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Introduction 

The founders of Capital Preparatory Harlem Charter School (“Capital Prep Harlem”) seek the 
opportunity to replicate our successful flagship school, the Capital Preparatory Magnet School - Hartford, 
CT (“Capital Prep”), in New York City’s Community School District 5.  We deliberately took a decade to 
replicate our school because we wanted to ensure that our model could both produce and sustain student 
academic success.  The result is a school that has sent 100% of its graduates to four-year colleges for 10 years.  
We also wanted to take care to identify a community that was most suitable for our year-round, college-
preparatory 6-12 early college model. After invitations from many communities, we have accepted the 
invitations from Harlem’s small business, community organizations, political and educational leaders to seek 
the opportunity to replicate and operate Capital Prep Harlem. 

Capital Prep Harlem will provide some of New York’s most underserved children access to a world-class 
college preparatory education.  Our model has produced, what US News & World Reports has named “one of 
America’s Top High Schools.” The Capital Preparatory Harlem Charter School will be the only middle and high 
school serving the northwestern section of District 5 in Harlem.   
 
Objectives 

Capital Prep Harlem will ensure students achieve mastery of NYS CCLS and prepare students to excel in 
college and career and inspire them to be agents of change by equipping them with CPREP: Collaboration, 
Pillars of knowledge, Research, Empathy and Problem-solving skills. 
 
Target population 

Capital Prep Harlem will provide a year-round, college-preparatory education to underserved students in 
grades 6-12 in CSD 5 in Harlem. Since 84% of the area’s children are free/reduced lunch, 11% are Limited 
English Proficiency students and 18% are students with disabilities, we expect the majority of our students 
will be low-income, LEP students and/or at risk.  Developed and operated for the past 10 years in Hartford, 
Connecticut’s poorest, highest LEP population and highest need school district, the Capital Prep model is 
specifically designed to meet the needs of this population.    
 
Key Design Elements 

We develop CPREP skills of Collaboration, Pillars of knowledge, Research, Empathy and Problem-
solving through four domains: College and Career Readiness, Affective Development, Student Support 
Services and Professional Development.  
 
Unique Characteristics of the Program 

The most prominent unique feature of the Capital Prep model is our year-round, college-preparatory 
curriculum. Our year-round (201 day), college-preparatory curriculum mitigates the impact of “summer 
learning loss” prevalent among minority and low-income students en route to preparing children for college.  

Extracurricular Activities are embedded in our students’ school experience to provide them with a rich 
school experience that builds both academic, interpersonal and community competencies or CPREP skills.  

Finally, we improve our students’ mastery of Common Core Learning Standards skills in the affective 
realm through the development of key relationships between staff and students through our Advisory system 
and our college readiness program.  Each student’s Individualized Learner Plan is supported through Bi-
weekly parent/guardian communication characterizes our Advisory program and Student-Led Conferences 
(SLCs).  The Advisory process also offers academic and affective support followed by College Readiness 
through the development of individualized college plans that reflect each student’s collegiate and career 
interests. 
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Curriculum and Instructional features 
Our curriculum is characterized by courses that are all college preparatory.  Remediation is done through 

individual supports, because our expectation is that all of our students can and will be prepared for 
acceptance into a four-year college upon graduation. This is the foundation of academic rigor and the 
philosophy that drives all instruction. Other curricular features are our accelerated programming, early 
college courses, project-based learning, Standards-Based Grading, seminar and an action research capstone 
graduation requirement known as a Senior Social Justice Project. 
 
Plan for Instructional Staffing and Leadership/Management Design 

Based upon the model’s proven and established practices, Capital Preparatory Schools, Inc. (“CPS”), as 
the not-for-profit school management organization for Capital Prep Harlem, will oversee the training and 
hiring of all staff to ensure that they posses skills and competencies determined to be most effective in this 
year-round, college-preparatory model. CPS will support Capital Prep Harlem through its oversight of the 
principal, on behalf of the Board of Trustees, and its overall monitoring of fidelity to the Capital Prep model.  
CPS will also utilize its two other schools in Bridgeport and Hartford to provide professional development 
and to share resources.  The three schools will act as a ‘boutique’ network in which faculty, staff, parents and 
students participate in academic and social exchanges.  
 
Plans for Relationships with Management or Other partner organizations 

CPS has replicated the curriculum, professional development, school policies and procedures that will be 
implemented at Capital Prep Harlem.  

Our lead partner, the Boys & Girls Club of Harlem, and various community-based organizations are 
resoundingly supporting the development and implementation of Capital Prep Harlem. Organizations such 
as Manhattan Community Board 9, Harlem’s Police Athletic League, the Harlem Haberdashery’s youth 
mentoring program and hundreds of parents are among those who have offered significant support to the 
school.  Supported by responsible corporate citizens such as Combs Enterprises, Capital Prep Harlem has 
tapped into a need to foster children’s college dreams.  We have also received support from other Harlem 
charter school operators, including, but not limited to the Harlem Children’s Zone and Achievement First.  
Advocacy groups such as the New York Parents’ Union, Families for Excellent Schools as well as Students 
First have also been supportive in galvanizing parental support.  There has been no shortage of individuals 
and groups who have offered their support to do what is necessary to bring the Capital Prep model to 
Harlem.    
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I. MISSION, KEY DESIGN ELEMENTS, ENROLLMENT, AND COMMUNITY 
A. Mission Statement and Objectives 
 Mission Statement: The Capital Preparatory Harlem Charter School (“Capital Prep Harlem”) 
will provide historically disadvantaged students from Harlem with the college and career readiness 
skills needed to become responsible and engaged citizens for social justice. Capital Prep Harlem will 
accomplish this by providing students with a rigorous extended year, college-preparatory curriculum 
in a nurturing and loving environment that fosters strong student-teacher relationships. Capital Prep 
Harlem will give special attention to ensuring that the curriculum is relevant through applied 
teaching methods that relate curricular objectives to authentic tasks thereby allowing students to 
actively explore real world problems and challenges and acquire deeper knowledge.  
 Capital Prep Harlem is designed as a replication of the Capital Preparatory Magnet School 
(“Capital Prep”) in Hartford, Connecticut (see Key Design Elements). Capital Prep Harlem will prepare 
students in grades 6-12 to excel in college and careers and inspire them to be agents of change in 
Harlem by equipping them with CPREP: Collaboration, Pillars of knowledge, Research, Empathy 
and Problem-solving skills, as more fully set forth herein. To accomplish the mission of the school, 
we will achieve the following objectives: (1) Assure every student achieves a maximum degree of 
success by providing a curriculum based on an understanding of students’ unique developmental 
experience and individualizing their affective and academic supports; (2) Ensure student attainment 
of New York State Common Core Learning Standards (NYS CCLS)1 skills and knowledge necessary 
for academic and personal success; (3) Prepare all students for acceptance to a four-year college or 
university; (4) Support all students to become agents of change by understanding themselves as 
unique individuals/learners with personal needs and shared social responsibilities; and (5) Build 
positive relationships between faculty, children and their families to increase self-efficacy and create 
an inclusive climate conducive to learning  
 It is our intent to meet all six objectives of the New York State Charter School Law: 
a. Improve student learning and achievement: Our primary goal is to improve student learning and raise 

academic achievement to unlock the potential of each student, with the ultimate goal of NYS 
CCLS mastery en route to 100% college acceptance.  

b. Expand learning opportunities for students at risk of academic failure: We will expand services to Harlem’s 
most at-risk students by offering them access to the successful Capital Prep model and the only 
middle and high school in north western Harlem. 

c. Use innovative teaching methods: Innovative instructional methods include, but are not limited to, 
project-based learning, individualized learning plans, college courses for high school students, 
accelerated courses, action-research projects and distance learning. 

d. Create new professional opportunities for teachers and staff: The school will implement a robust 
professional development framework focused on leadership development through mandatory 
participation in grade-level and content teams, professional learning communities, as well as 
coaching and mentoring through individualized teacher plans.  

e. Provide expanded choices of available educational opportunities: The Capital Prep model has sent 100% of 
its graduates to four-year colleges for the last 10 years by combining elements of academic 
models successful in supporting students from historically disadvantaged populations with those 
of elite private schools that have traditionally sent high rates of students to four-year colleges.  

                                                      
1 Throughout this document, the use of  NYS CCLS covers the New York State Learning Standards, inclusive of  the 
Common Core State Standards.  
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f. Utilize performance-based accountability systems: The Capital Prep model is built on accountability 
linked to student achievement results, from teacher performance goals to school-wide metrics to 
Standards-Based Grading to the use of data from assessments.  
  

B. Key Design Elements 
Capital Prep Harlem is implementing the Capital Prep model, an internationally recognized, 

research-based and practice-tested model designed to prepare children from historically 
disadvantaged populations to compete and “win” in education. For the past ten years, Capital Prep 
has proven that all children, when given the right conditions and environment, excel in their 
academic, as well as social-emotional, growth. 

The Capital Prep model is distinguished by the purposeful exchange of love through high 
expectations, early-college exposure and a pervasive sense of individual and social responsibility. 
This model has been successful across multiple indicators of a student’s educational experience from 
test scores to school culture to the performance of athletic teams. The Capital Prep model serves the 
whole child, his or her family and the community. It is this environment that has been the key to 
Capital Prep’s success.  

Three organizing pillars provide the scaffolding for the Capital Prep model: the theme of Social 
Justice, habits of learning referred to as Learner Expectations, and a spiraling series of Essential 
Questions designed to support students’ growth as agents of change. Our model incorporates 
horizontal and vertical alignment across grades through these pillars as depicted through Capital 
Prep‘s school-wide system, the Organizational Matrix: 

Our Learner Expectations shape students as Collaborators, Pillars of knowledge, Researchers, 
Empathetic citizens and Problem solvers (CPREP). Learner Expectations are integrated in the 
curriculum throughout the school year, with an explicit focus on one Learner Expectation in each 
quint, or marking period. In addition, each quint has a particular Social Justice Theme focus.  

The following core beliefs have shaped Capital Prep’s innovative school model and reflect the 
founders’ philosophy about education and child development: Every student can learn and excel 
given the right conditions and learning environment; We will intentionally promote and establish a 
learning environment that is filled with love, respect, empathy, accountability, and responsibility 
necessary for the academic, personal and social growth of every student; Consistent, positive 
interactions between students and adults in a loving environment and ongoing, supportive 
relationships with their families will enable student achievement at the highest levels; and Parent and 
community engagement are vital to student success. 

The Capital Prep model provides project-based and problem-based learning opportunities to 
help students apply their skills and knowledge to real world issues and view themselves as catalysts 
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for change. Data-driven instruction is essential to every aspect of the college preparatory educational 
program to enhance the academic, personal, and social growth of each student. 

Pedagogical Domains:  The overarching goal of the Capital Prep model is for students to 
achieve mastery of NYS CCLS knowledge and skills in preparation for acceptance to a four-year 
college. The essential elements of our pedagogical approach, categorized in four domains (College 
and Career Readiness, Affective Development, Student Support Services and Professional 
Development), are discussed in more detail below. 
 College and Career Readiness: We achieve the goal of securing student mastery of NYS CCLS 
skills and knowledge in the academic realm through our year-round, college preparatory curricular 
program, utilizing innovative teaching strategies and meaningful extra-curricular activities. 

Our rigorous instruction includes: 
• Year-round, college-preparatory curriculum: Our year-round, college preparatory curriculum combines 

rigorous scholastic requirements with the academic background needed for our students to 
succeed in a four-year college. The length of the school year also mitigates the impact of 
“summer learning loss” prevalent among minority and low-income students.  

• Accelerated programming: We connect accelerated students to challenging courses, engaging faculty, 
and other accelerated students around the world by embedding accelerated programming into 
our academic experience as an enrichment program.  

• College courses: Students at Capital Prep Harlem experience the actual rigor of college through a 
full-scale academic and interpersonal immersion into a college experience through a partnership 
we will secure with a local community college. 

• Project Based Learning (PBL): In order to ensure the relevance of our students’ educational 
experience, we utilize applied learning approaches, such as PBL to provide opportunities for 
students to apply curricular objectives to authentic tasks. 

• Standards-Based Grading: Standards-Based Grading (SBG) focuses on mastery by identifying skills 
that are aligned with the NYS CCLS. Students are assessed on a set of skills with the goal of 
identifying areas of mastery that will allow students to move forward at the pace that is both 
managed by their teacher and relevant to their own academic needs. 

• Seminar: A 50-minute block during the school day when students receive supports, including, but 
is not limited to: skill development for those in need of intervention support, an opportunity for 
seniors to implement their social justice action plans, access to the internet for research and 
collaboration purposes, and time to work with community members. 

• Capstone graduation requirement: Capital Prep Harlem requires a capstone action-research project, 
the Senior Social Justice Project (SJP), as a graduation requirement from the school. 
Our Extracurricular Activities include: 

• Two-sport requirement: High school students at Capital Prep Harlem participate in at least two 
sports per year for the duration of the season, unless medically unable.   

• Public service: All students take a public service class as part of the core curriculum and are 
required to participate in at least three hours of public service per semester.  

• Student government: Our student government model is based upon the traditional English model 
prep school with a head boy and girl, prefects and house captains. Students who exhibit our 
Learner Expectations are nominated by faculty and elected by students. 

• National Honor Society: The National Honor Society (NHS) is the nation’s premier organization 
established to recognize outstanding high school students who have demonstrated excellence in 
the areas of scholarship, leadership, service, and character.  
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• Enrichment activities: Enrichment activities are designed to enhance students’ daily activities. 
Activities are selected using a form of the Renzulli Enrichment Cluster Model developed by the 
National Research Center of the Gifted and Talented.  

 We have an extensive college readiness program that includes the development of an 
Individualized College Interest Plan and support with college selection, application and interview 
preparation, and attainment of financial aid. In addition to providing support in the college 
application process, we provide SAT preparation, fee waivers, and financial aid workshops. 

Affective Development: We ensure our students’ mastery of NYS CCLS skills and knowledge in 
the affective realm through the development of key relationships between staff and students through 
our Advisory system and our college readiness program.  
 Advisory Program: The main purpose of the advisory program at Capital Prep Harlem is to foster 
personalization, strengthening the relationship between each student and his/her learning 
environment. Teachers, in their role as advisors, monitor both social and academic development of 
each of their advisees.  
• Individualized Learner Plan:  Advisors and students collaborate to develop the Individualized 

Learner Plan (ILP) for each student. The ILP is developed in the 6th grade and evolves through 
high school to provide the student continuous support and assistance in setting goals for social, 
emotional, and academic growth, meeting rigorous high school expectations, and exploring 
postsecondary education and career interests.  

• Bi-weekly parent/guardian communication: Advisors contact parents/guardians at least once every 
other week to discuss student progress and strategies for improvement.  

• Student-Led Conferences (SLCs): Advisors monitor and support the creation and maintenance of 
electronic portfolios that showcase student learning and growth with respect to Learner 
Expectations and the Essential Question for the grade. These portfolios, together with 
thoughtful reflection, are in the basis of students’ SLC presentations. 

• Academic support: Advisors promote the monitoring of individual student progress. Advisors 
facilitate discussions of SAT preparation, activities SJP topics and Learner Expectation growth. 

• Affective support: Advisors discuss academics and give advisees an opportunity to discuss any 
issues that they may have during daily meetings, supporting the student’s ILP. 

 Student Support Services: We ensure student mastery of NYS CCLS skills and knowledge 
through the development of key academic competencies among at-risk students, students with 
disabilities (SWD) and English Language Learners (ELLs) through the use of our Response to 
Intervention (RTI) framework and academic behavioral plans, Positive Behavioral Interventions and 
Supports (PBIS), facilitated by our Student Assistance Team (SAT). Our SAT and RTI framework 
are underpinned by Capital Prep’s model robust intervention programs and staffing which have the 
capacity to implement recommendations of tiered interventions, conduct interventions and 
determine their effectiveness through the analysis of academic and behavioral data. This extra level 
of academic support, both enrichment and remediation, in conjunction with the nurturing support 
and guidance from advisors, allows students to meet the expectations set forth by Capital Prep 
Harlem. All children, not just those with IEPs and/or Section 504 plans, are seen as individuals. The 
identification and support of students’ diverse needs is imbedded in the ethos of our school and 
supported through consistent support and monitoring of each student’s progress. 
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Professional Development: Critical to ensuring student mastery of NYS CCLS skills and 
knowledge is the development of our staff’s key competencies. The Capital Prep model supports 
this by creating a nurturing environment for teachers designed to foster relationships with students 
and colleagues alike. Colleagues are encouraged to collaborate to develop a compelling academic, 
social and professional climate and culture through the school’s Professional Learning Communities 
(PLCs), as well as subject-area department meetings focused on curricular development. 
Simultaneously, each faculty member receives opportunities for growth and mentoring through the 
use of Individualized Teacher Plans as well as the school’s Creativity Symposium in which teachers 
present data from an action-research project they have undertaken that year.  

 
C. Enrollment, Recruitment and Retention 

Capital Prep Harlem will enroll students in grades 6-7 during its first year and will grow to serve 
students in grades 6-11 during its first charter term. Upon successful renewal, it will serve students in 
grades 6-12. Enrollment in the first charter term is reflected below:  

Projected Enrollment Table Over the Charter Term* 
Grades Ages** 2015-2016 2016-2017 2017-2018 2018-2019 2019-2020 

6th 11-12 80 80 100 100 100 
7th 12-13 80 80 100 100 100 
8th 13-14  80 100 100 100 
9th 14-15   100 100 100 
10th 15-16    100 100 
11th 16-17     100 
12th 17-18      

Totals  160 240 400 500 600 
*This table reflects maximum capacity at each grade. However, we do expect to experience natural attrition as we will 
not backfill after 10th grade. Thus, our budgets reflect this natural attrition.  
**Ages of students may be outside the range indicated depending on whether or not students were advanced a grade or 
held back in a grade prior to entering Capital Prep Harlem or as a student at Capital Prep Harlem. 
 Average class size will be 20 students with a general classroom teacher to student ratio of 1:20. 
As discussed in Curriculum and Instruction, the school uses a range of co-teaching strategies—pushing 
in intervention specialists (special education, reading specialist, ELL teacher), interdisciplinary units 
of study with two content area teachers co-teaching classrooms of students—that can reduce the 
teacher to student ratio to as low as 1:10. 
 We have proposed a 6-12 school in response to an identified need for an extended year, college-
preparatory school in CSD 5 (see Community to be Served).  Our rationale for coming to Harlem in 
2015 to open a middle and high school is based upon the fit between the community’s need for high 
quality 6-12 public school options and our success in delivering a world-class academic experience 
for students specifically in this grade span. The Capital Prep model presumes the need for 
remediation and individualization. Our longer school year and day, academic advisories, ILPs, 
college access and overall increased rigor will support the attainment of NYS CCLS by all students.  

As our students progress from grade to grade we expect there will be some natural attrition as 
students move away from the community. In the event that a student does leave, we may replace the 
student with a child from the waiting list through 10th grade. 

The enrollment plan allow for small class sizes, which in turn allow for targeted intervention in 
middle school (i.e. when a large percentage of students are expected to enter the school significantly 
behind grade level in ELA, math and other subjects). Academically, we anticipate that less than one 
eighth of incoming 6th graders will perform at grade level. According to the New York State 
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Education Department (NYSED or SED) and New York City Department of Education 
(NYCDOE), of 5th graders assessed in CSD 5 during the 2012-13 school year, only 11% passed the 
state ELA exam and less than 9% passed the state Mathematics exam. Small class sizes throughout 
middle school will permit Capital Prep Harlem to provide students with more individualized support 
for these students and greater opportunities for differentiated instruction. In designing our 
enrollment strategy, we considered not only the successful ten-year experience of Capital Prep, but 
also the research demonstrating that class size has the greatest positive impact on academic 
achievement when classes have 20 or fewer students.2 Our enrollment plan will enable us to keep 
class enrollment at this optimal level and, when combined with high-quality teaching and extensive 
in-classroom instructional support, will ensure that each student receives personal attention and 
individualized instruction. Our small class sizes will also ensure that 9th and 10th grade students are 
supported as they acclimate to high school (particularly those students who enter our school 
community for the first time as freshmen and sophomores who will need to acclimate not only to 
high school but to the culture and expectations of our school).  

Projected enrollment increases will occur at a rate that permits teachers to teach a “full load” 
(approximately 100 students in five classes) while expanding to enrollment capacity in grades 6-11 in 
five years. The goal is to have 100 students at each grade level so that a “team” of teachers can teach 
five classes of 20 students each year and provide students and families with consistency in 
communication, expectations and rigor. 

By year 3, we will begin to move towards this desired grade level capacity of 100 students in each 
grade by taking a new class of 100 6th graders (a pattern that will continue in each subsequent year) 
while engaging in a one-time increase of 20 students in each of the existing Grades 7-9 student 
cohorts. Our experience in Hartford shows us filling new seats in these upper grades in year 3 will 
not present a challenge. Grade 9, the first year of high school, is a natural entry point for new 
students to the school. And while Grade 8 may not be a natural entry point for new students to join 
a school community, we believe the fact the Capital Prep Harlem middle through high school model 
will mitigate any reluctance on the part of parents to have their children complete their final middle 
school year at our school. We expect parents to seek admission for their rising 8th graders at Capital 
Prep Harlem knowing their child will then be able to continue their education with us through high 
school—promising their child an opportunity to attend a four-year college should they meet the 
expectations our school will set before them. 

Recruitment Plan:  The Capital Prep model has attracted over 4,200 applicants in Hartford each 
year for the past 3 years. Attachment 1 contains our Admissions Policies and Procedures. Capital Prep 
Harlem will employ a comprehensive strategy each year to inform the community about its 
programs and to recruit students. During the pre-opening period, Capital Prep Harlem will develop 
and ratify a short-term (i.e. 1st-year) and long-term (i.e. ongoing) student recruitment plan. These 
plans will outline strategies to leverage the experiences and relationships of the Capital Prep 
Harlem’s BOT, applicant group, partners and contacts to support the school’s student recruitment 
campaigns. We will conduct a thorough review of our community outreach efforts to date to 
identify and engage the continued support of families, organizations and others that we have worked 
with before. The plan will outline a strategy to reach out to parents across the community and to 
follow up aggressively regarding family inquiries or responses to correspondences with telephone, e-
mail and in-person communication. In particular, the plans will leverage the experience, counsel and 
support of its partner, the Boys and Girls Club of Harlem (BGCH), in adapting the strategies it has 
                                                      
2 For instance, Muennig, P. & Woolf, S. H. (2007) Health and Economic Benefits of  Reducing the Number of  Students 
per Classroom in US Primary Schools American Journal of  Public Health, September 27, 2007 ; also Kim Connor and 
Rosemary Day. "Class Size: When Less Can Be More," Sacramento, California: 1988. Senate Office of  Research. 
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used to recruit a wide range of students and families for its programming. Capital Prep Harlem will 
work to saturate the district with information about the school through comprehensive outreach, 
communication and alliances with diverse community/civic leaders, community-based organizations 
(CBOs), communities of faith, public agencies, educational institutions and elected officials. Capital 
Prep Harlem will engage in paid advertising through city-wide newspapers and local press in multiple 
languages, as well as local saturation marketing through such on the ground methods as flyers, 
storefront posters and presentations at tenant associations, community boards, communities of 
faith, merchant associations and others. Capital Prep Harlem’s recruitment strategy will include 
public service announcements and online outreach via a school website and social media. The 
strategy will focus on meeting and exceeding Regents-established targets for SWDs, disadvantaged 
students and ELLs;3 Capital Prep Harlem believes it will be successful in meeting and exceeding 
these targets for these special populations as a result of the following strategies it expects to 
implement: 

Proactive efforts to identify and recruit SWDs—Capital Prep Harlem will reach out to CBOs and 
public agencies that serve and/or advocate on behalf of SWDs and other persons with disabilities. 
The school will seek to have these organizations sponsor presentations and meetings that enable it 
to communicate directly with parents and families of SWDs and to explain how their children will be 
served by its academic program and academic, developmental and social-emotional supports. The 
Capital Prep Harlem Principal and/or Special Education Coordinator will make phone calls to 
parents of SWDs who express interest in or have questions about the school, and tours of the 
school will be provided to any parent, including parents of SWDs, upon request. As the school 
progresses from its first operating year, parents and family members of SWDs enrolled in the school 
will be encouraged and supported in communicating with and answering the questions of parents of 
prospective SWDs. Capital Prep Harlem will also meet with charter schools who have been 
successful in enrolling and retaining a percentage of SWD that is equal to or greater than their 
surrounding districts to learn about their successful strategies for recruiting SWDs. Each year, the 
school’s efforts to recruit SWDs will be reviewed and revised, as necessary. 

Proactive efforts to identify and recruit ELLs and economically disadvantaged students—Capital Prep Harlem 
will develop advertisements and marketing materials in multiple languages and will distribute its 
marketing materials in a variety of places to ensure that information about the school reaches all 
parts of the community. The school will also make its lottery materials available in Spanish and other 
languages, as appropriate. Capital Prep Harlem administrators and any bilingual staff, along with 
bilingual volunteers, will make phone calls to parents of ELL students who express interest in or 
have questions about the school and will help ELL parents fill out paperwork. As the school 
progresses from it first operating year, parents and family members of ELLs enrolled in the school 
will be encouraged and supported in communicating with and answering the questions of parents of 
prospective ELL students. To support is efforts to recruit economically disadvantaged students, we 
will also leverage the experience, resources and relationships of BGCH, and other CBOs and social 
service agencies we have met in our outreach efforts, in supporting immigrant and low-income 
families and students. The school’s outreach efforts will also include alliance-building with CBOs, 
community leaders, public agencies and communities of faith that represent, work with and/or 
advocate on behalf of ELLs, immigrants and low-income families. The school will adopt a saturation 
strategy as described previously to ensure maximum outreach to parents and families of ELLs and 
economically disadvantaged students. 
                                                      
3 Capital Prep Harlem’s plans and assumptions regarding enrollment targets generally and by targeted student population 
are based on data from the SED Enrollment Target Calculator. Each year, Capital Prep Harlem will review these targets 
and revise, as necessary. 
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Retention: We believe that retention of students within at-risk populations depends primarily on 
the academic progress these students are making. As such, the most important retention efforts for 
at-risk populations will be through the development of strong relationships, highly effective and 
individualized instruction and regular review of data that ensures all students are receiving the 
academic and affective supports and services they need to be successful. Capital Prep Harlem’s RTI 
model will organize instruction and provide resources to meet the diverse needs of all learners. Also, 
in addition to our wrap-around service model and comprehensive academic and affective supports, 
the school will employ a Student Assistance Team (see Special Student Populations and Related Services) to 
help identify, support, and monitor students with academic, social, and/or emotional challenges.  

The school’s educational approach of individualized learning, differentiated instruction will also 
support a comprehensive ELL program to ensure the success of ELLs both in academic 
achievement and language proficiency. The school will focus on supporting a responsive general 
education classroom and Sheltered English Instructional strategies that will provide ELLs with 
access to the general education program. All teachers and staff will support ELLs on their individual 
learning pathways and will provide appropriate supports to help them achieve linguistic and 
academic progress. (See Special Student Populations and Related Services)   

Based on our recruitment strategies, our academic program design and existing demand for the 
Capital Prep model, we believe the school will attain both enrollment and retention targets. Each 
year, the Board, Principal and Capital Preparatory Schools, Inc. (CPS)—our CMO--will review its 
strategies for attracting and retaining the required special populations of students and make 
adjustments accordingly. 

Assessment of Community Support:  The Capital Prep Harlem applicant group and BGCH have 
engaged with local stakeholders and parents. The purpose of the engagement has been to gain a 
deeper understanding of the interest in and need for a new school and to learn how Capital Prep 
Harlem might best address this need. In the course of these conversations, stakeholders have 
consistently voiced the immediate need for additional middle and high school options in CSD 5 and 
expressed their interest in the Capital Prep model.  

BGCH has expressed its support by establishing a formal partnership with Capital Prep Harlem 
in an effort to enhance the educational experiences offered to students in CSD 5 (see Partner 
Organizations). In addition, a number of local school representatives, including leaders from two 
charter schools and one post-secondary institution have provided support by offering helpful advice 
and voicing their interest in future collaboration to enhance the educational opportunities afforded 
to all students in the district (see Public Outreach). Lastly, the founding team has met with families in 
informational sessions and one-on-one discussions to gain a deeper understanding of their hopes, 
interests, and concerns with public schooling in CSD 5. These families have also provided feedback 
on aspects of our model and we have incorporated this feedback in our planning for the school (see 
Public Outreach). These families and parents have expressed a genuine interest in having additional 
middle and high school options that meet their children’s needs and their desire to have their 
child(ren) attend Capital Prep Harlem should it be approved. 

After meeting with local community members, it is clear that there is an overwhelming support 
for a school that provides a rigorous extended year, college-preparatory experience. Statistical 
evidence corroborates this strong interest. A spring 2012 study by the New York City Charter 
School Center on existing demand for charter schools among NYC families and parents highlighted 
Harlem (including CSD 5) as one of the three areas in NYC where a majority of students apply to 
charter schools. According to this study, the charter school waiting list in Harlem as of spring 2012 
stood at 7,692. Given existing demand in CSD 5, additional capacity for charter school growth likely 
exists. In addition, the success of Capital Prep in Hartford has created a level of demand for the 
school larger than for any other school in the Greater Hartford area. For example, almost 5,000 
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students applied to Capital Prep in 2013 for 50 available seats. We anticipate the strength of our 
model will create similar demand in Harlem.  

 
D. Community to be Served 

Our decision to open a school in CSD 5 is based on overwhelming community demand and 
support specifically for Capital Prep’s college preparatory public school option. Capital Prep Harlem 
will enroll students who represent Harlem’s racial and socioeconomic diversity. The district’s student 
population (12,294) is: 53% African American, 40% Hispanic/Latino, 3% White and 3% Asian. 
CSD 5’s 2012–2013 state report card indicates 86% of students are economically disadvantaged 
which illustrates the significant student population that is potentially lacking in opportunities due to 
poverty. Moreover, approximately 11% of students are ELLs and 18% are SWD.4  As discussed in 
Key Design Elements, Enrollment, Recruitment and Retention, Curriculum and Instruction and Special Populations 
and Related Services, the unique Capital Prep model, specifically designed to support low-income, 
underserved populations, will provide an abundance of academic opportunities, support and 
enrichment activities that students in this community might not otherwise experience.  

In addition to serving students with limited educational opportunities due to financial hardship 
and those requiring special services, we also anticipate serving students in need of additional 
academic support. Historically, CSD 5 has struggled to educate students at a level sufficient to 
prepare them for college and beyond. Only 26.7% of Harlem residents have attained a Bachelor’s 
degree5 compared to 34% nationwide.6  At Capital Prep in Hartford, 100% of our graduates have 
been accepted to four-year colleges since our first graduating class in 2006.  Assessment data shows 
that in 2012 CSD 5 failed to make Adequate Yearly Progress (AYP) in Secondary-Level Language 
Arts and Secondary-Level Mathematics. CSD 5 experienced a 60% graduation rate for all students in 
2012, 20% lower than the state standards of 80%7 and almost 40% lower than the graduation rate at 
Capital Prep in Hartford of 96.4% for the same year. Charter schools in CSD 5 have improved the 
educational opportunities in Harlem for students but there is still vast room for additional charter 
school capacity given the waitlist numbers for charter schools in CSD 5.  
 It is clear that families in CSD 5 would benefit from additional high-quality, schooling options. 
To further support this claim, approximately 15% of students attending public and charter middle 
and high schools in the district were enrolled in schools receiving a D or F as of the 2012–2013 
NYCDOE progress reports.8 The Capital Prep model in Harlem would strengthen the surrounding 
community and be unlike any other school in CSD 5. Capital Prep Harlem also seeks to build 
collaborative relationships with existing traditional and charter schools in order to improve 
educational opportunities for all children. Through sharing of best practices, Capital Prep hopes to 
bolster the performance particularly of low-performing public schools. We are committed to 
working in partnership with our CSD 5 public school counterparts so that the goal of openness and 
sharing best practices can be achieved across the system. There is no lack of educators who want an 
opportunity to teach and learn from others but do not have a forum to do so.  
 We want to be a part of the movement to shine light on exemplary practices. We will endeavor 
to be an effective facilitator of such an effort; and we believe based on the success of the Capital 
Prep model in Connecticut, we will have much to share. However, we know we can also benefit 
from the experience of our public school counterparts. We hope we can galvanize schools to join in 
a coalition of educators committed to sharing best practices by asserting that every school has 
                                                      
4  http://data.nysed.gov/enrollment.php?year=2013&instid=800000047161 
5 http://www.point2homes.com/US/Neighborhood/NY/Manhattan/Harlem-Demographics.html 
6 http://nces.ed.gov/fastfacts/display.asp?id=27 
7 http://data.nysed.gov/reportcard.php?instid=800000047161&year=2013&createreport=1&hscompleters=1&gradrate=1 
8 http://schools.nyc.gov/Accountability/tools/report/default.htm#Citywide 

http://data.nysed.gov/reportcard.php?instid=800000047161&year=2013&
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something valuable to contribute. Capital Prep Harlem would encourage each interested school in 
self-identifying its own areas of best practice whether instructional or operational and would seek 
buy-in from as many principals in the district to make time for sessions in which conversations can 
be had, these best practices can be shared and inter-visitations can take place. Schools where there 
are innovation and excellence need to be opened up to the broader community so that other schools 
can learn how to adapt these best practices to their own unique environments. We will work with 
CEC 5 to help initiate this type of dialogue and sharing among CSD 5 schools. 
 
E. Public Outreach  

Community engagement and authentic learning opportunities are critical elements of the Capital 
Prep model. Accordingly, garnering community support and partnerships in Harlem has been, and 
continues to be, a primary focus of the founding members.  
 In 2010, former NYCDOE Chancellor Joel Klein invited us to consider opening a New York 
charter school because of our model’s success. Since then, the Capital Prep Harlem team has 
invested significant time and effort learning about the distinct resources, challenges and 
opportunities of the Harlem community and building the necessary community support to open a 
successful charter school in Harlem. We have had multiple meetings with educators and community 
leaders over this time. For example, in Spring 2012 Dr. Peter Vaughan, recently retired Dean of 
Fordham’s Graduate School of Social Service, hosted members of the applicant group and visited 
our school in Hartford with the purpose of identifying partnership opportunities to ease our 
integration into New York. Likewise, we have hosted and visited with members of other education 
organizations such as the Northeast Charter School Network, the New York City Charter Schools 
Center, as well as the NYCDOE. Our focused efforts over this time have earned us broad public 
support and yielded a significant partnership with BGCH (see Partner Organization).  

The applicant group has also had multiple meetings with CBOs, such as BGCH, the Police 
Athletic League, the Harlem YMCA, and local business owners, such as Musa Jackson Productions, 
Practice Makes Perfect, Harlem Jazz Enterprises and the Harlem Haberdashery. We have enjoyed 
such an outpouring of support from these community stakeholders that some, such as BGCH and 
the Harlem Haberdashery, have hosted parent meetings on our behalf. In addition, the applicant 
group has met with other charter operators, such as the Harlem Children’s Zone and Achievement 
First, not only to learn from their experience but also to be galvanizers in a collaborative New York 
education community (see Attachment 2 for a complete list of organizations). 

We have made connections to leaders of higher education institutions, such as the City College 
School of Education, located in our target community. We have met with religious leaders in the 
Harlem community, such as Rev. Dr. Calvin Butts of the Abyssinian Baptist Church and leadership 
of Soul Saving Station Church, and received significant support from faith-based leaders. We have 
contacted and met with elected officials, the local community board and the community school 
district to make them aware of our proposal (see Attachment 2 for a complete list). For example, 
Manhattan Community Board 9 invited us to participate in a board meeting, which included the 
head of the education committee and interested parents, to present our proposal and solicit 
feedback. We have also met with parent and advocacy organizations representing the interests of 
Harlem parents such as the New York Parents Union, Democrats for Education Reform and 
StudentsFirst New York, who held a parent meeting on our behalf.  

Capital Prep Harlem has conducted 5 information sessions to date for which public notice was 
given through distribution of flyers, electronic communications and social media. These meetings 
were held at local libraries, CBOs and day-care centers in the district. At these meetings, 
informational brochures were distributed regarding the proposed school and parents were given the 
opportunity to ask questions and provide feedback. At two of the meetings, parent surveys were 
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administered as well. We have also engaged in parent outreach efforts through attendance and 
presentations at Harlem cultural events, such as Harlem Week and Sundae Sermon where we also 
distributed information on the school and administered surveys.  Parent attendees at these events 
and outreach activities indicated not only their overwhelming support of the Capital Prep model but 
their strong desire to serve on our planning committee. In addition, we issued a press release to local 
media outlets informing residents of the school and received local media coverage of our parent 
meetings. We also launched an informational website, www.wearecapitalprep.org, with information 
about the school and our model. See Attachment 2 for examples of our informational brochure, 
parent survey, press release, media coverage and website.  

Capital Prep Harlem has secured a significant amount of community input prior to submission 
of this proposal and will continue to solicit input throughout the course of executing the school’s 
mission. The input that has informed the development of this proposal includes the need for: (1) 
Additional public educational options that prepare children for college: The Capital Prep Harlem model is 
designed to prepare students for success in college, as described in College and Career Readiness; (2) 
Authentic educational experiences such as PBL: One of the key design elements of the Capital Prep model 
is authentic learning opportunities, such as PBL, that ensure the relevance of our students’ 
educational experience; (3) A nurturing school culture that focuses on the needs of individual learners: Affective 
support is one of the key domains of the Capital Prep model, creating a “high-touch” environment, 
in part through the advisory system, through which students are keenly aware that multiple adults in 
the school know and care about them; and (4) Extended Year educational options: Our extended year, 
college-preparatory model provides consistent academic rigor in order to support students in 
achieving their full academic potential. 

We will bolster community support through ongoing community mapping, outreach, 
partnership building, and stakeholder identification. We will also continue to solicit parent feedback 
as we recruit parent representatives for our planning committee. In addition, we will pursue 
additional community-based, civic and educational partnerships in our target community.  
 
F. Programmatic and Fiscal Impact  

Programmatic Impact: Our experience in Hartford has shown Capital Prep has a positive impact on 
local schools by modeling innovative programs and sharing best practices. Extended year and day, 
formal uniforms, Standards-Based Grading, parent engagement strategies, even redefining the 
position of “teacher” in public schools, have all been spearheaded by Capital Prep. We anticipate 
these innovations to continue in Harlem and, as discussed previously, look forward to working 
collaboratively in this way with both the public and nonpublic schools in CSD 5. 

Capital Prep Harlem will have a positive effect as it will help to meet established demand for 
seats in high quality schools. Capital Prep Harlem will be the only middle-high charter school in 
CSD 5. Most elementary schools in CSD 5 serve grades K-5 along with a few K-8 schools. There are 
also a few 6-8 middle schools and three 6-12 public schools. While there are three charter middle 
schools presently operating in CSD 5, a spring 2013 report by the NYC Charter School Center on 
existing demand for charter schools found that in Harlem approximately 7,968 students applied for 
only 2,709 estimated seats. Furthermore, in CSD 5, an estimated 4,613 applicants applied for 
approximately 1,563 seats, the 4th largest applicant pool in NYC. These large waiting lists suggest 
that we will not have an adverse effect on the enrollment of these schools.  
 Fiscal Impact: Capital Prep Harlem will have minimal fiscal impact on NYC public schools. For 
purposes of this analysis, Capital Prep Harlem expects that the NYCDOE will have to transfer 
$13,877 in FY 2016 and $14,027 in each fiscal year thereafter annually for each child enrolled in the 

http://www.wearecapitalprep.org/
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school. According to information on the NYCDOE website, the NYC school district budget was 
$24 billion9 in 2012-13. The fiscal impact calculation assumes the NYC School District budget 
grows at an annual 3% rate. The number of such students in the first year of the second charter term 
will be 160, and the financial impact on the NYCDOE will be $2,220,320, or 0.009% of the total 
NYC DOE budget. In subsequent years, the financial impact remains minimal. Over the course of 
its first charter term, the school will grow to serve 595 students in Grades 6-11. As documented in 
the chart below, the school will have little to no financial impact on the city during this time (this 
chart is aligned with the enrollment plan in the budgets contained in Attachment 9). 
Year # of 

Studen
ts 

Per Pupil 
Allocatio

n 

Projected 
Charter Cost 

District Budget 
(assuming $24.7 billion 
NYCDOE funding with 

3% annual increase) 

Projected Impact 
(i.e. % of 

NYCDOE’s 
Overall Funding) 

2015-16 160 $13,877 $2,220,320 $24,720,000,000 0.009% 
2016-17 240 $14.027 $3,366,480 $25,460,000,000 0.013% 
2017-18 400 $14,027 $5,610,800 $26,230,000,000 0.021% 
2018-19 500 $14,027 $7,013,500 $27,010,000,000 0.026% 
2019-20 595 $14,027 $8,346,065 $27,820,300,000 0.030% 
 With respect fiscal impact on nonpublic schools, Capital Prep Harlem does not expect to have a 
great effect on elite independent schools as we expect that vast majority of  our students will come 
from low-income families that would not have had the means to pay for these high tuition schools. 
For families who had previously made their choice to send their children to low-tuition parochial or 
private schools, the option to withdraw their children from those schools in favor of  high 
performing free public charter schools would reduce their enrollment. This could have a negative 
impact on these nonpublic schools’ enrollment should there be insufficient applicants to replace 
their lost students. While there may be a negative impact on these low tuition nonpublic schools in 
CSD 5 due to the opening of  Capital Prep Harlem, we believe our foremost responsibility is to the 
families of  CSD 5.  
 

II. EDUCATIONAL PLAN 
A. Achievement Goals  

The following achievement goals align with Capital Prep Harlem’s mission to provide historically 
disadvantaged students from Harlem with CPREP and NYS CCLS skills and knowledge. The 
Achievement Goals reflect our commitment to academic excellence, high expectations and 
preparing students for success in college and beyond. They are also consistent with the NYS 
Performance Frameworks ratified in November 2012.10  
 
Goal 1: Capital Prep Harlem students will demonstrate knowledge and skills in the core 
content areas of mathematics, English language arts, science, and social studies at or above 
grade level 

                                                      
9 http://schools.nyc.gov/AboutUs/default.htm 
10 All performance goals based on NYS assessment scores will be reviewed with SED and revised, as necessary, to address anticipated 
changes in SED’s expectations and/or Performance Framework resulting from the new state assessments. Last year’s state 
assessments were the first to align with the NYS CCLS and, according to SED, scores from the 2012-2013 NYS assessments will now 
be considered “baseline” scores against which future student performance will be measured. Upon release of the 2012-13 scores, State 
Education Commissioner John B. King, Jr. stated “These proficiency scores do not reflect a drop in performance, but rather a raising 
of standards to reflect college and career readiness in the 21st century,” and he noted that the scores will not be used to negatively 
impact district, school, principal, or teacher accountability. Accordingly, performance objectives for new charter schools will need to 
be adjusted to reflect the official understandings and expectations regarding school performance on state assessments. 



13 

 

• Absolute Metric 1: Each year, at least 75% of students in Grade 7 and 75% of students in 
Grade 8 continuously enrolled at Capital Prep Harlem for two BEDS dates will score at least a 
Level 3 on the NYS ELA test and NYS Math test. 

• Absolute Metric 2: Each year, at least 75% of students in Grade 8 continuously enrolled at 
Capital Prep Harlem for at least two BEDS dates will score at least a Level 3 on the NYS 
Science test. 

• Absolute Metric 3: Each year, at least 75% of all accountability subgroups in Grade 7 and 75% 
of all accountability subgroups in Grade 8 continuously enrolled at Capital Prep Harlem for at 
least two BEDS dates will score at least a Level 3 on the NYS ELA test and the NYS Math test. 

• Absolute Metric 4: Each year, at least 75% of all accountability subgroups in Grade 8 
continuously enrolled at Capital Prep Harlem for at least two BEDS dates will score at least a 
Level 3 on the NYS Science test. 

• Absolute Metric 5: Each year, the school’s aggregate Performance Level Index (PLI) for all 
students on the NYS ELA exam and NYS Math exam will meet the respective Annual 
Measurable Objective (AMO) set forth in the state’s NCLB accountability system. 

• Absolute Metric 6: Each year, the school’s aggregate Performance Level Index (PLI) for all 
Accountability Subgroups on the NYS ELA exam and NYS Math exam will meet the respective 
Annual Measurable Objective (AMO) set forth in the state’s NCLB accountability system. 

• Comparative Metric 1: Each year, the percentage of Capital Prep Harlem students who score at 
least a Level 3 on the Grade 6-8 NYS ELA and Math assessments will exceed the percent of 
students in CSD 5 who score a Level 3 on these assessments. 

• Comparative Metric 2: Each year, the percentage of all Capital Prep Harlem Accountability 
Subgroups who score at least a Level 3 on the Grade 6-8 NYS ELA and Math assessments will 
exceed the performance of the CSD 5 Accountability Subgroups on these assessments. 

• Comparative Metric 3: Each year, the percentage of Capital Prep Harlem students who score 
at least a Level 3 on the Grade 8 NYS Science assessment will exceed the percent of students in 
CSD 5 who score a Level 3 on this assessment. 

• Comparative Metric 4: Each year, the percentage of all Capital Prep Harlem Accountability 
Subgroups who score at least a Level 3 on the Grade 8 NYS Science assessment will exceed the 
performance of the CSD 5 Accountability Subgroups on this assessment. 

• Comparative Metric 5: Each year, the school will exceed its predicted level of performance on 
the NYS ELA exam by an Effect Size of 0.3 or above (performing higher than expected to a 
small degree) according to a regression analysis controlling for student characteristics among all 
public schools in New York State. 

• Comparative Metric 6: Each year, the school will exceed its predicted level of performance on 
the NYS Math exam by an Effect Size of 0.3 or above (performing higher than expected to a 
small degree) according to a regression analysis controlling for student characteristics among all 
public schools in New York State, 

• Value-Added Growth Metric 1: Each year, the unadjusted Mean Growth Percentile (MGP) for 
all students on the NYS ELA and Math assessments will exceed the state average. 

• Value-Added Growth Metric 2: Each year, the unadjusted MGP for all accountability 
subgroups on the NYS ELA and Math assessments will exceed the state average. 

 
Goal 2: College and Career Readiness:  
• Absolute Metric 1: Each year, at least 70% of Grade 8 students will pass a course and a related 

Regents exam that entitles them to high school credit.  
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• Absolute Metric 3:  At least 75% of Grade 12 students will have earned 15 or more college 
credits by the time they graduate from high school.  

• Absolute Metric 4: At least 95% of students in each grade served will earn an overall 
“proficient” rating in their end-of-year Student-Led Conference presentation based on an 
established rubric.  

• Absolute Metric 5: Each year, at least 65% of students in the HSAC will score at least a 75% 
on the NYS Comprehensive English Regents Exam by the end of their fourth year in the 
cohort. 

• Absolute Metric 6: Each year, at least 65% of students in the HSAC will score at least a 75% 
on one NYS Mathematics Regents Exam (Integrated Algebra, Algebra 2/Trigonometry, 
Geometry, Mathematics A or Mathematics B) by the end of their fourth year in the cohort. 

• Absolute Metric 7: Each year, at least 65% of students in the HSAC will score at least a 75% 
on a NYS Science Regents Exam by the end of their fourth year in the cohort.  

• Absolute Metric 8: Each year, at least 65% of students in the HSAC will score at least a 75% 
on the NYS Global History and Geography Regents Exam and on the United States History and 
Government Regents Exam by their fourth year in the cohort. 

• Absolute Metric 9: Each year, the Accountability Performance Level (APL) on the Regents 
Comprehensive English exam and a Regents Mathematics exam, respectively, of students 
completing their fourth year in the Accountability Cohort will meet the Annual Measurable 
Objective (AMO) set forth in the state’s NCLB accountability system. 

• Comparative Metric 1: Each year, the percent of students in the high school Total Cohort 
passing the required NYS Regents Exams (Comprehensive English, one Mathematics, one 
Science, Global History & Geography and United States History & Government) with at least a 
75 will exceed that of the high school Total Cohort from the district.  

 
Goal 3: High School Graduation 
• Absolute Metric 1: Each year, 75% of  students in first and second year High School Total 

Graduation Cohorts (HSTGC) will have earned at least five credits each year of  the 22 credits 
needed for graduation.  

• Absolute Metric 2: Each year, 75% of  students in the second year HSTGC will score 75 on at 
least three different NYS Regents exams required for graduation.  

• Absolute Metric 3: Each year, 75% of  students in the fourth year HSTGC and 95% of  
students in the fifth year HSTGC will graduate. 

• Absolute Metric 4: Each year, 60% of  graduating 12th graders will graduate with a New York 
State Regents Diploma with Advanced Designation. 

• Comparative Metric 1: Each year, the percent of  students in the HSTGC graduating after 
completion of  their fourth year will exceed Total Graduation Cohort from local school district. 

 
Goal 4: College Access 
• Absolute Metric 1:  Each year, 100% of 11th graders will prepare for and take the SAT. 
• Absolute Metric 2:  Each year, 100% of the 12th graders will complete at least seven college 

applications.  
• Absolute Metric 4: Each year, 100% of the Capital Prep graduates will be accepted to four-year 

colleges or universities. 
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Goal 5: Capital Prep Harlem Accountability 
• Absolute Metric 1: Under New York State’s NCLB accountability plan, Capital Prep Harlem 

will be in “Good Standing” and achieve its federal Adequate Yearly Progress (AYP) targets for 
all accountability subgroups. 

 
Goal 6: Capital Prep Harlem students will engage in real-world applications of their learning 
and will have a positive impact on their communities  
• Metric 1: Each year, 100% of high school students, who are not excused from participating, will 

participate in two sports annually.  
• Metric 2: Each year, 100% of students will participate in at least three hours of approved 

community service per semester through the public service course or advisory events.   
• Metric 3:  Each year, 100% of the 12th graders will complete the Senior Social Justice Capstone 

Project, which will require students to plan, organize and implement an action plan related to a 
social injustice, as evidenced by achieving a rating of “meets expectation” in each area of the 
presentation rubric.  

 
B.  School Schedule and Calendar 

Capital Prep Harlem will operate on a 201-day calendar year, providing an additional four weeks 
of class time compared to the typical school calendar. The school day will begin at 7:45 with 
breakfast and end at 3:50. The school day will be constituted in longer instructional blocks of 50 
minutes and 100 minutes in duration in an extended school day of 485 minutes in length, inclusive 
of a 30-minute arrival/breakfast period and a 27-minute lunch period. Students are engaged in 7.13 
hours of daily instruction (with the exception of Fridays when there is an early student dismissal for 
teacher professional development). The annual calendar, including holidays, will be adapted from the 
NYCDOE calendar so that to the greatest degree possible the school year models its holidays. The 
proposed first year school calendar can be found in Attachment 3b: First Year Calendar. 

Teachers begin the school year with a two-week Professional Learning period prior to the first 
day of school for students. They will have an average daily teaching load of 240 minutes. They will 
have a minimum of one 75 minute period per day, with the exception of Fridays where they have a 
longer afternoon block, for planning, assessment, home/parent contact, peer coaching/observation 
sessions, instructional/child study teams, and grade level/departmental curriculum design and data 
analysis teams. Detailed discussion of the student and teacher schedule can be found in Attachment 
3a: Sample Weekly Student Schedule and Sample Weekly Teacher Schedule. 
 
C. Curriculum and Instruction  

Curriculum Development and Planning: Capital Prep’s curriculum is being replicated in the 
form of the Capital Prep Harlem charter. It is a unique curriculum that has been created by the 
founders of Capital Prep in Hartford and will be implemented, monitored and measured by CPS. 
The Capital Prep curriculum was designed using the Understanding by Design (UbD) framework 
developed by Grant Wiggins and Jay McTighe. The UbD framework offers a planning process and 
structure to guide curriculum, assessment and instruction. The three stages of backwards design 
involve identifying desired results, determining the assessment evidence, and planning learning 
experiences and instruction. Use of the UbD framework meets the needs of students by helping to 
plan for coherent, developmental and in-depth instruction; therefore, supporting high student 
achievement by allowing for the curriculum to spiral and by centering teacher instruction on the 
cognitive and developmental needs of students.   

Throughout the school year, the creation and revision of curriculum documents, including 



16 

 

curriculum maps, scope and sequencing and lesson plans at Capital Prep Harlem are the direct 
responsibility of the Curriculum Design Team, supervised by the Academic Dean and led by each 
department’s chair, with oversight by CPS to assure fidelity to the Capital Prep model. The architects 
of the curriculum from CPS will educate the instructional leaders at the school, as well as the 
classroom teachers on proper implementation and progress monitoring. Regular professional 
development and training will allow members from the CPS network to collaborate and revise 
curriculum when necessary. 

It is the chair’s responsibility to ensure the curriculum’s integrity to the NYS CCLS, subject 
specific national standards and the school’s mission. CPS will work to train department chairs to 
monitor and evaluate lesson plans using the rubric for lesson plan development. Within the school, 
each department chair has the responsibility of working with staff to adjust the scope and sequence 
of instruction based on the needs of all students, monitor and review data as it relates to the 
curriculum, and work with teachers to create and review lesson plans. Lesson plans will be 
completed by staff and assessed against the CPS rubric for lesson plan development. This will occur 
at least one week prior to instruction to ensure fidelity to the curriculum, adherence to standards, 
and the implementation of necessary supports and accommodations so that all students can achieve 
at the highest level of mastery.  

During Stage 1 of the framework, curriculum experts identify the appropriate NYS CCLS and 
discipline-related national standards, enduring understandings, essential questions and skills to be 
taught during each unit of study. Stages 2 and 3 of the UbD curriculum development process are 
both on-going and collaborative endeavors. During stage 2, departmental and grade-level data teams 
will determine the evidence needed to evaluate a student’s mastery of the learning objectives for the 
unit and/or lesson. Teachers create formal and informal assessments to guide individual lessons and 
to ensure student success. Through the analysis of data from common formative assessments and 
standardized tests, such as the NYS assessments, NYS Regents exams, SAT, and NWEA MAP 
assessment, department data teams identify subject-specific strengths and weaknesses for students, 
both as individuals and as a group, to modify instruction. During stage 3, based on these 
professional discussions, subject-area teachers design and implement instruction and assessment 
strategies for their specific groups of students.11  Ongoing revision of subject-specific units occurs 
throughout stages 2 and 3, ensuring the needs of all students are being met. This collaborative effort 
continues through the development of scope and sequence with each curriculum.  

The CPS Curriculum and Instruction staff will meet with the Academic Dean and department 
chairs to support improvements in teaching and learning utilizing the Capital Prep model. Capital 
Prep has developed effective strategies for teachers to collaborate on curriculum development and 
instruction. Capital Prep Harlem’s teachers will be trained in the strategies of collaboration on 
curriculum development and implementation that have proven to be successful for the past decade 
for Capital Prep. Unit development discussions occur throughout the school year during bi-weekly 
departmental meetings as well as during grade-level meetings. The department curriculum team 
discusses content and method of instruction, continually revising stage 2 and 3 unit plans. During 
grade level meetings, teachers collaborate to revise methodology and continue to create 
interdisciplinary learning activities relating to the school Learner Expectations as well as the 
expected performances outlined in NYS CCLS. The planned units are designed to increase the depth 
of understanding students possess related to specific topics, as well as to increase the skills necessary 
for them to become productive members of society. 

Instructional Format and Pedagogy: Throughout a 100 minute block, teachers will 

                                                      
11 http://jaymctighe.com/wordpress/wp-content/uploads/2011/04/UbD-in-a-Nutshell.pdf 
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implement three to five separate planned “Do Now,” “Activity” and “Closure” learning triads, 
designed and implemented to meet stated daily measurable objectives related to the class’ relevant 
content standards. Daily instruction is adaptable and flexible, relying on the expertise of the subject-
area and grade-level teams to meet the diverse learning needs, abilities, and interest of students 
currently in their classrooms. This differentiated instruction is entrenched in Gardner’s theory of 
multiple intelligences. Teachers modify planned instruction for future classes based on formal and 
informal data collected through “Closure” activities.  

Each instructional period is organized around a learning objective adapted from the NYS CCLS 
and written in student-friendly language. Throughout the period, teachers will create multiple 
opportunities for students to show mastery of the day’s objective.  

Units of instruction are created using thoughtful design, as described above, centered on the 
theme of social justice, as described in the school’s mission statement. In their senior year, students 
complete a capstone Social Justice Project (SJP). The school is designed such that these Essential 
Questions, along with the Learner Expectations, become the lens through which teachers design and 
implement units of study.  

Capital Prep Harlem utilizes PBL in each of the core curriculum areas. “The purpose of PBL is 
to provide a structure through which students can demonstrate mastery of a subject by creating, and 
presenting, a research-based project that is driven by their own interest in a topic and allows them to 
work within the same parameters as real researchers.”12 An example of PBL is the middle school 
science fair projects that students present in a community forum each year.  

As an extension of the classroom-based instructional methods used at Capital Prep Harlem, 
instruction will be available via online courses as part of a distance learning program, as well as 
offline in alternative campus settings. Programs of study provided by the Center of Talented Youth, 
Educere and local community colleges will be used to enhance a student’s academic experience. In 
addition, extracurricular activities, such as sports and students clubs, as well as community activities, 
such as internships and service projects, further enhance the school’s academic program by 
providing a balanced, well-rounded educational experience. 

Mathematics Curriculum: Capital Prep Harlem high school students are required to earn at 
least 3 units of credit in mathematics to graduate. All students will work towards and demonstrate 
mastery in all NYS CCLS for Mathematics. Instruction will prepare them to pass the NYS Regents 
Exams in Algebra 1, Geometry and Algebra 2/Trigonometry. It is the mathematics department’s 
goal that at least 75% of middle schools students (two-year cohorts) earn a satisfactory score on 
their grade level New York State Mathematics Assessment, and at least 60% of Capital Prep Harlem 
students meet requirements needed for a Regents Diploma with Advanced Designation.  

Capital Prep Harlem’s mathematics curriculum is driven by NYS CCLS and the school’s Learner 
Expectations. The math curriculum prioritizes depth of knowledge over breadth of topics. With an 
emphasis on the mastery of skills rather than their repetition, the department values academic rigor 
within the discipline. The school’s description of the habits of an effective learner directly 
corresponds with the Common Core Standards Mathematical Practices. These Learner Expectations 
operationalize the Common Core Practices described as processes “mathematics educators at all 
levels should seek to develop in their students.”  This alignment is: Collaborator:  MP 3 Construct viable 
arguments and critique the reasoning of others; Problem Solver: MP 1 Make sense of problems and persevere in them; 
and Researchers, Knowledgeable People:  MP 2 Reason abstractly and quantitatively.  

Mathematics classes at Capital Prep Harlem include the following features: Higher-ordered thinking: 
Classes are designed with the understanding that higher ordered thinking questions framed with the 
words “why” and “how” require students to naturally demonstrate this mastery rather than those 
                                                      
12 http://schools.nyc.gov/documents/teachandlearn/project_basedfinal.pdf 
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posed with “what.”  This paradigm in practice allows for daily inquiry and investigation of math 
concepts; Use of online programs:  Students have access to online programs as a supplement to the 
curriculum and an alternative means for instruction, remediation and assessment of skills outlined in 
the Common Core. IXL is an example of a standards-based resource used for this purpose; and 
Technology focus:  Teachers are able to make use of technology such as SmartBoards, N-Spire 
calculators and Geometer’s Sketchpad. These are integral resources for mathematics instruction at 
the school.  

Science Curriculum: Capital Prep Harlem students are required to earn at least 3 units of credit 
in science to graduate. In order to accomplish this goal, as well as the goal of having 60% earning an 
Regents Diploma with Advanced Designation, Capital Prep Harlem has a created a rigorous, 
relevant science curriculum that is connected to NYS CCLS, New York State Learning Standards for 
Mathematics, Science and Technology (MST) and the Next Generation Science Standards (NGSS). 
The NGSS has allowed for cross-curricular connections between science, mathematics and social 
studies content. Capital Prep Harlem believes that interdisciplinary units and PBL experiences 
engage students in the application of inquiry, problem solving and research.  

The science curriculum embodies the ideology that all students can become agents of change 
through development of skills necessary to thrive in a 21st century society. The intermediate science 
curriculum for students enrolled in grades 6–8 prepares students for the science examination, which 
assesses student achievement of Standards 1, 2, 4, 6, and 7 of the MST. The curriculum prepares 
students for the expectations of the exam including content knowledge, student’s ability to apply, 
analyze and evaluate material, and the application of scientific concepts to formulate hypotheses, use 
scientific inquiry techniques and address real-world situations. The high school science core 
curriculum for Capital Prep Harlem includes the following:  Earth Science, The Living 
Environment, Chemistry and Physics.  

Using the NYS CCLS, MST and the NGSS as guiding forces of the science curriculum, teachers 
will create opportunities for students to engage in the skills defined by the school’s Learner 
Expectations: collaboration, problem solving, research, developing feelings of empathy and acting as 
knowledgeable persons. Within each curricular unit teachers will provide students with opportunities 
to demonstrate mastery of scientific inquiry, project-based and kinesthetic learning, collaborative 
learning, and expansive and insightful thinking. PBL is a major component of the science curriculum 
and it allows students to answer an over-arching essential question through the application of 
inquiry, active learning and the application of technology.  

Science classes at Capital Prep Harlem include the following features: Close reading and literacy-
based activities:  Students read and annotate scientific articles, articulating main ideas and details and 
providing summarization of the research shared that informs the acquisition of content knowledge; 
Experiential learning:  Students will conduct laboratory activities that will allow for the application of 
inquiry skills; Data analysis:  Students analyze data, looking for patterns, trends or relationships, in 
order to develop or support an answer to essential questions; and Reflection and self-assessment activities:  
Students discuss their findings, ultimately answer the essential questions that have guided the 
investigation. Students evaluate their data and findings, discussing sources of error and variables that 
have decreased the reliability in results. Students problem solve in efforts to propose changes that 
allow for improved experimental designs for future lab experiences.  

English Language Arts Curriculum (ELA): Capital Prep Harlem students are required to 
earn at least 4 units of  credit in ELA to graduate. The ELA curriculum designed by Capital Prep 
focuses on literacy instruction through careful examination of  texts. The major shifts in ELA, as 
outlined in the NYS CCLS, require students to apply the close reading strategy to draw evidence and 
knowledge from the text. As a result of  successful implementation of  the close reading strategy, 
students are able to read texts of  increasing complexity as they progress in the school model. The 



19 

 

ELA curriculum exposes students to a wide variety of  texts, fiction and non-fiction, classic and 
contemporary, to help students uncover a host of  social justice themes and concepts.  

The ELA curriculum for grades 6-8 adopts resources and protocols aligned with Capital Prep 
Harlem’s social justice framework and from Engage New York’s Expeditionary Learning curriculum. 
Research and writing are also key components of  the ELA curriculum. Students practice the 
research process beginning with writing essential and sub-questions, locating relevant and credible 
sources, and finally citing sources correctly. Students work through the writing process of  
prewriting, drafting, revision, and editing to produce polished narrative, informative, and 
argumentative essays. The culminating experience of  students enrolled at Capital Prep Harlem is the 
Senior SJP. 

ELA classes at Capital Prep Harlem include the following features: Guided practice: Students 
engage in guided practice of  specific reading, writing, or research skills; Interactive classroom 
environment: Students engage in regular discussions of  texts as well as student presentations; Lessons 
from texts: Students study roots, prefixes, suffixes, and vocabulary from texts; and Emphasis on 
mechanics: Students study and practice grammar, usage, and mechanics 

Social Studies and History Curriculum: Capital Prep Harlem students are required to earn at 
least 4 units of credit in high school social studies to graduate. It is the goal of the social sciences 
department to prepare students so that least 60% earn a Regents Diploma with Advanced 
Designation. Skills taught by teachers in the department are based on the National Council for the 
Social Studies C3 Frameworks of College, Career, and Civic Life. The C3 Framework is organized 
into four Dimensions, which support a robust social studies program entrenched in inquiry. These 
four Dimensions as prescribed by the C3 Frameworks are: 1) developing questions and planning 
inquiries; 2) applying disciplinary concepts and tools; 3) evaluating sources and using evidence; and 
4) communicating conclusions and taking informed action. These frameworks are directly aligned 
with the school’s Learner Expectations and social justice foundation. The purpose of social 
studies/history at Capital Prep Harlem is to create skilled, informed, college-ready, responsible, 
agents of change. It is our goal to foster empathetic values through solving problems: locally, 
nationally, and in a culturally diverse and globally interdependent world. We emphasize experiential 
learning within the community and exploration outside the confines of the classroom. Our 
curriculum takes a thematic approach in order to allow students to create personal relevance and 
make connections across the content. Students study historical topics as well as controversial social 
issues through a multiple perspectives approach and use historical, research, and civic-based skills to 
draw their own conclusions.  

Social Studies classes at Capital Prep Harlem include the following features: Culture of  Learning: 
Teachers foster a learning environment that is student-directed and is safe for students to 
collaborate, debate, experiment, take risks, and learn from their mistakes and others’ ideas; Primary 
source experiences:  Lessons include locale and culturally rich opportunities to experience history in the 
first person; and Empathic citizens:  Students investigate history through the lens of  empathy to 
understand the impact of  historical events on society 

Language Other Than English Curriculum (LOTE): Capital Prep Harlem students are 
required to earn at least 1 unit of  credit in LOTE to graduate. The LOTE curriculum designed by 
Capital Prep focuses on oral and written communication in Spanish and supports the ELA 
curriculum based on the alignment of  the NYS CCLS with the National Standards for Learning 
Languages. The National Standards for Learning Languages supports the Reading, Writing, 
Speaking/Listening and Language strands of  NYS CCLS for ELA. The National Standards for 
Learning Languages goal areas for learning languages, Cultures, Connections, Comparisons and 
Communities, are also aligned with the standards to support growth of  expectations to ensure 
students are college, career and world-ready. 
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The LOTE curriculum for grades 6-8 provides opportunities for students to expand their 
communication ability at the novice and intermediate proficiency levels through vocabulary 
acquisition and comparisons between the target language and their native language to understand 
how language works. The LOTE curriculum for grades 9-12 provides students with the opportunity 
to reach the intermediate and advanced proficiency levels in the areas of  verbal and written 
communication. Students in grades 9-12 continue to learn to manipulate the target language for 
more sophisticated verbal and written expression of  their ideas through interpretive communication, 
comparisons and reflections on the products and perspectives of  the target cultures, cross-curricular 
connections and acquisition and evaluation of  information only available through the target 
language and its cultures. The LOTE curriculum also exposes students to a wide variety of  
knowledge regarding the people, products and perspectives of  Spanish-speaking cultures worldwide.  

Spanish classes at Capital Prep Harlem include the following features: Guided practice: Students 
engage in guided practice to develop conversational, interpretive, presentational, and language use 
skills through total immersion instruction: Cooperative Learning: Students engage in communicative 
activities for developing proficiency in the conversational, interpretational and literacy skills in 
Spanish through total immersion instruction in an interactive classroom environment driven by 
cooperative learning strategies: Close Reading Activities: Students engage in various literacy strategies to 
build vocabulary and develop reading comprehension skills in the target language; PBL: Students use 
sources available in both the target language and their native language to conduct research about 
target cultures, make cross-cultural and curricular connections and express their findings, ideas and 
reflections to various audiences in the target language; and Practical Experience: Students engage in 
opportunities beyond the classroom by establishing interpersonal relations with speakers of  the 
target language through local and international excursions. 

Alternative Classrooms: College Preparedness and Early College Exposure: When academically 
capable, or by the beginning of the second semester of their junior year, students enter into learning 
communities. These communities enlist the coordinated efforts of the community college’s faculty 
and school staff, who together plan and implement a strategy to effectively expose students to and 
prepare them for the rigors of college. Students take courses with college students and professors. 
Each student is advised on selecting a “concentration” within the field of social justice, similar to 
selecting a major. Capital Prep Harlem students take a significant number of courses with most 
earning as many as 15 credits before they graduate from high school which position them well for 
acceptance and scholarships to some of America’s top colleges and universities.  

Senior Social Justice Project (SJP): As discussed throughout this document the Capital Prep model 
requires a capstone action-research project, the SJP, as a school graduation requirement. Beginning 
in students’ junior year, the SJP requires students to identify a social justice problem; research the 
problem; write a literature review that provides background information and synthesizes the 
research; and create an action plan to address the problem. Through an advocacy approach, students 
reach out to the community for resources including connecting with community members and 
organizations. In addition, students gather data on the impact of their plan on the social justice issue 
in order to present their results. At the end of implementing their action plan, they measure their 
project’s success using qualitative and quantitative data, write a final paper reflecting on the 
effectiveness of their social justice action project, create a series of presentations to a wide variety of 
audiences throughout the process and defend their final project before a panel of staff.  

Wellness Mission: The Capital Prep model holds that it is imperative for students to gain a life-long 
health consciousness to realize their physical, emotional, as well as mental potential. As students 
develop plans of actions to increase their levels of CPREP skills they also create a Wellness Plan 
describing their path toward a healthier lifestyle; setting in motion better habits of health. In 
addition, rooted in the expectations of traditional preparatory schools, high school students at 
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Capital Prep Harlem are expected to participate in at least two sports per year for the duration of the 
project and/or season. Our experience has shown that daily participation after-school activities 
displays personal commitment, hard work and the ability to be a member of a group, all 
demonstrable traits that students need to compete successfully for seats at four-year colleges or 
universities. 

Enrichment: Capital Prep Harlem’s enrichment activities enhance students’ daily academic 
experiences. During a one-hour seminar block at the end of each school day, students in grades 6-8 
may participate in active study halls where students engage in subject-specific focus groups for 
academic practice, extra-curricular activities such Robotics, Journalism, Yearbook, Drama, Art, 
Chess, Moralistic Teaching, World Languages, and Running to name a few. This time can also be 
used for students to seek further academic support or for seniors to execute their action plans.  

Accelerated Programming: CPS has forged an exciting partnership with the Johns Hopkins 
University’s Center for Talented Youth (“CTY”).13 CTY identifies and develops the talents of the 
most advanced K-12 learners worldwide through summer programs, on-line courses and family 
academic programs. CTY has been recognized as one of the leading educational programs for the 
top 7% of testers. Capital Prep Harlem will embed CTY into its academic experience as an 
additional academic enrichment program integrated into the classroom experience. 

Public Service: Public Service is a class period students use to learn about their community and 
work with their teacher to find ways in which to interact in positive ways. Interactions can include 
but are not restricted to Red Cross blood donation organization, community clean up, volunteerism 
at local shelters and retirement facilities.  
 
D. Assessment System    

The purpose of assessment at Capital Prep Harlem is to gather accurate and timely information 
so that informed decisions and actions may be taken to maximize student learning. We understand 
our charter agreement will be a performance contract and fully expect to be held accountable for 
achieving high, measurable goals. We have therefore designed the school with the future in mind 
and created an assessment system that provides us with timely information with which to measure 
our progress and ensure we are successful in preparing all students for the demands of four-year 
colleges and universities.  

CPS has developed a carefully planned assessment system that includes the administration of 
diagnostic, formative, benchmark and summative assessments; protocols to ensure rigorous analysis 
of data and valid and reliable results; and procedures for using results to inform instructional 
planning, program evaluation and accountability. We are a learning organization dedicated to 
continuous improvement based on measurable indicators of performance and growth. The 
following table delineates our assessment schedule: 

Assessment Purpose Grades When14 
NYS Grades 6-8 
English Language 
Arts  Exams 

Identify students’ ability to meet or 
exceed grade level standards in reading, 
reading comprehension and writing 

6-8 April 

NYS Grades 6-8 
Mathematics Exams 
 

Identify students’ ability to meet or 
exceed grade level standards in 
mathematical computation, mathematical 

6-8 April 

                                                      
13 http://cty.jhu.edu/research/docs/pub/What%20We%20Know.pdf  
14 Dates provided for New York State assessments will be adjusted as necessary to conform to the NYS test 
administration in any given year. 

http://cty.jhu.edu/research/docs/pub/What%20We%20Know.pdf
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reasoning and problem-solving 

NYS Science Grade 
8 Science Exam 

Identify students’ ability to meet or 
exceed grade level standards in science 
content and use of scientific tools 

8 May/ 
June 

NYS Identification 
Test for ELLs 
(NYSITELL) 

To identify students who are entitled to 
ESL programs 

6-10 Upon 
entrance into 
the school. 

New York State 
Alternate 
Assessment 

To assess progress toward NYS standards 
(inclusive of CCSS) in alternate learning 
methods. 

6-12 Special 
Education 
students 
whose IEPs 
recommend 
alternate 
assessments 

May 

New York State 
English as a Second 
Language 
Achievement Test 
(NYSESLAT) 

To measure student progress in 
developing English language proficiency 
and to determine if an ELL’s proficiency 
has been met to be removed from ESL 
services. 

6-12 May 

NYS Regents Exams 
(ELA, Science, 
Math, Global 
History and 
Geography, US 
History and 
Government) 

Assess Mastery of NYS Learning 
Standards (inclusive of CCSS) as a 
Requirement for High School 
Graduation. 

8-12 
 

January, June, 
August 

Regents 
Competency Exams 
(ELA, Science, 
Math, Global 
History and 
Geography, US 
History and 
Government) 

Assess Mastery of NYS Learning 
Standards for Students with IEPs or 
Section 504 Accommodation Plans as 
necessary to earn a Local Diploma 

9-12 January, June, 
August 

NWEA MAP 
Assessments 

Quarterly assessments for progress to 
benchmark monitoring in Reading and 
Math and RTI intervention planning. 

6-12(?) Three times 
per year 
beginning in 
October. 

Unit Tests Unit tests align to the curriculum to 
determine mastery of skills and content 
knowledge. To “drive” daily lessons to 
provide relevance and alignment. 

6-12 Varies given 
the length of 
the unit of 
study. 

Teacher-generated 
Benchmark 
Assessments 

To evaluate student mastery of content in 
each subject. 

6-12 As 
determined 
by the 
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teacher. 

Student-Led 
Conferences 

Allow students to reflect on their learning 
and evaluate their progress in relation to 
the school’s CPREP skills, Social Justice 
Themes and the Essential Question for 
each grade. 

6-12 Twice per 
year 

Preliminary SAT 
(PSAT) 

Assess Student Verbal and Math Skills, 
Qualifying exam for National Merit 
Scholarships 

10-11 When Given 

SAT/SAT II/ACT Assesses Student Verbal and Math Skills 
for College Admission 

11-12 When Given 

  
Formative Assessments:  Capital Prep Harlem places emphasis on formative assessment 

practices as a method to inform daily instruction. Teachers are expected to identify formative 
assessments in their lesson plans and conduct regular checks for understanding during instruction. 
Students will receive coaching on how to use the formative feedback provided by teachers to 
maximize their academic success in the Standards Based Grading (SBG) system. Our SBG system 
allows for teachers to gain baseline data for each student on the standards that will be assessed. With 
instruction and direct practice, students build their capacities in each standard throughout the school 
year. SBG allows for students to continually work towards mastery on standards, whereas traditional 
grading models limit student mastery to designated marking periods. For the students who are 
struggling to meet mastery, interventions and supports are put in place. Tier II and Tier III 
interventions are coordinated through a collaborative effort of parents, teachers and the SAT. (See 
Special Student Populations and Related Services).  
• Questioning:  Teachers are trained to use appropriately rigorous levels of questioning based on 

Bloom’s Taxonomy and Webb’s Depth of Knowledge to ascertain students’ content knowledge 
and conceptual understanding. 

• Common Formative Assessments (CFAs):  Teachers work collaboratively to create CFAs that directly 
assess students’ skills in relation to the NYS CCLS. CFAs are given frequently and data is used 
to plan for individualized instruction and support. Data is also an indicator of curriculum and 
instructional quality.   

• Rubrics:  With assistance from instructional leaders, teachers develop grade-wide and common 
skill rubrics to evaluate student work, especially for reading and writing in the content area, as 
well as for projects that assess multiple standards.  
Benchmark Assessments:  Teachers administer benchmark assessments to measure progress 

towards goals. In particular, the NWEA MAP uses computer-based adaptive assessments to evaluate 
individual student proficiency levels. Students’ scores are generated immediately, and full 
performance data with detailed information about specific concepts is available within 24 hours. The 
MAP assessment uses an equal interval RIT scale, which provides student performance levels 
regardless of grade level and allows evaluation of growth over time. In addition to serving as a 
baseline assessment, it is administered in winter and spring to measure progress towards goals and 
determines the ability of staff to meet the Student Learning Objectives (SLOs) set at the beginning 
of the academic year. In other subjects and based on our curriculum maps and scope and sequences, 
teachers create benchmark assessments to evaluate student mastery of content in each subject.  
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Summative Assessments:  CPS has developed summative performance assessments to be used 
at the end of units of study in a variety of forms, including written exams, laboratory reports, 
presentations, and other stands-aligned, project-based performance tasks. Students are regularly 
evaluated on their mastery of skills and knowledge as defined by NYS CCLS. To ensure that grade-
level and/or subject standards are met, Capital Prep Harlem students will participate in all state-
mandated testing, including the NYS grade 6-8 English language arts and mathematics exams, the 
grade 8 science exam, and all high school Regents-level assessments. Capital Prep Harlem will meet 
or exceed its Adequate Yearly Progress (AYP) target growth each year and students will be expected 
to obtain a minimum of one year’s academic growth in each school year. 

Unique to the school is the Student-Led Conferences (SLCs), which supports the school’s 
mission to develop students into independent and reflective learners. Student portfolios and SLCs 
are integral to the advisory component of the assessment system. The conferences, led by students 
in collaboration with advisors and parents, require students to reflect on their learning and evaluate 
their progress in relation to the school’s CPREP skills, Social Justice Themes and the Essential 
Question for each grade. Students review their progress by completing weekly Goal Sheets & Self- 
Assessments and creating a portfolio of artifacts that demonstrate their mastery of the skills related 
to Learner Expectations. The collection and organization of artifacts into a portfolio provide the 
evidence for student-led presentations on learning and growth in two conferences throughout the 
year. In the final assessment, students select the artifacts that demonstrate their mastery of each 
Learner Expectation as well as how the students have answered the Essential Question for the 
grade. These meta-cognitive experiences prepare all students for successful completion of the Social 
Justice Project, college-level work, and careers for the 21st century. It is also during the SLCs that 
students set academic goals for the upcoming semester and reflect on their current academic 
progress. Students support their reflection with evidence from the SBG system, formative and 
summative assessments as well as standardized assessment data.   
 Data Collection and Analysis:  In addition to the continuous data analysis engaged in by 
teachers at the classroom level, the Data Team works closely with administration to analyze 
standardized testing data and, in collaboration with department leaders, to identify areas of strength 
and areas for growth related to each standard assessed. When areas for growth are identified, the 
Data Team proposes a series of interventions to help strengthen instruction.  

The proposed interventions may range from changes in whole-class instruction to small group 
instruction to individual support. If standardized testing data indicates the majority of a specific 
cohort has failed to master a specific standard or skill, whole group intervention is necessary. The 
teachers of the struggling cohort are paired with a master teacher who provides support and 
coaching related to best practices.  

Smaller, grade level teams of teachers perform on-going analysis of classroom and CFA data. As 
a result of these grade level data discussions, modifications to instruction and in-class interventions 
are made to help all students reach their maximum academic potential. In addition, data teams work 
collaboratively with the SBG Professional Learning Community (PLC) to create rubrics for each skill 
or content area that is assessed. The Data Team and SBG PLC work in collaboration to determine 
what is considered mastery for each skill and content area. When mastery has been determined, 
exceeding mastery and approaching mastery categories can be described in detail so that a 
comprehensive rubric can been created. By standardizing rubrics, classroom assessment data 
becomes a much more valuable tool when assessing instruction to determine if all of the students’ 
needs have been met.  

In addition, matched cohort analysis is completed to determine if students received an “added 
value” educational year. One of the explicit educational goals of the school is that as a result of the 
curriculum and innovative instruction, all students will show longitudinal growth. Data is shared 
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with the teaching staff so that adjustments can be made to the scope and sequence of the curriculum 
or the instructional delivery when necessary. Multiple standardized assessments occur during the 
academic year and therefore, triangulation of data occurs. After triangulation, the teaching team, 
Data Team, data specialist and SAT meet to determine necessary interventions for students who 
have struggled to meet mastery of the standards outlined in the curriculum.  

Use of Results: Our plan for use of assessment results includes:  
 Teachers: (1) Identify students’ specific learning challenges early by assessing their mastery of 
specific standards and objectives; (2) Create lesson plans designed specifically to strengthen areas of 
need and accelerate learning; (3) Organize and rearrange flexible small group instruction to meet 
students’ needs; (4) Facilitate communication between advisors, team teachers and parents; (5) 
Monitor progress of struggling students in RTI process and revise intervention plans; (6) Enhance 
collaboration among teachers.  

Leaders: (1) Evaluate and hold accountable teachers and other staff; (2) Evaluate and improve 
programs including curriculum, instruction and assessment; (3) Monitor the RTI process and ensure 
students are placed in appropriate interventions; (4) Enable the SAT to identify SWD and ELLs; (5) 
Identify school and individual teacher’s needs and guide implementation of staff development 
program; and (6) Facilitate communication with parents, the school board and the public.  

Board: (1) Evaluate the performance of the school leader; (2) Monitor and report on progress 
towards meeting accountability goals; (3) Monitor effective implementation of key design elements; 
(4) Review and approve budget to determine optimum allocation of resources; and (5) Evaluate 
school policies and procedures and revise to ensure achievement of mission and accountability goals.  

Parents: (1) Monitor child’s performance using progress reports that are at least quarterly if not 
monthly or weekly, standards-based reports; (2) Access grades and performance online to monitor 
student performance; and (3) Identify area in which they can help their child learn.  
 Students: (1) Use teacher feedback to identify strengths and weaknesses and develop plans for 
improvement; (2) Demonstrate growth over time; and (3) Reflect on data via artifacts. 
 
E. Performance, Promotion and Graduation Standards  

Policies and Standards for Promoting Students: To attain promotion from one grade to the next, 
Capital Prep Harlem students are required to meet grade-level appropriate standards, such as those 
outlined in Table II.E.1. For each of the core courses (mathematics, ELA, science, social 
studies/history and World Languages), students will be required to have a minimal average standards 
based grade of 2.0 per course, which converts to a “C” in order to receive one credit for the course. 
A student who fails more than two core courses will repeat the grade.  

Capital Prep Harlem students in grades 6-8 will take the NYS Assessments annually for math 
and ELA. Additionally, students will participate in the NYS Science Assessment in grade 8. Capital 
Prep Harlem students should be well prepared for these assessments, therefore, it is expected that 
students will earn a minimal score of performance level 2 on each of these assessments. Students 
scoring performance level 2 are partially proficient but are on track to meet current NYS graduation 
requirements. For students not scoring at or above level 2, mandatory interventions will be 
provided, in addition to the completion and passing of a CPS created assessment that assesses 
mastery of skills and processes on the NYS exam. In addition, a student must satisfactorily lead two 
SLC presentations to demonstrate their mastery over the school’s Learner Expectations, Social 
Justice Themes and Essential Questions (see Assessment System for a description of SLCs).  

Beyond the standard academic, state assessments and SLC requirements, additional promotional 
requirements (both academic and non-academic) also vary by grade level to reflect differences in 
growth and development based on skills and knowledge attained in prior grade levels. For example, 
8th grade students are required to complete an end-of-year capstone project that is designed 
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specifically by their team teachers and is tied to community issues addressed by 8th graders. This 
project will allow students to answer the Essential Question outlined in the Social Justice Matrix and 
demonstrate mastery of the five Learner Expectations. By meeting or surpassing CPS’ promotional 
requirements at each grade level, Capital Prep Harlem students are prepared to engage in the next 
grade level’s educational program.  

For all grades, promotional requirements are clearly documented and made transparent to 
teachers, students, families, and other relevant stakeholders through the student handbook and 
learning portfolio materials, orientation sessions, and conferences with students and parents. Each 
student’s progress in meeting promotional requirements is consistently monitored by her/his 
advisor. When a student strays from making adequate progress toward meeting these requirements, 
her/his advisor follows an established protocol in providing necessary support to get the student 
back on track (see Special Student Populations and Related Services). 

Sample Promotional Standards: The sample promotional standards in mathematics, ELA and 
science outlined in Table II.E.1 apply to students successfully completing 8th grade and 12th grade. 
These standards, along with CPS’ full set of promotional, academic standards for its core-content 
and elective courses, are adapted from the NYS P-12 CCLS. 

 
Table II.E.1 Sample Promotion Standards 

Subject/Content 
Area 

Grade 8 Sample Promotion 
Standard 

Grade 12 Sample Promotion 
Standard 

English Language 
Arts 

Key Ideas and 
Details 

Cite the textual evidence that 
most strongly supports an 
analysis of what the text says 
explicitly, as well as inferences 
drawn from the text. (ELA & 
Literacy, Reading Standards for 
Literature – Grade 8 Students) 

Cite strong and thorough textual 
evidence to support analysis of 
what the text says explicitly, as well 
as inferences drawn from the text, 
including determining where the 
text leaves matters uncertain (ELA 
& Literacy, Reading Standards for 
Literature – Grade 11/12 Students) 

English Language 
Arts 

Integration of 
Knowledge and Ideas 

Analyze the extent to which a 
filmed or live production of a 
story or drama stay faithful to or 
departs from the text or script, 
evaluating the choices made by 
the director or actors. (ELA & 
Literacy, Reading Standards for 
Literature – Grade 8 Students) 

Analyze multiple interpretations of 
a story, drama or poem, evaluating 
how each version interprets the 
source text. (Include at least one 
play by Shakespeare and one play 
by an American dramatist). A) 
Analyze multiple interpretations of 
full-length works by authors who 
represent diverse world cultures. 
(ELA & Literacy, Reading 
Standards for Literature – Grade 
11/12 Students) 

Mathematics 
Statistics and 
Probability 

Investigate patterns of 
association in bivariate data: 
Understand that patterns of 
association can also be seen in 
bivariate categorical data by 
displaying frequencies and 
relative frequencies in a two-way 

Interpreting Categorical & 
Quantitative Data:  Represent data 
on two quantitative variables on a 
scatter plot and describe how the 
variables are related. A) Fit a 
function to the data; use functions 
fitted to data to solve problems in 
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table. Construct and interpret a 
two-way table summarizing data 
on two categorical variables 
collected from the same subjects. 
Use relative frequencies 
calculated for rows or columns 
to describe possible association 
between the two variables. 
(Mathematics, 8. SP) 

the context of the data. Use given 
functions or choose a function 
suggested by the context. 
Emphasize linear, quadratic, and 
exponential models. B) Informally 
assess the fit of a function by 
plotting and analyzing residuals. C) 
Fit a linear function for a scatter 
plot that suggests a linear 
association. (Mathematics, S-ID) 

Mathematics 
Expressions and 

Equations 

Analyze and solve pairs of 
simultaneous linear equations. A) 
Understand that solutions to a 
system of two linear equations in 
two variables correspond to 
points of intersection of their 
graphs, because points of 
intersection satisfy both 
equations simultaneously. B) 
Solve systems of two linear 
equations in two variables 
algebraically and estimate 
solutions by graphing the 
equations. C) Solve real-world 
and mathematical problems 
leading to two linear equations in 
two variables (Mathematics, 
8.EE) 

Solve systems of linear equations 
exactly and approximately (e.g., 
with graphs), focusing on pairs of 
linear equations in two variables. 
(Mathematics, A-REI).  

Science 
Analysis, Inquiry and 

Design 

Beyond the use of reasoning and 
consensus, scientific inquiry 
involves the testing and 
proposed explanations involving 
the use of conventional 
techniques and procedures and 
usually requiring considerable 
ingenuity. S2.1:  Use 
conventional techniques and 
those of their own design to 
make further observations and 
refine their explanations, guided 
by a need for more information. 
(Intermediate Science – Standard 
1).  

Beyond the use of reasoning and 
consensus, scientific inquiry 
involves the testing and proposed 
explanations involving the use of 
conventional techniques and 
procedures and usually requiring 
considerable ingenuity. 
Performance Indicator 2.1:  Devise 
ways of making observations to test 
proposed explanations. (The Living 
Environment – Standard 1).  

Science 
The Living 

Environment 

Living things are both similar to 
and different from each other 
and from nonliving things. 
Performance indicator 1.1:  

Living things are both similar to 
and different from each other and 
from nonliving things. Performance 
indicator 1.2:  Describe and explain 
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Compare and contrast the parts 
of plants, animals and one-celled 
organisms. (Intermediate Science 
Standard 4) 

the structures and functions of the 
human body at different 
organizational levels (e.g., systems, 
tissues, cells, organelles). 1 (The 
Living Environment Standard 4) 

 
The following table summarizes the general promotion requirements by grade: 

Grade Attendance Teacher 
Recommendation – 

Standards Based 
Grading Mastery of 

Skills and Processes15 

Benchmark Testing16 or 
Minimum Units of 

Accumulate Credit (HS) 

Extracurricular 
Requirements17 

6 90% 2.0 NYS ELA and Math 
Level 2 and above 

Participation in one 
club or sports team 

7 90% 2.0 NYS ELA and Math 
Level 2 and above 

Participation in one 
club or sports team  

8 90% 2.0 NYS ELA, Math, Science 
and Social Studies Level 2 
and above 

Participation in one 
club or sports team  

9 90% 2.0 5 units of credit Completion of 2 
sports  
6 hours of 
community service 

10 90% 2.0 11 units of credit Completion of 2 
sports 
6 hours of 
community service  

11 90% 2.0 17 units of credit Completion of 2 
sports 
6 hours of 
community service 

Diploma Requirements for High School Graduation: To graduate, all Capital Prep Harlem 
students must meet or surpass the following academic and co-curricular requirements: 
1. Meet the standards for the Regents Diploma18 as delineated on the NYSED website 

                                                      
15 The Standards Based Grading (SBG) assesses students’ mastery of  skills, processes and content knowledge. Using 
CPS created rubrics, each student is expected to have an average of  2.0 for the standards assessed in each course. On the 
SBG continuum, 1 is below basic, 2 is proficient, 3 is mastery and 4 exceeds mastery.  
16 For students not meeting performance level 2 or above on the NYS, mandated interventions will be put in place in 
order to strengthen the skills in the deficient testing area. Students will be given an alternative assessment created by CPS 
that assesses the skills and processes on the NYS examinations. Students who can demonstrate proficiency on this 
assessment and have passed four of  six core classes will be recommended for promotion.  
17 For high school students not completing the two-sport requirement, students will sign a contract agreeing to 
participate in 3 sports the following academic year. Students will be considered to be on “probationary period” and 
participation will be monitored by coaches and academic advisors until students have fulfilled requirement.  
18 Students with disabilities with an individualized education program or section 504 Accommodation Plan are eligible to 
graduate from Capital Prep Harlem by meeting the standards for a Local Diploma as set forth by the NYS Board of  
Regents (http://www.p12.nysed.gov/part100/pages/1005.html#assessment and 
http://www.p12.nysed.gov/ciai/gradreq/diploma-credential-summary.pdf). 
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(http://www.p12.nysed.gov/part100/pages/1005.html#regentsdiploma), recognizing that some 
of the requisite courses may be satisfied by completion of dual enrollment college courses taken in 
their junior and senior years. Such courses will be vetted for approval by NYSED in advance of 
student enrollment as per regulation 100.2(f) of the General School Requirements 
(http://emsc32.nysed.gov/part100/pages/1002.html).  

2. Complete a minimum of two college-level courses, which may include college level courses 
offered online and approved by Capital Prep Harlem’s faculty, or courses offered at a local 
university (including free courses offered via the College Now program). A student deemed 
unable to meet the requirement to complete two college level courses will be assigned an 
alternate, albeit relatively comparable requirement, such as the completion of a scaffolded 
independent study created by CPS overseen by a Capital Prep Harlem faculty member. 

3. Conduct and implement a SJP that positively contributes to the local community. In turn the 
senior will pass a culminating SJP presentation using the SJP Presentation Rubric created by CPS 
to an audience of peers, staff and community members, which illustrates the student’s learning 
and accomplishments throughout her/his time at Capital Prep Harlem. 

4. Earn 4 units of credit in Health & Sports (physical education-2 sports per academic year) 
5. Complete three hours of volunteer work per semester. 
 
F. School Culture and Climate 
 Strategies to Promote a Safe and Orderly Learning Environment: “High-Touch” Environment: 
Capital Prep Harlem’s educational approach and teaching methods are designed to produce a “high-
touch” experience to reinforce with each student that multiple adults in the school care about them 
and believe in them. Examples of these multiple “touches” are the Advisory System; regular 
communication between parents, student and school; the Student Assistance Team; the mandatory 
two sport requirement in the Sports Education Model; and, consistently high expectations of every 
student, which is particularly loving for students from disadvantaged populations who may not have 
experienced this in other contexts (see Key Design Elements and Special Student Populations and Related 
Services). Research supports this approach, demonstrating that the quality of relationships between 
staff and students and between staff and families most strongly defines safe schools.19  Establishing 
positive, supportive, caring relationships, and creating a loving, nurturing learning environment for 
students and staff, are foundational elements of the Capital Prep model. 

Safe School Climate Plan: Capital Prep Harlem will also adopt a Safe School Climate Plan, the 
CORE Plan, which stands for Culture Of Respect and Empathy. Capital Prep Harlem is committed 
to creating and maintaining a physically, emotionally, and intellectually safe educational environment 
free from bullying, harassment and discrimination. This plan represents a comprehensive approach 
to addressing bullying and cyber bullying and sets forth the school’s goals for creating a positive 
school climate and thus preventing, intervening, and responding to incidents of bullying. In 
conjunction with the CORE Plan, Capital Prep Harlem will institute School-Wide Positive Behavior 
Intervention and Support (PBIS) programs that seek to reduce bullying or prevent it altogether.  

School Culture: Our school culture is developed through deliberate opportunities for faculty, 
families and children to collaborate to create a rigorous nurturing environment. PTO, extracurricular 
booster clubs, PLCs, student government and the SJP operate to enhance children’s school 
experience. Clear lines of  communication between family and school foster trust through 
transparency. For example, expectations regarding staff and student conduct are clearly 
                                                      
19 Steinberg, M.P., Allensworth, E., & Johnson, D.W. (2011). Student and teacher safety in Chicago Public Schools: The roles of  
community context and school social organization. Consortium on Chicago School Research at the University of  Chicago Urban 
Education Institute. 

http://www.p12.nysed.gov/part100/pages/1005.html#regentsdiploma
http://emsc32.nysed.gov/part100/pages/1002.html
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communicated, widely disseminated and posted throughout classrooms and common spaces in the 
school, consistently reinforced, and easily accessible through our school website. The school has 
required uniforms, which research has shown leads to fewer distractions and increased self-esteem.20  
In addition, our educational approach is based on a curriculum that promotes social, emotional and 
civic competencies along with content-area competencies. Moreover, school-wide efforts to 
maintain a strong, positive school climate emphasize students’ unique strengths and use diverse 
approaches to support students’ academic and non-academic abilities. These approaches have all 
been identified as important strategies to creating a safe, positive and secure school environment.21 

Advisory: Capital Prep Harlem features a daily advisory program designed to provide a small-
group, nurturing forum for addressing both the academic and affective needs of our students. Each 
teacher is assigned a small group of children students with whom they meet daily and are with 
through graduation. The groups, advisories, range in size from 12-15. The main purpose of the 
advisory program at Capital Prep Harlem is to foster personalization, strengthening the relationship 
between each student and his/her learning environment.  

College Readiness: In order to support our goal of 100% college acceptance for all graduating 
Capital Prep Harlem seniors, we have an extensive college readiness program that includes the 
development of an Individualized College Interest Plan through which students explore their 
interests as well as areas where they want to attend college. Our dedicated college counselor, with 
the support of each student’s advisor, helps students prepare, interview and then select the schools 
to which we believe they should apply. As part of this process, the school facilitates pre-application 
interviews and college visits, where possible. Guided by our extensive knowledge of colleges and our 
students we support the selection of eight colleges for which we provide fee waivers.  

We then submit the student’s completed applications to the colleges on the student’s behalf and 
often make direct contact with the recipient college so that we may act as an advocate for the 
student in order to improve the likelihood of acceptance. Once the student is accepted, the school 
often communicates with the college or university to negotiate the best financial aid package for the 
student. The objective of this hands-on, individualized application process is to ensure that each 
student attends a college that best meets such student’s geographic, academic and personal needs.  

Utilizing this approach at Capital Prep has resulted in 85% of students that chose to attend 
college remain there three (3) years after matriculation. In addition to providing support in the 
college application process, we provide SAT preparation and test fee waivers, as well as financial aid 
workshops. At Capital Prep we have raised almost $500,000 in scholarships to support our students 
once accepted we will pursue similar fundraising efforts for our students at Capital Prep Harlem. 

Student Behavior Management and Discipline: At Capital Prep Harlem, the expectation is 
that students are behaved and exhibit proper school behavior. In the unfortunate case a student 
chooses to misbehave, the teacher will address minor misbehaviors and the teacher will inform the 
parent/guardian. In the event that the student repeats the violation, the administrator may assign a 
more serious consequence. In extreme cases of more serious misbehavior (fighting, theft, etc.), the 
designated administrator will immediately address the behavior, and parents/guardians will be 
informed of such serious misbehaviors and their consequences. Without limiting the above 
statement, rules and procedures by which students may be disciplined, including but not limited to 
expulsion or suspension from the school, and examples of expectations regarding student conduct, 
are found in Student Discipline Policy in Attachment 4 and conform with applicable due process 
requirements. We will follow appropriate discipline measures for students with IEPs/Section 504 
                                                      
20 Wade, K.K. & Stafford, M.E. (2003). Public school uniforms: Effects on perceptions of  gang presence, school climate, 
and student self-perceptions. Education and Urban Society, 35, 399-420. 
21 http://www.psea.org/uploadedFiles/External_Sites/Solutions_That_Work/ SafeEnvironment.pdf 

http://www.psea.org/uploadedFiles/External_Sites/Solutions_That_Work/
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Plans in accordance with their plans, and state and federal mandates. 
Strong Family Involvement and Communication: Capital Prep Harlem’s educational 

philosophy holds that parent engagement is critical to insuring the school’s connection with the 
whole child, which enhances the school’s ability to support each student’s specific needs (see Family 
and Community Involvement for a detailed discussion of the school’s parent engagement approach). 

Gauging Satisfaction with School Climate: Satisfaction with the learning environment of the 
school is measured by administering the NYCDOE’s School Survey each spring which provides 
feedback from parents, students, and teachers in four categories: academic expectations, 
communication, engagement, and safety and respect. In addition, discipline data is analyzed to 
determine consistency across teachers and grades and identify topics for staff development. The 
school also meets regularly to analyze school-wide behavioral and disciplinary data and evaluate the 
school environment to ensure it is safe and conducive to learning. 
 
G. Special Student Populations and Related Services  

We are committed to serving all students including SWD, ELLs, at-risk students (behavioral and 
academic) and accelerated students through the use of our Response to Intervention (RTI) 
framework academic/behavioral plans, facilitated by our Student Assistance Team (SAT). Our SAT 
and RTI framework are underpinned by Capital Prep Harlem’s robust intervention programs and 
staffing which have the capacity to implement recommendations of tiered interventions. Our 
staffing includes a Special Education Coordinator (SEC), special education teachers, an ELL teacher, 
Reading Specialist and Social Worker as well as access to related service supports (counseling, 
speech, etc) provided by qualified providers.  It is the expectation that all students will learn from a 
rigorous curriculum, differentiated individualized instruction, qualified staff and high expectations. 
Related service supports (counseling, speech, etc) will be provided by qualified staff for students 
who experience social emotional issues, language difficulties or other non-academic concerns. 
Capital Prep Harlem will achieve student success for all students through the differentiation of its 
curriculum to assist students who may have challenges in their learning environment. 

Academically/Behaviorally Struggling Students: Capital Harlem Prep identifies academically struggling 
students through their performance in class and on assessments. Academically struggling students 
are identified as those performing below grade level or significantly behind their peers. Capital Prep 
Harlem provides additional interventions for these students through the Response to Intervention 
(RTI) process for academics and Positive Behavioral Interventions and Supports (PBIS) for 
behavioral needs. All students in RTI receive Tier I interventions through the high quality 
instruction received in the classroom utilizing assessment and performance data, including 
interventions delivered by a certified Reading Specialist on staff. In addition, the Reading Specialist 
serves as an internal resource for all teachers providing content knowledge and resources to 
instructional staff regarding strategies to support learning and literacy of struggling learners. All 
students benefit from Tier I supports. The PBIS program will include recognizing and reinforcing 
positive behaviors through tokens and providing and supporting positive behavioral expectations 
and models. Data will be maintained and reviewed regularly during the prescribed 6-9 week 
intervention cycles. Students who are not making progress in their current intervention cycle will 
then be moved with in the Tiers for more intensive interventions (Tier II or Tier III). Tier II 
interventions include additional support within the general classroom or pull out for specific 
instruction based on students’ specific needs. PBIS interventions may utilize additional programs, 
such as check-in and checkout/point sheets for behavior. These interventions are implemented for 
6-9 weeks, with progress-monitoring and review occurring throughout the intervention process. 
Interventions are changed, continued or moved to Tier III. Tier III students receive additional 
intensive supports. These supports are for students who are at risk academically and/or behaviorally, 
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not responding to Tier I and II supports and/or are making minimal progress. Tier III supports may 
include, but are not limited to, intensive reading /math supports for 30 minutes three to four times 
weekly, behavioral supports may include counseling, and participation in social skills groups 
minimally once a week and monitored for success.  

Students who are unsuccessful in Tier III will be referred for testing through the special 
education process. If a student through RTI/PBIS and the SAT has been deemed in possible need 
of services, the school contacts the sending district to initiate a meeting. If the team intends to make 
a referral, the school submits a referral and supporting data to the district’s Committees on Special 
Education (CSE) to initiate the process. It is the responsibility of the school to provide all the data, 
including any school-based assessments, interventions and responses to intervention prior to the 
meeting to assist with the determination of eligibility. 

Special Education/504 students: Capital Prep Harlem will educate SWD in the least restrictive 
environment with their non-disabled peers to the extent appropriate and allowed by the 
Individualized Education Plan (IEP) prepared by the CSE of the students’ district of residence and 
all applicable federal laws, including the Individuals with Disabilities Education Act (IDEA) and 
Section 504 of the Rehabilitation Act of 1973. Capital Prep Harlem will not discriminate in 
admission and enrollment practices on the basis of a student having or being suspected of having a 
disability. All special education programs and services at the School will be provided in accordance 
with Education Law 2853(4)(a) and applicable federal laws and regulations and in accordance with 
the IEP recommended by the CSE of the students' district of residence.     

Identification of SWD: Once students have been selected through the lottery process, the school 
will immediately contact districts to request all student educational records including IEPs, 504s, 
ELL status, and health records. In addition, communication will be made with families to request 
information regarding student educational status and any pertinent medical/health information. The 
school will immediately review information as it arrives to ensure appropriate services. The school 
maintains a secure process to check-in records as they arrive and follow up on any missing 
documentation.  

Provision of Services: Capital Prep Harlem will hire an appropriately certified SEC who will have 
oversight responsibilities to ensure compliance of the school’s Special Education Program.  The 
SEC works with staff to provide teachers with copies of the appropriate classroom adaptations in 
accordance with the IEP and 504 plans. The teams review the accommodations and modifications 
prior to the beginning of school to insure they are in place for students at the beginning of the 
school year. The SEC oversees the security and distribution of information related to students IEPs 
and 504 plans to necessary staff. Only staff working with these students will receive the information. 
Capital Prep Harlem will establish a SAT, comprised of the classroom teacher, intervention 
specialist, administrator, parent, and sending district (if they would like to participate) with the 
purpose of monitoring each special education student’s progress. The SEC will provide teachers 
with ongoing professional development and support on the implementation of IEP requirements on 
differentiation, assessment, appropriate modifications, accommodations that align with the NYS 
CCLS and confidentiality. Staff will also participate in curriculum development, and state mandated 
training, including, but not limited to NYC Administration for Children’s Services mandated 
reporting, bullying/sexual harassment and Title IX.  

Services under the IEP and/or 504 plans address the individual needs of the identified child. 
Special needs students are serviced in the least restrictive environment within the continuum of 
services, in accordance to their IEP. To serve special education students, Capital Prep Harlem’s 
certified special education teachers will provide services including Special Education Teacher 
Support Services (SETSS) in both a push-in and pull-out setting, in accordance with the IEP. Capital 
Prep Harlem will also provide related services through a contract with the district for students with 
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IEPs mandated to receive related services that may include, but are not limited to, psychological 
services; physical and occupational therapy; speech and language therapy, recreation, including 
therapeutic recreation; early rehabilitation counseling; orientation and mobility services; and 
diagnostic and/or evaluative medical services. In any event that Capital Prep Harlem is unable to 
provide services in accordance with the student’s IEP, it relies on the school district of the student’s 
residence to provide services. All appropriate accommodations and modifications for school, state 
testing, and for access to the academic environment are implemented in accordance to the IEP. 
These accommodations may include, but are not limited to, assistive technology, preferential seating, 
modified assignments and homework. 

Capital Prep Harlem understands that it is responsible for implementing the requirements of 
IEPs and Section 504 plans and adheres to all state and federal laws for the inclusion of SWD in the 
school’s academic and non-academic programs. In accordance with these laws, the school ensures all 
teachers are appropriately certified staff to provide students with Free Appropriate Public Education 
(FAPE).  

ELL Students:  Upon entering Capital Prep Harlem, all families are expected to complete a Home 
Language Information Survey (HLIS) in a language or format the parent or guardian best 
understands. This instrument helps the school to identify students that may be ELL and therefore, 
require further screening. Any student whose home language or whose first language is not English 
is then interviewed by the school to make an assessment of the student’s oral proficiency in English. 
Once this initial screening process is completed, the school will conduct a formal assessment of any 
student who speaks little or no English to determine the student’s level of English language 
proficiency by administering the NYS Identification Test for ELLs (NYSITELL). Future 
assessments of the student’s English language proficiency are conducted in the Spring using the 
NYS English as a Second Language Achievement Test (NYSESLAT). The NYSESLAT is the only 
assessment used to determine ELA proficiency and exit from ELL status. The parents of any 
student who is entitled to a bilingual program will be informed in writing of their right to have the 
student placed in a bilingual program. If the parent chooses to have the student remain at Capital 
Prep Harlem, they will receive an explanation as to how ELL services will be provided at the school. 
The student will be provided a special language instructional program that is designed to teach 
English, as well as the general curriculum as outlined in the ESL standards. 

Instructional Program provided to ELLs: Within its inclusive classrooms, and utilizing the six 
approaches to co-teaching, Capital Prep Harlem will implement a research-based ELL program 
model. Research of English as a Second Language (ESL) programs indicates successful performance 
on English examinations is based upon the development of both oral (social language) proficiency 
and cognitive academic language proficiency. Academic language proficiency includes the language 
skills required for literacy and complex thinking such as reading comprehension, writing mechanics, 
critical thinking skills, study skills, and academic vocabulary. Strategies that promote the acquisition 
of cognitive academic language proficiency include sheltered instruction (Cummins, 1999). The goal 
of the Capital Prep Harlem program is to develop English language and academic skills among ELL 
students. Content instruction is provided in English with instructional methods to make content 
comprehensible.  

Teachers will utilize special instructional strategies sometimes referred to nationally as Sheltered 
English Techniques (SET) or Specially Designed Academic Instruction in English (SDAIE) for 
delivering content for ELLs in English. At Capital Prep Harlem, ELLs will receive instruction from 
their classroom teachers and, as needed, discrete ESL instruction from the highly qualified ELL 
Teacher on staff. Capital Prep Harlem will use the ESL standards document entitled, The Teaching of 
Language Arts to Limited English Proficient/English Language Learners:  Learning Standards for English as a 
Second Language as a guide to ensure that ELLs meet the same standards as the general student 
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population. Professional development for teachers and administrators in instruction methodology 
appropriate for ELLs (particularly in the use of SDAIE and SET) will ensure that the materials and 
facilities available to ELLs are equal to those of the general population.  

Inclusion in Curricular and Extracurricular Activities: Capital Prep Harlem ensures that ELLs will not 
be excluded from curricular activities based on an inability to speak and understand the language of 
instruction, Additionally, ELLs will not be assigned to special education solely because of their lack 
of English proficiency. Parents whose English proficiency is limited will receive notices and other 
information from the School in their native language to encourage participation in the School. Semi-
annually, the Academic Dean or his/her designee will conduct a comprehensive review of ELL 
participation in extracurricular activities to identify any impediment to their full participation. The 
results of this review, along with recommendations for improvement, if necessary, will be presented 
to the Academic Committee of the Board of Trustees. 

Appropriate Staff, Curricular Materials and Facilities: CPS will train Capital Prep Harlem’s teachers 
who are directly involved with ELL students. This training will become a standard part of the 
Capital Prep Harlem annual professional development plan. The staff development program will 
enhance staff appreciation for ELLs native languages and cultures, and provide information on the 
techniques, methods, and strategies appropriate for instructional and support services for ELLs. In 
addition, Capital Prep Harlem has an ELL teacher on staff.  

Evaluation Standards: The federal No Child Left Behind Act (NCLB) requires that the language arts 
proficiency of all students who are ELL be measured annually as part of school and district 
accountability. NCLB also requires that the English proficiency of all ELLs be annually assessed. 
Capital Prep Harlem must and will administer the NYS ELA assessment to ELLs who, as of January 
3, 2007, have been enrolled in school in the United States (excluding Puerto Rico) for one year or 
more. Only those ELLs who, on January 3, 2007, were enrolled in school in the United States 
(excluding Puerto Rico) for less than one year, may take the NYSESLAT in lieu of the ELA test. 
Any student classified and receiving educational services as an ELL, who subsequently tests above 
the established cut-off point on the NYSESLAT, will be deemed to be no longer in need of ELL 
services.  

Continued program assessment and modification: Capital Prep Harlem will provide a process for 
continued program assessment. ELLs’ academic programs and services will be assessed on an 
ongoing basis at all levels using multiple, fair, and equitable measures. Capital Prep Harlem will use 
this information to determine student academic progress, as well as the level of English language 
acquisition. This information will also be used to modify program services to ELLs, where 
necessary, determine if exit criteria has been met, and to report outcomes.  

Accelerated Students: Please see the discussions in Curriculum and Instruction. 
 

III. ORGANIZATIONAL AND FISCAL PLAN 
A. Applicant(s)/Founding Group Capacity  
 The table below outlines the experiences and areas of expertise of Capital Prep Harlem’s 
founders that are critical to successfully establishing and operating a high-performing charter school 
in CSD 5: 

Applicant(s)/Founding Group 
Name Current 

Employment 
Relevant experience/skills and 
role on founding group 

Proposed role(s) 
if any 

Dr. Stephen D. Perry Capital 
Preparatory 
Magnet School 

Experience: Founder and principal 
of Capital Prep Magnet School in 
Hartford CT; Education contributor 

Lead Applicant 
and Founding 
Board Member 

vsmith
Text Box
Capital Prep Harlem CS
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for CNN and MSNBC, best-selling 
author, and host of #1 docudrama 
for TVONE “Save My Son”  
Expertise: K-12 education, school 
start-up and administration, social 
work, developing new school 
models, replicating high performing 
schools, school and non-profit 
governance 

Vincent S. Morgan 
 
 
 
 

Consultant Experience: Managed Community 
Reinvestment Act (CRA) compliance 
for 8 evaluation areas in New York 
State. Managed business, community 
and government outreach programs 
for Upper Manhattan and Bronx. 
Expertise: Active in Harlem in 
educational and politics. Currently 
serves on the PTO and has been 
instrumental in the development of 
another NY charter school. 

Lead Applicant 
and Founding 
Board  
Member 

Derek Ferguson Combs 
Enterprises 

Experience: Chief Growth Officer 
of Combs Enterprises (“CE”), prior 
to which he served as Chief Financial 
Officer of CE; Leader of New York 
Covenant Church’s economic justice 
ministry 
Expertise: Financial and business 
management, strategic planning, 
business development, knowledge of 
the Harlem community 

Board Member 

Maurice Coleman Bank of America 
Merrill Lynch 

Experience: Senior Vice President 
and Senior Client Manager for the 
Merrill Lynch Commercial Real 
Estate Banking team focused on 
Community Development Banking; 
Former Dean of Students at Noble 
and Greenough School in Dedham, 
MA; active in various civic and 
community-based organizations 
including the Harlem Education 
Activities Fund 
Expertise: Real estate financing and 
development, school administration, 
knowledge of the Harlem 
community  

Board Member 

Iyanla Vanzant Iyanla: Fix My 
Life 

Experience: Spiritual leader and 
acclaimed empowerment legend; 

Board Member 
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Best-selling author, television and 
stage performer and host of Iyanla: 
Fix My Life  
Expertise: Deep connections with 
the African American community in 
New York 

Stephen A. Smith ESPN and  
ESPN  Radio 

Experience: Talk show host, 
television personality, and a former 
American sports journalist;  
Commentator on ESPN First Take, 
host of The Stephen A Smith and Ryan 
Ruocco Show on ESPN Radio New 
York 98.7 FM, and featured 
columnist for ESPNNY.com  
Expertise: Communications and 
media 

Board Member 

Development of the School:  Capital Prep Harlem’s program and curriculum designs are based on the 
internationally recognized, research-based model developed by the founders of Capital Preparatory Schools, 
Inc. (CPS) and implemented over the past ten years at Capital Prep in Hartford, Connecticut. Dr. Steve 
Perry, founder and principal of Capital Prep in Hartford, was invited to explore the possibility of opening a 
charter school in New York by former NYC Schools Chancellor Joel Klein in 2010. At this time, Dr. Perry 
met Mr. Ferguson as a result of Combs Enterprises’ interest in contributing in a meaningful way to the 
Harlem community. Since this time, Combs Enterprises has formed a deep partnership with the Boys & 
Girls Club of Harlem, which, in turn, helped facilitate the partnership between the school and the 
organization. Since 2010, the founders of CPS have worked diligently to develop the internal capacity 
needed to replicate the Capital Prep model and expand into another state, as well as establish relationships 
and local support in the Harlem community before making the decision to open a school. We have had 
multiple meetings with educators, community leaders and community members over this time. (See Public 
Outreach for details on these meetings) 

Planning of the School:  Over the past two years, members of Capital Prep Harlem’s founding group 
have formally collaborated on this proposal through regular meetings and ongoing interim communications. 
CPS enlisted its founders, current teachers at Capital Prep in Hartford, and strategic consultants to codify 
the mission, vision and key design elements of the Capital Prep model and operationalize the educational 
philosophy of the school in order to facilitate replication and training. In addition, this extensive team 
collaborated to refine the school design in light of the needs of the Harlem community and to develop this 
proposal. Through regular in person and telephonic meetings, as well as file sharing and other virtual 
collaboration tools, Dr. Perry and Mr. Ferguson coordinated the production of the proposal with the team 
of Capital Prep teachers and consultants. Each member of the proposal preparation team has taken on 
different responsibilities based on their given expertise. The principle writers of this application are Dr. 
Perry, Ms. Rachel Goldstein, a consultant to CPS and faculty members from Capital Prep. Additional 
support in the application’s development was provided by Charter Schools Business Management, Cohen 
Schneider and O’Neill LLP, and educational consultant Mary Grace Eapen, Principal of TIER Consulting 
Services LLC.  

Future Roles:  With the exception of Stephen A. Smith, all of the founding group members intend to 
serve as the founding BOT members. Dr. Perry will serve for a limited period of time while the BOT as a 
whole recruits others to serve on an ongoing basis. Dr. Perry will serve as Head of Schools of CPS after he 
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steps down from the BOT. No other members of the applicant group anticipate moving into another role 
or relationship with the proposed school, if issued a charter. 
 
B.  Board of Trustees and Governance  

Below please find the proposed initial Capital Prep Harlem Board of Trustees (BOT), proposed 
officers and length of initial term: 

Trustee name Voting 
Y/N 

Position on the board (e.g., officer 
or constituent representative)  

Length 
of initial 
term 

 Dr. Stephen D. Perry Y Founding member 1 
Mr. Derek Ferguson Y Member, Chair 3 
Mr. Maurice Coleman Y Member, Treasurer 3 

Ms. Iyanla Vanzant Y Member 3 
Mr. Vincent S. Morgan Y Member, Secretary 3 
 In addition to the individuals listed above, the BOT will seek to elect a parent/guardian who 
resides in CSD 5 and whose child attends or has attended Capital Prep Harlem. Attachment 5a Charter 
School Trustee Background Information) provides detailed information on each proposed member, 
including employment experience and previous experience on a charter school board. The Capital 
Prep Harlem’s BOT will have overall responsibility for governance. The proposed founding BOT’s 
range of essential skills and experience includes education, business and finance, management, real 
estate, and communications. Members have prior experience with school start-up and administration 
and financial management. All share a common interest in contributing to the advancement of 
educational opportunities in Harlem. As is evident from their skills and experience, the founding 
Board members have the requisite capacity to oversee the start-up and growth of the school that 
adheres to its charter.  
 The activities and responsibilities of the BOT are defined in the Capital Prep Harlem’s By-laws 
contained in Attachment 5b By Laws. The BOT is responsible for conducting and directing the affairs 
of the Capital Prep Harlem, subject to all applicable education and charter laws, the Charter, and the 
By-laws. While the Board may delegate day-to-day management and other activities of the School to 
the Principal, CPS and others, it is understood that the Board will at all times retain absolute 
authority, oversight and responsibility for managing the affairs of the School. Among the Board’s 
responsibilities are: 1) establishing, reviewing, and overseeing overall institutional, educational and 
operational policies and activities consistent with the mission and school’s charter; 2) reviewing all 
data necessary for the viability of the school including, but not limited to, lottery procedures, fiscal 
information, and student outcomes; 3) hiring and evaluating the performance of the Principal; 4) 
ensuring the School meets all relevant local, state, and federal guidelines, regulations and laws and all 
requirements of its charter authorizer; and 5) acting as liaison to the charter authorizer. With respect 
to its role as liaison to the authorizer, representatives of the Board will communicate frequently with 
the NYSED Charter School Office (and/or so authorize the Principal), prepare all required reports, 
coordinate authorizer site visits and take all appropriate actions in response to authorizer site visit 
findings and other requirements. The Board will also ensure that any material changes in the school’s 
programs or operations are approved by the authorizer before they are enacted. 

The BOT is comprised of no less than 5 and up to 15 members and it will include the following 
officer positions: Chair, Secretary and Treasurer. Detailed job descriptions for these officers are 
included in Attachment 5b. The officers are elected for a one-year term, renewable at the annual 
meeting of the school’s BOT. The table above indicates the proposed officers of the BOT. Trustees 
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will be elected to the Board by a majority vote of the Trustees then in office. Any Trustee elected to 
fill an unexpired term will serve until the next election. A Trustee may resign at any time and, in such 
instance, a new member may be elected by majority vote of the remaining Trustees. A Trustee can 
be removed only for cause and in a manner consistent with the requirements of education law. 
Grounds for removal from the BOT include anything that is in violation of the school’s conflict of 
interest policy, code of ethics (see Attcahment 5c Proposed Code of Ethics) or by-laws, consistent failure 
to attend BOT or committee meetings or any illegal activity. No school employee or other person 
who has a conflict of interest prohibited under Sections 801 through 806 of the General Municipal 
Law may serve on the BOT. Also, at no time will more than 40% of Trustees be employees of a 
single organization. In addition to meeting all legal requirements, Trustees will be expected to 
demonstrate commitment to the mission, goals and programs of the Capital Prep Harlem. The 
qualifications for service on the BOT will include being at least 18 years of age and having 
experience and expertise in a professional field that would benefit the Board and the School. The 
BOT sets the tone for the culture of the school. 

BOT meetings will be held monthly at the school and will be open to the public, in full 
compliance with the Open Meetings Law, the New York Charter School Act and the Capital Prep 
Harlem’s By-laws. The agenda for each meeting will be prepared by the Chair in consultation with 
the Chair of each committee and the Principal, with support from CPS. A majority of voting BOT 
members will constitute a quorum. A vote by a majority of the Trustees, if a quorum is present, will 
constitute a binding decision by the Board for purposes of doing business. As governed by the By-
Laws, the BOT will govern Capital Prep Harlem and have final authority for its policies and 
operations. The BOT will have oversight over the academic progress and fiscal soundness of the 
school. The BOT will delegate to the Principal the day-to-day decision-making and authority for 
instructional leadership and hiring and evaluation of staff. The Principal will be accountable to the 
BOT and CPS and, as noted above, the BOT will retain absolute authority and responsibility for all 
activities and functions of the Capital Prep Harlem.  

The BOT will act as a whole and may appoint committees as needed to carry out its work. All 
committees will be accountable directly to the BOT, and a written committee description will be 
developed for each committee outlining what the BOT expects from the committee. The Board will 
have three standing committees—i.e. An Executive Committee chaired by the Chair, a Finance 
Committee chaired by the Treasurer, and an Academic Committee. Standing committee assignments 
will be made at the first BOT meeting. Additional committees may be established at any time. The 
Executive Committee is comprised of at least five members led by the Chair and includes all Officers. It 
facilitates effective decision-making by the board. It acts an advisor to the Principal and as liaison 
between the Principal and the full BOT; (2) The Audit and Finance Committee is responsible for 
selection of an outside auditor, meeting with the auditor to receive the audit report and management 
letter, and discussing the management letter with the full BOT and the senior staff. It may audit the 
expenses of the BOT and the Principal and is responsible for oversight of the preparation of the 
annual budget and the school’s financial performance in meeting its budgeted revenues and 
expenses; and (3) The Academic Committee is comprise of the Chair, Principal and has a total of 3 to 5 
members. This Committee works to ensure the school is meeting its accountability goals related to 
student achievement, helps ensure the academic quality and credibility of the school as an academic 
institution and supports the Principal in the maintenance, promotion and improvement of the 
academic standards set forth in the charter.  

The BOT is cognizant of the need it will have to continue to recruit new members. CPS will 
support the BOT in identify new candidates who 1) represent the various constituent groups 
including teachers, students, and parents; 2) reflect the diversity of the Harlem community including 
age, race and ethnicity, socio-economic background, and geography; and 3) have skill sets, 



39 

 

knowledge, and expertise in education, governance, law, finance, fundraising, marketing, human 
resources, youth development, and charter school development; 4) have strong ties to the 
community; and/or 5) have a demonstrated ability to work collaboratively and make decisions in the 
best interests of the school and the students served.  

The BOT will engage in professional development each year to ensure that all Trustees have a 
common vision of the BOT’s roles and responsibilities and to address needs or gaps identified by 
the Chair based on an annual self-evaluation completed by all BOT members. In addition, all new 
BOT members will participate in an orientation that includes written orientation materials (i.e. the 
charter, the By-laws, the Code of Conduct, previous BOT and Committee meeting minutes and 
information and articles regarding best practices in charter school governance) and at least one 
orientation meeting with the Board Chair and the Chair of any Committee on which the new 
Trustee will serve. Professional development for all members will include training to ensure that 
Trustees understand their legal and financial obligations (e.g. duty of loyalty, duty of care) as well as 
the laws and regulations that govern how a BOT may do business (e.g. the Open Meetings Law).  

 
C.  Management and Staffing   

 
The 2015-16 organizational chart illustrated above establishes clear reporting lines and 

accountability. It also ensures that the instructional leaders and teachers have the support they need 
to focus on delivering an excellent academic program. The roles and responsibilities of the BOT are 
described previously in the Governance section. The Principal acts under the support of its CMO, 
Capital Preparatory Schools, Inc. (CPS), and the authority of and with oversight by the BOT. The 
Principal is responsible for the day-to-day management of the school’s academic programs and fiscal 
and business operations. A detailed job description for the Principal is contained in Attachment 8a 
Personnel and Hiring Policies. The Principal and school staff, with support from CPS, will be 
responsible for implementing the educational and fiscal programs in accordance with the Capital 
Prep model adopted by the BOT and the school’s charter.  

In the Capital Prep model the Principal is the school’s leader, setting the academic and cultural 
expectations. To support the Principal and to ensure fidelity to the model the BOT will contract 
with and delegate the bulk of the Principal’s day-to-day support and guidance to CPS, including his 
or her formal annual evaluation. CPS’ annual evaluation of the Principal is presented to and 
reviewed by the BOT and the BOT uses this evaluation document as the basis for its decision to 
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renew the Principal’s contract the following year. (More detail on the evaluation of the BOT, 
Principal, teachers and CPS are provided in Evaluation and includes information on how these 
processes are driven by relevant performance data, including student assessment data and the role of 
evaluation in contract renewal and compensation).  

The Principal has overall responsibility for setting the school’s priorities in alignment with the 
Capital Prep model and the BOT’s goals and objectives. At all times, discussions around needs will 
be supported by student data and other data including fiscal and operational from quantitative and 
qualitative measurement tools. Recommendations will be made to the Principal by the school-based 
leadership team to increase performance outcomes in each of their areas of purview. It is the 
Principal’s responsibility to evaluate these recommendations, prioritize them against constraints such 
as budgetary limits and human resource capabilities, and make key organizational decisions that 
support his or her prioritization, including those around recruitment, evaluation, retention and 
professional development. The Principal will determine what organizational changes are necessary to 
implement recommendations (including, how they impact current and future annual budgets).  

The Principal will present a report to the CPS Head of Schools outlining his or her 
recommendations with supporting evidence. The CPS Head of School will consider and act on any 
recommendations unless they require BOT approval. Further, BOT will retain legal counsel to 
ensure that the school and its programs operate responsibly and in full compliance with all 
regulations that apply. 

The Principal will be supported by a strong leadership team comprising an Academic Dean and 
Dean of  Students (DOS). The Principal will oversee the administration of  the school and will be 
the school primary instructional leader. In the Capital Prep model the school is divided into two 
ideological houses: 1) the academic house, headed by the Academic Dean, focusing on teaching and 
learning and 2) the affective, house headed by the DOS, focusing on students social and emotional 
experiences.  

The Academic Dean is primarily responsible for directly monitoring the role that teachers play 
as instructors. The Academic Dean, with support of  the Principal and CPS, has the primary 
responsibility to ensure that the faculty’s instruction is enabling all students to meet the school’s 
rigorous standards. The Academic Dean oversees curriculum planning, student assessment, the 
professional development of  all teachers, including coaching and teacher supervision and 
evaluation. The Academic Dean is the primary faculty evaluator, until such time as the school has a 
large enough student population to warrant subject Department Chairs. 

In recruiting and selecting an Academic Dean, the school will seek candidates who possess at 
least the following qualifications: understanding of  and commitment to the mission, goals, 
educational philosophy and activities of  the Capital Prep Harlem as described in the school’s 
charter; Masters Degree in Education or content area or Educational Leadership; minimum five 
years teaching/staff  development experience in a middle school or high school setting; facility with 
data analysis; demonstrated experience in working successfully with diverse populations of  
students, parents and families; capacity to mentor teachers in reflective practice; and commitment 
to continuous improvement and learning through professional development. 

The DOS’ focus is on the role that teachers play as Advisors. The DOS is also responsible for 
overseeing the SAT, student assistance team, which is comprised of  support staff  including, but 
not limited to social workers, special education and ELL teachers, and contracted related service 
providers. Finally, the DOS oversees the extracurricular experiences of  students, which range from 
traditional athletics to community-based enrichments.  

The DOS will be hired in the school’s third year and will report directly to the Principal. The 
Dean of  Student’s primary role is to oversee administration of  (in coordination with the Principal) 
student discipline and student support services. In recruiting and selecting the DOS, the school will 
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seek candidates who possess at least the following qualifications: administrative experience in an 
urban charter or traditional 6-12 public school; social work or related experiences, a keen 
understanding of  servicing students with special needs as well as developing and implementing 
student discipline programs; appropriate credentials, certifications and experience; experience 
working effectively with teachers and diverse school stakeholders; experience managing student 
support services; understanding of  the NYS Charter School Law and other relevant laws and 
regulations; and experience with data-driven decision-making and effective use of   data to design 
and improve school programs.  

A Special Education Coordinator (SEC) will be hired in the school’s first year and will report to 
the DOS. This professional will be responsible for overseeing all special education programming 
and services at the school, including managing and providing professional development to special 
education teachers, supporting special education teachers and general education teachers in 
addressing the needs of  SWD, working cooperatively with the CSE of  the local district and 
ensuring that the school is in compliance with all laws, regulations and requirements related to 
special education. In selecting a SEC, the school will seek a highly-competent, appropriately 
credentialed individual with experience overseeing special education programs in a 6-12 charter or 
traditional public school. 

An Operations Manager (OM) will be hired in the school’s first year and will be responsible for 
planning, coordinating and supervising the day-to-day business operations of  the school, including 
supervising the enrollment, transfer and related processes for students; maintenance of  student 
records and files; preparation of  reports to the BOT and the state; completion of  Consolidated 
Applications; working with CPS in the oversight of  purchasing, payroll, expense records and other 
financial activities; maintenance of  the school’s website; working with CPS to coordinate budget 
development and monitoring of  the school budget; oversight of  facilities-related matters; 
maintenance of  insurance; scheduling and organization of  interviews and hiring of  school staff; 
preparation and maintenance of  school schedules; working with CPS to prepare annual 
performance audits in collaboration with the Principal; working with CPS to coordinate the 
school’s initiatives regarding the use of  data and performing other duties as assigned by the 
Principal. In selecting an OM, Capital Prep Harlem will seek highly-competent appropriately 
credentialed candidates with experience managing the operations and business affairs in a 6-12 
school (preferably a NYS charter school). 

The school will receive financial management services from CPS as part of its comprehensive 
management contract with it. CPS will contract with Charter School Business Management (CSBM) 
to manage the day-to-day financial operations of the school in coordination with and oversight by 
the BOT Treasurer. CPS, with support from the Principal and OM, will prepare and report on the 
school budget, the annual operating and capital budgets, and cash flow projections. More detail on the 
financial management of the school is provided in Financial Management.  

Recruitment of the Principal: CPS will begin recruitment of the Principal immediately upon 
authorization of the charter school. Please see Attachment 8a Hiring and Personnel Policies and Procedures 
for a detailed Principal’s job description and the minimum qualifications and experience to be 
considered for the position. The recruitment, retention and development of the school leader of 
Capital Prep Harlem is a matter of great importance because effective educational leadership is vital 
to bringing about improvements and advances in the provision of education and student learning. 
To overcome challenges to attract and retain qualified school leaders common in many urban school 
districts,22 CPS will guide Capital Prep Harlem in creating and implementing a model hiring process 
                                                      
22 Improved Principal Hiring: The New Teacher Project’s Findings and Recommendations for Urban Schools, The New 
Teacher Project, September 2006, http://www.broadeducation.org/asset/1128-tntpimprovedprincipalhiring.pdf 
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for its school leader that includes designing a thoughtful recruitment strategy and providing basic 
training on selection to the BOT and staff at the school. The Principal hiring process will include the 
following steps: 23 (1) Recruitment, during which the school will engage in intensive efforts to attract 
a large and diverse pool of prospective principal candidates, both from internal sources (e.g., 
assistant principals within a NYC school district) and external sources (e.g., principals of schools in 
neighboring districts and graduates of school leadership programs); (2) Initial eligibility screen, 
through which the school will make a preliminary assessment as to each candidate’s basic eligibility 
for the Principal position (e.g., verification of academic requirements) without making any further 
determination as to the individual’s actual competency as a school leader; (3) School competency 
screening, whereby the candidate will be evaluated by trained selectors against an objective set of 
criteria for school leadership and either recommended for hiring by a school or dismissed from the 
hiring process; and (4) School fit panel interviews, during which a diverse group of school 
representatives (e.g., teachers, parents, community members) will make a recommendation to the 
BOT as to the candidate’s potential fit with their school. Following the school fit panel interviews, 
the BOT will formally consider and approve the hire.  

Teacher Recruitment and Retention:  Capital Prep Harlem firmly believes that the quality of 
the teacher in the classroom is the most important driver of student success. As a result, the 
recruitment, development, and retention of great teachers is a constant priority for the school and 
the network. Teacher recruitment, like Principal recruitment, is a crucial service that Capital Prep 
Harlem will receive from CPS. CPS will employ a comprehensive strategy that includes extensive 
advertising and outreach to top schools of education, in particular those with high proportions of 
students of color. All teachers will meet the federal guidelines for Highly Qualified Teachers, and 
CPS will ensure that teachers meet applicable certification requirements. CPS will target teachers 
with a minimum of three years of classroom experience.  

Under the direction of the Principal, with consultation and consent of the BOT, CPS will recruit 
highly qualified candidates to fill teacher positions and meet its educational needs. Staff selection 
shall be based on skills outlined in the Teacher Job Description contained in Attachment 8a.  Capital Prep 
Harlem teaching staff will be expected to fulfill their individual responsibilities and work effectively 
in concert with administrators and with the other members of the teaching staff. In selecting and 
hiring teachers, the school to comply with state laws regarding certification and with the 
requirements of the No Child Left Behind Act (or its successor laws, if applicable) including not 
exceeding the proportion of uncertified teaching staff allowed by law should there non-certified 
teachers that will be attractive candidates for the school.  

Capital Prep Harlem will have a firm policy of hiring only highly qualified and appropriately 
certified teaching staff for core subjects and intervention (i.e. Special Education, Reading Specialist 
and ELL teachers). However, it may find high quality candidates for instance in such subject areas as 
art, music technology and physical education who do not have appropriate teaching certification but 
who are professional musicians, visual artists, tech experts or athletes with the complementary skills 
and experience as an educator, who engages students in learning experiences in, through and about 
their content area. In those cases, should such a candidate be considered the best fit for the position, 
Capital Prep Harlem will comply with NYS law regarding the hiring of no more than the lesser of 
30% or five members of our teaching staff who do not possess required certification. Furthermore, 
Capital Prep Harlem will work with these individuals to develop a plan to become NYS certified in 
their respective areas within a designated period of time. Capital Prep Harlem will comply with all 
federal, state and local laws and requirements regarding the hiring of staff and will not discriminate 

                                                      
23 Ibid. 
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in hiring, employment, contracting, or retention for reasons of race, sex, age, religion, disability or 
other reasons prohibited by local, state or federal law.  

CPS will establish a broad and diverse applicant pool for all vacant positions. It will recruit 
teachers through a variety of means, which includes advertisements in newspapers and educational 
journals, relationships with colleges and graduate schools of education, teacher recruitment fairs, and 
email and phone networks. CPS will also leverages the relationships and experiences of BOT 
members, staff and community partners, including the school’s partner BGCH, to support its 
outreach, networking and teacher recruitment initiatives.  

The teacher recruitment and hiring process will include the following phases:  
Screening—Prospective employees will complete an employment application, which will request 

information related to prior work experience, special skills and academic credentials and will also 
provide consent to check references. CPS will require candidates to attach a résumé to the 
application and will retain both the application and the résumé in its employee files. The screening 
process will comply with all applicable law and school policy; 

Interviewing—CPS’ interview process is designed to help the it and the Principal or designee 
determine whether a candidate possesses the necessary skills to be a productive staff member and is 
prepared and capable of working cooperatively with colleagues, administrators, parents and students. 
In the Capital Prep model faculty input is essential to building leadership and collegiality among 
faculty. All faculty serve on search committees whose duties include, but are not limited to review of 
resumes, scheduling interviews and reviewing candidate pools. A faculty committee may elect to 
interview forwarded candidates by telephone or videoconference to discover whether the candidate 
has the knowledge and experience required and to ascertain whether the candidate agrees with and 
can work in a manner consistent with the school’s instructional philosophy and culture. Phone 
interviews may be recorded only after informing the candidate that the call will be recorded. The 
committee recommends candidates to the Principal who has been delegated all teacher hiring and 
retention decisions. At the discretion of the CPS and Principal, candidates for teaching positions will 
be requested to provide a sample lesson and/or portfolio and will be asked to teach a demonstration 
lesson at the school and be observed and interviewed by the Principal and Academic Dean; 

Checking References—Capital Prep Harlem has an absolute policy of calling references provided by 
the employee, as well as contacting former employers. The BOT recognizes that an employer may 
be found liable for harm caused by an employee if the employer failed to discover something in that 
employee’s past that a reasonable degree of investigation would have uncovered, and if this 
information would have revealed a distinct possibility of harm. CPS will therefore implement a 
rigorous reference-checking policy;  

Offering Employment—The BOT will offer employment through a job offer letter and, in most 
cases, a phone call. The Capital Prep Harlem job offer letter will include at least the following: a) job 
title or position offered; b) salary, benefits and perks offered; c) instructions to accept or decline the 
job offer; and d) where appropriate, a statement that the employment will be at-will; and 

Fingerprinting—Before employees can begin working, they must clear the SED fingerprint 
screening process.  

Capital Prep Harlem’s professional development (PD) program, described in detail in Professional 
Development will be a central strategy for development and retaining teachers. Designed in 
conjunction with CPS by Capital Prep teachers, our PD program gives teachers the opportunity to 
develop their instructional craft, to take leadership and ownership of their own learning and that of 
their colleagues, and to be recognized for excellence in teaching. This is one of many opportunities, 
both formal and informal, for teachers to give input. Teachers also have the opportunity to take on 
additional leadership opportunities through our leadership cohort and are encouraged to take 
ownership of appropriate academic and policy decisions through grade-level teams and PLCs, 
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respectively. To ensure that the Capital Prep Harlem attracts and retains its high-quality teacher staff, 
it will offer compensation, as well as medical and retirement benefits, commensurate with that 
offered by other similarly situated NYC charter schools,. Baseline compensation for teachers will be 
informed by prevailing salaries at similarly situated charter schools in NYC and, to the extent 
allowable by the school’s budget, the UFT salary schedule (aligned with years of experience and 
educational credentials). Contract renewal and subsequent increases in individual teacher’s 
compensation will be based upon performance evaluation. Indeed, it will be our professional climate 
that will allow the school to obviate many of the human resource challenges that often impact a new 
and growing institution.  

Staffing Plan for First Five Years of Operation: Capital Prep Harlem’s staff plan is designed to ensure 
that teachers have sufficient time to collaborate in planning and reviewing lesson and unit plans, and 
to focus intently on their areas of expertise. In addition, teachers serve on one Professional Learning 
Committee, facilitate a daily Advisory and co-facilitate a health & fitness activity or one elective club 
(See Attachment 3a for Sample Teacher Schedule). Capital Prep Harlem will recruit and fill the following 
positions for each year of the charter term based on its enrollment plan. 

Staffing Plan by Year 
Position Year 1 Year 2 Year 3 Year 4 Year 5 
Principal 1 1 1 1 1 
Academic Dean 1 1 1 1 1 
Dean of Students   1 1 1 
Operations Manager 1 1 1 1 1 
Administrative Assistant 2 2 3 4 5 
Special Education 
Coordinator 

1 1 1 1 1 

ELA Teachers 2 3 5 6 7 
Mathematics Teachers 2 3 5 6 7 
Social Studies/History 
Teachers 

2 3 5 6 7 

Science Teachers 2 3 5 6 7 
Spanish Teachers 2 3 5 6 7 
Art Teachers 1 2 2 3 3 
Music Teachers 1 2 2 3 3 
Phys Ed Teachers 1 2 2 2 2 
Technology Teachers 1 2 2 3 3 
Special Education 
Teachers 

1 1 2 3 3 

Reading Specialist 1 1 1 1 1 
Social Worker 1 1 1 1 1 
ELL Teacher 1 1 1 1 1 
College Counselor    1 1 
Capital Prep Harlem will open with two teams of teachers to instruct the two grades being 

served in Year 1. The teachers will focus primarily on one grade (a 6th grade team and a 7th grade 
team). As students are added and populate each grade, the goal will be for a “team” of four core 
discipline teachers to teach 100 students in the cohort. As students demonstrate a need to be in 
classes that are “off team” they will be placed in the most appropriate class to fit their educational 
level.  

In determining Capital Prep Harlem’s staffing needs, the school’s founding team considered the 
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demographics of CSD 5, the information we have collected through our community outreach 
efforts, including conversations with neighboring school leaders. The decision to include a SEC in 
the school’s first year, for example, was informed by this analysis. The number of teaching positions 
across each of the subject areas is based on projected enrollment each year coupled with the school’s 
desired average class sizes by different grade levels (see Enrollment, Recruitment, and Retention for 
further information on our enrollment and class size plan). As the school expands each year, the 
number of staff will increase to ensure students’ academic and non-academic needs are fully and 
effectively met.  Additional details regarding the school’s hiring and personnel policies and 
procedures, including job descriptions for key staff members are found in Attachment 8a. Additional 
information on the role of CPS in staff recruitment is provided in Charter Management Organization. 
 
C.1.  Charter Management Organization 

  We intend to contract with a charter management organization.  
Capital Prep Harlem will partner with CPS to provide a range of essential services. The 

relationship between the school and CPS is codified in a Charter Management Services Agreement 
(see Attachment 6b for sample Agreement), which describes the roles and responsibilities of CPS and 
the school and establishes the management fee that the school will pay to CPS. The term of the 
Agreement is five consecutive schools years, but can be terminated in a given year by the Board 
(BOT) upon the evaluation of the services provided by CPS, which include but are not limited to: 
(1) Developing a curriculum and supporting the school’s implementation of the curriculum; (2) 
Preparing annual budgets for recommendation to the BOT; (3) Recruiting the Principal, teachers 
and administrators; (4) Providing of professional development for teachers; (5)Training and 
evaluating the Principal; (6) Facilitating the procurement of information technology equipment and 
services, and providing certain computer information technology support to the school; (7) 
Managing the school’s start-up process; (8) Fundraising; and (9) Marketing and advocacy for the 
school. The sample Agreement in Attachment 6b provides detailed provisions on termination and the 
causes by which the school or BOT may terminate its relationship with CPS. 
 CPS Role in Management, Operations and Governance: The services provided by CPS will 
support the school’s efforts to realize its mission and successfully implement its educational program 
by allowing the school to concentrate on driving student achievement and by helping the school 
leverage the highest quality talent and information needed to do so. 

CPS’s role is, first and foremost, to ensure that the results originally achieved at Capital Prep in 
Hartford are met and exceeded at every CPS school. To this end, CPS defines the standards schools 
need to meet and holds them accountable for their performance through defined goals and metrics. 
These goals and metrics establish clear and transparent measures by which the BOT, school leaders, 
parents, and staff can judge the academic, operational, and financial effectiveness of the school. The 
targets set for the school are designed to meet and exceed Accountability Plan goals required for 
charter renewal. See Professional Development for a discussion of the professional development CPS 
provides in support of this goal. 

While all activities related to running a great school support student achievement to some extent, 
CPS believes that by centralizing certain functions – recruiting, fundraising, financial oversight, and 
operations – our schools will deliver higher quality services at lower cost than another school could. 
Most importantly, CPS enables the teachers and school leaders to focus exclusively on classroom 
activity. A key element of this support is acting as a liaison between each school and the BOT, so as 
to ensure that the BOT has access to the information it needs to carry out its governance 
responsibilities, without requiring unnecessary time from the Principal. CPS team members also act 
as staff to each BOT in the network, providing requested services like recruiting and vetting 
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prospective BOT members. While the BOT has final decision rights over its own membership, CPS 
helps ensure that each BOT has a strong pipeline of mission-aligned candidates to choose from. 

While having the best teachers and leaders is a key part of the school model, it is clear that 
finding, developing and retaining the best people requires a set of organizational capabilities that is 
beyond the capacity of most individual schools. By centralizing certain talent development functions 
and supporting schools with others, CPS will build systems and processes to bring the very best 
people to the school, provide them with the very best in professional development and career 
opportunities, and monitor and react to the issues they face in their work to ensure their success. 
The Principal is ultimately responsible for hiring decisions, but CPS will be expected to deliver a 
slate of high-quality candidates for the Principal to choose from. 

One of the greatest benefits of the network is that it will ultimately have many different centers 
for innovation and cross-germination, each developing new answers to significant challenges of 
urban education. These answers can be shared and systematized, benefitting the entire network and 
surrounding schools.  

CPS will provide a range of support services: from direct coaching to the Principal to 
professional development and forums for collaboration for all teachers. At the same time, CPS will 
hold the school accountable, and when a school is not achieving success, CPS has the expertise to 
intervene and help the school take corrective action. By focusing on results and delegating the day-
to-day support and supervision of the Principal to CPS, the BOT is able to ensure managerial 
effectiveness while remaining in an appropriate governance role. It is the expectation of the BOT 
that CPS will identify challenges at the school level, and move quickly to provide the supports 
necessary to resolve them. 

Through economies of scale and higher levels of specialization, CPS can execute key tasks much 
less expensively but with higher levels of quality than the schools themselves. These efficiencies 
enable the network to operate at cost levels that are the same or lower than our host districts, while 
supporting the schools’ high level of achievement. 

Performance Expectations for CPS: The BOT directs the affairs of the school and exercises its 
powers, subject to the provisions of applicable law (including the New York Education Law, Not-
for-Profit Corporation Law and Open Meetings Law), as well as the requirements of the school’s 
charter and By-laws. The BOT may delegate the management of the activities of the school to 
others, so long as the affairs of the school are managed, and its powers are exercised, under the 
BOT’s ultimate jurisdiction. The BOT has made the determination to delegate the performance of 
certain functions of the school to CPS. CPS will be held accountable for performing the services, 
responsibilities and duties set forth in the Charter Management Services Agreement.  

 The Charter Management Services Agreement clearly delineates CPS’s duties and 
responsibilities, and where appropriate, the time frame during which the services must be 
performed. The BOT will expect leaders from CPS to attend the BOT’s monthly board meetings 
and provide verbal, and when appropriate, written reports on the status of the services being 
provided to the school by CPS. CPS will also report to the BOT on network performance as a whole 
and Capital Prep Harlem’s performance as compared to other schools in the network.  

In addition, on an annual basis, the BOT will evaluate CPS’s performance in the previous year, 
identifying strengths and opportunities for improvement relative to CPS’s services. Capital Harlem 
Prep expects that CPS will meet and exceed all requirements set forth in the Charter Management 
Agreement, including, but not limited to, meeting all performance expectations in timeliness, 
accuracy, responsiveness, efficiency and with integrity. However, in the event that CPS fails to meet 
the BOT’s expectations or has otherwise failed to perform satisfactorily, the BOT will inform CPS 
of any such deficiencies, expecting that CPS will take clear and decisive actions to address them. The 
sample Agreement in Attachment 6b provides detailed provisions on termination and the causes by 
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which the school or BOT may terminate its relationship with CPS, which includes a right to 
terminate the agreement if CPS materially breaches any of the material terms and conditions of this 
Agreement. 
 
C.2.  Partner Organization  

Capital Prep Harlem’s partner organization is the Boys & Girls Club of Harlem (BGCH). The 
vision of the Capital Prep model is to function as a hub through which existing community 
resources will be coordinated to create a wrap-around network of services. In Hartford, we achieved 
this vision through a partnership with the Boys & Girls Club of Hartford (BGC Hartford). From 
our first year of operations, the BGC Hartford has provided both space and programming that have 
been essential to the overall development of the school and to the individual development of our 
children. For example, our home varsity basketball games were played in BGC Hartford facilities. 
Enrichment activities were also held there, such as our project graduation, an activity for graduating 
seniors to participate in an overnight at the club. When we moved to our new facility in Hartford, 
the BGC Hartford served as a second site for our school programming. We also participated in 
specific club activities and our students were engaged in club-sponsored trips to Washington DC, as 
well as local club activities. Today, the BGC Hartford maintains our before and after care program. 
They are our daily partners in the administration of services to our children.  

In Harlem, we are fortunate to continue our close affiliation with the Boys & Girls Clubs, and 
our commitment to a deep connection with the community we serve, through our partnership with 
the BGCH. The mission of the BGCH, the “Heart of Harlem” since 1980, is to provide access and 
opportunities for youth to reach their full potential as responsible members of the community. 
BGCH is affiliated with the Boys & Girls Clubs of America, an internationally-recognized 
organization with over 4,000 Club facilities throughout the country and affiliated Youth Centers on 
US military installations worldwide, serving nearly 4 million young people annually through 
membership and community outreach. For more than 150 years, Boys & Girls Clubs of America 
have been helping children, especially the most needy, reach their full potential as productive, caring, 
responsible citizens. BGCH offers impactful Boys & Girls Club of America approved programming 
geared toward offering youth an opportunity to acquire and develop leadership skills, health habits 
and attitudes, life-long academic skills, and values. 
 Capital Prep Harlem and the BGCH will engage in a partnership to bring the internationally-
recognized Capital Prep model to the families of Harlem. Capital Prep Harlem will provide its 
highly-successful, year-round, college-preparatory educational model as the basis for the academic 
and affective experience of students at the school. BGCH will provide its extensive expertise in 
youth development and youth programming as the framework for the school's after school and 
enrichment activities, which will include before and after school care as well as weekend activities.  
 BGCH has almost 35 years of experience operating evidence-informed youth development 
programming in schools and enrichment activities in and out of schools in Harlem yet this would be 
the organization's first foray into partnering for the development of a new school. Each of the 
organizations' strengths are built upon service to some of the nation's neediest children, and each 
has had sustained success in their areas of operations. This partnership seeks to multiply our 
individual success under one school roof. In these ways, we will leverage each other's strengths and 
mitigate each other's weaknesses.  

Each organization will be responsible for its own expenses related to the partnership. There will 
not be an exchange of funds between the parties for tasks associated with the partnership. 
Additional details regarding the specific services to be provided by each organization are included in 
the Memorandum of Understanding between the parties in Attachment 7. The BGCH contact is: 
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Chris Watler, BGCH Board Member & Chair of the Operations Committee, 425 West 144th Street, 
New York, New York 10031, (212)-283-6770, cwatler@hotmail.com. 
 
D.  Evaluation   

Programmatic Audits: Programmatic audits focus on two areas: quality of implementation and 
results. The Principal and Academic Dean monitor implementation of curriculum programs, 
interventions and assessments through planning meetings and direct observation, with the support 
and oversight of CPS. Teachers are expected to annotate lessons after they have been taught and 
that information is used at the end of the year to evaluate implementation of curriculum and 
pedagogy. Once the Principal and CPS have ascertained that our programs have been implemented 
with fidelity, analysis of student performance data is the primary method for evaluating efficacy. We 
disaggregate data and look for trends in sub-groups. Capital Prep Harlem will submit an Annual 
Report to its authorizer detailing its performance and progress toward its accountability goals. We 
will also seek to participate in inter-visitation with other high performing “no excuses” schools that 
result in critical feedback. Finally, we expect to have regular oversight visits by our authorizer and 
will use any constructive feedback to make necessary changes to the academic program. 

CPS will also conduct a thorough school evaluation bi-annually, on behalf of the BOT. The 
evaluation will be designed as a comprehensive school inspection by a team of both CPS and outside 
evaluators. The team will engage in some or all of the following activities in connection with the 
evaluation: observe classes and other school operations, analyze a wide variety of data, review 
student work samples, meet with parents, students, and teachers, among other activities designed to 
obtain a detailed picture of school and student success in preparation for charter renewal. 

School Leader Evaluation: CPS, on behalf of the BOT, conducts an annual evaluation of the 
Principal focused heavily on academic achievement, operational effectiveness and financial stability, 
which is used to determine renewal of the Principal’s annual contract. At the beginning of the year, 
CPS and the Principal establish measurable process and outcome goals for the year. A mid-year 
review is conducted and at the end of the year a written review will be provided to the Principal. The 
evaluation is “360” in the sense that input is sought from the Principal, teachers and staff, families 
and students, and the BOT. Data sources include assessment results, parent satisfaction surveys, 
enrollment and attendance, grievance records, budget information and audit results. 

The BOT partners closely with CPS to ensure that 1) the Principal receives a rigorous and fair 
evaluation against objective performance criteria and that 2) there is a plan in place to support 
continued professional growth for the Principal. Per the Charter Management Services Agreement, 
CPS is charged with conducting the Principal evaluation for the BOT’s review. The evaluation 
document is shared with the BOT, which reviews the document and discusses the process and 
results with CPS. If the evaluation raises any performance concerns, the BOT requests that the 
Principal’s professional growth plan specifically address these concerns, and the BOT then works 
with CPS to monitor progress in these areas. 

Teacher Evaluation: See Professional Development which includes a discussion of teacher evaluation. 
Board Evaluation: The BOT develops a self-evaluation instrument and uses it annually to check its 

performance, with the support of CPS. Domains include member attendance and participation, 
communication with stakeholders, regular review and revision of key policies and procedures, 
financial oversight, evaluation of school leadership, handling of grievances, and adherence to the 
mission of the school. The BOT uses the results of these evaluations to inform the development of 
strategic goals and action plans. The BOT also monitors its composition to maintain adequate skill 
sets with which to govern the school as well as diversity to ensure a variety of perspectives and may 
from time to time seek strategic planning assistance and guidance from a board training specialist.  
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CPS Evaluation: Please see the discussion in Charter Management Organization for a description of 
the process by which the BOT will evaluate the performance of CPS. 

BGCH Evaluation: The BOT will annually evaluate BGCH’s performance in the previous year, 
identifying strengths and opportunities for improvement relative to BGCH’s services. Capital 
Harlem Prep expects that BGCH will meet and exceed all requirements set forth in the 
Memorandum of Understanding (MOU) (see Attachment 7), or any subsequent agreement entered 
into between the school and BGCH, including, but not limited to, meeting all performance 
expectations in the quality of the provision of BGCH’s services as well as in timeliness, accuracy, 
responsiveness, efficiency and with integrity. However, in the event that BGCH fails to meet the 
BOT’s expectations or has otherwise failed to perform satisfactorily, the BOT will inform BGCH of 
any such deficiencies, expecting that BGCH will take clear and decisive actions to address them. The 
MOU provides detailed provisions on termination and the causes by which the school or BOT may 
terminate its relationship with BGCH. 

Family and Student Satisfaction: Capital Prep Harlem gauges family and student satisfaction both 
directly and indirectly. We administer annual NYCDOE School Surveys to assess parent and student 
satisfaction in areas such as instruction, school culture, and communication (see School 
Culture/Climate). We also infer satisfaction based on our enrollment numbers and retention of 
students from year to year. We believe our attention to parents through regular communication from 
teachers and advisors, parent engagement efforts, and parent workshops will keep parents engaged 
in the life of the school and their children’s academic progress. 
 
E.  Professional Development  

Overview of the Capital Prep Professional Development Model: The Capital Prep model develops strong 
leadership skills in its teachers, many of whom become experts in various areas of instruction. These 
in-house experts who have both strong knowledge of their content and good rapport with their 
colleagues take a leadership role in the design and delivery of the school’s professional development 
(PD). Our staff development program has three components: explicit training, coaching and 
mentoring. To articulate clear expectations and hold staff accountable, we believe staff development 
and evaluation should be organized around explicit standards for teaching performance. The 
Principal utilizes the CPS teacher performance rubric to evaluate teacher, which describes four levels 
of practice—beginning, developing, proficient, advanced—and addresses the following domains: 
planning, instructional delivery, assessment, classroom management, school-wide contributions, and 
professionalism. Similar to the Danielson Framework for Effective Teaching, Marshal Teacher 
Evaluation Rubric and Marzano Teacher Practice Rubric, the CPS teacher performance rubric sets 
clear expectations in areas such as instructional rigor, student engagement and classroom 
management, and will also address the school theme of Social Justice, as well as our Learner 
Expectations and Essential Questions.  Staff development sessions are designed and coordinated by 
CPS and may include external resources.  

Pre-Opening PD: Prior to the opening of school, all staff participates in a two-week professional 
learning period for training and planning. In our first year, training topics for instructional staff will 
include: the school mission and vision; Core Knowledge, curriculum programs and unit and lesson 
design; Advisory; school culture, routines, procedures and discipline; assessment and data analysis 
protocols; Response to Intervention (RTI) program; differentiation; and co-teaching and mentoring. 
CPS will conduct trainings explaining the referral process for special education, RTI, IEP 
development and implementation, evaluation and reporting of the student’s progress toward 
meeting IEP goals and objectives, confidentiality of student records, sheltered English instruction 
and discipline of SWD.  

Professional Learning Communities: All staff members at Capital Prep Harlem participate in 
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collaborative PLCs centered on school improvement goals. Each group provides leadership for the 
rest of the staff on a particular school improvement initiative while also participating in each of the 
initiatives. Groups are comprised of all staff and focus on topic areas essential to the culture and 
climate of the school: Standards Based Grading, CORE/PBIS, Differentiation, Advisory, Innovative 
Instruction, Data/Testing and New Teacher Orientation. These groups collaborate on an ongoing 
basis using electronic communication (email, threaded discussions, collaborative workspaces) as well 
as in person meeting times. In accordance with the schedule below, PLCs organize and facilitate a 
staff professional development session.  

Prep Periods: To maximize the use of prep periods, we build teacher schedules that provide 
regular common planning time for collaborative work. Capital Prep Harlem teachers are trained to 
use protocols to evaluate student work to norm expectations, review assessment data to inform 
action plans, and discuss students’ achievement and behavior to develop re-directing strategies. 
School leaders facilitate and then observe meetings as teachers become familiar with the protocols. 

Network and External Trainings: CPS also pursues partnerships with local school districts, area 
community colleges, and business organizations in order to provide exceptional opportunities for 
Capital Prep Harlem teachers, administrators and other educational professionals to engage in a 
variety of external PD activities including the following: full day PD sessions focused on instruction, 
curriculum, and best practices; participating in district sponsored PD sessions; visiting other schools 
to observe and learn from their instructional strategies; and access to current educational research 
through community college’s library databases. 

Staff are required to attend at least one conference and/or seminar, either within the network or 
externally, in the area of their research question from their Creativity Symposium project and share 
their findings through team or department meetings, their PLC or the Creativity Symposium. 

Coaching: Coaching may include review of and feedback on curriculum and lesson plans, 
modeling instruction, co-teaching, observation of classroom practices, facilitation of collaborative 
activities, as well as critical feedback.  

Observation: The Principal, DOS and Academic Dean visit classrooms and attend grade team 
meetings, either for quick pop-ins or extended periods. CPS may also participate in these 
observations from time to time. The school uses these opportunities to collect evidence related to 
each teacher’s professional growth goals and evaluate the implementation of staff development 
training into practice. Feedback may be verbal or written, and is aligned with the teacher 
performance rubric.  

Meetings with Administrators and Department Head: The Principal (and Academic Dean) hold one-to-
one meetings with co-teaching teams each week and individually once per month in a regularly 
scheduled Individualized Teacher Plan meeting. Similarly, the DOS meets regularly with learning 
support staff. Department heads also meet on a regular basis with teachers in their department for 
coaching and oversight. The Leadership Cohort, a group comprised of administrators and 
department heads, meets monthly to discuss teacher performance and identify any needs for more 
targeted and intensive coaching.  

Peer Support: Teachers have the opportunity to engage in peer coaching through collaborative 
initiatives built into the school culture. Best practices are shared through “sister advisories” and 
“team meetings.” Team meetings allow for teachers and support staff to discuss academic growth 
and improvement of students, data analysis, interventions, and enrichment opportunities.  

Mentoring: Our Professionals As Collaborators Program has two purposes: to (1) properly 
indoctrinate and mentor new staff into Capital Prep Harlem teaching and learning expectations and 
(2) provide a venue, or informal network for staff to reflect on work-related issues such as school 
policy, best practices, and community outreach strategies to name a few. All faculty members are 
assigned to a Peer Pair. Peer Pairs meet during common planning times. The Peer Pairs discuss 
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student progress in academics and social and emotional development, interdisciplinary teaching 
strategies, the implementation of specific SJPs, home-school partnerships, time lines for upcoming 
assessments, school functions, and strategies for completing teacher responsibilities. Although these 
meetings are informal by nature, each Peer Pair submits a completed Professional as Collaborators 
Weekly Overview. Overviews are read for themes of conversations and may be used to dictate 
future professional developments, school programs and/or faculty discussions.  

Teacher Evaluation: Evaluation encompasses cumulative evidence collected over the school year 
from observation of classroom practice and professional responsibilities, student performance data, 
self-reflection and peer and parent input. At the start of the year, all staff develops Individualized 
Teacher Plans (ITPs) that include measurable goals for the year based on domains in the teacher 
performance rubric as well as school-wide metrics, leadership development goals and an action-
research project. School leaders work with staff to ensure goals are reasonably ambitious and align 
with school needs, PD priorities and mission. ITPs provide teacher and supervisor the opportunity 
to craft a PD strategy that builds upon the teacher’s identified strengths and weaknesses.  

Teachers meet with their supervisors regularly to monitor their ITP and the culmination of each 
year’s ITP is called the Creativity Symposium, where Capital Prep Harlem faculty will present an 
action-research project to their colleagues and the community based on the goals of their ITP. The 
focus of these projects will be to enhance the culture and climate of the school and improve their 
capacity to practice. The ITP process allows for individual teacher development that is tied to and 
aligned with school-wide goals and metrics, in a framework that is “high touch” and collaborative, 
and fosters leadership development, individual mastery, and development of the faculty as a whole. 
The impact of this process is magnified by the sharing of best practices through the CPS network. 

CPS is the driving force behind staff development and, with the support of the Academic Dean, 
works closely with the Principal and the DOS to ensure adequate resources, including dedicated time 
in the schedule, trainers with relevant expertise, and technology such as video cameras and data 
analysis software. The school is connected with other teachers in the CPS network as well as 
external resources. Faculty may request funds for external training that is aligned with the school 
program and can be turn-keyed for the benefit of others. 

Capital Prep Harlem will develop a leadership cohort of likely administrators in the CPS network 
of schools through its leadership development efforts. For example, almost 30% of Capital Prep’s 
current faculty has the certification necessary to be a principal, which requires five years of teaching, 
Master level coursework, an internship and passing of the state administrator’s exam. We will 
support similar leadership development efforts for Harlem’s staff. 

Staff at Capital Prep Harlem participates in a three-week rotating cycle of professional 
development. Week one is devoted to departments and teams. Teaching staff meet by department and 
non-teaching staff meet in teams determined by the Principal. Week two is devoted to PLCs whose 
focus is on targeted areas of school culture, climate and instruction as listed above. Week three is 
devoted to “work days” where PLC groups and departments present workshops to peers.  

During the school year, students are released early on Fridays to provide extended time for staff 
development and planning for upcoming workshops. The weekly agenda is determined by school 
leaders based on ongoing observation of instructional practice, review of student performance data, 
and staff input. Professional Development may be delivered to the whole staff, grade level teams or 
by department, i.e., learning supports or operations staff. These Friday sessions also provide 
important opportunities for collaboration and sharing of effective practices, especially between 
general education teachers and intervention staff. 
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F.  Facilities  

Capital Prep Harlem will seek to secure a suitable facility from the NYCDOE, either in an 
existing public school building in CSD 5 or in other reasonable, appropriate, comparable publicly- or 
privately-owned space in CSD 5 secured by NYCDOE for use by our school. As per the recently 
enacted New York State budget, this space would be provided to Capital Prep Harlem at no cost to 
the school. The budgets contained in Attachment 9 reflect our occupancy in such a space. 

While our priority is to secure space from the NYCDOE under the provisions of the newly 
enacted NYS budget, Capital Prep Harlem is also working actively on a parallel track to identify 
potential private space that could house the school. We are currently working with several 
community groups, including real estate firms, churches, and other organizations, in this regard. We 
have viewed a number of potential private facilities in the Harlem community and have identified 
sites that would be suitable for short-term temporary space, and others that would be suitable for 
long-term occupancy. In the event Capital Prep Harlem needed to pursue such a non-NYCDOE 
route Capital Prep Harlem assures that the space that ultimately houses the school will be ADA-
compliant and meet the requirements of all applicable laws and regulations. An overview of our 
facilities needs based on our educational program and anticipated enrollment is as follows. 

For initial operations, we will require approximately 20,000 SF of space, which will include 
regular classrooms, science classrooms with labs, resource/special education space, administrative 
offices, nurse’s suite, counseling space, security office, technology room, teacher’s workroom, and 
bathroom/storage/miscellaneous space. Our facility needs will expand proportionally with our 
enrollment growth such that by year 5, we will require a total of approximately 50,000 SF. 

Should a facility we deem suitable be unavailable from NYCDOE, sites we would consider to 
secure for temporary occupancy must be located in our target area, be immediately available or 
available in the near term, and must be currently in use or recently occupied as a school in order to 
make them turnkey for our purposes. The long-term non-NYCDOE options must also be in our 
target area and have sufficient space to meet our facilities needs at full enrollment. These properties 
would require time to build out to our specifications. We are currently working with real estate 
brokerage and advisory firms who know the Harlem community well and have experience in 
identifying private space for charter schools. They have already identified some opportunities that 
would be available from developers who would be willing to extend short- and longer term build-to-
suit leases with charter schools. 

Based on recent charter school deals in the private market, build-to-suit per square foot rental 
costs are approximately $25-$35. Given the square footage needs of the school in Year 1, annual 
rent would be between $500,000 and $700,000. By Year 5, annual rent would be $1.25 million to 
$1.75 million. Having to bear the cost of facilities and associated personnel (that would otherwise be 
borne by the NYCDOE in a co-location) from our own budget, will require a review of budgetary 
priorities particularly in the early years of the charter term where we have not reaped the benefits of 
economies of scale that would allow the school’s budget to easily support a private facility.  

 
G.  Insurance  

Based on the insurance policies obtained by other similar charter schools, we anticipate putting 
in place the following insurance coverage prior to Capital Prep Harlem beginning operations to meet 
any applicable requirements, including those of authorizing agencies: 

Coverage Limit 
General Liability $1,000,000/occurrence 

$2,000,000-$3,000,000 aggregate 
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Workers’ Compensation Statutory limits under NY laws 
Employee Benefits Liability $1,000,000 
Automobile/Bus Liability $1,000,000 
Umbrella/Excess Liability  $5,000,000-$10,000,000 
Employment Practices Liability $1,000,000 
Educators’ Legal Liability $1,000,000 
Directors & Officers $1,000,000 
Sexual Misconduct Liability $1,000,000/occurrence; $2,000,000 aggregate 
Crime/Fidelity Coverage (Bonds) $500,000-$750,000 
Property/Building/Equip./Lease and Boiler 
Machinery Coverage 

TBD based on school location and building 

Student Accident Coverage $25,000 
Catastrophic Student Accident Coverage $1,000,000-$5,000,000 

Capital Prep Harlem anticipates that coverage will only be placed with insurance companies 
rated at least “A” by AM Best. The school’s budget assumes a first year cost of $25,000 with 5% 
annual increases thereafter.  
 
H. Health, Food, and Transportation Services. 

Health Services: Capital Prep Harlem’s health services program ensure that each student has a 
certificate of immunization that complies with §2164 of the Public Health Law at the time of 
registration or within the acceptable time frame after enrollment (subject to exceptions permitted 
under the law for medical contraindications and religious exemptions). Prior to the first day of 
school, Capital Prep Harlem staff will receive training regarding school health policies and 
procedures, including policies on the storage and administration of students’ medications, first aid 
provisions, and protocols for health emergencies. All faculty and staff have access to first aid 
resources with at least two staff members being certified in First Aid and cardiopulmonary 
resuscitation. The school also maintains appropriate access to automated external defibrillators 
(AED) as required by §917 of the Education Law and ensures that two or more staff members are 
certified in their operation and use. Prior to beginning each school year, Capital Prep Harlem will 
secure parental consent to identify students with health risks and provide accommodations to faculty 
and staff when appropriate. Capital Prep Harlem will be seeking a facility from the NYCDOE as per 
the recently passed NYS budget. As such, Capital Prep Harlem will have access to the school nurse 
provided by the NYC Department of Health who is servicing the students in the building in which it 
is co-located. The school nurse is responsible for supervising the disbursement of medication, 
treating students who are sick or injured, and maintaining records and correspondence in secure 
facilities in accordance with §2853(4)(a) and §912 of the Education Law.  

Food Services: We intend to contract with NYCDOE Office of School Food to provide daily 
breakfast, lunch and snack. Capital Prep Harlem students will be able to have their meals in the 
cafeteria in the NYCDOE school building in which we are located. We intend to participate in the 
federal School Breakfast Program and the National School Lunch Program, administered by the 
United States Department of Agriculture (USDA); our meals will meet all nutritional requirements. 
The school will comply with any additional NYS nutritional requirements and guidelines.  

Transportation Services: Under the direction of the OM, Capital Prep Harlem will provide 
transportation services for all students in accordance with §2853(4)(b) and §3635 of the Education 
Law. Capital Prep Harlem will submit a Transportation Request Form to the NYCDOE of Pupil 
Transportation (OPT). At present, the OPT provides the following services: (i) Grade 6 students 
who live less than one mile from school will be eligible for a half-fare MetroCard; (ii) Grade 6 
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students who live more than one mile from school will be eligible for a full-fare MetroCards; and (iii) 
Grades 7-12 students who live more than one and a half miles from the school will receive full-fare 
MetroCards. All transportation options for SWD will be provided in accordance with their IEP 
mandates and in accordance with all local and federal laws. The school will also earmark funds for 
student transportation for field trips and other extracurricular programming and events.  
 
I.  Family and Community Involvement  

The vision of the Capital Prep model is to function as a hub through which existing community 
resources are coordinated to create a wrap-around network of services to support our educational 
program and meet the needs of our students and families. In support of this vision, our priority is to 
cultivate deep roots in the community we serve through parent and community outreach efforts, 
community mapping and the development of meaningful relationships with service providers, 
academic supports and enrichment partners in the area. In addition, because of our social justice 
theme, we invest substantial effort into establishing relationships with a range of organizations that 
will serve as potential SJP placements for our students, including non-profit organizations, for-profit 
corporations and government. Moreover, in order to allow our students early-access to college level 
courses and exposure to post-secondary culture, we will diligently pursue a strong relationship with a 
local community college.  

The Capital Prep model is designed to promote and facilitate a high level of parent engagement 
both at the individual student level and in the governance and operation of the school. As discussed 
throughout this application, fundamental to the Capital Prep model that is being implemented in the 
school are structures that promote parental involvement and communication to further student 
achievement. Such structures include the Advisory system that promotes bi-weekly communication 
with parents about student progress, parent participation in Student-Led Conferences, and 
engagement of parents in SAT meetings. In addition, teachers are encouraged to have regular and 
consistent communication with parents and each teacher’s Academic Center schedule is 
disseminated both to students and their parents to allow families to plan according to students’ 
needs. School sponsored parent/student activities are shared and posted on the school website and 
parents will be encouraged to attend at least five school-sponsored events annually. Staff also 
collaborates with the Parent Teacher Organization and administration to provide informational 
sessions and activities to address parent areas of concern and provide school-based information. The 
school will distribute to parents and students a Parent and Student Handbook that details the rules, 
guidelines, and expectations for students at the school. The Handbook will also be available on the 
school’s website. Capital Prep Harlem will also hold open houses and a new parent orientation to 
welcome new families into our community. 

Parents will be encouraged to participate in the governance of the school. The By-Laws indicate 
that the BOT shall include at least one parent or guardian of a current or former student at the 
school who is a voting member of the BOT. In addition, parents will be invited to participate in ad-
hoc committees established by the BOT. Parents and community members will be recruited to 
participate in the Title I School-wide Program planning committee and school-based planning and 
advisory teams. Parents and community members will be surveyed each year to provide 
opportunities for input and recommendations for ongoing school improvement. The BOT posts its 
meeting agenda and minutes, policies, school report card, financial audits, and Annual Report, and 
any other information on its website for public viewing and comment. The school also conducts 
parent satisfaction surveys at least annually. 

The process of deepening and expanding our relationships with service providers, academic 
supports and enrichment partners in the area will be continuous throughout the life of the school. In 
particular, we will leverage our partnership with BGCH to identify and build new relationships with 
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critical stakeholders in the community. In furtherance of the mission and vision of the school, our 
breadth of community partnerships provide opportunities for the type of real-world experiences we 
encourage our students to pursue, such as internships, community service and action-research 
projects. As such, our students themselves will contribute greatly in the process of deepening Capital 
Prep Harlem’s ties in the community.  
 
J. Financial Management 

The Financial management team of the school consists of the BOT, CPS, Principal, Operations 
Manager (OM) and Financial Consultants. This team is accountable for the fiscal oversight of the 
school and will collectively work to make certain that all financial matters of the school are properly 
addressed with care, integrity, and accuracy in the best interest of the school. The Principal 
supported by the OM and Financial Consultants will be responsible for maintaining the school’s 
financial records and safe guarding its assets on a daily basis.  

Financial Systems: CPS has contracted with Charter School Business Management (CSBM) to 
serve as Capital Prep Harlem’s financial consultants assisting the school’s staff with financial 
management in the first four years of operation. CSBM has extensive experience working in this 
capacity with charter schools. Under the oversight of CPS, CSBM will work closely with, guide and 
review the work of the OM who will be responsible for the general daily bookkeeping. In Year 3 
(when an additional administrative staff person is hired), the OM will take over the responsibility for 
financial management with CSBM’s guidance. CSBM will provide key services during the planning 
year and once the school is operational including but not limited to Payroll, Finance/Accounting, 
Audit Preparation, Human Resources.  

Budget: Each spring the Principal and OM will evaluate the school’s needs for the coming year, 
including staffing, technology, facility, and instructional materials, and develop a budget based on 
the previous year’s revenues and expenditures and projections for the coming year. The leadership 
team will then recommend a proposed budget to the BOT Treasurer who will present a final budget 
to the Board for approval in May. The school will also maintain a five-year budget projection and 
revise it each year based on current information and long-term strategic plans. Budgets will be 
monitored on a monthly basis. CSBM will provide school leadership with regular reports, including 
budget to actuals, cash flow and balance statements; any significant variances will be reviewed and 
discussed with the Treasurer, who will provide the BOT with a monthly report on the school’s 
financial health. Major modifications of the budget will require BOT approval.  

Financial Controls: Capital Prep Harlem is committed to developing and maintaining fiscal policies 
and procedures that ensure sound internal controls, fiscal responsibility and accountability in 
accordance with Generally Accepted Accounting Principles (GAAP), and adherence to the Financial 
Accounting Standards Board (FASB) rules and regulations.  

The BOT will adopt a detailed Financial Policies and Procedures Manual (FPPM) to guide 
school staff and protect the school’s resources. Capital Prep Harlem will engage its independent 
auditor to evaluate the school’s financial controls and FPPM. The auditor will produce an Initial 
Statement of Financial Controls which will document any findings. These findings will be corrected 
by the Board and school leadership and the FPPM revised appropriately.  

The school will have Internal Controls established to provide reasonable assurance to achieve 
the following: (1) effectiveness and efficiency of operations; (2) reliability of financial reporting; and 
(3) compliance with applicable laws and regulations. The internal control structure will be composed 
of the following basic elements: (1) the control environment; (2) the accounting system; (3) control 
procedures; and (4) the accounting cycle.  

Internal Control Environment: By implementing internal controls, the school establishes the 
importance of enforcing and maintaining accountability, transparency, and accuracy in its day-to-day 
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financial transactions. Factors that impact the internal control environment can include school 
management and Board philosophy; organizational structure; ways of assigning authority and 
responsibility; methods of management and control; personnel policies and practices; and external 
influences such as significant donor expectations. 

Accounting System: The school will maintain their accounting records and related financial reports 
on the accrual basis of accounting. It will implement an accounting system consisting of processes 
and documentation used to identify, compile, classify, record and report accounting transactions. 
These processes will be established to: (1) identify and record all of the School’s fiscal transactions; 
(2) describe the transactions adequately, to allow proper classification for financial reporting, and (3) 
specify the time period in which transactions occurred, to record them in the proper accounting 
period.  

Internal Control Procedures: The school will adopt a number of internal financial controls. These 
procedures will be set up to strengthen the school’s internal control structure in order to safeguard 
the school’s assets. The internal financial controls consist of the following: 
 Segregation of Duties - Tasks will be assigned and policies/procedures implemented to ensure 

that no one person has complete control of a given function. This will protect the school from 
any potential fraud or misappropriation of funds. In situations where there are an insufficient 
number of employees to achieve this because of budget constraints, a compensating control will 
be created at the school. 

 Restricted Access - Physical access to valuable and moveable assets is restricted to authorized 
personnel (Principal and OM). 

 Document Control - To ensure that all documents are captured by the accounting system, all 
documents will be initialed and dated when recorded and then filed appropriately. 

 Processing Controls - Common processing controls such as (1) source document matching; (2) 
clerical accuracy of documents; and (3) general ledger account code checking will be 
implemented to identify any errors before they are posted to the general ledger. 

 Reconciliation Controls - In order to identify any errors that have been posted to the general 
ledger, the school will implement review and reconciliation procedures such as bank and 
credit/debit card reconciliations, review and reconciliation of selected general ledger accounts. 
In addition, bank and credit/debit card statements and reconciliations will be reviewed by the 
BOT Treasurer.  

 Annual Independent Audit - The school will undergo an annual independent audit conducted by 
an audit firm engaged by the Board. The audit will be performed shortly following the close of 
the school’s fiscal year-end and in accordance with the Generally Accepted Auditing Standards 
(GAAS). Upon completion of the audit, the independent auditors will report all findings to the 
Board. A corrective action plan will be created and implemented by the Board and school 
leadership to correct any findings cited by the auditors. As required, a copy of the audit report 
and management letter will be submitted to NYSED by the November 1st deadline. 

 Security of Financial Data-The school’s accounting software will be accessible only to the 
Principal, OM and Financial Consultant. Individual user names and passwords will be issued for 
every user and their access will be limited according to their functionality and role within the 
school. All hard copies of financial data, when not in use, will be secured in a designated area at 
the school. 

 Risk Assessment - The school will implement policies and procedures designed to identify, 
analyze, and manage risk relevant to the preparation of accurate financial statements. 
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 Fraud Prevention - The school will implement policies and procedures to detect and deter fraud. 
These include policies such as purchasing approval thresholds, payroll processing approvals as 
well as check signing requirements and thresholds. 

 
K. Budget and Cash Flow 

We have prepared a sound and conservative budget (Attachment 9) that supports the mission and 
educational plan of Capital Prep Harlem. Pre-Opening Budget: The school will use $200,000 of the 
Charter School Planning grant (CSP) to cover expenses incurred prior to the school’s opening. 
These funds will be used to cover (two to six months) of compensation and benefits for staff 
needed to get the school up and running as follows: Principal–starting January 1; Academic Dean–
starting April 1; Operations Manager–starting May 1; and Administrative Assistant–starting April 1. 
The school will also utilize a Consultant for three months to assist in the process. Additional funds 
will be used for supplies, equipment, phone, insurance and recruitment. The school will be solvent at 
the end of the Pre-Opening Year with an anticipated $17,983 to carry over to Year One.  
Budget Revenue Assumptions 
 The school district per pupil revenue is the primary source of revenue. The budget reflects the 

recent per pupil increases for FY15-16 and FY16-17, $13,877 and $14,027 respectively. No other 
increases are budgeted for beyond this.  

 Special Education Revenue assumes that 18% of the student body will qualify for special 
education services. The school anticipates that 40% of those students would receive services for 
20-59% of the day. The budget assumes that the current rate of $10,390 will remain flat through 
Year 5.  

 IDEA funding was budgeted at $1,210 per student for all years (current approximate rate). 
 We assume that 86% of the student enrollment would qualify for Title I funding, at a rate of 

$500 per year for each of the five years presented. 
 Capital Prep Harlem will be eligible for additional CSP grant funding based on specific 

enrollment targets bringing the total anticipated grant amount to $650,000. The school will use 
$200,000 of those funds in the Pre-Opening year, $300,000 in Year 1 and the remaining 
$125,000 in Year 2. 

 For Year 1, we assume that the School will receive $121,880 in funding from the NYCDOE’s 
charter school start-up and first year funding administered by the New York City Department of 
Youth and Community Development (DYCD). This is based on the current allocation of 
$51,000 plus $443 per student.  

 Funding for textbooks, software and library books is also included at the current rates for 
NYSTL, NYSSL and NYSLIBL for all years presented.  

Budget Expenditure Assumptions 
 Personnel Expenses - Salaries are competitive with an average starting salary for teachers at 

$70,000. Salary increases are budgeted at 3% annually.  
 Payroll taxes are budgeted at 10% and fringe benefits at 12%. Benefits include Health, Dental, 

Vision, Long and Short Term Disability, Life Insurance and Workers Compensation Insurance. 
The school will establish a retirement account and match up to 3% of staff contributions. The 
budget assumes 85% participation in the medical benefits and 75% in the retirement plan.  

 Fees for an outside independent auditor to perform the school’s annual financial audit are 
budgeted at $24,000 in Year 1 with increases in Years 3 and 5. 

 The budget includes a management fee to be paid to CPS calculated at 10% of the General 
Education per Pupil Revenue. See Charter Management Organization and Attachment 6b for details 
on services to be provided in consideration for this fee. 
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 School Operations Expenditures are budgeted based on average rates per student and/or staff 
and include all the necessary purchases and services to facilitate the school’s educational plan 
and programs. CPS will also provide the school with additional curriculum, staff development 
and recruitment. 

 Facilities–The budget reflects the assumption that school will apply for and be granted use of a 
NYCDOE facility. Thus, costs for rent, utilities, security, nurse and custodial services are not 
included. 

 Furniture, Equipment and Depreciation - Funds used for the purchase of furniture and 
equipment such as computers, are reflected in the cash flow adjustments section of the Budget 
and Cash Flow tab. The corresponding annual depreciation of these items is included in the 
operating budget section of the same tab.  

 Escrow – Capital Prep Harlem’s budget includes $25,000 in Years 1 - 3 ($75,000 in total) to be 
set aside in an escrow account as required.  
Capital Prep Harlem’s budget includes conservative assumptions for revenue (flat projections for 

per pupil revenue beyond the established increases in Years 1 & 2 and in all years for Title, IDEA 
and Text book funding) while most expenses including personnel costs include annual increases. All 
costs necessary to meet the educational, fiscal and operational goals and program have been 
included in the budget. The Year 1 budget reflects the allocation of costs among the school’s 
programs, (General and Special Education), Fundraising and Management, based on the student 
enrollment, staff responsibilities and anticipated time to be devoted to each of those areas. The 
school will develop formal tracking procedures and systems to accurately capture and track the 
allocation of all school costs among those categories. The school is solvent throughout the five years 
presented and will have a healthy cash surplus at the end of Year 5.  

Fundraising revenue is not included in the budget however, based on the extensive fundraising 
experience of our founders and CPS, and our ability to successfully operate a financially viable 
school for over 10 years in Hartford, we believe that the school will receive substantial 
contributions. Our highly visible school and Capital Prep Hartford’s founder provide us with unique 
fundraising capacity not enjoyed by other charter schools in the industry. In addition, our Board was 
assembled to increase our capacity to raise and manage private funds. Furthermore, our Board 
Chair, as CFO of a multi-million dollar corporation, has overseen the growth and expansion of 
Combs Enterprises to the industry leader it is today. 

In the event of unanticipated conditions resulting in budgetary shortfalls we will consider cutting 
costs, securing a bridge loan, or entering into a credit facility with a bank or not-for-profit institution 
until we reach a more sustainable enrollment size.  
 
L.  Pre-Opening Plan  
The following table summarizes our pre-opening plan.  

Domain Action Start & End 
Dates 

Responsibility 
(see note) 

Operations Execute Management Services Agreement with 
charter management organization 

Upon 
approval-

1/15 

BOT 

Governance Recruit Board members with specific experience 
valuable to school start-up and implementation 

Ongoing CPS, BOT 

Governance Ratify bylaws and code of ethics At first Board 
meeting 

BOT 

Governance Appoint Board officers, finalize Board calendar, At first Board BOT 
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review and approve annual budget meeting 
Operations Obtain 501c3 status and establish bank account Ongoing BOT, CPS 
Governance Recruit Principal Upon 

approval-
2/15 

BOT, CPS 

Governance Obtain BOT insurance, file IRS form S-4, apply 
for unemployment number, create FOIL policy 

12/14 BOT, CPS 

Finance Develop and approve fiscal policies and 
procedures 

1/15-2/15 CPS, CSBM, 
BOT 

Finance Work with CPS to establish payroll and other 
financial systems 

Within 30 
days of 

approval 

BOT, CPS, 
CSBM 

Finance Work with CPS to identify and establish protocols 
to comply with reporting requirements. Complete 
initial statement of financial controls 

Within 30 
days of 

approval 

BOT, CPS, 
CSBM 

Governance Hold Board training session 2/15 CPS, BOT 
HR Recruit, interview and hire Academic Dean Upon hiring 

of Principal 
P, CPS 

Facility Negotiate and finalize facility arrangement with 
NYCDOE 

2/15 BOT, CPS 

Operations Research and obtain Student Information System 
(SIS) 

3/15 CPS, P  

Operations Create and implement safety plans, Dignity for All 
Students Plan, emergency plan, etc and submit to 
SED where required 

3/15 CPS, P with 
approval by 

BOT 
Recruitment Recruit students: finalize recruitment plan, 

develop, translate and disseminate materials, hold 
informational sessions, open houses, community 
events, distribute applications 

2/15-4/15 CPS, P, AD 

Academic Curriculum and assessment: align CPS-developed 
curriculum to NYS CCLS, develop first year scope 
and sequences, finalize assessment protocol and 
ensure alignment of assessment with NYS CCLS. 

3/15-6/15 CPS, P, AD,  

Recruitment Hold lottery: secure system preferences, conduct 
lottery, inform parents 

4/1/15 P, AD 

HR Recruit school staff: draft job descriptions, post 
positions, interview candidates, check references 

2/15-5/15 CPS, P, AD 

Finance Approve budget for FY 15-16 4/15 BOT 
Operations Purchase and accept delivery of all necessary 

furniture, fixtures, equipment, and technology 
necessary for school operations 

4/15-6/15 CPS, P, OM, 
CSBM 

Operations Secure food services 4/15-5/15 CPS, OM 
HR Design initial Professional Development (PD) 

objectives and plan 
4/15 CPS, AD 

Operations Secure transportation 4/15-5/15 CPS, OM 
HR Finalize staff handbook and personnel policies 4/15 CPS, AD 
HR Hire teachers and school staff: salary negotiations 2/15-6/15 P, CPS 
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and offer letter 
Academic Finalize school calendar and distribute to families 4/15 CPS, AD 

HR Complete fingerprinting and background checks As teachers 
are hired 

CPS, AD 

HR Complete and distribute Employee Handbook and 
other HR documents 

4/15-5/15 CPS, AD 

Operations Select, order and accept delivery of all curriculum, 
instructional and assessment material 

4/15-5/15 CPS, P, OM 

Operations Establish health services: secure first aid resources, 
train staff, establish protocols for storing and 
administering medicine, establish secure records 
storage system 

5/15-6/15 CPS, OM 

Operations Secure insurance policies 6/15 CPS, P, OM 
Recruitment Conduct family orientation for enrolled students 

and distribute student and family handbook 
6/15 P, AD 

HR Summer Institute: pre-opening PD sessions on 
mission, vision, educational model 

6/15 CPS, P, AD 

Operations Obtain student records from parents, previous 
schools, etc. 

4/15-6/15 AD 

Operations Identify SWDs, ELLs and FRLs.  6/15 AD 
Academic Contract with Related Service Providers 5/15-7/15 CPS, AD 

Operations Secure IEPs and student records 6/15-7/15 AD 
Operations Create a draft SAVE plan and submit to NYSED 6/15-7/15 P 

PD Develop staff ITPs 7/15 AD 
Academic Finalize annual school goals 7/15 CPS, P, BOT 
Finance Complete Initial Statement of Financial Controls 7/15 CPS, P 

Note: BOT=Board of Trustee; P=Principal; CPS= Capital Preparatory Schools, Inc.; 
AD=Academic Dean; OM=Operations Manager, CSBM=Charter Schools Business Management 
 
M. Dissolution Plan  

In the event of closure or dissolution of Capital Prep Harlem, the BOT shall delegate to the 
Principal and the OM the responsibility to manage the dissolution process in accordance with 
Education Law §2851(2(t). This process shall include notification to parents of children enrolled in 
Capital Prep Harlem. Additionally, a list of students attending the school will be sent to the local 
district where the school is located. The school shall transfer student records to the school district in 
which it is located, and the parents of the enrolled students shall be notified of the transfer of 
records. After satisfaction of outstanding debts pursuant to Education §220, the remaining assets of 
Capital Prep Harlem attributable to public funding are to be paid back to the school district(s) 
having resident children served by the charter school in its final year of educating students. If more 
than one school district had children served by the school, then the repayment of funds would be 
done proportionally based on the number of children served by the charter school. Capital Prep 
Harlem has ensured in its budget plan that it will maintain an escrow fund of $75,000 to be used in 
the event of the dissolution of the charter. These escrow funds would be used to pay for all legal and 
audit expenses that would be associated with the dissolution.  

The dissolution process will begin with a meeting of the leadership team of the school that will 
include at least the BOT Chair, Principal, OM, CPS and its legal counsel. The purpose of this 
meeting is to review and confirm a dissolution plan and timeline developed by the school’s 
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administrative staff that will be used to guide the dissolution process. Upon approval of the plan and 
timeline, the Principal and the Chair will meet with representatives from the NYCDOE to review 
and discuss the dissolution plan and timeline. The outcome of this meeting is a final dissolution plan 
and timeline that will be used to manage the dissolution process of the school: 

Days 1-5: (1) the school will deliver a current student list to the NYCDOE; (2) the Principal will 
conduct a meeting with NYCDOE to discuss openings and availability for students being displaced 
by the closure or dissolution; (3) the OM and a school BOT member will conduct a meeting with its 
auditors to begin a process of identifying assets required for transfer; (4) the Principal will notify all 
parents in writing of the closure of the school and the ensuing placement process; (5) the Principal 
will meet with the students to discuss the school’s closing and the ensuing placement process; (6) the 
OM will schedule and advertise a school-day meeting with students and an evening meeting with 
parents and others to discuss the school’s closing and the transfer of students to other public 
schools: (7) the school will host a series of information sessions for families and students about the 
possible schools available and identify the assistance that will be provided during the transfer 
process; (8) the school’s website will be recognized as a primary source of information about the 
school’s closing, the dissolution process and the placement of students in other public schools; and 
(9) the school’s pupil personnel staff will schedule a placement meeting with each enrolled 
student/parent to discuss his/her placement. Days 5-15: (1) the pupil personnel staff will prepare a 
written report for the Principal confirming the scheduling of placement meetings for each 
student/parent; (2) the pupil personnel staff will commence student placement meetings; (3) the 
OM will provide written notice to appropriate NYCDOE Departments such as transportation, food 
services and school safety of the closure to ensure adequate time for modifications to existing 
practices and procedures; and (4) the OM will notify in writing school principals in schools likely to 
receive transfers from the school of the closure and provide contact information for school 
personnel handling transfers. Days 15-30: (1) the pupil personnel staff will continue with student 
placement meetings; (2) a list of students and their known preferences for relocation will be 
prepared by the pupil personnel staff and sent to the Principal; (3) the school will transfer student 
records to the NYC DOE upon completion of the placement meeting between the pupil personnel 
staff and individual students; (4) parents of the enrolled students will be informed of the transfer of 
their students’ records to the NYCDOE and provided a copy of those records; and (5) the school 
will conduct a final meeting with the NYCDOE to ensure that each student has been properly 
enrolled in a local public school or has confirmed their enrollment in a non-public school.  

Transfer of Assets: The OM, with support from CPS, will be responsible for developing a plan that 
will direct a smooth and efficient transfer of assets process. The OM will maintain an up-to-date 
inventory of the assets of the school. She or he, with the assistance of the Treasurer and CPS, will 
attend to the payment of all of the school’s outstanding debts. Once all debts are satisfied, a 
distribution of assets process will be initiated that complies with a prescribed plan that has been 
developed by the OM with the cooperation of the NYCDOE. This plan will detail what assets 
attributable to public funding will be dispersed to which district(s), when, how and by whom. This 
plan will be presented to the BOT’s Executive Committee for review and approval prior to its 
implementation. The school will follow any additional procedures required by SED to ensure an 
orderly closure and dissolution process, including compliance with Law 219 and 220 and any closing 
procedures specified by SED. 
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Attachment 1:  Capital Harlem Prep’s Proposed Admissions Policy and Procedures 
 

Capital Prep Harlem’s admission policy is non-sectarian and does not discriminate against any 
student on the basis of ethnicity, national origin, gender, disability or any other ground that would 
be unlawful if done by a school. Admission to Capital Prep Harlem will not be limited on the basis 
of intellectual ability, measures of achievement or aptitude, athletic ability, disability, race, creed, 
gender, national origin, religion or ancestry. Any child who is qualified under NYS law for admission 
to a public school is qualified for admission to Capital Prep Harlem. Capital Prep Harlem shall 
ensure compliance with all applicable anti-discrimination laws governing public schools, including 
Title VI of the Civil Rights Act and § 2854(2) of the New York Education Law, governing 
admission to a charter school. For admission to Capital Prep Harlem, a child/student must be under 
21 years of age, and must not possess a high school diploma. New students admitted to Capital Prep 
Harlem will be limited to pupils entering 6th through 10th grade, providing seats are available in these 
grades. Capital Prep Harlem will maintain an explicit policy regarding the preferred enrollment of 
children from CSD 5 where Capital Prep Harlem is located. 

In its admission policies and procedures, Capital Prep Harlem refrains from the following: (1) 
Requiring parents to attend meetings or information workshops as a condition of enrolling students 
in Capital Prep Harlem; (2) Having an unduly narrow period in which it will accept applications (e.g.: 
fewer than 30 days); (3) Limiting outreach or advertising to obscure media or community outlets; (4) 
Giving enrollment preference to children of members of the Capital Prep Harlem Board, founders 
group or any other preference not permissible by Law or the charter; (5) Requiring parents to sign 
agreements or contracts imposing certain responsibilities or commitments to Capital Prep Harlem, 
regardless of their virtue, as a condition of enrolling their children (correcting a child’s homework, 
volunteering, etc.); (6) Mandating that students or parents agree with Capital Prep Harlem’s mission 
or philosophy: and (7) Giving preference to or unduly targeting students interested or talented in a 
particular Capital Prep Harlem program. 

Capital Prep Harlem’s application and accompanying material is made available in the dominant 
languages of the immigrant groups in CSD 5, including but not limited to Spanish. 

Capital Prep Harlem runs student recruitment year-round as parents are always welcome to 
come in for a tour of the school.  However, formal recruitment for each upcoming school year 
begins in September and ends on April 1—the last date on which a parent can submit an application 
to be included in the lottery.  The admissions lottery is generally held during the second week in 
April.  Parents are always welcome to submit applications after the lottery to be added to our waitlist 
for the coming school year.   

Capital Prep Harlem will disseminate information to the community at large through all forms of 
conventional media, publicly held meetings, mass mailings and other forms of community outreach 
in both English and Spanish (and possibly other languages, based on need and/or future changes in 
the demographic profile of the community). Capital Prep Harlem’s informational materials will 
advise all families of the opening of the charter school, the means by which students may apply to 
the school and the educational goals and structure of the school. Informational materials will 
emphasize the school’s academic programming and supports for all students, including English 
language learners (ELLs) and students with disabilities (SWDs). Capital Prep Harlem will recognize 
its policy of equitable admissions access to students with disabilities and ELLs in every phase of its 
admissions process. 

Capital Prep Harlem will admit each eligible student who submits a timely application, unless the 
number of applications exceeds the capacity of the grade level.  

In the event the number of applicants to Capital Prep Harlem in any given year exceeds the 
number of seats available, a lottery will be conducted. Capital Prep Harlem will pursue full disclosure 



2 
 

prior to the lottery by advertising a description of how the lottery will be conducted. Capital Prep 
Harlem will include a description of the public lottery in its application material distributed to 
families during the outreach phase of the process. Capital Prep Harlem will contract the services of 
an independent (unaffiliated) organization to conduct the public lottery.  

If a lottery is required, all the eligible applications submitted to Capital Prep Harlem will be 
entered into the lottery. The Capital Prep Harlem lottery is a system of random selection of 
applications that identifies students for enrollment. During the lottery process, all completed and 
accepted applications submitted during the enrollment period will be publicly drawn in random 
order until all applications have been drawn. Each application will be recorded and numbered in 
the order in which it was drawn and assigned to a specific grade and preference category. Capital 
Prep Harlm will use the ordered list to admit students using the following preferences: 
• First preference (after the first year) will be given to returning students, who will automatically 

be assigned a space at the school and whose families will be formally contacted prior to the 
beginning of the school year to confirm automatic admission of their child. 

• Second preference will be given to siblings of students already enrolled in the charter school or 
siblings of a student whose name is drawn in the lottery whose names are also in the current 
year’s lottery.  A sibling is defined as a brother, sister, or other child legally under the same 
parent/guardian’s care and residing in the same household. Siblings are granted a space, if and 
only if, there is space in the grade. If not, they will be placed on the school’s waiting list as 
described in the lottery process below. 

• Third preference is for all other students residing in the CSD 5. 
• Fourth preference is for all students residing in CSDs outside of CSD 5. 

After all available spaces have been filled in each grade and according to preference category; a 
waiting list is created by the remaining applications. The waiting list ranks applications for a given 
grade and preference category. These applicants will be identified by number, grade and preference 
category. As spaces become available at Capital Prep Harlem, they will be offered to the waiting list 
applicants in the order of placement on the waiting list. The waiting list shall expire annually at the 
lottery drawing following the next year’s enrollment period. 

Since it is Capital Prep Harlem’s intention to fill student vacancies in grades 7-10, as the school 
grows to serve those grades, which arise either as a result of a student withdrawal or student 
holdover (and in the third year of operations when Capital Prep Harlem will increase the Grade 7-9 
enrollment to 100 students from 80), at the beginning of each year’s application period Capital Prep 
Harlem will accept student applicants who will be entering these three grades in the upcoming 
school year (if the school has grown to serve the specific grade).   The random lottery process used 
for student admission also will serve to place students in preferential order on grade-level waitlists, 
corresponding to the number that a student’s name was drawn. Separate waiting lists will be 
maintained for each grade level in the event that vacancies occur.   Each waitlist will be valid for the 
upcoming school year for which it was drawn.  The waiting list shall expire annually at the lottery 
drawing following the next year’s enrollment period. 

Whenever a vacancy occurs in Grades 6-10, either prior to the start of a particular school year or 
during the course of that school year, the school will contact the parent or guardian of the student 
next on the appropriate waiting list.  Reasonable and multiple attempts will be made to contact the 
family of the student on the top of the waiting list and get confirmation of whether the student is 
still interested in enrolling at the Capital Prep Harlem before proceeding to the next name on the 
list.  If reasonable and multiple attempts to contact the student’s parents/guardians are unsuccessful, 
then the school may remove that student from the waitlist.  Documentation of the attempts made to 
contact the parents/guardians of any student removed from the waitlist will be maintained by the 
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school.  Waiting lists will not be carried over from year to year.  Instead, the annual admission 
lotteries will be used to create newly randomized waiting lists.  The school will send a new 
enrollment application directly to the parents/guardians of each child on the prior year’s waiting list 
to fill out if they are still interested in enrollment. 

Capital Prep Harlem is a public school of choice, both for application and withdrawal. At any 
time, a parent or guardian may wish to transfer their child to a different school. A parent or guardian 
wishing to withdraw his/her child from Capital Prep Harlem is asked to complete a request for 
student withdrawal form. Capital Prep Harlem personnel offers to meet with the family and discuss 
their reasons for withdrawing from Capital Prep Harlem, as well as to seek solutions to any 
problems that arise from these discussions. If the parents or guardians still wish to transfer their 
child to another school, the Capital Prep Harlem staff makes every reasonable effort to help the 
student find a school that better serves the family’s desires. Capital Prep Harlem ensures the timely 
transfer of any necessary school records to the student’s new school. 

 
 



Attachment 2: Samples of Evidence of Community Outreach 
Summary Record of Community Outreach 
 
Date Outreach 

Organization 
Attendees from 
Organization 

Outcome/Background Document 
Attached 

Ongoing Boys & Girls Club 
of Harlem 

Shirley Lewis, 
Mary Healey, 
Chris Watler 

Solidified partnership.  Letter of Support.  
Memorandum of Understanding. 

 

Ongoing Charter Schools 
Growth Fund 

Daryl Cobb Development  

6.5.14 & 
6.9.14 

Harlem Children’s 
Zone 

Anne Williams-
Isom 

Relationship building.  Collaboration and sharing 
best practices. Letter of Support 

 

Ongoing Achievement First Dacia Toll Relationship building.  Collaboration and sharing 
best practices.  

Letter of 
Support 

6.9.14 Abyssinian Baptist 
Church 

Rev. Dr. Calvin 
O. Butts 

Relationship building  

6.9.14 Buck Foundation Carrie Schindle Development  
6.13.14, 
8.5.14 and 
ongoing 

Democrats for 
Education Reform 

John Petry and 
Sean Anderson 

Relationship building.  Advocacy.  Development.  
Letter of Support 

 

6.14.14 Students First 
New York 

Tenicka Boyd Relationship building.  Assist in parent outreach.  

6.26.14 & 
6.28.14 

Students First 
New York 

Tenicka Boyd Community meeting held with parents. Outreach 
began on June 18 through phone, email and in-
person communication. Noticed posted in two 
libraries in Harlem (George Bruce Library and 
the Countee Cullen Library). Outreach at PS 194. 
Total outreach to approximately 200-300 people. 
43 attendees total.  

Informational 
brochure 

6.27.14 The Brotherhood/ 
Sister Sol 

Khary Lazzarie-
White 

Relationship building  

7.7.14 City College 
School of 
Education 

Assistant Dean 
Gretchen 
Johnson 

Relationship building  
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7.14.14 Harlem YMCA Tiffeny Forrest 
and Latoya 
Jackson 

Relationship building  

 New York Parents 
Union 

Mona Davids and 
Campbell Brown 

Relationship building.  Assist in parent outreach.  

7.24.14 Starfish 
Foundation 

 Relationship building.  Development  

7.24.14 Great Oaks 
Charter 

Christina Grant Relationship building.  Collaboration and sharing 
best practices.  

 

7.29.14 Education Reform 
Now 

John Petry  Relationship building.  Advocacy  

7.26.14, 
8.10.14 & 
ongoing 

Sundae Sermon  Michaela angela 
Davis 

Relationship building.  Community event on 
8.10.14.  Parent outreach 

 

7.29.14 & 
ongoing 

Vince Morgan   Relationship building.  Board recruitment  

7.29.14 Musa Jackson 
Productions  

Musa Jackson Relationship building  

7.29.14 Harlem Jazz 
Enterprises  

Julia Collins and 
Alexander Smalls 

Relationship building  

7.29.14 & 
ongoing 

Harlem 
Haberdashery  

Louis Johnson Jr. Relationship building. Assist with parent outreach  

7.29.14 Kase Capital Whitney Tilson Development  
7.29.14 McKenna Long & 

Aldridge 
Craig Johnson Development.  Relationship building  

7.29.14 Practice Makes 
Perfect 

Karim Abouienga Relationship building  

7.30.14 Boys & Girls Club 
of Harlem 

 Parent meeting. Notice provided to BGCH email 
list.  18 attendees. 

Flyer in 
multiple 
languages.   

8.1.14 Rev. Michael 
Walrond 

First Corinthians 
Church 

Relationship building.  Assist with parent 
outreach. 

 

8.2.14 Press release  Local media outlets contacted listed below Press release 
8.2.14 Rev Michael First Corinthians Relationship building   
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Warlrond Church 
8.5.14, 
8.11.14 & 
8.14.14 

Manhattan 
Community Board 
9 

Rev. Georgiette 
Morgan-Thomas 

Relationship building. Community board and 
parent meeting.  15 attendees. 

Letter of 
Support 

8.11.14 & 
8.15.14 

Police Athletic 
League 

Kobla Moats Relationship building. Parent outreach at Parent 
Day on 8.15.14. 

 

8.11.14 Community 
resident, CSD 5, 
parent 

Shonnell Isaacs Board recruitment  

8.13.14 Families for 
Excellent Schools 

Abena 
Agyemang  

Relationship building.  

8.13.14 Harlem 
Haberdashery 

 Parent meeting. Notice sent to the following 
organizations: Harlem School of the Arts, Police 
Athletic League, F.C. Harlem Lions (Leaders in 
Our Neighborhoods), Congressman Charles 
Rangle's Office, The Children's Aid Society/ 
Drew Hamilton Learning Center, Harlem Seeds.  
Notice also provided by email (1,371), Facebook 
(2,084 likes), Twitter (4,021 followers) and 
Instagram (7,748 followers).  43 attendees. 

Sample 
surveys 

8.14.14 Harlem School of 
the Arts 

CEO Yvette 
Campbell 

Relationship building.   

8.14.14 International 
House 

Mr. Calvin Sims Relationship building  

8.14.14 Grant Day Care 
Center 

 Parent meeting.  Notification by email, posting 
flyers and word of mouth.  15 attendees.   

Flyer 

8.15.14 Figure Skating in 
Harlem 

Sharon Cohen, 
Executive 
Director 

Relationship building.  

8.16.14 
and 
8.17.14 

Harlem Week  Relationship building.  Parent outreach  

Other Letters of Support received from the Boys & Girls Club of Harlem, Harlem Children’s Zone and Democrats for Education Reform. 
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Letters providing information on Capital Prep Harlem and requesting meetings sent to: 
• Council Member Inez Dickens   
• Manhattan Community Board 10 Member Giji James   
• Manhattan Community Board 10 Member Andrew Lassalle (asst director)   
• Manhattan Community Board 10 Member Henrietta Lyle (chairperson)   
• Community School District 5 Sonja Jones   
• Congressman Charles B. Rangel   
• State Senator Bill Perkins, District 30   
• Assemblyman Keith LT Wright, District 70   
• Assemblyman Robert J. Rodriguez, District 68 
• Manhattan Community Board 9, District Manager Eutha Prince 
• Manhattan Community Board 9, Rev. Georgiette Morgan-Thomas, Chair 
• State Senator Adriano Espaillat, District 31 
• Council Member Mark Levine, District 7 
• The Greater Harlem Chamber of Commerce  

o Emmett Causey, General Manager; Lloyd Williams, President/CEO  
• Harlem Discover 

o Lloyd A. Williams, President/CEO; Patricia Ricketts, Vice President of Programs; Charlotte Sutton, Senior Program 
Manager; Jason E. Auguste, Creative Director; Emmett Causey, General Manager; Winston Majette, Senior Program 
Manager; Kay Lawrence, Fiscal Manager; Charles Powell, Greater Harlem Housing Development Corp 

 
Local media outlets contacted through press release: 

• Newspapers 
◦ http://amsterdamnews.com/ 
◦ http://www.harlemnewsgroup.com/hng20/ 
◦ http://theharlemtimes.com/ 
◦ http://www.manhattantimesnews.com/?cbg_tz=240 (biling

ual) 
◦ http://www.lavozhispanany.com/  
◦ http://www.eldiariony.com/ 

• web pages 
◦ http://www.blackradionetwork.com/  
◦ http://www.dnainfo.com/new-

york/manhattan/harlem 
◦ http://www.allthingsharlem.com/ 

 
 

http://amsterdamnews.com/
http://www.harlemnewsgroup.com/hng20/
http://theharlemtimes.com/
http://www.manhattantimesnews.com/?cbg_tz=240
http://www.lavozhispanany.com/
http://www.eldiariony.com/
http://www.blackradionetwork.com/
http://www.dnainfo.com/new-york/manhattan/harlem
http://www.dnainfo.com/new-york/manhattan/harlem
http://www.allthingsharlem.com/
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Contacts: 

Capital Preparatory Schools  
WeAreCapitalPrep.org 

rachelgoldstein@ 
wearecapitalprep.org 

 

“ We have a school that is designed 
to send children to college.  If we 
don’t send children to college, we 
are not doing our job….Every child 
that graduates from Capital Prep 
goes on to a 4-year college.  Period.” 
 
-   Dr. Steve Perry, Founder and 

Principal of Capital  

Capita l  Prep 
Harlem 

Charter School 
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School Profile 

 

 
 

• Our students will be immersed in a rigorous, year-round, 
college preparatory educational experience, that 
supports the highest levels of academic and affective 
growth of each student 

• 100% of our graduates will be accepted to four-year 
colleges or universities 

• Our students will view themselves as part of a 
community and will be prepared to act as agents of 
change 

 

Social and Emotional Learning 
Capital Prep’s educational philosophy holds that with 
the right conditions and learning environment, including 
affective supports, every child can achieve excellence. 
The purposeful exchange of love through rigorous 
expectations, mutual accountability and respect, self-
reflection, empathy and a pervasive sense of individual 
and social responsibility, guide the school’s affective 
supports. Affective supports include strategies such as 
the Advisory System, the Student Assistance Team and 
Individual Learning Plans tailored to the academic and 
social emotional needs of each student. 

Three overarching goals will drive 
the culture and educational 
approach of Uptown Charter 

 
 

The Capital Prep model, created in Hartford, CT over a 
decade ago, is expanding to New York City.  Capital Prep 
Harlem is a proposed free, open-enrollment, college-
preparatory public charter school and is targeted to open in 
Community School District 5 in Harlem.  Capital Prep 
Harlem’s mission is to provide a diverse community of 
student learners with the college and career readiness skills 
needed to become responsible and engaged citizens for 
social justice. The Capital Prep model accomplishes this by 
providing a nurturing and loving environment that fosters 
strong student-teacher relationships, requires rigor 
throughout a classic college-preparatory curriculum and high 
expectations, and is relevant, connecting student learning to 
real-world experiences and opportunities through applied 
teaching methods such as project-based learning.  
Expressed through our theme of social justice, our rigorous 
year-round, college-preparatory curriculum includes high 
expectations, early-college exposure and a pervasive sense 
of individual and social responsibility.  
 
Capital Prep Harlem will open with grades 6th and 7th, and 
will expand, at full capacity, to 6th through 12th grade.   
 

 

 

Academic Success 
Capital Prep’ model has been celebrated internationally for 
preparing children from historically disadvantaged 
populations to realize their full academic and social potential. 

College	  Access	  
Every year since its first class graduated in 2006, 100% of 
Capital Prep’s predominantly low-income, minority, first-
generation high school graduates have been accepted to 
four-year colleges.  
 

Extracurricular Activities 
• Football • Soccer • Swimming 

• Cheerleading • Crew • Softball 

• Track • Wrestling • Lacrosse 

• Basketball • Golf • Skiing 
As a result of its comprehensive sports and wellness 
program, in addition to demonstrated academic 
achievements, Capital Prep has enjoyed huge 
success in its athletics as well. For example, Capital 
Prep boasts one of the most victorious cross-country 
programs in the State. Additionally, the school’s 
football team is undefeated through thirty games in the 
regular season over the past three years; the girls’ 
basketball team has been defending state champion 
and ranked first in the State.  The boys’ basketball 
team and the indoor and outdoor track teams are also 
a top-ranked teams.  

 

Capital Prep Hartford: 
Student Body 

700 Students, Grades K-12th 
 

 

Graduation	  Rates	  
Capital Prep’s four-year graduation rate is 96.4%.  
Comparatively the average for the New York State is 
77% and CSD 5 is 6-%.  When considering Special 
Populations, Capital Prep has a 100% graduation rate 
for Hispanic students and a 92.3% graduation rate for 
Black students.  The graduation rate for Hispanic/ 
Latino students in CSD 5 is 56% and only slightly better 
for Black students at 59%.  The New York State 
graduation rate is 62.0% for Hispanic students and 
63% for Black students.   
 

Beyond Academics 
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WANT TO LEARN ABOUT AN EXCITING EDUCATIONAL OPTION FOR 

YOUR CHILD? 

 

 
DR. STEVE PERRY, FOUNDER AND PRINCIPAL OF CAPITAL PREPARATORY 

SCHOOLS, WILL PRESENT AND ASK FOR YOUR FEEDBACK ON THE 

PROSPECTIVE CAPITAL PREP HARLEM CHARTER SCHOOL. DR PERRY IS 
WELL-KNOWN ACROSS THE COUNTRY FOR THE GREAT SUCCESS OF CAPITAL 

PREP – HARTFORD, CONNECTICUT. 

BE AMONG THE FIRST TO LEARN ABOUT AN UPCOMING OPPORTUNITY THAT 
CAN POSITIVELY IMPACT YOUR CHILD’S FUTURE. 

 

DATE & TIME: WEDNESDAY, JULY 30TH 2014, 5:30 – 6:30pm 

PLACE:  425 WEST 144TH STREET, 3RD FLOOR – ROOM 303 

 

REFRESHMENTS WILL BE SERVED! 
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¿Te interesa conocer acerca de una exitante oportunidad 
educativa para tu hijo o hija? 

 

El Dr. Steve Perry, fundador y director de “Capital Preparatory 
Schools”, estará presentando y escuchando sus reacciones sobre la 

futura escuela “Capital Prep Harlem”. El Dr. Perry es muy reconocido en 
el país debido al gran éxito que ha tenido la escuela “Capital Prep” en la 

ciudad de Hartford, Connecticut. 

 

Se de los primeros en conocer sobre esta próxima oportunidad que 
podría impactar de forma positiva el futuro de tu hijo o hija. 

 

Fecha y hora: miércoles, 30 de julio de 2014 5:30pm – 6:30pm 

Lugar: 425 West 144th Street, Tercer piso – Salón 303 

 

¡Habrán refrigerios! 
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July 7, 2014 
 
Assistant District Manager Andrew Lassalle 
Manhattan Community Board 10 

 
Dear Mr. Lassalle, 
 
I am writing on behalf of a team of educators and non-profit leaders to inform you that we are applying to 
open a new public charter middle and high school in Community School District 5.  If approved, this new 
school, CP Harlem Charter School, would open in July 2015 in Harlem. 
 
Over ten years ago, a team of teachers and I opened Capital Prep Magnet School in Hartford, CT.  Today, the 
Capital Prep model is celebrated internationally for preparing children from historically disadvantaged 
populations to realize their full academic and social potential. In 2007, U.S. News and World Report cited 
Capital Prep as one of the nation’s top high schools. Every year since our first class graduated in 2006, 100% of 
our predominantly low-income, minority, first-generation high school graduates have been accepted to four-
year colleges.  Capital Prep’s academic success is further demonstrated by its graduation rate, which is 96.4% 
compared to 74% in New York State and 60.1% in NYC District #5. The Capital Prep model has been particularly 
successful with students who enter our school community with pronounced academic deficiencies. Capital 
Prep has proven that all children, when given the right conditions and environment, not only succeed but excel 
in their academic as well as their social-emotional growth.  
 
As you know, over 85% of students living in Harlem are considered “economically disadvantaged” and there is 
great need for more good educational options.  Our proposed school – CP Harlem Charter School – would 
serve grades 6-12th, starting with 6th- 8th grades and growing a grade level each year thereafter.  Our mission is 
to provide historically disadvantaged students from Harlem with the academic and character college and 
career readiness skills needed to become responsible and engaged citizens for social justice. The Capital Prep 
model is distinguished by the purposeful exchange of love through high expectations, early-college exposure 
and a pervasive sense of individual and social responsibility. Our year-round, college-preparatory curriculum is 
designed to address the achievement gap by infusing elements of academic models successful in supporting 
students from historically disadvantaged populations with those that have traditionally sent high rates of 
students to four-year colleges. In addition, core to our model is the social-emotional development of our 
students through affective supports.  We provide a nurturing environment that fosters strong, continuing 
relationships with students and their families in order to reinforce with each student that multiple adults in the 
school care about them and believe in them.  
 
My hope is to continue to share our ideas and continue the dialogue with Harlem community leaders and 
especially families who might want another strong educational option for their children.  I am also hoping to 
get your feedback on the proposed school.  I would be grateful to meet with you to tell you more.  You may 
contact me at  or you may contact my colleague, Rachel 
Goldstein, at r  for more information or to provide any 
feedback or guidance you may have. 
 
Yours sincerely, 

 
Dr. Steve Perry 
CP Harlem Charter School 
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August 12, 2014 
 
Commissioner of Education 
NYSED Charter School Office 
89 Washington Avenue 
Albany, New York 12234 
 
Dear Commissioner: 
 
I am writing in support of the charter school application submitted by Capital Preparatory 

 I have had the pleasure of visiting the 
acclaimed Capital Preparatory Magnet School in Hartford, CT, and I have seen first-hand the 
great work they are doing with students and families.  Capital Prep is widely recognized in 
Connecticut and nationally as a high-performing school that prepares students for college and 
life.    
   
The Capital Prep model is specifically designed to support those students historically 
underserved by our education system by pushing each child to reach his or her full potential  
both academically and socially. Their record of academic achievement and 100% college 
acceptance is indisputable.  I students and 
families of Harlem.  I am sure they will be a strong addition to the Harlem community and will 
work together with others to maximize the strength of their collective efforts.  
 
We look forward to working side by side with the talented and committed team from Capital 
Prep Harlem, to share best practices, and to improve the educational landscape across New York 
City and New York State.  I endorse their application and hope to see the success of this model 
in New York City.   
 
Sincerely, 
 

 
 
Dacia Toll 
Co-CEO and President 
Achievement First 
       

Marry Grace
Typewritten Text
20



21 
 

Attachment 3a – Capital Prep Harlem Sample Student and Teacher Schedules 

 

 

 

6th grade Sample Schedule                       
                            

Period Class                         
1 Math - Meets 163 times for 50 minutes and 13 times for 100 minutes equaling 157.5 hours over course of year 
2 English - Meets 163 times for 50 minutes and 13 times for 100 minutes equaling 157.5 hours over course of year 
3 Special - Each special will meet 31 times for 100 minutes equaling 52 hours over course of year     
4 History - Meets 163 times for 50 minutes and 13 times for 100 minutes equaling 157.5 hours over course of year 
5 Science - Meets 163 times for 50 minutes and 13 times for 100 minutes equaling 157.5 hours over course of year 
6 Special - Each special will meet 31 times for 100 minutes equaling 52 hours over course of year     

Advisory Advisory - Advisory meets 201 days per year for 54 minutes equaling 181.8 hours over course of year   
Enrichment Enrichment - Enrichment meets 163 days per year for 53 minutes equaling 144 hours over course of year   

                            

Monday/Wednesday     Tuesday/Thursday     
Friday 
periods 1,2     

Friday 
periods 3,4     

Friday 
periods 5,6   

820-910 Math   820-910 History   820-1000 Math   820-1000 Special   820-1000 Science 
910-1000     910-1000     1004-1144 English   1004-1144 History   1004-1144 Special 

1004-1054 English   1004-1054 Science   1148-1242 Advisory   1148-1242 Advisory   1148-1242 Advisory 
1054-1144     1054-1144     1242-109 Lunch   1242-109 Lunch   1242-109 Lunch 
1148-1242 Advisory   1148-1242 Advisory                   
1242-109 Lunch   1242-109 Lunch                   

113-253 

Special: 
T1-Art 
T2-Music 
T3-
Language   

113-253 

Special: 
T1-
Technology 
T2-PE 
T3-Math 
Enrich.                   

257-350 Enrichment   257-350 Enrichment                   
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7/8th grade Sample Schedule                       
                            

Period Class                         
1 Math - Meets 93 times for 100 minutes equaling 155 hours over course of year       
2 English - Meets 93 times for 100 minutes equaling 155 hours over course of year       
3 Language - Meets 93 times for 100 minutes equaling 155 hours over course of year       
4 History - Meets 93 times for 100 minutes equaling 155 hours over course of year       
5 Science - Meets 93 times for 100 minutes equaling 155 hours over course of year       
6 Special - Meets 52 times for 100 minutes equaling 87 hours over course of year       

Advisory Advisory - Advisory meets 201 days per year for 54 minutes equaling 181.8 hours over course of year   

Enrichment 
Enrichme

nt - Enrichment meets 163 days per year for 53 minutes equaling 144 hours over course of year   
                            
Monday/Wednesd
ay     

Tuesday/Thursd
ay     

Friday 
periods 1,2     

Friday 
periods 3,4     

Friday 
periods 5,6   

820-1000 Math   820-1000 History   820-1000 Math   820-1000 
Languag

e   820-1000 Science 
1004-1144 English   1004-1144 Science   1004-1144 English   1004-1144 History   1004-1144 Special 

1148-1242 Advisory   1148-1242 Advisory   1148-1242 
Advisor

y   1148-1242 Advisory   1148-1242 Advisory 
1242-109 Lunch   1242-109 Lunch   1242-109 Lunch   1242-109 Lunch   1242-109 Lunch 

113-253 Language 
  

113-253 
Special: 
T1-Art 
T2-PE                   

257-350 
Enrichme

nt   257-350 Enrichment                   
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9th-12th grade Sample Schedule                     
                            

Period Class                         
1 Math - Meets 93 times for 100 minutes equaling 155 hours over course of year       
2 English - Meets 93 times for 100 minutes equaling 155 hours over course of year       
3 Language - Meets 93 times for 100 minutes equaling 155 hours over course of year       
4 History - Meets 93 times for 100 minutes equaling 155 hours over course of year       
5 Science - Meets 93 times for 100 minutes equaling 155 hours over course of year       

6 
Pub. 

Serv./ 
College 

- Meets 93 times for 100 mins equaling 155 hrs over course of year  
or earns 3 college credits per sem. 

Advisory Advisory - Advisory meets 201 days per year for 54 minutes equaling 181.8 hours over course of year   
Seminar Seminar - Seminar meets 163 days per year for 53 minutes equaling 144 hours over course of year   

                            

Monday/Wednesday     Tuesday/Thursday     
Friday 
periods 1,2     

Friday 
periods 3,4     

Friday 
periods 5,6   

820-1000 Math   820-1000 History   820-1000 Math   820-1000 Language   820-1000 Science 
1004-1144 English   1004-1144 Science   1004-1144 English   1004-1144 History   1004-1144 College 
1148-1242 Advisory   1148-1242 Advisory   1148-1242 Advisory   1148-1242 Advisory   1148-1242 Advisory 
1242-109 Lunch   1242-109 Lunch   1242-109 Lunch   1242-109 Lunch   1242-109 Lunch 

113-253 Language 
  

113-253 
Public 

Service/ 
College Class                   

257-350 Seminar   257-350 Seminar                   
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School opens at 7:45 daily for a 30-minute breakfast for all students after which instruction begins according to the above schedules.  
6th grade students will participate in four major classes and a “special” each day Monday through Thursday.   

6th Grade: In 6th grade, students will attend four 50-minute class periods (Math, History, English, Science) from 820-1144.  All 6th grade 
students will share the same four content teachers and be placed in classes that the staff feel is most appropriate given ability and behavior 
strengths and weaknesses.  After attending their core subject classes, students attend advisory with their 7-12 peers.  Students eat lunch and 
then attend their “special” for the day.  Students will rotate through six “specials” over the course of the year and spend 67 days in each 
class for 31 100-minute class periods.  The courses that 6th grade students will take are World Language Enrichment, Gym, Art, Music, 
Technology, and Math Enrichment.  After the last academic period, students will attend an enrichment period that will consist of non-
academic learning opportunities as well as an academic Seminar which is a period for teachers and students to work together in providing 
the most opportune groupings.  Students can meet with their core class teachers for re-teaching and enrichment during this time period.  
Non-academic Enrichment is a time during the day that can provide students with opportunities to “try new things” by attending “classes” 
taught by staff, parents, community members/organizations.  Each Friday, students will participate in two 50-minute classes, advisory and 
lunch before being dismissed so teachers can participate in Professional Development opportunities.   

7th/8th Grade: Students in 7th /8th grade make a change in their schedule from 6th grade to help prepare them for their high school 
schedule by adding an academic class and replacing a period of “specials” and beginning their modified A/B block schedule.  All students 
in 7th /8th grade will take five core classes (History, Math, English, Science, World Language) and one “special” which will meet for a 
semester (101 days and 52 100-minute classes).  7th /8th grade students will take half a year of Art and half a year of Health/PE.  Students in 
7th /8th grade will take three academic classes Monday-Thursday.  Students will take the same three classes on Mon/Wed and the same 
three classes on Tues/Thurs.  Each period is 100 minutes long and each student has the same teachers for their core classes.  Advisory and 
Enrichment are the same for 7th /8th grade students as 6th grade students. 

High School: High school students are scheduled for five academic core classes (Math, History, English, Science, World Language) 
and Public Service.  When students become eligible, they will take college classes and will initially use the period reserved for Public Service 
to enroll in classes.  Students in high school will take three academic classes Monday-Thursday.  Students will take the same three classes 
on Mon/Wed and the same three classes on Tues/Thurs.  Each period is 100 minutes long providing students more time to learn content 
in core classes.  After the last academic period of the day Mon-Thurs, students will attend an academic Seminar that is a structured study 
hall by each “team” of teachers.  This block of time allows students to receive “extra help” as well as opportunities to extend learning 
through Enrichment opportunities.  Advisory is the same for high school students as it is for the 6th through 8th  grade students. 
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Sample Teacher schedules for grades 6, 7/8 and 9-12: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

6th grade Teacher Schedule       
M-TH             

820-910 - Period one content subject instruction   
910-1000 - Period two content subject instruction   

1004-1054 - Period three content subject instruction   
1054-1144 - Period four content subject instruction   
1148-1242 - Advisory: check-in, goal setting, activities, check out 
1242-109 - Lunch         
113-253 - Plan/Team meeting: academics, behavior, SPED 
257-350 - Enrichment: non-academic activity   
350-410 - Dismissal Duty       
410-500 - One day a week-Office Hours     
F (1-2)             

820-1000 - Period one content subject instruction   
1004-1144 - Period two content subject instruction   
1148-1242 - Advisory: check-in, goal setting, activities, check out 
1242-109 - Lunch         
109-130 - Dismissal duty       
130-330 - Professional Development: Department Meeting 
F (3-4)             

820-1000 - Period three content subject instruction     
1004-1144 - Period four content subject instruction   
1148-1242 - Advisory: check-in, goal setting, activities, check out 
1242-109 - Lunch         
109-130 - Dismissal duty       
130-330 - Professional Development: PLC Groups   
F (5-6)             

820-1000 - Period five content subject instruction   
1004-1144 - Period six plan period     
1148-1242 - Advisory: check-in, goal setting, activities, check out 
1242-109 - Lunch         
109-130 - Dismissal duty       
130-330 - Professional Development: Workshops    
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7th/8th grade Teacher Schedule       
M/W             

820-1000 - Period one content subject instruction   
1004-1144 - Period two content subject instruction   
1148-1242 - Advisory: check-in, goal setting, activities, check out 
1242-109 - Lunch         
113-253 - Period three content subject instruction   
257-350 - Plan/Team meeting: academics, behavior, SPED 
350-410 - Dismissal Duty       
410-500 - One day a week-Office Hours (M-Th)   

T/Th             
820-1000 - Period four content subject instruction   

1004-1144 - Period five content subject instruction   
1148-1242 - Advisory: check-in, goal setting, activities, check out 
1242-109 - Lunch         
113-253 - Plan/Team meeting: academics, behavior, SPED 
257-350 - Enrichment: non-academic activity   
350-410 - Dismissal Duty       
410-500 - One day a week-Office Hours (M-Th)   
F (1-2)             

820-1000 - Period one content subject instruction   
1004-1144 - Period two content subject instruction   
1148-1242 - Advisory: check-in, goal setting, activities, check out 
1242-109 - Lunch         
109-130 - Dismissal duty       
130-330 - Professional Development: Department Meeting 
F (3-4)             

820-1000 - Period three plan period     
1004-1144 - Period four content subject instruction   
1148-1242 - Advisory: check-in, goal setting, activities, check out 
1242-109 - Lunch         
109-130 - Dismissal duty       
130-330 - Professional Development: PLC Groups   
F (5-6)             

820-1000 - Period five content subject instruction   
1004-1144 - Period six plan period     
1148-1242 - Advisory: check-in, goal setting, activities, check out 
1242-109 - Lunch         
109-130 - Dismissal duty       
130-330 - Professional Development: Workshops    
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9th-12th grade Teacher Schedule     
M/W             

820-1000 - Period one content subject instruction   
1004-1144 - Period two content subject instruction   
1148-1242 - Advisory: check-in, goal setting, activities, check out 
1242-109 - Lunch         
113-253 - Period three content subject instruction   
257-350 - Plan/Team meeting: academics, behavior, SPED 
350-410 - Dismissal Duty       
410-500 - One day a week-Office Hours (M-Th)   

T/Th             
820-1000 - Period four content subject instruction   

1004-1144 - Period five content subject instruction   
1148-1242 - Advisory: check-in, goal setting, activities, check out 
1242-109 - Lunch         
113-253 - Plan/Team meeting: academics, behavior, SPED 
257-350 - Seminar: Structured work period   
350-410 - Dismissal Duty       
410-500 - One day a week-Office Hours (M-Th)   
F (1-2)             

820-1000 - Period one content subject instruction   
1004-1144 - Period two content subject instruction   
1148-1242 - Advisory: check-in, goal setting, activities, check out 
1242-109 - Lunch         
109-130 - Dismissal duty       
130-330 - Professional Development: Department Meeting 
F (3-4)             

820-1000 - 
Period three plan 
period     

1004-1144 - Period four content subject instruction   
1148-1242 - Advisory: check-in, goal setting, activities, check out 
1242-109 - Lunch         
109-130 - Dismissal duty       
130-330 - Professional Development: PLC Groups   
F (5-6)             

820-1000 - Period five content subject instruction   
1004-1144 - Period six plan period     
1148-1242 - Advisory: check-in, goal setting, activities, check out 
1242-109 - Lunch         
109-130 - Dismissal duty       
130-330 - Professional Development: Workshops    
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6th Grade: 6th grade teachers teach on a Team and share the entire cohort of students among themselves.  Each 
teacher will instruct for four consecutive 50-minute periods, moving all students through their core academic classes 
Monday through Thursday.  After the fourth block, teachers will meet with their advisory.  After lunch, the Team 
will have a 30-minute personal plan, or “prep” period.  Once a month, this time will be used to meet with their 
evaluating administrator to discuss their Individualized Teaching Plan (ITP).  The 30-minute planning block is 
followed by a 70-minute Team meeting where the teachers meet to discuss Team issues and concerns.  Team 
teachers will bring documentation of student achievement to the meeting to identify student strengths and 
weaknesses.  Parent meetings will be conducted during this time to keep families informed of the observations of 
the Team and the recommended plan for implementation.  Interdisciplinary units will be planned and assessed 
during this time.  Common Formative Assessments will be planned in addition to reviewing standardized test scores 
and creating testing preparation plans when the time arises. Once a month, the Team will meet with their 
administrator to provide data documenting academic progress. Twice a week, the Team will meet with their 
assigned Special Education teacher to discuss concerns, progress, interventions, and differentiation.  After the 
meeting, the team of teachers supervises the Enrichment period for their students.  After Enrichment, teachers will 
assist with student dismissal.  Once a week, each teacher will stay after school to provide students and families with 
Academic Center, or “office hours”.  Each Team member will be assigned a different day Mon-Thurs so that a 6th 
grade teacher is available after school every day.  On Friday, teachers will teach two 100-minute periods and will not 
switch their class periods after 50 minutes as they do during the week.  This extended period provides the students 
with the preparation for longer periods the following year as well as gives the teacher time to create learning 
opportunities of longer duration such as lab experiments, classroom debates and performances. Advisory, Lunch 
and bus duty occur as they do during Mon-Thurs.  After school on Friday, teachers will rotate among Professional 
Development activities: department meetings, PLC meetings, and PD workshops that are conducted by 
departments and PLC groups.    

7th /8th Grade: 7th /8th grade teachers teach on a Team and share the entire cohort of students among 
themselves.  Each teacher will teach five different 100-minute classes.  On T/Th, the 7th /8th grade Team teachers 
will teach two consecutive 100-minute periods and then transition to advisory.  Teacher schedules on M/W are 
similar and differ in the fact that teachers will teach three 100-minute blocks and will have their Team Plan period 
during the time slot used for Enrichment on T/Th.  The number of minutes for personal plan and Team plan are 
30 minute for personal plan and 33 minutes for Team plan.  On Friday, teachers will teach two 100-minute periods.  
Enrichment, team planning and advisory responsibilities and explanations are the same in 7th and 8th grade as they 
are in the 6th. 

9th-12th Grade: 9th-12th grade teachers teach on a Team and share as much of the cohort of students as possible.  
As students get older, their exceptionalities will need to be addressed and learning must occur at the most 
challenging level.  While some exceptionalities will exist in the middle school, more students in the high school will 
demonstrate a need for classes that may cause them to be “off-team” for one or more classes.  Each teacher will 
teach five different 100-minute classes.  On T/Th, 9th-12th grade Team teachers will teach two consecutive 100-
minute periods and then transition to advisory.  After the full period planning period, teachers will organize and 
supervise a structured seminar for their “team” of students.  This block of time allows students to receive “extra 
help” as well as opportunities to extend learning through Enrichment opportunities.  Advisory is the same for high 
school students as it is for the middle school students. Teacher schedules on M/W are similar and differ in the fact 
that teachers will teach three 100-minute blocks and will have their Team Plan period during the time slot used for 
Seminar on T/Th (time slot at the end of the day).  The number of minutes for personal plan and Team plan are 30 
minutes for personal plan and 33 minutes for Team Plan.  On Friday, teachers will teach two 100-minute periods.  
Team planning and advisory responsibilities and explanations are the same in high school as they are in the middle 
school. 
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11 12 13 14 15b PR PR 17 18 19a 14 15 16 17 18
MLK 19 20 21 22c 22 23 24 25 26b 21 22 23 24 GF
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Mo Tu We Th Fr Mo Tu We Th Fr Mo Tu We Th Fr
1b 2 3 4 5 6a *1 2 3

4 5 6 7 8c 9 10 11 12 13b 6 7 8 9 10
11 12 13 14 15a 16 17 18 19 20c 13 14 15 16 17
18 19 20 21 PO 23 24 25 26 27 20 21 22 23 24
25 26 27 28 29c MD 31 27 28 29 30 Jul 1 LD

CODES AND SPECIAL DATES

Attachment 3b School Calendar

JULY AUGUST SEPTEMBER

OCTOBER NOVEMBER DECEMBER

JANUARY

APRIL MAY JUNE

FEBRUARY MARCH



Professional Learning PL Aug. 20-21 MARKING PERIODS PARENT CONFERENCE DATES
First Day of School FD Aug. 24 MP1 August 24 - October 9
Labor Day LD Sep. 7 MP2 October 12 - November 25
Rosh Hashanah RH Sep 14-15 MP3 November 30 - January 29 UPPER SCHOOL

Yom Kippur YK Sep. 23 MP4 February 1 - April 29 ● November 2 - 6
Thanksgiving Break TB Nov. 26 - 27 MP5 May 2 - July 1 ● April 4 - 8
Winter Recess WR Dec. 24 - Jan. 3
Martin Luther King MLK Jan. 18
Presidents' day PRE Feb. 15-16
Spring Break SB Mar. 14 - 18
Good Friday GF Mar. 25 Open House for new Students
Passovver PO Apr.22      *October 22, 2014, @6pm
Memorial Day MD May.30      *November 10, 2014, @6pm
Friday Meetings a/b/c rotating fridays      *December 4, 2014, @6pm
Last Day of School LD Jul. 1

*subject to change UPDATED ON 7/25/2014

This proposed school calendar for the 2015-16 year may be adjusted to more closely reflect the holidays on the NYCDOE calendar once 
it is released.



School-wide Professional Development days occur the ten days before the beginning of school with students. During that time,
staff will be given schedules, rosters and information regarding teaming. Administration will also share goals and meet with each
Team, Department and Professional Learning Community group to summarize progress from previous year and to set goals and
expectations. Each marking period is called a quint. After marking period two, the 6th grade students will switch specials. This
first third of the year is called Trimester 1. The conclusion of the first two quints provides the staff and students with data to use
for the first Student-Led Conferences (SLCs). The end of Trimester 2 and signals another change in 6th grade specials. The
conclusion of Quint 4 gives staff and students two more marking periods of artifacts to use in documenting growth over the
school year (and more specifically since the last SLC). There are 40 professional development Fridays that are two hours long and
equate to 80 hours of professional development. Friday PDs rotate and are designated as A (department meetings), B (PLC
groups), and C (Workshops by PLC/depts.) Additionally, there are 16 hours of professional development for a total of 96 hours
during the year.
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Attachment 4: Capital Prep Harlem Student Discipline Policy 

Conduct: Students are expected to observe high standards of conduct.  Inappropriate loud 
talk, loud laughter, or boisterous conduct in the halls, classrooms, cafeteria, or auditorium 
should be avoided.  Students are responsible for conducting themselves in keeping with their 
level of maturity, acting with due regard for others.  The rights and welfare of other students 
must be recognized and respected at all times.  Students shall be considered representatives 
of Capital Prep Harlem whether on or off campus before, during, and after school hours.  
 Student responsibilities for achieving a positive learning environment in school or school 
related activities include: 

1. Attending all classes, regularly and on time. 
2. Being prepared for each class with appropriate materials and assignments. 
3. Being dressed appropriately. 
4. Showing respect toward others. 
5. Behaving in a responsible manner. 
6. Paying required fees and fines. 
7. Abiding by the code of conduct. 
8. Obeying all school rules, including safety rules, and rules pertaining to Internet 

safety. 
9. Seeking change in school policies and regulations in an orderly and responsible 

manner, through appropriate channels. 
10. Cooperating with staff investigations of disciplinary cases and volunteering 

information relating to a serious offense. 
Students who violate these rules will be subject to disciplinary action and shall be referred 
when appropriate to legal authorities for violation of the law.  Students at school or school-
related activities are prohibited from: 
 1. Cheating or copying the work of another student. 
 2. Throwing objects that can cause bodily injury or damage property. 
 3. Leaving school grounds or school-sponsored events without permission. 
 4. Directing profanity, vulgar language, or obscene gestures toward other students or 

staff. 
 5. Disobeying directives from school personnel or school policies, rules, and 

regulations. 
 6. Being disrespectful or directing profanity, vulgar language, or obscene gestures 

toward teachers or other school employees. 
 7. Playing with matches, fire, or committing arson. 
 8. Committing robbery or theft. 
 9. Damaging or vandalizing property owned by the school, other students, or school 

employees. 
 10. Disobeying school rules on school buses. 
 11. Fighting, committing physical abuse, or threatening physical abuse. 
 12. Committing extortion, coercion, or blackmail; that is, forcing an individual to act 

through the use of force or threat of force. 
 13. Name-calling, making ethnic or racial slurs or derogatory statements that may 

substantially disrupt the school program or incite violence. 
 14. Engaging in inappropriate physical or sexual contact disruptive to the school 

environment or disturbing to other students. 
 15. Assaulting a teacher, staff member or other individual. 



32 
 

 16. Selling, giving, delivering, possessing, using, or being under the influence of drugs 
such as: marijuana; a controlled substance or drug; or an alcoholic beverage.  

 17. Possessing a weapon or dangerous instrument. 
 18. Prescription drugs which are given to person other than who the drug is prescribed. 
 19. Smoking or using tobacco products. Smoking is not allowed at any school functions. 
 20. Hazing. 
 21. Behaving in any way that disrupts the school environment or educational process. 
 22. Violating the School’s Internet Safety policy. 
All school rules are in effect during all school activities.  Failure on the part of a student to 
live up to these standards may result in the denial of privileges, social probation, and/or 
other disciplinary action. 
Dress Code: All students are required to wear the school designated attire. Only articles of 
clothing that are part of the Capital Prep Harlem uniform can be worn.  The uniform 
ensemble must be worn from 8:25 am to 3:17 on Monday-Thursday and from 8:25-1:00 on 
Fridays. 
Exclusion, Suspension, Expulsion: Capital Prep Harlem commits to follow the technical 
due process components of all applicable statutes, excerpts of which are described below, 
and will be included in full in the Parent and Student Handbook. 
     Definitions 

1. "Exclusion" shall be defined as any denial of school privileges to a pupil for 
disciplinary purposes. 

2  "Removal" shall be defined as an exclusion from a classroom for all or part of a 
single class period, provided such exclusion shall not extend beyond 92 minutes. 

3. "In-school suspension" shall be defined as an exclusion from regular classroom 
activity for no more than five (5) consecutive days, but not exclusion from school, 
provided such exclusion shall not extend beyond the end of the school year in which 
such in-school suspension was imposed. 

 4. "Suspension" shall be defined as an exclusion from school privileges or from 
transportation service only for no more than ten (10) consecutive school days, 
provided such exclusion shall not extend beyond the end of the school year in which 
such suspension was imposed. 

 5. "Expulsion" shall be defined as an exclusion from school privileges for more than 
ten (10) consecutive school days, and shall be deemed to include, but not be limited 
to, exclusion from the school to which such pupil is assigned at the time such 
disciplinary action was taken, provided such exclusion shall not extend beyond a 
period of one calendar year.  Such period of exclusion may extend to the school year 
following the school year in which such exclusion was imposed. 

 6. "Emergency" shall be defined as a situation under which the continued presence of 
the pupil in the school poses such a danger to persons or property, or such a 
disruption of the educational process that a hearing may be delayed until a time as 
soon after the exclusion of the pupil as possible. 

7. "Days" shall mean when school is in session for pupils. 
Actions Leading to Suspension or Expulsion 
Pupils may be suspended or expelled for engaging in conduct on school grounds or at a 
school-sponsored activity that endangers persons or property or is seriously disruptive of the 
educational process or that violates a publicized policy of the Board.  Students may be 
suspended or expelled for conduct off school grounds if such conduct is seriously disruptive 
of the educational process and a violation of a publicized policy of the Capital Prep Harlem.  
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Conduct that may lead to suspension or expulsion includes, but is not limited to the 
following: 
1. Conduct causing a threat of danger to the physical well-being of himself/herself or other 

people; or 
2. Striking or physically assaulting another person where such conduct is not necessary for 

self-defense; or 
3. Causing or attempting to cause damage to public property; or stealing or attempting to 

steal public property; or 
4. Causing or attempting to cause damage to private property; or 
5. Taking or attempting to take personal property or money from another person or from 

his/her presence by means of force or fear; or 
6. Conduct causing a threat of danger to the physical well-being of himself/herself or other 

people; or 
7. Striking or physically assaulting another person where such conduct is not necessary for 

self-defense; or 
8. Causing or attempting to cause damage to public property; or stealing or attempting to 

steal public property; or 
9. Causing or attempting to cause damage to private property; or 
10. Taking or attempting to take personal property or money from another person or from 

his/her presence by means of force or fear; or 
11. Violation of any Federal or State law which would indicate that the violator presents 
a danger to any person in the school community or to school property; or 

12. Open defiance of the authority of any teacher or person having authority over the pupil, 
including verbal abuse; or 

13.Repeated unauthorized absence from school in violation of the school’s truancy policy; or 
14. Falsely activating fire alarm or other safety systems; or 
15. Falsely reporting the presence of a bomb or other explosive device at the school; or 

16. Unauthorized possession of paging devices, beepers, cellular phones or other 
electronic communication devices; or 

17. Failure to properly identity oneself when requested to do so by a staff member; or 
18. Repeated unauthorized absence from school and/or class; or 
19. Repeated unauthorized tardiness to class and/or school; or 
20. Failure to officially sign in at the main office when arriving to school tardy; or 
21. Leaving school grounds without permission; or 
22. Failure to report to assigned detention; or 
23. Throwing of snow in any form or manner; or 
24. Throwing of food in any form or manner; or 
25. Other misconduct that is codified in the School’s policies or regulation. 
Harassment: Every child has the right to feel safe, valued and comfortable in school. No 
one else’s behavior should ever make children feel afraid or embarrassed because of their 
race, color, religion, national origin, sex, or any disability they may have. The school has zero 
tolerance for harassment of any kind. Students are expected to treat other students and 
district employees with courtesy and respect; to avoid any behaviors known to be offensive; 
and to stop those behaviors when asked or told to stop. 
 Parents are urged to reinforce with their child(ren) that if he/she is harassed or sees 
harassment happening to someone else that he/she should report the behavior to a teacher 
or the principal. To maintain a productive and positive learning environment, the school will 
make every attempt to halt any harassment of which they become aware by calling attention 
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to this policy or by direct disciplinary action, if necessary. A student who believes he/she has 
been harassed is encouraged to report the incident to the principal, Academic Dean, or a 
guidance counselor. The allegations will be investigated and addressed and appropriate 
disciplinary action taken, where necessary. 
Classroom Management Procedures: As professionals, teachers are expected to 
effectively deal with discipline issues as they arise in their classroom.  The key to dealing 
effectively with students that misbehave is regular contact with the parent or guardian. 
 The following interventions should be taken by the teacher prior to referring the student 
to the appropriate Academic Dean, however, extenuating circumstances may cause teachers 
to skip steps in order to deal with an issue more effectively: 
 
FIRST 
OFFENSE 

SECOND 
OFFENSE 

THIRD 
OFFENSE 

FOURTH 
OFFENSE 

ADDITIONAL 
OFFENSES 

Verbal 
Warning 

Written 
Warning 

Utilize a 
discipline strategy 
(see list) 

Utilize a 
discipline strategy 
(see list) 

Refer student to Dean 
with documentation of 
interventions. 

 Notify parent 
of behavior(s) 

Notify parent of 
behavior(s) 

Notify parent of 
behavior(s) 

 

 
Discipline for Students with Disabilities 
Students with disabilities (SWDs) will generally be held to the same standards as general 
education students and will be offered the same supports and interventions within the PBIS 
framework. However, if a student’s Individual Learning Plan (ILP) identifies specific 
consequences for certain kinds of conduct, the student will be disciplined according to the 
plan. If the specified intervention is ineffective and additional, targeted supports and 
interventions do not prevent the student from repeating the same infractions, then the 
student may be referred to the Committee on Special Education (CSE) for consideration of 
a change in the plan or change of placement. Students whose IEPs do not include any 
specific disciplinary guidelines will be disciplined in accordance with the standard Capital 
Prep Harlem Discipline Policy. For such students, if parents request a hearing regarding a 
disciplinary action, the student may be referred to the CSE for a manifestation determination 
review to determine the relationship between the behavior and the student’s disability. If a 
student is found guilty of an offense that warrants long-term suspension, the school will 
work with the CSE to transfer the student to an interim alternative educational setting. 

We believe that SWDs, except for those with the most severe cognitive impairments, can 
achieve the same level of performance and skill as their non-disabled peers. To help SWDs 
achieve this goal, Capital Prep Harlem will generally hold these students to the same 
standards as general education students. In addition to ensuring that SWDs receive the 
supports necessary to excel at Capital Prep Harlem (as is the objective with all Capital Prep 
Harlem students) an emphasis will be placed on proactively shaping student behavior 
through the school’s PBIS framework, support from the Student Assistance Team (SAT) as 
necessary, the student’s ILP, and Advisory at the middle school level.  

To the extent possible, Capital Prep Harlem will avoid punitive reactions to student 
behavior, such as suspension and expulsions, especially in the case of SWDs. Should SWDs 
exhibit unacceptable behavior despite the supports noted above, Capital Prep Harlem will 
engage the student in targeted, supportive interventions designed to identify the cause(s) of 
the problem behavior. Students will also be assessed for unidentified disabilities that may 
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give rise to such behavior. To that end, functional behavioral assessments will be performed 
to identify the cause of the infraction and potentially effective support mechanisms. The 
student’s ILP or IEP will be reviewed annually by the SAT to ensure that the plan is up-to-
date and accurate. If the student’s ILP identifies specific consequences for certain kinds of 
conduct, the student will be disciplined according to the plan. If the specified intervention is 
ineffective and additional, targeted supports and interventions do not prevent the student 
from repeating the same infractions, then the student may be referred to the CSE for 
consideration of a change in the plan or change of placement within the school. Students 
whose IEPs do not include any specific disciplinary guidelines will be disciplined in 
accordance with the standard Capital Prep Harlem Code of Conduct.  

In responding to any offense that merits suspension or expulsion, Capital Prep Harlem 
will work to identify the relationship between the student’s action and the student’s 
identified disability. Throughout this process, Capital Prep Harlem will follow appropriate 
due process provisions as required by law. Before processing a suspension or expulsion of a 
student with a disability, parents may request a hearing regarding the proposed disciplinary 
action. A manifestation determination review will be conducted to determine the relationship 
between the behavior and the student’s disability. If a student is found to have committed an 
offense that warrants suspension for more than ten days, Capital Prep Harlem will work with 
the CSE to transfer the student to an interim alternative educational setting.  

Capital Prep Harlem will work closely with the CSE to create clear and easily understood 
guidelines for communication, decision-making, and recourse regarding disciplinary actions 
for parents of SWDs. Written documentation and records will be maintained for all 
suspensions and expulsions, including those assessed to SWDs. Such documentation will 
include the following information, at minimum: the student’s name, a description of the 
infraction, a description of the response from the school, the names of Capital Prep Harlem 
staff members involved in the incident, a description of the school’s response, the number 
of days suggested for suspension, and an explanation regarding the necessity of suspending 
the student. All documentation and student records will be kept in locked file cabinets, in a 
secure location within the school. All persons who access or review student records will be 
noted using a record access log.  

As required by law, Capital Prep Harlem will take all possible steps to ensure that 
students who are suspended or expelled are placed in an alternative educational setting. 
Adequate academic progress of students who are suspended out-of-school or expelled will 
be enabled through the instruction that is aligned with Capital Prep Harlem’s curriculum. We 
will provide the student with opportunities to remain current with class work, complete 
assignments, and participate in projects. The same accommodations will be made for 
students who are expelled, until such students enroll in another school or until the end of 
the school year. 
Dignity for all Students Act (“DASA”) Policy 
Capital Prep Harlem and its Board are committed to providing a safe and productive 
learning environment within the charter school. In accordance with New York State’s 
“Dignity for All Students Act” (“DASA”) the School is committed to promptly addressing 
incidents of harassment and/or discrimination of students that impede students’ ability to 
learn. This includes bullying, taunting or intimidation in all their myriad forms. 
Students’ Right - No student shall be subjected to harassment by employees or students on 
school property or at a school function. Nor shall any student be subjected to discrimination 
based on the student’s actual or perceived race, color, weight, national origin, ethnic group, 
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religion, religious practice, disability, sexual orientation, gender, or sex, by school employees 
or students on school property or at a school function. 

In addition, the school reserves the right to discipline students, consistent with our 
Code of Conduct, who engage in harassment of students off school property under 
circumstances where such off-campus conduct 1) affects the educative process; 2) actually 
endangers the health and safety of HLA students within the educational system; or 3) is 
reasonably believed to pose a danger to the health and safety of CPH’s students within the 
educational system. This includes written and/or verbal harassment which materially and 
substantially disrupts the work and discipline of the school and/or which school officials 
reasonably forecast as being likely to materially and substantially disrupt the work and 
discipline of the school. 
Dignity Act Coordinator (DAC) - The Capital Prep Harlem Charter School designates the 
Principal as the Dignity Act Coordinator (“DAC”) for the School.  The DAC is trained to 
handle human relations in the areas of race, color, weight, national origin, ethic group, 
religion, religious practice, disability, sexual orientation, gender and sex.  The DAC will be 
accessible to students and other employees for consultation and advice.   
Reporting and Investigating - Personnel at all levels are responsible for reporting 
harassment of which they have been made aware to their immediate supervisor.  Any student 
who believes that s/he is being subjected to harassment, as well as any other person who has 
knowledge of or witnesses any possible occurrence of harassment, shall report the 
harassment to any staff member or to the Principal. A staff member who witnesses 
harassment or who receives a report of harassment shall inform the Principal. The Principal 
shall promptly investigate the complaint and take appropriate action to include, as necessary, 
referral to the next level of supervisory authority (e.g. the Board of Trustees) and/or other 
official designated by the Board to investigate allegations of harassment. Follow-up inquiries 
and/or appropriate monitoring of the alleged harasser and victim shall be made to ensure 
that harassment has not resumed and that those involved in the investigation of allegations 
of harassment have not suffered retaliation.  Material incidents of discrimination and 
harassment on school grounds or at a school function will be reported to the State 
Education Department as required by law. 
No Retaliation - The Board and CPH prohibits any retaliatory behavior directed against 
complainants, victims, witnesses, and/or any other individuals who participate in the 
investigation of allegations of harassment. All complainants and those who participate in the 
investigation of a complaint in conformity with state law and school policies, who have acted 
reasonably and in good faith, have the right to be free from retaliation of any kind. 

 

 
 



STEPHEN D.PERRY, MSW, EDD 

EDUCATION 
University of Hartford, Hartford CT 
Ed.D Educational Leadership   2008 
  
Dissertation: Upward Bound Project Staff’s Perceptions of the  
Program Practices that are Most Effective and Transferable to an Urban High School 

 
University of Pennsylvania School of Social Work, Philadelphia PA 
Master of Social Work   1995 
 
University of Rhode Island, Kingston RI 
Bachelor of Arts   1992 
Political Science 
Minor: African American Studies 
Honor: President’s Award for Academic Excellence 

AWARDS 
Connecticut Association of Educational Programs - Student Leadership     1990 
Real Men of UPenn - Outstanding Work in Fighting Sexual Violence    1995 
Recipient - National TRIO Outstanding Achiever’s Award     1996 
Greater Hartford NAACP - Award of Honor       2001 
Recipient - National Trio Who’s Who        2002 
City of Greenwood Key – Mayor Floyd Nicholson      2007 
National Black MBA Association – Educational Institution of the Year    2009 
National Urban League – Eloise Gentry Education Award     2009 
National Urban League – Outstanding Leadership and Community Award   2010 
Essence Magazine – Advocate Award        2010 
National Society of Black Engineers - Motivational Speaker Recognition    2010 
Alabama State University – MLK Convocation Speaker Recognition    2010 
Proclamation from the City of Toledo OH, Mayor Michael Bell      2010 
NABA Hartford’s Night of Stars – Academia All Star Award      2010 
Connecticut Chapter Men and Women for Justice Inc. – Achievement Award    2011 
Public Leadership Citation – CT Office of the Treasurer – Denise L. Nappier, State Treasurer  2011 
The Root 100           2011 
Council on American Leadership – Distinguished American Leadership    2011 
National Council of Negro Women – Distinguished Innovative Educator    2011 
FBI Director’s - Community Leadership Award       2011 
International Association of Ministers’ Wives & Widows  - Janie Charles Bright Light Award 2012 
Phi Beta Sigma Fraternity, Inc. – Extraordinary Service and Dedication    2012 
Verizon – Black History Month Honoree       2012 
The Steve and Marjorie Harvey Foundation - The Helping Hand Award    2012 
McDonalds 365 Black Awards - Honoree        2013 
United States Senate Recognition – Mary Landrieu, United States Senator (365 Black Awards)  2013 
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STEPHEN D.PERRY, MSW, EDD PAGE 2 

National Nation Builder Award – National Black Caucus of State Legislators    2013 
Proclamation from the City of Tulsa Oklahoma for the Morton Gala     2013 
Citation from State of Oklahoma – Senator Jabar Shumate and Representative Kevin Matthews  2013 
Proclamation from the City of Rochester NY – Mayor Thomas S. Richards     2013 
One Hundred Men of Color Recognition        2013 
 

TEACHING EXPERIENCE 
Middlesex Community College, Middletown CT 
Lecturer – Psychology 101 1998 
Developed the syllabus as well as all course materials. Administered all 
grades. Met with students upon request. 

Capital Community College, Hartford CT  
Adjunct faculty – Sociology, Minority Relations 232 2001-2003 
Developed the syllabus as well as all course materials. Administered all 
grades. Met with students upon request. 

Capital Community College, Hartford CT  
Adjunct faculty – Psychology 253 2004 
Developed the syllabus as well as all course materials. Administered all 
grades. Met with students upon request. 

Capital Community College, Hartford CT  
Adjunct faculty – Sociology, Minorities in the US 2005 
Developed the syllabus as well as all course materials. Administered all 
grades. Met with students upon request. 

 

RELATED EXPERIENCE 
TVONE, Silver Springs, MD 
Host – Save My Son 2012 
Developed a primetime television show that focused on supporting Black 
males and their parents in crisis. Devised strategies and connected the 
young men and their families to resources that would mitigate their crisis 
and set them on the path to success. Traveled the country in promotion of 
the show. Worked with TVONE executives to establish a multi-platform 
marketing strategy. 

CNN, Atlanta, GA 
Contributor/Host – Perry’s Principles 2009-2012 
Featured in one of CNN’s most watched documentaries, Black in America 
2. As host of Perry’s Principles, identified and discussed issues in 
education and the minority community on Anderson 360, Starting Point 
and other shows throughout the week. Interviewed policy-makers such as 
Secretary of Education Arne Duncan and former congressman, Trent Lott. 
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Interviewed celebrities who are making a difference in the community 
like Sean “P Diddy” Combs, Pharrell Williams and Steve Harvey. 

OWN, FOX News, Chinese Television, MSNBC, Canadian Television,  
HLN, TVONE and Al Jazeera 
Education Contributor 2007 -Present 
Discuss issues on topics including, but not limited to, education, minority 
issues, parenting, the economy and politics. 

Capital Preparatory Magnet School, Hartford, CT 
Founder/Principal 2004 -Present 
Capital Prep sends 100% of its predominately low-income, first generation 
collegiate to 4-year colleges each year. 
Researched, designed and implemented a pre-kindergarten through 12th 
grade, college preparatory school. Established organizational guidelines. 
Raised $43 million dollars for its construction. Developed a partnership 
with Capital Community College, Johns Hopkins’ Gifted & Talented 
program and the University of Hartford to offer college classes for high 
school students. Organize the development of the college preparatory 
curriculum. Market the school to 22 participating communities. Administer 
a $7.2 million annual budget. Supervise 100 plus staff. Evaluate and support 
teachers and other staff. Work with parents, politicians and community 
stakeholders to support students’ development. Communicate with 
corporate and community partners.  
 
Capital Community College’s Connecticut Collegiate Awareness Program, 
Hartford, CT  
Founder/Director 1999-2004 
Designed and developed curriculum and programming to prepare 120 low-
income first generation middle and high school students for college, 
ConnCAP. Secured resources through grants-writing and collaboration. 
Counseled students and their families. Coordinated with East Hartford, 
Hartford, Bloomfield and Windsor Public Schools to develop best 
educational practices. Managed staff and a $395,000 budget of public and 
private funds. The program sent 100% of its low-income, first generation 
students to college each year.  
 
Candidate -33rd District, State Representative, Middletown, CT 
Candidate 1997-1998 
Researched and developed a platform to meet the community’s needs. As 
the first Black person to seek this office since the city’s founding almost 
350 years ago, it was essential to communicate with all racial and ethnic 
groups. 
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Eddy Homeless Shelter, Middletown, CT 
Executive Director 1996-1997 
Initiated and administered resources to support the region’s homeless adults 
though the operation of a 24-hour 365-day homeless shelter. Raised 
awareness and funds through events and direct engagement. Took an 
organization, which was operating in the red, and manage the resources so 
that within 8 months the shelter had a surplus. Managed a $250,000 budget. 
Built and maintained community support. Organized events and managed 
publicity. Oversaw daily operations, supervised staff, and counsel guests. 
Participated in community as well as statewide boards seeking to end 
homelessness. 
 

Global Housing, Philadelphia, PA 
Chief Operating Officer 1994-1996 
Designed outreach techniques, a comprehensive marketing plan, 
including accompanying presentation materials. Constructed a model 
for community development through cooperative child-care.  Wrote and 
copyrighted a homeownership program for first time homebuyers in 
some of the nation’s poorest communities. 
 

Jobs With Peace, Chester PA 
Executive Director 1993 
Initiated and developed programs to organize Chester, PA, among the 
nation’s poorest communities, around issues of jobs, housing and voter 
education. Sought grants, developed events as well as supervised a 
staff. 

 

PUBLICATIONS AND PAPERS 
The Window Pain, fiction        2001 
Naked Eating Chinese Food, fiction       2003 
Man Up: Nobody is Coming to Save Us, nonfiction     2006 
Upward Bound Project Staff’s Perceptions of the Program Practices that are  
Most Effective and Transferable to an Urban High School, Dissertation  2008 
Raggedy Schools: The Untold Truth, nonfiction      2009 
Push Has Come to Shove: Getting our Kids the Education They 
Deserve Even if it Means Picking a Fight, nonfiction     2011 
Essence Magazine, Columnist       2009 - Present 
Ebony Magazine, Columnist        2012 
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MEMBERSHIPS 
Starfish Foundation         2009 - Present 
Member, Shiloh Baptist Church Elderly Housing Board     2003  
Board, Excel Program for Junior High School College bound students in poverty  2001 
Board, Middlesex County Red Cross       2000 
Member, Middlesex County’s NAACP       2000 
Member, Eddy Homeless Shelter Advisory Board      1997 
Member, Middlesex County’s Substance Abuse Action Counsel    1997 
Member, Connecticut Coalition to End Homelessness     1997 
Member, Middlesex Crisis Intervention Team      1997 

 
KEYNOTE PRESENTATIONS from 2009-2013 
 
2009-2010 

Montgomery Department of Education, AL 
Bermuda Premier and Department of Education 
Florida A&M University 
Penn State University 
Carnegie Mellon 
University of Tennessee 
Housatonic Community College 
University of Louisiana 
University of Virgin Islands 
National Society of Black Engineers International Conference, Toronto Canada  
Cheney University 
Alabama School of Medicine 
Urban League 
Jack and Jill Southwestern Regional, Tampa FL 
Memphis Tennessee Public Schools 
Essence Music Festival  

 
2010-2011 

 
Walt Disney World’s Dreamers’ Academy 
Steve and Marjorie Harvey Fathers’ Day Mentoring Weekend 
Essence Music Festival  
Urban League of New Britain CT 
Tennessee State University 
Syracuse University 
Ohio Bowling Green University 
Birmingham Business Alliance 
Palm Springs Public Schools, Palm Springs CA 
Ashford University, Iowa 
Little Rock Public Schools, AK 
George Washington University, Washington DC 
Macon University, Macon GA 
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University of Florida, Gainesville FL  
Auburn University, Auburn AL 
Ohio University, Athens OH 
University of North Carolina, Chapel Hill NC 
Bethune Cookman, Daytona Beach FL 
Kennesaw State University, Kennesaw GA 
Indianapolis Urban League 
South Carolina Campaign to Prevent Pregnancy 

  
2011-2012 

Walt Disney World’s Dreamers’ Academy 
Steve and Marjory Harvey Fathers’ Day Mentoring Weekend 
Essence Music Festival Oakdale Baltimore MD 
Palmdale School District, Palmdale CA 
University of Minnesota School of Management 
Greater Indianapolis Chamber of Commerce 
University of Kentucky 
Birmingham Change Fund 
Capella University 
IRA international, Newark DE 
Steward Associates, Indianapolis IN 
Miami University, Oxford OH 
International Reading Association National Conference, Chicago IL 
Leadership Institute for Teachers, MS 
Affirmative Action Association, Washington DC 

 2012-2013 
Walt Disney World’s Dreamers’ Academy 
Steve and Marjory Harvey Fathers’ Day Mentoring Weekend 
Essence Music Festival  
Charter Schools USA National Conference, Chicago IL 
TD Jakes Megafest, Dallas TX 
Mac Ed Foundation 
University of Louisiana, Lafayette LA 
Starting Point 
ACT National Conference 
Georgia State, Atlanta GA 
Delaware State University, Dover DE 
Ohio State University, Columbus OH 
Saginaw, MO 
Kansas City State, Kansas City MO 
Living Word Christian Center Chicago IL 
St Augustine University, St. Augustine FL 
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Alabama State University, Montgomery AL 
Minneapolis Foundation, Minneapolis MN 
Kansas City Schools, Kansas City MO 
Quest Academy OH 
Walt Disney World’s Dreamers’ Academy 
Steve and Marjory Harvey Fathers’ Day Mentoring Weekend 
Essence Music Festival 
GA Academy 
Advanced International Summit 
Fulton County Schools 
NCBC Ohio 
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School Trustee Background Information 
 

Each proposed or prospective charter school board member must provide the 
information requested below.   
 
Name: _____Dr. Stephen D. Perry______________ 
 
Charter School Name: ___Capital Preparatory Harlem Charter School____ 
 
Charter School Address: __________________________________________ 
 
To which charter school board position(s) and/or offices(s) are you asking to be 
appointed? (e.g., member, parent representative, vice-president, Finance 
committee, etc.): ___Member______________________________________ 
 
As you may know, serving on a public charter school board of trustees (“board”) 
is a position of great trust and responsibility. As a member of a public charter 
school’s board, you are charged with overseeing the education of all students 
enrolled in the school, as well as the expenditure of public monies directed to the 
charter school.   

 
The Department’s consent is required before any new member may serve on the 
board. Accordingly, and in order to properly evaluate proposed board members, 
we ask that you please provide full and complete answers to each of the items 
below and provide the required assurance indicated. Note that providing false, 
misleading, and/or incomplete information may lead to a withdrawal of the 
Department’s approval, nullifying your appointment to the board. 
  

Background 
 

1. Please provide your educational and employment history. You may do so by 
attaching a résumé.  Resume Attached 

 
2. Please affirm that you are or will be at least eighteen years old at the time of 

your appointment/election to the board.   I affirm. 
 
3. Please affirm that you have read Article 56 of the New York State Education 

Law, and understand the relationship between a charter school and the 
authorized chartering entity as defined in that statute.   I affirm. 

 
4. Please indicate how you became aware of the charter school and the 

opportunity to serve as a member of its board.   
 

We were invited by former Chancellor Joel Klein and area community 
members to expand our model into New York as a charter school in 2010. I 
am among the founders of the first Capital Prep and understood that part of 
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my responsibility in the expansion of the model into New York was for me to 
serve as one of the founding board members for the Capital Prep Harlem 
Charter School. 

 
 
5. Please explain why you wish to serve on the board. 
 

I am deeply committed to providing the children of Harlem with access to a 
year-round college preparatory education. 

 
6. Please indicate whether you have previously served or are currently serving 

on a board of a school district, a non-public school or any not-for-profit 
corporation (to the extent not otherwise indicated in your response to Item 1, 
above).   In addition, please describe any other experience, knowledge or 
skills you feel is relevant to service on the charter school board.   This does 
not apply to me.  Yes. (Include description here):  

 
I have twenty plus years of successfully providing academic and affective 
support to children and families from historically disadvantaged populations. 

 
7. Please indicate whether or not you have ever been convicted of a 

misdemeanor and/or felony in state or federal court in any jurisdiction.  
 This does not apply to me.   Yes.  

If the answer to this question is yes, please provide the following details 
regarding your conviction(s): (1) the name of the criminal offense(s); (2) 
whether the criminal offense(s) was a misdemeanor or felony; (3) the facts 
and circumstances surrounding your conviction(s); (4) the date(s) of your 
conviction(s); and (5) the date(s) of disposition(s).   
 
Your response to question seven may also include any relevant written 
information that you wish to be considered in support of your application, 
including, but not limited to: certificates of conviction; any parole and/or 
probation documentation; any certificates, including any certificate of relief 
from disabilities; any proof of counseling and/or rehabilitation; any 
documentation attesting to your good conduct or your good character; and 
any letters of support from friends, family, co-workers, employers, etc. 

 
8.  Please indicate if you currently have any criminal charge(s) pending against 

you in state or federal court in any jurisdiction.  
       This does not apply to me.  Yes.  
      If the answer to this question is yes, please provide an explanation. 
 
 

Conflict of Interest 
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9.   Please indicate whether you, your spouse, or other family member knows 
any of the other prospective or current board members.   

  I / we do not know any such persons.  Yes.   
 If your answer is yes, please indicate the precise nature of your relationship 

here: 
 
 As the co-lead applicant and founder of the Capital Preparatory School 

model I have been instrumental in engaging the community and helping to 
identify appropriate board members. The precise nature of the relationship 
is professional framed by our shared interest in providing access to a 
college preparatory experience to children from Harlem’s neediest 
populations. 

 
 
10. Please indicate whether you, your spouse, or other family member knows 

any person who is a prospective or current charter school employee.  
  I / we do not know any such persons.  Yes.   
 If yes, please indicate the precise nature of your relationship here:   
 
11. Please indicate if you, your spouse, or other family member or any 

corporation, business or other entity in which you, your spouse or other 
family member serve as an employee, officer, or director or own a 
controlling interest in, contracts or does business with, or plans to contract 
or do business with, the charter school, including but not limited to, the 
lease of real or personal property to the charter school.   

  No.  Yes.  
 If yes, please describe the nature of the contract or business and, if 

applicable, the relationship of the person to the corporation, business or 
entity involved:   

 
 Please see the response to questions #12-14. 
 
 12. If the charter school is partnered with an educational service provider (a 

management company, whether for-profit or not-for-profit), please indicate 
whether you, your spouse, or any family member knows any employees, 
officers, owners, directors or agents of that provider.  If your answer is in the 
affirmative, please describe any such relationship.         

  Not applicable because the School does not/will not contract with a 
management company or charter management organization. 

  I / we do not know any such persons.    Yes. 
 

Please see the response to question #13.  I have a professional relationship 
with the board members and employees of Capital Preparatory Schools, 
Inc. (CPS), the charter management organization for Capital Prep Harlem.   

 
13. If the charter school is partnered with an educational service provider, 

please indicate whether you, your spouse or other family member has a 
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direct or indirect ownership, employment, contractual or management 
interest in the provider.  For any interest indicated, please provide a detailed 
description.   

  Not applicable because the School does not/will not contract with a 
management company or charter management organization. 

  I / we have no such interest.    Yes. 
 

I will be serving as Head of Schools of CPS.  I will either step down as a 
founding board member prior to taking on the role of Head of Schools of 
CPS or, if another board member is selected to the board of trustees of the 
school, bringing the number of board members to greater than five, I will 
abstain from voting on issues related to CPS after I have become an 
employee for as long as I remain on the board. 

 
14. If the charter school is partnered with an educational services provider, 

please indicate if you, your spouse or other family member anticipates 
conducting, or is conducting, any business with the provider.  If so, please 
indicate the precise nature of the business that is being or will be 
conducted. 

  Not applicable because the School does not/will not contract with a 
management company or charter management organization. 

  I / we do not anticipate conducting any such business.    Yes. 
 
 Please see the response to question #13. 
 
15. Please indicate whether you, your spouse or other family member is a 

director, officer, employee, partner or member of, or is otherwise associated 
with, any organization which filed an application in conjunction with the 
charter school, i.e., is partnered with the charter school. To the extent you 
have provided this information in response to items 9-12, you may so 
indicate.   This does not apply to me, my spouse or other family 
members.          Yes. 

 
16. Please indicate the potential ethical or legal conflicts of interests (if any) that 

would, or are likely to, exist should you be approved for service on the 
charter school’s board. 

  None   Yes 
 
 Please see the response to question #13. 
 
17. Please explain how you would handle a situation in which you believe one 

or more members of the charter school’s board are involved in working for 
their own benefit, or the benefit of their friends and family. 

 
 It is the responsibility of all board members to stay ever vigilant to ensure 

that not even the impression of impropriety is to occur. No individual should 
directly, financially or otherwise benefit from their participation on the 
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Harlem Charter board. Through the board, if impropriety were confirmed, I 
would formally request that the offending board member stop immediately. 
Were I to believe that the board member had no intention of stopping, I 
would work to have him or her removed from the board and would not 
hesitate to file any and all charges with the governing bodies including, but 
not limited to, the police in areas that extend beyond impropriety and enter 
into illegality. 

 
 
 

Educational Philosophy 
 

18. Please explain your understanding of the charter school’s mission and/or    
        philosophy. 
 
 The mission is to provide a world-class 6-12, year-round college preparatory 

education under the theme of social justice. 
 
 
19. Please explain your understanding of the educational program of the charter 

school. 
 
 The educational program of the charter school is a rigorous early college 

and college preparatory model. 
 
 
20. Please indicate what you believe to be the characteristics of a successful 

charter school.  In particular, please provide the specific steps you think the 
board of the charter school will need to take to ensure that this charter 
school is and remains successful. 

 
 First, it is essential to have a board committed to the specific type of 

education offered by the charter school. Second it is vital to hire staff that 
are capable and committed to deliver a quality education. Third, the 
organization must be physically fit, paying special attention to all issues of 
finance to ensure that the public’s resources are appropriately managed. 
Fourth, ensure that decisions that are made within the school are rooted in 
data and driven by the expectation that they will improve teaching and 
learning. 

 
 
 

Other 
 

21.   Please explain your understanding of the appropriate role of a public charter 
school board member. 
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 The appropriate role of a public charter school board member is to provide 

guidance to the school through the effective management of adherence to 
the mission, staff and other resources. Additionally it is essential that the 
board sets the tone of high expectations for professional conduct and 
community engagement. 

 
 
22. Please affirm that you have read and understand the charter school 

application, the charter school board’s by-laws and all proposed policies. 
 
 I affirm that I have read and understand each of the above. 
 
23. Please provide any other information that you feel is pertinent to the 

Department’s review. 
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A Statement of Assurance must be signed by and submitted for each proposed 
Board Member. 

 

STATEMENT OF ASSURANCE 
 
I, _____Dr. Stephen D. Perry_____________________________(name of 
proposed board member) state that I am the applicant for board member 
approval and I have read the questionnaire and any supporting documents and 
know the contents thereof; that the same is true to my knowledge except as to 
the matters therein stated to be alleged upon information and belief, and as to 
those matters I believe it to be true and further acknowledge that I am aware of 
the fact that, pursuant to Penal Law §175.30, a person who knowingly offers a 
false instrument for filing to a public official or public servant is guilty of Offering a 
False Instrument for Filing in the 2nd Degree, a Class A Misdemeanor. 
 

   August 14, 2014 

          Signature                                                        Date 
 
Please note that this document is considered a public record and as such, may 
be made available to members of the public upon request under the Freedom of 
Information Law.  Personal contact information provided below will be redacted. 
 
Business Telephone: ____ __________________________ 
 
Business Address: _______________________________________________ 
 
E-Mail Address: __  
 
Home Telephone: _____ ____________________________ 
 
Home Address: ____  
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Vincent S. Morgan          
 
A highly motivated and well-traveled professional with strong interpersonal, oral and written communications skills. 
Experience includes commercial banking, economic development,  government, public relations and community service.  
 
EXPERIENCE 

 
 TD Bank – Vice President/ New York State Community Development Manager, New York, NY (2/09 – 3/11)   

• Managed Community Reinvestment Act (CRA) compliance for 8 evaluation areas in New York State. 
• Prepared regular reports and presentations on bank’s CRA rating and performance. 
• Provided general counsel to senior management on performance, goals and specific target areas. 
• Developed and implemented programs and education initiatives for internal bank partners. 
• Responsible for sourcing and evaluating commercial lending and investment opportunities statewide. 

 
Commerce Bank/TD Bank – AVP/Community Banking Manager, New York, NY (7/05 – 2/09) 
• Acted as regional conduit for commercial lending, real estate, branch operations for large commercial bank. 
• Managed business, community and government outreach programs for Upper Manhattan and Bronx. 
• Provided general counsel on strategic planning and business development to senior management. 
• Developed and manage client relationships with business, non-profit and individual clients. 
• Responsible for evaluating commercial lending opportunities in territory. 
• Improved branch operations and assisted in generating over $32 million in new business during tenure.  

 
 UMEZ Development Corporation -- Director of Marketing & Communications, New York, NY (6/03 – 8/04)   

• Managed all marketing and public relations activities for large economic development institution. 
• Developed and composed marketing materials, press releases, project plans and reports. 
• Charged with overseeing expenditures of $250,000 marketing budget. 
• Conceived and implemented strategic marketing campaign targeting tourists to Upper Manhattan. 

 
PRIOR EXPERIENCE 
 

• Consultant, Morgan Ford, LLC, New York, NY (5/03 – Present)   
• Special Assistant to Congressman, US House of Representatives, New York, NY (4/01 – 6/03) 
• Campaign Director, Rep. Charles B. Rangel, New York, NY (2/02 – 11/02) 
• Account Supervisor, Mindstorm Communications/Golin Harris, New York, NY (8/00 – 3/01) 
• Senior Associate, Neale-May & Partners Public Relations, New York, NY (3/00 – 8/00) 
• Product Marketing Manager, Westcon/Lucent Technologies, Johannesburg, South Africa (1/99 – 11/99) 
• Corporate Account Executive, Afritel Cellular/Vodacom UK, Johannesburg, South Africa (8/94 - 2/96) 

  
ADDITIONAL SKILLS 

 
• Experienced in budgeting, fundraising, vendor selection and financial management for projects.   
• Credit trained and familiar with all aspects of evaluation of financials and documentation. 
• Developed crisis management plans and public relations strategy for senior management and clients. 
• Guest lecturer and media appearances on subjects from small business and personal finance to politics. 
• Communitcation skills including writing online content, social media, HTML and content management software. 

 
COMMUNITY SERVICE 

  
• 125th Street BID/District Management Association -- Chairman (2008-2011) 
• Greater Harlem Chamber of Commerce -- Director (2007-2009) 
• Harlem NOW Community Organization, Founder (2008) 
• Harlem Biennale Arts Festival, Co-Founder (2009) 
• Alpha Phi Alpha Fraternity, Inc. -- Member 

 
EDUCATION 

 
• Columbia University (School of International and Public Affairs), New York, NY – M.P.A.  
• University of Illinois, Chicago, IL – B.S. Business Management  
• Howard University, Washington, DC  
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School Trustee Background Information 
 

Each proposed or prospective charter school board member must provide the 
information requested below.   
 
Name: _____Vincent S. Morgan_____________ 
 
Charter School Name: ___Capital Preparatory Harlem Charter Schools____ 
 
Charter School Address: __________________________________________ 
 
To which charter school board position(s) and/or offices(s) are you asking to be 
appointed? (e.g., member, parent representative, vice-president, Finance 
committee, etc.): ___Member______________________________________ 
 
As you may know, serving on a public charter school board of trustees (“board”) 
is a position of great trust and responsibility. As a member of a public charter 
school’s board, you are charged with overseeing the education of all students 
enrolled in the school, as well as the expenditure of public monies directed to the 
charter school.   

 
The Department’s consent is required before any new member may serve on the 
board. Accordingly, and in order to properly evaluate proposed board members, 
we ask that you please provide full and complete answers to each of the items 
below and provide the required assurance indicated. Note that providing false, 
misleading, and/or incomplete information may lead to a withdrawal of the 
Department’s approval, nullifying your appointment to the board. 
  

Background 
 

1. Please provide your educational and employment history. You may do so by 
attaching a résumé.  Resume Attached 

 
2. Please affirm that you are or will be at least eighteen years old at the time of 

your appointment/election to the board.   I affirm. 
 
3. Please affirm that you have read Article 56 of the New York State Education 

Law, and understand the relationship between a charter school and the 
authorized chartering entity as defined in that statute.   I affirm. 

 
4. Please indicate how you became aware of the charter school and the 

opportunity to serve as a member of its board.   
 

I was invited by Dr. Steve Perry and area community members to help him 
expand the Capital Prep educational model into New York as a charter 
school.  
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5. Please explain why you wish to serve on the board. 
 

I am deeply committed to providing the children of Harlem with access to a 
year-round college preparatory education. 

 
6. Please indicate whether you have previously served or are currently serving 

on a board of a school district, a non-public school or any not-for-profit 
corporation (to the extent not otherwise indicated in your response to Item 1, 
above).   In addition, please describe any other experience, knowledge or 
skills you feel is relevant to service on the charter school board.   This does 
not apply to me.  Yes. (Include description here):  

 
I have significant experience serving on a variety of boards.  As an example I 
served on the board of a NYC Charter school from 2007-2008. 

 
7. Please indicate whether or not you have ever been convicted of a 

misdemeanor and/or felony in state or federal court in any jurisdiction.  
 This does not apply to me.   Yes.  

If the answer to this question is yes, please provide the following details 
regarding your conviction(s): (1) the name of the criminal offense(s); (2) 
whether the criminal offense(s) was a misdemeanor or felony; (3) the facts 
and circumstances surrounding your conviction(s); (4) the date(s) of your 
conviction(s); and (5) the date(s) of disposition(s).   
 
Your response to question seven may also include any relevant written 
information that you wish to be considered in support of your application, 
including, but not limited to: certificates of conviction; any parole and/or 
probation documentation; any certificates, including any certificate of relief 
from disabilities; any proof of counseling and/or rehabilitation; any 
documentation attesting to your good conduct or your good character; and 
any letters of support from friends, family, co-workers, employers, etc. 

 
8.  Please indicate if you currently have any criminal charge(s) pending against 

you in state or federal court in any jurisdiction.  
       This does not apply to me.  Yes.  
      If the answer to this question is yes, please provide an explanation. 
 
 

Conflict of Interest 
 

9.   Please indicate whether you, your spouse, or other family member knows 
any of the other prospective or current board members.   

  I / we do not know any such persons.  Yes.   
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 If your answer is yes, please indicate the precise nature of your relationship 
here: 

 
 I have no close personal relationship with any of the prospective board 

members.  I have met some and the relationships are professional in nature 
only. 

 
 
10. Please indicate whether you, your spouse, or other family member knows 

any person who is a prospective or current charter school employee.  
  I / we do not know any such persons.  Yes.   
 If yes, please indicate the precise nature of your relationship here:   
 
11. Please indicate if you, your spouse, or other family member or any 

corporation, business or other entity in which you, your spouse or other 
family member serve as an employee, officer, or director or own a 
controlling interest in, contracts or does business with, or plans to contract 
or do business with, the charter school, including but not limited to, the 
lease of real or personal property to the charter school.   

  No.  Yes.  
 If yes, please describe the nature of the contract or business and, if 

applicable, the relationship of the person to the corporation, business or 
entity involved:   

 
 12. If the charter school is partnered with an educational service provider (a 

management company, whether for-profit or not-for-profit), please indicate 
whether you, your spouse, or any family member knows any employees, 
officers, owners, directors or agents of that provider.  If your answer is in the 
affirmative, please describe any such relationship.         

  Not applicable because the School does not/will not contract with a 
management company or charter management organization. 

  I / we do not know any such persons.  Yes. 
 
13. If the charter school is partnered with an educational service provider, 

please indicate whether you, your spouse or other family member has a 
direct or indirect ownership, employment, contractual or management 
interest in the provider.  For any interest indicated, please provide a detailed 
description.   

  Not applicable because the School does not/will not contract with a 
management company or charter management organization. 

  I / we have no such interest.  Yes. 
 
14. If the charter school is partnered with an educational services provider, 

please indicate if you, your spouse or other family member anticipates 
conducting, or is conducting, any business with the provider.  If so, please 
indicate the precise nature of the business that is being or will be 
conducted. 
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  Not applicable because the School does not/will not contract with a 
management company or charter management organization. 

 I / we do not anticipate conducting any such business.  Yes. 
 
15. Please indicate whether you, your spouse or other family member is a 

director, officer, employee, partner or member of, or is otherwise associated 
with, any organization which filed an application in conjunction with the 
charter school, i.e., is partnered with the charter school. To the extent you 
have provided this information in response to items 9-12, you may so 
indicate.   This does not apply to me, my spouse or other family 
members.          Yes. 

 
16. Please indicate the potential ethical or legal conflicts of interests (if any) that 

would, or are likely to, exist should you be approved for service on the 
charter school’s board. 

  None    Yes 
 
17. Please explain how you would handle a situation in which you believe one 

or more members of the charter school’s board are involved in working for 
their own benefit, or the benefit of their friends and family. 

 
 It is the responsibility of all board members to stay ever vigilant to ensure 

that not even the impression of impropriety is to occur. No individual should 
directly, financially or otherwise benefit from their participation on the 
Harlem Charter board. Through the board, if impropriety were confirmed, I 
would formally request that the offending board member stop immediately. 
Were I to believe that the board member had no intention of stopping, I 
would work to have him or her removed from the board and would not 
hesitate to file any and all charges with the governing bodies including, but 
not limited to, the police in areas that extend beyond impropriety and enter 
into illegality. 

 
Educational Philosophy 

 
18. Please explain your understanding of the charter school’s mission and/or    
        philosophy. 
 
 The mission is to provide a world-class 6-12, year-round college preparatory 

education under the theme of social justice. 
 
 
19. Please explain your understanding of the educational program of the charter 

school. 
 
 The educational program of the charter school is a rigorous early college 

and college preparatory model. 
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20. Please indicate what you believe to be the characteristics of a successful 

charter school.  In particular, please provide the specific steps you think the 
board of the charter school will need to take to ensure that this charter 
school is and remains successful. 

 
 First, it is essential to have a board committed to the specific type of 

education offered by the charter school. Second it is vital to hire staff that 
are capable and committed to deliver a quality education. Third, the 
organization must be physically fit, paying special attention to all issues of 
finance to ensure that the public’s resources are appropriately managed. 
Fourth, ensure that decisions that are made within the school are rooted in 
data and driven by the expectation that they will improve teaching and 
learning. 

 
 
 

Other 
 

21.   Please explain your understanding of the appropriate role of a public charter 
school board member. 

 
 The appropriate role of a public charter school board member is to provide 

guidance to the school through the effective management of adherence to 
the mission, staff and other resources. Additionally it is essential that the 
board sets the tone of high expectations for professional conduct and 
community engagement. 

 
 
22. Please affirm that you have read and understand the charter school 

application, the charter school board’s by-laws and all proposed policies. 
 
 I affirm that I have read and understand each of the above. 
 
23. Please provide any other information that you feel is pertinent to the 

Department’s review. 
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A Statement of Assurance must be signed by and submitted for each proposed 
Board Member. 

 

STATEMENT OF ASSURANCE 
 
I, _____Vincent S. Morgan_____   state that I am the applicant for board member 
approval and I have read the questionnaire and any supporting documents and 
know the contents thereof; that the same is true to my knowledge except as to 
the matters therein stated to be alleged upon information and belief, and as to 
those matters I believe it to be true and further acknowledge that  I am aware of 
the fact that, pursuant to Penal Law §175.30, a person who knowingly offers a 
false instrument for filing to a public official or public servant is guilty of Offering a 
False Instrument for Filing in the 2nd Degree, a Class A Misdemeanor. 

   August 15, 2014 
         Signature                                                        Date 
 
Please note that this document is considered a public record and as such, may 
be made available to members of the public upon request under the Freedom of 
Information Law.  Personal contact information provided below will be redacted. 
 
Business Telephone:  
 
Business Address: _______________________________________________ 
 
E-Mail Address: __ ________________ 
 
Home Telephone: ______________________________ 
 
Home Address:  
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Maurice Coleman 
Commercial Real Estate Banking - CDB, Senior Vice President/Sr. Client 
Manager  
 
Maurice Coleman is a Senior Vice President and Senior Client Manager for the Bank of America Merrill Lynch 
Commercial Real Estate Banking team focused on Community Development Banking (CDB). He is responsible for 
delivering both debt and tax credit equity financing for affordable housing, retail, charter school and community 
development real estate projects in the metro New York and New Jersey markets.   
 
Maurice joined the Bank of Boston in 1999, where he served as an Investment Officer with the BankBoston 
Development Company (BBDC) and later, Fleet Development Ventures (FDV), a $200 million private equity and 
mezzanine finance boutique focused on investing direct equity in women and/or minority owned companies 
operating in emerging markets nationally. In 2004, Maurice was promoted to Senior Vice President and Managing 
Director of Fleet National Bank’s Community Investment Group (CIG) where he managed a regional team focused on 
private equity, small business lending, retail banking and community development in New York City and northern New 
Jersey.  In 2006, he was appointed as the New York Market Manager for Bank of America and Senior CRA 
Compliance Officer overseeing the Bank’s OCC regulatory compliance initiative related CRA lending, investing, 
service, corporate governance and community outreach.  
 
Prior to joining the Bank, Maurice served as a Dean of Students at Noble and Greenough Prep School in Dedham, 
Massachusetts where he was awarded a DeWitt Wallace Fellowship. Maurice taught several courses at Noble and 
Greenough School including U.S. History, Economics and African-American History and Literature. Each summer 
during his tenure at the School, Maurice also served as the Executive Director of the University of Massachusetts-
Boston Math and Science Upward Bound Program.   
 
Throughout his career, Maurice has been the recipient of numerous awards including the Crain’s New York Business 
40 under 40 Rising Stars Award, the Boston Herald Most Influential in Business Award, the Urban Financial Services 
Coalition Executive of the Year Award, the Network Journal 40 under 40 Business Achievement Award, the Boston 
Chamber of Commerce Ten Outstanding Young Leaders (TOYL) Award, the Boston YMCA Achievers in Industry Award, 
the National Urban League’s Corporate Leadership Award and the Bank of America Merrill Lynch “Spirit of Excellence” 
Award.  
 
Maurice is active in various civic and community based organizations including the Harlem Education Activities Fund 
and the Community Advisory Council for the New York Federal Reserve. Maurice also serves as the Chairman of the 
Board of Directors of three national Community Development Financial Institutions (CDFIs) -- the Local Initiative 
Supportive Council (LISC) New York, TruFund Financial Services (TFS), and the Upper Manhattan Empowerment Zone 
(UMEZ) Business Resource Investment Corporation. For the past 10 years, Maurice has taught classes and offered 
lectures on entrepreneurship, small business lending, venture capital, real estate finance, and social enterprise 
investing at Columbia, Darden and Harvard Business Schools, and he also serves an advisor for the Eugene Lang 
Entrepreneurship Center at Columbia Business School.   
 
Maurice received his B.A. in History and Economics from Columbia University, MPA from the School of International 
and Public at Columbia University with a concentration in Public Finance, and a Masters in Finance from Columbia 
Business School. Maurice completed Credit and Capital Markets Training at Bank of Boston and is an alumnus of the 
Venture Capital Institute (VCI).  
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School Trustee Background Information 
 

Each proposed or prospective charter school board member must provide the 
information requested below.   
 
Name: _____MAURICE COLEMAN    ______________ 
 
Charter School Name: ___Capital Preparatory Harlem Charter Schools
 

____ 

Charter School Address: __________________________________________ 
 
To which charter school board position(s) and/or offices(s) are you asking to be 
appointed? (e.g., member, parent representative, vice-president, Finance 
committee, etc.): ___Member
 

______________________________________ 

As you may know, serving on a public charter school board of trustees (“board”) 
is a position of great trust and responsibility. As a member of a public charter 
school’s board, you are charged with overseeing the education of all students 
enrolled in the school, as well as the expenditure of public monies directed to the 
charter school.   

 
The Department’s consent is required before

  

 any new member may serve on the 
board. Accordingly, and in order to properly evaluate proposed board members, 
we ask that you please provide full and complete answers to each of the items 
below and provide the required assurance indicated. Note that providing false, 
misleading, and/or incomplete information may lead to a withdrawal of the 
Department’s approval, nullifying your appointment to the board. 

Background 
 

1. Please provide your educational and employment history. You may do so by 
attaching a résumé.  Resume Attached 

 
2. Please affirm that you are or will be at least eighteen years old at the time of 

your appointment/election to the board.   I affirm. 
 
3. Please affirm that you have read Article 56 of the New York State Education 

Law, and understand the relationship between a charter school and the 
authorized chartering entity as defined in that statute.   I affirm. 

 
4. Please indicate how you became aware of the charter school and the 

opportunity to serve as a member of its board.  I became aware of the Capital 
Prep charter school via conversations I had with Dr. Perry about his work in Hartford, 
Ct and his interest in expanding his winning effort to New York City to serve an 
equally deserving population of urban youth. Thus, I expressed interest in getting 
involved with the school at the board level to help him (and the Capital Prep Board) 
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assess and execute the expansion of the Capital Prep platform into the New York 
market.  
 
 

 
5. Please explain why you wish to serve on the board.  For five years, I served as 

Dean of Students and Multi-cultural Affairs at Noble And Greenough School (Nobles) 
in Dedham, MA, a private independent school that serves grades 6 - 12 grade. While 
at Nobles, I also taught U.S. History, coached varsity sports, and served as the 
assistant director of Admissions. The summer months, I served as the Executive 
Director of the Math and Science Upward Bound Program, an intensive eight week 
academic college preparatory program in partnership with Nobles and the Univ of 
Massachusetts at Boston. For over 20 years, I've worked as mentor and educator 
preparing kids, especially those who are either low income and/or first generation 
college bound for college or post-secondary study via programs like Upward Bound, 
Prep for Prep, the Harlem Education Activities Fund, Double Discover, The Oliver 
Program. Capital Prep is a natural extension of this work and it will allow me to 
leverage my experience in education and finance to educate and empower NYC 
youth.  
 
 

6. Please indicate whether you have previously served or are currently serving 
on a board of a school district, a non-public school or any not-for-profit 
corporation (to the extent not otherwise indicated in your response to Item 1, 
above).   In addition, please describe any other experience, knowledge or 
skills you feel is relevant to service on the charter school board.   This does 
not apply to me.  Yes. (Include description here): ) I currently serve on the 
three not-for-profits board of directors - The Local Initiative Support Corporation 
(LISC NY), the largest not for profit developer of affordable housing in the country, 
the Upper Manhattan Empowerment Zone, the largest empowerment zone in the 
country located in Harlem, and TruFund Financial Services, a national CDFI that lends 
capital to small businesses, especially those that are minority owned or operated. 
Thus, I have the operational experience, general business acumen, and financial 
savvy needed to ensure the long term success of Capital Prep Harlem.  
 

7. Please indicate whether or not you have ever been convicted of a 
misdemeanor and/or felony in state or federal court in any jurisdiction.  

 This does not apply to me.   Yes.  
If the answer to this question is yes, please provide the following details 
regarding your conviction(s): (1) the name of the criminal offense(s); (2) 
whether the criminal offense(s) was a misdemeanor or felony; (3) the facts 
and circumstances surrounding your conviction(s); (4) the date(s) of your 
conviction(s); and (5) the date(s) of disposition(s).   
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Your response to question seven may also include any relevant written 
information that you wish to be considered in support of your application, 
including, but not limited to: certificates of conviction; any parole and/or 
probation documentation; any certificates, including any certificate of relief 
from disabilities; any proof of counseling and/or rehabilitation; any 
documentation attesting to your good conduct or your good character; and 
any letters of support from friends, family, co-workers, employers, etc. 

 
8.  Please indicate if you currently have any criminal charge(s) pending against 

you in state or federal court in any jurisdiction.  
       This does not apply to me.  Yes.  
      If the answer to this question is yes, please provide an explanation. 
 
 

Conflict of Interest 
 

9.   Please indicate whether you, your spouse, or other family member knows 
any of the other prospective or current board members.   

  I / we do not know any such persons.  Yes.   
 If your answer is yes, please indicate the precise nature of your relationship 

here: I know Steve Perry & Derek Ferguson Professionally  
  
 
10. Please indicate whether you, your spouse, or other family member knows 

any person who is a prospective or current charter school employee.  
  I / we do not know any such persons.  Yes.   
 If yes, please indicate the precise nature of your relationship here:   
 I know Steve Perry & Derek Ferguson Professionally  
 
11. Please indicate if you, your spouse, or other family member or any 

corporation, business or other entity in which you, your spouse or other 
family member serve as an employee, officer, or director or own a 
controlling interest in, contracts or does business with, or plans to contract 
or do business with, the charter school, including but not limited to, the 
lease of real or personal property to the charter school.   

  No.  Yes.  
 If yes, please describe the nature of the contract or business and, if 

applicable, the relationship of the person to the corporation, business or 
entity involved:   

 
 12. If the charter school is partnered with an educational service provider (a 

management company, whether for-profit or not-for-profit), please indicate 
whether you, your spouse, or any family member knows any employees, 
officers, owners, directors or agents of that provider.  If your answer is in the 
affirmative, please describe any such relationship.         

  Not applicable because the School does not/will not contract with a 
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management company or charter management organization. 
  I / we do not know any such persons.    Yes. 
 I know Steve Perry professionally who will serve as head of school  

 
13. If the charter school is partnered with an educational service provider, 

please indicate whether you, your spouse or other family member has a 
direct or indirect ownership, employment, contractual or management 
interest in the provider.  For any interest indicated, please provide a detailed 
description.   

  Not applicable because the School does not/will not contract with a 
management company or charter management organization. 

  I / we have no such interest.    Yes. 
 
14. If the charter school is partnered with an educational services provider, 

please indicate if you, your spouse or other family member anticipates 
conducting, or is conducting, any business with the provider.  If so, please 
indicate the precise nature of the business that is being or will be 
conducted. 

  Not applicable because the School does not/will not contract with a 
management company or charter management organization. 

  I / we do not anticipate conducting any such business.    Yes. 
 
15. Please indicate whether you, your spouse or other family member is a 

director, officer, employee, partner or member of, or is otherwise associated 
with, any organization which filed an application in conjunction with the 
charter school, i.e., is partnered with the charter school. To the extent you 
have provided this information in response to items 9-12, you may so 
indicate.   This does not apply to me, my spouse or other family 
members.          Yes. 

 
16. Please indicate the potential ethical or legal conflicts of interests (if any) that 

would, or are likely to, exist should you be approved for service on the 
charter school’s board. 

  None   Yes 
 
17. Please explain how you would handle a situation in which you believe one 

or more members of the charter school’s board are involved in working for 
their own benefit, or the benefit of their friends and family. 

 This would be non-compliance with the By-Laws of the school and the person 
would be removed from the board. 

 
Educational Philosophy 

 
18. Please explain your understanding of the charter school’s mission and/or    

Philosophy. The curriculum is college preparatory and also emphasizes social 
justice. The approach taken by the faculty and staff is to touch the kid and their 
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family in many ways throughout the week and through a high degree of care and 
love and proper instruction the child will thrive academically and the mission of 
the charter school is to send 100% of students to four year colleges.   

 
 
19. Please explain your understanding of the educational program of the charter 

school.  The educational program will focuse on the core curriculum necessary 
to prepare students for college.  The study of social justice is incorporated into 
the curriculum throughout each academic year of the program culminated in a 
senior project in the 12th

 
 grade. 

20. Please indicate what you believe to be the characteristics of a successful 
charter school.  In particular, please provide the specific steps you think the 
board of the charter school will need to take to ensure that this charter 
school is and remains successful.  The board’s primary goal is to assure that 
the school is being run by the best people that will keep the child’s needs above 
everything else.  A successful school will need faculty and staff that are 
motivated by successfully educating the child and getting through any obstacles 
that may prevent them from moving on to higher education.   

 
 

Other 
 

21.   Please explain your understanding of the appropriate role of a public charter 
school board member.The Board's role is to ensure proper oversight, operation, 
governance, transparency and accountability of the school of across all major 
areas of function - academically, fisically, etc. The board will ensure that students 
and their families can thrive academically, socially and culturally at the school.                                                           
 

 
22. Please affirm that you have read and understand the charter school 

application, the charter school board’s by-laws and all proposed policies.  
 I have read and understand the charter school application, the charter school 
board’s by-laws and all proposed policies. 

 
 
23. Please provide any other information that you feel is pertinent to the 

Department’s review.  The team assembled by Capital Preparatory Harlem 
Charter Schools is well-equipped to handle the challenges that it will have to 
overcome in order to provide a quality education to the youth of Harlem. 
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Mr. Derek Ferguson - Biography  
 
Mr. Derek Ferguson is the Chief Growth Officer of Combs Enterprises (“CE”).  
CE generates over $500MM in revenues and is comprised of several businesses 
that include: Revolt TV, Revolt Films, Bad Boy Records, Blue Flame Marketing, 
Sean John Clothing, Daddy’s House Recording, Janice Combs Publishing, 
Janice Combs Management, Janice Combs Music and Daddy’s House Social 
Programs. Prior to his current role, Mr. Ferguson was Chief Financial Officer of 
CE.   
 
Since joining CE in 1998, Mr. Ferguson has been involved in the following: the 
receipt of a distribution contract from Comcast for Revolt TV, an international 
cable channel that launched in 2013; the acquisition of Enyce Clothing from Liz 
Claiborne; the successful launch of Sean John Clothing, a company that grew to 
sales of $200MM and 200 employees since 1999; launching Blue Flame 
Marketing, a marketing and advertising company that specializes in the youth 
marketplace; the purchase of Arista’s share of Bad Boy Records in 2002, a 
distribution deal with Universal Records in 2003, and the sale of a stake in Bad 
Boy Records to Warner Music in 2005 and a joint venture deal with Interscope 
Records in 2009. 
 
Prior to joining CE, Mr. Ferguson was the Vice President of Finance and 
Operations for BMG Special Products, a division of BMG Entertainment.  He 
began his tenure at BMG Entertainment in January 1996 as Vice President of 
Worldwide Finance.  .  
 
From June 1988 to August 1991, Mr. Ferguson was the Chief Operating Officer 
of Urban Profile Communications Inc., the company that published "Urban 
Profile" magazine.  The magazine was sold in 1991 at which time Mr. Ferguson 
joined Bain and Company, an international management consulting firm which 
specializes in developing business strategies for Fortune 500 companies.     He 
was promoted to manager at Bain & Company, a position that less than 20% of 
entering consultants obtain.  Prior to Bain, he earned his CPA and worked for 
three years at Coopers and Lybrand as an auditor and mergers and acquisitions 
analyst. 
 
Mr. Ferguson is a core member of New York Covenant Church in New Rochelle, 
NY.  He is on the board of New York Covenant’s community development 
corporation which oversees several initiatives including Isaiah’s Run (providing 
fellowship and resources to the needy).  Through NYCC’s economic justice 
ministry, Derek was involved in launching several businesses including Cross 
Trainers Apparel, Covenant Building Services and Life Music. Mr. Ferguson’s 
ministry efforts have crossed over into his workplace where he has held bible 
studies for employees at Bad Boy Worldwide over the years.  The bible studies 
have led New York Covenant Church to launch Tuesday Night Church in 
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Manhattan.  TNC emphasizes worshipping through the arts and encourages 
participation from those that have gifts in the areas of music, dance, theater, art 
and spoken word.  Mr. Ferguson has been invited to speak on the topic of “Faith 
In The Workplace” at Harvard Business School, University of Michigan, 
University of Pennsylvania and other churches and conferences. 
 
Mr. Ferguson is a 1990 graduate of Harvard Business School, and a 1985 
graduate of the Wharton School at the University of Pennsylvania.   
 
Mr. Ferguson was born and raised in the Bronx, New York.  He is married to 
Regina with three children, Reginald, Maya and Peri. 
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School Trustee Background Information 
 

Each proposed or prospective charter school board member must provide the 
information requested below.   
 
Name: ___DEREK FERGUSON     ______________ 
 
Charter School Name: ___Capital Preparatory Harlem Charter Schools
 

____ 

Charter School Address: __________________________________________ 
 
To which charter school board position(s) and/or offices(s) are you asking to be 
appointed? (e.g., member, parent representative, vice-president, Finance 
committee, etc.): ___Member
 

______________________________________ 

As you may know, serving on a public charter school board of trustees (“board”) 
is a position of great trust and responsibility. As a member of a public charter 
school’s board, you are charged with overseeing the education of all students 
enrolled in the school, as well as the expenditure of public monies directed to the 
charter school.   

 
The Department’s consent is required before

  

 any new member may serve on the 
board. Accordingly, and in order to properly evaluate proposed board members, 
we ask that you please provide full and complete answers to each of the items 
below and provide the required assurance indicated. Note that providing false, 
misleading, and/or incomplete information may lead to a withdrawal of the 
Department’s approval, nullifying your appointment to the board. 

Background 
 

1. Please provide your educational and employment history. You may do so by 
attaching a résumé.  Resume Attached 

 
2. Please affirm that you are or will be at least eighteen years old at the time of 

your appointment/election to the board.   I affirm. 
 
3. Please affirm that you have read Article 56 of the New York State Education 

Law, and understand the relationship between a charter school and the 
authorized chartering entity as defined in that statute.   I affirm. 

 
4. Please indicate how you became aware of the charter school and the 

opportunity to serve as a member of its board.   
I became aware of the charter school through my relationship with 
Steve Perry.  I have followed Mr. Perry’s success with Capital Prep in 
Harford, CT and expressed interest in being involved in any new 
schools that he decided to pursue. 
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5. Please explain why you wish to serve on the board. 
 
I grew up in the nearby Bronx and support any and all efforts to improve 
the education of New York City children.  I have been impressed with 
the success of Steve Perry’s Capital Prep and I believe that his program 
can work as well in New York as it has in Connecticut.  I will provide 
business acumen, access to important resources and knowledge of 
Harlem and New York City. 

 
6. Please indicate whether you have previously served or are currently serving 

on a board of a school district, a non-public school or any not-for-profit 
corporation (to the extent not otherwise indicated in your response to Item 1, 
above).   In addition, please describe any other experience, knowledge or 
skills you feel is relevant to service on the charter school board.   This does 
not apply to me.  Yes. (Include description here): I have served on 
various for profit and not for profit boards and have experience 
assuring that by-laws and governance protocol are properly followed. 

 
7. Please indicate whether or not you have ever been convicted of a 

misdemeanor and/or felony in state or federal court in any jurisdiction.  
 This does not apply to me.   Yes.  

If the answer to this question is yes, please provide the following details 
regarding your conviction(s): (1) the name of the criminal offense(s); (2) 
whether the criminal offense(s) was a misdemeanor or felony; (3) the facts 
and circumstances surrounding your conviction(s); (4) the date(s) of your 
conviction(s); and (5) the date(s) of disposition(s).   
 
Your response to question seven may also include any relevant written 
information that you wish to be considered in support of your application, 
including, but not limited to: certificates of conviction; any parole and/or 
probation documentation; any certificates, including any certificate of relief 
from disabilities; any proof of counseling and/or rehabilitation; any 
documentation attesting to your good conduct or your good character; and 
any letters of support from friends, family, co-workers, employers, etc. 

 
8.  Please indicate if you currently have any criminal charge(s) pending against 

you in state or federal court in any jurisdiction.  
       This does not apply to me.  Yes.  
      If the answer to this question is yes, please provide an explanation. 
 
 

Conflict of Interest 
 

9.   Please indicate whether you, your spouse, or other family member knows 
any of the other prospective or current board members.   

  I / we do not know any such persons.  Yes.   
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 If your answer is yes, please indicate the precise nature of your relationship 
here: 

  
 I know Maurice Coleman and Steve Perry professionally. 
 
10. Please indicate whether you, your spouse, or other family member knows 

any person who is a prospective or current charter school employee.  
  I / we do not know any such persons.  Yes.   
 If yes, please indicate the precise nature of your relationship here:   
 I know Maurice Coleman and Steve Perry Professionally 
 
11. Please indicate if you, your spouse, or other family member or any 

corporation, business or other entity in which you, your spouse or other 
family member serve as an employee, officer, or director or own a 
controlling interest in, contracts or does business with, or plans to contract 
or do business with, the charter school, including but not limited to, the 
lease of real or personal property to the charter school.   

  No.  Yes.  
 If yes, please describe the nature of the contract or business and, if 

applicable, the relationship of the person to the corporation, business or 
entity involved:   

 
 12. If the charter school is partnered with an educational service provider (a 

management company, whether for-profit or not-for-profit), please indicate 
whether you, your spouse, or any family member knows any employees, 
officers, owners, directors or agents of that provider.  If your answer is in the 
affirmative, please describe any such relationship.         

  Not applicable because the School does not/will not contract with a 
management company or charter management organization. 

  I / we do not know any such persons.    Yes. 
 I know Steve Perry Professionally who will be serving as Head of 

Schools of Capital Prep Schools/ 
 
13. If the charter school is partnered with an educational service provider, 

please indicate whether you, your spouse or other family member has a 
direct or indirect ownership, employment, contractual or management 
interest in the provider.  For any interest indicated, please provide a detailed 
description.   

  Not applicable because the School does not/will not contract with a 
management company or charter management organization. 

  I / we have no such interest.    Yes. 
 
14. If the charter school is partnered with an educational services provider, 

please indicate if you, your spouse or other family member anticipates 
conducting, or is conducting, any business with the provider.  If so, please 
indicate the precise nature of the business that is being or will be 
conducted. 
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  Not applicable because the School does not/will not contract with a 
management company or charter management organization. 

  I / we do not anticipate conducting any such business.    Yes. 
 
15. Please indicate whether you, your spouse or other family member is a 

director, officer, employee, partner or member of, or is otherwise associated 
with, any organization which filed an application in conjunction with the 
charter school, i.e., is partnered with the charter school. To the extent you 
have provided this information in response to items 9-12, you may so 
indicate.   This does not apply to me, my spouse or other family 
members.          Yes. 

 
16. Please indicate the potential ethical or legal conflicts of interests (if any) that 

would, or are likely to, exist should you be approved for service on the 
charter school’s board. 

  None   Yes 
 
17. Please explain how you would handle a situation in which you believe one 

or more members of the charter school’s board are involved in working for 
their own benefit, or the benefit of their friends and family. 
 
This would be a straight forward case of non-compliance with the By-
Laws of the school and the person would be removed from the board. 

 
 

Educational Philosophy 
 

18. Please explain your understanding of the charter school’s mission and/or    
        Philosophy. 
  

The charter school mission is to send 100% of students to four year 
colleges.  The curriculum is college preparatory and also emphasizes 
social justice.  The approach taken by the faculty and staff is to touch 
the kid and their family in many ways throughout the week and 
through a high degree of care and love and proper instruction the 
child will thrive academically. 

 
19. Please explain your understanding of the educational program of the charter 

school. 
 
 The educational program focuses on the core curriculum necessary to 

prepare students for college.  The study of social justice is 
incorporated into the curriculum throughout each academic year of 
the program culminated in a senior project in the 12th

 
 grade. 
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20. Please indicate what you believe to be the characteristics of a successful 
charter school.  In particular, please provide the specific steps you think the 
board of the charter school will need to take to ensure that this charter 
school is and remains successful. 

 
 A successful school of any kind needs faculty, staff and 

administration that are motivated by successfully educating the child 
and getting through any obstacles that may prevent them from moving 
on to higher education.  The board’s primary goal is to assure that the 
school is being run by the best people that will keep the child’s needs 
above everything else. 

 
 

Other 
 

21.   Please explain your understanding of the appropriate role of a public charter 
school board member. 

 
 I serve on several boards in the corporate world and I view this role as 

similar to those.  The board’s goal is to provide governance over the 
school based on the By Laws and to oversight over the activities of 
the administrative team running the school. 

  
 
22. Please affirm that you have read and understand the charter school 

application, the charter school board’s by-laws and all proposed policies. 
 
I have read and understand the charter school application, the charter 
school board’s by-laws and all proposed policies. 

 
23. Please provide any other information that you feel is pertinent to the 

Department’s review. 
 
 The team assembled by Capital Preparatory Harlem Charter Schools is 

well-equipped to handle the challenges that it will have to overcome in 
order to provide a quality education to the youth of Harlem. 
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VVIITTAAEE  
Rev. Dr. Iyanla Vanzant 

                 
 
 Author of 16 titles, 5 New York Times Best Sellers; Acts of Faith: Daily 
Meditations For People Of Color (1993); Until Today: Daily Devotions For Spiritual 
Growth and Peace of Mind(1998); In The Meantime: Finding Yourself and the Love You 
Want (1999); One Day My Soul Just Opened Up (1999); and, Yesterday I Cried: 
Celebrating The Lessons of Living and Loving (2000); Iyanla Vanzant has been 
recognized as one of the four most dynamic inspirational/motivational speakers and 
spiritual teachers in the country (O Magazine, 2012; EMERGE Magazine, June 1993; 
ESSENCE Magazine 2001, 2003; Ladies Home Journal 2001) and one of the country’s 100 
most influential African Americans (EBONY Magazine, June 1999, 2000, 2001, 2013.)  As 
a former recurring guest on the Oprah Winfrey Show (Change Your Life Faculty, 1998-
1999) and host of the syndicated television program bearing her name, Iyanla (2000); co-
host of the NBC daytime reality drama, Starting Over (2004-2006), and the current host 
of the top rated show on the Oprah Winfrey Network (OWN) Iyanla Vanzant has 
garnered a reputation and high acclaim as a personal transformation expert among 
women, ages 21-59 and men ages 28-55. Often referred to as, "a spiritual bounty hunter," 
Iyanla captivates and inspires her audiences with the goal of, "instilling a sense of 
personal, emotional and spiritual empowerment that will restore the individual, and ultimately 
the community of humanity to a posture and position of grace, glory and peaceful power."  As 
Founding Director and current Board President of the Inner Visions Institute for 
Spiritual Development, and Inner Visions International, Iyanla has designed and 
implemented a ground breaking experiential curriculum for Spiritual Life Coaching 
and Holistic Personal Development.  An ordained minister, Spiritual Life Coach and 
personal growth educator, Iyanla has gained and enjoys a national and international 
reputation as a sensitive, insightful coach, educator and public speaker among both 
men and women with a diverse appeal and audience.   
 
EDUCATION 
March 2008 - 2011   UNIVERSITY OF SEDONA 
     Sedona, AZ 
     Course work toward Doctorate in Metaphysical Sciences 
 
February 2004-April 2004  AMERICAN HYPNOSIS TRAINING ACADEMY 
     Silver Spring, MD 
     Basic Certification, Hypnotherapy and Neuro-Linguistic 

Programming (NLP) 
 
September 1999-June 2001  UNIVERSITY OF SANTA MONICA 
     Santa Monica, CA 
     Master of Science; Spiritual Psychology (M.S. Sp.Psy.) 
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September 1989-December 1991  TEMPLE UNIVERSITY, DEPT. OF RELIGION 
     Philadelphia, PA 
     Doctoral course work. 
 
September 1985-June 1988  CUNY LAW SCHOOL AT QUEENS COLLEGE 
     Flushing, New York 
     Doctorate of Juris Prudence 
 
September 1979-June 1983  MEDGAR EVERS COLLEGE 
     City University of New York 
     Bachelor of Science, Summa Cum Laude 
     Public Administration; Minor: Education 
 
PROFESSIONAL AFFILIATIONS 
SAG 
AFTRA 
National Writer’s Association 
Alpha Kappa Alpha Sorority 
National Association of Spiritual Directors 
 
 
PUBLICATIONS 
September 2013  Forgiveness: 21 Days To Forgive Everyone For Everything 
    Smiley Books, Trade Hardcover 
   New York, NY 
 
November 2010  Peace From Broken Pieces: How To Get Through What You’re Going Through 
   Smiley Books, Trade Hardcover 
   New York, NY 
 
September 2008 Tapping The Power Within: A Path To Self-Empowerment For Women; 20th Ann. Ed. 
  Smiley Books, Trade Hardcover 
  New York, NY 
 
December 2001 Up From Here: Reclaiming The Male Spirit, A Guide To Transforming Emotions 
  Harper San Francisco, Trade Hardcover 
  San Francisco, CA 
  48,000 in print 
 
October 2001 Every Day I Pray: A Practical Approach for Day-To-Day Living 
  Simon & Schuster, Fireside Books, Trade Paperback 
  New York, NY 
  850,00 in print 
 
June 2000 Working Through The Meantime Workbook 
  Simon & Schuster, Fireside Books, Trade Paperback 
  New York, NY 
  1 million in print 
 
October 1999 In The Meantime: The Music That Tells The Story  
  (SONY/Harmony Records 
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  Billboard Chart - Inspirational/Alternative Gospel - Spoken Word 
 
May 1999 Don’t Give It Away: A Workbook of Self-Awareness and Self-Affirmation For Young 

Women 
  Simon & Schuster, Fireside Books 
  New York, NY 
  600,000  in print 
 
October 1999 One Day My Soul Just Opened Up: 40 Days and 40 Nights Toward Personal Growth* 
  Simon & Schuster, Fireside Books 
  New York, NY 
  1.5 million in print 
 
May 1998 In The Meantime: Finding Yourself and the Love That You Want* 
  Simon & Schuster, Fireside Books 
  New York, NY 
  2.5 million in print 
 
June 1996 The Spirit of a Man: A Vision of Transformation For Black Men and the Women Who 

Love Them 
  Harper San Francisco, Trade Hardcover 
  San Francisco, CA 
  35,000 in print 
 
May 1996 Faith In The Valley: Lesson For Women on the Journey To Peace 
  Simon & Schuster, Fireside Books 
  New York, NY 
  1 million in print 
 
June 1994 The Value In The Valley: A Black Woman’s Guide Through Life’s Dilemmas 
  Simon & Schuster, Fireside Books 
  New York, NY 
  1 million in print 
 
*October 1993 Acts Of Faith: Daily Meditations For People Of Color* 
  Simon & Schuster, Fireside Books 
  New York, NY 
  2.3 million in print 
 
April 1992 Tapping The Power Within: A Black Woman's Guide to Self-Empowerment 
  Harlem Reader's and Writers  
  4th. Printing December 1993: 15,000 
  Blackboard Best Seller: August, September, October 1993 
*New York Times Best Seller 
 
HONORS AND AWARDS 
  McDonalds Association of Owners and Operators 
  McDonalds 365 Black     2014 
  Visionary Leadership Award 
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 Alliance For Women In Media     2014 
  Gracie Award 
  Outstanding Host/Information-Education 
 NAACP Image Award      2014 
  Outstanding Reality Programming- Host 
 NAACP Image Award Nominee    2008 
  Literary Achievement - Non-Fiction 
 American Federation of Television Arts and Sciences  2005 
  Emmy for Special Category Programming - Host  
 NAACP Image Award      2001 
   Literary Achievement - Non-Fiction 
 American Booksellers Association 
  Outstanding Author-Non Fiction   1999 
 Atlanta University for Spiritual Education 
  Honorary Doctorate, Doctor of Spiritual Psychology 1999 
 City University of New York, Medgar Evers College 
  Honorary Doctorate, Doctor of Humane Letters  1998 
 University of Colorado 
  Rachel B. Noel Distinguished Professor   1997 
 Young Women’s Christian Association (YWCA) 
  Phenomenal Woman Award    1995 
 American Booksellers Association 
  Outstanding Author-Non Fiction   1995 
 International Black Women's Congress, ONI Award     1994  
 National Association For Equal Education (NAFEO) 
  Alumni of the Year     1993 
 Honorary Citizenship, City of Atlanta    1992 
 Student Government President, Medgar Evers College  1982-1983 
 Summa Cum Laude, Medgar Evers College   1983 
 Chancellor's Honor Roll, City University of New York  1983 
 National Dean's List, Academic Achievement   1979-1983 
 Outstanding Community Service: 
   Brownsville Community Development Corporation 1981 
 
PUBLIC PRESENTATIONS 
June 2014  The Queen Latifah Show 
  The Katie Couric Show 
   The Steve Harvey Show 
 
October 2013 Good Morning America 
  The Talk 
  The Lisa Oz Show 
  Dr. Oz 
 
September 2008 The Tavis Smiley Show, PBS 
  Guest Appearance 
 
May 2008 Lightwork Productions, Ft. Collins, CO; Seattle, WA 
  Guest Appearance, Learning From The Masters 
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April 2008 Leading Authorities, Washington, DC 
  Special presentation, Women In Media 
 
Sept 2007 Congressional Black Caucus; The Images of Black Women In Media 
  Panelist 
 
July 2004 Bunim Murray Productions/Universal Productions 
  Co-Host, Starting Over 
 
March 2004 The Tavis Smiley Show, PBS 
  Guest Appearance 
 
February 2004   Dag Hammerschold Theater 
  London, England 
 
January 2000 The View, ABC-TV 
  Guest Appearance 
 
October 1999 The Chris Rock Show 
  Guest Appearance 
 
August 1999 Iyanla! 
  Talk Show Host, Buena Vista Productions 
 
June 1998 Date Line, NBC TV 
  Personal Biography 
 
January 1998 CBS Sunday Morning, CBS TV 
  Personal Biography 
 
February 1998 Oprah Winfrey, ABC TV 
  Recurring Guest Appearance/Change Your Life Faculty 
 
February 1997 Chase Manhattan Bank, Worldwide Satellite 
  Keynote Address 
   
February 1997 University of Colorado 
  Rachel B. Noel Distinguished Professor Award 
 
September 1994 National Council of Negro Women 
  Black Family Reunion, Keynote Address 
  Memphis, TN 
 
September 1994   Governor's Council On Economic Development 
  Minority Business Recognition Week, Keynote Address 
  Denver, CO 
 
July 1994 Consortium For Adult Education, Department of Public Assistance 
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  Keynote Address 
  Cincinnati, OH 
 
June 1994 Department of Mental Health 
  Symposium On Minority Mental Health 
  Keynote Address 
  Cleveland, OH 
 
June 1994 For Women Only Expo 
  Keynote Address 
  Charlotte, NC; Fort Lauderdale, FL 
 
 
August 1993 Crowning Glory: Spirituality and Culture In The Hair Care Industry 
  National Association Of Black Hair Care Professionals 
  Conference Journal:  Circulation: 40,000 
 
June 1993 Power To The People 
  Feature Article 
  Health Quest Magazine:  Circulation 25,000 
 
October 1993 Creating A New Reality: Tapping The Power Within 
  Keynote Address/Workshop 
  African American Women`s Conference On Tour 
  Oakland, CA 
 
October 1993 Black Women: What Do You Want 
  Panelist, Sally Jesse Rapheal 
  WABC-TV, New York, NY 
 
September 1993 Tapping The Power Within: Balancing Your Life 
  Keynote Address/Workshop 
  Black Women's Management Initiative 
  Alignment Strategies, Proctor & Gamble 
  Lexington, KY 
 
July 1993 Addressing The Whole Child: Mind Body and Spirit 
  Keynote Address 
  Detroit Board of Education 
  Stop The Violence Conference 
  Detroit, MI 
 
June 1993 Tapping The Power Within: The Only Way Out 
  Keynote Address 
  Third Annual African American Women`s Conference 
  San Diego, CA 
 
June 1993 Tapping The Power Within: A Path To Total Health 
  Workshop Presenter 
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  National Association of Mental Health Workers 
  Columbus, OH 
 
May 1993 Tapping The Power Within 
  Keynote Address/Workshop 
  Black Women's Management Initiative 
  Alignment Strategies, Proctor & Gamble 
  Chicago, IL 
 
February 1993  Black Church, Black Christ: What Color Is Your God? 
  Keynote Address 
  National Conference of Black Catholics 
  Temple University, Philadelphia, PA 
 
October 1992- Issues Forum: Eye On The Community 
December 1992 Host, Weekly Talk Show 
  Greater Media Cable Network, Philadelphia, PA 
 
May 1992 Our Children, Ourselves: Breaking Family Patterns 
  Feature Article 
  ESSENCE Magazine 
 
July 1992 African American Women: Reservoirs of Strength 
   In Times Of Adversity 
  Keynote Address 
  African American Women's Conference, San Diego, CA 
 
April 1992 The Black Family: Leaning On Tradition 
  Keynote Address 
  Temple University, Philadelphia, PA 
 
March 1992 African American Women: A Commitment To Excellence 
  Keynote Address 
  United States Department of Labor, Women's Division 
  Lincoln University, Lincoln, PA 
 
February 1992 Spirituality In The Process Of Education 
  Workshop Presenter 
  National Association of Black Educators, Atlanta, GA 
 
February 1992 African Religions: Retention and Presence In Today's World 
  Panelist 
  Temple University, Philadelphia, PA 
 
 November 1991 Creating A New Reality: You Can Be An Eagle 
  Workshop Presenter 
  Temple University Chapter, Compassionate Friends, Philadelphia, PA 
 
September 1991 Reclaiming Our Children: The Future For African American Children 
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  Panelist 
  International Black Women's Congress, Trenton, NJ 
 
August 1991 Creating A New Reality: Take Charge of Your Life 
  Keynote Address 
  The Transformation Station, Detroit, MI 
 
 April 1991 Let The Healing Begin: Look Within  
  Workshop Presenter 
  Black Women's Health Project, Philadelphia, PA. 
 
April 1991 Power, Passion, Pain: Rebuilding The Male/Female Relationship In The African 
American Community 
  Panelist 
  Wade Cable Network/WHAT Broadcastin,g, Philadelphia, PA 
 
March 1991 The Power of The Male/Female Energy 
  Keynote Address 
  Mercy College, Detroit, MI 
 
February 1991 "Old Ways, New Days: Keeping the Spirit Alive" 
  Keynote Address 
  21st Annual Black History Month Celebration, Ohio State University, Columbus OH 
February 1991 "Staying Up, Staying Strong, Living Again" 
  Workshop Presenter 
  Compassionate Friends, Parents of Deceased Children 
  Temple University, Philadelphia, PA 
 
January 1990 Getting Ready For A New Decade: An African-American Perspective 
  Radio Seminar 
  The New GBE, WLIB-FM New York, Gary Byrd, Host 
 
January 1990 Are You Ready For The New Decade: A Woman's Perspective 
  Radio Seminar 
  WWRL-AM, New York, Night Talk, Bob Law Host 
 
February 1990 Let's Eliminate Negative Thinking 
  Workshop Presenter 
  Arbor's Project LEAP, Philadelphia, PA 
 
February 1990 The Old Landmarks: Traditional Perspectives For Self Development 
  Radio Seminar 
  American Broadcast Network, Baltimore, MD, Nancy Freeman, Hostess* 
 
February 1990 Tips For Daily Living and Progress 
  Daily Radio Feature Programming 
  The Breakfast Club, WDAS-FM, Philadelphia, PA,. Gary Sheppard, Host* 
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February 1990 The Old Landmarks: The Cultural Heritage of African-Americans 
  Seminar/Workshop 
  Hunter College, New York 
 
March 1990 Black Women: Emotional Health for Physical Well Being 
  Radio Seminar 
  WCAU-AM/FM, Philadelphia, PA, Austin Culmer, Host 
 
March 1990 Where Did We Come From: Where Do We Go? A Traditional Life Philosophy for the 
African-American 
  Radio Seminar 
  WDAS-FM, Philadelphia, PA, E. Steven Collins, Host 
 
April 1990 Tapping The Power Within: A Personal Development Workshop 
  Presenter 
  Inner Visions Productions, Philadelphia, PA  
  
April 1990 Tips For Daily Living and Progress 
  Radio Seminar 
  WDAS-FM, AM Magazine, Philadelphia, PA, Suzen Hughes, Hostess 
 
April 1990 Yoruba: Traditional Concepts in African Religion 
  Radio Interview 
  WPXN-FM, University of Pennsylvania, Philadelphia, PA, Roxanne Bucci, Hostess 
 
May 1990 Workshop Presenter: Black Women Emotional Health for Physical Well-Being 
  National Black Women's Health Project 
  Jefferson Hospital, Philadelphia, PA 
 
May 1990 Rites of Passage for Mothers and Daughters 
  Workshop Presenter 
  National Black Women's Health Project 
  Jefferson Hospital, Philadelphia, PA 
 
May 1990 Tapping The Power Within: A Personal Develop Workshop 
  National Black Holistic Health Retreat 
 
May 1990 Black Women Gathering Strength: A Guide For Support 
  Radio Seminar 
  A Second Cup of Coffee, WHAT-FM, Philadelphia, PA, Ona Weldon, Hostess 
 
September 1990 Tapping The Power Within: Making Use of Your Personal Power 
  Workshop Presenter 
  Mercy College, Detroit, Michigan 
 
September 1990: The Black Woman's Empowerment Experience 
  Workshop Presenter 
  Wayne State University, Detroit, Michigan 
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September 1990 In Dispute of the Black Man's Guide To Understanding The Black Woman 
  Kelly & Company, Panelist, WABC Television  
 
October 1990 Native Americans and African Americans: Bridging The Gap  
  Panelist 
  Divine Mother Center, Brooklyn, N.Y. 
   
November 1989  The Old Landmarks: Reclaiming The Cultural Heritage of African-Americans 
  Radio Seminar 
  WOR-FM, Washington, D.C; Cathy Hughes, Hostess 
 
November 1989  Tapping The Power Within: Accepting and Recognizing Who You Are 
  Radio Seminar 
  WARA-AM, Attleboro, MA; Rena Gordon, Hostess 
 
October 1989 Personal Growth and Development: A Third World Perspective 
  Radio Seminar 
  WTKN-FM, St. Petersburg, FL; Jim Rhinehart, Host 
 
September 1988 Emotional Health For Physical Well Being 
  Workshop Presenter 
  International Black Women's Congress 
  Howard University, Washington, DC 
 
June 1987 Tapping The Power Within: A Personal Development Workshop 
  Center for Women's Development 
  Medgar Ever's College, Brooklyn, NY 
 
February 1984 Stress Management and Total Relaxation 
  Workshop Presenter 
  City University of New York, Borough of Manhattan Community College 
  University Student Senate 
 
April 1984 Breathing For Stress Management 
  Workshop Presenter 
  United Parent's Coalition 
  School District 17, Brooklyn, NY 
 
PROFESSIONAL TRAINING 
 2010 Matrix Re-Imprinting Academy 
  Certification Training 
 
 2009 National Alliance for Emotional Health 
  Progressive Emotional Freedom Technique (EFT) 
  Certification Training 
 
 2006 The Work with Byron Katie 
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  Basic Certification in Transformational Psychological Referencing 
 
 2004 American Hynosis Training Academy 
  Basic Certification, Hynotherapy and Neurolinguistic Therapy 
  
 2001 University of Santa Monica 
  Master of Science Spiritual Psychology, Counseling/Coaching 
 
 1994 United Church of Religious Science 
  Practitioner Training 
 
 1993 Barbara King School of Ministry 
  Ministerial Ordination 
 
 1990 Point A to Point B: Motivating The Unmotivated 
  3 Day Training Workshop, Dr. Thomas Gordon 
  New York, NY 
 
 1990 Healing The Shame That Binds You 
  3 Day Workshop, John Bradshaw 
  New York, NY 
   
 1989 A Course in Miracles: Leadership Development Training and 
  Certification, Philadelphia, PA 
 
 1984 Your Unlimited Potential 
  3 Day Training Workshop, Ken Keyes 
  Washington  D.C. 
   
 1984 Women: The Force Behind The Power  
  2 Day Training Workshop 
  National Organization of Women 
  Washington  D.C. 
 
 1980 The Language of Letting Go: Conquering Fear, Building Confidence 
  4 Day Training Workshop 
  New York, NY 
 
 1976 Certification by National Institute for Mental Health 
  Crisis and Substance Abuse Counselor 
 
EMPLOYMENT HISTORY 
Oprah Winfrey Network     September 2012 – Present 
Host, Iyanla Fix My Life 
Reality Program 
 
Bunim-Murray Productions/Universal Productions (NBC) July 2004 - February 2006 
Ventura, CA 
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Spiritual Life Coach/Program Co-Host 
 
Buena Vista Productions     August 2001 - January 2002 
Burbank, CA 
Iyanla/Talk Show Host 
 
Inner Visions Institute For Spiritual Development  April 1989 - Present 
Silver Spring, MD 
EXECUTIVE DIRECTOR, WORKSHOP FACILITATOR, HUMAN DEVELOPMENT COACH 
 
Motivational lecturer, human empowerment specialist and spiritual technician.  Develops and conducts 
workshops on personal development for women and African Americans.  Contributing writer to O 
Magazine, ESSENCE and Health Quest magazines featuring articles on personal development and 
motivation.  Currently under contract as author for Smiley Books (Hay House Pulishing) and Harper 
Collins, San Francisco. 
 
Arbor's Project LEAP     January 1991-April 1992 
Philadelphia, PA 
LIFE SKILLS/MOTIVATION MANAGEMENT SUPERVISOR 
 
WHAT/KBT Communications     April 1990-May 1993 
Philadelphia, PA 
TALK SHOW HOST: Just Between Us  
 
DEFENDER'S ASSOCIATION OF  
PHILADELPHIA     September 1988-December 1990 
CRIMINAL DEFENSE REPRESENTATIVE 
 
CENTER FOR LAW AND SOCIAL JUSTICE  January 1986-June 1987 
Medgar Evers College 
INTERN: CIVIL RIGHTS/EQUALITY 
 
Research, writing and case preparation for litigation in the areas of Title VII, Title VIII and Section 1983 
class actions.  Specifically preparing files and discovery materials on behalf of residents in "welfare hotel", 
children who had been verbally/physically abused in Public School.  Exposure to gentrification and 
housing discrimination as Title VIII claim. 
 
NEW YORK COUNTY DISTRICT ATTORNEY  June 1986-August 1986 
Domestic Violence Unit 
New York, NY 
VICTIM'S ADVOCATE - Intern 
 
Preliminary trial preparation and discovery including witness/victim interviewing and crime scene 
visits.  Research on relevant issues of domestic law.  Second seated with trial lawyers in felony cases. 
 
MEDGAR EVERS COLLEGE    May 1984-June 1986 
Continuing Education Division 
DIRECTOR MARKETING and PLANNING 
 

Marry Grace
Typewritten Text

Marry Grace
Typewritten Text
36-48



Iyanla Vanzant 
VITAE -13- 

 

Developed courses, course schedule and recruitment campaign for the third largest division for urban 
college.  Recruitment Supervision of part-time instructors.  Responsible for compliance with State and 
local regulations for certification and  licensing programs (e.g. High School Equivalency, Real Estate 
Sales/Brokerage).  Directly responsible to Dean of  
Continuing Responsible to Dean of Continuing Education. 
 
DIRECTOR: ALUMNI AFFAIRS and  SPECIAL EVENTS         May 1983-May 1984 
 
Development and coordination of activities, advanced training and fund raising activities for alumni of 
college.  Coordination of annual events for division/department graduates.  At the request of college 
President, coordination of annual college activities including convocation and graduation.  Directly 
responsible to College president and Dean of Administration. 
 
CENTRAL BROOKLYN TALENT SEARCH  April 1980-May 1983 
PROGRAM DIRECTOR 
 
Development and administration of cultural arts program for inner city youth.  Supervision of instructors 
and support staff.  liaison to specialty High Schools responsible for identification of gifted youth from 
low-income community.  Directly Responsible to Chairperson, Board of Directors. 
 
FEDERATION OF ADDITION AGENCIES  May 1970-December 1976 
COUNSELOR/ASSISTANT DIRECTOR 
Conducted individual and group counseling sessions; prepared individual client treatment plans; 
maintained client records.  Counseling Certification received in the fields of Alcohol/Drug Abuse and 
Family Crisis Intervention.  As Assistant Director, coordinated and implemented educational, vocational 
and recreation activities and schedules; prepared monthly and quarterly client progress reports for 
facility director and external agencies.  Review and implementation of client treatment plans in 
conjunction with facility staff; supervision of 7 staff members.  Directly responsible to Program Director. 
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Attachment 5b 
 

BY-LAWS 
OF 

CAPITAL PREPARATORY HARLEM CHARTER SCHOOL 
 

ARTICLE I 
NAME 

 
The name of this Corporation is Capital Preparatory Harlem Charter School (the “School”).  
 

ARTICLE II 
MEMBERSHIP 

 
The School has no members. The rights which would otherwise vest in the members vest in the 
trustees of the School (hereinafter the “Trustees”). Actions which would otherwise require 
approval by a majority of all members or approval by the members require only approval of a 
majority of all Trustees or approval by the Board of Trustees (hereinafter the “Board”). 
 

ARTICLE III 
BOARD OF TRUSTEES 

 
Section 1. Powers. The Board shall conduct or direct the affairs of the School and exercise its 
powers, subject to the provisions of applicable law (including the New York Education Law, Not-
for-Profit Corporation Law and Open Meetings Law), as well as the requirements of the School’s 
charter and these By-laws. The Board may delegate the management of the activities of the 
School to others, so long as the affairs of the School are managed, and its powers are exercised, 
under the Board’s ultimate jurisdiction.  Without limiting the generality of the powers hereby 
granted to the Board, but subject to the same limitations, the Board shall have all the powers 
enumerated in these By-laws, and the following specific powers: 
 

(a) To elect and remove Trustees; 
 

(b) To select and remove Officers, agents and employees of the School; to prescribe powers 
and duties for them and to fix their compensation; 

 
(c) To conduct, manage and control the affairs and activities of the School, and to make 

rules and regulations; 
 

(d) To enter into contracts, leases and other agreements which are, in the Board’s 
judgment, necessary or desirable in obtaining the purposes of promoting the interests 
of the School; 
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(e) To carry on the business of operating the School and apply any surplus that results from 
the business activity to any activity in which the School may engage; 

 
(f) To act as Trustee under any trust incidental to the School’s purposes, and to receive, 

hold, administer, exchange and expend funds and property subject to such a trust; 
 

(g) To acquire real or personal property, by purchase, exchange, lease, gift, devise, bequest, 
or otherwise, and to hold, improve, lease, sublease, mortgage, transfer in trust, 
encumber, convey or otherwise dispose of such property; 

 
(h) To borrow money, incur debt, and to execute and deliver promissory notes, bonds, 

debentures, deeds of trust, mortgages, pledges, hypothecations and other evidences of 
debt and securities, subject to the provisions of the Not-for-Profit Corporation Law and 
any limitations noted in the By-laws; and 

 
(i) To indemnify and maintain insurance on behalf of any of its Trustees, Officers, 

employees or agents for liability asserted against or incurred by such person in such 
capacity or arising out of such person’s status as such, subject to the applicable 
provisions of the Not-for-Profit Corporation Law and the limitations noted in these By-
laws. 

 
Section 2. Number of Trustees. The number of Trustees of the School shall be not fewer than 
five (5) and shall not exceed fifteen (15).  
 
Section 3. Election of Trustees.  The Board shall elect the Trustees by the vote of a majority of 
the Trustees then in office. Trustees-elect assume office subject to approval by the charter 
entity. 
 
Section 4. Eligibility. The Board may elect any person who is not an employee of the School and 
who is at least eighteen (18) years old and who, in its discretion, it believes will serve the 
interests of the School faithfully and effectively.  
 
Section 5. Term of Office. Trustees shall hold office for a term of three (3) years and until a 
successor has been elected and qualified. By resolution, the Board may arrange for terms to be 
staggered.  Trustees may succeed themselves in office.  
 
Section 6.  Interested Persons.   
 
(a) Not more than forty percent (40%) of the persons serving on the Board may be (i) 

persons currently being compensated by the School for services rendered to it within 
the previous twelve (12) months; or (ii) a sister, brother, ancestor, descendant, spouse, 
domestic partner, sister-in-law, brother-in-law, daughter-in-law, son-in-law, mother-in-
law or father-in-law, cousin or cousin-in-law of any such person.   
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(b) Not more than forty percent (40%) of the voting persons on the Board may be directors, 
officers, employees, agents or otherwise affiliated with any single entity (with the 
exception of the School or another charter school), regardless of whether said entity is 
affiliated or otherwise partnered with the School.  For the purposes of the foregoing 
sentence, “single entity” shall mean any individual entity, as well as any and all related 
entities to such entity such as parents, subsidiaries, affiliates and partners.  The 
Trustees, may, at their sole discretion, waive this restriction upon written request from 
the School.   

 
(c) Where the School has engaged a not-for-profit educational service provider or other 
entity that provides comprehensive management services to the School pursuant to a contract 
between such entity and the School, no more than two (2) Trustees may be affiliated with such 
not-for-profit entity, or have immediate family members so affiliated, and one (1) such 
Trustee’s affiliation is limited to serving as director of such entity; provided, however, that in 
such case the following restrictions shall apply: 
 

(i) termination of the contract with the not-for-profit educational service provider 
or other entity shall constitute cause for removal of such person(s) from the 
Board, and upon such termination such person(s) may be removed from the 
Board by vote of the Board provided there is a quorum of at least a majority of 
the entire Board present at the meeting;  

 
(ii) such person(s) shall not hold the offices of Chairperson or Treasurer of the 

Board; 
 
(iii) when the Board has proper grounds to go into executive session pursuant to the 

New York Open Meetings Law (“Open Meetings Law”), and the Board is to 
discuss or vote upon an issue related to the not-for-profit management company 
or entity, the personnel of such company or entity, or such person(s), the Board 
may, after such person(s) has had an opportunity to fully address the Board, 
continue such executive session outside of the presence of such person(s); and 

 
(iv) the number of Trustees on the Board shall not be less than seven (7) where two 

(2) Trustees are affiliated with the not-for-profit entity and not less than six (6) 
where one (1) Trustee is affiliated with the not-for-profit entity. 

 
Section 7. Removal of Trustees. The Board may remove or suspend a Trustee with cause by vote 
of a majority of the entire Board on examination and due proof of the truth of a written 
complaint by any Trustee of misconduct, incapacity or neglect of duty, in accordance with 
Section 226(8) of the Education Law and other such sections of the Education Law and the Not-
for-Profit Corporation Law.  In accordance with the procedures set forth in the Education Law, 
the Board of Regents may remove any Trustee for misconduct, incapacity, neglect of duty, or 
where it appears to the satisfaction of the Regents that the Board has failed or refuses to carry 
into effect its educational purposes.   
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Section 8. Resignation by Trustee. A Trustee may resign by giving written notice to the Board 
Chair or Secretary. The resignation is effective upon receipt of such notice, or at any later date 
specified in the notice. The acceptance of a resignation by the Board Chair or Secretary shall not 
be necessary to make it effective, but no resignation shall discharge any accrued obligation or 
duty of a Trustee. If any Trustee shall fail to attend three consecutive meetings without excuse 
accepted as satisfactory by the Board, such Trustee shall be deemed to have resigned and the 
vacancy shall be filled. 
 
Section 9. Vacancies. The office of any Trustee shall become vacant on his or her death, 
resignation, refusal to act, removal from office, expiration of term, or any other cause specified 
in the School’s charter. If any Trustee fails to attend three (3) consecutive meetings without 
excuse accepted as satisfactory by the Board, such Trustee shall be deemed to have resigned, 
and the vacancy shall be filled. The Board may fill any vacancy occurring in the middle of a 
Trustee’s term by electing another individual to serve for the duration of his or her 
predecessor’s unexpired term and may be reelected in accordance with the provisions of this 
section.  
 
Section 10. Compensation of Trustees. Trustees shall serve without compensation. However, 
the Board may approve reimbursement of a Trustee’s actual and necessary expenses while 
conducting School business. 
 
Section 11. Parent Representative. The Board shall include at least one parent or guardian of a 
current or former student at the School.  The parent representative shall be a voting member of 
the Board.  
 
Section 12. Meetings. 
 
Section 12.1.  Annual Meetings.  An annual meeting of the Board shall be held at the School at a 
date and time designated by the Board. At the annual meeting the Board may elect officers 
pursuant to a policy adopted by the Board. 
 
Section 12.2. Regular Meetings. The Board shall meet to conduct business and to review the 
Treasurer’s accounts as frequently as it deems necessary but no less than on a monthly basis.  
 
Section 12.3. Special meetings of the Board of Trustees may be called (i) at any time by the 
Chairperson, (ii) by the senior Trustee on written request of three Trustees if the Chairperson is 
absent, or (iii) by any other manner determined by the Board of Trustees.  Seniority shall be 
according to the order in which the Trustees are named in the charter or subsequently elected.   
 
Section 13. Notice of Meetings. Annual, regular and special meetings of the Board of Trustees 
shall be held on notice to the Trustees.  Notice of any adjournment of a meeting of the Board of 
Trustees to another time or place shall be given to the Trustees who were not present at the 
time of the adjournment and, unless such time and place are announced at the meeting, to the 
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Trustees who were present.  Notices shall state the time and place of the meeting and shall 
indicate that they are being issued by or at the direction of the person calling the meeting.  
Notice of each meeting of the Board of Trustees shall be mailed to each Trustee not less than 
five (5) and no more than ten (10) days before the meeting to the usual address of every 
Trustee. 
 
Section 14. Waiver of Notice. Notice of a meeting need not be given to a Trustee who signs a 
waiver of notice or written consent to holding the meeting or an approval of the minutes of the 
meeting, whether before or after the meeting, or attends the meeting without protest prior to 
the meeting or at its commencement of the lack of notice. The Secretary shall incorporate all 
such waivers, consents and approvals into the minutes of the meeting.   
 
Section 15.  Board Participation by Other Means.  To the extent permitted by Article 7 of the 
Public Officers Law, Trustees who do not reside in New York, or who cannot be present at the 
location and date of the meeting will may participate by video conference in order to be 
counted for the quorum and vote on relevant matters. Once a quorum is present, additional 
Trustees may participate in a Board meeting through conference telephone or similar 
communication equipment, provided that all Trustees participating in such meeting can hear 
one another and there is no objection from any Trustee or any person in the public audience. 
Trustees participating in the Board meeting other than in-person or by live video-conferencing 
shall not be permitted to vote. Further, members will not be permitted to vote by proxy. 
Appropriate notice and access will be given to the public such that they can be participate in 
the meeting if they so wish at any location in which video conferencing is being used.  Public 
notice will inform the public that video conferencing will be used, identify the locations for the 
meeting, and state that the public has the right to attend the meeting at any of the locations.  
Members may participate by phone, but will not be included as part of the quorum and will not 
be permitted to vote on pending issues.   
 
Section 16.  Quorum.  Unless a greater proportion is required by law, a majority of the entire 
Board of Trustees shall constitute a quorum for the transaction of business or of any specified 
item of business, but a majority of the Trustees present, whether or not a quorum is present, 
may adjourn any meeting to another time and place. 
 
Section 17. Open Meetings.  Notwithstanding any other provisions of these By-laws, the School 
shall comply with the New York Open Meetings Law. 
 
Section 18. Action by the Board of Trustees.  Any reference in these By-laws to action to be 
taken by the Board of Trustees shall mean such action at a meeting of the Board of Trustees.  
Except as otherwise expressly required by law or by these By-laws, the vote of a majority of the 
Trustees present at the time of the vote, if a quorum is present at such time, shall be the act of 
the Board of Trustees.  In any case in which a Trustee is entitled to vote, he or she shall have no 
more than, nor not less than, one vote.  
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Section 19.  Performance of Duties.  Each Trustee shall perform all duties of a Trustee, including 
duties on any Board committee, in good faith and with that degree of diligence, care and skill, 
including reasonable inquiry, as an ordinary prudent person in a like position would use under 
similar circumstances.  
 
Section 20. Reliance on Others. In performing the duties of a Trustee, a Trustee shall be entitled 
to rely on information, opinions, reports or statements, including financial statements and 
other financial data, presented or prepared by: 

(j) one or more Officers or employees of the School whom the Trustee believes to be 
reliable and competent in the matters presented;  

(k)  
(ii) legal counsel, public accountants or other persons as to matters that the Trustee 

believes are within that person’s professional or expert competence; or  
 
(iii) a Board committee on which the Trustee does not serve, duly designated in 

accordance with a provision of the School’s charter or By-laws, as to matters 
within its designated authority, provided the Trustee believes the committee 
merits confidence and the Trustee acts in good faith, and with that degree of 
care specified in section 19 above, and after reasonable inquiry when the need is 
indicated by the circumstances, and without knowledge that would cause such 
reliance to be unwarranted.  

 
Section 21.  Investments.  In investing and dealing with all assets held by the School for 
investment, the Board shall exercise the standard of care described above in section 19, and 
shall consider among other relevant considerations the long and short term needs of the School 
in carrying out its purposes, including its present and anticipated financial requirements. The 
Board may delegate its investment powers to others, provided that those powers are exercised 
within the ultimate direction of the Board.  
 
Section 22.  Duty to Maintain Board Confidences.  Every Trustee has a duty to maintain the 
confidentiality of all Board actions which are not required by law to be open to the public, 
including discussions and votes which take place at any Executive Sessions of the Board.  Any 
Trustee violating this confidence may be removed from the Board. 
 

ARTICLE IV 
OFFICERS 

 
Section 1. Officers of the Corporation. The officers of the Corporation shall be the Chair, a Vice 
Chair, a Secretary, a Treasurer, and such other officers as the Board may from time to time 
establish. Officers shall be elected and shall serve a term that is co-terminous with their term as 
Trustee. Any two or more offices may be held by the same person, except the offices of 
Chairperson and Secretary or the offices corresponding thereto. 
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Section 1.1. Chair. The Chair shall serve as Chairman of the Board of Directors and shall carry 
out those duties usually incident to the office of President and shall serve as Chair of the 
Executive Committee. The Chair shall execute all documents on behalf of this Corporation 
unless the Board has generally or specifically delegated the authority to execute the document 
in question to another officer of the Corporation or employee of the School. 
 
Section 1.2. Vice Chair. The Vice Chair shall act as Chair in the absence of the Chair, and when 
so acting, shall have the power and authority of the Chair. A Vice Chair shall carry out all duties 
delegated to him or her by the Chair. 
 
Section 1.3. Secretary. The Secretary shall keep the minutes of all meetings, provide written 
notice of all meetings and copies of minutes of previous meetings in accordance with these By-
Laws or as required by the laws of the State of New York, and shall act as the custodian of the 
School’s records. 
 
Section 1.4. Treasurer. The Treasurer shall be the principal financial officer of the School and 
shall ensure that there is an adequate and correct accounting of the property and business 
transactions of the School. 
 
Section 2. Election. Upon election, each officer shall hold office until such officer's successor 
shall have been duly elected and shall have qualified, or until such officer's earlier death, 
resignation or removal. 
 
Section 3. Removal. Any officer elected by the Board may be removed at any time, for cause or 
without cause, by an affirmative vote of two-thirds (2/3) of all the Trustees of the Board.  
 
Section 4. Vacancy. In the event a vacancy occurs in any office, the Board shall elect, at a 
regular meeting or a special meeting of the Board, a person to succeed to such office. 
 

ARTICLE V 
COMMITTEES OF THE BOARD 

 
Section 1.  Executive and Other Committees of Trustees.  The Board of Trustees, by resolution 
adopted by a majority of the entire Board of Trustees, may designate from among its members 
an Executive Committee, consisting of five or more Trustees, and other standing committees, 
each consisting of three or more Trustees.  All committees are subject to the New York Open 
Meetings Law. 

 
Section 2.  Guidelines.  Unless otherwise provided by these By-laws or in a resolution of the 
Board of Trustees by creating or modifying a special committee, members of each Committee 
shall be elected by a majority of the Trustees.  Each Committee member, to the extent provided 
in the resolution establishing the Committee, shall have all the authority of the Board of 
Trustees, except that no such committee shall have authority as to the following matters: 
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(i) the filling of vacancies in the Board of Trustees or in any committee; 
 

(ii) the final approval of recommendations regarding formal complaints filed by individuals  
or groups against the School; 

 
(iii) the fixing of compensation of the Trustees for serving on the Board of Trustees or on 

any  committee; 
 
(iv) the amendment or repeal of these By-laws or the adoption of new By-laws; and 
 
(v) the amendment or repeal of any resolution of the Board of Trustees which, by its terms, 

shall not be so amendable or repealable. 
 
Section 3.  Alternate Members.  The Board of Trustees may elect one or more Trustees as 
alternate members of any such committee, who may replace any absent member or members 
at any meeting of such committee. 

 
Section 4.  Special Committees.  The Board of Trustees may create such special committees as it 
may deem desirable.  Special committees shall have only the powers specifically delegated to 
them by the Board of Trustees and in no case shall have powers which are not authorized for 
standing committees. 
 
Section 5.  Executive Committee.  The Executive Committee, in intervals between the meetings 
for the Trustees, may transact such business of the school as the Trustees may authorize, 
except to grant degrees or to make removals from office. 

 
Section 6.  Audit and Finance Committee.  The Audit and Finance Committee shall have and 
may exercise the authority, without limitation, to (i) recommend the annual appointment of the 
School’s auditors; (ii) review with the School’s auditors the scope of the audit and non-audit 
assignments and related fees, accounting principles the School shall use in financial reporting, 
internal auditing procedures and the adequacy of the School’s internal control procedures; (iii) 
otherwise to take all actions necessary and appropriate in light of, and in order to comply with, 
all applicable statutes, rules and regulations of regulatory agencies and bodies; (iv) review 
detailed monthly and quarterly financial statements as prepared by the designated Director of 
Operations; and (v) perform such other matters as the Board may assign from time to time. The 
Treasurer may not be a member of the Audit and Finance Committee.  
 
Section 7. Academic Committee. The Academic Committee shall oversee education program 
and review student achievement data for the School.  

 
Section 8. Procedures of Committees.   All committees may adopt rules governing the time of, 
the method of calling, or the method of holding their meetings, and the conduct of their affairs.  
All committees shall keep a record of their acts and proceedings in accordance with the New 
York Open Meetings Law and shall report thereon to the Board of Trustees.  
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Section 9.  Quorum and Manner of Acting.  A majority of the members of a committee shall 
constitute a quorum for the transaction of business, and the act of a majority of those present 
at a meeting at which a quorum is present shall be the act of the committee.  The members of a 
committee shall act only as a committee. 
 

ARTICLE VI 
CONFLICTS OF INTEREST 

 
Section 1.  Disclosure.  Trustees, officers and employees shall seek to avoid potential conflicts of 
interest in personal and in professional relationships, and shall timely disclose potential 
conflicts of interest to appropriate supervisory personnel and/or other applicable School 
officials in accordance with the School’s policies.  In addition, all Trustees, officers and staff 
shall fully cooperate in the management of any potential conflicts of interest.  In addition, 
trustees, officers and senior staff shall fully comply with the School’s Conflict of Interest Policy.   
 
Section 2. Conflicts of Interest Policy. The Board shall adopt a Conflict of Interest Policy. The 
Conflicts of Interest Policy shall provide that no Trustee, Officer, employee or committee 
member shall have an interest, direct or indirect, in any contract when such Trustee, Officer, 
employee or committee member, individually or as a member of the Board or committee, has 
the power or duty to (a) negotiate, prepare, authorize or approve the contract, or authorize or 
approve payment under the contract; (b) audit bills or claims under the contract; or (c) appoint 
an officer or employee who has any of the powers or duties set forth above (subject to certain 
exceptions allowed under Section 802 of the General Municipal Law). The Conflict of Interest 
Policy shall also provide that the Treasurer shall not have an interest, direct or indirect, in a 
bank or trust company designated as a depository or paying agent or for investment of funds of 
the School. Any Trustee, Officer, employee or committee member with such an interest shall 
make a prompt, full and frank disclosure of his or her interest to the Board or committee. Such 
disclosure shall include all relevant and material facts known to such person about the contract 
or transaction that may reasonably be construed to be adverse to the School’s interest. The 
Conflict of Interest Policy shall also provide that no Trustee, officer, employee or committee 
member shall (i) directly or indirectly solicit, accept or receive any gift having a value of fifty 
dollars ($50) or more, whether in the form of money, service, loan, travel, entertainment, 
hospitality, thing or promise, or in any other form, under circumstances in which it could 
reasonably be inferred that the gift was intended to or could reasonably be expected to 
influence him or her in the performance of his or her official duties, or was intended as a 
reward for any official action on his or her part; (ii) disclose confidential information acquired in 
the course of 
his or her official duties or use such information to further her or her personal interests; (iii) 
receive or enter into any agreement, express or implied, for compensation for services to be 
rendered in relation to any matter before any municipal agency of which he or she is an officer, 
member or employee or of any municipal agency over which he or she has jurisdiction or to 
which he or she the power to appoint any member, officer or employee; or (iv) receive or enter 
into any agreement, express or implied, for compensation for services to be rendered in 
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relation to any matter before the Board whereby the compensation is to be dependent or 
contingent upon any action by the agency. This does not prohibit the fixing of fees based upon 
the reasonable value of services rendered. This provision is intended to comply with Sections 
800-804, 804-a, 805, 805-a, 805-b and 806 of the General Municipal Law, and shall be 
interpreted in accordance with those provisions. To the extent of any conflict between any 
provision of these By-laws and those provisions of the General Municipal Law, those provisions 
of the General Municipal Law shall control. 
 
Section 3. Avoidance of Self-Dealing Transactions.  The Board of Trustees and the School shall 
not engage in any “self-dealing transactions,” except as approved by the Board. "Self-dealing 
transaction" means a transaction to which the School is a party and in which one or more of the 
Trustees has a material financial interest.  Notwithstanding this definition, the following 
transaction is not a self-dealing transaction, and is subject to the Board's general standard of 
care:  A transaction which is part of a public or charitable program of the School, if the 
transaction (a) is approved or authorized by the Board in good faith and determined by the 
Board to be in the best interest of the School and without unjustified favoritism, and (b) results 
in a benefit to one or more Trustees or their families because they are in a class of persons 
intended to be benefited by the program. 
 

ARTICLE VII 
CONTRACTS, LOANS, GRANTS AND PROPERTY 

 
Section 1.  Contracts.  Except as otherwise provided by law, the Board of Trustees may, 
prospectively or retroactively, authorize the Secretary or, prospectively, authorize any other 
officer(s) or agent(s) of the School, in the name and on behalf of the School, to enter into any 
contract.  Any such authority may be general or confined to specific instances. 
 
Section 2.  Loans.  The Board of Trustees may prospectively authorize the Treasurer or any 
other officer(s) or agent(s) of the School to effect loans and advances at any time for the School 
from any bank, trust company or other institution, or from any firm, corporation or individual, 
and for such loans and advances to make, execute and deliver promissory notes, bonds, or 
other certificates or evidences of indebtedness of the School, and when authorized to do so to 
pledge, hypothecate or transfer, to the extent permitted by law, any securities or other 
property of the School as security for any such loans or advances.  Such authority conferred by 
the Board of Trustees may be general or confined to specific instances. 
 
Section 3.  Grants.  The Board of Trustees, on the basis of written recommendations from 
individual Trustees, officers and employees of the School, may, prospectively or retroactively, 
authorize the Chairperson, on behalf of the School, to make grants and other contributions. 
 
Section 4.  Property Holding.  The Board of Trustees may take and hold by gift, grant, devise or 
bequest in their own right or in trust for any purpose comprised in the objects of the school, 
such additional real and personal property, beyond such as shall be authorized by its charter, as 
the regents shall authorize within one year after the delivery of the instrument or probate of 
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the will giving, granting, devising or bequeathing such property.  Such authority given by the 
regents shall make any such gift, grant, devise or bequest operative and valid in law.  Any grant, 
devise or bequest shall be equally valid whether made in the School’s name or to the Trustees, 
and such powers given to the Trustees shall be powers of the School. 
 
Section 5.  Control of Property.  The Board of Trustees may (a) buy, sell, mortgage, let and 
otherwise use and dispose of its property as it shall deem for the best interests of the School; 
and (b) lend or deposit, or receive as a  gift, or on loan or deposit, literary, scientific or other 
articles, collections, or property pertaining to its work.  Such gifts, loans or deposits may be 
made to or with the school.  Any  such  transfer  of property,  if  approved  by  the  Board of 
Regents, shall during its continuance, transfer responsibility therefor to the school,  which shall  
also  be  entitled  to receive any money, books or other property from the state or other 
sources to which the school would have been entitled but for such transfer. 
 

ARTICLE VIII 
NON-LIABILITY; INDEMNIFICATION; INSURANCE 

 

Section 1.  Non-Liability of Trustees.  The Trustees shall not be personally liable for the School’s 
debts, liabilities or other obligations.  
 
Section 2.  Indemnification of Trustees and Officers.  In accordance with Section 721 of the New 
York Not-For-Profit Corporation Law, the School shall, to the fullest extent permitted, and in the 
manner prescribed, by Sections 721, 722, 723 and 725 of the New York Not-For-Profit 
Corporation Law, as amended from time to time, indemnify any person who is or was made, or 
threatened to be made, a party to any action or proceeding, whether civil or criminal, whether 
involving any actual or alleged breach of duty, neglect or error, any accountability, or any actual 
or alleged misstatement, misleading statement or other act or omission and whether brought 
or threatened in any court or administrative or legislative body or agency.  This should include 
an action by or in the right of the School to procure a judgment in its favor and an action by or 
in the right of any other corporation of any type or kind, domestic or foreign, or any 
partnership, joint venture, trust, employee benefit plan or other enterprise, which any Trustee 
or officer of the School is serving or served in any capacity at the request of the School, by 
reason of the fact that he, his testator or intestate, is or was a Trustee or officer of the School, 
or is serving or served such other corporation, partnership, joint venture, trust, employee 
benefit plan or other enterprise in any capacity, against judgments, fines, amounts paid in 
settlement, and expenses (including, without limitation, attorneys' fees, costs and charges) 
incurred as a result of such action or proceeding, or appeal therein.  The School shall reimburse 
or advance to any person referred to in this section the funds necessary for payment of 
expenses (including, without limitation, attorneys' fees, costs and charges) incurred in 
connection with any action or proceeding referred to in this section to the fullest extent 
permitted by New York Not-For-Profit Corporation Law Sections 721, 722, 723 and 725. 
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Section 3.  Insurance.  In accordance with Section 726 of the New York Not-For-Profit 
Corporation Law, the School shall prescribe and maintain insurance to indemnify Trustees and 
officers of the School, on any terms and conditions set forth in a resolution of the Board. 
 

ARTICLE IX 
BOOKS AND RECORDS 

 
Correct and complete books and records of account and minutes of the proceedings of the 
Board, the Executive Committee and all Standing Committees shall be kept at the main office. 
Every Trustee has the right to inspect and copy all books, records and documents of every kind 
and to inspect the physical properties of the School, provided that such inspection is conducted 
at a reasonable time after reasonable notice, and provided that such right of inspection and 
copying is subject to the obligations imposed by any applicable federal, state or local law.  
 

ARTICLE X 
FISCAL YEAR 

 
The fiscal year of the School shall begin on July 1 and shall end on June 30 in each year. 
 

ARTICLE XI 
CORPORATE SEAL 

 
The Board may adopt a Corporate Seal, alter such seal at its pleasure and authorize it to be 
used by causing a facsimile to be affixed or impressed or reproduced in any other manner. 
 

ARTICLE XII 
AMENDMENTS 

 
Section 1.  Amendments.  These By-Laws or any one or more of the provisions thereof may, at 
any annual, regular or special meeting of the Board, be amended by changing, altering, 
suspending, supplementing or repealing the same; provided, however, that no By-Law by which 
more than a majority vote shall be required for any specified action by the Board shall be 
amended, changed, altered, suspended, supplemented or repealed by a smaller vote than that 
required for action thereunder. 
  
Section 2.  SED Approval.  No material amendment to these By-laws shall be effective without 
approval of the New York State Education Department on behalf of the Board of Regents. 
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Attachment 5c 

CODE OF ETHICS FOR CAPITAL PREPARATORY HARLEM CHARTER SCHOOL TRUSTEES, 
OFFICERS AND EMPLOYEES 

 The undersigned Trustee, Officer or employee of Capital Preparatory Harlem Charter 
School (the “School”) shall comply with the Code of Ethics of the School, as set forth below in 
this document, during the entirety of his/her tenure on the Board or employment with the 
School: 
 
Provision 1. Trustees, Officers and employees of the School will conduct or direct the affairs 
of the School and exercise their powers and responsibilities subject to the limitations of New 
York State Education Law, Not-For-Profit Corporation Law, General Municipal Law, and the 
School’s charter and the By-Laws of the School, as applicable. 

Provision 2. No Trustee, Officer or employee of the School shall engage in a “Self-Dealing 
Transaction,” except as approved by the Board in accordance with procedures set forth in the 
By-Laws of the School. 

A Trustee who is or may be a party to a Self-Dealing Transaction is referred to herein as an 
“Involved Trustee.” 

Provision 3. With respect to any transaction under consideration by the School or to which 
the School is already a party, a Trustee, Officer or employee of the School shall have the 
obligation to make a “Self-Dealing Disclosure” as defined below, if he or she: 

 (i) is or proposes to be, or has a blood or marital relation who is or proposes to be a 
party to the transaction in conflict with official duties, 

 (ii) holds an ownership or investment interest in, or whose blood or marital relation 
holds an interest in, an entity which is a party to the transaction in conflict with official duties, 

 (iii) is employed by or is otherwise compensated by, or whose blood or marital 
relation is employed or compensated by, an entity which is a party to the transaction in conflict 
with official duties, and/or 

 (iv) is, or whose blood or marital relation is a director, trustee or corporate officer of 
an entity who is a party to the transaction in conflict with official duties. 

A “Self-Dealing Disclosure” is the prompt, full and frank disclosure to the Board of his or her 
interest (or interest of his or her blood or marital relation), giving rise to the Self-Dealing 
Disclosure obligation.  It is the obligation of every Trustee, Officer and employee to inform 
himself or herself of matters which may be under consideration by the Board by timely 
reviewing publicly available information and making appropriate inquiries of the Board, 
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Principal or Business Director.  Disclosure required under this agreement shall include all 
relevant and material facts known to the Trustee, Officer and employee about the contract or 
transaction. 

Provision 4. In addition to the above provisions of this Code of Ethics, Trustees, Officers and 
employees of the School shall avoid at all times engaging in activities that would appear to be 
unduly influenced by persons who have a special interest in matters under consideration by the 
Board or relating to the School.  Specifically, no trustee, officer or employee shall: 

• Directly or indirectly, solicit any gift, or accept or receive any gift having a value of 
seventy-five dollars or more, whether in the form of money, service, loan, travel, 
entertainment, hospitality, thing or promise, or in any other form, under 
circumstances in which it could reasonably be inferred that the gift was intended 
to influence him or her, or could reasonably be expected to influence him or her, 
in the performance of his or her official duties or was intended as a reward for any 
official action on his or her part; 

 
• Disclose confidential information acquired by him or her in the course of his or her 

official duties or use such information to further his personal interests; 
 

• Receive, or enter into any agreement, express or implied, for compensation for 
services to be rendered in relation to any matter before any municipal agency of 
which he or she is an officer, member or employee or of any municipal agency 
over which he or she has jurisdiction or to which he or she has the power to 
appoint any member, officer or employee; or 

 
• Receive, or enter into any agreement, express or implied, for compensation for 

services to be rendered in relation to any matter before any agency of his or her 
municipality, whereby his or her compensation is to be dependent or contingent 
upon any action by such agency with respect to such matter, provided that this 
paragraph shall not prohibit the fixing at any time of fees based upon the 
reasonable value of the services rendered. 

 
Provision 5. A Trustee, Officer or employee cannot have an interest in any for-profit contract 
with the school.  Trustees, Officers or employees who have contracts with not-for-profit 
entities, such as charter management organizations, partners, and found organizations must 
disclose these contracts, but they are not prohibited. 

Provision 6.    As a requirement of section 803 of the General Municipal Law, any officer or 
employee who has, will have, or later acquires an interest in—or whose spouse has, will have, 
or later acquires an interest in—any actual or proposed contract, purchase agreement, lease 
agreement or other agreement, including oral agreements, with the municipality of which he or 
she is an officer or employee, shall publicly disclose the nature and extent of such interest in 
writing to his or her immediate supervisor and to the governing body thereof as soon as he or 
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she has knowledge of such actual  or  prospective  interest.  Such written disclosure shall be 
made part of and set forth in the official record of the proceedings of such body. 

Provision 7. A Trustee, Officer or employee who violates this Code of Ethics will be subject to 
corrective or disciplinary action in respect thereof. 

Provision 8. Trustees, Officers and employees of Capital Prep Harlem Charter School will be 
required to sign a statement agreeing to comply with the Board, Officer and Employee Code of 
Ethics. 

Provision 9.  Annually, utilizing either a form created by the School or the form included with 
the State Education Department’s Annual Report, each Trustee shall complete and sign a 
conflict of interest questionnaire containing information responsive to questions set forth in 
the sample questionnaire attached hereto as Exhibit A.  

 

      
Signature 
 
 
 
      
Name of Trustee, Officer or Employee 
 
 
 
      
Date signed 
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Attachment 6a: CMO Information 
 

Capital Prep Harlem’s program and curriculum designs are based on the internationally 
recognized, research-based model developed by the founders of Capital Preparatory Schools, 
Inc. (CPS) and implemented over the past ten years at Capital Prep in Hartford, CT.  CPS will 
serve as the management services provider for Capital Prep Harlem Charter School (“Capital 
Prep Harlem”), which will be part of the emerging boutique network of CPS schools, to include 
Capital Prep Harlem and Capital Prep Harbor School in Bridgeport CT, approved to open in July 
2015.   
 
ACADEMIC PERFORMANCE DATA 

Although Capital Prep in Hartford is not a charter school, the founders of CPS both 
developed the Capital Prep model, and have been successfully operating the school since 
inception.  As such, we are presenting academic performance data for Capital Prep Hartford for 
the past five years.  Because the Capital Prep Harbor School in Bridgeport has yet to open, we 
will not be presenting data for this school.   

Success of the Capital Prep Model 

Capital Prep’s innovative school model has been celebrated internationally for preparing 
children from historically disadvantaged populations to realize their full academic and social 
potential. In 2007, U.S. News and World Report cited Capital Prep as one of the nation’s top 
high schools. Educators from all over the world, ranging from Europe to Asia to parts of Africa, 
the Caribbean and Canada, have visited Capital Prep seeking to learn best practices and 
replicate aspects of the Capital Prep model.  Likewise, as a thought leader in elementary and 
secondary education, Dr. Steve Perry, Capital Prep’s Founder and Head of Schools, has 
presented the Capital Prep model in over 40 states and numerous countries and territories in 
the Caribbean. In addition to being our Founder and Head of School, Dr. Perry was featured in 
CNN’s Black in America series. He is also an Education Contributor for CNN and MSNBC; an 
Essence Magazine columnist; best-selling author; and host of the number one docudrama for 
TVONE “Save My Son.” In addition, the Capital Prep model has earned accolades and support 
from other educational organizations, such as ConnCAN, Connecticut’s Commissioner of 
Education, Stefan Pryor, and Connecticut’s Governor, Dannel Malloy.  
 Every year since its first class graduated in 2006, 100% of Capital Prep’s predominantly 
low-income, minority, first-generation high school graduates have been accepted to four-year 
colleges. In addition, 86% of these students remained in college1.  Capital Prep’s academic 
success is illustrated by comparing average CAPT test scores from Capital Prep students over 
the past four years with those of other students from Hartford and statewide averages.  

 

 

 
                                                        
1 Source: National Student Clearinghouse - Student Tracker for High Schools Aggregate Report, Report Generated 
November 21, 2013 



51-2 
 

  
 

 
The Capital Prep model has been particularly successful with students who enter our 

school community with pronounced academic deficiencies.  For example, in the fall of 2012, 
standardized testing demonstrated that only 12.8% of our incoming kindergarten cohort was at 
or above proficient.  After a year of instruction, students improved dramatically, boasting a 
46.6% increase of students at or above proficient as measured by standardized testing.   

Our model has also been notably successful with populations historically underserved by 
the traditional public school system.  Data below demonstrate that the Capital Prep model has 
generated student achievement levels in African American, Hispanic/Latino and low-income 
students (those eligible for Free and Reduced Price Lunch) that are not only substantially higher 
than surrounding districts in Hartford but are greater than statewide averages as well. 
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Capital Prep’s academic success is further demonstrated by its graduation rate which is 
one of the highest in the state.  Below is a comparison of Capital Prep’s four-year graduation 
rate with Hartford, Connecticut, New York State and Community School District 5 (CSD 5).   

 
Category Capital Prep Hartford2 Connecticut CSD 53 New York4 

All students 96.4 59.8 84.8 66.5 74.9 

Hispanic 100.0 50.6 68.6 63.6 59.2 

Non-Hispanic 94.7 68.6 88.2 --  

Black 92.3 65.8 73.0 65.4 59.7 

White 100.0 82.8 91.3 89.7 86.5 

Male 91.7 56.0 81.5 60.4 71.2 

Female 100.0 63.2 88.3 72.0 87.7 

ELL * 48.8 62.7 37.8 31.4 

Non-ELL 96.4 62.0 85.9 69.0 77.5 

Eligible for Free Lunch 100.0 54.3 66.6 64.8 64.4 

Not Eligible for Lunch 90.0 74.0 93.1 69.6 83.5 

Special Education * 40.8 64.4 23.0 48.7 

Non-Special Education 100.0 63.6 88.0 76.9 79.2 

                                                        
2 http://www.sde.ct.gov/sde/lib/sde/pdf/pressroom/2011_graduation_rates.pdf 
3 http://www.p12.nysed.gov/irs/pressRelease/20140623/District-enroll-outcomes-and-diplomasJune-23-2014.pdf 
4 http://www.p12.nysed.gov/irs/pressRelease/20140623/home.html 
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Innovative and individualized instructional methods help support high achievement 

standards for all students enrolled Capital Prep.  Innovative instruction, such as project-based 
learning, allows for students to extend their understanding of content and application of skills 
past traditional levels of expectation. Project-based learning allows students to make both 
interdisciplinary and social-justice connections. These connections enhance student 
achievement and allow for students to demonstrate mastery of the content and skill areas 
being assessed. As a result of authentic performance tasks and interdisciplinary learning, 
students who have progressed through the Capital Prep model have increased their academic 
capacity.  The evidence, CMT and CAPT data, indicates positive growth in student achievement 
on reading, writing and math assessments. The data below for the Class of 2014 shows 
increases in the percentage of students reaching proficiency or higher on state assessments. 
Gains as large as 20% in reading and writing have occurred as the result of innovative and 
individualized instruction delivered through a comprehensive student-centered curriculum.   

 
 
 

 
 
 
 
 
 
 
 
 
 
 

 In 
addition to demonstrated academic achievements, Capital Prep has enjoyed success in other 
areas critical to a classic college-preparatory experience. For example, Capital Prep boasts one 
of the most victorious cross-country programs in Connecticut. Additionally, the school’s football 
team is undefeated through thirty games in the regular season over the past three years; the 
girls’ basketball team is defending state champion and ranked first in Connecticut; and the 
boys’ basketball team is also a top-ranked team as well the indoor and outdoor track teams. As 
one of the smallest co-ed schools in the Connecticut Interscholastic Athletic Conference, these 
achievements are a demonstration of the success of the Capital Prep model as a whole.  

CPS GROWTH PLAN 

Capacity 
The founders of Capital Prep have expanded the school every year since inception.  

Growing as much as 100% in some years, they have established strategies to bring the school to 
scale while maintaining and, in some years even improving upon academic growth. The most 
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significant expansion was in 2010 when the founders added grades pre-kindergarten through 5 
to the existing grade 6 through 12 school. 

Within the first year of operating the primary school, the founders met with success.  
Not only were some of the primary grades top performers in the district, but the founders 
maintained the integrity of the upper school’s history of being among the nation’s best.  The 
success of the upper and lower schools, combined with a need for pre-kindergarten to grade 12 
pipelines, has only served to make the Capital Prep model even more sought after.  
Unfortunately, for the first time in 10 years, the school is fully enrolled, thus calling for the need 
for the founders to create additional opportunities for students to participate in the Capital 
Prep experience. 

Growth Plan 
CPS is designed to be a fiscally fit "boutique" charter management organization 

(“CMO”). We are focused on distinguishing ourselves as a mid-sized network of schools.  Our 
strategy is to establish a student population that will support a diverse exchange among schools 
as well as a number of schools that will generate enough revenue to foster creative academic 
and extracurricular opportunities for students within them.  Ultimately, our interest in our 
boutique approach is to maintain a personalized experience among the students, families and 
faculty. 

Geographic clustering will allow us to stay small yet generate the revenue necessary to 
effectively maintain a CMO. Hartford, Bridgeport and Harlem are the three cities in which we 
have decided to manage schools. It is our hope that we will manage two schools in Harlem. The 
first is to be Capital Prep Harlem, 6-12.  The second would be a kindergarten to 5th grade 
school in or near the first in CSD 5. Managing four schools in three cities that are within a two–
hour drive of each other allows us to support the schools without having to hire completely 
new staff for each school. 

Our anticipated enrollment across all four CPS network schools is approximately 2,500 
students between 2015 and 2020. Capital Prep Hartford has 700 students. The Capital 
Preparatory Harbor School in Bridgeport Connecticut will have 765 students at full enrollment. 
Capital Prep Harlem will have 600 students in the next five years, and we hope to open a 
companion kindergarten to fifth grade school in Harlem that will serve another 600 students. 
 
GOVERNANCE 
 Ten founding group members from Capital Prep came together to launch CPS as the 
school management organization to lead replication of the Capital Prep model. Each founding 
member brought a unique background and set of skills to the process. 
 
Stephen D. Perry, MSW, EdD, featured in CNN's Black in America series, is the most talked 
about innovative educator on the scene today.  Dr. Perry is the founder and principal of Capital 
Prep, cited by U.S. News and World Report as one of the top schools in the country.  Dr. Perry 
recognizes the importance of transforming the community. Born into his family’s third 
generation of poverty on his mother’s 16th birthday, Dr. Perry believes that the success of a life 
is determined by where you end, not where you start.  It is this philosophy that inspired him to 
transform the lives of poor and minority children by providing them with access to a college 



51-7 
 

education.  Dr. Steve Perry is a strong advocate of personal and civic responsibility in all aspects 
of life. He emphasizes the social issues that aim at building up both the individual and the 
community so that the next generation can be better contributing members of society. In 
addition to being the principal of Capital Prep, Dr. Perry is an Education Contributor for CNN 
and MSNBC, an Essence Magazine columnist, best-selling author, and host of the #1 docudrama 
for TVONE “Save My Son.”  Dr. Perry is and will continue to provide his leadership and vision as 
the Head of Schools for CPS.  
 
Richard Beganski, MA, has been the Academic Dean of Capital Prep since the school began in 
2005. Mr. Beganski has created or co-created most of the original documents that have 
constituted the structure for Capital Prep: Blueprint, Student Expectations and Student 
Handbook.  Mr. Beganski’s most recent improvements in school culture and academia are the 
changes made in grading (changing the system from a traditional 100 point system to one 
aligned with the Common Core State Standards), instruction (implementation of Individualized 
Teacher Plan which is a monthly conversation on agreed-upon topics related to the professional 
responsibilities of instruction at Capital Prep) and professionalism (creation of Creativity 
Symposium where faculty “show” the results of their academic research through their Student 
Learner Objectives).  Mr. Beganski is a dedicated educator and school administrator and has 
demonstrated unwavering commitment to finding areas of improvement in implementation of 
the Capital Prep model through a continuous process of self-reflection and analysis. 
 
Scott F. Wojnarowicz, MA has been a teacher at Capital Prep in the Math Department since 
2005.  Mr. Wojnarowicz was the founding member of the Capital Prep Magnet School planning 
committee.  In addition, he was the primary author of the original draft of the Capital Prep 
Student Expectations manual, co-author of Capital Prep’s Blueprint, and author of Capital 
Prep’s Physical Education and Wellness Plan.  Mr. Wojnarowicz is also the creator and 
coordinator of the Peer Pairs: Professionals as Collaborators program at Capital Prep.              
Mr. Wojnarowicz is the author of several papers and presentations in the areas of Math and 
Cross-Country programming and has led numerous professional development workshops within 
Capital Prep and for the broader community. 
 
Kelly Horan, MA, has been a teacher at Capital Prep in the Science Department since July 2011.  
Since joining the Capital Prep, Ms. Horan has taken on increasing levels of responsibility in an 
effort to improve teaching and learning through data-driven instruction.  Ms. Horan has 
developed interdisciplinary units tied to the Capital Prep Learner Expectations and Social Justice 
Themes and has created, evaluated and implemented science curricula aligned with the 
Common Core State Standards, Connecticut Science Frameworks and Next Generation Science 
Standards.  Ms. Horan currently serves as Science Department Team Leader and the Testing 
Coordinator for Capital Prep.  In this role, Ms. Horan leads periodic analyses of standardized 
assessment data to inform classroom instruction and tiered interventions for students not 
meeting growth targets. 
 
Rachel Goldstein, JD, MPA, MSW, has held various roles in a range of educational non-profit 
organizations, including Chief of Staff for Facing History and Ourselves and Director of Criminal 
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Justice Initiatives with YouthBuild USA.  Ms. Goldstein also has extensive experience as a trainer 
in community organizing and leadership development.  Prior to her career in service,              
Ms. Goldstein was a corporate attorney, serving as Vice President and General Counsel of two 
public biotech companies, as well as holding associate positions in law firms in the United 
States and Israel.  Prior to becoming a lawyer, Ms. Goldstein served in a number of capacities 
with at-risk youth.  Ms. Goldstein holds a Masters in Public Administration from the Harvard 
Kennedy School, a J.D. from New York University School of Law, a Masters in Social Work from 
University of Pennsylvania School of Social Work and a Bachelor of Arts from Harvard College. 
 
Scott Kapralos, MA, has been a teacher at Capital Prep in the Math Department since 2005.  
Mr. Kapralos was one of the founding members of Capital Prep and has committed most of his 
career to the development and improvement of the Capital Prep model.  Mr. Kapralos created 
the Social Justice Capstone Project (SJP), which is a graduation requirement for all Capital Prep 
students.  Working with community members, he is responsible for identifying consultants and 
internships to support students with the SJP.  Mr. Kapralos has also worked extensively to 
develop methods to analyze data in order to make improvements in the math curriculum at 
Capital Prep and to support implementation of Standards-Based Grading across all grades. 
Currently, he is working to improve pedagogy and curricula supportive of the vision of the 
Common Core State Standards and the Smarter Balanced Assessments. 
 
Kitsia Ferguson, MBA, EdD, has been a teacher at Capital Prep in the English Department since 
2006 and is currently the Head of Capital Prep’s Lower School.  Ms. Ferguson was the Director 
of Instruction and Data Analysis and a Middle School Team Leader at Capital Prep as well.  In 
addition, Ms. Ferguson developed Capital Prep’s 6th Grade Academy that addresses the 
cognitive and affective needs of adolescent learners, led curriculum development in reading for 
the middle level grades and was an instructional coach for grades 6 through 8 at Capital Prep.  
She is also the varsity cheerleading coach for the school. 
 
Monique Ethier, MA, has been a teacher at Capital Prep in the Math Department since 2007.  
In addition to her responsibilities as a student advisor, Ms. Ethier facilitates a number of 
extracurricular student groups and organization of Capital Prep’s Professional Learning 
Communities.  She is also active in collaborative curriculum development at Capital Prep and 
sits on the school’s Innovation Committee.  Ms. Ethier also brings extensive volunteer 
experience working with disadvantaged populations. 
 
Lauren Davern, MA, has been a teacher at Capital Prep in the History Department since 2007 
and currently serves as the History Department Chair.  Ms. Davern is co-director of the SJP and 
Co-Founder of Culture of Respect and Empathetic Values (CORE), Capital Prep’s anti-bullying 
policy.  She is Capital Prep’s head girl’s lacrosse coach and facilitates a number of other 
extracurricular student groups.  Ms. Davern is currently a doctoral candidate in Central 
Connecticut State University’s Educational Leadership Program.   
 
Lisa Loomis, has been Head of the English Department at Capital Prep since August 2013 and a 
teacher at Capital Prep in the English Department since July 2012.  As Department Head,        
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Ms. Loomis is responsible for reviewing lesson plans and coaching teachers toward 
improvement.  Ms. Loomis is also responsible for guiding the English Department toward 
alignment with the Common Core State Standards and preparing students for the SBAC test.  
Ms. Loomis has been instrumental in creating school-wide ELA and Humanities curricula aligned 
with Common Core State Standards, developing school-wide literacy rubrics and implementing 
Standards-Based Grading.  She is also assistant coach for the girls’ lacrosse team. 
 
MANAGEMENT 
 CPS will launch operations with a core management team representing a mix of deep 
education experience, business expertise, and political savvy.  This “hybrid” team will be crucial 
to CPS’ success as a high-growth organization in a rapidly changing industry. 
 
Stephen D. Perry, MSW, EdD, Head of Schools 
Dr. Perry is CPS’ visionary leader, who sets the direction for the organization and represents 
CPS to its many constituents, including parents, investors, community members, district 
officials, policymakers and partners.  Dr. Perry has over 20 years of experience in public 
education, serving a founder and principal of Capital Prep since its inception.  Under Dr. Perry’s 
leadership, Capital Prep has become a model of public education’s potential to provide 
educational opportunities to historically underserved populations.  Dr. Perry is and will 
continue to provide his leadership and vision as the Head of Schools for CPS.  Dr. Perry earned a 
Doctorate of Educational Leadership from University of Hartford, a Masters of Social Work from 
the University of Pennsylvania School of Social Work and a B.A. from University of Rhode Island. 
 
Richard Beganski, MA, Chief Academic Officer 
Mr. Beganski has been the Academic Dean of Capital Prep since the school began in 2005.  As 
one of the founders and leaders of Capital Prep, Mr. Beganski has played a critical role in honing 
the Capital Prep model, having taken particular leadership with respect to the affective aspects 
of the model, such as the school culture, the Advisory System and teacher professional 
development, including implementation of Individualized Teacher Plans and professionalism 
initiatives such as the Creativity Symposium.  Mr. Beganski is a dedicated educator and school 
administrator and has demonstrated unwavering commitment to finding areas of improvement 
in implementation of the Capital Prep model through a continuous process of self-reflection 
and analysis. 
 
Rachel Goldstein, JD, MPA, MSW, Chief Operating Officer 
Ms. Goldstein, worked extensively with founding members over a period of several months as 
an independent strategic consultant.  Primarily working with Dr. Perry, Mr. Beganski, Mr. 
Wojnarowicz, and Ms. Horan, Ms. Goldstein collaborated to codify the existing Capital Prep 
model and use it as the basis for completing CPS’ recently approved charter school application 
with the state of Connecticut.  In addition, Ms. Goldstein collaborated with founding members 
on other matters such as governance, community engagement and external partner 
relationships.  Ms. Goldstein will be involved in developing a training curriculum for CPS school 
teachers and leadership and in implementing professional development around the Capital 
Prep model both prior to school opening and continuously throughout operation. 
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ORGANIZATIONAL STRUCTURE AND STAFFING PLAN 
 As CPS continues to build its infrastructure in the near term, CPS’ staffing plan will 
augment the current core team with additional capacity to strengthen and plan expansion in 
Phase One, and to executive effectively in Phase Two and beyond.  Most new hires will bring 
deep function-specific experience and expertise, in both education and business.   
 The following organization chart represents the CPS corporate structure as it scales up.   
 
Organizational Chart: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
The Chief Operating Officer will be hired before the launch of Phase One.  Other functional 
hires to support development and implementation of the organization’s training curriculum, 
quality assurance program and day-to-day support of the CPS network of schools will be added 
as funds become available and the number of schools in the network expands.  
 
MANAGEMENT TEAM ROLES 
 The Head of Schools is responsible for the results of all schools and the CPS network. 
The Head of Schools supervises and evaluates the performance of Chief Operating Officer 
(COO), the Chief Financial Officer (CFO) and the Chief Academic Officer (CAO) and is 
responsible for recommending the hiring and termination of principals in CPS schools. The Head 
of Schools also has the ultimate responsibility for fund development working with the CFO.  
 The Principal of each CPS school is fully responsible for the performance of his/her 
school and is subject to an annual performance review by the CAO on behalf of the school 
board of directors. 
 The primary responsibility of the CAO is to provide assistance and support to the 
schools. The CAO is responsible for evaluating principal performance, instructional leadership 
development for schools, research and development, overseeing accountability and reporting 
requirements for schools. The CAO is also responsible for coordinating all CPS resources and 
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personnel to serve schools. The CAO will oversee efforts in target communities to engage 
parents, community, educators, and principal leaders in site location, coordinate all aspects of 
charter development, mentor principals on implementation and during operation of the school, 
and work to insure each school’s successful on-time opening, and to provide ongoing support to 
existing schools.  
 In addition, the CAO will lead CPS knowledge management efforts, overseeing interim 
and annual assessments, ongoing analysis of results, and supporting schools with the use of 
annual and longitudinal data to inform classroom, school wide and CPS system wide practices. 
Professional Development for new and continuing principals and teachers is the cornerstone of 
sustaining the CPS culture of high expectations and excellence in instruction and will also fall 
under the purview of the CAO, including accountability for establishing university partnerships 
and for ongoing support to principals with school site professional development.  
 As CPS schools reach enrollment capacity, the number or students with special needs 
will also increase making it more cost effective and essential to focus on bolstering internal 
capacity and central coordination and planning to insure compliance accountability.  These 
efforts will also be led by the CAO. In the communities served by CPS schools, families have 
limited access to mental and physical health services. The CAO will also coordinate access to 
public agency support services for needy students.  
 Preparing all students for successful entrance into college is the primary goal of CPS and 
its schools. The CAO will coordinate the delivery of services to CPS schools to ensure that 
students, their parents and teachers have full access to information on college-entrance 
requirements, student scholarships and loans, college application procedures and information 
to make good choices for colleges that best match student interests and needs. The CAO will 
oversee the college counseling process and work with school site College Counselors to 
coordinate resources for all schools.  
 The COO is responsible for the organization and the efficient supply of operation, legal, 
contracting, and facility services to the schools. The COO is also responsible for overseeing 
Human Resources and effective public relations and marketing efforts, both in target 
communities and at the regional and national level.  The COO will also oversee all technology 
and information systems at the corporate level and be responsible for providing guidance and 
support to the schools. The COO will also be responsible for integration and data transfer 
between systems, including third-party outside systems.  
 The CFO is responsible for the creation and implementation of school budgets, including 
monthly update meetings with principals to discuss budget and actual expenditures. In 
addition, the CFO is responsible for compliance with all state financial reporting for ADA 
funding and any state or federal grants. The CFO is responsible for the day-to-day accounting, 
reporting, internal and financial controls, and auditing services to schools.  In the early years of 
operations, CPS will contract with Charter School Business Management Services, Inc. (CSBM) 
to support the Head of Schools and, after s/he is hired, the CFO with financial management of 
CPS and oversight of the financial management of CPS schools. 
 
SCHOOL MANAGEMENT ORGANIZATION SERVICES 
 As the school management organization for the CPS network of schools, CPS will 
perform specific operational functions such as start-up, operations, talent development, 
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oversight, fundraising, marketing and advocacy, human resources, curriculum development, 
staff recruitment, finance, procurement, and board relations. The provision of school 
management services will be codified in a Charter Management Services Agreement with each 
school (a sample of which is included with this Application) which will clearly define the roles 
and responsibilities of the CMO and the school, in addition to outlining the fee structure for the 
services provided. This Agreement will inclue a small contingency of ancillary services including 
accounting, performance management, and program evaluation. These services will bolster the 
school’s capacity, much in the same manner as the CMO services, and be codified under a 
separate fee structure in a sub-portion of the Agreement. An overview of the basic categories 
of services to be provided by CPS is set forth below: 
 
Quality management: Effectively managing the quality of the education program to ensure 
consistently high academic results is essential. To do so, CPS will use a variety of mechanisms 
and tools to collect and analyze performance data, maintain direct and ongoing support of 
school leadership, provide professional development to staff CPS-wide, and conscientiously 
guide CPS’ culture. CPS’ CAO is responsible for setting guidelines, developing management 
systems, and evaluating quality at all of CPS’ schools.  
 
New school start up: By definition, growth for CPS requires starting new schools. The school 
start-up process includes: 1) building relationships with districts, the community, and key local 
agencies; 2) initializing systems and operations (including procedures and protocols) for the 
school; and 3) building a school community, including enrollment and recruiting. (Facility 
procurement and financing are addressed separately.) This process involves the Head of 
Schools, COO and CAO developing relationships, establishing systems, providing training, and 
supporting principals in building the school community.  
 
Site support: Unlike stand-alone charters, CPS schools will benefit from being part of a school 
management organization. CPS will provide support in curriculum, instruction, assessment, 
finance, human resources, legal, and operations. CPS will also provide support and expertise in 
functional areas. For example, the CFO will support principals in budget management, and the 
CAO will support teachers in using student data to tailor student learning plans.  
 
Financial and asset management: The business of opening and running schools is extremely 
capital-intensive. Financial and asset management includes developing and financing facilities, 
managing construction and contractor relationships, creating and monitoring budgets, 
managing accounts payable and receivable, and financial reporting. The CFO, with the support 
of CSBM in CPS’ early years, is responsible for this core process.  
 
Fund Development: Grants and gifts are required to cover CPS’ costs of growth. Fund 
development activities include managing investor relations, identifying philanthropic and 
governmental sources of funding, and administering grants received. In Phase One, the Head of 
Schools will support the CFO in managing this core process. Eventually, CPS will seek to hire a 
Director of Development to build and manage a fund development strategy.  
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Advocacy: Effective advocacy creates a friendly environment for CPS’ schools; it is also 
fundamental to broader educational reform. CPS’ advocacy work encompasses building 
relationships with key legislators, influencing policy through personal relationships, and media 
outreach. The Head of Schools will conduct advocacy, within the restrictions of the 
organization’s 501(c)(3) status, with support from the management team and partner 
organizations. 
 
Functional areas: CPS will also develop functional expertise in areas that cut across these 
categories.  

• Leadership: developing and refining organizational strategies, developing and inspiring 
staff, building internal and external relationships  

• Finance: developing financial strategies, understanding not-for-profit and public school 
accounting, reporting financial information internally and externally, financing facilities  

• Program: understanding and designing relevant educational principles and tools; 
coaching educators  

• Human resources: aligning human resource practices and policies with organizational 
objectives; understanding payroll, benefits, and labor laws  

• Legal: applying legal principles related to education and not-for-profits  
• Technology: leveraging information technology to increase efficiency and efficacy, using 

media to communicate internally and externally, training diverse users in technology 
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FINANCIAL PLAN 
Surpluses are projected in each year beginning in 2015.  The annual ending cash balance 

per year for CPS will be just over $500,000 in management fees collected. Conservative five-
year estimates have our year end cash balance at $2 million by year five between Hartford, 
Bridgeport and our Harlem 6 to 12 school. 

We are focused on running a right-sized CMO. Operating within a small geographic 
region affords us the opportunity to create efficiencies that will ensure that CPS staff can 
effectively support all three schools and the students therein. The revenue will be used to 
enhance professional development for all staff.  Key opportunities will be sought to use 
revenue to identify best practices among the schools.  Revenue will also be used to create 
opportunities for students and families to engage in meaningful learning among 
schools.  Effectively using resources to enhance students', families' and staff experiences as well 
has to identify best practices will be the primary emphasis of the revenue secured by CPS. 
 
Description of Capacity-Building Plan 
CPS has a detailed plan upon which it has been executing to establish the infrastructure 
required to support CPS as a charter management organization and prepare for the opening of 
the Harbor School in Bridgeport and Capital Prep Harlem in New York City.  Capacity-building 
activities include curriculum development, creation and implementation of training modules for 
faculty and staff, building community support and solidifying community partnerships, board 
trainings, and identification and recruitment of key staff. 
 
Fundraising Efforts to Date 
CPS has engaged in intensive fundraising efforts with foundations and individual investors in 
order to raise the funds required to further-develop CPS’s infrastructure and team.  To date, 
CPS has submitted proposals to the following foundations: 

• The Peter and Carmen Lucia Buck Foundation, Inc. 
o Submission of proposal in November, 2013:  $100,000 granted 
o Submission of proposal in April, 2014: $225,000 received 

• Charter School Growth Fund: Emerging CMO Fund 
o Due diligence completed in April, 2014: $250,000 promised but not received 

 
As a result of the significant success of the Capital Prep model, the extensive fundraising 
experience of our management team, and the high-profile nature of our Head of Schools, Dr. 
Perry, in the education realm, we are in a unique position to raise substantial private funds, as 
evidenced by our ability to have over $500,000 committed to CPS before opening of our first 
charter school.  CPS will use the same distinct fundraising capacity it has utilized to build its own 
internal capacity to benefit our network schools to offset start-up costs during planning years 
and in the beginning years of operations.   
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PROPOSED 

MEMORANDUM OF UNDERSTANDING FOR ACADEMIC AND BUSINESS SERVICES 

By and Between 

Capital Preparatory Schools, Inc. and CAPITAL PREPARATORY HARLEM CHARTER SCHOOL 

This Memorandum of Understanding for Academic and Business Services (the "Agreement") is made and 
entered into by and between Capital Preparatory Schools, Inc., a Connecticut not- for-profit corporation 
with authority to do business in New York State ("CPS®"), and Capital Preparatory Harlem Charter School 
(“School”), a New York not-for-profit education corporation. 

WHEREAS, the founders of CPS have expertise and experience in designing and operating schools that 
serve historically disadvantaged populations; 

WHEREAS, CPS has filed an application on behalf of the School, pursuant to the Article 56 of the New 
York Education Law (the “New York Charter Schools Act”), with the State Education Department 
Education for a state charter school that is specifically designed to serve historically disadvantaged 
students from underserved communities; 

WHEREAS, it is the Parties' intention to create a relationship based on trust, common educational 
objectives, and clear accountability, through which they will work together to bring educational 
excellence to the School; 

WHEREAS, the Parties desire to enter into a written agreement to set forth the terms and conditions of 
their agreement should a charter be granted; 

NOW, THEREFORE, in consideration of the recitals and the mutual covenants, representations, 
warranties, conditions and agreements hereinafter expressed, the Parties agree as follows: 

1.  DEFINITIONS 

“Agreement” has the meaning set forth in the recitals. 

“Ancillary Services” has the meaning set forth in Section 5 

“Arbitration Rules” has the meaning set forth in Section 12.2(b). 

“Authorizer” means the State Education Department. 

"Capital Prep School Model" means the School model based on the CPS curriculum, described in the 
Charter Contract. 

“Charter Contract” means the School's contract with the Authorizer, which authorizes the School and 
CPS to organize and operate the School, and which includes the final charter application. 

“Claims” has the meaning set forth in Section 10.2. 

“Confidential Information” has the meaning set forth in Section 9.1.  

"CPS” means Capital Preparatory Schools, Inc. 
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“Cure Period” has the meaning set forth in Section 11.2(b). 

“Derivatives” has the meaning set forth in Section 9.2. 

“Dispute” has the meaning set forth in Section 12.2(a). 

“Effective Date” has the meaning set forth in the recitals. 

“Facility” means a building or other structure, of sufficient size suitable for use by the School and 
meeting all applicable building codes, zoning ordinances and laws, environmental laws and regulations, 
and all other laws and regulations applicable to the operation of a School. 

"FERPA" has the meaning set forth in Section 7.6. 

"Indemnified Claims" has the meaning set forth in Section 10.2. 

"IT" has the meaning set forth in Section 5.7. 

"Initial Term" has the meaning set forth in Section 11.1. 

“Management Services” has the meaning set forth in Section 5 

"Marks" has the meaning set forth in Section 9.3. 

"Party" and "Parties" has the meaning set forth in the recitals. 

"Principal" means the person in charge of the day-to-day operation of the School. 

“Public Funding” means public revenue available from any source including, but not limited to, State per 
pupil payments, Title 1 funding, Title 2 funding, E-RATE funding, and any similar program. 

“Regulatory Authority” means any United States federal, State or local government, or political 
subdivision thereof, any authority, agency or commission entitled to exercise any administrative, 
executive, judicial, legislative, regulatory or taxing authority or power, any court or tribunal (or any 
department, bureau or division thereof), any arbitrator or arbitral body, or any similar body. 

"Renewal Term" has the meaning set forth in Section 11.1. 

"School" means Capital Preparatory Harlem Charter School. 

"School Indemnified Persons" has the meaning set forth in Section 10.2. 

"Service Fees" has the meaning set forth in Section 8.4 and includes both the Management Services Fee 
and the Ancillary Services Fee. 

"State" means State of New York. 

"Student Confidential Information" means all personal and academic information and records pertaining 
to the students of the School. 

"Term" has the meaning set forth in Section 11.1. 

"Termination Assistance Period" has the meaning set forth in Section 11.7. 

"Termination Notice" has the meaning set forth in Section 11.2(b). 
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"Threshold Amount" has the meaning set forth in Section 10.4. 

"Use" means the right to load, execute, store, transmit, display, copy, disseminate, reproduce, maintain, 
modify, enhance, create derivative works, make and cause to be made. 

2.  SCOPE OF PROJECT AND SERVICES 

It is the desire of the parties to this agreement to establish a state charter school in the Bridgeport area 
to serve students from historically disadvantaged populations as well as students from the surrounding 
suburbs.  The parties will work together to develop a charter school for historically disadvantaged 
students, starting with grades 6-8 in year 1 and expanding to the high school grades in year 2 and 
beyond. It is anticipated that if the State grants the School a charter that the School will open for the 
2015-2016 school year.   

The School hereby hires CPS to serve as a “charter management organization” to provide whole school 
management services, as more fully set forth herein.  CPS shall design the program including curriculum 
and services utilizing its “Capital Prep” model. 

3.  REPRESENTATIONS AND WARRANTIES 

3.1  Representations and Warranties of CPS. 

CPS represents and warrants as follows: 

(a)  Organization and Tax Exempt Status.  

CPS is a non-stock, not for profit tax-exempt corporation duly organized under the laws of the state of 
Connecticut with authority to do business in New York, with the purpose and legal ability to contract to 
provide whole school management services. CPS shall notify the School in writing of any change in its 
corporate status, or if it enters into a receivership, becomes the subject of a voluntary or involuntary 
bankruptcy proceeding, or makes an assignment for the benefit of creditors. CPS shall not change its 
corporate status such that this Agreement is materially affected. 

(b)  Authority.  

CPS is authorized to do business in the State. CPS has all requisite power and authority to execute and 
deliver this Agreement, to perform its obligations hereunder, and to consummate the transactions 
contemplated hereby.  This Agreement constitutes a valid and binding obligation of CPS, enforceable 
against CPS in accordance with its terms. 

(c)  Full Disclosure.  

No representation or warranty of CPS herein and no statement, information or certificate furnished or 
to be furnished by CPS pursuant hereto or in connection with the transactions contemplated hereby 
contains any untrue statement of a material fact or omits or will omit to state a material fact necessary 
in order to make the statements contained herein or therein not misleading. 

(d)  Litigation.  

There is no suit, claim, action or proceeding now pending or, to the knowledge of CPS, threatened 
before any Regulatory Authority, to which CPS is a Party or which may result in any judgment, order, 
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decree, liability, award or other determination which will or may reasonably be expected to have an 
adverse effect upon CPS. No such judgment, order, decree or award has been entered against CPS which 
has, or may reasonably be expected to have, such effect.  There is no claim, action or proceeding now 
pending or, to the knowledge of CPS, threatened before any Regulatory Authority involving CPS which 
will or may reasonably be expected to prevent or hamper the consummation of the agreements 
contemplated by this Agreement. 

(e)  Conduct of CPS.  

CPS has complied, and at all times during the Term will comply, with all local, state and federal laws and 
regulations that are applicable to CPS. CPS has maintained and will maintain adequate records of the 
activities and decisions of CPS to ensure and document compliance with all such laws and regulations. 

3.2  Representations and Warranties of the School. 

The School represents and warrants as follows: 

(a)  Organization and Tax Exempt Status.  

School is, and at all times during the Term will be, a non-for-profit education corporation duly organized 
under the laws of the State and chartered by the New York State Board of Regents, with the purpose 
and legal ability to operate a charter school and to contract for whole school management services. The 
School shall apply for federal tax-exempt status as soon as practical no later than one year following the 
execution of the Charter Contract. Should the Internal Revenue Service require changes to this 
Agreement in conjunction with the School's application for or continuation of tax-exempt status, both 
Parties will take all reasonable steps and agree to all reasonable modifications to effectuate the 
necessary changes. 

(b)  Authority.  

The School has all requisite power and authority to execute and deliver this Agreement, to perform its 
obligations hereunder, and to consummate the agreements contemplated hereby and thereby. This 
Agreement constitutes a valid and binding obligation of the School, enforceable against the School in 
accordance with its respective terms. 

(c)  Litigation.  

There is no suit, claim, action or proceeding now pending or, to the knowledge of the School, threatened 
before any Regulatory Authority, to which the School is a Party or which may result in any judgment, 
order, decree, liability, award or other determination which will or may reasonably be expected to have 
an adverse effect upon the School. No such judgment, order, decree or award has been entered against 
the School which has, or may reasonably be expected to have, such effect. There is no claim, action or 
proceeding now pending or, to the knowledge of the School, threatened before any Regulatory 
Authority involving the School which will or may reasonably be expected to prevent or hamper the 
consummation of the agreements contemplated by this Agreement. 

(d)  Full Disclosure.  

No representation or warranty of the School herein and no statement, information or certificate 
furnished or to be furnished by the School pursuant hereto or in connection with the agreement 
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contemplated hereby contains any untrue statement of a material fact or omits or will omit to state a 
material fact necessary in order to make the statements contained herein or therein not misleading. 

(e)  Conduct of the School and the Board of Trustees.  

The School has complied, and at all times during the Term will comply, with all local, State and federal 
laws and regulations that are applicable to the School. The School has maintained and will maintain 
adequate records of the activities and decisions of the School to ensure and document compliance with 
all such laws and regulations. The School agrees to provide CPS with copies of all such records and to 
allow CPS to, at CPS' discretion, assist with the preparation and retention of such records. 

(f)  Due Authorization.  

The School is authorized to organize and operate the School and is vested by the Authorizer with all 
powers necessary to carry out the educational program outlined in the Charter Contract. Regardless of 
the delegation of any duties to CPS, the School shall at all times retain all rights and responsibilities 
under the Charter Contract. 

4.  AUTHORITY 

4.1  Delegation of Authority to CPS 

The School hereby authorizes CPS to undertake the functions specified in this Agreement in regard to 
business and academic services of the School on behalf of the School, it being understood that, at all 
times, CPS remains accountable and subject to the oversight of the School and State authorities, as 
provided for in this Agreement and by law. The School also authorizes CPS to take such other actions 
that may not be expressly set forth in this Agreement, but which are necessary in CPS’ good faith and 
reasonable judgment to properly and efficiently manage or operate the School, provided such actions 
are consistent with the Charter Contract, applicable laws and the annual School budget approved by the 
Board of Trustees. 

4.2  CPS Authority to Subcontract. 

Except to the extent prohibited by law or this Agreement, CPS may subcontract any function or service it 
is obligated to provide hereunder, provided that no such subcontract shall relieve or discharge CPS from 
any obligation or liability under this Agreement. 

4.3  Conflict with Charter. 

To the extent there are any conflicts between the terms of the Charter Contract and the terms of this 
Agreement, the terms of the Charter Contract shall control. 

5.  DUTIES AND OBLIGATIONS OF CPS 

In exchange for the fees described in Section 8, and paid by the School to CPS, CPS shall perform 
Management Services and Ancillary Services as follows (some of which are further described in this 
Section 5): 

Management Services: 

• Facility – find adequate facility; coordinate major repairs/renovations 
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• Finance – budget preparation, cooperation with audit 
• Fundraising, Marketing, and Advocacy 
• Human Resources – recruit Principal, teachers, and all other School Employees 
• Operations – develop and support curriculum, implement and train on equipment 
• Startup – manage startup process 
• Talent Development – provide initial training and ongoing professional development for 

personnel 
• Oversight – supervise and manage performance of Principal 
• Procurement –insurance, employee benefits, IT equipment, miscellaneous services (banking, IT 

support, etc.) 
• Board Relations – provide Board management services including organizing and noticing 

meetings of the Board of Trustees of the School and recruiting and proposing to the nominating 
committee candidates for the Board for appointment by the Board pursuant to the School 
Bylaws 

Ancillary Services: 

• Accounting Services – provide transactional bookkeeping services (accounts payable, accounts 
receivable, general ledger), in accordance with Charter School Fiscal Policies and the Table of 
Authorities. Monthly close, including bank reconciliations, monthly financial statements, 
variance reporting, and board reports. Provide reports specific to grants where required. 
Detailed activities are described in section 5.10. 

• Performance Management and Evaluation Services – implementation, maintenance and 
enhancements of various data management systems to produce performance metrics and other 
reports as needed. Services will also include monitoring and data integrity, staff training on the 
use of various data management systems, including understanding how to utilize reports to 
improve program implementation. Evaluative and research services, such as analysis and 
reporting of program effectiveness and conducting quantitative and qualitative research studies. 
Periodic environmental scans to ensure best practices are being implemented in the 
performance management, evaluation and research areas CPS may, but is not obligated to, 
provide additional services for additional compensation. CPS may perform functions off-site, 
except as prohibited by State law. CPS may utilize web-based systems to provide support and 
counsel to the School. 

5.1  Curriculum. 

CPS shall furnish the School curriculum, which curriculum shall remain the property of CPS. CPS shall 
support the school in implementing the curriculum in a manner that is consistent with all applicable 
laws, including requirements regarding content and subjects of instruction, unless such requirement has 
been waived by the relevant authorities. CPS will provide the School with information and systems for 
implementing the curriculum and initial staff training. The curriculum will include scope and sequence, 
an assessment system, a daily schedule and a variety of curriculum materials and related documents. 

5.2  Student Evaluation. 

CPS shall implement qualitative and quantitative student performance evaluation systems as 
appropriate from time to time assess the educational progress of each student at the School in 



 

51-21 
 

accordance with the goals set forth in the Charter Contract and any additional guidelines set forth by the 
Authorizer. Any such evaluation systems shall remain the property of CPS. The School shall, with CPS’ 
assistance, ensure that the students take all State required standardized tests in accordance with State 
laws and regulations. The School, with CPS’ assistance, shall maintain detailed statistical information on 
the performance of (i) the School as a whole, (ii) each individual student, and (iii) each grade. CPS and 
the School shall cooperate in good faith to identify other measures of and goals for student and School 
performance, including but not limited to parent, teacher, and student satisfaction. 

5.3  Finance. 

Each February, CPS will initiate the annual budgeting process for the School beginning with an analysis 
of the School’s financial reports to date and an evaluation of the accuracy of the critical cost 
assumptions and drivers. Between February and April, draft budget materials, including current fiscal 
year performance and proposed staffing models will be circulated. By April 15, CPS will present a draft 
budget to the Finance Committee of the School’s Board of Trustees. CPS will work with the Finance 
Committee to finalize a budget for presentation at the May Board of Trustees’ meeting and approval by 
June 15.  CPS shall cooperate and provide all reasonably requested information, to the extent such 
information is in possession or under the control of CPS, needed to complete an annual audit of the 
School by a firm engaged by the School. 

5.4  Principal. 

The accountability of CPS to the School is an essential foundation of the Parties' relationship, and the 
performance of the Principal is critical to the School's success. Therefore, CPS shall have the authority 
and responsibility, to the maximum extent consistent with State law, to recruit and supervise the 
Principal and to hold him or her accountable for the success of the School.  CPS shall nominate a 
candidate to become the Principal. The Board of Trustees shall vote on whether to accept the candidate 
nominated by CPS. If the Board of Trustees votes not to accept the candidate, CPS shall nominate 
additional candidates until the Board of Trustees and CPS agree that a candidate so nominated meets 
their shared standards of excellence.  CPS shall present the proposed terms of the Principal's 
employment to the Board of Trustees, including therein the duties and compensation of the Principal. 
The Board of Trustees shall then vote on the approval of the terms of the Principal's employment and an 
offer of employment extended and memorialized using the School’s standard offer letter/employment 
agreement.  If either the Board of Trustees or CPS wishes not to continue the Principal's employment, 
CPS shall nominate a new candidate to become the Principal (and present proposed terms of that 
Principal's employment), as provided above, until the Board of Trustees and CPS agree that a candidate 
so nominated meets their shared standards of excellence.  The Principal shall coordinate the 
management of the School with, and report on a day-to-day basis to a designee specified by CPS. 
Notwithstanding the foregoing, the Principal shall be an employee of the School. CPS shall provide to the 
Board of Trustees an annual report regarding the Principal's performance.  CPS will (a) provide an 
intensive leadership training program for the Principal, (b) collaborate with the Board of Trustees of the 
School to conduct a Principal evaluation once per year, using a comprehensive performance assessment 
model and (c) provide ongoing coaching and training for the Principal. 

5.5  Teachers and Other School Personnel. 



 

51-22 
 

CPS shall support the School in the recruitment of teachers, administrators, and other personnel for the 
School. Specifically, CPS will work to build a pool of qualified applicants through advertising, networking 
and other methods. CPS will conduct preliminary screens of candidates and will forward resumes of 
promising candidates to the Principal. The Principal shall have the final authority to hire such teachers, 
administrators, and other personnel. CPS may recommend termination of a School employee.  The 
School shall have the authority to determine the compensation of all School employees. 

CPS, in conjunction with the Principal, shall perform the following personnel functions: 

(a) determining staffing levels; 

(b) determining staff responsibilities; 

(c) providing counsel as to evaluation and discipline of personnel; 

(d) initial training in CPS’ methods, curriculum, program, and technology to all teaching personnel, 
including professional development; 

(e) training for all non-teaching personnel as CPS, in consultation with the Principal, determines is 
necessary.  In determining a budget for all personnel related expenses, over time, CPS will assist the 
School (specifically the Principal and other to-be-determined administrators) to develop the internal 
capacity to deliver teacher training, especially the initial teacher training covering the basics of the 
Capital Prep Model methodology. CPS will continue to work closely with the Principal to jointly plan and 
deliver ongoing teacher training. Should there be a change in Principal at the School, CPS will again 
become involved more directly in initial teacher training until the new Principal is able to run this 
training independently. 

5.6  Equipment and Information Technology. 

CPS will manage the School's start-up process. It will facilitate the School's purchase, at the School's 
expense, of desks and other furniture, equipment, media materials, and other similar materials and 
furnishings integral to the operation of a school.  In addition, CPS will provide the following computer 
and IT support to the School: 

(a) maintaining and providing training in the use of a central file server containing electronic curricular 
and school administration resources; 

(b) providing training in the use of a student information system specifically designed to support the CPS 
program; 

(c) recommending and ensuring the effective implementation of a data back-up protocol; 

(d) providing a phone system and voicemail support; and 

All vendor products and services will be paid for by the School, unless otherwise specified by CPS. 

5.7  School Evaluation. 

CPS will conduct a thorough school evaluation within three years of the Effective Date.  The evaluation 
will be designed as a comprehensive school inspection by a team of both CPS and outside evaluators. 
The team will engage in some or all of the following activities in connection with the evaluation: observe 
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classes and other school operations, analyze a wide variety of data, review student work samples, meet 
with parents, students, and teachers, and engage in other activities designed to obtain a detailed picture 
of school and student success in preparation for charter renewal. 

5.8  Fundraising. 

CPS will conduct fundraising activities on behalf of the School and other charter schools which CPS may 
manage or proposes to manage. Monies raised from CPS fundraising activities specifically for the School 
shall be given to or used for the benefit of the School. Other monies derived from general CPS 
fundraising activities shall be used or distributed as CPS deems appropriate, in its sole discretion, 
including but not limited to use for the benefit of, or distribution among, the charter schools that CPS 
may manage or proposes to manage. 

5.9  Marketing; Advocacy. 

CPS will market and advocate for the School. 

5.10  Bookkeeping and Financial Reporting. 

As part of Ancillary Services, CPS will provide transactional financial services as well as financial 
reporting in accordance with the School’s Financial Policies and Procedures as approved by the Board. 
CPS will review and verify the School’s bank deposits, enter receipts in the accounting system, and 
reconcile the cash received log monthly, reporting any discrepancies to the Principal. Any School funds 
received at CPS will be deposited in the School bank account with notification to the School Principal. 
CPS will perform a monthly reconciliation of the School’s bank accounts and provide copies of the bank 
reconciliations to the Principal each month. 

CPS will monitor the School’s cash flow needs. CPS and the Principal (or designee) will address difficult 
cash flow issues with vendors and funders and recommend a Line of Credit to the School’s Board of 
Trustees if and when appropriate.  CPS will process invoices for payment and print checks to be returned 
to the School for signature (in accordance with the Table of Authorities adopted by the Board of 
Trustees of the School) and mailing to the vendors. One copy of the check register will be maintained at 
CPS and one copy will be sent to the School. CPS will download monthly credit card statements from the 
bank website, export the charges to a spreadsheet, and process them for payment in the same manner 
as invoices. CPS will process expense reports and reimbursements and will write checks when necessary 
(for Signature at the School pursuant to the Table of Authorities) to replenish petty cash. 

CPS will upload employee payroll information as necessary to the payroll vendor and, after review and 
approval by the School, submit payroll for processing.  CPS may purchase items and/or services on 
behalf of the School subject to authorization as required by the Board. CPS will bill the School for such 
items and services.  CPS will assist the School in maintaining a current inventory of fixed assets. CPS will 
determine the method of depreciation to be used for each category of financial assets. The School will 
consult with CPS when the disposal of a fixed asset is being contemplated. 

CPS will provide monthly financial reports to the Principal and the Board including bank reconciliations, 
Statement of Financial Position (Balance Sheet), Statement of Activities (Profit and Loss Statement) 
including budgeted and actual revenue and expense, and a Cash Flow Report. 

6.  DUTIES AND OBLIGATIONS OF THE SCHOOL 
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In addition to any duties and obligations expressly attributed to the School as set forth in Article 5, the 
School (and CPS) shall have the following duties and obligations: 

6.1  Provision of Suitable School Facilities. 

(a) The School is responsible for purchasing or leasing or otherwise securing adequate facilities. CPS will 
find an adequate facility and coordinate major repairs and renovations. 

(b) The School shall procure and maintain insurance, or otherwise hold CPS harmless, for damage or loss 
to the property. CPS shall not be liable under any lease or other document pertaining to a facility unless 
it specifically, and in writing, agrees to be. 

6.2  Annual Audit. 

The School shall arrange and pay for an annual audit of the School to be conducted in compliance with 
State law and regulations, and showing the manner in which funds are spent at the School. The annual 
audit shall be performed by a certified public accountant selected by the Board of Trustees of the 
School, who shall consult with CPS prior to selecting the certified public accountant. 

6.3  Payroll, Employee Salaries and Benefits. 

The School shall be responsible and accountable for the funding and payment of the salaries, fringe 
benefits, and State and federal payroll taxes for all individuals employed by the School. All such 
payments shall be made on a timely basis, in accordance with all State and federal laws and regulations, 
including all tax requirements. 

6.4  Power and Authority. 

The School shall ensure that CPS has all power and authority necessary to carry out the duties of CPS 
under this Agreement. This shall include ensuring that no other entity or any individual, including any 
officer, agent or director of the School, has or exercises any authority which might interfere with the 
duties of CPS. 

6.5  State and Federal Waivers. 

The School shall, with CPS’ assistance, timely apply for and support the waiver of any federal or State 
rules or regulations that interfere with the Capital Prep Model. 

7.  OPERATION OF THE SCHOOL 

7.1  Students with Special Needs. 

The School recognizes its obligation to provide an appropriate education to all students enrolled in the 
School, regardless of special need, in accordance with the requirements of the Individuals with 
Disabilities Education Act (IDEA) and Section 504 of the Rehabilitation Act of 1973. As required by law, 
the School shall be open to individuals with handicapping conditions and other special needs. CPS may, 
on behalf of the School, subcontract as necessary and appropriate to a municipal, public or private 
contractor or otherwise for the provision of special education services, subject to approval by the 
School, which shall not be unreasonably withheld. Any cost, fee or expense associated with such 
subcontract will be paid by the School. The School will be reimbursed by students’ home districts for 
special education services. The home district may choose from one of three options: 
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• Reimburse by flat fee; 
• Reimburse by fee schedule; 
• Provide the actual service or service provider. 

7.2  Recruitment and Admission. 

CPS and the School shall be jointly responsible for the recruitment of students that meet the target 
population, as set forth in the Charter Contract and the administration of the lottery. The School and 
CPS shall encourage applications that will result in a student body reflecting the racial, ethnic, academic, 
and economic diversity of the community which the School most directly serves as well as students not 
from historically disadvantaged communities in order to reduce racial, ethnic and/or economic isolation. 
Application by or for students shall be voluntary and shall be in writing. Admission shall be open to all 
individuals who reside within the area to be served, on a space-available basis without regard to race, 
color, national origin, creed, sex, ethnicity, sexual orientation, mental or physical disability, age, 
ancestry, athletic performance, special need, proficiency in the English language, academic 
achievement, or any other basis that would be illegal if used by a public school district. If there are more 
applications for enrollment for any grade in the School than there are spaces available for such grade, 
students shall be selected using a random selection process, provided however, to the extent permitted 
by law, preference for enrollment will be given first to students who were enrolled in the School in the 

previous year, then to students residing in the Community School District in which the School is located, 
and then to students from the surrounding communities who are not from historically disadvantaged 
populations to the extent necessary to reduce racial, ethnic and/or economic isolation. 

7.3  School Day and Year for Students. 

The normal school day shall be approximately 7 hours. The School will be a year-round school.  The 
traditional 180-day calendar will be amended to include a six-week, 30 days, summer academy, for a 
total of 210 school days. There will be five (5) quints, or marking periods, that end in May.   

7.4  School Policies. 

The School and CPS are committed to the success of the educational program set forth in the Capital 
Prep Model (as described in Charter Application) and related documents, which are part of the Charter 
Contract, and which are incorporated by reference herein. Consequently, CPS shall make reasonable 
recommendations to the School concerning calendar, policies, rules, regulations, procedures, personnel, 
and budget, to enable the School to implement the Capital Prep Model; and the School shall exercise 
good faith in considering and adopting CPS’ recommendations, so that CPS’ School Model may be 
properly implemented. 

7.5  Due Process. 

The School shall provide students due process hearings in conformity with the requirements of State 
and federal law regarding discipline, special education, confidentiality and access to records and the 
School’s policies and procedures. Only the Board of Trustees or designated hearing officer(s) may expel 
a student, based on a recommendation by the Principal. 

7.6  Family Educational Rights and Privacy Act. 
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The School hereby designates employees of CPS as agents of the School having a legitimate educational 
interest such that they are entitled access to education records under 20 U.S.C. § 1232g, the Family 
Educational Rights and Privacy Act ("FERPA"). CPS, its officers and employees shall comply with FERPA at 
all times. 

8.  FINANCIAL ARRANGEMENTS 

8.1  Funding Eligibility. 

The Principal shall be responsible for complying with applicable requirements for the purpose of 
receiving or maintaining the School's eligibility to receive all applicable funds to which the School is 
entitled. The School shall apply for all State aid or other monies it is eligible to receive from the 
Authorizer. CPS shall provide such assistance to the School in the preparation or review of State aid 
applications and reports as the School may request. The School shall permit CPS to review any such 
applications and reports prior to their submission, and CPS shall have the right to assume control of the 
application and report process if and to the extent it deems it appropriate to do so. 

8.2  Donations and Grants. 

Both the School and CPS may solicit and receive grants and donations consistent with the mission of the 
School. 

8.3  Extracurricular Fees. 

As allowed by law, the School may charge fees to students for extra services such as summer activities, 
extracurricular clubs and after school athletics. 

8.4  Service Fees Payable to CPS . 

(a) For each school year covered by this Agreement (those school years being five successive 12-month 
periods, each beginning on July 1, and the first beginning on July 1, 2015), the School shall pay CPS a fee 
for Management Services equal to ten percent (10%) of Public Funding (the "Management Services 
Fee"). 

(b) The fee for Ancillary Services shall be a monthly fee negotiated annually between the parties during 
the budget process. 

(c) The Service Fees shall be due and payable in four equal installments on the fifteenth day of October, 
January, April and July. 

(d) In addition to the foregoing, CPS shall be entitled to fees for services provided prior to July 1, 2015 as 
agreed upon between CPS and the School. 

8.5  CPS Not Required to Make Loans or Advances. 

CPS may but is not required to advance or loan any funds to the School. 

9.  PROPRIETARY AND CONFIDENTIAL INFORMATION 

9.1  Confidential Information. 

"Confidential Information" means: 
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(a) any and all technical and non-technical information, whether communicated orally or in writing, 
including, without limitation, patent, copyright, trade secret and proprietary information, techniques, 
sketches, drawings, models, inventions, know-how, processes, formulae, apparatus and equipment 
related to the current, future and proposed products, services, or projects of CPS, and includes, without 
limitation, information concerning research, experimental work, development, design details and 
specifications, engineering, financial information, procurement requirements, purchasing, 
manufacturing, customer lists, business forecasts and sales and marketing plans, and any Derivatives of 
the foregoing whether created by CPS or the School; 

(b) any instructional materials, training materials, curriculum and lesson plans, and any other materials 
developed by CPS, its employees, agents or subcontractors, any individual working for or supervised by 
CPS, or any individual employed by the School working primarily at the School; 

(c) any information that CPS treats or maintains as confidential, proprietary, restricted, or otherwise as 
not to be disclosed generally; 

(d) any information disclosed by CPS to the School or known by the School as a result of the relationship 
created by this Agreement, which information is not generally known or publicly available and that in 
any way relates to CPS’ products; services; techniques or know-how; trade secrets; ideas; processes; 
computer programs; documents; materials; business information; marketing materials (including costs, 
pricing, and customer lists); and 

(e) all information received in confidence from third parties by CPS. 

"Confidential Information" shall not include Student Confidential Information. 

9.2  Derivatives. 

"Derivatives" means: 

(a) for copyrightable or copyrighted material, any translation, abridgement, revision or other form in 
which an existing work may be recast, transformed or adapted; 

(b) for patentable or patented material, any improvement thereon; and 

(c) for material which is protected by trade secret, any new material derived from such existing trade 
secret material, including new material which may be protected by copyright, patent, trade secret, 
and/or any other recognized proprietary right. 

9.3  Marks. 

"Marks" means all trademarks, service marks, design marks, trade names, domain names, registrations 
and applications for registration thereof, and any common law rights pertaining thereto, belonging to 
CPS. Such materials shall include, but are not limited to, “Capital Preparatory Schools, Inc.,” “Capital 
Prep” and “Capital Preparatory Harlem Charter School”. 

9.4  Treatment of Marks. 

(a) Ownership of Marks. All Marks, whether created by CPS or the School, remain the property of CPS, 
and no license or other right to use, modify and/or sell the Marks is granted or implied hereby, except as 
set forth in Section 9.4(b). 
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(b) License to the School. CPS hereby grants to the School, solely as may reasonably be required in 
connection with the performance of this Agreement, a nonexclusive, nontransferable, limited right to 
Use the Marks during the Term. The School may grant its agents, subcontractors, vendors and 
consultants the right to Use the Marks, solely as may be reasonably necessary in connection with the 
performance of this Agreement, and provided such agents, subcontractors, vendors and consultants 
comply with the terms of this Article 9. 

(c) Cease of Use of Marks. Upon termination or expiration of this Agreement, the School will not have 
any right to make any use whatsoever of the Marks. To the extent that the School's corporate name, 
curriculum or any other materials include any of the Marks, including but not limited to the CPS name, 
and unless expressly agreed to in writing by CPS, the School shall immediately upon termination or 
expiration of this Agreement (i) return to CPS or destroy such materials as may be returned or destroyed 
and (ii) change such name and/or materials so that they do not include any of the Marks, or any portion 
of the Marks. 

(d) School agrees that the phrase “Capital Prep” or “Capital Preparatory Harlem Charter School” refers 
to the unique methods developed by CPS for students from historically disadvantaged populations. 
Should the School and CPS contract terminate, the School agrees that it must rename itself and cannot 
use any version of the above phrases or CPS or Capital Preparatory Schools, Inc. or Capital Preparatory 
Harlem Charter School. 

9.5  Treatment of Confidential Information. 

(a) Ownership of Confidential Information. All Confidential Information and any Derivatives thereof, 
whether created by CPS or the School, remain the property of CPS, and no license or other right to use, 
modify and/or sell the Confidential Information and any Derivatives thereof is granted or implied 
hereby, except as set forth in Section 9.5(b). 

(b) License to the School. CPS hereby grants to the School, solely as may reasonably be required in 
connection with the performance of this Agreement, a nonexclusive, nontransferable, limited right to 
have access to and Use the Confidential Information during the Term. The School may grant its agents, 
subcontractors, vendors and consultants the right to have access to and Use the Confidential 
Information, solely as may be reasonably necessary in connection with the performance of this 
Agreement, and provided such agents, subcontractors, vendors and consultants agree in writing to 
comply with the terms of this Article 9. 

(c) Use of Third Party Proprietary Information. The School will not knowingly infringe upon, or permit 
any of its employees or agents to knowingly infringe upon, any rights of any third party or knowingly 
violate the patent, copyright, trademark, trade secret, or other proprietary right of any third party in 
connection with the performance of this Agreement, and if the School becomes aware of any such 
infringement or alleged instance of infringement, the School agrees to notify CPS promptly in writing. 

(d) Disclosure of Confidential Information. The School acknowledges that prior to the Term, CPS may 
have disclosed, and during the Term CPS may disclose, Confidential Information to the School, including 
that information which is currently in existence as well as that which may be created in the future. 
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(i) The School agrees that it will not at any time or in any manner, directly or indirectly, disclose any 
Confidential Information to any third party without the prior written consent of CPS. CPS agrees that it 
shall not unreasonably withhold such written authorization. 

(ii) The School shall treat all Confidential Information with the same degree of care as a reasonable and 
prudent person would accord his or her own confidential information, and shall use its best efforts to 
assure that it, its employees and its agents do not disclose or Use such Confidential Information, other 
than as may be reasonably necessary in connection with the performance of this Agreement. 

(iii) To the extent a final order from a Regulatory Authority requires the School to disclose any 
Confidential Information, the School shall not be considered in breach of this Section 9.5(d); provided 
that the School provides prior notice to CPS, if permitted by the Regulatory Authority. 

(e) Return of Confidential Information. Any and all Confidential Information and any Derivatives thereof, 
including all written and electronic copies, in the School's possession or control shall be returned to CPS 
promptly upon termination or expiration of this Agreement or upon request by CPS. All materials 
furnished by CPS to the School in connection with any Confidential Information and any Derivatives 
thereof, including all written and electronic copies, shall be returned to CPS promptly upon termination 
or expiration of this Agreement or upon request by CPS. Upon such return, the School will not have any 
right to Use the CPS Confidential Information, nor any Derivatives thereof, nor such materials. 

(f) Rights to Confidential Information. Except as required for the Parties' performance hereunder, 
nothing in this Agreement shall be construed to require CPS to provide, or to entitle the School to 
obtain, any Confidential Information or any rights therein. 

9.6  Specific Performance. 

In addition to all of the remedies otherwise available to CPS, including, but not limited to, recovery of 
damages and reasonable attorneys' fees incurred in the enforcement of this Article 9, CPS shall have the 
right to injunctive relief to restrain and enjoin any actual or threatened breach of the provisions of this 
Article 9. All of CPS’ remedies for breach of this Article 9 shall be cumulative and the pursuit of one 
remedy shall not be deemed to exclude any other remedies. The School acknowledges and agrees that 
CPS’ rights under this Article 9 are special and unique and that any violation of this Article 9 by the 
School would not be adequately compensated by money damages alone. 

10.  INDEMNIFICATION AND INSURANCE 

10.1  Representations and Warranties. 

All representations and warranties hereunder shall be deemed to be material and relied upon by the 
Parties with or to whom the same were made, notwithstanding any investigation or inspection made by 
or on behalf of such Party or Parties. 

10.2  Indemnification of the School. 

CPS shall hold the School and its directors, officers, successors, assigns, employees and agents (the 
"School Indemnified Persons") harmless and indemnify each of them from and against any and all 
claims, losses, damages, liabilities, penalties, fines, expenses or costs, plus reasonable attorneys' fees 
and expenses and interest (collectively, the "Indemnified Claims"), incurred or to be incurred by any 
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School Indemnified Person resulting from or arising out of CPS’ gross negligence or intentional 
misconduct. 

10.3  Indemnification of CPS. 

The School shall hold CPS and its affiliates and the shareholders, directors, officers, partners, successors, 
assigns, employees and agents of each of them (the "CPS Indemnified Persons") harmless and indemnify 
each of them from and against any and all Indemnified Claims incurred or to be incurred by any CPS 
Indemnified Person resulting from or arising out of the School's gross negligence or intentional 
misconduct. 

10.4  Limitation on Liability of CPS. 

Notwithstanding anything in this Agreement to the contrary, the liability of CPS to the School 
Indemnified Persons, whether based on an action or claim in contract, equity, negligence, tort or 
otherwise (including, for clarity, in connection with any Indemnified Claims under Section 10.2), for any 
and all events, acts or omissions shall not in aggregate exceed an amount equal to the amount of any 
insurance proceeds (if any) available under the insurance policies held by CPS for the events, acts or 
omissions giving rise to the liability of CPS. 

10.5  Limitation on Liability of School. 

Notwithstanding anything in this Agreement to the contrary, the liability of School to the CPS 
Indemnified Persons, whether based on an action or claim in contract, equity, negligence, tort or 
otherwise (including, for clarity, in connection with any Indemnified Claims under Section 10.2), for any 
and all events, acts or omissions shall not in aggregate exceed the amount equal to the amount of any 
insurance proceeds (if any) available under the insurance policies held by the School for the events, acts 
or omissions giving rise to the liability of the School; provided, however, that, the limitations or 
exculpations of liability set forth in this Section 10.5 shall not apply to (i) misuse or infringement of CPS 
or any third party's intellectual property or any breaches of Article 9 or (ii) the failure of the School to 
make any payments due to CPS under this Agreement. 

10.6  Payment. 

The Indemnifying Party shall promptly pay the Indemnified Party any amount due under this Article 10. 
Upon judgment, determination, settlement or compromise of any Third Party Claim, the Indemnifying 
Party shall pay promptly any amount due under this Article 10 on behalf of the Indemnified Party, 
and/or to the Indemnified Party in reimbursement of any amount theretofore required to be paid by it, 
unless in the case of a judgment an appeal is made from the judgment. If the Indemnifying Party desires 
to appeal from an adverse judgment, then the Indemnifying Party shall post and pay the cost of the 
security or bond to stay execution of the judgment pending appeal. Upon the payment in full by the 
Indemnifying Party or such amounts, the Indemnifying Party shall succeed to the rights of such 
Indemnified Party, to the extent not waived in settlement, against the third party who made such third 
party claim. 

10.7  Adjustment of Liability. 

In the event an Indemnifying Party is required to make any payment under this Article 10, the payment 
shall be reduced by any third party payments actually received by the Indemnified Party with respect to 
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the damages, liability, obligation, loss, claim or other amount which gave rise to the requirement to 
make a payment under this Article 10, after demand or notice to such third party from the Indemnifying 
Party (with the consent of the Indemnified Party which will not be unreasonably withheld). 

10.8  Insurance. 

CPS and the School shall each carry, at its own expense, property, public liability, and worker’s 
compensation insurance, with the other party designated as an additional insured (on coverage other 
than workers compensation), in amounts adequate to protect the interests of the other party. 

10.9  Loans from CPS to the School. 

Any loan or advance made by CPS to the School shall not be subject to the foregoing provisions of this 
Article 10, and shall instead be subject to the terms of such loan or advance. 

11.  DURATION AND RATIFICATION; TERMINATION 

11.1  Duration and Ratification. 

The term of this contract shall be from the date of its signing until June 30, 2020. This contract will be 
automatically renewed for an additional term of five years unless either side gives written notice of its 
intent not to renew at least six months in advance of its termination date. 

11.2  Termination by the School. 

The School may terminate this Agreement in accordance with the following provisions: 

(a) Termination for Cause. Subject to the provisions of subparagraph (b) below, the School may 
terminate this Agreement for cause at any time during the Term. For purposes of this Section 11.2, the 
term “for cause” shall mean: 

(i) CPS becomes insolvent, enters into receivership, is the subject of a voluntary or involuntary 
bankruptcy proceeding, or makes an assignment for the benefit of creditors; 

(ii) CPS has been found by an arbitrator to have been grossly negligent in the use of funds to which the 
School is entitled; 

(iii) a Regulatory Authority has revoked any license which may be required for CPS to carry on its 
business and perform its obligations and functions under this Agreement; 

(iv) subject to Section 6.6, CPS violates any provision of law with respect to the School from which the 
School was not specifically exempted and which results in material adverse consequences to the School; 

(v) CPS materially breaches any of the material terms and conditions of this Agreement; 

(vi) the Authorizer revokes its Charter Contract with the School; 

(vii) the State revokes the Charter Contract between the Authorizer and the School pursuant to State 
statute; or 

(viii) subject to Section 6.6, the enactment or repeal of any federal, State or local law, the promulgation 
or withdrawal of any regulation, or the issuance of any court or administrative decision or order (any 
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such enactment, repeal, promulgation, withdrawal, or issuance being an "Action"), where the substance 
or consequence of such Action is that this Agreement, the operation of the School in conformity with 
this Agreement, or the School's Charter Contract with the Authorizer materially violates the School's or 
the State's responsibilities, duties or obligations under the federal or State constitutions, statutes, laws, 
rules or regulations, or materially violates any contract or agreement to which the School was a party on 
the Effective Date. 

(b) CPS Right to Cure. Prior to exercising its right to terminate this Agreement pursuant to Section 
11.2(a), the School shall give CPS written notice of its basis for terminating the Agreement (a 
"Termination Notice"). The Termination Notice shall specify the section of this Agreement upon which 
the School is relying on for the termination and the requirements for correction of the breach. Upon 
receipt of the Termination Notice, CPS shall have until the end of the fiscal year or sixty days, whichever 
is longer, to remedy the breach (the "Cure Period"). If the breach is not corrected within the Cure 
Period, the School may immediately terminate the Agreement. 

(c) Deferral of Termination for Waivers. Notwithstanding the foregoing provisions of this Section 11.2, in 
the event that federal or State rules or regulations, existing as of the Effective Date or thereafter 
enacted, interfere with the Capital Prep Model, the School's termination right under Section 11.2(b) 
shall be deferred for a period of time as may be reasonably required to apply for and support a waiver 
as contemplated by Section 6.6. Upon either (i) failure of the Parties' good faith efforts to obtain such a 
waiver or (ii) the determination of CPS, in its sole discretion, that such waiver is (a) unnecessary, (b) 
highly unlikely to be obtained or (c) not in the best interests of CPS and the School, the School's right to 
terminate, and CPS’ right to cure, will be restored as set forth in Section 11.2(a) and Section 11.2(b ). 

11.3  Termination by CPS. 

CPS may terminate this Agreement in accordance with the following provisions: 

(a) Termination For Cause. Subject to the provisions of subparagraph (b) below, CPS may terminate this 
Agreement for cause at any time during the Term. For purposes of this Section, the term "for cause" 
shall mean that: 

(i) the School materially breaches any of the material terms and conditions of this Agreement; 

(ii) the School fails to comply with a material provision of its Bylaws; 

(iii) subject to Section 6.6, the School violates any material provision of law with respect to the School 
from which the School was not specifically exempted and which results in material adverse 
consequences to CPS or to the School; 

(iv) the School takes any action which materially interferes with the ability of CPS to perform under this 
Agreement; 

(v) the School refuses or willfully fails to follow any material direction of CPS related to implementation 
of the Capital Prep Model; 

(vi) the Authorizer revokes its Charter Contract with the School; 

(vii) the enactment or repeal of any federal, State or local law, the promulgation or withdrawal of any 
regulation, or the issuance of any court or administrative decision or order (any such enactment, repeal, 
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promulgation, withdrawal, or issuance being an "Action"), where the substance or consequence of such 
Action is that this Agreement, the operation of the School in conformity with this Agreement, or the 
School's Charter Contract with the Authorizer materially violates the School's, the Authorizer's or the 
State's responsibilities, duties or obligations under the federal or State constitutions, statutes, laws, 
rules or regulations, or materially violates any contract or agreement to which CPS was a party on the 
Effective Date. 

(b) School Right to Cure. Prior to exercising its right to terminate this Agreement pursuant to Section 
11.3(a), CPS shall give the School a Termination Notice specifying the Section of this Agreement upon 
which CPS is relying for the termination and the requirements for correction of the breach. Upon receipt 
of the Termination Notice, the School shall have 60 business days to remedy the breach. If the breach is 
not corrected within the cure period, CPS may immediately terminate the Agreement. 

(c) Deferral of Termination for Waivers. Notwithstanding the foregoing provisions of Section 11.3, in the 
event that federal or State rules or regulations, existing as of the Effective Date or thereafter enacted, 
interfere with the Capital Prep Model, CPS’ termination right under Section 11.3(b) shall be deferred for 
a period of time as may be reasonably required to apply for and support a waiver as contemplated by 
Section 6.6. Upon either (i) failure of the Parties' good faith efforts to obtain such a waiver or (ii) the 
determination of CPS, in its sole discretion, that such waiver is (a) unnecessary, (b) highly unlikely to be 
obtained or (c) not in the best interests of CPS and the School, the CPS’ right to terminate, and the 
School's right to cure, will be restored as set forth in Section 11.2(a) and Section 11.2(b). 

11.4  Termination Upon Agreement of the Parties. 

This Agreement may be terminated upon written agreement of the Parties. 

11.5  Avoidance of Disruptions to Students. 

Notwithstanding the foregoing provisions of Article 11, each Party shall use its good faith best efforts to 
avoid a termination of the Agreement that becomes effective during the school year because of the 
disruption of such termination to the educational program and the students. Therefore, in the event this 
Agreement is terminated by either Party prior to the end of the Term, absent unusual and compelling 
circumstances, the termination will not become effective until the end of the school year. 

11.6  Payments. 

Upon termination of this Agreement for any reason, the School shall pay CPS any previously unpaid 
portion of the Service Fees for services performed by CPS until the time of termination. 

In addition to the above, it is anticipated that CPS may advance money, secure, underwrite or guaranty 
loans, leases or similar instruments for the benefit of the School. Upon termination of this Agreement 
for any reason, any such monies loaned or advanced to the School by CPS shall become immediately due 
and payable to CPS unless CPS agrees in writing otherwise. CPS shall be entitled to recover its costs, 
including attorneys fees, incurred in enforcing this provision. 

11.7  Assistance Following Termination by CPS. 

In the event of termination of this Agreement by CPS, CPS shall provide reasonable assistance to the 
School for the shorter of the remainder of the current School year or 90 days after the effective date of 
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termination of the Agreement (the "Termination Assistance Period"), to assist in the transition to 
another plan for management of the School, whether by the School itself or with another charter 
management organization. During the Termination Assistance Period, CPS will be entitled to receive and 
the School shall continue to pay CPS’ Service Fees and shall reimburse CPS for all expenses incurred by 
CPS in providing such transition assistance. 

11.8  Records upon Termination. 

Upon termination or expiration of this Agreement for any reason, CPS shall give to the School all 
student, fiscal and other School records. 

12.  GOVERNING LAW, DISPUTE RESOLUTION, JURY WAIVER, AND VENUE 

12.1  Governing Law. 

This Agreement shall be governed by, construed, interpreted and enforced in accordance with the laws 
of New York, without giving effect to the principles of conflict of laws thereof; provided, however, that 
the Federal Arbitration Act, to the extent applicable and inconsistent, will supersede the laws of New 
York and shall govern. 

12.2  Alternative Dispute Resolution. 

(a) Good Faith Negotiation of Disputes. The parties agree to cooperate in good faith in all actions 
relating to this Agreement, to communicate openly and honestly, and generally to attempt to avoid 
disputes. If, nevertheless, a dispute should arise in connection with this Agreement, either Party may 
give notice to the other Party of intent to negotiate, and the parties agree to use their best efforts to 
resolve such dispute in a fair and equitable manner. In the event any dispute or Claim arising out of or 
relating to this Agreement or the relationship resulting in or from this Agreement (a "Dispute"), except 
for a Claim by CPS relating to its intellectual property rights (including under Article 9), is unable to be 
resolved by the Parties (or if one of the Parties refuses to participate in such negotiations) within twenty 
calendar days from delivery of the notice of intent to negotiate, either Party may give written notice to 
the other of a demand for arbitration, whereupon the Dispute shall be resolved in accordance with the 
following alternative dispute resolution procedure. 

(b) All claims and controversies arising out of this Agreement shall be settled and decided in binding 
arbitration before the American Arbitration Association (“AAA”) in accordance with the Commercial 
Arbitration Rules of AAA except as otherwise modified as follows. In the event either party elects to 
arbitrate any claim or controversy hereunder, such party shall provide written notice of such election 
(“Notice”) to the other party and the Regional Director of the AAA having jurisdiction in New York, New 
York (the “Regional Director”). Within ten (10) days of such other party’s receipt of such Notice, both 
parties shall each select one (1) individual to serve as arbitrators on the panel for the hearing, and shall 
notify the other party in writing of such selection. Such notice shall identify the arbitrator selected and 
include a copy of his or her resume. Within twenty (20) days following the other party’s receipt of the 
Notice, these arbitrators shall mutually agree upon and select a third and neutral arbitrator for such 
panel, and provide written notice of such selection to the parties and the Regional Director, which 
notice shall identify such arbitrator and include a copy of his or her resume. In the event that the party-
selected arbitrators fail to select the third and neutral arbitrator within the above requisite time period 
for such selection, the AAA shall appoint such arbitrator. The neutral arbitrator shall be the chairperson 
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of the panel. All arbitration proceedings shall be held in New York, New York. While the arbitration panel 
shall select the remedy for all breaches of either party’s obligations under this Agreement, such panel 
shall not modify the remedies specifically set forth in this Agreement. Except as set forth in Section 11.6 
(payments upon termination), each party shall bear its own costs and attorneys’ fees. The determination 
of the arbitration panel shall be final and binding upon the parties. The determination shall be in the 
form of a written award, with written findings of fact, and may be specifically enforced by any court of 
appropriate jurisdiction. All legal issues arising in connection with any such arbitration proceedings shall 
be governed by the laws of the State of Connecticut. 

12.3  Waiver of Jury Trial. 

The Parties knowingly and willingly waive the right to a jury trial with respect to any Dispute, whether or 
not subject to the foregoing arbitration provision, and including any Dispute within the foregoing 
arbitration provision but found not to be subject to arbitration for any reason. 

12.4  Venue When Judicial Resort is Authorized. 

Any action to confirm or vacate an arbitral award rendered pursuant to Section 12.2 shall be brought in 
the courts of New York located in the City and County of New York or the courts of the United States 
serving New York. Nothing herein shall limit the right of either Party, following the confirmation of an 
arbitral award, to seek to enforce such award in any appropriate state or federal court. Nothing herein 
shall limit the right of either Party to seek redress with respect to any Dispute not subject to the 
foregoing arbitration provision (including any Dispute within the foregoing arbitration provision but 
found not to be subject to arbitration for any reason) in any state or federal court. 

13.  NOTICE 

All notices, demands, consents or other communications ("notices") which either Party may be required 
or desire to give to the other Party shall be in writing and shall be deemed delivered when (a) personally 
delivered, (b) if mailed, five business days after deposit in the United States mail, postage prepaid, 
certified or registered mail, return receipt requested, (c) if delivered by a reputable overnight carrier, 
one business day after delivery to such carrier, or (d) if delivered by facsimile, on the date the facsimile 
transmission is confirmed, provided that, on such date, a separate copy is also delivered pursuant to 
clause (b) or (c). Delivery by mail, overnight carrier or facsimile shall be addressed to the Parties as 
follows: 

CPS:   

Dr. Stephen Perry, Head of Schools 
Capital Preparatory Schools, Inc. 
c/o Cohen Schneider & O’Neill LLP 
275 Madison Avenue, 19th Floor 
New York, NY 10016 
 
The School: 

[                               ] 
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Any Party may change its address for notice by notice given in accordance with the foregoing provisions. 
Notwithstanding the manner of delivery, whether or not in compliance with the foregoing provisions, 
any notice, demand or other communication actually received by a Party shall be deemed delivered 
when so received. 

14.  INTERPRETATION AND CONSTRUCTION; AMENDMENT 

14.1  Recitals and Exhibits. 

The recitals and exhibits to this Agreement are hereby incorporated herein as an integral part of this 
Agreement. In the event of a conflict between the terms and provisions of this Agreement and the terms 
and provisions of any exhibit, the terms and provisions of this Agreement shall control. 

14.2  Defined Terms and Use of Terms. 

All defined terms used in this Agreement shall be deemed to refer to the masculine, feminine, neuter, 
singular and/or plural, in each instance as the context and/or particular facts may require. Use of the 
terms "hereunder," "herein," "hereby," and similar terms refer to this Agreement. 

14.3  Section Headings. 

The headings in this Agreement are for the convenience of the parties only, and shall have no effect on 
the construction or interpretation of this Agreement and are not part of this Agreement. 

14.4  Counterparts. 

This Agreement may be executed in Counterparts, each of which shall be deemed to be an original and 
both together shall be deemed to be one and the same Agreement. 

14.5  Entire Agreement. 

This Agreement constitutes the entire agreement between the Parties with respect to the subject 
matter herein, as of the Effective Date, and there are no understandings of any kind except as expressly 
set forth herein. Further, any and all prior understandings and agreements between the Parties, 
expressed or implied, written or oral, including the Term Sheet that forms a part of the Charter Contract, 
are superseded by this Agreement. 

14.6  Modifications and Amendments; No Parol Evidence. 

This Agreement may be altered, changed, added to, deleted from or modified only by agreement in 
writing approved by the Board of Trustees and by CPS’ Board of Directors. Accordingly, no course of 
conduct or custom shall constitute an amendment to or modification of this Agreement, and any 
attempt to amend or modify this Agreement orally, or in a writing not so approved, shall be void. This 
Agreement may not be modified, supplemented, explained, or waived by parol evidence. 

14.7  Severability. 

In case anyone or more of the provisions or parts of a provision contained in this Agreement shall, for 
any reason, be held to be invalid, illegal, or unenforceable in any respect in any jurisdiction, such 
invalidity, illegality, or unenforceability shall not affect any other provision or part of a provision of this 
Agreement in such jurisdiction, but this Agreement shall be reformed and construed in any such 
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jurisdiction as if such invalid or illegal or unenforceable provision or part of a provision had never been 
contained herein and such provision or part shall be reformed so that it would be valid, legal, and 
enforceable to the maximum extent permitted in such jurisdiction. 

14.8  Negotiated Agreement. 

The provisions of this Agreement were negotiated by the Parties and this Agreement shall be deemed to 
have been drafted by both of the Parties, notwithstanding any presumptions at law to the contrary. 

15.  MISCELLANEOUS 

15.1  Breach and Waiver. 

No failure on the part of any Party to enforce the provisions of this Agreement shall act as a waiver of 
the right to enforce any provision. Further, no waiver of any breach of this Agreement shall (a) be 
effective unless it is in writing and executed by the Party charged with the waiver, or (b) constitute a 
waiver of a subsequent breach, whether or not of the same nature. All waivers shall be strictly and 
narrowly construed. No delay in enforcing any right or remedy as a result of a breach of this Agreement 
shall constitute a waiver thereof. No waiver of any provision of this Agreement shall be deemed or shall 
constitute a waiver of any other provision. Nor shall such waiver constitute a continuing waiver unless 
otherwise expressly stated.  

15.2  No Third Party Beneficiary Rights. 

With the exception of the Authorizer, no third party, whether a constituent of the School, a member of 
the community, a student or parent of a student of the School or otherwise, may enforce or rely upon 
any obligation of, or the exercise of or failure to exercise any right of, the School or CPS in this 
Agreement. This Agreement is not intended to create any rights of a third party beneficiary. 

15.3  Inspection and Access to Records. 

Upon reasonable notice, the Parties shall make available to each other and to the Authorizer for 
inspection and copying, all books, records, and documents relating to the Parties' obligations and 
performance under this Agreement. 

15.4  Assignment. 

This Agreement, including without limitation, the rights granted herein, may not be assigned, delegated, 
transferred, pledged, or hypothecated by either Party, whether voluntarily or involuntarily without the 
prior written consent of the other Party; provided, however, that CPS  may assign its rights and 
obligations under this Agreement to a State not-for-profit organization that is (1) related to CPS by legal, 
beneficial or equitable ownership or other means of control (such as parent/subsidiary or corporations 
under common control) and (2) dedicated to managing charter schools in the State. This Agreement 
shall inure to the benefit of and shall be binding upon the Parties and their successors and assigns, and 
the name of a Party appearing herein shall be deemed to include the name of such Party's successors 
and assigns to the extent necessary to carry out the intent of this Agreement. 

15.5  No Partnership. 
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This Agreement does not constitute, and shall not be construed as constituting, a partnership or joint 
venture between the Parties. 

15.6  Further Assurances. 

The Parties agree to execute and deliver, or cause to be executed and delivered from time to time such 
other documents and will take such other actions as the other Party reasonably may require to more 
fully and efficiently carry out the terms of this Agreement. 

16.  SURVIVAL 

The provisions of Articles 3, 9, 10, 12, 13, 14 and this Article and Article 16, Sections 4.3, 11.6, 11.7, 11.8, 
15.1, 15.2, 15.3, 15.4, 15.5, and any other sections or exhibits to this Agreement that by their nature 
extend beyond the expiration or termination of this Agreement shall survive any expiration or 
termination of this Agreement; provided that any provision that is stated to extend for a specified 
period of time shall survive only for such specified period of time. 

 

- SIGNATURES ARE ON THE FOLLOWING PAGE - 
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IN WITNESS WHEREOF, the Parties have caused this Agreement to be signed and delivered by their duly 
authorized representatives. 

THIS AGREEMENT CONTAINS A BINDING ARBITRATION PROVISION WHICH MAY BE ENFORCED BY THE 
PARTIES 

CAPITAL PREPARATORY SCHOOLS, INC. 

By: ____________________________________ 

Title: ___________________________________  

Date: ___________________________________ 

CAPITAL PREPARATORY HARLEM CHARTER SCHOOL 

By: ____________________________________ 

Title: ___________________________________  

Date: ___________________________________  
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Attachment 8(a) Personnel Policies and Procedures 
Prior to the hiring of staff, the Board of Trustees will establish and ratify formal personnel policies that will 
govern the recruitment, hiring, management and termination of school staff during the charter term. These 
policies will be periodically reviewed by legal counsel and revised, as necessary, over this term. The 
Employee Handbook will ultimately contain the ratified personnel policies of the School. During the 
planning period, the Principal with support from Capital Preparatory Schools (CPS) will develop draft 
personnel policies. In order to develop these policies, the Principal will review existing charter school and 
other organization’s human resource manuals, including those of Capital Prep Hartford and CPS, and seek 
guidance from legal counsel with background in the area of employment law. The manual will be reviewed 
by the Board and vetted by outside counsel before it is ratified by the Board. This will occur prior to the 
hiring of staff for the 2015-16 school year. The employment policies should ultimately contain policies and 
procedures around areas including but not limited to:  

• Employment at will 
• Equal Opportunity Employer 
• Hiring 
• Nepotism 
• Fingerprinting/background checks 
• Arrest of employees 
• Immigration Reform and Control Act 
• Regular full-time and temporary 

employment 
• Adjustments to Employee Status 
• Phasing out and elimination of positions 
• Unauthorized absences 
• Resignation 
• Termination 
• Return of school property 
• Personnel records and files 
• Post employment requests 
• Time and Attendance 
• Vacation Leave 
• Weather Days and Other Closures 
• Incentive pay 
• Final pay 
• Paid deductions and garnishment 
• Overtime 
• Personal Leave 
• Sick Leave 
• Unauthorized absence 
• Verification of absence 
• Overtime and Compensatory Time Leave 
• Family and Medical Leave of Absence 
• Medical or disability leave 
• Bereavement leave 
• General Leave without Pay 

• Time off to vote 
• Jury Duty 
• Military Duty 
• Unused Leave Accruals 
• Insurance Benefits 
• Workers Compensation 
• Disability Insurance 
• Retirement Benefits 
• Deferred Compensation 
• Unemployment Compensation 
• Travel Reimbursements 
• Professional conduct of employees 
• Code of Ethics and Standards of Conduct 
• Confidentiality 
• Copyrights 
• Conflict of Interest 
• Personal appearance/Dress Code 
• Solicitation 
• Co-teaching 
• No Harassment policy 
• Sexual harassment 
• Violence in the workplace 
• Employee Evaluations 
• Confidentiality  
• Ban on Acceptance of Gifts 
• Problem/Conflict resolution 
• Outside employment 
• Unacceptable behaviors 
• Drug and Alcohol-free workplace 
• Safe environment 
• Maintenance of facilities 
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Although the Employee Handbook will be developed, finalized and approved during the start-up period 
prior to the hiring of staff for 2015-16, Capital Prep Harlem has developed policies and procedures in the 
following areas: 
 
The procedures for hiring and dismissing school personnel: Capital Prep Harlem is firmly committed 
to equal employment opportunity. Capital Prep Harlem will not discriminate in employment opportunities 
or practices for all qualified persons on the basis of race, color, religion, creed, sex, gender, sexual 
orientation, ethnicity, national origin, ancestry, age, disability (including AIDS), marital status, military 
status, citizenship status, predisposing genetic characteristics, or any other characteristic protected by local, 
state, or federal law. Employment decisions at Capital Prep Harlem will be made in a non-discriminatory 
manner and are based on qualifications, abilities, and merit. This policy governs all aspects of employment 
at this School including recruitment, hiring, assignments, training, promotion, upgrading, demotion, 
downgrading, transfer, lay-off and termination, compensation, employee benefits, discipline, and other 
terms and conditions of employment. If employees have any questions or concerns about any type of 
discrimination, they should bring these issues to the attention of their supervisor or the Principal. Anyone 
found to be engaging in any type of discrimination will be subject to disciplinary action, up to and including 
termination of employment. 

The Principal reports directly to the Board of Trustees and Capital Preparatory Schools, Inc. (CPS), the 
school’s CMO, and the Board shall have the sole authority to set conditions of employment (including, 
negotiating an appropriate employment contract), supervise, evaluate, discipline and terminate the Principal. 
The Principal (or his or her designee), using his or her professional judgment, shall possess the requisite 
authority to hire, supervise, evaluate, discipline and terminate all other employees of the school, consistent 
with the Law and policies adopted by the Board, as may be amended from time to time. Employees of 
Capital Prep Harlem are generally considered “at will”, with the exception of certain employees with which 
the Board or the Principal may desire to enter into a contract. Being designated an “at will” employee shall 
mean that either the employee or Capital Prep Harlem may terminate the employment relationship with or 
without cause. Within five working days of an employee’s termination, Capital Prep Harlem will give the 
terminated employee a written notice of the exact date of termination and the exact date of the cancellation 
of employee benefits connected with the termination. The terminated employee may be eligible for 
compensation for unused vacation time and may be eligible for unemployment compensation; however 
employees shall not earn any additional benefits, rights, or privileges beyond the last day worked. This notice 
applies to all employees regardless of date of hire.  

Qualifications for hiring teachers, school administrators and other employees: Capital Prep 
Harlem’s philosophy is that the quality of the professional staff determines the quality of education offered 
in the school. Staff selection shall be based on strong academic preparation, professional competence, 
intellectual rigor, emotional maturity, enthusiastic professional attitude, knowledge of instructional or 
operational practices, and ability to contribute to the furtherance of Capital Prep Harlem’s mission and 
educational goals. Attention will be paid to the candidate's academic record and to his/her previous 
relevant experience, among other factors. Successful candidates for staff positions must demonstrate that 
they are prepared and able to support the educational and developmental needs of a diverse student 
population or the operational and administrative needs of the School, depending on the particular staff 
position sought. Capital Prep Harlem’s staff will be expected to fulfill their individual responsibilities and 
work effectively in concert with administrators and with the other members of the staff as well as CPS as 
required. In selecting and hiring teachers, Capital Prep Harlem will comply with state laws regarding 
certification and with the requirements of the No Child Left Behind Act (or its successor laws, if 
applicable). 

Critically important will be the selection of the Principal , Academic Dean, Dean of Students and a 
talented, passionate, energetic and cohesive team of teachers. Among the most important attributes, skills 
and characteristics Capital Prep Harlem will look for in a successful teacher candidate are the following: (1) 
Understanding of and commitment to the school’s mission, goals, educational philosophy and activities; (2) 
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An unwavering belief that all children can achieve excellence; (3) Fulfillment of all NCLB “highly qualified” 
requirements; (4) Minimum of three-years teaching in a middle school or high school setting as a teacher or 
in other relevant educational positions (e.g. Teach for America Corps members); (5) Bachelor’s Degree, or 
higher degree, in Education; (6) Appropriate New York State certifications; (7) Bilingual (English/Spanish, 
English/French) helpful; (8) Demonstrated and successful record of prior employment in educational 
environments; (9) Knowledge of and experience with assessments and relevant technologies; (10) 
Experience working with diverse populations of students, parents and families; (11) Experience working 
with students at-risk of educational failure; (12) Demonstrated success in working in a team-oriented 
environment; and (12) Commitment to continuous improvement and learning through professional 
development.  
 
Qualifications for and Responsibilities of Staff by Position 
 
Principal 
The Principal reports to the Board of Trustees and CPS and will lead a school that is committed to the on-
going development and well-being of its students, teachers and staff.  The Principal will provide strategic 
and instructional leadership and will oversee management of the day-to-day operations of the school. 
The Principal is accountable for: 

• Providing strategic leadership for school improvement and development 
• Ensuring high standards of achievement for all students 
• Ensuring loving, rigorous culture, infused with the highest expectations, and a strong school 

community where teaching and learning and positive relationships can thrive 
• Ensuring responsive and effective systems of management of people and systems such that all 

students, parents, teachers and staff are well supported 
Major areas of responsibility: 

• School development 
• Learning and teaching 
• School culture and behavior 
• Management and development of people, systems and resources 
• Student recruitment and admissions 
• Parent and community relations 

Position Responsibilities: 
School Development (with CPS) 

• Strategic management of the school, including: 
o Annual school review, including analysis of student achievement data 
o Annual school development plan consistent with the school’s mission statement, its charter 

contract and objectives of the Board of Trustees 
o Monthly reporting to the Chair and Board of Trustees 

• Ethical and motivational leadership appropriate to the cultural and political context in which the 
school operates 

• Development and implementation of school policies and advice to the Board of Trustees in 
analyzing policy options 

• Professional internal and external relations with the Board of Trustees, donors and local and 
national community demonstrating the school is well managed and in legal compliance with the 
charter contract 

• Reporting to the State of New York as required and overseeing the charter school monitoring and 
charter renewal process 

• Ensuring that the executive staff and Board of Trustees are aware of any potential legal issues 
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Learning and Teaching (with CPS) 
• High levels of student achievement and learning through rigorous and engaging classes in a college 

preparatory environment, in adherence with the school’s objectives and learner expectations, with a 
focus on social justice and global citizenship 

• A shared vision among all teachers of skillful instruction and high expectations for all students 
• On-going improvement of teaching for all staff through a variety of strategies, including: 

o Lesson observations 
o Individual teaching plans 
o Regular use of data 
o Collaborative planning and enquiry 
o Regular professional development, including professional learning communities 
o Leadership development 
o Support strategies including coaching and mentoring 

• Systematic use of formative assessment data to guide learning support and drive instruction, 
curriculum, and professional development 

• Curriculum that is 
o Aligned with the Common Core State Standards and New York state standards 
o Structured in a manner supports the highest levels of achievement for all students, is 

centered around the school’s learner expectations and essential questions, utilizes principles 
of applied learning, and address the academic and affective needs of each student 

• A program of responsive support in English and Math for students who are below expected levels in 
these subjects 

• Strong and responsive special education programming to ensure success in school for students with 
special needs, including compliance with special education laws 

• A comprehensive network of affective supports to ensure the social-emotional well-being of each 
student 

• A school day and extra-curricular enrichment program that provides a rich and high quality offering 
in teach sports, the arts, music and theatre 

School Culture and Behavior 
• High expectations for student achievement and behavior 
• Alignment of students, teachers, staff, and parents around the school’s values and approach 
• Experiences that culture the School’s values of empathy, collaboration, problem-solving, 

communication and information processing 
• Emphasis on college preparation and early-college exposure 
• Support of students’ development into informed, global citizens who are inspired to discover and 

fulfill their social, academic and civic responsibilities and work toward social justice in their 
communities 

• Parent engagement through consistent communication and involvement in the life of the school and 
its students 

• Community partnerships and engagement that enrich the culture of the school through service 
opportunities, internships, engagement in Social Justice Capstone Projects, and other resources 

• Student support system which addresses the affective and academic needs of each student, in order 
to support the whole child 

Management and Development of People, Systems and Resources 
• Talent Management (with CPS): insure effective and aligned talent and management practices, 

including: 
o Job design with clarity of responsibilities and lines of accountability 
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o Recruiting that attracts and selects talented teachers and staff 
o Professional development including a strong, collaborative and professional community, and 

regular training and leadership opportunities 
o Performance management system that is both developmental and establishes a culture of 

accountability 
o Recognition strategies for teachers and staff 
o Retention strategies for teachers and staff 

• Financial Management (with the Operations Manager and CPS):  
o Develop and manage the annual school budget, with input from staff, CPS and the audit and 

finance committee of the board 
o Analyze and control expenditures with an understanding of the relationship between school 

objective and the budget process, and use cost benefit analyses for budgetary decisions 
o Presentation of monthly financial reports to the board, with the support of CPS 
o Ensure proper financial controls, with the support of CPS 

• Operations (with CPS) 
o Ensure effective systems and manage on-going process of improvement in the following: 

 Facilities and fixed assets management 
 Student data management 
 Personnel data management 
 Information technology 
 Contracted services 

• Health and Safety: 
o Establish relationships with local medical and mental health providers to provide services to 

students 
o Implement the necessary policies in the area to ensure compliance with legal requirements 
o Provide a safe environment 

Student Recruitment and Admissions: (with CPS) 
• Develop and implement marketing plan to recruit students to the school 
• Oversee the school admissions process, ensuring compliance with the state charter law and school 

contract 
Community Relations 

• Engender public support for the school’s academic and extracurricular programs and consult with 
the Board of Trustees on all public relations activities 

• Maintain effective and strong working relationships with the charter authorizers and the Board of 
Trustees as well as the Harlem community 

• Serve as ambassador and advocate of the school’s mission, representing the organization and school 
at local, state, and national events 

• Inform the community about the unique qualities of the school’s learning environment 
• Inform the community about opportunities to participate in the life of the school 

 
Academic Dean 
The Academic Dean reports to the Principal and. with support of the Principal and CPS, has the primary 
responsibility to ensure that the faculty’s instruction is enabling all students to meet the school’s rigorous 
standards.  The Academic Dean oversees curriculum planning, student assessment, the professional 
development of all teachers, including coaching and teacher supervision and evaluation.  
The Academic Dean is accountable for: 

• Providing instructional leadership for school improvement and development 
• Ensuring high standards of achievement for all students 
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• Ensuring loving, rigorous culture, infused with the highest expectations, and a strong school 
community where teaching and learning and positive relationships can thrive 

• Ensuring compelling curricula such that all students, parents, teachers and staff are well engaged 
Major areas of responsibility: 

• Learning and teaching 
• Curricular development 
• Management and development of people, systems and resources 
• Faculty professional development 
• Parent and community relations 

Position Responsibilities: 
School Development (with CPS) 

• Management of instruction, including: 
o Annual school review, including analysis of student achievement data 
o Development, implementation and periodic monitoring of curricula and instruction 
o Weekly lesson Plan reviews 

• Ethical and motivational leadership appropriate to the cultural and political context in which the 
school operates 

• Adherence to State of New York academic requirements 
Learning and Teaching (with CPS) 

• High levels of student achievement and learning through rigorous and engaging classes in a college 
preparatory environment, in adherence with the school’s objectives and learner expectations, with a 
focus on social justice and global citizenship 

• A shared vision among all teachers of skillful instruction and high expectations for all students 
• On-going improvement of teaching for all staff through a variety of strategies, including: 

o Lesson observations 
o Individual teaching plans 
o Regular use of data 
o Collaborative planning and enquiry 
o Regular professional development, including professional learning communities 
o Leadership development 
o Support strategies including coaching and mentoring 

• Systematic use of formative assessment data to guide learning support and drive instruction, 
curriculum, and professional development 

• Curriculum that is 
o Aligned with the Common Core State Standards and New York state standards 
o Structured in a manner supports the highest levels of achievement for all students, is 

centered around the school’s learner expectations and essential questions, utilizes principles 
of applied learning, and address the academic and affective needs of each student 

• A program of responsive support in English and Math for students who are below expected levels in 
these subjects 

• Strong and responsive special education programming to ensure success in school for students with 
special needs, including compliance with special education laws 

• A comprehensive network of affective supports to ensure the social-emotional well-being of each 
student 

• A school day and extra-curricular enrichment program that provides a rich and high quality offering 
in teach sports, the arts, music and theatre 

School Culture and Behavior 
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• High expectations for student achievement and behavior 
• Alignment of students, teachers, staff, and parents around the school’s values and approach 
• Experiences that culture the School’s values of empathy, collaboration, problem-solving, 

communication and information processing 
• Emphasis on college preparation and early-college exposure 
• Support of students’ development into informed, global citizens who are inspired to discover and 

fulfill their social, academic and civic responsibilities and work toward social justice in their 
communities 

• Parent engagement through consistent communication and involvement in the life of the school and 
its students 

• Community partnerships and engagement that enrich the culture of the school through service 
opportunities, internships, engagement in Social Justice Capstone Projects, and other resources 

• Student support system which addresses the affective and academic needs of each student, in order 
to support the whole child 

Management and Development of People, Systems and Resources 
• Talent Management (with CPS): insure effective and aligned talent and management practices, 

including: 
o Job design with clarity of responsibilities and lines of accountability 
o Recruiting that attracts and selects talented teachers and staff 
o Professional development including a strong, collaborative and professional community, and 

regular training and leadership opportunities 
o Performance management system that is both developmental and establishes a culture of 

accountability 
o Recognition strategies for teachers and staff 
o Retention strategies for teachers and staff 

• Health and Safety: 
o Establish relationships with local medical and mental health providers to provide services to 

students 
o Implement the necessary policies in the area to ensure compliance with legal requirements 
o Provide a safe environment 

Community Relations 
• Engender public support for the school’s academic and extracurricular programs and consult with 

the Principal on all public relations activities 
• Support the Principal’s efforts to maintain effective and strong working relationships with the 

charter authorizers and the Board of Trustees as well as the Harlem community 
• Serve as ambassador and advocate of the school’s mission, representing the organization and school 

at local, state, and national events 
• Inform the community about the unique qualities of the school’s learning environment 
• Inform the community about opportunities to participate in the life of the school 

 
Dean of Students 
The Dean of Students reports to the Principal and his or her focus is on the role that teachers play as 
Advisors. The Dean of Students is also responsible for overseeing the SAT, student assistance team, which 
is comprised of support staff including, but not limited to social workers, special education and ELL 
teachers, Occupational and Physical Therapists.  Finally, the Dean of students oversees the extracurricular 
experiences of students, which range from traditional athletics to community-based enrichments.   
The Dean of Students is accountable for: 

• Providing leadership in social and emotional support for students 
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• Ensuring high standards of achievement for all students 
• Ensuring loving, rigorous culture, infused with the highest expectations, and a strong school 

community where teaching and learning and positive relationships can thrive 
• Ensuring individualized academic experiences such that all students, parents, teachers and staff are 

well engaged 
Major areas of responsibility: 

• Social and emotional support 
• Extracurricular development 
• Management and development of people, systems and resources 
• Student Assistance Team’s professional development 
• Parent and community relations 

Position Responsibilities: 
School Development (with CPS) 

• Management of instruction, including: 
o Annual school review, including analysis of student achievement data 
o Development, implementation and periodic monitoring of affective support systems 
o Weekly reviews of student data on progress towards social and emotional development goals 

• Ethical and motivational leadership appropriate to the cultural and political context in which the 
school operates 

• Adherence to State of New York academic requirements for children with identified and yet 
diagnosed academic, social and emotional challenges 

Learning and Teaching (with CPS) 
• High levels of student achievement and learning through rigorous and engaging classes in a college 

preparatory environment, in adherence with the school’s objectives and learner expectations, with a 
focus on social justice and global citizenship 

• A shared vision among all support staff of skillful academic enrichment and high expectations for all 
students 

• On-going improvement of teaching for all staff through a variety of strategies, including: 
o Classroom observations 
o Individualized Education and 504 Plans 
o Regular use of data 
o Collaborative planning and enquiry 
o Regular professional development, including professional learning communities 
o Leadership development 
o Support strategies including coaching and mentoring 

• Systematic use of formative assessment data to guide learning support and drive instruction, 
curriculum, and professional development 

• Affective support that is 
o Aligned with the Common Core State Standards and New York state standards 
o Structured in a manner supports the highest levels of achievement for all students, is 

centered around the school’s learner expectations and essential questions, utilizes principles 
of applied learning, and address the academic and affective needs of each student 

• A program of responsive support in English and Math for students who are below expected levels in 
these subjects 

• Strong and responsive special education programming to ensure success in school for students with 
special needs, including compliance with special education laws 

• A comprehensive network of affective supports to ensure the social-emotional well-being of each 
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student 
• A school day and extra-curricular enrichment program that provides a rich and high quality offering 

in teach sports, the arts, music and theatre 
School Culture and Behavior 

• High expectations for student achievement and behavior 
• Alignment of students, teachers, staff, and parents around the school’s values and approach 
• Experiences that culture the School’s values of empathy, collaboration, problem-solving, 

communication and information processing 
• Emphasis on college preparation and early-college exposure 
• Support of students’ development into informed, global citizens who are inspired to discover and 

fulfill their social, academic and civic responsibilities and work toward social justice in their 
communities 

• Parent engagement through consistent communication and involvement in the life of the school and 
its students 

• Community partnerships and engagement that enrich the culture of the school through service 
opportunities, internships, engagement in Social Justice Capstone Projects, and other resources 

• Student support system which addresses the affective and academic needs of each student, in order 
to support the whole child 

Management and Development of People, Systems and Resources 
• Talent Management (with CPS): insure effective and aligned talent and management practices, 

including: 
o Job design with clarity of responsibilities and lines of accountability 
o Recruiting that attracts and selects talented teachers and staff 
o Professional development including a strong, collaborative and professional community, and 

regular training and leadership opportunities 
o Performance management system that is both developmental and establishes a culture of 

accountability 
o Recognition strategies for teachers and staff 
o Retention strategies for teachers and staff 

• Health and Safety: 
o Establish relationships with local medical and mental health providers to provide services to 

students 
o Implement the necessary policies in the area to ensure compliance with legal requirements 
o Provide a safe environment 

Community Relations 
• Engender public support for the school’s academic and extracurricular programs and consult with 

the Principal on all public relations activities 
• Support the Principal’s efforts to maintain effective and strong working relationships with the 

charter authorizers and the Board of Trustees as well as the Harlem community 
• Serve as ambassador and advocate of the school’s mission, representing the organization and school 

at local, state, and national events 
• Inform the community about the unique qualities of the school’s learning environment 
• Inform the community about opportunities to participate in the life of the school 

 
Teachers 
To support students mastery of NYS CCLS and develop each student’s individual academic and social 
competencies and emotional capacities within the classroom setting using creative, state-of-the-art 
instructional methods and techniques that require individual commitment, energy, collaboration, and 
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growth.   
TYPICAL DUTIES AND RESPONSIBILITIES: 
1. Demonstrate knowledge of the subject to be taught. 
2. Demonstrate facility in the skills of reading, writing and mathematics in accordance with the Common 

Core State Standards. 
3. Demonstrate knowledge of human growth and development as it relates to the teaching-learning 

process. 
4. Demonstrate knowledge of the American public school system. 
5. Plan and implement appropriate instruction using effective instructional techniques toward the 

achievement of selected objectives set forth within the Capital Prep Harlem Curriculum. 
6. Effectively communicate with students, providing directions and explanations in a clear, coherent and 

logical manner, clearly outlining expectations for students, establishing rapport and communicating 
personal enthusiasm and self-confidence. 

7. Help students develop positive self-concepts by recognizing and understanding the worth of all 
students, demonstrating sensitivity to and respect for the needs and feelings of all students, as well as 
patience, empathy and enthusiasm. 

8. Effectively assess students’ daily academic progress within set parameters, and adjust instruction 
accordingly to meet academic needs. 

9. Provide opportunity for students to receive after-class instruction, tutoring, or guidance. 
10. Lead and manage the classroom to provide a positive learning environment for students. 
11. Facilitate the independence of the student as learner. 
12. Solicit and facilitate the cooperative involvement and support of parents by establishing ongoing two-

way communication with parents, looking for opportunities for parent and community involvement, 
communicating goals and objectives to parents, conducting parent-teacher conferences and use 
community resources in instruction. 

13. Participate in the Capital Prep Harlem Advisory Program and serve as a coach or mentor for at least one 
extracurricular activity 

14. Implement an Individual Teacher Plan and review adherence to this plan with school administration on 
a periodic basis 

15. Serve on at least one Professional Learning Community and participate in related professional 
development activities 

16. Work within the scope of Department of Education policy and school procedures. 
17. Meet professional responsibilities and expectations. 
18. Keep parents informed on a regular basis of the learning process of the students. 
19. Use technology in instruction in accordance with the School Technology Plan by integrating state-of-

the-art technology into the curriculum to actively engage students in learning.  
20. Competently perform the duties specified above and any other related duties assigned by the 

administrator. 
SKILLS, KNOWLEDGE, QUALIFICATIONS AND EXPERIENCE:  
1. Demonstrated knowledge and skill in research based instructional techniques that lead to increased 

student learning.   
2. Effective organizational skills with regard to the utilization of time, space, materials and equipment for 

instruction. 
3. Effective verbal and written communication. 
4. Demonstrated knowledge and skill in planning lessons and the use of alternate teaching strategies to 

maximize student learning. 
5. Demonstrated knowledge and skill in the evaluation of student learning. 
6. Demonstrated knowledge of developmentally appropriate practices as it relates to the teaching-learning 

process. 
7. Demonstrated knowledge and skill in classroom management. 
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CERTIFICATION REQUIREMENTS:  Must possess and maintain the certification requirements as 
established by New York State Statutes. 
SALARY AND TERMS OF EMPLOYMENT:  Pay will be commensurate with experience and educational 
level. This may be a full-time or part-time position. 
EVALUATION: Evaluations shall be conducted in accordance with school policy  
NOTE:  The above description covers the principal duties and responsibilities of the job.  The description 
should not, however, be construed as a complete listing of all duties, or as a contract.  In all cases, these 
relationships, functions and their applications are subject to change by the Principal. 
 
Operations Manager 
The Operations Manager (OM) is responsible for planning, organizing and directing long range and daily 
operational aspects of a growing charter school. The OM reports directly to the Principal. The OM works 
directly with and is supported by CPS.  The OM works directly and supports CSBM, the school’s contracted 
accounting services provider. 
Responsibilities:  
• Maintains system to address facility needs (technology, electrical, plumbing, custodial, supplies) 
• Manages move out of or within facility (furniture, books, supplies, network technology, computers, office 

equipment, phone system) 
• Oversees school environment so that it is ready and safe for students on a daily basis. 
• Manages contracted services for building maintenance and security 
• Manages school nutrition program, reports meal counts to appropriate state authorities for reimbursement 

for meals 
• Ensures compliance with Department of Health standards 
• Handles administration related to new employees including W-4s, I-9s, HR Manual, hire letters, direct 

deposit, and garnishment management 
• Selects and manages relationships with vendors/brokers and enrolls/withdraws staff members for benefits 

including insurance (health, dental, vision, long-term/short-term disability and/or life) and retirement 
plans 

• Selects and manages relationships with vendors/brokers for schoolwide insurance policies (umbrella, 
property, liability, D&O, student accident, worker’s compensation, disability and unemployment) per 
approval by the HOS 

• Manages all compliance responsibilities including Titles I-V, teacher certification, safety, fire drill 
coordination, health, fingerprinting, software compliance, COBRA letters, student lottery, annual Sexual 
Harassment seminar, and legal issues with pro bono attorneys 

• Manages compliance related to By-laws and charter renewal 
Minimum Qualifications and Training: 
• Demonstrated record of leadership, management and interpersonal skills. 
• Bachelors Degree, or higher degree, in Operations Management, Organizational Management, Business 

or related field. 
• At least three years of successful record of prior employment in an operational capacity in an educational 

environment. 
• Knowledge of and experience with school facilities and relevant technologies. 
• Knowledge of relevant laws, regulations and charter authorizer requirements. 
• Prior experience as an assistant principal overseeing school operations or school director of operations. 
 
Special Education Coordinator 
The Special Education Coordinator oversees special education and related programs under the guidance of 
the Dean of Students. 
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Responsibilities: 
• Oversee special education and related services, programs and grants, and ensure Capital Prep Harlem 

compliance with state and federal laws and regulations related to the implementation of IDEA.  
• Support implementation of NCLB and attainment of State standards.  
• Remain current regarding laws, policies, trends and best practices related to education in general and 

special education programs specifically, and share this knowledge with administrators and staff on a 
regular basis.  

• Interpret, explain, and apply district, State and Federal laws, guidelines, policies and procedures for staff, 
students, parents, and others in a timely and accurate manner.  

• Develop systems, tools and policies/procedures for effective implementation of special education 
services, and testing accommodations as needed.  

• Expand learning opportunities for students in an on-going effort to update opportunities, improve 
services and programs, offer instructional pathways based on best practices, and maximize progress.  

• Provide support with complex individualized education plans including facilitating meetings and advising 
principals for more involved IEP processes.  

• Supervise and evaluate classified and certified special education staff, providing support; opportunities, 
coaching, mentoring, and guidance for professional growth; and assist with timely performance evaluation 
in a manner that promotes team development and effective work.  

• Align program development and coordination with the goals of the school and in collaboration with 
administrators, special education staff and other school staff to ensure the best use of resources in 
providing services for students.  

• Assist in the development of the special needs program budget and planned management of resources to 
support learning goals.  

• Assist with recruiting, screening, hiring, assigning and provide leadership in training special needs staff.  
• Apply high-quality problem-solving skills and exercise expert judgment to resolve issues for parents, 

students and/or staff.  
• Serve as a resource and/or consultant to school administrators and personnel on the nature, causes, and 

solutions to the learning difficulties of children.  
• Provide thorough and timely reports, data, and information as requested.  
• Participation in Student Assistance Team 
Minimum Qualifications and Training: 
• Appropriate state certification as a special education teacher and any other credentialing required. 
• Special education administrative and/or teaching experience, including case management experience.  
• Demonstrated ability to adapt to differences and changes in characteristics of students, programs, 

leadership, staff, and community. 
• Demonstrated ability to utilize varied teaching methodologies to accommodate students’ learning styles. 
• Demonstrated ability to work effectively and collaboratively with colleagues, parents and community 

members. 
• Extensive knowledge of the provisions of IDEA, Section 504, assessment and curriculum, especially 

assessment and curriculum for special education.  
• Skilled in program development and evaluation including gathering and analyzing data and development 

and implementation of improvement plans; project management; instructional development; creative 
thinking; and commitment to quality.  

• Skilled in leading, supervising, coaching, and evaluating special education and other staff.  
• Demonstrated ability in identifying staff development needs and planning and delivering in-service 

training.  
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• Demonstrated ability to inform and support administrators, instructional staff (both special and general 
education) and parents regarding special education and Section 504 law, policies and procedures; assists in 
compliance with state and federal requirements.  

• Demonstrated ability to organize, plan and facilitate regularly scheduled meetings that include special 
educators and Section 504 facilitators in an effort to maintain consistency of program services. 

• Knowledge and experience with programs that support learning among students of diverse ethnic and 
cultural backgrounds.  

• Experience with using data-based decision-making including successful strategies and processes for 
program evaluation to measure achievement of school goals.  

• Technological skills necessary to use electronic tools for data-based decision-making and effective 
communication, such as e-mail, word processing, spread sheets and data bases, and ability to learn new 
programs as needed.  
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