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Note: This document is a work in progress. Parts II and III, in
particular, are in need of further development, and we invite
the submission of additional learning experiences and local
performance tasks for these sections. Inquiries regarding
submission of materials should be directed to: The Social
Studies Resource Guide, Room 681 EBA, New York State
Education Department, Albany, NY 12234 (tel. 518-474-5922).
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Recipes for Revolution
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▲ development of American
culture
▲ evolution of democratic
values
▲ develop/test hypotheses
about events/eras/issues
▲ major themes and developments
▲ essays and oral reports
▲ validity/credibility of historical interpretations
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▲ U.S. economic system
▲ roles in economic system

▲ disparities between civic
values expressed/evidenced
▲ relationship between federalism/state’s rights
▲ democratic principles used
to resolve issues

G

roups consisting of approximately
five students are created, either by
being assigned by the teacher or by
Walter Gable
choice of the students. Each group is given
Mynderse Academy
the handout that describes the task and the
105 Troy Street
specific requirements. As students do their
Seneca Falls, NY 13148-2646
usual study of the contributing causes of the
(315) 468-9824
American Revolution, the students in their
groups should be encouraged to think about
FAX (315) 568-2646
translating this “historical information” into
recipe ingredients. At least some class time
has to be provided for the groups to work on
this project. Much of the project can be completed outside of class time. As a written extension of
the group project, each student can be expected to write an essay in which he/she assesses the
relative importance of various causes of the American Revolution.
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(This project was conceived by Mrs. Sherry Gibbon and has
been used with her AP classes at Penn Yan Academy.)

Student Work:
Each group prepared a poster as its visual, except for the one
group that prepared its visual as a giant-sized booklet of recipes.
Each visual clearly demonstrated a good understanding of the
many contributing causes to the American Revolution. Each
visual also had its very interesting and creative details.

Learning Experiences

3

☛

Assessment

ASSESSMENT
Each group will be evaluated using the rubric. If the teacher extends the activity to include the
follow-up essay on the causes of the American Revolution, then this becomes an additional
assessment.

REFLECTION
Although this was only the first time that I used this activity, it is clearly an activity that I shall
continue to use. The students really enjoyed the project. They said the project made writing their
position paper on the causes of the American Revolution a “cinch.” I also intend to use this
activity with my regular classes next year. This is an activity that could be used for almost any
major war or event. I want to try it in terms of the U.S. entry into World War One.
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ALTERNATIVE RECIPE
A Recipe for the Progressive Movement
Sherry L. Gibbon
The purpose of this activity is to focus the student’s attention
on the Progressive Era and to analyze the roles played by the
various forces at work within the United States at the time. By
comparing the Progressive movement to the chemical reactions occurring in the recipe the student is asked to think
metaphorically in determining the actual function or role
played by each of the “ingredients” she/he identifies. This
year, I assigned this task to be done individually as a take
home portion of the assessment on Progressivism. I have also
used it as a task to be completed by students working in
groups. It can easily be used either way.

Penn Yan Academy
395 Court Street
Penn Yan, NY 13148-2646
(315) 536-4408

Grade 11

The teacher needs to understand the nature of the task and to
design a rubric that is appropriate. The teacher should begin by identifying the essential question(s) (What factors ultimately caused the Progressive movement? Was the United States better
off as a result of the Progressive Era?) that will be addressed by this task. The teacher also needs
to provide resources (primary and secondary) that expose the students to this era from a variety
of perspectives.
Students need to examine the era through the eyes of those living at the time: muckrakers, politicians, industrialists, immigrants, labor, reformers, etc.. By posing thoughtful questions (i.e.. What
was Theodore Roosevelt’s true role in the Progressive Era? Who contributed the most to the
Progressive era?), students can arrive at a better understanding of progressivism.

ASSESSMENT
For this particular task I used the content and communication dimensions only. The presentation
and creativity dimensions could also be used if desired.

Assessment

REFLECTION
This is the third year I have used recipes as a metaphor activity. This is the second year I have
added the alternative recipe task. I like the activity because it requires the students to not only
know the different forces at work in the United States, but the students must also understand
the effect each had. By engaging the students in this manner, students are challenged to think,
analyze, and be creative in arriving at their solutions. This task could easily be used in the study
of other eras/wars/periods. The more experience students have in working with metaphors, the
better their writing becomes. They begin to use metaphors/analogies on their own in their writing and discussion. Students then are better able to recognize good thinking in themselves and
others.
This recipe task as a form of metaphorical thinking is challenging for Advanced Placement students, but adapts well to all types of students. The teacher needs to model this activity for
classes of mixed abilities. This could be done by taking an historical event or era and comparing
it to the building of a fire. The teacher could begin by asking what elements are necessary for a
good fire (wood, kindling, oxygen, a spark). The class should then discuss the role of each
“ingredient” of a good fire. The teacher would then ask the class to think about industrialization.
What from this development performed the same function as the wood, the oxygen, etc.? What
provided the spark? Once this is done with the whole class, the alternative recipe task can readily be used. For classes with lower abilities, a recipe with fewer ingredients could be substituted.
Learning Experiences
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Learning Experiences
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Student Work:
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ELEMENTARY
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▲ locate places

This is a very focused, clever,
and creative activity. It is
quite simple but very
powerful.

Teacher

Suzanne M. Fisher
Fulton Consolidated Schools
Lanigan School
59 Bakeman Street
Fulton, NY 13069
(315) 593-5471

Grade 3

This lesson uses an understanding of coordinates to be able to use latitude and longitude
to find various locations on the map.

Previous Instruction
Learn names of continents/oceans, positions on maps and globes, and facts about

Week continents and oceans. These are labeled on the bulletin board. The children make
One maps and puzzles.
Label cardinal directions, identify equator, latitude lines, north and south hemis-

Week peres, and continents and oceans in each. Identify tropics. Wear latitude clothing.
Two
Identify Prime Meridian, longitude lines, and identify east/west hemisperes and

Week continents/oceans in each. Wear longitude clothing.
Three

Do coordinate work, then complete the geography lesson, wear coordinate clothing

Week (plaid). Use the geoboards and puzzle pieces to find other coordinates, including
Four the local area.

Learning Experiences
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Teacher

Students

Materials

• Design airplane shapes containing coordinates
• Distribute map with two colored
yarns
• Students will find where coordinates are and how they help us
today.
• List examples of who may use
coordinates

• Write coordinates on chalk
board
• “Fly” airplane to bulletin board
and place it where it “landed”
• Identify the continent/ocean

• Airplane puzzle pieces
• Yarn and maps
• Large bulletin board of world
with latitude and longitude
lines

☛

Assessment

ASSESSMENT
The student acting as “pilot” will write the plane’s coordinates on the black board. With the
teacher directing, the coordinates are discussed using questions such as:

Is it east or west of the Prime Meridian?
Is it north or south of the Equator?
Then the student “flies” the plane to the bulletin board and
“lands” it. Where it lands is discussed.
Students receive feedback immediately. The teacher is at the
bulletin board; the other students are using “geoboards” of
world maps and yarn to find the coordinates. The students
reflect if there are discrepancies between the “pilot” and themselves. Everyone reflects on each plane’s coordinates and it’s
landing place.

REFLECTION
This lesson ties in with math skills and of course map skills. Usually, by this time, the students
are competent and successful in this activity. If not, the puzzle pieces can be used to test concept.
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INTERMEDIATE

SS
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▲ gather geographic information
▲ present geographic information

Valentina B. Schatoff
City School District of
New Rochelle
Isaac E. Young Middle School
270 Centre Avenue
New Rochelle, New York 10805
As a culminating activity for a heterogeneously mixed sixth grade class, this
activity introduces a unit on world geography.
Teacher

(914) 576-4360
WATOB@aol.com

Grade 6

The materials, supplies, and equipment needed to
successfully complete this assignment are:
• old maps, discarded social studies textbooks
• old magazines ( National Geographic, Travel
and Leisure, etc.)
• Appropriate software ( Encarta, etc.)

This unit of study connects to the
standards in that it allows students to
use geography as a tool to learn more
about the world around them. This unit
of study lends itself quite well to
interdisciplinary study.
Teacher
Learning Experiences
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This unit could work well at every grade
level, K-12, but is particularly suited for students at the Intermediate level. The assignment can be modified for those needing academic intervention or enriched for those
students who need enrichment.
Teacher
12
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Learning Experiences
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Definitions

This project was used
as a culminating activity
to assess how well students could translate
their knowledge of a
geographic term’s definition into being able to
recognize it on a map or
in a drawing or photograph. Students were
also evaluated on their
ability to integrate the
information they found
and to put it into an
organized, attractive,
visual format.
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Assessment

Learning Experiences
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Students progress was evaluated through ongoing observations and individual conferencing.
The final product was presented to the teacher and the class. Each project was viewed, critiqued
and discussed. Final evaluation was made using a scoring rubric.
Evidence that the students have mastered the objectives of this unit include the following measurable criteria:
They have:
•

included a correct definition of a geographic term.

•

indicated on an existing map or on a map of their own creation a real world location for
their geographic term.

•

written a sentence using the geographic term correctly.

•

made a drawing showing that they understand what the specific land or water term
looks like.

REFLECTION:
The study of social studies, and especially of geography, is an integral part of educating students
for the burgeoning global economy and for the coming millennium.That is why this unit is so
well suited for the intermediate students. It allows them to make a connection between their
classroom assignment and the world at large. It allows them to have a “final product” that is
within the grasp of the vast majority of students.
The unit would better meet the needs of all students if the work were done exclusively in the
classroom, rather than in the way I have assigned it in the past. This is because there can be a
huge discrepancy in the quality of work between those who have access to parental intervention
and a ready access to supplies and those who are left to finish the product left to their own
devices. Otherwise, the unit is easy to implement and gives the students important skills while,
at the same time, instilling a sense of accomplishment.
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