ﬁ FULL APPLICATION COVER PAGE

PROPOSED CHARTER SCHOOL NAME: Brooklyn RISE Charter School

1.My applicant group is best described as: 1) a new operator applying to establish a
new charter school or 2) an existing BOR-authorized education
corporation/management company seeking to replicate or add to a network of
existing charter schools?

New Operator Applying to Establish a New Charter School

1a. If applicable, what is the (No response)
name of the proposed

management company or

network that the proposed

school seeks to contract with?

2. If applicable, what is (are) the (No response)
name(s) of the proposed Partner

Organization(s)?

3. Proposed Board Chair and Public Contact information

Proposed Board Chair Name Email Address Phone Number
Public Contact Name Email Address Phone Number

Cary Finnegan

4. District/Community School District of Location

Preferred District/CSD 2nd Choice 3rd Choice

CSD 15 (Brooklyn)



5. Charter schools authorized by the Board of Regents in June or November 2018
should plan to open for instruction in 2019. If issued a charter, the initial 5 year
charter term begins on the first day the school opens for instruction and ends on
June 30, 2024 of 5th year of operation.

Start date of initial term (1st day of 08/26/2019

school)
End date of initial charter term

06/30/2024

6. Projected Enroliment Table Over the Charter Term
(Leave unused cells blank)

Ages 2019-2020 2020-2021 2021-2022 2022-2023 2023-2024
K 5-6 52 52 52 52 52
1st 6-7 52 52 52 52 52
2nd 7-8 52 52 52 52
3rd 8-9 52 52 52
4th 9-10 52 52
5th 10-11 52
6th
7th
8th
9th
10th
11th
12th
Ungrade
d
Total 104.0 156.0 208.0 260.0 312.0
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7. Mission Statement

A school’s mission statement provides the foundation for the entire charter application and for the full
term of the school’s charter. All elements of the school design should align with and support achievement
of the proposed mission. Schools must also determine how they will evaluate and be held accountable for
achievement of their mission. Schools must present the goals they intend to use to measure student
achievement, the overall educational program, and the key components of the school design in
alignment with the mission.

Brooklyn RISE Charter School builds the knowledge, habits, and mindsets for academic success, ensuring
all kindergarten through fifth grade students are on the path to college.
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FULL APPLICATION SUMMARY

Proposed Charter School Name?

Brooklyn RISE Charter School

Application History

We submitted a Letter of Intent to SUNY on January
31, 2018 and a Full Application on March 6, 2018. We
formally withdrew our application on April 13, 2018.

Proposed Board Chair Name

Proposed Board Chair Email Address

Proposed Board Chair Telephone Number

Public Contact Name

Danyela Egorov

Cary Finnegan

Public Contact Email Address

Public Contact Telephone Number

District of Location District 15
Opening Date August, 26, 2019
Proposed Charter Term? 5-year term

Proposed Management Company or
Partner Organizations

Though not an institutional partner for the purposes
of this charter application, Brooklyn RISE is working
with the training and support of Building Excellent
Schools (BES), a national non-profit that specializes in
charter school design, management, governance,
and leadership. If granted a charter, we will continue
working with BES for a minimum of three years.

Projected Enrollment and Grade Span for
Indicated Years

Year Grades Enrollment
1 K-1 104
2 K-2 156
3 K-3 208
4 K-4 260
5 K-5 312

Mission Statement: Brooklyn RISE Charter School builds the knowledge, habits, and mindsets for
academic success, ensuring all kindergarten through fifth grade students are on the path to college.

LN.Y. Education Law § 2851(2)(k)

2 N.Y. Education Law § 2851(2) (p). Typically, the charter term requested should be five years of operation.



SCHOOL OVERVIEW

OUR MISSION. Brooklyn RISE Charter School builds the knowledge, habits, and mindsets for
academic success, ensuring all kindergarten through fifth grade students are on the path to
college.

OUR VISION. Brooklyn RISE is a proposed K-5 elementary school, proposing to open in Sunset
Park, Brooklyn, Community School District 15. The work at Brooklyn RISE begins with the
steadfast conviction that all children should have access to and can succeed in a rigorous college
preparatory school environment regardless of economic status, zip code, race, family education
level, or home language. We are wholly committed to ensuring that each and every student who
walks through our doors receive the academic and character foundations that will give them
access to life-long academic success and opportunities.

OUR COMMUNITY. After a careful analysis of the educational needs across New York City,
Brooklyn RISE has identified the Sunset Park neighborhood of Brooklyn as a neighborhood of high
need. We are specifically targeting 39t to 65" Street between 2" and 9" Avenue as this area has
only five District elementary schools and no elementary school choice options. Free and reduced
lunch rates range from 78%-98% across these schools, on average 17% of enrolled elementary
students in neighborhood schools are identified as receiving special education services, and 40-
60% of students are identified as English Language Learners. The elementary schools in this area
are on average 133% full, meaning schools are overcrowded and there is a need for more local
elementary seats. The schools on average had proficiency rates on the 2016-2017 third through
eighth grade state assessments of 28% in ELA and 39% in Math. These economic, capacity, and
performance factors and the current lack of choice comprehensively demonstrate that there is
strong need for a high-quality, college preparatory K-5 elementary school option for the students
and families in this area of Sunset Park, Brooklyn.

OUR BELIEFS. Each member of the Brooklyn RISE Founding Team and our community of supports
share core beliefs about what it means to provide an excellent education for all our children:

College Begins in Kindergarten. We firmly believe that college preparation begins on the first day
of Kindergarten and that it is our responsibility to provide all students with the knowledge, habits,
and mindsets needed to be on the path to college beginning on day one.

Transformational Teachers are Paramount. We believe that excellent teaching is the key to
student achievement. The most effective teachers help students learn two to three additional
months’ worth of math and reading each year. To guarantee an excellent teacher in every
classroom, Brooklyn RISE will invest the time and resources needed to recruit, develop, and retain
the strongest teachers for our students.

Data Drives Decisions. All of our work will be grounded in data. Our systems, procedures, and
routines will be measured by how effectively they allow our students to learn. Teachers will know
all students by their academic needs, so that they fully grasp what students have, and have not
yet, mastered. Lessons will be both strategically planned to target student needs and adjusted in
the moment as teachers collect data throughout instruction.



Structure, Joy, and Character Create Community. At Brooklyn RISE, instructional time is sacred,
and we know that students learn best in predictable, welcoming, and values-based
environments. We are wholly committed to cultivating a structured and joyful school culture by
consistently holding staff and students to the highest expectations.

Mindsets Matter. The development of key mindsets is essential to staying on the path to, and
persistence through, college. The entire school community will embody academic mindsets that
lead to long-term academic, personal, and professional success. Our intentional mindset
development will be designed to instill a strong sense of self-efficacy in our students, such that
they will have the confidence in themselves and the tools and strategies they need to achieve.

Families are Our Partners. We firmly believe that families are key partners in ensuring the
academic and character growth of our students. To truly partner with families, there will be
ongoing, consistent communication, so that we work together to place all students firmly on the
path to college.

OUR OBIJECTIVES. First and foremost, we are committed to providing our students with a rigorous
education that will provide a strong foundation for their success in middle school, high school,
college, and beyond. We are unrelenting in our pursuit of supporting all our students in meeting
ambitious academic goals. We implement high-quality, research based curricula that are clearly
aligned with the college-and -career readiness standards outlined in the New York Next
Generation Learning Standards. Alongside academic achievement, we are committed to
supporting our students in developing a strong foundation of character and social-emotional skill
that will allow them to develop a sense of self-efficacy and leadership in the world. We develop,
demonstrate, and respect ourselves and our community through our RISE values: Resilience,
Integrity, Scholarship, and Enthusiasm. We intentionally support the social-emotional
development of our students throughout each school day, so that they are developing confidence
in themselves, their unique voice, and their purpose to bring positive change to their
communities.

OUR TEAM. Brooklyn RISE has a Founding Team comprised of a diverse group of mission-aligned
leaders with the professional and leadership experience essential ensuring the strong
governance and leadership of Brooklyn RISE. All members of our team are respected and
accomplished members of their communities and are deeply committed to providing an excellent
K-5 college preparatory charter school for the students and families of Sunset Park, Brooklyn. The
Founding Team brings a variety of skills and talents, which are imperative for building and
sustaining a strong school, including finance, human resources, marketing, business, community
development, education, and law. Our Lead Founder and proposed Head of School, Cary
Finnegan, is a highly respected educator and is steadfast in her commitment to providing children
with the excellent education that they deserve.

OUR SCHOOL MOTTO. With Confidence. With Voice. With Purpose.



CERTIFICATION AND ASSURANCES STATEMENT

Proposed Charter School Name: Brooklyn RISE Charter School
Proposed School Locations (District): District 15
Name of Exiting Ed. Corporation (If applicable): Not Applicable

| hereby certify that the applicant group/prospective Board of Trustees have all read
Article 56 of the New York State Education Law, and understand the relationship between
a charter school and the authorized chartering entity as defined in that statute. By
submitting a charter school application to the Board of Regents, the applicant
group/prospective Board of Trustees understands that the Board of Regents is the
authorized chartering entity with the authority to approve our application to establish the
proposed charter school and enter into a charter agreement setting forth the terms and
conditions under which the Board of Trustees will operate the charter school. The
applicant group/prospective Board of Trustees also understands that this charter school
application serves as the first component of an application for a federal Charter Schools
Program (CSP) Planning and Implementation Grant. We understand that if the charter
application is approved and a charter is issued by the Board of Regents, the school is
gualified to receive a CSP grant, pending available funding and final approval of additional
materials — including budget materials - by NYSED and by the New York State Office of
the Comptroller. We agree to complete all required budget information and assurances
according to forthcoming instructions and a revised timeframe to be issued by NYSED.

| hereby certify that the information submitted in this application is true to the best of my
knowledge and belief; and further | understand that, if awarded a charter, the proposed
school shall be open to all students on a space available basis, and shall not discriminate
or limit the admission of any student on any unlawful basis, including on the basis of
ethnicity, race, creed, national origin or ancestry, gender, sexual orientation, disability,
intellectual ability, measures of achievement or aptitude, athletic ability, age, religion,
proficiency in the English language or a foreign language, or academic achievement. |
understand that the Charter Schools Act allows, to the extent consistent with Federal law,
“the establishment of a single-sex charter school or a charter school designed to provide
expanded learning opportunities for students at-risk of academic failure or students with
disabilities and English language learners.™

The applicant group also makes the following assurances pursuant to Section 7221b of
the United States Code (USC), which will be incorporated into, and made a part of, the
Charter School’s charter, if granted, and be binding on the Charter School itself:

* An assurance that the charter school will annually provide the Secretary of the U.S.
Department of Education and the State Education Department such information as
may be required to determine if the charter school is making satisfactory progress
toward achieving the objectives described in this application; 2

L N.Y. Education Law § 2854(2)(a)
2 20 USC § 7221b(b)(3)(J)



* An assurance that the charter school will cooperate with the Secretary of the U.S.
Department of Education and the State Education Department in evaluating the
program assisted;3 and

« That the charter school will provide such other information and assurances as the
Secretary of the U.S. Department of Education and the State Education Department
may require.*

* That the school will follow any additional procedures required by NYSED to ensure an
orderly closure and dissolution process, including compliance with the applicable
requirements of Education Law 882854(2)(t), 219 and 220 and any Closing
Procedures specified by NYSED.

I, Danyela Souza Egorov, hereby certify that the information submitted in this Full Application|
to establish Brookiyn RISE Charter School is true to the best of my knowledge and belief,
realizing that any misrepresentation could result in disqualification from the application process
or revocation after issuance of the charter.

Signature of Proposed BOT Chair:
Dot lo. YWY
Date:
= A.ML}wf} 1M | o1 8

320 USC § 7221b (b)(3)(K)
420 USC § 7221b (b)(3)(N)
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I MISSION, KEY DESIGN ELEMENTS, ENROLLMENT, AND COMMUNITY

A. Mission Statement and Objectives

Mission. Brooklyn RISE Charter School builds the knowledge, habits, and mindsets for academic
success, ensuring all kindergarten through fifth grade students are on the path to college.

Objectives. At Brooklyn RISE Charter School (“Brooklyn RISE”), our objective is to provide
students with a strong academic foundation. We are steadfastly committed to meet our
ambitious academic goals, defined later in this section, as well as to meet the objectives of the
New York State (“NYS”) Charter School Law § 2850(2). Brooklyn RISE seeks, first and foremost,
to improve student learning and achievement. We will implement research-based, Common
Core State Standards-aligned curricula in conjunction with an innovative teaching approach that
engages students as critical thinkers across all grade levels. Data will drive all decisions within the
classroom and across the school. To meet the ambitious academic goals we have set for students,
Brooklyn RISE will have an extended school day and year, providing more than double the
instructional minutes devoted to literacy and numeracy received at the average traditional public
school. Our academic program is composed of different and innovative teaching methods.
These methods include: a co-teaching model that allows for frequent small-group instruction and
individualized supports; inquiry-based learning in math and science; digital learning
opportunities that target the needs of all students; and a responsive classroom model that
focuses on character education and social-emotional development. All components of our
program ensure that our students develop as critical thinkers and effective communicators as
they engage fully in the learning process. We are steadfastly committed to increasing learning
opportunities for all students, with an emphasis on students at risk of academic failure. We
have designed our school day and academic program to include small group instruction across
subject areas, so that all students are provided with the targeted interventions and individualized
supports they need to succeed. We set ambitious academic goals for all students, including
students with disabilities, English Language Learners (ELLs), students who are economically
disadvantaged (as indicated by free and reduced lunch status), and students who are homeless
or residing in temporary housing. Our data-driven approach to instruction will allow us to quickly
identify gaps in student understanding and intervene accordingly. Our Response to Intervention
(Rtl) model ensures that students always receive the robust supports and innovative approaches
they need for academic and social-emotional success. We take an inclusive approach with our
two-teacher model to prioritize in-class supports over out-of-class interventions whenever
possible. We create new professional opportunities for teachers, school administrators, and
other personnel. To ensure our teachers are equipped to drive high levels of student
achievement, we will prioritize comprehensive and targeted professional development (PD).
During 20 days of summer PD, teachers will be trained to implement whole-class components of
our instructional and cultural model and to effectively support students with special needs and
students identified as ELLs. We emphasize a performance-based accountability system and
cultivate a culture of continuous growth and development by providing teachers weekly
observations, live coaching, and 1:1 coaching meetings. We will set clearly actionable objectives
that support instructional practice and will provide teachers a minimum of 2.5 hours of PD per
week based on trends observed across the school. Annually, we will hold 5 Data Days, full-day
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sessions without students following assessment cycles, during which we will analyze internal and
external assessment data and create action plans for reteach sessions and interventions. Staff
will use assessments to evaluate content progress and overall mastery. Planning with the end in
mind will allow us to ensure that students master rigorous content and demonstrate growth and
proficiency across content areas. We offer families and students more educational choices than
traditional public schools. We will be a small-school option in an overcrowded district and will
prioritize high achievement for all students through innovative teaching methods, performance-
based accountability, and targeted, individualized supports.

Goals. Brooklyn RISE has set goals that align with the NYSED Charter School Performance
Framework?! to ensure our impact through educational success, organizational soundness, and
faithfulness to the Charter and the law. The Board of Trustees (“Board”) will evaluate the school’s
performance against these goals monthly and annually. The Leadership Team will regularly
analyze data to inform PD, instructional and curricular decisions, student supports and
interventions, and staff evaluations. The Head of School and the Director of Curriculum and
Instruction (Education Manager in Year 1) will share data with teachers during coaching and
grade level team meetings so that teachers use data to revise curriculum, adjust instructional
strategies, plan and deliver interventions, and update families on student performance.

Benchmark 1 — Student Performance: The school has met or exceeded achievement indicators
for academic trends toward proficiency and high school graduation. Metric 1.1. The school will
earn the minimum ESEA accountability designation of “good standing.” Metric 1.2. As measured
by Strategic Testing of Educational Progress (STEP) assessment: (2.1) - At least 70% of
kindergarten students, including ELLs and students with IEPs, will achieve STEP 3 by end of year,
demonstrating first-grade reading readiness. (2.2) - At least 80% of first graders who have been
enrolled for two years, including ELLs and students with IEPs, will achieve STEP 6 by end of year,
demonstrating second-grade reading readiness. (2.3) - At least 90% of second graders who have
been enrolled for three years, including ELLs and students with IEPs, will achieve STEP 9 by end
of year, demonstrating third-grade reading readiness. (2.4) - Each year at least 90% of all students
will grow a minimum of 3 STEP levels. Metric 1.3. As measured by the Northwest Evaluation
Association Measures of Academic Progress (NWEA MAP) assessment: (3.1) - All students will
grow at least five percentile points in Reading Comprehension and Math until the average
percentile score reaches 85. (3.2) - All students will achieve at least one year of growth in Reading
Comprehension and Math each year. Metric 1.4. As measured by the NY Next Generation ELA
and Math Assessments in grades 3-8: (4.1) - Students will perform at least one standard deviation
above the mean based on comparison of performance of all schools in NYS with same grade
configuration and similar population of students identified as economically disadvantaged,
students with disabilities, and ELLs. (4.2) - At least 75% of total tested students will maintain
proficient testing level or trend toward proficiency from one year’s test administration to the
next. (4.3) - At least 75% of subgroups of students will maintain proficient testing level or trend
toward proficiency from one year’s test administration to the next. Subgroups are identified as
students who are economically disadvantaged, students with disabilities, and ELLs. (4.4) - Among
all students tested, percentage of students who score proficient on 3-8 assessments will meet or
exceed district average. (4.5) - Among all subgroups tested, percentage of students who score

1 http://www.p12.nysed.gov/psc/documents/9-4-2015CSPerformFrame082015 MM _SM-changesaccepted.pdf.
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proficient on 3-8 assessments will meet or exceed the district average. (4.6) - Among each grade
level of students tested, the percentage who score proficient on 3-8 assessments will meet or
exceed the district average.

Benchmark 2 — Teaching and Learning: School leaders have systems to cultivate shared
accountability and high expectations leading to students’ well-being and measurable academic
success. We use rigorous, coherent curriculum and assessments aligned to Common Core
Learning Standards (CCLS). Teachers engage in strategic practices and decision-making to address
gaps between what students know and need to know so all students experience consistently high
levels of engagement, thinking, and achievement. Metric 2.1. The school will execute the systems
defined in its charter application for curriculum and assessment development, PD, and support
of diverse learners. Metric 2.2. The school will evaluate annually its program against goals
defined in the charter.

Benchmark 3 — Culture, Climate, and Family Engagement: The school has systems to support
students’ social and emotional health and to provide a safe and respectful learning environment.
Families, community members, and staff share responsibility for students’ academic progress
and social-emotional growth and well-being. Families and students are satisfied with the school’s
academics, leadership, and management. Metric 3.1. As measured by an annual family survey:
(1.1) - At least 80% of families will respond to the survey. (1.2) - At least 80% of responding
families will indicate satisfaction with the overall Brooklyn RISE program. (1.3) - At least 80% of
responding families will indicate satisfaction with the frequency and quality of communication.

Benchmark 4 — Financial Condition: The school is in sound and stable financial condition as
evidenced by key financial indicators. Metric 4.1. The school will operate annually with a
balanced budget. Metric 4.2. The school will follow generally accepted accounting principles as
evidence by independent financial audits with an unqualified audit opinion, a limited number of
findings that are quickly corrected, and the absence of a growing concern disclosure.

Benchmark 5 — Financial Management: The school operates in a fiscally sound manner with
realistic budgets pursuant to a long-range financial plan and appropriate internal controls and
procedures and operates in accordance with state law and generally accepted accounting
practices. Metric 5.1. The school will operate annually with a balanced budget. Metric 5.2. The
school will follow generally accepted accounting principles as evidenced by independent financial
audits with an unqualified audit opinion, a limited number of findings that are quickly corrected,
and the absence of a growing concern disclosure.

Benchmark 6 — Board Oversight and Governance: The Board of Trustees provides competent
stewardship and oversight of the school while maintaining policies, establishing performance
goals, and implementing systems to ensure academic success, organizational viability, Board
effectiveness, and faithfulness to the terms of the charter. Metric 6.1. The Board will complete
an annual evaluation of the school leader. Metric 6.2. The Board will implement the systems
defined in the charter application to evaluate and improve, as necessary, Board policies and
procedures. Metric 6.3. The Board will review monthly data against charter goals.

Benchmark 7 — Organizational Capacity: The school has a well-functioning organizational
structure and clearly delineated roles for staff, management, and Board members. The school
has systems and protocols that allow for the successful implementation, evaluation, and
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improvement of its academic program and operations. Metric 7.1. School leadership will recruit,
hire, mange, train, and retain a diverse staff. Metric 7.2. The staff will annually evaluate the
school program against the charter goals. Metric 7.3. As measured by the staff survey, 80% of
staff indicate that PD is effective.

Benchmark 8 — Mission and Key Design Elements: The school is faithful to its mission and has
implemented the key design elements outlined in its charter.

Benchmark 9 — Enrollment, Recruitment, and Retention: The school is meeting or making annual
progress toward meeting the enrollment plan outlined in its charter and its enrollment and
retention targets for students with disabilities, ELLs, and students who are eligible for free and
reduced lunch, or has demonstrated extensive good faith efforts to attract, recruit, and retain
such students. Metric 9.1. The school meets or exceeds projected enrollment by October 1 each
year. Metric 9.2. The school enrolls a population that reflects the demographics of the
surrounding community. Metric 9.3. At least 85% of grade-eligible students re-enroll. Metric 9.4.
The average daily attendance rate is at least 95%.

Benchmark 10 — Legal Compliance: School has complied with applicable laws, regulations, and
provisions of its charter.

B. Key Design Elements

Key Design Elements and Rationale. Our key design elements are grounded in six core beliefs
supported by empirical research and the detailed study of successful urban schools across the
country.? Specifically, our key design elements are informed by the work being done in
Uncommon Schools, Neighborhood Charter School of Harlem, and Brooke Charter Schools in
Boston. The empirical research that principally guides our design comes from The 2011 Fryer
Paper, which outlines the key drivers of academic achievement in urban charter schools: frequent
teacher feedback, data to guide instruction, high-dosage small-group instruction, increased
instructional time, and high academic and behavioral expectations.®> To reach our mission of
placing all students on the path to college, all design elements are driven by these core beliefs.

(1) College Begins in Kindergarten. We believe that college preparation begins on the first day
of kindergarten; it is our responsibility to provide all students with the knowledge, habits, and
mindsets needed to be on the path to college beginning day one.* True college preparation
requires ample time for high-quality instruction.® To ensure students are getting the instructional
time they need, we provide an extended school day and year.® Students will attend school for
eight hours per day, two hours longer than the school day offered at district schools in our
proposed community. This will result in 27 extra days of learning each school year. Our school
calendar will be 186 days, 6 days more than that provided by local district schools. In total,
including our extended day and year, students will be provided with more than 33 days of

2 Through the Building Excellent Schools Fellowship, Lead Founder Cary Finnegan has studied nationally recognized, high achieving, urban charter schools such as Brooke in Boston, MA, North
Star in Newark, NJ, South Bronx Classical (BES school) in Bronx, NY, Purpose Prep (BES school) in Nashville, TN, and Equitas Academy (BES school) in Los Angeles, CA. These schools, composed
primarily of low-income, minority students, consistently score above local and state averages on state assessments.

3 Dobbie, Will, and Roland Fryer, “Getting Beneath the Veil of Effective Schools: Evidence from New York City.” American Economic Journal: Applied Economics. December 2012.
http://scholar.harvard.edu/files/fryer/files/dobbie fryer revision final.pdf.

4 Chetty, Raj, et al., “How Does Your Kindergarten Classroom Affect Your Earnings? ” NBER Working Paper 16381, September 2010.

5 Silva, E. (2007). On the clock: Rethinking the way schools use time. Washington, DC: Education Sector.

6 “A child’s early language exposure is increasingly acknowledged as pivotal in language development and, more importantly, in ultimate educational and intellectual achievement. Studies have
demonstrated a large inequality in children’s early language environments, with children from families of lower socioeconomic status hearing approximately thirty million words less than their
peers from families of higher socioeconomic status. Furthermore, the number of words a child is exposed to between ages 0-3 is significantly correlated to the child’s ultimate 1Q and academic
success.” http://thirtymillionwords.org/tmw-initiative/.
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additional learning time each year. Extended learning time, when used strategically, yields
significant academic benefits, especially for specific student subgroups such as ELLs.” Additional
instructional time will allow students to develop the skills they need to be on the path to college.?
We prioritize time in our extended model on the core subjects. All students will be reading and
writing at or above grade level by third grade.® All will receive approximately 200 minutes of daily
literacy instruction. That time will be used for a balanced literacy approach: students will engage
in interactive read aloud, shared reading, small-group guided reading, and independent reading
each day.!° Targeted guided reading provides students the opportunity for phonics work and
word study, critical to the development of reading skills. The balanced approach between print
and language-rich learning opportunities is an accepted best practice supported by research and
national literacy experts.!! We will provide targeted development and support to teachers so
they can implement rigorous literacy instruction, guided by principles in Reading Reconsidered.*?
We will incorporate close reading and challenging texts so students develop into enthusiastic,
analytical readers. A love of literacy will be cultivated across classrooms and throughout the
school community. Each classroom will have a library of books labeled by level and organized by
genre or topic; students will have independent reading books with them throughout the day. In
addition to 200 minutes of daily literacy instruction, students will be expected to read at home
every night; families will sign nightly reading logs, provided in the home language, to ensure
literacy expectations are consistent in school and at home. With the goal of placing students on
the path to college, we will develop rigorous curricula and deliver quality instruction across
content areas. To ensure students are being challenged and engaging with high-quality content,
we will select research-based, standards-aligned curricula across subject areas and create
internal curricula as necessary. Within each subject area, we will break down content using
essential questions and key ideas that students need to answer and understand to master an
objective. Teachers will use high-level questioning and prompting to ensure students are doing
the cognitive heavy lifting. When a student answers a question, rather than addressing the
answer with “Right” or “Wrong,” teachers will respond with, “Why do you think that?,” “What is
the evidence that supports your claim,” or “Do you agree or disagree with __?,” so students
develop the habits of justifying their answers and evaluating the answers of classmates. College
prep academics will be accompanied by supportive college messaging. Each classroom will be
named for a college/university students might aim to attend. There will be “Class of __” banners
in each room, college banners will adorn hallways, and bulletin boards will provide inspirational
information about colleges and universities. All students will receive the message that they are
working hard every day to be on the path to college so they can live lives of opportunity.

(2) Transformational Teachers are Paramount. We believe that excellent teaching is key to
student achievement. Students who have the most effective teachers can learn two to three
additional months’ of math and reading content and skill each year, are more likely to go to
college and earn higher salaries, and less likely to become teenage parents.'3 Every classroom

7 https://www.timeandlearning.org/sites/default/files/resources/ell report 12.14.15.pdf.

8 The extended day and year approach has been applied and proven effective at other high-performing urban charter schools, including Uncommon Schools in Brooklyn, Purpose Prep in
Nashville, and Brooke Charter Schools in Boston.

9 http://www.aecf.org/m/resourcedoc/AECF-Early Warning Full Report-2010.pdf.

10 Sjlva, E. (2007). On the Clock: Rethinking the way schools use time. Washington, DC: Education Sector.

11 Allington, R. L., What really matters for struggling readers. Boston: Allyn and Bacon, 2012 (3rd ed.).

12 Lemov, Doug, “Reading Reconsidered,” San Francisco, CA: Jossey-Bass, 2016.

13 https://tntp.org/assets/documents/TNTP Irreplaceables 2012.pdf.
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will be led by an engaging, highly skilled, professionally supported, and mission-aligned teacher
so students make the gains they need to be on the path to college. We will invest the time and
resources necessary to recruit, develop, and retain the strongest teachers. As explained in a
recent McKinsey study, “The quality of an education system cannot exceed the quality of its
teachers. Research has shown that of all the controllable factors in an education system, the most
important by far is the effectiveness of the classroom teacher. The world’s best-performing
school systems make great teaching their ‘north star.” They have strategic and systematic
approaches to attract, develop, retain, and ensure the efficacy of the most talented educators—
and they make sure great teachers serve students of all socioeconomic backgrounds.”* Teachers
will be recruited and developed based on our core tenets of effective teaching: hustle, humility,
and hard work. Every adult will exhibit an urgent commitment to maximizing learning time and
quickly improving instructional practice. Teachers will be trained on strategies that allow them
to create a fast-paced, outcomes-oriented, and engaging classroom.® The goals we set for
students can be achieved only with teachers who exemplify the hustle that it takes to get each
student on the path to college. Humility is another core tenet, as all teachers, regardless of
expertise or experience, must be willing to grow and improve.® We will provide regular, targeted
feedback and teacher coaching grounded in a teacher-effectiveness rubric, ensuring teachers
are able self-reflect and receive comments on strengths and areas for improvement.'” There is
no replacement for hard work. Grounded in taxonomies in Teach Like a Champion*® and practice
techniques described in Practice Perfect,® we will provide extensive professional development
and practice opportunities for teachers. Staff will be expected to give full effort and dedication
to their own growth by bringing their best, hard-working selves to every PD opportunity. PD will
be based on observational and student-achievement data and will be strategically created with
teacher strengths and needs in mind. We will expect all teachers to have a 110% effort attitude
toward our work and a strongly held belief that our students deserve nothing less.

(3) Data Drives Decisions. All work will be grounded in data. With the goal of driving student
achievement, we will use data to inform instruction in addition to measuring the effectiveness of
our systems, procedures, and school culture. Driven by Data outlines key principles of data-driven
decision-making and the positive impact of a strong culture of data on schools and student
achievement.?° (1) Assessment: Create rigorous interim assessments that provide meaningful
data. (2) Analysis: Examine results to identify causes of strengths and shortcomings. (3) Action:
Teach effectively what students most need to learn. (4) Culture: Create environment in which
data-driven instruction can survive and thrive. Data will inform all instructional decisions. We
will strategically administer a variety of summative assessments each year, including the STEP
Literacy Assessment, the nationally normed and computer-adaptive northwest NWEA MAP
assessments, state assessments, interim benchmark assessments, unit assessments, and
cumulative end-of-year assessments. Teachers will use a backward-planning approach to design
classroom instruction, using assessments to create aligned, rigorous lessons. We will use

14 http://mckinseyonsociety.com/downloads/reports/Education/Closing_the talent gap.pdf.

15 We will use strategies from Lemov’s Teach Like a Champion to maintain high levels of engagement, participation, and hustle, including Change the Pace, Brighten Lines, Circulate, All Hands,
Work the Clock, Every Minute Matters, Cold Call, Call and Response, Break It Down, Pepper, At Bats, Control the Game, Turn and Talk, and Habits of Discussion.

16 Stone, Douglas and Sheila Heen, “Thanks for the Feedback,” NY: Penguin, 2015.

17 Refer to Section III.E for more information on how we plan to evaluate and support teachers.

18 Lemov, Doug. “Teach Like a Champion 2.0.” San Francisco, CA: Jossey-Bass, 2015.

19 Lemov, Doug “Practice Perfect.” San Francisco, CA: Jossey-Bass, 2012.

20 Bambrick-Santoyo, Paul. “Driven by Data.” San Francisco, CA: Wiley, 2010.
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formative assessments, including daily exit tickets and weekly quizzes, to monitor progress and
to adjust instruction. Data from these assessments will be analyzed routinely by the leadership
team and teachers, whether individually, through grade-level and content-team meetings, or
during five dedicated data-analysis professional development days so that data informs daily
decisions. Brooklyn RISE will analyze classroom-level and schoolwide data so that the school
takes ownership of student results. Classrooms will have data trackers posted, and, when
students are in Upper Academy (Grades 3-5), they will take responsibility for tracking and
evaluating their own data. Daily data collection, close analysis of student outcomes, and strategic
action plans will ensure that every decision made in our building is driven by data.?!

(4) Structure, Joy, and Character Create Community. We know students learn best in
predictable, reliable environments.?? We will cultivate a structured and joyful school culture,
holding staff and students to the highest expectations. Students are most successful in a
predictable environment in which they consistently know what is expected. Students will always
feel physically, emotionally, and intellectually safe, which in turn will allow them to take academic
risks and engage in challenging coursework. Modeled after the best practices of successful
organizations, our school will “sweat the small stuff” so that staff and students remain focused
on high-quality teaching and engaged learning.?® Brooklyn RISE believes in cultivating a joyful
learning environment for students. We celebrate students when they meet and exceed
expectations and support them in improving decision-making skills and strategies when they do
not. Joy will pervade the school community through positive narration, chants and cheers, daily
shout-outs related to academic and character development, and weekly community celebrations
that will highlight classrooms and students who have met or exceeded schoolwide goals.?
Brooklyn RISE students will develop pride in themselves as well as the school community around
them. Along with academic knowledge and skills, students can and should be developing
character and leadership skills. Strong character skills and a sense of self-efficacy are directly
linked to a student’s ability to set ambitious goals and to do the work to achieve them.?> Our RISE
values of Resilience, Integrity, Scholarship, and Enthusiasm will be taught during orientation and
reinforced through curricula, Morning Meetings, and Closing Circles.?® Students will RISE to every
occasion, working toward being their best selves. By creating spaces for purposeful character
development and social-emotional supports, we will further ensure our school embodies our
motto: “With Voice. With Confidence. With Purpose.”

(5) Mindsets Matter. The development of key mindsets is essential to staying on the path to,
and persisting through, college. Our community will embody mindsets that lead to long-term
academic, professional, and personal success. We will embrace challenge and persist when faced
with obstacles because we believe every trial is an opportunity to grow. We view effort as
necessary in all we do because nothing is achieved without hard work. We will learn from
feedback and be inspired by others’ success because we grow best as a team. We will teach
growth and risk-taking mindsets such that our students will not fear challenge or failure.

21 Data practices will be largely influenced by Bambrick-Santoyo’s Driven By Data.

22 http://www.paultough.com/helping/pdf/Helping-Children-Succeed-Paul-Tough.pdf?pdf=hcs-pdf-landing.

23 “Sweating the Small Stuff” is an approach to school culture influenced by Lemov’s Practice Perfect and Pat William’s Coach Wooden’s Greatest Secret.

24 These practices are being successfully used at schools like Brooke Charters in Boston, the Uncommon Schools network, and the Neighborhood Charter School of Harlem.

25 peebles-Wilkins, W. “Help Close the Achievement Gap.” Children & Schools, vol. 27, no. 4, 2005, pp. 195-196.

26 Morning Meeting and Closing Circle will be daily classroom gatherings based on the Responsive Classroom approach developed by the Northeast Foundation for Children. It is an approach to
teaching that emphasizes the social, emotional, and academic growth of elementary school students in a strong, safe learning environment. Brooke Charter Schools in Boston, MA successfully
infuse Responsive Classroom approaches into their daily schedules.
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Students will learn in environments where error and disagreement are normalized and
celebrated as opportunities to better understand themselves as problem solvers. Students who
develop an academic-growth mindset persevere through problems and are more likely to
succeed academically, graduate from college, and have successful careers.?’” Students will
develop the mindsets “l can,” “l want,” and “l will.” Students will have a strong sense of self-
efficacy and will know they can accomplish their goals. They will want to do the work because
they will be invested in reaching those goals. They will know that, if they work hard and persist
through challenges, they will grow and achieve. We believe there are learning habits that
students need to succeed in their academic and professional lives. We will teach and reinforce
the core college-bound learning habits of (1) discussion, (2) collaboration and cooperation,
(3) beginning with the end in mind, and (4) organization.?® These habits will be placed on a scope
and sequence to ensure they are being explicitly taught and reinforced in a methodical way. We
will begin every year teaching and reinforcing habits of discussion to ensure students have the
speaking and listening skills they need to engage in high-level discussions with peers.

(6) Family Partnerships. We believe that families are key partners in ensuring students’ academic
and character growth. The relationship between home and school will be built before the school
year begins through home visits made by members of the leadership team. Home visits are
critical to understanding families’ hopes for their children and allow staff to clearly articulate
Brooklyn RISE’s expectations. During home visits, families will be invited to sign a Brooklyn RISE
Promise Document that clearly defines the commitments Brooklyn RISE makes to students and
families and the commitments families make to the Brooklyn RISE community.?® There must be
ongoing, consistent communication so that school and home work together to place the student
on the path to college. To provide multiple avenues for family engagement, Brooklyn RISE will
host a variety of schoolwide parent events throughout the year. There will be nine Family Nights
with different themes such as Learning about Literacy, Game Night, and Character and
Community. We will communicate opportunities for family volunteering and track hours of
involvement so that we can celebrate families when they are able to volunteer in the school.
Similarly, we will give shout-outs and awards to families to acknowledge excellence in
attendance, homework completion, and dress-code compliance since families play a huge role in
supporting those specific elements of school success.

C. Community and Students to be Served

Community. All students, regardless of race, ethnicity, socioeconomic status, home language, or
zip code, have the right to an excellent education that will allow them to thrive and to be on the
path to college. School-aged children living in the Sunset Park neighborhood of Brooklyn do not
currently enjoy this fundamental right. We are specifically targeting 39t to 65 Streets between
2" and 9™ Avenues, as this area of Sunset Park has only five New York City Department of
Education (“NYC DOE”) elementary schools and no elementary school choice options. Free and
reduced lunch rates range from 78% to 98% across these schools, on average 17% of enrolled
elementary students in neighborhood schools are identified as receiving special education
services, and 40% to 60% of students are identified as ELLs. The elementary schools in this area

27 Dweck, Carol, “Mindset: The New Psychology of Success.” NY: Ballantine Books, 2007.
28 Farrington, Camille, et al., “Teaching Adolescents to Become Leaners.” CCSR Literature Review, June 2012.
29 The Promise Document will not be required for enrollment, and no child will be denied enroliment if a family chooses not to sign the document or not to welcome a home visit.
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are on average 135% full, meaning schools are overcrowded and there is a need for more
elementary seats. Proficiency rates on the 2016-2017 third- through eighth-grade state
assessments averaged 28% for ELA and 39% for math.3° These economic, capacity, and
performance factors and the current lack of choice demonstrate a need for a high-quality,
college-preparatory K-5 elementary school option for the students and families in Sunset Park.
There is a long history of immigrants settling in Sunset Park, beginning with waves of European
immigrants throughout the 1800s. From the mid-1900s to today, immigration in Sunset Park has
consisted of large numbers of Hispanic and Asian families.3! Today, it is estimated that 120,441
people live in Sunset Park; one quarter of the population is under age 19.32 Community School
District (“CSD”) 15, in which Sunset Park is located, also includes the neighborhoods of Boerum
Hill, Carroll Gardens, Cobble Hill, Fort Greene, Gowanus, Kensington, Park Slope, Red Hook, and
Windsor Terrace. The school-age population of CSD 15 is 29,865, making it one of the largest
school districts in Brooklyn; almost one quarter of all Sunset Park residents are of school age.33
Median family income is $47,600 in Sunset Park and 25.8% of the population lives below the
poverty line, which is 1.5 times the rate in New York and almost double the rate in the United
States;34 38% of children in Sunset Park live below the poverty line.3> Over the last 20 years, the
population of Sunset Park has grown twice as fast as that of New York City overall; immigrants
represent approximately 47% of the population, whereas immigrants represent 10% of the
population citywide.3® The Asian population in Sunset Park has increased by 241% since 1990 as
a result of a steady increase in immigration.3” Currently, 90% of students in Sunset Park schools
are nonwhite, whereas 55% of students in CSD 15 schools outside of Sunset Park identify as
nonwhite. Over 60% of students in Sunset Park schools are identified as ELLs. Schools in CSD 15
outside of Sunset Park identify less than 20% of their student population as ELL. Over 80% of
students in Sunset Park schools are identified as Economically Disadvantaged compared to less
than 40% of students in CSD 15 schools outside of Sunset Park.38 In Sunset Park, a high percentage
of adults have not completed high school and a low percentage of adults have college degrees.
Over 40% of adults have less than a high school degree, compared to approximately 20% of adults
in Brooklyn and New York City overall. Less than 30% of adults in Sunset Park have a college
degree, which makes our college preparatory school mission particularly relevant to the
community’s population. School performance in CSD 15 varies widely across neighborhoods.
Schools outside of Sunset Park perform higher on average than their Sunset Park peers. Every
school zoned for Sunset Park students in our targeted area of the community underperforms
state, city, and district proficiency averages in ELA and math. There are clear disparities in
performance between schools outside and inside Sunset Park. Sunset Park students scored 35%
lower on the ELA state assessment and almost 25% lower on the math state assessment than
their peers elsewhere in CSD 15 this past year.3° There are discrepancies in student subgroup
performance across CSD 15 schools: while CSD 15 outperforms the state by 13% overall, certain
subgroups perform significantly lower than the district average. In the spring of 2017, for

30 https://data.nysed.gov/enrollment.php?year=2017&instid=800000045191.

31 Hum, Tarry, “Making a Global Immigrant Neighborhood: Brooklyn’s Sunset Park,” Philadelphia, PA: Temple University Press, 2014.
32 http://comptroller.nyc.gov/wp-content/uploads/documents/NYC Neighborhood Economic Profiles 2017.pdf.

33 https://data.nysed.gov/profile.php?instid=800000045191.

34 https://censusreporter.org/profiles/79500US3604012-nycbrooklyn-community-district-7sunset-park--windsor-terrace-puma-ny.
35 |bid.

36 http://comptroller.nyc.gov/wp-content/uploads/documents/NYC Neighborhood Economic Profiles 2017.pdf.

37 |bid.

38 https://data.nysed.gov/enrollment.php?year=2017&instid=800000045191.

39 http://schools.nyc.gov/Accountability/data/TestResults/ELAandMathTestResults.
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example, 77% of white students in the district were proficient or advanced on ELA assessments,
compared to 44% and 35% of their black and Hispanic peers, respectively.*® Non-ELL students
scored 62% proficient or advanced, compared to 9% of their ELL peers. CSD 15 students from
economically disadvantaged backgrounds score lower than their more affluent peers. Last year,
73% of non-economically disadvantaged students scored proficient on state tests, compared to
36% of economically disadvantaged students. There are clear disparities in academic
performance across CSD 15, indicating that students from at-risk subgroups are in need of higher-
quality school options. This need has been a persistent community concern.*!

Increasing Options and Providing Innovations. After carefully analyzing educational needs across
New York City, Brooklyn RISE has identified the Sunset Park neighborhood of Brooklyn, in CSD 15,
as a neighborhood of high need. School enrollment here has risen by 55% over the last 15 years;
schools serving our targeted Sunset Park neighborhood are on average 135% full.*> There is high
demand for charter schools in CSD 15 such that only one in two families that applies to a charter
school is granted a seat. Last year, more than half of the families seeking better school options
were left on waitlists, adding to the over 48,000 families on charter school waitlists across the
city. Demand is far outpacing supply of school seats; currently there is no charter school located
in Sunset Park. If a Sunset Park family were granted a charter school seat, the student would have
to attend school in a different neighborhood, traveling away from their local community, even in
the early elementary grades. Additionally, only three out of the seven charter schools in CSD 15
serve elementary school students, further preventing families in Sunset Park from accessing high-
guality elementary school options. Our proposed school seeks to improve student achievement
in CSD 15, particularly in our targeted neighborhood of Sunset Park, and for at-risk subgroups.
The majority of elementary schools in our targeted area have school days that run from 8:30-
2:30, whereas our extended learning day will run from 7:50-4:00 and will allow us to provide 200
minutes of literacy instruction and 115 minutes of math instruction daily.*® Within district
schools, students are afforded access to an ICT-model classroom only if they are in a special-
education designated class, but our co-teaching model will support the achievement of students
with disabilities and ELLs, two underserved subgroups in CSD 15. Our commitment to character
development and social-emotional learning within an achievement-oriented school culture will
allow students to learn in an engaging, joyful, and supportive school environment. Taking into
consideration the economic hardship and housing challenges that face many families, we plan to
relieve financial burden on families whenever possible, including by providing uniforms, bus
service, and school supplies. We are committed to mission-driven partnerships with families and
community organizations so that we can provide families and students with the resources they
need to be in school every day and to support learning at home. These elements, many of which
are unique in comparison to schools in our target community, will allow Brooklyn RISE to serve
the needs of CSD 15 and uphold the mission and vision for all students and families.

Community Support. Our extensive outreach has revealed a clear demand for Brooklyn RISE
(Table 2; Attachments 2a, 2b, and 2c) and we have received support for a new school option in

40 https://data.nysed.gov/profile.php?instid=800000045191.

41 https://www.scribd.com/document/331870295/Make-Space-for-Quality-Schools-in-Sunset-Park-Report#from _embed.
42file:///C:/Users/CRothschild/Downloads/04.Sample%20letters%200f%20support.pdfhttps://insideschools.org/search/results?borough=brooklyn&district=&neighborhood=63&grade level=e
s&button=.

43 On Fridays, students receive 175 minutes of literacy and 90 minutes of math instruction.

10


https://data.nysed.gov/profile.php?instid=800000045191
https://www.scribd.com/document/331870295/Make-Space-for-Quality-Schools-in-Sunset-Park-Report#from_embed

Brooklyn RISE
Charter School

CSD 15 and Sunset Park specifically. We have collected feedback from 100+ families of students
who reside in our targeted community, secured 300+ signatures, and distributed 500+ flyers; we
have 200+ supporters on social media, including a number of Sunset Park residents and
community-based organizations, and 1000+ visits to our website. Every family we have talked to
has expressed the need for more elementary schools in the community. We have met and
collected input from 50+ community organizations and leaders, built relationships with many
organizations we intend to partner with in the future, and secured 15 letters of support. We have
provided families with 20+ opportunities to provide in-person input on our school model,
including through tabling and information sessions in the community. We have attended the
majority of Community Board 7 and Community Education Council (CEC) 15 meetings, and have
presented at a CEC 15 meeting with 50+ community members who were also given the
opportunity to ask questions and provide input. Recently we spoke at the Community Board 7
Education Committee meeting with 20+ community members. We have received positive
responses and encouragement. Along with this support, there has also been some apprehension
in the community. Given that there are currently no charter schools in our target community, we
have met a number of community stakeholders who are concerned that a charter school would
not be fully responsive to the needs of students and families. We have emphasized our
commitment to engaging the community throughout the process and ensuring that our school
reflects what the community wants in a new school option. Adjustments in response to
community input are outlined in Table 2 — Public Outreach.

D. Applicant Group History and Capacity

Applicant Group. Our applicant group consists of leaders who possess a wide range of skills and
backgrounds, represent Brooklyn and the broader NYC community, and are well positioned to
support the goals of Brooklyn RISE. Lead Founder Cary Finnegan is a Building Excellent Schools
(BES) Fellow and proposed Head of School. Ms. Finnegan is a multi-year Brooklyn resident and
educator, committed to increasing access to high-quality school options for all Brooklyn students
and families. Ms. Finnegan began her career as an educator as a sixth grade self-contained,
inclusion elementary school teacher in a K-8 school in Hartford, CT as a Teach For America corps
member. Ms. Finnegan ensured her students met their academic goals as measured by state
assessments and NWEA MAP assessments and improved the overall achievement of her grade
team as the selected grade-level lead teacher in her second year teaching. Ms. Finnegan left
Hartford to attend graduate school and earned her Master’s in Education Policy from Columbia
University, Teachers College in NY. After working as a consultant with the NYC education
nonprofit New Leaders, where she helped develop a new principal evaluation system for Newark
Public Schools, Ms. Finnegan wanted to have a more direct impact on the lives of students and
decided to return to the classroom. She worked as a third-grade teacher at three high-achieving
charter networks: Democracy Prep, MATCH, and Achievement First. In each experience she
gained a deeper understanding of the policies and practices of effective schools. Moving to
Washington, DC, she took a position as Program Director at the Center for Social Justice, leading
the DC Reads literacy tutoring program and the Summer Institute of Teaching and Learning, an
eight-week immersive, teacher preparation program for Georgetown students considering
careers in teaching. When Ms. Finnegan moved to Brooklyn in the fall of 2016, she did so with a
singular focus: to put down roots and make a long-term investment in increasing access to high-
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quality schools in Brooklyn neighborhoods that need them. This led Ms. Finnegan to apply to the
highly regarded and selective BES Fellowship. Through the Fellowship she has analyzed high-
performing urban charter schools across the country. These schools’ best practices have
significantly influenced the design of Brooklyn RISE. She completed a School Leadership
Residency at Leadership Prep Canarsie, a high-achieving Uncommon School in Brooklyn, NY, is
currently completing a residency at Persistence Prep (BES school) in Buffalo, NY, and will
complete additional leadership residencies in the summer and fall of 2018.4* Under the guidance
and expertise of BES, Ms. Finnegan has also participated in extensive leadership training on topics
including vision and mission, education philosophy and programming, community building and
outreach, finance and budgeting, operations and facilities, board governance, fund development,
and regulatory compliance. Ms. Finnegan and Brooklyn RISE will continue to partner with BES to
receive training and support, at minimum through the planning year and first two years of
operation through the BES Follow-On Support program. In addition to her MA in Education Policy
from Teachers College, Columbia University, Ms. Finnegan holds a BA in Sociology and Women’s
Studies from Colby College. Founding Team members and BES staff provided significant feedback,
advice, and consultation during the application-development process. Founding Board members
are listed below, and all required information is provided in Table 1. Founding Board Member
Danyela Souza Egorov, Proposed Board Chair, has over 10 years of professional experience in
business, government, and nonprofits, with a focus on education policy and administration. Ms.
Egorov has worked at Families for Excellent Schools, California Charter Schools Association, New
Leaders, and Boston Public Schools. She started her career as a management consultant at
McKinsey, and has a Master in Public Policy from Harvard’s Kennedy School. Ms. Egorov is
passionate about supporting educators who are starting high-performing schools, and has
worked on opening 12 charters and district schools. Founding Board Member Grace Han,
Proposed Board Secretary, is the Grants and Operations Associate at Educate!, a nonprofit
education organization based in NY, aiming to transform education in East Africa. Ms. Han’s
career in education began in 2011 when she taught second grade as a Teach For America corps
member in Colorado Springs, CO. She then became the lead second grade teacher on a team that
founded UP Academy Dorchester, an in-district charter school in Boston, MA that had the highest
one-year growth of any school in the state’s history. From this experience, Ms. Han brings
valuable expertise in community outreach and school founding. She also has expertise in school
operations, student enrollment, state reporting, teacher recruitment, grant writing, and
nonprofit finance. Ms. Han holds a BA in International Relations with a concentration in East Asian
Studies and Mandarin from Bucknell University. Founding Board Member Ben Herbst, Proposed
Board Treasurer, is Vice President in the Investment Banking Division at Goldman Sachs in New
York. At Goldman he is member of the Public Sector and Infrastructure Banking Group, where he
serves municipal clients throughout the eastern United States in various investment banking
activities, including numerous school districts and other nonprofit entities. Mr. Herbst previously
worked at J.P. Morgan in a similar capacity for five years, and before that was a 2008 Teach For
America Corps Member in Brooklyn, NY, where he taught and served as the faculty
representative to the Board of Trustees at Explore Charter School. He also co-founded a
nonprofit, Engaging Achievement, that brought over 300 Brooklyn middle school students on

4 Letters of Support from Leadership Prep Canarsie, Persistence Prep, and Building Excellent Schools can be found in Attachment 2c.
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overnight college visits. Mr. Herbst received an BA in History from Colby College. Founding Board
Member Leslie Hernandez has over 10 years of experience in marketing, leading omni-channel
campaigns for core and supplemental educational programs. As Marketing Manager at
Scholastic, she has driven brand strategy and product management for summer learning and
family and community engagement programs. Prior to Scholastic, Ms. Hernandez managed the
customization of the Success for All Foundation’s customer relationship management system and
oversaw the product development launch of its social-emotional learning curriculum. Ms.
Hernandez’s passion for education advocacy extends into the community. She has held several
roles in her hometown of Baltimore, including serving as Parent Teacher Student Association VP
of Membership and spearheading a career advancement regional conference for undergraduate
women. Ms. Hernandez is pursuing her MS in Integrated Marketing at New York University’s
School of Professional Studies. She holds a BS in Marketing from the University of Maryland’s
Robert H. Smith School of Business. Founding Board Member Timothy Lee is Finance Associate
with Civic Builders, a nonprofit real estate firm focused on partnering with the nation’s best
educators to finance and build charter schools. At Civic, he works on the Facilities Investment
Fund, a partnership with the Walton Family Foundation providing affordable financing to high-
performing charters for facilities acquisitions, construction, and renovation projects. Previously,
Mr. Lee was an Investment Banking Analyst with Kimberlite, covering real estate operators, REITs,
and private real estate investors. Before that, he was an underwriter with MidCap Financial, a
direct lender providing debt financing solutions to middle market companies. A Brooklyn
resident, Mr. Lee is passionate about equal access to education and brings charter school facility
and finance expertise to the Board. Mr. Lee holds a BS in Finance and Government from William
& Mary. Founding Board Member Diana Marmur, Proposed Vice Chair, is an Assistant General
Counsel at JPMorgan Chase & Co. and a former associate at Sullivan & Cromwell LLP, bringing
broad-based litigation experience. She has worked on numerous pro bono matters, representing
low-income and immigrant families and is on the Associate Advisory Board for Legal Services NYC,
the Board for EOTO World, a human rights non-profit organization, and is active member of the
International Human Rights Committee of the NYC Bar Association. Ms. Marmur attended
Brooklyn public schools and lives in Brooklyn. Ms. Marmur has a BA from Rutgers University and
a JD from Columbia Law School. Founding Board Member Victor Nolasco is a teacher and coach
born and raised in New York City. For the past five years, Mr. Nolasco has served as a second-
grade teacher as well as Athletic Director for K-8 students. Besides his main joy of making a
positive impact in his students’ lives, he volunteers with local nonprofits, soccer clubs, and
government agencies. With his home in Sunset Park, Mr. Nolasco is proud to be a founding
member of a new school in his community. Mr. Nolasco has an MA in Bilingual Childhood
Education and is currently working toward obtaining his MA in Physical Education. Founding
Board Member Erick Roa is a consultant and founding team member at Promise54, a nonprofit
consulting firm, where he partners with education organization leaders throughout the country
to tackle high impact talent, culture, diversity, equity, and inclusion priorities with the goal of
improving working and learning environments. Prior to joining Promise54, Mr. Roa was a
consultant on Bellwether Education Partners’ Talent Advising team. He held instructional
coaching and program leadership positions during his three-year tenure at Blue Engine, an
education nonprofit supporting NYC public middle and high schools. While overseeing the English
Language Arts program at Blue Engine, Mr. Roa co-authored the organization’s core values,
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emphasizing diversity, equity, and inclusion; revamped the school selection/partnership model
to align Blue Engine’s program with current and potential partners; and continuously assessed
the program’s impact on student achievement and experience. He is a 2008 Teach For America
corps member and spent the first six years of his career as a high school English teacher in
Brooklyn, his hometown. Mr. Roa holds a BA in English from Stony Brook University and an MS
in Adolescent Education from Pace University. Founding Board Member Elizabeth Skeen is an
associate at Freshfields Bruckhaus Deringer, an international law firm. In addition to maintaining
an active pro bono practice, she has experience in complex civil litigation, international
arbitration, and government investigations. She is deeply committed to the mission of Brooklyn
RISE, and is eager to use her professional skills and personal energies on our founding Board of
Trustees. Ms. Skeen has a BA from Princeton University, an MS from the London School of
Economics, and a JD from Columbia Law School.

Forming the Founding Group. Beginning in August 2017, Lead Founder Cary Finnegan leveraged
a myriad of professional networks to assemble the Founding Team. Ms. Finnegan shared her
vision for the school and, with the assistance of BES, assembled a team that believes all children
deserve high-quality education despite race, zip code, or socioeconomic status. The Board
members span the legal, human resources, diversity and equity, marketing, finance, strategy, and
education fields. Some are immigrants and first-generation Americans, and all have experienced
the power of an excellent education. Our Founding Board includes two members with formal
teaching experience in NYC public schools; both taught in Brooklyn schools. Founding Board
member Danyela Egorov comes with a wealth of experience working to open high-quality charter
and traditional district schools in New York, California, and Massachusetts. She was part of the
team that helped the UP Education Network found its first school in Boston and has long been
an advocate of increasing educational choices for all families. Of our nine Founding Board
members, six speak either Spanish or Mandarin, indicative of our commitment to building a
Founding Team that reflects the diversity of the community in which we seek to found our school.
The Founding Team has been meeting together monthly since November to learn about the
school’s model, build a strong foundation, deepen their understanding of governance, engage
with the community, and provide feedback. Board members have also engaged in community
outreach through tabling, canvassing, and attending community meetings.

The Application. Cary Finnegan is the primary author of this charter application, with PD and
programmatic support from BES.* This application was developed from August 2017 to August
2018, with review, input, and final approval by the Founding Board. During weekly phone calls
and monthly meetings, Founding Board members gave feedback on all aspects, specifically in
their areas of expertise, and all team members reviewed all sections. Our team consulted with
back-office provider EdTec for budget creation.

E. Public Outreach

Public Outreach. Participants. In accordance with Education Law 2852(9-a)(b)(ii), the entire
Founding Team of Brooklyn RISE has solicited input and garnered support from a variety of
community leaders, organizations, and families. Activities. Community support and input are

45 For more information about the Building Excellent Schools Fellowship, go to www.buildingexcellentschools.org.
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essential to providing the high-quality education our students deserve. The approach that we
have taken, and will continue to take, is a reflection of this belief and our commitment to
engaging key stakeholders every step of the way. We intend to build a school that both reflects
the strength of the community and addresses its needs and challenges. We have a strong “learner
orientation” and have spent considerable time meeting with community leaders and
organizations, participating in a variety of events, and volunteering with community-based
organizations, allowing us to better understand community needs. We will continue learning
from the community. Families and Parents. Our team has had one-on-one conversations with
over 200 families in Sunset Park. We have tabled, canvassed, and volunteered at a variety of
events. While engaging with the community, our Founding Team has had conversations with
parents of students in traditional public schools and charter schools. We have learned from their
experiences and recorded specific elements that they would like to see included in school
models. Attachment 2b outlines family feedback and its influence on our school design.
Community-Based Organizations. As outlined in Table 2, since September 2017, our team has
met with over 80 prominent organizations in Brooklyn, many in Sunset Park. We have cultivated
relationships with Community Board 7, CEC 15, Mixteca, the Brooklyn Borough President’s Office,
the Office of Council Member Menchaca, local day cares and pre-Ks, the Center for Family Life,
the 72" Police Precinct, local public libraries, and others. We continue to learn from these
organizations and build relationships with a variety of stakeholders across our proposed district.
Community Input and Impact. As we built trust and community members became more familiar
with Brooklyn RISE, our outreach evolved into events that focused on gathering feedback on our
school model and design. These included multiple tabling events and information sessions. Our
website, monthly newsletter, and Facebook page have a link to a Community Input Survey,
established to better understand the priorities and concerns of our potential families and
community supporters. We have integrated into our academic program and school design the
feedback that we collected from community stakeholders. Our feedback integration as well as a
comprehensive summary of our community outreach can be found in Attachment 2b. We have
learned that the community wants: (1) a small school option with smaller classes; (2)
individualized attention for students, including ELLS; (3) a culturally responsive environment that
supports students’ social-emotional development. We have garnered over 300 signatures and
are looking forward to continuing our outreach to gain more supporters. All signatures have come
from individuals who live or work in our target community and at least 80% of signatures come
from families with children who could enroll in the future.

F. Enroliment, Recruitment, and Retention

Enrollment. In accordance with staffing, academic, and financial projections, Brooklyn RISE will
open on August 19, 2019 with 104 students: 52 in kindergarten and 52 in first grade. We will use
a slow growth model, adding one grade of 52 students per year, until we reach full enrollment
with 312 K-5 students in 2023.

Projected Enrollment Over the Charter Term |
GRADES AGE RANGE 2019-20 2020-21 2021-22 2022-23 2023-24
Kindergarten 4-6 52 52 52 52 52
1* Grade 5-7 52 52 52 52 52
2" Grade 6-8 52 52 52 52
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3 Grade 7-9 52 52 52
4th grade 8-10 52 52
5% Grade 9-11 52

TOTALS

Rationale. Our grade configuration aligns with local schools; terminating at fifth grade provides
a natural cutoff, as all NYC middle schools begin at sixth grade. We are proposing a K-5 school
because we believe that a rigorous academic foundation with a focus on literacy in elementary
school is essential for long-term academic success. Our slow growth model allows for strategic
development of school culture, curricula, and staff training, and is driven by our goal that every
student be reading at or above grade level by third grade.*® Our commitment to slow growth is
based on research, which shows schools that grow one grade at a time experience more
academic achievement and growth than schools that open fully grown.*” Our division into two
academies allows us to create differentiated programs that reflect the needs of early elementary
students and upper elementary students and to remain a small school community for all students
and families.*® As a public school, we will backfill all seats as they become available, including
seats available due to student attrition and grade-level retention.

Recruitment. We believe every child has a right to an excellent education, and we seek to
educate as many children as we can. Our recruitment plan will attract a population that mirrors
the demographics of the district. Our application will be available in the home languages of local
families and will be available on our website and at the school, organizations that families
frequent, and public housing complexes where families reside. Given that Sunset Park has a high
proportion of immigrant families, we encourage newly arrived students and families to enroll.
Students who join our school in the upper-grades and who have academic gaps will be given
intensive, individualized supports so they too can be on the path to college. To recruit
Economically Disadvantaged students, we will host events at family shelters, NYCHA housing
developments, local organizations, and pre-K and daycare centers. We will continue to build
relationships with local nonprofits and advocacy organizations and will keep them updated on
the development of Brooklyn RISE as well as ways in which we have implemented community
feedback into our school design. To recruit ELL students, all marketing materials will be published
in English, Spanish, and Mandarin. We will inform families that our fully inclusive and immersive
school environment is culturally responsive and supportive of students of all cultures. To recruit
students with disabilities, all flyers will list the supports we offer as well as our unwavering
commitment to serving and supporting all learners in our school. We will share information with
local elementary schools and nonprofits that support students with disabilities such as the
Brooklyn-based team of New York Cares and Advocates for Children of New York, as well as the
Sunset Park-based Challenge Early Intervention Center, which serves at-risk students ages 3-4.
We will also provide flyers to local medical centers and clinics, such as NYU Langone, that serve
our student population so that they can share our information with families looking for school
options best suited to the needs of their children.

46 Find more information about our ELA Accountability Goals refer to Section I.A and information about the STEP assessment in Section II.E.

47 Peltason, Emily H., and Margaret E. Raymond, Ph.D. “Charter School Growth and Replication.” CREDO, Jan. 30, 2013.
https://credo.standford.edu/pdfs/CGAR%20Growth%20Volume%201.pdf.

48 Research shows that at-risk students are much more likely to succeed in small schools than in large schools. Raywid, Mary Anne, “Small Schools: A Reform that Works.” Educational
Leadership, Jan. 1998. Web. http://people.westminstercollege.edu/faculty/jsibbett/readings/smallschoolsareformthatworks.pdf.
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Interest and Demand. Our target population includes students in kindergarten through fifth
grade who reside in zip codes 11232 and 11220 in CSD 15, which corresponds to Sunset Park.
Brooklyn RISE has identified Sunset Park as a neighborhood of high need. We are specifically
targeting 39™" to 65" Streets between 2" and 9™ Avenues because this area has only five NYC
DOE elementary schools and no elementary school choice options. Free and reduced lunch rates
range from 78% to 98% across these schools, 17% of enrolled elementary students in
neighborhood schools receive special education services, and 40 to 60% of students are ELLs. The
elementary schools are on average 135% full, meaning schools are overcrowded, and there is a
need for more. Proficiency rates on the 2016-2017 third- through eighth-grade state assessments
averaged 28% for ELA and 39% for math. These economic, capacity, and performance factors,
and the current lack of choice, demonstrate a strong need for a high-quality, college preparatory
K-5 elementary school option for the students and families in this area. In addition to demand,
our community outreach has revealed a clear interest in the community for Brooklyn RISE. We
collected feedback from 100+ families of students who reside in our targeted community,
secured 300+ signatures, and distributed 500+ flyers; we have 200+ supporters on social media,
including a number of Sunset Park residents and community-based organizations, and 1000+
visits to our website. We met and collected input from 50+ community organizations and leaders,
built relationships with many organizations we intend to partner with, and secured 16 letters of
support. We provided families with 20+ opportunities to provide in-person input on our school
through tabling and information sessions in the community. We have attended the majority of
Community Board 7 and CEC 15 meetings, and have presented at a CEC 15 meeting with 50+
community members who were given the opportunity to ask questions and provide input, as well
as a CB7 Education and Youth Committee meeting with 20+ community members in attendance.

Enrollment Process. Our enrollment process accords with §119.5. Brooklyn RISE will use the New
York Charter School Uniform Application and will make this application widely available in
English, as well as in the three most common other languages spoken in Sunset Park (Spanish,
Mandarin, and Arabic). Applications for our founding class will be due April 1, 2019. If the number
of applications exceeds the number of open seats, a random, public lottery will determine
enrollment. Application information will be tracked by our Director of Operations (Manager of
Operations in Year 1). If a lottery is necessary, we will conduct it according to Public Officers Law
§104; the lottery will be well publicized in the community through press releases, flyers, and web
postings, and will be held in an ADA-accessible public space in the neighborhood, such as the
school building. We will alert the media of lottery details at least two weeks prior using the same
communication methods used to alert the public of our Board meetings. Names will be chosen
by a third party with no vested interest in the school. A family need not be present at the lottery
to gain enroliment. On enrollment, Brooklyn RISE will collect all necessary student and family
information and paperwork, including health records, IEPs/504s, and Home Language surveys.
Brooklyn RISE does not discriminate against any applicant or their family on the basis of race,
ethnicity, sex, color, national origin, disability, socioeconomic status, genetic information,
religion, sexual orientation, gender identity, political affiliation, or any other protected status.

Preferences. Within District: Brooklyn RISE will preference students residing in CSD 15 where we
propose to locate. At-Risk Preference for ELLs: We will preference students whose home
language is not English, reflecting the needs and wants of the community. Siblings: We will
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preference siblings of currently enrolled students. A sibling is defined as any child whose primary
guardian(s) are the same as the primary guardian(s) of a currently enrolled student. Primary
indicates that the guardian has primary custody at least 50% of the time. If one child is already
enrolled, his/her siblings must fill out an application, but will not participate in the lottery. The
sibling will be automatically enrolled assuming an open seat exists at the appropriate grade level.
In the case of new families who are applying with multiple children, if one child’s name is chosen
in the lottery, his/her siblings will also be granted enrollment, assuming there are open seats at
the appropriate grade levels. Children of Founders and School Employees: We will preference
children of the Founding Team (founding school leaders and founding board members). Children
of these founders will be exempt from the lottery process and will be granted enroliment
assuming open seats exist at the appropriate grade levels. Children of employees who work at
least half-time at Brooklyn RISE will also be exempt from the lottery, assuming the employee has
primary custody of the child(ren). The number of children admitted under the founder/employee
preference shall not exceed 15% of the total enrollment of the school. If applications exceed this
percentage, preference will be given in order of number of years of service with Brooklyn RISE.

Backfilling. We are a public school and are committed to enrolling students to fill vacant seats
through the fifth grade. Vacated seats will be offered to students on the waitlist.

Enrollment and Retention Targets

Enrollment and Retention Targets

Enrollment #/% Retention #/%
Economically Disadvantaged 203/64.6% 191/94.0%
Students with Disabilities 54.9/17.4% 52/95.5%
ELLs 74.8/23.8% 70/93.7%

Approaches to Meet Retention Targets. To retain Economically Disadvantaged students we will
provide most school supplies, one complete uniform set annually, and metro cards for
transportation. Additionally, our extended day and extended year are supportive of economically
disadvantaged families because they reduce the amount of time that families need to finance
childcare. Our two-teacher model also ensures that economically disadvantaged students receive
the individualized supports and attention necessary for success. We will continue to build
relationships and potentially partner with organizations that support economically
disadvantaged families in the community such as the Center for Family Life. To retain Students
with Disabilities we will develop relationships with the families of students with Individual
Education Plans (IEPs) through weekly progress reports communicated through our Student
Supports Team (SST). The SST will also oversee our Rtl system to ensure that students with special
needs are set up for success, receiving appropriate accommodations, curricular and instructional
supports, and necessary modifications. There will be at least one Special Education Certified
teacher supporting each grade level of students with disabilities, offering both push-in and pull-
out services throughout the day. Our SST will also run PD sessions (at least one each trimester)
to equip teachers with best practices and appropriate interventions to support students with
disabilities. Our school will contract high-quality support services staff as required by a student’s
IEP to ensure his or her success. To retain ELLs we will use our two-teacher, inclusive classroom
model to provide the scaffolds, targeted supports, and strategic interventions that will assist in
language acquisition and development. Some of our classroom structures will include sight word
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walls, realia, icon support, sight word flash cards with picture support, anchor charts, graphic
organizers, sentence starters, and other writing support templates. Our staff will reflect the
cultural identities of our students and will communicate in the home languages of families. All
school-home communications will be provided in the languages that families prefer.

G. Programmatic and Fiscal Impact

Programmatic Impact. We are proposing to open in August 2019 with 104 students: 52
kindergarteners and 52 first graders. At full K-5 growth, we will enroll 312 students. Across CSD
15, and in our target community of Sunset Park in particular, there is an overutilization crisis such
that the majority of schools are well beyond 100% utilized. This often means overcrowding of
classrooms and resorting to non-classroom designated spaces for instruction.*® This can have
serious implications for schools. Four of the five schools in our targeted area each has over 1,000
students. Brooklyn RISE, at full enrollment, will have 312 students, which means it would be the
smallest school option. The figure below outlines the building utilization percentages of CSD 15
elementary schools.”® We do not believe that our enrollment will have a negative impact on the
surrounding schools, and in fact we believe that, by opening more elementary school seats in the
community, we will lessen building over-utilization and school crowding, which will allow all
schools in the community to better serve their students and families.

Enrollment of elementary schools in Target Area (2016-2017)

SCHOOL NAME K 1st TOTAL UTILIZATION
PS 094 — The Henry Longfellow 224 246 1,443 135%
PS 001 — The Bergen 214 222 1,211 138%
PS 169 — Sunset Park 224 238 1,605 145%
Sunset Park Ave ES 93 85 288 157%
PS 024 107 92 636 103%
Avg. of CSD 15 129 125 725 126%
Avg. in Target Sunset Park Area 172 176 1,036 135%

Fiscal Impact. Brooklyn RISE expects to enroll 104 students in FY 2020, resulting in $1,591,928 in
per pupil aid and $773,206 in other funds that would otherwise go to the District. This is a
projected impact of 0.0097% of the District’s operating budget for FY 2020, if the FY 2020
operating budget were equal to the FY 2018 operating budget of $24.3 billion. In FY 2024,
Brooklyn RISE expects to enroll up to 312 students, resulting in a maximum of $4,775,784 in per
pupil aid and $1,699,933 in other funds that would otherwise go to the district. This is a projected
impact of 0.0266% of the District’s operating budget for FY 2024, if the FY 2024 operating budget
were equal to the FY 2018 operating budget. The revenue projections do not include any increase
year over year, which is consistent with the assumption regarding the district’s operating budget.
Moreover, any rate increase in revenues for Brooklyn RISE is likely to be smaller than the district’s
budget growth, and the impact should continue to be minimal.

49 https://dnnhh5ccl.blob.core.windows.net/portals/0/Capital Plan/Utilization Reports/Blue%20Book%202016-
2017.pdf?sr=b&si=DNNFileManagerPolicy&sig=g7eZjXLOaaZfmXPHdOcFOjrylfBrVwF8D5mfIIFcSpA%3D.
50 https://data.nysed.gov/enrollment.php?year=2017&instid=800000045191.
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Projected Fiscal Impact on District of Location

Year Number Charter Total Estimated Total Total District Projected
of School Basic Charter Addt’l Costs | Projected General Fund Impact on
Enrolled Per Pupil School Per to District Funding Budget® District
Students Tuition Pupil Cost (e.g. SPED from Budget
Rate>! to District funds)*? District
2019-20 | 104 15,307 1,591,928 773,206 2,365,134 24,300,000,000 | 0.0097%
2020-21 | 156 15,307 2,387,892 821,036 3,208,928 24,300,000,000 | 0.0132%
2021-22 | 208 15,307 3,183,856 1,107,959 4,291,815 24,300,000,000 | 0.0177%
2022-23 | 260 15,307 3,979,820 1,400,587 5,380,407 24,300,000,000 | 0.0221%
2023-24 | 312 15,307 4,775,784 1,699,933 6,475,717 24,300,000,000 | 0.0266%

Il. EDUCATIONAL PLAN

A. Education Philosophy

Education Philosophy, Beliefs, Values, and Research. Brooklyn RISE is grounded in the belief that
all children, regardless of background, can succeed in college and become the next generation of
leaders. In designing our academic program, we carefully considered the skills, knowledge, and
habits students must develop in elementary school to be on the path to college and a life of
opportunities. The empirical research that most guided our school design comes from The 2011
Fryer Paper, which outlines the key drivers of academic achievement in urban charter schools:
frequent teacher feedback, data to guide instruction, high-dosage small-group instruction,
increased instructional time, and high academic and behavioral expectations.>* Our program is
designed to provide frequent teacher feedback. To guarantee an excellent teacher in every
classroom, we will invest the time and resources necessary to recruit, develop, and retain the
strongest teachers.* Teachers will be observed and coached daily. The daily observations and
data collection will drive weekly formal coaching meetings. Our teachers will thrive in a school
culture founded on frequent feedback and growth. We ensure that data guides instruction
through utilizing the four key principles of data-driven decision-making: (1) Assessment; (2)
Analysis; (3) Action, and; (4) Culture.>® Daily data collection, close analysis of student outcomes,
and strategic action plans will ensure that every decision made in our building is driven by data.>’
Our academic program is designed to provide students with daily high-dosage small-group
instruction. During our extended literacy blocks, students are divided into three small groups so
they are given the individualized attention needed to develop foundational literacy skills.>®
Additionally, our two-teacher model allows students to receive small-group instruction
throughout the day and across content areas. Research shows that small-group instruction is
beneficial for all students, but particularly for ELLs, whom we anticipate comprising a large
proportion of our population.>® We provide students with increased instructional time through

51 NYC Charter Schools Operations Guide, http://www.nyccharterschools.org/sites/default/files/resources/Opertions-Resource-Guide.pdf.

52 Includes Per Pupil SPED, Facility Subsidy, NYSTL, NYSLIB, NYSSL, Title 1, Title 1, DYCD.

53 NYCDOE Financial Status Report - FY2018 Approved Budget as of 11/20/2017; http://schools.nyc.gov/offices/d_chanc_oper/budget/dbor/fsr/December/pdf/Dec_2017_fsr/12coverprint.pdf;
Rounded down for conservatism.

54 Dobbie, Will, and Roland Fryer, “Getting Beneath the Veil of Effective Schools: Evidence from New York City.” American Economic Journal: Applied Economics. December 2012.
http://scholar.harvard.edu/files/fryer/files/dobbie fryer revision final.pdf.

55 http://mckinseyonsociety.com/downloads/reports/Education/Closing_the talent gap.pdf.

56 Bambrick-Santoyo, Paul. “Driven by Data.” San Francisco, CA: Wiley, 2010.

57 We plan to model our data practices closely off of the high-performing Classical Charter Schools.

58 http://fcrr.org/publications/publicationspdffiles/critical_elements.pdf

59 https://bobcat.militaryfamilies.psu.edu/sites/default/files/placed-programs/Kamps%20et%20al.,%202007.pdf
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our extended school day and year.®° Students will attend school for eight hours per day, two
hours longer than the school day offered at district schools in their neighborhood, resulting in 27
extra days of learning each year. Our school calendar will be 186 days, 6 days more than that
provided by local district schools. In total, students will be provided with more than 33 days of
additional learning time each year. Extended learning time, when used strategically, yields
significant academic benefits, especially for specific student subgroups such as ELLs.®* Given our
belief that literacy is foundational, we provide 200 minutes of daily literacy instruction (175
minutes on Fridays) so students develop the skill and love of reading. ® Our additional
instructional time across content areas will allow students to develop the fundamental skills they
need to be on the path to college.®® We will create a learning environment of high academic and
behavioral expectations. To ensure students are engaging with high-quality content, we will
select research-based, standards-aligned curricula across subject areas and create our own New
York Next Generation Learning Standards (NYNGLS)-aligned internal curricula as necessary. We
believe that instructional time is sacred, and that students learn best in predictable, engaging
environments.® We will cultivate a structured and joyful school culture, consistently holding staff
and students to high expectations and consistently celebrating our learning, growth, and values.
Modeled after the best practices of successful organizations, our school will “sweat the small
stuff” so that staff and students remain focused on high-quality teaching and engaged learning.®*
We believe in cultivating a joyful learning environment for students. We celebrate students when
they meet and exceed expectations and support them in improving decision-making skills and
strategies when they do not. Joy will pervade the school community through positive narration,
chants and cheers, daily shout-outs related to academic and character development, and weekly
community celebrations that will highlight classrooms and students who have met or exceeded
schoolwide goals.® Strong character skills and a sense of self-efficacy are directly linked to a
student’s ability to set ambitious goals and to do the work required to achieve them.®’

B. Curriculum

Curriculum Selection and Development. Our mission is to build the knowledge, habits, and
mindsets for academic success that will ensure all kindergarten through fifth grade students are
on the path to college. This requires high-quality, rigorous curricula across all grades and content
areas. Our curriculum is selected and designed in alignment with the NYNGLS and Assessments
introduced in 2017. Standards and curriculum will be developed by the Head of School (Years 1
and 2) and Director(s) of Curriculum and Instruction (Year 3 and beyond). We will use a mix of
purchased and internally created curricula for the strongest possible instruction. Curricular
decisions will be based on (1) alignment with the NYNGLS, (2) research-proven effectiveness, (3)
positive impact on learning in other high-performing urban schools, (4) student outcomes that

60 Sjlva, E. (2007). On the clock: Rethinking the way schools use time. Washington, DC: Education Sector.

61 https://www.timeandlearning.org/sites/default/files/resources/ell report 12.14.15.pdf.

62 “A child’s early language exposure is increasingly acknowledged as pivotal in language development and, more importantly, in ultimate educational and intellectual achievement. Studies
have demonstrated a large inequality in children’s early language environments, with children from families of lower socioeconomic status hearing approximately thirty million words less than
their peers from families of higher socioeconomic status. Furthermore, the number of words a child is exposed to between ages 0-3 is significantly correlated to the child’s ultimate 1Q and
academic success.” http://thirtymillionwords.org/tmw-initiative/.

63 The extended day and year approach has been applied and proven effective at other high-performing urban charter schools, including Uncommon Schools in Brooklyn, Purpose Prep in
Nashville, and Brooke Charter Schools in Boston.

64 http://www.paultough.com/helping/pdf/Helping-Children-Succeed-Paul-Tough.pdf?pdf=hcs-pdf-landing.

65 “Sweating the Small Stuff” is an approach to school culture influenced by Lemov’s Practice Perfect and Pat William’s Coach Wooden’s Greatest Secret.

66 These practices are being successfully used at schools like Brooke Charters in Boston, the Uncommon Schools network, and the Neighborhood Charter School of Harlem.

67 Peebles-Wilkins, W. “Help Close the Achievement Gap.” Children & Schools, vol. 27, no. 4, 2005, pp. 195-196.
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meet Benchmark 1 of the Charter School Performance Framework: Student Performance, and (4)
alignment to the school’s mission and vision.

Curriculum Alignment, Review, and Revision Process. To support students on the path to
college, all curricula, internally and externally created, will be rigorous. At the end of each year,
a curriculum audit led by the Head of School and Instructional Leadership team will evaluate
curricular resources. Curriculum will be improved or replaced based on data from a variety of
assessments (STEP, Unit Assessments, NWEA MAP, and state assessment results when
applicable), comparing our results to those of other BES network schools and other high-
performing schools across the city, state, and country. The curricular audit will consider teacher
feedback collected from end-of-year surveys and exit interviews. This reflective, iterative process
will allow us to deliver on our mission of providing challenging coursework across content areas.
Our yearly curricular audit will assess a curriculum’s impact on instructional practices and
measurable student learning on state and national assessments, literacy assessments, and
internally developed standards-aligned assessments. The review process will ensure that
curricula remain aligned to state and national standards, vertically across grades, and horizontally
across content areas. We will also proactively monitor and adjust curricula on an ongoing basis
based on data collected through our Academic Dashboards. If trends in the data show a curricular
gap or deficiency, we will immediately remediate the issue. Though we plan for a mix of
purchased and internally made curricula, we will adjust all curricula to meet students’ needs,
including those of all subgroups, such as special needs, ELLs, and advanced students.

Curriculum Organization and Resources for Decision-Making. All curricula will be broken into a
scope and sequence for each grade level and content area prior to start of summer staff
development each year. The centralized curriculum development process ensures vertical
alignment across grades such that there is a clear description of the skills students should have
when they enter, and before they leave, each grade. Vertical alignment will come from backward
planning from the knowledge, habits, and mindsets needed for success in middle school, high
school, college, and beyond. Standards are horizontally aligned to promote depth, breadth, and
consistency across content areas. For example, students working on informational standards in
reading will simultaneously be developing skills and strategies in strong informational writing.
Teachers will master schoolwide instructional practices, techniques, and expectations. To allow
them to focus on high-quality instruction, teachers will be provided a complete scope and
sequence, unit plans with accompanying daily lesson plans, and interim and final assessments for
the entire year across all grades and content areas. In Years 1 and 2, development of curricular
materials will be done by the Head of School.%® Beyond the founding school years, the Director(s)
of Curriculum and Instruction (DCI) will lead curriculum development, with ongoing support and
guidance from the Head of School as needed. Development of unit plans, lessons, and
assessments will be informed by best practices from other high-performing, urban charter
schools.® In addition to aligning all materials to the NYNGLS, Brooklyn RISE will use curricular
resources from MATCH Charter Schools in Boston’ and best practices outlined in Great Habits,

68 Curriculum development will be done during the planning year with support and resources from BES and other partners.

69 Proposed Head of School Cary Finnegan completed leadership residency at Leadership Prep Canarsie and has access to their curricular resources. Additionally, MATCH Charter Schools,
Success Academy, and Brooke Schools all offer free curricular resources online.

70 These resources from MATCH Schools can be accessed here: https://www.matchfishtank.org/. MATCH student population is over 60% ELL and their curriculum is developed keeping the
needs of ELL students in mind.
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Great Readers,”* Reading Reconsidered,”” and the EngageNY curriculum.” Teachers will be
provided with daily lesson plans aligned to the unit of study and the underlying standards.” In
return, we expect teachers to consistently be prepared to implement their lessons. The
Intellectual Preparation Protocol (IPP) at Brooklyn RISE will require teachers to submit for
feedback annotated lessons with exemplar student responses one week before execution, to
create materials to accompany the lesson at least one day before execution, and to practice each
lesson in advance of execution. Teachers will be trained on the IPP process during Staff Summer
PD (by the Head of School, and then by the DCI); they will also receive additional training and
support as needed and eventually will own the process independently. Annotating lesson plans
and creating exemplar student responses will allow teachers to provide more strategic and
targeted feedback throughout the lesson. Preparing materials at least one day in advance will
ensure that teachers are not frantically prepping on the day of execution and can spend time
internalizing the lesson for strong execution. All Curriculum Materials we plan to use for each
subject area can be found in Attachment 3 — Course Descriptions.

Unique Curricular Aspects. We believe in the importance of arts enrichments such as music and
theater for all children.”> We will use Performing Arts twice a week for 50-minute sessions to
strengthen student public speaking skills such as articulation, diction, and enunciation. Research
shows that students who participate in performing arts engage in reading music and lyrics, which
increases tracking skills and fluency. Additionally, research supports the importance of arts
education for immigrant populations, and given the high population of students we are likely to
have from immigrant families, our Performing Arts program will provide extensive opportunities
to explore culture and identify within the students themselves and the world around them.”®
Within three months of the start of school, groups of students will perform songs, chants, skits,
and plays learned during the Performing Arts block at our weekly Community Circle. We will also
have at least one performance per year that will occur at night, during the week, and will feature
a variety of choral and theatrical performances by students. Focus on Literacy. As we believe that
a strong foundation in literacy is the basis of life-long educational success, Brooklyn RISE will
place significant emphasis on the development of early literacy skills. Recent paper published by
Hunter College indicates that “[f]or all students, a high-quality early education is critical to
ensuring their long-term academic success.”’” The switch from “learning to read” to “reading to
learn” occurs in third grade, and, with this in mind, we relentlessly drive towards every scholar
reading at or above grade level by the beginning of third grade. Aligned with the NY Next
Generation English Language Arts Learning Standards, our literacy programming will ensure all
students are developing the lifelong practices of successful readers and writers.”® In addition to
developing literacy skills and strategies, students will cultivate a deep love of reading and writing
which will be built through ample opportunities for independent and accountable reading and
writing, with students selecting texts of their choice from robust, engaging classroom libraries as
well as the opportunity to write on topics of their choosing. Students will have reading and writing

71 Bambrick-Santoyo, Paul, et al. Reading Reconsidered. San Francisco, CA: Jossey-Bass, 2015.

72 Lemov, Doug, et al. Reading Reconsidered. San Francisco, CA: Jossey-Bass, 2015.

73 https://www.engageny.org/.

74 This is the practice used at Uncommon Schools. It allows teachers to spend less time lesson planning and more time internalizing the lesson and adjusting it to meet the specific needs of
students.

75 https://www.arts.gov/sites/default/files/NEAArtsEducation-infographic-July2017-hires.pdf

76 https://www.rand.org/pubs/rgs dissertations/RGSD379.html.

77 Brown, Carmen. “Language and Literacy Development in the Early Years.” Language and Literacy Development in the Early Years, pp. 35-48 (2014).

78 http://www.nysed.gov/common/nysed/files/nys-next-generation-ela-standards.pdf.
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journals that will allow them to track their independent reading and have a place for their
independent writing. Students will present their writing through monthly publishing parties and
share a favorite book they have read with their peers during monthly book talks.”® Presenting
their writing and reading will allow students to build community and become exposed to a wider
variety of texts and genres. Students will build schema through developing a depth and breadth
of content knowledge around the history, geography, culture, and economy of local, regional,
national, and world communities.® Creating our own units of study aligned to the New York
State K-8 Social Studies Framework. Our curriculum will integrate social studies with our literacy
program using grade level non-fiction texts and writing prompts that will require students to
make claims and support those claims with strong, evidence-based reasoning. These units of
study will incorporate project-based learning and research, such that once per unit students will
create a project individually or as a group that will provide a strong demonstration of acquired
knowledge through classwork and research. Students will also develop strong oral language
skills. Research shows that “for students to become competent and agile English-language users,
they need ample opportunities to try out newly taught language — to process new learning in
discussions, talk through ideas with peers, clarify concepts in groups, or plan their writing with a
partner.”8! In recognition of this, we will frequently use shoulder partner discussions as part of
our daily instructional practices in all classrooms; we will provide Lower Academy (K-2) students
with a 20-minute block of daily oral language development and extending this to a 30-minute
daily block in the Upper Academy (3-5) as stamina and skills become enhanced. Including oral
language programming in our school will be particularly important because over 50% of our
student population will likely be identified as having a language other than English spoken at
home. The increased and frequent opportunities for intensive, immersive language engagement
will support strong progress towards mastery of the English language. In addition to the daily oral
language development, we will foster speaking and listening skills further through incorporating
a Habits of Discussion scope and sequence across grades and content areas. Lower Academy
students will be taught strong habits of discussion and will be given sentence starters and hand
movements connected to each habit. As students progress into the Upper Academy, they will be
able to engage in more Socratic-style discussions in class using the habits of discussion effectively,
strategically, and with minimal prompting from adults. Literacy in the Lower Academy (K-2)
Literacy will be driven by our two-teacher model in all K-2 classrooms. This model allows for
flexibility in student grouping and ensures that every child is receiving the necessary supports
they need to develop their reading skills rapidly. There will be an average student to teacher ratio
of 9 to 1 during all literacy instruction.?? Literacy will be focused on developing comprehensive
literacy skills, with daily instruction dedicated to phonics, vocabulary, fluency, comprehension,
writing, and oral language. This comprehensive approach to literacy development will build a
strong foundation for academic reading through middle school, high school, and college. Literacy
in the Upper Academy (3-5) In our Upper Academy (3-5), students will make the transition from
“learning to read” to “reading to learn.” In alignment with the New York Next Generation
Learning Standards, literacy blocks will include more informational texts, with opportunities to
read books of choice for pleasure, and writing tasks will become more sophisticated and complex.

79 Publishing parties will take place during Writer’s Workshop at the end of a unit of study and book talks will happen the last Friday of every month during Closing Circle.

80 Moss, Barbara. “Making a Case and a Place for Effective Content Area Literacy Instruction in the Elementary Grades.” The Reading Teacher, vol. 59, no. 1, 2005, pp. 46-55.

81 Helman, Lori. Literacy Development with English Learners: Research-Based Instruction in Grades K-6. NY: Guilford Press, 2016.

82 Leadership Prep Canarsie and BES school Purpose Prep, with proven academic achievement, implement 3-group rotation through guided reading, phonics instruction, skills reinforcement.
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Students will increase the amount of time they spend in daily independent reading and will begin
tracking the number of books and words they read, which will allow them to develop a reader
identity and take ownership over building their identities as readers. Mathematics. Students will
receive a comprehensive mathematics program that employs a dual approach of building both
computational skills and deep conceptual knowledge of content. Aligned with the New York Next
Generation Mathematics Learning Standards, students will develop fluency with numbers and
computation that will allow them to defend, justify, and evaluate solutions to problems. Students
will become effective at and comfortable with giving and receiving precise feedback on math
work by developing analysis skills, staking claims, and supporting claims with logical reasoning.
We will cultivate our students to be mathematicians who think flexibly through creating a culture
of error where students are comfortable making and learning from mistakes, brainstorming
multiple ways to solve problems, and evaluating strategies to determine which strategy might be
most effective or efficient.®3 Science. Science will be an opportunity for students to engage in
inquiry-based learning and to conduct challenging science investigations. The science curriculum
at Brooklyn RISE will be aligned to the Next Generation Science Standards® using curricular
resources of content-rich non-fiction readings in the sciences and the Full Option Science System
(FOSS) curriculum and tool kits. Our science program will focus on deepening scholar
understandings and engagement with the world around them. The FOSS science investigations
will also provide multiple opportunities for our students to engage in cooperative and
collaborative learning, which will help them to develop many of the “soft skills” that we know
our students will need for lifelong academic and professional success. Our rigorous approach to
science will provide additional opportunities for students to develop strong growth mindsets as
they grapple with challenging questions and are pushed to strengthen their scientific reasoning.®

Meeting Benchmark 1. The practice in aligning all curriculum to the NYNGLS positions us to
surpass Benchmark 1 on the New York State Education Department’s Charter School
Performance Framework. Our standards will be aligned vertically K-5 to ensures students are
academically prepared for New York’s most competitive middle and high schools. Additionally,
our standards will be aligned horizontally across the grade level so that students are able to apply
academic best practices across all content areas.

Supplemental Curriculum. We will combine social/emotional development within our physical
education program. During Character and Fitness twice per week for two 50-minute sessions,
students will develop appropriate motor skills, learn lessons in teamwork, practice yoga and
mindfulness techniques, and reinforce learning of our character values and academic mindsets.
Learning key social skills while being physically active will benefit mind and body. There is a
growing body of research supporting the importance of physical activity for students in their
ability to focus and learn and our students will experience the numerous benefits of physical
education combined with intentional character development. Research recommends that
“physical education should be designated as a core subject because it has commensurate values
that are foundational for learning and therefore essential. Physically active students are likely to
be healthy and mentally sharp — attributes critical to being ‘present’ during the school day.”

83 Building a culture of error is best practice of high-achieving schools, i.e. BES school Equitas Academy in Los Angeles and Uncommon Schools.

84 http://www.nextgenscience.org/.

85 See, for example, Institute of Medicine of the National Academies, “Educating the Student Body,” May 2013. (http://www.iom.edu/~/media/Files/Reportpercent20Files/2013/Educating-the-
Student-Body/EducatingTheStudentBody rb.pdf ).
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C. Instruction

Instructional Strategies and Meeting All Students’ Needs. We believe that high-quality
instruction delivered by transformational teachers is critical to students’ academic success. To
ensure all students have access to excellent instruction, we implement schoolwide instructional
strategies that allow us to maintain a high bar for instructional practice and meet the needs of
all students. These strategies are largely drawn from the instructional work of the network of
Uncommon Schools (Teach Like a Champion®, Great Habits, Great Readers®’, and Reading
Reconsidered®). We also draw heavily from instructional practices observed at other high-
performing urban charter schools who serve a similar demographic to that of Sunset Park,
including students receiving special education services, ELLs, and those at risk of academic failure.
These schools include Leadership Prep Canarsie, Neighborhood Charter School of Harlem, along
with BES schools Classical Schools, Purpose Preparatory Academy, Nashville Classical, and Great
Lakes Academy.® Instructional Taxonomies. The curriculum is the foundation of the what we
teach, and teacher taxonomies are the foundation of how we teach. It is impossible to deliver
rigorous content to students in such a way that they can receive it and internalize it without
having teachers who are proficient in key instructional taxonomies. Our professional
development is grounded in the taxonomies outlined in LemoV’s Teach Like a Champion.*® At
Brooklyn RISE, we will focus on specific techniques that we believe are critically important for
teachers to master to provide every student with the excellent instruction they deserve. Two-
Teacher Model. We will implement a two -teacher model in K-2 classrooms to ensure all students
have a strong foundation of literacy skills and are reading at or above grade level by third grade.
This model allows for more small group instruction and targeted differentiation. We know that
our high-risk student populations including our students with IEPs and students designated as
ELLs benefit immensely from small group instruction.® Small groups increase the amount of
practice each student receives and the one-to-one interaction they have with teachers.

Instructional Responsibilities in Lower Academy

Teacher 1 Read Aloud, Reading Comp/Guided Reading, Oral Language, Writing, Support Math
Teacher 2 Phonics, Oral Language, Science/Social Studies, Lead Teach Math, Support Read Aloud

Literacy Rotations with Blended Learning. Literacy rotations with blended learning opportunities
will be part of daily literacy instruction. Students will work at three literacy stations, 30 minutes
per station, to include guided reading, group phonics, and independent time through blended
learning. For the Lower Academy (K-2), we plan to purchase the Lexia Core 5 program, a
computer-adaptive program that supports literacy development based on individual students’
demonstrated skill gaps and proven effective specifically with ELL students.®? In the Upper
Academy (3-5), the independent station will focus on independent reading, using the Accelerated
Reader program to track books and words read to create a strong reading culture and build a
love of reading and a competency in reading at or above grade level. Students in the Upper

86 Lemov, Doug. “Teach Like a Champion 2.0.” San Francisco, CA: Jossey-Bass, 2015.

87 Bambrick-Santoyo, Paul, et al. Great Habits, Great Reader, San Francisco, CA: Jossey-Bass. 2013

88 Lemov, Doug, et al. Reading Reconsidered. San Francisco, CA: Jossey-Bass, 2015.

89 As part of the BES Fellowship, Lead Founder Cary Finnegan observed and analyzed the practices of these schools during multiple school visits and direct meetings with all school leaders.
9 Lemov, Doug. “Teach Like a Champion 2.0.” San Francisco, CA: Jossey-Bass, 2015.

91 High-achieving schools with high populations of ELLs such as Vista College Prep in Phoenix, AZ and Match Community Day in Boston, MA have had success using the two-teacher model to
increase the dosage of daily small-group instruction.

92 Kazakoff, E.R., et.al. (2017) “Efficacy of a Blended Learning Approach to Elementary School Reading Instruction for Students who are English Learning.” Education Tech Research
Development, https://doi.org/10.1007/511423-017-9565-7. Find where we have taken the cost of Lexia into consideration in our budget found in Attachment 9 on the technology line (I).
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Academy will engage in more blended learning in writing using Google Classroom to type all
writing assignments and edit and revise their work with peer and teacher feedback and
support.® Habits of Discussion. As a school that emphasizes the development of literacy and oral
language skills, we believe in explicitly teaching students how to engage in purposeful and
thoughtful discourse. Our expectations around Habits of Discussion will be taught during the daily
Oral Language blocks twice daily with Morning Meeting and Closing Circle for a total of 30
minutes daily and reinforced across all content areas and grade levels. As scholars progress,
sentence stems used for discussions will grow more sophisticated to reflect their language
development. Habits of Discussion are critical for building literacy skills and provide significant
support for mathematicians as they are expected to construct arguments to defend their thinking
and critique the reasoning of others. Cooperative Learning. The benefits of cooperative learning
are numerous for all students but especially English Language Learners®, which, based on the
elementary schools currently in our targeted area of Sunset Park, will constitute at least half of
our student population. To ensure that our students are getting ample opportunities to engage
in cooperative learning throughout the day we will place student desks in cooperative groupings,
provide extensive professional development to teachers around cooperative learning strategies
such as the Kagan Cooperative Learning Strategies®, and use the work that we do during Oral
Language to support students engaging in small-group discussions throughout the day. Taught
using inquiry-based instruction, science and social studies will also be times during the day that
students will have the chance to engage in cooperative learning with their peers. Active
Circulation with Feedback. We believe that data must drive all decisions and therefore our
teachers are taught, supported, and expected to collect in-the-moment data and provide
students with immediate, targeted feedback. All teachers will be taught to impactfully engage in
active circulation during independent practice. Consistent feedback will be given during this time,
aligned with schoolwide feedback annotation practices. Across each grade level and content
area, teachers will use consistent feedback annotation codes. These codes will allow schools to
self-monitor their work, correct mistakes in the moment, and develop stronger self-reliance.
Active circulation allows teachers to collect data on mastery and observe common
misconceptions that need to be cleared up with individual students or clarified across the class.
Classroom Environment. We believe that every child deserves to learn in a classroom
environment that is supportive, organized, bright, and conducive to all aspects of their learning.
The “Cultures of Thinking: The 8 Forces We Must Master to Truly Transform our Schools” outlines
how the classroom environment is a “force” critical to creating a high rigor learning space for
students; classroom space should belong to students, thinking should be made visible, and tables
must be arranged in a way that encourages discussion. Each of our classrooms will have clearly
designated areas for each subject, complete with exemplar student work, co-created anchor
charts with visible thinking, and key ideas or concepts posted clearly and accessibly to students.
Students will experience a sense of ownership and responsibility for the physical space and
develop self-reliance by being able to efficiently navigate the room to find resources that will
help them successfully navigate academic challenges. Our character value of Voice and focus on
oral language development will be supported by desk arrangements that allow for pairings and

93 Technology integration has been budgeted for and can be found in Attachment 9 on the technology line (1).

9% file:///C:/Users/CRothschild/Downloads/research Briefs WIDA Rsrch Brief CollaborativelearningforELLs%20(1).pdf.

9 Clowes, G. “The Essential 5: A Starting Point for Kagan Cooperative Learning. “Clemente, CA: Kagan Online Magazine, Spring 2011.Proposed Head of School has been trained in the Kagan
Cooperative Learning Strategies and will turnkey the skills and strategies to teachers during Staff Summer Orientation and during PDs and coaching sessions throughout the year.
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cooperative groupings across classrooms such that students have multiple opportunities
throughout the day to share their thinking with peers.

Unique Pedagogical Approaches Aligned to Our Mission. The unique pedagogical approaches
that we plan to implement are founded upon our commitment to serve all students, with a focus
on the student populations in our targeted community. We expect a majority of students to be
designated as ELL and, with this in mind, we have adopted pedagogical approaches that are most
supportive to ELL students. This includes a co-teaching model, that allows us to have a smaller
student to teacher ratio. We also emphasize small group instruction across content areas
because we know that ELL students benefit from small group learning experiences. We are
adopting a blended learning literacy program during our small group literacy rotations and have
chosen to use Lexia Core 5 because of its proven effectiveness with student language
development. We focus on creating cooperative learning environments for our students so that
they have ample opportunities throughout the day to collaborate and work together because
this ensures that students are engaging in discourse that supports language acquisition.

Defining, Supporting, and Ensuring Rigorous and Engaging Instruction. We ensure rigorous,
engaging instructional program in multiple ways. We frequently collect data on student learning
through multiple forms of formative and summative assessments aligned to the rigor of NYNGLS,
allowing us to assess the efficacy of our instructional strategies. During six Data Days, teachers
study achievement data and design plans to improve instruction to meet all students’ needs,
considering how to improve instruction to boost rigor and engagement. We dedicate 30 full days
and 38 half days to developing staff effectiveness. We design all PD based on achievement data
and how to best develop teacher capacity to deliver rigorous, engaging instruction. The DSS and
SST will constantly monitor achievement outcomes for students with disabilities and ELLs to
ensure they are succeeding against the same rigorous standards as their general education peers.
This monitoring will include reviewing curricular materials to ensure they include scaffolds and
modifications needed to boost engagement of students with specific needs.

D. Special Student Populations and Related Services

Identifying and Serving Special Populations with Rationale and Research. Brooklyn RISE will
support and meet the needs of all students by providing a high-quality, college preparatory K-5
education to all students who enroll. Every student will receive robust support within the school
community to thrive and meet high academic performance expectations. We recognize that
students will bring with them unique strengths as well as various challenges, but the challenges
our students face will not change our level of expectation for their academic success. We will
meet our students where they are and equip them with knowledge and skills necessary to get
them where they need to be. We will incorporate a variety of interventions and deliver effective
supports. To achieve our school mission for all students, we will adapt our educational
programming to meet the needs of our diverse student population. In addition to our general
education staff, our school will employ dedicated ELL and Special Education staff equipped with
the skills, training, and curricular resources to support the academic and behavioral needs of our
struggling students. Our programming, outlined in detail below, is inclusive of strategies, tools,
staffing, and a comprehensive, research-aligned approach that are proven to support each
specific group of students towards long-term academic, professional, and personal success.
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Response to Intervention (Rtl). We believe in proactive supports for all students based on the
most recent behavioral and academic data that we have collected and analyzed. We define a
struggling student as any child who is at promotional risk and may be retained in their current
grade level at the end of the year, for either academic or behavioral reasons. Daily data collection
is embedded into the fiber of our school and it is through our data collection, analysis, and action
planning that we will be positioned to immediately address any academic or behavioral concerns.
Data points collected may include assessment performance (formative and summative), behavior
infractions, attendance, and current class performance as well as grade level and schoolwide
performance trends. An academically struggling student will be defined as a student who is below
the identified STEP level benchmarks (K-3) at any point during the year, or who consistently
receives below a 70% on unit and/or interim assessments in core content areas. With regards to
attendance, a student with three or more unexcused absences by the end of the first trimester
will be considered struggling. A student who struggles to adhere to behavioral expectations will
be defined as a student who ends the day more than five times in a month within the lowest tier
of our behavior management system, or who has more than three class send-outs within a
month. After each round of STEP assessments and interim assessments, teachers will have a day
of professional development dedicated to data analysis and action-planning (Data Days) that will
occur six times per year following assessment cycles. As part of the analysis, teachers will identify
which students are not meeting benchmarks and goals. Through a close analysis of assessment
data, teachers will be able to determine what specific skills or standards with which each student
is struggling. Staff analysis will be used to create a Responsive to Intervention (Rtl) plan that will
detail the support the student will receive to close identified gaps, which will often include
additional small group and 1:1 interventions. Additional interventions will take place throughout
the day during breakfast, snack, lunch, planning, and choice time. We will structure our literacy
rotations in the Lower Academy (K-2) at the same time across grade levels, which will allow for
flexible grouping across grade levels to ensure all students receive the supports and targeted
instruction they need. We believe that Tier 1 supports provided to all students will prove
successful for the majority of our students (80-95%). These supports include our focus on small-
group and data-driven instruction for all students. We recognize that some scholars will require
more intensive, targeted supports. We will implement, with fidelity, the Rtl model across the
school, such that each grade level will develop benchmarks and criteria to consider throughout
the year to guide their intervention practices. Students who do not respond to Tier 1 supports
will be identified, and the grade level and Leadership Team will collaborate to create a new
intervention plan that will support the student. We can anticipate that 10-15% of our students
will require Tier 2 supports. Depending on the challenges the student faces, the interventions
may include a daily behavior tracker, a designated mentor to check in and check out with the
student each day, a family conference, an incentive system, and/or additional 1:1 academic
supports. The impact of these interventions will be tracked over a six-week period by the
classroom teacher. At the end of the six-week cycle, the Rtl team will meet again to assess
progress and create an action plan for next steps. When students are not responding to Tier 2
intervention (not meeting benchmarks or showing adequate levels of growth), the scholar will
progress to a Tier 3 support system. When a child is afforded Tier 3 levels of supports,
interventions will be increasingly tailored to the individual student and his/her demonstrated
challenge(s). For instance, if a student is consistently struggling to meet behavioral expectations
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and is consistently exceeding more than three send-outs in a month, the student and his/her
family will be called for a conference with a member of the leadership team and classroom
teacher to discuss specific strategies that can be put in place at home and in school to support
the student in staying in class. These strategies might involve an incentive system, daily school-
home check-ins, an emotional self-regulation chart kept at the student’s desk, and/or a system
that will allow the student to take “mini-breaks” with a trusted staff member to proactively
prevent class send-outs. These intervention plans will be implemented and tracked for a six-week
period. At the end of that time, if the student has not demonstrated adequate growth, we will
immediately communicate with the family that there is a potential presence of a disability. Our
Student Supports Team will convene with the family to decide whether to test the student. If all
agree, and with family approval, s/he will be referred for Special Education testing to determine
eligibility for the provision of services. On a once per month basis, each teacher’s weekly coaching
meeting will involve analysis of student academic performance data. This data meeting will
include a target conversation and reflection on instructional strategies that are working, and
changes that must be made to further support the academic progress of all students.

Students with Disabilities. We believe that all students deserve to be firmly placed on the path
to college. To deliver on this mission we will meet the needs of all students, including our students
with disabilities; we will provide them with the accommodations and modifications that will
enable them to achieve high levels of academic mastery. Based on the student demographic data
of Community School District (CSD) 15, we anticipate that approximately 20% of our student
population will qualify for Special Education services.% We will provide a Free and Appropriate
Public Education (FAPE) and will comply with all applicable state and federal statutes, including
Title Il of the American with Disabilities Act of 1990 (ADA), the Individuals with Disabilities
Education Act (IDEA, and Section 504 of the Rehabilitation Act of 1974. We will education
students with disabilities in the least restrictive environment (LRE) and with their peers who are
not disabled to the appropriate extent, and what is specifically allowed by individual
Individualized Education Plans (IEPs). We will not discriminate in our admission and enrollment
processes against students who have or who are suspected to have disabilities. Identification.
We will use the Rtl model for all students enrolled in our school. This will allow us to closely
monitor and identify students struggling with our general education instruction and provide
students with additional Tier 2 supports and interventions where needed. Students will be
monitored closely for their response to the targeted supports and will be elevated to Tier 3 when
students do not demonstrate significant improvement. As described in our Rtl plan, if a student
does not improve within the six-week monitoring cycle, s/he will be referred to our Special
Education program. Once students are referred for Special Education services, there will be
comprehensive data collection, including parent surveys, teacher data collection forms, and an
in-depth analysis of student work across subject areas. If there is significant evidence of a
disability, our Student Supports Coordinator will begin the formal diagnostic process, working
closely with the Committee on Special Education to ensure all processes and systems are
followed with fidelity. The diagnostic process will indicate whether the student will qualify for
the development of a 504 plan or an Individualized Education Plan (IEP).

9% https://data.nysed.gov/enrollment.php?year=2017&instid=800000045191.
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English Language Learners. Our mission is based on providing a college preparatory K-5
curriculum to all students, and to do that we will provide robust supports for our students
designated as English Language Learners (ELL). The demographic data of Sunset Park, Brooklyn
indicates that anywhere from 40 to 60% of students will have an ELL designation.®” We will hold
all ELL students to the same academic and behavioral expectations as all other students, and we
will provide targeted supports and interventions that will allow them to access and master
rigorous instructional content. We will comply with all laws associated with the education of
minority scholars, including those stated in Title IV of the Civil Rights Act of 1964 and the
Education Opportunities Act of 1974. We will adhere to the State of New York Education Law
3204, Section 3, which outlines the rights and minimum standards for the education of students
with a non-English language background. Identification. Our practices for Identification and
Services are directly informed by the guidelines outlined in the New York State Requirements for
Bilingual Education and English as a New Language Programs Fact Sheet.®® Identification. The
identification of our ELL population begins with the collection of the Home Language Survey, a
document that is a mandatory component of our enrollment process. If a family indicates a home
language other than English, there will be an interview conducted by our Manager of Student
Supports in Year 1 and Director of Student Supports thereafter (with the possible assistance of a
translator), and the student will be administered the New York State Identification Test for
English Language Learners (NYSITELL). If the student scores below a designated score, s/he will
be determined eligible for ELL services. This designation is highly separate from a Special
Education designation, acknowledging that we are acutely aware that the need to learn a new
language is not to be considered a disability. If a student demonstrates difficulties beyond that
of language acquisition and mastery, separate tiers of intervention and testing will take place to
determine eligibility for Special Education services. We will hold ourselves accountable to
implementing these best practices in our lessons by including the SIOP strategies that will be used
into submitted lesson plans. Many of the instructional models utilized by our teachers for all
students are in direct response to the best practices of serving ELL students. Other strategies will
be used to specifically support ELL students. These practices include: Discussion protocols (Turn
& Talk, Rally Coach, Timed-Pair-Share, Rally Robin, etc.?®), Habits of Discussion (Consistent
language with non-verbal hand signals), Anchor charts with picture/icon supports, Sentence
stems and starters posted, Use of content specific word walls, Pre-teaching of vocabulary using
the 7 steps to effective vocabulary instruction1®, Consistent class structure and set-up with labels
in English, Spanish, and Mandarin, Effective teachers who closely monitor work and provide
specific and targeted feedback, Culture of repetition in classrooms, Extended blocks of literacy
and numeracy, Phonics, decoding, fluency, and blended learning rotations during literacy blocks.
Family partnerships are also core to our mission, vision, and values and we will use strong
communication structures that involve translations and interpretation services whenever
necessary. Our plan for family engagement programs will be aligned with school priorities and
family interests/needs (ESL literacy, cultural celebrations, parents reading to students in native
languages, family academic nights). There will be strong collaborations with community-based
organizations that will allow opportunities for extended learning and supports for the whole child

97 Currently, 60% of students in the Sunset Park schools within our targeted area are designated as ELL.
9%8http://www.nysut.org/~/media/files/nysut/resources/2015/april/factsheet1507 nys bilingualeducationenglishnewlanguage.pdf?la.
99 Many of our discussion protocols will come directly from Kagan Cooperative Learning Strategies.

100 https://www.uml.edu/docs/Alonzo%20Handout%202Calderon-Pre-teaching-vocab-in-7-steps-14t2dhz-1 tcm18-228416.pdf.
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and family. With these recommendations and commitments, we will provide a two-pronged
approach to ELL supports consisting of Structured English Instruction (SEl) as well as designated
ELL supports.’®® Our ELL teacher will push into core content areas to provide small group
instruction and will ensure all teachers are incorporating ELL supports into daily lesson plans and
implementing them with fidelity across classrooms. As our school population continues to grow,
so too will our ELL support staff, with each of our two academies (Lower: K-2; Upper: 3-5) having
a dedicated ELL teacher for those specific grade levels. The development of our ELL staff through
our full growth is outlined below. Since most of our students will begin with us during their
earliest years of schooling, we believe that the best way for them to grow in their English
language acquisition is through the SEI model within the general education classroom setting. To
support this, our Leadership Team will be trained in the Sheltered Instruction Observation
Protocol (SIOP) and teachers will learn how to ensure that their lessons align with the best
practices of SIOP.192 SIOP includes eight major components and 30 features that should guide
lesson plan development and instructional delivery that is most supportive to ELL students. The
eight components are: preparation, building background, comprehensible input, strategies,
interaction, practice and application, lesson delivery, review and assessment. Our emphasis on
small-group, data-driven instruction and intervention will also provide our ELL students with the
additional, strategic supports that will enable them to realize their full academic potential.
Additionally, our Oral Language program during Morning Meeting and Closing Circle will support
our ELL students in getting ample opportunities for speaking and listening, which will in turn
improve their language acquisition and mastery. Assessing and Monitoring Progress. The
MSS/DSS, ELL teachers, and General Education teachers will work collaboratively to monitor the
progress of our ELL students. In addition to receiving regular report cards, students with ELL
designation will receive weekly academic progress reports and will have weekly check-in
meetings. The purpose of this check-in will be to discuss strengths and challenges, illustrate
growth, and action plan for the upcoming week. General Education and ELL teachers will also
meet weekly to track academic progress data of all ELL students. Assessment data will be
disaggregated by subgroup, ensuring that our ELL students are progressing at the same rate as
their non-ELL peers. General Education and ELL teachers will use this weekly meeting time to
check in about various instructional strategies and discuss any interventions that need to be put
into place to further support our ELL students. Our teachers will be expected to maintain a
proactive approach to supporting all students and will keep a constant pulse on their ability to
meet the needs of our ELL students, making course corrections as necessary. As specific gaps or
challenges arise, the Student Supports Coordinator and ELL teachers will provide professional
development and training to our staff. This responsive approach will ensure that teachers are
being held to a high expectation of instruction that meets the needs of our ELL students while
being given the training and support to implement strategies and interventions effectively.
Annually, our students with ELL designation will take the New York State English as a Second
Language Achievement Test (NYSESLAT). This assessment measures English proficiency and
designates students as one of three levels: Beginning, Intermediate, or Advanced. Once a student
scores high enough on the NYSELAT, he or she is exited from the ELL program. At the end of each
school year, the ELL program team will action-plan for the upcoming year. Action-planning will

101 http://www.cal.org/siop/pdfs/briefs/using-sheltered-instruction-to-support-english-learners.pdf.
102 https://digitalcommons.georgiasouthern.edu/cgi/viewcontent.cgi?article=1026&context=esed5234-master.
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be based on the analysis of academic achievement data, disaggregated by subgroup, as well as
observational evidence from teachers and student work portfolios. The team will use a self-
assessment tool to reflect on what went well and how the program can improve in the following
year(s). Additionally, as part of our teacher evaluations, teachers will be assessed on the
academic growth of all their students, including those designated as ELL. The Leadership Team,
led by the Manager of Student Supports in Year 1 and the Director of Student Supports in
subsequent years, will use this data to inform the training and professional development plan for
the upcoming school year. Communicating with Families. Partnerships with families is a core
value and we prioritize strong family engagement and communication. This includes engaging
with families for whom English is not their first language. To create an inclusive and welcoming
environment beginning with our initial community outreach and enrollment processes, and
continuing throughout the school year, members of the Brooklyn RISE team have engaged in
conversations with a variety of Community Based Organizations (CBOs) that are working closely
with immigrant families in the Sunset Park community. We are inspired by the richness of our
school community due to the diverse backgrounds and experiences of immigrant families who
have learned to call Sunset Park home. All school communications to and materials for families
will be provided in their home languages, and all parent meetings will ensure all necessary
translation services. We will also tailor our teacher recruiting efforts and give preference in the
hiring of any qualified, dual-certified (TESOL) general or special education teachers. After school
and Extracurriculars. We will ensure that our ELL students will have access to all after school and
extracurricular programs to the same degree as all other students. We will also ensure that ELLS
have access to after school programming and extracurriculars that support their language
development needs. We have already discussed partnership opportunities with the Learning
through the Extended Arts Program (LEAP), which is an organization that provides after school
and extracurricular opportunities for students, and they also create programs specially designed
for ELL students.®® We will continue to explore opportunities for our students and families to
ensure all students, especially our ELL students, have access to high-quality after school and
extracurricular programming. Gifted and Advanced Students. Our educational philosophy
revolves around the importance of data-driven, small group instruction because we know that
our students will come to us at a variety of levels and will make academic progress at different
rates. Through the assessment data we collect (STEP, NWEA MAP, interim assessments, etc.), we
will identify students who are ready for more challenging work in different subject areas.
Students who demonstrate that they are ready for more advanced, challenging work will receive
accelerated work during their independent work literacy rotation. Students who are in the 90
percentile or higher on nationally normed assessments or reading more than one grade level
above the grade level in which they are learning as demonstrated by the STEP assessment will be
identified as needing additional challenge. Students will be given more challenging texts to read
during reading blocks based on their reading levels, and they will have the opportunity to
participate in literature circles with their peers at the same advanced levels. Teachers at each
grade level will be responsible for collaborating around ways to enrich and challenge students
who are ready for more advanced work. We are committed to finding enrichment opportunities
within and outside of our school for our advanced students.

103 See a Letter of Support from LEAP in Attachment 2c.
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Staffing. Special Education. Our Special Education program will be led by our Manager of Student
Supports (MSS) in Year 1 and the Director of Student Supports (DSS) thereafter. The MSS/DSS will
be a fully licensed special education teacher, and, Year 1, will be responsible for all associated
administrative duties (0.5) and direct administration of services (0.5). Beginning in Year 2 and
beyond, the MSS/DSS will focused solely on the administrative and oversight responsibilities of
our Special Education and ELL services. The MSS will be the main point of contact for both CSEs
at each home district, as well as for families of students with IEPs and 504 plans. The MSS/DSS
will be responsible for monitoring the academic and behavioral progress of all students within
the Special Education program. If a student needs a service not offered by Brooklyn RISE, the
MSS/DSS will coordinate with the NYC CSE or a third-party provider to arrange for these services
to be provided. Brooklyn RISE will employ one full-time licensed Special Education teacher in Year
1. This teacher, along with the Manager of Student Supports, will be responsible for providing
the in-class supports. In Year 1, our Special Education teacher will split time among all classrooms
to provide support during whole group instruction and small group as well as 1:1 intervention
during independent practice. The full-time Special Education teacher will also provide pull-out
intervention services throughout the week for students in need of more intensive, targeted
supports. As Brooklyn RISE continues to grow, so, too, will our Special Education department.
Each of our two academies (Lower: K-2, Middle: 3-5) will have two dedicated Special Education
teachers (Learning Specialists), who will be responsible for growing the student supports
expertise, skills, and content knowledge of all staff at those grade levels. All Special Education
teachers will be licensed in New York State. Our Special Education teachers will continue to
provide services through a combination of push-in and pull-out services. ELLs. In Year 1, our ELL
program will be overseen by our Manager of Student Supports (our student supports
coordinator) and supported by a fulltime ELL teacher. In Year 2 and thereafter, we will employ a
Director of Students Supports and a growing staff aligned to enrollment numbers and student
needs. All ELL teachers will hold a valid and current TESOL (Teaching English to Speakers of Other
Languages), with HQ status. The MSS will oversee the coordination of services and will complete
all associated administrative tasks. With the certified ELL teacher, the MSS will train all teachers
in best practices for students classified as ELL. The entire Student Supports Team (Head of School,
MSS, SPED teacher and ELL teacher) will attend SIOP (Sheltered Instruction Observation Protocol)
training!, and then train our teachers on the best instructional strategies to use schoolwide.

Coordination with General Education. The school will feature several small group intervention
rooms that be largely reserved for Special Education supports and skills practice. During planning
periods, grade level meetings, and professional development sessions, Special Education
teachers will communicate and collaborate with General Education teachers on student growth,
identified goals, and the effective implementation of accommodations and modifications. We
will provide professional development to all staff on the best practices for students with special
needs. This professional development will be led by our Manager of Student Supports in Year 1
and the Director of Student Supports thereafter and will take place in the summer and
throughout the year. These will be opportunities for teachers to better understand the
accommodations and modifications that appear in 504s and IEPs, and how they will be expected
to implement to fidelity in their classrooms. The training will also address how a student’s

104 http://www.pearsonschool.com/index.cfm?locator=PS2rWo.
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Behavior Intervention Plan (BIP) will be implemented alongside our schoolwide behavior
management system to provide additional behavioral supports for our students who need it.
Teachers will be required to read through the plan for any student in their classes and sign a
document stating they are aware of the services that must be provided in their classrooms. The
MSS/DSS and Special Education teachers will rotate attendance at grade level meetings to
monitor the progress of all students within the Special Education program. They will ensure that
students are making progress towards the goals outline in their IEPs. Assessment data will always
be disaggregated by subgroup, so that we can ensure all students in our Special Education
program are progressing at the same rate as their peers. General Education and Special Education
teachers also use this weekly meeting as an opportunity to check in about instructional strategies,
best practices, and discuss any interventions that need to be put in place to support our students
with Special Needs. At the end of each school year, the Student Supports Team (SST), which will
be comprised of all Special Education teachers and the Manager of Student Supports/Director of
Student Supports and Student Support Coordinators depending on the year, will have an action
planning session for the upcoming year. This session will be driven by the analysis of academic
achievement data (disaggregated by subgroup), Special Education testing data, and anecdotal
evidence from teachers. The team will use a self-assessment tool to reflect on what went well
and how the program can improve and better support students and families the following year(s).
In addition, as part of our teacher evaluations, teachers will be evaluated by the academic growth
of all their students, including those designated as eligible for special education services. The
Leadership Team, led by the Manager of Student Supports in Year 1 and the Director of Student
Supports thereafter, will use this data analysis to inform the training and necessary professional
development for the upcoming school year.

Annual Reviews and Reevaluations. Our Manager of Student Supports in Year 1 and Director of
Student Supports thereafter will be responsible for communicating with the CSE of each student
with regards to scheduling of Annual Reviews. It will be the responsibility of the MSS/DSS to notify
the family of the meeting, conduct any necessary testing, and collect all relevant data from
teachers. The MSS/DSS will provide families with frequent updates on how students are
progressing towards their IEP goals and will also provide families with yearly training and support
around the Special Education process and program, with emphasis on their rights as families. As
a tuition-free, public school, students with severe special needs may choose to attend our school.
If a student requires more intensive supports than offered at our school, Brooklyn RISE will work
closely with the NYC CSE, as well as local agencies and community partners to contract out for all
services our students may need.

Ancillary and Support Services. In addition to our full time staffing to support our students with
IEPs as well as our on-going training and development of all full-time staff, we will provide high-
quality contracted Special Education services for our students who require them. Examples of
these contracted services include, but are not limited to, speech and language therapists,
occupational therapists, physical therapists, counselors, psychologists, etc. We will consider
bringing in consultants that specialize in providing professional development in special education
services if we identify a need for additional support within our school community. We will always
provide whatever services our students require as we are legally and morally bound to ensure
that all students are given the supports they require to access their right to a high-quality
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education. In addition to providing translation and interpretation services, we will implement
best practices to ensure that our school is a welcoming and inclusive environment for all
members of our school community, including families.

Evaluating Programmatic Effectiveness. Evaluating our Special Education Program. We will
closely evaluate the efficacy of our Special Education program to ensure that we are adequately
supporting our students with IEPs and 504 Plans. We will progress monitor by collecting academic
data monthly that will be collected in a data dashboard and reported to the Academic Committee
of our Board. Data in the dashboard will include disaggregated student achievement data based
on at-risk student subgroups, including our students with IEPS. The Leadership Team of the school
will closely monitor this data as will the Academic Committee of the Board. If the school starts to
fall short of serving our students with IEPs to the same degree that we are serving our other
students, we will immediately evaluate our strategies, curricula, professional development plan,
staffing, contracted services providers, etc., to ensure that all inputs into our program are having
a sufficiently positive impact on the efficacy of the Special Education program we are offering our
students with IEPs and 504 Plans. If any element is revealed as being ineffective or detractive to
our work with Special Education students, we will immediately “course correct” and adjust
ensure our program is operating at a high degree of effectiveness for our students with IEPs.
Evaluating our ELL Program. We will measure the effectiveness of our English language supports
by analyzing performance on all assessments, in-class writing assignments, STEP reading growth,
and performance on the NYSESLAT assessment. Our ESL-certified teachers and SST will use ELL
achievement data to ensure that ELLs are making adequate academic progress in alignment with
the federally mandated timeline, and will use classroom observations, internal assessment data,
and state assessment data to tailor PD for teachers to improve ELL supports. The Leadership
Team of the school will also closely monitor this data as will the Academic Committee of the
Board. If the school starts to fall short of serving our ELL students to the same degree that we are
serving our other students, we will immediately evaluate our strategies, curricula, professional
development plan, staffing, contracted services providers, etc., to ensure that all inputs into our
program are having a sufficiently positive impact on the efficacy of our ELL program we are
offering our students. If any element is revealed as being ineffective or detractive to our work
with ELL students, we will immediately “course correct” and adjust ensure our program is
operating at a high degree of effectiveness for our students designated as ELLs.

Identifying and supporting Gifted and Talented students. New York State law defines gifted and
talented students as those “who show evidence of high performance capability and exceptional
potential in areas such as general intellectual ability, special academic aptitude, and outstanding
ability in visual and performing arts.” 1% We will consider gifted and talented students to be those
that consistently perform in the top 10% of their class across multiple measures of learning,
including Interim Assessments, STEP assessments, NWEA MAP, and state assessments starting in
grade 3. We are not planning to implement a separate program for gifted and talented students,
our general academic program is designed to meet the needs of all students, including those that
would benefit from accelerated learning opportunities. Given the flexible nature of our program,
we can provide gifted and talented students with additional challenging coursework during small

105 “C&I.” Definition of Giftedness: Gifted and Talented, New York State Education Department, June 2009, www.p12.nysed.gov/ciai/gt/definte.html.
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group instruction, opportunities to engage with adaptive digital learning platforms (i.e. ST Math
and Lexia Core 5), and increasingly more complex texts to continue to push their literacy
development. Our inquiry-based instruction will focus on conceptual understanding and higher-
order thinking skills that will benefit our gifted and talented students. We will regularly assess
the efficacy of our supports for gifted and talented students through the regular collection and
analysis of student achievement data and adjust as needed. Teachers will provide families with
strategies that can be used at home to continue to challenge gifted and talented.

E. Assessment System

Use, Selection, and Frequency of Assessments. Our data-driven approach is essential to
achieving our mission of providing every student with a challenging, college preparatory
curriculum that will place them firmly on the path to college. Formative Assessments are given
throughout the year to measure student progress and performance. Teachers use this data to
adjust instruction, modify student groups, and modify rigor according to student needs. At the
end of lessons, teachers will use daily exit tickets to gauge mastery of skills and content taught
that day. Teachers will score and reflect on exit ticket data daily to determine whether skills need
to be addressed with a whole group reteach, small group remediation, or one-on-one
intervention. Weekly classroom quizzes (2-5) will be given to assess mastery of knowledge and
skills taught throughout the week. Quiz data will demonstrate students ready for further
enrichment and who require remediation and support. As students get older, they will track their
own weekly quiz data to take ownership of their learning and progress towards mastery. Unit
Assessments are cumulative and given at the end of a unitin all core content areas. Teachers will
use this data to group students appropriately and ensure that instruction is being tailored to
student need. Interim Assessments (lIAs) are subject-specific cumulative assessments given
every 6-8 weeks. Aligned to the NY State Next Generation Learning Standards, teachers will
assess mastery of standards taught throughout the year. IAs are a strong predictor of how
students will perform on state assessments. We have scheduled six Data Days into our annual
schedule directly following IA administration so that our teachers have protected time to reflect
on teaching practices and create action plans for the coming weeks based on data. STEP
Assessments will be administered during home visits to collect baseline student data and then
every six weeks of the school year to assess literacy growth in fluency, accuracy, phonemic
awareness, and reading comprehension. Data from STEP assessments is integral to our guided
reading planning as teachers will use information about students from the assessment to make
student groupings and purposefully plan to address each individual student’s literacy needs.
Summative Assessments provide end-of-year data to evaluate student growth and proficiency,
make decisions around promotion and retention, and whenever possible, compare student
performance to local and national peers. The NY State Assessment data will be used to reflect
on and analyze teacher effectiveness to improve instructional practice year to year. Our
reflection will include unpacking skills and standards that our students did not master, to gain
deeper understanding of misconceptions and how we can more effectively address them. We
will identify our instructional strategies that led to the highest levels of student achievement and
what practices should be replicated or improved. State assessment data also provides us with
longitudinal data on how students perform over time. Nationally-Normed Assessments (NWEA
MAP) will be administered three times per year. At the beginning of the year, the MAP
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assessment will serve as a diagnostic tool, allowing us to obtain baseline data for each individual
student and strategically target and pace instruction and academic supports in a way that is most
reflective of student need. The MAP assessment is administered again mid-year and end-of-year.

Ensuring Assessment Validity. To ensure the validity of all assessments, we will use a standards
alignment document so that our Interim Assessments closely align with the NYNGLS and New
York State Assessments. The standards-alignment process will include a list of each grade level’s
learning standards and released state assessment questions aligned to those standards to ensure
that we have in place the appropriate levels of rigor for each Interim Assessment. For grades K-
2, this standards-alignment document will include items from assessments used at high-
performing schools serving similar populations.

Administering Assessments and Collecting/Storing Data. We will implement an assessment
system that uses formative and summative assessments, allowing us to proactively address need
quickly and frequently, and thus drive student mastery and achievement. We will administer a
variety of assessments throughout the year including state-mandated, nationally-normed, and
internally-created assessments. For internally created assessments, we will use a backwards
planning approach, starting by writing assessments and developing exemplary student responses
so we have a clear picture of what students need to know and be able to do by the time the
assessment is administered.®® Assessments provide clear benchmarks of what excellence looks
like and will guide lesson-planning and the evaluation of student work. Using exemplary
responses, we will create criteria of success for each assessment, including the components of a
successful response and allow teachers to fully understand what mastery looks like. All interim,
end-of-course assessments, unit assessments, weekly quizzes, and exit tickets will be created by
the Head of School in year 1, who will be supported by the Director(s) of Curriculum and
Instruction, as hired. We will use a Student Information System (SIS) such as Dean’s List or
Kickboard to centrally store academic and behavioral data, allowing us to streamline
communication with families.®”

Assessment Calendar Year 1

Cycle NWEA MAP STEP Interim Assessment
1 9/5-9/6 9/30-10/11 10/9
2 1/16-1/17 11/26-12/13 12/4
3 6/11-6/12 1/27-2/14 2/5
4 3/16-4/3 3/25
5 5/26 -6/12 6/3

Sharing and Using Data. Brooklyn RISE believes that student outcomes drive all decision-making.
We will be transparent with all stakeholders about progress towards academic and organizational
goals. We will use data to build a culture of growth, reflecting on strengths and areas for
improvement across our program. The figure below outlines our stakeholder communication.

106 Wiggins, Grant P., and Jay McTighe. Understanding by Design. Association for Supervision and Curriculum Development, 2008.
107 This is accounted for in our budget, see Attachment 9 in the technology line.
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Stakeholder Data Communication and Use

Stakeholder | Communication Plan

We provide timely communication to all key stakeholders regarding relevant data. To cultivate a
community of continuous professional growth, we ground ourselves in open and honest
conversations around data and engage in meaningful reflection to drive towards positive
outcomes for our students. Teachers and students know and internalize all our academic goals.
Families will be consistently informed about how their child is performing academically through
monthly phone calls, trimester family conferences, and additional one-on-one conversations with
families as needed. Teachers will always highlight student strengths and areas of growth, and
provide concrete strategies and resources that families can use at home to support their child’s
academic development. Families will receive written reports on their child’s absolute and growth
performance on all major assessments (STEP, NWEA MAP, and state assessments). If a teacher
communicates to a family that a student is performing below benchmark, s/he will share ways in
which our school is providing additional supports and targeted interventions and strategies that
can be used at home to support student growth. Goal Setting: Teachers will use student
achievement data at the end of each trimester during Student-Family Conferences to set goals for
the upcoming trimester and determine 1-2 action steps aligned to goals. Teachers will use
achievement and culture data each week to set goals for students for the upcoming week.
Teachers will be guided through data collection, analysis, and action-planning process through
schoolwide data days, grade level and content specific collaborative planning sessions, and one-
on-one coaching meetings. We support teachers in effectively analyzing data, reflecting on
instructional effectiveness and creating and implementing action plans for targeted interventions
and opportunities for spiraled instruction. Our school will have a “Data Den” that will reinforce
that all staff members are responsible for the learning of all our students.'%® All classrooms will
have data trackers so students can track individual progress as well as class-wide progress towards
meeting goals.'% Goal Setting: The Leadership Team will use student achievement data to set
grade-wide and schoolwide performance goals aligned to student performance goals. For
example, if 40% of kindergarten students were proficient on the first cycle of Interim Assessments,
the Leadership Team would plan backwards from the year-end goal and set ambitious, yet
achievable growth targets for the grade. Teachers will use formative assessments to ensure
adequate progress on a daily and weekly progress towards those growth goals.

The Academic Committee will get monthly data dashboard from Head of School that shows
progress towards all goals. Included is data collected through our Assessment System, including
data from STEP, NWEA MAP, Interim, and NYS Assessments. The dashboards will be disaggregated
by special student populations to enable the Board to conduct effective oversight over the
academic achievement of all students. The Academic Committee will use dashboards to develop a
progress report for the full Board’s review and consideration in carrying out their responsibility of
academic oversight. Should dashboards indicate inadequate progress towards goals, the Board will
charge management with developing a time-bound action plan with measurable goals to improve
levels of performance. The Board will expect the action plan to include a request to the Board for
any additional resources needed to implement the action plan. In addition to monthly dashboards,
the Board will also review year-end results, including results from the NYS Assessments, and use
these results as part of the Head of School’s annual evaluation. Trends of under-performance over
multiple years may be grounds for terminating the Head of School.

All data relevant to our goals will be posted on our website and printed in our annual report. We
will also post academic performance on all state and nationally-normed assessments, including the
NWEA MAP and the New York State exams.

Students
and
Families

Teachers
and
Leadership
Team

Board of
Trustees

Community
and State

18 The dedicated data room is best practice used by BES schools Classical Schools in New York, NY and Purpose Prep in Nashville, TN. The visual
representation of key data (ex. STEP reading levels, IA data) allows for targeted instructional conversations and reinforces schoolwide
ownership of our data.

109 Classroom trackers will protect the privacy of students when the data is more personal (e.g. STEP levels) and will include student names only
when appropriate (e.g. Number of Books Read, Stages of the Writing Process, etc.).
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F. Performance, Promotion and Graduation Standards

Promotion Policies. The Brooklyn RISE promotion policy is designed to ensure that all students
have the strong academic foundation required for success in middle school, high school, and
ultimately a four-year college. In support of this mission, we hold all students to high academic
expectations and require students to demonstrate the necessary academic and character growth
at each grade level that will firmly place them on the path to college. We believe that every
student has limitless potential, and we believe that all our learners can achieve at high levels
when they receive the proactive, targeted supports they need. We believe that our academic
model of data-driven, small group, and individualized instruction offered throughout the year
ensures that the vast majority of our students will meet our expectations and requirements for
promotion to the next grade. However, we also recognize that students will come to us with
varying levels of academic skills. In recognition of this reality, we reserve the right to retain a
student when it would be clearly in the best interest of the student’s long-term academic success.
To achieve benchmarks in the Charter School Performance Framework, reach our goals, and fulfill
our mission, we prioritize academic performance in all promotion decisions. However, we also
consider attendance, social-emotional development, and overall participation in our academic
program into consideration. All reasonable efforts will be made to avoid retention including, but
not limited to, multiple conferences with the family, teachers, student, and school leadership. All
final retention decisions will be made by the Head of School. The specific components that will
be considered when making promotion and retention decisions are described in more detail
below. Our promotion policy will be provided annually to families in the Student and Family
Handbook and reviewed at annual information sessions. Academics. Brooklyn RISE is an
academic institution, wholly focused on providing a college-preparatory education that will
ensure long-term academic success for all our students. We will use end-of-year grades and
demonstrated proficiency on end-of-unit assessments in determining promotion and retention.
In grades K-3, STEP assessment performance will be a key metric for determining if a student has
mastered the reading skills necessary to move on to the next grade. We will amend and inform
promotion and retention criteria and decisions based on accommodations outlines in a student’s
Individualized Education Plan (IEP). Attendance. We know that more time in class means more
learning, which means our students are staying on the path to college. If a student is absent, they
are missing minutes of learning. At Brooklyn RISE, we hold an attendance expectation of 95% for
the year. Given our extended school year, this means that a student cannot have more than 10
absences, excused or unexcused, during the year. While a student would never be retained on
the sole basis of attendance, it will be a factor considered in decision-making, particularly when
a student’s learning has clearly been impacted by their attendance. Our commitment to proactive
intervention extends to attendance, such that we will hold family conferences when a student
has three or more absences within a trimester.' Supporting Students. We will be proactive
when a student is at risk of retention and will provided targeted small-group and individualized
supports. After each round of STEP and interim assessments, teachers and school leadership will
use our Data Day to discuss students who have not met pre-determined benchmarks.''! This

110 Attendance meetings will be hosted by Head of School, Dean of Culture, Director of Student Supports, or Director of Operations. Teachers will also be included when deemed necessary.
111 To see where our data days fall in our annual calendar refer to Attachment 4c.
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information will be communicated clearly to families and an action plan will be designed and
implemented to meet the specific needs of the student. High School Diploma. Not applicable.

G. School Culture and Climate

Vision For, Research On, and Roles Within School Culture. Brooklyn RISE builds the knowledge,
habits, and mindsets for academic success, ensuring all K-5 students are on the path to college.
To achieve this mission, we believe in creating a clearly structured, fiercely positive environment
for our students. We believe in holding all students to high behavioral and academic expectations
within a supportive, joyful, and values-based community. Building and sustain our school culture
is a shared responsibility of all staff members, overseen by the Head of School in Year 1, and the
Dean of School (with close supervision from the Head of School) in Year 2 and beyond. Specific
school culture responsibilities managed by the Head of School and Dean of Culture include
attendance, uniforms, and behavior. Inherent in each of these is a commitment to involving
families regularly regarding successes and challenges that arise. Students will succeed in our
academically rigorous school environment because they: (1) know the rules and expectations of
our community!'?; (2) clearly receive feedback on their behavior!3; (3) work with teachers who
are consistently kind and supportive; (4) are building personal lives of excellence through the
Brooklyn RISE character program; and (5) have fun doing it. To create a school community that is
structured, safe, and joyful we believe that we must focus on building character, building
community, and building family partnerships.

Core Values. The Brooklyn RISE school culture is founded upon our RISE core values of Resilience,
Integrity, Scholarship, and Enthusiasm, which are the character traits that we explain, model,
teach, reinforce, celebrate, and grow in our students to help them live lives of academic and
personal excellence.* We use the RISE core values daily in our lessons and conversations with
students and we root our behavioral and academic feedback to students in the RISE values.
Resilience. We embrace challenges as opportunities for growth. We “brush it off” when we make
mistakes and value errors as learning opportunities. We remain optimistic even as we struggle
towards achieving our goals and know that we “grow our brains” best when we are challenged.
Integrity. We believe in making good impressions on everyone in our shared community. We
know that we should always do the right thing, even when no one is watching. We value treating
ourselves and others with the highest level of respect at all times. Scholarship. We believe all
students should strive to be life-long learners. We create a culture that celebrates and supports
academic effort and achievement. We set ambitious academic goals and work hard to achieve
them. Enthusiasm. We approach each day and task with excitement and curiosity. We celebrate
our own successes and those of others, are invested in our learning, and inspired by the learning
and achievements of others.

Creating and Sustaining School Culture. Multiple days within our annual staff summer
professional development each year will be dedicated to building our school culture, and
specifically through engaging teachers and all staff in practice of our school’s language, systems,
and routines. The first three days of every school year are dedicated to Student Orientation,

112 Ferguson, Ronald. Teachers' Perceptions and Expectations and the Black-White Test Score Gap. 2003, http://unamusementpark.com/wp-content/uploads/2015/02/teacher-perceptions.pdf.
113 Studies of high-performing schools, including Purpose Prep in Nashville, Tennessee, Neighborhood Charter School in Harlem, NY, and Edward Brooke Charter School in Boston, MA all
attribute high academic achievement to maintain a structured learning environment and high expectations for behavior.

114 Farrington, Camille, et.al. Teaching Adolescents to Become Learners: Consortium on Chicago School Research. June 2012.
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which is an opportunity for students to be introduced to their new grade and to our school
community, culture, and academic program. Students will be oriented to schoolwide behavioral
and academic expectations, schoolwide systems and routines, content-specific academic
expectations, and our daily and weekly schedule. Schoolwide components of Student Orientation
are led by the Head of School and the rest of the Leadership Team with support from all staff
members, with classroom-specific components being led by teachers. Morning Meetings. Each
morning, at the end of breakfast and before the official start of our academic day, classrooms
will gather as a community in a circle on the rug in the “community meeting area.” Morning
Meetings begin with greeting, where students practice making eye contact, shaking hands, and
greeting their classmates. Students then engage in a short community-building activity such as a
share or class discussion around a topic or question. The meeting moves to the Morning Message
that teachers have pre-written on the white board easel. The Morning Message is always
connected to academic and character development. Morning Meeting is part of our Oral
Language program, providing multiple opportunities for students to engage in speaking and
listening through using their Habits of Discussion. RISE Rally. Each week, on our abbreviated
professional development day, our entire school community will come together for a celebratory
circle. This celebration will feature a chant from each homeroom, complete with one student
dressed in college “swag” or as the university’s mascot. These celebrations will incorporate
music, singing, schoolwide chants, and elements of our Performing Arts enrichment program.
The celebration will be grounded in our mission and purpose as a school community and will
feature academic and behavioral growth awards, shout outs for student who are consistently
exhibiting core values, and teacher/staff recognition of excellence. Joy Factor Cheers and Chants.
We integrate “joy factor” in a variety of ways during daily routines and instruction. Joy factor is
expressed through the cheers and chants we weave into instruction, the way we show support
to our peers, and the culture of “shout outs” throughout our school community. Throughout
instruction you will hear things such as “Way to go, John” “She got it” and “Way to work it out”
when students give strong answers and effort. Our students will show signs of support through
“spirit-wiggle fingers” and “snaps” when their classmates are working through problems,
gathering their thoughts, or are doing inspiring work. We will support one another, recognize
hard work within our community, and use fun and enthusiasm to celebrate our successes.
Classrooms will use Bucket Filling as a class-wide incentive system and as a way to reinforce our
school values and intentionally teach empathy and kindness to support happy and emotionally
healthy classrooms.** Bucket Filling uses the concept of an invisible bucket to show children how
easy and rewarding it is to express kindness, appreciation, love, and core values by “filling” the
“buckets” of others. Teachers will give students the opportunity to fill the class bucket in
recognizing the actions of their classmates that filled their invisible bucket during the day.
Literacy Incentives. Brooklyn RISE is committed to developing a life-long love of reading in all
students; aligned with this vision, we will integrate a variety of incentives around our literacy
initiatives. These incentives will include special meals or trips for students who read a certain
number of books, book giveaways, dressing up like a favorite book character, and awards and
recognition for growth on STEP assessments. Dress Code. We will require and enforce a uniform
policy for every day of the school’s academic calendar, except for select “spirit” days during which

115 http://www.bucketfillers101.com/about-us.php.
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students dress according to whatever theme has been pre-determined and communicated with
families. Students will be required to wear our school uniform on all school field trips. Uniforms
are important to our school culture because they create a sense of team, equality, and
professionalism. We have allocated funds in our budget to provide two uniforms to all newly
enrolled students and will encourage all families to purchase additional sets as needed.

Safe and Learning-Conducive School. Students learn best in calm, safe, and structured classroom
environments. To achieve optimal learning environments, we base our discipline system on the
Responsive Classroom approach to discipline.*® Our primary goals are to: (1) Establish a calm,
orderly, and safe environment for learning; (2) Help children develop self-control and self-
discipline; (3) Teach children to be responsible, contributing members in their communities; (4)
Promote respectful, kind, and healthy teacher-student and student-student interactions. Every
adult is responsible for positively contributing to school culture and will not ignore behaviors that
are detrimental to a child’s learning. Our approach is based on giving students clear expectations
for behavior and actively teaching and supporting them in meeting and exceeding those
expectations. When children violate a community norm, teachers use respectful strategies to
stop the misbehavior and restore positive behavior as quickly as possible so children can continue
to learn, and teachers can continue to teach. Our K-5 Responsive Classroom model will emphasize
development of a strong community at the school level and agency at the individual student level.
Staff will take time to build authentic relationships with each student as relationships are key for
students feeling cared for and respected. Students will know every teacher cares about them and
has their best interests at heart. When students do not abide by clearly defined expectations,
they will receive a consequence and follow-up conversation. Consequences allow students to
reflect on behavior, learn to self-regulate, and take accountability for their actions. Teachers and
staff will receive extensive training and support around our behavior management systems.
Additionally, the Dean of Culture(s) will provide continued professional development throughout
the year based on observed areas of challenge across the school, within small groups of teachers,
and for specific individuals that need more support in classroom management.

Social-Emotional Development and Monitoring Growth. We have created a progressive
behavior management system that recognizes the developmental stages of our students and
supports them in developing the ability to self-regulate behavior and take ownership for choices.
Our system is based on the Assertive Discipline?” system put forth by Lee Canter such that
teachers follow a specific progression: they (1) give clear, concise directions, (2) immediately scan
and positively narrate students, (3) give out non-verbal, emotionally constant reminders, and (4)
issue calm, concise, logical consequences when students are not meeting expectations. In
alignment with the Positive Framing technique outlined in Teach Like a Champion, our teachers
will be trained to communicate reminders, corrections, and consequences in a way that assumes
the best of our students. Lemov writes, “A person is always more and better than the moments
in which he or she errs, and our language choices gives us the opportunity to show in those
moments that we still see the best in the people around us.”*® Teachers receive comprehensive
professional development and numerous opportunities to practice our management system

116 https://www.responsiveclassroom.org/sites/default/files/RISintro_0.pdf.
117 Canter, Lee. “Assertive Discipline” Bloomington, IN: Solution Tree Press, 2010.
118 | emov, Doug. “Teach Like a Champion 2.0” San Francisco, CA: Jossey-Bass, 2015.
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during Summer Orientation, which ensures that they will be prepared to best support students
meeting high behavioral expectations before students arrive to start the school year. Feedback
on behavior will be communicated to families daily through our Lifework folders. We will also
send home weekly behavior reports aligned with our RISE values. Internally, student behavior
will be analyzed daily by teachers, the Dean(s) of Culture and the Head of School. Data on student
behavior will be used to identify professional development needs. Students who demonstrate
consistent behavior struggles will be individually observed and provided with additional supports
with accordance to our Response to Intervention (Rtl) system. All Brooklyn RISE classrooms will
have a Calm Down Corner space - a quiet, protected area of the classroom that is equipped with
soothing materials to help a student de-escalate when upset. Calm Down Corners are important
not just because they provide a space for students who are having “meltdowns” but more
importantly they are there to prevent negative, escalating behaviors from happening in the first
place. These sacred classroom spaces provide an area where students can go to briefly get away
from the frustrating task or overstimulating activity. The Calm Down Corner keeps students in
the classroom and promotes self-calming strategies. It is a positive place that rewards students
for keeping their emotions in control and using strategies to calm themselves so that they can
return to learning as soon as possible. Classroom Community Apologies. We believe in teamwork
and holding ourselves accountable to one another as members of a shared community, thinking
about how our actions impact not just ourselves, but the community. Aligned with our belief in
responsive classrooms and restorative justice, we explicitly teach students behavioral
expectations and we support all students in meeting and exceeding those expectations. To
support these beliefs, we use community apologies so that students have the opportunity to
garner classroom community support and restore themselves to their communities. Community
apologies take place whenever a student action has had a severe negative impact on the
classroom community. In addition to serving as a logical and appropriate consequence given the
behavioral infraction, the student will write and present a community apology, with the support
of the Dean of Culture, and within a supportive and caring context. The apology will culminate
with the student being warmly welcomed back to the classroom community by his/her
classmates. Individual Supports (Tier 2 & 3). We will track and analyze the behavioral data of our
students. On a weekly basis, the Leadership Team will examine behavioral data and identify
trends. These trends will influence schoolwide professional development sessions, targeted
behavior management supports for specific teachers, and/or the development of additional
supports for specific students. If a student continues to demonstrate behavioral challenges,
he/she will progress up the Rtl pyramid and begin to receive targeted Tier 2 and Tier 3 supports.
For students who will need additional supports, teachers will collaborate with the Student
Supports Team to develop a plan of action. Together, the team will determine targeted supports
that will help the student to be more successful in the classroom. We will use the FAIR Behavior
Intervention Plan system as outlined in The Behavior Code’* which is based on developing a
Functional Hypothesis that thoughtfully proposes a why for student behavior, determining
Accommodations that will support the student’s behavioral needs, utilizing specific Interaction
Strategies that will allow the FAIR plan to be successful, and identifying proactive Response
Strategies that can be used if student behaviors escalate.

119 Minahan, Jessica. “The Behavior Code” Cambridge, MA: Harvard Education Press, 2016.
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Discipline Policy. If a student does not respond to Tier 2 and 3 interventions and continues to be
disruptive to the classroom learning environment, further disciplinary action will be taken. If a
teacher has used all possible, reasonable strategies and there has not been a change in behavior,
the student will be removed from class and will meet with the Head of School (Dean of Culture
after Y1) and next steps will be decided. The school will emphasize logical consequences that are
centered around students learning from mistakes and moving forward. Severe Consequences. In
the more rare cases that student behavior requires more severe consequences, such as in-school
reflection, out of school suspension, or expulsion, the Head of School will step in to handle all
decisions and related communication. These discipline decisions outlined in Attachment 4:
Student Discipline Policy in accordance with state and local suspension and expulsion laws will
be provided to students and families in the Family Handbook. Discipline for Students with IEPs.
When applying our discipline policy to students who are receiving Special Education services, we
will comply with all laws and regulations, including IDEA and Section 504 of the Rehabilitation
Plan of 1973, and we will ensure that we are adhering to all accommodations and modifications
outlined in a student’s IEP or 504 Plan. Brooklyn RISE will closely collaborate with the CSE from
the student’s home district. Our Dean of School Culture and Director of Student Supports will be
key to ensuring that all Behavior Intervention Plans are effectively implemented for all students
who have one outlined in their IEP. They will work with individual teachers to modify behavior
management systems as outlined in the specific BIP. Members of the Leadership Team and
teachers will work together to get to know the student’s specific needs and develop a system and
support strategies that will enable the student to be successful. The Student Supports Team will
also provide professional development before the school year begins to all teachers on how to
effectively implement BIPS and support all students. If a student is consistently struggling
behaviorally and does not have a BIP in place, the Student Supports Team will complete a
Functional Behavioral Assessment to better understand the challenges for that student and
determine if a BIP should be developed. If a BIP is not effective for a student, Brooklyn RISE will
collaborate with the CSE to develop alternate solutions. It, at any time, a student poses potential
threat to themselves or others, s/he will be removed from the classroom and all relevant
stakeholders will meet to determine next steps to support the student. If a student receiving
Special Education Services has a discipline infraction that warrants a suspension, the student will
be placed in an in-school suspension, where s/he will be provided all missed assignments and be
supported in completing them by a member of the Student Supports Team. If a student’s
behavior warrants a long-term suspension that would exceed ten (10) school days, a
determination will be made as to whether or not the behavior was a manifestation of the
student’s disability or if the behavior occurred as a result of the student not being provided with
the services and accommodations outlined in their IEP. The school will only move forward with
the discipline if it is determined that the student is consistently receiving all supports and
accommodations, and that the behavior was not a manifestation of the student’s disability. If the
suspension does occur, the student, in accordance with FAPE, will still receive the same
educational program. The student will receive all missed assignments and will be supported by
members of the Student Supports Team in completing them. Additionally, the student and
his/her family will have a transitional meeting with the Dean of School Culture and the Student
Supports Team before returning to school to discuss strategies for the prevention of this behavior
in the future. If the behavior was determined to be a manifestation of the student’s disability,
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the Student Supports Team will work with the CSE from the student’s home district to complete
a FBA, and either create or update the student’s BIP. This BIP will be accompanied by a meeting
of all key stakeholders (student, family, teachers, Director of Student Supports, Dean of School
Culture, Head of School, and CSE) to discuss the accommodations outlined in the new BIP, and to
discuss strategies for preventing this behavior in the future. If a family disagrees with a discipline
decision, they have a right to file a complaint and request a hearing. It will be the responsibility
of the CSE to coordinate this hearing and communicate all details to our Student Supports Team.

Evaluating School Culture. The Head of School and Dean of Culture, supported by the Leadership
Team, will use student achievement to assess the efficacy of school culture. School culture data
will be managed by the Dean of Culture, who will enter attendance, tardiness, and uniform data,
and ensure teachers enter classroom-specific data such as daily student resets. Data will be
monitored through an online platform to identify students requiring additional supports beyond
those provided by our schoolwide systems. The Director of Student Supports with the support of
the Student Supports Team ensures our discipline system is implemented consistent with all
requirements of individual IEPs and monitors school culture and behavior data of SPED, ELL, and
at-risk students. Students who consistently struggle to meet behavior expectations are provided
with additional behavioral supports through our Rtl system.

H. School Schedule and Calendar

School Calendar.??® OQur school calendar, aligned with our mission, supports all students

achieving ambitious academic goals and placing them firmly on the path to college. We offer an
extended school year and school day.'?! We operate on at trimester schedule with 186
instructional days. In Year 1, first day of school is Monday, August 26", 2019 and our last day of
school for students and families will be Friday, June 26", 2020. Doors open at 7:15am for
breakfast and Breakfast of Champions academic packets, with the instructional day from 7:50am
to 4:00pm and extended blocks of literacy and math each day. Students receive = 63,825 minutes
or 1,064 hours of instruction each school year.'?? Our practice-based Staff Summer PD (20 days)
gives teachers the support, training, and practice needed to immerse themselves in curricula,
strengthen instructional skills, analyze incoming student data, prepare to meet the needs of a
variety of learners, including those receiving special education services and those identified as
English Language Learners, and master schoolwide routines and procedures. Aligned with our
belief in providing frequent, high-quality teacher PD, we provide 30 days of annual PD. Five of
these PD days, held at the end of our interim assessment windows, are Data Days during which
we analyze assessment data and create strategic action plans. Data action plans include whole
class re-teaching, small group interventions, and targeted individual student supports. There will
also be abbreviated days each Friday, during which teachers receive targeted PD based on
individual and schoolwide needs; this will also be a time for collaboration and team building.*?3
There will be 38 abbreviated Fridays, with student dismissal at 2:00pm, allowing for two hours of
PD each Friday, cumulatively equating to 76 additional hours of Friday PD. Family engagement is

120 Our proposed academic calendar can be found in Attachment 4c.

121 Extended Learning Opportunities: A Policy Statement of the Chief State School Officers, 2006. www.ccsso.org/content/PDFs/PolicyStatementOn ExtendedLearningOpportunities.pdf.

122 We calculated instructional minutes for the year by taking our total instructional days (186) and dividing that by days in a school week (5), and then multiplying that by instructional minutes
in the week (1725).

123 We will partner with a variety of community organizations to provide after school extension activities to families who will need additional child care support on these days. One community
organization we have discussed partnership is the Learning through Extended Arts Programming (LEAP). A letter of support from the organization can be found in Attachment 2c.
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critical to student achievement and our firm belief in this is reflected in our beginning-of-the-year
Home Visits, Family Orientations, biweekly phone calls from classroom teachers, weekly
academic and behavior reports in Life Work Folders, monthly breakfast with the Head of School,
monthly schoolwide newsletters, monthly Family Nights, Family Conferences following each
trimester, and twice annual family surveys, including specific surveys for our families whose
students receive special education services. Family Nights address topics related to our academic
programming (literacy, numeracy, science, social studies, etc.).

Student’s Instructional Day. Description of our student schedule, including differentiation for
students at-risk of academic failure and those above grade level, is below.

INSTRUCTIONAL DAY (M-Th; K-2) FROM THREE PERSPECTIVES

Arrival and Breakfast (35 mins)

Teachers are positioned in the cafeteria as students arrive in the morning. Students hand in their Life Work
(homework) and begin silently eating breakfast. Once students finish breakfast they work on weekly Breakfast of
Champions packets that warm up their brains for the day and reinforce key skills from class.124 On Grade Level:
Students will have Breakfast of Champions packets that reflects the mathematics or literacy standards being taught
at that time to reinforce skills and give time for additional practice. At-Risk for Academic Failure: Students at-risk
for academic failure will be asked to solve similar questions with smaller numbers and/or shorter reading passages.
Students can feel free to use different strategies such as modeling to solve if they have not yet grasped base-ten
concepts. Above Grade Level: Students will be asked to solve similar questions with larger numbers and/or more
complex reading passages. The students will be required to use a base-ten strategy to solve all questions.
Morning Meeting and Closing Circle (20 mins; beginning of day and end of day)

Daily Morning Meeting and Closing Circle is time for us to build community and strengthen habits of discussion.
These 20-minute blocks, twice per day, make up our daily Oral Language block that supports student language
development and allows students to have respectful, meaningful discussions with peers. On Grade Level: Students
will not have to receive any modifications during this time. At-Risk for Academic Failure: Students will be
strategically placed next to peers at or above grade-level to ensure productive turn and talks and support for
answering questions/solving problems. Above Grade Level: Students will be paired with those at risk for academic
failure and given the responsibility of supporting in turn-and-talks, answering questions, and solving problems.
Calendar Math (10 mins)

Calendar Math, which students will engage for 10 minutes each morning, allows students to focus on pattern
practice, skip counting, and money concepts. On Grade Level: Students will recite their numbers, answer questions
pertaining to Calendar Math, and will use strategies to build number sense. At-Risk for Academic Failure: Students
will often be selected to lead portions of math meeting to ensure that they are engaged, and the teacher is able to
provide individualized supports. Teachers will also provide manipulatives whenever possible to help them solve
problems. At-risk students will often be called upon to answer a question after an exemplary response has already
been given, so that they have an increased opportunity to be and feel successful. Above Grade Level: Students will
recite their numbers, answer questions pertaining to calendar math, and will use strategies to build number sense.
Above grade level students may complete additional problems or problems involving larger numbers.

Read Aloud and Vocabulary Development (30 mins)

Read Aloud and Vocabulary Development are led by lead teacher in each room. Teacher leads students through
preview of new vocabulary words they will hear in that day’s story. Read Aloud allows students to hear expert,
expressive reading and fluency, while practicing listening skills and generating questions/predictions based on text.
Differentiation is driven by student seat assignments. Students are placed strategically on the carpet to support
engaging turn-and-talks. In heterogeneous rug pairings, students will benefit from being challenged to push the
thinking of another student, and at-risk students will benefit from the model of their more advanced peers.
Literacy Rotations (90 mins)

124 This morning work routine is used at high-performing urban charter schools across the country including BES school Purpose Prep in Nashville, TN, North Star Vailsburg in Newark, NJ, and
Brooke in Boston, MA. We will create Breakfast of Champions internally, with grade-level teachers rotating responsibility until we bring in Director of Curriculum and Instruction in Y3, who
will take over creation of the packets. Morning work packets will be aligned to skills that have already been taught and mastered by students and will provide additional practice.

47



Brooklyn RISE
Charter School

Each day, students rotate through three 30-minute literacy rotations. Groups are pre-determined and
homogenously grouped based on recent STEP assessment data. Three rotations consist of: phonics, guided reading,
and essential literacy skills review/blended learning. On Grade Level: Students will be placed in literacy groups
with other students who have similar literacy foci, so on grade level students will likely be grouped with other
students at the similar level, which allows the teacher to provide the appropriate supports and pushes. At Risk for
Academic Failure: Students will have phonics, guided reading, and pull-out services during this time. They will be
grouped with students with similar need to ensure that all supports are being targeted and individualized based
on student need. Above Grade Level: Students will have a modified independent practice after guided reading,
receive more advance phonics instruction, and move further along in their blended learning program. Students
above grade level will also be expected to produce more high-quality written work during literacy rotations.

CGlI (30 mins)

Our standards-aligned Math curriculum will be complemented by Cognitively Guided Instruction (CG). CGl exposes
students to story problems and pushes them to make sense of what is taking place in the problem. Students are
challenged and supported to model the problem through a variety of models, explain their thinking aloud, and
evaluate the accuracy of example answers. On Grade Level: A student on grade level will typically be chosen as the
second student to recite the word problem. During independent work, teachers will check-in with these students
and encourage them to try more advanced strategies to solve the problem. At-Risk for Academic Failure: A student
at-risk for academic failure will typically be chosen as the last student to recite the word problem. Teachers want
students at-risk for academic failure to hear the problems multiple times, allowing for more processing time and
increased internalization before attempting to recite. During independent work, the teacher will check-in with
these students frequently to have the student explain their thinking. Teachers will listen carefully for breakdown
in understandings and make note so that they can circle back with that student or potentially pull a small-group
for intervention around a common misunderstanding. Above Grade Level: A student above grade level will
typically be chosen as the first student to recite the word problem. During independent work, teachers will check-
in with this student and encourage them to explain all the steps to solve, and why they used the specific strategy
they chose to use. Teacher will push thinking with additional questions to assess deep, conceptual understanding.

Math Workshop (60 mins)

Math Workshop is based on rigorous, New York Next Generation Standards Aligned Engage NY lessons, which will
reinforce computational skills and develop deeper conceptual understandings. We will closely track student data
during this block to ensure all students are on track to mastering the Next Generation Math Standards. On Grade
Level: Students on grade level will receive the lessons as written. At-Risk for Academic Failure: Students at-risk for
academic failure will receive the same instruction and be expected to solve the same problems but they will be
given less problems to solve, more work space to solve problems, and additional scaffolds as needed. Above Grade
Level: Students above grade level will be given additional problems to solve with more complex numbers and be
given “bonus” challenge questions to push their thinking and understanding of concepts.

Writer’s Workshop (50 mins)

Workshop will give students the opportunity to engage with mentor texts that will model what expert writing looks
like. They will then move through the steps of the writing process with the guidance and support of their teacher
until they publish a final writing piece at the end of the unit of study. On Grade Level: A student that is on grade
level will have scheduled conferences with the teacher during independent writing time and be expected to meet
all grade-level expectations for writing. At-Risk for Academic Failure: Students at-risk for academic failure will
receive more frequent conferencing with the teacher, be provided with additional supports (anchor charts,
organizers, sentence starters, etc.), and will produce writing that is appropriately matched with their
developmental writing stage. Above Grade Level: Students above grade level will have regular teacher
conferencing. They will be encouraged to push their writing by producing more and using more complex strategies
in their writing. They will also support other students in the writing process.

Science (50 min)

Science is based on Full Option Science Systems (FOSS) curriculum and involves rigorous scientific investigations
paired with high-quality informational texts. Inquiry-based lessons will be scaffolded to match the level of the
student. At Risk for Academic Failure: Students at-risk of academic failure are placed in “lab groups” with students
at or above grade level. The hands-on, collaborative nature of lessons will support at-risk student learning.

Cooperative Play (20 mins)
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At the end of each day, students are given 20 minutes of cooperative play. This time typically consists of blocks
work or centers/games that reinforce academic skills and provide meaningful opportunities for students to engage
with their peers, furthering their language development, and building important social skills and habits. Any
student, whether on grade level, at-risk for academic failure, or above grade level, will miss a portion of
cooperative play if they have incomplete work from the day that they need to finish. Upon completion of work, if
time permits, students will be able to join cooperative play with their peers.

Pack Up and Dismissal (10 mins)

All students receive their Life Work Folder, pack up, and are dismissed. At-Risk for Academic Failure: Students at-
risk for academic failure will go home with a scaffolded Life Work packet that will appear the same as others, but
the Lexile levels of text will be lower, the numbers in the math work will be less complex, and there will be
additional resources provided to families to support the work being done at home. Teachers will consistently
communicate with families of students who are at-risk for academic failure about student progress and challenges
and strategies that can be used at home to help the student develop and progress academically.

Student Weekly Schedule.’® We build the knowledge, habits, and mindsets for academic
success, ensuring all students are on the path to college. We maximize every moment of our daily
schedule and structure our school days so that every moment drives towards our mission. Our
students will spend time each day on all subject areas, with a laser focus on literacy and
mathematics.'2® Monday through Thursday, our school day runs from 7:15am to 4:00pm, starting
with doors opening at 7:15am to provide breakfast and Breakfast of Champions academic
packets; our official school day beginning at 7:45am and instructional program at 7:50am. We
have an abbreviated school day on Fridays from 7:15am to 2:00pm, with the same start time for
our official day at 7:45am and start of our instructional day at 7:50am. Our abbreviated Friday
allows for responsive PD for our teachers and provides a weekly opportunity to reinforce our
schoolwide culture of giving and receiving feedback, practice, our commitment to continuous
improvement, and our belief in delivering the highest quality instruction to our students. Lower
Academy (K-2) Lower Academy (K-2) students receive 200 minutes of literacy and 115 minutes
of numeracy Monday through Thursday, and 175 minutes of literacy and 90 minutes of numeracy
on Friday. Upper Academy (3-5) The schedule in our Upper Academy (3-5) builds upon many of
the foundations of our Lower Academy (K-2). We anticipate that most of our students will have
been with us since kindergarten or first grade, will have a strong foundation of academic skills,
and will be reading at or above grade level. Taking this into consideration, classes in our Upper
Academy will have one high-quality teacher per classroom. Students in our Upper Academy will
receive 990 minutes of literacy and 500 minutes of math instruction each week.

Teacher Weekly Schedule.'?” We use the two-teacher classroom model in K-2. Each teacher
specializes in one aspect of literacy instruction and other core content areas and allows for
adequate planning time and coaching meetings during the day. Teachers arrive by 7:00am and
stay until 5:00pm, or 30 minutes after students are dismissed. There is 60 minutes of prep time
at the end of the day that will be used for grade-level meetings and content meetings twice per
week and the rest of week can be used by teacher discretion for lesson prep and
internalization.?® Typically, this equates to a 10-hour or 600-minute work day for teachers. At
the beginning of the school year and until school routines and systems run smoothly, we will take

125 Sample Weekly Student Schedule can be found in Attachment 4a.

126 High-performing schools such as Purpose Prep, Neighborhood Charter School of Harlem, and Achievement First all implement an extended daily schedule with an increased learning time in
literacy and math.

127 Sample Weekly Teacher Schedule can be found in Attachment 4b.

128 Einar M. Skaalvik and Sidsel Skaalvik, “Teacher Job Satisfaction and Motivation to Leave the Teaching Profession: Relations with School Context, Feeling of Belonging, and Emotional
Exhaustion,” Teaching and Teacher Education 27, no. 6 (2011): 1029-38.
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an “all hands-on deck” approach such that all teachers support during transitions so that students
are meeting and exceeding schoolwide expectations. As the year continues, less teachers will be
required for transitions and they will receive additional planning time accordingly. On Fridays,
teachers receive 120 minutes of weekly professional development time after students are
dismissed and will use Wednesdays from 4:00-5:00pm for collaborative planning time.?°

. ORGANIZATIONAL AND FISCAL PLAN

A. Organizational Structure

Organization Chart and Rationale. Executing on the mission and vision of Brooklyn RISE relies on
our ability to recruit, train, and retain strong staff and to organize that staff into a sustainable
reporting and management structure that ensures all student needs are met and avoids over-
reliance upon any one role or individual

&iﬁ::ﬁilulii:| B for the school’s success. Year 1 (K-1). The
Head of School serves as the school’s

| leader and its primary instructional

r coach. All members of the Leadership

Team and all General Education teachers

are managed by the Head of School. A

Manager of Operations handles all day-

coonomATon Fre wicor o to-day operations, hired in September

2018 to assist with community outreach,
facilities, enrollment, and opening tasks.
The Manager of Operations, hire in
March 2019, oversees our Office Coordinator, helps with enrollment, and assists in all front office
duties when the school opens in August 2019. A Culture Fellow serves as Dean of Culture half-
time and teaches Fitness enrichment block half-time. The Manager of Student Supports handles
all administrative duties for our Special Education and ELL programs and provides direct Special
Education services half-time. The Manager of Student Supports oversees our Learning Specialists
and completes all coaching responsibilities for these teachers and all individuals brought in for
contracted services (speech and language, occupational therapist, counselor, etc.). Our four
General Education teachers split across
our four classrooms. We hire one
e Teacher-In-Residence  for Year 1.

1 Teachers-in-Residence begin to master
our routines, procedures, and
instructional methods with the goal of
joining the staff full-time as classroom
teachers the following year. All General
Education teachers and Teachers-in-
Residence are coached by the Head of
School in Year 1 and by Dean(s) of

Operational Year 2
[ 2020-2021, k-2, 156 Students, 23 FTE |

129 Lead Founder Cary Finnegan has worked at or studied through the BES Fellowship high-performing schools such as Achievement First, Uncommon, Brooke, and Purpose Prep that similarly
design their calendar and schedules to enable frequent professional development.
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Curriculum and Instruction as hired. We have a school nurse on-site. The Head of School, with
our independent auditor, is responsible for all state reporting requirements. Year 2 (K-2). We add
a full-time Dean of Culture who coaches our full-time Enrichment Teacher. The Manager of
Student Supports becomes Dean of Student Supports, who coaches and supports our Learning
Specialists. The Manger of Operations becomes Dean of Operations and oversees and manages
an Operations Fellow in addition to the Office Manager. We have two Teachers-in-Residence,
managed and supported by our Head of

Operational Year 3 o School who continues to supervise and
[ 2021-2022, k-3, 208 Students, 29 FTE | .
evaluate all General Education
BOARD OF .
e Teachers.'3® All  Leadership Team

members receive PD from the Head of
School on how to support, coach, and
evaluate teachers. The Head of School
with support of the independent auditor
is responsible for all state reporting
BT T = B requirements. Year 3 (K-3). We add a
B oo — Dean of Curriculum and Instruction (DCI)

e == who oversees instruction for our Lower
Academy (K-2) and coaches the General
Education Teachers and Teachers-in-
Residence with support from the Head of School as needed. We bring on a second full-time
Enrichment Teacher; Enrichment Teachers are supervised and evaluated by our Dean of Culture.
We have four Teachers-in-Residence, one assigned to each grade-level. We add a Student
Supports Coordinator, supervised and
Operational Year 4 managed by the Dean of Student
[z o 250 st 01 | Supports. The  Student  Supports
Coordinator helps to supervise and
R evaluate our Learning Specialists. All
Leadership Team members receive
professional development from the Head

m of School on how to support, coach, and

' ; evaluate teachers. The Head of School,
:" et with our independent auditor, is
Wiz P =] responsible for all state reporting

{3 556D, 3 L)

‘1N requirements. Year 4 (K-4). We add a
second Dean of Curriculum and
Instruction (DCI) to lead instruction for our Upper Academy (3-5). The DCls supervise and
evaluate the General Education Teachers and Teachers-in-Residence in their academies, with
support from the Head of School as needed. We add a second Student Supports Coordinator to
help support and supervise our Special Education and ELL program and teachers. Our Teacher-

130 |n Year 2 the Head of School will have 11 reports, which we recognize is a significant number of reports. However, there will be intentional leadership and
coaching responsibilities that will begin to be delegated to teachers who have been identified as potentially serving in the role of Director of Curriculum and
Instruction in Year 3. We will work towards ideally making a promotion for this position from within. Once the individual is identified for the DCl role, the Head of
School will begin delegating coaching and supervising responsibilities to them and ensure a sustainable and efficient number of staff for which the Head of School is
responsible.
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in-Residence program has five teachers, one for each grade-level and one additional hire to
support pressing needs. All Leadership Team members receive professional development from

E—— the Head of School on how to support,

R - coach, and evaluate teachers. The Head of
School, with our independent auditor, is
responsible for all state reporting
requirements. Year 5 (K-5). We add a
Director of Development and Talent
Manager to assist with staff recruitment,
community outreach, and fund
development. The DCls continue to
supervise and evaluate all General
Education teachers and Teachers-in-
Residence for their academies, with
support from the Head of School as
needed. The Student Supports Coordinators continues to support and supervise our Learning
Specialists; the Dean of Student Supports oversees and directs our Special Education and ELL
programs. The Dean of Culture supervises and evaluates Enrichment teachers. All Leadership
Team members receive PD from the Head of School on how to support, coach, and evaluate
teachers. We add a guidance counselor to ensure students and families are supported during the
transition to middle school.

Board of Regents. If authorized, the charter is granted by the NY State Board of Regents, the
designated charter entity under New York State law, to the Board of Trustees who enters into a
charter agreement with the Board of Regents. Upon the approval of a charter, the Board of
Regents shall incorporate the charter school as an education corporation for a term not to exceed
five years.'3! The Board of Regents through its administrative body, the NY State Education
Department, is authorized to oversee and monitor the charter school authorized by the Regents
in all respects to ensure school is in compliance with all applicable laws and regulations, and the
terms and conditions of the charter. The Board of Regents conducts congoing performance of
the charter school and decides whether to renew the charter based on progress towards goals
stated in Charter School Performance Framework.

B. Board of Trustees and Governance

Board Roles and Responsibilities. The Board holds the charter and is responsible to the Board
of Regents and public for effective academic, financial, and organizational oversight. These
responsibilities include, but are not limited to: maintaining legal and ethical responsibility for the
school; hiring, managing, and evaluating the Head of School; defining the school’s mission and
vision; defining policies related to the mission and governance; defining metrics to be used to
review and assess the school’s progress against the goals defined in the charter; reviewing
monthly academic and financial dashboards prepared by management; reviewing and approving
the annual budget; reviewing monthly financial statements relative to defined benchmarks;
participating in fundraising and making an annual, personal contribution to the school.

131 Education Law §2853(1)(a).
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Governance Practices. The Board is comprised of nine members. If authorized, membership will
increase to 11-13 prior to the August 2019 opening. The Board will grow to a maximum of 15 as
outlined in our Bylaws (Attachment 5b) and will maintain an odd number of members for voting
purposes. Board members must be committed to our mission and vision and the community we
serve. Board members will strictly adhere to a clearly outlined Code of Ethics (Attachment 5c).
Committees. Each Trustee will serve on one of four standing committees. Board members must
have experience and expertise that allow them to effectively serve on a committee and bring skill
sets that inform effective, accountable oversight. Members must be able to work on a team
committed to accountability, able to exercise their legal responsibilities of care, duty, and
obedience. All committees are convened by and report to the Board. The Governance
Committee builds, supports, and maintains an effective Board for the charter school; it
establishes and drives a continuous improvement process to help the Board and individual
Trustees become more valuable as strategic assets of the charter school, contributing to long-
term success. It reviews the structure and size of the Board and its committees, identifies
candidates for Board membership, reviews institutional and other affiliations of Board members
and candidates for possible conflicts of interest and investigates such conflicts that may arise;
annually assesses charter school governance practices and recommends any proposed changes
to the Board for approval; plans Board education, new member orientation, and Board retreats,
and conducts assessment/evaluation of the Board and Board Chair specifically. The Finance
Committee works with the Head of School to create upcoming fiscal year budget, presents
budget recommendations to the Board, monitors implementation of approved budget on regular
basis (monthly), recommends proposed budget revisions, arranges for annual audit and
recommends to the Board appropriate policies for management of organization's assets. This
Committee is assisted by the Head of School and back-office provider as needed. The Academic
Committee works with the Head of School to define academic achievement, ensure that all Board
members know the charter promises made to the community and the authorizer, and devises
clear and consistent measures to monitor enrollment, student demographics, and achievement
of academic outcomes. The Development Committee ensures that the organization’s
development program is in concert with the organization’s strategic direction and needs and
serves as the mechanism by which Board members and other volunteers are involved in the
fundraising process. All Board Officers will be members of and elected by the Brooklyn RISE
Board. Annually, the Governance Committee will present a group of members for election for the
upcoming year. Defined in our Bylaws (Attachment 5b), all Officers will serve a one-year term of
office, renewable for three consecutive terms by approval of a majority vote of the Board. All
Officers assume responsibilities defined in the job descriptions for their respective role. If an
Officer position becomes vacant, the Governance Committee will recommend a member of the
Board to fill the role. The Board member will assume the position with a 2/3 vote. Board members
will serve up to two three-year terms. Officers will hold Officer positions for 1 year before the
Board votes again to re-elect existing or elect new Officers for the next year’s term. For initial
Board membership we will have staggered terms to ensure continuity over time and prevent
large turnover at any one time; we will draw names so that 1/3 of member terms expire after
one year, 1/3 after two, and 1/3 after three. There will be four Officer positions. The Chair
presides over all meetings, guides the Board in enforcement of all policies and regulations related
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to Brooklyn RISE, and ensures the Board is abiding by all policies set forth upon authorization.
The Vice Chair will fill the role of the Chair if the Chair is not present. If the Chair can no longer
fulfill his/her duties, the Vice Chair will assume the role for the unexpired portion of the term.
The Secretary will create and post agendas for Board and Committee meetings. The Secretary
will prepare, disseminate, and file meeting minutes, and maintain an official list of Board
members in accordance with all adopted procedures. The Treasurer will serve as Chair of the
Finance Committee. S/he will work with the Head of School and Back Office Provider to ensure
appropriate financial reports are made available to the Board in advance of each meeting. The
Treasurer will assist the Head of School to prepare the annual budget and present it to the Board
for approval. The Treasurer, along with the Finance Committee, will review the annual audit
report, summarize key findings for the Board, and respond to any questions the Board might have
related to the audit’s results. Meetings. Upon authorization, the first action of the Board will be
to approve its Conflict of Interest Policy, Bylaws, and Code of Ethics. In addition to complying with
all applicable laws and regulations, the Board is accountable to our authorizer and will operate
in alignment with its charter. Brooklyn RISE will release all required documents to our authorizer
according to the authorizer’s defined schedule and whenever requested. In accordance with
Open Meeting Law, all Board meetings will be publicized and open to the public. During meetings
there will always be a protected time for Public Comment, and during this time families,
community members, and staff will have the opportunity to publicly state comments or concerns
about the school. We will administer surveys at least twice per year to staff and families. Survey
data will be shared with the Board, inform its strategic planning and the Head of School’s annual
evaluation. During monthly family events, families will have the opportunity to express their
inquiries and concerns; we will adhere to an “open door” policy such that families always feel
comfortable coming to the school and communicating concerns with school leadership. The
Board will comply with New York Open Meeting Law and Article 7 of the Public Officers Law. All
Board and Committee meetings will be open to the public. Each year, the Board will hold at least
12 meetings, all of which will be open to the public. In accordance with §104, notice of all
meetings will be posted at least 72 hours in advance of the meeting in a previously-designated,
public location; meeting notices will contain the date, time, and place of the meeting. In
accordance with §106, the Board Secretary will record the minutes of all meetings, making them
publicly available for inspection and copying within two weeks of the date of the meeting.
Committee meetings will take place at least 10 times per year for standing committees, and on
an as-needed basis for other committees. The Board will set aside the necessary resources and
time to build an effective governing body. We will hold an annual retreat where we will review
the school, Board’s performance, and generate annual strategic plans.

Recruiting, Onboarding, and Training New Members. As we transition from a Founding Team to
Governing Board, we will use strategies for short-term and long-term recruitment. Short-term
efforts will focus on filling anticipated board need as we prepare for start-up; long-term efforts
will focus on Board members that will support the school’s long-term viability and sustainability
and addressing any vacancies that arise. Prospective Board members will be identified and
screened by the Governance Committee, participate in an in-person interview with the Board
Chair, and be welcomed as official members of the Governing Board after a full board vote that
will take place at a public Board Meeting. All new members must be approved by a 2/3 vote of
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the full Board. The Governance Committee will be responsible for onboarding new Trustees via
review of our charter application and Board policies; all new members will be required to sign
the Conflict of Interest and Code of Ethics policies at least two weeks prior to the new member’s
first meeting. Training for Veteran Board Members. The proposed Board has participated in
monthly meetings beginning in November 2017, including full-day retreat in February 2018. We
will participate in Board Committee action-planning with the support of Building Excellent
Schools (BES) should the charter be granted. All members will participate in all authorizer and
state-sponsored governance trainings to develop their governance capacity. All Board members
will annually review the Bylaws and sign the Conflict of Interest Policy and Code of Ethics to
ensure continued readiness to serve on the Board.

Accountability and Evaluation. Annually, the Board will complete a self-evaluation to
understand its strengths and challenges. During the Founding Year, BES will provide Follow-On
Support for the Head of School and Board, to include: facilitating Committee Action Planning to
set goals and action items for committees, holding regular check-ins with the Board Chair and
Head of School, providing resources and sample documents, and conducting three audits
throughout the year of Board effectiveness through evaluating Board meeting minutes and other
indicators of Board effectiveness. Leadership will be formally evaluated on a semi-annual basis,
with focus on student outcomes, school culture, and operational efficiency. The Founding Team
will develop leadership protocol and tools, to be approved by the Board upon authorization and
initiated during our Planning Year. Accountability targets for leadership performance will be
aligned with our Accountability Report for each member of the leadership team, based on direct
and indirect impact on accountability plan outcomes. Staff will engage in a 360-degree
evaluation, including written and oral feedback on each leadership team member by staff,
students, parents, and the Board. Governance and Management. The Board will govern the
school, set vision, establish policy, and maintain oversight and accountability for the school; it
will delegate to the Head of School management of all daily operations including all staff hiring,
supervision, and evaluation; the Head of School will report to the Board and will be the only staff
member to do so. Accountability. The Board will conduct annual formal review of the Head of
School through an ad-hoc Evaluation Committee, led by the Board Chair and including members
of the Finance and Academic Committees. All progress and performance towards academic and
organizational goals outlined in the charter will compose a significant portion of the evaluation.
The Board will conduct monthly oversight and maintain management accountability through
examination of academic, cultural, and financial documents and dashboards.

C. Management and Staffing

Staffing Chart. If authorized, Brooklyn RISE will open in August 2019 with 16 FTEs, and grow to
employ 42 FTEs at full scale in Year 5. A comprehensive staffing plan is detailed below.

o Avg. Starting FTE
posL o Salary Year 1 Year 2 Year 3 Year 4 Year 5
Head of School $110,000 1 1 1 1 1
Student Supports Manager $70,000 1 1 1 1 1
Education Manager $72,000 1 1 1 1 2
Culture Fellow $72,000 5 1 1 1 1

55



Brooklyn RISE
Charter School

Operations Manager $70,000 1 1 1 1 1
Office Coordinator $40,000 1 1 1 1 2
Director of Development $72,000 0 0 0 0 1
Talent Manager $65,000 0 0 0 0 1
Student Supports Coordinator $72,000 0 0 0 0 1
Operations Fellow $40,000 0 1 1 1 2
General Education Teachers $60,000 4 6 8 10 12
Learning Specialist Teachers $63,000 4 6 6 6 6
Teacher-In-Residence $40,000 1 2 3 5 6
Enrichment Teacher $57,000 .5 1 1 1 1
Physical Education $57,000 0 0 1 1 1
Nurse $58,000 1 1 1 1 1
Guidance Counselor $55,000 0 0 0 0 1

Head of School Selection. We propose Lead Founder Cary Finnegan as inaugural Head of School.
Ms. Finnegan believes in the mission and vision of Brooklyn RISE and possesses the qualifications
for the Head of School position. Head of School qualifications include: commitment to uphold
and execute upon the mission; enthusiasm for work; ability to motivate and unite others in the
work; experience and proven effectiveness within urban school settings; experience in education,
staff development, and coaching; experience and/or significant training in operations and
finance; experience in board relations, strategic planning, and community relations; willingness
to accept feedback and commitment to continued professional growth; strong written and oral
communication skills; solutions-focused leadership style; commitment to results-driven,
accountable approach to leadership; strong ability to analyze data and use it to inform decision-
making; strong personal and professional integrity; demonstrated ability to persevere in the face
of challenges; master’s degree preferred. It is the opinion of the Founding Team that Ms.
Finnegan embodies these qualifications.'3? She has a proven track record of success within urban
settings as teacher and staff developer in Hartford, CT, NY, NY, Boston, MA, and Washington,
D.C,. Over the last year, Ms. Finnegan has completed the BES Fellowship, which includes
extensive training in the areas of curriculum and assessment, financial planning and fiscal
management, professional development, board governance, school operations, teacher
coaching, developing a strong school culture, and overall day-to-day execution and management.
Ms. Finnegan believes in the limitless potential of all students and is committed to leading a high-
quality school that will best allow students to realize that potential. If authorized, the Board of
Trustees will move to officially approve the job description for the Head of School and
compensation for that position. The Board will hire the Head of School during the official
organizing meeting after careful consideration and the completion of a successful background
check as required. The Board will formally evaluate the Head of School each year.

Management Needs, including SPED and ELLs, and Job Descriptions. We have a staffing plan
that ensures effective implementation of a rigorous curriculum and targeted supports to meet
the needs of every student. In Year 1, the Leadership Team is composed of the Head of School
(HOS), Education Manager (EM), Operations Manager (OM), and Students Supports Manager
(SSM). Responsibilities are divided among members of the team to ensure effective instructional
and operational management. For example, the OM, with HOS oversight, manages school

132 Ms. Finnegan’s complete resume can be found in Attachment 8b.
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operations including facilities, food services, transportation, and security, which allows the EM
and SSM to maintain focus on curriculum, instruction, student performance, and supporting our
SPED and ELL students. In years 1 and 2, the HOS, EM, and SSM will provide teachers with
targeted instructional coaching. The SSM will take the lead on ensuring our SPED and ELL
programs are meeting the needs of all students and will coach our Learning Specialists, who are
our classroom teachers specialized in SPED and/or ELL instruction. Our commitment to serving
special student populations is reflected in our staffing plan, with approximately 1 SPED or ELL
certified teacher for every 15 students designated as SPED or ELL. This ratio will be maintained
throughout our proposed charter term so that we can ensure students with disabilities, ELLs, and
students at risk of academic failure are being fully supported and achieving academically
alongside their general education peers. All members of the Leadership Team will report to the
Head of School. The Office Coordinator will report to the Operations Manager; the Special
Education and ELL teachers will report to the Student Supports Manager. General Education
teachers will report to, and be coached by, the Education Manager. All instructional staff
members will be formally evaluated at least two times per year using the Charlotte Danielson
Framework (January and May), outlined in Section III.E. This framework will be referenced in
weekly instructional coaching sessions. As the school grows, staffing decisions and reporting
structures will best ensure sustainability and efficiency of execution, with the maximum number
of direct reports to the Head of School being seven in year five, with a robust leadership bench
managing all key areas of the school’s operations and an internal pipeline of growth into different
layers of staffing needs. All positions and reporting structures will allow us to execute our mission
over time. All administrative and instructional staff will be fully mission-aligned. Key leadership
personnel and their roles and responsibilities are listed below. We intend to establish this
structure to ensure operational and academic excellence, and to allow instructional staff to focus
solely on academics. The Head of School is the external face of the school and is accountable for
academic performance and operations. S/he is the liaison between the Board and the school’s
staff and ensures that all resources are provided and allocated in alignment with the mission and
vision. S/he hires, supervises, and evaluates all employees of the school and may delegate these
duties to other administrative staff which include, but are not limited to, the Director of
Operations (Manger of Operations in Y1), Dean of Culture, and Director of Curriculum and
Instruction (Education Manager in Y1 and Y2). The Head of School establishes and oversees the
relationship between our Back-Office Provider and the Operations team. The Head of School
reports directly to the Board on the state of the school and is charged with effectively
implementing all school operations and academic programs to ensure adequate progress toward
school goals. The Director of Operations (Manager of Operations in Y1) is responsible for the
school’s facility and operational needs. S/he works closely with our Back-Office Provider in
maintaining the school budget, accounting systems, and ensuring compliance with all federal,
state, and local requirements. The Director of Operations (DOO) manages facility and human
resource needs and ensures that the daily operations and attendance systems run smoothly. S/he
oversees the work of the rest of the Operations Team, works closely with the Director of
Curriculum and Instruction (especially when generating data reports), supports the work of the
Back-Office Provider, and reports to the Head of School. The Office Manager (Office Coordinator
in Y1) maintains student records and ensures that student attendance, homework completion,
and merit/demerit data are accurately recorded. S/he is the first contact for parents and ensures
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appropriate notification is given to parents regarding student health, detentions, or other
pressing matters pertaining to their children. The Office Manager is the first person that guests
interact with when they come to the school. The Office Manager works closely with and reports
to the DOO. The Director of Student Supports (Student Supports Manager in Y1) focuses on the
administration of special education and ELL programs. During the first year of operation, this role
will dedicate 50% of his/her time on administrative duties associated with students IEPs and 50%
on instructional duties for students either within classrooms or for those students requiring pull-
out time in special education sessions. This role oversees the support and work of all Learning
Specialists (SPED and ELL). The Director of Curriculum and Instruction (Education Manager in Y1
and Y2) supports teachers and learning as s/he develops curriculum, oversees the assessment
system, and observes teachers in conjunction with the Head of School. The DCI will be trained by
the Head of School to lead PD, manage teachers, deliver instructional feedback, and develop
curriculum. The DClI will administer the assessment system, analyze results, and guide
instructional and individualized supports responsive to student need. The Dean of Culture
focuses on student culture and discipline. S/he holds students accountable to the Code of
Conduct and establishes and maintains family relationships to support high behavioral
expectations. S/he ensures that students have access to afterschool and summer enrichment
opportunities beyond the school’s offerings. The Dean of Students coordinates school events and
works with the Head of School and DOO to plan and execute field trips, weekly RISE Rallies, and
Family Nights. The Director of Development maintains and builds new funding opportunities
through networking, planning, and hosting fundraising events, searching for and applying for
government and private foundation grants. This role starts in Year 5. S/he is hired by, reports to,
and is evaluated by the Head of School. The Guidance Counselor joins in Year 5. This individual
supports all students and families through the middle school application and placement process,
organizing middle school visits for students, communicating with schools and admissions liaisons,
and leading any tutoring or test prep associated with middle school entrance. After Year 5, the
Guidance Counselor also maintains an alumni program and tracking system so we can stay in
touch with former students and find ways to better prepare and support our students for when
they matriculate into middle and high school.

Recruitment and Hiring. Core to our mission is our ability to provide all students with high-quality
instruction every day and every year. Inherent in this is the need to recruit an administrative and
instructional staff committed to our mission and the level of work it will take to make our
students’ success a reality. Our proposed Personnel Handbook including all hiring and personnel
policies can be found in Attachment 8a. We will conduct a national search to recruit the founding
staff. Ideal staff members will possess the following qualities: Commitment to the Mission,
Professional Growth, and Team; Love of and Expertise in Content; Hustle, Humility and Hard
Work; Urban Teaching Experience; and NY State Certification. We will prioritize recruiting staff
members with an ESL/ENL certification or credential and background in working with ELLs given
our anticipated population. We consider hiring staff in a competitive HR market to be a year-
round endeavor; we will not segregate hiring into particular months of the year but instead work
aggressively across the calendar to ensure that Brooklyn RISE is a relevant and attractive option
for those seeking to work and lead in this type of school. We will work closely with local
universities, including Hunter College, Columbia Teachers College, Brooklyn College, LIU, New
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York University, etc. Teach For America NY will be a key partner. With our commitment to
diversity in hiring, we will recruit teachers who share the cultural identities of our students by
targeting our searches towards colleges and universities that have high proportions of Hispanic
and Asian students as well as flagging applications that we receive where applicants indicate
proficiency in Spanish, Chinese, or Arabic.'3* When identifying a candidate, we will move quickly
through all stages of our process, recognizing the competitive nature of the recruitment and
hiring landscape. All candidates will undergo a rigorous hiring process that includes written
responses to questions, an initial phone screening, in-person interview, sample teaching lesson
and feedback session, professional references, and all required background checks. The Head of
School will complete all interviews, informed by members of the team as it grows; the Head of
School will make all final hiring decisions.

Retention. We have developed several key strategies for retaining staff from year to year. We
offer a competitive salary at an average yearly salary of $61,457 with adjustments based on years
of experience, degrees, and specialized certifications.'3* We offer a comprehensive benefit
package, including health, dental, and vision insurance, as well as a 403B match program of up
to 3% per employee. We provide robust PD opportunities. Our emphasis on culture, systems, and
routines will create an environment where teachers can focus on instruction, instead of on
excessive behavior management and discipline. While these benefits are not monetary in nature,
they have proven to be an attractive component of many schools we have studied. We will
continuously listen to staff members, informally and formally, and empower them to take on
leadership opportunities. Twice each year, staff members will take an anonymous staff survey,
and have a one-on-one conference with Head of School. These tools will allow staff to provide
feedback and suggestions for improvement. Whenever possible, we will grow and develop new
members of our leadership team from within our staff. The Head of School and Leadership Team
will constantly reflect on teacher retention data and staff feedback to adjust as needed. To retain
top talent outside of maintaining competitive salaries and benefits program, we focus on: (1)
quality of work, (2) work environment, (3) career development opportunities, (4) short-term
incentives and bonus programs, and (5) staff sustainability initiatives.

Human Resource Challenges. We will establish a Teacher in Residence (TIR) position in Year 1 to
establish a teacher talent pipeline from within our school. The TIR serves as an apprentice
teacher, learning from lead teachers while receiving coaching from the Leadership Team.
Assuming growth in ability, the TIR will take on a lead teaching position the following year. We
start with one TIR in Year 1 and add one each year as the school scales, with the exception of
adding two TIRs in Year 3 so that we are able to have one TIR per grade level. TIR positions will
be filled by early-career education professionals or professionals new to the field, who
demonstrate mission-alighment, growth mindset, and a desire to be part of our professional
community. We will partner with teacher-training programs like TFA, NYC Teaching Fellows, and
graduate schools of education to fill positions. In Year 5 we hire a Talent Manager to manage
human resource needs at scale and to conduct ongoing and strategic recruitment throughout the
year to ensure that we are maintaining a strong pipeline of mission-aligned talent for our school.
C.1, C.2, C.3 — Not Applicable.

133 Given demographics of targeted community, most students will identify as Hispanic or Asian; most students will come from homes where the native language is Spanish, Chinese, or Arabic.
134 Starting teacher salaries at the NYC DOE are $54K, starting teachers with Master’s earn $60,704. Information on NYC DOE salaries at http://teachnyc.net/your-career/salary-and-benefits.
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D. Staff Supervision and Development

Instructional Leadership. The Head of School and Director of Curriculum and Instruction
(Education Manager in Y1 and Y2) will share responsibilities of teacher supervision, support, and
PD. The Director of Student Supports (Student Supports Manager in Y1) will have responsibilities
of teacher supervision, support, and PD for Learning Specialist teachers, as they will primarily
focus on ensuring our SPED and ELL students are being provided with robust learning supports.

Support and Supervision. To meet teachers where they are and push them to where they need
to be, we will implement an individually tailored observation/feedback/coaching cycle. Our
coaching cycle will in large part be based on the Get Better Faster scope and sequence from the
Uncommon Network. Every staff member will be observed for 90 minutes per week (more
frequent observations for struggling teachers). Instructional coaches will use an observation
feedback template to capture notes as well as videotape parts of the lesson. A teacher will have
a 30-45 minute weekly individual coaching meeting based on observations from the week. They
will have opportunity to reflect on lessons and practice instructional moves that need to be
strengthened. Teachers receive at least 60 minutes of live coaching per week, to support teachers
in real-time delivery of lessons more effectively. The on-going, varied opportunities for teachers
to improve their instructional practices is detailed below.

Professional Development. The professional development (PD) plan for our Head of School
includes: (1) Ongoing Follow On Support from BES, (2) Participation in PD opportunities that arise,
and (3) Enrollment in the Relay Graduate School of Education’s Principal Academy. Teacher PD.
We dedicate a significant amount of time and resources to train, develop, support, and challenge
teachers to master their instructional craft. Throughout the year, teachers take part in 30 full
days, and 35 abbreviated school days with two hours of PD on each of these days, which means
our teachers will receive approximately 300 hours of PD annually. PD is grounded in ways to
improve academic outcomes and responsive to staff needs, including five Data Days for in-depth
analysis of student assessment data and purposeful action planning. Onboarding. As new staff
members are hired there will be specific tasks to complete that enable them to get “pre-
oriented” to our culture. Onboarding will take place for all staff members during Year 1 but will
be used only for new staff members in subsequent years. Summer Orientation PD is crucial for
starting the school year strong. Orientation cultivates a strong adult culture, develops a sense of
team, and gives staff time to learn the non-negotiables of how Brooklyn RISE does teaching and
learning. During our first year, all staff will be present for the full duration of Summer Orientation;
in subsequent years one week will be for new staff and the whole staff will join for the remaining
three weeks. Our Summer PD will be practice-based so that teachers master key instructional
taxonomies, routines and procedures and internalize best practices. This first week will primarily
focus on painting the big picture of our work, including sessions around mission, vision, education
philosophy, and core values. The second week will be geared towards learning daily routines and
responsibilities and will involve extensive amounts of practice. The third week will have a
significant instructional focus, featuring assessment experts, and unit/lesson plan review with
time for internalization. The last week will be dedicated to having a strong start to the year with
our students and will include daily run-throughs and practice sessions. Whole Group Weekly PD.
Each Friday, we will operate on an abbreviated schedule, dismissing students at 2:00pm, allowing
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us to have two hours of whole staff, data responsive PD. The goal of these sessions will be to
close instructional, content, or behavioral gaps that exist in our school. Each week, the Leadership
Team will meet in advance of whole-school PD to summarize trends we notice throughout daily
observations and decide upon the key levers of staff improvement. As the staff grows, we will
implement peer observations and instructional rounds so that teachers can provide feedback on
what our next level of work as a professional learning community should be. Content/Grade
Level Collaborative Planning. Every week, grade level and content teams will meet once during
their planning block. A member of the Leadership Team will be present at each meeting, until
grade-level leaders are identified in later years. The meetings will allow for high levels of
collaboration, horizontal alignment across grade levels, and vertical alignment across content
areas. Weekly grade level and content level meetings will provide opportunities for collaborative
Intellectual Preparation Protocols and development of any larger projects, initiatives, or
assignments. Following our major assessment cycles (STEP, content specific interims), we will use
a full PD day dedicated to data analysis and action planning. Data Days allow teachers to unpack
and analyze interim/STEP data, reflect on effective teaching practices, identify strengths and
areas for growth for individual or cohort of students, and create action plans to be implemented
in the coming weeks. Teachers will use a common data analysis template to identify the strengths
and challenges of each student and develop a targeted intervention/enrichment plan for each
student. Teachers will use data to create homogeneous groupings of students, ensuring that each
student gets the individual attention s/he needs during instruction. Identifying skill gaps helps to
identify students needing additional one-on-one support throughout the day. Instructional
coaches use the analysis and action plans from Data Days to inform individual coaching of
teachers and identify areas for future PD sessions.

Evaluating PD Practices. We will evaluate each PD session through collecting feedback from
staff. At year’s end, staff will complete a survey that provides them the opportunity to reflect on
the most meaningful and impactful PD, which the Leadership Team will use to improve PD.

E. Evaluation

Evaluation Processes and Procedures. To ensure we are meeting all academic, fiscal, and
regulatory obligations, Brooklyn RISE will conduct evaluations regularly and share results with
stakeholders. We will adjust for subsequent years, using cyclical and annual review processes at
the Board and Management levels. Board of Trustees. The Board will evaluate effectiveness
qguarterly. Board evaluations will be completed using a rubric that facilitates evaluation of school
progress towards its mission and defined goals. Upon authorization, the Board will select and/or
adapt an evaluation rubric used by the Board of a consistently high-performing charter school.
The tool will allow Board members to rate their performance and impact on the school as it
relates to working as a team, using data to inform decision-making, establishing and following a
clear decision-making protocol, staying student-centric, tracking and analyzing progress towards
goals on a monthly basis, and being reflective about ways the Board can continue to improve its
effectiveness to ensure school success. Head of School (HOS) Evaluation - Planning Year. The
HOS will be held accountable by the Board for all aspects of the school’s success and
management, including, but not limited to: the academic program, financial management, and
organizational health. The HOS is entrusted with advancing the school’s mission, ensuring strong
student performance aligned with the goals and measures outlined in our accountability plan,
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maintaining financial viability, and determining the future direction in accordance with the
mission. The HOS will be hired by and report to the Board. The annual formal evaluation will be
directly tied to HOS responsibilities, specifically within the planning year. The evaluation will be
informed by the members of the Board in alighment with various responsibilities and includes
the HOS self-evaluation in each area. Dates addressed within this Evaluation are July 1, 2018
through June 30, 2019. Ongoing School Leader Evaluation. Each area for evaluation will
correspond to elements with the HOS formal job description and provides opportunity for
guantitative and qualitative review. The HOS will use this template to create a self-evaluation,
providing the self-evaluation to the Board as part of its annual evaluation process. The final
evaluation document will be completed with one voice from the Board and will include specific
but unattributed comments from the Board’s membership. The Board will establish a sub-
committee, consisting of the Board Chair and one member from the Academic Committee and
another from the Finance Committee. The sub-committee will collate all evaluation materials
and write the final evaluation. The Board will hire, set compensation for, support, and evaluate
the HOS. As outlined, each year the Board will conduct a comprehensive and formal HOS
evaluation to determine his/her effectiveness in executing the mission of and delivering on the
goals for Brooklyn RISE. This comprehensive written evaluation will be shared with the HOS and
will be placed in his/her personnel file. This evaluation will evaluate the leader against a set of
pre-determined goals and criteria in Academic Performance, Financial Management, Academic
Program Fidelity, Family/Teacher/Student Satisfaction, and Fundraising/Community Relations.
Teacher and School Staff. Teachers will be evaluated on a rubric three times per year, once per
trimester, using the Charlotte Danielson Framework!3> which is grounded in four domains: (1)
Planning and Preparation, (2) Classroom Environment, (3) Instruction, and (4) Professional
Responsibilities. Within each domain are components that delineate what excellence looks like.
We selected the Framework because it encompasses the most important aspects of instructional
and professional practices and is approved by the New York Department of Education. We expect
that by using the same teacher evaluation system as our neighborhood district schools, there will
be more opportunities for PD collaboration. Teachers will be introduced to the Framework during
Staff Summer PD and briefed on the evaluation process during the year. Before the school year
begins, teachers will self-assess their practice across the four domains. Teachers will have a goal-
setting meeting with their instructional coach to talk through the self-evaluation and set growth
goals for the year. After each observation, the teacher and coach will revisit the goals and assess
progress towards them. As goals are met, new ones will be developed based on collected data.
Non-instructional staff members experience a similar evaluation process, that considers growth
against professional goals, and progress towards the organizational and operational goals. Each
year, the Leadership Team conducts the trimester evaluations of instructional and non-
instructional staff with close support from the Head of School, including joint evaluations in the
first year. While teachers and non-instructional staff members are formally assessed each
trimester, the Leadership Team aligns coaching and feedback to our evaluation rubric criteria on
an ongoing basis to ensure high levels of accountability and mission-driven coaching. A staff
member that does not demonstrate progress towards the criteria outlines in our evaluation
rubrics will be placed on a time-bound, measurable performance improvement plan. If the staff

135 http://usny.nysed.gov/rttt/teachers-leaders/practicerubrics/Docs/danielson-teacher-rubric.pdf.
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member’s performance does not improve over the timeframe set in the performance
improvement plan with intensive support from the Leadership Team, then that staff member will
be released in accordance with our personnel policies (Attachment 8a).

Monitoring School Performance and Financial Stability. The Board is responsible for monitoring
the academic results of the school and ensuring proper fiscal management and organizational
stability. While daily operations and decisions will be left to management, the Board will provide
oversight, evaluating how well the school is delivering upon its promises outlined in the charter.
The Board will analyze data dashboards provided to the Board monthly, which are closely aligned
with the school’s accountability goals and measures. The dashboard will provide the Board with
data points and key metrics on elements including, but not limited to, enrollment, attrition, daily
attendance, and student assessment performance. The data points will allow the Board to
evaluate managerial effectiveness, and to determine whether any school management changes
need to be made. The Board will be presented with monthly financial statements prepared by
management and the back-office provider!® and previously reviewed by the Finance Committee.
These financial statements will include a balance sheet, cash flow statement, income and
expense statements, and the budget versus actual report. Upon recommendation by its Finance
Committee, the Board will select an auditor to annually certify the accuracy and reliability of our
financial statements, methods of financial control, and accounting systems. The Board will ensure
that internal and external controls are in place to prevent fiscal mismanagement. Preparation for
the annual audit by the school will begin with the preparation, approval, and adoption of the
annual budget and will continue throughout the year. The Board through its Finance Committee
will ensure the auditor has access to all needed documents. The list of documents that are
prepared, collected, and provided to auditors will be subject to the request of the auditor. We
will retain an independent Certified Public Accountant licensed in NY State, to perform the annual
audit of our school’s annual financial statements in accordance with GAAS (‘Generally Accepted
Auditing Standards’) and GAGAS (‘Generally Accepted Government Auditing Standards’) as
required by the NY State Department of Education.'3” The combination of monthly dashboards,
financial statements, and yearly audits will allow the Board a clear snapshot of the financial state
of the school, and will allow for the proactive identification and addressing of any potential
causes for concern. When necessary, the Board will report a plan for corrective action to the
Board of Regents indicating the exceptions and how they have been, or will be, resolved.

Internal Programmatic Audit. The Board will require the school to collect and analyze survey
results at least once annually from staff and families, and once annually from families who have
children who receive Special Education and/or English Language Learner services. These surveys
will provide data on the level of satisfaction for the variety of programs at the school. Surveys
will be given out and collected by the Director of Operations. Upon completion, results will be
provided to the Head of School and Board. Following analysis of results, management will identify
trends for areas of strength and growth. The purpose is to determine the extent to which all
stakeholders are engaged and satisfied with our efforts of moving towards our collective mission.
The Head of School and Leadership Team will analyze areas of growth to decide on ways to
improve the satisfaction rate of community constituents. The results from the yearly Internal

136 The Board of Trustees for Brooklyn RISE will hire and evaluate a back-office provider to support the school’s finances. This back-office provider will work closely with management to
prepare monthly financials and the annual budget, as well as with the Board’s Finance Committee to ensure strong financial oversight.
137 http://www.p12.nysed.gov/psc/documents/auditguide2017.pdf.
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Program Audit along with academic assessments are analyzed by the Head of School at the end
of the year to determine priorities, goals, and potential changes for the subsequent year. Each
year, the Board will hire an outside organization that will conduct an audit, including: document
review; operational and instructional observations; interviews with the staff, including the
Leadership Team, Board, staff, students, and our families. The results will be reviewed by the
Board of Trustees and will be submitted to our authorizer. The audit will include assessment of
our overall financial health as an organization, expenditures, revenues, enrollment, overall
academic health, special student population performance, overall organizational outlook, action
planning for specific issues experienced in previous year, as well as highlights from the previous
year. As we use multiple ways to monitor our progress and achievement, we share this
information with our community.

Evaluating Student Performance. The school will conduct systematic review of student
performance in alighment with our mission and goals and against state frameworks. Against
Benchmark 1. Board. Each month, management will compile all academic data into a dashboard
that represents current academic performance across grade levels in comparison to our end
goals, as outlined in our Accountability Plan. The Academic Committee will meet monthly to
review student achievement data; data will be shared with the Board monthly. The Board will
analyze the dashboard and assess if the school is adequately progressing toward the measurable
goals it has set, evaluate data for sub-populations including students with special needs and ELLs.
The Board will use this data to ensure that management remains accountable for results and is
provided with the resources, support, and oversight needed to reach our goals. Management.
Management will not wait until formal assessments to gather student data across content areas.
With data driving all decisions, teachers will be responsible for collecting data daily so that they
are making instructional adjustments most supportive of student needs. There are several ways
that we will monitor progress towards academic achievement on an on-going basis. Data
Trackers. Upon entering classrooms at Brooklyn RISE there will be a number of data trackers
immediately visible. Teachers will track STEP data, sight word mastery, and math standard
mastery. Data trackers are a way for teachers and students to be held accountable for data and
also serves as a way for the Leadership Team to enter any classroom and quickly assess where
gaps in understanding need to be addressed, or additional instructional supports are needed.
There will be specific grade-level goals and benchmarks towards those goals. Leadership will
consistently check in with teachers to assess (1) where students are, (2) gaps in mastery, and (3)
putting specific plans into action to close gaps where students are struggling. Exam Analyses and
Instructional Plans. We will have formalized structures for analyzing data to inform instructional
practices. After each assessment cycle, teachers will come together to norm expectations for
exemplar responses to ensure that all students are held to the same expectation. After exams
are scored, teachers then look for all standards that were mastered and standards that were not.
Teachers will analyze trends by standard, question type, student subgroup performance, and the
various demands on students based on knowledge, skills, and habits. Teachers will use trends in
the data to develop instructional action plans, which will include exactly how they plan to provide
targeted supports to certain students and re-teach specific standards.

Evaluating Family and Student Satisfaction. To seek feedback from members of our community,
surveys will be administered to all stakeholders a minimum of two times per year. Data collected
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from surveys will be summarized and presented to the Board to demonstrate strengths and areas
of growth. More specifically, we will conduct one survey for the staff, another for all families in
the school, another for families receive special education services, and another for families
whose children are identified as ELL. Starting in grade 3, students will also be given a school
satisfaction survey so that we can take student experience more fully into account Evaluating
Family and Community Involvement. As outlined in Benchmark 3 — Culture, Climate, and Family
Engagement, we are striving for 80% of families to indicate they are satisfied with the overall
Brooklyn RISE program. Family engagement, student attendance, and re-enrollment are
important indicators of satisfaction. Our family engagement goals are that 100% of families
attend Family-Teacher Conferences and at least 60% attend our monthly events. Our average
daily attendance goal is 95%. We will review attrition data monthly. We will take steps to evaluate
community involvement through the partnerships that we cultivate on behalf of students and
families by administering an annual survey to community partners so that we can continue to
improve relationships with community partners.

F. Facilities

Facilities Needs and Table. We intend to locate in the Sunset Park area of Brooklyn in CSD 15.
The specific area we are targeting is 39™ to 65™ Streets between 2" and 9™ Avenues. We
recognize that facility acquisition is going to be challenging in our targeted area because of
population density and zoning regulations. Thus, we are planning to be flexible and cast a wide
netin our search. We will remain committed to ensuring our facility is easily accessible to families
in our targeted part of the community by transit. Brooklyn RISE will open with 52 kindergarten
and 52 first graders in 2019, adding 52 students each year. The figures below outline the number
of students and space needed each year for the first term of the charter and details the type and
number of various rooms we need to deliver upon our mission and school design.

ROOM ALLOCATION Y1-Y5

ROOM TYPE YEAR 1 YEAR 2 YEAR 3 YEAR 4 YEAR 5
General Education Classroom 4 6 8 10 12

Nurse’s Office
Administrative Offices
Conference Room

Large Meeting Space 1 1 1 1 1
SPED/ELL Pull-out Rooms 2 2 3 3 4
Enrichment Classrooms 0 1 1 2 2
Teacher Workroom 1 1 1 1 1
Main Office 1 1 1 1 1
Restrooms 2 2 2 3 3

1 1 1 1 1

2 2 2 2 3

1 1 1 2 2

We are continuing to consider the options of finding a space in which to incubate for Y1-Y3 that
can range from 15,000-20,000 square feet, until we are ready to occupy a space that meets our
=30,000 square feet of space facility requirement at capacity. Final decisions on how we will
administer our breakfast and lunch program will depend upon facility; like other charter schools,
we may opt to have children eat in their classrooms and have warming and refrigeration facilities
in lieu of a full kitchen; we will determine our needs for space for physical education as do other
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charter schools based upon facility options, and may include use of local public space as
appropriate to our needs. We will ensure a private space for our school nurse as required.

Facility Selection and Funding. Given the severe overcrowding in the district, we do not
anticipate receiving a suitable colocation option, so we have built into our budget assumptions
the receipt of rental assistance to cover the cost of a private facility. We anticipate receiving 30%
of our per pupil funding (54,358) to cover rent. We will ensure our facility is compliant with all
federal requirements including ADA and meets all NYC Department of Buildings and NYCDOE
codes and state sanitary specifications. Based on local guidance, our budget assumes a rental
rate of $40/square foot. We have developed an internal contingency budget should our facility
cost be higher than anticipated. Our Founding Board benefits from expertise in charter school
facilities, specifically through one member’s work with Civic Builders. We have engaged real
estate experts to provide consultation on the facilities search and procurement process. Most
recently we have worked with Maureen Coughlin in identifying a very promising school site.*3®

G. Insurance

Insurance. Brooklyn RISE has spoken to several insurance brokers including First Fidelity
Brokerage about structuring an insurance portfolio to protect key assets and employees at our
school. We anticipate applying for the following coverage, negotiating with our insurance
provider for competitive rates. Estimated costs for insurance are reflected in our budget. The
Figure below outlines a possible insurance portfolio as quoted by First Fidelity Brokerage.
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[Accident Insurance DD SLOZ0 | SL360 | 51080 | SL600 | S3.100
Specal Risk | Acrident Medical Expense

$15,757 | $37.991 | $36.236 | §4d, §51.232

Additioan] Coverages

Cyber Liabiliry | Azgregate Limit $1.000 $1.000 1,000 $1.000 1,000

Specal Risk Ransom $1.500 $1.500 $1,500 $1,500 1,500

Fuduciary Liability Tim ST 120 | 1350 | S1350
| Azgrezae

138 | etter of support regarding our facilities search efforts from Maureen Coughlin is in Attachment 2¢
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H. Non-Academic Operations

Health Services. Brooklyn RISE will comply with all health service regulations in accordance with
Education Law Article 19, Public Health Law, and will provide similar health service provisions as
in district schools. If we are co-located within a public facility, the Head of School and Operations
team will coordinate with the leadership of the co-located district school(s) on the possibility of
sharing the on-site nurse. In the more likely case that we are in a private facility, we will hire a
full-time nurse to be on the school site who will provide health services and supports equivalent
to district schools under the supervision of the Director of Operations (Manager of Operations in
Year 1). Our school nurse will be a licensed professional who will administer daily medication to
students who need it, aid students who are sick, and maintain student health records, including
immunization records. We have allocated funds in our staffing plan to support this expense. We
will identify other outsourced programs to deliver quality medical screenings to students, such
as NYU College of Dentistry’s Mobile Dental van Smiling Faces, Going Places. If co-located with a
district school, we will collaborate with that school’s health services program, and coordinate to
manage our school health records and service delivery through that organization. Staff will be
educated on health polices during our Summer Orientation, including the use of an automated
external defibrillator (AED) and how to administer CPR, per Education Law. Provision of
Medication to Students Who Require it on a Daily Basis. Our school nurse will administer any
prescribed daily medication required by students. Families must provide proper documentation
(i.e. notices and prescriptions from child’s pediatrician) for medication to be administered.
School Immunization Program. In accordance with Education Law Article 19, we will establish a
school immunization program that has “all students adequately immunized unless they have
been exempted for medical or religious reasons.”3® Our staff will establish a written
immunization policy that details staff member roles and responsibilities in the collection of
immunization information, process of education and outreach to families about immunization
responsibilities, and annual reporting to the Department of Health. This process will be overseen
by the Office Manager (Office Coordinator in Year 1), with support by the Director of Operations
(Manager of Operations in Year 1). The Office Manager will maintain a list of susceptible students
(10NYCRR 66-.1.10(c)), identify all students who lack required immunizations, refer all students
to their medical providers or DOH, and report all students who fail to meet requirements within
14 days of attendance. We will establish channels of communication to parents and families in
their home languages, especially regarding age-specific vaccination requirements. Full
communication policies and guidelines will be established during the Planning Year. Collection of
Immunization Records. Families will be required to provide original copies of all immunization
records during student orientation before the school year begins. All requirements for
vaccinations must be met within 14 days of the first day of orientation or the student’s first day
at the school. Homeless students are not required to present proof of immunity according to the
McKinney-Vento Act. Immunization records will be stored in a locked file cabinet, with access
limited to school leadership and authorized in accordance with FERPA guidelines and will be kept
for a minimum of six years. The child’s Cumulative Health Record will be maintained by the school
as a collection of original medical history documents and given to the next school when the
student leaves. We will retain copies of all documents before passing them to the next school.

139 https://www.health.ny.gov/publications/2370.pdf.
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Food Services. We are considering different options for food service providers. Once we secure
a facility and have better understanding of our cafeteria and kitchen set-up, or lack thereof, our
Board will put out a formal RFP to a variety of food vendors. We will provide healthy and timely
nutrition to our students so that all students are properly nourished. Based on National School
Lunch Program requirements, each day we will provide breakfast, lunch, and snacks. In early
years, we are likely to offer breakfast in the classroom, which will allow students to start the
school day consistently within their classroom community. We plan to participate in the Free and
Reduced Lunch (FRL) programs and will follow all applicable regulations regarding eligibility and
reporting. The subsidies received by the USDA will be used to pay for our food program only.
Because we anticipate having up to 90% FRL students, we do not plan to collect money from
students who can pay full price. Breakfast, lunch, and snack will be offered to all regardless of
their ability to pay. If families choose to send snacks and meals with their children, we will
maintain a “no refined sugar” school environment, such that snacks and juices will not be allowed
that are have refined sugar at the top of the ingredient list. Healthy snack recommendations and
guidelines will be included in our Student and Family Handbook, which every family will review
before student orientation. We will keep a detailed list with our Office Manager (Office
Coordinator in Year 1) and posted in every classroom and teacher workroom that outlines all
food allergies in our school, and we will be diligent in adhering to all allergies and food restrictions
to ensure safety across the school. We will ensure that any food service program we choose is in
compliance with all aspects of the Federal Nutrition program.

Transportation. We will ensure that all students receive transportation services, per §2853(4)(b)
and §3635 of Education Law. Based on the distance and the grade of our students, NYCDOE will
provide half-fare and full-fare MetroCards and/or stop-to-school transportation. We will
coordinate door-to-door transportation for any student with an IEP that requires it. We will
partner with the CSE to ensure that all documentation for this request is updated annually and
throughout the year as needed. Our Office Manager (Office Coordinator in Year 1) will be
responsible for the following tasks associated with transportation services: (1) Determining
eligibility of students for half-fare or full-fare cards, (2) Distributing MetroCards to students, (3)
Assigning MetroCard serial numbers to student records, (4) Deactivating and replacing lost or
stolen cards, (5) Reviewing MetroCard inventory upon receipt, (5) Coordinating with Office of
Pupil Transportation (OPT) about additional bus stops, (6) Communicating with yellow bus drivers
(if applicable) about route changes and timing, and (7) Documenting how all students are
transported to and from school and updating family preferences accordingly. We will have a valid
Certificate of Occupancy for our school facility to ensure we can receive NYCDOE transportation
services. Before the beginning of the school enroliment process for the year (April 1), families
will be required to notify the DOE about transportation needs for the OPT to coordinate and
organize its bus routes for the year. Brooklyn RISE will stay in close contact with the OPT to ensure
that the best transportation options for every family is met.

Management of Other Non-Academic Functions. Brooklyn RISE will utilize a combination of
internal and external resources to manage other non-academic operations. All external vendors
will be selected and engaged in alignment with our fiscal policies and procedures and applicable
procurement laws, along with positive references from like-minded organizations. If co-located
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in a DOE building, we will use DOE custodial and maintenance staff provided, as well as NYPD
School Safety officers. If located in a private facility, we will engage external vendors to install
and maintain security equipment and wireless technology. The DO (Operations Manager in Year
1) will provide training to all teachers during Summer PD regarding appropriate and effective use
of all school-based technology and will oversee and support our technology needs. All external
vendors responsible for non-academic operations will be managed by the DO. All student
education records will be protected in accordance with FERPA.% Student information will be
managed internally by the DO and Office Manager (beginning in Year 2); hard copy student
records will be stored in locked filing cabinets and electronic student records will be stored in a
password-protected Student Information System.'*! Compliance and reporting will be managed
internally by the DO with support from our back-office provider and direct oversight by the HOS.
Personnel files and payroll records will be maintained in accordance with Fair Information
Practices Act; access will be limited to HOS and DO. Employees may obtain access to their files
by completing access request form. All supplies/materials/equipment will be purchased by DO
and approved by HOS in compliance with fiscal policies and procurement laws.

I. Family and Community Involvement

Family and Community Involvement Pre-Opening. We know, and the research tells us, that
family and community connections significantly impact student achievement and the
experiences that students, families, and the community have within schools. To that end,
Brooklyn RISE remains committed to a robust family and community involvement plan before
and after our proposed opening.}*? Family engagement is critically important to student
achievement and to building a strong school culture. We view families as partners, and have
developed a multi-layered plan to engage with families in such a way that supports our mission
and helps students to achieve ambitious academic goals. Family engagement begins during
recruitment. We will target our recruitment in the areas of the Sunset Park community where
the elementary schools are large and overcrowded and where there are currently no schools of
choice available to families. Given that most families in our targeted neighborhood are not fluent
English speakers, we will ensure that all of our outreach efforts and events are fully accessible to
families whose native language is not English, with all documents provided in home languages of
our families and with translators in place for all communication. Our community outreach events
will include tabling at local events and churches, canvassing in the neighborhood, hosting
information sessions, pop-ins at locally owned businesses, and meet and greets organized
throughout the community. We will continue to cultivate and maintain partnerships with
organizations such as Mixteca, the Chinese-American Planning Council, and the Center for Family
Life that have strong relationships and provide services for families in the community.

Communicating with Families of Enrolled Students. Once students and families enroll, we will
develop a strong, trusting relationship with them. Time demands on families vary, and we will
provide a variety of ways for families to engage with the school and our instructional
programming. A true partnership is bi-directional; we will cultivate a culture in which families

140 “Family Educational Rights and Privacy Act (FERPA).” Home, US Department of Education, 26 June 2015, www2.ed.giv/policy/gen/guid/fpco/ferpa/index.html.

141 We are considering PowerSchool as a potential Student Information System. PowerSchool is a widely used digital platform that provides digital tools for registration, compliance, and end-
to-end organizing of student information.

142 Henderson, Anne T. and K.L. Mapp. 2002. A New Wave of Evidence: The Impact of School, Family, and Community Connections on Student Achievement. Austin, TX: National Center for
Family & Community Connections with Schools, Southwest Educational Development Laboratory.
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eventually take the lead on many of the school-family partnership opportunities. We know that
when families are given the opportunity to lead and organize the partnership will be more
valuable and reflect the strengths of our families. The following sections outline some of the
specific ways that we plan to involve families from the beginning. Following the enrollment cycle,
the Leadership Team will conduct Home Visits with every newly enrolled family, providing us
with the opportunity to acknowledge the choice that families have made to join our school
community and allowing us opportunity to build a strong foundation for a positive partnership
between home and school. During Home Visits, we will discuss with families the aspirations they
have for their child(ren), and how they believe our school can best support their child(ren). We
will cover logistics such as providing important information about the school (school calendar,
school schedule, etc.) and conducting a diagnostic assessment (STEP). We will hold three Family
Orientation sessions before the school year begins.!* The first will take place shortly after the
enrollment cycle ends and will be for all families new to our school community. We will host two
additional sessions shortly before the school year begins. Family Orientations will provide an
overview of Brooklyn RISE through our mission, vision, philosophy, core values, and core
expectations. Families will receive all logistical information regarding transportation, food
services, afterschool enrichments, instructional models, and homework expectations.

Family Involvement Post-Opening. Weekly Communication: Families are key partners in the
work we do with our students, and as such we seek to keep them as informed and involved as
possible with the school-life of their child. We have at least two weekly touchpoints with every
family. We will send a behavioral report home at the end of each week for all students, which
will outline positive and negative choices made throughout the week and the ways in which their
child contributed to our school community. Families will be asked to sign the report and include
any comments or questions and send the report back to school on Monday. All families will have
the teacher’s professional contact information (phone and email). We are committed to keeping
open, consistent, and positive school to home communication throughout the year to uphold our
value of developing strong family partnerships. Monthly Pastries with the Head of School: Once
a per month, Brooklyn RISE will host families for coffee, pastries, and conversation. The Head of
School will provide updates to families on the progress of the school and to gather feedback from
families. This monthly ritual will build community between school and family as well as between
families as they will have the opportunity to mix and mingle with each other. Monthly
Newsletters: We will send a monthly newsletter home to families, which will be a way to message
key updates, information, and upcoming events to families. The Head of School will share overall
academic updates of the school and outline any major changes or initiatives taking place in the
school. The newsletter will feature student work and students who are setting strong examples
of our core values within the school community. Newsletters will always be sent home in the
preferred languages of families and available on our school’s website. Family Surveys: At the
end of each trimester, we will administer a family survey.** The surveys will be provided
electronically and in the preferred languages of families during teacher-family conferences. The
surveys will gauge family satisfaction with the school and collect feedback on questions or

143 Family Orientation sessions can be viewed on our Academic Calendar found in Attachment 4c.
144 Our family satisfaction survey will be based on the 5Essentials survey created by the Organizing Schools for Improvement program of the
Urban Education Institute of the University of Chicago.
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concerns that families may have. Families are key stakeholders in our work at Brooklyn RISE and
we will provide multiple opportunities for family voices to be heard and acted upon. Supporting
Families in Helping Their Children Grow. To develop stronger partnerships with families and to
further invest them in the mission and vision of our school, we will host monthly Family Nights4°
which will typically have an academic focus, grounded in our college preparatory mission, and
provide families with the opportunity to learn about what their children are learning in school
and engage in the same types of work and learning activities that their students do during the
school day. For example, on Family Literacy Night, families will get to engage in the various
aspects of our literacy curriculum so that they better understand what our school is doing to
support their child(ren)’s literacy development. Families will always leave Family Nights with a
stronger understanding of what their child is doing in school and resources that will allow them
to support their child(ren) to continue to develop at home. Family Nights will be informative, fun,
and engaging and eventually we would like to see families take on the planning of some Family
Nights so that they can bring their experiences and perspectives into our school community to
ensure that the learning and engaging goes both ways.

On-going Community Involvement. We intend to partner with Mixteca and the Chinese-
American Planning Council, two organizations that specifically support immigrant families whose
primary language is other than English. We believe that through these partnerships we can
provide resources and supports to our non-English speaking families. Additionally, we plan to
partner with the Center for Family Life, an organization that provides comprehensive services for
economically disadvantaged students. For homeless students, we intend to partner with the
Students in Temporary Housing unit within the Office of Safety and Youth Development of the
DOE to secure necessary resources. We will cultivate these community partnerships as well as
explore others so that we are continually involving the community in the fabric of our school.

J. Financial Management

Annual Budget Process. The annual budget will be developed by the Head of School with the
support of the Operations Manager and in conjunction with EdTec, the proposed back-office
provider (see below). The Head of School will solicit stakeholders for budget input and facilitate
planning meetings each year to ensure budgeting is aligned to our mission and goals. EdTec will
conduct analysis and provide expertise on charter school funding, observed spending trends, and
industry benchmarks. EdTec will bring the technical work of the budget pro forma together each
year. The budget cycle will start in January with a working draft developed by the Head of Schooal,
with the support of the Operations Manager and EdTec and brought to the Finance Committee
for review in February. The Committee will analyze the draft and provide a recommendation to
the Board in March or April, and approval in May or June at a publicized and open Board meeting.
Brooklyn RISE shall prepare and provide to NYSED a copy of its annual budgets and cash flow
projections for each fiscal year no later than June 30 of the immediately preceding fiscal year.
The main role and responsibility of the Board will be to adopt a balanced budget that adequately
meets and addresses the school’s strategic vision and mission as laid out in the charter and with
input and information from school leadership and consulting parties. The Board will ensure the

145 Family Nights can be viewed on our Academic Calendar, included in Attachment 4c.
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budget reflects any and all compliance requirements with respect to federal and state resources,
including but not limited to, whether something is a prudent and reasonable use of public funds.

Managing Finances and Roles. The responsibility of executing against the approved budget is
delegated to the HOS, supported by EdTec. The budget will reflect the operating and spending
parameters around which all day-to-day financial decision-making will be managed. The HOS,
supported by the DO, will maintain and protect all financial records, including but not limited to,
those that contain financial, student, personnel, or donor information.

Contracted Financial Services. As part of implementing strong financial management, Brooklyn
RISE is proposing to use EdTec as its back-office provider. EdTec is a financial and operational
consulting firm, exclusively for charter schools, with experience and expertise nationally and
locally in NY. Founded in 2001, EdTec has been able to hone its systems and processes over the
last 17 years to provide CFO and back-office services to charter schools of all sizes and scale. One
reason to contract with a back-office provider is the segmentation of duties and responsibilities
not otherwise possible for a small school. EdTec supplies staff with different permission levels
for back-office functions, and because depositing of revenue and purchasing is done by school
staff and entry and recording is done by EdTec, this creates a segmentation of duties and
responsibilities that informs strong financial management. We will implement a robust set of
financial policies and procedures EdTec currently recommends for its clients and have been
reviewed by several audit firms. Our policies and procedures incorporate generally accepted
accounting principles, and have been developed in close consideration of the NYSED audit guide.
Prior to annual formal adoption, the Board will review all financial policies and procedures to
ensure they are still adequate in light of updates to the NYSED audit guide, and formally seek an
auditor review of its policies and procedures as part of the initial controls review.

Financial Oversight. The responsibility to execute against the budget is delegated to the school
administration, including the support of EdTec. The annual budget as approved by the Board will
reflect operating and spending parameters around which day-to-day decision making will be
managed. School administration will maintain and protect all associated records, including but
not limited to, those that contain financial, student, personnel, or donor information. The Board
will be responsible for accountability, ensuring the school team is acting consistent with the
adopted budget, priorities, and restrictions. School administration and EdTec inform the Board
of changes in information, conditions, and other matters related to the budget. During monthly
public meetings, the Board will review financial documents that include, but are not limited to,
budget versus actuals, balance sheet, cash flow, and updated projections. Material variance
between the approved budget and budget-to-actual will require the Board to revisit the Budget
and determine if corrective action is required to realign spending with budget priorities. We
recognize the value of using independent parties to assist with financial management and also
recognize both the value and the requirement to use independent parties to evaluate our
financial statements and financial management. At all phases of the financial management cycle,
we ensure Board members with strong financial literacy skills and active Finance Committee that
regularly convenes as critical elements of organizational success. The Founding Board has two
members with financial expertise relevant to charter school finance. Student Records. We will
implement a Student Information System (SIS) which provides a digital platform for maintaining
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student information. We will use our SIS for tracking enrollment and attendance, FRL eligibility,
SPED services, and related services for students with special needs. We will use SIS to ensure
strong record-keeping and tracking of student enrollment and attendance information, whole
school and across subgroups, in compliance with all reporting requirements.

Independent Fiscal Audits. We will annually engage a state-approved audit firm with NY charter
school experience and expertise. The annual audit will be conducted by a CPA or CPA firm
licensed in NY. The Finance Committee will request proposals for audit; with recommendation
from the Committee, the Board will select the audit firm, which will report to the Board. The
annual audit will be done in accordance with all federal, state, and local auditing requirements
and standards, including those required by public charter schools in NY, in addition to any other
conditions or criteria required by the NYSED. We will use the selected firm for any other required
reporting, including but not limited to, initial statement on internal controls, CSP agreed upon
procedures reporting, A-133 audit, and filing of its annual 990 with IRS. We have included the
cost of the audit based on standard pricing from a variety of NY charter school audit firms. We
included budgetary cost of the audit based on standard pricing from a variety of charter school
audit firms (Attachment 9). At all phases of the financial management cycle, we will rely on the
expertise of Trustees with strong financial management skills, as well as an active Finance
Committee that convenes regularly, to ensure ongoing, sound financial management.

K. Budget and Cash Flow

Budget Description and Key Design Elements. Brooklyn has developed a pre-opening and 5-year
budget plan aligned with the programmatic design, mission, and vision outlined in the charter
application. We have ensured our proposed budget supports staffing requirements and our
commitment to provide the resources and supports all students need to be academically
successfully. We generated this budget using conservative revenue and expense assumptions
and projections, relying on experts in the charter school finance sector to assist with our budget
plan. The budget does not require any significant infusion of unsecured fundraising or grants and
is largely sustainable on recurring public revenues alone. In every fiscal year, operating income
is projected to be positive with the fund balance continuing to grow every year until finally
reaching an ending balance at Year 5 of $2.0M or an 30.06% of total revenues.

FY 2019 FY 2020 FY 2021 FY 2022  FY 2023 | FY 2024

435,000 2,788,251 3,522,058 4,503,659 5,641,055 6,785,078
281,324 2,411,285 3,328,542 4,194,157 5,077,178 6,342,969
153,676 376,966 193,516 309,502 563,877 442,110
- 153,676 530,642 724,158 1,033,660 1,597,536

Ending Fund Balance 153,676 530,642 724,158 1,033,660 1,597,536 2,039,646
Operating Income as % of

35.33% 13.52% 5.49% 6.87% 10.00% 6.52%
Total Revenues

Fund Balance as % of Total

Revenues

Total Revenue Per Student N/A $26,810  $22,577  $21,652 $21,696  $21,747
Total Spending Per Student N/A $23,185  S21,337  $20,164  $19,528  $20,330

35.33% 19.03% 20.56% 22.95% 28.32% 30.06%

Revenue Projections. The budget plan is based on opening enrollment of 104 students, with 52
kindergarteners and 52 first graders. We plan to add 52 new students each year and expect to

73



Brooklyn RISE
Charter School

reach a final enrollment of 312 students for grades K through 5 by the end of Year 5. Recurring
public revenue projections are based on the most recent funding and rate assumptions available
to charter applicants, and when otherwise unavailable, the assumptions in use for schools
operating during FY 2018. The main per pupil rate has been budgeted at $15,307, understanding
there is strong likelihood it will be higher in FY 2020. Per pupil enhancements for students
receiving a certain level of special education services are tied to special education populations
observed in local schools. We assume 10% of students will likely have an IEP; only half will receive
services that trigger the 20-60% and greater than 60% funding enhancements to the per pupil
payments from NYCDOE. The facility reimbursement is assumed at 30% of the general education
per pupil amount; we understand we are only eligible for this funding if in a private space, and
that the reimbursement is capped at actual lease costs. We included conservative assumptions
for several state and federal categorical programs. We budgeted for Title | and Title Il allocations
tied to an assumption of FRL students, estimated at 80%. IDEA funding is conservatively
projected at S900 per eligible student, with eligibility being a subset of all SPED students
estimated at 20%. We projected NYSTL, NYSSL, and NYSLIB allocations and the restricted
offsetting expenses to demonstrate that these revenues have an intended, restricted use. We
included one-time DYCD allocation in Y1 to support initial furniture and equipment purchasing,
based on a fixed award of $185K plus $450 per each student. E-rate was estimated at a $150 per
new student consistent with FY2018 funding rate. The budget does not overly rely on any non-
public and non-recurring revenues sources. During the startup period and the first two years,
the budget plan reflects an anticipated Walton Family Foundation (WFF) Start-Up Grant of
$325,000 pursuant to partnership with Building Excellent Schools and a prospective Charter
School Program Grant of $550,000, for which we anticipate Brooklyn RISE will be eligible. For all
revenue assumptions in future years, we do not incorporate any sort of increase year over year.
Without guaranteed funding rates or funding levels, any assumption around increases would be
arbitrary. Planning around a flat funding environment allows us to have more budget capacity
should revenue rates grow. Spending earmarked for WFF and CSP funds reflect ~ $875K in one-
time funding. If funds were not to materialize, we will revise the proposed budget scenarios to
adjust as necessary. From pre-opening through the 3 year of operations, we anticipate building
a reserve of ~ SIM. Without any sort of change in spending behavior, we could fully address the
budget gap. If this budget gap was not fully addressed, Brooklyn RISE’s next step would be to
look at revising its staffing plan, either reducing or eliminating non-instructional roles and
expenses. We would likely seek to revisit its vendor relationships to renegotiate or scale back
services and materials and would look to a mor