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to  

Establish Charter Schools Authorized  

by the  

Board of Regents  

for  

New Visions Charter High School  

for the  

Humanities III (HUM III) 
 Lead Applicant or authorized representative:  

 Ronald Chaluisan 
 

 Media Contact, name, email address, and phone number: 
 Ronald Chaluisan, Vice President, Charter 

rchaluisan@newvisions.org 
212.645.5110 ext 8156 
 

 District or CSD in which the school will be located 
 Community School District 7, 8, 9, 10, 11, 12 

 
 Total projected grade levels to be served by the end of five years, and when the school 

is fully developed 
  Grades 9-12 

 
 Total projected maximum enrollment by the end of five year, and when the school is 

fully developed 
 Total maximum enrollment: 600 

mailto:rchaluisan@newvisions.org
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ASSURANCES 

 

 

 We intend to apply for a Charter School Planning and Implementation Grant (CSP). We 
understand that if the New Visions Charter High School for the Humanities III (HUM II) 
application is approved by the NYS Board of Regents and issued a charter, the school is 
qualified to receive a federal CSP grant, pending available funding and final approval of 
budget materials by the NYSED Charter School Office and the New York State 
Comptroller. We agree to complete all required budget information and assurances 
(Exhibit A) according to forthcoming instructions and a revised timeframe to be issued 
by NYSED.  

 

 In accordance with New York Education Law Section 2851(2)(t), in the case of the 
closure or dissolution of the New Visions Charter High School for the Humanities III 
(HUM II), we agree to abide by and implement the forthcoming Closing Procedures for 
New  York State Charter Schools Authorized by the Board of Regents to be issued by 
NYSED. 

 

 We understand that if we intend to request waivers from a federal, state, or local 
regulation or rule that is generally applicable to public schools that we believe are 
necessary for the successful operation of the charter school, we propose be waived, or 
otherwise not apply to the charter school, we will include such requests along with 
justification where appropriate in the application narrative.  

 

 I attest that all information included in this New York State Education Department 2011 
Charter School Application for the proposed [name of charter school] is accurate and 
correct.  

 

Ronald Chaluisan (Signature on hard copy) Signature of Lead Applicant 

 

 March 31, 2011    Date 
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We are pleased to submit an application for The New Visions Charter High School for the Humanities III 
(HUM III) as part of a package of 4 charter school applications:  the New Visions Charter High School for 
Advanced Math and Science II, the New Visions Charter High School for Advanced Math and Science III, 
the New Visions Charter High School for the Humanities II, and the New Visions Charter High School for 
the Humanities III.1 

 
 
 
 
 
I. EDUCATION PLAN 
 
A. Curriculum and Instruction  
Students at the New Visions Charter High School for the Humanities III (HUM III) are programmed to 
meet all of the requirements for a Regents diploma; furthermore, students have the opportunity to 
qualify for Advanced Regents and Advanced Regents with Honors Diplomas.   
 
The chart below outlines potential courses to be offered at HUM III. HUM III teachers and administrators 
guide students and their families through the selection of courses based on the students’ performance 
on diagnostic exams, completion of projects and observed academic needs.  The goal of the school 
community is to accelerate learning while students are in the Lower House effectively preparing them to 
earn up to 10 college level credits in the Upper House prior to their graduation from High School.  
Students will earn these college-level credits by participating in Advanced Placement courses as well as 
on-campus college learning opportunities arranged for by the school’s administration once the location 
of the school is finalized with the NYC Department of Education. 
  

                                                           
1 These schools are conceived of as pairs of sister schools – one Math and Science with one Humanities school - that would be co-located 

on two different campuses and help to address the need for effective high school seats established by the closure of Persistently Low 
Performing schools.   The core curriculum followed in the Lower House will be similar in the AMS and HUM schools, allowing for the 
acceleration of learning for high need students.  Coordinated writing and literacy strategies will be the focus of the Lower House grade teams in 
all subject areas.  Anchor projects, end-of-trimester projects in which students apply the content and the skills they have learned to new 
situations, will be more heavily focused on math and science in the AMS schools and more focused on ELA, History and Arts in the HUM 
schools.  Differentiation of program occurs mostly in the Upper House programs.  AMS schools will concentrate on building out their math and 
science faculty in the Upper House allowing for a breadth of choice in STEM subjects while the HUM schools will build out their ELA, History and 
Arts faculty.  If we are successful in co-placement of schools, as is the case for AMS I and HUM I on the Kennedy Campus in the Bronx, students 
will be able to cross-register when they are interested in taking a class “outside of their concentration.” 

Please note that New Visions is working closely with the New York City Department of Education to define the role it might play in schools 
eligible for Federal SIG funding.  After the opening of the 99th New Century High School this fall, our focus has shifted to pioneering a new 
model of charter high schools – potentially starting 18 charter schools over the next 5 years.   

Our goal would be to establish campuses under the New Visions umbrella that combined no more than 2 charter schools each with district 
high schools started within the New Visions Partnership Support Organization.  This arrangement would facilitate our goal of consistently 
sharing promising practices across the charter/district divide at a depth that has eluded previous CMO practice in NYC and elsewhere.  It would 
allow for the test of a single model of school in both charter and non-charter contexts.  We believe that it would allow for campus-wide 
provision of services currently not affordable to any single small school – especially clinically rich teacher training and leadership development, 
technology and data initiatives.  New Visions would commit to deep and extended community engagement around the establishment of such 
campuses and to work collaboratively with the UFT and CSA to resolve building specific issues.  We see outreach to educators in the host 
schools to staff planning teams for new schools, provided that they accept the curriculum and model of the New Visions charter schools, as a 
critical element to landing new schools in the community. 
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 LOWER HOUSE  UPPER HOUSE 

 
Summer Bridge 
to High School 

9th grade Summer 
Bridge to 10th 

grade 

10th grade 11th grade 12th grade 

English 
 

Required 
Summer Bridge 
for Entering 9th 

Graders 
1 elective 

credit:  
Research and 
Presentation 

 

English:  Language, 
Writing and World 
Literature I 
required 

Required 
Summer 
Bridge— 

9/10 
Transition 
1 elective 

credit 
Advanced 

Research and 
Presentation 

English:  Language, 
Writing and World 
Literature II 
required 

 AP English 
Language 

AP Literature 

Grammar and 
Composition 
(support) 

AP English Language  English 11: 
Language, Writing 
and American 
Literature 

AP English 
 

Business Writing 
(support) 

   AP Writing 

English as a 
Second 

Language 

As per CR Part 154:   

 Beginning:  3 units 
of ESL 

 Intermediate: 2 
units of ESL 

 Advanced: 1 unit 
of ESL + 1 unit or 
ELA 

As per CR Part 154:   

 Beginning:  3 units 
of ESL 

 Intermediate: 2 
units of ESL 

 Advanced: 1 unit 
of ESL + 1 unit or 
ELA 

 As per CR Part 154:   

 Beginning:  3 
units of ESL 

 Intermediate: 2 
units of ESL 

 Advanced: 1 unit 
of ESL + 1 unit or 
ELA 

As per CR Part 
154:   

 Beginning:  3 
units of ESL 

 Intermediate: 
2 units of ESL 

 Advanced: 1 
unit of ESL + 1 
unit or ELA 

Mathematics 
 

Geometry Algebra 2   Trigonometry and 
Pre-Calculus 

AP Statistics 

Integrated Algebra 
1  

Geometry   Algebra 2  AP Calculus AB 

Pre-Algebra Integrated Algebra 1   Geometry  Calculus 

    Trigonometry 
and Pre-Calculus 

    Algebra 2  

Science 

Living Environment 
+ Lab 

Chemistry + Lab   Environmental 
Science 

AP Physics + Lab 

Environmental 
Science 

AP Biology + Lab  Physics + Lab  AP Chemistry + 
Lab 

 Environmental 
Science 

 AP Biology + Lab Environmental 
Science 

     

Social 
Studies 

American 
Government and 
Economics 

Global 9-10  American History American 
Government and 
Economics 

Global Studies 9 Global Studies 10   AP American 
History 

AP Global 
Studies 

Languages 
other than 

English 
 

Spanish 2 Spanish 3  Spanish 4 Spanish 4 

Spanish 1 Spanish 2  Spanish 3  

Arts 
Required Art (9 or 
10) 

Required Art (9 or 
10) 

 Studio Art Elective Studio Art 
Elective 

Health and 
Physical 

Education 

Physical Education 
9: Health 

Physical Education 
10: Lifetime Fitness 

 Physical Education 
11: Nutrition & 
Wellness 

Physical 
Education 12 

College and 
Career 

Readiness 

CCR:  Life Skills CCR:  Career and 
College Planning 

 CCR:  Skills for 
Success 

CCR:  Working 
for Success 

 
At New Visions Charter High Schools, all courses are developed using a challenge-based approach 
designed to engage students in learning and to foster the development and use of imaginative capacities 
for problem solving.  To implement challenge-based curricula effectively teachers, through careful 
planning and the use of diagnostic and formative data, establish a delicate balance between students 



 T h e  N e w  V i s i o n s  C h a r t e r  H i g h  S c h o o l  f o r  t h e  H u m a n i t i e s  I I I  

 
Page 6 of 43 

 

 

needing to know content and having the skills necessary to access content, produce artifacts that 
demonstrate their learning, present their findings and defend their work publicly.  
 
In a typical challenge-based unit, students: 

 work with a finite set of resources that focus on a particular topic (a work of art, a budget, a 
newspaper article, a website, and a political cartoon for example) 

 ask a question or questions that do not have pre-determined answers 

 explore and understand the resources to determine how they might construct an answer 
that is supported by the evidence pulled from the resources 

 construct a product (with particular attention being paid to the selection of appropriate 
media (a position paper, a PowerPoint presentation, a newscast, a video blog) that will be 
used to share their response with others 

 present their product to students and teachers and other community members, and  

 defend their position 
 
By using this pedagogical approach, the classroom dynamic is shifted from one where students receive 
information to one where students must act in order to meet a challenge or solve a problem.   
 
Based on 20 years of experience, the school development team at New Visions recognizes that for the school 
to be successful at implementing these types of curricula and at meeting its goals, teachers must act at three 
levels of responsibility: 

 As individuals, teachers are responsible for content acquisition by the student.  (Focus on NYS 
Learning Standards) 

 As grade team members, teachers collectively are responsible for skill development and progress to 
standards. (Focus on Common Core Standards) 

 As members of the school’s faculty, teachers are responsible for ensuring that all students graduate. 
(Focus on Graduation Requirements) 

 
Furthermore, the team understands that for this model of instruction to work: 

 teachers must explicitly and jointly work on the systematic development of students’ reading and 
listening skills to facilitate students’ ability to acquire and use information 

 teachers must coordinate the types of writing and speaking assignments they give so that students 
can be supported collectively as they master their writing and presentation skills; and  

 teachers must give coherent and intentional feedback to students to support their development   
 
Finally the team believes that alignment to NYS Learning and Common Core standards is critical to this 
model of instruction.  Understanding and making public which standards are commonly held by teams of 
teachers and which standards are held by individual teachers is an important task the school 
development team has undertaken to ensure that courses taught at HUM III explicitly and intentionally 
support students’ mastery of all standards.   
 
As a first step toward alignment in the curriculum development process, the team established exit criteria for 
students to move from the Lower House to the Upper House based on the NYS Learning Standards and the 
Common Core Standards.  These include: 

 Satisfactory performance on all NYS Regents exams administered to students: 
o Integrated Algebra – recommended level of performance 75 or above on the State Regents 

exam and a grade of 80 or above in the course 
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o 1st Level Science – recommended level of performance 65 or above on the State Regents exam 
and a grade of 80 or above in the course 

o Global Studies – recommended level of performance 65 or above on the State Regents exam 
and a grade of 80 or above in the course 

o English Language Arts – recommended level of performance 80 or above on the State Regents 
exam and a grade of 80 or above in the course 

 Demonstrated Proficiency at producing written arguments, informative/explanatory texts, and 
narrative texts at the 10th grade level as defined by the Writing Common Core Standards (propose 
to use the Common Core demonstration papers as anchors in the school-based assessment process). 

 Demonstrated Proficiency at producing and defending a response to a challenge question as 
measured by performance rubrics to be developed by the curriculum team. 

 
Working backwards from these exit criteria, the team created an instructional framework that incorporates 
cycles of writing in each trimester.  Every teacher at HUM III is required to use formal writing in the learning 
process.  Teachers, as part of the planning process for the trimester, select one of the three forms of writing 
defined in the Common Core – argumentative, informational or narrative – and coordinate assignments 
across classes in approximately 2-week cycles.   In order to promote coherence, they use a common 
framework for writing such as the model developed by Literacy Design Collaborative ( based on the Common 
Core Standards) and a common rubric (in development) to give feedback to students during and at the end of 
each cycle.  Teachers discuss the students’ progress as well as the strategies they implement to support 
student progress at regularly scheduled Cohort Inquiry Team meetings.  To facilitate this type of school-wide 
writing program further, the school development team is exploring the use of various technological platforms 
such as Google Docs to ease the collection of student work and the ability of teachers and students to access 
multiple writing drafts for assessment purposes. 
 
The instructional framework also includes the regular and coordinated use of diagnostic and formative 
assessments by teachers to understand what content and skills their students have mastered and what 
they still need to learn and practice.  This assessment work begins during the Bridge to High School 
program where students are evaluated to determine their reading level and then on the specific skills 
they must master at that reading level to become increasingly more proficient in comprehension. During 
this Bridge program students are also assessed on their readiness for algebra and asked to provide on-
demand and coached base-line writing samples.  
 
At HUM III, the formative assessment work continues over the course of the students’ stay at the school. 
Formal practitioner-prepared interim assessments based on Stiggins’ work in “Rethinking the 
Motivational Dynamics of Productive Assessment” (2005) are used each trimester.  HUM III teachers 
“assessment for learning” by completing the following progression in their classrooms: 

 Clearly articulate the standard to be mastered. 

 Deconstruct the standard into the enabling classroom achievement targets that form the 
foundations of learning leading to the standard. 

 Create a student-friendly version of those targets to share with students from the beginning of the 
learning. 

 Create high quality assessments of those classroom targets. 

 Use those in collaboration with the students to track improvement over time. 
 
The information gathered through these assessments guides trimester target-setting for students, 
individual support or enrichment opportunities and lesson construction and sequencing by teachers. 
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The framework also seeks to establish a common language for learning.  Our partner, Lincoln Center Institute 
(LCI), was selected to provide support in introducing and using The Capacities for Imaginative Learning2 at 
HUM III.  Through this partnership students and teachers are taught, and have the opportunity to 
practice and master habits of learning on which they can rely; these Capacities, derived from LCI’s study 
of works of art with students and teachers for over thirty years, nurture students’ abilities to imagine 
and create—abilities necessary not only for artists, but for scientists and mathematicians. Students, for 
example, practice how to “notice deeply” in a science classroom or learn to “question” difficult text in 
an English classroom and “make connections” between classes.  These habits create a common language 
and culture among students and teachers, and therefore coherence from class to class within one day 
and from project to project over time – “*T+he importance of *cultural+ coherence across the *charter+ 
schools, combined with the work ethic and a commitment to continuous improvement, produces strong 
student outcomes.” (Merseth, 2009)   By working with teachers and students systematically developing 
their ability to notice deeply, embodying, questioning, identifying patterns, making connections, exhibiting 
empathy, creating meaning, living with ambiguity, taking action and reflecting/assessing, we will see 
measurable growth on the part of all students. 
 
In this type of learning environment, teachers and administrators must pay close attention to students 
with special needs, English Language Learners and struggling students.  To support accelerated learning 
for young people in these categories, student voice (understanding what the student is interested in), 
strategic selection of appropriate and varied resources and the system of assessment (including 
mechanisms for immediate, focused and actionable feedback to the student) take on added importance.    
 
Teachers in a New Visions Charter High School are themselves learners.  To support teachers’ ability to 
evaluate student learning and to use what they learn through the assessment process to inform their 
day-to-day teaching, all teachers participate in a formal inquiry process.  As a model for professional 
growth, the SAM inquiry methodology, developed by New Visions and practiced in New Visions 
Partnership Support Organization member schools, opens the black box of student learning by training 
educators to base their practice on deep analysis of students’ learning needs. Each teacher participates 
on a Cohort Inquiry Team as part of this work.  The purpose of this team is to systematically study the 
connection between the pedagogical strategies the team believes best meets the needs of their 
students and the actual student outcomes.  Through facilitated inquiry, teachers on the Cohort Inquiry 
Team work together, during dedicated time within their regular programs to: 

 study their students’ progress and socio-emotional data, including student performance on 
diagnostic, formative, and summative assessments (such as the deliverables the students 
produce in their challenge work) 

 determine the skills and sub-skills (LCI capacities) students in their classes need to master 

 develop the lesson series, create the challenge projects and determine the pedagogy that will 
engage students in systematic work to develop the skills they need 

 in consultation with the administration and external providers, when necessary, identify or 
design instructional interventions aimed at the specific needs of sub-groups of students 

 implement  the work, and 

                                                           
2Holzer, Madeleine Fuchs, Capacities for Imaginative Learning, in Aesthetic Education, Inquiry and the Imagination .Lincoln Center Institute. 

2008. 
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 assess whether or not their planning and intervention work is effective based on the student 
outcomes for the unit and on the teams’ progress toward their agreed upon end-of-year goals 
for the grade 

 
In the first two years of work at the New Visions Charter High School for the Humanities III, the focus of 
the professional development will be on learning to do SAM and creating the systems to ensure the SAM 
methodology becomes embedded in the operations of the school.  Subsequent work will aim to help 
each of the original participants lead SAM by spreading the model among colleagues school-wide.  
 
To this end, New Visions has set milestones for the 1st year of the school’s implementation.  Each 
faculty member is expected to achieve the following milestones: 

 analysis of multiple data sources to identify and describe a group of struggling students as well 
as a set of specific, teachable skills that will be the focus of a targeted intervention; and  

 completion and analysis of seven to ten low-inference transcripts, resulting in a deeper 
understanding of instruction from the perspective of target students. 

 
As part of the professional development process at the school, faculty and administration will be 
supported through direct coaching, small group work, and the use of data tools by the New Visions 
Charter Unit.  Each faculty member will be supported in conducting 7-10 low-inference observations to 
understand teaching from the perspective of these struggling students. In a low-inference observation, 
participants are directed to observe classrooms and create transcripts that capture what is happening in 
the classroom, without judging or drawing inferences about why particular actions occurred. This 
practice is meant to promote participants’ deeper and more objective understanding of what needs to 
change in teaching practice to improve student achievement and to provide a means for determining 
whether changes have desired effects on student learning. Low-inference transcripts are also a vehicle 
for participants to see their own and other’s instruction more clearly; to help them shift their focus from 
teaching to learning.  
 
Support for this work happens in stages: 

 First: assisting faculty members in improving the quality of their transcripts.   Often times faculty 
members find it challenging to separate their own biases or judgments from their accounts 

 Secondly: assisting faculty members in identifying and capturing the important information in a 
classroom where several activities and conversations may be taking place at once. 

 Thirdly: assisting faculty members in analyzing and acting upon trends documented within the 
transcripts  

 
Faculty members are shown how to analyze the team’s work with target populations by using the 
“iceberg model,” a tool designed to help leaders understand and address gaps in student learning in the 
context of the systems that have created or perpetuated them. Using this model, each team identifies 
the needs of its target population as an “event,” then asks a set of questions about the patterns, 
structures and mental models at play “under the surface” that may be contributing to the target 
students’ failure. (See diagram below) 
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This is one of the tools that help teams analyze the connection between the identified needs of 
struggling students and the deployment of resources and strategies both in and out of the classroom.   
In the SAM methodology – as illustrated through the iceberg example – focusing on the initial, relatively 
small handful of students is actually meant to serve as an entry point for deeper conversations about 
underlying instructional and systemic conditions that inhibit improvement. 
 
In order for information to be shared, understood and acted upon across the school community, the 
Cohort Inquiry Teams have representatives who join the Principal, Assistant Principals and other key 
instructional and operational staff members in school-wide inquiry through the Organizational Inquiry 
Team that meets monthly after-school.  The purpose of this work, that mirrors in process the Cohort 
Inquiry Team, is to analyze and coordinate the various streams of work across the school in order to 
determine the effectiveness of the selected strategies, the impact of professional development, the use 
of resources as well as to determine if the school is on track to meet its organizational goals.  
 
Finally, for the school to be successful, clear organizational goals and targets must be set.  All New 
Visions Charter High Schools share these goals: 

 90% of students will be promoted each year by meeting credit requirements and passing State 
Regents Exams with at least an 80% for ELA, a 75% for Math and a 65% in other subjects. 

 Aligned with the goal established by the NYS Regents, New Visions Charter High Schools -- 
adhering to the NYS Graduation Requirements-- will graduate at least 80% of their entering 9th-
grade cohort within five years. 

 Schools will meet or exceed 90% average daily attendance. 

 Schools will ensure that 90% of students in each cohort return each year.  If a student and family 
select to leave the school, it is the responsibility of the school’s faculty and staff to make certain 
that the departing student is on-track to College and Career Ready. 

 90% of graduating seniors will register for college and complete 10 college credits their first 
year. 

 
In order to achieve these organizational goals, teachers and administrators participate in a formal, yearly 
process of assessing where they are in creating the conditions for the school to meet these goals, set 
specific targets that would move the school closer to their goal, and track their progress to meeting the 
targets on a bi-weekly basis.  Students, under the guidance of their cohort team, engage in a similar goal 
setting process.  This alignment of student, teacher, administrator and organizational goals is critical for 
school success.  
 

Event

Patterns

Structures

Mental Models: 

Event

Patterns

Structures

Mental Models: 

What happened?

Example: Target students do not sequence ideas logically in a written 

paragraph

What patterns emerge in classroom practice with regard to the targeted skills?

Example: In-class lessons and homework assignments rarely provide an 

opportunity for target students to practice the skill/s with which they struggle most.

What are the structures and decision rules in the school that create the patterns 

described above, especially as they relate to instruction?

Example: At the direction of school leadership who feel pressure to improve, 

lessons are based on Regents exams and not on the identified skill gaps and 

learning needs of students.

What are the belief systems that reflect and perpetuate the structures 

and decision rules described above?

Example: As secondary educators we tend to believe that students

enter high school with the skills they need, and that our job is simply 

to teach content.
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In order to maintain quality across New Visions Charter High Schools, to foster a sense of 
interdependence among the schools and to maximize the chances of achieving goals at all schools in the 
network, representatives of the organizational inquiry teams from across the network come together 
regularly as a Network Inquiry Team and are supported by the Charter Office in analyzing the 
performance of their schools and their colleagues’ schools, reflect on common and unique practices 
across the schools and determine the strengths, emerging needs and potential strategies to address the 
needs of the various schools in the network. 
 

B. SCHOOL CALENDAR AND DAILY SCHEDULE 

Attachment 3: Daily Schedule  

Attachment 4:  Annual Calendar    
 

C. TARGET POPULATION 
Anticipated Enrollment Table 

 

  Number of Students 

Grades Ages 2012-2013 2013-2014 2014-2015 2015-2016 2016-2017 

K-8 NA NA NA NA NA NA 

9 13-15 125 124 150 150 150 

10 14-16 0 125 125 150 150 

11 15-18 0 0 122 122 146 

12 16-19 0 0 0 120 120 

Total 
students 

 125 249 397 542 566 

Number of 
classes per 
grade 

 5 - 9th  
grade 

classes/grade 
 
 
 
 
 
 

5 classes total 
 

5 - 9th & 10th 
grade 

classes/grade 
 
 
 
 
 

 
10 classes 

total 

6 - 9th  
grade 

classes/grade 
 

5 – 10th & 11th 
grade 

classes/grade 
 

16 classes 
total 

6 – 9th  & 10th 
grade 

classes/grade 
 

5 – 11th & 12th 
grade 

classes/grade 
 

22 classes 
total 

6 – 9th ,10th & 
11th grade 

classes/grade 
 

5 - 12th grade 
classes/grade 

 
 

23 classes 
total 

Average 
number of 
students 
per class 

25 25 21 21 24 

 
The school plans on back-filling student enrollment vacancies in the 9th and 10th grades.   
Given the acceleration program we have designed (the 8-9 Bridge, 9th grade extended day and year, and 
the 9-10 Bridge) as well as the expectation that Juniors and Seniors will be engaging in college-learning 
experiences, we anticipate that students who have not participated in the first two years at the school 
will not effectively be able to meet the demands of the 11th and 12th grades. 
 

Currently there are approximately 16,000 students registered in 8th grade across the public schools in 
the six districts that comprise the Bronx.  Last year, according to the Directory of New York City Public 
High Schools, there were approximately 13,500 seats available to these families.  With six of the Bronx 
High Schools, representing eighteen hundred 9th grade seats, on NYS list of Persistently Low Achieving 
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schools and the performance levels of many of the other high schools in the Bronx is extremely low –  
[four year graduation rates for Cohort 2004 (with data through August 2008: local + regents diplomas) 
range between 46% and 62% (with the median being approximately 59%); six- year graduation rates for 
Cohort 2002 (with data through August 2008: local + regents diplomas) range between 53% and 65% 
(with the median being approximately 57%)], there is and will continue to be a need for quality high 
schools seats in the Bronx.  
 
The school development team believes that the use of the following strategies at HUM III will 
greatly support the faculty and staff in meeting the goals for the school. 
 

 Using the Common Core tasks to guide the development of the writing program and therefore, 
aligning the day-to-day work with the upcoming formal Assessment system  
o Focusing on the Common Core Standards, teachers develop a common language and a 

common understanding of the work providing real opportunities for collaboration to 
improve their classroom practice.   

 Integrating student, teacher and administrator aligned goal-setting process 
o Starting with a strong student diagnostics in reading, comprehension, writing and readiness 

for algebra, administrators are able to accurately determine student need.  This allows 
administrators to establish measurable goals for specific teachers and provide professional 
development to those teachers to ensure that they are supported in meeting their goals.  
Finally, administrators are able to “roll the student and teacher goals up” in order to 
establish and make public the administrative and organizational goals for the year. 

 Ongoing formative assessment of student learning in inquiry teams combined with New Visions 
On-Track/Off-Track System to assist with differentiated instruction aimed at improving student 
achievement. This system is being refined through the custom design of a student information 
system, Data-cation. 
o Once student and teacher targets are set through the goal setting process, analyzing the 

information that comes from the periodic assessment and regularly measuring for progress 
assists teachers and administrators in making “just in time” adjustments to their work, 
maximizes the chances of the teachers to successfully meet targets.  Having a system that 
makes the information easy to access by many also increases the chances that the work will 
stay on course. 

 Institutionalizing “challenge-based” curriculum that includes cultivating imaginative learning. 
o Creating units that are meaningful to students and require them to take a stance, present it 

and defend their position, the school addresses the major complaint by students about most 
high schools, “It’s boring.”  Breaking this culture of inactivity and irrelevance is critical to 
addressing the needs of the high school population. 

 Explicitly teaching the capacities (noticing, questioning, making connections, etc) at the Lesson 
level as a support mechanism for the writing program because you have to use these skills in 
order to be able to do narrative, argumentative and informative text well. 
o Teaching students discreet actions that can be used to solve complex problems gives them a 

methodology that they can practice and own over time.   Using this methodology to improve 
their writing will help them progress to College and career readiness levels. 

 Integrating Q-Tel strategies – modeling, visualizing, etc – across curriculum, Integrating the 
Capacities for Imaginative Learning across the curriculum and designing and implementing the 
structured “cycles of writing” program for all students across classes.  
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o Integrating the best strategies for students learning English and students with special needs 
into the general curriculum, gives all students have access to supports when they need them 
and students in special populations are not stigmatized.   

 Staffing the school with a Special Ed and an ELL Specialist for every cohort of students, an 
integral part of the grade team – they become responsible for direct services to students and 
the support for teachers on integration of Q-Tel and special education strategies across their 
teams.  

 Using time for continuous learning – (a) Morning coaching – small group/focused for the 
students immediate needs, (b) Extended day focused on writing and logic and (c) summer bridge 
programs for continuous learning throughout the first two years 

 Embedding the teacher certification program (UTR) – [to begin in the second year of school 
implementation] and embedding the leadership certification program (SAM)[to begin the third 
year of school implementation] – sustains an adult professional learning community focused on 
continuous improvement. 

 

D. ASSESSMENT 
New Visions Charter High School for the Humanities III (HUM III) believes in the interplay between 
pedagogy, curriculum and assessment.  The analysis of data, both qualitative and quantitative, has the 
power to shape the instructional cycle so that appropriate content is used and teaching strategies are 
selected, students’ needs are identified clearly and faculty members have the information necessary to 
accelerate student learning. A substantial part of the work the Cohort Inquiry Teams and the 
Organizational Inquiry Team do is to analyze the relationship between student performance on state 
standardized exams and student performance on school designed assessments and projects.  When 
there is a breakdown in alignment, the members of these groups are charged with informing the school 
community, understanding how the misalignment occurred and making adjustments to curriculum, 
assignments or teaching strategy to address the issue.   
 
Assessments at HUM III will reflect the following beliefs: 

• The primary purpose of assessment is to help the student understand his/her progress toward 
an agreed upon goal. 

• Assessment must inform teaching and learning 

• Assessments need to reflect the complex nature of learning 

• The assessment process should allow for on-demand requests, in real time assignments and 
long-term work that is revised. 

• The assessment process should allow the student to express his/her learning through different 
media 

• Assessments must be fair and equitable 

• Through the assessment process, students should develop lifelong evaluation skills they can 
reliably use in their own learning as well as when evaluating others. 

 
Setting Teacher and Department Performance Goals aligned with the School’s Organizational Goals 
through the yearly Goal-setting Process:   
In an initial meeting during the summer prior to school opening, teachers, in their cohort teams, 
examine data of incoming students to the extent that such data exists. Based on this data, teachers 
determine the areas of highest need and develop specific achievement targets for their students. Each 
department and individual teacher set these goals at the beginning of each year and, together, 
determines steps to be taken to achieve the goals.  This process includes looking at long-term goals, 
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short term goals, targets and interim progress indicators. 
 
Student Goal Setting 
In an effort to support HUM III students in developing self-discipline and the ability to reflect on their 
work, establish goals, and monitor their own progress, the faculty of the school will work with students 
to establish goals at the beginning of each year.  As part of the Cohort Inquiry Team, faculty members 
will meet with, support and monitor students in their work to meet the agreed upon goals.  Progress 
on goals will be part of the formal feedback/grading system of the school.   
 
Students are assessed in three major areas for promotion: 

o Course completion at proficiency:  Students will be required to complete all requirements for 
the individual courses on their programs.  Teachers will establish these requirements prior to 
the course, distribute requirements on the first day of the course and design classroom supports 
to ensure students have the greatest chance of meeting proficiency levels on all assignments. 

o Writing:  Students will be expected to complete all final writing assignments at proficiency or 
above for the individual courses on their programs. 

o Anchor Project completion:  Students will be expected to complete trimester anchor projects at 
proficiency or above in order to move on to the next level. 

 
HUM III uses two primary structures to ensure effective collection, analysis and use of data to inform 
classroom level decisions in an effort to achieve and maintain a high level of student performance:  
Cohort Inquiry Team and Organizational Inquiry Team (see pages 8 and 10). 
 
As described below, HUM III will implement a variety of systems to collect data and provide a 
meaningful window into student learning: 
 
STANDARDIZED ASSESSMENTS  
 
New York State Assessments 
HUM III administers all required New York State Regents exams in all subject areas. Data from these 
assessments provides an absolute indicator of student achievement in courses.  
 
Students at HUM III take practice exams.   Teachers, using item analysis tools developed by New Visions 
for Public Schools will study their performance, conduct error analysis of the questions students do not 
answered correctly.  This information is used to design future learning experiences for the students. 
Students are guided in a parallel process of analyzing their exams and determining areas of need and 
areas of strength.  Such ongoing use of Regents exam questions help students understand the 
conventions of the particular exam as well as help them master the content and skills necessary to 
perform effectively. 
 
Norm-referenced Exam 
At this time, the New Visions Charter High School development team is determining which norm-
referenced exam, aligned to NYS Standards can be used by the HUM III faculty in English and Math to 
provide a reliable indicator of a student's progress over the course of the year.  The selected exam will 
be administered during the summer bridge program and again at the end of the school year.  No 
decision has been finalized. 
 
SCHOOL-DEVELOPED ASSESSMENTS  
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Performance Assessment 
As stated earlier, HUM III students will engage in a “challenge curriculum” that is designed to foster 
imaginative capacities which support the Common Core Standards.  As part of this curriculum, students 
are required to present their findings to their classmates at the end of each unit.  These presentations 
give teachers and students the opportunity to assess the students’ mastery of the content studied as 
well as the students’ presentation skills. 
 
Anchor Projects 
Students at HUM III will complete up to 14 interdisciplinary anchor projects during their four years of 
high school – one every trimester plus one each during the bridge program transitions from grades 8-9 
and 9-10.  The anchor projects assess students’ progress on specific power standards that are the shared 
responsibility of all teachers in that grade.  The majority of anchor projects at HUM III focus on ELA, 
History, and the Arts while integrating other core subjects.   
 
An example of an anchor project… 
 
ANCHOR PROJECT TEMPLATE 
AMS II_____ HUM CHARTER II ___X____ GRADE _______ TRIMESTER _______ 

 

Question:   
What responsibilities do young people have as a consumer for the sneakers they buy? 
 
Foreground subjects:  
English: analyzing text, completing complex writing assignments and giving extensive oral presentations. 
Global: research global economies; labor laws; geography and map skills 
 
Background subject:  
Integrated Algebra: connect algebraic ideas, concepts and applications in the real world with mathematical theory. 
 
1. Project Overview/Project Context  

Students will use the Nike Corporation as a case study to learn about the manufacturing of sneakers, foreign manufacturing 
and the role of marketing in the price they pay for sneakers.  They will present their “youth perspective” at the International 
Council of Human Rights Conference. 

 
2. Resources: 

The Story of Nike (Built for Success) – by Aaron Frisch, paperback 
CNBC Presents - An unprecedented look inside Nike's 16 billion dollar empire. 
http://www.cnbc.com/id/22492149/ 
 

Facts about Nike Sweatshops | eHow.com  
http://www.ehow.com/about_5485125_nike-sweatshops.html#ixzz0vqSs8pAL 
 
NIKE’S Corporate Responsibility  
http://www.nikebiz.com/responsibility/workers_and_factories.html 
 
PBS Frontline – The Merchants of Cool and Under the Radar video clips 
http://www.pbs.org/wgbh/pages/frontline/shows/cool/view/ 

 
Deliverable: Product (What are the products that will serve as the basis of the summative assessments for the anchor project?) 

You are members of a Youth Panel convened by the New York Chapter of the National Retailers Association and you have 
been asked to provide your position on whether you have responsibilities as youth consumers to understand how the 
products you purchase are manufactured.  You are presenting and disseminating your position to conference attendees 

http://www.cnbc.com/id/22492149/
http://www.ehow.com/about_5485125_nike-sweatshops.html#ixzz0vqSs8pAL
http://www.nikebiz.com/responsibility/workers_and_factories.html
http://www.pbs.org/wgbh/pages/frontline/shows/cool/view/
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using a multimedia PowerPoint presentation. Note: Your PowerPoint presentation that will be disseminated to all 
conference attendees.  
In order to prepare for this presentation your team must do the following things: 

 Research the Nike Corporation and summarize your findings on how the company manufacturers its sneakers.  
Specifically learn about where, how and by whom they are made and the factors go into determining the final cost you 
pay as a consumer for their sneakers. 

 Investigate the allegations against Nike.  Find out what are the allegations that are made about Nike’s unethical 
practices? Who is making them? How has Nike responded to these allegations? Is Nike doing enough? 

 Convene a focus group of your peers where you share what you have learned from your Nike case study and you solicit 
their perspective of the question of their responsibilities as consumers.   

 Prepare a PowerPoint presentation that summarizes your findings and that states the position(s) you want the 
retailers to consider. 
 

What standards are being assessed? 
 

NYS Learning  
ELA Standard 1 Language for Information and Understanding 
ELA Standard 3 Language for Critical Analysis and Evaluation 
SS Standard 3 Geography  
SS Standard 4  Economics 
Math Standard 1  Analysis, Inquiry and Design  

 
Common Core Standards: 

Literacy (R1; R2, R8, W6, W7, W8, W9, SL1, SL2, SL3, L1, L2, L4) 
Math (MP1, MP2, MP6) 
Social Studies (RH1, RH6, RH9) 

 
What specific capacities are being used to help students understand the selected resources and complete the required tasks? 
Making Connections; Exhibiting Empathy; Embodying; Questioning; Living w/Ambiguity; Taking Action 
 
Specific Supports for ELL, Special Ed and Low Level 1 and 2 students 
 

Modeling  Read Aloud – in groups students will read through the resources, discuss what they are learning 
and form opinions about the resources. 

 Showing Finished Products- drafts of position statements, power point, essays and other written 
products produced throughout the project. 

Bridging  Think-Pair-Share – in groups students will reflect on their learning and reach conclusions on the 
positions they want to present at the conference. 

Schema Building  Graphic Organizers – team members will use a graphic organizer to take notes on the resource 
documents and to summarize positions/insights team members are developing on the question 
as they work through this project. 

Contextualization  Video Clips – Frontline and CNBC video clip are resources that are accessible to all students 
including ELL, Special Ed and Low Level 1 and 2.  

Metacognitive  Rubric for power point and presentation will support the students in required elements of these 
tasks and their delivery.   

 
Student Assessment Plans – how will students be assessed over the course of the project to know if they are on track? 

Rubrics for their presentations and PowerPoint 
Drafts of their PowerPoint 
Development of Index Cards to outline their presentation and roles 
Peer and teacher feedback on their presentations. 

 
Project Assessment Plans – how will the final product be assessed? 

Self Evaluation/Journal reflection paragraph to be written by each member of the team outlining the team’s progress 
(e.g. what was accomplished today), what needs to be done, what the team is learning about working in a group (e.g. 
team mgmt and roles) and where the team needs help. 
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Teacher Developed Tests, Quizzes, and Rubrics 
Teachers will administer formative assessments at appropriate intervals (generally at the conclusion of 
a unit of study) as determined by the course curriculum. All of these assessments will be aligned with 
New York State Content Standards. These will also include rubrics for specific types of tasks (e.g., 
essays) that are aligned with Regents exams expectations and those of the faculty.  
 
Data gathered from these assessments will allow the faculty members to refine instruction and 
curriculum, allocate professional development resources, provide data to determine value-added 
effectiveness of instruction, and assign tutoring and other resources to students based on outcomes. 
 
Student Portfolios 
Every assignment and interaction in the classroom provides the student and the teacher with 
information regarding the student’s knowledge acquisition and skill development.  At HUM III, the 
faculty and students will implement a portfolio system that facilitates the collection and assessment of 
information on a regular basis.  Teachers and students will decide through the goal setting process at 
the beginning of the year the core skills as defined by the NYS and Common Core Standards, as well as 
the Capacities for Imaginative Learning, students must master within the year, setting concrete targets 
and timelines.  The portfolio system will allow both the teacher and the student to submit work that 
shows growth in the agreed-upon areas.  During the formal check-ins with Cohort Inquiry Team 
members for the goal-setting process, students and teachers will assess the work in the portfolio against 
the desired outcomes using relevant teacher-designed rubrics. 
 
Reliability and rigor are always the questions when using portfolios.  The New Visions Charter High 
School model seeks to use an innovative approach to address this issue.  Because the schools in the New 
Visions Charter Network will use a common grading policy (to be determined by the Charter School 
Development Team), there will be two opportunities per year – during the Network Professional 
Development Days – where the Cohort Inquiry Teams from one school will be asked to assess the 
anchor projects of students from another school.  After the assessment of work is complete, the Cohort 
Inquiry Team will be asked to compare their evaluations with the “home team.”  Through a facilitated 
process, the members of the two Cohort Teams will explore any differences in evaluation.  They will 
share their thought processes and the evidence they used to determine the final “grade.”  The goal of 
this practice is to make the assessment process public and to begin a process that will lead to school 
inter-dependence regarding accountability of outcomes. 
 
 Student Use of Assessment Data 
HUM III believes that students actively engaged in the assessment of their learning better understand 
their strengths and needs as well as the conventions of quality work. Therefore, we share assessment 
data with students through regular classroom conferencing with their teachers.  Based on these 
conversations, students assist in planning the "next steps" of their education by setting personal 
learning goals. 
 
Additionally the assessment information is used to place students in academic support programs, 
enrichment or remedial, during the first period of the day, during the extended day session and during 
the Saturday sessions. In these classes, teachers use the data from the assessments to tailor 
instruction to address the student’s individual areas of growth.  
 
Family Use of Assessment Data 
We share assessment data with students and their families through Credit Accumulation conferences.  
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The conversation in these conferences is in the context of students’ “Progress toward Graduation” 
status (beginning Day 1 of Summer Bridge) and the students’ agreed upon short-term (1 year) goals.  
Ideas and suggestions for how families can support the students’ progress will be an integral part of 
the conference. 
 
Trustee Use of Assessment Data 
Student assessment and achievement data is regularly reported to the Board of Trustees by the 
Organizational Inquiry Team. These reports share meaningful and accessible information to the Board so 
that Trustees can exercise their oversight duties. Implementation plans accompany these reports to 
share how data is driving instructional planning and implementation. 
 

E. SCHOOL CLIMATE AND DISCIPLINE 
 
Success at New Visions Charter High School for the Humanities III (HUM III) depends on harnessing the 
expertise of all members of the HUM III community.  Parents and families play a crucial role in the 
success of their children, particularly at the high school level. Parents of HUM III students are expected 
to support the mission of the school by: 
 

• Ensuring that their children are in school and on time regularly 

• Ensuring that the school programs their children for at least 11 credits per year and tracking 
their children’s progress in the attainment of these credits 

• Engaging with their children in conversations regarding the importance of achieving grades of 80 
or higher in all of their courses 

• Ensuring that students sit for their required state exams in order to attain a grade of 75 or 
higher 

 
Parents of HUM III students will be informed and encouraged to become involved at home, which is just 
as supportive of their child's education as involvement at school. Parents will be encouraged and 
equipped to check their child's agenda book for assignments, provide a quiet space and time for the 
student to do homework, view the school's website for announcements and information, and visit with 
or call their student's teachers 
 
Parents of HUM III students are expected to attend parent-teacher conferences.  In addition, parents 
will be encouraged to become involved as members or leaders of the school's Parent-Teacher 
Association. 
Parents of HUM III students are expected to support the mission of the school by completing at least 15 
hours of service to the school annually.   
 
This service can be accomplished in several ways including, but not limited to: 
 

• Helping in the office staff with administrative tasks 

• Attending PTA meetings 

• Chaperoning student activities 

• Participating with the Administration in the creation, development, financing and 
implementation of HUM III’s Annual Community Events: 
o Bridge Program Celebration Night (July),  
o Summer Family Picnic (September),   
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o HUM III Potluck (November),  
o Fall Credit Night: Celebration of Student Achievement (December),  
o Spring Credit Night: Celebration (March) 
o Spring Performance Day (May) 
o Summer Credit Night (June) 
o Commencement Exercises (June) 

 
Parent engagement programs are administered and monitored by the Chief Operating Officer or a 
designee.  These staff members, in conjunction with the principal, develop further service opportunities 
for parents in collaboration with the Parent-Teacher Association and the faculty and staff. 
 

 
CONDUCT AND BEHAVIOR 

 
THE OVERRIDING CODE OF CONDUCT AND BEHAVIOR ASKS ALL STUDENTS AND ADULTS AT THE NEW 
VISIONS CHARTER HIGH SCHOOL FOR THE HUMANITIES III (HUM III) TO BE RESPECTFUL, RESPONSIBLE 
AND RIGOROUS.   HUM III believes that if the students and the adults in the HUM III community adhere 
to this maxim, they will establish necessary conditions to realize the mission of the school. 
 

 
While the faculty and staff of The New Visions Charter School believe that there will be an overriding 
sense of respect and security throughout the school community, it is important to outline procedures 
that will be followed when this sense of respect, responsibility and rigor is breached. 
 
All incidents involving such a breach will be evaluated by the Discipline Review Board.  The Discipline 
Review Board will make recommendations to the Principal and School Cabinet.  The Principal will be 
responsible for making final decisions regarding Discipline issues that include, but are not limited to: 
 

 Exclusion from school events 

 An in-school suspension 

 Assignment to Saturday suspension 

 An out-of-school suspension 

 Expulsion 
 
In all cases, students are entitled to and will receive Due Process protections, namely: 
 

 For suspensions lasting less than 10 days 
o A student’s (parent’s) right to know the reason for the suspension 

 Notification includes a written notice outlining the student's violations and the 
suspension or expulsion process. 

o The right to tell his/her side of the story prior to or shortly after the commencement of 
the suspension 

 For suspensions lasting longer than 10 days and expulsions, additional protections apply 
o Right to counsel 
o Right to confront and present witness 
o Right to challenge and present evidence 
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While the student’s parent/guardian will always be notified and invited to attend disciplinary hearings 
and re-entry meetings, with reasonable accommodations being made for his/her attendance,  if the 
parent/guardian is unable to attend, the student’s Due Process protections will remain intact.  In this 
case, parents will be informed in writing or the infraction, the outcome of the Discipline Review and the 
re-entry plan. 

 
In the case of expulsions, a hearing with the principal is held as soon as can be practically scheduled 
whereby the parent/guardian, student and a representative (if the parent/guardian so chooses) may be 
present to be heard. Parents are notified in writing of the final determination of the expulsion.  

 
Parents have the right to appeal expulsions and suspensions to HUM IIIs’ Board of Trustees.  
 
Discipline Review Board 
The Discipline Board is an advisory committee to the Principal. The board meets on a monthly basis [date 
and time to be determined at the beginning of each school year] and on an extra-ordinary basis as 
needed.  The Principal appoints members to the Discipline Board at the beginning of each school year – 
no later than the first day of classes.  The Board serves a one-year term.  The committee must include 
representative members from: 
 

 The Guidance department (1) 

 Teachers from the Lower House (9th and 10th grade) (1) 

 Teachers from the Upper House (11th and 12th grade) (1) 

 Students from the Lower House  (1) 

 Students from the Upper House  (1) 
 
Quarterly meetings of the Discipline Review Board will focus on rewarding students, faculty and staff 
who have contributed positively to the school community by promoting a kind, safe, and productive 
community.  Extra-ordinary meetings of the Discipline Review Committee occur at the request of the 
Principal when a breach to the sense of safety, kindness and productivity has occurred. 

 
The Discipline Board convenes when a student commits a serious violation of the discipline code or has 
broken the terms of his/her particular agreement (Attendance/Academic, Personal, and/or Disciplinary 
Probation).    
 
These infractions include, but are not limited to: 

 Possession or use of any weapons or firearms on school premises or at school sponsored events 

 Providing or selling narcotics of any kind 

 Inflicting or causing bodily harm to any person on campus 

 Assault or battery, or any threat of force or violence directed toward anyone 

 Fighting 

 Theft of, tampering with, or unauthorized handling of a teacher's grade book, textbook, 
handbook, keys, briefcase, or other personal items 

 Tampering with fire alarms or extinguishers 

 Habitual truancy 

 Any infraction considered sufficiently serious by the Principal 
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After review, The Review Board makes its recommendations to the Principal. It may recommend 
disciplinary action, terms of probation, suspension duration and a re-entry plan.   After consideration of 
the recommendations, the Principal makes final determination of the actions to be taken. 
 

 
LEVEL 1:  TEACHER/IN CLASSROOM 
Praise and rewards for actions promoting respect, responsibility and rigor. 
 
Teachers are primarily responsible for the day-to-day discipline in their classrooms.  Disciplinary options 
available to the teachers include:  

 First level interventions when minor infractions occur.  These include: 
o In-class warning 
o After school or lunch time detention 
o Parent-teacher communication 
o Counseling referral to the Guidance Department 
o Discipline referral to the Principal 
o Note: Teachers are not allowed to remove students from their classroom without the 

approval of the principal or designee 
 
LEVEL 2: DETENTIONS 
School Detention 
Detention is held every day except Friday for a period of up to 30 minutes.  During the detention period, 
students are to sit quietly. No activity such as listening to music, sleeping, etc. is permitted.  Students will 
be given work to do during detention.   
 
Homework Completion/Time Management Sessions (HC/TMS) 
Homework Completion/Time Management sessions are held every day except for Friday. A student can 
receive a referral to a Homework Completion/Time Management session if he/she does not complete 
the homework in any class. Sessions are up to 30 minutes.  The purpose of this time is for the student to 
either complete assignments or develop a plan on how to complete the assignment.  A member of the 
school community will be present to assist the student with this work. 
 
No Shows to Detention and HC/TMS 

 Parents will receive a phone call upon the first no show to School Detention or Time 
Management session. 
o If a student does not show to a school detention, his/her time will be doubled, and he/she 

will have to serve the detention the next day. 
o If a student does not show to a Homework Completion/Time Management session, he/she 

will receive detention for the following day, and his/her time will be doubled. 
 
LEVEL 2: EXCLUSIONS and SUSPENSIONS  
A student may not be suspended or expelled for any misconduct unless that act is related to school 
activity or school attendance at any time, including, but not limited to: 

• while on school grounds 

• while going to or coming from school 

• during the lunch period whether on or off the campus 

• during or while going to or coming from a school-sponsored activity 
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• during activities that have a material impact on school 
 
Exclusion from Social/ Extra-curricular Activities: 
Any student may be excluded from social activities for academic or behavioral reasons.   A student 
will be excluded from a field trip for the following reasons: 

 Receiving a referral within five days of a field trip or social activity 

 Receiving a suspension within fifteen days of a field trip or social activity 
 
In- School Suspension 
Upon the 2nd no show to school detention or Homework Completion/Time Management sessions, the 
student is considered in defiance of school rules and will receive an in-school suspension.  In school 
suspension is intended to remove the student from peers and the class environment. This separation 
provides the student time to reflect on his/her behavior and a possible pattern of behavior that will be 
more positive. 
 
A student serving in-school suspension reports to school at the regular time in full uniform. Each teacher 
will provide the student with work assignments that s/he must complete under the direct supervision of 
the suspension supervisor. The student will not attend any classes or go out for break. The student will 
eat lunch in the assigned room. Students serving in-school suspensions will receive live instruction for a 
minimum of 90 minutes per day in addition to receiving all assignments and taking all tests and quizzes 
administered on the days that the suspension is in effect. 
Saturday Suspension 
Students may receive Saturday Suspension if they receive more than 5 detentions/homework 
completion sessions in a month and/or if they receive more than 2 in school suspensions in a month.   A 
student may also be asked to attend a Saturday suspension session if deemed necessary by the 
Discipline Review Board.  Students serving Saturday suspensions will receive at least 90 minutes of 
instruction on the day of the suspension. 
 
After three suspensions in a semester, a student must appear before the Discipline Review Board. 
 
Mandatory Suspension 
The school will comply with the Federal Free Guns Act which carries a mandatory one-year suspension 
for possession of a firearm as defined under federal law. 
 
Disciplinary Probation 
Disciplinary probation refers to a period of time determined by the Principal on the recommendation of 
the Discipline Review Board, during which a student's behavior is monitored and evaluated to determine 
the student's right to actively participate in HUM III. The Disciplinary Probation period is a positive 
attempt to help the student realize that all choices carry consequences and is therefore designed to help 
the student correct his/her behavior. After suspension, a serious, and/or repeated disciplinary problem, 
the student and Principal will develop and sign a probation agreement that delineates the positive 
contribution the student will make in an effort to re-integrate into the community.  As part of the 
agreement, the student and the Principal will assign an adult mentor from the community and 
determine a meeting schedule for regular assessment of the student’s progress.  The student’s 
parent/guardian will be invited to be a part of this process; however, if the parent/guardian is unable to 
attend, a copy of the agreement will be mailed home. 
 
Probationary Term  
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The Disciplinary Probation term officially begins with the issuance of the probation notice and the 
development of the probation agreement and the re-entry plan for the student. The length of probation 
will be determined by the Principal with the recommendation of the Discipline Review Board and may be 
extended by the Principal for any violation listed under conduct and behavior.  Violations of the 
probationary conditions will result in a nine-week extension of probation. 
 
LEVEL 3: EXPULSIONS  
After a major breach to the sense of kindness, safety and productivity of the community, the Discipline 
Review Board may recommend expulsion from the school community.  This matter is not taken lightly; 
the student’s right to the highest Due Process protections will be honored. 
 
A student may be expelled from HUM III for any of the following major violations or for repeating any 
violation listed under suspension.  Length of expulsion is determined by the Discipline Review Board and 
at the time of the act in question. 
 

 Brandishing a knife at another person, or possession or use of any weapons or firearms on school 
premises or at school sponsored events 

 Possession of an explosive 

 Unlawfully selling a controlled substance including providing or selling narcotics of any kind  

 Inflicting or causing bodily harm to any person on campus 

 Committing or attempting to commit a sexual assault or committing a sexual battery 

 Assault or battery, or any threat of force or violence directed toward anyone 

 Fighting 

 Theft of, tampering with, or unauthorized handling of a teacher's grade book, textbook, 
handbook, keys, briefcase, or other personal items 

 Tampering with fire alarms or extinguishers 

 Any infraction considered sufficiently serious by the Principal (multiple suspensions, consistent 
defiance, etc.) 

 
Appeals 
A parent must submit an appeal within 30 days of being informed of the expulsion or suspension to the 
Board of Trustees at which time the Board will meet with the Principal and the Discipline Review Board 
(defined above). Additionally, parents can appeal a suspension or expulsion prior to the suspension or 
expulsion by immediately informing the Principal of their desire to appeal the suspension or expulsion. A 
meeting will occur as soon as practically possible between the principal, the parent and an appropriate 
representative from the Board of Trustees. The suspension or expulsion will not occur until the appeal 
has been heard and ruled upon by the Board of Trustees. If for some reason the Board of Trustees 
believes a member of the committee to be biased, that person will not participate in that particular 
appeal hearing. Instead, a member of the community or a parent will be appointed to the committee by 
the Board of Trustees. 
 
HUM III will collect suspension and expulsion data, which will be available for District review. In the case 
of a special education student, or a student who receives 504 accommodations, HUM III will ensure that is 
makes the appropriate adjustment as necessary to comply with the mandates of IDEA regulations. Prior 
to recommending expulsion for a Section 504 student or special education student, HUM III will convene 
a Committee on Special Education (CSE) meeting to determine whether the student's misconduct was a 
manifestation of his or her disability; whether the student was appropriately placed and was receiving 
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the appropriate services at the time of the misconduct; and/or whether behavior intervention strategies 
were in effect and consistent with the student's IEP and placement. If it is determined that the student's 
misconduct was not a manifestation of his or her disability and that the student was appropriately 
placed, and that the IEP set forth the necessary behavior goals or interventions, the student may be 
expelled. Additional information about the student discipline policy at HUM III can be found in the Parent 
– Student Handbook. 
 
Alternative Instruction 
In all cases of suspension or expulsion, alternative instruction of at least 90-minutes per day will be 
provided within 24 hours of such suspension or expulsion and shall consist of actual instruction as well 
as access to class assignments and exams for the duration of the suspension, and for a reasonable period 
after expulsion (the period of time necessary for a student to enroll in a district school, charter school or 
private school pursuant to the compulsory education laws). 
 
Record Keeping and Transfer 
All suspensions and expulsions will be documented in writing including student name, description of 
incident, and disciplinary action taken. As charter schools are subject to the Federal Family Education 
Rights and Privacy Act of 1975 (FERPA) which requires a school to protect a student's privacy, HUM III 
will not disclose any personally identifying information from the student's permanent records except as 
authorized pursuant to FERPA, or in response to a subpoena, as required by law, including FOIL. The 
parent/guardian of a student under eighteen years of age, or student eighteen years of age or older, is 
entitled to access the student's school records by submitting a written request to the School Leader. 
Further information concerning the disclosure of student information and limitations on such disclosure 
may be found in FERPA.  
 
Search and Seizure 
The following rules apply to the search of school property assigned to a specific student and the seizure of 
illegal items found therein: 

 School authorities may make an individual search of student's book bag, desk, lockers, cubbies, 
and person only when there is reasonable suspicion to believe that a student is in the possession 
of an item which is prohibited on school property or which may be used to disrupt or interfere 
with the educational process and as is permitted by exigent circumstances under the law. 

  Searches will be conducted under the authorization of the School Leader or designee. Items 
which are prohibited on school property, or which may be used to disrupt or interfere with the 
educational process, may be removed from student's desks, book bag, lockers, cubbies, and 
person by school authorities. 

 
Off -Campus Events 
Students at school sponsored off-campus events will be governed by all the guidelines of HUM III and 
are subject to the authority of school staff Failure to obey the lawful instruction of school staff.  Failure 
to do so will result in a loss of eligibility to attend school sponsored off campus events and may result in 
additional disciplinary measures in accordance with the Code of Conduct. 
 
Students with disabilities have the same rights and responsibilities as other students and may be 
disciplined for the same behavioral offenses. In addition to the HUM III's Code of Conduct procedures 
for all students, our school will comply with all federal and state laws and regulations governing the 
discipline of students with disabilities including 34 CFR 300.530-536 of the Code of Federal Regulations 
(CFR) and the following procedures: 
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 Students for whom the Individual Education Plan (IEP) includes specific disciplinary guidelines (a 
Behavioral Intervention Plan or goals and objectives related to student behavior) will be 
disciplined in accordance with those guidelines. If the disciplinary guidelines appear not to be 
effective or if there is a concern for the health and safety of the student or others, the matter will 
be immediately referred to the local school district's Committee on Special Education (CSE) for 
consideration of changing guidelines. 

 Students for whom the IEP does not include specific disciplinary guidelines may be disciplined in 
accordance with standard school policy relating to each infraction. If there is any reason to 
believe that the infraction is a result of the student's disability, the student is immediately 
referred to the school district's CSE for a manifestation determination. If a connection is found, 
no penalty will be imposed, and the school will work with the CSE to consider a possible 
program modification. 

 A student identified or regarded as having a disability will not be suspended for a total of more 
than ten days during the school year without the specific involvement of the district's CSE prior 
to the eleventh day of suspension/removal. 

 Whenever the school removes a student with an IEP pursuant to 34 CFR 530(g), it will notify the 
CSE in order to have the CSE determine an appropriate interim alternative educational setting 
and to provide the procedural safeguards notice it to the parents pursuant to 34 CFR 300.504 
and to keep the CSE appropriately informed of any further disciplinary actions taken. 

 The school will work with the district to ensure that the district's CSE meets as soon as possible 
but not more than ten days after receiving notification of any of the following for the purpose of 
considering a change in placement for the student involved: 

 The commission of an infraction by a student with a disability who has previously been 
suspended for the maximum allowable number of days. 

 The commission of any infraction that is a result of the student's disability. 
 

Protection for Children Not Yet Eligible for Special Education and Related Services 
HUM III will adhere to the requirements of 34 CFR 300.534. In accordance with this section, students 
who have not yet been determined to be eligible for special education and related services and who 
have engaged in behaviors that violated the school's Code of Conduct may assert any of the protections 
provided in Part 300 of Title 34 of the Code of Federal Regulations if the charter school or school district 
of residence had knowledge that the student was a student with a disability before the behavior that 
precipitates the disciplinary action occurred. 
 
Provision of Services during Removal 
Students removed for a period of less than ten days will receive all classroom assignments during the 
time of his or her suspension. Provisions will be made to permit a suspended student to make up 
assignments or tests missed as a result of such suspensions. The school will also provide additional 
alternative instruction within 24 hours by actual instruction, so that the student is given full opportunity 
to complete assignments and master curriculum, including additional instruction, phone assistance, 
computer instruction, and/or home visits, and one-on-one tutoring. 
 
During any subsequent removal that, combined with previous removals, equals ten or more school 
days, but does not constitute a change in placement as determined by the CSE, during the school year, 
services must be provided to the extent determined necessary  to enable the child to appropriately 
progress in the general curriculum and in achieving the goals of his/her IEP. In these cases, school 
personnel in consultation with the child's special education teacher make the service determination. 
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During any removal due to drug and weapon offenses [pursuant to 34 CFR 300.530(g), services will be 
provided to the extent necessary to enable the child to appropriately progress in the general curriculum 
and in achieving the goals of his/her IEP. These service determinations will be made by the CSE of the 
student's district of residence. The CSE will place students in interim alternative educational settings as 
appropriate and permitted by CFR 300.530. 
 
During any subsequent removal that does not constitute a change in placement, but where the 
behavior  is not a manifestation of the disability, the services will be provided to the extent necessary 
to enable the child to appropriately progress in the general curriculum and in achieving the goals of 
his/her IEP. The CSE of the student's district of residence will make the service determination. 
 
Committee on Special Education (CSE) Meetings 
Meetings of the district's CSE to either develop a behavioral assessment plan or, if the child has one, to 
review such a plan will occur when: 

 The child is first removed from his or her current placement for more that 10 school days in a 
school year; and 

 When commencing a removal that constitutes a change in placement. 
 
Subsequently, if other removals occur that do not constitute a change in placement; the school will 
work with the district's CSE to review the child's assessment plan and its implementation to determine if 
modifications are necessary. If one or more members of the district's CSE believe that modifications are 
needed, then the district's CSE is expected to meet to modify the plan and/or its implementation. 
 
Due Process 
If discipline that would constitute a change in placement is contemplated for any student, then not later 
than the date on which the decision to take such action is made, the parent/guardian of the student 
with the disability will be notified of that decision and provided the procedural safeguards notice by the 
CSE as described in 34 CFR 300.504 and immediately, if possible, but in no case later than 10 school days 
after the date on which such decision is made, the district's CSE and other qualified personnel will meet 
and review the relationship between the child's disability and the behavior subject to the disciplinary 
action. 
 
If, upon review, it is determined that the child's behavior was not a manifestation of his or her disability, 
then the child may be disciplined in the same manner as a child without a disability per 34 CFR 
300.530(c), except as provided in 34 CFR 300.530(d), which relates to the provision of services to students 
with disabilities during periods of removal. 
 
Parents may request a hearing of the CSE to challenge the manifestation determination. The child 
remains in his or her current educational placement while the hearing is pending except as provided 
below: 
 
If a parent/guardian requests a hearing or an appeal regarding a discipline action relating to weapons or 
drugs to challenge the interim alternative educational setting or the manifestation determination, the 
child will remain in the interim alternative educational setting pending the decision of the hearing 
officer or until the expiration of the time period provided for the disciplinary action, whichever occurs 
first, unless the parent and school agree otherwise. 
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II. ORGANIZATIONAL PLAN  
 
A. Governing Body 

Attachment 5:  Proposed by-laws  

Attachment 6:  Proposed Code of Ethics  
 
Pursuant to the New York Charter Schools Act (Section 2853.1.f) the Board of Trustees of HUM III has 
final authority for policy and operational decisions of the school. Moreover, the Board of Trustees has 
delegated decision-making authority to Leadership of the school and the day-to-day management of the 
school to New Visions for Public Schools. The Board of Trustees will meet monthly, though it recognizes 
that in the early years it may need to meet more frequently in order to hire and support the principal, 
and to ensure a smooth opening. By the end of the planning year, the Board of Trustees will have 
developed a committee structure in key functional areas such as finance and fundraising. 
 
The Trustees will be informed of school development directly from the Principal who will be expected to 
provide Trustees with regular reports on financial and student achievement data.  The Trustees will also 
be informed of the status of the school in relationship to its goals and objectives through regular reports 
from New Visions.  The Board of Trustees will have access to achievement reports. It may also request 
any additional information it needs to ensure the quality of the school. Responsibilities and obligations 
retained by the Trustees are enumerated below.  
 
Trustees of HUM III will: 

 Respect the solemn duty, as custodians of the public trust, to ensure that students enrolled in 
HUM III receive an exceptional education 

 Embody, preserve, and promote the school's mission, purpose, and core values 

 Advocate for the school's best interests and exercise independent judgment regardless of the 
impact on outside entities 

 Conduct themselves and school proceedings in an ethical, legal, and transparent manner 

 Ensure that personnel and fellow Trustees adhere to the school's code of ethics, personnel 
policies, and all other school policies 

 Adhere to the school's by-laws 

 Develop, adopt, and revise the school's education goals, policies, and annual budget 

 Hire, evaluate and, if necessary, fire the Principal 

 Address personnel issues in a manner consistent with the school's personnel policies 

 Address student, parent/guardian, community or other complaints brought forward by any 
individual or group alleging a violation of the provisions of the Charter Schools Act, the school's 
charter, or any other provisions of law pertaining to the management or operation of the school 
as per the school's complaint policy 

 Oversee the school's educational program to ensure that the school is loyal to its charter 

 Oversee the school's financial affairs to ensure that the school is operating in a fiscally 
responsible and solvent manner 

 Ensure that the school follows all applicable laws 

 Meet monthly 

 Visit the school to verify that daily operations are conducted in a manner that is consistent with 
the school's charter 

 Evaluate reports and assess data, including state and other standardized student achievement 
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data, to verify if the school's academic goals are being met 
 
The Trustees of New Visions Charter High School for the Humanities III are ultimately responsible for 
ensuring that the school attains its mission.  Given this responsibility, each Trustee must: 

 Demonstrate a wholehearted commitment to the school, its mission and core values and 
more generally, to the improvement of public education 

 Share a belief that all children, regardless of race, family background or socio-economic status, 
can achieve academic and personal excellence 

 Execute governance responsibilities with integrity and conviction 

 Serve as a resource to other Trustees and to the school's leadership and staff 

 Attend board meetings and volunteer for board committees 

• Must be at least 18 years of age 
 
Overall, we will seek to develop a Board of Trustees that has combined expertise in: 

• Community history and current affairs 

• College and Career Readiness 

• Leadership in Secondary education 

• The history and politics of the relationship between charter schools, district public schools and 
education reform 

• Financial management and Fundraising 

• Law and Labor relations 
 

The relationship between New Visions for Public Schools, the Board of Trustees, Lincoln Center Institute 
and the school is depicted in Attachment 10. 
 
A Board of Trustees will hold the school’s charter and focus on the financial and instructional oversight 
as well as strategic issues. The Board will have between 7 and 15 Trustees, not including the Principal 
who will serve as an ex officio member.   
 
Note:  Given the fact that AMS and HUM Charter schools are conceived of as “sister schools” and the 
network structure of New Visions Charter High Schools, we are proposing that the Board of Trustees 
oversee the four charter schools applying  for a September 2012 opening.  To this end, we have identified 
the following proposed members to work with the founding group:  Ronald Chaluisan (NVPS, VP Charter 
Office – ex officio), Yvette Armstrong Morales (Bronx lawyer and entrepreneur), and Angel Rodriguez, 
Bronx middle school principal.  The group is currently in the process of interviewing potential Board 
members including a current LCI Board member, a CUNY Dean, a CUNY Board member, a former NYC 
superintendent, a Bronx ELL teacher, a Bank Street professor and 2 former NYC HS principals.   The goal is 
to secure commitments from 3-5 additional candidates by May 15th, 2011.   
 
If this set of charter applications is successful with SED, the Board members would then be responsible 
for identifying, interviewing and securing 7-9 additional members.  This recruitment work would occur 
once the location for the proposed schools is identified with the NYC Department of Education so that we 
could ensure majority local representation on the Board.   
 
The complete Board would then be organized by subcommittee in order to address effectively their 
statutory responsibilities for all schools under their jurisdiction (see Attachment 5). 
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The Board of Trustees will delegate authority to New Visions for Public Schools to run the day-to-day 
operations of the school including, but not limited to, the selection and evaluation of the Principal, the 
professional development of the teachers including their role on the Inquiry Teams (Cohort and 
Organizational), the provision and analysis of data, the setting of targets and the formulation and 
implementation of action plans to attain the targets. The School Administration, represented by the 
Principal and the Chief Operating Officer (COO), will focus on and address all educational and 
operational issues. When the Principal is unavailable, day-to-day responsibilities fall to the COO.  The 
Principal with the COO lead the Organizational Inquiry Team in their work of promoting learning, 
positive school culture, student discipline, and family outreach. The governance culture will reflect 
mutual respect for authority in these respective spheres.   
 

 The Principal of the New Visions Charter High Schools is selected by New Visions for Public 
Schools and hired by the Board of Trustees of the school. 
o The Principal is an employee of the of the education corporation formed to operate the 

school; but to ensure a loyal and accountable replication of the New Visions Charter High 
School model, New Visions for Public Schools will recruit, train, provide on-going support, 
and evaluate the principal.  

o New Visions for Public Schools evaluation of the Principal will be reported to the Board of 
Trustees for their review.  

o This reporting structure will maintain the Board of Trustees ultimate statutory responsibility 
for the school while placing the appropriate amount of responsibility, authority, and 
accountability with New Visions for Public Schools in regard to the school's Principal and 
operations. 

 Lincoln Center Institute (LCI) will provide instructional support to the school, as described in LCI’s 
partnership letter of intent. LCI works in collaboration with New Visions for Public Schools and at 
the direction of the Principal. The School's Principal (and other staff as delegated by the Principal) 
will have significant direct contact with LCI. The Board of Trustees, through its direct relationship 
with New Visions, has a relationship with LCI as a way to hold LCI accountable for the 
instructional services provided. 

 New Visions for Public Schools will provide academic, programmatic and operational support to 
the school. New Visions will work with the Principal to ensure that the New Visions model is 
accurately replicated. The School's Principal (and other staff as delegated by the Principal) will 
have significant direct contact with New Visions. Given New Visions’ responsibilities in evaluating 
the Principal and reporting the results of these evaluations to the Board of Trustees, New Visions 
also has a direct relationship with the Board of Trustees, through which the Board of Trustees can 
hold New Visions accountable for their services. 

 

B. Founding Group Composition 

Attachment 7: Prospective founding group resumes or CVs  

Attachment 8:  Completed Statement of Assurances  
Attachment 9:   Completed Request for Information from Prospective Charter School Board Members 

form.   
 

Founding Group Composition 

Name Current Employment Relevant Experience 
Proposed 

Board 
Member 

Relationship to 
Community 
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Julia Chun 
Lead Applicant 

Principal, NV Charter HS for Advanced 
Math and Science  (opening 9-2011) 

Leadership coach, Staff 
Developer, Middle School AP 

N 
Future Principal on the 
JFK campus in the Bronx 

Lewis F. Thomas 
Principal, NV Charter HS for the 
Humanities (opening 9-2011) 

Charter High School Principal, 
Charter School Dir. of Operations 

N 
Future Principal on the 
JFK campus in the Bronx 

Janet Price 
Director of Instruction, NVPS Charter 
Office 

School Leader, Leadership Coach, 
Small School Founder, Teacher 

N  

Lori Mei 
Director of Operations, NVPS Charter 
Office 

Data Specialist N  

Jennie Soler-
McIntosh 

Director of Community Engagement, 
NVPS 

Community outreach, 
Partnership development 

N 
Raised and educated in 
the Bronx 

Ronald Chaluisan Vice-president, NVPS Charter Office 
School Leader, Leadership Coach, 
Small School Founder 

Y  
(ex officio) 

Born, raised and educated 
in the Bronx 

Stacy Martin  COO, NVPS 
Finance and Administration 
systems 

N  

Brad Haggerty 

SAM facilitator, NVPS 
Proposed Leader for 2

nd
 round NV 

Charter High Schools (if applications to SED 

are successful) 

School Leader, Leadership Coach 
Charter Board Chairperson 

N  

Madeleine Holzer  
Director of Educational Development , 
Lincoln Center Institute 

English instruction, LCI Capacities 
Expert 

N 
Born, raised and educated 
in the Bronx 

Robert Hiller 
Instructional Specialist, NVPS Charter 
Office 

Math instruction and Assessment N  

Angel Rodriguez Principal, MS 302 
School Leader, 
Teacher, 
Special Education 

Y School leader in the Bronx 

Yvette Armstrong 
Morales 

Lawyer 
Parent, School Creation Team 
member, School Leadership 
Teams  

Y 
Lawyer and entrepreneur 
in the Bronx 

Genevieve de 
Gaillande 

Program Coordinator, NVPS Charter 
OFfice 

Community outreach, project 
planning,  

N  

 
In accordance with Open meeting Law, all of our meetings are open to the public except for items 
covered under executive session.   The Annual Calendar for the New Visions Charter High Schools Board 
of Trustees meetings is posted on our website.  One week prior to each meeting, the Board Secretary 
posts a reminder on the New Visions website for the upcoming meeting.  An electronic press release is 
sent via email to local Newspapers and websites.  Minutes and agendas for all meetings are posted on 
the New Visions website. 
 
The three structures for parental and staff participation in the governance of the school are: 
 
Organizational Inquiry Team  
The Organizational Inquiry Team is the body that makes site-based decisions, based on authority delegated 
by the school's Board of Trustees. On this team sits the principal, teachers, parents and students. The 
council is the body responsible for analyzing information that emerges from the formal work of the 
Cohort Inquiry Teams in order to inform long term planning and goal setting, determine short term 
targets to include in the school improvement plan, budget resources – financial, human and community, 
and mold communication and outreach. The council meets bi-weekly and reports regularly to the Board 
of Trustees. 
 
Network Inquiry Team see page 11 
 
Annual Community Events Team see page 18 
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C. Management and Operation 
Attachment 10:   Organizational Chart that shows the staffing structure and reporting responsibilities 

for the board, administration and staff   
Attachment 11: Key position descriptions describing critical skills or experiences every employee 

included in the organizational chart (description can be general for core teachers). 
Qualifications for hiring should provide assurance that background checks and child 

abuse registry will be conducted for every employee in accordance with the law.   
 
(See information re Board structure, positions and responsibilities in Attachments 5) 
(See information re school staffing plan in Section II D] 
 
Key positions and responsibilities at HUM III  
The Principal is the instructional leader and manager of the New Visions Charter High School and is 
ultimately responsible for ensuring that the school provides students with the skills, knowledge and 
experience necessary to succeed academically and socially. To do this, the principal must have the skills 
needed to adeptly facilitate and collaborate with faculty and staff; experience teaching using alternative 
pedagogy; ability to identify and use diagnostic and formative assessments; and ability to engage in and 
support classroom and organizational level inquiry to inform decision making.  
 
The Chief Operating Officer (COO) is critical to the successful and efficient running of New Visions 
Charter High Schools. The COO oversees operational performance through managing finance, 
administration, technology, compliance and general school operations, in order to support student 
achievement and financial success.  The COO will report to the Principal and manage the school’s 
Operations team. S/he will work closely and collaboratively with the Principal and will be a member of 
the site’s Leadership Team. 
 
The Assistant Principal is the assistant instructional leader of New Visions Charter High School and is 
ultimately responsible for helping the Principal ensure that the school provides students with the skills, 
knowledge and experience necessary to succeed academically and socially. To do this, the assistant 
principal must have the skills needed to adeptly assist in facilitating and collaborating with faculty and 
staff; experience teaching using alternative pedagogy; ability to identify and use diagnostic and 
formative assessments; and ability to engage in and support classroom and organizational level inquiry 
to inform decision making.   The assistant principal in conjunction with the guidance counselor will lead 
a grade group cohort from 9th-12th grades. 
 
Utilizing leadership, advocacy, and collaboration, Guidance Counselors promote student success, 
provide preventive services, and respond to identified student needs by implementing a comprehensive 
school counseling program that addresses academic, career, and personal/social development for all 
students. The guidance counselor will work face-to-face to help students evaluate their abilities and 
interests. They will help them see their talents and personality characteristics to help them develop 
academic goals that will lead to sound college/career aims.   The guidance counselor in conjunction with 
the assistant principal will lead a grade group cohort from 9th-12th grades. 
 
Successful New Visions Charter High Schools teaching candidates will: 

 Demonstrate strong content knowledge 

 Have a proven track record for planning lessons with clear learning objectives and a means for 
assessing whether those objectives have been met 
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 Have a proven track record for engaging students in their own learning 

 Have demonstrated success in working collaboratively on a team 

 Have strong organizational and communication skills 

 Have demonstrated success in tailoring instruction to the needs of diverse learners 

 Be able to commit to our extended day schedule 

 Be available to teach Saturday Academy, as needed 
 
C1.  Charter Management Organizations 

We intend to contract with a not-for-profit charter management organization.    
Attachment 12:   Background information on the CMO  

Attachment 13:   A list of other schools managed by the CMO in NY with contact information  
Attachment 14:   Academic performance data from schools managed by the CMO for the past three 

years  

Attachment 15:   A summary of the CMO’s fiscal performance for the past three years  
Attachment 16:   The service agreement as executed between the school and the CMO (or template 

version if not yet executed)  
 
There are five main reasons why the applicant selected New Visions as the not-for-profit management 
organization for the New Visions Charter High School for the Humanities III: 

 

 Potential to learn and share with district schools in a formal network:  The applicant, with the 
Management Team at New Visions, explored the rationale for beginning additional NV charter 
high schools at this time.  Together we decided that, given New Visions role as a Partnership 
Support Organization (PSO) in NYC managing a portfolio of 76 district schools and its successful 
bid to open two charter schools in September 2011 – NV Charter High School for the Humanities 
and NV Charter High School for the Humanities – it is in a unique situation to foster learning 
between district public and charter schools.  If successful in establishing New Visions Charter 
High School for the Humanities III (HUM III), the school would join a network of public schools, 
district and charter, in a process that we believe can lead to the sharing practice and the 
improvement of high school education across New York.   

 Personal History with the organization:  The applicant has worked with New Visions over the 
past few years in engaging with and addressing issues of adolescent learning in High Schools and 
the interventions that adults and organizations can put in place to positively impact outcomes. 

 Alignment with Organizational Philosophy:  The applicant believes in the mission of New Visions; 
addressing the learning needs of students who have not traditionally been well-served by 
neighborhood schools. 

 Access to the resources the organization brings to bear:  The applicant understands the human 
capital, and consequently the support that is available through a formal relationship with New 
Visions.  

 Finally, the applicant believes in New Visions’ track record of success.  Over its 20 year history 
serving the students, families, teachers and leaders of schools in New York City, New Visions for 
Public Schools (NVPS) has developed a demonstrated track record of creating successful, 
effective schools that serve under-privileged populations.  This work has taken various forms 
with significant results.  NV has: 
o Established 40 small, effective schools in New York City during the 1990s.  
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o Worked with more than 200 community partners to start 99 new small high schools through 
the New Century High Schools Initiative.  The first cohort of these schools achieved a 77% 
graduation rate:  15% better than the city average and double the rate of the schools they 
replaced.   

o Established an innovation lab within the New York City public school system.  NV pioneered 
new data tools, 9th grade curricula, and classroom observation tools, among other 
resources, in our schools.   

o Outpaced the city graduation rates in its PSO member schools while serving a higher 
percentage than the rest of the city of students who are African American or Latino, poor, 
English Language Learners and/or receive special education.   

o Seen improvements in leading indicators focused on the 9th grade—more students every 
year are earning the number of course credits and passing state exams necessary for high 
school graduation and college entry and success. 

 
By building off of the school creation work that New Visions has done through its participation in the 
New Century High Schools Initiative and its instructional and operational role as a Partnership Support 
Organization for the NYC Department of Education, HUM III will “hit the ground running.”  Systems are 
in place for school start-up, data collection and use, leadership identification and certification, teacher 
recruitment and hiring, professional development in the form of inquiry training and support, data 
collection and analysis, and many other critical areas for new schools.   
 
Also, the school development team is interested in cultivating and maintaining a formal adult learning 
environment.  New Visions has a tremendous amount of experience in supporting this type of 
environment.  New Visions’ Urban Teacher Residency Program is an important element of the school 
design.   
 
New Visions will support the Charter High Schools in incorporate the “teaching hospital” model.  Adults 
entering the teaching profession will have the opportunity at New Visions Charter Schools to be certified 
by working with a master teacher, teaching a reduced load at the school, participating on the school’s 
cohort inquiry team and taking part in a reflective seminar with other beginning and master teachers.  
Residents, as the novice teachers are known, will be given immediate accountability for one section of 
students in the school.  As such, they plan and implement curriculum, instruction, and assessment 
collaboratively under the tutelage of the master teacher.  At each school, the resident and master 
teachers participate on the Cohort Inquiry Team.  Harnessing the expertise of master teachers, and 
supporting them in creating and maintaining an adult learning culture within the school, serves as a 
catalyst for overall school improvement by cultivating a reflective professional culture.  
 
 New Visions Participation in the School:   

 See organizational structure in Attachment 10 

 See Attachment 16 
Assessment of New Visions’ Support: see Attachment 16 
 

D. Staffing and Human Resources  
New Visions Charter Office and the HUM III team will contract with The New Teacher Project (TNTP) to 
identify, recruit, hire and process teacher candidates.  We will use the practices outlined in The School 
Leader’s Toolbox,  a collection of resources focused on Recruitment, Evaluation, Retention of High 

http://schoolleaderstoolbox.org/
http://schoolleaderstoolbox.org/
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Performers, Performance Accountability, and Building a Professional School Culture used by the nation’s 
top charter school to recruit, manage and support a high-performing teacher workforce. 
 
Teachers at HUM III will be recruited for their demonstrated experience and/or interest in: 

 Project Based Learning Approach:  At New Visions Charter High Schools, students will 
engage in a problem based learning approach that will require them to present solutions to 
real life challenges. 

 Teaching of Reading and Writing:  A targeted focus on writing in every content area to 
develop critical thinking skills. 

 Collaborative Teaching:  Working on grade level teams, teachers take ownership of student 
success by looking at data and student work to create individualized academic plans. 

 Looping:  Believing that a shared responsibility for understanding each student’s needs is 
critical to each student’s success, teachers will work in Lower House and Upper House 
teams, looping from 9-10th grade, and from 11th to 12th grade. 

 
Our staffing growth plan is charted below: 
 

Instructional Staff 

2011-
2012 
Pre-

opening 

2012-
2013 

2014-
2015 

2015-
2016 

2016-
2017 

2017-
2018 

PRINCIPAL 0.5 1 1 1 1 1 

ASSISTANT PRINCIPAL 0 1 2 3 4 4 

GUIDANCE / COLLEGE  ADVISOR 0 2 2 3 4 4 

CLASSROOM TEACHERS 0 5 10 16 22 24 

SPECIALTY TEACHERS 0 2 4 7 9 9 

SPECIAL EDUCATION TEACHER 0 1.4 2.4 4 5.6 5.6 

ENGLISH LANGUAGE LEARNER TEACHER 0 1.3 1.5 3.3 4.1 4.1 

SPEECH TEACHER 0 0.1 0.2 0.2 0.3 0.3 

SCHOOL / TEACHER  AIDES 0 1 2 4 6 6 

Operational Staff 

2011-
2012 
Pre-

opening 

2012-
2013 

2014-
2015 

2015-
2016 

2016-
2017 

2017-
2018 

CHIEF OPERATING OFFICER 0.4 1 1 1 1 1 

BUSINESS MANAGER 0 1 1 2 2 2 

SECRETARY 0 1 1 1 1 1 

PARENT COORDINATOR (COMMUNITY)  0 0 1 1 1 1 

 
Successful New Visions Charter High Schools teaching candidates will: 

 Demonstrate strong content knowledge 

 Have a proven track record for planning lessons with clear learning objectives and a means 
for assessing whether those objectives have been met 

 Have a proven track record for engaging students in their own learning 

 Have demonstrated success in working collaboratively on a team 

 Have strong organizational and communication skills 

 Have demonstrated success in tailoring instruction to the needs of diverse learners 
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 Be able to commit to our extended day schedule 

 Be available to teach Saturday Academy, as needed 
 
The model is built on the assumption that there would be 1 teacher scheduled with each section of students 
every period.   Teaching aides would be assigned as needed; specialty teachers would have both their own 
sections of classes and assigned team teaching responsibilities.  Special education teachers would be 
assigned to ensure that students were being taught in the least restrictive environment. 
 
Success at New Visions Charter High School for the Humanities III (HUM III) depends on harnessing the 
expertise of all members of the HUM III community.  To that end, there are both formal and informal 
opportunities for each constituency to contribute to the governance and administration of the school.   
 
Teachers will hold seats on the major decision-making committees at the school, creating opportunities 
for teachers to increase their responsibility.  At HUM III, as part of the New Visions Charter High School 
model, there exist roles which support teachers in taking on increasing responsibilities while continuing 
to develop their pedagogical skills.  By embedding both a teacher certification and leadership 
certification program into the New Visions Charter High School model, teachers at HUM III will have the 
opportunity to move along a career pathway that takes them from pre-teaching to training and 
certification, through induction to classroom teaching with defined individual and team responsibilities, 
and then on to mentoring, participation on school administrative teams, formal preparation for school 
building certification, and formal opportunities to lead at the grade level, department, level and school 
level. 
 
The descriptions below are recommended practices that will be agreed upon with faculty during the 
planning year, prior to school opening. Description of duties and roles will be revisited annually and 
revised as needed. 
 
Organizational Inquiry Team 
The Organizational Inquiry Team is the body that makes site-based decisions, based on authority delegated 
by the school's Board of Trustees. On this team sits the principal, teachers, parents and students. The 
council is the body responsible for analyzing information that emerges from the formal work of the 
Cohort Inquiry Teams in order to inform long term planning and goal setting, determine short term 
targets to include in the school improvement plan, budget resources – financial, human and community, 
and mold communication and outreach. The council meets bi-weekly and reports regularly to the Board 
of Trustees. 
 
Cohort Inquiry Team 
See description on p. 8 
 
Hiring Committee 
Faculty members play a determining role in the hiring process. Representative teachers on the Hiring 
Committee in interview candidates, assess applicants’ effectiveness as they conduct demonstration 
lessons, and, with the principal, decide who is hired. 
 
Additional Formalized Teacher Roles 
Teachers will be selected to play specific roles in professional development. Details on the qualifications, 
terms, and responsibilities of these roles are listed below. 
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Mentor Teacher 
Cohort Inquiry Team Leader 
Department Inquiry Team Leader 
Special Education Inquiry Team Leader 
English Language Learner Inquiry Team Leader 
Guidance Inquiry Team Leader 

 
The school development team has drafted a framework for teacher evaluation that includes categories 
representing (a) the individual and teams' contributions to moving a target population of students as 
well as the notion that by focusing on improving instruction for the neediest students in the cohort, 
teachers become better teachers for all, (b) the individual's responsibility to plan effectively, and (c) the 
individuals responsibility to create effective environments for learning that allow for and depend upon 
effective assessment of and feedback to students. This final version of this framework will be presented 
to the Board of Trustees and included in the school’s personnel manual. 
 

A. Evaluation based on evidence of student learning: At least 80% of students show proof of 
growth through participation in pre- and post- skills-based tests in each content area 

Through the identification and targeting of specific skills based on the Common Core 
Standards, members of cohort teams accelerate students’ ability to interact with 
specific content and support students in the production of evidence of learning. 

B. Evaluation based on evidence of addressing student needs: At least 80% of students in selected 
target group receive credit for 90% of their course load 

Through the selection of a target group of students and focused attention to improving 
the performance of those selected students, teachers will make adjustments to their 
classroom teaching that will positively impact all students in the class. 

C. Evaluation based on evidence of Effective Classroom Practice 
1. Evidence of mastering NV Charter School Curricular Design Practices for Student 

Learning:  At least 90% of students perform at or above proficiency for selected unit 
Through the systematic analysis of unit construction, anticipated outcomes, and 
actual performance teachers improve their planning and execution skills and 
positively impact student performance in their classes. 

2. Evidence of honing NV Charter School Practices in Teaching through Observations of 
classroom practice:  At least 95% of all students in observed classes are actively engaged 
in mastering content, asking questions, producing a deliverable that demonstrates their 
understanding of the content and/or defending their work to peers and teachers. 

Through constant and effective feedback to teachers on creating engaging and 
rigorous learning opportunities for learning, teachers become more effective in 
supporting student learning. 

D. Evaluation based on outcomes of student survey:  Survey tool to be identified 
 

E. Student Recruitment, Enrollment, and Evidence of Demand 
 
Currently there are approximately 16,000 students registered in 8th grade across the public schools in 
the six districts that comprise the Bronx.  Last year, according to the Directory of New York City Public 
High Schools, there were approximately 13,500 seats available to these families.  With six of the Bronx 
High Schools, representing eighteen hundred 9th grade seats, on NYS list of Persistently Low Achieving 
schools and the performance levels of many of the other high schools in the Bronx – [four year 
graduation rates for Cohort 2004 (with data through August 2008: local + regents diplomas) range 



 T h e  N e w  V i s i o n s  C h a r t e r  H i g h  S c h o o l  f o r  t h e  H u m a n i t i e s  I I I  

 
Page 37 of 43 

 

 

between 46% and 62% (with the median being approximately 59%); six- year graduation rates for Cohort 
2002 (with data through August 2008: local + regents diplomas) range between 53% and 65% (with the 
median being approximately 57%)] – extremely low, there is and will continue to be a need for quality 
high schools seats in the Bronx.  
 
Our student recruitment efforts have consisted of a variety of efforts that are highlighted below.  All our 
outreach materials are available in English and Spanish.  These include: brochure, FAQ, applications and 
flyers promoting our orientation sessions and school opening.  The New Visions website 
www.newvisions.org/charter  includes all our materials and offers families the opportunity to apply 
online or download the application.  While we have not officially begun recruitment for the proposed 
2012 schools, we have opened up conversations about 2012 with Principals and Guidance Counselors as 
we do our outreach for the two 2011 Charter Schools. 
 

 
Middle Schools 

 Personal contact with all schools in District 10, Bronx 

 Overview email sent to principals of all middle schools in Bronx (Districts 7, 8, 9, 10, 11, and 12) 
and middle schools in Northern Manhattan (Districts 6) and charter schools in Bronx and 
Manhattan with 8th grade students.  

 Presentations to parent groups during Parent Teacher Conference Nights at MS 206 in the Bronx 
and MS 95, and MS 302 

 
Press – Ads promoting our community forums have been taken out in the following newspapers: 

 Daily News- Bronx Section 

 El Diario La Prensa 

 Local Bronx/Northern Manhattan Papers 
o Norwood News 
o Riverdale Press 
o Bronx Times 
o Coop City Times 
o Manhattan Free Press- bilingual Spanish English Ad 
o Bronx Free Press – bilingual Spanish English Ad 

 
Community Organizations – we have collaborated with the following organizations to promote the 
schools and enrollment opportunities in our charter schools.  Additional agencies are currently being 
identified. 

 Agency for Children’s Services (City 
wide) – Interest in targeting children in 
the foster care system who typically are 
not made aware of new school 
enrollment opportunities.  ACS is 
distributing our flyers, applications and 
school information to its network of 
child welfare providers in the Bronx and 
Northern Manhattan. 

 Jewish Child Care Association (Mott 
Haven) 

 Phipps Community Development 
Corporation (East Tremont) 

 Northwest Bronx Community & Clergy 
Coalition (Kingsbridge) – bilingual 
community organizer from NWBCC is 
supporting our outreach efforts. 

 BronxWorks (Highbridge) 

 Pueblo En Marcha (Mott Haven) 

 South Bronx Community Congress 
(South Bronx) 

http://www.newvisions.org/charter
http://northwestbronx.blogspot.com/
http://northwestbronx.blogspot.com/


 T h e  N e w  V i s i o n s  C h a r t e r  H i g h  S c h o o l  f o r  t h e  H u m a n i t i e s  I I I  

 
Page 38 of 43 

 

 

 East Side House Settlement (South 
Bronx) 

 South Bronx Overall Economic 
Development Corporation (Mott Haven) 

 Coalition for Educational Justice (City 
wide) 

 Advocates for Children (City wide) – 
assisted with the identification of 

organizations to target for purposes of 
reaching ELL and Special Ed students. 

 Voices Unbroken (The Hub) 

 Visiting Nurse Service (Bronx Wide) 

 Resources for Children with Special 
Needs (City wide) 

 Hunts Point Alliance for Children (Hunts 
Point) 

 
Faith-based Organizations – New Visions is partnering with Northwest Bronx Community and Clergy 
Coalition and the Reverend Alfonso Wyatt, AME Associate Pastor and Vice President, Fund for the City of 
NY to promote the schools and enrollment opportunities to members of the faith based communities.  
The list below includes faith based institutions that we are collaborating with. 

 

 Trinity Baptist Church—(Wakefield) 

 Grace Gospel Church (Morrisania)  

 Bronx Small Church Association (Bronx 
Wide) 

 Bronx Clergy Taskforce (Bronx Wide) 

 Education Music and Sports Youth 
Program (Bronx Wide) 

 Emmanuel Baptist Church (North Bronx) 

 Full Circle of Christ Church (North East 
Bronx/Co-op City 

 Mind Builders Cultural Arts Youth 
Program (Wakefield) 

 Jesus Saves Back To Life Ministries 
(Morrisania) 

 Muslim Women’s Institute for Research 
and Development (Highbridge) 

 Bronx Christian Fellowship Church 
(Northwest/Gun Hill Road) 

 La Resurreccion (South Bronx) 

 Our Lady of Refuge (Northwest Bronx) 

 Our Lady of Mercy (Northwest Bronx) 

 St. Brendants Church (Northwest Bronx) 

 St. James Church (Northwest Bronx) 

 St. Phillips Neri (Northwest Bronx) 

 Our Lady of Lauderday (Northwest 
Bronx. 

 St. Nicholas of Tolentine (Northwest 
Bronx)  – presenting to the Religious 
Education Classes of 8th grade students 

 
Housing Projects 

 Marble Hill Housing Project 
o Presented at the Tenants Association Meeting 
o Distributed flyers promoting the charter schools and community forums to 2,000 

tenants in the Marble Hill Housing Project 
o Posted in each building lobby and community centers 

 Currently conducting outreach to the Bailey Avenue Projects, Fort Independence Projects, 
Tracey Towers, Fordham Bedford Buildings 

 
Community Forums/Informational Sessions Promoting Student Recruitment – translation services 
have been provided in all forums where needed. 

 Jan 20th  St. Stephen' United Methodist Church, 146 West 228th Street, Bronx NY 10463 

 Feb 9th  Mosholu Montefiore Community Center- 2450 DeKalb Avenue, Bronx NY 10467 

 Feb 12 – 13th Martin Luther King New Schools Fair 

 Feb 28th Mosholu Montefiore Community Center- 2450 DeKalb Avenue, Bronx NY 10467 

 March dates to be scheduled 
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We will follow a similar course of action next year if the applications are successful. 
 

F. Community Involvement 
 
Parents 
See p. 18 
Parents are represented on the Organizational Inquiry Team (see p. 30) 
 
Partnership 
See p. 8 
 
Community Outreach Efforts 
The New Visions Charter development team believes that student success is contingent on parental 
involvement and engagement.  We will partner with parents to set high expectations for students and 
create a culture of college readiness.  We will support parents as partners in their children’s education:  
help parents access and use data effectively, ensure parents understand student progress and 
challenges and collaboratively celebrate successes.   
 
Community partners play a key role in informing and supporting student learning/curriculum by 
supplying opportunities for students to understand how the skills and content students are learning in 
school can be applied to the real world.  As students progress to the school, we believe they must 
engage with their communities as active participants. 
 
Our Community Outreach efforts have consisted of a variety of efforts that are highlighted below.  We 
have focused our initial conversations on the following points: 
 

 Who is New Visions and why charter 

 Our Charter High School Educational Model 

 Our continued commitment to the Bronx – currently support 25 schools in the Bronx PSO and 2 
Charter schools slated to open in September 2011. 

 Commitment to work with the community and parents to partner in the school and inform the 
learning of students.  

 Our commitment to students with special needs. Currently special education students make up 
12.9% of our to Bronx PSO member schools and 14.7% of the total Bronx PSO student are 
English Language Learners 
 

The intent of these conversations is to better understand the community and to look for potential 
partnerships as the proposed charter schools develop. We have reached out to: 
 
See list of schools, organizations and community representatives we have met with in the recruitment 
section above. 
 

F.1. Joint Application 
HUM III does not propose to be affiliated with a college, university, museum, educational institution, 
other not-for-profit organization, or other partner that is not an educational service provider. 
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III. FINANCIAL PLAN 
The Financial Plan should provide an understanding of how the applicants intend to develop and 
manage the school’s infrastructure and finances.  It should present a clear picture of the school’s 
revenue projections; expenditure requirements; facilities needs; transportation and food service plans; 
and pre-opening plan. 
 

A1. Charter School Budget and Cash Flow Template 

Attachment 17: Budget and Cash Flow Templates  
 

A2. Budget Information for Applicants Applying for a Charter School Program (CSP) Grant3  
As per The State Education Department memo dated 3-16-2011, Modifications to the NYSED Charter 
School Application Kit, we are making assurances on the cover page of our intent to apply and not 
completing CSP Grant application forms at this time. 
 

B.  Financial Management 
New Visions Charter High School for the Humanities III (HUM III) will undertake the conduct all fiscal and 
programmatic audits as required by the New York Charter Schools Act. Information gathered from these 
documents will be used to inform school-wide and classroom level decision-making.  These audits will be 
available to the public. 
 
Fiscal Audit 
HUM III will hire an independent certified public accountant (CPA) to conduct an annual fiscal audit of all 
financial records including the balance sheet, cash flow statement and income statement, pursuant to 
Education Law 2854(1)(c).  Additionally, the CPA will audit the school's journal entries, payroll and 
record/receipt filing systems. All transactions and documents will adhere to generally accepted 
accounting procedures (GAAP). The audit of the school will be conducted in accordance with auditing 
standards generally accepted in the United States of America and Government Auditing Standards 
issued by the Comptroller General of the United States. The school's fiscal year will be from July 1 to 
June 30. The period of the first annual audit will include the start up period through the end of the first 
fiscal year. 
 
Programmatic Audit 
HUM III shall submit an Annual Report to the New York Board of Regents, in accordance with Education 
Law 2857(2). The Annual Report will include a discussion of the progress made toward the school's 
achievement goals. The Report will also include information required by the commissioner of education 
in regulations adopted for this purpose, such as graduation rates, dropout rates, performance of 
students on standardized tests, total spending per pupil and administrative spending per pupil. A copy of 
the school's financial audit will also be included in the annual report. 
 
Accountability Plan 
HUM III will develop an Accountability Plan that will include multiple instruments and measures to 
determine the school's progress in meeting its goals and fulfilling its mission. 
 

                                                           
3
 The provision of information or data, including fiscal data, through annual reporting is a required element of §5203 of the 

ESEA—CSP Grant. 
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The financial plans presented for New Visions Charter High School for the Humanities III (HUM III) are 
sound as evidenced by the following conservative revenue assumptions and comprehensive expenditure 
assumptions: 

 The primary source of revenue is from school district Per Pupil Revenue following each student 
attending the charter school and is budgeted at the 2010-11 published rate of $13,527.   

 Title I funding is included based on demographics of our current student population in the Bronx, 
89% of the students being eligible.  The 2009-10 rate per student of $1,100 is forecasted for the 
term of the charter. 

 New Visions will provide a school creation grant of $550,000 to HUM III.  $150,000 will be available 
for the start-up period with the remaining $400,000 in year 1.  HUM III will be permitted to 
carryover any unspent grant funds throughout the first charter term.   

 New Visions is confident it will be able to secure additional private funding.  New Visions has an 
excellent track record of fund-raising.  Over the past 10 years, it has raised nearly $200 million to 
support public education reform initiatives, including $75 million to support the creation of 99 small 
high schools throughout New York City.  New Visions has already been invited to submit a funding 
proposal to the Bill and Melinda Gates Foundation to support its charter school planning and start-
up work.  The organization also has proposals pending with the Tiger Foundation and the U.S. 
Department of Education. 

 Spending categories in personnel and other than personnel are comprehensive and wide-ranging, 
and are tailored to student enrollment.  Salary increases are set at a standard COLA increase of 3% 
per year. 

 New Visions will serve as the management company and has committed that it will not charge fees 
during the start-up period, which is calculated at 8% of revenues in years 1 through 5. 

 During the start-up period, New Visions will provide the planning team office space, equipment, 
supplies, and any needed training facilities.  Staff will be kept lean with the Principal and Chief 
Operating Officer working full-time for 5 months, prior to the commencement of school operations 
beginning with a 9th-grade summer bridge program on or about July 1st. 

 
The financial plan was prepared by qualified professionals from New Visions in consultation with Charter 
School Business Management Inc., (CSBM) which has extensive experience with creating and reviewing 
multi-year budgets based on firsthand knowledge from working with several charter schools in and 
outside of New York City. In the event HUM III is granted a charter, New Visions and the school will 
continue to work with CSBM to establish its financial policies and procedures manual, set up its 
accounting system, and train its Board and staff members regarding charter school finance. 
 

C. Facility  
To date, New Visions Charter High School for the Humanities III (HUM III) has been working with the 
Office of New Schools of the New York City Department of Education (NYC DOE) to identify an 
appropriate facility in an existing or new NYC DOE facility in Community School in the Bronx. Though no 
location has yet been secured, the NYC DOE has expressed its desire to identify a location for the New 
Visions Charter High School for the Humanities III (HUM III) as part of the overall “close and replace” 
strategy for a subset of schools on the Persistently Low Achieving list. 
 
At this time, New Visions Charter High School for the Humanities III (HUM III) does not anticipate 
owning or leasing its facility. As we intend for the school to be located in a public school building, the 
school anticipates occupying the space on terms similar to those currently established between the New 
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York City Department of Education (the "Department") and other charter schools. Specifically, the 
Department of Education does not charge rent to charter schools located in public school facilities. 
 

D. Transportation 
Students attending New Visions Charter High School for the Humanities III (HUM III) will receive 
transportation services for which they are eligible under  2853(4)(b) and  3635 of New York State 
Education Law. Specifically, transportation services will be provided by the New York City Department of 
Education, Office of Pupil Transportation, in accordance with Department regulations. Services include 
yellow-bus service or Metrocards for public transportation.  In the event that students are ineligible for 
transportation services through the New York City Department of Education, the parents or guardians of 
such students will be responsible for providing transportation.  Furthermore, HUM III’s calendar and 
timetable will be coordinated with those of other NYC DOE schools to facilitate student transportation. 
In the event that HUM III is in session on days when NYC DOE is not in session, the HUM III shall seek 
arrangements with the DOE, if necessary, to ensure transportation, at cost, pursuant to 2853(4)(b) of 
the Education Law, or shall make other necessary transportation arrangements.   Funding will be 
identified in the School's budget once actual costs, if any, are known.  HUM III will work to ensure that 
all students be issued NYC “group passes” for transportation to field trips.  Discussions will be held with 
NYC DOE prior to April 1 of each school year regarding the unavoidable delay in submission of new 
student transportation forms due from parents no later than April I, but delayed by a later mandated 
submissions lottery date for new students.  
 

E. Food Service 
New Visions Charter High School for the Humanities III (HUM III) will offer breakfast, lunch, and for 
any extended-day schedule, an afternoon snack to all students. 
 
HUM III will participate in the Federal Free and Reduced Priced breakfast, lunch, and snack programs 
administered by the U.S. Department of Agriculture. The school will adhere to all applicable program 
requirements including, but not limited to: meal pricing, determination of eligibility, nutritional value, 
and reporting requirements. Any and all food service subsidy revenues received from the Federal and 
State meal programs shall be used exclusively for the purpose of providing meals to eligible students, 
and for no prohibited purpose. 
 
HUM III anticipates that it will be located in a New York City public school building. As such, the school 
anticipates receiving on-site food services from the New York City Department of Education (the 
"Department"). The Department provides food services to charter schools at no cost. The Department's 
food service meets the requirements of U.S. Department of Agriculture.  
 

F. Insurance 
New Visions Charter High School for the Humanities III will competitively bid our and purchase 
comprehensive insurance policies.  New Visions as an organization has always carried these 
insurances and, as part of our work supporting the opening the two approved 2011 charters, have 
bidded out their insurance needs and received quotes from various companies. 
 
At a minimum, the school's policy will include: 

 General liability insurance with $2 million aggregate coverage and $1 million coverage for each 
occurrence 

 Umbrella liability insurance with at least $5 million of coverage 
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 Directors and Officers insurance with at least $1 million in coverage 

 Student accident and medical expense insurance with at least $1 million in coverage 

 Automobile insurance for privately-owned vehicles used for school business 

 Property insurance with at least $250,000 in coverage for leasehold improvements, school 
furnishings and equipment 

 

G. Pre-Opening Plan 
The New Visions Charter Office developed a detailed pre-opening plan that breaks out individual tasks 
for the following categories of work: 
 
Human Resources (job descriptions, process, etc) January 2012 – July 2012 
Financial-Legal (legal counsel, bank, purchasing, etc.) pre-authorization –July 2012 
Admissions (application, recruitment, lottery, etc.)  January 2012 – July 2012 
Attendance (policy and system)    February 2012 
SPED (identify, record, CSE contact, etc.)  Immediately post lottery 
Facility (identify, prep, purchase materials, etc.)  May 2012 – July 2012 
 
New Visions Charter Staff is currently implementing our SUNY approved pre-opening plan for two 
charter schools slated to begin in September, 2011. 
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