hill
Feb. 19 and 20 »  Understand the BPS systems, forms, processes, and | Carla Hulce
responsibilities around school-based budgeting Ray Myrtle
(delivered in conjunction wzth appropriate BPS Traci Karageorge

district staff)
s Engage in a process to align the school budget and
other resources in support of the SIG and/or SCEP
s  Potentially differentiated sessions based on
principal and team needs (data from other supports
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Timeframe Event CAIR Staff Soae
and initiative areas)
March, 2014 Fourth on-site coaching visit: Full or half-day as Nancy Sticksel
determined by coach and support staff Loretta Blanks
Proposed Dates: Ursula Hill
March 10 - 14 Carla Hulce
Ray Myrtle
April, 2014 Fifth on-site coaching visit: Full or half-day as Nancy Sticksel
determined by coach and support staff Loretta Blanks
Proposed Dates: Ursula Hill
Coaching: April Carla Hulce
7-11 Ray Myrtle
April, 2014 Conference Call Nancy Sticksel
Conference Call: s Coaches, Community Superintendents, and other Loretta Blanks
8D relevant staff and service providers to provide Ursula Hill
update on various initiatives, share progress, g:ﬂ;l“"k'
identify shared concerns, and coordinate supports Tr:d k’:_l: george
BCSD Staff
May, 2014 Sixth on-site coaching visit: Full or half-day as Nancy Sticksel
determined by coach and support staff Loretta Blanks
Proposed Dates: Ursula Hill
May 12- 16 Carla Hulce
Ray Myrtle
June/July , 2014 | 4-day Second Annual Summer Leadership Nancy Sticksel
(Al schools, full leadership teams) Loretta Blanks
Proposed s  Focus: Sharing successes and lesson learned, Ursula Hill
Dates: inducting new leaders and team members, revising | Carla Hulce
June 24 - 27 and updating SCEP/SIG plans Ray Myrtle
Traci Karageorge

AIR’s Year Long Instructional Coaching Support System

Module 1: This module is designed to build participants’ understanding of the coach’s role in relation to teachers
and the principal. Participants will anticipate challenges to the coach’s role and identify solutions.

Date: September 2013 (exact date TBD)

Duration: Full day of training led by Kavatus Newell

understand trust as a
coaching norm, unpack
professional teaching
standards, and align
coaching with other
professional teaching
standards.

understand the
coach’s roles in
school and teacher
development and
learn to develop
principal-coach
relationships.

prepare for
classroom
scripting, and
solidify content and
instructional
priorities.

Essential Culture of Development | Framework for Focus on Teaching | Levers for
Coaching Executing Practices Sustainability
Element coaching

Participants will Participants will Participants will

Participants will prepare
for coaching entry,
anticipate start-up
challenges and identify
systemic priorities for
coaching.

Module 2: This module is designed to help coaches differentiate support based on teacher goals and data. Coaches
will learn to use data to provide effective feedback that support teacher-goals and affect student-outcomes.
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Date: November 2013 (exact date TBD)

Duration: Full day of training led by Kavatus Newell

professional teaching

standards, clarify the role

of the coach in teacher
professional
development, and learn

to differentiate the work
with beginning teachers.

sets and prepare for
high-stakes testing
—role of the coach,
learn scripting
strategies, and
develop skills for
giving effective,
data-driven
feedback.

Essential Culture of Development | Framework for Focus on Teaching | Levers for
Coaching Executing Practices Sustainability
Element coaching
Participants will prepare Participants will . ) )
for coaching with understand key data | Farticipants will review

teacher goal setting and
understand the interplay
of coaching and teacher
evaluation

Module 3 : This half-day training is designed to provide participants strategies and skills to effectively work with
resistant teachers. Coaches will learn how to use coaching data to conduct coaching conferences.

Date: January (exact date TBD)

Duration: 4 day of training; 2 day of shared coaching led by Kavatus Newell

Elements of | Culture of Development Framework for Focus on Levers of
Essential Executing Teaching Sustainability
Coaching Coaching Practices
Participants will build Participants will Participants will .. .
strategies for working reflect on progress prepare for high- Pa{nmpants will lc?am to
with resistant teachers, toward goals and stakes testing — build advocacy skills
prepare for coaching’s unpack and plan working with around coaching
difficult conversations, adjustments based | teachers, broaden | cffectiveness.
and unpack the role of on coaching data. the menu of
the coach in teacher coaching tools for
growth plans. classroom
observation, and
deepen skills for
giving effective,
data-driven
feedback.

Module 4: Building on Module 3, participants will deepen their abilities to provide effective, data-driven
feedback to support teacher-goals and student-outcomes.

Duration: /4 day of training; Y2 day of shared coaching led by Kavatus Newell
Date: March (exact date TBD)

prepare for coaching’s
difficult conversations,
and unpack the role of
the coach in teacher
growth plans.

unpack and plan
adjustments based
on coaching data.

working with
teachers, broaden
the menu of
coaching tools for
classroom

Elements of | Culture of Development | Framework for Focus on Teaching o
Essential Executive Practices Levers of Sustainability
Coaching Coaching

Participants will build Participants will Participants will . .

strategies for working reflect on progress prepare for high- Partu:]pants will It?am to

with resistant teachers, toward goals and stakes testing — build advocacy skills

around coaching
effectiveness.
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observation, and
deepen skills for
giving effective,
data-driven
feedback.

Modaule 5: This module is designed to provide coaches with the skills to recognize barriers to progress, including
teachers’ beliefs and dispositions, and to problem solve for an effective outcome.

Duration: Full day of training led by Kavatus Newell
Date: April (exact date TBD)

Elements of
Essential
Coaching

Culture of Development

Framework for
Executive
Coaching

Focus on Teaching
Practices

Levers of Sustainability

Participants will broaden
strategies for building
trust, prepare for staff
transitions, and
acknowledge distracters
and advocate for
solutions.

Participants will
reflect on progress
toward goals,
unpack and plan
adjustments based
on coaching data,
and reflect on
effectiveness of the
principal-coach
relationships.

Participants will
strengthen skills for
coaching around
beliefs and
dispositions,
deepen skills for
giving effective,
data-driven
feedback, and
review content
priorities and plan
adjustments for
coherence.

Participants will
understand the leadership
aspect of coaching, and
review systemic
priorities for coaching
and plan adjustments for
coherence.

plans.

Module 6: Participants will reflect on coaching practices and outcomes and use “lessons-learned” to create action

Duration: Full day of training Led by Kavatus Newell
Date: May (exact date TBD)

Elements of | Culture of Development | Framework of Focus on Teaching .
Essential Executive Practices Levers of Sustainability
Coaching Coaching

Participants will reflect
on outcomes, align work
with rising priorities, and
create sarnmer action
plans.
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E. External Partner Recruitment, Screening, and Matching

i. Recruiting and Selecting External Partner Organizations; and Procurement and Budget
Timelines

In order to partner with external providers, Priority Schools must have selected providers
approved by the district. BCSD is working to establish a yearly cycle to create an approved list
of external partners with whom the Priority Schools can work to secure necessary supports. It is
our intention to refine the process this year, so that we have a reliable system to identify and vet
external providers. For school year (SY) 2013-14, we will be implementing the following cycle:

Table 2. BCSD Timetable of Partner Recruitment, Screening, and Matching, SY 2013-14

November 2013 Request for Proposal (RFP) released:
= Posted on website

» Distributed through normal RFP
channels

» Shared directly by schools with
partners with whom they wish to

engage

December 2013 Proposal submitted and ranked

January 2014 List of approved providers finalized

February 2014 District and school staff meet with approved
providers

March 1, 2014 Schools select partners

March 31, 2014 Schools finalize scope of work and proposed
budgets

April 2014 Partner budget and scope review by district
staff

May 2014 Partner budget and scope submitted to school

board for approval

June 2014 Contracts finalized with partners

BCSD launched its process during the 2012—13 school year. In December 2012, the district
engaged in an RFP protocol that followed Regulation 5420.R.1 of BCSD’s Administrative
Manual for Non-instructional/Business Operations Procurement Guidelines. The supervisor of
in the Office of School Innovation and Turnaround (OSIT — this office no longer exists and staff
is currently being reassigned under the district’s reorganization) was charged with preparing the
RFP (12-13-053) to acquire competitive bids for several types of instructional services for
current and new SIGs. American Institutes for Research guided the process with exemplars,
articles, and research on how to attract high-quality partners. BCSD’s director of purchasing and
the associate superintendent for school innovation and turnaround reviewed the drafts and made
suggestions to improve the quality of the RFP. The superintendent of schools approved the RFP
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in December 2012. The director of purchasing published the RFP in accordance with district
policy. The closing date for responses was January 8, 2013, at 11:00 a.m. Seventeen proposals
were received. The supervisor of secondary education (this position is also changing under the
district’s reorganization) met with the director of purchasing to determine the procedure for
rating each proposal. A rubric and a rating sheet were developed and prime stakeholders were
contacted to read and score each proposal. District personnel, principals, prime stakeholders, and
community leaders participated in the RFP rating process.

Our RFP competition response was not as robust as we had hoped, and it is our intention to
prepare another RFP competition to solicit a more vigorous response. During the drafting of the
school plan, schools identified organizations with whom they wished to partner. When we
republish the RFP, direct notice will be sent to those partners who did not participate in the first
round.

Schools that selected approved providers will begin to develop formal scopes of work so that,
upon approval from NYSED, the school and district can work together to prepare the necessary
documents for Board of Education approval. OSIT will follow the documented consultant
contract protocol set forth by BCSD’s legal and finance departments and will execute a
consultant contract no later than September 1, 2013.

For schools that selected partners who have not been approved by the district, it is our intention
to finalize the approval process by July 31, 2013. The RFP will be re-released in June, with
responses due by July Ist. Proposal will be vetted and rated during the month of July, with the
list of external providers finalized by the end of the month, ensuring that the principal will be
involved in the selection process of partners who will support the school in the 201314 school
year.
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F. Enrollment and Retention Policies, Practices, and Strategies

Table 1. School Enrollment Characteristics

Percentage
F 3 Percentage Percentage Below
Priority | . 3 Percentage Below 3 -
: | Enrollment of ELL 3 : 2 ; Proficiency in
School ¢ of SWDs Proficiency in .
Students ELA Mathematics
| 74 527 0% 21.3% 84.2% 83.8%

As shown in Table [, Hamlin Park enrolls approximately 8 percent more students with
disabilities than district average enrollment of 14.7 percent. Twenty-eight schools in BCSD have
percentages lower than the overall district average of SWDs. Thirteen schools have the same
percentage or higher, of which five schools are priority schools. Each school in BCSD has its
own continuum of services to ensure that SWDs are in the least restrictive environment possible
in their respective schools.

The district average for students performing below proficiency in ELA is 72.2 percent and

76.3 percent in mathematics. Hamlin Park has 8 percent more students performing below
proficiency than the district average. Students with disabilities needing RR/CT/ICT services have
school choice, just as every other district student has. Special education class students, with the
exception of New York State Alternate Assessment students, are accessing the general
curriculum. All SWDs have the opportunity to take the entrance exams for criteria-based schools
and may attend if they meet the criteria. Each school in BCSD offers some level of service for
SWDs. Students in Grades K6 students have access to response to intervention programming.

Two years ago, the Associate Superintendent for Educational Services, Dr. Will Keresztes,
designed and implemented a plan for enrollment equity. The two schools with the highest
percentage of SWDs were targeted to reduce that percentage, and the three schools with the
lowest percentage were targeted for an increase. This has been successful in four of the five
schools. In addition, this plan requires that consideration be always given to the percentage of
SWDs when opening or closing classrooms. The Placement Office and special education
administrators carefully consider the continuums in each building. SWDs are encouraged to take
entrance exams for criteria-based schools regardless of their current level of service. There are
no incentives in BCSD for taking SWDs.

In accordance with the Regulations of the Commissioner of Education Part 200, the district
provides specially-designed instruction through the adaptation of the general education
curriculum. In addition, programs providing an alternate methodology such as computer-based
programs are in place or will be in place for the 2013-2014 school year in many of the district’s
special class settings. The implementation of the Rethink Inclusion Program in our Integrated
Co-Teaching classes will provide an additional means of specially-designed instruction in the
general education setting beginning next school year.
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Because more than 45 percent of BCSD school are priority schools, we must broaden and
differentiate our approach to serving them. We know that in a district this size, it is critical that
these schools have the supports they need to effectively implement the turnaround and
transformation plans while also meeting district, state, and federal requirements. As part of a
strategic planning process, the district superintendent is working to coordinate the strategies set
forth in the Race to the Top systemic supports grant, the SIG plans, and so forth, to ensure that
all grants and programs operating in BCSD focus on increasing access to diverse and high-
quality school programs for the district’s lowest-performing students. The enrollment of students
performing below proficiency will be capped at this school.
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G. District-Level Labor and Management Consultation and Collaboration
i. Consultation and Collaboration Process

The Buffalo City School District (BCSD) process to develop plans for each Priority School
emphasizes consultation and collaboration with school leadership and teachers. The NYSED
schedule by which each Priority School is required to implement a whole-school reform model
as part of its Comprehensive Improvement Plan was shared in October 2012 with the BCSD
Board of Education. In December, the district’s superintendent met with the president of the
administrators’ collective bargaining association, all principals whose schools will implement
school reform in the 201314 school year, and their chief of school leadership to review the
requirements of the SI1G application, begin research around school turnaround, review the
collected data, discuss the model, and begin developing plans with their staffs. On December 12,
2012, the BCSD board approved the model for each school, and on January 7, 2013, school-
based management (SBM) teams from identified BCSD transformation schools convened with
district staff and facilitators from AIR to review school-specific data relative to the core SIG
focus areas. Typically, each school’s SBM included its union representative, other school
teacher-leaders and, in many instances, the school’s current principal and assistant principal.
Details of this meeting can be found in Section J of the school plan.

On January 14 and January 15, 2013, meetings with teachers and school leaders were held at the
school. Prior to these meetings, staff was provided with drafts of the school’s educational plan,
which was based upon feedback from the SBM meeting of January 7th. The intent of this second
meeting was to inform all teachers and leaders of the SIG process, communicate the vision for
the school’s successful turnaround, and gather teacher insight and feedback. All meetings were
well attended, and information that was gathered was incorporated into BCSD’s SIG plans.
Feedback from these meetings was collected and synthesized in the second draft of the school’s
plan.

Following the submission of SIG applications in January 2013, school teams were reconvened on
February 21, 2013 to provide support for the continued refinement of their plans. Upon notice
that four schools’ applications were not approved, the teams were provided with the state’s
feedback and then reconvened on May 2nd and provided with additional support to continue the
development of their plan. The next week, staff from AIR visited each school and continued
working with the school teams to help them further refine their plans. Once the plans were
drafted, the principal was charged with circulating them among all staff for review and feedback
during the week of May 27th.

ii. Consultation and Collaboration Form

Please see Attachment A for the Consultation and Collaboration Form
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A. School Overview
i. Mission, Vision, and Goals

The mission of PS 74 Hamlin Park School (Hamlin Park) is to do whatever it takes to ensure that
all students are prepared, productive, and positive in order to be college ready. Hamlin Park
leaders and teachers envision an academically high-performing school in which all students are
actively engaged in rigorous learning; teaching practices and decision making are driven by data;
and parent-school connectivity creates a culture of belonging. Leadership at Hamlin Park will be
responsible for organizing the entire school around a shared vision of high expectations for
student learning and creating a school where teachers are supported to ensure success for all
students, including students with learning disabilities. This grant will provide structure and
support to hasten the pace of reform and create lasting change.

In alignment with the needs assessment, the following three goals were identified for Hamlin
Park’s transformation plan:

1. Hamlin Park will develop a positive school culture where leaders, teachers, and students
are treated with respect and all stakeholders are driven by a focus on learning.

2. Hamlin Park students will demonstrate significantly improved academic outcomes and
increased levels of engagement as a result of targeted interventions, differentiated
instruction, and better utilization of technology in the classroom.

3. Hamlin Park will use best practices in family engagement and build a shared vision for
all stakeholders to support student achievement.

ii. Key Design Elements, Core Strategies, and Key Partnerships

The following key design elements and core strategies will be implemented during the School
Improvement Grants (SIG) program grant period in an effort to improve student learning
outcomes dramatically:

e Hamlin Park’s instructional program will focus on the intellectual, social, and emotional
development of the whole child. Hamlin Park will concentrate on rigorous intellectual
development, such as establishing critical thinking skills and work habits necessary for
productivity. There will be simultaneous emphasis on social-emotional and behavior
development through teaching, reinforcing and reward pro-social behaviors that lead to
improved student outcomes.

e Strategically aligned and flexible organizational and Instructional Staffing plan to meet
the wide range of needs of students across all grades, and instructional settings. The new
organizational structure will leverage the human capital to support student achievement;
while also focusing training, support and professional development to build the capacity
of its instructional and support staff to more effectively meet the needs of all of its
students.

e In alignment with all three goals, formalized partnerships will be developed and
expanded to help build a school culture focused on leaning and respect, provide
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additional interventions for struggling students and students with disabilities, and
reengage families in building a shared vision for student success.

This plan symbolizes the commitment of Hamlin Park’s staff to transform the culture of teaching
and learning dramatically to ensure that every student achieves academic and social success and
is prepared for college and career.
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B. Assessing the Needs of the School Systems, Structures, Policies,
and Students

i. School-Level Baseline Data and Target-Setting Chart
Please see Attachment B for the School-Level Baseline Data and Target-Setting Chart.
ii. The School Population

Hamlin Park serves 525 students in prekindergarten through Grade 8. Hamlin Park draws from
neighborhoods that are demographically diverse and geographically distant from one another and
from the school itself. Less than 1 percent of the students are English language learners.
Approximately 87 percent of the student body is economically disadvantaged. The racial
composition of the student body at Hamlin Park is 88 percent black, 5 percent Hispanic, 0.5
percent Asian or Pacific Islander, 3 percent white, and 2 percent muitiracial.

In 2011-12, 15.8 percent of Hamlin Park students achieved proficiency or above in English
language arts (ELA) and 16.2 percent in mathematics. In the same year, no students with
disabilities achieved proficiency or above in ELA, and only 2.2 percent did so in mathematics.
Of the economically disadvantaged students, 15.8 percent achieved proficiency or above in ELA
and 16.1 percent in mathematics. In addition, no students in eighth grade achieved a Level 4 in
either ELA or mathematics. Many students have both academic and social-emotional needs that
the school works hard to address. A great deal of instructional time is focused on student
behavior, discipline, and students’ social-emotional needs.

The Hamlin Park student population also includes approximately 100 students (20 percent) who
receive special education services. Students with disabilities have diverse needs, including
autism, emotional disturbance, learning disability, intellectual disability, and other health
impairments. Although the staff at Hamlin Park is committed to serving all students and ensuring
their social and academic success, the school has struggled to achieve this goal.

Student behavior and discipline are major areas of concern for the school. There are multiple
behavior incidents at the school daily. As of May 2013, 157 students had been suspended a total
of 339 times. This has resulted in the loss of 999 days of instruction for those students.

iii. Diagnostic School Review Process

The systemic diagnostic school review process was facilitated by American Institutes for Research
(AIR) and included an in-depth review of the school’s integrated intervention team report, joint
intervention team report, and student behavior and achievement trend data. The Hamlin Park
leadership team reviewed and discussed data collected from the school review process at Buffalo
City School District (BCSD) SIG meetings on January 7, 2013, and May 7, 2013.

The review process ensured full participation of all stakeholders in the review of data and related
design of Hamlin Park’s school improvement plan. During the meeting, school leadership team
members read the data reports and through a facilitated and collaborative process identified -
existing capacity as well as key strengths and challenges that emerged from the data in each of
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the core SIG focus areas. These key strengths and challenges had to be systemic to Hamlin Park
and, when addressed, be likely to improve school and student achievement. The needs
assessment process also included a facilitated session during which school leadership teams
began to articulate a shared vision for Hamlin Park and how it would look at the conclusion of
the SIG implementation period in 2016. School leadership teams used worksheets to capture
highlights of the meeting to share with the broader school community.

Because this facilitated process requires considerable analysis, thought, and discussion, all key
stakeholders gained an in-depth understanding of the data and critical strengths, needs, and
system gaps that were used to drive the development of this transformation plan and ensure
dramatic improvement in student achievement.

iv. Existing School Capacity, Strengths, and Needs as Determined by Diagnostic Review

As a result of the diagnostic school review, the following strengths and existing capacity as well
as systemic gaps and needs were identified in each of the following core areas.

Curriculum and Instruction. Although pacing guides and assessments are available in some
disciplines, many are out of date and not aligned to the Common Core State Standards. There is a
need at all levels to have a complete curriculum, pacing guide. Common language and
instructional practices are not defined. These need to be developed and articulated to ensure
high-quality instruction in every single classroom at all times.

Use of Time. Common planning for teachers in Grades 5 and 7 occurs once per six-day cycle.
During this time, staff review and analyze student performance data, share best practices and
instructional strategies, learn Common Core State Standards, and review student work. However,
due to the itinerant staff in the seventh and eighth grades, scheduling consistent common
planning time for those grades has proved difficult. There also is a need to maximize
instructional time and minimize the frequent disruptions that plague the school.

Data-Driven Instruction and Inquiry. At the district level there has been a concerted effort to
provide Data-Driven Dialogue training and support. Hamlin Park has a core team of staff that is
well versed and able to provide training to other staff members in the analysis and understanding
of data. However, not all staff adhere to the expectation for regular data analysis and use. There
is a need for ongoing facilitation and monitoring of data use.

Student Support. Identified as a priority, Hamlin Park interventions and systems for identifying
and placing students are disjointed. Inconsistencies in the collection and reporting of data
negatively affect the timeliness and effectiveness of student supports. Although academic
intervention programs are evidence based, the school has found that teachers are not well trained
in the use of these programs to target specific student needs and be more responsive to students
with learning disabilities. Although there is a student support team in place at Hamlin Park, the
number of behavior incidents and suspensions indicates that behavioral and social-emotional
supports are not effective in reducing problematic student behaviors.
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School Climate and Discipline. School climate and discipline was identified as a priority need.
Schoolwide expectations for student achievement have not been articulated, and trusting
relationships with students, among teachers, and throughout the school community need to be
built. Ongoing training and support for positive behavior interventions and supports are lacking.
Multiple interruptions occur during the instructional day. Bullying also is a concern.
Inconsistencies exist in the collection of discipline data, and more interventions are needed for
students who struggle to meet behavior expectations. Transition plans to Grades 7-8 are not
evident. A K—8 school culture that celebrates learning and respect has not been developed.

Parent and Community Engagement. Although mechanisms are in place for communication
with parents and community (e.g., website, school newsletter, Tuesday folders), parent
participation at school events remains low. Response rates to parent surveys are low. There is a
need for support and training on how to assess parent and community needs, redefine and deepen
parental engagement, and partner with community organizations to enhance instruction.

Training, Support, and Professional Development. Although the district provides access to
professional development workshops, Hamlin Park teachers expressed a strong need for job-
embedded professional development that is differentiated and targeted to Hamlin Park student
needs. Teachers participate in district workshops but have little support in implementing new
learning.

v. How the School and BCSD Will Prioritize These Needs During Implementation

Through the systematic school review, Hamlin Park identified many connections between
structural and systems gaps and student achievement and many areas that need to improve.
Through a consensus decision-making process, the school leadership team identified the priority
needs as critical areas for further development. Consensus decision-making values the sense of
unity created by the group’s commitment to come to full agreement.
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Attachment B — School #74

~School-level Baseline Data and Target-Setting Chart

New York State Education Department:
Local Education Agency (LEA) 1003(g) School Improvement Grant Application
Under 1003(g) of the Elementary and Secondary Education Act of 1965
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| SCHOOL-LEVEL Unit NYSState | District Baseline Target for | Target for '_'_I'argel for
BASELINE DATA AND TARGET SETTING Average Average Data 2013-2014 | 2014-2015 | 2015-16
CHART
I. Leading Indicators
‘a. Number of minutes inthe school | min 63991 | 78120 | 78120 |78120 | 78120 |
year
b. Student participation in State ELA % 99* 98* 99 100 100 100
assessment
¢. Student participation in State Math % 99* 98* 99 100 100 100
assessment
d. Drop-out rate % 26* 8*
e. Student average daily attendance % 93** 90.31 |89.72 90.36 91.00 91.64
f. Student completion of advanced 30.6% 248/
coursework 15%
g. Suspension rate % G * 20* 39** 36.56 34.12 31.68
h. Number of discipline referrals num 134772*%* | 6635* | 171 160.31 | 149.62 | 138.93
i.  Truancy rate % 9.69 10.28 9.64 9.00 8.36
j. Teacher attendance rate % 89.7 90.3 90.91 91.1 91.71
k. Teachers rated as “effective” and % N/A
“highly effective”
|.  Hours of professional development num 1439.5 | 1170.5 | 1200.5 | 1230.5 | 1260.5
to improve teacher performance
m. Hours of professional development num 37.7 89.0 94.0 99.0 104.0
to improve leadership and
governance
n. Hours of professional development num 946.4 | 1264.25 | 1269.0 | 1274.0 | 1279.0
in the implementation of high quality
interim assessments and data-driven
action
II. Academic Indicators ~
0. ELA performance index PI 145 104 81 88.44 95.88 103.32
p. Math performance index Pl 157 110 90 95.63 101.26 | 106.89
g. Student scoring “proficient” or % 55.1 27.85 | 15.84 21.10 26.36 31.62
higher on ELA assessment
r. Students scoring “proficient” or % 64.8 29.94 | 16.18 22.04 27.28 32.52
higher on Math assessment
s. Average SAT score score 1488 12140
t. Students taking PSAT num N/A N/A
u. Students receiving Regents diploma | % 30.6* 12%
with advanced designation
v. High school graduation rate % 74* 50*
w. Ninth graders being retained % 14
X. High school graduates accepted into | % 80** 80*
two or four year colleges
1



New York State Education Department:
Local Education Agency (LEA) 1003(g) School improvement Grant Application
Under 1003(g) of the Elementary and Secondary Education Act of 1965

*2007 cohort (2010-11)
**2006 cohort (2009-10)
A 2007 cohort (2010-11) — based on Advanced Designation Regents Diploma
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C. School Model and Rationale

i. Rationale for Transformation Model, Key Design Elements, and New School Design

The RAND Corporation’s 2007 study of Philadelphia provides insight into the effectiveness of
the transformation model. Of the 86 low-performing schools that the city’s reform commission
identified for major improvements, 21 schools underwent “restructuring,” a series of strategies
that included intensive professional development and close district oversight, strategies that most
resemble the SIG transformation model. RAND found students in restructured schools performed
better in mathematics for three years and in reading for the first year, while the other SIG models
the district adopted had no impact.

Four BCSD schools were awarded grants to implement the transformation model in Cohort 1.
Two schools were awarded grants to implement the transformation model in Cohort 2. We have
learned the most from our experience with the transformation model because it has been
implemented for the longest period of time, with some adjustment to the original plan due to
inconsistent funding. Of the four BCSD schools in Cohort 1, two have shown measureable
progress, reinforcing the effectiveness of this intervention. Of the other two schools in Cohort 1,
the high school has shown progress in improving its graduation rate. Because this model has
been implemented throughout several years in six schools, we believe it is the best model to
select for this school.

The theory of action of the transformation model states that the existing configuration of
leadership and instructional personnel at Hamlin Park has not created a learning environment in
which students are succeeding. To dramatically change the environment for the benefit of the
children currently enrolled in the school, the adults must change. Under transformation, change
entails change of leadership as well as behavioral change by instructional personnel.

The selection of the transformation model is suitable for Hamlin Park, given the past
achievement results, past improvement efforts, and community context. The district will replace
the current principal with a school leader with a track record of transformation or clear potential
to lead a transformation successfully. Currently the Human Resources department is working
with AIR to implement a rigorous recruitment and selection process for school leaders with
critical characteristics and competencies for school improvement. Although there is evidence of
pockets of strong instructional staff capacity at Hamlin Park, the key lever for improvement is
the guidance of a strong instructional leader with specific competencies for school
transformation.

There are currently three schools implementing a turnaround model funded by a SIG grant in the
2012-13 school year. Given the district’s policy environment and its contextual factors (e.g.,
availability of staff replacement), the turnaround model is not a viable option for Hamlin Park.
The district is working with its collective bargaining association to formalize a screening process
to hire teachers to replace those who were reassigned in response to the model’s requirement to
replace 50 percent of staff.
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BCSD is committed to improved school performance and student outcomes. To that end, the
district is undergoing strategic and dramatic reorganization. The key components of the
transformation model clearly align with BCSD’s current reorganization efforts. Through the
current and ongoing reorganization, the district is redefining its role as a service and technical
assistance school support organization, and it has created systems and structures that will support
the following key components of the transformation model:

e Implement a rigorous staff evaluation and development system in order to develop
effective teachers and school leaders.

¢ Institute comprehensive instructional reform.
e Increase learning time and community-oriented supports.

e Provide greater operational flexibility and support for the school.
ii. Process by Which Model Was Chosen

The district began its model selection process by developing a school profile that included the
characteristics of Hamlin Park and its students, leader background and core competencies, and
instructional staff profiles. The district then conducted an assessment of the supply of external
partners or providers available to lead the effort. Additional consideration was given to district
policies and collective bargaining agreements that currently address, limit, create barriers to, and
provide support for each of the intervention models.

BCSD then sought to identify the improvement strategy that would yield the most immediate and
substantial gains in learning and school success for students now attending this school. Our
evaluation was based on findings of the school review that was conducted by an integrated
intervention team and of the needs assessment that was conducted in conjunction with a school-
based management team.

The following questions guided the selection of the intervention model:

o How will the district select a new leader for the school, and what experience, training,
and competencies will the new leader be expected to possess?

e How will the district enable the new leader to make and sustain strategic staff
replacements?

e What is the district’s own capacity to support the transformation, including the
implementation of required, recommended, and diagnostically determined strategies?

e What changes in decision-making policies and mechanisms (including greater school-
level flexibility in budgeting, staffing, and scheduling) must accompany the
transformation?

e How will the district support the new leader in determining the changes in operational
practice (including classroom instruction) that must accompany the transformation, and
how will these changes be brought about and sustained?
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Based on recommendations from the state-appointed distinguished educator, Judy Elliot, BCSD
is working to develop a district-level strategic plan that fully supports the requirements of the
transformation model, including the following:

Recruiting and hiring school leaders with the experience, training, and skills needed for
dramatic school improvement

Selecting and implementing an instructional model based on student needs

Creating district and schoolwide systems to ensure the continuous use of data to inform
and differentiate instruction

Providing sufficient operational flexibility, including moving toward a decentralized,
school-based system of professional development and budgeting

Conducting monthly “principal meetings” for priority school principals in order to build
skills and capacity to use data to drive instructional decisions and to create opportunities
for schools to break out by level (elementary, middle, high school)

Building autonomy and authority for principals to make on-site, data-based decisions to
accelerate improved student outcomes

Reorganizing the district and implementing a district-level systemic supports grant to
ensure ongoing technical assistance
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D. School Leadership
i. Characteristics and Core Competencies of the School Principal

To ensure that each priority school will be transformed into a culture of learning and high student
success, BCSD has identified specific leadership competencies for turnaround principals to
produce dramatic gains in student achievement. These competencies are outlined in School
Turnaround Leaders: Competencies for Success (Public Impact, 2008) and address four major
categories: driving for results, influencing for results, problem solving, and showing confidence
to lead.

The principal selection process for this cohort of priority schools will be rooted in these core
competencies. Given the new superintendent’s successful tenure as a turnaround principal in
Charlotte-Mecklenburg, North Carolina (2002—06), BCSD is in a strong position to identify and
select new principals with the following competencies, as set forth by Public Impact:

* Driving for Results Cluster. This cluster of competencies is concerned with a
turnaround leader’s strong desire to achieve outstanding results and the task-oriented
actions required for success. Competencies in this cluster include the following:

* Achievement

= Initiative and persistence

=  Monitoring and directiveness
*= Planning ahead

¢ Influencing for Results Cluster. This cluster of competencies is concerned with
motivating others and influencing their thinking and behavior to obtain results.
Turnaround leaders cannot accomplish change alone but instead must rely on the work of
others. Competencies in this cluster include the following:

* Impact and influence
* Team leadership
®= Developing others

¢ Problem-Solving Cluster. This cluster of competencies is concerned with a turnaround
leader’s thinking applied to organizational goals and challenges. It includes data analysis
to inform decisions, making clear logical plans that people can follow, and ensuring a
strong connection between school learning goals and classroom activity. Competencies in
this cluster include the following:

® Analytical thinking
= (Conceptual thinking

¢ Showing Confidence to Lead. This competency, essentially the public display of self-
confidence, stands alone and is concerned with staying visibly focused, committed, and
self-assured despite the barrage of personal and professional attacks common during
turnarounds.
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ii. Selected Principal

Advertisements were placed on several educational websites including, but not limited to,
Education Week-TopSchooljobs.org, American Association of School Administrators, School
Administrators of New York, National Society of Black School Educators, and several other
educational websites and print media (local and national). There are a total of 39 applicants from
across the country including Texas, Virginia, Arkansas, California, Georgia, Missouri, Nevada
and various cities in New York State. Initial screenings will take place the week of May 28",
with Round 1 interviews (including telephone interviews) the week of June 10% and Round 2 and
3 (Superintendent) interviews the week of June 17®. Final selections will be made by June 24%.

iii. Supporting Leadership Positions — Job Descriptions and Duties

To ensure the necessary conditions for success are in place, BCSD will hire a school
administration manager (SAM), following the model created by Mark Shellinger with support
from the Wallace Foundation. The SAM will oversee the school improvement work.

The SAM will meet with the principal, assistant principal, and instructional leaders (instructional
coaches, building reading and mathematics teachers) each day to schedule instructional
leadership time, reflect on impact, and develop a structure in the school for staff members to
address management issues efficiently without pulling the principal from instructional work. In
addition to providing direct support to the school leadership, the SAM will manage the grant and
associated site visits, serve as a substitute for the principal and assistant principals when they
attend professional development, and identify and integrate best practices in the school.

1. Assistant Principal

Qualifications. Candidates must hold a master’s degree and one of the following certificates by
the time of the appointment: New York State School Administrator, New York State School
Supervisor, School District Leader, or School Building Leader. Candidates must have a
minimum of five years of certificated teaching and/or supervisory experience. Candidates with
prior assistant principal or administrative experience in an urban school district or in a district
with a large urban population are preferred.

Responsibilities. The assistant principal will assist the principal in carrying out the following
responsibilities:
¢ Instructional leadership

= Create and communicate a comprehensive education plan aligned with BCSD’s
vision and goals to turnaround a persistently lowest achieving school.

= Conduct classroom observations and evaluations of teachers that lead to positive
changes in teacher practices and improved student outcomes.

* Assess the strengths and areas in need of improvement of faculty and staff based on a
sound knowledge base.
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* Communicate schoolwide changes and anticipated actions with the support of data.

* Work to develop and maintain clear lines of communication and collaboration among
staff, administrators, students, and parents for the purpose of improving student
outcomes.

=  Actas SAM.
* Manage the principal’s schedule to ensure instructional leadership.

* Meet daily with the principal to schedule instructional leadership time, reflect on
impact, and develop a first-responder structure in the school.

e Teaching and learning

* Establish priority areas for instructional focus and make necessary changes in those
areas to strengthen teaching and improve student learning.

* Ensure that all school leaders and instructional staff monitor progress regularly and
systematically make adjustments to strengthen teaching and student learning.

o Curriculum

* Collaboratively conduct a comprehensive curriculum review to ensure that the
curriculum aligns with state and local standards and meets the needs of all students in
the school, including students with disabilities and English learners.

* Rigorously monitor the alignment of the written, taught, and assessed curriculum
using scope and sequence documents and pacing calendars.

* Establish a schoolwide data team that sets the tone for ongoing data use to achieve the
following goals:

o Define critical teaching and learning concepts.
o Develop a written plan that articulates activities, roles, and responsibilities.
o Provide ongoing data leadership.
e Supports that foster a data-driven culture within the school
= Designate a school-based facilitator who meets with teacher teams to discuss data.
* Dedicate structured time for staff collaboration.
* Provide targeted professional development regularly.
¢ Infrastructure for student success

= Enthusiastically recruit highly qualified staff members who have the needed
specialized skills and competencies for positions in the school.

* Consider common goals for quick wins, such as changing the school’s use of time
and improving access to resources and the physical facilities.

= Foster a positive school climate where student discipline concerns are addressed in a
manner that promotes student responsibility and mutual respect.

e Professional development
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* Arrange for targeted professional development based on analyses of achievement and
instruction, differentiated according to teacher needs and the subject areas targeted for
instructional improvement.

2. School Administration Manager (SAM)

Scope of Responsibilities. Provide instructional, administrative, and organizational leadership
and management of the SIG plan. Coordinate and communicate with the principal to ensure
compliance with district, federal, and state mandates. Support the initiatives, programs, and
activities of the SIG by working collaboratively with the principal, content staff, and district
offices to ensure alignment of initiatives and their positive effect on teaching and learning. Select
and provide a professional development plan for the staff based on a needs analysis that ali gns
with the goals of the SIG plan. Provide critical assistance to campus leadership and content staff
around data analysis, verification of alignment, training, and building capacity of staff to
improve instruction through data-informed decision making. Manage implementation of the SIG
plan, including supervision of initiatives, compliance monitoring/reporting, and oversight of
budget and purchasing compliance.

Performance Responsibilities. The principal may assign the following duties:

* Assume responsibility for administration of the school in the absence of certificated
administrators.

* Oversee implementation and effectiveness of all aspects of the SIG plan.
e Supervise and evaluate staff.

e Coordinate and provide support and professional development to teachers and staff to
improve teaching and learning.

* Work with content and grade-level teams in program planning.
e Monitor and review all state, district-level, and school-level data.
¢ Monitor student attendance and coordinate efforts to improve student attendance.

* Coordinate development and participation in school-level planning and the review of
implementation and effectiveness.

* Plan and coordinate activities to maintain a positive, safe learning environment for
students by assisting with student behavior management.

¢ Promote the school and BCSD through positive relations with the community,
businesses, parents, and students.

* Complete TimeTrack with the principal and selected assistant principals/teacher coaches
each day. The SAM will meet individually daily with each TimeTrack user to schedule
instructional leadership time above goal and examine the impact on teacher practice and
student achievement.

* Plan for and provide orientation, transition, and school program information to students,
parents, and staff.
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* Perform other duties as assigned.

Minimum Qualifications. The minimum qualifications are as follows:
* Master’s degree and New York State School Administrator or equivalent certification
¢ Supervision experience in a public school

¢ Demonstrated ability to communicate effectively, manage conflict, and work on a team

Desirable Qualifications. Additional desirable qualifications include the following;
» Four or more years of supervisory experience in an urban school
e Experience in school turnaround

¢ Proven ability to improve student achievement
iv. Current Supporting Leadership Profile

The school leadership team currently includes the principal and assistant principal. The current
assistant principal assists in the development of the SCEP, oversees schoolwide data analysis,
and conducts observations of teaching practice. The assistant principal manages a number of
complex projects and tasks.

As the new principal builds the leadership team, he or she will utilize a number of data points to
determine whether the current assistant principal is a best fit for the school. Specifically, the
principal will review the most recent ratings on the newly developed Annual Professional
Performance Review (APPR). The new principal also will undergo training by the Human
Resources department in conjunction with AIR to identify and select an assistant principal and
SAM that demonstrate the characteristics and core competencies outlined in School Turnaround
Leaders: Competencies for Success (Public Impact, 2008).
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E. Instructional Staff
i. Current School Staffing Profile

Currently, Hamlin Park does not have sufficient staff to meet the unique needs of its students,
school systems, and structures. There are a number of itinerant teachers at the school. Itinerant
instructional staff in core areas are not able to meet regularly with content-area and grade-level
team members or provide out-of-class time support to at-risk students, and they do not have the
opportunity to build the necessary relationships with students to address the unique needs of the
adolescent population. Having full-time teachers in the core subject areas creates a collaborative
culture that allows a school to reflect on and improve its practices continuously.

As identified in the needs assessment, staff at Hamlin Park require additional suppott in the areas
of behavior management, discipline, and relationship building with students and other staff.
Although there are pockets of strength in this area, behavior management and discipline are not
consistent practices across all instructional staff. Furthermore, current staff at the school are not
utilized effectively. Through the needs assessment, it was identified that building reading and
mathematics teachers, teaching assistants, and teacher aides need to be deployed in a targeted
manner to best meet student needs.

In order to better address the social-emotional and academic needs of the students at Hamlin
Park, changes to staff would be made as reflected in Table 1.

Table 1. Proposed Staffing Changes

3 FTE building mathematics teacher 3 FTE building mathematics teachers
2 FTE building reading teacher 2 FTE building reading teachers

1 FTE art teacher 1.5 FTE art teachers

1.2 FTE music teacher 1.5 FTE music teachers

1.4 FTE physical education teachers 2 FTE physical education teachers
0.6 FTE technology teacher 1 FTE technology teacher

0.6 FTE home and careers teacher 1 FTE home and careers teacher

0 FTE instructional coach 1 FTE instructional coach

1 FTE Literacy Coach 1 FTE dean of students

1 FTE junior high mathematics teacher 1 FTE junior high mathematics teachers
1 FTE junior high ELA teacher 1 FTE junior high ELA teachers
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ii. Characteristics and Core Competencies of Key Instructional Staff

Individual teachers have the largest single school effect on student performance. Documented
experience indicates that individual teachers in high-poverty schools can effect rapid, dramatic
student learning improvements within their own classrooms. As BCSD transfers, recruits, and
hires teachers for Priority schools, it will search for and develop teachers with unique
characteristics and competencies identified by Public Impact in its report, School Turnaround
Teacher: Competencies for Success. The four competency clusters represent a consistent pattern
of thinking, feeling, acting, and speaking that are essential to teachers’ success in turning around
performance in low-performing BCSD schools.

Driving for Results. The driving for results cluster is concemed with the turnaround teacher’s strong
desire to achieve outstanding student-learning results and the task-oriented actions required for
success. Major actions include setting high goals for oneself and one’s students; making
persistent, well-planned efforts to achieve these goals despite barriers and resistance; holding others
accountable for doing their part to achieve success; and putting in extra effort to ensure success
when others fall short.

Influencing for Results. The influencing for results cluster is concerned with motivating
others—students, other school staff, and parents—and influencing their thinking and behavior to
obtain student-learning results. Turnaround teachers cannot accomplish change alone but instead
must influence the work of others. They must use a variety of influencing tactics—inspiring
students who have become resistant and apathetic from repeated failure, grasping and responding
to unspoken student needs and motivations, and simultaneously supporting and prodding
colleagues to collaborate on the path to schoolwide success—as the situation requires. The
relationships they form are for influencing others to enhance student learning and are not for
personal bonding.

Problem Solving. The problem-solving cluster is concerned with a teacher’s approach to
planning, organizing, and delivering instruction. It includes analyzing data to determine student
learning needs and next steps; considering alternatives for materials, methods, and levels of
instruction; making clear, logical, step-by-step plans that both the teacher and students can
follow; and clarifying the connection between school learning goals and classroom activity.

Personal Effectiveness. Finally, the personal effectiveness cluster is concerned with the
turnaround teacher’s self-management of emotions and personal beliefs that affect student
learning. Major elements include exhibiting self-control over behavior when faced with stressful,
uncomfortable, and unfamiliar situations; maintaining confidence in oneself and a willingness to
keep improving despite the many small failures that are likely to accompany such a challenging
role; actively embracing the constant changes needed to ensure student learning in a high-
challenge, high-change situation; and holding and maintaining a strong belief in the human
potential for learning and improvement, despite significant pressure to settle for less.
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iili. Process for Informing Instructional Staff of SIG Model to Be Implemented

On January 7, 2013, the school-based management team met with AIR consultants to conduct
needs assessments and to have input in creating a vision that would be used in writing the initial
SIG draft for their school. At this meeting, team members were informed of the model being
implemented. On January 14 and 15, the model being implemented, grant requirements, and
school improvement planning process were explained to staff members by community
superintendents in a school meeting. At that time, a draft plan was shared with the community
and feedback was solicited to help refine the submission of the SIG application in January. Since
that time, school leadership teams have met regularly to continue to develop the plan for
implementation in September 2013. The team has utilized a number of forums to communicate
the plan’s contents and solicit additional feedback and more information about the needs of the
students, staff, and school community; a new schedule; parental involvement strategies; and a
plan for school culture and climate. In addition, the school leadership team members were
charged with communicating the characteristics and competencies of teachers needed to engage
in the transformation process.

During the week of May 27, school staff, community members, and parents were convened to
review the revised SIG application. School leadership team members, the administrative team,
and chiefs of school leadership presented the key design elements of the transformation plan. At
that time, staff had the opportunity to ask clarifying questions and provide any additional
feedback on the plan prior to submission.

iv. Process for Hiring and Placing New Staff

Teachers selected as turnaround educators will show evidence of maintaining a model classroom
and will possess knowledge and experience in using data to inform instruction, planning
instruction aligned with standards, and working with students from diverse backgrounds.

Teachers who wish to transfer from a school within BCSD to a school implementing a
transformation model within this SIG cohort will follow BCSD’s Guidelines for Teacher
Transfer and Staffing. This process is as follows: The teacher submits a letter of voluntary
transfer to the chief academic officer, which results in the teacher’s name being placed on the
seniority list by Human Resources; the teacher is notified by the supervisor or director of the
vacancy; the school principal consults the teacher’s personnel file (note that this step is optional);
the principal accepts or declines the teacher. For positions that are still vacant after the voluntary
transfer process is complete, the principal will have the ability to hire based on transformation
school needs.

BCSD recruits and hires instructional staff following the BCSD Recruitment and Hiring
Guidelines. Opportunities to work with BCSD are posted on the website and advertised in local
and national publications, and information about open positions is made available at recruitment
fairs. From these efforts, a pool of qualified candidates is created that is shared with school
administrators when vacancies occur. Principals and their teams have the opportunity to
interview and recommend candidates for employment.
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Additional notes about BCSD hiring guidelines include the following:

» The voluntary transfer process allows a teacher to pursue an override of a principal's
decision not to accept the teacher to fill a vacancy at the school.

e Involuntary transfers are difficult unless documentation in the teacher's file at the school
indicates that the teacher's performance is not a good fit for the school’s needs. The
principal needs to be clear and explicit about expectations for instructional staff at the
school when the principal and the teacher are engaged in the transfer conversation.

+ The systemwide transfer process delays the ability to hire new, high-quality
instructional staff.
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F. Partnerships

Buffalo City School District (BCSD) solicited proposals from external School Improvement
Grant (SIG) support providers through RFP 12-13-053 and received sealed responses on January
8, 2013. The district was disappointed in the breadth of responses received through this RFP.
BCSD will solicit proposals from external School Improvement Grant (SIG) support providers
through an REP on May 28", Sealed responses are due June 27™. This RFP seeks to identify
qualified entities for professional development, academic support services, and supports for
student behavior and social-emotional supports. The intent of this proposal is to continue the job-
embedded professional development and on-site consultation that has been provided to teachers
and administrators designed to increase academic success of all sub-groups of students as
measured by the annual NYS Assessments and Regents Examinations.

During the Transformation Leadership Learning Network facilitated by AIR, schools leadership
teams will receive support to identify areas in which partnerships can be leveraged to support
implementation of key school improvement grant areas.

i. Partner Organizations

There are a number of partner organizations that have already been identified that are critical to
the implementation of the School Improvement Grant plan. These include:

American Institutes for Research. Building an Instructional Coaching Program will begin
with a two-day intensive training for instructional coaches in fall 2013. This training will include
preparing for coaching with professional teaching standards, clarifying the role of the coach in
teacher professional development, aligning coaching with other professional learning,
understanding trust as a coaching “norm,” and understanding a coach’s roles in school and
teacher development.

Research for Better Teaching. The Research for Better Teaching’s Skillful Teaching program
provides practical strategies for strengthening teaching skills and teaches pedagogues how to
apply the core components to lesson design and implementation. Professional development
courses are more than 40 hours in length and include follow-up visits and coaching. Instructional
leaders learn how to accurately observe teachers and provide targeted and actionable feedback
through the Observing and Analyzing Teaching course.

Erie 1 BOCES. Erie 1 BOCES will provide a full range of services on school culture and
climate, Intensive PBIS/Safe and Civil Schools Coaching, Attendance Improvement, Special
Education programming and Parent and Community Engagement.

ii. Evidence of Partner Effectiveness Chart
Please see Attachment C for the Evidence of Partner Effectiveness Chart.

iii. External Partner Accountability
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Partner accountability is crucial to the successful implementation of any school improvement
plan. The school will work with BCSD to ensure that its contractual agreements will serve as
effective vehicles to purchase and anchor partner services and commitments and to detail the
specific roles, responsibilities, and time commitments needed to implement the plan during the
academic year. The provider(s), school principal, and district office will determine reasonable
academic or other performance targets that are specific to the contractual services and will
institute a system of quarterly meetings with each provider to review data that illustrates the level
of service implementation throughout the course of the contract so that midcourse corrections are
possible. Providers must meet the agreed upon targets to continue their contracts in the following
year; however, our system of quarterly conversations and regular data reviews will ensure that
there are no surprises. In addition, some targets are subject to negotiation based on circumstance.
Ongoing evaluation, as well as ongoing communication regarding this evaluation, is vital to
ensuring that implementation and outcomes are kept on track. Vendors will be required to submit
quarterly written reports regarding the implementation of the program/service.

The BCSD will designate one representative who will act as the primary contact for this project.
The representative will be responsible for conferring with any and all parties necessary to resolve
unanticipated issues or requirements that might occur during the course of the RFP.
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G. Organizational Plan
i. Management and Team Structures

Please see School-Level Organizational Chart.
ii. Day-to-Day Operations

All adults are vital to the academic, personal, and social growth of students at Hamlin Park. All
voices should be heard; decisions about policy and practice are most effectively implemented
when they are reached by consensus, rather than by authority, compromise, or a traditional win-
lose voting system. At the same time, it is not efficient for all staff members to discuss every
issue. For this reason, governance at school is delegated and distributed. Smaller groups are
responsible for different aspects of school operations and improvement.

Administrative Team. The administrative team collaborates on whole-school concerns and
planning. In the 2013~14 school year, this team will include the principal, SAM, and assistant
principal. The leadership at Hamlin Park will be focused on the creation and support of a
professional learning community that focuses on curriculum, instruction, and assessment as the
primary vehicles for improving student achievement and school culture. The school’s current
leadership structure is one school principal and one assistant principal.

* Principal. The school principal will be responsible for day-to-day decision making;
modeling and monitoring the school’s mission and vision; and overseeing professional
development, curriculum, and data analysis. Major decisions will be made by the school
principal after considering the leadership team’s recommendations. Decisions that are
made by the school principal after consultation and recommendations by the leadership
team will be implemented by the instructional leaders. Recommendations from the
leadership team to the School-based Management Team will be made by the school
principal.

* Assistant Principal. The assistant principal is responsible for curriculum, instruction,
and assessment. This will include teacher evaluations, professional development plans,
teacher improvement plans, team meetings, data analysis, and intervention planning.

* SAM. The SAM will meet with the principal, assistant principal, and instructional coach
each day to schedule instructional leadership time, reflect on impact, and develop a
structure in the school for staff members to address management issues efficiently
without pulling the principal from instructional work. In addition to providing direct
support to the school leadership, the SAM will manage the grant and associated site
visits, serve as a substitute for the principal and assistant principals when they attend
professional development, and identify and integrate best practices in the school.

Team Meetings. At least once per week, with daily check-ins. See Table 2.

Table 2. Administrative Team Meetings
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¢ Principal e Analyze and respond to ¢ Data produced by
e Assistant principal student performance data. classroom-based
o SAM e Monitor and coordinate assessments, buildingwide
activities of the leadership assessments, and state
and student support assessments
teams. ¢ Instructional leadership
¢ Conduct data analysis and data from TimeTrack
intervention planning.

School Leadership Team. The school leadership team (see Table 3) leads the development,
implementation, and monitoring of the school improvement plan to improve the educational
performance of all students through collaborative participation in decision making. Its
responsibilities include the following:

¢ Monitor the reform, progress, and implementation of the school’s vision.

¢ Keep the lines of communication open among all sectors of Hamlin Park, including staff,
students, families, the school-based management team, and the larger community.

e Help to disseminate information throughout the building.

» Make recommendations to the principal for major decisions about the school (e.g.,
culture, curriculum, data development, parental engagement, and professional
development).

Team Meetings. Once per month; attend quarterly meetings with the transformation leadership
network led by AIR. See Table 3.
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¢ Principal
e Assistant principal
¢ SAM

e Additional staff as
selected

Monitor the reform,
progress, and
implementation of the
school’s SIG plan.

Table 3. School Leadership Team Meetings

Leading and lagging
indicators

Indicators of
implementation identified
in the project plan

Student Support Team. The student support team (see Table 4) includes the guidance
counselor, social worker, and psychologist. The dean of students, community partners, teachers,
and other staff may join on an ad hoc basis. The team’s responsibilities include the following:

* Provide appropriate services to families when students encounter academic, personal, and

social dilemmas.

e Utilize a prereferral process with an outside agency, for example for shelter or therapy.

¢ Oversee the referral process for special education.

e Write and implement individualized education programs (IEPs).

¢ Monitor and regulate compliance.

¢ Provide professional development to faculty that addresses the needs of the special

education population.

Team Meetings. Once per six-day cycle. See Table 4.

Table 4. Student Support Team Meetings

e Guidance counselor

¢ Social worker
e Psychologist
e Dean of students

¢ Building mathematics
teacher

e Instructional coach

¢ Building reading teacher

Develop and plan social-
emotional curriculum.

Analyze student progress
and create intervention
plans to meet students’
academic and social-
emotional needs.

Functional behavioral
assessment

IEPs

Behavior and discipline
data

Response to intervention
(RTI) progress-
monitoring data

School-Based Inquiry Team (SBIT). The SBIT (see Table 5) is responsible for collecting and
analyzing school data; developing or adapting common assessment instruments; and identifying
student-learning problems, generating solutions, and monitoring achievement results. SBIT

members communicate with staff about findings from data analysis.
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¢ Principal and assistant ¢ Collect and analyze ¢ Common formative

principal schoolwide data. assessments
e Building reading teacher | e Identify student learning | ¢ District assessment data
¢ Building mathematics problems. e State assessment data
teacher ® Monitor achievement ¢ Progress-monitoring data
¢ Instructional coach results. e Samples of student work

¢ ] ead classroom teachers
e Special education teachers

Discipline Teams/Grade-Level Teams. Teachers of the same subject area or grade work
together on a discipline team (see Table 6), usually with an instructional coach. These teams’
responsibilities include the following:

¢ Use protocols for discussion and peer observations.

* Problem-solve around specific student issues that affect the success of the students in the
grade and share among pedagogues.

¢ Engage in lesson planning, lesson study, and mapping of school curriculum within the
content areas.

¢ Identify best practices within the content area.
Team Meetings. During daily common prep periods and once per six-day cycle. See Table 6.

Table 6. Discipline Teams/Grade-Level Team Meetings
i

All teachers Develop curriculum Common formative

e Instructional coach within content area from assessments

e Building reading grade to grade. e District benchmark data
teacher(s) ¢ Identify best practices. e Student work

e Building mathematics * Look at student work.
teacher(s) ¢ Look at teacher work.

e Teaching assistants

Instructional Coaches. Instructional coaches include teachers and former teachers who support
teaching and learning through outside organizations and in-house leadership. Outside organizations
include AIR and Research for Better Teaching (RBT). Instructional coaches support colleagues
in the implementation of highly effective instructional strategies based on student need. The
instructional coach observes and coaches targeted groups of teachers. Each week the instructional
coach meets with the principal and assistant principal to debrief and share ideas about how best
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to coach individual teachers. Together, they look for patterns across the observations to help
determine what would be useful to address in professional development sessions.

Team Meetings. Once every two, six-day cycles. See Table 7.

Table 7. Instructional Coach Meetings

¢ Instructional coach ¢ Plan professional e (lassroom observations
¢ Building reading development and teacher | o« Coaching data
teacher(s) and student support

¢ Building mathematics throughout the ycar.

teacher(s)
e Assistant principal

¢ Principal

Support Staff. Support staff include the school secretary, payroll secretary, technology teacher,
attendance teacher, school safety officers, and school aides.

Committees. Committees are often formed ad hoc during the school year to plan or manage
upcoming events or schoolwide policies. Committees will work on projects including positive
behavioral interventions and supports (PBIS), health and wellness, parental engagement, and
schoolwide events. Committee members may be paid per session depending on the time,
frequency, and purpose.

iii. APPR Plan

Under Education Law 3012-c, all probationary and contract teachers will be observed by the
principal or an assistant principal who has been certified as a lead evaluator. Each teacher will be
observed a minimum of twice during the year, including one, unannounced classroom
observation and one announced observation that will include a pre and post conference. The
observation plan and calendar will be developed to make sure all teachers are receiving the right
proportion of observations and supports according to their needs. At the start of the year, each
principal will assign the assistant principal the teachers he or she will be responsible for
observing and evaluating.

No later than 10 days after the start of the school year, any teacher who received a composite
effectiveness score that results in a rating of developing or ineffective will be placed on a teacher
improvement plan (TIP). The TIP is used to assist teachers in meeting district expectations in
one, but no more than three, of the APPR criteria, which are aligned with the New York State
United Teachers Teacher Practice Rubric. The TIP will be jointly developed by the teacher and
the principal.

Together, the administrative team will develop a weekly-monthly-yearly observation calendar

using TimeTrack as part of NSIP. This product is a cloud-based calendar that the principal uses
to guide his or her daily schedule. The calendar tracks the time the principal spends with
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individuals and groups of teachers and provides details about the interactions. (For example, was
the time with a teacher spent on observation or feedback?) TimeTrack records and charts are
used in a daily meeting with the administrative team to determine next steps for teacher follow-
up and to track time use. The SAM project and calendar is a professional development process
using a unique set of tools to change a principal’s focus from school management tasks to
instructional leadership.

The system also helps administrators track action steps more systematically, to be able to hold
teachers accountable for implementing recommendations. Specific goals will be set for teacher
success, and progress toward those goals will be tracked. This will allow the principal and the
chief of school leadership, who evaluates the principal, to see trends in teacher strengths,
challenges, and recommendations through the year.

All teacher observations, student learning objectives (SLOs) approvals, and TIPs will be housed
in the district’s Professional Growth Data System. Teachers and building administrators will use
this as another platform for communication and feedback between face-to-face sessions. The
SLOs and TIPs also will be included in the TimeTrack calendar.

All principal observations on of 60 points of other measure are based on the Interstate School
Leaders Licensure Consortium standards through multiple school visits by the chiefs of school
leadership, who have been certified in accordance with Commissioner Regulation 30-2.9. The
visits will include a structured process for classroom visits and review of school documents. One
of the visits will be unannounced. The chiefs of school leadership also will keep a weekly-
monthly-yearly observation calendar using a process similar to the principal’s calendar.

iv. Calendar of Events to Support APPR Implementation

Please see the Full Calendar Schedule of Events to Support APPR Implementation and Weekly
Calendar Schedule of Events for Implementing the APPR.
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Site Based Management Yeam —Oversight )
committea comprised of membaers of the

P 3, students, ond school
staff - plans and evaluates school wide
issues and programs.

School Aldes ~ (2) - Responsible for
malintoining o safe and orderly school
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and supports the Deon of Students in
behavior supports, discipline, and school
culture initiatives

{ Student Support Team ~identifies © Schook-Besed Inquiry Team ~ Responsible | 7 sopool Landership Team - Sets, monitors |

. students at risk of paor acodemic and ; ( Jor collecting and analyring school data; E i and communicates progress towards [
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H. Educational Plan
i. Curriculum

BCSD provides a curriculum plan in each subject area to guide teachers as they plan, prepare,
think and reflect on instruction. Curriculum plans are based on the Common Core State
Standards (PK-8) and contain Course of Study information as well as instructional frameworks
explaining what students need to know and be able to do. Implementation resources are included
to support teachers as they execute the curriculum.

Although the district provides the framework, it is understood that school leaders and teachers at
Hamlin Park will be engaged in ongoing planning at a more granular level. Hamlin Park’s
students have a wide range of needs and reflect a spectrum of abilities. Universal Design for
Learning (UDL) principles will guide curriculum development so that all students have equal
opportunities to learn. UDL provides a framework for understanding how to create curricula that
meets the needs of all learners from the start. The UDL Guidelines, an articulation of the UDL
framework, will assist instructional leaders and staff to plan lessons, units of study and related
curricula to reduce barriers, as well as optimize levels of challenge and support, to meet the
needs of all learners from the start. UDL also allows teachers to remove potential barriers that
could prevent learners from meeting learning goals and benchmarks.

Teachers will use UDL principles to provide options to meet students’ diverse learning needs by
creating options for how instruction is presented, how students express their ideas, and how
teachers can engage students in their learning.

Literacy/English Language Arts:

The instructional frameworks for ELA provide a developmentally appropriate, sequential
progression of skills and concepts to be taught and include components such as suggested
instructional timeframes, reading selections, specific skills and concepts to be taught, relevant
standards for reading (informational, literature, and foundational skills), writing, listening and
speaking and language, and assessment information. Supplementary documents provide further
specificity to the framework, including elements such as supplementary texts (oral and written)
of appropriate complexity, text-based questions, additional resources, pertinent modifications,
and guidance for flexible grouping and management.

The curriculum for students in Grades K-6 will be guided by Houghton Mifflin Harcourt’s
Journeys Common Core. This program was selected because it integrates the Common Core
State Standards (CCSS) into every lesson, helping educators plan, engage, teach and assess
students effectively and efficiently. Furthermore, Journeys Common Core was selected for the
following key characteristics:
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* It’s accessible. The program provides the resources needed to plan and assess
effectively, as well as teach and engage students. Student text are designed to allow
every student access to rigorous content.

¢ Itbuilds a knowledge base to read complex text. Journeys Common Core focuses on
repeated reading of complex text, developing academic vocabulary, and close-reading
skills.

e Itengages 21%-Century Students. Using cutting-edge digital learning tools such as
interactive white board lessons, teachers maximize their effectiveness and get students
engaged and excited about learning.

* Aligned to CCSS assessments. Included in the program are comprehensive assessment
tools to monitor student progress and provide real-time information on student progress.
Students are able to practice their reading skills through a series of daily practice
activities and quizzes that will help them prepare for PARCC assessments to ensure
seamless CCSS implementation.

In grades 7 and 8 The Language of Literature by McDougal Littell will be used to support the
implementation of the Reading/ELA Instructional framework. Units of study are outlined with
the following components: Big Ideas; Required Readings; Suggested readings, and Supplemental
resources. All Units of Study include corresponding reading, writing, Language (Vocabulary,
grammar, usage and mechanics strands. Additionally, suggestions for access for English
Language Learners, Interventions and accelerations are clearly outlined.

Mathematics:

Hamlin Park will execute math program using Investigations, a standards-based curriculum,
supported by the NYS Common Core modules to fill identified gaps. Investigations has been
successfully taught in heterogeneous classrooms, and addresses the learning needs of a wide
range of students. /nvestigations curriculum units focus on an area of content, in depth, providing
210 5 2 weeks for students to develop and practice ideas across a variety of activities and
contexts that build on each other. Investigations in Number, Data, and Space is designed to
support teachers and schools in implementing The Common Core State Standards for
Mathematics (CCSS). Included in the components that make up Investigations are features that
provide professional development for teachers to support the range of learners in his/her
classroom. Key characteristics include:
* Support students to make sense of mathematics and learn that they can be mathematical
thinkers
* Focus on computational fluency with whole numbers as a major goal of the elementary
grades
* Provide substantive work in important areas of mathematics- rational numbers,
geometry, measurement, data, and early algebra- and connections among them
e Emphasize reasoning about mathematical ideas
¢ Communicate mathematics content and pedagogy to teachers
* Engage the range of learns in understanding mathematics.
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Connected Mathematics 2 (CMP2) will be used for students in grades 6-8. This program
provides students with an investigative approach to learning mathematics by utilizing engaging
interactive problems. Since CMP?2 is problem based, the context can help students make sense of
mathematics, including the symbols and rules that capture the main ideas and strategies. All
students benefit from the workshop model where student discourse gives students a deeper
un