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I. EXECUTIVE SUMMARY  

 

 

Mission Statement  

 

The mission of Elaine T. Blyden Springboard Academy Charter School (ETBSACS) is to 

motivate at-risk middle school students to make a successful transition, academically and 

emotionally, to adolescence, high school and beyond. 

 

Key Design Elements  

 

Elaine T. Blyden Springboard Academy Charter School is being modeled after the Democracy 

Prep Charter School located in Central Harlem, New York City. In an effort to replicate this 

highly successful charter school, ETBSACS will also be a “no excuses” school, and thus will 

have five core elements: 1) Rigorous college-prep academics, 2) More time to learn, 3) Smart 

use of data, 4) Safe and supportive school culture, and 5) exemplary talent. 

  

1) Rigorous college-prep academics. ETBSACS will be an academically rigorous, 

college preparatory middle school. The Springboard curriculum will be based on an 

accelerated introduction to the 28 New York State Learning Standards, and will utilize 

primarily direct instruction. It is designed to challenge students to do their best 

academically regardless of their language proficiency, special education status, or the 

academic level at which they enter the school. Our rigorous core academic program 

provides dramatically more time, allowing for three hours of guided reading and writing, 

two hours of math, an hour of social studies/study skills, and an hour of science for all 

middle school students each day. This academic rigor requires all students to receive 

Regents level high school algebra, earth science, English, or Social Studies in eighth 

grade.  

 

2) More time to learn. ETBSACS will serve students Monday through Thursday from 

7:45 am to at least 4:15 pm, until at least 1:30 pm on Fridays, and up to three Saturdays 

per month. The school year will be a minimum of 190 days, and students in need of 

additional individual support or required remediation attend school on additional 

Saturdays and during some vacations. Students who have not yet mastered the grade’s 

content expectations attend a mandatory Summer Academy for a total of up to 33 

additional “Opportunity Days” throughout the year. All together, this adds up to more 

than 70% more instructional time than the average traditional public school.  
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3) Smart use of data. ETBSACS will use a variety of assessment systems to measure 

student progress and inform instruction. These include absolute measures (the NY State 

ELA and Math tests, Regents exams, etc…), value-added measures (such as the Measure 

of Academic Progress), and internally-developed, externally-validated trimester and 

comprehensive exams.  

 

4) Safe and supportive school culture. ETBSACS school culture will be based on Dr. 

William Glasser’s Quality School concept, and will stress self-discipline, respect, self-

evaluation, vision, enthusiasm, and maturity. School discipline will be based on 

students learning that they, and they alone, are responsible for their behavior, and by 

extension their future, and if they are to get what they want, i.e. a good education, be able 

to attend college, and develop a bright future for themselves and their families, they must 

develop the behavior that will get them there. All of our students, their parents, our 

teachers, and staff will be taught choice theory; Dr. Glasser’s theory of managing one’s 

behavior so that we choose effective behavior that fulfills our needs, while respecting the 

rights of others to fulfill their needs, and avoids ineffective behavior and unintended 

consequents. Students will be expected to adopt and practice Choice Theory as part of 

their lives, which will in turn positively change their behaviors and align them with 

whatever goals they set for their future.  

 

5) Exemplary talent. ETBSACS will have an extremely selective staff application 

process. At Springboard Academy teachers will be paid a base salary that exceeds the 

Buffalo Board of Education scale and they will be eligible for excellent benefits and 

performance bonuses. We will work with our teachers on Professional Development in 

the summer for three weeks prior to student arrival as well as three hours every Friday.  

 

In addition to these core elements of “no excuses”, ETBSACS is committed to 1) special 

education and ELL and 2) civic education. 

  

1. Special education and ELL. ETBSACS will utilize a full inclusion, collaborative team-

teaching (CTT) model for its special education students, and a structured immersion 

program for English Language Learners. 

 

2. Civic education. ETBSACS believes that public schools have a primary responsibility 

both to educate students for college and to improve the democratic infrastructure of our 

community.
 
Our goal is to ensure that all graduates are able to participate and take 

leadership roles in civic institutions. Through required service learning, summer 

experiences, internships, debate, and other civic activities during in and out-of-school 

time, our students will apply the knowledge, skills, and character they have developed in 

the academic program to help change the world. Our graduates must be poised public 

speakers, respectful debaters, skilled negotiators of conflicting information, engaged 

community members, critical thinkers, and confident leaders. The measurement of these 

goals includes standardized testing (NAEP Civics), community service data, 

interscholastic competition results, and metrics of school behavior.  
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Capacity of Management  

 

The founders of ETBSACS have a long history in education, educational administration and 

charter schools.  Elaine T. Blyden, lead applicant for ETBSACS, has been the President and 

CEO of The Bob Lanier Center for many years. Elaine lives and works in the community where 

this new charter school is to be located. She knows the families and understands the needs of 

children in this community. The Bob Lanier Center, a dropout prevention program, has been 

providing support to students in areas of education, life skills, leadership, sports and activities for 

over 20 years.  

 

Rosalyn Taylor, a retired school administrator, has worked for over 37 years as an Elementary 

Teacher, Supervisor and Assistant Superintendent for the Buffalo Public Schools. Rosalyn has 

served on the Board of the Bob Lanier Center for over 2 years and on the Board of Oracle 

Charter School in Buffalo, New York. Recently, she has also been selected to fill the East district 

seat on the Buffalo Board of Education. In her tenure as Assistant Superintendent of Buffalo 

Public Schools, she presided over the school district reconstruction project. 

 

Several of our founders have extensive experience in public charter schools in Buffalo, New 

York. As previously mentioned, Rosalyn Taylor is on the Board of Oracle Charter School. 

Patricia Frey Ed.D. was the Math Coordinator at Westminster Community Charter School as 

well as a Math Teacher, Department Chair, Assistant Principal and Director of Staffing and 

Retention for over 30 years. LaVerne Ampadu has been the Family Resource Center Director at 

Community Charter School for the past 7 years, which is a K-6 charter school in the same zip 

code as the proposed ETBSACS. LaVerne has a unique understanding of the special needs of 

families in this community through her position at this nearby charter school and her eighteen 

years as a member of the Erie County Youth Board Advisory Committee. Martin Pugliese was 

School Business Administrator for Tapestry Charter School for 7 years, giving him a unique 

operational understanding of what it takes to run a charter school. Martin was responsible for 

student data and was the lead in creating accountability plans and reports for many years. 

 

Susan Dunkle, Ed.D., is the Academic Program Director for Adolescent Education at Medaille 

College. Susan is certified in both Elementary and Adolescent Education in Social Studies. 

Henry Stahl III has worked for the city of Buffalo for over 35 years, as a Property Mgr. Audit 

Inspector and Principal Clerk. He is certified by New York State Dept. of Education to teach 

Business courses and has been an Adjunct Professor at Villa Maria and Bryant & Stratton 

Colleges. Henry is also on the Board of the Bob Lanier Center. Leonard Williams, a member of 

the local community, is also a board member of the Bob Lanier Center and is on the National 

Advisory Panel to the Housing and Urban Development Secretary. 
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II.  STUDENT POPULATION  

 

A. Student Enrollment  

 

Grades 2012-2013 2013-2014 2014-2015 2015-2016 2016-2017 

K      

1
st
      

2
nd

      

3
rd

      

4
th

      

5
th

 100 100 100 100 100 

6
th

 100 90 90 90 90 

7
th

  90 81 81 81 

8
th

   81 73 73 

9
th

      

10
th

      

11
th

      

12
th

      

Ungraded      

Totals 200 280 352 344 344 

 

The projection is for 10% attrition in each subsequent year for which there would not be 

replacement of lost students. This is in an effort to preserve the school culture and avoid the 

difficult task of starting from scratch with new students in each new school year. If attrition 

goes above 10%, then the school would take a limited number of new students in grades 6-8. 

 

B. Target Populations  

 

ETBSACS is committed to the recruitment of special education, English language learners, 

and hard to reach students. The school will be publicized and marketed in the local 

community through various means to organizations and their leaders who are embedded and 

involved with families in need of the middle school services. Targeted organizations would 

include after school programs such as the Bob Lanier Center, Community Centers, Churches 

and Health Care Centers. Regular information meetings would be scheduled in the 

community with open invitations circulated and advertised on flyers, newspapers and on 

public access TV. 

 

Traditional means of communication and marketing would also be employed such as press 

releases in the city and community newspapers and interviews with the local news media for 

release on local TV news channels. New media such as a web site and social networking 

would also be included, beginning with the planning phase. While many disadvantaged 

families do not have easy access to computers, leaders in those communities may and would 

be a great resource for families looking for middle school options. 
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Paid advertising of the school may be necessary depending on the response from the 

community to other methods of marketing.  If so, then a citywide mailing, billboard or radio 

advertisement could be employed. 

 

The two tables below show demographics in the Buffalo City School District and two public 

schools in close proximity to the proposed ETBSACS site (within a mile and in the same zip 

code on Buffalo’s East Side). All numbers are taken from the 2008-09 NYSED District 

Report Cards and Demographic Comparison Tables. 

 

  

 

ELL/LEP 

Eligible for 

Free/Reduced 

Price Lunch 

Students 

With 

Disabilities 

Buffalo City School District 8% 82% 17% 

PS 82 Early Childhood Center (PK-4) 0% 96% Not Available 

Community Charter School (K-6) 0% 95% 14% 

 

 American 

Indian or 

Alaskan 

Black or 

African 

American 

Hispanic 

or 

Latino 

Asian or 

Native 

Hawaiian 

 

 

White 

 

Multi-

racial 

Buffalo City School 

District 
1% 57% 15% 3% 24% 0% 

PS 82 Early 

Childhood Center 

(PK-4) 

0% 90% 3% 0% 6% 0% 

Community Charter 

School (K-6) 
0% 97% 1% 0% 2% 0% 

 

Using the data from the two schools closest to the proposed ETBSACS site gives the best 

estimate of the immediate demographic make up of the surrounding community and potential 

student body. Free and reduced price lunch eligibility will be around 95% and students with 

disabilities will be at least 14%, but with marketing of the school to students who are below 

grade level in core subjects, could easily double to around 30%. ELL/LEP students tend to 

run in pockets within the Buffalo community with very few of these students in this east side 

neighborhood. Overall, the City of Buffalo has 8% of it’s students in this category, so 

outreach to these students and their families would involve marketing in languages other than 

English. 

 

Approach to Special Education  

 

ETBSACS will implement an inclusive, heterogeneous educational model that serves all 

students in a manner that maximizes their academic potential and prepares all of them for 

success in the college of their choice and for active citizenship. This is again a replication of 

the approach of Democracy Prep Charter School in New York City. This approach and 

design emulate high-performing urban schools serving similar students with disabilities, 

language proficiency barriers, and/or special circumstances that put them at risk for academic 

failure.  
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The guiding philosophy at ETBSACS is to minimize the impact of a student’s disability 

while maximizing his or her access to support services and the college-preparatory general 

curriculum. We believe that students with disabilities fall along a wide continuum of 

difference in learners, but they are not a discrete category when it comes to instructional 

methodology. This means that adjustments will occur for all students, not just those with 

disabilities.  

 

Systems to Ensure that All Students Meet Academic Performance Standards 

 

We anticipate up to 30% of our students will have Individualized Education Plans, up to 8% 

of our students will be classified English Language Learners, and that our students will be, 

on average, behind at least one grade level when they enter fifth grade. Therefore, the entire 

school incorporates supports for students struggling academically, not just those with 

disabilities. The educational program avoids remediation “pull-out” from core courses 

whenever possible, limiting its use to connections courses and extracurricular activities from 

3:00-5:15 pm each day. We will use a curriculum that meets each student where he or she is 

and, using extra time and supports, accelerate students academically to master the New York 

State Learning Standards at a faster rate than in traditional schools. 

 

Students will have more than three hours of Literacy each day Monday through Thursday, 

two hours each on Friday, as well as additional time on Saturdays. Our Literacy program will 

focus on phonics from the start, providing services for students who struggle with decoding 

or fluency with a program such as Wilson Reading. Blocks of time will be set aside for 

tutoring or for provision of special education services without requiring pull- outs from core 

subjects.  

 

In order to ensure that all students meet academic performance goals as outlined in their 

IEPs, we will make a clear distinction between modifications to curricular content and 

accommodations available to students that do not lower academic expectations. We will seek 

to modify curriculum as infrequently as possible, yet we will provide accommodations as 

frequently as necessary to help students progress as guided by students’ IEPs and their 

individual needs. 

 

Universal Design  

 

ETBSACS believes that a universally designed curriculum is the most efficient and effective 

way to provide access for a broad range of diverse student disabilities and needs. This 

approach guides the full inclusion of students with disabilities, from the facilities, to the 

differentiated curriculum. This approach will include a design of materials and activities that 

are attainable by individuals with wide differences in their abilities to see, hear, speak, move, 

read, write, understand, organize, engage, and remember. We will implement the three 

universal design principles for learning as formulated by the Center for Applied Special 

Technology: 
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• The curriculum provides multiple means of representation. Subject matter can be presented 

in alternate modes for students who learn best from visual or auditory information, or for 

those who need differing levels of complexity.  

• The curriculum provides multiple means of expression to allow students to respond with 

their preferred means of control. This accommodates the differing cognitive strategies and 

motor-system controls of students.  

• The curriculum provides multiple means of engagement. Students' interests in learning are 

matched with the mode of presentation and their preferred means of expression. Students 

are more motivated when they are engaged with what they are learning.  

 

Service Provision and Staffing  

 

In order to provide all IEP and Section 504 (Rehabilitation Act) services, we will use a model 

that is flexible and fully compliant with applicable laws. In Year One, ETBSACS will have a 

full-time Special Education Coordinator. We will also have at least one full time teacher 

certified in special education for students with mild and moderate special needs. These 

individuals will be responsible for implementing classroom-based IEP services and ensuring 

access to the general curriculum for all students on IEPs. The certified special education 

teacher will focus on providing classroom-based inclusion services and pull-out services 

when required by an IEP. The Coordinator will work directly with the Committee on Special 

Education and also serve as the Section 504 Officer. If, through the lottery process, a student 

is admitted who has profound or severe disabilities, we will ensure that the student has the 

appropriately certified aides and teachers working with him or her to provide necessary 

services. 

 

ETBSACS plans to contract with the District or a qualified outside service provider to 

provide on-site pull-out special education services including Occupational Therapy (OT), 

Physical Therapy (PT), Speech Therapy (ST), Counseling, Social Work and any other 

services specifically indicated in our students’ IEPs that are not able to be managed by our 

in-house staff. All special education services will be provided by appropriately trained, 

certified, and licensed providers accountable to the Director. 

 

When a student arrives at ETBSACS with either an IEP or a 504 plan, the special education 

coordinator will be immediately responsible for ensuring that the services indicated in the 

plan will be available. For certain services, this may entail the scheduling of an outside 

provider. All of the student’s general education teachers will be provided with the relevant 

sections of the IEP (accommodations, modifications, goals, etc.) and they will work with the 

special education teacher to ensure appropriate compliance with the plan. Training and 

professional development will be provided by the Special Education Coordinator as well as 

outside consultants when necessary to support full implementation of the IEP or 504 and to 

help ensure academic success, college preparation and civic engagement of all students.  

 

Re-Evaluation and Revision of existing IEPs  

  

Each student with an IEP or 504 plan will be monitored by a special education teacher to 

ensure compliance with their IEP. A second monitoring feature of this model is that an 
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Advisor will check in regularly with the students’ classroom teachers to ensure that they are 

making effective progress in all subjects, and if not, why not. As students progress we will 

review their Plan annually and if there is a need for a change to the IEP, the Special 

Education Coordinator will contact the CSE to re-evaluate the student and consider revising 

the IEP as needed. We will also work closely with the CSE to ensure that our staff members 

are present at all annual review meetings and that all three-year re-evaluations are completed 

in a timely manner.  

 

Identification of Students with Disabilities and Child Find Provisions of IDEA  

 

A robust evaluation and assessment system will ensure that all students who enter the school 

will be routinely monitored to ensure that they are making effective academic progress. This 

tracking of student performance will begin prior to the first day of Preparation Academy in 

the summer before fifth grade. Students admitted through the lottery process will be required 

to take a nationally-normed standardized test such as the MAP as well as a battery of 

internally designed criterion-referenced comprehensive exams for each of the core subjects. 

The results of these exams will be used to determine which students are in immediate need of 

remediation during the summer school program. Students with particularly low scores will be 

monitored closely by their Advisors and be provided with support and accommodations as 

needed. 

 

Beginning in the first weeks of the summer school program, those students who are not 

demonstrating effective academic progress given their abilities will be brought to the 

attention of the grade level team. The first step in this Pre-Referral involves a process called 

a Teacher Assistance Team (TAT) and is focused on the teacher and his or her methods. The 

grade level team, principal, and lead teachers will provide the teacher with a specific set of 

approaches and strategies that may help the student make more significant academic gains. 

These strategies will have a one-to-two week time frame before the teacher will be asked to 

report back on the student’s progress. If the TAT methods have been successful, the special 

education Coordinator will continue to monitor the teacher’s use of the new approaches.  

 

If a student continues to demonstrate a lack of effective progress or he or she is suspected of 

having an undiagnosed disability after the TAT recommendations have been appropriately 

implemented, the teacher will again bring the student’s case to the weekly grade-level team 

meeting. At this second step in the pre-referral process, the Child Study Team (CST) will 

convene. The family will be involved and the classroom teachers will be asked to implement 

specific accommodations (without curricular modifications) that may help the student better 

access the curriculum. These may include further adapted materials, assistive technology, 

graphic organizers, or other accommodations that have not yet been made available to the 

student. If, after two additional weeks, these accommodations have proven successful, they 

will be provided until it is determined by the grade level team that they are no longer needed. 

 

If, after two weeks, the TAT recommendations and the specific CST accommodations have 

been implemented without an improvement in the student’s academic progress, the family 

will be called in to school to further discuss the situation and the next steps. If no further 

immediate classroom accommodations are generated at that meeting, with parental consent 
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and procedural safeguards in place, the special education administrator will issue a request in 

writing to the chairperson of the district CSE to begin the process for an initial evaluation to 

determine if the student is eligible to receive special education and/or related services. A 

copy of this request along with the procedural safeguards notice will be sent to the student’s 

family. This request will:  

1) Provide the reasons for the referral including any applicable test results, reports, or 

records.  

2) Outline the interventions taken prior to referral as a result of the TAT and the CST.  

3) Describe the family participation throughout the pre-referral process.  

4) Provide relevant documentation generated during the pre-referral process.  

 

Under IDEA and the implementing federal regulations, we will continue to provide 

appropriate accommodations to the student while they continue through the CSE initial 

evaluation process. When the CSE convenes an IEP team to review the findings of their 

psychological, educational, and other testing, our Education Coordinator and/or the special 

education teacher will attend the meeting as well as a general educator from the school.  

 

Confidentiality of Student Records and Professional Development  

 

ETBSACS will comply with the Family Educational Records Privacy Act regarding 

confidential student records. Our procedures will maintain confidentiality of records with 

restricted access to authorized personnel who have a specific “need to know.” An access log 

will be maintained to track the movement and use of confidential records. Staff will be 

trained in policies and procedures in special education service provision as well as records 

maintenance, family rights, and disciplinary expectations for students with disabilities.  

 

Assessment and Reporting of Special Education Information  

 

All students with IEPs will take the same state and internal assessments as their non-disabled 

peers. Students with IEPs or 504s will receive the appropriate accommodations as identified 

in their plans and parents will receive reports on their student’s progress at least as often as 

non-disabled students. Parents will receive three IEP progress reports each year in addition to 

report cards, progress reports and personal contact from Advisors. The school will provide an 

annual report to the State Department of Education including:  

• The number of students with IEPs and 504 plans  

• The specific nature of each student’s disability  

• Each student’s placement and educational setting 

 

In further compliance with this section, ETBSACS will submit the following reports:  

• PD-1C Counts of Students with Disabilities Dec. 1  

• PD-4C Students in School-Based Program and Separate Settings Feb. 1  

• PD-5C Students Exiting Special Education mid-Jul  

• PD-6 Special Education Personnel Feb. 1  

• PD-8 Students with Disabilities Suspended for Disciplinary Reasons mid-Jul 

• SEDCAR-1 ASEP Request for IDEA Sub-Allocation (if also required) 
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Furthermore, we will comply with requirements for the “Charter School Report Card” 

including information pertaining to students with disabilities.  

 

Compliance with Federal Law  

 

ETBSACS is committed to providing a free and appropriate education (FAPE) to all students 

in the least restrictive environment (LRE) such that they can access the general curriculum. 

In so doing, we will comply with federal laws and regulations pertaining to students who 

have been identified as having a disability as well as those suspected of having a disability. 

This includes, but is not limited to:  

• Section 504 of the Vocational Rehabilitation Act 

• The Education for All Handicapped Children Act 

• The Americans with Disabilities Act (ADA) 

• The Family Educational Rights Privacy Act (FERPA)  

• Individuals with Disabilities Education Act (IDEA) 

 

Approach to English Language Learners  

 

ETBSACS’s mission is to prepare all students to graduate with the essential knowledge, 

skills, and character to succeed in college and citizenship. A prerequisite to achieving this 

mission is that every student must become a literate and fluent reader, writer, and speaker of 

Standard English as quickly as possible. As such, it is one of our chief aims to work with 

identified ELL students in an inclusive structured English immersion (SEI) program that 

provides them with the challenge and extra supports needed to rapidly achieve proficiency in 

English. This SEI model does not segregate ELLs from their English speaking peers and SEI 

students have “consistently scored higher than those enrolled in traditional bilingual 

programs” in large scale studies and has demonstrated success at Democracy Prep Charter 

School, and at other New York high-performing charter schools like KIPP Infinity and Bronx 

Prep. 

 

All ETBSACS students will have equal access to all programs and services including: 

instructional services (e.g., tutoring); support services (e.g., guidance and counseling); all 

school programs, including music, art, vocational, and technology programs; and all after 

school programs including athletics. Students will maintain and enhance their native 

language skills through enrichment and World Language class. During Drop Everything And 

Read (DEAR) time, ELL students will have access to a computer-based English Language 

acquisition program such as Rosetta Stone.  

 

ELL Identification  

 

ETBSACS will identify students as ELL using the Home Language Questionnaire (HLQ). 

We will provide the HLQ to the parent or guardian in a language and format the parent or 

guardian best understands. After the lottery, families will be asked questions including:  

• What language(s) is/are spoken in the student’s home or residence?  

• What language(s) is/are spoken most of the time to the student, in the home or in the 

residence?  
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• What language(s) does the student understand?  

• What language(s) does the student speak?  

• What language(s) does the student read?  

• What language(s) does the student write?  

• In your opinion, how well does the student understand, speak, read, and write English?  

 

If the answers to any of these questions are other than English, as appropriate, an oral 

interview will take place to provide sufficient feedback to make a reasonable assessment of 

the student’s oral proficiency in English. Once the preliminary screening is complete, if the 

results show that the student speaks a language other than English and speaks little to no 

English, we will conduct a thorough assessment of the student’s English proficiency using 

the Language Assessment Battery-Revised (LAB-R). The LAB-R exam battery will be 

administered to screen students for ELL status eligibility based on whether their score is low 

enough to qualify students for the appropriate SEI services. ELL students will also be 

assessed in reading and math in his or her native language to help identify their academic 

level, separate from their ELL status.  

 

Frequent communication with families will be an integral part of the school through both 

faculty members and Advisors. For families whose English proficiency is limited, we will 

make all reasonable attempts to provide written notices in their native language and/or an 

interpreter to help foster honest and effective communication with the families of our ELL 

students.  

 

The ELL Program Model  

 

Our SEI program will comply with all applicable laws and legal precedents specifically 

related to ELLs including, but not limited to, Title VI of the Civil Rights Act of 1964, the 

Equal Educational Opportunities Act of 1974, and Castaneda v. Pickard (1981). ELLs will 

be included in every aspect of the educational program and valued as members of our 

community. ELLs will never be provided with curriculum materials of a lower standard, or 

denied access to curricular or extracurricular activities because of their lack of English 

proficiency.  

 

Professional Development  

 

In order to ensure that our ELL students master English as quickly as possible, we will 

provide trained staff, specialized curricular materials, extra time, tutoring, and in-class 

services for students in need of supplementary support. All teachers will receive professional 

development training and practice in communicating with ELL students, understanding 

cultural heritage, and applying instructional methodology appropriate for learners of a second 

language. They will be provided with tools to help detect and remedy specific English 

language deficiencies as well as the ability to identify students in need of additional support. 

Teachers will be trained in the use of graphic organizers, scaffolding, and backwards 

planning for all students with a particular emphasis on those who are designated as ELL. We 

also anticipate having an English as a Second Language certified teacher available for 

consultation. 
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Evaluation of the ELL program 

 

The body of research over the past ten years around the effectiveness of Structured English 

Immersion has grown increasingly clear that it is the most effective strategy for educating 

English Language Learners, especially compared to traditional bilingual education.
 
The SEI 

program at ETBSACS will be evaluated using a wide variety of value-added, longitudinal, 

criterion-referenced, norm-referenced, and authentic tests of ELLs individually and in the 

aggregate. Some of the specific methods used to determine the effectiveness of the program 

will be those in our goals section above as well as additional measures unique to ELLs. Each 

year ELL students will take the New York State English as a Second Language Achievement 

Test (NYSESLAT) to determine the new level of English Proficiency and whether they 

should exit the SEI program. We will evaluate how long it takes the average student to 

transfer out of ELL status, how fast they progress through electronic evaluations (e.g. Rosetta 

Stone), and how well they do academically while in the SEI program. Using these indicators, 

the ELL program of Structured English Immersion at ETBSACS will be evaluated annually 

and modified accordingly. 

 

Additional Assurances 

 

ETBSACS also assures that: 

• ELL students will not be excluded from curricular and extracurricular activities based on 

their inability to speak, read, or write English. 

• ELL services are completely distinct from Special Education services and no child will be 

assigned to Special Education simply because of their ELL status. 

• Students who qualify for both ELL and Special Education will receive the full benefit of 

both individually tailored programs. 

• Families whose English proficiency is limited will be provided with notices, phone contact, 

and other information from the school in their native language. 

• Frequent evaluations will ensure that teachers and families know exactly where each 

student stands in relation to our rigorous standards and what each student needs to do to 

make progress. They ensure that group instruction, lesson planning, and student support 

can be adjusted in direct response to their results. The faculty will work together for three 

weeks, prior to the opening of the summer Preparation Academy, to revise and practice 

lesson plans, modify curriculum for ELL and Special Education students, and design a fully 

integrated assessment system. English Language Learners will have multiple supports, and 

students with special education services will have all necessary accommodations and 

modifications of curriculum to ensure their ability to meet the high expectations of all 

students. 
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III. SCHOOL DESIGN  

 

ETBSACS will be modeled after Democracy Prep Charter School (DPCS) in New York City, so 

much of the following eligibility criteria is based on outcomes from DPCS. This New York City 

Charter School is a middle school that begins at grade 6 rather than traditional grade 5 start in 

Buffalo, New York. 

 

A. Increase student achievement and decrease student achievement gaps in 

reading/language arts and mathematics;  

 

The Buffalo City School District lags far behind the New York State Public Schools in all of the 

middle school grades in both ELA and Math results. In addition, the Buffalo City School District 

lags behind the Democracy Prep Charter School in all grades 6 through 8 in both ELA and Math. 

DPCS closes the gap and surpasses the results of New York State Public Schools in grade 8 in 

ELA and grades 7 and 8 in Math. Below you see results for proficiency on the 2008-09 New 

York State ELA and Math exams taken from the New York State School Report Cards. 
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Similarly, with regard to students designated as Special Education, The Buffalo City School 

District lags far behind the New York State Public Schools in all of the middle school grades in 

both ELA and Math results. In addition, the Buffalo City School District lags behind the 

Democracy Prep Charter School in all grades 6 through 8 in both ELA and Math. DPCS closes 

the gap and eventually surpasses the results of New York State Public Schools in grades 7 and 8 

in both ELA and Math. Below you see the Special Education results for proficiency on the 2008-

09 New York State ELA and Math exams taken from the New York State School Report Cards. 
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B. Increase high school graduation rates and focus on serving at-risk high school student 

populations (including re-enrolled drop-outs and those below grade level);  

 

ETBSACS will serve middle school students from grades 5 through 8. At risk students below 

grade level entering grades 5 and 6 will be brought up to grade level or beyond by the time they 

graduate grade 8 and enter high school. This will give our students the best chance at graduating 

high school no matter what school they choose to attend, public, public charter or private. 

 

C. Focus on academic achievement of middle school student populations and preparation 

for transition to high school (if applicable);  

 

By improving achievement of students from up to several grades behind 5th grade level to at or 

beyond grade level by grade 8, ETBSACS will be preparing its students to graduate high school 

and succeed in college. Our college-prep middle school program provides for three hours of 

literacy, two hours of math, an hour of social studies/global literacy, an hour of science, and an 

hour of Art, Physical Education, Music or Theater for all middle school students each day. 

Additionally, all students will receive a full year of high school algebra, earth science, English, 

and social studies in the eighth grade. 

 

The school’s mission seeks to leverage academic excellence in our middle schools to accomplish 

two specific goals for all students in High School: preparation for success in college and active 

democratic citizenship. 
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D. Utilize a variety of high-quality assessments to measure understanding and critical 

application of concepts;  

 

We will employ a robust assessment system that does not rely on any one measure in isolation; 

instead, we will rely on four types of measures in concert: criterion-referenced, such as the NY 

State, Regents, SATII, and AP exams; value-added and norm- referenced, such as the Measure of 

Academic Progress (MAP); and internally developed/externally validated, such as measures such 

as weekly quizzes, biweekly tests, six week assessments, and comps that are aligned to state 

assessments. Each measure is essential to the effectiveness of our overall system to help 

determine student curricular mastery, areas for extra support, progress of cohorts over time, and 

effectiveness of individual teachers.  

 

E. Increase implementation of local instructional improvement systems to assess and 

inform instructional practice, decision-making, and effectiveness;  

 

ETBSACS believes that real time student data is essential to informing instruction to reach every 

student. Teachers at our school will utilize the exit ticket, a short series of questions about the 

subsequent lesson that students must answer in order to transition to their next class, to assess, at 

the end of each lesson, what is working and what is not on the individual student level. The 

school staff will work on a system to digitize the exit ticket system to enable teachers to enter 

this data on their personal electronic devices and allow them, as well as instructional leaders, to 

access and adjust instruction based on this data with an extremely quick turnaround. 

 

F. Partner with low-performing, local public schools to share best practices;  

 

To design ETBSACS, we have borrowed successful practices from schools around the country to 

guide our design process in all areas including academic curriculum, instruction, culture, 

routines, hiring, physical space, civic education, and character education among others. We 

believe strongly in the importance of school visits, and have built school visits to successful 

urban schools into the annual professional development schedule for all staff members. It is for 

this reason that we will have an open door policy and invite everyone, including representatives 

from traditional public schools, to visit and tour the school to learn about the best practices we 

implement every day. 

 

G. Demonstrate the ability to overcome start-up challenges to open a successful school 

through management and leadership techniques;  

 

ETBSACS is supported by a highly-qualified team of specialists with extensive experience in 

building new charter schools, elementary and secondary education, strategic planning, and 

instructional leadership. Many of the team members have successfully overcome start-up 

challenges for other charter schools in the city. The founding members will lend their assistance 

to the director either individually or as a whole. 
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We expect to receive start-up funds from external sources such as the U.S. Department of 

Education, and State Educational Agencies to provide financial assistance for continual planning, 

program design, and initial implementation. We will also actively pursue matching fund 

prospects through Federal grants, and local foundations. 

 

One of the largest challenges of charter schools is the expense of appropriate educational 

building space. ETBSACS has the support of the Bob Lanier Center, which is an after school 

program housed in a former school building that once served more than 1,000 students. The 

President and CEO of the Bob Lanier Center, Elaine T. Blyden, who is also the lead of this 

charter application, has committed the space of the Bob Lanier Center for the long term use by 

ETBSACS to coexist in this space and to share the many resources of the school, including a 

cafeteria with working kitchen, gymnasium, auditorium, administrative office space, student 

classrooms and bus facilities. Our charter school will provide necessary facility updates with 

start up funds and the Bob Lanier Center will offer a long-term lease, at an affordable rate per 

square foot. 

 

H. Demonstrate the support of the school district and the intent to establish an ongoing 

relationship with such district; 

 

Rosalyn Taylor, a founder of the ETBSACS, is also a member of the City of Buffalo School 

Board. It is hard to imagine a closer relationship between a charter school and its school district 

than one that shares a founder/board member. 

 

I. Provide access to viable education alternatives to students in regions where there are a 

lack of alternatives.  

 

In December of 2010, 5 middle schools in the Buffalo City School District were identified as 

Persistently Low Achieving (PLA) Schools. Of the 58 total schools listed for the Buffalo City 

School District in the School Accountability Status for the 2010-2011 School Year, only 32 

schools (55%) were considered “In Good Standing”, while 26 schools (45%) were not. And, 

these numbers include selective programs where students test in. The reality is that our 

traditional middle schools are leaving far too many children behind. For the majority of Buffalo 

students who do not place into selective public school programs such as Olmsted and City 

Honors, ETBSACS, and other high-performing charter schools, are the only alternative  


