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‘I. MISSION, KEY DESIGN ELEMENTS, ENROLLMENT, AND COMMUNITY ‘

A. IMISSION STATEMENT AND OBJECTIVES

The Harlem Science Technology Engineering Arts & Mathematics (STEAM) Academy will
prepare its students to be 21* century learners, engaged and prepared for successful careers
and fulfilling lives in an economic landscape where industries comprise the greatest growth
opportunities. Every student at the Harlem STEAM Academy (“the Academy”) will be
academically prepared to explore science, technology, engineering, and mathematics through
the lens of arts and design and will graduate with a NYS Regents diploma. The Academy will be
innovative and exemplary in its program and curriculum design. It will make a substantial
contribution to increasing New York City’s education options and will serve as a national model
for STEAM schools.

Harlem STEAM Academy Objectives

1. The Academy will improve student learning and achievement by:

a. Creating and maintaining a personalized learning plan for each student that is assessed
using both formal tests and performance-based rubrics. The Academy will use a school
schedule that encourages deep engagement between students, teachers and mentors to
address skills development, postsecondary readiness, and job readiness holistically.

b. Graduating each student with a Regents diploma, an acceptance from at least one higher
education program and a plan for pursuing college and/or postsecondary learning as well
as a longer-term career plan.

2. The Academy will create 21 Century learners. They will think critically and creatively. They
will solve problems and be accountable to themselves and their communities. They will
communicate and collaborate effectively.

3. The Academy will encourage the use different and innovative teaching methods such as
project-based learning and real-world learning methods to provide opportunities for
students to obtain credentials in their career interests, particularly in science, technology,
engineering, arts (and design), and math-related (STEAM) careers that advance students
towards postsecondary learning.

4. The Academy will operate a rigorous educational program that assesses skills development
beyond the achievement of test results through project-based assessments that apply
learning to real-world contexts. This connection of learning to living will motivate students
through the lens of their passions to remain in school and persevere in their learning.

5. The Academy will increase learning opportunities for all students, with emphasis on
expanded learning experiences for students who are at-risk of academic failure by creating a
flexible learning schedule that permits students struggling with other life challenges and
responsibilities to stay in school and achieve a Regents diploma.

B. Key DESIGN ELEMENTS

The Academy’s key design elements are two-fold: 1) the education program is based on Big
Picture Learning’s (BPL) three foundational design principles: relevance, relationships, and rigor
and 2) the Academy’s curriculum and culture will instill a strong emphasis on STEAM-oriented
content and industries.

The Harlem STEAM Academy Charter Application to NYSED 1



Learning is rooted in the interests and goals of each student; curriculum must have real-world
application; and abilities are authentically measured by the quality of work. BPL configures
these components in a highly innovative school structure and culture focused on a personalized
program of study that addresses each student's academic and career interests while also
meeting the Regents and CCSS standards.

Key Design Element #1: The Big Picture Learning Program Design

A consensus is emerging among leading researchers and practitioners on the essential elements
necessary to close the achievement gap. These elements—BPL’s core design features—are
most frequently cited for materially contributing to enhanced achievement and long-term
success:

a) Personalized Curriculum Design will customize a learning program for each student that
fulfills the Common Core State Standards (CCSS), meets the NYS Regents academic and
graduation requirements and is aligned to the NYC curriculum standards. Such customized
learning housed in a small school environment constitutes a “career academy” for each
student. An advisory structure will be employed by the Academy ensuring every student is
part of small advisory groups of approximately 18 students that progress as cohorts with
the same advisor for 4 years, during which time peer critique and support are constantly
expected and modeled. Through small advisories, students will get to know one teacher
very well who will guide the Personal Learning Plans (PLPs) for each student and 4-year
student development. In 11" and 12" grades, the advisor will take on the role of internship
counselor, working collaboratively with internship partners in an effort to assist content
area specialists in the design and implementation of curriculum.

b) Project-Based Integrated Learning will focus on each student's interests, providing a
context and structure for integrating academic, technical, and career skills into holistic
learning opportunities where students work in classes, small groups, and one-on-one
tutoring sessions including online learning in some cases to apply their academy skills and
understandings to real-world problems through individual and small group projects.

c) Internship Program will provide students opportunities to learn outside of the school, in
settings where they can observe and work with adults addressing real-world problems and
challenges and apply their academic skills and understandings to those issues.
Furthermore, while building the network of internship partners, the Academy will change
the nature of business and school partnerships from a pure funding models to a
partnerships that includes collaborative programs, curriculum design, mentoring and
instructional support, and program assessment.

d) Performance Based Assessments, in addition to traditional assessments, will be employed
to measure progress and ensure data-driven instruction. Such assessments include
guarterly exhibitions of work and learning on individual and group projects, the
presentation of experiments, novel problems and portfolio work, defense of humanities-
based theses, service learning, college classes, and internships. Quarterly exhibitions also
encourage strong parental engagement.

How Big Picture’s Core Components Help Close the Achievement Gap: BPL’s 17 years of
operating history have demonstrated that the best form of “no excuses” learning comes from
deep and frequent one-to-one interactions and accountability. At BPL schools, each student,
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regardless of his/her learning level, has numerous levels of accountability on his/her learning
journey. First, the advisor/teacher works with a small class to find what interests and motivates
each student. Second, a mentor guides each student’s internship. Third, the family is actively
engaged as a resource to the school and vice versa. Finally, students support each other’s
career interests. The result is a learning community where everyone is included and motivates
each other. Moreover, the students are rigorously and frequently assessed, including through
assessments of knowledge and skills mastery and of social-emotional growth. These techniques
have proven particularly effective with our likely student population in Harlem, students with
tremendous potential, but likely school several years behind academically, and who may have
other challenges that are interfering with their academic growth.

Evidence of Big Picture Learning Education Program Design in Helping At-Risk Youth Succeed:
An independent evaluation conducted for the Gates Foundation by the American Institutes for
Research in 2006" identified the BPL design as one of three highly successful school designs
based on student performance and on its ability and capacity to scale. All but three? of the 60
schools started by BPL are still operating and are part of the BPL School Network. The William
and Flora Hewlett Foundation selected BPL because of its deeper learning pedagogy, which has
been credited for exemplary achievement in comparison to local district averages.

Among the most compelling demonstrations of BPL's long-term success is the percentage of
students who graduate high school, achieve college acceptance, attend postsecondary, and
move successfully toward college graduation. In a recent survey of BPL’s MET school in
Providence, since 2000, 95% of graduates have been accepted into college programs (98% as of
2010) and of those students, 75% attend college and 78% either graduated or are still attending
college. Most students are the first in their family to attend college, demonstrating that BPL
performs well above the national average, 54.1%, of college graduation rates for first-time
college goers of 54.1%.> An evaluation of BPL’s 7 California schools” indicates that BPL dropout
rates were substantially lower, graduation rates were higher, and academic performance was
better than comparable high schools in the respective districts. A recent study (December 2012)
conducted by MPR Associates on the graduates of three BPL schools in California found that the
college attendance, college persistence (from freshman to sophomore year), and college
graduation rates exceeded those of the general population of similar students (i.e. those with a
minority population exceeding 50%); and in some cases rates exceeded the national average for
all populations, a major accomplishment given the additional challenges faced by low-income
and IEP students. For example, the persistence rate at the three BPL schools surveyed averaged
6 points higher than the national average among all populations.’

All BPL schools share key design components that will serve as the core of the Academy. The
Academy will use the BPL design adaptations employed by the San Diego MET because of its

! American Institutes for Research (2006, August). Evaluation of the Bill & Melinda Gates

Foundation's high school grants initiative: 2001-2005 final report. Retrieved from
http://www.gatesfoundation.org/learning/Documents/Year4EvaluationAIRSRI.pdf

2 None of the three schools were closed because of poor academic performance.

3 National Student Clearinghouse Research Center.

4 Day, N. (2010, July). Big Picture Schools in California: An analysis of outcomes using California Department of Education “Data
Quest” information retrieval service. University of Melbourne.

> MPR Associates (December 2012). Big Picture Learning: High School Alumni Report. Berkeley, CA.
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exceptional performance in meeting California’s state standards both in absolute terms and in
comparison to similar demographic populations of students. The San Diego Met has won
numerous commendations, is a Blue Ribbon school and is one of California’s best high schools.
The San Diego MET's first graduating class (2008) had a 100% pass rate on the CAHSEE, 98%
completion of the state’s A-G requirements and 98% of its first graduates attending a two or
four year college or university. The school also matched or surpassed its API/AYP targets every
year since 2004 and in 2008 received the California Distinguished School Award. While
emulating the Big Picture San Diego MET, the Academy will also include the STEAM focus,
elements of which can be found at other NYC BPL schools like the Bronx Guild High School. BPL
has become a nationally recognized pioneer of STEAM-focused learning.

Key Design Element #2: STEAM-Oriented Curriculum and Culture

Our society’s economic landscape is shifting rapidly. STEM-focused jobs grew 3x as fast as non-
STEM jobs in the past decade and are expected to grow 2x as fast during the next decade.
STEM employees also experience lower unemployment rates, and make 26% more than non-
STEM peers on average.® The Academy sees the global growth in STEM jobs as a key
opportunity to position our students to be resilient and successful in the 21* Century economy.
STEM education has been lacking in the US historically partially because disciplines are often
taught in a manner disconnected from application. BPL’s project-based learning and internship
focus is designed to address this schism. The essence of a STEAM curriculum is the inclusion of
arts education in the STEM framework and drawing from a student’s passion; STEAM makes
this type of learning more engaging and reinforces the criticality of innovation and creativity in
STEM-related disciplines. Arts and design education, the signature ingredients in STEAM, will
reinforce student innovation by fostering creative, out-of-the-box thinking and, more
importantly, dreaming. The Academy’s students will be primed to use their creative capital to
originate rather than repeat or replicate by wrote. STEAM, by design, fosters original thinkers.

The Academy is committed to closing the achievement gap, creating a curriculum and learning
program that will promote equity in standardized assessments and, more importantly, in long-
term career success. The National Science Foundation (2011) reports that women, persons with
disabilities, blacks, Hispanics, and American Indians, are underrepresented in STEM fields
making up a very small percentage of degree recipients and employed scientists and engineers.
According to a report by the American Association of University Women (AAUW), both male
and female students from historically disadvantaged groups “are less likely to have access to
advanced courses in math and science in high school, which negatively affects their ability to
enter and successfully complete STEM majors in college” (Hill, Corbett, & St. Rose, 2010, p. 5).
The Academy’s STEAM program will help close this achievement gap.

C. ENROLLMENT, RECRUITMENT, AND RETENTION

Enrollment Projections: The Academy will start in 2014 with 143 students in grade 9, phasing in
additional grades in the following 3 years so that the new school is in full operation by year 4.
The full Academy will serve approximately 572 students. The rationale for this enrollment is the
need to maintain an intimate learning environment with small advisory groups of no more than
18 students that is aligned with the principles of high-quality project-based learning while also

6 January 17th, 2012, Education Week.
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recognizing that the Academy must be large enough to offer the funding economies of scale to
support more diverse curriculum options and other school-wide initiatives.

Growing enrollment gradually each year by another incoming class allows the Academy’s staff
to work with students starting as freshmen to acclimate them to the different pedagogical
approaches of the Academy including project-based and personalized learning. If students
withdraw, the Academy will replace students if they withdraw to assist in the mitigation of
attrition. Typically, BPL schools appeal to youth (and their families) who have not done well in
traditional schools. The Academy will aggressively seek out such students during recruitment.

Grade Ages 2014 2015 2016 2017 2018
9 13-16 143 143 143 143 143
10 14-17 143 143 143 143
11 15-18 143 143 143
12 16-19 143 143
Total 143 286 429 572 572

*The Academy will enroll 5% above the enrollment target to account for natural attrition and will accept transfer students through grade 10.

Last year, 12,920 applications were submitted to attend charter schools in Harlem for which
there are only 2,238 seats. Moreover, most of those seats are in elementary and middle schools
with a combined charter high school enrollment of less than 500 students. Therefore, with such
constrained supply of seats at a ratio of 1 seat for every 5.77 applicants, the evidence that the
Academy will not only meet but will exceed the enrollment projection targets committed to the
Board of Regents is quite strong.

Recruitment: The Academy will be marketed to middle school faculty, students, and parents as
an academic design providing very different learning opportunities in Harlem that appeal to
students who want to learn in STEAM-related career areas. We expect that our students will be
our biggest recruiters, by expressing their enthusiasm for the Academy’s innovative and real-
world relevant learning environment. They will lead organized presentations to their friends,
families and neighbors as spokespersons for the school. While open to all students, the
Academy will endeavor to recruit underserved, at-risk, low-income students by working closely
with CBOs such as the Allah School in Mecca, Harlem Dowling, the YMCA and other
organizations (listed in the table on page 10) that target similar populations with whom several
planning team members have existing strong working relationships. Also, the planning team has
already begun to establish a communications channel with the CSD 5 middle grades (6-8
grades) and local principals to foster communication and collaboration.

The planning team has also engaged with Columbia Teacher’s College, which has written a
letter of support for the Academy, and intends to join their network of STEM schools as part of
the Harlem Schools Partnership. Through that relationship, the Academy will connect with
partner STEM schools such as P.S. 180 Hugo Newman Middle School to reach students and
parents already familiar with STEM-focused curriculum. However, the Academy’s model and
commitment to low-income and challenged students do not preclude the admission of any type
of student. There are no specific academic or other interests required of applicants.

The Academy has launched a strategic outreach plan to generate interest in the school from
parents and guardians in the community (CSD 5) with prepared flyers, fact sheets and
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brochures in the appropriate languages (Spanish and French) for distribution to organizations
such as catchment area middle schools, community-based organizations, supplemental
academic programs, afterschool programs, libraries, parent advocacy groups, local welfare
service providers, churches, the faith-based and community institutions.

Recruitment for English Language Learners, Free and Reduced Lunch (FRL) and Special
Education Students: The Academy will continue to meet with and give marketing materials on
the Academy to personnel on the Committee for Special Education and CBOs serving students
with special needs (SPED) or English Language Learners (ELL) students in the neighborhood and
vicinity, as well as local organizations serving French-speaking African Diaspora, Spanish
speakers and immigrants. Planning team members (and BPL alum) include native Spanish,
French and Creole speakers representing the Caribbean diaspora who will use their existing
family and diaspora community contacts including organizations such as the African Hope
Committee, which provide services to the African population; Little Footsteps of Haiti, and the
Edeyo Foundation both if which service the Haitian community both in NYC and in Haiti to hold
information sessions specifically targeting immigrant families with ELL children. To reach
families who are traditionally less informed about educational choice options, planning team
members will use their existing relationships with local child welfare services such as the
Harlem Dowling Center for Foster Care and the Children’s Aid Society as well as other
organizations that provide services for new immigrants, English language schools, homeless
shelters, foster care centers, and organizations that provide basic educational services for
adults. As part of the outreach plan, the planning team will issue Public Service Announcements
(PSAs) on local radio stations and Spanish language channels; organize free, public information
sessions led in all four languages (including Creole), and approach local newspapers, in both
English, French and Spanish, to arrange interviews about the school.

The Academy seeks to specifically target students at risk of dropping out of high school, those
eligible for free and reduced lunch and those with academic skills below grade level. Therefore
the Academy’s planning team will create a communication campaign targeting residents of
Harlem’s public housing projects (where more students eligible for free and reduced lunch
likely live) to highlight the following features of the Academy designed specifically to support
at-risk students:

1. The Academy intends to be a community learning school with several other family and
social services to address issues such as pregnancy, needs for daycare, mental health issues,
and bullying.

2. The Academy’s internship program will assist students in finding part-time employment
while in school.”

3. The Academy’s personalized, passion-focused learning model proven to be highly effective
in handling students who shut down because of boredom, a sense of lack of relevance to
desired professions, or perceived lack of freedom.?

4. The Academy will build a school culture similar to that of other BPL schools to ensure a
positive environment where students feel cared for and respected by all teachers.’

" The Academy intends to model the success of another project-based and internship-based STEM school in Cleveland, Ohio
called MC2 STEM where 95% of upperclassmen have paid summer internships.

® Arecent 2011 survey at the BPL MET School noted that nearly 90% of students feel their teachers inspire them to do their
best work and 97% of students felt the Met was preparing them for a successful career or college.
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5. The Academy’s extended day flexible schedule will allow students forced to drop out due to
economic or family reasons to have a more convenient education option.

Finally, the Academy has built a website and created a Facebook page

(https://www.facebook.com/HarlemSTEAMAcademy), which already has over 100 followers.

The planning team will meet with the Superintendent of Community Education Council 5 (CEC
5), Gayle Reeves, and any other affiliated community education councils to discuss plans for the
school and determine how best to add value to the Harlem Community’s education portfolio.
Finally, the planning team has and will continue to meet with elected officials (several of whom
have offered to support the school in community marketing efforts). The team will also
continue to attend community board meetings to present and discuss the vision of the
Academy.

Enrollment Period and Admissions Lottery: The Academy will ensure compliance with all
applicable anti-discrimination laws governing public schools, including Title VI of the Civil Rights
Act and § 2854(2) of the New York Education Law, governing admission to a charter school.™
The Academy’s core application process will run from January — April, and then accept on a
rolling basis. Before January, the Academy will advertise open registration. All applications (see
attachments for sample applications) must be received by April 1 to be included in the

lottery. If the number of applications received exceeds the number of available seats, an
individual unaffiliated with the school will conduct a random lottery selection

process. Applicants, who are not selected through the lottery, will have their name placed on a
waitlist. Homeless youth, or youth who may be unaccompanied, may submit an enrollment
application. Within two weeks of the admission lottery, admitted students will receive an
enrollment packet. The Academy will encourage parents, caregivers and students who need or
want assistance to meet with faculty to review and complete the required enrollment papers.

If a lottery is necessary, admission preference will be granted to applicants in the following

order:

* First preference will be given to returning students, who will automatically be assigned a
space within the Academy.

* Second preference will be given to siblings of students already enrolled in the Academy.
(“Siblings” are two or more children that are related either by birth, the same father or
mother, by legal adoption or guardianship.)

* Third preference will be given to students who reside in CSD 5.

* Remaining slots will be available to applicants residing outside of CSD 5.

Targeting an “At-Risk” Student Population and Lottery Process:
Central Harlem’s graduation rate is only 42%—with just 34% of minority men graduating. This
staggering statistic alone makes a strong case for a new charter high school not only located in

° Arecent 2011 survey at the BPL MET School in Providence concluded that 97.7% of parents surveyed felt that all or most of
the teachers cared about their child (81.7% said all teachers); 92% of parents agreed or strongly agreed that their children were
learning as much as they could at the school; 85% of students felt that their teachers cared for them personally, and 97% felt
that their teachers treated them with respect.

10 As a public charter school, The Academy shall be open to any child eligible under the laws of New York State for admission to
a public school. New students will be admitted without regard to prior measures of achievement or aptitude, athletic ability,
disability, handicap, ethnicity, race, creed, gender, national origin, religion, or ancestry.
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CSD 5 but which offers a learning program and support system to ensure high levels of success
for the 58% of Harlem’s underperforming youth population who require alternate pathways.

The key reasons many students ultimately drop out of school include: a need to find
employment, to avoid bullying, a family emergency, poor grades, depression and other mental
illness, unexpected pregnancy, and boredom from poor quality of teaching. These reasons have
been echoed by the focus groups and other outreach undertaken by the planning team.

Retention: BPL schools are successful in student attendance, engaging them in deep and
productive learning, and preparing them for postsecondary learning, in part, because one of
BPL’s core beliefs that intrinsic motivation is essential to student retention. The PLP and
curriculum structures allow the faculty to customize the pace of learning and accommodate
different learning styles, providing extra support and thus preventing failure. Faculty will build
on individual talents and strengths to achieve academic success for all students. Teachers will
serve as the principal “retention specialist” by collaboratively designing and implementing the
PLP with and for said student, tapping subject matter and learning specialists as required.
Finally, the Academy’s one-on-one advisory and mentorship framework both helps students
mitigate the challenges of non-school factors that often forcing students to drop out, and
allows for greater accountability for everything from attendance to productive learning.

The Academy will focus strong attention toward the retention of its ELL and SPED population.
The Academy will perform initial English language assessments to all ELL students to gauge
levels of English language acquisition (beginner, intermediate, advanced), as well as, promptly
and properly respond to special education referrals. In addition, the Academy will perform
ongoing required state, federal and other customized assessments including NYSELAT, LAB-R
and informal assessments for ELLs. Triennial evaluations (WI-Ill, WISC and other formal and
informal assessments) for special needs students will be conducted. The Academy will provide
educational experiences to enhance second language acquisition for ELLs that also lend
themselves to cognitive growth and critical thinking skills for all, including ELLs and SPED
students. The Academy will implement strategies like: ESOL and SPED teachers coordinating
and co-teaching with general education teachers, Sheltered English Immersion classes,
educating students within the least restrictive environment, etc. The Academy will work closely
with all members legally responsible for meeting the educational needs of all students, not
excluding any special population.

D. COMMUNITY TO BE SERVED

Proposed Population for the Academy to Serve: The Academy will primarily serve students in
CSD 5 located in Harlem. CSD 5 will span the Community Board 10 District (Central Harlem),
touching on Community Boards 9 (West Harlem) and 11 (East Harlem). In CSD 5, most students
fall into high need subgroups: 69.0% qualify for free/reduced lunch, 5.9% are ELLs, 13.8% have
disabilities and 7.0% are over-age.’* Eighth grade math and ELA scores indicate that most
students entering the Academy will be performing below grade level. (Currently CSD 5 8th
graders graduate with only 27% ELA Level 3 proficiency, 43% mathematics Level 3 proficiency,
and 36% science Level 3 proficiency.) Among the hundreds of students who drop out every year

Y pOE 2011-2012 Progress Report Results for High Schools, weighted averages based on CSD 5 high schools
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in CSD 5 there are future STEAM Academy students who are destined to succeed with the
Academy’s innovative learning approach. Beyond statistics, the Academy’s student will include:
¢ Students with academic skills below grade level or at-risk of dropping out of high school.
* Students whose academic needs necessitate a small-school environment with
personalized attention.
* Students whose academic needs are not being met in a traditional school environment.
* Students who are disenfranchised within the traditional program of education.

The Academy will be a key part of the solution to challenges many Harlem residents face by
offering increased choice of pedagogy, a STEAM curriculum with multiple pathways,
opportunities for returning and overage students who may enroll in the extended day program,
and school facilities that can be shared with continuing education and adult education program
collaborators. The Academy’s educational program is based on the instructional needs of our
target student population, which is not limited to any particular demographic but includes:

* Students in need of increased offerings.

* Students in need of credit recovery.

¢ Students with scheduling conflicts.

* Students in need of special instructional settings - Those not well suited to a traditional
classroom setting, or others who have special scheduling needs, will benefit greatly from
progressing an individualized pace.

* Accelerated learners (learners desiring or qualifying for accelerated or enrichment
offerings) - Students given the option to progress in a particular subject at a faster pace
than the rest of a class. They may also take college courses, apply to college, graduate
and/or enter the work force early.

Ability to Serve the CSD 5 Community: For 17 years BPL has remained a leading pioneer of real-
world learning, personalized learning, and project-based learning, all of which are proven to
support to the needs of under-achieving, at-risk youth. BPL has demonstrated that success for
its core population, in particular in careers and lives, is attainable. BPL’s educational values
center on the belief that hands-on projects, internships, and experiential learning allows
students to advance knowledge and skill development in a manner best suited to individual
learning styles. As a BPL-affiliated school, the Academy will benefit from BPL’s national
network of support and professional development to ensure the Academy delivers a better
solution for learning to CSD 5 families. In particular, the extended day program will serve the
high percentage of CSD 5 community who currently drop out, many of whom do so because of
non-school factors that require additional flexibility in school scheduling.

Expanding Educational Options within the District: The educational statistics for CSD 5 point to
a clear need for a high school that helps students develop a passion for learning and prioritizes
post-graduation success. In the Academy’s conversations with students, parents, and
community leaders, the need and support for a high school option in the BPL model of 4-year
advisors, individualized learning and real-world work experience was tremendous. No other
public schools in the district offer all of the following distinguishing features (1) an advisor who
works with the same student for the full duration of their high-school experience; (2)
comprehensive real-world learning options, either through internships or project-based
learning; (3) individualized learning plans; (4) a pedagogical approach that allows students to
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track their own learning; (5) an extended day option for students who may otherwise drop out,
and (6) certifications in fields of career interest and/or a specialized STEM diploma.

High Schools in CSD 5: There are currently 9 district high schools located in CSD 5, though Bread
& Roses Integrated Arts High School will be phased out starting in 2013. Of the schools that do
not give admissions preference,'? 2 of 3 have an F rating from the DOE’s most recent progress
report; the third has a C. There are only two other charter schools serving high school students
in CSD 5: Democracy Prep Charter School and Harlem Children’s Zone Promise Academy
Charter School, serving grades 6-12 and K-12, respectively. Both are college prep, yet offer no
alternative pathways to career readiness. There is 1 parochial high school in the Harlem area,
Cristo Rey New York High School, with approximately 100 students in the freshman class. The
school offers a popular 1-day a week student internship program and has no admissions
preference for CSD 5 students.

Family and Community Support within CSD 5: The school options outlined above point to a
clear need for more high schools that help students attain post-graduation success for college
or vocational programs. Formal evidence of community’s support for the Academy came first
from the Nation of Gods and Earth (a non-religious CBO) who endorsed the Academy’s efforts
with a formal announcement to over 400 members during a monthly Parliament meeting. For
the Nation’s membership, there was strong resonance with the Academy’s core values of
developing agency among students to personally shape their curriculum plan and manage their
schedules responsibly. Many students who engaged informally at community events and also
in the focus groups showed excitement for the STEAM Team after-school program, the project
exhibitions and the internship program, anticipating that all would help make learning more
relevant and fun. In addition, the Academy has received letters of support (Attachment 2) from
key elected officials including Borough President Scott Stringer, and Councilman Robert
Jackson, the chair of the City Council’s Education Committee.

E. PuBLIC OUTREACH

The planning team originally selected Central Harlem to locate the Academy because of its
uniqgue combination of immediately available at-risk students to serve and easy access to major
commercial hubs of the city where students could conduct their internships. Equally important,
the planning team believed that Harlem’s rich heritage of arts and culture and its recent
reputation for attracting tech entrepreneurs seeking lower overhead to start their businesses
will support the STEAM focus of the Academy. To date, team members have engaged with over
50 organizations and met several times with key organizations, reached out to elected officials,
the local community board, local businesses, and every middle school in the school district.
Based on these stakeholder meetings, the Academy’s proposal has generated enthusiastic
support. A subgroup of the planning team has held 3 formal meetings in the Harlem community

2 Mott Hall High School gives priority to students attending Mott Hall, Mott Hall Il, & Mott Hall lll, 2nd to students who attend
an information session, then NYC residents. Columbia Secondary School has selective admissions for the 25 9th-grade slots. The
Choir Academy of Harlem requires audition, interview and essay, and priority is given to District 5 students. Frederick Douglass
Academy gives preference to students from District 5 who score levels 3 or 4 on standardized tests. At Thurgood Marshall
Academy, high schools applicants should have an 80 average and score at least Level 2 on standardized tests. However, the
school is committed to offering struggling students a 2nd chance. At High School for Mathematics, Science and Engineering,
students are admitted based on entrance exam scores also given for Stuyvesant, Bronx Science, Brooklyn Tech and other
specialized high schools.
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including organized focus groups with youth, parents and community stakeholders of the target
community in CSD 5 facilitated by the Allah School in Mecca Youth Center (see Attachment 2a
for a summary of focus group feedback and planning team response). The planning team also
conducted outreach to determine what additional services could be incorporated into the
Academy to meet the larger needs of the school community. One consistent theme in the
feedback among parents contacted has been the support for the STEAM curriculum; many
parents expressed a desire to expose their children not just to the arts but also to technology
and science careers. Another strong theme in the feedback was the desire to start school later
in the morning. The planning team embraced this feedback and has changed the school
schedule accordingly to reflect this flexible schedule option for upper classmen. The table
below highlights some of the targeted individual and CBO outreach to date.

*Meetings and Events to
Date

Community Leaders and Stakeholder
Outreach

Outreach to Local Organizations,
Schools and Institutions

Allah School in Mecca
Youth Center (50
members to date)
Nation of Gods and
Earth Parliament
Meeting (400 members)
City College of New York
United Federation of
Teachers

St. Hope Leadership
Academy

Council of Urban
Professionals

Columbia Teachers
College

City University of New
York

Benefit Concert to
introduce The Academy
for the Academy (200
attendees)

¢ State Senator Bill Perkins (30th
District)

* Councilwoman Inez Dickens

* Honorable Henrietta Lyle — Chair,
Community Board 10

* Londel Davis, Jr. (Entrepreneur)

* Manhattan Borough President Scott
Stringer

* Councilman Robert Jackson (Chair of
Education Committee)

* George Konan (President of the
African Community Leadership)

* Wallace Ford (Writer and Consultant)

* Hope Knight (Executive Director of
Upper Manhattan Empowerment
Zone)

* Dr. Thelma Baxter (former NYC
Superintendent)

* Diane Collier (VC, Comm. Board 11)

* Dr. Ted Ingram (Prof., BCC, Youth
Minister, Abyssinian Baptist Church,
Curator, Studio Museum of Harlem).

Harlem Dowling Center

Northfield Child Development Center
Harlem Chamber of Commerce
The Urban Assembly School
Democracy Prep Academy

Hugo Newman Middle School

The Brotherhood Sister Sol
Columbia University Teacher’s
College

Schomburg Center for Research in
Black Culture

Maysles Institute Organization
Child Welfare Organizing Project
Abyssinian Baptist Church/
Abyssinian Development Corporation
Malcolm Shabazz Harlem Market
“African Market”

Harlem YMCA Boys and Girls Club
Harlem Children’s Zone

NYCHA

Alpha Phi Alpha Fraternity

In summary, the planning team found that the students and young adults interviewed during
the spring 2013 focus groups conducted at the Allah School in Mecca during the spring of 2013
were seeking: 1) more intimate learning environments; 2) a pedagogical approach that is more
focused on developing knowledge and mastering skills led by each student individually; and 3) a
flexible, non-traditional schedule that recognized the challenges they face in their lives outside
of school. In particular, many young adults who had already dropped out expressed that that
they may have made it to graduation with the additional support of a flexible school schedule
to accommodate challenges they faced outside of school with work or family obligations. The
desire among the participants for a class schedule that was flexible enough for some students
to start their school day later and extend it into the early evening was resounding. With this
community feedback in mind and in light the staggering statistic that 60.9% of Central Harlem
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residents above the age of 25 do not have a high school diploma, the planning team decided to
invest the necessary time and energy to create a schedule that would offer upper-classmen at
the Academy alternative classroom hours.

Therefore, in response this this specific student feedback on scheduling, in year 3 (2016) the
Academy will begin a flexible extended day schedule to accommodate a portion of currently
enrolled students in their junior or senior year who might otherwise drop out due to economic
circumstances. This extended day schedule (allowing students to replace the morning periods
with early evening periods) will also support college readiness by encouraging students to
develop time management skills similar to what they need in college, as developing agency over
time management is a core value of the school. Some students may still come to the Academy
in the mornings to do independent or group study, some may need to work part-time or opt to
spend more time doing their internships in the morning. This extended day flexible schedule
will bring a very different option to Central Harlem as no other Harlem high school currently
offers this flexibility at present. See Attachment 2a. for additional examples of how community
feedback to date was addressed in the Academy’s overall design.

Going forward, the planning team will keep the community informed of progress by nurturing
its new and existing relationships with community stakeholders, using the network of
community ministers we have engaged to extend information through faith-based
organizations as well as continuing to hold or join in periodic events in Harlem to strengthen
the Academy’s permanent presence in Harlem. The Academy has posted its parent and
student surveys to its Facebook page to solicit on-going feedback from any stakeholder. In the
near-term the Academy will return to the September parliament meeting of the Nation of Gods
and Earth to present an update on the Academy’s progress and will also present to Community
Board 10 the first week in October.

F. PROGRAMMATIC AND FISCAL IMPACT

Programmatic: The Academy will positively impact the local community as part of a larger
mixed-use community facility offering a combination of wrap-around services, space for
incubator businesses to co-locate and foster real-world learning opportunities for students, co-
location opportunities for daycare, and space for a higher education partners to offer
continuing education and certification classes on evenings and weekends, among other
potential opportunities to serve the community’s needs. These unique aspects of building a
true community school will impact community job creation and skill development beyond
students. Academy enrollment will constitute less than 3% of the district enrollment. (The total
capacity for high schools CSD 5 is 3,562.) If all students were recruited out of existing high
school seats, the total impact of the Academy would be potentially 17% of the students.
However, we expect students will come from across the city since few schools offer a similar
STEAM focus, real world learning, internships, and project-based assessments. No schools
currently cater to returning students or ESL/immigrant youth. Finally, the overwhelming
number of families on charter school waitlists in Harlem underscores the desire of local parents
and youth to have more pedagogical options available.

Fiscal: The Academy will have minimal fiscal impact on NYCDOE public schools. For purposes of
this analysis, we expect the NYCDOE will have to transfer $13,527 annually for each child
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enrolled during the 2014-2018 school years. This figure—along with the “District Budget”
figures in the chart below—is based on assumptions provided under guidance from the
NYCDOE NYSED. Based on this guidance, the Academy expects a flat annual increase in both
the NYSED per-pupil allocations memorandums and a 3% increase in the district budget. The
number of such students in the first year (2014-2015) will be 143; thus the projected financial
impact on the NYCDOE (based on FY2013 projections) will be $1,690,875 or 1.4% of the total
CSD 5 budget and 0.02% of the NYCDOE budget. Upon full enrollment, the Academy’s annual
budget will be $8,467,902, 7.2% of the CSD 5 budget and 0.10% of the NYCDOE budget.

. EDUCATION PLAN \

A. ACHIEVEMENT GOALS

The Academy has established 6 achievement goals that ensure students are not only proficient
in the four skills areas required by NYS Regents and CCSS but also that students develop 21°*
Century Skills and apply their knowledge of STEAM towards postsecondary successful careers.
This approach of integrating academic, career, and personal development is central to the
Academy’s design program. The Academy’s goal is not merely to graduate every student but to
deliver graduates who are uncommonly ready for success in their workplaces, families, and
communities.

Goal #1: Students will master math skills to creatively and collaboratively solve problems. They will recognize
elements of the problem already addressed, demonstrate evidence of analysis, and work constructively with
others to obtain new knowledge by investigation and inquiry. They will develop skills for nuanced interpretation
and judgment rather than single answers to predictable questions. Alignment: CCSS (math); 21° Century skill
(Problem-Solving, Creativity and Collaboration)

* By year 4, all students will pass the NYS Regents exams for math with a minimum score of 65.

* 75% of students will graduate with a minimum score of 75 on the NYS Regents for math (indicating College
Readiness according to the NYC DOE College Readiness Benchmark) and with a grade of 80 or higher in their
math course.

* Each year, the percent of students in each cohort passing the Regents Math exam with a score of 65 or above
after four years will exceed that of students in the same cohort from CSD 5.

* Each year, the gap between the average score achieved on the PSAT exam taken in 10" grade to 11" grade and
the College Readiness Benchmark Score will decrease 50%.

* Each year, students in each cohort taking the Regents math exam will exceed the Performance Index
established to meet the Annual Measurement Objectives (AMO) of the state’s NCLB accountability system.

Goal #2: Students will think, learn, and perform as proficient scientists meeting and exceeding the state standards
for mastery of skills and science content. Alignment: CCSS (Science and Mathematics); 21* Century Skills: (Critical
Thinking and Problem-Solving)

* By year 4, 85% of Academy students in each cohort will pass the Regents Science exams with a score of 65 or
higher by their fourth year in the cohort.

* By year 4, the number of students who obtain a score of 65 or higher on the Regents for science will
outperform the percentage from CSD 5 schools.

Goal #3: Students will meet and exceed the state standards for mastery of skills and content in the area of social
studies, displaying a strong ability to construct arguments effectively as well as the ability to communicate
persuasively. Alignment: CCSS (Social Studies); 21° Century Learning (Critical Thinking and Communication)

* Each year, 75% of students in each cohort will score a minimum of 65 on both the US History and Global
History Regents exams within their 4" year in the cohort.
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*  Each year, the percentage of students in each cohort passing the Regents exams in US History and Global
History will achieve score of 65 or higher and will outperform the average among CSD 5 schools.

Goal #4: Students will be confident and effective communicators proficient in the English Language. They will
understand their audience; write, read, speak, and listen well. Alignment: CCSS (ELA); 21 Century Skill
(Communication)

* Each year, more than 75% of students in each cohort will pass the ELA Regents exam with a score of 80 or higher
while 85% of students in each cohort will pass the ELA Regents exam with a score of 65 or higher by their 4th
year in the cohort.

* Each year, the student cohort that has taken the PSAT from grade 10 to 12 will increase its average score from
the previous year, closing the gap between its score and the College Readiness Benchmark score in English by
50%.

* Each year, the percent of students in the high school Accountability Cohort passing the Regents English exam
with a score of 65 or above (after4 years) will exceed that of students in the high school Accountability Cohort
from CSD 5.

* Each year, students in each cohort taking the Regents ELA exam will exceed the Performance Index established
to meet the Annual Measurement Objective (AMO) established by the state’s NCLB accountability system.

Goal #5: Each student will learn at pace with his/her cohorts and will graduate ready to advance their
individualized postsecondary career plan towards enrollment at a postsecondary institution. Alignments: 21%
Century Skills (all); NYC DOE (College Readiness Standards)

* Each year, the gap between the number of students passing the Regents and the number of students passing the
Regents at the College Readiness level will achieve the College Readiness Benchmark (a score of 80 or higher on
the ELA and Math Regents) to ensure students meet the minimum entrance requirements for CUNY without the
need for remedial coursework.

* 85% of students who enter the Academy in 2014-15 will graduate and enroll in a 2- or 4-year college, vocational
program, or public service by December 31, 2019.

* 90% of students who entered high school in 2007-08 will graduate and enroll in a 2- or 4-year college, vocational
program, or public service by December 31, 2020.

* All Regents requirements in all 4 content areas met successfully with a minimum score of 65.

* Successful completion (assessed by the mentor and advisor) of at least one internship in a STEAM-related field
(Academy graduation requirement).

* Senior project successfully completed and evaluated by advisor, mentor, and parent reflecting a mastery of all
21% Century Skills.

* Confirmed acceptance (by acceptance letter) into at least one postsecondary program approved by the
Academy’s guidance counselor.

Goal #6: Students will learn to manage their workload and deliverables in a timely and efficient manner. They will
hold themselves accountable for missing work and missing class and work toward autonomy and agency around
improving their grades through self-direction, self-assessment and the use of digital assessment tools. Alignment:
21% Century (Social-Emotional)

¢ Student attendance rates will be a minimum of 92% in 2014-15 and will stabilize to 98% by the time the charter
is renewed.

¢ Student attendance at the Academy will outperform CSD 5 public schools by at least 40% in the first year and
continue to outperform CSD 5 by a similar margin each year thereafter.

* Quarterly attendance reports recorded by teachers and the Academy social worker will be reviewed in detail by
the School Leader and management and reported to the Board.

Other Organizational Goals:

*  90% of students will be promoted each year by meeting credit requirements and passing Regents exams
with at least a score of 75 ELA and an 80 for Math while achieving at least a 65 in all other Regents exams.

* Each year over 90% of students within each cohort will return to the Academy.

*  The Academy will make Adequate Yearly Progress to achieve a status of “Good Standing” according to the
state’s NCLB accountability system.
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Performance-Based Evaluations of Goals: These goals constitute the framework for the
curriculum, the assessment of student performance, and the evaluation of the Academy's
overall effectiveness. Where applicable, Regents exams and other required New York State
tests will be used to provide information regarding the realization of these goals. To measure
“21° Century Skills”, skills related to STEAM disciplines and cross-discipline skills, including, for
example, problem solving, creativity and innovation, and collaboration, the Academy will use a
variety of measures to supplement traditional testing. These strategies include various rubrics
aligning content, internships, online assessment and data management tools that will not only
serve as a working portfolio for students but, in addition to content mastery, also track
students’ progress toward demonstrating proficiency in each of the skill areas.

B. ScHoOL SCHEDULE AND CALENDAR NARRATIVE

Student Schedule: See Attachment 3a.
Teacher Schedule: See Attachment 3a.
School Calendar: See Attachment 3b.

C. CURRICULUM AND INSTRUCTION

Education Plan Overview: The Academy intends to use curricula that have already been
developed to align to CCSS and Regents standards, namely Pearson (traditional) and BPL
(project-based) and will expand the curricula by developing additional learning modules that
enhance the 21° Century skills components of the CCSS requirements. To meet the
achievement goals, the Academy will address three sets of standards (competencies):

1) Academic: using curriculum that adheres to New York City’s curriculum framework, CCSS
and content standards adopted by Regents, and measured by Academy and BPL-
developed interim assessments and PSAT/Regents exams. To prepare for a Regents
Exam, advisors and students will create projects that embed Regents skills and content
in addition to applying the Exam-aligned curriculum of core classes. Advisors will use
Project Foundry digital tracking tools for CCSS to assess students’ readiness to take the
exams;

2) Career: aligning CCSS required curriculum to 21°* Century Skills development goals and
STEAM disciplines with an emphasis on learning by making and doing. These skills will be
measured by project and exhibition evaluations, evaluations of internships, and
participation in afterschool activities);

3) Personal: the Academy will integrate attention to personal competencies into all
learning opportunities. We will use the social-emotional competencies identified by
CASEL and “non-cognitive variables” identified by Sedlacek®® as essential for success in
postsecondary learning. We will initially focus on the five life competency sets
developed by CASEL: self-management (including emotional and time management),

13 Sedlacek, W. E. (2004). Beyond the big test: Noncognitive assessment in higher education. San Francisco: Jossey-Bass.
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self-awareness, responsible decision-making (accountability for work deliverables),
relationship skills, and social awareness, all of which will ensure that students meet NY
State high school academic and graduation requirements.

The Academy will employ a competency-based approach to teaching, learning, and assessment.
Modules, workshops, and internships demonstrate of knowledge, skills, and dispositions. These
competencies will be addressed through a combination of traditional learning materials such as
Pearson for ELA, math, science and social studies, and digital platforms such as Project Foundry.
Most importantly, by working with BPL staff (who have developed learning modules for
California state curriculum standards successfully), the Academy will deploy project-based
integrated learning modules that are tied to CCSS and Regents requirements, contextualized
with the Harlem community and enhanced to include development of career and personal
competencies. (For examples see table in Section 2L, page 23).

Framework for Teaching and Learning: All learning opportunities start with students’ interests.
To address the achievement goals and the 3 sets of competencies, the Academy will create five
types of learning opportunities (traditional courses, workshops, integrated learning modules,
internships and afterschool program activities), each of which advisors may modify to
accommodate students’ interests and needs. Students, in consultation with their advisors, will
make choices among various types of learning opportunities to match specific needs. In
essence, the Academy will wrap a customized program of study around each student’s career
interests. Over the 4 years of high school, the advisor—with support from parents, mentors,
and other resources—cultivates student passion into a strong career. All 4 types of learning
opportunities will comply with the 3 sets of learning standards as well as CCSS and NYS Regents
standards in a blended fashion.

Courses (including college courses): The Academy will offer courses in each of the 4 core
content areas that satisfy the NYS Regents Curriculum using NYS—approved curriculum in ELA,
math, social studies, and science (Pearson) to supplement the integrated learning modules that
teachers will develop with the support of BPL and Project Foundry during the planning year.
(Pearson continues to innovate around NYS-approved core curriculum to adapt to different
learning methodologies.) Teachers will guide instruction as well as inspire the development of
interdisciplinary projects, which expose students to the cross-curricular relevance of particular
topics (the study of sound and light in science as connected to trigonometric functions in
mathematics, or the study of logic and proof in mathematics as connected to the presentation
of a cogent argument in the humanities). Students will combine academic and applied learning
in the Maker Space. In 11th and 12th grade course, faculty will integrate all disciplines,
including arts and design, as appropriate. Additionally, students will have opportunities to take
courses offered at local postsecondary institutions, community colleges, or through appropriate
online learning systems. The Academy has begun discussions with CUNY to participate in the
College Now program, which will allow qualified students to enroll in CUNY classes. This
partnership will be particularly important in broadening STEAM-focused offerings. CUNY
courses and those from other potential partners will be an integrated component of the
student PLPs, and will furnish students with a taste for the college curriculum and the desire
excel beyond secondary education.
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The Academy will adhere to Education Law, Section 2854 (1) (d) and will provide project-based
learning instruction aligned with the NYS CCSS and the required Regents courses. The following
draft course list reflects adherence to CCSS, Regents requirements, and CUNY College
Readiness. Course descriptions and rubrics have been developed by BPL and will be adapted by
the Academy.

STEAM Academy Core Curriculum Course List

9™ Grade 10" Grade 11" Grade 12" Grade
English and English and English and English and English and
Language Arts Language Arts I* Language Arts II* Language Arts III* Language Arts IV
American Contemporary
Literature Voices
Social Studies World History and World History and U.S. History American
Geography | Geography I Government and
Economics
Science Biology and Earth Science* Chemistry* Physics*
Environment*
Math Integrated Geometry* Algebral ll, Trigonometry*,
Algebra I* Trigonometry* Pre-Calculus,
Calculus
Required Exploratory Work STEAM Internships | STEAM Internships | STEAM Internships
Electives Experience
Other Required Foreign Language* Foreign Language* Foreign Language Foreign Language
Courses
Health and Physical Health and Physical | Health and Physical | Health and Physical
Education* Education* Education* Education
Recommended Studio Art | Studio Art Il Recording Arts | Recording Arts Il
Art Electives

Examples of Additional STEAM Electives or Alternate STEAM Core Courses**
AP or College-level Environmental AP or College-level | AP or College-level
Biology** Science Chemistry** Physics**
Game Design and Game Design and
Programming I** Programming I1**
AP or College- Game Studies** Computer Graphics
level Computer
Science**
Introduction to Intermediate Theater Design and Architectural
Maker and Design Maker and Design Technical Model Building
Thinking | Thinking Il Production** (AutoCAD)

*A Common Core Requirement for NYS Regents, **To be taught in collaboration with CUNY, Columbia, or Harlem partners.

Workshops (Elective Courses): Workshops may employ learning modules to organize the
curriculum into manageable sections and allow for the integration of discipline-based content
and skills, along with college/work readiness and technical skills. However, the main difference
from learning modules is that workshops are student-driven, where students come together as
groups and work with advisors to design specific electives to advance their skills development
and learning passions. Workshops, which typically run for a semester and are open to all
students, will invite professionals from the city to initiate, guide, and assess student projects.
An example related to STEAM may be course to produce an album where a Harlem-based audio
engineer and performance group work with various students in the group to perform the music,
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edit and master the songs, design the graphics and finally create the distribution strategy and
get it into local music stores. The Academy will offer several workshops in “making”, design and
the arts, helping students integrate competencies in these areas into their STEAM projects and
modules, while the faculty will include a specialist in the arts, design, and fabrication who will
collaborate with subject area specialists in designing and conducting workshops. The Academy
will also offer workshops in which students can learn a foreign language or deepen their
engagement and skills in the performing arts.

Integrated Learning Modules: The Academy will use a multidisciplinary, integrated application
of academic disciplines in the development of its curriculum, as appropriate. Placing a
particular emphasis on focused skill development in literacy and numeracy, a team of advisors
certified in the primary academic areas (science, math, language arts, and social science) and
coached by BPL staff will work to thread their disciplines into learning modules that target
CCSS, 21°* Century Skills and STEAM content. This integration will encourage innovative
thinking, making and tinkering as employed in many STEAM industries and careers.

Modules are advisor-designed and directed, built around sets of performance expectations
linked to academic, career, and personal competencies, and aligned to the CCSS and NYS
standards. Modules are competency-based with varying time allocations. They are developed
across content areas, and mapped to align courses in an effort to convey connectivity from
class to class. Students’ work in one content area will support inquiry in another content area.
This curricular design is addressed, in part, in the professional development section of The
Academy’s charter. The organizing framework for modules is typically a project addressing a
particular set of problems or challenges that requires a specific outcome(s). Each module will
contain materials for students describing the learning standards addressed, specific learning
objectives to be accomplished, and an overview of the assessments that will be administered to
determine proficiency in attaining learning objectives. The assessment tools will evaluate
student work toward demonstration of mastery of core skills in ELA, reading and math,
development of 21° Century Skills, proficiency/ mastery of content, creativity and innovation,
and applicability to contextual framework of STEAM content areas. In many cases, based on
assessment data, the advisor will require a student to complete one or more modules in order
to demonstrate competence around a particular set of standards. The student and his or her
advisor will modify modules as needed and appropriate. By using a modular structure, advisors
can create customized configurations and sequences that constitute a specific career interest or
pathway.

Like all BPL schools, the Academy will establish detailed performance expectations for each
curriculum area. The table below provides a sample project-based learning approach for each
of the 4 common core subject areas, English, Social Studies, Science and Mathematics, to
demonstrate how the Academy will meet the Regents standards in each core course area while
also building student character and values. In addition, the Academy will model its curriculum
after the NYC curriculum framework. The Academy will engage regularly with the Executive
Director of School Innovation for NYC to ensure the elements of the Academy’s curriculum
continue to be aligned with NYC’s curriculum framework.

EXAMPLES OF INTEGRATED LEARNING MODULES THAT MEET CORE STANDARDS (DRAFT)
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Course

Contemporary Voices (English and Language Arts)

NYS Learning
Standards

Reading and Writing, Speaking and Listening for Information and Understanding, Critical Analysis and
Social Interaction

Essential
Questions

O LA WLNR

N

What personal skills, aptitudes and abilities define personal attributes?

What writing, speaking and listening skills are employed during interviews?

What personal attributes define your class members as individuals, the group as a whole?

What characteristics identify highly successful individuals and groups?

How do you define challenge?

Who is someone in the Harlem community who has faced adversity and overcome challenges to
become a successful citizen?

How does information about highly successful individuals impact the school’s code of conduct?

Input &
Activities

Complete a survey on student attributes and review results. Staff and students are paired and
interview each other to determine essential personal characteristics then create montages
illustrating strengths, talents and interests of all members of the school community.

Read prepared text titled “Harlem Community Success Stories” and chart out
personal/professional characteristics and skills represented in selected stories and challenges
these persons overcame.

Learn interview techniques and skills.

Practice development of cross-content literacy strategies.

Performance
Indicators &
Outcome Goals

N RIA W

3.
4,

Create a personal profile based on survey results for use in science class.

Design a profile chart of characteristics reflective of highly successful persons you read about,
identifying challenges faced and overcome (group task).

Prepare a list of questions for interviewing a person in the community.

Draft a personality profile outlining characteristics of a successful person from the community.

Outcome Goal: The student has submitted assignments that are confirmed by Project Foundry to
demonstrate at least an 80% proficiency of the relevant CCSS aligned to the learning module (above).

Assessments & 1. Complete personal profile template identifying personal strengths/skills.

Evaluation 2. Craft montage personality profiles of individuals and display them.

Tools 3. Write 8-12 appropriate interview questions.
4. Incorporate interview notes into the personality profile essay to serve as a writing sample.
5. SRI Reading Assessment, Project Foundry

Course History of the United States and New York (Social Studies)

NYS Learning
Standards

Standard 1: History of the United States and New York

Students will use a variety of intellectual skills to demonstrate their understanding of major ideas, eras,
themes, developments, and turning points in the history of the United States and New York.

Standard 5: Civics, Citizenship and Government: Students will use a variety of intellectual skills to

demonstrate their understanding of the necessity for understanding establishing governments’ the
governmental system of the United States and other nation; the United States Constitution; the basic
civic values of American constitutional democracy; and the roles, rights and responsibilities of
citizenship, including avenues of participation.

Essential
Questions

1.
2.

»

How have US citizens responded and reacted to public education as a right?

Over time, have US citizens acted responsibly in developing their full potential to become
contributing members of society?

What types of educational opportunities do students from around the world look forward to in
their lifetimes?

What factors attribute to highly functioning systems?

Who am | and what do | bring to my school community?

Who makes up my school community?
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What similarities and differences are evident amongst the members of my community?
What skills do | possess and what tasks would best utilize and further develop those skills?
What type of culture emerges as a result of attributes of the members of this community?

Input &
Activities

=0 % N

Students investigate a broad perspective by means of examining primary and secondary

documents to discover the contributing factors leading to public education as a right for all

citizens in the US.

2. Students uncover the national and international trends in regards to the high school and college
graduation rates spanning the past thirty years.

3. Students examine perspectives to determine how educational trends affect opportunities in the
workforce and college options.

4. Students survey websites to develop an understanding of how teenagers from other parts of the
world access education.

5. Students refer to the personal profile chart and the group profile chart to identify predominant

characteristics and commonalities among members and diversity reflected.

Performance
Indicators &
Outcome Goals

1. Design a timeline of critical moments in US history leading to today’s public education systems.

2. Create an educational summary graphing national high school and college graduation rates and
unemployment rates.

3. Begin vocabulary portfolio and define rights, responsibilities, opportunity, privilege, citizenship
and participation.

4. Define culture.

5. Prepare notes and plan visuals for group presentation.

6. Characterize emerging school culture based on the members of the community, its
commonalities and differences.

Outcome Goal: The student has submitted assignments that are confirmed by Project Foundry to

demonstrate at least an 80% proficiency of the relevant CCSS aligned to the learning module (above)

Assessments &
Evaluation
Tools

1. Student groups will present findings defending two central ideas: Do US students have significant
educational privileges compared to other teenage students around the world? Do US students
take advantage of the rights offered to them under the US constitution and adequately prepare
themselves for adulthood?

2. Based on the findings presented by the student groups, all students contribute to create a rubric

detailing the attributes of a productive community within a successful educational system and

the roles, rights, responsibilities of its members, including the expectations of school
participation and involvement. This document becomes the climate code of conduct for the

Academy.

Adhering to the criteria of conduct, a contract is signed by the students, parents and teachers.

4. Aclass Town Hall is established and, in its opening, each member of the community is introduced
by another member using the montage as a reference point.

w

Course

Sustainable Environments of Success (Science)

NYS Learning
Standards

Standard 1: Students will use mathematical analysis, scientific inquiry, and engineering design, as
appropriate, to pose questions, seek answers, and develop solutions.

Standard 4: Students will understand and apply scientific concepts, principles, and theories pertaining
to the physical setting and living environment and recognize the historical development of ideas in
science. Students will demonstrate critical thinking skills in an essay on a situation they have faced.
Students will elaborate on basic scientific and personal explanations of natural phenomena, and
develop extended visual models and mathematical formulations to represent ones thinking.

Major Understandings 1.1a: Scientific explanations are built by combining evidence that can be
observed with what people already know about the world.

Essential
Questions

1. What are the characteristics of inquiry?
2. What are the characteristics of a successful environment conducive to growth and productivity?
3. How is ingenuity developed through the use of conventional techniques and procedures.
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Input & 1. Students practice Socratic method; explain and define characteristics and procedures of inquiry.
Activities 2. Students develop literacy and inquiry skills to reconcile competing explanations; clarify points of
agreement / disagreement; and to formulate their own conclusions based on the evidence
present.
3. Identify elements of successful environments in the natural world.
Performance 1. Identify an individual in the Harlem community that you would define as successful at work.
Indicators & 2. Interview that individual.
Outcome Goals 3. Identify the position that this person holds and provide a description of the roles and

responsibilities that are important to the position.

4. Observe the personal qualities of that individual that indicate competency. Ask critical questions
to determine from the interview what qualities, skills and personal attributes, are essential to
success in that position.

5. Elaborate on your personal explanation of a natural phenomena, (workforce competency) and
develop an extended visual model to represent your thinking. Highlight the specific knowledge
that you provide your community about successful workforce elements.

6. Students will share data from the interviews to develop a chart of the most desirable personal
qualities and most essential 21° Century Skills in the workforce represented in the interviews.
Students will explain the phenomenon associated with preparing for a successful future 21
century sustainable global society.

Outcome Goal: The student has submitted assignments that are confirmed by Project Foundry to
demonstrate at least an 80% proficiency of the relevant CCSS aligned to the learning module (above)

Assessments
& Evaluation
Tools

Analyze information from the English and Language Arts unit of study concerning elements of success
(above) and integrate an understanding of these components in personalized goal setting, interview
essay, and climate code of conduct.

Course

The Mathematics of Time Management and Productivity (Mathematics)

NYS Common
Core Standards

Standard 1: Analysis, Inquiry, and Design

Students will use mathematical analysis, scientific inquiry, and engineering design, as appropriate, to
pose questions, seek answers, and develop solutions.

Standard 2: Information Systems

Students will access, generate, process and transfer information using appropriate technologies.
Standard 3: Mathematics

Students will understand mathematics and become mathematically confident by communicating and
reasoning mathematically, by applying mathematics in real world settings, and by solving problems
through the integrated study of number systems, geometry, algebra, data analysis, and probability.
Standard 7: Interdisciplinary Problem Solving

Students will apply the knowledge and thinking of mathematics, science, and technology to address
real-life problems and make informed decisions.

Essential 1. How many minutes are spent in the activities one chooses to participate in over the course of a
Questions ten-day period?
2. What probably conclusions can be drawn about use of time if ten days represents one year?
3. What individual conclusions can be made based on the study of time allotment data?
4. What is the significance of two million minutes?
5. How can two million minutes be charted for success?
Input & 1. Students will gain insights into the value of time and time management by outlining how the
Activities minutes of each day are spent over a ten-day period of time.
2. Students will apply probability to data from the ten-day period to determine how personal use of
time is allocated over the course of one year.
3. Students will view “Two Million Minutes” video presentation, students will explore global
perspectives regarding work ethics, and world views on education.
4. Students will apply the knowledge and thinking skills of mathematics, science, and technology to
address real-life problems and make informed decisions.
Performance 1. Students will generate a summary based on the conclusive evidence of the ten-day study
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Indicators &
Outcome Goals

3.

indicating successes and challenges. Based on observations and concepts from the video and as a
result of new understanding of time as an element of success in high school, students will set
work ethic goals for academic success in the first 10 weeks of school.

Students will chart out mathematically what two million minutes signifies in relation to their high
school education.

Students will identify essential changes required to succeed in a 21* century global workforce.

Outcome Goal: The student’s work will be confirmed by Project Foundary to demonstrate at least an
80% proficiency of the relevant CCSS aligned to the learning module (above)

Assessments

& Evaluation
Tools

1.

Graph individual use of time, label criteria, and summarize amount of minutes spent in each
activity using percentages.

Create a visual that presents the individual now and the adult individual determining in
mathematical language the difference education will make in pursuing one’s future goals.
Construct and present understandings of 21* century workforce skills in reference and in relation
to observations, interviews, and information presented in the English and Language Arts unit of
study (above) to substantiate individual learning goals.

During the planning year, faculty at the Academy will develop several learning modules that
meet all goal areas and Regents requirements.

Internship Program: A primary purpose of Academy internships is to help students integrate
school-based learning with real-world learning—in the workplace and community—where
students learn through one-on-one mentoring and project work. At school, advisors reinforce
the skills and knowledge needed to complete student projects, fulfill personalized learning
plans and meet achievement goals; in the 9th grade, advisors will employ a variety of methods
for helping students identify their interests and begin an exploration outside of school, and in
the 11" grade, students will attend internships one day per week. The Academy will employ
internships as a means of extending learning time, and to build on student interests as a
motivation for the pursuit of learning beyond school walls. Internships typically start out as
interest-driven and gradually evolve into STEAM career pathways. All internships involve close
work with one or more experts in the career competencies the student wishes to develop, offer
academic and graduation credit, while building academic and personal competencies.

Each internship entails the completion of one or more projects, and will be implemented
through an agreement between the student, the advisor, one or more discipline-based
advisors, the parent, and sometimes the mentor and/or the School Leader. Most internships
will have an extensive research component to engender autonomy and depth of knowledge,
including in design and creative fields such as architecture, graphic design, and industrial
design. The design and fabrication aspects of STEAM, fostered by the Maker Space, will also
open new, non-traditional avenues for student internships. Each Academy student will
complete at least one STEAM-oriented internship prior to graduating. BPL will play a strong
supporting role in helping the Academy build out and manage the internship program. The
Academy will build a database of potential internships, mirroring the substantial internship
database at the Bronx Guild (a BPL school), and ensure that all internships adhere to NYC DOE
guidelines. The Academy will also align with the service arms of design-based professional
organizations such as the American Institute of Architects.
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After School Programs: After School is the time for students to fully integrate STEAM learning.
The Academy’s pedagogical approach will be carried through the extended day STEAM Teames.
To increase instructional time, the Academy will employ an after school schedule from 4:15
PM-6:15 PM, Monday-Thursday. These extended day STEAM Teams will be mandatory for all
9" and 10" grade students. Underperforming students will benefit from STEAM Team projects
and tasks designed to specifically address targeted deficiencies through problem solving and
creation. STEAM Teams will be interdisciplinary classes that students can select and rotate
through per semester. STEAM Teams will be facilitated by a variety of school faculty,
community members, and partner organizations in close collaboration with Columbia Teacher’s
College through its Harlem Schools Partnership STEM Initiative. STEAM Teams will include but
are not limited to:

* Boat Building (with Rocking the Boat; www.rockingtheboat.org) Students will design and
build boats in teams and sail them in the East River. With respect to underperforming
students, this work will reinforce students’ ability to measure, utilize scale, attend to
precision, contextualize mathematics and design. This is just one example of the ways in
which various skills can be developed in the process of problem solving, design and
creation.

* Video Game Design (with NYU Game Center; www.gamecenter.nyu.edu) Students will
design video games to help bring awareness to a particular social issue.

* Audio System Design (with Dale Pro Audio; www.daleproaudio.com) Students will create an
innovative, new audio system for an upcoming performance of Amateur Night at the world
famous Apollo Theatre.

* Robotics (with CCNY Robotics; www.robotics.ccny.cuny.edu) In partnership with the
Community College of New York Robotics Lab, student teams will design and produce a
robot for the NYC FIRST robotics competition.

* Maker Space Green Fabrication Lab (FAB Lab) (www.think.org) The fabrication laboratory
for students will consist of off-the-shelf, industrial-grade fabrication tools, reusable and
recycled materials, and open source software. Students learn by designing, prototyping and
fabricating objects of personal interest or import that can be recycled and fixed for adaptive
reuse. Students will solve problems that address issues around living in a world where
resources are finite. Here tinkering becomes “thinkering” becomes thinking.

* Odyssey of the Mind (OM) (http://www.odysseyofthemind.com/) OM is an international
educational program that provides creative problem-solving opportunities for students
from kindergarten through college. Teams apply their creativity to solve problems that
range from building mechanical devices to presenting their own interpretation of literary
classics. They then bring their solutions to competition on the local, state, and world level.

The following table illustrates how the Academy will implement instructional strategies both
through project-based learning and within the STEAM Team context.

STEAM is a Framework for Teaching Across the Disciplines

STEAM = Science and Technology interpreted through Engineering and the Arts all rooted in Mathematical
elements.

SCIENCE

Examples of Project-Based Learning Questions and Assignments:
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Students will use common lab equipment to research, design, explain, and demonstrate the cellular activity
associated with dialysis in a short descriptive video/presentation for their grandmother.

STEAM Team After-School Program Activities

4 Biology: Boat Building, Green FAB lab, Ethnobotony, Hospital Apparel Design, 21st Century Prosthetics.

4 Chemistry: Community Nutrition Program.

4 Physics: Prototyping, Boat Building, Video Game Design, Robotics, Audio System Design, 21st Century Prosthetics.

4 Geosciences: Ethnobotony.

4 Environmental Science: Boat Building, Robotics, Maker Space Green FAB lab, Audio System Design, 21st Century
Prosthetics, OM.

4 History of Nature and Biochemistry: Ethnobotony

TECHNOLOGY

Examples of Project-Based Learning Questions and Assignments:

Are we and our technologies a product of our ancestors? How did ancient technologies shape and change cultures?
Working from a machine or invention in present-day use, each student chooses and researches one integral part
that existed before 1400 C.E. Students create presentations documenting their findings.

STEAM Team After-School Program Activities

¢ Information Technology: Video Game Design, Robotics, Green FAB Lab, Audio System Design.

¢ Technology and Society: Video Game Design, Robotics, Maker Space Green FAB Lab, Audio System Design,
Ethnobotony, 21st Century Prosthetics, OM.

¢ World Abilities: Boat Building, Ethnobotony.

4 Designed World: Video Game Design, Maker Space Green FAB Lab, Audio System Design, Hospital Apparel
Design, 21st Century.

4 Biotechnology: Prosthetics, Robotics, Maker Space Green FAB Lab, Ethnobotony.

4 Construction & Manufacturing: Prototyping, Boat Building, Maker Space Green FAB Lab, 21st Century Prosthetics.

ENGINEERING

Examples of Project-Based Learning Questions and Assignments:

How can an idea be transformed into a product that could make millions of dollars? In teams of 2-3, students
design and construct an electrical product that can turn on and off; develop an engineering plan, financial plan, and
marketing plan for the business.

STEAM Team After-School Program Activities

4 Industrial/Systems: Boat Building, Video Game Design, Robotics, Maker Space Green FAB Lab, Furniture Design.

¢ Mechanical: Robotics, motor scooter design, Maker Space Green FAB Lab, 21st Century Prosthetics, OM.

4 Materials: Prototyping street vendor carts for Harlem businesses, Boat Building, Robotics, Maker Space Green
FAB Lab, Audio System Design, Ethnobotony, Hospital Apparel Design, 21st Century Prosthetics.

4 Acoustical: Recording Arts.

4 Agricultural: Maker Space Green FAB Lab, Ethnobotony.

4 Architectural/Civil: Green Building Design, Education Facilities Design, Boat Building.

4 Naval/Ocean: Boat Building, Ethnobotony.

4 Computer: Video Game Design, Robotics, Maker Space Green FAB Lab, Audio System Design.

ARTS AND DESIGN

Examples of Project-Based Learning Questions and Assignments:

4 How can we define art? Where can we find art? In what ways can we produce art, or simply produce artfully?
How do the various manifestations of art represent the course of human interaction, adoption and adaptation?
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4 Students might learn about symmetry and its connection to both the human aesthetic for beauty and to
structurally sound design. They might learn about trigonometric functions and the behavior of a rainbow as they
explore color and prisms. Continuing work with trigonometry, students learn to see sinusoidal waves as
descriptors for the behavior of sound travel.

4 Ethnomusicology, the study of music and culture, will help students understand history through the lens of
performance art and fiction.

4 Theatre set design connects art with functionality as students develop a performance space as determined by the
vision of the student-artist.

4 Audio system design gives students the opportunity to understand and appreciate the importance and art behind
the recording process (separate from writing or performing).

4 In each content area, as well as in the after-school block, students examine the ways in which art plays a part in
various contexts, and students are afforded the opportunity to venture into a range of types of art production.

Note: Performing arts will be taught in a more traditional manner and integrated into the schedule of After-School
STEAM Teams.

STEAM Team After-School Program Activities

4 Design: Architecture, designing green roofs for Harlem building owners and handicap accessible community
playgrounds for Harlem children, Boat Building, Video Game Design, Robotics, Maker Space Green FAB Lab, Audio
System Design, Hospital Apparel Design, 21st Century Prosthetics, Theatre set design, Furniture building, OM.

4 Fine Arts: Maker Space Green FAB Lab, Sculpture, Furniture Design, Graphic Design.

4 Language: Robotics.

¢ Performance: Audio System Design, Jam Band, Black Box Theatre, Recording and Editing Music.

4 History, Sociology, and Philosophy: 21st Century Prosthetics, Boat Building, Video Game Design, Maker Space
Green FAB Lab, Audio System Design, Ethnobotony, Hospital Apparel Design, Ethnomusicology.

MATHEMATICS

Examples of Project-Based Learning Questions and Assignments:

How do math and science influence artistic expression? In small groups, students build a scale model of a tree
design for a citywide Urban Art project. In addition to the model, the team creates detailed instructions for tree
construction and maintenance in the outdoors to demonstrate application of math and physics concepts.

STEAM Team After-School Program Activities

4 Algebra & Geometry: Fabrication, Boat Building, Video Game Design, Robotics, Green FAB Lab, Audio System
Design, Ethnobotony, 21st Century Prosthetics.

4 Measurement: Design, Robotics, Maker Space Green FAB Lab, Hospital Apparel Design, 21st Century Prosthetics.

4 Data Analysis & Problem-Solving: Robotics, Maker Space Green FAB Lab, Audio System Design, Ethnobotony.

4 Reason and Proof: Video Game Design, Robotics, 21st Century Prosthetics, Audio System Design, OM.

4 Trigonometry: Video Game Design, Maker Space Green FAB Lab, Audio System Design, Ethnobotony,
Ethnomusicology, Hospital Apparel Design, 21st Century Prosthetics.

*All costs of the STEAM Teams have been included in the budget (beginning year 2) though many of the costs are
mitigated by aligned CBOs and institutions such as Columbia Teachers College with programmatic funding for
Harlem school collaborations. (See Attachment 2: Evidence of Community Outreach)

Instructional Strategies and Practices

The Academy will use both traditional and project-based learning approaches to classroom
instruction aligned with the Regents curriculum to support deep and sustained productive
learning. The Academy will organize students in a variety of groups and classes to provide them
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with flexible and timely access to specialists, their classroom teachers, and digital learning
programs all of which help them to address multiple sets of learning standards and
competencies through “blended” learning. To guide this highly personalized pedagogy, the
Academy will use personal learning plans (PLPs) and a learning standards tracking system
(Project Foundry).

The Academy will employ several instructional strategies as well as strategies specific to grades
9-10 and grades 11-12 in order to ensure all achievement goals, Regents and CCSS
requirements are met. These include diagnostics and interim assessments, targeted enrichment
during the enrichment block, after-school and academic interventions on an advisory level.

1. Personalized Learning Plan and Advisory Groups (PLP): Every student will have a PLP
that maps academic, career, and competencies to advance personal goals and interests, and
delineates the instructional strategies to be used with each student™®. Student cohorts are also
grouped in advisories, each lead by a credentialed teacher that remain as a group throughout
their day and 4-year high school experience. Individual students may, based on needs and
PLPs, have core class and other assignments that are not in the advisory’s daily track.
Integration of applied learning with academic learning will be fostered by the Maker Space, a
design and fabrication space within the Academy serving all aspects of the curriculum. Through
completion of projects in the Maker Space students will be creating evidence of their learning
and enriching their graphic portfolios to increase prospects for internships.

2. Project-based Learning (PBL): Projects allow the Academy to support students in
authentic learning that is nested within real-world settings and contexts. All projects will
require a detailed plan (for an example of a project learning plan, see the link to Project
Foundry above), including the identification of the learning standards addressed within, as well
as the multiple assessments used to demonstrate competence with respect to said standards.
The Academy will use the project design and implementation system, Understanding By Design
developed by The Authentic Education, to guide PBL and ensure that projects completed by
each student over time address essential CCSS and NY SED learning standards while meeting
assessments (i.e., progress monitoring and competency). In meeting CCSS and NY SED learning
standards, students will be prepared to succeed on all state assessments. PBL is employed by
hundreds of schools throughout the country and is a proven, effective framework for
addressing CCSS standards.*

3. Skills Enrichment Program: Many entering 9th graders will be absorbing an entirely
new way of learning and working. Hence, the 9th grade program features a one-week Summer
Readiness Program to lay the foundation for the Academy’s culture by building relationships
between the students and advisors. During the summer primer, students take baseline tests for
reading, writing, and math; that input will then be used to start learning plans with advisors.
Students also forge community with their advisory by participating in team building experiences
and making an autobiographical presentation to their peers.

Skills development will continue throughout the year in the following ways:

“Foran example of a PLP generated digitally through Project Foundry see: http://www.projectfoundry.org/tour/.
15 . . I
Source: www.edutopia.org/blog/PBL-alighed-to-common-core-eric-isslehardt
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* Direct instruction, both one on one and in small groups during Period 6 (see Attachment 3a);

* Integration of projects and learning modules;

* Flexible time allocations for direct instruction in workshops (Periods 6 and 7 are designed to
build one-on-one time for students at all levels, as well as interdisciplinary collaboration
time. The after school program period is another opportunity for one on one skills
development for those students who require further intervention and support).

On-going Skills Assessments

* Teachers will use data from formative and interim assessments to determine student needs
and appropriate interventions that will allow the student to work toward proficiency and/or
mastery;

* Underperforming students will be assessed and additional prompts or scaffolds will be
provided in a group or individually;

* Students needing remediation in reading or mathematics will be advised to participate in
specific workshops made available during the extended day hours or in the enrichment
period. Workshops will be led by content specialists or peers;

* Students will be grouped heterogeneously to allow for others to benefit from each other’s
relative expertise.

4, College Transition and Alumni Engagement Program: The Academy will offer BPL's
signature holistic college and career readiness program with three essential components: 1)
launch students on a comprehensive college and career pathway, 2) equip families with the
tools to support their children, and 3) provide much needed services to youth and non-legal
residents. The program includes comprehensive financial literacy training for students and
families, and in-depth workshops for students and families on the following topics:

* Living within your means;

* Delayed gratification, e.g. forgoing income while in college;

* Banking basics, and responsible commercial and student loan borrowing practices;
* Preparing for unforeseen circumstances;

* Reliance on students as household wage-earners;

* Understanding career pay scales vis-a-vis standard of living;

* Creating an 8-year college and post-college budget plan.

Additionally, the college and career readiness program provides students with summer
transition support to help them stay on the path to college matriculation, and connects non-
English speaking parents and guardians with English Language Learners (ELL) and English as a
Second Language (ESL) by offering evening and weekend courses both at the Academy and
facilitating similar resources at CUNY sites.

5. Integration of Technology Tools: As a STEAM school, technology will be highly
integrated into our program at every level. Students will be expected to develop technological
proficiency in all of their work, including exhibitions. As soon as resources are available, the
Academy will deploy a 1:1 computer model using Chromebooks; staff will use Hapara teacher
dashboards and New Tech Network’s Echo to monitor and manage student progress, and the
Academy will purchase Camtasia for classrooms. Core content instruction will utilize video,

The Harlem STEAM Academy Charter Application to NYSED 27



animation, tablets and other popular teaching technology in and outside of the classroom;
students will be encouraged to use this technology and social media to document real-world
examples. Finally, Schoology, a student and course management system, will provide the
platform for managing and sharing the curriculum.

Teachers will likewise be expected to maximize new technologies; Project Foundry will give
staff the ability to load CTE, core, state, and BPL standards into the project database,
benchmarking along the way. The Academy’s preferred online credit recovery program is
AVENTA with which BPL schools have reported a high success rate—roughly two thirds of 2011-
2012 credit recovery seniors who used AVENTA were able to graduate on time. BPL anticipates
that AVENTA will be particularly useful for extended day flexible schedule students. Other
online tools for tracking skills acquisition will be assessed in the planning year but may include
Scholastics Read 180, Acuity reading and math assessments, Achieve 3000 and iLearn NYC.

Standards Tracking System: The Academy must demonstrate that students are learning their
respective state learning standards/outcomes required for graduation. The Academy will use a
web-based learning design and management system called Project Foundry to guide the design
of learning opportunities, identify learning standards addressed in the project, course,
workshop, or module, and to help develop student autonomy and agency around the
management of time and deliverables. Each course chart, to be developed during the planning
year by adapting the BPL materials, specifies the performance expected of the student and the
ways in which teachers will assess those performances. These charts will be prepared (with the
digital support of Project Foundry) for each major discipline area as well as for the arts and
design to complete the STEAM focus, and integrated intra STEAM disciplines. Teachers will use
the charts in guiding individual student learning plans. The Academy, with BPL support, will
provide in-depth professional development through Project Foundry by developing and using
these charts for design, monitoring of implementation, and assessment. An example of a BPL-
inspired integrated course chart is shown in Section 2L on page 23.

A typical project might address several standards with respect to one or more BPL learning
goals, CCSS, NYC Curriculum standards and Regents. Project Foundry provides the ability to
align and evaluate projects against state learning standards so teachers can see exactly where
students are progressing to meet CCSS and where a student’s skills require further
development, allowing the teacher to adjust the learning plan accordingly. Project Foundry also
provides tools for self and peer assessment along the way. Deliverables will include a series of
reports, a standards-based transcript, and project-by-project drill downs that communicate
academic progress towards meeting CCSS.

Other Distinguishing Features of the Education Program and Instructional Practices:
Extended Day Flexible Schedule: Beginning in year 3, juniors and seniors will be able to elect a
flexible schedule that replaces the morning periods with an early-evening class period. The
purpose of this flexibility will be to help guide students who are in the final preparations of
college readiness to learn critical time management skills necessary in college and the real-
world. Furthermore, this will support students whose lives require part-time work in the
evenings and may need mornings to do homework. Not all students will elect to utilize the
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extended day option; the course schedule will be adapted based on the demand assessed in
year 2 prior to launching the extended flexible schedule.

Fieldwork: Faculty will design and implement fieldwork programs which maximize student
real-world engagement and learning. The STEAM theme creates a framework for fieldwork,
opening venues not generally considered in high school education. The Academy will adapt the
NYC DOE Accreditation Committee Course Proposal/Review Form and Unit of Study Evaluation
Form to document the alignment of internships and service-learning courses to learning
standards and policies.

Entrepreneurial Ventures: All students will have numerous opportunities to learn, develop,
and use their skills in career interests by pursuing entrepreneurial ventures. These ventures will
take the form of community service projects and initiatives undertaken to address community
needs. Group projects in grades 9-10 will incorporate social entrepreneurism applied to STEAM
topics through community-based service.

Research Evidence Supporting Harlem STEAM’s Education Program: A consensus is emerging
among leading researchers and practitioners on the essential elements necessary to close the
achievement gap. These elements—BPL’s core education program features—are most
frequently cited for materially contributing to enhanced achievement and long-term success.

e) Personalized Learning Plan: Dweck, 2006; Erikson, 1968; Gustavson, 2007; Levine, 2002;
Pink, 2009; Sarason, 2006.

f) Advisory Structure: Van Ryzin, 2009.

g) Real-World Applied Learning: Berryman, 1993; Brown & Vaughan, 2009; Coyle, 2009;
Gustavson, 2007; Sennett, 2008.

h) Project-based Learning: R. Berger, 2003; Boss & Krauss, 2007; Levine, 2002; Trilling & Fadel,
20009.

i) Learning Through Internships: Bailey, Hughes, & Moore, 2004; Blustein, 2006; Christensen,
Horn, & Johnson, 2008; Halpern, 2009; Pink, 2009; Resnick & Wirt, 1996.

i) Integrated Academics: Jacobs, 2010; Lesgold, 2009.

k) Performance Based Assessments: American Educational Research Association [AERA],
2000; Baker, 2007; R. Berger, 2003; Lesgold, 2009; Linn, 1994; Silva, 2008).

I) College-and-Career Readiness, Transition Support and Longitudinal Tracking: Arnold,
Fleming, DeAnda, Castleman, & Wartman, 2009; Bloom, 2007; Conley, 2003; Kahlenberg,
2004; Sedlacek, 2004.

For additional evidence on the effectively of the BPL education program, see Section I.b.

D. ASSESSMENT SYSTEM

Summative Assessments: The Academy’s assessment system will include the tests required by
NYSED and other complimentary metrics to provide the clearest portrait of each student. The
table below identifies the summative measures that will be used to assess the achievement
goals delineated in section IIA.

Assessments of Achievement Goals (See Section IIA)

Achievement Goals | Measures
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English, Math, Science, Social Studies Regents Exams

Postsecondary Readiness Rubrics, PSAT, SAT, ACT, Regents, Confirmed College
Acceptance

Creativity & Design Torrance Test

Career Competencies Rubrics, Successful completion of a STEAM internship.

Personal Competencies Rubrics, Attendance Reporting

Overview of Formal Assessments

June, 9™ Grade, Summer Orientation | Diagnostic Reading & Math assessments (MAP) | Diagnostic

June 9™ Grade Integrated Algebra or Geometry Regents Summative

October, 10" Grade PSAT Diagnostic

June, 10™ Grade Global Studies Regents Summative

English Language Arts Regents

Fall, 11" Grade PSAT Diagnostic & Summative
June, 11" Grade United States History Regents Summative

June, 117 Grade Physical Setting/Chemistry Regents Summative

Fall, 12" Grade ACT, SAT Summative

Quarterly Project Exhibitions (Formative & Summative): Quarterly exhibitions by each student
will help to benchmark PLP progress, when students present and defend what they have
learned at the end of each quarter through exhibitions of their work, and accomplishments
across all five types of learning opportunities. This is perhaps the most comprehensive
assessment tool in the Academy. Exhibitions typically provide insights on student performance
in reading, writing, listening, speaking, learning habits and responsibilities (planning and
execution of projects of personal interest, internalization of standards of performance).
Practicing professionals will participate in assessments as jurors of student work.

The Academy’s progress monitoring systems will make heavy use of rubric assessments to help
students achieve learning objectives and assess student thinking as well as performance. BPL
will provide the Academy with an expansive portfolio of rubrics and, most importantly, train
and support faculty members in developing their own. Faculty will also be supported by BPL in
data collection protocols. Quarterly narratives per student will be authored by advisors to
synthesize all progress monitoring information for review with parents and to guide
modifications of the learning plan.

Through rubrics, the PLP, and other self-reflective activities the Academy will require all
students to develop self-evaluation skills, regularly assessing their own work, content mastery,
learning process, skill development, and accomplishments.

Culminating Assessments (Formative & Summative): Several culminating deliverables will be
required of all students including research papers, reports, multimedia shows, artifacts,
presentations, debates, poems, essays, narratives, and public exhibitions. Each product will
reflect a rigorous process—proposals, outlines, blueprints, drafts, critiques, models, journal
entries, records, interviews, progress reports, documentation comprising individual student
portfolios. Ultimately, graduates will have their PLPs and portfolios to present to postsecondary
institutions and potential employers as substantive, compelling evidence of marketable, real-
world core competencies. In an effort to leverage community involvement and investment in
the Academy, as well as convey the importance of community to our students, Internship
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partners will join in the evaluation of student exhibitions. In grades 9 and 10, prior to students
working at internship sites, our internship partners will work with us to expose students to the
types of scenarios and problems they may face as professionals in a particular field. This work
will inform project design and allow internship partners to share in the development of
students’ understanding of STEAM-related fields.

Reporting through Data Analytics: Teachers will use software such as Project Foundry to
manage both student performance data and the special education program, and to create
reports on student progress with a range of utilities. Student data will be readily available for
educators and administrators to generate reports on, for example, student attendance and
discipline, or run accountability, certification, demographic reports. Advisors will continually
review each student’s performance data to determine adjustments in instructional strategies,
learning opportunities and PLPs; Wednesday afternoon professional development sessions will
be dedicated to this work. The School Leader and advisors will work through monthly
conferences and team meetings to review and interpret reports of individual, cohort, and
school-wide performance data. The School Leader will convey school-wide progress reports on
a regular basis to all stakeholders via parent newsletters, board updates, staff meetings, the
school website, and internal electronic communications.

E. PERFORMANCE, PROMOTION, AND GRADUATION STANDARDS

Students will earn academic credits for competencies achieved in four of the five types of
learning opportunities—courses, workshops, learning modules, and internships. However, to
be promoted to the next grade level, students will have to demonstrate progress in all five
learning opportunities including the STEAM Team afterschool program.

Performance Requirements by Grade Level for Promotion

For grades 9 and 10, students will be required to pass the relevant Regents exam for ELA and
Math as well as successfully complete 6 core subject credits and 4 STEAM-oriented elective
credits for promotion to the following year. Furthermore, students must demonstrate a level of
“competent” through their quarterly project presentations for the ELA and math performance
rubrics created by the NY Performance Standards Consortium (for further detail see
www.nysperformanceassessments.org). 9" and 10™ grade students must also have logged at
least 100 hours per year in STEAM Team activities. For grades 11 and 12, students will have the
same requirements as grades 9 and 10 (assuming different grade-appropriate rubrics for each
content area) but will also have to successfully complete a STEAM-oriented internship (success
being defined as having received a satisfactory assessment by their mentor and advisor).

End-of-Year Promotion and Retention Policies: The Academy will use BPL’s Gateway process
for ensuring that every student has completed all grade requirements and is ready to move
forward successfully. The Gateway Exhibition supplements test information with performance
rubrics by requiring students to prepare an exhibition of their work, including projects
completed, products developed, and performances/presentations. By successfully completing
the Gateway Exhibition and meeting Advisor-articulated standards in each of the learning goal
areas, students are ready to move into the Senior Institute in the 11th grade (a school-wide
celebrated achievement for all students who advance), to begin preparing for and transitioning
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to postsecondary learning. However, promotion is not a given and only students who have
successfully demonstrated a mastery of 10" grade-appropriate skills on the four content areas
of the CCSS will be advanced into the Senior Institute. The same applies to all other grade
levels. If retention is required, the student’s advisor will revise the student’s PLP to emphasize
the skills requiring remediation and what additional support the student will receive to get back
on track. Finally, in some instances, the Academy’s Committee on Special Education may
recommend modified promotional criteria, which may be weighed into the promotion decision.

Graduation Requirements: Academy students must meet the CCSS and Regents requirements
for graduation and will also be required to successfully complete (as defined by Rubrics
established by their mentors) at least one STEAM-oriented internship. Students will also be
encouraged to attend college courses where they have demonstrated appropriate skills and will
be eligible to graduate with Advanced Regents and Advanced Regents with Honors diplomas.
The Academy’s four-year education program is designed to ensure students graduate having
mastered the three core competencies—academic, personal, and career. Because students
may need more time to become college-ready, the Academy has incorporated 73 minutes of
core courses for each content area per day as well as additional dedicated time daily for skills
enrichment to ensure all students are on track to meet the minimum graduation requirements.

To graduate, students must complete the following requirements, which adhere to NYS
standards and add further rigor around the STEAM competencies:

* Pass all four core content area Regents exams with a minimum score of 65;

* Accumulate a minimum of 44 credit hours;

* Complete all documentation related to the achievement of competencies delineated in
their Personalized Learning Plan;

* Complete and submit (with the support of their advisor) a transcript and application for
at least three postsecondary institution applications;

* Prepare a plan (approved by their advisor) for a transition to postsecondary learning
and/or employment;

* Complete at least one STEAM-related internship;
Complete 12 STEAM-oriented exhibitions (3 in year one, 4 in year two, 4 in year three
and 2 large culminating exhibitions in year four).

F. ScHooL CULTURE AND CLIMATE

In accordance with its core values: Accountability, Application, Collaboration, Curiosity,
Perseverance, Professionalism, Resilience, Responsibility, Sustainability, Holistic Wellness, Self-
awareness, and Self-control, the Academy will foster a culture and climate conducive to
learning opportunities and safe environments that engage students in deep and productive
learning and long-term, sustainable thinking. The Academy believes that students who
embrace the core values will benefit from a fulfilling, self-sufficient life, and become a thriving
community of learners and problem solvers for the 21° century. Minimal external discipline is
required when an appropriate culture and climate are cultivated, and when students are
nurtured and shepherded as individuals.
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Holistic Wellness: Good health is vital to academic and personal success, and will foster a
positive relationship between students and their personal health by teaching students and the
community nutrition and wellness best practices, and encouraging physical activity. The
Academy’s Holistic Wellness program will provide the healthiest possible chemical-free food
within the school’s budget; teach students wellness and self-care as life-long habits, and engage
families on the importance of good health in all intellectual and emotional endeavors. All
students will be required to develop a wellness plan as part of their PLPs, to be supported by
the physical education instructors, nutritionists, special needs teachers, and other health
practitioners. The Academy will also engage outside experts and nutritional programs approved
by the NYC DOE such as Energy Up.

Sustainability: Academy students must grasp—and be able to succeed in—an interconnected,
global community, and to grapple with urgent scientific, social, and economic issues such as
climate change and resource scarcity. To accomplish this global sensitivity, students must
understand the human impact on earth and how to protect our planet’s resources for future
generations. The Academy’s emphasis on problem solving, confronting complexity, mastery of
science and math, community and compassion embody the 21 Century Skills required to meet
the true definition of sustainability: leaving future generations with the same resources current
generations have had.

Discipline Policies: The Academy’s discipline policy is predicated upon a simple principle: Show
respect for oneself, for others, and for the community and become personally accountable to
maintaining a school climate that is safe and secure for all. This guiding philosophy shapes
behavioral expectations for Academy students and also establishes a positive school culture
(e.g. fighting is disrespectful of others; use of illegal substances violates respect for oneself,
becoming the passive observer of bullying without taking action makes you personally
responsible for impairing the Academy’s safety and security). From the first Town Hall Meeting
on the first day of school and every day thereafter (see Attachment 3a for explanation of Town
Hall Meetings) the Academy’s faculty will emphasize that the safety of its environment is the
core pre-condition for students to grow and develop in the three competencies (academic,
career, personal) required for successful learning. Faculty will measure students’ perception of
the Academy as a safe environment among students through annual surveys to students and
parents and will report the results of such feedback to the Board.

The Academy’s approach—substituting caring for control, and placing special emphasis on
student responsibility and accountability—will foster a safe, respectful learning environment.
The Academy will exercise restorative justice when responding to negative behaviors and
actions. Each infraction will be analyzed and judged according to the Academy’s code of
conduct. Each infraction will be classified to a level of severity. Involved students will
participate in restorative measures that range from discussions to removal from classroom or
school; the more severe the infraction, the more serious the restorative measure. Although,
the goal is to never remove any student from school, some behaviors are intolerable such as
bringing a deadly weapon to school. Whatever the response to the behavior, it will begin with
a discussion among the relevant parties to create a plan of action prior to student(s) rejoining
the community, or not rejoining the community.
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Restorative Justice Scenarios™®: A group of students (neutral and associated with infraction), an
Academy social worker, and the School Leader will organize and carryout hearing proceedings
while adhering to school’s student handbook. The group decides a fair response to negative
student behavior. A plan of action is developed for future individual actions and interactions;
that all involved parties must agree to by signing said contract. If student that is imposing
negative behaviors upon the community rejects the idea of Restorative Justice, The Academy
may approach the issue in a more formal manner.

Teacher’s Response to Disruptive Behavior: A teacher takes time out to have a one-on-one
conversation with the student perpetrator to get to the root of the problem. The teacher forms
a working relationship with the student while helping him or her understand the importance of
adhering to the school’s mission and values. The two then develop an action plan that is fair for
all impacted by the negative behavior.

G. Special Student Populations and Related Services

The Academy is committed to recruiting, enrolling and retaining SWD, ELLs, and FRPL students
(comparable to populations in CSD 5), and will tailor learning to each and every student.

The Academy will adhere to all Federal and State laws with regard to Special Education and 504
plans. These laws ensure that all students with Special Education needs, such as diagnosed
learning, emotional, maladaptive, or physical, and Individualized Education Plans (IEPs), require
certain accommodations in order to participate in a Free and Appropriate Public Education
(FAPE). The Academy will convene annual reviews of each student’s IEP, triennial assessments
and evaluations, as well as, quarterly-measurements. All students will receive an education
within the Least Restrictive Environment (LRE).

Process and Procedures for Specialized Instruction of Student with Disabilities
Participation in General Education Classroom: Research overwhelmingly demonstrates the
benefits for all students of inclusive education. The Academy will provide ELL and SPED
students with a free appropriate public education (FAPE) by educating them in the least
restrictive environment appropriate for their needs.

Qualified Staffing for Specialized Instruction Program: The Academy will hire appropriately
certified special education staff and, under supervision of the School Leader may contract with
certified or licensed individuals and/or organizations to provide services. Special Education
teachers are encouraged to stay abreast of the latest research and trends relative to their
specialty. The Academy will employ at least one full-time special education teacher during the
first 2 years (who will also perform the duties of SPED Coordinator), and will hire an additional
SPED Coordinator in both years 3 and 4.

The Academy will provide the following services potentially required by a student’s IEP:
Resource Room, Special Education Teacher Support Services (SETSS), Collaborative Team
Teaching (CTT), or Self-Contained instruction (replacement courses). In addition, the Academy

' Cities around the country have begun to implement restorative justice measures and have seen demonstrative
reductions in suspension rates. Opening Up: Students Transform a Vicious Cycle. Patricia Leigh Brown, New York
Times, April 4™, 2013.
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will use Universal Design for Learning (UDL), provide additional math tutoring, and utilize
Response to Intervention (RTI). RTl is the practice of providing high quality instruction with
multiple tiers of support and intervention to ensure the academic success of all students, and to
identify students at risk of academic peril. Students who are struggling to achieve learning
standards in ELA or mathematics will be eligible to receive Academic Intervention Services (AlS).
AlS may be provided indirectly (consulting with teachers to provide supports and interventions
in the classroom), or directly (providing intensive, small group instruction in a separate
location). Finally, the 9th Grade Writing Seminar will offer support and enrichment for all
incoming students, especially those who read and write below grade level.

Identification of Students in Need of Specialized Instructional Programs: Early intervention is
the process by which a struggling learner is differentiated from a student with a disability, and
will take place prior to a student’s referral. In order to deliver the best possible service, the
Academy will institute the following RTI based on a 3-tier model, which identifies and supports
struggling students and SWD:

e Tier 1: If, through performance assessments and standards-referenced learning goals, a child
is identified as possibly at-risk, teachers will develop a “Tier 1 Student Profile.” This will contain
a narrative of the student’s strengths and weaknesses, a summary of interventions attempted
in the classroom, samples of student work, a summary of existing assessment data, a student
observation checklist, and any other relevant data. A multidisciplinary Student Support Team
(SST) will review this profile. The SST will give classroom teachers a range of instructional
supports, strategies and programs to be implemented in the classroom.

e Tier 2: If Tier 1 interventions are unsuccessful, the student will receive AIS whereby students
may receive extra tutoring in math or additional literacy instruction from the ELL Specialist or
Literacy Specialist. In this tier the setting for intervention transitions to small group instruction
of 3-5 students. AIS might also include counseling or support from the social worker through a
behavior plan or other intervention.

¢ Tier 3: If the IEP team determines that a student requires special education services to
participate fully in the general education curriculum, then staff will work with the parent(s)
(who are a part of the IEP team) to review procedural safeguards and respective legal rights to
ensure a free and appropriate public education. Staff will, in turn, inform the CSE of the school
district of residence of the student.

Supplemental and Related Services: The Academy will employ a full-time social worker to
provide counseling services to students who have been mandated counseling as part of their
IEPs. In addition to counseling services, the SPED Coordinator will contract with qualified
consultants to provide additional supplemental services including, but not limited to, speech
therapists and other specialized services. The Academy will also collaborate with relevant CBOs
who offer support services to SPED students including, for tier 3 SPED students, organizations
like VESID (an organization that transitions high-needs SPED students from high school to
postsecondary opportunities).

Process and Procedures for English Language Learners:
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The Academy will adhere to all Federal and State laws with regards to English Language
Learners (ELL), including Title VI of the federal Civil Rights Act of 1964 (as 29 amended) and the
Federal Equal Educational Opportunities Act of 1974. The Academy will perform initial English
language assessments to all ELL students to gauge levels of English language acquisition
(beginner, intermediate, advanced) as well as ongoing required state and informal assessments
(NYSELAT, LAB-R). The Academy will also provide educational experiences to enhance second
language acquisition, cognitive growth, and critical thinking skills.

Instructional Support: To help ELL students achieve the same high school-wide standards, The
Academy will use a modified English-immersion program with supplemental support when
needed. While all ELL students will participate in regular classes, some may require extra
support. The ELL Specialist will coordinate with the instructional staff to develop English
acquisition lesson plans relative to their content area. The ELL Specialist will also team or co-
teach with general education teachers and implement Sheltered English Immersion strategies.

Qualifications of those Providing the Services: The Academy will hire a full-time, certified ELL
Specialist in year 1, and will hire an additional ELL Specialist in year 3. ELLs training will be
included in the annual PD plan. ELL teachers are encouraged and expected to to stay abreast of
the latest research and trends relative to their content areas.

Plan for High Academic Achievers: BPL’s project-based approach to learning allows for
increased autonomy for students who have been assessed as gifted and talented. Further,
project-based and personalized learning is particularly well suited to students who may be
gifted in some areas but exhibit weakness in others. Students may be deemed advanced or
gifted based on their performance on State Exams or by consistently mastering standards at an
accelerated rate in class. The Academy will provide qualified staff for gifted students by hiring
dually certified regular and special educators who have experience working with this student
population. Further support for gifted and talented students includes the following:

* Pullout or small-group accelerated instruction in mathematics with a STEM block teacher;
* College-level classes at CUNY through the College Now program;

* AP courses;

* Concurrent enrollment at universities or through approved online coursework;

* Internships;

* Co-curricular opportunities;

Students who score at advanced levels on 9th grade diagnostic tests will be moved into
individual projects and customized learning modules.

Evaluation of Programs for All Special Populations: The Academy’s Achievement Goals include
the success of at-risk populations. The Academy will engage in a consistent evaluation process
of its programs and services for all students, including programs and services for its special
populations. IEP goals and objectives will be evaluated and reported on a quarterly basis. The
goals and objectives will be adjusted and amended as per the IEP team. The Academy’s
Standards Reference Grading system allows the school to pinpoint student performance toward
each learning goal, disaggregate the data for specific subgroups, make adjustments and revisit
goals accordingly. For SWD and ELLs, the Academy will use this information to determine
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student progress against not only IEP goals and level of English language acquisition, but against
the Academy’s overall accountability goals.

. ORGANIZATIONAL AND FISCAL PLAN \

A. APPLICANTS AND FOUNDING GROUP CAPACITY

Elliot Washor, the co-founder of Big Picture Learning, and Andrea Pizziconi, first conceived of
this charter. Darline Lalanne was a member of the planning team for the Academy’s Round 1
application and was designated the lead applicant for the Round 2 application process because
she has lived in Harlem for over 30 years. Andrea Pizziconi joined Darline as the co-lead
applicant in Round 2 because of her active involvement in the founding of the planning team
and her on-going community outreach work on behalf of the Academy. As the idea developed
for the school, team members brought together others with diverse skills, a passion for
education reform and the desire to see more educational options for underserved youth in
Harlem. In particular, Carlos Moreno (of Big Picture Learning) and Steven Strull (NYC DOE
Instructional Superintendent and long-time friend of BPL) were recruited to the board because
of their extensive experience with the project-based learning education model and their
decades of combined experience coaching instructional staff and school leaders on how to
achieve state education standards like the Regents through a project-based learning design.
The group has interacted daily in person, by phone and online to develop this application for a
high-quality, community-based school in CSD 5. Each team member deeply believes in the
school’s pedagogy, mission and design elements. As outlined below, the team is well prepared
to create a rigorous high school that ensures student success in their postsecondary pathway.

EXPERIENCE OF BOARD OF TRUSTEES

Sarah Bacon (Sustainability Consultant): 10 years experience with issue campaign design, advocacy and
cause marketing for environmental, humanitarian, and cultural groups; Trustee, Refugees International.
Expertise: sustainability, PR, fundraising, board governance.

Megan Eiss-Proctor, Esq. (Lawyer): 7 years experience practicing law, 2 years focusing on contract law
with regards to small businesses, start-ups and not-for-profits; 2 years experience teaching 5" grade in
the South Bronx. Expertise: Law and education public policy, NYS charter school policy, education.

Andrea Hauge (Commodities Associate): 5 years experience in investment banking (Credit Suisse) in
foreign exchange and commodities; Former board member of Columbia University's Alumni Association.
Expertise: Financial management, governance and Spanish.

Darline Lalanne-Millsap (Program Manager, New Classrooms): 12 years experience in the Education
sector with schools in the U.S. and Haiti; Harlem resident for over 30 years; Member of Caribbean
diaspora community. Expertise: Strategic planning, operational management, program development,
growth strategy, capacity building.

Carlos Moreno (BPL National Director of Schools): 13 years experience as a teacher and principal;
Director of School Development; Manages the Big Picture Learning network with over 60 schools
nationwide; NYC public school graduate in the Bronx and member of NYC Caribbean diaspora
community. Expertise: Secondary school administration, project-based learning, personalized learning,
small school movement.

Andrea Pizziconi, CFA (Education Infrastructure Developer): 12 years experience in international
education development, urban development and project finance; CEO of Christie Company and Africa
Integras, which invests in university public-private partnerships in Africa; Professional singer; Published
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researcher and international lecturer on impact of environment, location and facilities on student
achievement. Expertise: education facilities design, emerging markets, urban development, community
engagement, finance, fundraising, entrepreneurship, performing arts.

Steven Strull (Urban Education): Over 20 years experience as an urban educator in Chicago, New
England, and New York; national consultant for public and private schools and districts; pioneer of the
small schools movement and a recognized expert on adult professional development; Currently serves
the NYC DOE and leads a pre-service principal preparation program. Expertise: Principal mentorship,
professional development, project-based learning, innovations in pedagogy.

EXPERIENCE OF ADVISORY BOARD (PARENTS AND COMMUNITY STAKEHOLDERS TO BE ADDED)

Ryan Brandau (Artistic Director, Conductor, Lecturer of Music): Over 10 years of experience as a conductor,
university lecturer and professional musician; Artistic Director of Princeton Pro Musica and the Monmouth Civic
Chorus; Former Lecturer of Music and Director of Choral Activities at UC Santa Clara. Expertise: performing arts
(music), musicology, designing school performing arts programs.

Michael Bryant (Harlem Entrepreneur): Owned and operated several food service and commercial
cleaning franchises; 15 years of financial audit and consulting experience; Harlem resident for 20 years;
Served on the board of several community-based not-for-profit organizations. Expertise: Finance,
Harlem relationship network, fundraising, board governance.

Jaymes Dec (Maker, STEM expert, inventor): Partner, HTINK technology education co-operative;
Technology Integrator and FAB Lab Administrator at the Marymount School; Former Program Manager
at GreenFAB; Assistant Adjunct Professor at NYU; Founder of City Hunt. Expertise: education technology,
STEM programs, Maker Space Green FAB Labs.

Dennis Francione (Charter School Leader): Founder and CEO, Rochester Career Mentoring Charter
School; 38 years experience as an innovative teacher and school administrator in Rochester schools.
Designer and school principal of Global Media Arts High School funded by the Gates Foundation.
Expertise: NYS charter school management, project-based learning, secondary school administration.

Frank Locker, AIA, PhD, (Education Planner): 30 years national/international experience in design and
planning of education facilities; Education planner and architect; Conceived and co-teaches Learning
Environments for Tomorrow, interdisciplinary course for educators and architects, Harvard Graduate
School of Education. Produces annual Project-Based Learning Conferences in Massachusetts and Rhode
Island. Expertise: 21° Century Learning environments, architecture, education planning, stakeholder
engagement, Maker Spaces, new classrooms.

Jonathan Santiago (STEM educational consultant): Co-founder of HTINK educational cooperative and
the NYC Maker. Designs STEM-focused after school programs for schools, cultural institutions, and
libraries. Started Young Maker programs and Maker Spaces throughout NY, tri-state area; adjunct
faculty at Polytechnic Institute of NYU. Expertise: education technology, STEAM curriculum and
programs, community engagement.

Elliot Washor, PhD, (Education Reformer): 35 years experience in school reform as a teacher, principal,
administrator, consultant, producer and writer; Co-founder of Big Picture Learning. Expertise:
Secondary school reform, project-based & real-world learning, 21* century learning, school design,
fundraising.

POTENTIAL SCHOOL EMPLOYEES

Isaac (Ike) Mills ((Dean of Student Affairs): 13 years of experience as a professional educator in the
areas of special education, ESOL, general education, and administration, sustainability. Harlem resident;
Dean of Student Affairs at Gotham Professional Arts Academy; Experiences range from rural/suburban
to urban settings. Expertise: SPED, ELL, sustainability, secondary school administration, school culture
and climate, Harlem.

B. BOARD OF TRUSTEES AND GOVERNANCE
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Our Founding Board of Trustees possesses a range of experience and skills proven relevant to
the start-up of a successful charter school.

Proposed Founding Board of Trustees
Trustee Name Voting (y/n) Position on Board Length of Term*
Darline Lalanne Y Member 3 Years
Megan Eiss-Proctor Y Member 3 Years
Andrea Hauge Y Member 3 Years
Sarah Bacon Y Member 2 Years
Steven Strull Y Member 1 Years
Andrea Pizziconi N Member 3 Years
Carlos Moreno Y Member 1 Years

* Initial Terms can be renewed but are initially staggered to ensure too much turnover doesn’t not occur in any given year.

Our Trustees understand the responsibility of governing a public charter school. The Board will
have a performance contract with the Board of Regents providing autonomy to design and
operate its programs in exchange for results accountability, namely academic performance,
organizational viability and fiscal soundness. The Board’s responsibilities include:

* Establishing the school’s mission and school design;

* Ensuring adequate resources for implementation of the school program;

* Recruiting, hiring and evaluating the principal;

* Approving major policies, regularly reviewing and revising them as necessary;

* Preparing for and attending board and committee meetings;

* Monitoring program implementation and compliance with the charter agreement and
relevant laws and regulations;

* Facilitating long-term strategic planning;

* Recruiting and orienting new board members and assessing board performance;

* Participating, as appropriate, in the grievance process;

* Enhancing the school’s public standing.

The qualifications to serve on the Academy’s Board of Trustees will include:

* Belief in the mission and design of the school;

* The expectation that all children can and will achieve academic excellence;

* Demonstrated understanding of board duties and Academy by-laws;

* Ability to attend board and committee meetings and volunteer for board work;

* Experience and expertise in a relevant field, such as: education, business, management,
finance/accounting, law, government, personnel, marketing/public relations, fundraising,
and/or community relations or organizing;

* (Capacity to examine performance data, financial documents and management reports and
make informed decisions in the best interest of the school;

* Be at least 18 years of age.

The Board of Directors shall consist of 7-15 members and will meet monthly. All meetings will
be compliant with the Open Meetings law and with The Academy’s By-Laws (Attachment 5b),
which encompass a nondiscrimination and conflict of interest policies, as well as the rules for
internal governance of the Board. The Board Chair will head the Board of Directors meetings.
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The Officers of the Board shall include a Chair, Secretary, and Treasurer, each of whom will be
duly elected by the voting members of the Board. Board members will serve staggered 3-year
terms with some initial terms under 3 years to spread turnover.

The Board will operate as a whole and in working committees including Personnel, Finance,
Facilities, Development, and Academic Review. Other committees may be constituted as
needed. Committees will have a job description that describes any delegation of authority by
the Board as well as Committee Chair appointed by the Board Chair. Minutes will be taken at
all board and committee meetings. Copies will be posted on the school website and archived.

The Board will delegate authority for the day-to-day operations of the school to the principal,
who reports directly to the Board. The Board will establish measurable annual performance
goals, conduct mid-year and end-of-year evaluations of the principal, and ultimately hold him
or her accountable. At minimum, the principal will present a dashboard at each board meeting,
including enroliment, attendance, financial, compliance and student performance data.

Recruitment, Orientation and Training: The founding team is currently in place. The Academy
will continue to recruit board members as the charter is approved particularly in the areas of
arts and design. All Board members will receive orientation materials, including a copy of the
charter, board member job description and committee descriptions, previous board meeting
minutes, dashboards (if applicable), and polices. Understanding the unique and formidable
challenges in governing a charter school, our Board has committed to a year-long program of
continuing board development with the NY Charter School Incubator that begins with a
preparation organizational meeting and continues throughout the year orienting trustees to
their roles and responsibilities, helping them create compliant and responsive deliverables
around governance (school dashboard, annual and interim goals, comprehensive set of policies,
school leader evaluation process, alongside their ongoing development). Ongoing training
topics will include, Open Meetings, FOIL, and ethics, financial oversight, finding and orienting
trustees, board composition, structure and the roles and deliverables for committees, board
self evaluation, the board role in fundraising, as well as others.

Conflicts of Interest: The General Municipal Law defines prohibited conflicts of interest for The
Academy’s trustees, officers and employees. Trustees, officers, administrators, faculty and
other employees of the Academy have an obligation to exercise their authority and to carry out
the duties of their respective positions for the sole benefit of The Academy. They should avoid
placing themselves in positions in which personal interests are or may be in conflict with the
interests of The Academy. Where a potential conflict of interest exists, it shall be the
responsibility of the person involved or any other person with knowledge to notify the Board of
the circumstances resulting in the potential conflict so the Board can provide such guidance and
take such action as it deems appropriate. Areas of potential conflict of interest include audits,
contracts, financial interests, inside information, gifts and favors. The Board shall, in its
discretion, adopt a policy on conflicts of interest to address these areas of potential conflict.

C. MANAGEMENT AND STAFFING

Effective management and strong leadership are necessary to ensure successful
implementation of The Academy’s educational program. The organizational chart below
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illustrates school staffing and structure at full enrollment.
HARLEM STEAM ORGANIZATIONAL CHART
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Summary of Key Positions:

The Board of Trustees is the governing body that ensures The Academy fulfills the mission and
meets the goals set forth in this charter through organizational planning, resource allocation,
and program monitoring. The Board delegates day-to-day decision-making to the Principal and
would hold him/her responsible for successful implementation.

The Advisory Board will comprise of prominent members of the community and
representatives of strategic partners of The Academy that bring critical support to The Academy
primarily in the form of fundraising capacity and relationship-building among local, regional and
national organizations that may bring financial or operational support to The Academy to
advance its mission and objectives. While the advisory board will not play a governance role in
the oversight of the school like the Board of Trustees, it will serve to support the board by
bringing specific expertise in areas such as STEAM fields, 21-century learning, facilities and
design, and fundraising.

The School Leader is the schools “CEQ” of the school reporting directly to the Board of
Trustees. The School Leader (SL) supervises and evaluates instructional staff and ensures the
educational program is meeting goals of the charter alongside the development and
supervision of the finance and operations aspects of the Academy. The SL is the key
professional development coach for the Academy and is the primary instructional leader of the
Academy in year 1. The SL establishes the school’s culture and culture and inspires students and
staff to protect it. The SL believes deeply in the Academy’s education design and is effective at
managing multiple stakeholders from students, staff, community constituents and the Board to
ensure the objectives of the Academy are achieved within the timeframe established. The SL is
organized and adept at process management, personable and approachable to all, an excellent
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listener and communicator across all constituencies.

The Instructional Leader is in charge of overseeing curriculum and instruction. The Instructional
Leader (IL) ensures continuous professional development for all staff, supervises development
and implementation of curriculum, maintains student formal and informal assessments,
provides teacher evaluations to assist in improving teacher practice, and supports all matters
relative to curriculum and instruction. The IL will be recruited to begin in year 2.

The Director of Operations reports to the SL and is in charge of overseeing all non-instructional
elements of the school including that promote the development of a rich and sustainable 21
century academic program. These responsibilities consist of, but are not limited to
development; marketing; recruiting; cultivating foundation/corporation relationships; grant
reporting; fundraising; coordinating job fairs, etc. The Director of Operations (DO) oversees
Human Resource and Compliance issues; like tax forms, employee benefits, teacher
certification, fire drills, finger printing and other administrative and compliance related matters.
The DO also oversees technology (helpdesk issues, hardware/software, phones, etc.), database,
financial management & reporting, payroll, and purchasing & logistics.

The Finance Associate reports directly to the DO and is responsible for ensuring the effective
management all of the non-instructional functions of the school including, but not limited to,
financial responsibilities such as supervision of the school budget, tax filing, etc. The Finance
Associate manages admissions (with the exception of the first year in which the SL manages the
lottery), titlement services, student records, food services, and other operational and
compliance tasks. This position may be outsourced to a third-party company.

The Internships Coordinator(s) will develop and track internship resources for the 11-12%
grade students and who will be responsible for data collection concerning the Internships
Program. The first IC will join the second half of year 1; A second IC will join in year 3. One key
role of the ICs will be to ensure all students meet their Academy graduation requirement of
undertaking at least one STEAM-oriented internship opportunity. Therefore, the coordinators
will each bring a strong background and familiarity with STEAM industries and will be the key
interface between The Academy and community organizations and companies to create
meaningful STEAM opportunities. During the first two years of the Academy, the IC will engage
with community organizations in the STEAM fields to create STEAM-oriented project
opportunities for the students that could eventually lead to STEAM internship connections
starting in year 3 of The Academy when the internship program is in full operation.

The Technology Associate is directly responsible for ordering and setting up all necessary
technologies for The Academy to operate within the 21° century. These technologies may
include, but are not limited to: computers, smart boards, copying machines, scanners,
televisions, wifi, etc. The Technology Coordinator is also responsible updating and maintaining
hardware and software of all technology. In addition, The Technology Coordinator is
responsible for developing and maintaining The Academy’s interactive website. This position
can also be outsourced to a third-party provider.

The Social Worker is directly responsible for sensitive and confidential student affairs. The
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Academy’s Social Worker (SW) is also responsible for initiating and maintaining relationships
with outside agencies that assist in catering to the needs and wellbeing of students. The SW will
make confidential mandatory reports to proper agencies when deemed necessary. The SW will
also work in conjunction with special education case managers when developing student
behavior intervention plans. The SW will also be the member of the staff that is directly
accountable to ensuring that The Academy meets its goal of 90% daily attendance throughout
the year. The SW will instill the idea of personal accountability, which is one of the Academy’s
core values, and will also maintain open communication with parents and others legally
invested in students’ wellbeing. In addition, The SW will implement strategies, such as
“celebrity wake-up calls”, parent access to online student attendance, as well as, home visits
and other innovative strategies. Sharing this role ensures the SW interacts with all students on
a regular basis rather than just in times of crisis. This strategy will help build stronger and more
positive relationships with all students, which will also help the SW to identify the early signs of
sensitive issues among students.

The Instructional Staff (Advisors), which include core content and specialty teachers work
directly with students to develop their academic skills and character. The instructional staff is
responsible for ongoing assessment of students’ needs and developing student-centered,
standards-based lessons to meet needs through classroom instruction and advisory programs.
Instructional staff serves as the primary contact with student’s families, track students’
academic progress through their Personal Learning Plans, and support their advisees’ projects.

ELL and Special Education Staff are directly responsible for the same basic principles and
general education staff, yet with a more formal (legal) approach. ELL and Special Education
Staff are directly responsible for initial assessments to determine if a student requires ELL or
Special Education services. In addition, they are directly responsible for maintaining compliance
as it pertains to the development of ILPs and IEPs, as well as, ongoing annual and triennial
formal assessments and ongoing informal assessments. These assessments are used to
determine levels of academic and psychological performance. These staff members are
responsible for informing parents and members of ELL and IEP teams about assessment
outcomes, Parental Rights, and ELL or IEP team meetings with prior timely notice.

Hiring Policies for Administrators and Other Staff: To be effective, the SL must be dedicated to
serving the needs of teachers. A successful school leader will be a coach and thought partner
for teachers as well as an adept administrator. They will effectively leverage resources inside
the school, within the community and within the professional arena. Similar qualities will be
expected of the DO and IL.

Upon chartering, the Board of Trustees will hire the SL to serve as the senior administrator of
the school, reporting directly to the Board of Trustees on the academic and fiscal health of the
organization. The Personnel Committee of the Board will be responsible for recruiting,
screening and presenting candidates to the full Board for their approval. Upon hiring, the
Board will have selected an SL that demonstrates strong evidence of success in leading a
nontraditional academic program in the 21 century. The SL will recruit, screen, and hire all
members of the leadership team and administrative staff including the DO, IL (in year 2) IC and
Instructional staff. The DO will hire the Finance Associate with approval from the Board.
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When selecting the Academy's SL the Personnel Committee will recommend final round
nominees to the full Board. The hiring process will take approximately 12-14 weeks. Starting
in October, the Board will approve appointments to the Personnel Committee and process
timeline (the Board Chair and a community member are members of the Personnel
Committee); Job descriptions will be finalized and aligned to the school mission by November
and posted on the school’s website, published through social media, and shared with
Leadership Development organizations like New Leaders for New Schools, Principal Residency
Network, Teach for America, Harvard Graduate School of Education; candidates submit an
essay on their educational philosophy regarding instruction and school culture. By December,
the Personnel Committee reviews writing prompts following established rubric, invites
strongest candidates for in-person interviews. Each round of interviews is immediately followed
by an internal debrief. A candidate will be selected by January.

Evaluation of School Leadership—The Board will gauge the SL’s success based on academic
achievement, parental satisfaction, enrollment, fiscal responsibility and attendance. The Board
will judge the IL’s ability to use teacher evaluations to help teachers improve upon teaching
skills that are attractive to students and parents, and meet New York State teaching standards.
The Board will also consider local and state student outcomes, career and college readiness of
The Academy’s students, and career & college retention of the Academy’s graduates. The Board
will also monitor how well the DO carries out fiscal responsibilities. In addition, the Board will
use data that is relative to student suspension rates; teacher, staff and parent satisfaction and
retention; and school climate as it is related to safety and conduciveness for student learning
within the 21% century.

Hiring Policies and Procedures for Teachers: The Academy will hire teachers who are content
specialists, state certified, and have a demonstrated record of success teaching high-school
aged students as evidenced by Regents passing rates, student recommendations, authentic
student work products, promotion rates and qualitative data. Additional consideration will go
to educators demonstrating expertise in integrating content-specific work experiences into the
curricula to support the state standards. Teachers will also demonstrate a passion for working
with a high needs community and the ability to engage students, the community and outside
experts in rigorous, real-world, project-based work, which shall be assessed during the
interview process and through discussions with references.

Recruitment and Interviews: The Academy’s programmatic partner, BPL, will support the
Academy in recruiting and hiring teachers to meet its mission by allocating resources
throughout the hiring process (i.e. school analysis for hiring needs, hiring timelines,
interviewing questions and protocols to ensure candidates’ alignment with school model and
culture). BPL will also represent The Academy at recruitment fairs, coordinate with the DOE
and other teacher placement organizations (TFA, NYC Teaching Fellows) and help generate
potential candidates by advertising open positions, hosting teacher recruitment fairs, creating
marketing documents and networking with BPL partners to fill positions.

The Academy will conduct a comprehensive interviewing process before hiring teachers. The
screening process will include the following: resume and cover letter screening; analysis of
previous year’s student achievement scores; phone interview; demo lesson with lesson plan
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demonstrating inquiry-based learning model; in-person interview with school leadership; and
candidate referencing. All employment at the Academy will be conditional to background
checks performed in accordance with the requirements of Ed. Law §28554(3)(a-2).

Teacher Retention: Teacher leadership is a core value at the Academy. To ensure high levels of
teacher retention, the Academy will provide teachers with comprehensive professional
development opportunities and support at the school, local, regional and national level through
our partnership with the BPL Schools Network, including bi-annual principals’ retreats, which
convene BPL’s 60 school leaders and key staff to share challenges and best practices. Teachers
will be encouraged to take on leadership opportunities at the school. Also, 4-year student
cohort format offers teachers a compelling opportunity for deeper engagement and investment
in the same group of students. The Academy will establish advisor meetings in which teachers
volunteer to work together to address school needs. Academy teachers will have more
support, professional growth opportunities and opportunities for input in decision-making than
is traditionally afforded faculty in some local school districts. In addition, the Academy will
ensure manageable class sizes (18 students per advisory), competitive and equitable salaries,
mentoring for new teachers, and 21* century teaching and learning materials. The founding
team believes that this will make teachers more invested in the school and encourage
retention.

Staff Budget Assumptions:

Harlem STEAM Academy Staffing Plan
Salary Expenses (excluding Year 1 Year 2 Year 3 Year 4 Year 5
benefits) Salary (k) | FTEs FTEs FTEs FTEs FTEs
School Leader 110 1.0 1.0 1.0 1.0 1.0
Instructional Leader 85 0.0 1.0 1.0 1.0 1.0
Director of Operations 85 1.0 1.0 1.0 1.0 1.0
Internship Coordinator 80 0.5 1.0 2.0 2.0 2.0
Administrative Support 60 1.0 1.0 2.0 2.0 2.0
Technology Associate 70 0.5 1.0 1.0 1.0 1.0
Nurse Practitioner 80 0.5 1.0 1.0 1.0 1.0
Finance Associate 60 0.5 1.0 1.0 1.0 1.0
Social Worker (LICSW, MSW)
/Attendance / Parent Liaison 80 1.0 2.0 3.0 4.0 4.0
Guidance Counselors 60 0.5 1.0 2.0 3.0 3.0
Therapist/Psychologist 70 0.15 0.15 0.15 0.15 0.15
Security Guards/ School Safety (Provided by landlord as an amenity for a multi-tenant building)
Custodian 35 1.0 1.0 1.0 1.0 1.0
Teachers (ADVISORS):
Math Teachers 56 1.0 3.0 5.0 8.0 8.0
Science Teachers 56 2.0 3.0 5.0 8.0 8.0
History Teachers 56 2.0 4.0 6.0 8.0 8.0
English Teachers 56 1.0 3.0 6.0 8.0 8.0
World Language Teacher 56 1.0 2.0 2.0 2.0 2.0
Other Teachers - r
ELL Teachers 56 1.0 1.0 1.0 2.0 2.0
SPED Teachers 60 1.0 5.0 11.0 15.0 15.0
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PE Teachers/ Culture & Climate 45 1.0 1.0 1.0 2.0 2.0
Arts Teachers 56 0.5 1.0 1.0 2.0 2.0
Teachers Aides 28 2.0 4.0 6.0 8.0 8.0

Total 21.15 39.65 60.15 81.15 81.15

In keeping with the instructional model and master schedule, each class/advisory will have one
certified teacher, integrating other content areas utilizing a project-based approach. The
Advisor to student ratio is 1:18; the SPED teacher to SWD ratio is 1:10.

C. CHARTER MANAGEMENT ORGANIZATION
C.1. The Academy will open without an affiliation to a Charter Management Organization.

C.2. The primary instructional and professional development partner of the Academy is Big
Picture Learning (see Appendix). They will primarily 1) help the Academy development its
integrated project-based learning modules, 2) hire, train, and support the Academy’s IC, 3)
provide on-going professional development to the SL, IL, and instructional staff, and 4) convene
resources and partners for the school particularly in the fields of STEAM. However, the
Academy will benefit from several partnerships; currently we are establishing formal
relationships with the UFT, CUNY, HTINK, Children’s Aid Society, and Columbia Teachers
College.

D. EVALUATION

The Academy will submit an Annual Report to NYSED by August 1 each year, in accordance with
Education Law 2857(2), which will include the state-mandated School Report Card. The Annual
Report will include a Progress Report, which evaluates the school’s progress in meeting its
approved accountability goals. The Report will also include information required by the
Commissioner of Education on relevant regulations adopted for this purpose, such as
graduation rates, dropout rates, standardized test performance, total spending per pupil and
administrative spending per pupil. A copy of the school's financial audit will also be included in
the Annual Report, which will provide information on achieving the goals delineated in Section
IILA. The Academy’s faculty, led by the SL, will conduct a self-assessment of their progress; BPL
will assist teachers in conducting the self-assessment and gathering information for inclusion in
the Annual Report. The Academy will also undergo programmatic audits related to any federal
entitlement grants and competitive public grants it receives, including but not limited to
Consolidated Title Funds and CSP grant funds. Furthermore, annual internal audits of the
efficacy of instructional strategies will be led by the SL and submitted to the Board for review.

Evaluation of the Academic Program: The following data will be collected daily: attendance,
student assessment, student discipline, and student enrollment. The Academy will collect
quarterly feedback on the curriculum through structured conversations with faculty members
while gauging the level of school-wide rigor through feedback from external stakeholders, such
as the CSD 5 Superintendent, Mary Doyle, the Executive Director of the DOE Office of
Innovation as well as other educators from successful district and charter schools. The
Academy will also assess progress by analyzing student credit accumulation and Regents
passing rates. The Board’s Education Committee will regularly monitor the academic progress
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to advise changes as necessary. The Academy’s Board and staff will analyze summative data on
the academic program and how the Academy performed against its Achievement and
Organizational Goals (see section Il.A) by the end of each year, driving key adjustments to
curriculum and instruction. (See Attachment 7 for a summary of the evaluation criteria for the
BPL work as well as the STEAM Team collaborating partners.)

Evaluation of Teachers (Advisors): The SL and IL will be responsible for evaluating teachers and
aides on an ongoing basis. Evaluations are based on four components:

1. Student achievement (MOSL)—Ensuring that all students achieve 1 or more years of growth
as demonstrated by student growth on standardized state tests, performance assessments,
projects, and individual portfolios. Said demonstrations of student mastery will be added to
a teacher’s portfolio and used to assess teacher scores in the evaluation system.

2. Instructional performance—Teachers will be evaluated and coached based on their
performance and effectiveness in the classroom using research-based instructional
techniques. Each teacher will be trained and coached on the BPL Advisor Competencies &
Skills Rubric; teachers will be evaluated using said rubric multiple times throughout the year
by the SL and the IL as supported by BPL staff.

3. Parent engagement—Teachers will also be evaluated by parent surveys on the
establishment of meaningful mechanisms for parents to participation in their child’s
educational experience.

4. Teacher values and beliefs—Teacher attitudes and beliefs impact student progress, learning
and achievement. Teachers must foster a culture that makes the classroom a safe,
welcoming place where students will take learning risks. This will be measured through
principal observations and student surveys.

In addition to formal evaluation of teachers, the Academy will have a multi-faceted system of
teacher assessment for learning, which includes incorporating faculty learning targets into the
annual work plan, PLPs for every teacher, teacher portfolios, and the annual BPL Peer Review.

Through the Academy’s instructional coaching model (see IlIl.E.), teachers receive non-
evaluative feedback from weekly informal observations from the SL and IL and/or the BPL
coaches. The SL will use this formative data each school year at the conclusion of each
semester.

Individual student-level and class-level assessment data from internal and external sources will
be utilized to evaluate teacher performance. In addition to monitoring student data through
Global Scholar on an ongoing basis, summative data from interim benchmark assessments and
mock Regents exams will provide additional data points for teacher evaluation. The Academy
will also comply with reporting procedures of the NYSED’s Teacher-Student Data Linkage
initiative, which will use student Regents exam scores to link student growth data to individual
teachers. The SL will use the data to celebrate student performance, encourage the sharing of
best practices for effective teachers; and to act swiftly to mobilize instructional coaching
support for teachers where data indicates lack of sufficient student growth.

Teachers will be evaluated through formal observations in several areas: 1) the culture of the
classroom environment should be one of trust, risk-taking, acceptance, cooperation and
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academic focus; 2) the curriculum must be engaging and inspiring and yet differentiated,
coherent, challenging and appropriate; 3) Teachers should be enthusiastic about the lessons
they teach; 4) There must be agile facilitation technique, modeling, guided & independent
practice, and differentiation; 5) Formative assessment should diagnose progress and learning
needs to drive the curriculum and aid differentiation. Teachers will also be evaluated on
collaboration with other teachers and parents on the student’s educational experience, various
professional responsibilities, weekly 1 —on — 1s with students, student projects and learning
plans; and prompt delivery of student narrative reports to The Academy’s IL and parents. The
SL and IL will use the following summative ratings system (HEDI) for teacher evaluations:

Years Experience | Ineffective Needs Improvement Effective Highly Effective
1 Renew if improving Renew if improving Renew Renew
rapidly
2 Do not renew Renew if improving Renew Renew
3 Deny Tenure Extended probationary period Grant Tenure | Grant Tenure
4+ Dismiss or counsel Retain if “effective” previous year; Retain Retain &
out otherwise dismiss or counsel out Reward

All instructional staff will be evaluated using quantitative data on retention and targeted
outcomes (as noted in Section Il.a) including: Current number of students, number of absences
and daily attendance of advisory groups; 2nd quarter retention of students; 1st quarter LP
meetings held; 1st quarter LPs completed; Percentage of students in the internship program;
Percentage of students doing volunteer work; Percentage of 1st quarter students with project
proposals; Students with exhibition and exhibition rubric scores; 1st quarter narratives
completed; Student comments/feedback.

Finally, 20% of a teacher’s evaluation will be based on evidence of growth in student
achievement using a value added assessment model. The evaluation system will include
indicators such as student surveys, formal observations, family surveys and teacher self-
assessments.

Academy School Leader and Other Administrator Evaluation: The Board will carry out an
annual evaluation of the SL using key instructional benchmarks, progress towards charter and
accountability plan, achievement goals (as listed in the targeted outcomes table in section Il.a),
and operational benchmarks, progress towards achieving the Academy’s core objectives (as
listed in section l.a) staff and parent satisfaction surveys and other criteria that measure the
overall health of the school. The SL will create a PLP and a targeted set of measurable and
attainable goals for regular review with the Board chair. Should the goals of the SL’s learning
plan not be realized, the Board chair will establish an action plan with the SL to include
mentoring, increased monitoring, leadership consultants, and a timeline for improvement.

Operational and Fiscal Health: The Board is committed to ensuring that it holds itself and the
administration accountable for the operational, fiscal health and viability of the Academy,
including sound budgeting practices. The Board will begin developing a budget each January.
After working together to identify and prioritize needs, the SL and DO will prepare the annual
operating and capital budgets, cash flow projections, and profit and loss statements prioritized
by how well each support student achievement, fiscal and operational efficiency. The draft
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budgets will be reviewed and revised by the Board’s Finance Committee, which will present the
budget to the full Board of Trustees for approval by May.

The SL and DO will oversee the adopted budget totals. The Finance Associate will be
responsible for preparing monthly budget presentations, including updated annual budget
information, monthly budget information, monthly actual vs. budget, and projected year-end
vs. budgeted year-end. The SL and DO will review these presentations with the Board treasurer
prior to each Board meeting. All material deviations will be documented and explained by the
DO and SL. Unexpected deviations in a budget category of more than $5,000 and +/-5% of the
budget amount will be considered material. The Finance Committee will hold a discussion
regarding any particular budget categories or material items. If necessary, the Finance
Committee will bring the deviation to the Board’s attention to discuss potential impact it may
have on the school’s financial position.

Board Evaluation: The Academy’s success is directly correlated to the capacity and
effectiveness of its Board of Trustees, which will be evaluated annually at minimum. The
process involves each Board member completing three self-evaluation forms: one to evaluate
the performance of the Board as a whole; the second to evaluate his or her own personal
performance; and the third to evaluate a fellow board member. Evaluations will relate to the
functioning of the board and the school, clarity of roles and responsibilities, shared mission,
contributions, engagement, processes, etc. This information will be analyzed annually by the
Board Development Committee (see 111.B.) to inform Board development and ensure that the
Board has the requisite knowledge and skills to be responsible stewards of the Academy. (See
attachment 7 for further details on how the Board will evaluate key Academy partnerships.)

Family and Student Satisfaction: The Academy will formally gauge parent, teacher, and
student satisfaction through the use of the DOE’s Learning Environment Survey. Academy
parents will receive the survey during spring, the data from which will be tabulated and made
public in the Academy School Report Card, available on the school website. Additionally,
results of the survey will be published in the Academy’s Annual Report to the NYSED. Since the
DOE parent survey does not disaggregate results by individual classroom teachers, the
Academy will conduct its own surveys of parents annually. Parental satisfaction data will be
reviewed in Board meetings and used to inform any changes to the school’s operations, if
necessary. The Academy will also gauge family approval through parent teacher conferences,
parent breakfasts with the SL, STEAM Nights (see section II.F.), and family events (see section
I.1.).

E. PROFESSIONAL DEVELOPMENT

The Academy’s professional development and teacher effectiveness model fosters a culture of
collaboration and shared accountability for student outcomes.

Weekly Collaboration: During weekly faculty meetings, the instructional staff will have the
opportunity to meet in horizontal and vertical teams to plan and share resources, fostering a
culture where data is regularly used to optimize intervention and instructional strategies. Time
will also be allocated for teachers to collaborate across content areas, design interdisciplinary

The Harlem STEAM Academy Charter Application to NYSED 49



projects, critique and improve curriculum and instructional strategies using “Critical Friends”
peer-to-peer feedback protocols, and revise curriculum maps as needed.

Teacher Performance Rubric: The Academy’s professional development program will use a
model of individualized coaching, contextual coaching and professional learning communities
based on teacher and school needs. The school will use the Danielson Framework for Effective
Teaching; the SL will lead the coaching.

Training: The Board and SL will be responsible for developing, leading and evaluating
professional development (PD) in the summer and throughout the year so that teachers have
the expertise to respond to students’ individualized needs. BPL Instructional coaches will
provide professional development during intensive, 3-week summer institutes in August. Year
one training topics will encompass how to embed the school mission into the school culture,
the common core, backward design lesson plans, virtual learning platforms, inquiry based data
cycles, student work, assessment based protocols, the role of advisor, positive behavior
intervention systems, vertical team discussions, English language immersion, IEP development,
and the Response to Intervention program (RTI). Further topics will be based on staff and
school needs. Advisors’ individualized professional learning plans will address their own
professional development goals.

Systems-Based Instructional Approach to Coaching: The SL will model effective PD strategies
to build teacher capacity and leadership during designated advisory time and during
Wednesday professional development sessions. Teachers will have external PD through school
learning walkthroughs at notable schools with similar STEAM initiatives. The leadership team
will train teachers on the ongoing use of school and classroom assessments in planning,
instruction, and evaluation. Teachers will be trained to interpret what data reveals about the
whole school performance, teacher effectiveness, student performance, and student
instructional needs, and to observe and record student actions during hands-on, inquiry-based
projects designed using the Common Core Standards.

Personalized Professional Development Plans: Teacher evaluations will clearly outline areas of
growth. Personalized Professional Development Plans will be linked to teacher observations
and evaluations to ensure that highly effective instructional practices are prioritized. During
mid-year and end-of year discussion, teachers will be asked to bring a body of evidence to
discuss professional growth plans; they will also be expected to develop a self-assessment plan
based on those plans and demonstrate success indicators. End-of year indicators will
determine the teacher improvement plan.

F. FACILITIES

The Academy'’s facility will incorporate a fundamental mission of the school: to be a community
school where students learn both in the classroom and in the surrounding community.
Achieving this goal requires a site design and layout that is attractive to the community and
potential mentors, and a location that will give students easy access to nearby community
amenities like athletics and fitness facilities and performing arts space, and broad
transportation access to internship sites. Thus the Academy’s design will require:
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o Flexible spaces, (including acoustic movable walls, demountable partitions, partitioned
HVAC, plumbing and electrical outlets) to accommodate future program changes;

o Spaces with natural light, ventilation and “green” design features;

o Spaces throughout the facility for exhibiting student work;

o Outdoor spaces for outside project-based work;

o Small and large group social gathering spaces for students and/or faculty;

o Spaces where industry/community partners can establish adult training centers;
o Integrated classroom and “shop” spaces for each industry area;

o ADA compliant facilities.

STEAM-oriented facilities requirements: The facility will have three unique STEAM spaces—a
fabrication lab (Maker Space Green FAB Lab) with exhibition space open to the community and
a small recording studio, all of which will facilitate personalized learning around STEAM
projects. Finally, the school will have a basic communications infrastructure that includes
ubiquitous wifi, access to basic workplace technology tools, and other appropriate technology
to support the STEAM program.

Together, with other uses found in the immediate surrounding community, the planning team
anticipates that the Academy can achieve a per pupil space allocation of 60-80 square feet
within the area it will lease from a landlord. By sharing other support facilities with adjacent
CBOs, such as assembly and performance space in the Victoria Theater and Arts Complex, quiet
study space in the Allah School in Mecca’s future community room (to be constructed in 2016),
as well as nearby elementary schools with basketball courts for STEAM students, this utilization
significantly increases space affordability.

During the initial facilities and site due-diligence, BPL and members of the planning team
familiar with Harlem canvassed the neighborhood to determine areas that would meet the
Academy’s criteria to be conveniently connected to all subway lines, encouraging teacher and
student recruitment, supporting the internship program, and the Academy’s mission to develop
strong community partnerships. It was therefore determined that the Academy would focus on
identifying sites available for lease or new construction in and around Adam Clayton Powell
Blvd between 120" and 140" Streets. Working closely with real estate brokers active in the
area, the planning team confirmed that building sites in this area would offer rents ranging
from $15 PSF to as high as $35 PSF depending on whether the space was existing Class B or C
office space or new construction. The planning team budgeted rent in the range of $25-532 PSF
as affordable to the Academy and reasonable for Class A office space in the area with a priority
given to new sites slated for construction by other CBOs where a portion of the building could
be rented to the Academy. In the arrangements currently under consideration, the
landlord/developer will provide a turnkey design to the Academy, which will procure its own
equipment and furniture. Timing for construction completion is assumed to be 24 months with
12 months for pre-development planning beginning in 2013. Assumptions for equipment and
furniture costs are in the budget.

Members of the planning team with real estate and architectural credentials then engaged four
of the five site owners identified during 10 months of canvassing in a dialogue to determine
whether the site owners development plans and timing would be compatible for the needs of
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the Academy. Of the four sites, three sites were eventually discussed in great detail with
architecturals prepared for all three sites to confirm the potential designs met the criteria for
The Academy in an affordable way. Two sites on Adam Clayton Powell remain viable in meeting
the Academy’s needs. Since January, 2013, members of the planning team have undertaken
on-going discussions with the site owners and affiliated CBOs to outline the specific details of
how the Academy could join their development plans for each site and, in one case, how space
could be shared between the Academy and the CBO (and how to resolve disputes related to
space sharing) to support the Academy’s objectives.

At this stage, the Academy’s planning team has confirmed that either of the two final sites are
viable to pursue once the charter is approved. Both site owners have engaged developers that
are nationally credible; the planning team members have confirmed their development
capabilities as well as the site owners’ ability to obtain financing.

G. INSURANCE

The Academy has engaged one of the leading charter school insurance providers, Arthur
Gallagher Risk Management Services, and has obtained a letter of interest that confirms the
school’s eligibility for insurance with the following coverage (see table below) at a cost that is
aligned with the current budget projections.

Limit
Coverage
General Liability (include corporal punishment $1,000,000 occurrence expressly covers field trips and
and Athletic Liability) athletics / $3,000,000 aggregate

As specified by New York Laws;
$1,000,000 employers liability limits
Workers Compensation with Employers Liability

Employee Benefits Liability $1,000,000 per occurrence dedicated limit
Automobile/Bus Liability including non-owned $1,000,000 per occurrence dedicated limit

and hired including underinsured

Umbrella / Excess Liability above primary $10,000,000 follows from over primary coverage
program (Gl, Auto, Abuse, D&O, EPLI, ELL, EBL)

Employment Practices Liability $1,000,000 per occurrence dedicated limit
Educators Legal Liability E & O $1,000,000 per occurrence dedicated limit
Directors & Officers (includes broad named $1,000,000 per occurrence dedicated limit

insured language)

$1,000,000 separate limits from the GL
Sexual Abuse and Misconduct Liability $2,000,000 aggregate

$500,000 - $1,000,000 limits as heeded and based on cash
Crime / Honesty Bond / Employee Dishonesty / | flow of the school

Fidelity Coverage

Blanket Limits on an all risk of direct physical loss basis
Property/Lease and Boiler Machinery Coverage | including EQ and Flood options if available/needed

Primary $25,000 option and CAT option at $5,000,000

Student Accident Coverage (Athletics)

H. Foob, HEALTH AND TRANSPORTATION SERVICES

Food: The Academy will participate in the Federal Free and Reduced Priced breakfast, lunch,
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and snack programs. The school will adhere to all applicable program requirements including,
but not limited to: meal pricing, determination of eligibility, nutritional value, and reporting
requirements. Any and all food service subsidy revenues received from the Federal and State
meal programs shall be used exclusively for the purpose of providing meals to eligible students.

As an institution dedicated to sustainability, the Academy will provide healthy meals and teach
food values as part of its Holistic Wellness program. The final selected school site will support
these values—one lot under consideration is located across from a popular community farmer’s
market—and the mixed-use building to house the Academy will include an incubator for fresh
food merchants. The Academy hopes to collaborate with CUNY’s Culinary Arts Continuing
Education Program and Harlem Park-to-Park, among others, to maximize opportunities for local
merchants to become certified vendors of healthy food alternatives. During the first 3 years of
operation, The Academy’s Board aims to fundraise to supplement the DOE food program with
healthy snack alternatives for the after school programs; a supplemental $2/meal/student has
been included in the annual budget starting in year 3 to fund a healthier alternative food
service provider such as Red Rabbit. Nutritional services at the Academy will encompass:

a) The provision of breakfast, lunch and extended-day snacks as well as dinner when school is
in session to maximize student nutrition and classroom engagement;17
b) Creation of a Holistic Wellness program that will promote healthy eating and regular physical
activity; engagement of a NYC DOE approved NGO like Energy Up! to lead nutrition and
fitness instruction and design a nutritional school menu working with the DOE lunch
program.
c) Breakfast served in a number of alternative contexts—brought to the classroom, on a mobile
cart, and in the common circulation areas to increase the convenience to students;'®
d) Organic and/or local produce served by a local school vendor service to reduce student
exposure to chemical fertilizers )and reduce the broader impact of fertilizers on agricultural
land);"
e) A school garden supported through targeted fundraising or through GrowNYC’s mini
garden grants and utilized to support STEM curricula as a member of Edible Schoolyard;
f) Replication of a BPL-designed program called Get Green and Go, allowing students to
work with local farms, like Corbin Hill Farm, which distributes in Harlem, to sell fresh
produce, expanding the community’s produce access.
g) Engagement of a local fitness and self-esteem boxing coach who provides free
mentorship to young adults and fitness and holistic nutritional practices.

Transportation: The Academy’s transportation policy is low carbon.?’ Ideally, students will walk
to school or use public transportation. The Academy will work to ensure that all students are

YA recent report, “"No Student Hungry”, released by the nonprofit Share Our Strength found that students who ate school
breakfast attended an average of 1.5 more days of school than their meal-skipping peers, while their math scores averaged
17.5% higher. Additionally, the students with increased attendance and scores were 20% more likely to continue on and
graduate high school.

®These strategies increase the likelihood of breakfast consumption according to a study by the Food Research and Action
Center and Florida Impact focused on low-income students
19Locally sourced produce will also reduce transportation costs and emissions.
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issued NYC Group Passes for field trips, and will provide Metrocards starting the second year for
the internship program. Students who live outside the specified area under Education Law
Section 3635 and do not live within walking distance will receive Metrocards from the DOE. For
any students not covered by the DOE Metrocard eligibility requirements, parents will have to
provide their transportation. Discussions will be initiated with NYC DOE prior to April 1 of each
school year regarding the delay in submission of new student transportation forms.
Transportation for SPED students will be provided as detailed in a student’s IEP or 504 plan, and
in compliance with Education Law, Section 3635.

Health and Wellness: The Academy will provide students with health services in compliance
with state law by employing required medical personnel to create a Health and Safety Plan as
well as a Medications Administration Plan. The Academy will provide students access to a
nurse practitioner in compliance with Education Law, Article 19, Section 902. Under Education
Law, Article 19, Section 904 the Academy’s nurse practitioner has the ability to perform physical
exams at the parent/guardian’s request if the student is unable to obtain a physical with their
private medical provider; the nurse practitioner will collect and maintain student health records
in a secured location, including immunization records of all students. If student immunization
records are not submitted to the school’s nurse practitioner a letter will be sent to the family
notifying them that their child will be excluded from school 14 days after notification as per
Public Health Law 2164. A group of Academy teachers and administrators will be trained and
certified as First Responders in the event of a medical emergency that may require the use of
AEDs or perform CPR. The use of an AED device will be reported to the regional EMS office.
AED devices will be maintained and checked on a regular basis to ensure function. Finally, the
Academy’s planning team has already started to network with wellness experts at institutions
such as Montefiore Wellness Center and will establish a Wellness Advisory Committee
consisting of staff and external advisors to ensure the Academy is linked to community
resources and experts who can support the Academy’s mission to prioritize wellness as a core
value of the Academy.

l. FAMILY AND COMMUNITY INVOLVEMENT

Students perform at their best when mentors, family, and their community surround them. To
ensure maximum engagement of these stakeholders, The Academy will develop an advisory
board that consists of staff members, parents, students and professionals in the community
with expertise in STEAM related industries who meet quarterly to identify community
partnerships that will advance the Academy’s vision to be an innovative STEAM campus with
students fully engaged in STEAM opportunities and resources in the surrounding community.
The Advisory board shall:

* |dentify community needs that school resources and student projects can meet;
* Help ICs develop a mentor database with local businesses and organizations;

2OAccording to the Environmental Defense Fund (EDF), independent research teams found that regular exposure to school bus
pollution during pick-up and drop-off periods, “can add considerably to [students’] daily and annual exposures to air pollutants
such as [diesel particulate matter] and PM2.5.” Thus, The Academy will offset emissions of air pollutants from buses by
deploying the EPA’s Idle Free School program.
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* Create a school environment and hold events that inspire community involvement;

* Expose students to community members and organizations through creating partnerships,
attending shadow days, and participating in internships;

* Host regular community events to strengthen community partnerships;

* |dentify community leaders, invite guest speakers, and hold workshops that will empower
our students to be productive community members.

Parent and Family involvement: Students who are supported at home will be motivated to
succeed. Student and parent surveys collected as part of this planning process indicated that
parents engage an average of 1-2 times annually at their children’s schools. In order to increase
parental engagement (in line with BPL’s typical parental engagement strategies) the Academy
will expect to engage parents in the following ways:

¢ Attend their child’s quarterly exhibitions (4) to understand the work their child is engaged in;

¢ Attend their child’s PLP meetings (4) to set and evaluate goals for the semester;

* Receive weekly updates on their child’s experiences and goals met;
Internal, external and after-school programs and activities are open to parents and family
members (including English classes, financial courses, and adult education, if located onsite)
to allow parents to become learners themselves.

Barring success with the above, advisors will be strongly encouraged to make home visits (2-3
times a year as necessary) and to seek parental presence at future Academy events such a
events to teach parents technology skills taught by students and teachers and open house
nights when parents can use the Maker Space Green FAB Labs alongside students. Additionally,
the Academy will create a parent committee immediately after the lottery to ensure parental
input in the final planning and development of the school pre-opening, and to measure the
success of the Academy in engaging parents deeply in their child’s progress.

Community Involvement: The Planning Team has already established a strong relationship
with the Allah School in Mecca and the Nation of Gods and Earth (a non-religious Harlem CBO)
and this relationship is envisioned to continue to strengthen where members of both
organizations will join the Advisory Board to ensure their active engagement. Youth affiliated
with the Allah School (many of whom have already dropped out of school) will be welcome to
use the Maker Space Green FAB Lab during community hours to foster their own on-going
educational attainment. Academy Trustees also have close affiliations with Alpha Phi Alpha
Fraternity (the Alpha Gamma Lamdba Chapter based in Harlem) and it is anticipated that
fraternity brothers will actively serve as mentors to Academy students.

The Academy’s students will also be extensively integrated in the community through the
internship program. Students will learn from community-based mentors, working side by side
with entrepreneurs, artists, engineers and others. Students will also apprentice under
professionals skilled in STEAM trades and fields. This will allow students to develop hard and
soft skills that will help them become college and workforce ready. Parents and community
stakeholders will also be heavily involved in the implementation of the Academy’s program
design (and periodic evaluation) through their representation on the Advisory Board meeting
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quarterly or as required to ensure the Academy’s objectives are met. Finally, the Academy
recognizes that it will become a strong resource for other CSD 5 high schools who seek
additional exposure to STEAM and therefore the Academy will establish regular STEAM Open
House nights where the Maker Space Green FAB Lab will be open to other CSD 5 students and
schools to increase collaborations between Academy students and students in CSD 5 schools.
Based on the planning team’s relationships with the CBOs above and the discussions to date
the scope and nature of the involvement described above is both realistic and achievable.

J. FINANCIAL MANAGEMENT

The DO and the Finance Associate will be responsible for the financial management of the
Academy reporting to the SL who maintains ultimate accountability to the Board’s Finance
Committee. The Administrators, who manage salary together, titlement services, payroll taxes,
benefits, etc. will support the DO, which, with oversight from the SL, will prepare the annual
financial statements in accordance with Generally Accepted Accounting Principles (GAAP). Due
to lower numbers of staff and students in year 1, there will be one administrator in years 1 and
2, with 2 administrators thereafter.

Independent Audit: The Board will hire an independent auditor to perform an annual audit of
the financial statements in accordance with the Generally Accepted Auditing Standards (GAAS).
The Board’s Finance Committee will have the ultimate responsibility to oversee the audit
process. The Finance Committee will meet with the independent auditor to discuss the report
and any findings; an action plan will be developed and implemented by the Finance Committee
to correct any audit findings, and a copy of the audit report and the auditor’s Management
Letter will be provided to the full Board and NYSED in compliance with any deadlines.

Accounting Procedures and Fiscal Controls: The Academy is committed to utilizing policies and
procedures that ensure sound internal controls, fiscal responsibility and accountability in
accordance with Generally Accepted Accounting Principles (GAAP) and Financial Accounting
Standards Board (FASB) regulations. The Internal Control System will include Segregation of
Duties, Restricted Access, Document Controls, Processing Controls, Reconciliation Controls,
Fraud Prevention and Cash Handling Controls. The Director of Operations will be responsible
for ensuring all accounting procedures and fiscal controls will be maintained, he/she will report
to the Board of Trustees on such matters accordingly.

Student Records: The Academy will have trained personnel on staff to manage student
information. The administrators, with support and oversight from the Finance Associate and SL,
will be responsible for tracking enrollment, maintaining school lunch program records, including
student eligibility and other data to ensure accurate billing and reimbursements. The Social
Workers/Parent Liaisons will be responsible for tracking attendance. In year 1, due to the lower
number of students, the Director of Operations will carry out this function.

The Finance Associate will work with the Director of Operations to ensure accuracy in program
reporting and reimbursement for all data relevant to Title |, Il and Il services. The Academy will
have a robust student information system such as PowerSchool to store, analyze and produce
needed reports on all relevant student data. The School Leader, Finance Associate and
administrators will be responsible for the protection of student records. With regard to the
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special education program, the Finance Associate will be responsible for maintaining and
securing all records, as well as submitting all required reporting to appropriate agencies
including necessary reporting for special education reimbursement through the DOE invoicing
portal. The Academy understands its obligations to comply with FERPA and will follow all
appropriate procedures to comply fully with the New York State Freedom of Information law
(Article 6 of the New York Public Officers Law).

K. BUDGET AND CASH FLow

The Academy’s start-up budget and cash flow, year 1 budget and cash flow plan, and 5-year
budget and cash flow plan all use the most conservative revenue and expense assumptions
based on other BPL charter schools in NY State and elsewhere, as well as an existing charter
school in Brooklyn (see Attachment 9). Key assumptions to highlight include:

* 18% of per pupil district revenues set aside as an estimate for rent in line with local market
rents ($28-35 PSF for Class A) assuming 75 square feet per pupil;

* Pre-operating expense of $40,000 for facilities development including architectural plans
(The Academy does not seek DOE space);

* $65,000 annually in years 1-4 and $25,000 in year 5 for BPL instructional support in creating
the PBL modules to meet CCSS and NYS standards and intensive professional development to
coach teachers on how to implement BPL’s key designs and instructional strategies;

e $3,000 for additional professional development in year 1 increasing to $20,000 in year 4

e $125 per student for STEAM Team and additional overtime factored in for teacher pay. The
teachers will be further supported by a partnership with Columbia Teachers College, which
will cover some of the costs of professional development for STEAM curriculum;

* FAB Lab costs of $20,000 in year 1 and $10,000 annually thereafter to engage HTINK or
similar technology and STEAM-oriented partners to customize and support the FAB Lab;

* Anincreasing operating reserve that stabilizes at over $200,000 by the end of year 4 in the
event it is required as a guarantee for construction debt or a rental reserve, as well as in the
event of an incidental enrollment shortfall;

* The Academy will be able to comfortably cover all operating expenses throughout the
chartering period while still remaining solvent at all times, even in the event of delays in
disbursement of federal funds. At all times, the year 1 cash flow has sufficient funds to cover
the next month’s payroll in the event of revenue disbursement delays.

Finally, the Academy intends to aggressively seek private funding from foundations and
individuals, and has already successfully conducted its first fundraiser, which raised over
$60,000. Several Trustees have strong fundraising backgrounds having raised millions for other
non-profit or for-profit organizations. For revenue purposes, the Academy has assumed
$50,000 and $125,000 in fundraising during its pre-opening phase and year 1 of operations,
respectively. At no point does the fundraising projection exceed 5.0% of total revenue. Given
BPL’s track record of fundraising millions of dollars for its other schools, these are reasonable
assumptions. Moreover, in the event that fundraising targets are not met, the Academy can
the scope of the wellness and nutrition program, the technology and STEAM Team programs as
well as delay the hiring of a few teachers (and the IL) until finances have stabilized, especially
since the Academy’s starting staff count is higher than many other charter schools.
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Budget Reflects the Following Conservative Revenue Assumptions:

* The budget is especially conservative in its enrollment figures, applying a 5% haircut to
expected enrollment.

* Year 1 assumes only 2 SPED students spend 60% or more of the day in SPED and that all
other SPED students spend a minimum of 20% of the day in SPED; thereafter assuming ~15%
of SPED students spend 60% or more of the day in SPED with the remainder spending greater
than 20% of the day in SPED (based on comparable stats for area charter schools);

* For Title Il funding, assumes a funding rate of $143 per ELL based on publicly available
funding data for other charter schools in the district starting in Year 3 when the Academy will
have over 50 qualifying students;

* While the Academy will apply for all competitive public grants available for start-up and
implementation including CSP and State Stimulus Funds (SSF), we only assume CSP in the
total amount of $500,000 over the start-up and first 3 years of operations. However, the
Academy expects to meet bonus categories by providing preference for SPED, ELL and other
at-risk categories, and through the extended day flexible schedule program, designed to help
meet the needs of 11" and 12" graders whose life circumstances require flexible schedules.

In each of the 5 operational years beyond the start-up period revenue projections increase only
with enrollment and fundraising and a 2% growth factor applied to the District per pupil rate.
The budget is aligned with the Academy’s programs and services outlined herein. The planning
team has incorporated all possible costs contemplated by our educational, fiscal and
operational program, for example:

* Advisors/teachers with an MA and a few years of experience (5B per UFT teacher salary
schedule), as this demographic is best equipped to meet the school’s pedagogical model;

* Internship Coordinators to facilitate the STEAM-oriented internships program, along with
transport expense for the program (for both teachers and students);

* A high ratio or SPED teachers to SWD (1 SPED teacher per 4 SWD students by year 4) to meet
needs of the Academy’s target population;

¢ Significant STEAM Team, BPL consulting and additional professional development funding to
support teachers and the pedagogical model.

In the year 1 budget, all revenues and expenses have been allocated to each of the main
categories and subcategories using general assumptions based on the expected student
demographic and the expected percentage of time that administrators, instructional and non-
instructional staff would devote to these areas. Once the school is established and accounting
systems developed, there will be formal systems and procedures to track the allocation of
expenditures into these categories and subcategories.

L. PRE-OPENING PLAN

The following table outlines the high-level milestones for the Academy’s implementation plan
during the planning year, assuming the charter is received by January 2014. Any delays in
receiving the charter would be reflected in a commensurate delay in the deadlines listed.
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DOMAIN ACTION Start Date End Date Duty

Academic Negotiate and Sign MOU with Big Picture Learning Sept, 2014 | Jan, 2014 BOT

Academic Research and secure online content providers Sept, 2014 | Jan, 2014 | SL, BPL

Academic Research and secure curriculum resources Sept, 2014 Jan, 2014 SL, BPL

Governance | Recruit School Leader(s) Oct, 2014 Mar, 2014 | BOT

Governance | Ratify By-laws and Code of Ethics Oct, 2014 Jan, 2014 | BOT

Governance | Appoint Board officers Nov, 2014 Jan, 2014 | BOT

Finance Approval fiscal policies and procedures Nov, 2014 Feb, 2014 | BOT

Operations Negotiation and sign MOUs with key CBOs for Nov, 2014 Apr, 2014 | BOT
programmatic and afterschool partnerships

Staffing Recruit Director of Operations Nov, 2014 Jan, 2014 | SL

Academic Draft multidisciplinary learning modules for CCSS and | Nov, 2014 Aug, 2014 | SL, BPL
NYS requirements

Academic Research and secure standardized assessments Nov, 2014 Jun, 2014 | SL, BPL

Facilities Appoint Facilities Advisor for Site Development and Dec, 2014 Jan, 2014 | BOT
Education Planner

Recruitment | Recruit Students: develop and disseminate materials, | Dec, 2014 Apr, 2014 | SL
host open-houses, conduct door-to-door marketing

Operations Negotiate and sign MOU with UFT for collective Jan, 2014 June, BOT, SL, DO
bargaining agreement 2014

Technology RFP for technology infrastructure Jan, 2014 Mar, 2014 | DO

Facilities Negotiate and execute lease for temporary space Jan, 2014 Mar, 2014 | FA

Facilities Commence pre-development process for permanent | Jan, 2014 Mar, 2014 | BOT, FA, EP
space; approve facilities design plan; approve
temporary facilities design plan

Operations Apply for 501-C3 status Jan, 2014 Apr, 2014 | BOT

Finance Contract with third-party vendor to establish payroll Jan, 2014 Jun, 2014 | BOT, SL
and other financial systems

Operations Secure food services: coordinate vendor evaluation Jan, 2014 May, 2014 | DO
of kitchen capacity, solicit proposals, select vendors

Staffing Recruit school staff: draft job descriptions, post Feb, 2014 Jun, 2014 | SL, DO
positions, interview candidates, check references

Staffing Hire staff: salary negotiations and offer letters Feb, 2014 Apr, 2014 | SL,DO

HR Finalize staff handbook and personnel policies Feb, 2014 Apr, 2014 | BOT, DO

Facilities Commence renovation of temporary facility Mar, 2014 | Jul, 2014 FA, EP

Operations Secure transportation: contact DOE OPT, inform Mar,, 2014 | Jul, 2014 DO
parents of options for transportation

Operations Develop and distribute student handbook Mar, 2014 | Jun, 2014 | SL, DO

Facilities Conduct facilities negotiations to identify two feasible | Mar, 2013 Mar, 2014 | BOT
long-term sites

Recruitment | Hold lottery: secure system with preferences, Apr 8,2014 | AprS, SL, DO
conduct lottery, inform parents 2014

Academic Begin community outreach to establish project-based | Apr, 2014 Sept, IC
learning opportunities in partnership with community 2014
based organizations for year 1.

Operations Obtain student records: obtain permission from Apr, 2014 Jul, 2014 SL, DO
parents, contact previous schools, etc.

Finance Approve budget for FY14-15 Apr, 2014 Apr, 2014 | BOT

HR Complete fingerprinting and background checks Apr, 2014 May, 2014 | DO

Technology Install technology infrastructure May, 2014 | Jul, 2014 DO

Academic Prepare school calendar and distribute to families May, 2014 May, 2014 | SL, DO

The Harlem STEAM Academy Charter Application to NYSED

59



PD Prepare Summer Readiness Program May, 2014 Jun, 2014 | SL, BPL
Technology Install Hybrid Learning Management System May, 2014 | May, 2014 | DO
Recruitment | Conduct open houses for admitted students Jun, 2014 Jul, 2014 SL, DO
Academic Contract with Related Service Providers Jun, 2014 Aug, 2014 | SL
Academic Conduct home visits Jun, 2014 Aug, 2014 | SL, DO
Operations Secure insurance policies Jun, 2014 Jun, 2014 DO
Operations Purchase AEDs and train staff Jun, 2014 Jul, 2014 DO, SL, BPL
Facilities Obtain Certificate of Occupancy for temporary July, 2014 Aug, 2014 | FA, EP
facilities
Finance Complete Initial Statement of Financial Controls Jul, 2014 Jul, 2014 DO
Operations Secure IEPs and student records Jul, 2014 Aug, 2014 | DO
PD Conduct Summer Readiness Institute Aug, 2014 Aug, 2014 | SL, BPL
PD Develop staff growth plans Aug, 2014 Aug, 2014 | SL, IS

BOT=Board of Trustees; SL=School Leader, BPL=BPL representative; EP=Education Planner, FA=Facilities Advisor,
DO=Director of Operations, IC: Internship Coordinator, IS=Instructional Staff

M. Dissolution Plan

In the event of dissolution of the Academy, the Board of Trustees will delegate to the School
Leader, in accordance with Education Law § 2851(2(t), the responsibility to manage the
dissolution process; the Academy will follow all procedures as directed by the Institute in
conformance with the Charter and all applicable provisions of the Education Law If the
dissolution process extends beyond the time in which the Academy employs the SL, then the
Secretary of the Board of Trustees will be responsible for completing the dissolution process.
The Secretary will also be responsible for retaining necessary financial and operational records.

Notification: The Academy will notify families of enrolled students in writing of the decision to
dissolve the school and of the process for enrolling their child in another public school.
Additionally, and as soon as practicable, the Academy will hold a meeting with families of
enrolled students to inform them of this decision, and the enrollment process and options. This
meeting would be conducted in conjunction with representatives from the NYC DOE.

Student Records: No later than the earlier of July 1* or the time table established by the
Charter, the Academy will transfer all student records to the NYC DOE or the student's district
of residence, if the student resides outside of New York City. Additionally, a list of students
attending the Academy will be sent to the local school districts where each student resides at
the time of dissolution.

Remaining Assets: After the satisfaction of outstanding debts, all of the Academy's remaining
assets shall be transferred to another charter school within NYC or directly to the NYC DOE.

Escrow Account: The Academy will establish an escrow account (built up over 3 years) of at
least $75,000 to pay for legal and audit expenses associated with a dissolution should it occur.
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— CERTIFICATION AND ASSURANCES STATEMENT ]

Praposed Schoot Location (District)

| hereby certify that the founding group/prospective Board of Trustees have all read Article 56 of the New York
State Education Law, and understand the refationship between a charter school and the authorized chartering
entity as defined in that statute. By submitting a charter school application to the Board of Regents, the founding
group/prospective Board of Trustees understands that the Board of Regents is the authorized chartering entity
with the authority to approve our application to establish the proposed charter schoot and enter into a charter
agreement setting forth the terms and conditions under which the Board of Trustees will operate the charter
school. The applicant founding group/prospective Board of Trustees also understands that this charter school
application serves as the first component of an application for a federal Charter Schools Program (CSP) Plarining
and Implementation Grant. We understand that if the charter application is approved and a charter is issued by
the Board of Regents, the school Is qualified-to receive a CSP grdnt, pending available funding and final approval of
additional materials — including budget materials - by NYSED and by the New York State Office of the Coniptrolier.
We agree to complete all required budget information and assurances according to forthcoming instructions and a
revised timeframe to be issued by NYSED.

| hereby certify that the information submitted in this application is true to the best of my knowledge and belief;
and further { understand that; if awarded a charter, the proposed school shall be open to all students on a space
availabie basis, and shall not discriminate or limit the admiission of any-student on any unfawful basis, including on
the basis of ethnicity, race, creed, national origin or ancestry, gender, sexual orientation, disability, irteliectual
ability, measures of achievement or aptitude, athletic ability, age, religion, proficiency in‘the English language or 2
foreign language, or academic achievement. | understand that the Charter Schools Act allows, to the extent
consistent with Federal faw, “the establishment of a single-sex charter school or a charter school designed to
provide expanded learning opportunities for students at-risk of academic failure or students with disabilities and
English language learners.”®

The applicant(s} aiso make(s) the following assurances pursuant to Section 5203(b)(3} of Elementary and
Secondary Education Act (ESEA) and the Cansolidated Appropriations Act, which will be: incorporated into, and
mage a part of, the Charter School’s charter, if granted, and be binding on the Charter School itself:

s An assurance that the charter school will annually provide the Secretary of the U.S. Defiartment of
Education and the State Education Department such information as may be required to determine if the
charter school is making satisfactory progress toward achieving the objectives described in this
application

e An assurance that the charter school will cooperaté with the Secretary of the U.S. Department. of
Education and the State Education Department in evaluating the program assisted under this subpart;®
and,

¢ That the charter school will provide such ather information and assurances as the Secretary of the U.S.
Department of Education and the State Educ’ét&[}eg@r_t\m&r\t may require.”?

. : il /:;1 Z P o ;
signature of Applicants: | 72 2 =, [y /;/féfﬁ'

| Date: IS TEE

| Print/Type Name: E}/};imr: Ledaae W&W", Fretrro-fizzitens

£ N.Y. Education Law § 2854(2}{a)
7 ESEA § 5203(b}(330)
® ESEA § 5203{b)(3HK)
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Attachment 1. Admissions Policy and Procedures

HARLEM STEAM ACADEMY
ADMISSIONS POLICY AND PROCEDURES
Introduction

The Harlem STEAM Academy’s (the Academy’s) admission policy is non-sectarian and
does not discriminate against any student on the basis of ethnicity, national origin,
gender, disability or any other ground that would be unlawful if done by a school.
Admission to the Academy will not be limited on the basis of intellectual ability,
measures of achievement or aptitude, athletic ability, disability, race, creed, gender,
national origin, religion or ancestry. Any child who is qualified under New York State law
for admission to a public school is qualified for admission to the Academy. The school
will ensure compliance with all applicable anti-discrimination laws governing public
schools, including Title VI of the Civil Rights Act and § 2854(2) of the New York Education
Law, governing admission to a charter school.

Recruitment

Formal recruitment of incoming students will begin after the charter school is
authorized. Beginning in or before January 2014, the charter school will advertise open
registration and families, if they choose, will meet with staff and learn additional details
of the school.

We will market the Academy to middle school faculty, students and parents as an
academic design providing very different learning opportunities in Harlem that appeal to
students who want to learn in STEAM-related career areas. The Academy will undertake
a variety of activities to recruit student applicants. The activities will include but are not
limited to the following:

* Posting flyers at local supermarkets, community centers, and apartment
complexes

* Listing notices in local newspapers in English, French and Spanish

* Providing notices to public middle schools (both charter- and district-operated),
after-school programs and youth centers, libraries, parent advocacy groups, local
welfare service providers, churches, and community institutions

*  Working closely with local CBOs and other organizations

* Connecting with partner STEM schools

* |ssuing PSAs on local radio stations and Spanish language channels

* Organizing free, public information sessions in four languages (including Creole

* Continuing to promote the Academy’s Facebook page and other presence on the
internet



Applications

Interested families may submit applications beginning on or about April 1 (as required
by the revised Charter Schools Act), at which point students will be accepted. The
Academy will use the uniform application form created by the State Department of
Education and it will be available in English, Spanish, French and Creole and any other
languages requested by families.

For admission to the Academy during the school’s initial year, a student must be
entering ot grade in September 2014. Approximately 143 gth grade students will be
accepted. Every year thereafter, the Academy’s admissions will be open to entering oth
graders as well as the students in 10" grade in the event that seats are available.
Approximately 143 new ot graders will be admitted each year. Admission to the
Academy will be limited each year to pupils within the grade levels to be served by the
school.

In its admission policies and procedures, the Academy will not engage in any of the
following:

(1) Requiring parents to attend meetings or information workshops as a condition of
enrollment

(2) Having an unduly narrow enrollment period;

(3) Giving enrollment preference to children of members of the Academy’s School
Board or founders group;

(4) Requiring parents to sign agreements or contracts imposing certain responsibilities
or commitments to the Academy regardless of their virtue, as a condition of enrolling
their children (e.g. correcting a child’s homework, volunteering, etc.);

(5) Mandating that students or parents agree with the Academy’s mission or
philosophy; or

(6) Giving preference to or unduly targeting students interested or talented in a
particular Academy program (e.g. sports or arts).

Admissions Lottery

If the number of applicants to the charter school exceeds capacity, a random selection
process will be used to assign spaces as described below. This lottery, if necessary, will
be held annually on or about April 27, and will be conducted by an individual or



organization unaffiliated with the Academy. As discussed below, students not selected
in any April 27" lottery will be placed on a waiting list.

In the event of the need for a lottery, the Academy will advertise a description of how
the lottery will be conducted. The Academy will also include a description of the public
lottery in its application material distributed to families during the outreach phase of
the process.

Admission preference shall be granted to applicants in the following manner:

- First preference (after the first year) will be given to returning students, who will
automatically be assigned a space at the school and whose families will be formally
contacted prior to the beginning of the school year to confirm automatic admission of
their child.

- Second preference will be given to siblings of students already enrolled in the charter
school.

- Third preference for admission is for applicants who reside in the district of location,
CSD 5, in Harlem.

Any remaining slots will be available to applicants residing outside the district of
location. In the event that a lottery process is necessary, names will continue to be
drawn after all available spaces have been filled in order to form a waiting list at each
grade level for the applicable school. This waiting list will be the only official, legal
document identifying the names of grade-eligible students with applications to the
charter school pending acceptance when vacancies arise, based upon the order of
random selection from the lottery. The waiting list will expire annually at the lottery
drawing following the next year’s enrollment period. Students applying for admission
after the enrollment period will be admitted on a space-available basis or placed on the
waiting list. Whenever a vacancy occurs, either prior to the start of a particular school
year or during the course of that school year, the Academy will contact the parent of the
student next on the appropriate waiting list. Reasonable and multiple attempts will be
made to contact the family of the student on the top of the waiting list and get
confirmation of whether the student is still interested in enrolling at the Academy
before proceeding to the next name on the list. If reasonable and multiple attempts to
contact the student’s parents are unsuccessful, then the Academy may remove that
student from the waitlist. Documentation of the attempts made to contact the parents
of any student removed from the waitlist will be maintained by the school. Waiting lists
will not be carried over from year to year. Instead, the annual admission lotteries will be
used to create newly randomized waiting lists. The School will send a new enrollment
application directly to the parents of each child on the prior year’s waiting list to fill out
if they are still interested in enrollment.

Student Registration and Enroliment



Once the lottery has been conducted, the Academy will notify parents and guardians of
timely applicants whether their child has been granted a seat at the school or if they are
on the waiting list. The school will require each parent of a child who has been selected
for admission to confirm his or intent to enroll the child in the Academy. The school will
also contact the parents of students currently enrolled and require them to confirm
their intent for the student to remain in the school the next year.

Prior to the commencement of each academic year, families of children who enroll at
the school must complete the student registration process. As part of this process,
parents must provide verification of residency, a copy of the student’s prior year
academic record, birth certificate and immunization record. Parents also must comply
with the central registration requirements of Community School District 5. Parents will
also complete student registration forms, and lunch program applications. The Academy
staff will be available to assist parents in understanding the registration requirements,
obtaining required information and completing the required forms. In addition, forms
and instructions will be published in languages other than English to facilitate successful
registration by ELL parents and families.

Voluntary Withdrawal

The Academy is a public school of choice, both for application and withdrawal. At any
time, a parent may wish to transfer their child to a different school. A parent wishing to
withdraw his/her child from the school will be asked to complete a request for student
withdrawal form. Academy personnel will offer to meet with the family and discuss their
reasons for withdrawing from the school, as well as to seek solutions to any problems
that arise from these discussions. If the parents still wish to transfer their child to
another school, the Academy staff will make every reasonable effort to help the student
find a school that better serves the family’s desires. The Academy will ensure the timely
transfer of any necessary school records to the student’s new school.



Attachment 2. Evidence of Community Outreach
Summary of Comments for the Harlem STEAM Academy Community Meetings

Six members of the Academy’s planning team facilitated two community meetings in Harlem as part of
the team’s community outreach initiatives. The meetings consisted of mostly youth and some parents
or adults in the community, of which roughly half had graduated from high school and half had
dropped out. The meetings were held at the Allah in Mecca Youth Center at the Street Academy on
126" and Adam Clayton Powell Blvd. The meetings were held on January 16" and February 12" from
6:00pm to 9:00pm and were advertised to the entire Allah in Mecca community of youths and their
parents. The notes capture student reflections around an array of topics that extend from school
location to the role of technology. Students and families provide honest insight to help add their voice
into our application so we ensure that we are building a school that represents the authentic needs of
the community. Having student and family voices as advocates for their learning is essential to the
Harlem STEAM Academy. The following is a summary of the feedback provided by the attendees.

Summary of Comments from First Community Meeting (1/16/13)

School Location

When talking with students about school location and their experience with schools in the
neighborhood there was a strong sentiment that students would be concerned attending school
adjacent to a public housing project and its “negative activity”, even if it is where they live themselves.
Many students sought a school that would bring them out of their neighborhoods to be exposed to
more vibrant parts of the city. This lead into a discussion around the value of leaving the community
and getting to learn about other communities and the impact this would have on preparing them to be
successful beyond high school. Many participants would like to come back and serve their
communities to help them develop but they felt they needed to see a larger world to prepare for those
challenges.

Response from the Planning Team: While the main point of the discussion was safety around the
school, the broader feedback was the participants’ desire to explore beyond their neighborhoods. The
Academy’s internship program will send students throughout the city two days a week, creating a clear
opportunity for such exploration.

Technology

As a group we began to talk about the value of technology and the role it would play in shaping
students futures. It was an interesting dialogue as one student expressed interest in the library less for
books as for the quiet space. This led us to talk about the importance of the physical environment to
learning, how it should be wired and well connected throughout and how we would incorporate this
into the school design. Along these lines, laptops were seen as positive though there was some
concern over losing data / files on a laptop if something went rough and we discussed new technology
features that would prevent this process. Finally, it was apparent that students wanted to go a school
that recognized the value of digital technology and want to get exposure to as many of the latest
technologies as they understand its role in the job market and in continuing to shape future
generations.



Response from the Planning Team: The Academy will have technology internships, the STEAM Team
after school program, and bi-monthly technology classes to continuously improve the student’s
comfort using technology as a core instructional tool.

Career vs. College Readiness

Students expressed the need for choice and that they want a school that helps link the connection

between college and career. Additionally, students want to understand what types of careers are in

the job market and what skills they require. They want to be part of a school that helps them

understand their strengths and helps them leverage this to be prepared with the life skills to be

successful and make a mark in their community.

e Students felt schools should provide the choice of focusing on job skills or going to a four-year
college. Indeed, the value of choice was stressed throughout the focus group.

* Parent/families felt college readiness is a must and should be emphasized in the school ethos and
messaged to students and families

* The majority of students were concerned about getting jobs (on a scale of 1-10 (10 is very
concerned) the vast majority of responses were over 8). Many students discussed the value of
being exposed to technology related jobs during their internships as they know this skill is very
sought after in the job market today.

Response from the Planning Team: Students expressed how school has often left them feeling
disempowered because they don’t have a clear understanding of how their learning will transfer to
getting a job so they can support themselves and their families. Students want to see the clear
connections and real world applications of skills they learn in school transferring in the job
market. The Big Picture model of learning through internships and mentors should strongly mitigate
this issue and will also ensure that students are indeed placed into STEM related internships wherever
possible.

Relationships Between Teachers and Students

This discussion shed several insights into negative experiences students and their families have had

with teachers and schools. Students have a hard time forming trust as they have experienced many

negative consequences for sharing insightful details. They often feel that teachers don’t believe in
their strengths and just stigmatize them and this leads to a feeling of being alienated.

* Teachers should get to know kids and how they learn and what sparks there interests. A student
quote that highlights this sentiment was: “the same way your mom knows how you act”

* We delved into a discussion around the common perception that in a school a teacher’s perspective
/ opinion always overrules that of the student. Students expressed how the system felt unfair and
how they hoped to be part of a school where their voice was recognized as equal. They want to be
recognized for who they are and want teachers who value them rather than believe that they will
fail.

Response from the Planning Team: Students want teachers and mentors who help cultivate their
strengths, help identify how to use their passions and interests to learn new and challenging material.
They want teachers who are advocates for their learning and who they can trust. It was apparent that
this group of students and families want a school with a transparent culture where every member is
equally valued. This will become a priority for the Academy to recreate and the advisor/mentor model
should be a strong means to do so.

School Security and Discipline



Through the course of the discussion students shared many negative experiences where they felt that

the school was not their advocate and they were not aware of their rights.

* The group expressed how security guards should not be over-involved in students’ affairs, should
not be “down with the kids”.

* The discussion supported the need for a school and classroom culture to feel safe and inviting for
learning.

* Conflict resolution was seen as an important life skill that all members in the school community
should work on together.

* Legal support for all students in the school was seen as a major asset. The group discussion shed
insight that students were unaware of their rights and wanted to understand the legal system so
they could be advocates and not feel trapped by a system.

* The Big Picture process for mediation — where the advisor, mentor and other adults that know the
student well are brought to the resolution table — was an attractive process to the group. So were
excited about the prospect of being part of a school that offered this type of school structure and
school culture.

Response from the Planning Team: Big Picture has a highly successful mediation model that the
Academy would adopt in order to address this feedback. The Academy would also take into
consideration the need for legal counsel on retainer for student issues that may progress into
situations that require legal representation. Students and families want to be part of a school where
there is a fair system in place and where conflict is resolved in a meaningful way that teaches conflict
resolution and doesn’t turn school into a jail.

Student outreach
Students give us tips of how to best reach young people that shed insight into the importance social
media plays:
* Facebook is the best way to get the word out to young people. But the information must look
interesting and be written in youth-friendly language.
* Use Facebook to link to student survey.

Response from the Planning Team: The planning team set up a Facebook page for the Academy upon
receiving this feedback and have already secured many followers.

Services in the school building
The following includes some specific services the group stressed they hope to see:
* Parent support such as ESL classes or adult education/certification classes;
* Day care for young parents with support group to discuss parenting issues;
* Fitness and wellness facilities;
* Healthy meals and a fun place to eat with a variety of food options;
* Hip hop center and dance studio and recording arts studio;
¢ Common space that is fun to hang out in even after school and potentially weekends;
* Convenient technologies throughout the space;
* A health center with psychology and social services.

Response from the Planning Team: Many of the uses above are already under consideration to be
recruited for the remainder of the building. In particular, the inclusion of daycare for students has
become a priority for the planning team to explore.



Uniforms

Participants enjoyed this conversation and had strong feelings that any uniform should still be flexible
enough to allow individual expression while also conveying a professional and unified school image.
Participants felt that the students of the Academy should be allowed to design and vote on their
uniform, perhaps with a handful of variations.

Summary of Comments from Second Community Meeting (2/12/13)

Role of Families

Participants spoke strongly about the important role of parents and families as a motivator for them to
succeed and stay on the right track in their path. Participants wanted to see the Academy make all
efforts to hold parents accountable equally to students to ensure they were more involved in their
child’s education. Participants emphasized how important it will be for the Academy to have many
family programs and events for parents and siblings, especially those with opportunities for them to
improve their own skills such as financial management classes, ESL classes, or other certification
program. Participants also believed the Academy should ensure strong support for students who have
lost one or both of their parents, as that seemed to be more frequent of an occurrence among
participants than expected.

Response of the Planning Team: The Academy will ensure engagement with parents on average 11
times a year including home visits for parents who do not attend school events. The Academy has
begun partnerships with CUNY to host adult education classes on site that could be offered to parents.
Weekly “Pick me Up” sessions at the Academy will be open to parents providing ample opportunity for
parents to “stop by” and stay involved in their child’s progress on a frequent, informal basis.

Role of Teachers and Relationship to Students

There was a general sentiment among participants that, based on their experiences to date, teachers
did not care sufficiently about their students and did not serve as a mentor or role model for their
students in any way. Participants felt most teachers did not attempt to understand the challenges
students face at home and often taught curriculum targeted to pass a test rather than make the
lessons relevant or fun. Participants wanted to see teachers who shared real life experiences
(especially hardships or stories of resilience), not just knowledge, so students could see them more as
role models. Many students felt they failed because a teacher never took notice of their struggles and
tried to help them. Students also expressed frustration that tests were often the same so most
students cheat and copy work and it is a practice known by teachers that isn’t prevented, which
further confirms to students that teachers don’t care about their achievement and actually helping
them learn the material. Some participants also expressed distress that they were often punished for
challenging teachers, even intellectually (in one case with frequent suspensions for insubordination).

Response from the Planning Team: The Big Picture Learning advisory model, which will be core to the
Academy’s instructional strategy, will address many of the issues conveyed about regarding students
feeling their teachers care for them in a personal way. Each student will have the same advisor for
four years allowing a deep relationship of care and concern to develop.

Special Education
Many of the participants had been tracked into Special Education (SPED) in school though many did
not even know why. Furthermore, they feel that SPED students sometimes they are labeled SPED not



because of their own needs but because they perceive the school seeks the additional funding from

the government for that designation. Participants also felt that teachers don’t treat SPED students
fairly and often think they are stupid, instead of thinking that the system put them on the SPED classes.
Many participants were placed on a SPED track very early because of difficulties reading but then
despite any advancement they were never re-assessed for re-integration. Some participants were
labeled SPED because of behavioral issues they feel could have been addressed through counseling

and other means.

Response from the Planning Team: The Big Picture Learning model to be implemented by the
Academy focuses on a personalized learning program for each student so Special Education students
need not be isolated from the rest of the school and where they are able to progress they will advance
accordingly based on a frequent, individual assessment of their own skills development. Furthermore,
the deeper learning approach with strong relevant to real world learning examples will allow students
with special needs to demonstrate achievement by broader means.

School Schedule, Curriculum and Logistics

Regarding the core subjects, participants believed that their experience with math and science courses
revealed curriculum tailored to pass Regents exam but not anything practical for life. Participants also
felt that the Academy should educate students on sex education early on before they start becoming
sexually active and making mistakes that could be life altering. They also felt that gym class should not
be programmed first thing in the morning as they don’t like to feel sweaty during the rest of the day.
Most importantly, participants felt they should have a say in the development of the curriculum to
ensure it is interesting and relevant. Also, there was broad consensus that the school schedule should
accommodate a night program for overage students or students who have family responsibilities
keeping them from attending school.

Response from the Planning Team: The planning team intends to address the challenge of making
math and science fun for students by creating the afterschool STEAM Team program that will bring
more focus on the STEM curriculum through group projects involving “making and tinkering”.
Furthermore, the planning team took very seriously the request to have a night school program and
has decided to include this option starting in year 2 of the Academy.

Perceptions of Future and Aspirations

Many of the participants struggled to express their future goals and dreams because they felt they had
already made such grave mistakes to aspire for dreams. Some students felt that the presence of a
mentor could have helped shape their path differently so that they had more future options. Many
participants hope to attend a community college but some felt that work would interfere with that
goal. Several participants had to drop out of school because of a need to work as early as at age 16.
Some youth discussed specific dreams to become actors or recording artists but said they lacked the
guidance to take it forward. Other youth centered on a desire to learn skills that would directly lead to
jobs. Many participants felt college had not even been a consideration and expressed that part of this
feeling may have been because there was never an active guidance counselor to steer them in the
right direction.

Response from the Planning Team: The Academy’s mentor model embedded in the Learning-through-
Internship program will address many of the participants’ desire to have a mentor to shape their views
on a career path and future. The Academy will also have an extremely active guidance and career



counseling team that will require every student to apply for and be admitted into at least one post-
secondary program so that all students have some kind of future path to pursue upon graduation.

School Culture, Ethos, and Sentiments

Participants clearly expressed they felt very little trust in anyone that worked at their past or existing
schools. Many times students feel betrayed by guidance counselors who listen to their family issues
and then report them to ACS without their knowledge causing even more complicated issues for them
in some cases. Most participants also didn’t feel safe at school. They also felt school wasn’t relevant
to their interests or taught them critical soft skills. Many participants were bored in school and
learned more in the real world. In many cases they felt like a criminal in their own school because of
constant persecution from teachers. Regarding suggestions, many participants felt that the Academy
should try to hold more social events such as movies and parties so that students would want to stay
at school well into the evenings and potentially weekends as it is better than hanging out on the
streets.

Response from the Planning Team: The presence of advisors and mentors for each student at the
Academy will certainly address the feedback that students want role models to teach them soft skills.
That is a core goal of the Learning-through-Internship program. Also, the real world approach to
instruction should address the feeling of boredom. Finally, the planning team listened well to the
feedback to make the school a social environment some evenings and weekends and feel this will be
possible to implement because of the mixed-use nature of the site under consideration for
development and the other tenants/users expected to share the site.

School Facilities, Design and Shared Space Uses

The participants preferred a convenient computer laboratory over having laptops for all students, as
the latter can be stolen, lost, or damaged. Participants also emphasized that classrooms should have
air-conditioning or movable windows to increase fresh air and lower the heat in classrooms as many
participants deliberately chose not to go to school on hot days because of the discomfort of their
school facilities. Participants discussed the need for the school to be located in a building that offered
daycare and overall that created a strong sense of security. Finally, there was a long discussion around
bathroom hygiene and safety from issues like bullying. Most participants dreaded going to the
bathroom and believed it was an overall humiliating experience because of the poor conditions that
were pervasive throughout public schools.

Response from the Planning Team: The Academy’s planning team is particularly sensitive to issues of
design and facilities maintenance given the expertise of some of its members and the intention to
create a community school that is strongly focused on building and sustaining an optimal learning
environment. Comfortable temperatures, airflow and clean bathrooms will be basic conditions upheld
by the Academy. Regarding the computer lab, there will be a computer lab onsite but the Academy
will still aspire to have one laptop per child so that technology and other learning skills can be
developed anywhere in the school or at home and not just in the designations computer lab.

Summary of Student and Parent Surveys (September, 2013)

Student Comments

Student comments reflected that parents were not extremely involved in their student’s schooling.
The comments suggested that students met with teachers one on one to discuss coursework only once
every few months, and further students discussed their school work with a parent or parents once



every few months. Student comments also reflected that the student’s current environment was not
as engaging as it could be. There was a strong interest in a STEAM curriculum. Student comments
stated that activities offered at school only mildly matched student interest. Students showed interest
in attending school during different hours of the day as well.

Parent Comments

Parent comments reflected that they were not extremely engaged in their child’s school life.
Comments suggested that parents only met with teachers and/or visited the school infrequently.
Additionally, parents only helped out at their child’s school once or twice a year, at best and they were
not confident to help their child meet learning needs. Parents expressed that the activities offered at
their child’s school did not reflect their child’s interests. Parent comments reflected a desire to expose
their children to STEAM.

Means of Addressing Feedback in the Academy’s Design Program: The Academy’s planning team is
working to design a learning experience that thoroughly engages and includes parents in their child’s
learning and school life by constantly evolving the education design to reflect student and parental
feedback. Surveys will be conducted at least annually with the results reported to the Board along
with an action plan of how feedback will be addressed through adjustments to curriculum or Academy
operations where it will enhance the learning experience. Based on the initial surveys collected to
date, the planning team addresses the concerns and comments raised in the following ways:

1) The STEAM curriculum will provide deep exposure and access to STEAM-oriented fields for all
Academy students addressing the desire of some parents to increase their child’s exposure to
STEAM fields.

2) The Extended Day Flexible Schedule was developed during the planning process in direct response
to student feedback. This component of the design underwent several iterations beginning with a
proposal for a separate night school and then adapting to become more flexible and integrated
schedule option for upperclassmen that allows students who elect to participate to remain fully
integrated into the school culture and climate.

3) The Personalized Learning Plan, student-designed workshops, student-selected internships and
STEAM Team afterschool program all provide opportunities for students to match their interests
with learning activities as this is the primary thesis of the BPL education program. Therefore,
students at the Academy should never feel the school’s activities don’t reflect their interests, a
comment made by both parents and students.

4) The Academy will target a minimum of 10 “parental engagement opportunities” each school year
in addition to encouraging other involvement with families (see Parent and Family Involvement
section of the application). Based on the feedback received, teachers will be are encouraged to
make home visits and the Academy will create an atmosphere that deeply engages parents in their
child’s school life. Additional parental engagement opportunities will be “STEAM Team Parents
Nights” and workshops designed in collaboration HTINK that include parent participation.
Additionally, the Academy seeks to provide students and parents with a diverse curriculum that
will better engage and interest students. The Academy’s environment and focus on project-based
learning, which requires parental evaluation will ensure parents are more involved in their child’s
learning. The Academy will offer instruction at differing times of the day to better accommodate
student’s schedules and personal learning styles, which will also make it more convenient for
parents to join workshops or STEAM Team activities after work.



el ronment where students are passionate about issues of sus-
B tainability and capable of leading in the 21st century. The term
STEAM stands for Science, Technology, Engineering, Arts, and

Mathematics that are integrated as a focus of a school where students develop their
interests and passions to prepare them for success in college, work, and improving the quality of life in
their community.

What is The Harlem STEAM Academy Community?

New York is a unique city with many opportunities in the STEM (science, technology, engineering, and
mathematics) fields. The Harlem STEAM Academy as a high school, will be a member of a unique public-
private partnership between the STEAM Academy, colleges and universities, corporations & industry
partners, and a host of Harlem'’s premiere cultural, public, and philanthropic institutions working to create
innovative teaching and learning opportunities for all their students, and impact the workforce’s retooled
and emerging industries.

How small is The Harlem STEAM Academy?

By design, The Harlem STEAM Academy will be small. There will be 143 students in each grade. In the fall
of 2014, the Academy will accept 143 incoming freshman. The Academy will continue to expand during the
2015 and 2016 school years, adding 143 freshmen per year.

Why a “small” school?

Big Picture Learning believes that a small student body provides more personalized educational experi-
ences for each student, so that every student is challenged appropriately. We want to really know the stu-
dents, so that we can truly assist them in becoming the best that they can be as they seek opportunities in
STEAM-related fields of study and work.

What is “interest-based” and “project-based”?

The Harlem STEAM Academy believes that students need to be exposed to the kinds of design and imple-
mentation practices that scientists, artists, and engineers use on a regular basis. Students will work with
their instructors, other students, and field experts in a variety of settings. To ensure that the Harlem STEAM
Academy is meeting all student needs through high-performance and high quality, all students, in addi-
tion to taking State required exams, will be required to exhibit their learning through multiple formats and
in multiple settings including portfolios, exhibitions, experimentation, and performances. Such learning
requires cumulative documentation of learning by teachers—not just tests or exams.

Will the Harlem STEAM Academy be intellectually rigorous?
Research indicates that students who are exposed to teaching that de-
mands complex intellectual work are likely to do as well as or better
than students exposed to basic-skills-only instruction. Through course
work, community involvement, advisory, and internships, STEAM
Academy students will develop the critical thinking necessary to ef-
fect change. They will grapple with compelling problems, formulate
ideas, gather evidence, defend perspectives, and reflect as evolving
learners. All students will learn challenging and academically fo-
cused. It is our aim that all graduates will be prepared to enter college
or a career in the STEAM-related field of their choice.




How is student progress measured in a project-based environment?

Student progress will be assessed in a competency system. Competency means that the students will have
to demonstrate in multiple ways that they are confident and qualified to move on to the next level of work.
Students will be given consistent feedback about their growth and are assigned grades according to their
performance against the benchmarks and standards appropriate for a college-bound student.

Do you have letter grades?
Yes, student work is translated to grades for the purpose of communicating them to the home and poten-
tial colleges.

What is advisory?

Advisory is the glue that binds the Harlem STEAM Academy learning experience. While advisory time and
curriculum will vary from grade to grade, most advisories meet daily. Advisory is each student’s home in
school. In advisory, students work on portfolios, exhibitions, and other demonstrations of their progress in
personal growth over time. Time is devoted to whole group and small group activities such as Socratic sem-
inars and team building initiatives. Students also develop and implement long-term community involve-
ment projects in advisory. Advisors work with advisees on developing leadership skills as well as well as

monitoring student academic progress and socio-emotional growth.
Mentor

[RALY

Who keeps in touch with the family? Students
The adult advisor connects the student, the Academy, family, and men-

tor. Each student, her/his advisor, and at least one parent or guardian R k

will meet as a team several times during the course of the year. These

meetings will help follow, guide, and support the student’s academic, * : ﬂ m Parent
social, and emotional development. Communication between home & Family
and the Academy will be regular, two-way, and meaningful. *

What do you mean by a “safe” school? 0 ﬂ
At the Harlem STEAM Academy, the issue of safety goes well beyond Advisor k *
physical safety. Students, staff, and administrators will be responsible

for maintaining an atmosphere of physical, emotional, and intellectual safety. At the Academy, students and
staff will be responsible for respecting people, ideas, and styles of life.

What are classes like?

We believe that high expectations and high standards yield high performance. Harlem STEAM Academy is

a college preparatory school with high expectations; therefore, students should expect a rigorous and chal-
lenging curriculum. While teachers have certain expectations for everyone, teachers will challenge and sup-
port each student to do his or her best—day in and day out starting with each student’s interests and needs.

Are there extra curricular activities?
Yes. We believe in student participation in governance, so we will organically grow the extra-curricular
activities based upon student interest.

What is the dress code?
The dress code for Harlem STEAM Academy will reflect appropriate dress for professionals in the STEAM
community and the district’s uniform policy.

When does the Academy’s day start and end?
8:00 AM to 4:30 PM. In the future, the school will offer an extended day with options for night classes for
those students enrolled at the school that require more flexible schedules

When is the first day of the Academy?

While the first day of the Academy for the school year has not been determined, it is expected to be during
the first — two (2) weeks of September. Prior to the start of the school year, all new students will need to
attend Harlem STEAM Academy’s “Summer infusion” — a one-week orientation that introduces students to
the Big Picture Learning and STEAM Academy design.



The Regents of the University of the State of New York
Charter School Officed

89 Washington Avenuef

Albany, New York 12234

March 12, 2013
Dear Regents of the University of the State of New York:

My name is OchiengKatlego also known as Universal Ochieng Allah. | was born January
13th 1993. | have lived with my mother, one brother and two sisters in the same
apartment all my life. Growing up my mother was a stay at home mom and my father
worked nights for New York City transit. Life at home was very corrupt but sufficient. My
father was an alcoholic and struggled with liver disease; he sought comfort in alcohol
and died at 57, one month before his birthday. My mother and father fought a lot and
into the night, often making it hard for the children to sleep.

I had adversity both at home and in the classroom, especially with reading. At age five |
attended kindergarten and, in a class of nineteen | was the only one who could not read.
My first year of school was chaos because the teacher did not have any interest in
teaching me, only chastising me. When | was seven | was put into special ed. like many
children, | was Special Ed because teachers did not want to be held accountable for the
children they failed. | was identified as having a learning disability rather than my
teachers having a teaching disability. My first couple of years of Special Ed were epic
because | met very interesting and unique individuals

But Special Ed was generally a very hostile place. We were segregated from the other
children in school, which both created terrible insecurities in us all and put us at a
developmental disadvantage due to the weak pedagogy. As a result, my self-esteem was
low, my spelling was awful, | had a speech impediment--l was in great turmoil. |
attended the 6th grade with a 3rd grade reading level and could barely spell simple
words like "what". In spite of the system's dysfunction, there were some wonderful
Special £d teachers, however, who had the tenacity to really challenge minds and
enhance the self esteem of students.

After being in segregated classes for almost a decade, in high school Special Ed students
are were suddenly blended with the other students, changing classes every period.
Somehow they thought we would be autonomous over night! Having to leave my
closest friends to go off into another class with strangers made it hard for me and
others, not to mention competing with students who were actually being taught at
grade level. A lot if Special Ed students lost interest in school during this transitional
time, because of how far behind many of us were but luckily | had other interests to
keep me going, like my love for the outdoors and sports.




Many people who have disabilities run from the challenges and focus on their strengths.
But as a victim of a negligent school system, | took matters into my own hands. | taught
myself by spending long hours reading novels and dictionaries instead of watching
television, which ruins the mind. | learned that the mind--and every living thing--has a
frequency, a measurable rate of electrical energy that is constant between any two
points. The average human body has a frequency that ranges between 62 to 68 MHz.
Positive thoughts have been found to raise the measured frequency of test subjects by
10MHz. Focused prayer and/or meditation has been found to increase the measured
frequency levels by 15MHz. While negative thoughts have been found to lower a
person's frequency by 12 MHz. Television only transmits a limited amount of MHz, so it
limits your thinking and destroys lives.

We must conquer our fear to grow, and my love of learning helped me overcome my
weaknesses. | support Big Picture's initiative to create the Harlem STEAM
Academy one hundred percent because it focuses on the

intellectual development of youth. On January sixteenth | attended a focus group,
where | met three very ambitious representatives of the planning team. There
was a lot of enthusiasm, conversation, idea sharing, and engagement in the
room, and it opened my mind to different educational approaches. Big Picture
gives students support and autonomy so they can work at their own pace. I'm
certain that if a school like the STEAM Academy had been around when | was in
school, things could have been different for me. Right now | hope to get a
certification in green housing in the fall. At the STEAM Academy, maybe | could
have gotten that certification before | even graduated from high school. | think at
the STEAM Academy they will have higher attendance rates because students
would feel better about themselves. | genuinely feel my voice is now being heard
by The STEAM Academy team, the true voice of our youth and of our future.

Sincerely,

gy - Mg

OchiengKatlego




THE COUNCIL OF THE CITY OF NEW YORK

DISTRICT OFFICES
751 W 183® STREET
NEW YORK, NY 10033
212.928.1322 (PHONE)
212.928.4177 (FAX)

425 W 144" STREET
NEW YORK, NEW YORK 10031

212.234.0551 (PHONE) ROBERT JACKSON
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NEW YORK, N'Y 10007
212.788.7007 (PHONE)
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The Regents of the University of the State of New York
Charter School Office

89 Washington Avenue

Albany, New York 12234

CHAIR
EDUCATION

CO-CHAIR
BLACK, LATINO & ASIAN CAUCUS

COMMITTEES:

CONTRACTS
FINANCE
HOUSING & BUILDINGS
LAND USE — ZONING & FRANCHISES
RULES, PRIVILEGES & ELECTIONS
SANITATION & SOLID WASTE
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January 17", 2013

Dear Regents of the University of the State of New York,

I am happy to express my support for Big Picture Learning’s application to create Harlem
S.T.E.A.M. Academy Charter School. As a long-time public representative of this community, I
welcome the founding team’s efforts to offer Harlem’s students a new and promising option for

their secondary educations.

In particular, I strongly support the proposal to bring a new college-preparatory option
with a focus on science, technology, engineering, and math to our community. With the growing
emphasis on these fields in the local and national job market, I believe this model is well-suited to
provide our young people with the economic opportunities they need and deserve. In addition,
the school’s inclusion of arts programming and its emphasis on a small, safe, and supportive
environment will ensure that our students receive the personal attention they need in order to

succeed in pursuing their chosen paths to college and careers.

Big Picture’s history of success in creating similar small schools which serve some of our
most high-need students inspires confidence that they have the capacity to ensure that this
proposed school succeeds as well. I look forward to hearing of its approval; please feel free to

contact me with any questions.
In Unity,

ot fudr

Council Member Robert Jackson
7™ Council District-Manhattan



TEACHERS COLLEGE
COLUMBIA UNIVERSITY

PROGRAM IN SCIENCE EDUCATION

March 12, 2013

The Regents of the University of the State of New York
Charter School Office

89 Washington Avenue

Albany, New York 12234

Dear Regents of the University of the State of New York,

I am writing to express our strong support of and interest in collaborating with the
proposed Harlem STEAM Academy. We are excited about the possibilities of this new
STEAM-focused high school in Harlem that will provide students with a rich education
in Science, Technology, Engineering, Arts, and Mathematics. The in-school and after
school programming and supports for students will deepen student learning and enrich
student education experiences.

As Project Director of the Harlem Schools Partnership (HSP) for Science, Technology,
Engineering, and Mathematics (STEM) Education and Adjunct Assistant Professor of
Science Education at Teachers College (TC), Columbia University | have led, designed,
and implemented large-scale STEM professional development for teachers in our Partner
Schools. The mission of the ISP is to provide professional development in STEM for
Harlem teachers and provide educational supports for Harlem students through
collaborative efforts that include the voice of school administrators, teachers and
students. We focus on increasing teacher STEM content knowledge, improving
pedagogical practice, and enhancing general practice. We also provide leadership
development for principals and after school STEM programming supports for students.
To meet these goals, we usher a team of TC faculty, graduate students, and partners such
as the School of Engineering and Applied Science at Columbia University. These are the
types of support that we may offer to this collaboration with the Harlem STEAM
Academy.

Additionally, in my faculty role in the Department of Mathematics, Science and
Technology at Teachers College, I teach pre-service teachers science education methods,
utilizing a multi-cultural and equity lens. I supervise pre-service teachers in their science
teacher intern placements, design, manage and implement professional development to
in-service teachers, consult school administrators on implementation of the Common
Core State Standards, and plan programs to increase student participation in science and
parent/student participation in science such as after school science programs and family
science nights. Collectively, we at Teachers College, and our team of faculty have
numerous years of experiences as teacher educators, STEM specialists, and collaborating
with local schools. We are committed to improving educational experiences for students

BOX 210, 525 WEST 120TH STREET, NEW YORK, NY 10027-6696 » (212) 678-3381 » FAX (212) 678-4048



and professional development for teachers. The resources that we may bring to a
collaboration with the Harlem STEAM Academy will add value to the in-classroom
learning experience for students, extended day STEAM Team programming, professional
development for teachers, and leadership development for school administrators.

We look forward to the possibilities of working with the Harlem STEAM Academy and
working together to provide its students with a strong educatlon in Science, Technology,
Engineering, Arts, and Mathematics.

b b

Janell N. Catlin, Ph.D.

Project Director, Harlem Schools Partnership for STEM Education
Adjunct Assistant Professor of Science Education

Teachers College, Columbia University in the City of New York
(email) jcatlin@tc.edu

(phone) 212.678.3875
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September 18, 2013

The Regents of the University of the State of New York
Charter School Office

89 Washington Avenue

Albany, NY 12234

To Whom It May Concern:

The mission of The Children’s Aid Society (CAS) is to help children in poverty succeed and thrive
by providing comprehensive supports to children and their families. As Vice President of CAS
and Director of our National Center for Community Schools, | would like to offer support to the
Harlem STEAM Academy in its application to open a charter school that will offer an array of
classes that focus on Science, Technology, Engineering, Arts and Mathematics and will provide
enrichment to help students master the skills they need to succeed in school and in life.

Children’s Aid has worked in the Harlem neighborhood for more than 50 years, where we have
provided services at our community centers and schools—East Harlem Center, Dunlevy Milbank
Center and PS 50. Through this work, we know well the diverse and changing needs of children
and families in that neighborhood. Our efforts in this community have given us a good working
knowledge of the unmet educational and social needs of the children and families there. We
support the Harlem STEAM Academy in its efforts to bring a STEAM curriculum to the
community that will not only improve graduation rates but will also help to make students
college- ready and also ready to compete in the global economy of the 21° century.

The Harlem STEAM Academy has the potential to be a tremendous asset to the Harlem
community. It is my hope that you will give the Harlem STEAM Academy application your full
consideration. If | can provide any other information, please feel free to contact me at
646/867-6670 or at janeg@childrensaidsociety.org.

Sincerely,

florse i

Jane Quinn
Director

The Children’s Aid Society National Center for Community Schools
475 Riverside Drive, Suite 1220, New York, NY 10115 @ t: 212-569-2866 f: 212-663-1259 @ www.nationalcenterforcommunityschools.org

Consultation ¢ Advocacy ¢ Innovation



Attachment 3a. Harlem STEAM Academy Daily/Weekly Schedules

Sample Teacher Schedule

Regular Morning Entrance for Teachers 7:00am
Monday - Tuesday - Thursday - Friday Wednesday
Period Time Time Period
Town Hall/Advisory 7:30 - 7:58 7:30 - 7:58 Town Hall/Advisory
1 8:00 -9:13 8:00 - 8:58 1
2 9:15 - 10:28 9:00 - 9:58 2
3 10:30 - 11:43 10:00 - 10:58 3
Lunch 11:45-12:28 11:00 - 11:28 Lunch
4 12:30 - 1:43 11:30 - 12:28 4
5 1:45 - 2:58 12:30 - 1:28 5
6 3:00 - 4:15 1:30 - 2:00 6
2:10 - 4:40 Teacher PD
Social Studies
Periods Monday Tuesday Wednesday Thursday Friday
1 SS SS SS SS PREP
2 SS SS SS PREP SS
3 SS SS PREP SS SS
4 SS PREP SS SS SS
5 PREP SS SS SS SS
6 Skills Skills Skills Skills Skills
Enrichment Enrichment Enrichment Enrichment Enrichment

Sample Student Schedule — Regular Day

7:00 Regular Morning Entrance for Teachers
Monday - Tuesday - Thursday - Friday Wednesday
Period Time Time Period
Town Hall/Advisory 7:30 - 7:58 7:30 - 7:58 Town Hall/Advisory

1 8:00 - 9:13 8:00 - 8:58 1
2 9:15-10:28 9:00 - 9:58 2
3 10:30 - 11:43 10:00 - 10:58 3

Lunch 11:45-12:28 11:00 - 11:28 Lunch
4 12:30 - 1:43 11:30 - 12:28 4
5 1:45 - 2:58 12:30 - 1:28 5
6 3:00 - 4:13 1:30 - 2:00 6

STEAM TEAMS 4:15 - 6:15 2:10 - 4:40 Teacher PD




9'" & 10" Grade Cohort

Period | Monday Tuesday Wednesday Thursday Friday
A Town Hall/ Town Town Town Hall/ Town
Advisory Hall/Advisory Hall/Advisory | Advisory Hall/Advis
ory
1 Science Math ELA Soc. Studies ELA
2 Math Science Soc. Studies ELA Soc. Studies
L U N C H
3 ELA Soc. Studies Math Math Science
4 Gym/Art Gym/Art Gym/Art Gym/Art Gym/Art
5 Soc. Studies ELA Science Science Math
Interdisciplinary | Interdisciplinary | Interdisciplin | Interdisciplinar | Interdiscipl
ary y inary
6 Skills Skills Skills Skills Skills
Enrichment Enrichment Enrichment Enrichment Enrichment
11" & 12" Grade Cohort
Period Monday Tuesday Wednesday | Thursday Friday
A Town Town Internship Town Town
Hall/Advisory | Hall/Advisory Hall/Advisory | Hall/Advisory
1 Science Math Internship Soc. Studies ELA
2 Math Internship ELA Soc. Studies
L u N C H
3 ELA Internship Math Science
4 Gym/Art Gym/Art Internship Gym/Art Gym/Art
5 Soc. Studies ELA Internship Science Math
Interdisciplinary | Interdisciplinary Interdisciplinary | Interdisciplinary
6 Skills Skills Internship Skills Skills
Enrichment Enrichment Enrichment Enrichment

Extended Day Schedule

7:00 Regular Morning Entrance for Teachers
Monday — Tuesday — Thursday - Friday Wednesday
Period Time Time Period
Town Hall/Advisory 10:30-11:58 10:30-11:58 Town Hall/Advisory

1 12:00 - 1:13 12:00 - 12:58 1

2 1:15-2:28 1:00 — 1:58 2

3 2:30-3:43 2:00-2:58 3
Lunch 3:45-4:28 3:00 —3:28 Lunch

4 4:30-5:43 3:30-4:28 4

5 5:45 - 6:58 4:30-5:28 5

6 7:00 - 8:15 5:30-6:30 6




Total Instructional Minutes: With this schedule, each student receives instruction for
the following number of minutes/ week in each respective content area:

ELA: 343 minutes

Math: 343 minutes

Social Studies: 343 minutes

Science: 343 minutes

Physical Education: 118 minutes

Art Elective: 118 minutes

Skills Enrichment: Minimum of 375 minutes

Periods one, two, three and five are where students receive core content instruction
and group work time.

Student Schedule: A typical schedule is presented in Attachment 3A: for 9*"/10™ and
11%/12% grades, there will be two start times, one at 7:30 am and another at 10:30 am,
covering core subjects in four periods each and allowing for internship flexibility as well
as other life challenges. Students are grouped by advisory cohorts (see section below),
and all students and staff will participate in community time “Town Hall Meetings” to
begin the week (described below). The extended day component will be required for all
9" and 10" grade students. Every schedule ensures the requirement of 180 minutes for
each of the 4 core subjects through advisory groups, skills workshops, and group project
modules (each described below). The 9*"/10™ schedule includes directly supervised
time while the 11"/12" grade schedule includes time for student internships. The
individual agency developed within this flexible scheduling helps students prepare for
postsecondary education, particularly universities, which have flexible schedules that
require strong time management skills to excel.

Advisory Group Time: Student cohorts are grouped in advisories, each lead by a
credentialed teacher that remain as a group throughout their day and 4-year high school
experience. Individual students may, based on needs and PLPs, have core class and
other assignments that are not in the advisory’s daily track. Student and advisor time
during the day is distributed in advisory/group time, core subject classes, workshop and
project time, and finally internship time for 11" and 12" graders.

Skills Enrichment Workshops: Throughout the weekly schedule students will participate
in skills workshops to ensure that students develop their reading, writing and math skills
in pace with Common Core Standards. These periods are also critical opportunities for
advisors to do interventions with students who are falling behind (based on interim or
formal assessments) through one-on-one tutoring, technology-based learning tools, and
in small groups.

Group Projects: In the Academy’s Project-Based Learning methodology, group project
time is the part of the day when math, science, social studies and English are taught as
integrated learning modules designed to meet Common Core Standards.



Town Hall Meetings: Each week, the school will begin with a Town Hall Meeting, an all-
school community-building gathering where students showcase their work and guests
from the community give performances and presentations, and critique student

work. Whole Community events for staff, students, families, and mentors will be
scheduled throughout the year. Additionally, Town Hall Meeting will be a place where
the student government will present important issues and resolutions, The Academy
may engage in dialogue around an important community issue or current event that
demands attention. This space and forum allow The Academy to monitor, address and
proactively work toward maintaining the culture and climate of an institution filled with
life-long learners and concerned community members.

Additional Notes on Student Schedules: Afternoon advisory consists of PLP
management. Group projects are in the Maker Space Green Fabrication (FAB) lab, or
arts and design lab (See Section 2B). Advanced 10" grade students can substitute
individual projects and fieldwork for the skills workshop. Through online learning, the
internship program, and especially language-based internships, The Academy will
ensure adequate foreign language conversational immersion. All students will attend a
bi-monthly technology class to engender full competency in a range of online learning
tools, a key component to The Academy’s instructional strategy. Lastly, some students
will have only one internship day a week (versus 2) if they need additional time for skills
development.

Typical Teacher Daily/Weekly Schedule: The primary school faculty will be highly
qualified, credentialed teachers, called “Advisors” in the BPL model. Advisors stay with
the “Advisory” from 9" to 12 grade, hence the distribution of their responsibilities
changes somewhat as students’ schedules change. Advisors are responsible for
implementing BPL’s “one student at a time” model, and are crucial to integrating the
student experience across the school day. When the advisory is in 11t/12% grade, the
advisor will have less time in a classroom, instead working directly with students and
internship mentors.

Teachers will be expected to dedicate on average at least 225 minutes weekly to prep
time at the beginning of the day and one faculty meeting per week. (Sixty minutes are
allocated to student-focused planning and the rest for professional development.)
Additional professional development is scheduled before the beginning of the school
year and during the year when school is not in session.



Attachment 3b. Harlem STEAM First Year Calendar

The first academic year calendar includes the following: 180 instructional days for all
students; 12 professional development days for teachers including 5 prior to the start of
school; 24 half days (half-days are designed to allow professional development for
teachers on every 2nd and 4th Wednesday throughout the school year); and 7

assessment days.

Academic Year Summary (August 11, 2014 — June 30, 2015)

Proposed 2014-15 Calendar

Total days school in session for students 180
Total days for faculty 197
Professional development for faculty 17
* August 11-15 5
* One day/ month (September through May 9
* After students leave in June 3
Notes

The Academy’s Summer Readiness Program requires new ninth grade students attend a
one-week orientation session in August with the full faculty. This is not included in the total
days for students. It is included in the total days for faculty and is not counted as
professional development.

Calendar Year Breakdown

August 2014
11-15
18-22
29
September 2014
1
2
25-26
29
October 2014
13
24
25
28
November 2014
11

(Total days for instruction = 0)

Faculty professional development

Ninth grade orientation (Summer Readiness Program)
Faculty report

(Total days for instruction = 20)

Labor Day

Students report

Rosh Hashanah (school closed)

Faculty professional development (no students)
(Total days for instruction = 22)

Columbus Day (school closed)

Anticipated Parent Teacher Conference (Afternoon)
Anticipated Parent Teacher Conference (Evening)
Faculty professional development (no students)
(Total days for instruction = 19)

Veterans Day (school closed)



26
27-28
December 2014
18
23-31
January 2015
1-4
5
19
23
27-30
31
February 2015
3
17-21
23
24
March 2015
24
27
28
30
April 2015
3
29
May 2015
26
28
June 2015
3
20-27
27-30

Faculty professional development (no students)
Thanksgiving Vacation

(Total days for instruction = 17)

Faculty professional development (no students)
Winter Break

(Total days for instruction = 19)

Winter Break continued

School Resumes

Martin Luther King Jr. Day

Faculty professional development (no students)
Regents Exams

Fall Term Ends

(Total days for instruction = 19)

Spring Term Begins

Mid winter recess (School closed)

Faculty professional development (no students)
School Resumes

(Total days for instruction = 21)

Faculty professional development (no students)
Anticipated Parent Teacher Conference (Evening)
Anticipated Parent Teacher Conference (Afternoon)
Spring Break

(Total days for instruction = 20)

Spring Break continued (School closed)

Faculty professional development (no students)
(Total days for instruction = 20)

Memorial Day (School closed)

Faculty professional development (no students)
(Total days for instruction = 20)

Regents Common Core

Regents Exams

Faculty professional development (no students)

Last day of school year for students: June 19, 2015
Last day of school year for faculty: June 30, 2015
Holidays and School vacation Days (for students and staff)
- Labor Day: September 1, 2014

- Columbus Day: October 13, 2014

- Veterans Day: November 11, 2014

- Thanksgiving Break: November 27-28, 2014

- Winter Break: December 24 — January 4, 2015

- Martin Luther King Jr. Day: January 20, 2015

- Mid-winter break: February 17-21, 2015

- Spring break: March 30 — April 3, 2015

- Memorial Day: May 26, 2015



ATTACHMENT 4: STUDENT DISCIPLINE PoLICY

Student disciplinary offenses are those actions or inactions that violate the Academy’s
Disciplinary Policy. A disciplinary offense may occur while the student is: at school
and/or on school grounds; participating in a school-sponsored activity; walking to or
from school or a school-sponsored event; walking to or from, waiting for, or riding on
school-provided transportation; or walking to or from, waiting for, or riding on public
transportation to and from school or a school-sponsored activity.

School-related disciplinary offenses may also include serious misconduct outside the
school where evidence exists that the student’s continued presence would have a
substantial detrimental effect on the school’s safety and impedes on the ability for
students to learn and teachers to teach.

The following list of actionable offenses are not exhaustive but provide examples of
violations of the Academy Disciplinary Policy. The list may be modified from time to time
by the School Leader or Board of Trustees. School staff will be educated about and
trained to implement the policy during the Summer Institute. Newly admitted students
will receive a copy of the Disciplinary Policy in their enrollment packet (see /I.F.).

LIST OF CERTAIN ACTIONABLE OFFENSES:

1. Disrupting the School Environment: These offenses will first be assessed and,
depending on the severity, the first approach will be through restorative justice
measures. (See section Il.f for restorative justice scenarios.) However, repeat offenses
first addressed with restorative justice will then be punished with in-school disciplinary
measures (see below); serious or frequent repeat cases, may result in long-term
suspension and/or expulsion).

* Arriving Late to School or Class

* Cutting School, Class, Detention, or Mandatory School Events
* Gum, Food, and Beverages

* Violation of the Dress Code

* Disrupting Class and Preventing Teaching

* Cheating, Plagiarism, and Copying Other's Work

* Forgery of signatures

* Lying to a Staff Member

* Being Disrespectful toward a Staff Member

* Being Disrespectful toward a Student

* Possession of Inappropriate Property, including but not limited to Electronics
* Gambling

* Misbehaving inside or outside of Class

* Other behavior detrimental to the school

* Failure to Comply with School-Imposed Consequences

2. Assault, battery, bodily harm, inappropriate touching, and/or threats (in addition to
other disciplinary consequences, these offenses will result in long-term suspension
and/or expulsion at the first occurrence).



* Causing Bodily Harm

¢ Committing Assault or Assault and Battery

* Fighting or Unwanted Physical Contact

* Play fighting and Threatening

* Setting off a False Alarm or Making a Threat

* Engaging in Sexual Activity or Inappropriate Touching

3. Possession or Use of Firearms, Weapons, and/or Dangerous Objects: These offenses
will result in long-term suspension and/or expulsion in addition to other disciplinary
consequences at the first occurrence).

* Possession or Use of a Firearm

* Possession or Use of a Mock Firearm

* Using or Possessing a Weapon or Dangerous Object
* Arson

4. Possession, Use, Or Distribution Of Controlled Substances, Alcohol, And Tobacco:
These offenses will result in long-term suspension and/or expulsion at the first
occurrence in addition to other disciplinary consequences at the first occurrence).

* Using or Possessing Drugs or Alcohol

* Selling or Transferring Drugs or Alcohol
* Using or Possessing Tobacco Products

* Selling or Transferring Tobacco Products

5. Harassment And Violations Of Civil Rights: These offenses will result in long-term
suspension and/or expulsion at the first occurrence in addition to other disciplinary
consequences.

* Violating the Civil Rights of Others

* Harassment

¢ Bullying

* Abusive or Profane Language or Treatment

6. Theft or vandalism: These offenses will result in long-term suspension and/or
expulsion at the first occurrence in addition to other disciplinary consequences.

* Theft, Loss, or Destruction of Personal or School Property
* Mistreatment or Inappropriate Use of Technology or School Property

7. Gang Affiliation Or Activity: Students may not be a member of or participate in any
criminal gang or criminal gang-related activity. Students may also not wear or otherwise
display criminal gang clothing, signs or symbols.

8. Repeated Violations Of The Code Of Conduct: Progressively more serious disciplinary
consequences shall be imposed upon any student who repeatedly commits one or more
disciplinary offenses. Repeated violations of the code of conduct, even for offenses not
generally punishable by suspension or expulsion if committed on their own, may be
punishable by suspension or expulsion when taken together with other offenses
previously committed.



Dress Code: The Academy faculty will wear “professional attire” at all times, with the
exception of “Casual Fridays,” during which jeans will be permitted, and designated
“dress down days.” A student dress code will be determined by faculty and students
during the summer prior to school opening and all students will be expected to adhere
to the dress code adopted by the school community

School Discretionary Clause: Notwithstanding the above language, the School Leader
and Director of Operations may, at their discretion, deem a student out of dress code if
he or she is wearing clothing the School Leader deems “unprofessional.” In this case, the
consequences in the disciplinary code would apply.

STUDENT DISCIPLINARY ACTIONS

Discipline at the Academy will be administered by school personnel using consequences
described elsewhere in this Policy. However, in addition to disciplinary actions provided
for elsewhere in this Policy, any breaches of state or federal law may be handled in
cooperation with the New York City Police Department or other authorities. Where
appropriate, the Academy officials also will contact law enforcement agencies.

Definitions: For purposes of this Code:

e "Short-term suspension" shall refer to the removal of a student from school for
disciplinary reasons for a period of ten or fewer days;

¢ "Long-term suspension" shall refer to the removal of a student from school for
disciplinary reasons for a period of more than ten days; and

e "Expulsion” shall refer to the permanent removal of a student from school for
disciplinary reasons.

In-School Disciplinary Measures: For each in-school disciplinary matter, the School
Leader will follow the steps listed below.

* The staff member addresses the conduct (including describing the infraction(s) and
hearing the student’s version of events) and writes up the infraction to the Director of
Operations overseeing school culture and discipline.

¢ If necessary, the student is removed from class.

¢ The School Leader notifies the parents of the offense and describes the consequence
to be administered.

o If appropriate, the school will schedule a meeting with a parent or guardian in order to
discuss the infractions and may reduce the penalty based upon mutual understanding
reached at the meeting.

* The School Leader may assign one or more of the following In-School Disciplinary
measures as a consequence for violating the Code of Conduct: 1) Behavioral Contract; 2)
Detention (After school); 3) Detention (Lunch); 4) Loss of school privileges;

Due Process: The Academy shall follow due process procedures consistent with Goss v.
Lopez, 419 U.S.565 (1975).



Short-Term Suspensions: Short-term Suspension may be imposed by the School Leader
or the Board. If a student commits an offense that calls for short-term suspension (10
days or less), the following steps are taken:

¢ If necessary, the student is immediately removed from class and/or school.
* The student is informed of the charges against him or her.
¢ The student is entitled to respond to the charges against him or her.

e The parent/guardian is notified of the imposition of short-term suspension by the
Academy in writing. Written notice shall be provided by e-mail, personal delivery or
express mail delivery to the last known address(es) of the parents or guardians. Where
possible, notification also shall be provided by telephone.

¢ The Academy will schedule a meeting with a parent or guardian in order to discuss the
infractions and may reduce the penalty based upon mutual understanding resulting
from the meeting. The School Leader’s decision to impose a short-term suspension may
be challenged by the parent(s) or guardian in accordance with the Academy’s complaint
process, pursuant to Education Law § 2855(4).

Long-Term Suspension and Expulsion: The School Leader or Board may impose a long-
term suspension. If a student commits an offense that calls for long-term suspension
(more than 10 days) or expulsion, the following steps are taken:

¢ If necessary, the student is immediately removed from class and/or school.
¢ The student is informed of the charges against him or her.

¢ Upon determining that a student's action warrants a possible long-term suspension,
the School Leader shall verbally inform the student that he or she is being suspended
and is being considered for a long-term suspension (or expulsion) and state the reasons
for such actions.

¢ The parent/guardian is notified in writing by the Academy. Written notice shall be
provided by personal delivery or express mail delivery to the student’s last known
address. Where possible, notification also shall be provided by telephone if the school
has been provided with a contact telephone number for the parent(s) or guardian(s).

¢ The Academy will set a hearing date. The student and/or his/her parent/guardian will
be notified in writing of the 1) charges and a statement of the evidence; 2) date, time
and place of a hearing; 3) notice of the right at the hearing to be represented by legal
counsel (at the student’s/parent’s own expense); and 4) present evidence and question
withesses.

¢ After the School, the Board, or a hearing officer designated by either of them hears
the case, the School Leader or the Board issues a written decision to be sent to the
student, the parent/guardian, the Academy's Board of Trustees, and the student's
permanent record.

e If a parent or student wishes to appeal a decision, they may do so by notifying the
Chair of the Board of Trustees in writing within 5 school days of the issuance of the



written decision. The decision to impose a long-term suspension/expulsion upon a
student may be challenged by the parent(s) or guardian in accordance with the charter
school’s complaint process, pursuant to Education Law § 2855(4).

Firearm Violations: Federal law requires the expulsion from school for a period of not
less than one year of a student who is determined to have brought a firearm to the
school, or to have possessed a firearm at school, except that the School Leader may
modify such expulsion requirement for a student on a case-by-case basis, if such
modification is in writing, in accordance with the Federal Gun-Free Schools Act of 1994
(as amended). “Firearm,” as used in this law means a "firearm," as defined by 18 USC
§921, and includes firearms and explosives. The School Leader shall refer a student
under the age of sixteen who has been determined to have brought a weapon or
firearm to school to a presentment agency for a juvenile delinquency proceeding
consistent with Article 3 of the Family Court Act except a student fourteen or fifteen
years of age who qualifies for juvenile offender status under Criminal Procedure Law §
1.20(42). The School Leader shall refer any pupil sixteen years of age or older or a
student fourteen or fifteen years of age who qualifies for juvenile offender status under
Criminal Procedure Law § 1.20(42), who has been determined to have brought a
weapon or firearm to school to the appropriate law enforcement officials.

Provision of Services During Removal: The Academy will ensure that alternative
educational services are provided to a child who has been suspended. For a student who
has been suspended or expelled, alternative instruction will be provided to the extent
required by law. The Academy will provide alternative instruction to students as soon as
practicable: in general, no later than the day after the suspension is effective. Such
instruction will be at a reasonable location and time of the school’s choosing.

Alternative instruction for suspended students will be of sufficient duration to enable a
student to cover all class material, take all tests and quizzes, keep pace with other
students, and progress to the next grade level. Except for the brief time it would take for
a student to re-enter another public school, the Academy does not have to, but may,
provide alternative instruction for expelled students.

DISCIPLINE POLICY FOR STUDENTS WITH DISABILITIES

In addition to the discipline procedures applicable to all students, the following
procedures are applicable to students with disabilities. A student not specifically
identified as having a disability but whose school district of residence or charter school,
prior to the behavior which is the subject of the disciplinary action, has a basis of
knowledge—in accordance with 34 CFR 300.534—that a disability exists may request to
be disciplined in accordance with these provisions. The Academy shall comply with
sections 300.530-300.536 of the Code of Federal Regulations (“CFR”) and the following
procedures, except that in the event that the following procedures are inconsistent with
federal law and regulations, such federal law and regulations shall govern.

The Academy shall maintain written records of all suspensions and expulsions of
students with a disability including the name of the student, a description of the
behavior engaged in, the disciplinary action taken, and a record of the number of days a



student has been suspended or removed for disciplinary reasons. If a student identified
as having a disability is suspended during the course of the school year for a total of
eight days, such student will immediately be referred to the CSE of the student’s district
of residence for reconsideration of the student’s educational placement. Such a student
shall not be suspended for a total of more than ten days during the school year without
the specific involvement of the CSE of the student’s district of residence prior to the
eleventh day of suspension, because such suspensions may be considered to be a
change in placement. In considering the placement of students referred because of
disciplinary problems, the CSE of the student’s district of residence is expected to follow
its ordinary policies with respect to parental notification and involvement. The CSE will
be notified in the event of:

1) The commission of an infraction by a student with a disability who has previously
been suspended for the maximum allowable number of days.

2) The commission of any infraction resulting from the student’s disability.

3) The commission of any infraction by a disabled student, regardless of whether the
student has previously been suspended during the school year if, had such infraction
been committed by a non-disabled student, the School Leader would seek to impose a
suspension in excess of ten days.

Also, the Academy will ensure that when the suspension or removal of a student with a
disability will constitute a disciplinary change of placement, the CSE will be immediately
notified so that the CSE can meet its required obligations to: 1) Convene a CSE meeting
within 10 school days to make a manifestation determination; 2) Convene a CSE
meeting within 10 business days to develop a plan to conduct a functional behavioral
assessment or review an existing functional behavioral assessment or behavioral
intervention plan; 3) Provide the student’s parent with a copy of their procedural due
process rights. 4) Work closely with the CSE of the students’ district of residence in
determining education services or the interim alternative educational setting consistent
with the FAPE requirements.

Provision of Services During Removal: Those students removed for a period of fewer
than ten days will receive all classroom assignments and a schedule to complete such
assignments during the time of his or her suspension. Provisions will be made to permit
a suspended student to make up assignments or tests missed as a result of such
suspension. The Academy also shall provide additional alternative instruction within the
ten days and by appropriate means to assist the student, so that the student is given full
opportunity to complete assignments and master curriculum, including additional
instructions, phone assistance, computer instruction and/or home visits and one-on-one
tutoring.

During any subsequent removal that, combined with previous removals equals ten or
more school days during the school year, but does not constitute a change in placement,
services must be provided to the extent determined necessary to enable the child to
appropriately progress in the general curriculum and in achieving the goals of his or her



IEP. In these cases, faculty, in consultation with the child's special education teacher,
shall make the service determination.

During any removal for drug or weapon offenses pursuant to 34 CFR §300.530(g)
services will be provided to the extent necessary to enable the child to appropriately
progress in the general curriculum and in achieving the goals of his or her IEP. These
service determinations will be made by the CSE of the student's district of residence.
The Academy will place students in interim alternative educational settings as
appropriate per 34 CFR §300.520(g).

During any subsequent removal that does constitute a change in placement, but where
the behavior is not a manifestation of the disability, the services must be provided to
the extent necessary to enable the student to appropriately progress in the general
curriculum and in achieving the goals of his or her IEP. The CSE of the student's district
of residence will make the service determination.

Due Process: If discipline which would constitute a change in placement is
contemplated for any student with an IEP, the following steps shall be taken: (1) not
later than the date on which the decision to take such action is made, the parents of the
student with a disability shall be notified by the Academy of that decision and provided
the procedural safeguards notice described in 34 CFR §300.504; and (2) the CSE of the
student’s district of residence and other qualified personnel shall meet and review the
relationship between the child’s disability and the behavior subject to the disciplinary
action (subject to CSE's availability).

If, upon review, it is determined that the child's behavior was not a manifestation of his
or her disability, then the child may be disciplined in the same manner as a child without
a disability, except as provided in 34 CFR §300.530(d), which relates to the provision of
services to students with disabilities during periods of removal.

Parents may request a hearing to challenge the manifestation determination. Except as
provided below, the child will remain in his or her current educational placement
pending the determination of the hearing. If a parent requests a hearing or an appeal to
challenge the interim alternative educational setting or the manifestation determination
resulting from a disciplinary action relating to weapons or drugs, the child shall remain
in the interim alternative educational setting pending the decision of the hearing officer
or until the expiration of the time period provided for in the disciplinary action,
whichever occurs first, unless the parent and relevant Academy personnel agree
otherwise.



Attachment 5b. Proposed By-Laws

BY-LAWS OF THE HARLEM STEAM ACADEMY

An Education Corporation

ARTICLE I: NAME

The name of the Corporation is The Harlem STEAM Academy (hereinafter “the Corporation”).

ARTICLE Il: MEMBERSHIP

The Corporation has no members. The rights which would otherwise vest in the members vest
in the Directors of the Corporation (hereinafter the “Trustees”) of the Charter School. Actions which
would otherwise require approval by a majority of all members or approval by the members require
only approval of a majority of all Trustees or approval by the Board of Trustees (hereinafter the
“Board”).

ARTICLE lll: BOARD OF TRUSTEES

A. Powers. The Board shall conduct or direct the affairs of the Corporation and exercise its
powers, subject to applicable Education Law, Not-for-Profit Corporation Law, the Corporation’s Charter
and these Bylaws. The Board may delegate the management of the activities of the Corporation to
others, so long as the affairs of the Corporation are managed, and its powers are exercised, under the
Board’s ultimate jurisdiction.

Without limiting the generality of the powers hereby granted to the Board, but subject
to the same limitations, the Board shall have all the powers enumerated in these Bylaws, and the
following specific powers:

1. To elect and remove Trustees;

2. To select and remove Officers, agents and employees of the Corporation; to
prescribe powers and duties for them; and to fix their compensation;

3. To conduct, manage and control the affairs and activities of the Corporation,
and to make rules and regulations;

4. To enter into contracts, leases and other agreements which are, in the Board’s
judgment, necessary or desirable in obtaining the purposes of promoting the interests of the
Corporation;

5. To carry on the business of operating the Charter School and apply any surplus
that results from the business activity to any activity in which the Corporation may engage;

6. To act as trustee under any trust incidental to the Corporation’s purposes, and
to receive, hold, administer, exchange and expend funds and property subject to such a trust;
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7. To acquire real or personal property, by purchase, exchange, lease, gift, devise,
bequest, or otherwise, and to hold, improve, lease, sublease, mortgage, transfer in trust, encumber,
convey or otherwise dispose of such property;

8. To borrow money, incur debt, and to execute and deliver promissory notes,
bonds, debentures, deeds of trust, mortgages, pledges, hypothecations and other evidences of debt and
securities;

9. To indemnify and maintain insurance on behalf of any of its Trustees, Officers,
employees or agents for liability asserted against or incurred by such person in such capacity or arising
out of such person’s status as such, subject to the provisions of the New York Not-for-Profit Corporation
Law and the limitations noted in these Bylaws.

B. Number of Trustees. The number of Trustees of the Corporation shall be not fewer
than seven (7) and shall not exceed fifteen (15). The Board shall fix the exact number of Trustees, within
these limits, by Board resolution or amendment of the Bylaws.

C. Election of Trustees.

1. Election. The Board shall elect the Trustees by the vote of a majority of the
Trustees then in office, whether or not the number of Trustees in office is sufficient to constitute a
guorum, or by the sole remaining Trustee. Trustees-elect assume office subject to approval by the
Charter Entity. All trustee elections must comply with the NY General Municipal Law.

2. Eligibility. The Board may elect any person who in its discretion it believes will
serve the interests of the Corporation faithfully and effectively.

3. Interested Persons. Not more than 49% of the persons serving on the Board
may be interested persons. An “interested person” is: (1) any person currently being compensated by
the Corporation for services rendered to it within the previous 12 months, whether as a full-time or
part-time employee, independent contractor or otherwise; or (2) any sister, brother, ancestor,
descendant, spouse, sister-in-law, brother-in-law, daughter-in-law, son-in-law, mother-in-law or father-
in-law of any such person.

4. Term of Office.

a. The Trustees elected shall be divided into three classes for the purpose
of staggering their terms of office. All classes shall be as nearly equal in number as possible.

b. The terms of office of the Trustees initially classified shall be as follows:
that of the first class shall expire at the next annual meeting of the Trustees, the second class at the
second succeeding annual meeting and the third class at the third succeeding annual meeting.
Following the expiration of these designated terms, the term of each Trustee shall continue for three (3)
years, except the term of any Trustee who is a parent of a child enrolled in the charter school or the
designated representative of any partner organization shall be one (1) year.

C. The term of office of a Trustee elected to fill a vacancy in these Bylaws
begins on the date of the Trustee’s election, and continues: (1) for the balance of the unexpired term in
the case of a vacancy created because of the resignation, removal, or death of a Trustee, or (2) for the
term specified by the Board in the case of a vacancy resulting from the increase of the number of
Trustees authorized.
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d. A Trustee’s term of office shall not be shortened by any reduction in the
number of Trustees resulting from amendment to the Charter, the Bylaws, or other Board action.

e. A Trustee’s term of office shall not be extended beyond that for which
the Trustee was elected by amendment of the school’s charter or the Bylaws or other Board action.

5. Time of Elections. The Board shall elect Trustees whose terms begin on July 1st
of a given year at the Annual Meeting for that year, or at a Regular Meeting designated for that purpose,
or at a Special Meeting called for that purpose.

D. Removal of Trustees. The Board may remove a Trustee for cause upon 50% vote of all
Trustees (other than the Trustee subject to removal). In addition, a Trustee may be removed from office
on examination and due proof of the truth of a written complaint by any trustee, of misconduct,
incapacity or neglect of duty; provided, that at least one week’s previous notice of the proposed action
shall have been given to the accused and to each trustee. The Board may remove a Trustee without
cause upon 100% vote of all Trustees (other than the Trustee subject to removal).

E. Resignation by Trustee. A Trustee may resign by giving written notice to the Board
President or Secretary. The resignation is effective upon receipt of such notice, or at any later date
specified in the notice. The acceptance of a resignation by the Board President or Secretary shall not be
necessary to make it effective, but no resignation shall discharge any accrued obligation or duty of a
Trustee.

F. Vacancies. A vacancy is deemed to occur on the effective date of the resignation of a
Trustee, upon the removal of a Trustee, upon declaration of vacancy pursuant to these Bylaws, or upon
a Trustee’s death. A vacancy is also deemed to exist upon the increase by the Board of the authorized
number of Trustees.

G. Compensation of Trustees. Trustees shall serve without compensation. However, the
Board may approve reimbursement of a Trustee’s actual and necessary expenses while conducting
Corporation business.

ARTICLE IV: OFFICES

The Corporation’s temporary principal office shall be at the following address: Harlem STEAM
Academy, 373 Park Avenue South, 6" Floor, New York, NY 10016. When the school location is finalized,
the Corporation’s address will change to reflect the address of the school, or at such other place as the
Board may select by resolution or amendment of the Bylaws. The Secretary shall note any change in
office on the copy of the Bylaws maintained by the Secretary. The Corporation may also have offices at
such other places, within the State of New York, as the Board may from time to time determine.

ARTICLE V: MEETINGS OF THE BOARD

A. Place of Meetings. Board Meetings shall be held at the Corporation’s principal office or
at any other reasonably convenient place as the Board may designate.

B. Annual Meetings. An Annual Meeting shall be held in the month of June of each year
for the purpose of electing Trustees, making and receiving reports on corporate affairs, and transacting
such other business as comes before the meeting.




C. Regular Meetings. A minimum of ten (10) Regular Meetings shall be held each year on
dates determined by the Board.

D. Special Meetings. A Special Meeting shall be held at any time called by the President,
or by any Trustee upon written demand of not less than one-half of the entire Board.

E. Adjournment. A majority of the Trustees present at a meeting, whether or not a
guorum, may adjourn the meeting to another time and place.

F. Notices. Notices to Trustees of Board Meetings shall be given as follows:

1. Annual Meetings and Regular Meetings may be held without notice if the
Bylaws or the Board fix the time and place of such meetings.

2. Special Meetings shall be held upon four days’ notice by first-class mail or 48
hours’ notice delivered personally or by telephone, facsimile or e-mail. Notices will be deemed given
when deposited in the United States mail, addressed to the recipient at the address shown for the
recipient in the Corporation’s records, first-class postage prepaid; when personally delivered in writing
to the recipient; or when faxed, e-mailed, or communicated orally, in person or by telephone, to the
Trustee or to a person whom it is reasonably believed will communicate it promptly to the Trustee.

G. Waiver of Notice. Notice of a meeting need not be given to a Trustee who signs a
waiver of notice or written consent to holding the meeting or an approval of the minutes of the
meeting, whether before or after the meeting, or attends the meeting without protest prior to the
meeting or at its commencement, of the lack of notice. The Secretary shall incorporate all such waivers,
consents and approvals into the minutes of the meeting.

ARTICLE VI: ACTION BY THE BOARD

A. Quorum. Unless a greater proportion is required by law, a majority of the entire Board
of Trustees shall constitute a quorum for the transaction of any business or of any specified item of
business.

B. Action by the Board.

1. Actions Taken at Board Meetings. Any business may be transacted and any
corporate action may be taken at any regular or special meeting of the Board of Directors at which a
guorum is present, whether such business or proposed action be stated in the notice of such meeting or
not, unless special notice of such business or proposed action is required by law or by these bylaws.
Except as otherwise provided by statute or by these Bylaws, the vote of a majority of the Board present
at the time of the vote, if a quorum is present at such time, shall be the act of the Board. If at any
meeting of the Board there shall be less than a quorum present, the Trustees present may adjourn the
meeting until a quorum is obtained.

2. Board Participation by Other Means. In all events, a quorum of Trustees must
be present to lawfully conduct a Board Meeting of the Charter School. To the fullest extent permitted
by law, trustees participating by means of, video-conferencing may be counted toward achieving a
guorum, provided that all Trustees participating in such meeting can hear one another and there is no
objection from any Trustee or any person in the public audience, if any.

C. Committees.



1. Appointment of Committees. The Board may create committees for any
purpose, and the President of the Board shall appoint members to and designate the chairs of such
committees. A Board Committee will consist of not fewer than three Trustees, who shall serve at the
pleasure of the President of the Board, except that any executive committee of the Board shall comprise
not fewer than five trustees.

2. Standing Committees. The Board shall have the following standing committees:
Executive (chaired by the Board Chair), Finance (Chaired by the Treasurer) and Education and
Accountability. Additional Chairs and committee members will be appointed by the President of the
Board.

3. Authority of Board Committees. The President of the Board may delegate to a
Board committee any of the authority of the Board, except with respect to:

a. The election of Trustees;

b. Filling vacancies on the Board or any committee which has the authority
of the Board;

c. The amendment or repeal of Bylaws or the adoption of new Bylaws; and

d. The appointment of other committees of the Board, or the members of
the committees.

4, Procedures of Committees. The Board may prescribe the manner in which the
proceedings of any Board Committee are to be conducted. In the absence of such prescription, a Board
Committee may prescribe the manner of conducting its proceedings, except that the regular and special
meetings of the Committee are subject to the provisions of these Bylaws and the Open Meetings Law
with respect to the calling of meetings.

D. Standard of Care.

1. Performance of Duties. Each Trustee shall perform all duties of a Trustee,
including duties on any Board Committee, in good faith and with that degree of diligence, care and skill,
including reasonable inquiry, as an ordinary prudent person in a like position would use under similar
circumstances.

2. Reliance on Others. In performing the duties of a Trustee, a Trustee shall be
entitled to rely on information, opinions, reports or statements, including financial statements and other
financial data, presented or prepared by:

a. One or more Officers or employees of the Corporation whom the
Trustee believes to be reliable and competent in the matters presented;

b. Legal counsel, public accountants or other persons as to matters that
the Trustee believes are within that person’s professional or expert
competence; or

C. A Board Committee on which the Trustee does not serve, duly
designated in accordance with a provision of the Corporation’s Charter
or Bylaws, as to matters within its designated authority, provided the



Trustee believes the Committee merits confidence and the Trustee acts
in good faith, and with that degree of care specified in Paragraph D.1.,
and after reasonable inquiry when the need is indicated by the
circumstances, and without knowledge that would cause such reliance
to be unwarranted.

3. Investments. In investing and dealing with all assets held by the Corporation for
investment, the Board shall exercise the standard of care described above in Paragraph D.1. and shall
consider among other relevant considerations the long and short term needs of the Corporation in
carrying out its purposes, including its present and anticipated financial requirements. The Board may
delegate its investment powers to others, provided that those powers are exercised within the ultimate
direction of the Board.

E. Rights of Inspection. Every Trustee has the right to inspect and copy all books, records
and documents of every kind and to inspect the physical properties of the Corporation, provided that
such inspection is conducted at a reasonable time after reasonable notice, and provided that such right
of inspection and copying is subject to the obligation to maintain the confidentiality of the reviewed
information, in addition to any obligations imposed by any applicable federal, state or local law.

F. Participation in Discussions and Voting. Every Trustee has the right to participate in the
discussion and vote on all issues before the Board or any Board Committee, except that any Trustee
shall be excused from the discussion and vote on any matter involving such Trustee relating to: (a) a self-
dealing transaction; (b) a conflict of interest; (c) indemnification of that Trustee uniquely; or (d) any
other matter at the discretion of a majority of the Trustees then present.

G. Duty to Maintain Board Confidences. Every Trustee has a duty to maintain the
confidentiality of all Board actions which are not required by law to be open to the public, including
discussions and votes which take place at any Executive Sessions of the Board. Any Trustee violating this
confidence may be removed from the Board.

ARTICLE VII: OFFICERS

A. Officers. The Officers of the Corporation consist of a President (hereinafter
“President”), Vice President (hereinafter “Vice President”), a Secretary and a Chief Financial Officer
(hereinafter “Treasurer”). The Corporation also may have such other officers as the Board deems
advisable.

1. President. Subject to Board control, the President has general supervision,
direction and control of the affairs of the Corporation, and such other powers and duties as the Board
may prescribe. If present, the President shall preside at Board meetings.

2. Vice President. If the President is absent or disabled, the Vice President shall
perform all the President’s duties and, when so acting, shall have all the President’s powers and be
subject to the same restrictions. The Vice President shall have other such powers and perform such
other duties as the Board may prescribe.

3. Secretary. The Secretary shall: (a) keep or cause to be kept, at the Corporation’s
principal office, or such other place as the Board may direct, a book of minutes of all meetings of the
Board and Board Committees, noting the time and place of the meeting, whether it was regular or
special (and if special, how authorized), the notice given, the names of those present, and the

6



proceedings; (b) keep or cause to be kept a copy of the Corporation’s Charter and Bylaws, with
amendments; (c) give or cause to be given notice of the Board and Committee meetings as required by
the Bylaws; and (d) have such other powers and perform such other duties as the Board may prescribe.

4, Treasurer. The Treasurer shall: (a) keep or cause to be kept adequate and
correct accounts of the Corporation’s properties, receipts and disbursements; (b) make the books of
account available at all times for inspection by any Trustee; (c) deposit or cause to be deposited the
Corporation’s monies and other valuables in the Corporation’s name and to its credit, with the
depositories the Board designates; (d) disburse or cause to be disbursed the Corporation’s funds as the
Board directs; (e) render or cause to be rendered to the President and the Board, as requested but no
less frequently than once every fiscal year, an account of the Corporation’s financial transactions and
financial condition; (f) prepare or cause to be prepared any reports on financial issues required by an
agreement on loans; (g) serve as Chairperson of the Finance Committee; and (h) have such other powers
and perform such other duties as the Board may prescribe.

B. Election, Eligibility and Term of Office.

1. Election. The Board shall elect the Officers annually at the Annual Meeting or a
Regular Meeting designated for that purpose or at a Special Meeting called for that purpose, except that
Officers appointed to fill vacancies shall be elected as vacancies occur.

2. Eligibility. A Trustee may hold any number of offices, except that neither the
Secretary nor Treasurer may serve concurrently as the Chairman.

3. Term of Office. Each Officer serves at the pleasure of the Board, holding office
until resignation, removal or disqualification from service, or until his or her successor is elected.

C. Removal and Resignation. The Board may remove any Officer, either with or without
cause, at any time. Such removal shall not prejudice the Officer’s rights, if any, under an employment
contract. Any Officer may resign at any time by giving written notice to the Corporation, the resignation
taking effect upon receipt of the notice or at a later date specified in the notice.

ARTICLE VIII: NON-LIABILITY OF TRUSTEES

The Trustees shall not be personally liable for the Corporation’s debts, liabilities or other
obligations.

ARTICLE IX: INDEMNIFICATION OF CORPORATE AGENTS

A. Exculpatory Provisions.

None of the Corporation’s current or former Officers or Trustees (each, an “Indemnified
Person”) shall be liable, directly or indirectly, to the Corporation for any act or omission taken or
omitted by such Indemnified Person in good faith, provided that such act or omission did not constitute
gross negligence, fraud or willful violation of the law or a breach of such Indemnified Person’s duty of
loyalty to the Corporation.

B. Derivative Actions.

Any and every Indemnified Person made or threatened to be made a party to any
action, suit or proceeding by or in the right of the Corporation to procure a judgment in its favor by
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reason of the fact that he or she, his or her testator or intestate, is or was a Trustee or Officer of this
Corporation or of any corporation which he or she served as such at the request of this Corporation,
shall be indemnified and held harmless by the Corporation to the fullest extent permitted by applicable
law, against any and all claims, liabilities and expenses of whatever nature (“Claims”) relating to
activities undertaken in connection with the Corporation, including but not limited to amounts paid in
satisfaction of judgments, in compromise or settlement, or other amounts, and reasonable attorneys’,
accountants’ and experts’ and other fees, in each case incurred by him or her in connection with the
investigation, defense or disposition of such action or in connection with any appeal thereof, except in
relation to matters as to which it shall be adjudged in such action, suit or proceeding that such Officer or
Trustee has breached his or her duty of loyalty to the Corporation.

C. Nonderivative Actions.

Any and every Indemnified Person made or threatened to be made a party to any
action, suit, or proceeding other than one by or in the right of the Corporation to procure a judgment in
its favor, whether civil or criminal, including an action by or in the right of any other corporation of any
type or kind, domestic or foreign, which any Trustee or Officer of the Corporation served in any capacity
at the request of the Corporation, by reason of the fact that he or she, his or her testator or intestate, is
or was a Trustee or Officer of the Corporation, or served such other corporation in any capacity, shall be
indemnified and held harmless by the Corporation, to the fullest extent permitted by applicable law,
against any and all Claims incurred by him or her in connection with the investigation, defense or
disposition of such action, suit or proceeding or in connection with any appeal thereof, except in relation
to matters as to which it shall be adjudged in such action, suit or proceeding that such Officer or Trustee
(i) acted with gross negligence, fraud or willful violation of the law or (ii) shall not have acted in good
faith.

D. Advance of Expenses.

Expenses incurred by an Indemnified Person in, investigation, defense or settlement of
any Claim that may be subject to a right of indemnification hereunder may be advanced by the
Corporation prior to the final disposition thereof upon receipt of an undertaking by or on behalf of the
Indemnified Person to repay such amount if it shall ultimately be determined that the Indemnified
Person is not entitled to be indemnified by the Corporation.

E. Non-Exclusivity.

The right of any Indemnified Person to the indemnification provided herein shall be
cumulative of, and in addition to, any and all rights to which such Indemnified Person may otherwise be
entitled by contract or as a matter of law or equity, and shall extend to such Indemnified Person’s
successors, assigns and legal representatives. The Corporation shall have the power to purchase or
maintain at its cost and expense insurance on behalf of such Indemnified Persons to the fullest extent
permitted by this Article and applicable law.

F. Satisfaction from Corporation’s Assets.

All judgments against the Corporation or an Indemnified Person, in respect of which
such Indemnified person is entitled to indemnification, shall first be satisfied from corporation assets
before the Indemnified Person is responsible therefore.

G. Notices of Claims.




Promptly after receipt by an Indemnified Person of notice of the commencement of any
action or proceeding or threatened action or proceeding involving a Claim, such Indemnified Person will,
if a claim for indemnification in respect thereof is to be made against the Corporation, give written
notice to the Corporation of the commencement of such action; provided, however, that the failure of
any Indemnified Person to give notice as provided herein shall not relieve the Corporation of its
obligations under this Article VI, except to the extent that the Corporation is actually prejudiced by such
failure to give notice. Each such Indemnified Person shall keep the Chairman of the Board of Trustees
and the Executive Director of the Corporation apprised of the progress of any such proceeding.

H. Burden of Proof.

In any dispute as to indemnification between the Corporation and a person claiming
indemnity, the burden of proof shall in all events, and as to all elements of any claim or defense, be on
the Corporation.

ARTICLE X: SELF-DEALING TRANSACTIONS

The Corporation shall not engage in any self-dealing transactions, except as approved by the
Board. “Self-dealing transaction” means a transaction to which the Corporation is a party and in which
one or more of the Trustees has a material financial interest (“interested Trustee(s)”). Notwithstanding
this definition, the following transaction is not a self-dealing transaction, and is subject to the Board’s
general standard of care:

A transaction which is part of a public or charitable program of the Corporation, if the
transaction (a) is approved or authorized by the Board in good faith and without unjustified favoritism;
and (b) results in a benefit to one or more Trustees or their families because they are in a class of
persons intended to be benefited by the program.

ARTICLE XI: OTHER PROVISIONS

A. Fiscal Year. The fiscal year of the Corporation begins on July 1 of each year and ends
June 30.

B. Execution of Instruments. Except as otherwise provided in these Bylaws, the Board
may adopt a resolution authorizing any Officer or agent of the Corporation to enter into any contract or
execute and deliver any instrument in the name of or on behalf of the Corporation. Such authority may
be general or confined to specific instances. Unless so authorized, no Officer, agent or employee shall
have any power to bind the Corporation by any contract or engagement, to pledge the Corporation’s
credit, or to render it liable monetarily for any purpose or any amount.

C. Checks and Notes. Except as otherwise specifically provided by Board resolution,
checks, drafts, promissory notes, orders for the payment of money, and other evidence of indebtedness
of the Corporation may be signed by the President of the Board, the Principal, or Treasurer. In the
instance that that the Corporation utilizes a fiscal sponsor, check requests must be made in writing to
the fiscal sponsor by those same individuals. Check requests for amounts of $5,000.00 or greater must
be signed by two (2) of these individuals.

D. Construction and Definitions. Unless the context otherwise requires, the general
provisions, rules of construction, and definitions contained in the Not-for-Profit Corporation Law and the
Education Law shall govern the construction of these Bylaws. Without limiting the generality of the
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foregoing, words in these Bylaws shall be read as the masculine or feminine gender, and as the singular
or plural, as the context requires, and the word “person” includes both a corporation and a natural
person. The captions and headings in these Bylaws are for reference and convenience only and are not
intended to limit or define the scope or effect of any provisions.

E. Conflict of Interest. At all times the Board will comply with the New York General
Municipal Law regarding conflict of interest. Any Trustee, Officer, or Committee member having an
interest in a contract, other transaction or program presented to or discussed by the Board or Board
Committee for authorization, approval, or ratification shall make a prompt, full and frank disclosure of
his or her interest to the Board or Committee prior to its acting on such contract or transaction. Such
disclosure shall include all relevant and material facts known to such person about the contract or
transaction that may reasonably be construed to be adverse to the Corporation’s interest.

The body to which such disclosure is made shall thereupon determine, by majority vote,
whether the disclosure shows that a conflict of interest exists or can reasonably be construed to exist. If
a conflict is deemed to exist, such person shall not vote on, nor use his or her personal influence on, nor
be present during the discussion or deliberations with respect to, such contract or transaction (other
than to present factual information or to respond to questions prior to the discussion). The minutes of
the meeting shall reflect proceedings, including the disclosure made, the vote thereon and, where
applicable, the abstention from voting and participation. The Board may adopt formal policies
requiring:

1. Regular annual statements from Trustees, Officers and key employees to
disclose existing and potential conflicts of interest; and

2. Corrective and disciplinary actions with respect to transgressions of such
policies. For the purpose of this section, a person shall be deemed to have an “interest” in a contract or
other transaction if he or she is the party (or one of the parties) contracting or dealing with the
Corporation, or is a Director, Trustee or Officer of, or has a significant financial or influential interest in
the entity contracting or dealing with the Corporation.

F. Interpretation of Charter. To the extent of any conflict between any provision of these
by-laws and the Open Meetings Law, the Open Meetings Law will control. Whenever any provision of
the Bylaws is in conflict with the provisions of the Charter, the provisions of the Charter shall control.

ARTICLE XlI: AMENDMENT

A majority of the Trustees may adopt, amend or repeal these Bylaws subject to approval by the
Charter Entity.

CERTIFICATE OF THE SECRETARY

The undersigned does hereby certify that the undersigned is the Secretary of the Charter School,
an education Corporation duly organized and existing under the laws of the State of New York; that the
foregoing Bylaws of said Corporation were duly and regularly adopted as such by the Board of Trustees
of said Corporation; and that the above and foregoing Bylaws are now in full force and effect.

, Secretary Dated:
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Attachment 5c. Proposed Code of Ethics

THE HARLEM STEAM ACADEMY CODE OF ETHICS
FOR SCHOOL TRUSTEES, OFFICERS AND EMPLOYEES

The Board of Trustees recognizes that sound, ethical standards of conduct serve to
increase the effectiveness of school board trustees and their staff as educational leaders
in their community. Actions based on an ethical code of conduct promote public
confidence and the attainment of school goals. The Board also recognizes its obligation
under the General Municipal Law to adopt a code of ethics consistent with the
provisions of the General Municipal Law, setting forth the standards of conduct required
of all school trustees, officers and employees.

Therefore, every officer and employee of the school, whether paid or unpaid, including
Board Trustees, shall adhere to the following code of conduct:

1. Gifts: An officer or employee shall not directly or indirectly solicit any gifts; nor
shall an officer or employee accept or receive any single gift having a value of $75 or
more, or gifts from the same source having a cumulative value of $75 or more over a
twelve-month period, whether in the form of money, services, loan, travel,
entertainment, hospitality, thing or promise, or any other form, if it could reasonably
be inferred that the gift was intended to influence him or her in the performance of
his or her official duties or was intended as a reward for any official action on his or
her part.

However, the Board welcomes and encourages the writing of letters or notes expressing
gratitude or appreciation to staff members. Gifts from children that are principally
sentimental in nature and of insignificant financial value may be accepted in the spirit in
which they are given.

2. Confidential information: An officer or employee shall not disclose confidential
information acquired by him or her in the course of his or her official duties or use
such information to further his or her own personal interest. In addition, he/she
shall not disclose information regarding any matters discussed in an executive
session of the Board, whether such information is deemed confidential or not
unless such information is revealed to another board member in the furtherance of
board business.

3. Representation before the Board: An officer or employee shall not receive or enter
into any agreement, express or implied, for compensation for services to be
rendered in relation to any matter before the school board.

4. Representation before the Board for a contingent fee: An officer or employee
shall not receive or enter into any agreement, express or implied, for compensation



for services to be rendered in relation to any matter before the school board,
whereby the compensation is to be dependent or contingent upon any action by
the school with respect to such matter, provided that this paragraph shall not
prohibit the fixing at any time of fees based upon the reasonable value of the
services rendered.

5. Disclosure of interest in matters before the Board: A member of the Board of
Trustees and any officer or employee of the school, whether paid or unpaid, who
participates in the discussion or gives official opinion to the Board on any matter
before the Board shall publicly disclose on the official record the nature and extent
of any direct or indirect financial or other private interest he or she has in such
matter. The term “interest” means a pecuniary or material benefit accruing to an
officer or employee.

6. Investments in conflict with official duties: An officer or employee shall not invest
or hold any investment directly in any financial, business, commercial or other
private transaction that creates a conflict with his or her official duties.

7.  Private employment: An officer or employee shall not engage in, solicit, negotiate
for or promise to accept private employment when that employment or service
creates a conflict with or impairs the proper discharge of his or her official duties.

8.  Future employment: An officer or employee shall not, after the termination of
service or employment with the Board, appear before the Board or any panel or
committee of the Board, in relation to any case, proceeding, or application in which
he or she personally participated during the period of his or her service or
employment or that was under his or her active consideration. This shall not bar or
prevent the timely filing by a present or former officer or employee of any claim,
account, demand or suit against the district on his or her own behalf or on behalf of
any member of his or her family arising out of any personal injury or property
damage or for any lawful benefit authorized or permitted by law.

Distribution of Code of Ethics

The Chief Executive Officer shall cause a copy of this Code of Ethics to be distributed
annually to every officer and employee of the school. Each officer and employee
elected or appointed thereafter shall be furnished a copy before entering upon the
duties of his or her office or employment.

Penalties

In addition to any penalty contained in any other provision of law, any person who shall
knowingly and intentionally violate any of the provisions of the Board’s Code of Ethics
may be fined, suspended or removed from office or employment, as the case may be, in
the manner provided by law.



THE HARLEM STEAM ACADEMY
POLICY ON CONFLICTS OF INTEREST

The General Municipal Law defines prohibited conflicts of interest for school trustees,
officers and employees.

Under the General Municipal Law, no school officer or employee may have an interest,
direct or indirect, in any contract with the School, when such trustee, officer or
employee, individually or as a member of the Board, has the power or duty to (a)
negotiate, prepare, authorize or approve the contract, or authorize or approve payment
under the contract; (b) audit bills or claims under the contract; or (c) appoint an officer
or employee who has any of the powers or duties set forth above. No Treasurer may
have an interest, direct or indirect, in a bank or trust company designated as a
depository or paying agent or for investment of funds of his/her school. This, however,
does not preclude payment of lawful compensation and necessary expenses of a school
employee in one or more public offices or positions of employment, the holding of
which is not prohibited by law.

Exceptions to Law

The General Municipal Law enumerates a number of exceptions to its general rule
prohibiting conflicts. Specifically, the statute provides that its prohibitions on conflict of
interest do NOT apply to:

a) The designation of a bank or trust company as a depository, paying agent,
registration agent or for investment of funds of a municipality except when the
chief fiscal officer, treasurer, or his/her deputy or employee, has an interest in
such bank or trust company; provided, however, that where designation of a bank
or trust company outside the municipality would be required because of the
foregoing restriction, a bank or trust company within the municipality may
nevertheless be so designated;

b) A contract with a person, firm, corporation or association in which a municipal
officer or employee has an interest which is prohibited solely by reason of
employment as an officer or employee thereof, if the remuneration of such
employment will not be directly affected as a result of such contract and the duties
of such employment do not directly involve the procurement, preparation or
performance of any part of such contract;

c) The designation of a newspaper, including but not limited to an official newspaper,
for the publication of any notice, resolution, ordinance or other proceeding where
such publication is required or authorized by law;

d) The purchase by a municipality of real property or an interest therein, provided the
purchase and the consideration therefore is approved by order of the supreme
court upon petition of the governing board;

e) The acquisition of real property or an interest therein, through condemnation
proceedings according to law;



f)

g)
h)

j)

k)

m)

n)

A contract with a membership corporation or other voluntary non-profit
corporation or association;

The sale of lands and notes pursuant to Section 60.10 of the local finance law;

A contract in which an officer or employee has an interest if such contract was
entered into prior to the time he/she was elected or appointed as such officer or
employee, but this does not authorize a renewal of any such contract;

Employment of a licensed physician as school physician for a school upon
authorization by a two-thirds vote of the board of trustees;

A contract with a corporation in which an officer or employee has an interest by
reason of stockholdings when less than five percent of the outstanding stock of the
corporation is owned or controlled directly or indirectly by such officer or
employee;

A contract for the furnishing of public utility services when the rates or charges
therefore are fixed or regulated by the public service commission;

A contract for the payment of a reasonable rental of a room or rooms owned or
leased by an officer or employee when the same are used in the performance of
his/her official duties and are so designated as an office;

A contract for the payment of a portion of the compensation of a private
employee of an officer when such employee performs part-time service in the
official duties of the office;

A contract in which a school officer or employee has an interest if the total
consideration payable thereunder, when added to the aggregate amount of all
consideration payable under contracts in which such person had an interest during
the fiscal year, does not exceed the sum of seven hundred and fifty dollars;

A contract with a member of private industry council established in accordance
with the federal job training partnership act or any firm, corporation or association
in which such member holds an interest, provided the member discloses such
interest to the council and the member does not vote on the contract.

Express Prohibitions
In addition, the law clearly states that a trustee, officer or employee may not:

a)

b)

d)

Directly or indirectly, solicit any gift, or accept or receive any gift having a value of
$75 or more, whether in the form of money, service, loan, travel, entertainment,
hospitality, thing, or promise, or in any other form, under circumstances in which it
could reasonably by inferred that the gift was intended to or could reasonably be
expected to influence him/her in the performance of his/her official duties, or was
intended as a reward for any official action on his/her part;

Disclose confidential information acquired in the course of his/her official duties or
use such information to further his/her personal interests;

Receive, or enter into any agreement, express or implied, for compensation for
services to be rendered in relation to any matter before the Board; or

Receive, or enter into any agreement, express or implied, for compensation for
services to be rendered in relation to any matter before the Board whereby the
compensation is to be dependent or contingent upon any action by the



agency. This does not prohibit the fixing of fees based upon the reasonable value
of services rendered.

Penalties

Any contract willfully entered into by or with a school in which there is a prohibited
interest is void and unenforceable. In addition, any trustee, officer or employee who
willfully and knowingly violates the foregoing provisions shall be guilty of a
misdemeanor.

It should be noted that competitive bidding does not cure the prohibition against having
any interest in a contract when the trustee, officer or the employee has the power to
approve the contract.

The law further authorizes, in addition to any other penalty imposed, that any person
who knowingly and intentionally violates the above may be fined, suspended, or
removed from office or employment in the manner provided by law.

Disclosure of Interests

The Legislature has also enacted various disclosure requirements, in an effort to
protect the public and to publicize conflicts of interest, so that both the public and the
governing body might take appropriate account of any personal interests in assessing
the public benefit of a personal transaction.

Any trustee, officer or employee who has, will have, or later acquires an interest in any
actual or proposed contract with the Board must publicly disclose the nature and extent
of such interest in writing to the Board as soon as he/she has knowledge of it.

Although certain interests may not be expressly prohibited by law, they are still subject
to disclosure requirements. Legal counsel should be sought concerning any question
regarding disclosure of specific items.

The law requires that written disclosure be made part of and set forth in the minutes of
the Board. Once made, no further disclosures with respect to additional contracts with
the same party during the remainder of the fiscal year need be made.



Attachment 7: Partnerships with Not-for-Profit Entities

Big Picture Learning

Big Picture Learning and the United Federation of Teachers Educational Foundation (the not-
for-profit arm of the United Federation of Teachers) each bring unique strengths and skills to
the design and support of the Harlem STEAM Academy (A Big Picture Learning School).

Big Picture Learning has a demonstrated track record of creating over 60 successful schools in
the US (95 worldwide) that serve underprivileged populations, particularly those with high
percentages of English language learners. The following are services Big Picture Learning will
provide to the Harlem STEAM Academy:

* |dentifying School Leader;
* Hiring services and guidance to the Board of Trustees;
* Coaching and training of the School Leader and faculty during the planning year;
* Ongoing support of the School Leader and faculty after school opening, including:
o Big Picture Learning’s National Director of Schools Network and Big Picture
Learning’s Co-Director will travel to the Academy several times during the year;

o Ongoing phone assistance from the National Director of Schools Network, the
Regional Director, and other members of the Big Picture Learning management
team;

o Support with implementation of the Academy’s Key Design Principles and
Instructional Strategies;

o On-going professional development support as required.

* Writing and submission of startup grant applications;

* Creating an “Operating Committee” that will convene and meet with the Academy’s
principal monthly via teleconferencing. This operating committee will include
personnel from Big Picture Learning’s curriculum/instruction, and professional
development departments.

Measured Deliverables for Evaluating the BPL Partnership

* Evaluation of student data in reference to academic performance and teacher
effectiveness.

* Every student has a learning plan.

* Every studentis in an advisory.

* Every student has done an exhibition within the first year.

* Every student is involved in project based learning through their interest in STEAM.

* BPL has submitted two written reviews on principal performance.

* Early school indicators on attendance, student engagement, student academic mindsets
meet the Academy’s targeted outcomes.

* By year 3, every student has been placed in a STEAM-oriented internship.

The Harlem STEAM Academy Charter Application to NYSED



Contact information for Big Picture Learning
Legal Status of Organization: Not-for-profit (501(c)(3))
Authority to do business in New York: Pending

Contact Person:

Andrew Frishman

Big Picture Learning

325 Public Street

Providence, Rl 02905

Phone: 401.743.8136

Fax: 401.752.3528
andrew@bigpicturelearning.org

HTINK

HTINK (pronounced “tink”- the “h” is silent) is an educational services cooperative (based on
Mondragon model) focused on spreading technical learning and creative problem solving skills
to as many people as possible. We provide classes, workshops, and collaborative problem
solving challenges for adults and children that promote hands-on learning and making. In
addition to direct instruction we also provide professional development services and technical
support to Schools, Community-based organizations, Makerspaces, Hackerspaces, and FabLabs.

At the Harlem STEAM Academy, HTINK will be a service provider of professional development
and direct youth instruction. electronics, physical computing with the Arduino, programming
and game design with MIT's Scratch, 3D design, and Makerbot 3D printing. On a given day,
student projects could include building a wind turbine, prototyping a robotic arm, or creating a
digital music instrument. Or they might make a silk screen for a tee shirt, an interactive poster
for their bedroom, or design and print a toy on a 3D printer.

* Creating “Maker” curriculum workshops
* Technical Support Services

* Professional Development training

* Youth Instruction, in-school/after school

The follow are examples of sample workshops that will be customized for Harlem STEAM:

3D Design/3D Printing 101: The future of manufacturing is here! Become your own product
invention and design factory. Use 3d software to design your product to your exact
specifications. Learn and see how 3d printers work and watch the magic when the digital
becomes physical right before your eyes.

* Describe and apply the basic geometric concepts to building 3D models
* Describe and demonstrate the process of using mechanical and electronic
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measuring devices accurately as required by the design intent
* Express a design of an object as a 3D model
* Viewpoint control, image and surface manipulation

Introduction to E-Textiles and Soft Circuits

Boost the 1Q of the textiles you wear everyday by introducing electronics such as LED lights,
buttons, and buzzers. Create a sophisticated electrical path using soft flexible circuits to blend
textile craft and electrical engineering.

* Application of simple circuits

* Circuitry design (open/closed, parallel/series)

* The ability to create a system of cause and affect

* Understand the ability of electrical energy to be transformed into heat, light, and
mechanical energy

* Understanding of conductors and insulators

Physical Computing 101 Video Game Programming: Create a story, design characters, animate
and code your own video game using a youth friendly program created by MIT. Take control of
your new game as you learn to program a micro-controller to create your own custom joystick.

¢ Student will understand the concept of computational creation, in the context of Scratch
software

* Students will demonstrate computational thinking such as abstraction, connections,
programming and algorithms.

* Students will understand the components of an Arduino micro-controller.

* Students will learn hot to install drivers on their computer connecting to their Arduino.

Physical Computing 101 E-Textiles: Add intelligence to your clothing by learning to embed a
micro-controller into everyday textiles. Conductive thread, sensors and lights are just a few
items to create your own smart clothing that can apply to areas of medicine, military
engineering and fashion.

¢ Students will learn how to develop a board connected to a computer.

¢ Students will understand the components of an Arduino micro-controller.

* Students will learn hot to install drivers on their computer connecting to their Arduino.
* Circuitry design (open/closed, parallel/series).

* Understanding of conductors and insulators.

Measured Deliverables for Evaluating the HTINK Partnership

* At least 75% of 9" and 10" graders successfully complete one HTINK workshop within
the first year.
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* At least 90% of 9" and 10" graders successfully complete one HTINK workshop within
the second year.

* Successfully design at least 5 Harlem STEAM specific workshops working collaboratively
with faculty and community stakeholders to fuse the CCSS and Regents requirements
with the principles of making and tinkering that are core to HTINK's work.

e Ensure 90% of 9" and 10" grade students achieve their required 100-hour minimum
STEAM Team activity hours required for promotion.

Contact information for HTINK:

Jon Santiago
jsantiago@htink.org
315 Flatbush Ave, #532
Brooklyn, NY 11217

General Criteria for Evaluating Partnerships

The Academy’s senior management and Board will conduct annual assessments of all partners
to measure the actual deliverables against the scope of work contracted. The evaluation will
also confirm general affordability in the budget where outside services are contractually paid
and value for money. Where services are provided in-kind, the senior management and board
of trustees will evaluate the time commitment made by the partners and by the Academy’s
staff to maintain the partnership against the agreed deliverables outlined above for each
partner. The assessments will be provided to all of the Academy’s partners in written form on
an annual basis to encourage on-going open dialogue between the Academy and its partners to
continually evolve the scope of the partnerships with the changing needs of the Academy.

The Harlem STEAM Academy Charter Application to NYSED



Attachment 8a. Hiring & Personnel Policies

Harlem STEAM Academy’s Hiring & Personnel Policies

School’s qualifications for hiring advisors, school administrators and other employees

In addition to requiring a Master’s Degree, the Academy will seek out School Leader candidates
who have demonstrated successful teaching experience, ideally in an urban setting. The ideal
School Leader (“SL”) candidate will have several years experience as a principal or assistant
principal or as a leader of a significant educational organization, business enterprise, or non-
profit. Candidates must have the commitment and ability to obtain principal
licensure/certification. Hiring characteristics every SL candidate should possess and
demonstrate during his/her interview include:

1. Experienced leader, committed to the values of excellence in learning and academic
innovation;

2. Demonstrated skill in working in and leading a non-traditional academic program;

3. Demonstrated skills as a team builder with a successful track record in navigating
internal and external constituencies;

4. A passion for working with a diverse student population and maintaining a multicultural

environment;

Expertise in managing and leading reform efforts;

Democratic style, embracing teachers as leaders;

Highly self-directed;

Demonstrated experience working in a collaborative leadership and operations model;

Demonstrated ability to build, support, and maintain shared leadership — a strong

administrative and faculty team that supports a collective management vision for both

operations and finances, and

10. Demonstrated entrepreneurial experience in building and/or growing a new
school/educational enterprise.

W N W

The SL, who will be hired and evaluated by the Board, will, in conjunction with the Hiring
Committee, hire subsequent administrators, including the Instructional Leader, the Director of
Operations and teaching staff.

Harlem STEAM School Leader/Instructional Leader Competencies & Expectations
(based on Big Picture Learning criteria)

COMPETENCY OUTSTANDING SATISFACTORY UNSATISFACTORY
Organization/ | - Evidence of developing a - Has developed an - No evidence of having
Timeliness quality system to keep track | adequate system to keep | developed a quality
of files/work and responds track of files/work and system to keep track of
to all requests in a timely responds to most files/work and does not
manner. requests in a timely usually respond to
- Always on time to manner. requests in a timely
Academy, meetings and - Consistently on time to manner.
events Academy meetings and - Consistently tardy to




events

Academy, meetings and
events

Consistency

- Always follows through on
what he/she says and
usually does not need to be
reminded.

- Usually follows through
on what he/she says but
occasionally needs to be
reminded

- Seldom follows through
on what he/she says and
regularly needs to be
reminded.

Relationships

- Consistently demonstrated
an ability to relate to staff
and students under
different circumstances
while maintaining
professionalism.

- Staff and students feel
supported and that the SL is
approachable. Staff and
student behavioral issues
are at a minimum.

- Conflicts are handled and
mediated in a timely
manner.

- Regularly demonstrated
an ability to relate to staff
and/or students under
different circumstances
while usually maintaining
professionalism.

- Staff and/or students
feel relatively supported
and that the SLis
approachable.

- Staff and student
behavioral issues are
being addressed
consistently; the SL is
working towards
minimizing minimization..

- Has never
demonstrated the ability
to relate to staff and
students under a variety
of circumstances and has
struggled to maintain
professionalism. .

- Staff and/or students
do not feel supported
and do not feel the
principal is
approachable.

- Staff and student
behavioral issues are
prevalent and are
disrupting the learning
and teaching of other
students and staff.

Vision

- Established clear vision for
the Academy.

- Mentors by example and
always models the school
philosophy.

- Inspires others.

- Clear timeline for
implementation.

- Continuously
demonstrated commitment
to STEAM/Big Picture
Learning vision.

- Established clear vision
for the Academy.

- Occasionally shares
teaching moments with
others.

- In line with the school
philosophy.

- Occasionally inspires
others by example.

- Has a timeline for
implementation

- Demonstrated
commitment to the
STEAM/Big Picture
Learning vision.

-Not clear vision for the
Academy

-Does not share best
practices/strategies with
others

-Not in line with the
school philosophy.

- Fails to inspire others
by example.

- No clear timeline for
implementation.

- Lack of commitment to
STEAM/Big Picture
Learning vision.

Instructional

- Weekly 1:1 staff coaching.

- Bi-weekly 1:1 staff

- Meets with staff

Leadership -Clear examples always coaching. monthly or less.
provided. - Clear examples usually - Provides few examples
- Clear models and tools provided for staff. for staff.
employed. - Occasionally employs - Does not employ
- Always makes time to models and tools. models or tools.
process and apply new - Occasionally makes time | - Does not make time to
suggested strategies. to process and apply new | process and apply new
- Consistently observes suggested strategies. suggested strategies.
advisors/staff in - Observes advisors/staff - Rarely observes
advisors/staff in in small groups. advisors/staff in small
advisors/staff in small groups.
groups advisors/staff in
small groups.

Performance - Strong evaluative skills of -Moderate evaluative - Minimal evaluation of

Management staff. skills of staff. staff.-Inconsistent

- Excellent documentation

-Fair documentation

documentation practices




practices.
-Frequent and concise
feedback provided to staff.

practices.

-Relatively consistent
feedback provided to
staff.

- Minimal feedback
provided to staff.

School
Culture/Discipl
inarian

- Established student buy-in
to school culture.

-Staff and students follow
expectations.

-Expectations are evident
and clearly enforced.
-Charismatic effort to create
a strong community.

-Majority of staff/and
student buy-in to school
culture.

- Majority of staff and
students follow
expectations.

-Expectations are evident
and usually enforced.-
Community is working
towards goals

-Has provided a lack of
structure for the whole
-Little consistency
amongst staff and
students

-Lack of adherence to
expectations set

Whole School
Involvement

-Consistently models and
promotes positive
connection with other
schools and the whole
school.

- Frequently models
collegiality and
collaboration across schools

-Models and promotes
positive connection with
other schools and the
whole school

- Models collegiality and
collaboration across
schools

-Does not model or
promote positive
connection with other
schools and the whole
school.

-Collegiality and
Collaboration is not
modeled

Policies for Hiring Teaching Staff (Advisors)

Teacher Advisors: All teacher advisors hired by will be “highly qualified” in accordance with
NCLB provisions; are willing to team teach and continuously collaborate with Academy staff to
meet the needs of all students and their career interests; are capable of implementing the
principles of project-based instruction; possess a thorough understanding of the concept of
advisory and its important role in student success and development of community; understand
and support the school mission and vision; are required to maintain ongoing communication
with parents/guardians,; understand education is not confined to the school building,
recognizing the community as a valuable resource in our mission; will help develop a student’s
Personalized Learning Plan.

In addition to requiring a Baccalaureate degree in Secondary Education or another relevant
field, the Academy will seek out advisor candidates who have a Master’s degree, and/or two or
more years of teaching experience. Candidates should also demonstrate communication,
mathematical, reasoning, computer, youth engagement and life learning skills. Nine important
hiring characteristics every advisor candidate should possess and demonstrate during his/her
interview include:

Strong instructional leadership and team management skills;

A belief in student-centered learning;

College-ready expectations for all students;

The ability to build deep relationships with students and peers;
Strong convictions for his/her own personal and professional beliefs;
The pursuit of a variety of interests beyond education;

The ability to lead, influence, and motivate others;
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8. Solution-oriented with track record of resourcefulness;
9. Demonstrate ambition and longevity in personal and professional pursuits.

The hiring process for teaching staff will be multi-step. Once an instructional position has been
established and budgeted, it will be advertised in a local newspaper and/or posted online with
at least one job search site, and provided to college teaching programs throughout New York
and the northeast to draw the best possible pool of eligible candidates. Other vacant positions
will be posted on at least one job search site.

Steps in the hiring process include completion of an application including documentation of NYS
teacher certification; review by the Academy Hiring Committee consisting of Board members
and staff which selects interviewees; a half-day interview that includes the presentation of a
lesson plan demonstrating student engagement; responding to scenarios an advisor may
encounter in the classroom. The Hiring Committee will review written responses by the
interviewee to scenarios and lesson plans based on a rating system to select finalist candidates;
and final candidates will be extended an offer of employment.

Hiring for School Administrators: School Administrators will be required to meet the
qualifications outlined in the job descriptions set forth; should be a hands-on manager involved
in all aspects of the school, working along-side and collaboratively with staff, not hierarchically.
These individuals must be wholly committed to implementing the mission and vision of the
school; knowledgeable in the areas of project-based instruction and student advisory; able to
provide instruction to staff, and willing to put the needs of students first.

Hiring for Business and Support Staff: The Academy will consider employment applications of
all qualified individuals without regard to race, color, religion, gender, age, national origin,
disability, sexual orientation, marital status, physical appearance, or veteran status’. Offers of
employment will be extended to individuals meeting the qualifications of the position, who
believe in the school’s mission and vision, and understand the role they play in mission
realization

Il. Personnel Evaluation and Dismissal

The evaluation serves to improve the quality of instruction at the Academy. It is a formative
process in which professional goals are linked to classroom practice. The goal of the process is
to support and nurture effective teaching strategies with ongoing feedback and reflection. Each
teacher shall participate in the Annual Professional Achievement Plan process to develop a new
set of instructional and professional goals and objectives.

Goal Setting

By October 15th the SL, or an administrator responsible for evaluation, shall meet with each
teacher to jointly set goals and benchmarks. If mutual goals and benchmarks are not agreed to,
the teacher and the evaluator shall make a good faith effort to resolve the differences

i The Harlem STEAM Academy does not discriminate on the basis of race or gender in compliance state and
federal statutes prohibiting discrimination, including Title IX of the Education Amendments of 1972 (20 U.S.C.§
1641) in compliance with 34 C.F.R. §106.9.



themselves. If they are unable to reach consensus on the goals and benchmarks, the evaluator
may mandate 1 goal and associated benchmarks per year.

Changes in Goals

During the course of the evaluation period circumstances may change which require
modification of the original objectives. The teacher or the evaluator may initiate a change of
these objectives.

Required Elements

The evaluation process shall be informed by formal observations. There will be one formal
observation each semester. Each formal observation will be scheduled in advance. Lesson plans
provided by the teacher to the evaluator a minimum of 1 day prior to observation shall be the
basis of evaluation. The formal observation shall be followed by a post-observation conference
(no later than 5 days after the observation occurs). Informal observations (walk-through) will
take place on an ongoing basis. Peer observations (buddy system) may also occur on an ongoing
basis. The SL and IL will be responsible for evaluating teachers and aides on an ongoing basis.
Evaluations are based on four components:

1. Student achievement (MOSL)—Ensuring that all students achieve 1 or more years of growth
as demonstrated by standardized state tests, performance assessments, projects, and
individual portfolios. These demonstrations of student mastery will be added to a teacher’s
portfolio and used to assess teacher scores in the evaluation system.

2. Instructional performance—Using research-based instructional techniques, teachers will be
evaluated and coached based on their performance and effectiveness in the classroom. Each
teacher will be trained and coached on the BPL Advisor Competencies & Skills Rubric. Each
teacher will also be evaluated multiple times throughout the year by different evaluators.

3. Parent engagement—Teachers will also be evaluated on parent surveys and establishment of
meaningful ways for parents to participate in their student’s educational experience.

4. Teacher values and beliefs—Teacher attitudes and beliefs impact student progress, learning
and achievement. Teachers must foster a culture that makes the classroom a safe, welcoming
place for students to take learning risks. This will be measured through SL observations and
student surveys.

In addition to formal evaluation of teachers, the Academy will have a multi-faceted system of
teacher assessment for learning, which includes incorporating faculty learning targets into the
annual work plan, PLPs for every teacher, teacher portfolios, and the annual BPL Peer Review.
Through the Academy’s instructional coaching model teachers receive non-evaluative feedback
from weekly informal observations from the SL, assistant principals, and/or the BPL coaches.
The SL will use this formative data at the conclusion of each semester. Individual student-level
and classroom-level assessment data from internal and external sources will be utilized to
evaluate teacher performance. In addition to monitoring student data through Global Scholar
on an ongoing basis, summative data from interim benchmark assessments and mock Regents
exams will provide additional data points for teacher evaluation. The Academy will also comply
with reporting procedures of the NYSED's Teacher-Student Data Linkage initiative, which will
use student Regents exam scores to link student growth data to individual teachers. Teachers
will be evaluated through formal observations in several areas including a) culture of the



classroom; b) curriculum; c) facilitation technique, and d) collaboration. The SL and IL will use

the following summative ratings system (HEDI) for teacher evaluations:

YEARS HIGHLY
EXPERIENCE INEFFECTIVE NEEDS IMPROVEMENT EFFECTIVE EFFECTIVE
1 Renew if improving Renew if improving Renew Renew
rapidly

2 Do not renew Renew if improving Renew Renew

3 Deny tenure Extended probationary Grant Grant Tenure
period Tenure

4+ Dismiss or counsel out | Retain if “effective” previous | Retain Retain &
year; otherwise dismiss or Reward
counsel out

All instructional staff will also be evaluated based on quantitative data on retention and
targeted outcomes (as noted in Section Il.a) including: Current number of students, number of
absences and daily attendance of advisory groups; 2nd quarter retention of students; 1st
guarter LP meetings held; 1st quarter LPs completed; percentage of students in the internship
program; percentage of students doing volunteer work; percentage of 1st quarter students
with project proposals; students with exhibition and exhibition rubric scores; 1st quarter
narratives written; student comments/feedback.

Finally, 20% of a teacher’s evaluation will be based on evidence of growth in student
achievement using a value added assessment model, including indicators such as student
surveys, formal observations, family surveys and teacher self-assessments.

Final Review

Prior to May 15th of each year the advisor and the School Leader shall meet to jointly
review the teacher’s progress towards their goals and objectives. This meeting may
also be used to begin the process of setting goals for the next year.

Administrative Review

Each administrator shall participate in the Annual Professional Achievement Plan process
annually. Each administrator shall meet with a committee of no more than three advisors
representing a different department to mutually establish goals and benchmarks. Advisors will
select the committee members. The process for administrative evaluation will be reviewed
each year during the initial faculty retreat.

Intervention

Advisors and administrators found not to be achieving their goals consistently and who have
yet to demonstrate proficiency in instruction will be given additional support from their
supervisor. In such cases, the IL may require submission of lesson plans, unit plans and other
deliverables to review and provide feedback to the teacher. The IL agrees to provide additional
coaching and support to struggling teachers. There are different levels of intervention (see
below); advisors will be notified of each level and responsible for working with the IL on
developing an action plan outlining what actions or steps the advisor and IL will take to improve
instruction. If it is determined that the advisor is not meeting the agreed upon terms
consistently, the IL has cause for dismissal.



Level 1:

Initial notification of advisor that the goals and objectives are not being met; a Developmental
Plan is created, outlining areas for improvement; IL and/or other instructional leader provides
support; IL or other supervisor visits classroom regularly and examines submitted advisor work.

Level 2:

If advisor has not made improvements, the warning is escalated to Level 2; advisor and SL
create an Action Plan; IL and/or other instructional leader provides support; IL or other
supervisor visits classroom regularly and examines submitted advisor work.

If after two warnings an advisor fails to improve, the SL may take steps toward dismissal.

Discipline

No advisor or other staff shall be disciplined, not renewed, dismissed, reduced in rank or
compensation without just cause. Advisors may be terminated should they be guilty of one of
the following offenses:

* Breach of trust or dishonesty

* Conviction of a felony

* Willful violation of an established policy or rule

* Falsification of company records

* @Gross negligence

* Insubordination

* Violation of the sexual harassment policy

* Time and/or attendance violations

* Disclosure or misuse of confidential information

* Undue and unauthorized absence from duty during regularly scheduled work hours

* Deliberate non-performance of work

* Larceny or unauthorized possession of, or the use of, property belonging to any co-
worker or visitor of the school

* Possession of dangerous weapons on the premises

* Unauthorized posting or removal of notices from bulletin boards

* Marring, defacing or other willful destruction of any supplies, equipment or property of
the school

* Continued failure to call or directly contact manager when late or absent from work

* Fighting or serious breach of acceptable behavior

* Violation of the alcohol or drug policy

* Theft

* Violation of the partner organization or CBO’s conflict of interest policy, outside
employment policy and/or confidentiality policy

Ill. Layoffs
* Layoffs may occur at that the end of the year due to programmatic changes or a
reduction in funds.
* Notice of layoffs for the subsequent year will be determined by May 15th.
* |f a layoff takes place the following criteria will be used:



Legal requirements and qualifications

Satisfactory evaluation

Expertise and relevant experience

In the absence of substantial distinguishing differences in the above criteria,
length of service at the site shall be determining factor.
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IV. Grievance Process

The Academy encourages free and open communication from employees and other individuals
and groups within the community regarding feedback, suggestions, questions, and complaints
about any part of the school program or any Academy employee.

Definitions

* A'"complaint" is a claim by one or more individuals that there has been a violation,
misinterpretation or misapplication of a provision of this Agreement, a violation of the
right to fair treatment, or a violation, misapplication, or misinterpretation of any law,
Board policy, or regulation.

* The "grievant" is the individual(s) making the claim.

* A'partyininterest" is any person who might be required to take action or the party
against whom action might be taken in order to resolve the complaint.

No Reprisals

No reprisals of any kind will be taken by the Board or by any teacher or representative of the
administration or the Board against any grievant, any party in interest, or any other participant
in the grievance procedure by reason of such participation.

Procedures

In general, if an advisor has a complaint that does not involve discrimination or harassment, the
advisor should communicate first with the school and then with the appropriate person in the
New York Charter School administration per the following steps:

Informal Level Every effort should be made to resolve the complaint informally between the
grievant and the supervisor involved. This conference shall take place within 15 days of the
occurrence or omission, or the realization of the occurrence or omission.

Level One If the complaint is not resolved with the grievant, a concise summary of the
complaint shall be submitted to the SL in writing within 7 days, detailing the article or articles of
the contract allegedly violated and any supporting documents or materials. A conference shall
take place within 5 days. A written memo will be returned by the SL within 5 days of the
occurrence of the conference.

Level Two If the complaint is not resolved with the grievant, either side may appeal to the
Board Chair or designee, and within 15 days the Board Chair or designee will facilitate another
meeting to come to resolution. Resolution of the complaint will be discussed and a written
memo will be returned within 15 days of the occurrence of the conference by the Board
President or designee.



Level Three If the complaint is not resolved with the grievant then the situation may be given to
the Board. The Board will hear the issue at its next scheduled meeting and a written memo will
be returned within 5 days by the Board Chair. In the event that the issue cannot be addressed
by the Board within 30 days, the complaint may be taken to mediation/arbitration.

Level Four If the complaint is not resolved with the grievant, the advisor may request that a
conciliator/mediator from a third party mediation services organization or a mutually agreeable
dispute resolution center be assigned to assist the parties in the resolution of the complaint.

Level Five The mediator, within 10 duty days of the request shall meet with the grievant and
the Board for the purpose of resolving the complaint. If an agreement is reached, the
agreement shall be reduced to writing and shall be signed by the grievant and the Board. This
agreement shall be non-precedential and shall constitute a settlement of the complaint. In the
event that the grievant has not resolved the complaint with the assistance of the
conciliator/mediator within 10 duty days from the first meeting held by the
conciliator/mediator, the conciliator/mediator shall be empowered to render a decision on the
complaint. The decision shall be in writing and shall set forth the findings of fact, reasoning, and
conclusions of the issues submitted. The conciliator/mediator shall be without power or
authority to make any decision that requires the commission of an act prohibited by law or
which violates the terms of this Agreement. However, it is agreed that the conciliator/mediator
is empowered to include in any award such financial reimbursement or other remedies as
she/he judges to be proper. The decision of the conciliator/ mediator shall be submitted to the
Board and will be final and binding upon the parties. If any question arises as to the arbitrary
nature of the complaint, such question will be ruled upon by the conciliator/mediator only after
she/he has had an opportunity to hear the merits of the complaint.

All costs for the services of the conciliator/mediator, including but not limited to, per diem
expenses, travel and subsistence expenses, and the cost, if any, of a hearing room, shall be
borne by the Board. All other costs, except for release time for the grievant(s) and witnesses,
shall be borne by the party incurring them.

Retention of School Staff

Continuity of staff is important to the success of the school and in building a team environment
fostering true teacher advisor collaboration. Instructional staff will receive ongoing professional
development in support of the school’s mission and have online resources available to them for
reference. Continued investment in professional development, equipping staff with the tools
they need, providing them with greater influence in curriculum and the Professional
Development plan, and having a team environment among school staff will all act as tools to
retain effective and committed staff.

Staff will have more support, professional growth opportunities and opportunities for input in
decision-making than is traditionally afforded teachers in some local school districts. The school
believes that this will make teacher advisors more invested in the school and help to create a
desire to remain with the school. Additional supports are outlined below:

1. Regular administrative observation and feedback sessions; goal setting with the team of
teacher advisors and individually;



Establishment of informal peer observations, with feedback protocols;

Ongoing system of celebrations for entire staff for meeting goals and small successes;

Ongoing professional growth workshops for staff designed collaboratively with staff;

Built-in planning time for teacher advisors to meet, plan curriculum, and share needs of

specific students;

6. Participatory decision-making process through which staff collaborates with
administration to problem-solve;

7. Continuous emphasis with staff on creating a physically, mentally, and emotionally
healthy, safe school environment;

8. Involvement of staff in hiring process.
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Safety Conditions

Every employee shall be responsible to report in writing to his/her immediate supervisor any
unsafe, hazardous, unhealthy, or potentially dangerous working condition. A response will be
provided to the employee within a time frame that reflects the urgency of the concern, but in
no event later than two weeks.

The Board shall assume the responsibility to investigate all conditions that are reported to be
unsafe, hazardous, unhealthy, or potentially dangerous and shall take necessary steps to have
the conditions remedied. The Board shall institute emergency safety precautions as deemed
necessary.

Workday
The Academy is built on the assumption that advisors are professionals and should be treated
as such. The description herein of the workday outlines the school’s expectations of advisors.

The professional workday shall include the student day, staff meetings and time needed for
preparation. Once a week, students will have a shortened day (“Late Start Day”) in order for
advisors to meet and plan together for an allotted amount of time set by the Academy.

A committee made up of site administrators and advisors will create the staff development
calendar for these meetings. If meetings are held in the morning, advisors will be released a
reasonable amount of time before the start of school. In addition, staff meetings may be called
after school to take up school business not completed in regularly scheduled meetings. It is at
the SL’s discretion to cancel these meetings. Each advisor will be given the equivalent of 1/6 of
a class schedule devoted to preparation time. If this time is spent off campus, the advisor needs
to notify the SL or a designee. Full-time faculty and staff will have a duty-free lunch period
equivalent to that of the students and no less than 30 minutes.

Faculty Culture

The Academy is rooted in the belief that advisors and staff are central to the success of our
students. In order to be as effective as possible, it is critical that staff treat one another with
trust, honesty, and care. Below are “non-negotiables” that should guide how faculty and staff
work with one another.

1. Value people’s time.
= Start and end meetings on time.



Be prompt, respect time frames & schedules.
Be efficient.
Remain on point with the task at hand.

2. Build trust by communicating honestly and openly.

Communicate respectfully.

Listen actively, endeavor to understand.
Communicate without assumptions.

Share ideas without sacrificing self.

Resolve conflicts/issues quickly and in person.

3. Collaborate respectfully and supportively.

Value individual differences.

Value constructive feedback.

Solve problems as a team.

Be aware of each other’s strengths.

Build camaraderie and support team members.
Address the idea, not the person.

4. Always be mindful of the big picture.

Remember, it is about the students.

Define and benchmark objectives.

Set clear expectations.

Set measurable outcomes.

Frequently re-visit and evaluate progress towards goals.

Description of responsibilities for staff members: The following job descriptions outline
specifically what the position responsibilities are, as well as the qualifications required for the
position. It is critical that each staff member be wholly supportive of and committed to
implementing the school’s mission and vision including project-based instruction, advisory, and
to educating students “one at a time.” Each job description is presented in “draft form” as they
require Board approval.

Job Description, School Leader, The Harlem STEAM Academy

ESSENTIAL DUTIES AND RESPONSIBILITIES:

Hire and develop school staff (certified and classified).

Serve as administrator and instructional leader of the school, direct and supervise the
curriculum and guidance program of the school.

Responsible for planning the master schedule of classes for students and for assigning
members of the certificated staff.

Evaluate the performance of teachers and other school employees and counsel them on
their individual development.

Mold student discipline policies to meet unique student population needs.

Direct financial and human resources at the school site.



Responsible for school budgetary planning and business operations.
Work closely with parents and the community at large.
Initiate and implement community support and advisory groups.

EXPECTATIONS:

Accountable for students' and schools’ overall academic performance.

Manage school revenues and expenses to stay within agreed upon budget.

Available for contact with parents, students and staff to discuss student progress and
problems after class, at night or on weekends (via cell phone or in person).

Maintain work hours extending beyond school hours for other professional duties or
functions such as staff meetings, etc.

Maintain professional standards and school environment that is productive, safe and
focused.

Participate in Big Picture Learning and individual professional development.

EXPERIENCE REQUIREMENTS:

Substantial teaching experience, preferably at the high school level, with a history of
improving student achievement.

Experience in both teacher and student driven project-based learning guided by the
deeper learning practices of mastery of academic content connected to 21° century
Skills and the social emotion growth of every student.

Experience working in an urban school setting.

Prior administrative experience a large plus.

Demonstrated leadership capabilities.

Proven management and team building skills.

Experience managing budgets, creating and implementing policies.

Excellent interpersonal communication and writing skills.

Experience working in an entrepreneurial environment.

Experience working with a community.

EDUCATION & QUALIFICATION REQUIREMENTS:

Relevant Masters or equivalent degree (administrative credential).
Passion for improving urban high schools and driving education reform.
Knowledge of bilingual education and bilingual language skills highly desirable.

Job Description, Advisor (Teacher), The Harlem STEAM Academy

ESSENTIAL DUTIES AND RESPONSIBILITIES:

e Effectively instruct students in assigned content area(s) as prescribed by the
Academy's academic content standards through lecturing, demonstrating, and using
audio-visual aids and other materials to supplement presentations with the overall
goal of engaging student learning.

* Work as part of interdisciplinary team and within content areas planning and
aligning curricula to ensure that instruction follows curriculum guidelines or
requirements of state and school.

* Set clear short-term and long-term goals to drive instruction.



Develop and submit weekly and long range unit plans containing standards, essential
guestions, assessments and lesson plans; assign lessons and review homework.
Consistently administer tests to evaluate pupil progress, record results, and issue
meaningful reports to inform parents of progress.

Create and implement student intervention plans when necessary.

Maintain the school's student management policies and procedures (i.e. attendance
records, dress code, etc.) and report to the school administrators when necessary.
Maintain effective supervision and discipline in the classroom.

Work with other teachers and administrators to address and resolve student issues.
Provide necessary accommodations and modifications for growth and success of all
students.

Participate in faculty and professional meetings, educational conferences, and
teacher training workshops.

Lead and participate in student activities such as: sponsoring student activities or
student organizations, coaching a sports team, working with parents and the
community as part of a committee or group, provide morning or after school
supervision, and chaperoning student activities.

Abide by all state and federal mandates in reporting sexual or physical abuse and
neglect.

Special projects and duties outside of primary teaching responsibility as assigned.

EDUCATION AND QUALIFICATIONS

Master’s degree plus successful completion of examinations for NYS certification.
Solid knowledge of subject matter including New York State Standards.

Ability to read and analyze student data in order to refine instructional strategies.
Excellent verbal and written communication skills are essential.

Passionate about improving public education to help all children reach their dreams.
Must have a strong ethical base and self-awareness.



Job Description, Director of Operations, The Harlem STEAM Academy

ESSENTIAL DUTIES AND RESPONSIBILITIES:

e Management and long-range planning for business and administrative affairs.
¢ Budgeting, financial analysis (profit/loss, cash flow, monthly forecasts).

e Accounting/financial statements, reconciliation of bank statements.

e Preparation of required government financial reports.

e Revenue (ADA) collections, Con App, state funds tracking.

e Supervision of accounts payables — AP Clerk.

e Supervision of information systems management — IT.

e Audits.

e Supervision of payroll, retirement benefits.

e Source financing from banks and cash management.

e Capital assets acquisition and management.

e District Special Education funding.

e Oversight of facilities acquisition, negotiation, and management (liaise with Facilities Advisor
on behalf of the Academy).

e Other duties as assigned.

EDUCATION AND QUALIFICATIONS:

¢ Direct experience in school financial accounting (charter school accounting preferred).

e MBA/CPA preferred.

e Strong entrepreneurial work ethic, providing solid team-building leadership and sound
financial direction.

e Ability in using good analytical and professional judgment, preferably in service to a non-
profit or academic/education venue.

¢ Ability to use conceptual, numerical, and analytical skills to solve financial issues.

e Proven results in dispute resolution, conflict management and contract negotiations,
preferably at the government level.

e Excellent people management skills with ability to maximize resources, talent, and time.
e Commitment to bottom-line results in support of the educational needs of the students.
e Knowledge of methods, practices, procedures, and operation of payroll record management
systems and budget control.

e Strong knowledge of standard computer applications, especially Excel.

e Excellent oral and written communication skills, and ability to multi-task.



Attachment 8a. Hiring & Personnel Policies

Harlem STEAM Academy’s Hiring & Personnel Policies

School’s qualifications for hiring advisors, school administrators and other employees

In addition to requiring a Master’s Degree, the Academy will seek out School Leader candidates
who have demonstrated successful teaching experience, ideally in an urban setting. The ideal
School Leader (“SL”) candidate will have several years experience as a principal or assistant
principal or as a leader of a significant educational organization, business enterprise, or non-
profit. Candidates must have the commitment and ability to obtain principal
licensure/certification. Hiring characteristics every SL candidate should possess and
demonstrate during his/her interview include:

1. Experienced leader, committed to the values of excellence in learning and academic
innovation;

2. Demonstrated skill in working in and leading a non-traditional academic program;

3. Demonstrated skills as a team builder with a successful track record in navigating
internal and external constituencies;

4. A passion for working with a diverse student population and maintaining a multicultural

environment;

Expertise in managing and leading reform efforts;

Democratic style, embracing teachers as leaders;

Highly self-directed;

Demonstrated experience working in a collaborative leadership and operations model;

Demonstrated ability to build, support, and maintain shared leadership — a strong

administrative and faculty team that supports a collective management vision for both

operations and finances, and

10. Demonstrated entrepreneurial experience in building and/or growing a new
school/educational enterprise.
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The SL, who will be hired and evaluated by the Board, will, in conjunction with the Hiring
Committee, hire subsequent administrators, including the Instructional Leader, the Director of
Operations and teaching staff.

Harlem STEAM School Leader/Instructional Leader Competencies & Expectations
(based on Big Picture Learning criteria)

COMPETENCY OUTSTANDING SATISFACTORY UNSATISFACTORY
Organization/ | - Evidence of developing a - Has developed an - No evidence of having
Timeliness quality system to keep track | adequate system to keep | developed a quality
of files/work and responds track of files/work and system to keep track of
to all requests in a timely responds to most files/work and does not
manner. requests in a timely usually respond to
- Always on time to manner. requests in a timely
Academy, meetings and - Consistently on time to manner.
events Academy meetings and - Consistently tardy to




events

Academy, meetings and
events

Consistency

- Always follows through on
what he/she says and
usually does not need to be
reminded.

- Usually follows through
on what he/she says but
occasionally needs to be
reminded

- Seldom follows through
on what he/she says and
regularly needs to be
reminded.

Relationships

- Consistently demonstrated
an ability to relate to staff
and students under
different circumstances
while maintaining
professionalism.

- Staff and students feel
supported and that the SL is
approachable. Staff and
student behavioral issues
are at a minimum.

- Conflicts are handled and
mediated in a timely
manner.

- Regularly demonstrated
an ability to relate to staff
and/or students under
different circumstances
while usually maintaining
professionalism.

- Staff and/or students
feel relatively supported
and that the SLis
approachable.

- Staff and student
behavioral issues are
being addressed
consistently; the SL is
working towards
minimizing minimization..

- Has never
demonstrated the ability
to relate to staff and
students under a variety
of circumstances and has
struggled to maintain
professionalism. .

- Staff and/or students
do not feel supported
and do not feel the
principal is
approachable.

- Staff and student
behavioral issues are
prevalent and are
disrupting the learning
and teaching of other
students and staff.

Vision

- Established clear vision for
the Academy.

- Mentors by example and
always models the school
philosophy.

- Inspires others.

- Clear timeline for
implementation.

- Continuously
demonstrated commitment
to STEAM/Big Picture
Learning vision.

- Established clear vision
for the Academy.

- Occasionally shares
teaching moments with
others.

- In line with the school
philosophy.

- Occasionally inspires
others by example.

- Has a timeline for
implementation

- Demonstrated
commitment to the
STEAM/Big Picture
Learning vision.

-Not clear vision for the
Academy

-Does not share best
practices/strategies with
others

-Not in line with the
school philosophy.

- Fails to inspire others
by example.

- No clear timeline for
implementation.

- Lack of commitment to
STEAM/Big Picture
Learning vision.

Instructional

- Weekly 1:1 staff coaching.

- Bi-weekly 1:1 staff

- Meets with staff

Leadership -Clear examples always coaching. monthly or less.
provided. - Clear examples usually - Provides few examples
- Clear models and tools provided for staff. for staff.
employed. - Occasionally employs - Does not employ
- Always makes time to models and tools. models or tools.
process and apply new - Occasionally makes time | - Does not make time to
suggested strategies. to process and apply new | process and apply new
- Consistently observes suggested strategies. suggested strategies.
advisors/staff in - Observes advisors/staff - Rarely observes
advisors/staff in in small groups. advisors/staff in small
advisors/staff in small groups.
groups advisors/staff in
small groups.

Performance - Strong evaluative skills of -Moderate evaluative - Minimal evaluation of

Management staff. skills of staff. staff.-Inconsistent

- Excellent documentation

-Fair documentation

documentation practices




practices.
-Frequent and concise
feedback provided to staff.

practices.

-Relatively consistent
feedback provided to
staff.

- Minimal feedback
provided to staff.

School
Culture/Discipl
inarian

- Established student buy-in
to school culture.

-Staff and students follow
expectations.

-Expectations are evident
and clearly enforced.
-Charismatic effort to create
a strong community.

-Majority of staff/and
student buy-in to school
culture.

- Majority of staff and
students follow
expectations.

-Expectations are evident
and usually enforced.-
Community is working
towards goals

-Has provided a lack of
structure for the whole
-Little consistency
amongst staff and
students

-Lack of adherence to
expectations set

Whole School
Involvement

-Consistently models and
promotes positive
connection with other
schools and the whole
school.

- Frequently models
collegiality and
collaboration across schools

-Models and promotes
positive connection with
other schools and the
whole school

- Models collegiality and
collaboration across
schools

-Does not model or
promote positive
connection with other
schools and the whole
school.

-Collegiality and
Collaboration is not
modeled

Policies for Hiring Teaching Staff (Advisors)

Teacher Advisors: All teacher advisors hired by will be “highly qualified” in accordance with
NCLB provisions; are willing to team teach and continuously collaborate with Academy staff to
meet the needs of all students and their career interests; are capable of implementing the
principles of project-based instruction; possess a thorough understanding of the concept of
advisory and its important role in student success and development of community; understand
and support the school mission and vision; are required to maintain ongoing communication
with parents/guardians,; understand education is not confined to the school building,
recognizing the community as a valuable resource in our mission; will help develop a student’s
Personalized Learning Plan.

In addition to requiring a Baccalaureate degree in Secondary Education or another relevant
field, the Academy will seek out advisor candidates who have a Master’s degree, and/or two or
more years of teaching experience. Candidates should also demonstrate communication,
mathematical, reasoning, computer, youth engagement and life learning skills. Nine important
hiring characteristics every advisor candidate should possess and demonstrate during his/her
interview include:

Strong instructional leadership and team management skills;

A belief in student-centered learning;

College-ready expectations for all students;

The ability to build deep relationships with students and peers;
Strong convictions for his/her own personal and professional beliefs;
The pursuit of a variety of interests beyond education;

The ability to lead, influence, and motivate others;
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8. Solution-oriented with track record of resourcefulness;
9. Demonstrate ambition and longevity in personal and professional pursuits.

The hiring process for teaching staff will be multi-step. Once an instructional position has been
established and budgeted, it will be advertised in a local newspaper and/or posted online with
at least one job search site, and provided to college teaching programs throughout New York
and the northeast to draw the best possible pool of eligible candidates. Other vacant positions
will be posted on at least one job search site.

Steps in the hiring process include completion of an application including documentation of NYS
teacher certification; review by the Academy Hiring Committee consisting of Board members
and staff which selects interviewees; a half-day interview that includes the presentation of a
lesson plan demonstrating student engagement; responding to scenarios an advisor may
encounter in the classroom. The Hiring Committee will review written responses by the
interviewee to scenarios and lesson plans based on a rating system to select finalist candidates;
and final candidates will be extended an offer of employment.

Hiring for School Administrators: School Administrators will be required to meet the
qualifications outlined in the job descriptions set forth; should be a hands-on manager involved
in all aspects of the school, working along-side and collaboratively with staff, not hierarchically.
These individuals must be wholly committed to implementing the mission and vision of the
school; knowledgeable in the areas of project-based instruction and student advisory; able to
provide instruction to staff, and willing to put the needs of students first.

Hiring for Business and Support Staff: The Academy will consider employment applications of
all qualified individuals without regard to race, color, religion, gender, age, national origin,
disability, sexual orientation, marital status, physical appearance, or veteran status’. Offers of
employment will be extended to individuals meeting the qualifications of the position, who
believe in the school’s mission and vision, and understand the role they play in mission
realization

Il. Personnel Evaluation and Dismissal

The evaluation serves to improve the quality of instruction at the Academy. It is a formative
process in which professional goals are linked to classroom practice. The goal of the process is
to support and nurture effective teaching strategies with ongoing feedback and reflection. Each
teacher shall participate in the Annual Professional Achievement Plan process to develop a new
set of instructional and professional goals and objectives.

Goal Setting

By October 15th the SL, or an administrator responsible for evaluation, shall meet with each
teacher to jointly set goals and benchmarks. If mutual goals and benchmarks are not agreed to,
the teacher and the evaluator shall make a good faith effort to resolve the differences

i The Harlem STEAM Academy does not discriminate on the basis of race or gender in compliance state and
federal statutes prohibiting discrimination, including Title IX of the Education Amendments of 1972 (20 U.S.C.§
1641) in compliance with 34 C.F.R. §106.9.



themselves. If they are unable to reach consensus on the goals and benchmarks, the evaluator
may mandate 1 goal and associated benchmarks per year.

Changes in Goals

During the course of the evaluation period circumstances may change which require
modification of the original objectives. The teacher or the evaluator may initiate a change of
these objectives.

Required Elements

The evaluation process shall be informed by formal observations. There will be one formal
observation each semester. Each formal observation will be scheduled in advance. Lesson plans
provided by the teacher to the evaluator a minimum of 1 day prior to observation shall be the
basis of evaluation. The formal observation shall be followed by a post-observation conference
(no later than 5 days after the observation occurs). Informal observations (walk-through) will
take place on an ongoing basis. Peer observations (buddy system) may also occur on an ongoing
basis. The SL and IL will be responsible for evaluating teachers and aides on an ongoing basis.
Evaluations are based on four components:

1. Student achievement (MOSL)—Ensuring that all students achieve 1 or more years of growth
as demonstrated by standardized state tests, performance assessments, projects, and
individual portfolios. These demonstrations of student mastery will be added to a teacher’s
portfolio and used to assess teacher scores in the evaluation system.

2. Instructional performance—Using research-based instructional techniques, teachers will be
evaluated and coached based on their performance and effectiveness in the classroom. Each
teacher will be trained and coached on the BPL Advisor Competencies & Skills Rubric. Each
teacher will also be evaluated multiple times throughout the year by different evaluators.

3. Parent engagement—Teachers will also be evaluated on parent surveys and establishment of
meaningful ways for parents to participate in their student’s educational experience.

4. Teacher values and beliefs—Teacher attitudes and beliefs impact student progress, learning
and achievement. Teachers must foster a culture that makes the classroom a safe, welcoming
place for students to take learning risks. This will be measured through SL observations and
student surveys.

In addition to formal evaluation of teachers, the Academy will have a multi-faceted system of
teacher assessment for learning, which includes incorporating faculty learning targets into the
annual work plan, PLPs for every teacher, teacher portfolios, and the annual BPL Peer Review.
Through the Academy’s instructional coaching model teachers receive non-evaluative feedback
from weekly informal observations from the SL, assistant principals, and/or the BPL coaches.
The SL will use this formative data at the conclusion of each semester. Individual student-level
and classroom-level assessment data from internal and external sources will be utilized to
evaluate teacher performance. In addition to monitoring student data through Global Scholar
on an ongoing basis, summative data from interim benchmark assessments and mock Regents
exams will provide additional data points for teacher evaluation. The Academy will also comply
with reporting procedures of the NYSED's Teacher-Student Data Linkage initiative, which will
use student Regents exam scores to link student growth data to individual teachers. Teachers
will be evaluated through formal observations in several areas including a) culture of the



classroom; b) curriculum; c) facilitation technique, and d) collaboration. The SL and IL will use

the following summative ratings system (HEDI) for teacher evaluations:

YEARS HIGHLY
EXPERIENCE INEFFECTIVE NEEDS IMPROVEMENT EFFECTIVE EFFECTIVE
1 Renew if improving Renew if improving Renew Renew
rapidly

2 Do not renew Renew if improving Renew Renew

3 Deny tenure Extended probationary Grant Grant Tenure
period Tenure

4+ Dismiss or counsel out | Retain if “effective” previous | Retain Retain &
year; otherwise dismiss or Reward
counsel out

All instructional staff will also be evaluated based on quantitative data on retention and
targeted outcomes (as noted in Section Il.a) including: Current number of students, number of
absences and daily attendance of advisory groups; 2nd quarter retention of students; 1st
guarter LP meetings held; 1st quarter LPs completed; percentage of students in the internship
program; percentage of students doing volunteer work; percentage of 1st quarter students
with project proposals; students with exhibition and exhibition rubric scores; 1st quarter
narratives written; student comments/feedback.

Finally, 20% of a teacher’s evaluation will be based on evidence of growth in student
achievement using a value added assessment model, including indicators such as student
surveys, formal observations, family surveys and teacher self-assessments.

Final Review

Prior to May 15th of each year the advisor and the School Leader shall meet to jointly
review the teacher’s progress towards their goals and objectives. This meeting may
also be used to begin the process of setting goals for the next year.

Administrative Review

Each administrator shall participate in the Annual Professional Achievement Plan process
annually. Each administrator shall meet with a committee of no more than three advisors
representing a different department to mutually establish goals and benchmarks. Advisors will
select the committee members. The process for administrative evaluation will be reviewed
each year during the initial faculty retreat.

Intervention

Advisors and administrators found not to be achieving their goals consistently and who have
yet to demonstrate proficiency in instruction will be given additional support from their
supervisor. In such cases, the IL may require submission of lesson plans, unit plans and other
deliverables to review and provide feedback to the teacher. The IL agrees to provide additional
coaching and support to struggling teachers. There are different levels of intervention (see
below); advisors will be notified of each level and responsible for working with the IL on
developing an action plan outlining what actions or steps the advisor and IL will take to improve
instruction. If it is determined that the advisor is not meeting the agreed upon terms
consistently, the IL has cause for dismissal.



Level 1:

Initial notification of advisor that the goals and objectives are not being met; a Developmental
Plan is created, outlining areas for improvement; IL and/or other instructional leader provides
support; IL or other supervisor visits classroom regularly and examines submitted advisor work.

Level 2:

If advisor has not made improvements, the warning is escalated to Level 2; advisor and SL
create an Action Plan; IL and/or other instructional leader provides support; IL or other
supervisor visits classroom regularly and examines submitted advisor work.

If after two warnings an advisor fails to improve, the SL may take steps toward dismissal.

Discipline

No advisor or other staff shall be disciplined, not renewed, dismissed, reduced in rank or
compensation without just cause. Advisors may be terminated should they be guilty of one of
the following offenses:

* Breach of trust or dishonesty

* Conviction of a felony

* Willful violation of an established policy or rule

* Falsification of company records

* @Gross negligence

* Insubordination

* Violation of the sexual harassment policy

* Time and/or attendance violations

* Disclosure or misuse of confidential information

* Undue and unauthorized absence from duty during regularly scheduled work hours

* Deliberate non-performance of work

* Larceny or unauthorized possession of, or the use of, property belonging to any co-
worker or visitor of the school

* Possession of dangerous weapons on the premises

* Unauthorized posting or removal of notices from bulletin boards

* Marring, defacing or other willful destruction of any supplies, equipment or property of
the school

* Continued failure to call or directly contact manager when late or absent from work

* Fighting or serious breach of acceptable behavior

* Violation of the alcohol or drug policy

* Theft

* Violation of the partner organization or CBO’s conflict of interest policy, outside
employment policy and/or confidentiality policy

Ill. Layoffs
* Layoffs may occur at that the end of the year due to programmatic changes or a
reduction in funds.
* Notice of layoffs for the subsequent year will be determined by May 15th.
* |f a layoff takes place the following criteria will be used:



Legal requirements and qualifications

Satisfactory evaluation

Expertise and relevant experience

In the absence of substantial distinguishing differences in the above criteria,
length of service at the site shall be determining factor.
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IV. Grievance Process

The Academy encourages free and open communication from employees and other individuals
and groups within the community regarding feedback, suggestions, questions, and complaints
about any part of the school program or any Academy employee.

Definitions

* A'"complaint" is a claim by one or more individuals that there has been a violation,
misinterpretation or misapplication of a provision of this Agreement, a violation of the
right to fair treatment, or a violation, misapplication, or misinterpretation of any law,
Board policy, or regulation.

* The "grievant" is the individual(s) making the claim.

* A'partyininterest" is any person who might be required to take action or the party
against whom action might be taken in order to resolve the complaint.

No Reprisals

No reprisals of any kind will be taken by the Board or by any teacher or representative of the
administration or the Board against any grievant, any party in interest, or any other participant
in the grievance procedure by reason of such participation.

Procedures

In general, if an advisor has a complaint that does not involve discrimination or harassment, the
advisor should communicate first with the school and then with the appropriate person in the
New York Charter School administration per the following steps:

Informal Level Every effort should be made to resolve the complaint informally between the
grievant and the supervisor involved. This conference shall take place within 15 days of the
occurrence or omission, or the realization of the occurrence or omission.

Level One If the complaint is not resolved with the grievant, a concise summary of the
complaint shall be submitted to the SL in writing within 7 days, detailing the article or articles of
the contract allegedly violated and any supporting documents or materials. A conference shall
take place within 5 days. A written memo will be returned by the SL within 5 days of the
occurrence of the conference.

Level Two If the complaint is not resolved with the grievant, either side may appeal to the
Board Chair or designee, and within 15 days the Board Chair or designee will facilitate another
meeting to come to resolution. Resolution of the complaint will be discussed and a written
memo will be returned within 15 days of the occurrence of the conference by the Board
President or designee.



Level Three If the complaint is not resolved with the grievant then the situation may be given to
the Board. The Board will hear the issue at its next scheduled meeting and a written memo will
be returned within 5 days by the Board Chair. In the event that the issue cannot be addressed
by the Board within 30 days, the complaint may be taken to mediation/arbitration.

Level Four If the complaint is not resolved with the grievant, the advisor may request that a
conciliator/mediator from a third party mediation services organization or a mutually agreeable
dispute resolution center be assigned to assist the parties in the resolution of the complaint.

Level Five The mediator, within 10 duty days of the request shall meet with the grievant and
the Board for the purpose of resolving the complaint. If an agreement is reached, the
agreement shall be reduced to writing and shall be signed by the grievant and the Board. This
agreement shall be non-precedential and shall constitute a settlement of the complaint. In the
event that the grievant has not resolved the complaint with the assistance of the
conciliator/mediator within 10 duty days from the first meeting held by the
conciliator/mediator, the conciliator/mediator shall be empowered to render a decision on the
complaint. The decision shall be in writing and shall set forth the findings of fact, reasoning, and
conclusions of the issues submitted. The conciliator/mediator shall be without power or
authority to make any decision that requires the commission of an act prohibited by law or
which violates the terms of this Agreement. However, it is agreed that the conciliator/mediator
is empowered to include in any award such financial reimbursement or other remedies as
she/he judges to be proper. The decision of the conciliator/ mediator shall be submitted to the
Board and will be final and binding upon the parties. If any question arises as to the arbitrary
nature of the complaint, such question will be ruled upon by the conciliator/mediator only after
she/he has had an opportunity to hear the merits of the complaint.

All costs for the services of the conciliator/mediator, including but not limited to, per diem
expenses, travel and subsistence expenses, and the cost, if any, of a hearing room, shall be
borne by the Board. All other costs, except for release time for the grievant(s) and witnesses,
shall be borne by the party incurring them.

Retention of School Staff

Continuity of staff is important to the success of the school and in building a team environment
fostering true teacher advisor collaboration. Instructional staff will receive ongoing professional
development in support of the school’s mission and have online resources available to them for
reference. Continued investment in professional development, equipping staff with the tools
they need, providing them with greater influence in curriculum and the Professional
Development plan, and having a team environment among school staff will all act as tools to
retain effective and committed staff.

Staff will have more support, professional growth opportunities and opportunities for input in
decision-making than is traditionally afforded teachers in some local school districts. The school
believes that this will make teacher advisors more invested in the school and help to create a
desire to remain with the school. Additional supports are outlined below:

1. Regular administrative observation and feedback sessions; goal setting with the team of
teacher advisors and individually;



Establishment of informal peer observations, with feedback protocols;

Ongoing system of celebrations for entire staff for meeting goals and small successes;

Ongoing professional growth workshops for staff designed collaboratively with staff;

Built-in planning time for teacher advisors to meet, plan curriculum, and share needs of

specific students;

6. Participatory decision-making process through which staff collaborates with
administration to problem-solve;

7. Continuous emphasis with staff on creating a physically, mentally, and emotionally
healthy, safe school environment;

8. Involvement of staff in hiring process.
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Safety Conditions

Every employee shall be responsible to report in writing to his/her immediate supervisor any
unsafe, hazardous, unhealthy, or potentially dangerous working condition. A response will be
provided to the employee within a time frame that reflects the urgency of the concern, but in
no event later than two weeks.

The Board shall assume the responsibility to investigate all conditions that are reported to be
unsafe, hazardous, unhealthy, or potentially dangerous and shall take necessary steps to have
the conditions remedied. The Board shall institute emergency safety precautions as deemed
necessary.

Workday
The Academy is built on the assumption that advisors are professionals and should be treated
as such. The description herein of the workday outlines the school’s expectations of advisors.

The professional workday shall include the student day, staff meetings and time needed for
preparation. Once a week, students will have a shortened day (“Late Start Day”) in order for
advisors to meet and plan together for an allotted amount of time set by the Academy.

A committee made up of site administrators and advisors will create the staff development
calendar for these meetings. If meetings are held in the morning, advisors will be released a
reasonable amount of time before the start of school. In addition, staff meetings may be called
after school to take up school business not completed in regularly scheduled meetings. It is at
the SL’s discretion to cancel these meetings. Each advisor will be given the equivalent of 1/6 of
a class schedule devoted to preparation time. If this time is spent off campus, the advisor needs
to notify the SL or a designee. Full-time faculty and staff will have a duty-free lunch period
equivalent to that of the students and no less than 30 minutes.

Faculty Culture

The Academy is rooted in the belief that advisors and staff are central to the success of our
students. In order to be as effective as possible, it is critical that staff treat one another with
trust, honesty, and care. Below are “non-negotiables” that should guide how faculty and staff
work with one another.

1. Value people’s time.
= Start and end meetings on time.



Be prompt, respect time frames & schedules.
Be efficient.
Remain on point with the task at hand.

2. Build trust by communicating honestly and openly.

Communicate respectfully.

Listen actively, endeavor to understand.
Communicate without assumptions.

Share ideas without sacrificing self.

Resolve conflicts/issues quickly and in person.

3. Collaborate respectfully and supportively.

Value individual differences.

Value constructive feedback.

Solve problems as a team.

Be aware of each other’s strengths.

Build camaraderie and support team members.
Address the idea, not the person.

4. Always be mindful of the big picture.

Remember, it is about the students.

Define and benchmark objectives.

Set clear expectations.

Set measurable outcomes.

Frequently re-visit and evaluate progress towards goals.

Description of responsibilities for staff members: The following job descriptions outline
specifically what the position responsibilities are, as well as the qualifications required for the
position. It is critical that each staff member be wholly supportive of and committed to
implementing the school’s mission and vision including project-based instruction, advisory, and
to educating students “one at a time.” Each job description is presented in “draft form” as they
require Board approval.

Job Description, School Leader, The Harlem STEAM Academy

ESSENTIAL DUTIES AND RESPONSIBILITIES:

Hire and develop school staff (certified and classified).

Serve as administrator and instructional leader of the school, direct and supervise the
curriculum and guidance program of the school.

Responsible for planning the master schedule of classes for students and for assigning
members of the certificated staff.

Evaluate the performance of teachers and other school employees and counsel them on
their individual development.

Mold student discipline policies to meet unique student population needs.

Direct financial and human resources at the school site.



Responsible for school budgetary planning and business operations.
Work closely with parents and the community at large.
Initiate and implement community support and advisory groups.

EXPECTATIONS:

Accountable for students' and schools’ overall academic performance.

Manage school revenues and expenses to stay within agreed upon budget.

Available for contact with parents, students and staff to discuss student progress and
problems after class, at night or on weekends (via cell phone or in person).

Maintain work hours extending beyond school hours for other professional duties or
functions such as staff meetings, etc.

Maintain professional standards and school environment that is productive, safe and
focused.

Participate in Big Picture Learning and individual professional development.

EXPERIENCE REQUIREMENTS:

Substantial teaching experience, preferably at the high school level, with a history of
improving student achievement.

Experience in both teacher and student driven project-based learning guided by the
deeper learning practices of mastery of academic content connected to 21° century
Skills and the social emotion growth of every student.

Experience working in an urban school setting.

Prior administrative experience a large plus.

Demonstrated leadership capabilities.

Proven management and team building skills.

Experience managing budgets, creating and implementing policies.

Excellent interpersonal communication and writing skills.

Experience working in an entrepreneurial environment.

Experience working with a community.

EDUCATION & QUALIFICATION REQUIREMENTS:

Relevant Masters or equivalent degree (administrative credential).
Passion for improving urban high schools and driving education reform.
Knowledge of bilingual education and bilingual language skills highly desirable.

Job Description, Advisor (Teacher), The Harlem STEAM Academy

ESSENTIAL DUTIES AND RESPONSIBILITIES:

e Effectively instruct students in assigned content area(s) as prescribed by the
Academy's academic content standards through lecturing, demonstrating, and using
audio-visual aids and other materials to supplement presentations with the overall
goal of engaging student learning.

* Work as part of interdisciplinary team and within content areas planning and
aligning curricula to ensure that instruction follows curriculum guidelines or
requirements of state and school.

* Set clear short-term and long-term goals to drive instruction.



Develop and submit weekly and long range unit plans containing standards, essential
guestions, assessments and lesson plans; assign lessons and review homework.
Consistently administer tests to evaluate pupil progress, record results, and issue
meaningful reports to inform parents of progress.

Create and implement student intervention plans when necessary.

Maintain the school's student management policies and procedures (i.e. attendance
records, dress code, etc.) and report to the school administrators when necessary.
Maintain effective supervision and discipline in the classroom.

Work with other teachers and administrators to address and resolve student issues.
Provide necessary accommodations and modifications for growth and success of all
students.

Participate in faculty and professional meetings, educational conferences, and
teacher training workshops.

Lead and participate in student activities such as: sponsoring student activities or
student organizations, coaching a sports team, working with parents and the
community as part of a committee or group, provide morning or after school
supervision, and chaperoning student activities.

Abide by all state and federal mandates in reporting sexual or physical abuse and
neglect.

Special projects and duties outside of primary teaching responsibility as assigned.

EDUCATION AND QUALIFICATIONS

Master’s degree plus successful completion of examinations for NYS certification.
Solid knowledge of subject matter including New York State Standards.

Ability to read and analyze student data in order to refine instructional strategies.
Excellent verbal and written communication skills are essential.

Passionate about improving public education to help all children reach their dreams.
Must have a strong ethical base and self-awareness.



Job Description, Director of Operations, The Harlem STEAM Academy

ESSENTIAL DUTIES AND RESPONSIBILITIES:

e Management and long-range planning for business and administrative affairs.
¢ Budgeting, financial analysis (profit/loss, cash flow, monthly forecasts).

e Accounting/financial statements, reconciliation of bank statements.

e Preparation of required government financial reports.

e Revenue (ADA) collections, Con App, state funds tracking.

e Supervision of accounts payables — AP Clerk.

e Supervision of information systems management — IT.

e Audits.

e Supervision of payroll, retirement benefits.

e Source financing from banks and cash management.

e Capital assets acquisition and management.

e District Special Education funding.

e Oversight of facilities acquisition, negotiation, and management (liaise with Facilities Advisor
on behalf of the Academy).

e Other duties as assigned.

EDUCATION AND QUALIFICATIONS:

¢ Direct experience in school financial accounting (charter school accounting preferred).

e MBA/CPA preferred.

e Strong entrepreneurial work ethic, providing solid team-building leadership and sound
financial direction.

e Ability in using good analytical and professional judgment, preferably in service to a non-
profit or academic/education venue.

¢ Ability to use conceptual, numerical, and analytical skills to solve financial issues.

e Proven results in dispute resolution, conflict management and contract negotiations,
preferably at the government level.

e Excellent people management skills with ability to maximize resources, talent, and time.
e Commitment to bottom-line results in support of the educational needs of the students.
e Knowledge of methods, practices, procedures, and operation of payroll record management
systems and budget control.

e Strong knowledge of standard computer applications, especially Excel.

e Excellent oral and written communication skills, and ability to multi-task.



	[Application Summary] 728286-harlem-steam-application-summary-round-2-final
	[Table of Contents and Full Application Narrative] 728605-harlem-steam-academy-round-2-application-final
	[Certification and Assurances Statement] 728498-harlem-steam-signed-certification-of-assurances
	[Attachment 1 Admissions Policies and Procedures] 728368-attachment-1-admissions-policy-and-procedures-round-2-final
	[Attachment 2 Samples of Evidence of Community Outreach] 728689-attachment-2-samples-of-evidence-of-community-outreach-round-2-final
	[Attachment 3a Sample Daily Schedules (ES, MS, andor HS)] 728373-attachment-3a-school-schedule-final
	[Attachment 3b First Year Calendar] 728386-attachment-3b-first-year-calendar-final
	[Attachment 4 Student Discipline Policy] 728335-attachment-4-student-discipline-policy-final
	[Attachment 5b By-Laws] 728418-attachment-5b-bylaws-final
	[Attachment 5c Code of Ethics] 728427-attachment-5c-code-of-ethics-final
	[Attachment 7 If applicable Partnership Information] 728353-attachment-7-partnership-information-round-2-final
	[Attachment 8a Hiring and Personnel Policies and Procedures] 728411-attachment-8a-hiring-and-personnel-policies-final
	[Attachment 8a Hiring and Personnel Policies and Procedures] 728411-attachment-8a-hiring-and-personnel-policies-final.pdf



